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This study assessed certain factors affecting the post-high-school adjustment
of male negroes. Data came from twelfth-grade students in 1960 and from a
followup questionnaire in 1965. The study is descriptive only, because sound
information on racial idenfity was unavailable in 1960 and because, for several
reasons, out of 90,637 questionnaires with a 397 return, very few usable subjects
were found. The research method and selected variables are described. Three null
hypotheses were tested: (1) environmental parameter groups are indistinguishable in
terms of post-high-school employment adjustment and student factors: (2) there are
no significant differences among the groups related to environment (3) there are no
significant selected environmental factors that influenced students in choice of or
plans for post-high-school education. No. 1 was tested by a partial canonical
discriminant analysis, No. 2 by a multivariate analysis of variance (Hall and Cramer
1962), No. 3 by Chi-square tests. The first was rejected in terms of geographic
regions and community types, but not in terms of Negro density. The second was
rejected because of significant regional differences. The third was not rejected, as it
was concluded that the differences in regional, community, and Negro density groups
occurred by chance and that those in post-high-school adjustment were nof
significantly affected by region, type of community, or Negro density in the school.
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Introduction POSITION OR POLICY.

Project TALENT, conceived by John C. Flanagan (1962) in the late 1950's, is a

national longitudinal study of American youth at the secondary school 1eveIF- grades

9-12, The design of the study was broken up into two phases. The ﬁirst phase was

two days of educational-psychological tests and inventories administered to 440,000

students in grades 9-12 from over 1,300 schools (approximately 5% of the high schools

in the U.S.). Data were also collécted about the participating schools. The second

phase is concerned with collecting data from the participants, via follow-up question-

naires one year after the class graduated from high school, and multiples of five years

after the class graduated from high school. By relating the follow-up data to the 1960

data, it is possible to investigate, on a large scale, across and within regions, school

effects over long periods of time. From the design just stated comes the origin and

data for this study.

Specifically, the intent of this study was to assess the effects of the percentage

of Negroes in schools and other factors on the post-high-school adjustment of male

Negroes. Two types of data were used. The first was data collected from students

tested as twelfth graders in 1960 and their schools. The second was race and post-

hi

Se

gh-school adjustment information obtained from the five year follow-up questionnaire
nt to these same young people in 1965.

. v oF CA
This study was completed while the author was a Post-Doctoral Fellow at Projeét"!*.\éLES.

TATENT, American Institutes for Research. The study was a part of the Project \
TAIENT Five-Year Follow-Up Studies supported by the U.S. Office of EducationsyiiAR z()1969-
contract number 0.E.-6-10-065.
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Because the sample used in this study could only be identified through the five- 
year follow-up questionnaire, the number of male Negroes was not expected to equal the
number in the original twelfth grade sample. In 1960, the climate did nof permit re-
searchers to require subjects to indicate their race; by 1965, because a great deal of
significant information was lost, questions on race were permitted. Since the race
question appeared on the five year follow-up questionnaire, the response was optional
(respondents need not answer the question). Because of this situation, the number of
male Negroes who were identified was far below what was expected. There appeared to be
no way of identifying respondents by going back to information held in 1960. This was
tried, and the researcher picked up only four additional subjects - three of whom did
not provide information on the variables concerning this study. Consequently, the

scope of the study was greatly limited. It became a descriptive study and not one of

inference in nature.

Out of 90, 637 questionnaires sent to the twelfth grade participants in the 1960
sample, 35, Th2 were returned (39%). Only 1, 304 were from those who identified them-
selves as Negroes. Normally, one would expect the number to be over 3,000, Of the
1,304, only 399 were males. Actually, there should have been 8,900 Negroes in the
twelfth grade sample, and about 4,200 of them males. It is quite evident that the
number of respondents in this study precluded any inferences to the twelfth grade Negro
population of 1960, If one only considers respondent bias, the lack of numbers in the
study becomes significant. Even when non-respondents were added to the sample, the
total came to 466 - hardly enough to consider as an adequate sample frbm which con-
clusions could be inferred. The number of usable subjects involved in the analysis
was a function of pertinent data available. This ranged from 224 to 360 subjects.

