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In order to meet new educational needs, the New York City school system has

begun the development of a new curriculum in family livingp including sex education. It

is designed to help each child be a good family member, understand related attitudes

ideals, and standards, and understand the physical changes he experiences. In

1967-68, 31,000 pupils from pre-kindergarten to grade 12 were included in the

program. Th!s paper outlines the training program for teachers and administrators,

but says little of the curriculum organization itself. The bulk of the paper consists of

an extensive evaluation° of the program by students, teachers, and administrators.

Opinions were generally favorable, but instances of lack of support and unfavorable

attitudes are noted. Significant atiitudinal differences were found among pupils of

differing agds and sexes. Generally, the program was integrated into the regular

curriculum and, to some extent, seemed to effect changes in classroom behavior.

Recommendations focus on expansion of training, available resource materials and

the assessment of pupil attitudes and knowledge in the related areas. (BP)
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ABSTRACT

Statenen.t of the am:

change, growth in knowledge, the need for new materials, an

and community requirements necessitat. a change in the previous program o

education for family living A new program, Family Living, Including Sex

Education, will provide for wholesome pupil growth, and increased understa

of bodily processes, phyaical change and feral life

The objectives of the program are the following

Improved pupil attitudes to family life and sexuality.

Appropriate pupil knowledge of family life and sexuality.

Afproprlate sensitivity to pupil needs on the part of

teachers, supervisors and administrators.

Increased knowledge of family life and sexuality on the

part of the educational staff.
Increased parent knowledge of family life and sexuality

and the acceptance of assistance in he area of child

guidance.

The means for attaining these objectives mill be a new curricul to ino

all grade levels, intensive staff training, parent and community group partici

pation, and the use of modern multi-media materials. During the first year of

a three year program instruction was given to 31 000 pupils in grades PreaK to

12.

rig

The lxst years efforts centered on the development of a new curl: culum,

the training of tho professional staff, and a pilot implementation of the program

in selected schools. New techniques of developing selfavaremess, and insight

into pupil needs were included in the program of professional staff training.

Programs to enlist and use community, educational, social, and religious agencies,

as participants along with parents wire encouraged.



Resu

With respect to student attitudinal outcocnes special instrumento

tion wee developed; 4 pupil questionnaire for grades 642, a teachet
questionnaire for grades 642, end a second teacher questionnaire for grades

K-5. It vas found that the majority of teadhers and students are in fairly

close agreement, es to the mays in which most of the students view the curricu2um,

and ptrhaps even more noteworthy is the fact that w...udent e .ttudinal outcome

are predominantly of the favorable and appreciative quality,

In addition, statistically significant difference* were found for the

mean scores of the pupil attitude questionnaire 'there the significant differ

once between groups favored grade 6 over grade 8, grade 6 over grade llv and

grade 8 over grade U. There vas alio a significant difference between

females and males for grade 11 where the females' mean score was significantly

greater than that of the males

No statistically significant difference

of two groups of two eleventh grade male class
curriculum vets specifically identified as Pami

and where it was not Likewise, no statistica

found between he mean scor
*sere the format of the
Living, Including Sex Education
significant difference was

found for the mean scores of the teadher questi anaire between 12 tkachers from

grades 642 to whom the questionnaire vas mailed, and 20 teachers from grades

6.12 to whom the questionnaire was personally administered

Professional Staff: A sample of district superintenden s school principal.,
district coordinators, and teachers vas surveyed by questionnaire. 211 superw
intendents recommended continuation and expansion of the program which has

received community approval. An adverse affect on other instructional priorities

vas not found, Local district training of teachers is favored by superintendents
and school principals report a prompt use of prorram trained teachers, Prinw

cipals found a positive pupil and community reaction and recommended expanded

instruction with more parental involvement. Methods of curriculum implementaw
tion varied among schools and grade levels but most instruction vas specifically

identified as Family Living, Including Sex Education in the schools. District

coordinators rated self-confidence, solfwunderstanding, familiarity with group
dynamics and sensitivity to pupil and community differences and need as major
outcomes of their training program. Available curriculum materials were well

rated. Teacher training was seen am a major implementation problem while healthy

attitudes to family life and sexuality was the major expected pupil outcome.
Teachers rated available instructional materials vell but desired better defini

tion of discussion guidelines, more information on child development, and help

in utilizing teaching resources. Pupil response in the classroom was positive,

and expanded implementation vas rcommended. /noclassroom trainincof additional

teachers vas reported but additional formal teacher trainingwas requested.

Discursion: Continued or expanded implementation should take cognizance of
the pilot progrsm experiences in strengthening staff training, increasing
parental participation, an4 improving instruction materials. The expanded use

and refinement of current attitudinal instruments accompanied by additional
pupil outcome measures should continue.
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iNTRODUT ION

The obiem

New York City choolø have always shared responsibility with the home
end church for the education of young people in family living. Within
recent years, the following problems have arisen in relation to education
in this area:

Social change, increased urbanization, and changing personal
values have increased the need for more effective family life
education, including sex education.

The growing body of knowledge about human develo human
behavior, and family life make it imperative that the schools
increase training in family living.

The parent s need for help in giving guidance in family living
including sex education in the home, and the increasing number
of requests for help by physicians and clergymen make it
necessazy for the schools to take the initiative in this area.

Teachers and supervisors need more adequate training to provide
needed instruction in family living including sex education.

Available printed and audio-visual materials are not adequate
for a revised program in family living including sex education.

If children are to receive the kind of instruction in family living,
including sex education, that will prepare them for healthy adulthood, the
following action must be caken by New York City Schools:

A curriculum in family living including sex education roust be.
developed for grades pre-kindergarten to 12th year.

Teachers, supervisors and district coordinators will have to
be selected and trained to implement the new curriculum.

Parents and community groups must be oriented concerning
the action being taken, ilviting their help in defining
and developing the program.

Books, audio-visual, and other resource materials needed by
teachers for effective implementation of the curriculum must
be selacted for purchase or produced.

Ob ectives

The main objectives of the proposed educational program are the folIoldiag:

To help each child grow in the aspects of wholesome living
relating to being a good family member - with loyalty, love
and appreciation of family.

To help children understand the physical charges that are
and will be taking place in their bodies, and the effect
of these changes on their total growth.



To help chil ren acquire a background of ideale, standards

and attitudes which will be of value to them in the develop-

ment of interpersonal relations and in building their future

life.

To discuss wi h frankness and sensitivity children problems

in relation to sexuality.

To stress a whobesome aUtitude toward sex.

To establish the use og the proper terminology in reference

to the body and natural process.

To give correct and understandable answors to children's

questions on pertinent topics, such as reproduction, sex

differences, and other areas.

The findings of the proposed research on selected aspects of the pro ram

should be of value to other districts and professional groups. The completed

reports and information concerning the materials, practices, and techniques

developed in the New York City schools will be disseminated to other school

districts and educational organisations in Now York State And throughout the

country.

kials.d...B.sp.strsah

One of the bases of the p oposed new program, Family Living Includthg

Sex Education, io an evaluative review of the results of recent research in

the area of family life education.

Overview. MQueen (1967) concludes an extensive review of race t research

in faiily living education with the assertion that such a program must include

attitudes as well as facts. The additional requirements of a successful

Aprogram ere: it must begin early and include sal grades to provide continuity

of instruction; teachers met be specifically selected and specially trained;

and there must be parental involvement and community support.

culum from P Kindereten to the Twe f h Year. The addition

of sex education to a program of faintly living education requires a decision

as to the place and sequence such, material should take in the curriculum. On

this subject English (1951) says, "In no area are our values and Ideals more

confused ttlan in the realm of sex. We have commonly allowed the intricate

problems involved to be postponed to the period of adolescence. This, of

course, is a mistake. To be sure, sex motivation, though not nonftexistent,

is weak in childhood. But it is important that the child be prepared to

meet sax prce_lems before they descendupon him."

T ni T a h re u ervisors and Coordinators. In two studies Malfetti

(1967) finds th e k of qualified teachers to be the most frequently given

reason for not offering a sex education program. Acw.rding to both Jermild

(1955) and NX1fetti (1967) this shortage is aggravated by the necessity for

attitude training in addition to specific knowledgi of content, if communication

with parents and children is to be successful. Thompson (1962) cites Baruch

(1945) to show that student-teachers who acquired a better understanding of

themselves learned to accept children and their sometimes deviant behavior

patterns in a more positive way. The sympathy resulting from discussions of

common problems with other teachers, according to Cronbach (1954) frees the

teacher to make tries he would not make if he risked ridicule or sharp criticism

from his associates. If instructivn it to be more than simple lecturing, the



teacher who sets out to impart sex information must feel secure herself,

must have already won the confidence of her charges, and t be free from

the threat of parental indignation, say Stone and Church ( 957).

