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FOREWORD

The study of values reported here by Dr. Schwartz
provides a good beginning in the exploration of values
in two ethnic groups and makes a solid contribution to
an understanding of the relationship of selected values
to educational achievement. It also establishes the
potential for connecting values to the study of evalua-
tion itself in at least two respects which are major
concerns of the Center for the Study of Evaluation.

The first such respect is in connection with the
evaluation of educational programs and educational
systems. The study makes clear that the development
and improvement of strategies for evaluation must take
into account the independent predictive strength of
values--particularly the kinds of values which Dr.
Schwartz has identified; these values can and should
be used in any set of independent variables that are
examined for educational effects. Their utility
as control variables in examining the outcomes of any
program must also be considered. Simply stated,
values must enter into the design of evaluation re-
search.

Moreover, any examination of the causal connection
of deliberate educational behavior to the objectives
of educational programs must proceed upon an understand-
ing of the predictive strength of selected values. The
‘ study of values is of central concern if, as suggested
. by this research, the outcome of instructional activities
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is dependent on both the learner's valuing of these
objects and on the reinforcement of his responses

to educational stimuli directed toward the attainment

of the objectives. Stated in other temms, the meaning
of educational objectives to the learner and the signi-
ficance of this meaning in the educational situation
must be understood before some of our current assump-
tions of learning can be accepted. If there is a causal
relationship between values and educational outcomes,
values must be installed unequivocally among the depend-
ent variables in evaluation studies.

The second area of concern of the Center for the
Study of Evaluation is the understanding of the evalua-
tion process and its own effects. There is at least
one important inference about the study of the evalua-
tion process to be drawn from Dr. Schwartz's research--
that educational decisions based upon evaluative studies
in which values :aie centrally incorporated will differ
from decisions based upon studies in which values are
not present. Thus, the inclusion of values in the re-
search design should make more knowledge about-svaluation
available and facilitate higher levels cf explanation.

In summary Dr. Schwartz's study advances the study
of evaluation in several ways: it illuminates and pro-
vides data on the distribution of values for several
subpopulations; it connects values to educational out-
comes; it points to a basis for introducing values more
centrally!both as independent and dependent variables in
evaluation studies; and it provides some experience and
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tools for the observation and the analysis of values.
In general, this study should raise the level of con-
cern for including values in the study of evaluation
and serve as a guide as to how this may be done fruit-
fully.

January 30, 1969 C. Wayne Gordon

iv




TABLE OF CONTENTS

Page

NOTE.."........................................... 1

FOREWORD . v vvvvveoneesnsnnssosoanosnnssnsonnssssees ii
TABLE OF CONTENTS...ceeceeesooossnososssassssssnne V
LIST OF TABLES .. eeeeeoossoososonsoonssnssssssssssssVil
INTRODUCTION .« o e e e v enonncncennennonesnennonenas 1
SAMPLING PROCEDURES AND CODING. .. evevveveveneaeess B8
VALUE ORIENTATIONS...ccoosesosccssssssscsssssnssoe L0
ETHNIC DIFFERENCES IN VALUE ORIENTATIONS......o0.. 12

The "Desirable™ .. coeeeececoocsssscossoscsosnsses 12

The "Definition of the Situation".....ece0eeees 17

Interpersonal Relations....c..eeceveeeeesnseoess 19

DIFFERENCES BETWEEN BLUE AND WHITE COLLAR
MEXICAN-AMERICAN PUPILS........................ 21

DIFFERENCES BETWEEN JUNIOR AND SENIOR HIGH
SCHOOL MEXICAN-AMERICAN PUPILS...eecesvoacsooss 22

VALUE ORIENTATIONS AND THE SOCIAL CONTEXT
OFTI-IE SCHOOL.................................. 23

ACADEMIC ACHIEVEMENT AND VALUE ORIENTATIONS....... 26
The "Desirable"................................ 29

The '"Definition of the Situation"......ce.000.. 36
Interpersonal Relations...eeeeveeuacesrsconness 36

SUNMARYAND DISCUSSION......00...00.0....0000000.0&38..