It should be added that the under-count is not unique to Project TAIENT. The
U.S. Bureau of the Census has a similar problem. Siegel and Zelnik (1966) reported a

21.2 percent undercount for non-white males in the 1960 census. Bogue, Misra, and
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Dandekar (1964) also found considerable estimates of net under-counts of the Negro

population.

Related Literature

__ The nature of schools attended by Negroes has had an influence on their .school
‘achievement, self-image, and aspirations, (Bloom, Davis, and Hess, 1965; Coleman, 1966;
Derbyshire and Brody, 1964; Mussen, 1953; St. John, 1966).

Coleman (1966, p. 22-23) found that school achievement of minority children de-
pended more on the schools they attended than did the achievement of majority children.
Student achievement (stronger for Negroes than for whites) is strongly related to the
educational backgrounds and aspirations of the other students in the school. Negroes
in schoo&s with a higher proportion of whites have a greater sense of control over
their en?ironments and future than those who attend schools with smaller proportions
of'whitee. Coleman (1966, p. 29-31) also found that there ﬁere positive, although
rather s;all, effects of integration in terms of reading and mathematics test perform-
ances. These effects were particularly noticeable where more than one-half the class-
mates were white; scores were higher for Negroes.attending segregated schools than for
those where the proportion of whites was less than one-half.

St. Joln's findings (1966, p. 294) suggest that a Negro child's seif-esteem and
motivation are more threatened by a desegregated school than a segregated school,
whereas, Mussen (1953) and Bloom, Davis, and Hess (1965) found that disadventaged
groups do not attain the educational and vocational goals f&bieal of middle-cless
American society. Bloom, Davis, and Hess (1965) did however find that Negro parents
and their children have extremely high levels of aspirations; this finding was con-
firmed by Coleman (1966).

Employment opportunities also have a cause and effect role in conflicts for the

Negro. It appears that schooling for Negroes is not realistic in terms of job op-

portunities as reported by Pettigrew (1965) and the National Industrial Conference

Board (1966).




Method

Such findings, as stated in the preceding paragraphs, become quite significant

as related to Negroes in the present American culture and to this study.

Variables Used and Studied

Student and environmental factors were culled from the 1960 Project TAIENT Data

tapes. Information concerning post-high-school adjustment variables was obtained through

the five-year follow-up questionnaire. Information concerning race classification was

found in the questionnaire as well.

Student Variables

1.

2.

Socio-Economic Environment (SEE) Index was created from nine TALENT Student
Tnformation Blank (SIB) items. SEE stresses environment rather than status.

General Academic Aptitude Composite (c-002) was developed from eight
TALENT aptitude and ability tests. It was assumed to describe academic
aptitude. .

Environmental Factors

1.

2.

3.

Negro Density of the high school indicates the ratio of Negro pupils in
The school to the entire school population. As a result of the numbers

. distributed across the proportions, two classifications were used:

0 - .49 (low density) and .50 - 1,00 (high density).

Community indicates whether the school serves primarily an urban
(commnities over 5,000) or rural (rural and small towms under 5,000)
population. '

Regions. Project TAIENT used * .. nine geographical regions (as used by
The U.S. Office of Education) in the 1960 survey. Subjects who went to
school in the Northeast and Mid-West were pooled into one classification.
Subjects from the South remained. Due to the lack of respondents and non-
respondents from other regions, they were dropped from the analysis.

Post-High-School Adjustment Variables

1.

2.

3.

Job Stability - number of years on the job held as of October 1, 1965.

Job Satisfaction - how the subject felt about the job he held on October 1,
1965. .

Number of jobs - how many full-time jobs held from 1960-1965.

et i
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4. Rise of Earning Power (yearly) - The differences between the present salary
and starting salary for the job held on October 1 for full-time employees
with job stability and levels of post-high-school education partialed out.
Full-time employment for subjects was defined as twenty hours or more per
week, and subjects were not engaged in full-time study.

" "Post-High-School Education

1. Ievel of Post-High-School Education - the continuous variable scaled from O
(no post-high-school education) to 7 (advanced degree, e.g. Ph.D.) was com-
pressed into a dichotomy of "none" (no post-high-school education) and "ad-
ditional education" (all other gradations). "Additional education" was also
broken down into technical school education (non-college) and college exper-
ience.

