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A study was made to determine the current status of selected administrative
areas of student teaching programs in' Massachusetts and cooperative student
teaching programs throughout the nation, the desirability of establishing cooperative
programs in Massachusetts, and the organization and impelementation of these
programs. Specific administrative areas investigated included the selection of
cooperating school systems, the appointment of personnel, the nature of the student
teaching experience, the remuneration made by the colleges, the types of orientation
programs, the use of nonpublic schools, and the use of supervisory and evaluation
practices. The responses to questionnaires of the participants (including - all
Massachusetts superintendents of elementary schools, all Massachusetts directors of
elementary student feaching programs, and directors of cooperative student teaching
programs throughout the nation) were gathered and compared, revealing that the
profession in Massachusetts is dissatisfied with the current status of student
teaching programs and is -willing to implement change. (Only 10 percent of the

colleges in Massachuseits have cooperative student teaching programs similar to |

those elsewhere, and over 90 percent of the profession desire them)
(Recommendations and a model for-implementation are included.) (SM) | o)
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Today, more than ever before, educators across the nation are calling for
School systems and colleges to recognize their Jjoint responsibillity to the
profession, and to enter into cooperative student teaching programs--that
is--programs that are Jolntly planned, administered and evaluated. Public
sSchool personnel claim they should play a major role in the preparation of
teachers, and that the administrative arrangements presently governing most!
student teaching programs are not desirable to either public school or
college personnel, | : |

1 The purposes of this study were:

l., to determine the current status and proposed practices concernihg |
selected administrative aspects of student teaching programs in
Massachusetts;

2. to determine the current statusfconcerning these rame adminis-
trative areas of colleges at the national level which already
have cooperatively developed programs;

3. to determine if there were any similarities and/or differences
in 1 and 2;

4, to determine the current degree of cooperative student teaching |
programs 1n Massachusetts; | A

5. to determine the desirabillty of establishing cooperative student.
teaching programs 1n Massachusetts, and also the willingness of
publie¢ school and college personnel to meet to implement these
programs; |

. 6. to gather suggestlons on how to organize and implement cooperative
programs, and to provide examples of programs already developed.

The specific adminlstrative areas lnvestigated were:
l. the selection of cooperating school systems;

2. the appointment of cooperating teachers in terms of procedure
and qualifications; A

3. the appointment of coliege supervisors in terms of qualifications;

4, the nature of the student teaching exper;enée in terms of length,
level, credit hours, year, level(s), and'ratio of teaching to
observation; - ‘

5. the remuneration made by colleges;
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6. the types of orientation programs provided for cooperating
teachers and student teachers; - o

T the use of non-pub11c schoo1s by colleges for student teaching
| - stations; o ,

8. the supervisory and evaluation practices in terms of the number
of student teachers assigned to cooperating teachers and college
‘supervisors at one time, the number of observations made by the
college supervisor, and the responsibility for the evaluation
of student teachers,

The participants contacted in the study were: 1, all (235) superinten-
dents of schools in Massachusetts (MSS) having @lementary school children

- under their guidance; 2. all ((29) directors of student teaching in Massa- |

chusetts preparing elementary teachers (MDST); and 3. (97) directors of '

- student teaching (NDST) in thirty-six states. The names of the colleges
at the natlonal level were selected since they had indieated in a study
conducted by the American Association of Colleges for Teacher Education -
(AACTE) that their administrative arrangements governing student teaching
are elther in whole or in part developed cooperatively by college and
public school personnel. Three different questionnaires were developed to
include guestions of a specific nature for each group. The percentage of
‘returns for the groups were: MSS - 80%; MDST - 98%; NDST - 95%.

The study revealed that:

‘1. the current practices in Massachusetts concerning mecst adminis-
- trative aspects of student teaching programs are quite variable--
BUT--the proposed practices of the MSS and MDST are quite similar-:
and they differ markedly from the current status;

 2.' the proposed practiées of the MSS and MDST are quite similar to
- the current status of colleges at the national level which
presently have cooperatively developed student teaching programs;

3. only 10 percent of the colleges in Massachusetts presently have
~cooperative student teaching programs --BUT-over 90 percent of
the MSS and MDST not only desire, but are willing to meet to im-
plement sound cooperative student teaching programs.

The significant point of this study 1s that the profession in Massachusetts
(ecollege and public school personnel) 1is dissatisfied with the current statu
of teacher education, and is desirous and willing to cooperatively implement
change. . | - o .
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Insroduction %o the Froblem

I% can be eoncluded from the avallable literature that there
'h;: been & shift during the past thirty yaar: from ugse of %he cole
lege campus training sehool to use of public school facilities for
student teaching., Teday, more than ever before, edueators sesroas
the nation are calling for school systems and colleges %o recognisze
their Joint respo.sibility to the profession, and to enter into coe
operative student teaching programs -« that is == programas that are
Jointly planned, administered and evaluated, Public school peyrsone
nel claim they ahpuld play a major role in the preparation of teache
ors, and that the administrative arrangements presently governing most
student tesaching programs are not desirable to either publie school
or college personnel,

The most important phase of teacher preparation is the student
teaching experience. TUnfortunately, the improvement of this phase
is restricted by the uncoordinated administrative arrangements and
policlies and the lack of cooperation between public wchools and
collegen, Therefore, 1f we ever sxpect to provide the best possible
teaching experlence, we must firat develop and implement the best
possible administrative arrangements and practices between colleges
and school perscnnel,

Purpose
The ultimate cobjeotive of this study was to provide the

interested assceiaticns and departments in Massschusetts with data




1.

2.

3.

o

S

6.

1.
24

Ny T

directed at overcoming these obatacles deterent to the full develop~
ment of the student teaching experlience. The purposes of thie

study were:

to determine the current status and proposed practices
concerning selected administrative sspects of student
teaching programes in Massachusstts;

to determine the current status concerning these same
ndministrativc areag of colleges at the national level
which aslready have ceooperatively developed progrsms;
to determine if there were any similarities and/or
differences in 1 and 2;

to determine the current degree of cocperative student
teaching programs in Massachusettis

to determine the desirabllity of establishing cooperative
student teaching programs in Massachusetts, and slso
the willingness of publie school and college personnel
to meet to lImplement these prograsms:

to gather suggestions on how to organize and implement
cooperative programs, and to provide examples of

programs already developed,

The speciflc administrative areas investigated were;

the selection of cooperating school systems;
the appointment of cooperating teachers in terms of

procedure and qualificaticns;
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3. the appointment of college superviscrs interms of

gualiflcations;

lhe the nature of the student hteaching experience in terms
of length, level, credit hours, year, level(s), and
ratio of teaching to bbaeréation; |

5« the remuneration made by colleges

6, the types of eorlentaticn programs provided for cooperating
teachers and student teachers;

T+ the use of non-public schools by colleges for student
teaching statlions;

8. the supervisory and evaluation practices in terms of the
namber of student teachers aaaigned to cooperating teache
ers and college gupervisors at one time, the number
of observations made by the college supervisor, and the
fespenaibility for the eveluation of student teachers.

Procedure

The participants contacted in the study were: 1. all (235)
superintendents of mschools in Massachusetts (M33) having elementary
schenl chlldren under thelr guideance; 2. a1l (39) diractors of
student teaching in Massachusetts preparing slementary teachers
(MDST); and 3. (97) directors of atudent teaching (NDST) in thirty=
six statea. The nemes of the colleges at the national level were
selected since they had indicated in a study conducted by the Amer-
lcan Asgociation of Collsges for Teacher Education (AACTE) that their

sadministrative arrengements governing student teaching are either
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in whole or in part developed cooperatively by collegs and publie
school perszonnel,

Three different questicnnaires were developed to include

questions of a specific nature for sach group, The MDST_were given
two part questions concerning these administratlive areaa, They were

asked firast fopr their current practice or operating polliey and sec~-

ond, what they preferred, or in cther words to develop a proposed
pattern, The MSS were sasked cne part questions concerning these
same arsems, They were asked what they preferred, or how they felt
it should be. Since the NDST supposedly already had developed
cooperative programs, they were asked only for the current status
concerning these same administrative areas, This procedure allowed
the following comparisons to be made:

l. to determine 1f the MDST are satisfied with thelr own
programs by comparing their current practices with
thelr proposed practices;

2., to determine whether the proposed practlces of the 1SS
are in line with either the current or propcsed prace
ticea of the MDST:

3« to determine whether the current practices cof colleges
at the national level (WDST) which have cooperatively
developed programs in whole or in part are in line wilth
the current and proposed practices of the MDST and/or
the propcosed practices of the MS8S,

Delimltations of the Study

The part of the study concerning Massachusetts student

teaching programs is delimited to:
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Orfecampus alementery student teaching programs in

Maseachusetis,

All Directors of Elsmentary Student Teaching in Mazgw

achusette, ag ldentified by the Massachusetts State

Department of Hducation.

All Supsrintendants of Schools in Massachusetts, as

1dentliflied by the Yussachusetts State Department of

Educatlion,

The following sdministrative aspsets of student teaching

programe;
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bs
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the meleetion of coovperating scheol systems)
the seleetirn of aooperating teachers;

the nature of the student teaching experience

+En berms of length, level, and pattern;

the rsmuneraticn msde by institutions;
the “ypas of crientaticn programs provided for

cooperating teschers snd atudent teachoys;

~uze of student teachers as subztitute tsmchers;

use of parcchlal schoole by the colleges for
student teachers;

the supervisory and svaluation praetices of
student teachers;

cooperativs planning, administering, snd evale
uation of atudent teaching programs}

the willingneas of public achoocl snd collage
peveonnel to meet to discuss gosls and common

problems in student teaching; and
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ks urique programs they have used or cobserved.
The part of the atudy concerning stndent teaching programs
at the national level 1s delimited to:
le Ths current status at the national level regerding
the organizaticual and sdministr-tive practices
o student tesching programs, | |
2. The current status at the national level cemcerns
ing public school-college relationships,
| Dgfiniﬁian of Termg
The'rallewing terms appear regularly throughout this study.
In order that thoze terms may be interprseted in . consistent nane
ner, they are defined below: .
Institution refers to sll universities and colleges that
have student teaching programs, )
Student teaching is the szperience of the coliage student
tn his work in the publie uchooi under the direetion

of & cooperating teacher,

Student teachery are the college students actually partie
cipating In student teaching. |

Gollagefaupsgvijarg are the college representatives respon-
sible for supervising student teachers.