The Value DifferencesS..c.cceseececscssssscssssess 44
Comparison of the Two Ethnic Groups by Sex..... 47
The Ethnic Composition of the School........... 51
CONCIUSION e eeeeeeesssssossssssssssosssssssssses D2

FOOTNOTES......................................... 55




TABLE OF CONTENTS continued

APPENDIX A

The Sample.......... ceeecnse ceetecsassssese e
School IndiceS..esceceecccasns Cecesecsscesess e

APPENDIX B

Technical Note on Value Orientation
Scales and INndicCeS.ceeeeececcsosccccccssscccss

APPENDIX C

Responses to Scale and Index Items
for Entire Sample..... cecterseesssessees s e

vi




LIST OF TABLES

Table Number Title

1.

L7 |
L J

12.

The Functions of Value Orientations as They
Relate to Academic Achizvement and the

Variables Associated with Each...iievveeeseiennn

Value Orientations by Ethnicity, Socioeconomic

Status, School-level, and Sex--the ''Desirable”...

Value Orientations by Ethnicity, Socioeconomic
Status, School-level, and Sex--the '"Definition

of the Situation"....¢eeoeeeeens Gt e e esesesec s es e

Value Orientations by Ethnicity, Socioeconomic
Status, School-level, and Sex--Scope and

Intensity of Interpersonal Relations............

Value Orientations for Mexican-American
Pupils by Socioeconomic Status, School-level,

and School Social ConteXt.oeioesenosennsnnssnnss

Mean Reading Comprehension Stanine Scores by

Ethnicity and Selected Variables............00

Mean Reading Comprehension Stanine Scores by

Value Orientations for Mexican-American Pupils...

Mean Reading Comprehension Stanine Scores by

Value Orientations for Anglo Pupils.........en

Mean Reading Comprehension Stanine Scores by

Selected Value Orientations and SeX...coveoveese

Summary of Statistically Significant Differences
in Value Orientations Between Mexican-American

and Anglo Pupils...cievtenecnncsenssensnssnoannnns

Summary of Statistically Significant Differences

in Value Orientations Between Boys and Girls....

Summary of Statistically Significant Relationships

Between Value Orientations and Reading Compre-

hension Stanine ScoresS....:ee... e s e e e s e e s s e e

vii

Page

27

30-31

32-33

34-35

39

42




- LIST OF TABLES continued
Table Number Title
Appendix A
A-1 Sampled Secondary Schools by Social Context
with Socioeconomic Status and Ethnic Ddta.......
A-2 Sample by Grade level, Ethnicity, and ‘
SCC10eCOoNOMiC StatUS . sevvsseosnssocasoossosossces
Appendix B
B-1 Scalograms for Value Orientation Variables
with Minimal Marginal Reproducibility and
Coefficients of Reproducibility....ccvveieneenns
o B-2 Self-Esteem Scale--Senior High School, Anglo.....
! B-3 Zero-order Correlation Coefficients for Value
; Orientation Variables--Entire Sample by Schonl-
level.. .ot iiieiteennonesncssersnonnnne vieesesanses -
; Appendix C
E C Responses to Scale and Index Items for Entire

F- |
ERIC

Aruitoxt provided by Eic:

Sample

1
HONOUTSAE WM M

Formal School Compliance Scale.....cieevvens

ololelololoivioivl®
'

viii

Autonomy IndeX...veeeeevessennsosossocnsssaans
Expressive Orientation Scale.....ceovveveenns
Faith in Human Nature Scale.......ccveeveenns

Futuristic Orientation Scale....cevveveeeeens
Idealized School Goals Index....... c e et e e e
Independence from Family Authority Scale.....
Independence from Peers Scale..... c e e e e e
Instrumental Orientation Scale...coeeeesoonne
0 Self-Esteem Index Scale..cceeeeeveneooncssosos

Py,




[P

INTRODUCTION

The findings reported here focus upon three ques-

tions, all of which deal with the value orlentatlons

of Mexican-American public school youth. 1 The first of
these questions asks in what ways and to what extent
Mexican-American values differ from Anglo values. The
second question asks in what ways and to what extent
there are value dlﬁferences within the Mex1aan American
pupil subpopulat1on. The third asks in what ways and
to what extent value orientations are related to the
academic achievemeht of Mexican- -American pupils.