5. Planned Post-High-School Education - was also dichotomized into "none" and
Tadditional education”.

- Focus of the Study

The study was to determine the effects of geographic region, commnity type, and
the peré;nt of Negroes in a school on the Student and Post-High-School Adjustment and
Educatiqnal variables just described. The study-did not attempt to compare the Negroes.
in the sample to the total Project TALENT 12th grade sample. |
The following null hypotheses were tested:

1. Environmental-parameter groups cannot be distinguished in terms of
post-high-school employment adjustment and student factors.

2. There are no significant differences among the groups related to environmental
factors. :

3. There are no significant selected environmental factors that influenced j
students in the type of post-high-school education acquired and future ‘
educational planse.

The Sample - The major portion of the subjects were identified through the

questionnaire.
The non-respondents were contacted personally either by Project TALENT regional

coordinators or the Retail Credit Company. (% sample of non-respondents from the

total twelfth grade sample were contacted). Sixty-seven (67) non-respondent males

were added to the 399 male respondents for a total of L66.

Weights could not be used because of the distribution of the sample across regions.
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Under the conditions of this study, it would have resulted in six subjects representing

15,000 subjects - hence weights were not used.

Because highly significant differences between respondents and non-respondents were

found in previous TAIENT research (One-Year Follow-Up Studies (1966)'), it was decided

to test if there were highly significant differences in this study. The object was to
‘determine if it would be possible to pool the tno groups and inflate the number in the
sample studied. The t test of differences between two means for independent samples

was used with Socio-Economic Environment Index (SEE) as the dependent variable tested.

The SEE mean of the male Negro respondent group was 90. 77'W1th a standard deviation
of 10.20; the mean of the non-respondent group was 88.49 and a standard deviation of
9.02. The t test With d.f. of L6L did not reach the .0l level of significance (t=1.73).
Thus, it was decided that both subsamples could be merged for subsequent analysis without
altering and/or significantly affecting the basic nature of the sample.

Another finding was that the SEE means of both male Negro samples were at least one
standard deviation below that of the 12th grade (1960) one year follow-up tetal male
popnlation that included all racial and ethnic groups. The standard deviations were
approximately the same.

Similar results were found when the two groups were compared in terms of General
Academic Aptitude Composite (C-002). The mean of the male respondent group was 42L.93
with a standard deviation of 124.34, the mean of the non-respondent was 383.90 with a
standard deviation of 130.82. The t ratio did not reach the .01 level of significance
(t=2.31, d.f. of 383 - due to missing data). Again it appeared that pooling the two
subgroups would not confound the resulting sample.

It was found that the means of the two subgroups ﬁere one standard deviation below
the mean of the total male population of the Project TAIENT 12th grade sample.

The author stresses that it was not the intent of this study to compare the male
Negroes found with the total male 12th grade sample. The above is only informational.

Few subjects from the South attended integrated schools in 1960. No subjects,

regardless of region, attended schools where the proportion of Negroes were .50-.59 and




.60-,69. It was decided to pool subjects into two classifications: 0-.49 and .50-

1.00. The 0-.49 classification included schools with a general proportion between O.
to .29, and that the .50-1.00 really indicated a segregated school population.

Because of the community distributions initially identified by Project TALENT
. (small town, rural, suburban, urban), it was decided to merge classifications into rural
and urban.' The majority of subjects attended schools serving urban regions. Those
from rural America tended to go to high Negro density schools to a significantly'greafef
extent than Negroes from urban communities (X2=28.785, p <.001). This was true re-
gardless of region - with the South excepted (lack of low Negro density schools) from
the comparison.

. | As%a result of the small number of subjects from the West (N=6) and Southwest (N=10),
pooling ;f these regions was not advisable and were not included in future analyses. The
Northeas% and Midwest regions were merged into one classification. The proportional dif;
ferencesiin the merged region was not different from the differences found in the original
classifications between rural and urban schools; the numbers in the resultant rural and
urban categories were inflated. |

Thus there were six cells or groups evolved from fhe sample. They were: Northeast~
Midwest-Urban-high density; Northeast-Midwest-Rural-high density; Northeast-Midwest-Urban-
low density; Northeast-Midwest-Rural-low density; South-Urban-high density; and South-
Rural-high density.