Cooperating teachers are classrcomtisachers in cooperating 3

séhool ayatems whe supervise the work of student
teachesrs agaigned to them, |

Cooperating school systems are the publie ccnobl aystems

which cooperate with institutions by providing facilie

ties for student teachine
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Campus achools or laboratory schocls ars those slementary

gchools which ars fully eontrolled by the ¢ollene and

are umually located on the college csmpuse

Director ¢f atudsnt hesching is the adminlatrative head of
the student tsaching program in a collsge.

Supsrintendent of schools 1s the administrative head of the
cocperating school syatsm,

Resultg of the Study

¥ost of the tebles contain & atsndard form of heading code
to allow more information in & lesa-congested way to be presented
ir each table, They are as followa!

Gode Delinition

MDAT Massachusetts Directors of Studsnt Teaching
a3 Megsaochuze tte Superintsndents of Schools
, NNST Direchors of Student Teaching st the Naticnal Level

* ar Currsnt Fractices [of the grrup)
PP Propogad Practices {(of the group)
“ Per cent (indicates the numbers in the tables are
psrcentages)
F Frequency (indicates the numberas in the tables are

frequencies or the number of times an opticn heas

baen chosen)
, N Number (indicates total number of people in the group)
A few tables will oontain codes of a apscific nature to that
table, snd in each case these will be definaed for the resder at

the appreopriate plsace,
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Table 1 1z used to show the types of groups in the study, the

number of participants contacted, and the number and psrcentage of

psople within each group that cooperated in the study,

TABLE 1
PARTICIPATION IN THE STUDY¥

Groups Universs N Study ¥ Responded N Particgpation

- , :
MS3 238 235 189 80
MDST 39 39 38 o8
NDaT 97 97 92 9%

*Code Reminder:
ME8 « Magsschusetts Superintendents of Schools
MDST = Massachusetts Directors of Student Tsaching

NDST = Directors of Student Teaching at Natlonal Level
& « Per cent (numbers in column are percentages)
N -« Number (total number of people in group)

The first group is the Masmashusetts Superintendents of
Schools having elementary school children under thsir guidance.
The 1ist of these was obtained from the 1966 Educational Directory
published by the Massachusetts State Department of Education,

This liat was updatad in ¥cvember, 1966, "The total number or
universze N was 235, and all of these were contacted, The study W
1s, therefore, the same as the universe N, The number of partie-
cipants, or people answering the questionnaire, was 189 or 80 per
cent of tha universe,

The seccnd group 1s the Massachusetts Directors of Student

Teaching having an elementary atudent teaching program. The list
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was chtasined from the Massachusebts State Department of Hducation,

Division of Certification. The totsal number or universze N was

thirty-nine, and all of these were contacted. 7The study N 1s,
therefore, the same &s the universe . The number of particlpants,
or people answering the questionnaire, was thirty-eight or 68 per
cant of the unlverse,

The third group consisis of Directors of Student Teaching at
the national level, The list was obtained from the Amerlcan

Assoclation of Colleges for Teacher Hducation (AACTE)., These cole

leges were liatced as having in whole or in part coope rative pro=
grams batﬁeen public gchocl and college personnel and were cbtained
from a study conducted by AACTE., The total number or universe ¥
was ninetye~seven, and all of these were coniacted. The study N

18 the scme ag the universe N.. The number of participants, or
people responding to the questionnaire., was ninetyetwo or 95 per
cent of the universs.

Table 2 dealg first with the current practices of MNDST and

HDST and their provisiona for systematiec planning snd evaluatlon
of teacher educatiocn by both college and public achool personnel.

At the naticnal level, 53 per eent of the colleges provide thls

now, and an additional 2l per cent are In the process of develop=

ing cooperatlive programs in thie erea. "his total of 77 per cent

at the national level is quite different from the 10 per cent of

Magsachusetts colleges reporiting thils as a current opsrative policey,
The second part of Table 2 reflects the deslrability of a

systematic coope rative program of planning eand evaluaticn by MDST
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and the M88,' :Both:groups ars in agreement as 97 per cent of the

M3S and 90 per cent of the MDST indicated that a ¢coperative

planning and evaluatien polley should be develcped.

Part ITI goes bayond the desirability ef ccoperative pro-

grams, as it indieatea the willlingneszs of participants tc meet

to discuss implementation of sueh & program, Once agaln & very

high degree of desirabllity was exprsssed by both the MDST (90

per cent) and the MSS (95 per cent).

Table 2 has besn prosented at the beginning of the atudy to:

le

-

3.

reveal the large diserepancy betwaen the trand of cow-
opsrative planning and evaluation programs at the
naticnal level and the current prastice in Massachusettas;
reveal the high desirability of such:a program, and the
willingneas to participate in its implementation by both
the MDST and the MS3; and

develop & mind set on the preceding polnts by thes resder,
since most of the tables reflect agresment in the pro-
posed administrative practices by the 83 and “DST, and
the current practices by the WNST, but these dlsagree
with current praciices in Maasachusetts reported by

the NDST,

Table 3 1llustrates the ecurrent and proposed practices ree

garding the gelection of ccoperating achocl aystems,
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TABLE 2

SYSTEMATIC COOPERATIVE PLANNING AND EVALUATION
OF TEACHER EDUCATION BY PUBLIC SCHOOL
AND COLLEGE PERSONNEL

.Part I
Current Provisions

- | J Ko Development
Group Prov;:ian Provision Stage N
NDST 53 23 2l 92
MDST 10 S0 0 38

Part IX
Desirabllity of Gooperatiqg Program
—_— Deslire Wo Deslve N
Group * % % |
| MDST 90 10 38
| ¥Ss 97 3 189
| |
Part 111

Willingness to Meet to Dismcugs Tmplementation
of Cooperative Programs

' Willing Unwiiling ;;%N
o % £

MDST 90 10 38
MSS 95 5 189
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TABLE 3
SELECTION OF COOPERATING SCHOOL SYSTEMS™

MDST MDST MSS NDST
Criterla %? PP PP cp
£ % %
a. Quality of steff 63 8L 93 91
b, Proximity 82 11 L3 85
¢, S1ze of aystem 16 14 15 25
de Instructional materials
available 29 68 73 71
e. Cooperation of community
administrators 71 79 89 8%
f« Home town of student
teacher 32 5 9 8
N - 36 38 189 92

WW‘
JN

- BT

o

£

£

2

#Code Reminder:
CP « Current Practices (of the group)
PP = Proposed Practices (of the group)

urrently, 53 per cent of MDST indicated (option a) quality
e et

of atéff as a factor in the seleection of cooperating sohool syse

tems, and B8l per cent reported it aa a proposed or desirablse
practice. The proposed percentage (/i) by the MDST seems to be
in line with the proposed percentages (93 and 91) reported by
the MS3 and NDST.

Proximity (option b) is currently used by 83 per cent of
the MD3T, but only 11 per cent considered it sa a proposed
factor., About half (43 per cent) of the MSS considered 1t a
choice, yeb 85 per cent of the WDST indicated their use of
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proximity az a factor. On the gurface there seems to be a
eonfliet, but added comments by partlclpants tend %o clarify
the discrepancles. At the national lsvel, the direvtors have
cooperative programe and have Heen able to ferm‘fheae within
& reagoneble dlstsance. Maseachusetts directora indlcated
thelr hlgh uge of proximity but were not satisfled with cude
rent relationships, hence reflecting a very low proposed use
of proxiamity ag 2 lactor. Superintandsnts were split on this
1asua, It appears that proximity for proximityls sake 1a
highly undegirable, Another reason that csused discyrepancles .
was the intsrpretation of proximitye. DToes it usan ten miles,
tweniy mileg, or ceuld thiriy miles be conaldered as within
the definition of proximity?

All groups revealsd littls use or dssire to use the
size of the aystem (option ¢) in the selection of cooporate
Ing school systens,.

The ugs of instructicnal materlals (optisn 4) as a cupr-
rent fsctor was reported by 29 psr cent of the "DST, but 68
per cent indleated thelr desire to use 1%, Thla propoaed dee-
dire lg in conflict with-thelr currvent practice but ls in
1ins with the thinking of the 88 (73 per cent) snd NDST (71
per cent],

Coecperation of comaunity edministrators (option e)
was conaldered a desirable factor by all groups in elther
current or proposed practices,

The use ¢of the home town of the student teacner 1is
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currently used by 32 per cent of the MD8T, but only 5 per
cent indicated this to be a desirable practice. This low
proposed use of the home town (5 per cent) is once again in

1ine with the proposed use by the ¥SS (9 per cent) and the

NDST (8 per cent).
The table, in general, reflects that the quallty of
staff (option a), instructional materials available (option d),
cooperation of community administrators (option e), and
fepticon b) proximity {with reservations) are the proposed
fectors t0 be used in the selecticn of cooperating aystenms,
There is uniformity in the proposed pradtices by the 1
M8S, MDST and the eurrent practices of the WDST, but these |
fre not in line with the current practices in ilassachusetts,
Table L 1s & comparison of the current and propozed
practices used in the selection of cooperating teachers.
Opticn (a) refers to a list of volunteers, with lit=
tle or any evaluat?on, being sent to the college by school

adainlastrators for assignment as a cocpersting teacher by

the collsge. Although 21 per cent of the “M8T reported this

as & current prectice, only 2 per cent indicated thia as a

proposed practice, Thls low desirabllity was also reflacted
by the 43S and NDSY. Option (b} is quite similar to option
(a)s; the only difference is that the assignment of student
teachers id done by the public schocl administrator. These
two opticne (& and b) combined show very little desirability

as 2 proposed practice by the MDST (}4 per cent) and the ¥SS
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TABLE L
SELECTION OF COOPERATING TEACHERS

cP PP

Criterila - PP CP
» X % £ £
a. List of volunteers sent to 21 2 2 7
the college by school
administrators for assigne
ment
b. Assignrents made by publiec 45 2 10 9
school administrators
from list of volunteers
¢, Joint evaluation and 2L 79 Th 97
assignment
4. Evaluation and assignment 11 5 l 5
by colleges
e, Evaluation and sssignment 37 5 7 16 1
by school sdministrators
fo Student :encher selectsew s 2 0 0
college confirma
g« No Comment : 0 s 0 0

., 38 38 189 92

(12 per cent), or a current practice by the NTST (16 per cent),
yot 66 per cent of the MDST report it as a current practice in
Massachusetts,

Current practices of the ¥DST (97 per cent) and the pro=
posed practices of the MDST (79 per cent) and MSS (T4 per cent)
are in agreement, but once again are 1in confliet with the
current practice reported by the MNDST (24 per cent) regarding

option (¢), Jjoint :valuation and assignment,
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The use cf option (d), evaluation and assignment by
college only, appears to be in agreement by all three groups
concerning both their current and proposed practices. The
table reveala very little use or desirability to establish
this as a practice in the selection of cooperating teachers,
Evaluation and assignment by the school administrator, opticn
(6), 18 currsntly ussd by 37 per cent of the MD3ST, but only
5 per cent desire this as a practice. This low desirability
was also indicated by the 43S (7 per cent) and the TD3T (16
per cent).,

option (g) mesns that the student teacher requesis the
college tc assign him to a certaln cocperating teacher, and
the eollege would then approsch the superintendent and co=
opersting teacher for confirmation. This iz used very lite
tle presently and has little or no deslrabllity as a pro=-
posed practice by &ll groups.

