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Any design for an effective rem-ediai- program must ‘res_t uf:o_n
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certain assuuptions concerning the nature of remedial students and -
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what can and should be done for them. These assumptions are hexe
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set forth in a defihit—ion and description of remedial students: and'

in a statement of consequent general requirements for the design
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. of an effective remedial program.
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. . DEFINITION OF REMEDIAL STUDENTS = C e e |
% Remedial students are here défined as those -students who elect
3 a transfer progrzm but do not perform successfully in it. »MNoxe

3 specifically they are students whose grade averages in the

i# : -

trar}sfér program are below C or who drop out of the traasfer pro-
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gram while performing at an F, D, or low C level. Since the‘ refe
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erence here is to general grade averages rather than to specific

grades in individual courses, the deflnltlon would include
students who make grades of C and above in some courses or areas
but'whose overall average is below C, and would exclude students

who make D or F in certain courses or areas but whose overall

" average is at least C. .

This definition does mot rest on any specified grading stand-
ards, such as those now in use at Wright, but rather would apply
to any standards that might be adopted. It 61ear1y assumes ‘that

if selection of these studén%s were perfect, students remairing in

' the transfer program would not then receive grades'distributed over

...... ~

the entire grading curve but wéuld instead receive only grades of

A, B, or C.

“‘The term developmental is incfeasingly,being'u od today in

place of the ferm remedial in order to avoid the pejorative conno-

tations that have become attached %o remedial and the implication

that there is sone defectlve condition that must be remedied.
The selection of a term to designate a remedial program is very

inporta nt, and the term remedial is almost certainly not satis-

factory. However, for th° sake of convenlence in communication

the traditional term remedial W111:be useq 1nuthls discussion.

DESCRIPTION OF REMEDIAL STUDENTS

The principal characteristics of remedial students, or at

least those characteristics that should be taken into considera~-.

. tion in designing a remedial progrem, can be grouped under three
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F headings: (i) knowledge and experiencé, (2) skills and habits

{ relevant to academic performance, (3) attitudes, emotions, and

other personality factors relevant to' academic performance.

} Classification under these three headings is not inténded té

5 suggest that the characteristics are acﬁuailly separate in their

u.effeéts,or that it is easy to distinguish and classify then.

Obviously not all remedial students have all of these chargc-

teristics, and thesse chérécteristics are not limited to remedialh
students. Howgver, they are to be found in greater frequency

among remedial students than among successful transfer students

and must be considered in planning instruction and counseling

for a remedial program. -

? " "In this description implied compari.sons are'always to students
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who succeed in the transfer program.

Knovwledge and experience

The level of knowiédge of remedial students is generally 1ower- |
thaﬁ that of regular students, especially in acadecmic subject matter.
areas. The knowledge thgt they have is_less apt to be derived

from reading and school instruction. Their vocabularies are smaller
and less precise. | . i .

Their general experience tends fo.be more limited; and its

elements tend to remain discrete bits.rather than to be integrated

into meaningful concepts.
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Skills and habits relevant to academic ‘performance

Remedial students have important de?iciencies in their read-
.. . ing skills, in their oral and written communication skills, and
in other skills and habits directly and indirectly related to
academic performance. '

Reading skills. One of the most importaﬁt deficiencies of

. remedial students is in their reading ability. The& (1) have
difficulty understanding what they read and (2)foften.do not make
satisfactory use of what thgy reéd. The latter is especially im-
portant since it is frequently oygrlooked in remedial réading
.programs. Because of thg importénce of reading instruction: in a.
remedial program, a somewnat detailed discussion of the deficienr
cies of remedial students in reading is appropriate here. These

l.-f. deficiencies can best be showm by edntrasting the perfo&mance of

-remedial readers with that of good readers.