0 ientation of Parents and Communit Malfetti (1967) and McQueen (1967)

in their extensive reviews of present prog ems in Family Living Including Sex

Education find the need for parental and community participation a necessity

for the success of such programs. They conclude; it is necessary to allay

teachers' apprehensions in this area; it is a consequence of the fact thet

much of the impetus for such programs comes from parents and community groups;

and it is a continuetion of the close associetion of parents and the schools

in education for family living. The many advantages accruing to parents and

agency representatives through mutual involvement in child rearing is cited

by Goldstein and Doll (1967). In addition, they found parents willing to

discuss with other parents problems which caused hostility when broached by

agency representatives. The perspective parents gained by such interchange

often resulted in group action in handling common problems

Printed and udio-visual Materials. An examination of pres ntly available

pri ted and audiowvieu 1 matetia1s demonstrates the inadequacy of such materials,

for a new program in Family Living Including Sex Education. Such materials do

not include the most recent knowledge in the area. In addition, they reflect

the pant exclusion of training in sexuality by the absence of texts, charts,

films and filmstrips which include such information for transmission to parents

and pupils. They do not provide for the large Spanish speaking population of

the New York City schools. The particular advantages of using audio-misual

materials in communicating with parent groups is cited by D.K.Cheney (1967).

He reports that parent groups are impressed with the advantages afforded

children through A-V media, and that such techniques serve to bridge the

chasm of communication between parents end teachers.

NW York C Pilot Pro In answer to the need for improved training

in Family Living Including Sex Education, the New York City Doard of Education

in April 1967 initiated work on a new program.

Working through the Summer of 1967, the New York City Curriculum committee

took advantage of earlier work in this area of education. The experience of

the Chicago schools in introducing a fifth grade program in 27 schools in 1966

wss examined (1967). The Montgomery County, Maryland (1967) program utilized

in 23 second4vy schools in 1966 was reviewed. Further examples of this review

would include: materials from Missouri (1964) and Swtden (1964); the planning

of San Mateo, California (1967), and Glen Cove, New York (1967), and the

recommendations of professional groups such as the American School Health

Association (1967). The result of this work was the publication of a preliminary

curriculum guide introducing the first comprehensive program in Family Living

Including Sex Education to include *11 grades from pre-kindergarten to the

twelfth year. Nbre than 3000 copies of the guide describing the preliminary

curriculum have been sent throughout the country to agencies requesting it.

In the Fall of 1967 an intense program of training for 33 district cow

ordinators in Family Living Including Sex Education was undertaken. Two

joint training programs were conducted. First, weekly workshops for com

ordinators, curriculum experts: ant. sensitivity trainers were conducted at

the New York Postgraduate Center for Mental Health. This program emphasised

curriculum familiarisation and sensitivity training. Concurrently weekly

meetings were held at the Lenox Hill Hospital in New York City, under the

- 3 -



ausp...ces of the Lanox Hill Hospital, Columbia University Teachers College, and

the New York City Board of Edueetion. This second training program emphasized

the development of a detailed knowledge of sexual anatomy and physiology as

they relate to the problems of growing children. Teachers selected for the

new program and their district superintendents participated in a third training

program* which consisted of six weekly meetings conducted at two central metro.,

politan locations. Additional teacher training was conducted in the school

districts by the district coordinators.

In the late Fall of 1967 programs to orient parents and

were organized end implemented in the local school districts.

In the Spring of 196$ approximately 30,000 pupils in 150 schools ws

exposed to this pilot program in Family Living Including Sex Education. The

district coordinators continued advanced traintng at the New York Postgraduate

Center for Nental Health. Teacher training continued in the school districts,

and parent end community group orientation expanded in scope and the number of

people involved.

y groups

The proposed program which has grown out of the pilot operations of the

first year will be evaluated beginning in 1968-69. The principal areas of

investi ation will be designed to test the following hypotheses:

Ilyntmet
1. The new curriculum in Family Ltving Including Sex Education

will result in more desirable pupil sPtitudes than the

former program in family ltving preseated in schools prior

to the Spring of 1967.

2. Pupil achievement in knowledge of Family Living Including

Sex Education will meet criteria specified in the

objectives of the curriculum.

3, Teacher and supervisor sensitivity to pupil needs in

Family Living Including Sax Education will be appropriate

to attatn the objectives of the curriculum.

4. Teacher and supervisor mastery of content of the new

curric4lum in Family Living Including Sex Education

will be adequate for full implementation of the curriculum.

Selected and specially developed books, audioAvisual

materials and models will properly supplement the new

curriculum in Family Living Including Sex Education.

6. Parental cooperation in meeting children s needs in

Family living Including Sex Education will increase to

levels specified by the objectives of the curriculum.

Parental and community knowledge, attitudes and acceptance

of the new program in Family Living Including Sex Education

will be in accord with the objecttves of ths curriculum.

- 4 -



Sub

?TUVS AND PR

ltatteleskegatat

ation o

lo and Scho Is. A total of 31,000 pupils in grades 1-12 were

involved in the program. Systematic instruction was given to pupils

in 110 s pilot classes were conducted in 55 additional schools

A total of 360 classroom teachers participated.

Coordinators. Thirty-two Coordinators of Family Living worked

under the supervision of the district superintendent or area director

to coordinate the program in the 30 districts, 1 project area, anti

special schools in the city.

Other Staff. Representatives of various bureaus of the Board,

as Research, Curriculum, Child Guidance, Educ tionat and Vocational

Guidince, Home Economics, Science, end Health Education assisted in

the implementation.

Council. A Citywide Advisory Council composed

ge*ous, civic, parstvt, comunity, medical,

groups serv d in &A advisory capacity.
of representatives
teaching staff, and o

lavalsgmall. Parents, staff, and representatives of the

local community formed district and school advisory councils to

insure that a clear understanding of the new program preceded its

implementation.

Edi Treatments or A

1. IL:92pea

A proposal was sent on February 15, 1968, to the Bureau of In-

Service Education for funding during FY 1969 under the Speno-Brydges

Law. The sum of $10,000 for use in 1968-69 was approved by the State

and will be matched by 4109000 in City funde.

A research proposal sent to the New York State Division of Re-

search was approved up to a total of 417,5899 for 1968-69, for the

continuation of an Experimental and Innovative Program.

2. Curricultakzeirmatnt

A preliminary curriculum was developed and used on a pilot basis

during 1968-69.

Suggestions concerning the revision of the curriculum have been



received a

3. Tref,

evaluated.

ict-Ares Coordinators and S.ecial Personnel

(a) September, 1967 - January 31 1968 (90 hours)

(1.) 30 hours of senajejv t
psychologists an d c

groups of 6 8. These sessions were plann

coopera ion with the staff of the Postgraduate

Center for Manta Health end the Bureau of Child

Guidance of the Board of Education.

(2. 30 hours o tent atin : to the curricul

These sessions were under the direction o
Superintendent Helene Lloyd Lectures were given by

the following consultants:

Mrs Janet Brown, Staff Associate
for Family Life Education
Community service Society

Dr. Simon Silversan, Director
Bureau of Child Guidance

s dore Rubin, Editor
exology Magazine

Dr. Lawrence Crawley
Obstetrician and Gynecologist
Lenox Hill Hospital

Dr. Robert S. Liebert
Psychoanalist, Psychiatric
Staff of Columbia-Presby-
terian Medical Center, etc

Dr. Laura Singer, Psychoanalyst

Dr, Helen F. Southard, Author
and Family Life Consultant

(3.) 30 h u
of Dr.
Dr. Lawrence
covered were

Ws. Aline Auerbach, Parent
Education Consultant,
Bloomingdale Project, etc.

Ifts. Elizabeth S. Force, Famay
Life Consultant, American
Social Health Association

Mary S. Calderone
Executive Director, SIECUS

Mamie Phipps Clark,Psychologist
and Executive Director, Nord:side
Center for Child DevelopmentlInc.