The overall table reveals agreement 1ln the proposed
practices of the uD3T and tae /184, and the current practices
of the NI81 in the use of option (e), joint evaluation and
aaslgnment, as the best approach in the gelection of coopers
ating teachers. Thls does not, however, reflect the current
trend in “assachusetts as reported by MLAT.

Table 5 shows the proposed practices desirsd by the
M8S and ¥DST and the current practlices of the YDST regarding

minimum qualificaticns of cooperating teachers. Additional

comments are also shown below the table,




«l 7=
TABLE 5
MINIMUM QUALIFICATIONS OF COCPERATING THEACHERS
T MDST  MSS  NDaT
Criteria PP PP cP
& % %
a. No comment 2 1l
b, Less than 3 yeara' experience T b 1
¢, 3 or more years' experisence 2l L7 2,
d., Superior tescher Wt 29 LY
6. 5 or more years' experience 0 5 8
fo Maater's Degree and 3 yeara' 13 1 10
experience
g« Measterts Degree and 5 or more 7 0 0
years! experlence ]
he At least 3 years'! experlence T1 81 89
but no Master's Degres
i. Master's Degrse and 31 or more 20 14 10
yearas' experience
Additional Comments
1. Tanure in system 8 0 0
2. Tenure somewhere; 1 year 0 L 0
in aystem
3¢ 3 years' experience; 1 year I 15 10
in systen
4o 2 years in system 11 0 b
5. State eritic teacher y) 0 9
eredontials :

6. Maater's Degree desirable 27 My 45

o
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Optiona (b), (e), (d), and (e) deal with qualificae
tiona calling for less than a Magter's Negree, Very few peo=
Ple elther propose or use option (b); that 12, using cooners
ating teachers with less than three years'! experience.
Optiona (e¢) and (d) are shown separately snd alsc their come
bined percentagez, since they are quite similar, Option {d),
& superior teacher, was selectsd in place of opticn (o) by
those who did not went to put any standard on this because
there are times when you might, for exanple, find a superior 1
secondeyear teacher, Their cholee, therefore, is really
option (e) but allowing for flexibility, The MNST and NDSY
tend to prefer opticn (d) over opticn (e¢) end the 38 indie
cate that option (¢) is more desirable. Howsvar, the come
bined percentages of each group display a very clese similape
ity.

Options (e) and (g) were selected by only a small percent-

age of each groups This indicates that eatablishing a minimunm
of flve yvears! experience, with or without a Magter's Dagres,
12 nelther a proposed ror a current practice,

The three groups also tend to be in agreemert repgarde
ing option (f). A smaller percentage of eech pgroup prefers
the Master's Degree angd three years! experience (f) to option8s
(c) end (8) combinea: M8%, 71 per cent (¢ and d) to 13 per
cent (£); MhRT, 76 per cent (¢ and d) to 1} per cent (f);
NDST, 81 per cent (¢ ang d) to 10 per cent (r),

Options (h) and (1) are used to show the combined percent-




«lGm
ages of options (b), (e), (e), and (d), at least three years!
experlence but a Master's Degree not required, ageinst options
(r) and (g), Master's Degree and at least three years' exper=
lence required. All thres groups tend Lo prefer option (h)
to optien (i). Although there is a dimcrepancy within option
(h) as to whether the groups prefer option (¢) or (4), since
this was an open-end question, the suthor feels there is more
of & play on words than a differences.

The addiblonal commente sectlon was added since these were
made In additlon te thelr commenta reported in the table., Options
1, 2, 3, and l§ are qults similsr, a.nce they all call for at
least one year in the town. Although the percentages are small,
they are worth mentioning since 23 per cent of the ¥MDST, 19
per cent of the M8S, and 10 per cent of the NDST tdok time %o
wrlte In thelr deslre for at least one year of axperience in
the system. Option 5 reflscts an Interesting point; 9 per cent
of the NJ5T reperted that the state has requirements for co-
operating or critic teachers. Option & ghows %that 27 per cent
of the MD3T, 4O per cent of the 1SS, and 45 per cent of the NDST,

although stating originally that a Master's Degree was not

essential, added that 1t was desirable.

The table as a whole 1ndicﬂ§es that the propossd practices
of the MDST and MSS are 1n agrsement with ecurrent practiceas of
the ND5T. Overall, it appesrs that:

l. a Master's Degree 18 not essential but is desirable;
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2, at least three years of experlence ls preferred, but

this should be Tlsxible for an excepticnal case.

Table 6 concerns itself with the minimum gualificetions
of college supervisors, Options (b), (e¢), and (d) relate
to the qualificationa when a Master's Degres la not required;
and options {e), (f), (g), and (h), the qualificaticns when
a Master's Degree is required. Options (j) and (k) are a
compariscn of options (b), (¢), and (d) combined with options
(e), (£}, (g)sn), and (i) combined.

Option (k), riaster's Degree not required, appears to be
nelther used nor a deairable practice by all three groups
(MDST, 11 per centj MSS, 18 per cent; and LD3T, 10 per cent).
The use of opticn (Jj), Faster's Degree and at leasgt three
years' experience requireq, was highly chosen by all three
gro.ps {(MDST, 65 per cent; M58, 78 per cent; and ¥D&., 88
per cent).

Within optiocns '3j) and { e), 'f), (g), (h), and (i),
there appears %o be a blg dlscrepancy, especilally between
opticng (f) and (g). Tre author feels the major rssson for
this is that the table reflects a co-parison of propogsed proe=
gramg to a current program. The HSS are about even in their
choice cf (f) or (h), while the ND3T and MNST reflect a come
plete reversal in their cholces of ocptions (f) and (h), Peor=
heps the table would be best reflected by saying that all
three groupsg agree that the minimum qualificstions should be

a Master's Degree and three years' teachlng experlence with




w2le

TABLE 6
MINTMUM QUALTFICATIONS OF COLLEGE SUPERVISORS

~ MDS M35 DST
Crilteris PP PP pp
% % %
a, Yo comment y L L 2
b. Less than 3 years' axperience 0 0 0
6. 3 or more years' experlence 3 7 h
d. Superior teacher 8 11 6
e. Magter's Degree but less than 0 0 0
3 years' experlence
f. Master'a Degree and 3 years! 11 13 62
experience
g« Mogter's Degres and 5 or more 8 12 3
years' experience
he Master's Degree; 3 years' experi- 63 29 21

encej experience as an sdmine ‘
1strator and/or cooperating
teacher

1e CedoG4S. or doctoral candidate 3 L
and 3 vears' experience

jo» At least a Magter's Degree and 85 78
3 years' experlence

k., Master's Iegree not required 11 18
N = 38 189
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experience as an administrator and/or cocperating teacher
belng desirsble,

Table 7 illustrates the current and proposed prac-
tices regarding reimbursement policies to cooperating teache

ers and/or school systems.

TABLE 7T

REIMBURSEMENT T0 COOPERATTIYG TEACHERS
ANDJOR STHNADL SYSTNG

R B 7/ T I 1S RHST |
Criteria cp PP PY CP
4 % % %

e, None ' 11 0 9 8
b, Money honorarium Ly 71 66 65
¢. 'ree course voucher 53 11 29 2l
de Book or dinner 8 3 0 2
. Consultent services 1l 5 41 12
fo Inservics course, uss of 11 6 45 11

reading or speech
elinles, atc,

ge Use of collegs library 2L 24 |3 27
he No comment 2 11 0 0
N - 38 38 189 92

Option (a) indicates that presently 1l per cent of the
colleges in Massachusetts do not provide any type of reime

bursement to cooperating teachera or systems, but all of

the MDIT Indicated that scme type should be given. The cure

rent practice at the naticnal level (8 per cent) and the
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proposed practices of the M33 (9 per cent) are also in line
with the MDST in thelir low desirability of option {a)s Gene
erally, all groups desire or use some plan of reimbursement to
cooperating teachers and/or school systems,

Options (b), (c), and (d) ars ususlly associsted with
the types of reimbursement givent o cooperating teachers,
although not exclusively, Approximately 90 per cent of the
participants agreed that scme form should be given toe the
cooperating teacher., Most indlested, for sxample, 1In the use
of a free course voucher, option (¢), that the cooperat ing
teacher would have [irst refusal, In the event it was
rejected, the participants were split over whether (o) the

cooperating teacher could pass it on to someone else, (b) the

school system would have the option to dispose of i1t, or (e¢)
it would revert back to the college and £0 unuged., Some of
the typlcal problems reported by the partieipants in the use

of course vouchers were the following:

l. Teachers A and B are enrolled in graduate study at |
difforent colleges and are taking student teachers
from the opposite colleges. In this case they would
like to swap their course vouchers, s Ince they have
no uge for the one they will receive,

2. Teacher C would like to pass the voucher on to a
friend since, for several valid reasons, she hag no
uge for 1it,

3. Scme colleges will not permit the tranafer of vouche
ers In either csse 1 or 2. In case 1, they c¢laim the
tuition coats are not the same, etc., and in cage 2
they fesl that too often the new recipient 1= a poere
son who has refused student teachers from the college
and would now be receiving a course voucher anyway.
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4, Teacher D may be enreclled in a graduate program in a
different college from the cne at which he 1a
entitled to a free course and may not have ithe oppore
tunity of swapping the voucher wlth anotiher teacher
in a mutual sltuatien, In this case, he would prefer

the money 80 he cculd enrcll in another school for
grasduate studye.

5. Teacher E ig a vebteran in “Massachusetts and, In the
cage of the stste colleges, ls entitled to these
courses free of charge wlit> hls veteran'a statuas.
Thereforw 4 if he takes student teacherg from any of
the state colleges, he has no use for the vruchers,

Thesgse are by no means all of the problems but do polnt out
some which arise when the freee=course voucher gystem is used.