To answer these questions empirically, information
was obtained from responses to self-administered ques-
tionnaires and from official school records of pupils
sampled from the ninth and twelfth grades of 13 second-
ary schools in the Los Angeles school district. The
framework upon which the survey was built draws heavily
upon the theoretical writings of Talcott Parsons and tﬁe
empirical findings of the Harvard Southwest Values Stud-
ies reperted by Florence Kluckhohn and Fred Strodtbeck

Through their inquiries into the differences be-
tween the sub-cultures from which these two pupil groups
come, these authors have suggested a partial answer to
the first question relating to the differences between
Mexican-American and Anglo youth. Parsons' typology of
the principal types of social structures categorizes
the Mexican-American society as one of predominantly
particularistic-ascriptive value orientation patterns




and the Anglo society as predominantly universalistic-

achievement value orientation patterns.3 He distin-

guishes the two social structures by use of these pat-
tern variables as follows: First the Mexican-American
structure is characteristically one of high affectivity,
that is, of immediate gratification through expressive
behavior; in comparison, the Anglo structure is charac-
teristically one of neutrality or disciplined behavior
leading to later gratification. Second, the personal
relations within the Mexican-American structure tend
toward broad, diffuse involvement in which people are
treated as ends-in-themselves; by contrast, the rela-
tions within the Anglo structure tend toward narrow,
specific involvement and are limited to some particular
purpose or task. Third, Mexican-Americans are more
concerned with the quality or ascriptive component of
social roles, while Anglos are more concerned with the
performance or achievement aspect. Finally, the evalu-
ative standards employed by the two structures differ.
Mexican-Americans tend to emphasize particularism and
employ emotional criteria which credit the relationship
between individuals; Anglos tend to emphasize universal-
ism and employ impersonally implemented rational criteria.

In further characterizing the particularistic-

ascriptive social structure of the Mexican-Americans,

Parscns states that the absence of an achievement em-
phasis inhibits the development of instrumental orienta-
tions and of the structures associated with them. He
adds that emphasis is thrown in the expressive direction.

This social structure also tends to be traditionalistic
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and, unless threatened, lacks concern with the larger
' 4

framework of society.

Much of Parsons' description of the two social
structures is empirically documented by Kluckhohn and
Strodtbeck. In their report of the Harvard Southwest
Values Project, they conclude that the value orienta-
tion system of Mexican-Americans is, in most respects,
the "mirror image'" of the dominant American culture--
that their orientation toward 'time'" is present rather
than future; toward "activity'" is being rather than
doing; and toward nature is subjugation rather than mas-

tery.

Since value orientations are rooted in early envi-
ronment when a child internalizes the patterns of affect
of his parents, it is to be expected that these orien-
tations will reflect related qualities of family social
structure.6 This is not to say that there will not be
differences within subgroups--differences which emanate
from the interaction of family background with the
unique experiences of each child--but only that there
will be similarity in value orientations among children

from similar social structures.

The clear implication is that children reared within
the Mexican-American social structure will differ from
children reared within the Anglo structure in several
important ways. Fewer Mexican-American children will
identify long-range goals for themselves, and their gen-
eral orientation toward activity will be more expressive




and less instrumental. Equally important, more Mexican-
American children will tend toward particularism in
their evaluation of others and toward fatalism or pas-

sive acceptance in their orientation toward their own
future. Another major difference is that Mexican-American
children will be more favorably oriented toward authority,
particularly the authority of their parents. This report
treats these expected differences.