Dr. Tilla Vahanian, Professor,
Education for Marriage and Family
Life, Teachers College,
Columbia University

Father Joseph Fitzpatridk
Sociologist, Fordham University

Dr. Vera Paster, Assistant Director
Bureau of Child Guidance

content t a ni under the direction

Malfet i (Teachers College) and
Crawley (Lenox Hill Hospital). Topics

as follows:



Kale and Female Reproduction System

Family P anning Prenatal Development,

Contraception, Fertility, Sterility,

Artificial Insemination

Language and SIVA Education

Family Living and Sex Education -- Elontary

Grades

Psycho,exual Development

Petting, Coitus, Out-of-Wedlock Pregnancy,

Pregnancy Wastage (Abortion and Miscarriage)

Venereal Disease Prostitution

Family Living and Sex Education -- Secondary

Level

Community Relations

(b) February 1

(1 ) 30 h

Thee

1968 - June 30, 1968 (60 hours)

sof intn in c uluxa ation.

direction of Assistant
s includedSuperintendent Iblene N. Lloyd, Subjec

in the discussions were as follows:

Suggestions for introducing
the new curriculum in a
district and in a school

Teacher-supervisor training
in a district

Using local resources in the

implementation of the pro-

gram (colleges, Dept.of
Health, etc.)

Interpretation of the

curriculum

Audio-visual materials and
their uses

6. Current research and curricul

development in

Projects in other cities

The evaluation program underway

in New York City

Problems and practices

10. Guidelinas for 1968-69.



(2 ) 30 h of tVaT!ifl ifl materials and thod5.

AU coordinators participated in a 304u,ur t aining
program at Immvx H111 Hospital in t of
Materials, Methods, and Techniques in the Teaching
of Family Ltving", given by Dr.Lawrence Crawley
and Dr. James Malfetti. This training was made
possible because of a grant to the Board of
Education from the WM' World Foundetion.

Trai Pr aM 'V Teachers d re

About 250 teachers and supervisors have attended citywide
orientation sessions at which the following 4;opics have been
discussed:

Introduction of the Curriculum - Helene Lloyd
Asaistant 3uperint.n4ent

Work with Parents Alin 4rbach
Parer Education Consultant
Bloomingdale Family Program

Sexua ty - Dr. Hhry S. Ciaderone Executive Director,
SIECUS

Prepca ion for Marriage - Dr. Lawrence Crawley
Lenox Hill Hospital

Reproduction Premarital Relationship Abortion

Masturbation.

Training sessions have also been held in the districts under the
supervisxon of the District Superintendents and District Coordinators.
District resource staff have been used, as local doctors, college
staff, district Bureau of Child Guidance personnel, family life. con-
sultants, Department of Health staff, and others.

A television in-service training course in Family Living, In-
cluding Sex Education has been planned for February, 1969, over
Channel 25.

Tr'tinftg PrograinEor Others

In attendance on a voluntary basis at the taeetins for
Coordinators have also been representatives of the following groups:

Archdiocese of New York

Archdiocese of Brooklyn and
Queens

Bureau of Child Guidance

Bureau of Early Childhood Education



YeshLvas in Queens

Protestant Council of Chu c

Community Service Society

New York City Department of
Health

Bureau of Curriculum

es Bureau of Health Education

Bureau of Science

Bureau of Educational and
Vocational Guidance

of Educational Research.

Audio-Vi ual Materials in the Area

Filmstr ps and films have been made available for use both on

citywide and district basis. A list of materials for ordering
from the BUreau of Audio-Visual Instruction has been sent to the

s chools

Spanish soundtracks are being prepared this susev for

selected films

Filmstrip
City are in preparat on

A meeting was held April 41 1968, with commercial audio-visual
producers to discuss needs in the area and to give suggestions for

the direction of new materials.

pletnentat ion of the program in New York

7 tlaj:

A kit of printed materials (books, periodicals, Charts, etc.)

was sent to each district office for use by schools in the district

A meeting was held on June 6, 1968, with publishers of materials

in the area in order to discuss needs and to give suggestions for the

direction of new materials.

On July 10, 1968, all publishers were invited by letter to sub-

mit current materials for review. An annotated list of materials

recommended will be issued in the fall.

Work with Co GRG Staff

A meeting was held with college staff on February 6 to ask

their cooperation in initiating preservice and in-service programs

in the area of family living.

A list of college courses available thic summer in the area

was sent to the schools in Hey. A similar listing for 1968-69



course offerings will be mailed for September use

Parent-Cocuniuni Invo

A District Advisory Council has been initiated in most districta
in order to assist in introducing the new curriculum aree to the
parents and the community. Parent meetings have been held on distrLet-
and-school-wide basis.

A parent broehure is now in the process of development.

10. Coo era ion with the State

Slides taken in relation to the project have been sent to the
State for possible use in a filmstrip.

The preliminary curriculum has been made available for use on
a statewide basis.

Tapes of training sessions, the parent brochure, Spanish sound
tracks developed by our Bureau of Audio-Visual Instruction for com-
mercial films, and other materials will be shared.

PROGRAM EVALUAT ION

Partici a i n: S .erviIJo and Instructional Personnel

Observe ions and judgments of partici a i g personnel were utilized
in gathering evidence of the effective opera ion of the program. All
district superintendents and district coordinators were asked to com.
plate specially constructed questionnaires. Random samples of princi
pals and teachers were asked to participate in the evaluation survey.
Specific details and related data are presented in the Results section
of this report.

Partici at Teachers and Stud n

Another approach utilized in gathering information was accomplished,
by means of specially developed teacher and pupil instrumentation for
assessing attitudinal outcomes with respect to the program objectives.

The students involved in the attitudinal evaluation phase of the
investigation totaled 446, 259 fomalos and 187 males. Of this total
there are 153 students (117 females and 36 males) in seven clasees at
the sixth-grade level, 105 students (65 females and 40 males) in five
classes at the eighth-grade level, and 188 students (77 females and
111 males) in eight classes at the eleventh-grade level.

The student sample at the sixth-grade level was selected from two
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schools in Qu ens (five classes) and two schoole in the Br 0

climes). Three of the seven classes are exclusively female,

the seven exclusively mele. Two of the four schools are element ry,

special service.1 The other two schools are nonelementary, non-

spacial service. In all cases, the curriculum was specifically

identified in the instructional process as Family Living, Including

Sex Education, These four schools are fairly representative of public

schools in New York City in the categories indicated.

It may be noted that the methods of implementing the program in

Family Living, Including Sex Education vary from district to district

and from school to school in response to local community needs, Some

districts have presented the curriculum units in a classroom situation

where the lessons are identified specifically as classwork in Family

Living, Including Sex Education. Other districts have incorporated

the same materials without specific identification, as part of the in-

struction in other curriculum areas or subject classes, such as health

education, guidance science, and the like.

At the eighth'grade level, the student sample was selected from

two junior high schools in the Bronx (three classes) and one junior

high school Idn Queens (two classes). Three of the ftva classes are

coeducational whereas the other two clauses are all male, As was

the case with the ixth-grade students, the curriculum was specifically

identified in the instructional process as Family Living, Including

Sex Education. Both types of classes sampled are representative of

schools in their respecttve categories. Exclusively male classes wars

not available for sampling at the time of the investigation, but they

will be included in the expanded sampling design for the school year

1968-1969.

Students at the eleventh-grade level were selected from two hi h

schools in Queens (five classes), one high school in Manhattan (two

classes), and one high school in Brooklyn (one class). Five of the

eight classes are exclusively female; the remaining three classes are

exclustvely male. The format of the curriculum for the three male

classes was not specifically identified as Family Ltving, Including

Sex Education, whereas it was so specified in the case of the aye

female classes. In all instances whore the format of the curriculum

was not specifically identified, it was integrated in ehe instruction-

al process as part of the broader subject area of health education. A

comparative analysis between both types of curriculum as well as be-

tween the sexes will be presented in the Results section. As was the

Special service schools are schools where, among certain other factors,

the per cent of pupils on free lunch, the per cent of pupils with

language handicaps, and the pupil mobility are relatively high.



ease with the sixth- and eighth-grade student groups, the sn
classes sampled are representative of schools in the categories in-

dicated.

In addition to the stud nt sample, there are two types of teacher

groups. One group comprises 17 teachers who were involved in t a in-
structional process of the 20 classes sampled. The reason for having
17 teachers cited instead of 20 ie because three of the teachers taught

two classes each. This factor occurred in the case of two high schools

and one junior high school. These teachers were administered the teach-
er questionnaire in person while their respective classes were being

given the student questionnaire.

A second group comprises those teachers who were mailed question

mires. This second group consists of 11 teadhers ckoering grades K 5
and 12 teachers covering grades 642, for a combined total of 23 twee

ors. Teadhers in the 642 sub-group were mailed their questionnaire
to see if any important difference exists between questionnaires ad-

ministered via the mail as compared with those administered in person.
A teat of significance will be presented in the Results section, com-
paring a group of mailed teacher questionnaires for grades 642 with
a corresponding group of unmailed (personally administered) teacher
questionnaires for grades 642. The K-5 teadher sub-group was mailed
the questionnaire to evaluate their classes. Because of the age level
of primary grade Children and the relative difficulty involved in the
reading and understanding of the questionnaire items, it was deemed
that at the present stage of instrument development, teacher *value
tins would yield the best measure of class outcomes.