Good readers (1) understand whaf they read and (2) make use
of vhat they read. b |
(1) ﬁnderstanding involves the application of three types of
general skills toc the many types of elements of which.é'written |
text is composed. The elements of vwhich a written tex% is conposed
may-be listed as follows: . -
(1) woxrds
(2) syntactic elements, such as phrases, clsuses, and sentences
(3) pairs or small groups of consecutive seantences
:(4)' paragraphs and large groups of consecutive sentences
{5) groups of coasecubive paragraphs and major sections
of a chaplter or article

(6) entire chapters and articles
e 4 -




T R R R TR R AT A A AN T TR T N e S e T TR TSR L A AT TR R TYTT

(7) groups of consecutive chapteis and entire'bodks.
These elemenfs could of course be grouped into fewef or more itens,
but the above listing bears a useful rélationship to particular
skills that must be included in an effective program of readiﬁg
1nstructlon. o | : |

The three types of general skills that are app11ed to these
elements are the followzng '

(1) recognition

(2) perception of structural rélationshiﬁé

(3) 1nterpretat10n oy | | |

Recognition is the assoclatlon of what appears in print in the
text with what the reader habltually says or hears. For example,
the reader pronounces a word in the text as he would habitually
pronounce it in speaking, or reads-a sentence in the text with the
rhythm, phrasing, and intonation thét he would normally.uSe in
Speaking.. Even for most good readers recognition is applied only
to the first three elemgnts (words, syntactic elements, and pairs
or small groups of consecutive sentences), for these are the only
ones that are ﬁarf of ordinary cohversation and.oral discussion.
The others are found almost exclusively in wrltten texus (including
speeches mado from written texts). |

Perception of structural relationships i$ the appropriate
association of certain elements within the text with other elements

vithin the text and the grasping of the idea that results from this

association and that goes beyond the mere sum of the separate

elements. For example, the reader associates the words and phrases

of a sentence (or small group of sentences) together and grasps

the meaning of the complete sentence, which is of course more than
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merely a listing of the separate meanings of the words and phrases
of the sentence. Consider the following simple cése: |

The dog bit the man.
The man bit the dog.

Although the words and the meanings 6f the words in these two sen-
..fences are the.same,_the structural relationships among the words
- create iery different meanings for the two'sentences as wholess
_Or consider the following more subtle case:
The bombing of targets in North Vietnam has so far not _
forced the North Vietnamese to seek a negotiated séttle-
ment of the war. Therefore, the bombing should be
stopped. o o
The bombihg of tafgets.in North Vietnam'haé SO far not

forced the North Vietnamese to seska negotiated settle-
ment of the war. But the bombing should be stopped.

Uaderstanding the subtie and significant difference in meaning be-
tween these two passages depends not 6n1y upon knowing thé differ-
v‘ence«in'meaning of the two different words but also upon perceiv- .
ing the relationships between each of these two words aﬁd the con-
text in vhich each is fqund. Percepliion of structural relationships.
may “involve the associztion of much larger elements, such as the |
association of two conseculive chapters of a text in an appropriate
logical relationship in order to grasp the unifying idea underlying
the juxtaposing, ordering, and separating.of'tﬁe two chapters, an
jdea that nay not be stated explicitly‘in“eifﬁef'of’the tvo cﬁapters.
Interpretation is the appropriste association of collections '

of past knowledge and experience with elements and combinations of

elements from the texti., For example, the reader associates a

recollection of the meaning of a word with that word in the text
av.Tllon : :
or associaies a recollection of a complex set of pexrsonal experiences
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with the overall coﬁcept developed in a chapter of a bodk..-Iﬁ
- short, he gives "meaning" to what he reads.’

. N : ' :
———0f_course, in the actual reading process none of the skills

can be pefforméd in isolation from the!others, and none of the
elemqnts is separable from the others. |
| (2) In additioﬁ.to understanding what they reaa, good réaders
make.use of what they read. This second point‘is.especially imn-
':pogtant since it is frequently neglected in remgdial°instruction
and is perhaps the most importnat distinction between goéd readérs

and weagk readers. Making usé of what is read is what gives a

reader the satisfaction that leads him to read again.' If a reader

makes Use of what he reads to.communicaté\to others with satisfy-
iﬁg results, or tc engage in satisfying physical activity, or even
‘to engage in satisfying priféte thoughf.of flights of imegination,
then he will resd agasin. (The behavior has been reinforced.,) If
he ‘does not make use of what he reads with such satisfying results,
then the tendency to reéd again will be’dimiﬂished. The skill of
reaéing, like any other skill, cannot be developed or maintained
witﬁout practice. A good reader is not merely able to read. He
does read, and he makes use of vhat he reads in some way that
gives him satisfaction, a satisfaction thgt ﬁ;ll lezad hinm to read
again. o -