Investigation of the'data from the six categories indicated that subjects from the
Northeast-Midwest tended to be above the mean in general aptitude of the total sample,
came from higher socio-economic environments and attended desegregated schools in urban
areas. Students from the South tended to be below the mean in general aptitude, came

from lower socio-economic environments, and attended segregated schools located in either

urban or rural communities (although more students attended urban than rural schools).

Employment

Individuals who indicated that they were employed twenty hours or more per week




and. didn't indicate other primary activities (i.e., full-time student) were considered
full-time employees. If they indicated employment on a part time basis for less than
twenty hours and didn't indicate other primary activities, they were considered unem-
ployed. Full-time students, those who could not work because of health reasons, and
those who for other legitimate reasons could not be employed were considered out of the
‘1abor pool. The available labor pool was 351. The sample's unemployment rate (7.98%)
mirrored the unemployment rate of the Negro population in the United States in 1965.
The 1965 rate was T.5 as reported by Hoyle and Ryscavage ( 1965 ) of the U. S. Depart-

ment of Labor.

College Attendance

Coilege experience appears to be quite common in the sample studied. Forty-one
point flve percent (41.5) of the sample had either attended college (full or part-time)
or were 1n college as of October 1, 1965. These data reinforced the assumption that
the sample is atypical of the Negro population.

One interpretation that can be made concern-ing college attendance is that subjects
in the sample viewed themselves as middle-class, hence the middle-class value of college
attendance. Tt is also possible that the sample reflected the new importance and emphasis

put on high education by the Negro community.

Statistical Procedures

When subjects were purged because of missing data, the N's in each group were:

Northeast-Midwest-Urban, Low 67
Northeast-Midwest-Rural, Low 7
Northeast-Midwest-Urban, High 29
Northeast-Midwest-Rural, High 10
South-Urban, High 57
South-Rural, High 54

TOTAL 22l

A partial canonical discriminant analysis was the statistical procedure used to

test null hypothesis 1. The basic assumption was that environmental effects could be

jdentified if either the environmental-parameter groups were unique to each other, or
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sets of groups were unique. The analysis would also be able to identify criterion
variables that would be most significant in discriminating among groups.

A multivariate analyses of variance developed by Hall and Cramer (1962) was used
to test mull hypothesis 2.

Chi-square tests were used for hypothesis 3. It was assumed that if a pattern of
significant chi-squares appeared when an jsolated environmental factor was studied, the

isolated environmental factor under study had a significant effect.

Results

Only one significant (p <:..001) discriminant function appeared. (Refer to Figure
1). Other functions did not reach significant levels. In terms of the variables' cor-

|
relations with the discriminant function, there are three major contributors to the

functioﬂr .

TheEGeneral Academic Aptitude Coﬁposite (C-002) contributed most to the separation
of the six groups along the function. The fact that this correlation (.827) was positive
indicates that a high score on this measure is related to a high score along the function.
The Socio-Economic Environment Index (P-801) had the second largest correlation (.622)
which was almost equal to the C-002 cérrelation. Rise of earning power had the third
largest (.46k4), howeﬁer, it was hardly more than half the size of the C-002 correlation.

Function I is, in effect, a measure of socially valued attributes - in that intel-
ligence, status, and earning power are certainly valued in the American society, and
variables measuring such attributes had the highest loadings on the first function. The
magnitude of the correlations of fhese three variables indicates that they were doing most
of the work in separating the six groups. These variables arranged the group into three
points: the Northeast-Midwest, urban had essentially identical scores on the function;
the Northeast-Midwest, rural groups were almost jdentical; and the groups from the South

were identical. The average within-group standard deviation (indicated in Figure 1) was

.731. Group homogeneity is indicated by the standard deviation. When the centroids of

a pair of groups are close together and the standard deviation is relatively large, a
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considerable overlap in the distributions on the function is indicé,ted. A pair of groups
under these conditions would not be considered unique. The trace represents the total
diseriminating power of the five variables utilized in the discriminant function. The
significant function (refer to Figure 1) accounted for 27.33 percent of the total dis-
criminating power possessed by the five variables. The amount of variance accounted for
by the only significant functlon was 26.9 percent (canonical R=.519). Other non-
significant functions accounted for 5.4 percent, 2.9 percent, 2.8 percent, and 0.05 per-
cent. It appears that the first function accounted for a significant amount of variance.