In summary, it may be noted that the student sample consists of
446 subjects, 259 females and 187 males, encompassing seven, five,
and eight classes, respectively, at the sixth, eigth, and eleventh

grade levels. The teacher sample consists of two types: one group
comprising 17 teachers who were involved in the instructional process
of the 20 classes sampled, a second group comprising 23 teachers
(11 teachers from grades K-5 and 12 teadhers from grades 6-12) who
were mailed questionnaires. All told, 11 schools (four elementary
schools, three junior high schools, and four senior high schools) wore
involved in the student sampling. These schools are representattve
of public schools in New York City in the categories specified, such
as: special service schools, sex, format of curriculum, and other re-

lated categories.

EducatiolTsgatris

The curriculum being followed is bases on the preliminary curri-
culum guide to Family Living, Including Sex Education, which was pre-
pared in the summer of 1967, The stated time allotment for the



curriculum is;

1. In the elementary schools approximately 15 minutes per day,

five times per week (75 minutes).

2. In the junior high schools approximately 20 minutes per

day, two tfJmes per week (40 minutes)

3. In the senior high schools approxima e2y 40 minutes per

day, one day per week (40 minutes).

In the primary grades, instruction is ordinarily included in the

science, health education, or social studies time allotment as a

specifically identified curriculum called Family Ltving, Including

Sex Education. In gradlis 5 and 6 more direct teaching is typically

initiated. The time allotment is flexibly bailed on teacher judgment

and separate classes for boys and girls are utilized wherever deemed

advisable.

On the secondary grade levels, the in tructional format of the

curriculum is either specifically identified or is integrated as

part of broader subject areas such as health education, guidance,

science, and the like, or is presented in combinations of both types

of format.

Instruments Deed and Data Anal sis Procedures

A comprehensive evaluation of pupil outcomes with respect to the

implementation of a new curriculum, particularly one of a psycholo-

logical nature such as Family Living, Including Sex Education, must

necessarily include an, assessment of attitudal retu.tions. One im-

mediate problem in the assessment of attitudea in the relatively

undeveloped area of sex education is the lack of instrumentation

which can be used for evaluating purposes. In the absence of any

available measures, questionnaires were developed for the purpose

of evaluating attitudinal reactions to the program objectives of the

Family Living Including,Sex Education Program. The objectives of

the program which the questionnaires are designed to measure were in-

cluded in t'a Introduction section of this report.

The instrumentationedeveloped are of three types: a pupil question-

naire for grades 642, a teacher questionnairA for grades 642, and

another teacher questionnaire for grades 1C-5 Copies of each question-

naire may be found in the Appendix

(1) Pu uestionnaire Grades 642. The pupil questionnaire

titled, Vhat Do You Think About Family Living, Including Sex Educa-

tion" is a 13 item, multiple-choice type measure. Then of the thirteen

items contain five response categories per item and two items contain

three response categories per item. The remaining item, question 13,

is open-ended and is, therefore, not included among the statistical

tabulation of the 12 multiple-choice type questions. The items are
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derived from the program objectives of the Fam4y1Living, Including
Sex Education Program, as cited in the Introduction section. The
method of administration of the pupil questionnaire followed a uniform
set of instructions. The inatructions are stated in the Directions
section of the questionnaire and were personely administered to the
student sample by two of the investigators.

pleasur.1.2Usla4az. The "split-half" or "od even" method
of correlation was employed by dividing the instrument into two sets
of six even-nuMbered items and six odd-numbered items, by combining
alternate items in the questionnaire. The correlation was then com

puted for these half tests. From the self-correlation of the half
tests, the reliability coefficient of the whole test was then estimated
by use of the Spearman-Brown prophecy formule.

Accordingly, measures of reliability vere es ims ed for grade
levels six, eight, and eleven with the follouing results. For grades

six the correlation (r) for the whole test is .89, for grades eight
the r is .84 and for grades eleven the r is .87. These results sug-

gest a fairly high and consistent level of reliability for the in-

strument at the three grade levels.

(2) Teach Grades 642 The teacher question
naire concerning pupil attitudes for grades 6-12 closely parallels
that of the pupil questionnaire for grados 6-12. Except for two
additional items at the end of the teacher questionnaire and a change
in title page and directions, the content of the questions for both
instruments is exactly the same. The reason far this is to determine

how closely teacher and class perceive class attitude outcomes as,
measured from the same sat of questions. Accordirsly, each teacher
was asked to give her reaction as to how she thinks the majority of
her class feels toward each questionnaire item, as seen through the
eyes of the class as a group. In other words, the teadher was asked
to respond according to what she believed to be the class' feelings

toward each question. Results of teacher and class comparisons for
the sixth, eigth, and eleventh grade levels can be found among the
tests of significance of the Results section. The questionnaire was
administered to the class teacher by one of two investigators at the
same time the class was being given its questionnaire. Ihe uniform
set of instructions for the administration of the instrument can be
found in the Directions section of the questionnaire.

The measure of reliability is the same
as that employed for the pupil questionnaire. The split-half co-
efficient, Spearman-Brown formula, was used and yielded a correlation

of .71. It should be noted that this estimate is based on the re-
sponses of a group of 12 teachers from grades 6-12 to whom the ques-

tionnaire was mailed.

(3) DEksks211911nairliANAglylks. The teacher qu stion-
naire for grades IC-5 clooely resembles the teacher questionnaire for
grades 642, The content and format of the questions are virtually
the same except for minor changes in phraseology. As was previously
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noted, the 1C-5 teacher group was mailed th ir questionnaire. At

these grade levels, it was deemed that, because of the age level of

the children and the relative difficulty involved in the reeding and

understanding of the items, that teacher evaluations would yield the

bast measure of class outcomeo at this time.

mmARELautugulaz. As was the case with the pupil and

teacher questionnaires, grades 6-12, the split-half 4oefficient,

Spearman-Drown formula was employed as the measure of reliability.

The correlation was found to be .94, which suggests a very hi h

estimate of internal consistency for the instrument

(4) _Estitas....1.9.2Latu4ux. The estimate of vaildity for the

pupil questionnaire, grades 6-12, is a concurrent type of validity

involving teacher ratings obtained from the teacher questionnaire,

grades 642, as a criterion of comparison. It WAS mentioned above

that the content of the questions for the teacher and pupil question

mares, grades 6-12, is exactly the same for both instruments. The

rationale for this procedure is to determine how closely teacher and

class perceive class attitude outcomes as measured from the same set

of questions. As such, each teacher involved in the instructional

process of the student sample was asked to give her judgment as to

how she thinks the majority cf her class feels toward each question-

naire item. In essence, the teacher wae asked to respond according

to what she believed to be the class' feelings toward each question.

The teacher questionnaire was administered to the class teaeher by

one of two investigators at the same time the clans was being given

their questionnaire.

Class and teacher modal responses for each of the 12 multiple

choice questioanaire items WAA determiped for the sixth, eighth, and

eleventivAgrade levels. For example, at the sixth-grade level, the

modal responses for seven classes and their respective teachers were

determined for each of the 12 items. The modal response pattern

(profile) of the seven classes combined was then compared with the

modal response pattern of the seven teachers combined. A percentage

of agreement between both types or modal response patterns was then

determined to arrive at an estimate of vaildity of the concurrent

type. The eama procedure was followed with the eighth and eleventh-

grade levels. All told, there were 20 classes and 17 teachers, in

three instances one teacher taught two clesses apiece. The three

teachers who taught two classes apiece answered two questionnaires

each eo that, in ail, every class in the student sample had a corres-

ponding teadher questionnaire.

Based on the results for the seven classes at the sixth-grade

level, the percentages of agreement ranged from a high of 92% to a

low of 50%. The median percentage for tiNe grade level was 75% sug-

gesting a reasonably adequate degree of concordance.

Similarly, the results for five classes at the eighth-grade

level shows the percentage of agreement to range from a high of 92%
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to a low of 42%. AA was the case with the sixth grads level, the

median percentage for the eighth rade level was 75%, once again

reflecting a reasonably adequate level of relationship between the

toocher-pupil groups.

Results for eight classes and their teachers at the eleventh-

grade level show the percentage of agreement to range from st high

of 757. to a low of 33%. In this case the median percentage for

the grade level was 507.. The relatively lower median percentage for

the eleventh grade may reflect a more individualistic, differentiated

way of thinking about sex education among students and between

students and teadher at this age level. It may also be that the

instrument does not adequately reflect the more sophisticeted level

of questionnaire materiel appropriate for an older and more mature

age group of students.