The reading-performance of remedial étudents tends toward thg

negative of this performence of successful siudents. Many remedisl

students have difficulties with recognition, in some cases very

serious Gifficulties. (These difficulties are made more complex
‘when the normal spoken dialect of the students differs from that
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of their teachers. The teachers.are aﬁt to regafﬁ as mistakes
instances in which a student translates what is printed in the
text into the pronﬁnciation‘and syntax of his normal dialect, yet
. such translation- is actually a sign of good rather than bad read-
) .ing. For example, a student vho orally reads "He doesn't knov his
- own mind" as "He don! knﬁw his ovm mine® immediately recognizes
whet is printed in the text as the equivalent of vhat he nor-
-mally says and hears in his’ cormunity. (His understanding is probably
élear and immediate.) | .
Remedial students alsbxhave difficulties with the perdeption
of structural relationships. Their ability to associate words and
éhrases into syntactic units such as sentences and grasp the mean?
ings of the syntactic units is often limited. In addition, they
have ﬁifficluty perceiving’felationshiﬁé among larger elements,
for their handicapé in recognition émﬁ in perception of relation-
ships among words and phréses inferfgres with their reading longer
passages with sufficient comprehension of the parts to enable them
to find meaningful relationships émong the larger elements. Although .
most college freshmen have not been tavght to perceive relation-
ships among those larger elements, average and above average readers
cénolearn to do it or can muddle_thrbugh.: Wiﬁhout special jn- -
struction, remedial students have a serious handicap.
Finally,.remedial students héve difficulties.with interpreta-

tion. Their experience and knowledge, including vocabularies,

are iimited, not only because of limited personal experiences but

. also because their reading defitiencies have interfered with their

"acquiring the substantial body of information that more fortunate
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students have acquired. Not only are their experience and know-
ledge lim‘ted, but_their capacity to combine'separate experieﬁdes
and bits of knowledge into nev and complex concepts is limited.,
And finally their capacity to esscciate their experiences and
knowledge with what ?hey.find in a printed text is limited.

...Infview of their handicapé'in.reéding, it is to be exyécted .
that remedial students dé not meke satisfactory use of what they
.réad, But even if they did understand 2 particular text, there
 would be further obstgc}%s'to'their making gse'ot their understanding.
‘Their capecity to communicate ideas to others, ééﬁegially in
writing, is limited, and their capacity (including memory) to
apply their understanding to examinations and other school tasks
or to other satisfying activities is linmited.

As iong as they do not make use of what they.read in satis~

fying ways, fhey Qill not read willingly. They will then teﬁd
to read as little as possible or not at all, end since all skills
require practice not Only_for improvement but also to maintain s
givéh level of proficiency, remedial students ﬁill become even
more déficient in their.reading ability.

- Oral and written commumnication skills. In addition to de-

ficiencies in reading, remedial students havévdefiqiencies in
their ability to communicate bdth orally‘anf in writing. Their
conmunication deficiencies result in part from their limited ex-
perience and knowledge and their deficiencies in reading and in
part from other causes. Their limited experiences and knowledge
and their reading deficiencies restrict the.contént of their

- comuvnications and thereby prevent the communications from having
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the satisfacfory reception by listeners and readers (usually
teachers) that would make the act of commmnication satisfying
" %o the communicants. As in the case of reading, a lack of: setis-

fying results from the use of the skills leads to a tendency not

e m———

to use them and to a resultant 1eS°en1ng of the skllls.

When they do communlcate, the strueture of their communice~
vions tends to be limited to the structure of casual conversation.
Even vhen they write long.papers, the papers tend to have the
structure of bits of CQnﬁersatioﬁ strung together rather than the
fully developed,-organized, logical stfuctures ﬁdrmally found in
_lengthy writien papers. | |

Remedial students tend to speak non-standerd dialects,
espgcially with respect fo'pronunciation and syntax, and have

: difficulty'writing standard English'with ﬁormaliconventions of
spelling and punctuation. Although many transfer students share
this @ifficulty, it is undoubtedly more common among remedial

. students. (However, tﬂe_consequences of this difficulty for academic
success in colleze may not be as clear, ox as serious, as many
teachers believe.) |