In Massachusettg, E& per cent of the cclleges use the

voucher system (option ¢) and 1L per cent use option (b), a
cash honorarium; but 71 per cent of the MNST iIndieczted in
their proposed program the desire to use option (b), & cssh
honorarium, and only 1l per cent Indicated a desire to cone
tinue uging the free~voucher system. This high desirabillity
of option (b) was also reflected 1In the preposed progrem of
the %88 (66 per cent). About half of those using and/or pree
ferring the use of a cagh honorsrium Indicated the amocunte

A vast varlety of pregrams were mentiocned, reflecting a range
from %5 to £500 per student %teacher, wlth most reporting from
$75 to %125 per student teacher. If paid br the year, the
range was from %100 to #2000 with 2 mode of #1000, Meny indi-
cated they were not sure of the amount but agreed that this
was the best approach., Others added tnat the possibility cf
uniformity in the type and amount awarded by colleges should

be Investigated. BSeveral suggested that the area of state
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and/or federsal support should be explored, with some colleges

at the national level Indicatiing the present use of state

2id. Ancther form of reimbursement to the cocperating tescher
iz menticned in optirn (A4), the awarding of 2 beek or a dine

ner, This appears to be nelther a current nor a desirable

practice by all three graups.

npticns (e), (f), and {(g) are usually asscciated with

reimburssmant to the schéal system. A few indicated thils
excluglively, but for ths mcat part this 1s uged or desired In
addition to eilther options (b), (¢}, or (d)s When combined,
opticns {e), (r), and (g) reflect that 49 per cent of the
¥PST and 50 per cent of the UDST currsntly offer these ser=
vices {option &) and the insarvioe courses, cliniesz, ete,
(optirn £), but the colleges st both levels disagres with
thiz and wculd tend tco offer opticn (g), the use of the cole
cege library,

fwersll, the table reflecta that:

ls s=ome type cf relmbursement ghould be made to coopere
ating teachers and/or schocl systems;

2. a cegh honcrsrium of scme type is preferred and
shewld be glven to the cooperating tescher, & lthough
this I8 not the current prectice in Massachugetts}

3. in addltlcr to a cash honorsrium to the cocperating
teacher, ebcut hslfl of the partlcipants sgreed that

services ghould be piven to the school system;
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ljo the areas of support, such as state and/or federal
ald and the possibility of uniformity by the colleges
on the amount snd/or form of reimbursement, should
be Invegtigated.

Table 8 deals with orientation ?ragrams for student teach-
ers provided by the public schoola. PFPart I relatea the proposed
practices of the “DST and the current practices of the ND3T,
Part II reflects the currsnt practlices of publiec schools in
Massachusetts in the orlentation of student teachers,

There 1s sgresement in the proposed and current prac-
tices of the MDST {88 per cent) and the ¥DST (96 per cent)
regarding their high desirabllity of optien (b)), orlentation
of student teachers by the public schools should be handled
the same as for s regular teacher, The refersal of thls is
reflected in ophtion (e), indlecsting that an orlsniation p. o=
gram 1s not necessary. Only 2 per cent of the ¥DST indicated
tnis and nobody at the naticnal level felt that orientation
programg for gstudent teachers were nct degirable.

Cpticns () and (d) were addec for the mos t part to thelr
statement indicating opticn (b)s The author feels that per-
haps opticn (b) would inelude options (a) snd (d) in the
thinking of many people. Optlon (¢) alsgso was an additlonal
stotement but iz one that really could not be clsssified as

a part of cption (b). Only a small percentage of the MDST

(12 per cent) and the NDST (11 per cent) added this comment,
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TABLE 8

ROT.E NF PITRLIC SCHNOL IN ORIENTATTON PROGRAUS
OF STUDENT TEACHERS

Part T
Role of Publie School

Criteris PP CP
g 4 |
1
a., 'se of handbook 25 27
b. Same as a regular teacher 88 96
¢, Use of weekly seminsrs 12 11
de Visits prior to training W5 65
e, It i3 not needed 2 0 ,
f. Yo comment 15 0 |
N = 38 92 1
Part II
current Provisiong for Crientatlon Programs
—~ - i
Provision Yo Provision
Group CP CP
% %

M8S 23 67
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Phis low perecentage for option (o) does not necessarily mean
1t 1s an undesirable practice; the author feelas 1t can be
accounted for Iin the followlng three weys:
1. since this was an open~end questiocn, some people indle

cated a gensral comment to Tit option (b) only;

2. some probably classified seminars or meetings,

although maybe not weekly, under opticn (b); and

3. s8ome may have ¢cnsidered thls very desiravle, but
realistically not practical,
Part T can be mummarized by saying that Directors of
8tudent Tsaching desire an orilentation program by the publile

schoola for student teachers, Thls gould usually take the

sams form as that provided for regular teechers. FPart I of
this table, however, reflects a completely different plcture.
Presantly, only 23 per cent of the public schocls In Magage
chusetts provide any corientatlion program for student teachers,

Part T of Tagble 9 referg to the euprent and proposed
orientation programs for cooperating teachers provided by
colleges. The gedond part of this table discloses the cure
rent provieicns for cooperating teachers made by the publie
achools.

In Part I, opticn (a) indlcates that only a few par= ]

ticipants either do not provide or feel that such & program
? 18 not necessary., Option (b), a hendbrok, appsars %o be both
g current snd a desirable practice for future use: MNST, CP,

61 per cent; MDST, PP, 66 per centj; MSS, PP, 68 per cent; and




TABLE 9
ORTENTATION PROGRAMS FCR COOPTIRATING TEACHERS

Part 1
Programs Provided by Collepe

mng‘i' m;s'f M8  ADST
Criteria ¢ P PP cP
_ % __ £ £ %
e NONe 11 2 1l 1
b. Uge of handbook 61 66 68 87
¢, Course in supervision of 8 37 Ll sl
gtudent teachers
d. Workshop Ter supervislon 0 31 33 11
of student teachers
‘8. Orientation meeting held 45 21 22 30
at college for cooperating
teschars and/or adminise
tratora
. Limited use of option (e) 0 0 0 21
in place of option (d)
ge Role of public school, not 2 0 5 5
college
N = 38 38 189 92
Part II

gurrent Programs Provided by Publlc School

- “Provision No Provision
Group %F CcP

MSS 17 83
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NDST, CP, 87 per cent.

Options (c) and (d) are shown separately and also
combined, since their meanings are very similar. Option (o)
indlcates that 4 course be given in the supervision of stue
dent tesnchers, while option (d) indicstes that the use of &
workshop with pericdic meetings throughout the yearwoulid be
enough, Intereatingly, sbout ;O rer cent of each group added
that this program 15 the reaponsibility of the college, but
involvement of publlioc school administrators and expsrienced
cocperating teachers in the planning and conducting of it
should help develop 1t into a superior program for prospec-
tive cooperating teschers. They felt this is the crux of the
program and la too often handled haphazardly. If the student
teeching program is going tc run smoothly, channels of com=
municetlion must be kept open and a good sound cooperative
program developed. Meetings must be held to define ths role
of participants, to discuss problems and inrovations, and to
appraige the student teachlng program. The use of a course
(opticn ¢) or a workshop (option d4) seems to be very desire
able as proposed practices by the ¥MDST (68 per cent) and the
M3S (77 per cent) and are in line with current practices at
the national lev.l (65 per cent). However, only 8 per cent
of the Mn3T reported thls as a current operative program.

Option (e) refers to an orientatlion meeting that would

include publlc schoel adminisirators and cooperating teachers

ag well as college personnel. This means that the orientation
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programwwéuld not be a workshop or course but would be
sccemplished through one meeting yearly with all concerned
parties, Currently, abouvt half (}45 per cent) ¢f the 1aT
use this prsctlce, but only 21 per cent indlicsted this as
thelr cholee for future use. This low deslrablility on the
part cf the :I8Y 1s simllar %o that expressed by the MSS
(PP, 22 per cent) and the ¥D3T (CP, 10 per cent).

The use of copticn (f) waes reported by only ths NTST and
is clossly related to options (¢), (d), and (e). This means
that, slthough 65 per cent of the ¥DST indicated usinrg either
a workshon or a ccurse apprcach, 21 per cent (f) of these
dndicated that the coursze or workshop was desirable and
hlghly recommended but not required. These colleges usu=
8lly Indicated tnat moat of the cooperating teachers took 1t
and that those who had partleipated were zlven preference in
the selectlon of na3w cocperating teachers, Some colleges
also indicated a differential In money pald to cooperating
teachars depending on completlon of the course or workshope.

Option (g) indiestes that all groups, whether s cur-

rent or proposed program, feel that it lg not the sole respone

gibllity of the public school teo establish corientation proe
grams for cocopersting teachers,
The overall table reflects that?
l. a hendbock for cooperating teachers l1s highly desire
able}

2. & course or workshop should be required for all new
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cooperating teachers}

3. 1%t is the responsibility of the college to provide
this program, but involvement of school administra~
tors and experienced cooperating teachers is desir-
able; and

ko« pericdic meetings of public school adminigtrators,
coopsrating teachers, and college personnel should
be held throughout the year to dlscuss problems and
Innovations, appralse the program, and keep chsnnels
of communicatlon open.

Tabls 10 deals with the current role of the publie

schocls in the corientation of cooperating teachers and stuwe
dent teachere. 7The responses in this table are those made
by the MS3S only.

Option (a) indicated that 17 per cent of the public
schools in Massachusetts provide orilentaticn for at leaat
ccoperat ing teschers, while opticn (b) indicstes that 3 peir

cent of the achools provide orienitationfor cooperating

teachers only. Although only & smell percentage of the pub=
lic schools provide orientation for coopérating teschers,
those that do usually provide 1t for student teachers as
well, |

Provisions for orlentatlion programs for s tudent teachers
by the public schools sare made by approximately cne~fourth
of the systemz as indicated by optlen (e¢). Option (d) indie

cates a similar response to option (b); that iz, when
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QitRfy I PALE O PR To M I""W I8 “‘?*”‘"3‘1‘&'1"{%? TEOPH
ANNPERATING TRAC RS AND ST UENT TeATHERS

0 AT

Opiteria Provialon Yo Fi?vlsimn

A |
a. Ccoperatling temchars 17 a3
be Tropeprating teachers only 3 o7
ce Student $eachers 23 17
de Student teachers only & 9l
o, Both 1 g6
f. Cooperating and/or siudent 26 Th

teachers |
¥ - 189

Provisions are made for orleontastion progrema for siadent
tegchers, thay ere ususlly made for coopcrating teuchers alao,
fotien {(e) revesls that 1 pepr cent of the school systems pro-
vide orlentation programe {oy both student and ccopsrating
teucrars, Tnly 26 per cent or sixty-one different school ayse-
tems provide tnisz for co~perating and/or student teacusrs as
reflected by opbisn (£).