Information pertaining to the second question
(relating to. value differences within the Mexican-American
subpopulation® is not as readily available. After a sum-
mary of much of the existing literature, Heller comments
on the low status of Mexican-Americans among all minority
groups and writes that ''compared with most (minority
groups) they display a marked lack of internal differen-
tiation, whether in terms of schooling, occupation, or
income."7

Conceding that the Mexican-American subpopulation
is relatively homogeneous, it is assumed here that some
of its members do experience upward mobility--surpassing
the occupational and economic status of their parents
and moving from the Mexican-American barrio into predomi-
nantly Anglo neighborhoods. This process is difficult
to verify, however, since, as Meeker points out, the
practice of the U. S. Bureau of the Census, usually the
most fruitful source of demographic data, is not to make
known the ethnic identity of Mexican-Americans living in
census tracts with fewer than 400 Spanish surname fami-

lies.8




A report of an inquiry into the stratification of

one Southern California Mexican-American community by
Perialosa and McDonagh indicates that Mexican-American
families frequently do leave the ethnic enclave after

acquisition of some Anglo values and after achievement

of higher occupational positions. They conclude that
"acculturation to the Anglo-American middle class norms"
is a precondition to upward mobility for Mexican-Ameri-
cans and that schooling and other forms of '"socializa-
tion acculturation'" are preparatory to occupational
status, although not in themselves indicators or guar-
antors of that status.

Their report is relevant to the third question,
concerning the relationship between value orientations
and academic achievement.

In general, the relationship between values and per-
sonal activity leading to various measures of scholastic
success, particularly for Anglo pupils, is well docu-
mented in sociological literature.10 The demonstrated
importance of values for achievement derives from three
critical functions which they perform: to determine
the ""desirable,”" which includes the ends elected and
the means appropriate for their attainment; to evaluate
cr to define the '"situation'" within which achievement
takes place, that is, whether or not a situation is fa-
vorable for the attainment of the ''desirable;' and to
delimit the scope and intensity of interpersonal rela-
tions which affect an individual's activities.




This report is concerned with the extent of the ac-

quisition of Anglo values by Mexican-American vouth, as

well as with the original differences in values which de-

rive from family social structure. It is also concerned

with the relationship of these values to the achievement

of Mexican-American pupils in the Anglo-oriented second-
ary school that is typical of public education in the

United States:

Guiding the inquiry are four general hypotheses:

1.

In some special value orientations, there are

substantial differences between Mexican-Ameri-
can and Anglo pupils from similar socioeconomic
backgrounds;

Mexican-American pupils from families of high
socioeconomic status are more similar to Anglo
pupils in these value orientations than are
Mexican-American pupils from families of lower
socioeconomic status;

These differences in value orientations between
Mexican-American and Anglo pupils diminish from
the ninth to the twelfth grade-levels;

Value orientations most positive for the aca-
demic achievement of Mexican-American pupils
are those most associated with the Anglo social

structure.

Underlying the second and third hypotheses are two

: further assumptions. One is that a white collar father,
because of his high level of participation in the larger

society, has acquired many characteristically Anglo values




and transmitted them to his children through informal
socialization processes. The other assumption is that
the greater homogeneity of twelfth grade pupils results
from the additional years in which the school has had
opportunity to influence its pupils, as well as from
the fact that some pupils who resist the school's for-
mal socialization practices leave the system prior to
the senior year.

In addition to the four hypotheses, a relationship
is anticipated between the ethnic population of the
school student body and the value orientations and aca-
demic achievements of the pupils. More specifically,
these two further hypotheses assert that:

1. Mexican-American pupils in integrated schools
have value orientations which are more like
those of Anglos than those of Mexican-American
pupils in non-integrated schools;

2. Mexican-American pupils in integrated schools
have higher academic achievement than have
Mexican-American pupils in non-integrated
schools.

The reasons for greater similarity to Anglo values
are twofold. First is the great potential for the modi -
fication of value orientations by the intense primary
relations which develop among adolescents. Such rela-
tions, if cross-cultural, cannot help but alter the
"world-view" of the pupils when they occur in the context
of an Anglo institution in which goals and activities are

congruent with Anglo values. The modification is exrected




to be in the direction of the Anglo peers. Second is
the influence which the student group has on the role

performance of teachers and administrators. The infor-

mal norms, values, and expectations of the school staff

are largely created by the student body which the school
services. These, in turn, are related to the effective-
ness of the staff as socialization agents.