QOther skills and h?blts directly and Indirec ectly related to

L g BUALARTE NPt Pl St e

écademig‘pcrformanqg. In addition.to deficignqies in reading end
communication skills, remedial students heve defiéiencies in.many.
other skills that affect academic'perforﬁahce. -They have txroudble
fol]oxlnv lectures and discussions and taking useful. notes. They
do not study effectively, and they have difficulty teking tests

and performing other tasks required of successful students (1n~

cluaa.nb laboratory work;. With respzct to habits indirectly related

to academic performance, they tend to weatch enuertalnanw rather

than informative TV programs &nd to seek recreationzl activities
- - 10 -




= of a nonpiptellectﬁal,nonrcultural type.
| In genersl, habits involvinn tbezhehaviors necessaxry for
e academic success are noi~we11 establlehed for remedial students.
Consegquently, what academic behav101s they do have can be eaelly

extinguished by a2 few failures.

Attltudes, erotions, and other personality factors
relevant to acadenic performance

With respect to attitudes remedlal studentsncan.most easily
be described in terms of what they lack or are unaware of. They
tend to lack self-esteem and self-confidence, especially in
"situations associated with the acade@ic aspects of school. As a
result of their limited knowledge and deficieneies in reading
and commwmications skills, their oral class contributions hsve
'freqpeﬁtly not been well received by more able classuetes end by
teachers., They have thus developed the b. .ef that what they might .
say in class is wrong er of no value, They have no faith in their

wn worth.as contributere to a serious discussion. Perhaps most
important, they believe that their teachefs generally do not have

confidence in them and do not expect them to succeew. (Ironically,

this lack of self--confidence may be masked unconsciously by an
aggressive participation in eclass o1 an éggfessive:asserfion of

é ability not actually Gemonstrated in academic performance.)

f As a further consequencee of deficiencies in reading and

3 " communication skills, remedial students may lzck a feeling of be-
ing able to participa%e.effectively in social cqmmﬁnications. ihis

adversely .aflfects thiéir ocmal adjusiment, p0331b1y more seriously

for men than for wvomen. )
[ ] 1“




Remedial students lack a clear wunderstanding of their

capacities, their goals, and what these goals imply for thenm.

Their goals are often only vaguely defined, if at all, and they
have no clear understanding of the consequences of actually achieVeg
ing the goals. They do not realize what.commitﬁents of effort,.
%ime,and money would be 'reguired of them to achieve the goals.
They'usually do not see any relationship between their présent_
acadenic activities and theif goals. They are unaWare of aitér-
natlve goals that are perhaps nore appropriate to thelr capacities
and to the commitments in energy, time, and money they can

realistically make in order to achieve the goals. And they are

unaware of ways to pursue these goals.

Although remedial students do have genulne learning handiceps,
they often have mzsconcentlonq concerning the reel nature and
consequences of these handicaps. Thece mlsconceptlons frequently
inhibit their academic performance, They tend generally to believe

that they have 1imited-ability (intelligence, aptitude, etc.) and

; that there is thereforé é low ceiling on their achievement possi-

bilities. Consequently, they believe that serious or extended
effoit is not really worthwhile since really good resulfs are im-
possible. (Teachers often share this vme:,_whleh is sometlmeo
manifested in the statement that teachers should not delude

remedial students into:. thinking that they can succeed.) This

attitude on the par$ of remedial students is especially comwon in

English and language arts, where a serious lack of understanding

of the nature of language and language learning (a lack fostered

" and perpectuated by most elementary and secondary instruction)

- 12 -
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leads to belief in poor reading ability -and general lack of
aptitude for English, including all subjects with which the label
migh% be associated. This attitude con.easily spread ffom English
‘o éther subject areas where considerable readlng is requlred

A similar attitude, although certainIJ resultlng from dlfferent

causes, is frequently found in mathmatics and physical selence,
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especially among women.

Remedial student§ are often wnaware of their actual behaviors
in ﬁarious academic situations and of the possible aversive conse-
quences of some of these bphaviors. For exémple; a student may
be unaware of his tendency.freq&ntly to gaze out the window or

"to hum to hlmself when he is doing a dlfflcult reading assignment

ARSI IO L L A S AR A LR i DI S AR A g Pt

and uwnaware that the adverse effects of these behaviors on his

G

comprehension and retention are at least part of the cause for

TR AR AT

his subsequent low grade on a teést.