(5) Achievement Tests. Work on experimental edit ono of survey

instruments designed to measure pupil knowledge of curriculum content

was initiated in Hay of 1968. Each of thirty (30) diatrict coordina

tors WAS *eked to enlist the assistance of ftve (5) teachers in his

district in the construction of items suitable for use in a multiple

choice test. A guide containing some simple items and general recom

mendations concerning the testing prove= were provided for each

teacher. Forms on which the prepared items were to be entered with

grade level and source identification were provided. Since then

tentative items have been received and are undergoing an analysis of

their content, and are being edited for use in pilot test forms.

Initial testing will be done in grades six, sight and eleven. Ap-

propriate techniques of test construction will be used to determitr.:

validity and reliability.

(6) Technical Prod dur s The technical procedures used for

data analyses include " of statistical significance between:

1 - Mean scores of pupils for grades 6 and 8

2 Wan scores of pupils for grades 6 and 11

3 - Wan scores of pupils for grades 8 and 11

4 Wan scores of male and female pupils for grade 11

5 - Wan fLores of two llth grade mile class where format

of curriculum is specifically identified,and two llth

grade male classes where format of curriculum is not

specifically identified.

6 - HAan scores for mailed teacher questionnaires (grades

642),and unmailed teacher questionnaires (grades 6-12)

7 - Mean scores for unmailed teacher questionnaires for

grades X.-5, and unmailed teacher questionnaires for

grades 642.

- 16 -



It should be noted that the "t" tests of significance are based

on a larger pupil sample than that used for the graphic comparisons

between teacher-class modal response patterns. In the case of the

former, the larger pupil sample consists of 561 students, 314 females

and 247 males. In the case of the latter the pupil sample consists

of 446 students, 259 females and 187 males.

For ehe graphic modal response pattern comparisons, both pupil

and teacher responses are used. Since five teacher questionnaires

were not received, it was necessary to eliminate the 115 pupils in

their classes from the 4;omparison.

-17-



MILTS

LI Attitudes

f les WAL 44 As
a euurs of pupil attitudes, comparisons were made between teacher
and pup 1 mod 1 response profiles with respect to 12 multiplewchoios
questionnaire items. The procedure used for determining these profiles
was indicated in the preceding section on the Estimate of Validity.
This procedure was followed at the sixth, eighth, and eleventh-grade
levels, with the following results.

Sixth ade

It may be seen from Figire I that teacher and pupil profiles, comm
prising seven classes combined and seven teadhers combined, are very
similar on the 12 multiple choice items with which they were compared
Items 1-9 and 12 of the pupil and teacher questionnaires contain five
response cetegories, while items 10 and 11 contain three response
categories (cf Appendix). The five response

categories,AP

BCD-P
and E0 *re uniformly directional in terms of their positivenees, nage
tiveness, or neutrainess. A and B responses are always positive,
answers with the A response being more positive than the IS response.
D and )3 responses are always negative replies with B being more nevi
tive than D. The C response is a neutral reply. In the case of items
10 and 11 whiCh contain only three response categories, the A response
is positive, the B response neutral and the C response negative.

The graph shows that the two profiles ire identical far five of
the mettle items, are one response category apart for another five
items, and are onsAalf of a category apart for the remaining two
items. The five items on which there was identical teacher-class
agreement reflects a hi h level of concordance in the following:

a) The number of questions the pupils feel they were able
to talk about freely in clue (Item 2)

b) How much easier the pupils now feel they understand snd
can use the correct words to talk about the different
parts of the body (Item 8)

) How well the pupils feel they now unders
changes that take place in the body as one gr

phys cal
older (Item 9)

d) The expressed desire to continue classwork in Family Living,
Including Sax Education next term (Item 10)

e) The belief on the part of the pupils that their friends
would like to take classwork in Family Living, Including
Sex Education (Item 11)
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In addition to the agreement on these five items it should be

noted that the teacher-class agreements axe all concentrated in the

positive reeponse categori6to Similarly, on the remain ng seven

items of the questionnaires there MI A generally high level of

to*Cher-cless agreement and these Areas of agreement were typically

cluotered in the positive response categories. In fact, it is es-

pecially noteworthy that not one of the twelve items was responded

to negatively by either group. Only in ono instance (item 4) did

the class group response fall into the neutral category. This re

suit would seem to indicate the:: the attitudinal outcomes to the

curriculum objectives are predominantly favorable and reflect a

substantial level of agreement between teacher and class groups on

the sixthgrade lAvol

1.14.htl....Larash

was the case with the sixth-grade, it ay b seen from

2 that teacher and pupil profiles, comprising five climes

combined end five teachers combined, respectively, are closely simi-

lar on the 12 items. Overall, both profiles show that the ref:pones

patterns ara the same for nine of the twelve items, are one response

category apart for two other items, end are only one-half of a cats

gory apart for the remaining one item. Of the nine items on rhich

there is identical teacher-class agreement, four items *re the same

ones responded to by the teacher-close groups of the sixth grade:

items 2, 8, 10, and U. The other five items on which there is

identical agreement reflects a high level of concordance in the

following:

a) The help pupils feel the curriculum has provided them

in understanding themsetves better (Item 3)

b) Other ways in which the pupils feel the curriculum has

been hel ful to them (tom 5)

c) The greater extent to which th
understand their families (nem 6

d) The degree of expressed uillintness with
pupils feel they can now talk with their psrrnts
about themselves amd their friends (Item 7)

e) The overall feeling that the curriculum has been

"good" for them (Item 12)

eel boy now
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In addition to the high level o agreement on these nine items

it should be noted that, with the exception of item 7, the teacher

class agreements are all concentrated in the positive response cate

gories. With respect to item 7, the only item on the questionnaire

which was responded to negatively, there is identical agreement

between pupils and teachers that the majority of pupils eampled in

the eighth-grade are "not much" more willing now (since taking the

curriculum) to talk with their parents about themselves and their

friends. A perusal of the reasons given by the pupils for feeling

this way tends to suggest that they generally perceive their parents

as either reluctent or hesitant to discuss sex with them whereas

they feel conoiderably more comfortable and free MD discuss sex with

their friends.

On the remaining three items of the questionnaire here was a

generally high level of teacher ass agr ement and in two of the

three items these areas of agreement were both in the positive re

sponse categories. The retaining thtrd item, item 4, WAS responded

to neutrally by the teachers and neutrally to negatively by the pupils.

In the case of item 4 it can be said that the majority of pupils feel

that the classwork in Family Living, Including Sex Education has

helped them "some" to get along better with other boys and girls. The

teachers take a slightly less positive vim, by thinking that the

majority of pupils feel it bss helped them "some" to "not much".

On the whole, it can be stated that except for items 7 and 4

the responie patterns of the teacher and class groups were all con

centrated in positive categories. For all 12 items there was a

high level of agreement between both groups. This principal finding

would seem to indicate that the attitudinal outcomes to the curriculum

objectives are predominantly favorable and reflect a substantiel level

of concordance between teacher and class groups on the eighth-grade

level.

It may be seen from Figure 3 that teacher and student prof es

comprising eight classes combined and eight teachers combined, run

fairly parallel to eadh other on the 12 multiple choice items on

which they wore compared. The graph shows that both profiles *re

identical for four of the twelve items, are one response category

apart for four other items, are one-half response category apart

for two other items, and are one and one-half categories apart for

the remaining two items.

On seven of the twelve items there was a ge orally high level

of teacher-clasu agreement and these areas of agreement were clustered

in the positive response categories. Of the remaining five items,

items 4, 5, 6, and 7 were, in general, answered neutrally by the teach-

ere but negatively by the classes.
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Thus the ma o ity of students took a somewhat less posit ve view than

their teachers idth respect to the following;

a) The extent to which the curriculum has helped them to
get along better with other boys and girls (Item 4)

b) Other ways in which the pupils feel the curriculum
has been helpful to them (Item 5)

c) The extent to which the pupils feel they now understand
their families (Item 6)

d) The degree of expressed willingness with which the
pupils feel they can now talk with their paren s about
themselves and their friends (Item 7)

As was the case with the eighth grade students, it was found

that the majority of eleventh grade pupils generally perceive their
parents 4$ either reluctant or hesitant to discuss sex with them,

while they feel considerably more comfortable and free to discuss
sex with their friends (item 7). With respect to item 6, an
appreciable number of pupils felt that one year of classwork in
Family Living, Including Sex Education was insufficient to acquire
an adequate understanding of their families, but that this under-
standing would come graduall7 over a period of years. A smaller
number of pupils expressed the feeling that they already believed
themsetves to have a basic understanding of their family. In

reference to item 4, a considerable number of students felt that
there wee not ample time in class discussion devoted to the topic
of getting along batter with other boys and girls, whereas a lesser
number of students felt they know bow to get along with their peers
and that this was not an area of particular concern to them. The
reasons the pupils gave for responding negatively to item 5 were,

surprisingly, of a posittve nature. That is to say, they felt in
the main that most of the ways in which the curriculumbss proved
helpful to them has already been made available to them in other
respects and, therefore, "not many" other ways actually remained.

