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: Topics and practices related to college reading instruction are discussed.
] Reading is seen as a skill which permeates the entire process of study. Speed :
j reading techniques such as increasing eye span, ceasing vocalizations, and reading '
vertically down the page are criticized as hampering rather than facilitating the
comprehension process. The most effective reading process is described as taking in
the meaning of each word, from left to right. with a fleeting but direct fixation on
| each word encountered. gliding over nonessential words, but taking in the meaningful
: ones. It Is suggested that the existing ideas. techniques. and approaches to learning
; be taken and -systematized into some organized form to facilitate independent

studying and learning. References are included. (RT) .
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A monmentt's reflechbion would revesl that the title is large
enough For at least three doctoral. theses: one to cover the pasts

{24 o)

he implications Tor
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D
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one to cover the nrescent; and one to cover he
subure,

Rether than trying to present sweeping sumeries of the past
and present, as well as iwplications for the fuvwre, T will con-
centrate 6n only a Teir areas., I have selecfed a Tew toplcs and
practices which were strong in the past, are even more vigorous

in the present, and I hope, in the Ifvbure, will be extinct, You

can see that I'm going to be critical,

Before I say more, pernit me to provide a setling Tor ny

corments by seaying thet my objective in teaching reading end svudy
skills is ‘to heln each student to help himsel:-?. do a better job
acadenically by providing him with the skills and techniques of
scholarship. Mo:fe conerebely, provide him with skills to mester the
textbook, to master the conbents of lectures, to write the reseawch
paoer, to sbudy for and pess exeminatlions -- all these through

-

helping students becone indevendent soudicr
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Reading as a Separate Skill

The meny axrticles in the various journals lead ne to helieve
+that more than sume teachers of weading Teach reading as a separate

skills as a skill sufficient unto 1 taelf., Realistically, if reading

is to yield anybenefit to a sbudent who has ‘o magter an academic
assigment, reading rust be trea"oc-,;d as a 8kill vhich pemmecates the
entire process of sbudy. Reading, Therefore, should be tought within
the contexbt of a process, usvally a é'{:udy DLOCESS,.

Tor examole, if a student who has been assigned a chapter in

history desives to master his assigment, he must do, at least,

these four things: he must read; he must comprehend; he must

remember; and he must inbegrate to some degree the contents of the

chapter into his mental Lframeworx,

Even the First sbtep, read the chapter, is not the type of '
reading which most reading vrograms teash. Actually this study-
type of reading viclates almost all of ‘the neat principles which
most reading teachers ‘ceach._ Tnshead of reading rhythmically down

the pege as most teachers advocate, in actual practice the student

seizes a subheading here, a topic sentence there, and a ca phbilon under

a diagrem anywhere, The meze of Trac ings on the £ilm of an eye
camera would be undecipherable as the eyes Jjump fronm topic sentence
to subheading, then back a page o two ‘to a nreviously looked-at

subheading. Regressions to check on relationships and sequences
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would be the wrule rather than the exception. And the teachers whoe

recoil 2% lip moveonents or subvocalizatbion would be horrified if
they watched my students ectually ©tallr their way through the
chapler duwrling the skirming stage.

How inaporovriate it is to tall about words vper minute, ITor
after the student has skimmed the chapter he is then told o read
cavefully a page or so Lto & good stopping point, then to go back
to the {first _parag:c:'a;.h to ask hinself, "Whet did the suthor say?"

)

If no answer comes foxth, he must read 1t again, and perhaps several

\

more Times untll he can say something. He must elther underline
or jot something in the margin, or else make notes on separate
sheets of paper. He does this paragraoh by paragraph.

My point is This: Ii a student trles to read a chevwber using
the words-per-minube tyoe of technicue, he mey get a glimpse of the

ILdea in the first naragraph, a misconcenbtion in the second, and a

-

]

misplaced cuphasis in the Third, Vhen this occurs, it 1s difficult

can

for ne to see how he Asorﬁehor gr indg!( out of the mind a crystal, clear

b IR

concept. This just defies logicj thet is, you donft get something
good out of a congloneration of exrrors.