The reasons for greater academic success in inte-
grated schools, then, derive both from the hypothesized
value differences of the pupils enrolled within them and
from other factors which seem to allocate a larger share
of experienced and able educators to schools with higher
Anglo enrollments.

Sampling Procedures and Coding
Data were obtained in the spring of 1966 from 3,100

secondary school pupils, of whom 2,600 were from either
Mexican-American or Anglo families.11 The sampling
procedures were of two basic kinds: first, a nonrandom,
nonprobability, purposive technique which selected the
schools to be sampled in accord with predetermined socio-
economic and ethnic characteristics; second, a strati-
fied quota technique which sampled within these schools
until the desired number of cases from the designated
grade-levels was obtained. Schools of varying socio-
economic composition and varying proportions of Mexican-
American to Anglo pupils were selected for the compara-
tive study of the two ethnic subcultures.




When it became apparent that the socioeconomic
level of pupils attending a school unit and the per-
centage of Anglo pupils attending that school were
highly related, schools of higher social rank were ex-
cluded from the sample. This assured that at least 10
percent of the cases from each school would be Mexican-
American, but it also proportionately increased the
size of the blue collar sample. Identical proportions
of pupils from the same geographic areas were also
sampled at the ninth and twelfth grades in order to
maintain ethnic and socioeconomic comparability between

the two school levels.

Ethnicity was coded from information obtained from
observing the respondent, the respondent's surname, and
questionnaire pre-coded items stating the place of birth
of pupil and parents and the language used in the home.
Socioeconomic status was coded from pupils' responses to
open-ended items about the work of their parents. A
primary distinction in occupational classification was
made between parents who work with their "hands' ‘and
those who work with their '"heads,'" that is, between blue
and white collar labor. The sample more heavily repre-
sents the lower socioeconomic pupils of the district.

o e o s st
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VALUE ORIENTATIONS

The value orientations whose distributions are re-
ported here are those posited to be associated with
academic achievement. These orientations, grouped ac-
cording to the functions they are expected to perform,

are presented in Table 1.

Variables in Group I pertain to the individual's
view of the '"desirable'" and the congruence of his view
with that of the formal school. Variables in Group II
pertain to the individual's "definition of the situa-
tion,'"--whether he believes he can perform the prerequi-
site activities and whether he believes he can attain
these goals. Variables in Group III relate to the au-
tonomy which he exhibits, from both his peers and his
family, and which of the two is more salient in guid-

ing his behavior.12

The multiple scale and index scores are separated
at the point which most evenly divides the entire sample
and are combined into categories of "high'" and '"low";
whereas most of the responses to single items (chosen
from four alternatives ranging from '"strongly agree' to
"'strongly disagree') are combined into the categories
""agree'" and '"disagree.'" However, in one case dealing
with the resolution of conflict by force, so many pupils
disagree that the '"strongly disagree' responses are re-

ported separately from the combined others.
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The percentages of pupils in the category of each
variable expected to be favorable to school achievement
are presented in Tables 2, 3 and 4. In general, these
are the percentages of pupils who are "high'" or are
positive on the variable. All findings are reported by
subpopulation membership; they are ccntrolled for ethni-
city and for socioeconomic status and reported separately

for boys and girls from the junior and senior high schools.

Ethnic Differences in Value Orientations

To summarize briefly, survey data obtained for this
inquiry consistently support the hypotheses for some of
the suggested value orientation distributions, but not
for others. For the value orientation variables which
relate to mastery over the environment and to the evalua-
tion of other people, comparisons between subpopulations
produce anticipated results. For variables which relate
to the expressive orientation toward activity and to the
acceptance of authority, the differences are as expected
for the first three hypotheses but are unaffected by the
social context of the school. For variables which re-
late to school goals and to the instrumental orientation
toward activity within the school, the subpopulations are
surprisingly similar. Differences for these latter vari-
ables are identified only by the separate analysis of re-

sponses from males and females.

The '"Desirable' is a concept measured by six separate
variables. The Index of Idealized School Goals deals with
the ends which the pupil believes the school ought to help

him attain--regardless of whether it does or not. The other

12




variables are addressed to his orientation toward the
activities expected to lead to the attainment of these
goals.