Remedlal students a*e often unavare of emotions or feelln
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that are aroused by various academic situations and of the avoidanée
% _ behaviors that these egofions or feelingsfrequentiy lead to. Tor

b example, fear of failing a certein type of test may lead a student
to a‘voic?. studying for it so that he can '.’Light-heaz%edly éttributp
his failure on the test to not studying Jnstead of more palnfully
hav:Lncr to admit to inadequate mental abmllty for passing that

tyse of test. These feelings often take the foram of an aversion
%o an entire subject area, sometimes even for students who are
quite sﬁccessful in other areas. These emotions or feelings were
probably first aroused at ages vhen the stuldents were unéble to
perceive and unde*stond the §ources of the emotions. By the time

the students reached ages at wvhich they could have dealt

’

consciously with the sources of such emotions, the emotions were
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S already decply linked with the situations that aroused them,
and the students were not prompted to examine consciously the
emotlons or- tnelr sources. f . | -
Remedlal students hay have ps ychslogical, physical: or social

problems that interfere with academic success, but they are usually
unavare of the exact relationships between these problems and
their academie performances aﬁd‘are unaware of ways to cope

with these probleﬁs or of sources of help in dealing with them.-
They may have behavior patterns, value systems; ete., that éonr

" fliet with the demands of their academic prograns and be unawvare
of the conflicts and their.conssquences.° For exsmple, a student

.may be working too many hours in order to meet the payments on a
sar that he "neelds'"as a status symbol in a world that seems to

‘offer him very few sources of security.

GENERAL REQUIREMENTS FOR THE DESIGN
OF AN EFFECTIVE REMEDIAL PROGRAI

In addition to the above assvmptions concerning (1) the
knovwledge and eXperjencs of remedial students; (2) th 01r skills
and hablts relevent to acadenic permormanes, and (3) their attltudes,
emotions, and other personslity factors relévant to acadenic per-
formance, a major assumption »once%nlng ohe pvvpose of a remedial
program.must be made explicit. This asstmption is that the purpose
-of a remedial progran is (1)'to develop the academic abilities of
2ll remedial sbudents as much as possible w1t11n the limits of
the program and (2) fb develop self-confidence, selfbawarsness,

and other per >nal qualities that will lead theu 4o use these

-4 -




gbilities with meximum effectiveness in pursuit of realistically
appropriate goals. This means that some graduates of a really

effective program will.elsct and successfully follow a transfer

LI

program while others will willingly and successfully move in
”"bther Wirections more appropriate to tnelr capacicies and cir--

- cumstances. | ' : .
As a consequence of these assumptions, there-are certain
-generai requirements for an effective remedial program. These.
' requirements are concerned with the development of skills necessary
for academlc success and w1th the developmenc of attitudes and
qualitles of personalltj tnat w111 conur’bute to max1mum effectlve-

‘ness in the use of these skills.,

Development of academic skille
jY

Instruction in the program should concentrate on the develop~
ment of reading skills, communication skills,; and other skills
necessary for academic success, but this does not mean that content

or subject matter areas can be excluded. Effective development

of these skills requires not merely instruction in the skills dut

also opportunities for applying them suceessfully to materials
B end tasks such as would realistncally be found in tbe transfer
é - progren. Therefore, the remedial program must 1nclude materials, A
assignmnents, tasks, instructionzl methods and situations, etc.,
from ’le major subject matter areas. Instruction in certain

aspects of subject matter is el x0 essential for the development

of 1nterpretatlon skills in reading.