Some ¢ ine ago, Professor Hans Bethe, our Cornell Prolfessur vho
Just received the Nohel prize and vho had previously received the
Ferxni award from President Kennedy, sald that almost any student

] (a3

could becowme proficient in any subject if he would memorize the

textbook and the lectures, but such a student would never become
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weative unless he also raflected on the facts end ideas. Reflee-
tion means the renogitioning of the facts and idecas, synthesizing
then, specuvlating on theixr opposites, seeing thelr irplications,
making ideas and facbs one's véry own by blending them into an
existing frene of reference._ Only then can one leap beyond -the
idgas and facts in a creative wWay.

T didn®t mean to take all Tthis time Just to put forth what
apvears to be a system; rather, I wented to neke absolutely cleaxr
my pogition that in an acadenic atmosphere of college, I do not
see %haﬁ.we are helning students to do a betber academic job by

teaching then how to read, howvever that is done., The payoll is

achieved through teaching then how to study.

Speed Reading

Mow, let me dirvect my remerks for a while on speed rcading. I
am continually aaazed to see in owr Journals so nany articles on
speed reading, and freom the descriptions, speed reading, or at
least, rapid reading is The backbone of mosh vrograms. Some arbicles
vnashanedly start out, "Jould you like to double the reading rate
of your students in one session?” While others move in more slyly
with this kind of a Justification: "With the wapid changes in our
modern world and the ever-increasing demand fox speed and effi-
cienéy;.." And even though such an article tieles to put on itsell

L

its own sbamp of respectability by ssying, "In this spproach,
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both rate of reading and commrehension are recognized... o' still
‘the methods used are no different from methods used in any other
speed-reading program,

These articles usually give the same old story on eye fixa-
‘tions. As we know, anyone advocating speed wreading, must establish
‘that with a gingle eye Tixetion, more *than one word can be taken in.
The usual proof that this is possible is the basketball player
analogy: he is dribbling down the center of the floor, looking
straight ehead, bub seeing the playeiﬁ on either side., By using
such a crude, gross,physical-type analogy, the teacher of speed
reading thinks that he has somehow won his point. It is true
that when T look at the very center of a page, I can see thatl the
page contains a full page of words, but I can recognize only the
one word on which I'm fixating. If I continve to stare, I can call
out the word to the left and vo the wight, but I'm nob sure whether
my eyes shifted an almost lierceptible micro-bit to the left and
to the right., Furthermore, I feel that my mind enbertained each
word seperately. There are two main questions in the fixation theoxy:

2

Firet, even if "ohel-{:'s-ro woxrds were seen vhysically in one fixation,
can the mind get meaning from two words at the same time, or does
it have to entertain each word separstely? If the mind has %o
entertain each word separately; thal is, each word has to await its

‘turn, why not view the words separately in the first vlace? It

would be less confugsing.
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Tvery teacher of wreading showld Inow the consents of the EDL

Readina Mewslcetber 30, which conbaing a splendid piece of objective

regearch on eye movenents, Using an cye camera to photo veph the

reader's eye novements, this study vevealed that the average

(a)

collere yreader book in 1,11 viords ner £ 1
LD oy

ixation, end that the mosb

superior readers, brained ox untreined, seldom took in more than

2.5 words in a single fixetbion.