In general, the results for the eleventh-grade teachers and

students appear to indicate that the pupil outcomes to the program
objectives are essentially favorable and reflecta fairly close level

of agreement between both groups.

Po il A titud ionneir Comparisons of maan scores on
the pupil questionnaire and the teacher questionnaire were made in
further study of pupil attitudes. The statistical significance of

the comparisons was determined by means of the "t" test. The
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following group comparisons were made:

1 - Wan scores of pupils for grades 6 and 8

2 - Wan scores of pupils for grades 6 and 11

3 - Mean scores of pupils for grades 8 and 11

4 - Mean scores of male and feagaLe pupils for grade 11

5 Wan scores of two llth grade male classes where forma

of curriculum is specifically identified, and two llth

grade male clesoev where format of curriculum is not

specifically identified.

Mean scores of mailed teachers (grades 6-12), sad

unmailed teadhers (grades 6-12)

7 - Wan scores of mailed teachers (grades -5)0 and

mailed teachers (grades 642)

The corresponding results are as ows.

1 - A. statistically significant d fference was found between the

mean scores of 224 pupils for grade 6 and 105 pupils for grade 8. The

critical ratio of 3.33 is significant at less than the .01 level. The

mean score and standard deviation for grade 6 were 33.36 and 6.39

respectively and for grade 8, 30.83 and 6.42 respectively.

2 . A statistically significant difference was also found be-

tween the mean scores of 224 pupils for grade 6 and 232 pupils for

grade U. In this instance the critical ratio was 10.61, gbich is

highly statistically significant at less than the ,01 level. The

mean score and standard deviation for grade 6 were 33.36 and 6.39

respectively and for grade 8, 26.09 and 8.15 respectively.

3 - Again a statistically significant difference WWI found be-

tween the mean scores of 105 pupils for grade 8 and 232 pupils for

grade 11. The critical ratio of 5.84 is significant at less than

the .01 level. For grade 8 the mean score and standard deviation

were 30.83 and 6.42 respectively and for grade 11 the mean score

and standard deviation, ware 26.09 and 8.15 respectively.

4 - A comparison of the mean scores of 136 male and 96 female

pupils for grade 11 disclosed a statistically significant difference

between the groups. The critical ratio of 9.12 is significant at

less then the .01 level. For the female group the mean score was

31.04 and the standard deviation was 6.79, for the male group the

mean score WM 22.60 and the standard deviation was 7.15.

5 - The mean scores of two llth grade male classes were com-

pared where the format of the curriculum is specifically identified

-25-



as Pamily Living, Including Sex Education and where the format is not

pecifically identified as Family Living, Including Sex Education.

No statistically significant difference wee found between the two

groups. The critical ratio of 1.55 indicated that the moan difference

was not significant. Por the specifically identified group the mean

and standard deviation were 23.41 and 6.30; for the non-specifically

identified group the mean dnd standard deviation were 21.24 and 7.40.

6 The difference between the MVIA scores of 12 tesdhers from

grades 642 to whom the teacher questionnaire was mailed and the mean

scores of 20 teachers from grades 642 to whom the teacher question-

mire was personally administered was not found to be statistically

significant. The critical ratio of .68 indicated that the mean

difference was not significant. The mean score and standard #evia-

tion for the mailed group were 32.58 and 3.58 respecttvely; for the

unmailed group the mean score and standard deviation ware 33.5 and

3.97 respectively.

7 The difference between the mean scores of 12 teachers from

grades 1,-65 using mailed questionnaires, and 13 teachers from grades

642 using mailed questionnaires was not found to be statistically

significent. The moan score and standard deviation for the P.,5

teacher group were 31.18 and 6.16 respectively; for the 642 teacher

group they were 32.58 'rad 3.58 respectively.

The statistically significant differences found between the

mean scores for grades 6 and 8 and for grades 6 and 11 indicate

that the attitudes of sixth grade students to the program objectives

are more favorable.than those of the eighth and eleventh grade

students. This finding may be attributable, in part, to the fact

that sixth graders received 75 minutes of instruction per week,

whereas eighth and eleventh graders usually received 40 minutes

of instruction per week. Moreover, sixth grade students spend

the entire school day with their homeroom teacher whereas eighth

and eleventh grade students typically spend one or two class

periods a weak with their teacher for instruction in this curricu

lum.

The statistically significant difference found between the

mean scores for grades 8 and 11 indicates that the attitudes of

the eighth grade students to the program objectives are more favor

able than those of the eleventh grade students. This finding may

reflect a more indtvidualistic, differentiated way of thinking

about sax on the part of the eleventh grade students. It may also

be that the instrument does not adequately reflect the more sophis-

ticated level of questionnaire material appropriate for the



eleventh grade students, mho represent an oldsr and more mature age

group of students than their eighth arads counterparts.

The statistically significant difference found between t

scores of males and females for grade 11 indicates that the A

of the females to the program objectives *re more favorable thin

those of the males. This finding may reflect 4 greater ego invotve

went in the curriculum on the part of the females, particularly in

relation to such topics as: readiness for marriage, having the

right partner, building a successful merriage, being in love and

the like.

The lack of s atistical xi nificance found between

scores of two groups of two eleventh grade male classes where

format of the curriculum is specifically identified as Family

Living, Including Sex Education and where it is nototends to sug

gest that the format of the curriculum for eleventh grade males is

not crucial in differentiating among their attitudinal outcomes
This finding,although based on a small sub sample, say have

relevance to the structure and format of future curriculum planning

for eleventh grade male students.

The lack of statistical significance found between

scores of 12 teaChers from grades 642 to whom the teacher question

naive was foiled and 20 teachers from grades 642 to whom the
teadher questionnairesas personally administered suggests that the

method of administration of the teacher questionnaire is not

significant factor in differentiating between their perceptions

of cisme attitudinel outcomes. If this finding is supported by

other demi it may be possible to administer future teacher gum..

tionnaires by mail instead of in poreon an a time"saving device.

The lack of statistical significence found between the mean

scores of 12 teachers from grades 11:0,5 and 13 teachers from grades

642 where both types of teacher questionnaires vire melted, tends

to suggest no important differential perception of class attitudinal

outcomes by the teechers.

In memory, when the major f ndings of the sixth, eighth end

eleventh grades are seen as As whole, it can be stated, with some

degree of confidence, that the majority of teachers and students

ore in fairly close agreement AS to the ways in which most of the

students view the curriculum, and perhaps even more noteworthy is

the fact that student attitudinal outcomes ore predominantly of

favorable and appreciative quality.



In addition; atatiaUcaUy signiftcant d fferences m re found for
the mean scores of the pupil attitude quest onnaire where the significan
differknce between groups favored grade 6 over grade 8, grade 6 over
grade 11, and grade 8 over grade U. There was also a significant differ-
ence between females end males for grade 11 where the females° mean
score was significantly greater than that of the males'f

No statistically significant difference was found between the mean
scores of two groups of two eleventh grAde male classes where the format
of the curriculum was specifically Identified as Family Living, Including
Sex Education and where it was not. Likewise, no statistically signifi-
cant difference was found for the man scores of the teadher questionnaire
between 12 teachers from gradeo 6-12 to whom the questionnaire was mailed,
and 20 teachers from grades 6-12 to whom the questionnaire was personally
administered. Finally, no si6nificant difference was found for the mean
scores of the teacher questionnaires between 12 teachers from grades X-5
and 13 teachers from grades 6-12.



of _ate from Staff Questionnaires

Pillailjarkteffident*

The District Superintendent Questionnaire A questionna * cop.

po od of 14 items, was prepared to obtain the district superint ndent s

reactions to 'elected aspects of the program. The questionnaire was sent

to each of the 24 district superintendents who had introduced the program

in selected schools in their districts. Of the 24 district superintendents

22 returned the questionnaires.