The overall pletore of the table Indicetes that cure
rerntly only 1L per cent of the public acheclz mrovide oriens
taticn progrems for both greups and only 26 per cent provide

for either one or the cthar, The sbgence of an eorlentation
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program for student teachers 1a in conflict with the deslre
abllity of one reported in Table 9 by the MDST and the
NDST. The absence of an orientation program for cooperating
teachers apparently is not in conflict, as all throe groups
indicated in Table 10 that this 1s the respconaibility prie
marily of the collsges,

Table 11 1llustrates the number of student teachars
asslgned a cooperating teacher at any one time. All particie
pating groups seem %o bé in agreement that option (&), the
asslgnment of only ong student teacher to = cooperating
teacher at a time, i rot only the current but also‘tha dasire
able pattern: ¥DAT, 0P, 92 per cent; MDST, PF, 95 per cent}
MSS, PP, 96 per cent; and NDST, 0P, 98 per cent.

Additlionsl comments were nade by 8 few from each
group. Comment 1 meens that & small percentage of the pare
ticipants whe had indicated that only cne =tudent teacher
should be assigned to a coopersting teacher added that two
could be ssgigned in a rare case, Comments 2, 3, and l} mean

that a few colleges are or would like to experiment with more

than the one~to-one ratic, A few of the M358 and ¥DST added
the reatriction that a cooperating teacher may work with only
one student teacher in any year, and some iIndicated that the
children could be exposed to only one student teacher in a

yeaar.

Tahle 12 is used to dlaclose the number of student

teachers conzidered to be the eguivalent of a fulletime cole-

lege teaching load. The varlability in this table is great,
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TABLE 11

KUMBRE OV SYUPENT TBEACHERS ASSIQRIT TO
‘ COOPEZATTN G TETACHER AT LT TINE

e

.Student Teachers %4 q P il

8. 1 02 95 96 98

ba 2 5 2 2

Coe 3 0 2 0

ds 6 3 0 0 0

Ne 38 38 189 92

E
Additlional Commentsg

1., Rare axception 2 2 5 9 7
2. Experimenting with 2 2 3 0 1
3. Experimenting with 3 3 3 0 0
s Fxperimenting with L4 n 0 0 1
5« ne per ysar 0 0 8 6




-

-36-.

TABLE 12

NUMBER OF STUDENT TEACHERS CONSIDERED EODUIVALENT OF
FULLTTME COLLEGH TEACHTNG LNAD

v ame- b et ettt
Sttt

~ MDST MDST NDST
Number of Students CP PP CP
- % x £
a, 10 or less 6 6 1
b, 11 - 15 5 10 7
e, 16 - 20 10 51 55
d. 21 - 25 217 10 12
a. 26 « 30 13 5 7
f. 31 - 35 6 3
g« 36 =40 3 0 5 ]
he Varies 3 5 1
1. No comment 27 10 11
Jo 20 or less 21 67 63
ke More than 20 52 23 26
N = 38 38 92

4

as the range for both grouﬁs is from less then 10 te 40 stu-
dent teachers. Although the variability within each grcup
is large, there tends to be sgreement between the proposed
patterr of the MDST and the current practice of the NDST.
About the asame percentage of each group indicated use or a

desire to uge each opticn. About helf of each group selscted

option (¢) as their choice, with the rest spread proportion-

ately over a wide range.
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Opticns (J) and (@) condense the table into a simple
comparison cf twenty or less (option j) or more than twanty
(optlon k). Tn Massachusetts, only 21 ver cent currently
have a poliey that uses option (j), twenty or less gtudent
* teachers, to be fthe equivalent of a full collers teachirg load,
However, at the naticnal level 63 por cent of the colleges
currently use optlon (j) and 67 per cent of the D& indicated
a deairé‘tu_have a load cof twenty cr less stuvdent teanchers
(cption j) be the equivalent of a full teaching program,

On the whele, although there 1s a greet desl of verle
ebility, there tends to bs agreemsnt between the prcposed

practices cf the MDST and the currcnt practices of the NNST

that twenty or less student teachers should Lo considered the |
equivalent of a full teaching loads Part of the variability ]

axpreaied can be probably acccunted for in the following two

vayst

1. The usze of seversl buildings in one town, clustering
of student teachers in these buildings, and/or the
ugse of a resident cocordinator might account for a
higher student teacher load.

2« BHven though two colleges amight use the game ratio
(6eg8+y 2 student teachers = 1 semsster hour of beache
ing), the use of a different number of semester hours
equlvalent te a full teaching loed {e.gs, © versus
15) would cause & discrepancy. When using 9 hours,
the student teacher load wenld be 18; but using 15
hgura, 1t would incresse the student teacher load to
30,

Table 13 concerns ftself with the number of contact hours

considered to be a full-time teaching loed for a college
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TABLE 13

NUMBER OF CONTACT HOURS CONSTDERED AS FULL-TIME TEACHING
LOAT FOR COTIRGE TINSTRUCTOR WITII MO ADMINISTRATIVE
RESPONSTBILITIES AND WO SUPERVISION OF STUDENT

TEACHERS
Hours éP
%
a. No comment 11
b. Dec not know 3
c. Varies 3
d. 9 11
e, 12 61
£. 15 11
N - 38

instructor with no administretive responslbilities and ne
supervigion of student teachers, The MDST were the only ones
agked this quegtion,

Options (a) and (b) combined indlcate that 1L per cent
of the MDST sither left this question unanswered or indicsted
they did not know the answer. Option (c¢) implles that 3 per
cent responded that the number of heurs variss or there 18 not
a get policy. Aetually, only three patterne appear in this
table:

1. Option @ = 11 per cent - 9 contact hours

2., Opticon e = 61 per cent =~ 12 contact hours

3. Option f = l1 per cent - 15 contact hours

It is clear from thils teble that more colleges in Massachusetts
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sonsider option (e), twelve contact hours, to be the equiva=
lent of a full teaching load with nc other sdministrative or
supervisory resvonsibilities,

Part I of Taeble 1l reveals the current use of none
public schools by the MDST and the NDST. This section indie
cates almoat a complete reversal by the twe groups, as spproxe
imately two-thirds (63 per cent) of the MDST use nonpublic
schools, while only one«fourth (25 per cent) of the colleges
at the national level use them.

Part II concerns ltsell with whether those responding
"yes" to Part I were doing so out of necessity or desire., It
appsars that it is ebout equal; that is, about as many do it
out of necesslty as desire.

Part III involves the area of increased use of non=~
public scheols, About 30 per cent of the MDST and 45 per
cent of the NDST feel there will be an incresse in the use
of nonpublic schools, but most of these felt it would be
small,

Part IV la a breakddﬁn in the amount of use of both
parochial and private achools. It should be noted that
everyons who anewereﬁ ”yes? to Part I 41d not glive the pers
ecentage of use of the nonpublic schools, s0 this 1s a partial
plcture. Except for a few, most of the colleges use the none
publie schocls on a very small secale, For example, ten of
the fourtesn MDST reporting the use of parochial scheols indie

cated thils use was less than S per cent. This, of course,
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TABLE 1k
PLACEMENT OF STUDENT TEACHERS IN NONPUBLIC SCHOOLS

Part I
Present Plecement
Group %Yes FNo
MDST 63 37
NDAT 25 70
Part IT

Reason for Placement

Gﬁoup "°°°§sity Desire No Commznt

MDST 38 L7 15

NDST- . 140 50 10
Part 111

See Increase Iin Nonpublic School Use

Group Y%f g° Laggo Sm%}l

MPST 30 70 2 98

NDST U5 55 6 9
Part 1V

Placement in Private Schools--Placement in Parochial Schools

% F ___F % F F
a, less than 5 13 8 a, lesa than § 10 7
b. 10 0 11 b. 10 0 0
Ce 15 2 0 Coe 15 0 0
d., 20 0 0 de 20 0 1l
e, 30 0 0 e, 30 pod 0
f. 100 0 1 f. 100 e 0
Total 18 20 Total 1 8
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helps to elear up the large discrepancy in Part IT. Although,
proportionately, Meagachusetts collepss use nonpublic schools
more than collegen at tne national level, both for the most

part de thlis on a very limited hasls,

Table 15 raflecta the year{s) in which student teach=-

ing takes place as reported by the 3T and Nn87T.

TABLE 13
YERAR(8) Td WHICE STUDEIT THATKING TAKYS PLACE

Yesar({s) ﬁggT KggT
e ] %
&, Junior only 0 2
be Junior or senilor 13 8
e, Junilor and senior 5 11 '
d. Junior 18 21 |
e. Senior only 78 71
fe« Senior or graduate 0 é6
g« Senior 9 96
he Oreduate only 3
i.' Graduate 3 8
N - 38 92

Currently, 96 per cent of both groups reportad the use
of the senior year either exclusively or in part, with 78

per cent of the “DST and 71 per cent of the NDST reporting

exclusive use of the senior year (opticns e and g)e The
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teble, in general, reveals thst colleges .se the senior ysar
much wmore than either the Junior or graduate years, elther
exclusively or in part. Moet of the cclleges that use the
senior year exclusively repcrted that the pattern is used to
allow completion cf pretraining course requirements. These
requiremsnts were usually set by the c¢cllages, but s few cole
legoes reported that the requirement was established by tne
state., Most of the collegee uming opticn (b), the jJunicr op
senior year, Indlcatod that an ingufficlent number of ciopers
ating teachera caused the pattern. A few more colleges indie
cated that they did not know the reason for their pattemrn,
while some indicated tradition ss the factor.

Table 16 relstes the current and proposed practices of
the three groups concerning the length of the student teache
ing per!cd. The patterns that appear in the table; e.ge.,
oight weelks, were ncot the cnly ones. A variety of programs
was reported, and the author ccndensed thesge into the basle
ones reported irn the table for esss of iInterpretaticn.