The zero-order correlations (Table 1) indicates that almost all the variables were
orthogonal to each other and that P-801 and C-002 were initially relatively independent
of the other variables. It was felt that partialing P-801 and C-002 (in addition to

time on 'the job and post-high-school education) would give an assessment of the resid-

ual discfiminatory power of the first function.

\
The six groups could n'\,'c be significantly differentiated when the number of co-

variates was increased from two to four. Rise of earning power had a loading of .h6h
in the first analysis, in the second analysis, the variable had a loading of .929 on
the first function., However, it is clear that what was left of the variable after

partialing was not strong enough to be used to diseriminate among groups. It is also

evident that the student factors (p-801, C-002) in linear combination with rise of

earning power had the major discriminatory power in the first function.
Tt was decided to run a partial canonical discriminant analysis without the stu-

dent factors to assess the discriminatory power of the employment variables. This was

done because it was not known what was left of the post-high-schodl employment adjustment
variables after P-801 and C-002 were partialed.

The resulting function (Figure 2) reached the .06 level of significance, the only
diseriminant function toreach that level. |

Function I (Figure 2) is an earning power function, with rise of earning power

being the heaviest contributor with the largest correlation. It appears that rise of
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earning power is the only variable that separated the six groups along the function,
arranging them into three unique groups:

1. The Northeast-Midwest, urban groups and the Northeast-Midwest, rural,
high density group, were in the same centroid space;

2, Groups from the South were identicalj; and

3. The Northeast-Midwest rural, low density group.

The.discriminant function accounted for 36.30 percent of the total discriminat-
ing power possessed by the three variables. The first function accounted for only 9
percent of the total variance (Canonical R=,301), and the second and third functions
(both non-significant) accounted for 1 percent and 0.3 percent. Although the first
function did account for the largest amount of total variance, it did not appear to
be a very powerful discriminator.

The results from the partial canonical discriminant analyses indicate that there
are environmental (regional and community) factors that do have an effect on post-high
school gmployment adjustment and student factors; however Negro density does not appear
to be one of the significant effective factors. " Null hypothesis number one ("Environ-
mental-parameter groups could not be distinguishéd.....") was_rejected in terms of geo-
graphic regions and community classifications, but not as far as Negro density was con-
cerned.

Hall and Cramer's (1962) multivariate analysgs of variance was used to test the
effects of the environmental faétbrs on the dispersion of the centroids along the dis;
criminant functions found in the preceding analyses. Regional effects reached the .001
level of significance (F=14.0Lk, 5 and 212 d.f.) with time on.the job and post-high-
school education partialed from the criterion variables (student and employment variables).f
Where only employment variables were used as the criterion variables, with time on the
job and post-high-school education partialed, regional effects reached the .005 level

of significance (F=4.92, 3 and 214 d.f.). Negro density and commnity factors did not

reach levels of significance in either analysis; there were no significant interactions.
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The univariate tests in the multivariate analyses indicated that the variables in
each set of criteria had the same significant relationships that were found in the dis-
criminant functions of the partial canonical discriminant analyses described in the
previous sections of this paper. (Because of the redundancy of the results, the uni-
variate F ratios do not appear.)

The results indicate that there are significant differences among the centroids,
and that the differences can be attributed to the effects of region. The second null
hypothesis concerning the differences among groups due to environmental factors can be
rejected. The rejéction was due to significant regional differences; community and -
Negro density parameters were not signifiéant.