.achimeljirautebiLtio F. The first item of the questionnaire was con
corned with the extent of school participation in the program. Based on

the 22 returns, 106 schools ware reported to be involved in providing in-

struction in, Family Living Including Sex Education progr.A. In three of

the 22 districts no actual classroom instruction bad as yet been imple-
minted, however teachers had been selected and were attending in-service
training courses. The number of schools per district where pupil instruc-
tion in Family Living was being provided varied from 1 to 16 with 4 median

of 7 schools

With re pect to their intentions toward expanding instruction in F

ly Living for the schools year 19684969, 17 of the 21, or 81 per cen
the district superintendents who responded indicated a desire to expand the
current program, 13.6 per cent will continue their current program and 1 or

4.5 per cent decided to cut badk ou his current p...1gram. No district super-
intendent indicated a desire to discontinue the current program in his dis-
trict.

Reaction of the community toward
the introduction of the program is an important aspact to consider. In this

study at th. present time actual reactions of representative cambers of the
community could not readily be obtained. Later, as the program becomes more
fully implemented community representatives will be surveyed. At this stags

of the study, therefore, the district superintendents and inAucipals ware
requested to Judas the general reaction of the community. The district sum
perintandents were asked to Judge community reaction on the five-point scale
About 50 per cont. of the 22 respondents Judged the community reaction as
very favoilable and 45.5 per cent Judged community reaction as favorable.

About 59 per cent of the respondents indicated that they received
strong support from community sources for the now instructional program, 32

per cent did not receive particularly strong support. TWo of the 22 re-

spondents did not antwer this item. Of those districts receiving support

the cost often cantioned source was parent associations. Twenty-one or
95.4 of the responding district superintendents indicated that no particular-
ly strong criticism against the new instructional program in their districts
came from. community sources.

* A copy of the District Superintendent Questionnaire is found in Appendix 14
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How did the introduction of the new program affect t be-

tween parents and the schools in each of the participating districts? A

five-point scale was used by the respondents to Indic te the degree of re

action. About 45 per cent indicated that the interaction between the par-

ents and schools increased and that the relationships became more positive;

about 32 per cent indicated that parent-school relationships increased.

Four, or 18.2 per cent of the district superintendents sensed no signifi-

cant change and 1, or 4.5 per cent did not respond.

ta

son, COO Or

now rogram? Accord ng
oral trend is 4 favorabl
ratings of the 22 distil

e P How well has the staff of supervi

and paraprofessionals accepted the

e responding district superintendents the gave

*action to the program. Table 1 presents the

superintendents on a five-point scale. Some re-

spondent. marked more than one category. These are subsumed under the heads'

ing, Multi le Response.

District Sups
of Participati
gram in Famil

Table 1

enden s Ratings on General
District Personnel to the New

ving Xncluding Sex Education

s.onse Par Cents i Each C the Ra

ba,M234

Principals

Ass te
Principals

Other
Supervisors

Coordinators

Teachers

ro-

fsasionals

Very
Favor04.

Favor- uke- Indif- Multiple

able .22.E! filmtl.112.01414. OS SO

22.7 59.0 9.1 0 0

No
o s

4.5 4.5

27.2 45.4 13 6 0 0 4.5 9.1

18 2 45.4 4.5

36.4 36.4 4.5

54.5 31.8 0

4.5

4.5

0

0 9.1

0 13.6

0 4.5

18.4

4.5

9.1

13.6 31.8 4.5 0 0 4.5 45.4

As indicated in Table 1 the largest par cent of ratings appear under

the "favorable" category in all personnel graups except for the teachers,

For the latter group 54.5 per cent of the district superintendents rated

teacher reactions as "very favorable." In the case of ehe paraprofessional

group, about 45 per cent of the district superintendents offered no response.

In general, excluding the ratings for the paraprofessional group the re-

actions to the new program were rated "favorable" and "very favorable" with

a frequency of from 63.6 per cent (other supervisors) to a per cent fre-

quency of 86.3 (teachers).
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Another qucetion that was asked the district superintei4ents was,"To

what extent has the introduction of the new program in PxUy Living In-

eluding Sex Education affected other instructional priorities within your

district?" About 59 per cent answered that the introduction of ehe program

had had no significant effect on other instructional priorities. About 14

par cent indicated that the new program had had a favorable effect while an

equal percentage said it had had a negative effect on other instructional

priorities. Three district superintendents did not reply to this item.

ImIninaltuam - In the implementation of the new program tt was nee-

eosary to conduct in-service training programs for teachers selected to par-

ticipate in the instructional program. Therefore, the district Alperins

tendents were asked, "TO what extend and in what way had the new program and

associated training programs affected the quality of the teaching staff

within your district?" The respondents wtre asked to check one of five

choices from "increased considerably" to "decreased considerably" with r

spect to each of three areas, namely, sensitivity to pupil needs, sensitivity

to parent needs and sensitivity to community needs. Table 2 presents the

ratings of the district superintendents. Of the latter 19 responded and

3 did not.

Area

Table 2

District Superintendent Ratings on the Effect of the New

Program on the Quality of the Participating Teaching Staff

Re onse Pr Ce ts in Each Cate o of the Rat

Increased
Comiderably, increased

No Decreased No
ffect Decreased Considerebly Aesponse

Sensittv-
ity to
Pupil
Needs 18.2 54.5 13.6 0 0 13.6

Sensitiv-
ity to
Parent
Needs 22.7 50.0 13.6 0 0 13.6

Sensitiv-
ity to

4 Community
Needs 13.6 63 6 9.1 0 0 13.6

As indicated in Table 2 the majority of the ratings in all three areas

appeared under the "increased" category. A. reported by the district super-

intendents, the general effect of the new programs and associated training

programs on teacher quality was positive.

With reference to teacher training programs, about 86 per cant of the

district superintendents conducted district training programs for teachers
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sind other staff members involved in the now inetructional p ogram. In

addition to district training activities, about 95 per cent of the district

superintendents reported that their teachers attended ehe training programs

for teachers in Family Ltvtng Including Sex Education conducted outside the

district, such as the Central Training Program conducted at the Board of

Education headquarters or Lennox Hill Hospital. Seventeen of the district

superintendents reported that 148 teachers participated in the Central Train-

ing Program. In general, the district superintendents, about 91 per cent,

prefer local district training programs to out..ofwdistrict training programs

and chose not to drop them in favor of the out-of district training programs.

e least item of ehe dis-
trict sup ntendents questionnaire requested augges tions and recommenda-
tions for strengthening the current program in Pa1nily Living Including Sex

Iducation. Nineteen of the district superintendents offered recommendations,
two had not fully implemented the program and one gave no response to this

item.

Each of the ninetten district superintendents who answered offered one
to three recommendations. A summary of recommendations suggested is given

in Table 3.

Table 3

District Superintendents R.cocmiendaUons for Strengthening
the Current Program in Family Living Including Sex Education

Recondattons lekIE

Continue or enlarge teacher training and in-service
programs - district and citywide. 14

District film library of visual aids for each school
made available. 11

3 Training programs for parents by trained personnel 6

4. Specific person assigned exclusively to this program. 3

5. More structure in the curriculum, printed resource
material and specially prepared textbooks. 3

No teacher should be permitted to teach unless she has
recetved training. 2

7. Program must be placed in a definite curriculum area in
junior and senior high school. 1

84 Augment and strengthen program by TV workshops

9. Use only teachers who volunteer.

10. Supervisors in schools without programs must be made
aware of this program.
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Table 3 Continued

11 Continuing program to keep community aware of "F

Liviug" curriculum.

12, Train and involve guidance counsellors, school doctor

and nurse in the program,

13. Additional supervisory staff should be provided

14. Greater consideration given to inclusion of morality

in some form and degree into the curriculum.

Xstablishment of a definite plan of operation based on

specific time schedule over a period of three to

four years,
1

An inpsction of Table 3 reveals that the respondents primary concern

was for the necessity of continuing and enlarging the training programs for

the participating staff both teacher and supervisor. Some of the %Pinyon&

tents called for intensive teacher training programs utilising specialists

to train teachers vho would be able to supplement the work of the district

coordinator.

Fourteen of the 19 (about 76 per cent) respondents ir4icated the need

for strengthening the training programa, local and citywide. The impor-

tance of visual materials was indicated by 11 of the 19 (about 60 per cent)

respondents.

The next itam in order of frequency of response was a need for training
programs for parents administered by trained personnel.