Part I 1a a breakdown cf the varicus lengths and the
percente-e of currant and desireble use cf each. "pticn (g),
1desl, referr tc a program that would fit the Indlividuael
needs of each student, as the length of training would depend

on the progreas made by the nitudent teacher, Ths range

revealed in Part 1 i from three to thirty-two weeks, or

1desl (option g), which might be longer than thirty-two

weeks for scme student teachers,
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TABLE 16
LENGTH OF STUDENT TEACHING TRAINING PERIND

Part I
‘ S A S
length cf Period %? PP PP CcP
8. 3 weeks S . 4] 0 0
be 5 weaks 21 3 1
ce B weeks Lo 8 18 32
ds 12 weeks i8 13 B | 27
es 16 weeks ' 21 52 68 35
feo 32 weclts or intern 0 13 12 3
ge Tdeal 0 8 0 0
he NoO ccmment 0 3 0 0
Part TX
T o % BB 0
Length of Period » P .
_ & & % %
1. 8 weeks or less (atb+e) 6i 11 19 35
Jo 12 wesks or iere (d+a+ 39 8 81 (34
~ Peg)

N . 38 38 189 92

ARt S
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Part II brings the table into a much clearer perspec=
tive. Option (1), which combines options (a), (b), snd (c),
indicates & program of eight or le ss weeks. Option (J), which
combines (d), (e), (f), and (g), indlcates a progrsm of twelve
or more weeks. Currently, 61 per cent of the MDST report
using option (1), while only 11 per cent of the MDST and 19
per cent of the M3SS indicate the desirability of thils plan,
This refleets the trerd at the natioral level (35 per cent).
Optiocn (§) reveals thst 86 per cent of the MDST, Bl per cent
of the MS8, and 65 per cent of the NDST either use or desire
a program of at least twelve weeks In length; but this ls not
the practice in Massachusetts presently (39 per cent), The
three groups are in agreement about their desirability of
opticn {(J), but within opticn (J) there is discrepancy. The
MSS and the MDST tend to prefer optlon (s), sixteen weeks,
which 1s double the current treond in Massachusetts; and the
NDST, slthough agreeing onthe use of more than elght weeks,
are split over the cholce of twelve or slixteen weeks. Some
of this dlascrepancy can be accounted for in t wo ways:

l. more colleges at the national level use the trimester
(twelve-woek plan) than Massachusetts colleges; hence,
the program would tend to dictate twelve weeks and
not aixtoeh} and

2. the comparison is being made of a current with a pro-
posad program.

Table 17 concerns itself with the ratio of teaching
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TABLE 17
RATTO OF TEACHIN® TO OBSFRVATION TIME

e e————

I
|

o
- - xZ £ 2 —
a. Equal 6s 68 7
be 2 =1 10 10 9
¢e 3 -1 7T 7 b
d. 4 -1 3 b 3
o, 5«1 3 3 b
fo 1«2 3 ¢ 1
ge 1 -3 3 0 0
h. Varies 63 70 80
i. No comment 3 8 2

N - 38 189 92

to obssrvation time during the student teaching period. I%
is s comparison of the proposed practices of the ﬁﬁé? and the
MSS and the current practices of the (1DST.

The proposed practices of the #DST (65 per cent) and

the %88 (68 per cent) are in line with t he current practices
of the ¥ ST (77 per cent) in t he use of option (a}, abcut an
equal amount of teaching and observation. Opticns (b), (c),
(@), and (e) combined indicats that only 23 per cent cof the

MDST and 20 per cent of the NDST currently feel a great deal

more teaching than observation should take placej and this

13 very similar to the proposed practice of the M8s (24 per
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cent), Options (f) and (g) combined are also in sgreement by
all three groups, as only 6 per cent of the Massachusetts cole
loges desire a great deal more observaticn than teaching; and
tis low desirability is alsoc reflected in the propcosed prace
tices of the 488 (0 per cent) and the current practices of

the NDST (1 per cent). Option (h) was added by a substantial
percentage of sach group tc emphasize that thelir response was
meant to fit most studerts, but expected deviates to receive
more or leags teaching depending upon thelr rate of growth.

The table as & whole reveals that the proposed prace

tices of the MDST and MSE are in line with the current prac=
tices of the HDST, that the total training periocd should
involve about an squal smount of teaching and observation for
most students, allowing flexibility for additional teaching
or observaticn in Individual cascs, Additioﬁal reaponses
indicated that a typlcal training psriod would:

1. consist of mostly observation at the beginning;

2. Iincreage in the amount of teaehing so that by the
half-way point, it 1s about egual;

3. allow the student teacher eventually to take over
the complete teaching assignment over an extended
period; and

i« reflect an overall teaching-observation ratio of
50150 for most studenta,

Table 18 i1llustrates the current and proposed practices

of the participants regerding the portion cf time spent at
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TABLE 18

PORTION CF TIXE SPENT AT PRIMARY AND/OR
INTERMEDIATE LEVIL(8)®

L
L

Moot W8T MSS NTST
P

Portion of Time ce PP PP CF
— — —F £ i z
. All 25 s 6 1Y
be M40 28 8 23 16
Ce 2 37 61 hh 36
de ¥404L 7 18 27 3
e, ISC o 3 0
fe No ¢comment -3 s
ge All+ 53 13 29 30
he 2+ UL L& n 70
¥~ 38 38 189 92

#code for Tables 18 and 19:
1. All « training takes place completely at one lavel,

2., M+0d = training takes place almost ccmpletely at one
leval, with a few obaervatlona at another,

3. 2 =~ training 1s divided evenly over tuo different
levels.

Lo H+04T. « about two=thirds of training 1s at cne level,
"~ allowing one-third of ths period to be spent
observing and teaching at another,

S. ISC = gtudent teacher decidés whether he will undere
take his training at ons or more levels.

6, All+ « combinetion of 1 and 2.
sombination of 3 and h.
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the primary and/or intermediate lovel(s). The code presented
at the top of the table will be used in Table 19 also.
Options (a), (w), (e), (d), (o), and (f) present a
breakdown of the responses of the participants. It appears
at first that there 1is noet much uniformity in elther the cure
rent or the proposed practices of the groups, However, a
review of the definitions indlcatea that four of these opticns
are quite similar in nature, and these are reported in come
bined form In opticns (g) and (h); Opticn (g) combines (a)
and (b) since the only difference betwsen these two is that
option (b) allows a few observations at another levelsand
option (a) requires all the training at one level. Opticn
(e) indicates that the training 1s split equally over two
levels, and option (d) indicates that two-thirds is completed

at one level and one-~third at the other. Since thase are

also close in nature, they are combined into option (h). Cure véi
rently, 53 per cent of the MDST indicated the use of opticn

(g) (211+), but their proposed program indicates that 79 per

cent of them prefer opticn (h) (2+), The current practices

of the NDST and the nrroposed practices of the M3S ares in line

with the increased desirability of the MDST to use option (h),

teaching experience at more than one level (2+),

Generally, the table reflects the use of more than ,pne

level (2+) 1s preferred, and the results of Table 16 1indi-
cated preference for a longer student teaching period. The

author, therefore, inveatigatad to see if there 1s a tendency
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for example, for those preferring a longer training period
alse to prefer more than one level, This ls presented in
Table 19,

The table, in general, deals with the comparison of the
length of training to the portion of time spsnt at the primary
and/or intermediate level(s). Parts I and II are summaries
of Tables 16 and 18 and are presented heres so the reader will
not have to refer back to these tables while interpreting
Part IIT.

Part I indicates that 61 per cent of the MDST currently
use eoight weeks as the length of the training period; Part II
indicates that 53.per cant currently use the (all+) approach.
Thess are reflected In Part III as the MDST currently tend ‘
to uae the (eight-week) and (all+) approach. Part I reveals |
the propozed program of the MDST 1s for (12+) weeks, and
Part TI indicates a shift to the (2+) level program, Bothe
of these are refle cted in Part III as 76 per cent of the
MDST prefer (12+) and the (2+) program. Currently, only 30
per cent of the MDST use (12+) and (2+), but 76 per cent prefer
this (12+) and (2*). The proposed programs of the MSS (60 per
cent) and the NDST (57 per cent) tend to agree with the MDST
(76 per cent) in the use of (12+) and (2+) combined.

Generally, the table reveals that:

1. the curvent practices at the naticnal level are in

8 agreoment with the proposed prastices of she Mp3T
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TABLE 19

COMPARISON OF LENGTH OF TRAINING TO USE OF
ONE OR MORE LEVELS

Part I
Summary of Length of Training (Table 16

A . sy
AR

“WDST . MDST MSS  NDST

Length ‘ cP PP PP CP
— £ x Z S
8 weeks 61 11 19 35
12+ weeks 39 86 81 65
Part II
Summary of Iovel(s) at Which Training Is Done (Table 18) ,
== ———WDST  MDST —MaE  NDaT —
Level CP PP PP CcP
— X z £ £
All+ 53 13 .29 30
2+ | bl 79 7 70
Part IIT

Comparison of Length and Level(s)

MDST MDBT MSS  NDST

Length Level cp PP PP CP
— — X X %

8 weeks All+ il 8 9 22

8 weeks 2+ ~ U} 3 11 13

12+ weeks All+ 9 5 20 8

12+ weeks 2+ 30 76 60 57

L WA AT SRR
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and MSS that the length of tralning should be more
than the current practice in Massachusetts of eight
or less waeks;
2+ training should take place at more than one level
which is somewhat different from the current plan in
Massschusetts; and
3. regardiess of whether it 1s a current or a propcsed
practice, all three groups reflect that when the
tralining 1s elght or less weeks, then there is a tenw
doﬁcy to use one lavel (all+); and as the training
pericd inecreases in length (12+), the use of more
than one level (2+) 13 prevalent.
Table 20 illustrstes the number of semester-hour credlts
awarded for student teaching by colleges in Massachusetts
and at the national level, It reflects a groat deal of vari-
ability, as the range for both groups is from two to sixteen
‘eredits. Currently, the amount awardsd by the MDST is quite
varisble, with perhaps a litfle more preference for approxe
imately six credits (opticn b) than any other., The proposed
number of credits awarded, although 3ti1ll quite variable,
reflects an oversll desire to increase the number of credits
twurded; with more indiaating a preference for approximately
twelve hours (option d) than any other amount. At the
national level, there seems to be a tendancy to use nine or
twelve hours (options ¢ and d), with a little more use of

nine hours than any other,
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TABLE 20

NUMBER OF SEMESTER HOURS OF CREDIT AWARDED
FOR STUDENT TEACHING

Crodits "CP PP CP

S— — % £
.. 2= | 13 3 3
‘be 5 =7 35 23 10
s, 8 « 10 20 18 35
d. 11 = 13 | 21 B 33
e, 1l - 16 , 8 13 18
f« Ko comment 0 3 0
g« 7 or less L8 26 171
he 8 or more 52 7k Ly
N = | 36 38 92

i o

Option {(g) is a combination of options (a) and (»), and
option (h) is = combination of options (¢), (d), and (e).

Currently, 48 per cent of the MDST award seven or less cred=-

its, but 73 per cent Indicated their desire to award morm
which is similar to the current pattern of the NDST (86 per
cent, option h).

The table ‘was dosign;d to indicatedthe number of semester
hours awnrdudvfpr atudent teaching only. Because of the
variability in this table and the fact that Table 16 also
L rovenind variability and a desirs to inerease the length of
vutudont tesching, Table 21 was developed to ses if the dis-
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erepancies here could be accounted for by the current and
proposed patterns regarding the length of student teaching,
For example, do those using or requirihg sixteen wsekas tend
to award more credlt than those‘uuing or requiring elight
weeks?