ERrt i B A b Stk rtt) oy

Reading skills. The program must proevide students with the

skills necessary for geliing usable understanding of the types

of texts that they will have to read in the transfer progrem,
- 15 -
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and it nmust provide them with what is-. necessary for making
satisfying use of their understanding s.o. that reading will be-
come a permanent, rewarding activity for them. It must improive
their recognition and perception o.t‘ structural relationships
‘amon‘, words and syntactic elements, but many remedial students
will not soon overcome their hsndicaps here. Therefore, the
program must give them techniques for perceiving s»ructural
relationships among largev' elements despite basic handlCopS.
Here it would put. considerable emphasis on prereading or ski imming
as a means of f:.ndmg those passages on which to concentrate, those
passages that wn."l nost q,u" ckly give an understanding of the
" major ideas in an article or book. It would also glve considerable
attention to providing the students vith the abstréct logical
frameworks or patt texrns necessary for relat ing idees. In all
of this instruction the program must use the sane {types of read-
ings as are actuelly used in the transfer progrem--same subjects,
samé length, same level of difficulty--for the objective is
to prepare the students to perform successfully in the transfer
program.
~ The program rust also develop dintevpretation skills. VWhat
is needed here is much more than vocaml.azzybuilding, the frequeﬁ
concern of remedial reading instfuc-tion; Th"e program nust in-
crease the useful experience and Lnowledne of the students.
However, since many remedial students have serious deficiencies
built up over many years, a p.r:og, am of feasonable length coulg
‘not be expected to bring them up to the level of normal transfer
étv.dents with respect to their total kunowledge and expariences
- 16 -
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such as cause, effect, heredity, environment, economic, social,

Therefore, the program should select from the various subject
matter areas those concepts that secem to offer the greaﬁest roten~
tiai return for fhe time invested in studying them, e.g., concepts/
dynamic, static, real, artificial, ete. These would not be treated
as items in a vocaﬂﬁlafy list to be tramslated into sets of |
synonymous words.. instead, students would learn to associate J
with these labels various elements of their own experiences

aﬁd various elements of knowledge-acquired from readings and dis-
cussions in a variety of.gubject matter aréés uﬁtil they developed -

full and vivid understandings of the.cohcepts. There would be

considerable emphasis on déVeloping the ability to coﬁbine separate

bits of knowledge and experience into new concepts, an ability
that is prebably closely related to vhat is generally celled in—
telligence. And there would haturally he considerable emphasis

on developing the ability to associate experience and knowledge

_with vhat is found in a printed text.

In addition to devéloping remedial students! ability to
undgrstahd wnat they read, the progrsm must give them opportunities
and mesns for making use of what they read, It nust give them
opporiunities to discuss vhat they read. with teachers and class-
nates and to write about it. 'Ana it must d; this:without the
threat of.fhe red rarks that they regularly find on their papers
in English classes. Vhile they should be given positive suggestioﬁs
on- how best toc organize and develop an jdea in writing, they
should not be criticigéd for any mechenical or other faults.in
their writing. The experience of wpiting to others about what
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' they read muét be entirely pleasant. .in addition to_qpportunitie§
for using tﬁeir reading in communicat%on,_the program should
provide opportunities for using theirﬁregding in physicel
activities, such as performing experiﬁénts in science laboratories.
Since mahy remedial students are not verbally oriented,.op§0r~
tunities for usang reading in such physical activities are especially
important. .

In providing opportunities and means for déveldfing the .
students' capacity to make use of what they reéd, the program must
consider the limited memory span of remedial ‘students., The in-
terval between the reading:ané the use‘mﬁst be short, 6r there-
must be special means fo?,stimuléting the meﬁory.'

It must be emphasized thet, if reading skills are to be

~developed effectively so that they'will continue to be practiced in
the transfer program and thereby malntained and improved, the
readlng material used must be cloeely Q1m11ar to that actually
used in the various subject matter courses of the transfer program
and the uses to which tﬁe reading is put must.be-clo§e1y éimilar
to fhose actually found in the subject matter courses. Without
these similarities the gains méde by students in the remedial
program will tend to disapbear after they enter the transfer pro-
gran. : |

Comnunication skills. The program must develop the students!

skllls in parulc¢pat1nr in oral discussions such as are to be
found in various suvbject natter transfer.dourses and in making
moderauely extended orel presentations of logically stvuctured :
jdeas. As with reeding, the results of these activities must be
pleasant. " That is, the attitudes of teachers and classnates
tovwaxrd thg communicant must be févorable with respect to his act
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of communicating even though thej mnay disagree with what he says.
This further requires that the program dévelop in the students
the aﬁility to listen to speakers in suchk a way that the speakers
fgel that they have an attentive, considerate audience. |
The program mﬁst also develop the stddehts' avility to
u;“_communicate in writiné, eépecially in forus such as are regularly'°
found in subject matter transfer coﬁrses."Emphasis in instruction
should be on content and organization of the papers rather than
on such things as spelling and punctuation, matters that have
usually.been sources of pain for remedial students. The conée—
u'quences of wiit;ng must be éatisfying. The ;nitial concern is

to develop a willingness, or even a desire, to write.