Using responses to several questions on post-high-school adjustment found in the
five-year follow-up questionnaire, amount and type of post-high-school education were
studied. After the amount (none-additional) ﬁéé considered, additional education was
further broken down into technical and college levels. Technical level includes all
individuals who had technical institutional training whether completed or not; college
level institutional training whether completed or notj; college level includes Jjunior
and senior college attendance whether completed or not. In terms of planned post—high;
school education, it was felt that those who didn't have additional education (N=120)
would be different from those (N=24LO) who had elected to continue their education beyond

high school.. Therefore, the subjects were divided into "no post-high-school education"

and "had post-high-school education" groups. Each subdivision was studied in terms of

planned additional education.

Tt was found that within all regions, the number of subjects who elected to continue
their education beyond high school was greater than the number viewing their high-school
education as terminal. Subjects were also more likely to attend colleges than noncollege

institutions, in their continuing educational careers. However, the proportional dif-

ferences between college and noncollege attendance was not very large.
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From the data, it was concluded that the greater proportion of subjects had availed
themselves of the opportunity to continue their education, and that those who did tended
to go to college. These results illustrate the atypicalness of the Sample and further
reflect the bias that appears in étudies dealing with voluntary respondents to follow-
up questionnaires. |

The proportion of subjects who did not have post-high-school education and did not
plan to acquire additional education was greater than the proportion of subjects who did
not have post-high-school education but planned to further their education. The reverse
situation occurred with those who did have additional schooling. These results indicate
thai; those who were previously motivated to acquire additional education view the neces-
sity for further education to a greater extent than those with no previous post-high-
school education. This awareness might be the result of: (1) being predisposed to ad-
ditional education, (2) additional education already acquired requiring further education,
(3) the social acceptability of planning additional education, and (4) students who
continué their education after high school being different from those who don't continue

their education in terms of school experiences and individual differences.

Environment Effects

The interaction and isolated effects of region, community, and Negro density on
responses to the post-high-school adjustment questions were studied. Individual environ-
mental factors were tested to determine if such effects might be masked within the total
interaction. In order to isolate, as much as possible, the unique effects of an individual i
environmental factor, the remaining environmental féctors were ﬁsed as controls. When
regional effects were studied, community and Negro density were controlled; when community
effects were studied, regions and Negro density were controlled; and when Negro density
was studied, region and community were controlled. As a result of the naturé of the

sample and the scaling properties of the variables studied, nonparametric procedures were

used. Chi-square to test the null hypothesis that the distributions did occur by chance
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was used. It was assumed that if a pattern of significant chi-squares appeared when an
isolated environmental factor was studied, the isolated environmental factor under study
had a significant effect on the post-high-school adjustment variable (s). (Referred to
Table 2). If a pattern of significant chi-squares occurred across rows of individual
‘environmental factors, it could be concluded that within the level of the individual
environmental factors studied nonrandom effects occurred. The educational levels com-
pared were: Post-High-School Education (none vs. additional); Post-High-School Education
(technical and college VS. non-college); Planned Post-High-School Education - No Post-

High-School Ed. (additional vs. none); and Planned Post-High-School Education; Had Post-

High-School Education (none vs. additional).
\

|

i

Discussion

Onl& one significant nonrandom distribution was found for interaction (X2 13.670,

<: 02) among the total environmental factors in terms of the differences between
additional post-high-school education and none. Closer inspection of the effects of the
individual environmental factors indicated that subjects from Region III (Northeast-
Midwest, urban, high Negro density) were far more likely to have additional educatioh
than those from Region V (South, urban, high density); this difference did not occur
by chance (X? = 5.080, approaches .02). It was concluded that the significant inter-
action found was generated by the nonrandom difference between Regions IIT and V.

This significant'difference found between the two regions might have been due to
the availability of more post-high-school educational institutions in the Northeast-
Midwest urban areas than in the Southern urban areas. No differences were found when
the two regions were compared at the rural level. Tt should be noted that regional com-
parisons could not be made on low Negro density levels because of the absence of low
density schools in the South. However, to conclude that the Northeast-Midwest Negro
who lived in the city and attended a high Negro density school would most likely have

more additional education than his counterpart from the South would be tenuous. It is
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also quite possible that the significant X2 was generated by chance itself, inasmuch as
no other significant chi-squares occurred out of the 56 comparisons.