Table 21 12 a ccmparison of she length of student teache
ing {Table 16) and the number of semester hcurs of credlt
avarded for student teaching (Table 20). Part T iz a summary
of Table 16, and Part II is a comparison ¢f 1ength and credit,

In Part I a compariscn is made of the thres moat come
monly used patterns of length (elght, twelve, and sixtesn
weeks) to the number of credits swarded for each. It clearly
indicates that the number of credits awardsd increasea as the
nunber of weeks Increases, For example, the comﬁinution of
eight weeks and cption (b), five to seven credits, 1z cure
rently used by 35 per cent cf the ‘DST, G per cent of the
NDAT, and 8 per cent ér the +“DST desire it for future use,
When compared to twelve weeks, only 5 per cent of the ¥DST
considered 1t a desirable practice; and 1t 1s not uped cupr=
rently in Msszschusetts or at the national level., In the
case of sixteen weeks, 10 per cent of the MDET desire 1t,
and only 2 pur sent of the ¥IST and O per cent of the MDST
reported it as a current practice, However, when opticn (4d),
eleven tc thirtesn credits, is compared tc these lengthas, the

regsults sre quite different, Only 1 per cent of the NDST and

3 per cent of the MDST report it as s current practice, nd
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TABLE 21
COMPARISON OF CREDITS AWARDED AND LENGTH OF TRAINING

Part 1
Summary of Length of Trainin Table 1

, | MDST MDST WDST
Length CcP PP CP

% . L
a. 8 or leas weeks 61 11 35
be 12 weeks | 18 13 27
c. 16 or more weeks 21 73 36

Part Il
Comparison of Credits Awarded end Tength of Training
6 . P - 3 ;i*» £ 2~; 5 ;-" rgﬁiga 1 4 =16 |
roup Practice lLength - - -] «13 1}l
| % % 1 % £
MDST CP 8- 13 35 10 3 0 |
MDST PP 8« 3 8 0 0
NDST CP 8= 2 9 22 1
MDST CP 12 0 0 13 5
MDST PP 12 0 g 8 +) 0
NDST OP 12 0 0 3 23 1
MDST CP 16+ 0 0 0 13 8
MDST PP 16+ 0 10 10 41 13

NDST CP 16+ 1 2 10 9 16
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none of the MDST indicated it desirable when used with eight
weeks. When combined with twelve weeks, 5 per cens of the
MDST and 23 per cent of the NDST currently use it, snd O per
eent of the MDST desire it. Currently, 13 per cent of She
MDSYT, 9 per cent of the NDST, and 41 per cent of the MDSY
desire the combination of sixteen weeks and eleven $o thir-
teen oredits, In summary, there tends to be an increase in

Ste number of semsster hours of credit awsrded, as the longth

. of student teaching incresses, regardless of whether it is a '

propesed or a current practices This table accounts for the
great amount of varisbility in Table 20 concerning only‘thc
aumber of cr-dits awardad, | |

An interesting factor disclosed by this comparison is
that the NDST tend to award more cradits for ¢he eight-and
twelve-week patterns when compared to the MDST, When the
eightwweek plen 1s used, MDST tend to award five to seven
credits, and the NDST tend to award elght to ten credits.
The twelvo~wsek pattern reveals that t.e NDST tend %o award
sleven to thirtesn credits and the MPST eight to tsn credits.
The MDST tend to award eleven %c thirteen credits with the
sixteen~waek pattern, bu% the NDST are split over the use of
eight to ten, eleven to thirteen, and fourteen to sixteen
oredits,

Table 22 is compossd of two parts. Part I 1s a breake
down of %he numbor of cbservations of a student teacher made

by $he college supervisor during training. Part II 1s a

© e LR i N TR
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TABLE 22
OBSERVATIONS AND LENGTH OF TRAINIRG

Part I
Number of Observations of Student Teachers Made b:

OLLlER6 SUDSIVISOrs

Observations gP ‘?P PP c? |
x £ % £ _
Qe l=3 60 18 16 13
be ULeb 35 55 35 49
oo 7-9 7 28 28 18
de 10-12 0 9 3 13
e, 13-16 0 13 6
f. 32-64 0 S
Part II |
Comparison of Number of Observeticns to
ngth of Training
-;;;up Practice 1-3 <;i6 ‘Bg:grvaigggg 13-16  32-64
sength Z x S S |
MpsT CcP  8e 3 19 7 0 0 0
MDST PP 8- 3 5 0 0 0
MSS PP 8- 3 7 9 0 (v 0
NDST CP 8« 9 12 p 1] 0 0 0
MDST CP 12+ 25 p V] 0 0 0
MDST PP 12+ 15 52 13 0
Mas PP 12+ 13 28 19 '3 13 ]
NDST CP 12+ I 37 N 13 6 1
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comparison of the numdber of obgerv:tions to the lengsh of
sraining. ,
In Part I, presently, 60 per cent of the MDST use option

(a), one to three observations, but only 18 per cent indicate

their desire to continus using only one to thres observations.
The propesed practices of the MDST and the surrent practices
of the NDST tend to be in sgreement that there should be more
shan thyree observationas, and they both tend to prefer option
(), four to six ocbsosvations, but seem more varisble in
their respcnses of how much mare. Although the groups are
somewhat similar in their responses, the varisbility is great
as the number of chservations ranges from one %o sixty-four.
In other words, there i1s more variability within than between
the groupa.

Plit II wae designed to see 1ir those indicating more
ehlirvntiona weﬁe also using 2 longer %raining period, and
i¢ is quite obvious that it does. For example, 25 per cent
of the MDST indicated the cemb}pgglplnnugt sixteen weeks and

one to three observationa, and 1 per cent ého.plnn of slxe

teen weeks and four to six or more observations. The proe
posed program of the MDST indicates only 15 per cent desirs
the sixteen«wask and one to three obzervation plan, while 52

per cent indicated they would use the combined sixteen-week,

four $c six observation plan, and 71 per cent the sixteen~
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wesk and four or more obugrvation approach, The proposed
combinations of the MDST are in line with the MSS and the
NDST., The NDST indlcated that only lj per cent currently use
the combination of sixteen weeks and ong té three observations;
35 per cent use aixteen weeks and four to six obaorvntionu:
while 61 per cent use a plan of sixteen wesks and four or mere
observations. Only 13 per cent of the HSS';ﬁirér sixteen |
woeks and one to thrae observations; &7 per cent indicated
sixtesn weeks and four to six cbservaticns; and 65 per cent,
the sixteen weeks and four or more ocbservations plan.
The overall table revoals the followings'
1, There 1s agreement between the proposed ﬁractioea of
the MDST and the MSS and the current practices of
‘Bhe NDST that the length of training should be
longer than the present trend of eight we@ku in Mag~
sachusetts. |
e The propcsed practices of the #“DST and the MSS lré
similar to those at the national level, calling for
more cbservaticns than the current trend in Massa~

chugsetts of from one to three ohservations,

" ww - 3¢ There is a tréﬁd, regardless of whether 1t is a pro-

posed or current practice, for those requiring eight
or less wecks of tralning to use fewer observations |
than those requiring sixtecn weeks. This accounts

for much of the dispersion or variability in Part II
of this table, |
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Table 23 involves the current and proposed practices
‘eonserning the responsibility for the evaluation of student

toacherl.‘”

TABLE 23
REBPGQSIBILI?Y FOR EVALUATION OF STUDENT TEACHERS

et e e e i o AP TT

— — MDY MBSt M8 HD#
Oriteria CP PP PP CP

&. College supervisor only 20 s 1 10

‘bs Director of student teaching 1 3 0

e. Gaopqrqting teacher only 0 ° 1

4. Equal 18 L 7 63

'o, Mostly college supervisor 50 11 5 &

8 Moatly‘oOOperltingvteache# [4 3 20 _; 6

g+ Yo comment S 0 b 0 o i

N = 38 38 189 92

L SRy g b e

Options (a) and (b) are 1listed separately but are quite
sinilar in nature. Option {a) refers to the college supere

vigor only marking the student teacher, and option (b) indie

cates that the director of student toachiﬁg would be the sole
Judgo, after averaging evalustions of the cooperating teacher
and the college supervisor. Currently, these two optiocns (a
and b) combined indicate that 25 per cent of the MDST use
this approsch, but only 8 per cent of the MDST and 1 per cent
of the MSS indicated their desire to use it, This low desire




«60=

low desirability of the MDST and M3S is similar to the cure
rent trend reported by the NDST (10 per cens). Option (o)
is the reverse of option (a) as it means that the eooperating
teacher is the sole judge of the grade. KNone of the direce
tors at either level indicated this to be a desirable or cure
rent practice, and only 1 per cent of the M38 prefer this
pattern, '

Options (e) and (f) are also quite similar in nature.
Option (e) means that the college supervisor would rate the
student teacher but would take the svaluation of the cooper-
ating tescher into consideraticn. Currently, 50 per cent of
Bhe MDST use option (e), but this does not reflect eltherths
proposed patterns of the MDST (11 per cent) and the ¥88 (5

‘per cent) or the current trend at the national level (21 per

cent)., Option (f) is the opposite of option {(e); that 1s,
the coopereting tescher has more to say about the final grade
than the college supervisor. This seems to be neither s cure
rent nor a desirable practice by all three groups: MDST,

CP, 7 per cent; MDST, PP, 3 per cent; M33, PP, 20 per cent;
and NDST, CP, 6 per cent,

The pattern of sgusl weight and responsibility of both
the college supervisor and the cooperating teacher is re~
flected in ocption (d)s The current practices of the NDST
(63 per cent) and the proposed practices of the MDST (74 per
cent) and the MSS (70 per cent) are quite similar, but are

in contrast with the current practices in Massachusetts.
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Only 18 per cent of the MDST reported curmantl& using e

Joint but equal respcnsibility pattem in the evaluation of

student teachers.