me seme Newslebter (4) points out that only four or five

|

letbers avound the Tixation moint are seen Wwith 100 per cent aculby,
and words which are one inch Tron the point of fixation are seen

g L3 . o -

' with 30 ver cent ascuity. Tt scens 4o me that vhen the mind struggles

to recognize rore fully whet the fuzzy words on theweriphery are,

ZoT PG Cate i B3

the mind breaks to some degree, its concentbration on meaning thus
engendering a slight delay -- & slight pause, Instead of trying,
4 in the Tirst place, to take large indigestable visual-bites,

wouldn't it be bebter to teke in the meaning of each word, from

Tett to right, with a fleeting, bub airect fixation on each word

? encountered, cquickly seeing, discarding, end gliding over non-

essential. words, bub talking in the meaningim. ones? You may say,

"Tes, but that is word-by-word reading." T reply,"Heve you already

P Al

forgotten that the a‘errm“c college weader ook in 1.1l words pew

-Pax a.'l'la n

eeeemAvm c¢h is practically word-by-word?" Msy I also ask, '"How

else does one read except by looking ab the words?" Yes, not all
words are eqgually important, so you can skip some, Bub how do you

know which ones to skin 3 1thout first looking &t +then? Let ne also
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say thet the speed readers make many, many assumpbions or which
they have no nyecof,

My paiting shot on this subject is: es the mind somehow
impose & single meaning instantly wpon a cluster of words, or does

it take meaning fwrom each word individually? How do you. know?

The Vocalizetion Argument

The teachers of speed reading attack vocalization and sub-
vocalizabtion with fanatical zeal, The speed-reading ecxperts are
constently exhorting scudents to "break the sound barrier'; that
is, to go directly Lfrom the printed symbol. to the meaning. The
speed-reading expert not only mekes the assumption thet vocalization
is ubterly bad, but also thalt it can be eliminated; yet he does not
give any evidence <thet getting the meaning dlrectly from the printed
symbol can be done.

There are many learned men in the field of linguistics who
strongly insist that to gel meaning from the wrinted word depends
upon how well the reader can .E‘u:cnw sh the oral counterpart to release
the meaning which the reader already has.

McGuigan (3) at Hollins College, Virginia, in an extensive
research study sponsored by the U,S. Office of Iducation, concluded
confidently that the "{thinking" which goes on during silent reading

is actually "silent speech," This holds true for his subjects vhich

.

e six through colleza adults.

range Lfrom af
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Bdfelt (1), Dircctor of Reading Research alt the University of
3 :
f Stockholm, concludes that "silent speech is universal during silent
, reading; it increases with the difficulty of the material; elfforts
{ )
% to eliminate it should be discontinued,"”
Some resea"v'chers say that silent speech during silent reading
j might be a 'pmr iological factor necessary vo the process of reading.
Gertrude Hildveth (2) says:
"It is doubtful whethor a child can become

a fluent reader, conprehending fully whal he
reads, without a good oral. language Foundation
and continued attention to oral langvage

improvenent,” |
T take this to mean thet the stronger the bond of association
.
between its printed form and its sound, the more repidly will the , ; ‘
Y word be read and comprehended when later seen on the prin’céd Dage.
i ;
A great psychologist, BEdward Bradford Tichener (5), describes :
the way he reads:
i "Then T an working for myself, reading oxr
_ writing or thinking ... my netural tendency is
to employ inbernal speech; and there are occas-
1 sions vwhen my voice wings out clearly to the
] menbal ear and ny throat feels stifl as i

with rmuch talking,”
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We ghould take a closer look &t some of the other techniques

i ezdvocated by beachers of speed reading; such techniques as: focusing
; the eyes above the line oif print; moving the eyes vextically down
the page; reading vhile the teacher is counting out loud, or the

“ mebronome is ticking; and reading the wonds between the fingertips.
Does & bhaschball pleyer focus his eyes two inches above the
ball so he will sece it better? If a flover garden has a scries ol
horizontal paths, does one stomp Through, naking his own vertical
path to see better the garden? Is the listening to the counting
supposed to provide practice in concentrating on two activities

’ at the sszme time? Is reading so easy that we wish to make it more
: challenging by blotting out some of Tthe words with our fingers;

or can we absorbh some of the words oamotically through ouvr fingexr-
i

tips?