Other skills. The program should include all skills that
are pertinent to any area. of the tfqnsfer program. However, be-
cause there are time limitations on the program, those skills that

_ are restricted to specific courses of limited popularity must tend
to be neglected in favér of those with b;oader application. The
1at%er include studying for tests, taking objective tests, taking

By notes\on lectures and discussions, performing laboratory experi-
ments, etc, 1n all cases the skills must be practiced successfully
end realistically if the skills are to-contiﬁué to be practiced
affer the remedial program. That is; ‘the skills mub? be practiced
with respect to content and tasks actually found in transfer

courses.

Developﬁent of attitudes and qualitieé of personality

An effective remedial progrem nust develop in the students
self-confidence, awareness of themselves (that is, awareness of
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the .real nature-of,their goals, of their capacities, and of their
limitations), and, 4if they are to maPe adjustments and improvements,
awareness of alternative goals, means, behaviois, and modes of
dealing with their problems. : . \.n

Self-confidence. One of the most important requirveménts of .

. the program is that it develop .the self-confidence of the students:

especially with respect to academic situations. The school and

the teachers must show the students that they consider them fo

be importent and worthy of real attention and that they have confi-
dence in them and expect them to succeed. The name given the
program Should be one that suggeqts thpt the students already

have worthwhlle qualities and are going to add to them, The hours,

f301llules, and staff assigned to the prograem should not suggest

that the progrem is less 1mportﬂnu than other programs in the

school. Teacbers and counselors must show interest in the students
and respect for their contributions. Especially in the early

stages of the program teachers must mske it clear that they believe

. the students can do what is asked of them and that what is asked

of them is important in its own right, will lead to significant
consequences for the students, and is not a watered-down version h
of something that is ordinarily too difficulf.for remedial students.
The program must provide frequent 6ppoftuhitiés for successful per-
formances of'academic tasks end, in particular, nust provide in-
terested, receptive audiences for both oral and weitten commmi-
cations. With réspect to the latter, the prbgrqm should provide

more opportunities fox~ oral and written coumu41catlon with cJass-

‘mates than is qually tne case in oxdinary instruction.

In developlng self--confidence, the program should build upon *
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whatever sources of confidence already -exist. 7Por example, a

student who is proficient in some spoxrt should be éncoﬁraged to

- participate in that sport at a level at which he can succeed,
and his success should be giﬁgn recognitiqn by counselors and
féaphers, and even the school generally when appropriate. It is
almost certainly moré thén coincidence that so many outstanding
athletes are subsequently sﬁqcessful in 5usiness and other under-
takings. Achieving a high degree of success in one endeavor un- :
doubtedly develops positive qualities of personality that increase
the likelihood of success i;. other endesvors. . N

Awareness of goals, capacities, and limitations. The program -

L]

must give students a clear awareness of what the consequences of

< -

e s W n

achieving their goals would be for them and of what commitments
_of'effort, time, and money would be requirsd to achieve these

goals in the light of their real capacities. It must make the

PPy

studenté awvaxre of the true nature of their learning difficulties
and of the consequenceéhof these difficulties and must remove
merely imagined difficulties. In particular, it must give then
an understanding of the real nature of language and language
learning and of the reiationship of their owa particular langusge

behavior (ir reading and in commvnication) to their acadenic

carecers and to their vocational and social expectations. It must i

nake students aware of their own behaviors that interfere with

acadeiric success and of enotions that are aroused by academic
sitvuations that lead to avoidance behaviors incompatible with academic

succeés., . It must make tham aware of the consequences of their ;

. psychological; physical, or social problems for their academic
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performances and of conflicts between behavior patterns, value
systens, ete., and their desired academic perforinances.

Avareness of élternatives. If stddehts are to make use of

their increased self-awareness to adjﬁst Their goals movre realis-
tically to their capacities and to inprove their acadenmic per-
forménces, then they.must be made aware of alternative goals and

' means to achieve them, of élternative behaviors fhat can fapili-
tate academic success, and of alternative modesg of dealing with
their ﬁfoblems(including.Ways of getting help).

. It is clear that if the program is to be sucéessful in develop~

ing the necessary attitudes and qualities of peréonality then the
;pyogram mqst give far greaier emphasis‘to counseling, much of

it inﬂividuai, than is orﬁiﬁarily done.
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