No patterns of rejection of the null hypothesis developed. It was concluded that

differences found within regional, commmnity, and Negro density groups occurred by chance.
The differences in the post-high-school adjustmént variables (types of post-high-school
education, and planned post-high-school education) of subjects were not significantly
affected by the section of the country, type of community, or the percentage of Negroes

in the school attended. Hence the third major null hypothesis that there are no significant
selected environmental factors influencing types of post-high-school education acquired

and future educational plans was not rejected.

Again the results found could possibly be attributed to: (1) the atypicalness of

P T

the sample; and/or (2) Negroes in the sample possibly perceiving themselves as middle
class or above and not being affected by regional, community, or Negro density differences
in terms of the variables studied. (Generally subjects who respond to questionnaires are

of a higher socio-economic status than those who don't respond. )

Discussion

A comparison of the socially valued function with the earning power function in-
dicates that the former is the more powerful of the two in terms of discriminatory power.
It is possible that the position of the Negro in the American society has a sup-

pressive effect on the variability of subjects once they leave the relatively protected,

and in some cases artificial, school environment. Hence, student factors, measured while
in school, provide better discrimination than do factors, such as post-high-school em-
éloyment variables, that are affected by the economic and social inequalities faced by
Negroes in all sections of the country.

The six groups were not unique to each other; they were divided into three unique

centroid spaces. Although the subgroups in the three unique spaces were not identical

in each analysis, it does appear that the environmental factors had similar effects,
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i similar to the extent that there were regional and cormunity differences among schools
and no Negro density effects. They. were not similar when group positions along the
functions were compared. Subjects attending schools in the South were below all North-
east-Midwest groups in terms of the socially valued function, and below all Northeast-

Midwest groups but one in terms of earning power. Positions of communities along the

functions were different in the two major analyses (although the differences among
communities in both analyses were not significantly different); there was little dif-
ference among communities in the South along both functions. Urban Northeast-Midwest
groups were higher than their rural counterparts along the socially valued function.
This was not true along the earning power function; the Northeast-Midwest rural, high
density groap fell within the same centroid space as the Northeast-Midwest urban groups,
thus allithe groups in the space were considered identical. Within the limits just
describeé, it was felt that it would be safe to reject the null hypothesis that envir-‘
onmentallparameter groups cannot be distinguished in terms of post-high-school employ-
ment adjustment and student factors. Although the environmental-parameter groups can

| be distinguished, the differences were generated more by regional influences than by
the influences of community and/or Negro density factors.

The results indicate that subjects in this study attending schools in the North-

east-Midwest region of the country are "better of f" socially and intellectually than

those from the South. Income is not as clear-cut, although subjects from the North-

cast-Midwest generally had higher income gain than those from the South. The propor-
tion of Negroes in the student body of a school doesn't appear +o have an effect on

the post-high-school employment adjustment or studenf factors studied. Regional dif-
ferences among schools, and not commnity differences or racial composition, Was.the
most influential environmental factor. In terms of additional education acquired or

planned, environmental factorsdidn't have a significant influence.

The results found in this study might have been a function of the mediating in-
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fluences of environmental factors on student, employment, and educational variables,
vis-a-vis social status, amounts spent on education, quality of education, and oc-
cupational and educational opportunities across environmental levels.

Because of the difficulties encountered with follow-up questionnaires and the
problems faced by the author in this study, it is suggested that a long-range panel
study be developed of a large number of stratified randomly sampled male Negroes, across
all levels of regions and communities, to assess the results found in this study before

definitive conclusions can or should be made.
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Table 1

Corrclations of Student and Post-High-School Adjustment Variables

Rise of

R St Mg B

"Job . Noo cf Easninz
Satisfaction Jobs Power P-801 C-002
 Job Satisfaction -~ 1,000 000 4052 s028 ws132 o
Nunber of Jobs 000 1,000 =28 - =,0Lk =101 i
Rise o%f Earning Pover 062 . &8 1,000 o7 .075
P01 ' «,028 ~sOLls 0Tl 1,000 295
=002 | " =132 01 - 4076 295 1,000

Full Tt Provided by ERIC.
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