Three of the variables are in the form of scales.
The Instrumental Orientation Scale inquires into the
pupil's evaluation of the utility of school-prescribed
activity for future benefit. The Expressive Orientation
Scale inquires into areas of school activity that yield
immediate gratification. The Formal School Compliance
Scale inquires into the choices the pupil says he would
make if confronted with the conflicting expectations of
the formal school and his peers. It also explores the
extent of his uncritical acceptance of teacher authority.

The two remaining variables are single items. One
refers to the pupil's orientation toward interpersonal
responsibility and asks if he agrees with the statement,
"When I am in a group, I enjoy taking charge of things."
The other refers to his orientation toward resolution
of conflict and asks if he agrees that ''The best way to
settle most arguments is by a good fight."

The similarity of Mexican-American and Anglo pupils
in value orientations related to the functions of formal
education is unexpected (Table 2). Most notable is the
consensus among all pupils that every objective in the
Index of Idealized School Goals is important. About 80
percent agree (a) that school should help them get along
with the different people they will meet through life,
(b) that it should help them to understand the world
they 1live in, and (c) that it should train them for their

13
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future jobs. There is also consensus that school suc-

ceeds in performing these functions. About 75 percent
respond positively to all items in the Instrumental
Orientation Scale, and fewer than one percent main-
tain that going to school now will not help their
future in any way,

When the sex of the respondent is taken into ac-
count, the characterization of complete accord between
ethnic groups is modified for pupils from white collar
homes. At the junior high school level more white col-
lar Anglo than white collar Mexican-American girls have
high goals for their school work and have strong instru-
mental orientation toward the school's activities. At
the senior high level the reverse is true; more white
collar Mexican-American than white collar Anglo girls
score high on these same variables.

The majority of pupils also indicate an Express-
ive Orientation toward the school. About 60 percent
of all respondents agree (a) that in general, they 1like
school, (b) that they enjoy their classes at school,
and (c) that the main thing they like about school is
being with friends, Expressive Orientation Scale
scores of Mexican-Americans are higher than those of
Anglos, and scores of most girls are higher than scores
of most boys.

Less than 50 percent of the total sample are high
on the Formal School Compliance Scale. It is of special
interest that compliance scores of Anglo girls are higher
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than scores of Anglo boys, but scores of Mexican-Ameri-

can boys are highest of all groups under consideration.
Responses to this measure indicate that most pupils do
not accept the formal authority of the teacher without
qualification. More than half of them disagree with
the statement, "Even when they punish the whole class,
I feel that teachers are usually right.'" On the other
hand, the responses also indicate that pupils are more
in accord with the universalistic regulations of the
school than with the particularistic demands of per-
sonal friendship. Sixty percent agree that if working
in the school library they would not hide a book from
other readers in order to reserve it for a friend, and
80 percent disapprove of a student aide who purposely
raised the test score of his friend in order to help
him pass.

...Another orientation presumed to be related to
achievement is Interpersonal Responsibility. Again,
positive orientation is not extraordinary. About half
of the respondents indicate that when in a group they
"enjoy taking charge of things.'" Of these pupil fewer
Mexican-American girls than any of the other groups
considered take this view.

The greatest differences between Mexican-American
and Anglo pupils in the variables relating to '"desir-
able'" activity lie in their orientation toward the Reso-
lution of Conflict. Responses to the item which treats
this question indicate more Mexican-Americans favor physi-
cal resolution and more Anglos oppose it. Also evident
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from the responses is the difference in orientation
between boys and girls. Regardless of ethnicity, more
girls than boys strongly oppose the settlement of con-
flict by force.

The '""Definition of the Situation'" variables in-

clude the Index of Self-Esteem, which inquires into
the individual's evaluation of himself in general and
in relation to others whom he knows; the Faith in Human
Nature Scale, which inquires into his orientation to-
ward people regardless of his personal knowledge of
them; and the Futuristic Orientation Scale, which ex-
amines the belief that the individual can exercise con-
trol over his environment and thereby affect his own
destiny. The differences in the '"D