. Teaching Readers to Vocalize

In eddition to other things, T have been teaching speed read-
ing to businessmen over the past fourteen years. Toxr the first

k ) seven years I preached the standard approach of knocking out vocal-
izations of all surts, el:‘mina"oim.regressions , Scooping up gobs

© words alt & Fixetion, and so forth. My very best lectures and

; : demonstrations were in this area. It was enjoyeble to teach.

After much relflecting, however, I made a gradual but nonethe-
o2 b e

less complete chenge. Since T could not find amy real evidence




rhat voealisation was bad, T adopbed the common~sSensc apnroach and
used it in my ‘caching over the lag gb seven years., The common-Scensc
approach brlefly, es T relate it to ‘the businessmen and gstudents,

this

i

T4 is nob only all wight to vocalize; actually
you must vocallze il you wans to undergtand wheb
you read, Withoub vocalizing you will see but

i the ermty shell devoid of neaning., Yow, don'®
necesgarily whisper the wrd, Xt ather hear it

nentally. Tn other words, T want you to use

the technique of intonation.

T an sure that meny of us have exnerienced the insight gained
when reading aloud an esoecially dif Piowlt varagraph which on
several wrevious silent ree :‘n\js did nov yield up the aut thor!s
meaning, Tt scens thet vhen we whter aloud the words spread out
1line by line on the vpage before us, we Lransmube the inert, lifeless,
muatltied inked--gymbols inco 1living sounds, dynemic and Llowing
Like a living brook having powelr and life of its owmn. The lingulists
a1l remind us of the power of sound, by saying, "Remember the
primacy of the spolken yord."

Trom my records, I found thet for the Tirst seven years vhen
T ‘taught that vocalization was a bad habit, the mesn gspeed and
corprehension scores for the initial test were 280 werds ver ninute

with 86 »per cent comprchension, Mie meon scores Tfor the final Test

vere 660 words pexr minvbe with 64 per cent comorchension.
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TFor the last seven years when T not only cncouraged vocaliza-
tion, but teught students and bugincssmen Lo vocalize, the nean
speed and comprehension scores Tor the initisl test vere 275 woxds
per ninute with 8& per cent comprehension, The mean socres fox

the final test were 850 words mer minube twith 78 per cent corpre-

w~ea@v”%4%&;4F~:@ugoaa%£;;:j

I conclude that all the harangue aboul non-vocalizali ions, non-

hension.

Trom these gross data

L™

regression, eye fixations, resding verdica 1ly tends to hewmper rather
than facilitate the comprehension process. T say: 'There is no
Tutuwre in the non-vocalization - big fixation aporoach., Actua 1ly

it leads to a dead-end.

Swmary and Conclusion

Since the topic specifies a glimpse into the future, let me
say that there is none for speed readinz, E%—és—&—éeaﬁ-eaé#‘/’

The only body of skills and techniques vhich have a future are
the reading and study skills vhich a students must emnloy in his

g N

studying to master, to some degree, his acadenic worlk.

For example, Robinson's SQ3R which is the meinstav of nany

s b

good study skills prograns and has helped multitudes of students
is not a reading technique; it is a study technique,

Nbv Robinson's contribution in this case was his svsbenatizine

2 J O

The individual steps which have been known and used separately for
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cenburies, Many of the old books advocate that the weader Tirst
suxvey his material before settling down to reading ‘thoroushly.
The question, recitation, and review steps were advocated by some
of the carly Greek and Roman writers.

I am not trying, in the least, to detrect fron Robinson, rather
to gi{re him credit for his syton and synthesis. My point, however,

is that we should not look for some ney sccret process which will

antonatically and nirvaculously turn us and owr students into good

readers; rather, we should take the existing ideas, techniques, and
ovr

approaches to learning and adent and systematize then Tto helpAsJou.c'ionts 3

as wvell as oursclves tovard more ceifficient learninsf‘/-- 'I‘a w avd

be(!Om'w\%, indekocndenf/ sr'uclieks ond incﬂe,aenoﬁené lea,rners.

er o —.
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