The table generally reflects that:

1,

24

when options (s) and () are used, directors tend to
slightly favor mors welight for the cellege luporiiaor
(option e) and superintendents more weight for the
cooperating teacher {option f); and |

all three groups prefer the use of equal evaluation
(opticn d), but this 1s not the current practice in

Massachugetts,

Table 2l is concerned with unique programs or innova-

tions the participants have developed or observed. Only

about 25 per cent of the participants answered this question,

but they reveeled some interesting innovations in teashsr

education.
TABLE 24
UNIQUE PROGRAMS
be. Resldent or Center Coordinater
a. Student Tsaching Center
'5. Student Teaching Advisory Council
f« State Dopﬁrtm.nt of Educatiocn Involvement
ge State Association Involvement (e.ge, AST or TEPS)
de. Clinical Professor
0,

Regional Intercollege and School Center
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Respcnse (a) usually implies the clustering of stu-
dent teachers in one or more buildings within one school sys-
tem, Sometires in this type of program, the college and pub-
1ie school systems Jointly appoint a coordinator {response b)
to implement the smocth operation of the student teaching
center. The student teaching advisory council (response &)
refers to a highly organized cooperative program. It is usu-
ally one in which every aspect of the student teaching proe
gram 1is cocperatively planned and evalusted by a committee
conslsting of both ccllege and public school personnel. The
use¢ of response (d), = elincal professor, usually implles
the use of publlc school personnel iIn teaching method courses
or seminars for student teachers. The regional intercollege
. and sehool center approach (response e) means a cooperative
program among several collieges and school systems. Moat of
these have been established, firat of all, to eliminate the
competition of several colleges in the same area for the soe
oslled better school systeme and, secondly, to standardize
somewnat the student teachlng programs so that school aystems
and cooperating teachers are not faced with perhaps five come
pletely different sets of requirementa from five dliffarent
colleges. The use of responses (f) and (g), state department
of education or state asscciations, are similer but yet very
different. Respconse (f), state department of education
involvement, usually implies the establishment of laws cone

cerning such areas as length of student teaching, credentials
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for cooperating teacners, reilmbursement to cooperating tesch-
ers, etc, Responae {g) state assoclation involvement, usue~
ally implles that the state professional association (e.g.,
AST) establishes ita own minimum or uniform standards which
will usually prevent the need and, therefore, the establish-
ment of state laws governing these arsas, |

I% should be pointed out that most of the papticipnnta
used several responses in the establishment of their coe
operative programs. Operative examples of the preceding
programs may be found in Appendix D.

The first part of Table 25 is a review of Table 2, Part

I« It indicates that 77 per cent of the colleges at the
national level either provide or are in the process of devels
oping a program of systematic planning and evaluation, but

only 10 per cent of the MDST reported the current use of

such a program. Part II yleldas a comblotely dirferent pice
ture, as 90 per cent of the MDST and 97 per cent of the MSS
expressed the desirabllity of this type of prqgrnm.

Part II7 deals with the area of anticipated funetions

and/or rules of such a program. Gensrally, tho participants
indicated 1t should result in cocperatively developed ideal
student teaching programs with continuous evaluation. Most
of the responses were of a general nature and were incor-
porated into the proceding.atatouont. A few of the particie
pants added examples of specific areas, and these are also

listed in the table, Most of these were defined, and




e S LY e, . Bt A RN TR AR A v =

T b b At S ot APt el e AN M o e b+ — o B e e

«blyw

TABLE 25

CURRENT AND PROPOSED PROVISICNS FOR COOPERATIVE PROGRAMSw«
COMPENDIUM OF ANTICIPATED FUNCTIONS AND/OR ROLES OF
COOPERATIVE PLANNING AND EVALUATION

Part I
Review uf Table 2, Pert J--Current Provisions
‘ - ' ~¥o TDevelopmant -
Group Provision Provision Stage N
NDST | 3. | 23 2l 92
MpsT 10 90 0 38
Part 11 '

Review of Table 2, Part II--Proposed Provisiong
aroup Degire | | No ?‘l re -
MDST L 10 38
NSS 97 3 189

Part IXI

Genessl: Cooperatively Developed ldeal Student Teaching
bpograma=-Compendium of Anticipated Functions and/ear
ﬁoica oF gooahrntigi'Fiannln; and Evaluation

1, 8tudent teaching centers |

2. Student teaching advisory council

a. Clinical professors
o Excellent communisations

5. Joint planning by several colleges and school systens

6. Higher profegsional standards

g. Sharing of facilities and equipment
o« Increase in the quality and quantity of cocperating

9. Mutual gains through cooperative constructive eriticism

10. Better prepared tesachersa

11, 8tate and/or federal aid

12, Establishment of minimum standerds in some areas (e.g.,

| length of training)

13. Standsrdization of some &reas (e.g., handbook)

kL NI - —
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examples appesr in Table 24,

Part I of Table 26 1s a review of Table 2, Part III.
This gcos ons step beyond the desirability of a program cof
systematic planning and evaluation, since it involves the
willingness tc meet to discupse implementation of a program(s),
Over G0 per cent of both groups stated a willingness to pare
ticipate. '

The second part of this table describes the various
suggertiocns made to inltlate actlon, Optiona (a) and (b)
indicate that only 9 per cent thought 1t should be initiated
by either the arsa or state superintendenta' assoclaticn,
Option (c) memns thet 20 per cent falt that it sheould be
initiated by the atate associlaticn of directors, and 18 per
cent {(option @) indicated that the initiativs should bs by
the individual colleges. Option (e) appears to be the most
desirable as 53 per cent of the participants salected it,
This plan would bring together key personnal tc lay the
groundwork for implementation of sound cooperative planning

and evaluation programs,
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TABLE 26
WILLINONESS TO MEET TO DISCUSS INPLEMENTATI(N OF
| CCOPERATIVE PROGRAM8-«SUGGESTED PIANS TO
INITIATE THEE MEETING

Part I
Willingness to Heet to Discuss Implementstion of
COoperafive Froggnma i : |

Group !;’ :? K

MDST 90 10 38

M33 95 - 5 189 .
Part 11

Sugpgestions to Accompligh the Meetilng

Suggestion +4 Groups

a., Initiative should bs by Area Superintendents
Associations. 6

b, Initiative should be by 3tate Superintendents
Associations. 3

¢, Initiative should be by Massachusetts Assocle
ation for Student Teaching. 26

de Initiative should be by individual colleges,
not area or state wide, 12

e. Cooperative meeting of key personnel from all
groups to lay the groundwork for cooperative
programs. 53

N =




——:

b7

§ummar!

The study revealed that:

k le the current practices in Massachusetts concerning

most adninistrative aspects of student teaching proe
grams are quite variable =~- BUT-the proposed practices
of the MSS and MDST are quite similar end they differ
markedly from the current status;

2. the proposed practices of the MSS and MDST are quite
similar to the current status of colleges at the
national level which presently have cooperatively
developed student teaching programs;

3. only 10 percent of the colleges in Massachusetts
presently have cooperative student teaching programa
«= BUT=over 90 percant of the MSS and MDST not only
desire, but are willing to meet to implement sound
cooperative student teaching programs.

The significent point of this study 1s that the profession in

Massachusetts (college and public school personnel) is dise

satisfled with the current status of teacher education, and 4s
desirous and willing to cooperatively implement change.
The following 1s a "model" of what the three groups rece

commended:?

l. The selection of cooperating school systems should




be based upont
&, quality of staff,
b. instructional materisls svailabls,
¢« cooperation of community adminiastrators, and
d. proximity (with reservations),.

2, Tho selection and assignment of cooperating teachers
should be accomplished cooperatively by college and publie
scheol personnel. |

3+ The minimum qualifications of coopsrating teschers
should bes

a. & Master's degree desirable but not essential,
and
be three years of experience.
e The minimum qualifications for college supervisors
should be:
@, & Maater's degres required, and
b. three years of teaching azpcrioneo, with experie
ence s= an administrator and/or cooperating
teacher highly desirable,
5. Reimbursement should be made t0 ecooperating teachers
in the form of a cash honorarium.
6, The orlentation of atudcnt teachers should be handled
by the public achool system and should be consistent with
that provided regular teachers.

7. All new cooperating teachers should be required se
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take part in a workshop or course in the supervision of stue
dent teachers. This orlentation program should be co=
sponsored by college and public school personnel.

8. A handbook should be developed which would specifie
oally define the roles of all personnel involved in the |
preparation of teachers.

9« The maximum number of student teachers assigned to
& cooperating teacher at one time should he limited to one.

10. The numbsr of student teachers considered to be the

equivalent of a full taaching load 1s difficult to determine

since in scme cases they may all be clustersd in one builde
ing and in another case spread over eight torns,

1l, Colleges should not hesitate to use nonpublic
schools if they are highly desirable training stations or if
the.atudant desires this experience.

12, Ssudent teaching should be completed during the
senior year, |

13. The minimum length of student teaching should be
sixteen weeks and exparleﬁce provided at two different levels. ;

14« Twelve semester houra(ot‘credit should be awarded
for student teaching,

15. Tho ratlo of teaching to observation should be equal
for mest students, with deviates to recelve more or less
teaching depending upon their rate of growth., Programs should

consist of mostly observation at the biginning, and eventually
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allow the student teacher to take over the complete teash-
ing asslignment over an extended period of time,

16, Each student teacher should be ocbsarved a minimum
of ten times by the college supervisor during training.

17+ The final evaluation of the student teacher should
be arrived at cooperatively by the college and publie school
poraonnél involved, each sharing equal weight and respcnsi- |
bility,

18, Since these will be cooperatively developed programs,
the author recommends that the use of student teachirng cene

ters and resident coordinators be seriously considered.

i Recommendations

The author recommends that a statewlde coordinating or
advisory council be established. The formation of such a
council will serve to 1llustrate that the profession in Massa-
chusettas 1s not so complacent that it 1s willing to wailt for
new leglslation, new certification patterns, or to rely c¢ome
pletely on the research findings of others, but is a profes-
sion very nuch interested in the preparation of its future
members. The pruposes of this council would be to

1. study and make recommendations on all aspects of

student teachingj

2. ooordinate but not necessarily unify programs}

3« work in an advisory, not an administrative, capacity;
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i serve as a clearinghouse of information pertaining

Se

to student teaching both at the state and national
levels; and
encourage research and help develep the best

deslgns, as well as eliminate duplication.

The membsrship of the council should inelude represente-

atives from the flillowing:

1.
2.
3.

be

Se

6,

Te

8.

All member colleges

Massachusetts Association for Student Teaching
Massachusetts State Department of Educatione-
Elementary Division

Massachusetts State Department of Educationee
Division of Certification

Massachusetts State Department of Zducatione-
Division of Research and Statistics

Massachusetts Superintendents Association-«Subcome
mittee on Teacher Education

Massachugsetts Elementary Principals Assoclatione-
Subcommittee on Teacher Education

Cooperating teachers

Each college should establish a committee conslisting

of college perscnnel and representatives from all their coe

operating school systems. This committee should actively

work together in planning, administering, and evaluating

student teaching programs, and thus mnko'thn preparation of
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teachers a truly cooperative venture., In situations where
several colleges are in close proximity, the devolopmon§ of
an inter-rogional ccmmittee consiating of these ecollages and

the cooperating systems should be sericusly considered.