The underlying tenor of the recommendations pointed to more intensive

involvement of personnel both staff and non-staff, greater specificity in

curriculum and materials in the new subject area, and more systematic plan

ning in the implementation of the program.
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Summary QuesUonnaires were sent to 24 district superintendents who
had introduced the new program in their district. Of the 24 questionnaires,

22 were returned. Based on the 22 returns, 106 schools were reported to be

involved in providing instruction in the Family Living, Including Sex

Education program. Of these, only 3 districts reported that no actual
classroom instruction had es yet been implemented although teachers had

been selected and were attending inwservice training courses. The number

of schools per district white,* pupil instruction in Family Living was being

provided varied from 1 to 16 with a median of 7 schools. A large majority
of the superintendents were in favor of either expanding the program, 81

percent, or, at least, in continuing the program, 13.6 percent. Althou h

4 precise account of the community reactions to the program could not be

taken at the present time, over 50 percent of the respondents judged the

community reaction as very favorable and 45.5 percent judged it to be at

least favorable. Over half of the respondents reported that they received
strong support from the community; however, many indicated that the support

was not particularly strong. The superintendents also felt that the perente.

school relationships increased.

The superintendents generally agreed that the reactions of other
participating district personnel to the new program ranged mostly from
favorable to vary favorable. However, there were instances of lukewarm
and indifferent attitudestoward the new program.

Over half of the superintendents reported that the introduction of
the program showed no significant effect on other instructional prioriti s
while about 14 per cent indicated that it had a favorable effect and an
equal percentage reported a negative effect on other instructional
priorities.

According to most of the superintendents the program bad a positive
effect in increasing teacher s sensitivity to pupil needs and parental

needs, and sensitivity to community needs. Ninetp,ftve percent of the
district superintendents reported that their teachers attended training
programs outside the district while 148 teachers participated in The

Central Training Program. Ninety-one percent of the respondents pre-
ferred the local district training programs to the out-of-district
training programs.

The primary recommendation made by the superintendents for strengthen
ing the program was to continue and enlarge the training programs for the
participating staff, including teachers and supervisors. The importance
of visual aid materials was also stressed by many of the respondents. A
number of superintendents also expressed the need for training programs
for parents administered by trained personnel.
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School inci els

A questionnaire composed of 27 items was prepered to secure principals'

reactions to selected aspects of the new program. A 50 per cent rendom

sample of principals wall selected to complete the questionnaire. As of the

time of sampling there were 159 participating schools in elementary, junior

and senior high schools. The number of principals selected was 83, distri-

buted over 24 school districts. Fifty-two (62.7 per cent) of the participating

principals distributed over 22 school districts returned completed question-

Mir**.

More specifically, the total number of elementary school principals

surveyed VA4 38. Twenty-six responded, representing OA per cent of th

elementary group. The total number of intermediate and junior high school

principals surveyed was 26, and sixteen responded, representing 61.5 per cent.

The total number of senior high school principals surveyed wee 19; thirteen

responded representing 68.4 per cent of the original 19.

Yorty-thres of the 52 responding principals, or 82,7 per cent, reported

that a total of 9,630 pupils were currently under instruction in Family Living

Including Sex Education. Nine principals reported that no pupil instruction

in the new curried= has as yet been established. Four sehools instructed

only girls, and one school only boys, in the new program, In general, the

proportions of participating boys and girls were about equal

A copy of the Principal's Questionnaire is attached es Appendix B

The order in which the item responses are reported does not correspond to the

sequence in which the items appear on the questionnaire because responses have

beau grouped to facilitate anelysis and interpretation. The results describe

the principals' methods of organization and administration of the program in

his school in the areas of staff training, parental involvement, approaches

to implementation, and pupil and community reactions. Finally his plans and

recommendations for the future will be considered.

T cher

Prior to the implementation of the pilot program in Family Livi

Sex Education on the scale described above it wee necessary to select

train the required teaching staff. The principals were asked to describe

the procedure* they follow*d in selecting teachers for participation in the

program. In addition, they veva asked to indicate any subject area backgrounds

they preferred such teachers to have, to identify the type of training those

teachers received, and to give their evaluation of this training.

The methods used by principals to determine which teachers would tesch

the new materials in their school varied. The largest group (48.2 per cent)

stated that the principal made the selection; 22.2 per cent asked for

volunteers from their staffs, 3.7 per cent relied on recommendations of other

staff members, 22.2 per cent utilised all the above cathode, and 3.7 per cent

failed to respond to this question.



Two types of training centers, central and local, were instituted for

the professional teaching staff. The centrally located centers, one in

Manhattan and the other in Brooklyn, provided instruction. Teachers were

sent to these centers from their schools. In addition, each local school

district was encouraged to initiate ite own training program. A brief des-

cription of these programs is given in the section on the teaching staff.

The 52 principals reported a total of 195 teachers as having parti ipated

in the central and local types of training programs offered. Of the 52

priavipals, 64.8 per cent reported that the teachers engaged in instruction

in Family Living perticipated in centrally located training sessions for

tea-Owls. About 33 per cent stated their teachers did not participate in

these sessions and 1.9 per cent failed to respond

On the other hand, when asked about staff participation in local district

training centers, 87.0 per cent stated they had staff participating in

training sessions. Only 7,4 per cent stated their staff did not participate

in these sessions, and 5.6 per cent failed to respond.

The principals' reported participation by their staff members was

reflected in the principals preferences. Only 3.7 per cent indicated an

exclusive preference for the central programs. About 43 per cent stated a

preference for the local district programs while 51.9 per cent declared a

preference for the use of both programa. Only 1.9 per cent failed to respond

When asked about the post-training assignment of the 195 teachers who

received training in the implementation of the new curriculum, 70.4 per cent

stated eat the teachers trained had actually engaged in instruction in the

nem Aires in the current term, 27.8 par cent indicated that teachers trained

hsd not yet engaged in instruction in the current term, 1.9 per cent failed

to respond.

With respect to the adequacy of the training provided for teachers involved

in implementtng the new curriculum in Family Living Including Sex Education

85 per cent of the principals thought the training provided was adequate.

However, 61.1 per cent reported more training mos needed, 11.1 per cent

judged the training provided was inadequateiand 317 per cent failed to

respond.

Method of Presentin the New Sub

The introduction of the new curriculum materials required a decision as

to how they would be incorporated ta the regular course of instruction. The

Family Ltving and Sex Education curriculum allowed for freedom in this area.

In general, two methods were employed, namely, the Specific Identification

Method and the Integrated Method. In the Specific Identification Method the

materials were presented in the classroom situation as units in Pimily Living

Including Sex Education. In the Integrated Method the materials aro incor-

porated, without identifying them, into other curriculum areas. The
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principals Imre asked which method their schools employed, the reasons for

the Choice, and their experiences with the method chosen.

Approximately 43 per cent of the principals indicated that their policy

was to identify specifically the area of study as Family Living Including Sex

Education. Only 9.3 per cent indicated the exclusive use of the Integrated

Method. About 20 per cent declared that they used both methods simultaneously.

Of those remaining, 9.3 per cent alternated methods in specific classes, 16.7

per cent failed to respond.

When asked about the continuation of the presently adopted method during

the next school year, 68.5 per cent indicated an intention to continue with

the method they currently employed. Only 1.9 par cent stated they specifically

intended to abandon the present method, 9.3 per cent were undecided, and 20.4

per cent failed to indicate any decision in this matter.

Pu ills Reactions to t P

It is undoubtedly true thatthe classroom teacher has a more intimate

knowledge of the individual pupil than does the principal. Nevertheless, the

principal is in a position to judge general reactions on the part of the

pupil population and to observe a wide range of pupil interactions. The

principal was, therefore, asked to give an opinion as to the general reaction

of the pupils in his school to the new program

Over 70 per cent of reporting principals concluded thatthe general pupil

reaction, walflavorable, with 44.4 par cent declaring that the pupil response

was enthusiastic. There were no reports of a hostile reaction, and only 5.6

per cent declared the pupil response was primarily one of tndifference.

About 9 per cent reported a range of reactions from favorable to unfavorable

on the part of students, and 14.8 per cent of the principals failed to

respond to this item.

The introduction of a new area of study intrinsically interesting to

pupils often produces an indirect learning effect on other pupils not directly

exposed to the new instruction. This learning by hearsay hes in the past

been a common avenue of sexual knowledge among children, and the principals

were asked to judge to what extent this type of learning operated as a result

of the new curriculum. When asked to judge to what extent the new curriculum

provided indirect instruction to pupils not enrolled in theoprogrom, 7.4 per

cent reported that this took place to a considerable extent. About 17 per

cent thought it took place to some extent, and 7.4 per cent judged that very

little had occurred. About 39 per cent indicated an inability to judge tn

what extent hearsay learning took place, and 14.8 per cent failed to respond.

Parents' Reactions toshlusrajn

As a spokesman for the school in the community, the principal is both

a source of information to parents concerning school activities and a recipient

of requests and suggestions for adopting school policies to answer community

needs. The principals were asked to gauge the community's general reaction

to the new program in Family Living Including Sex Education. In addition,

as a 21441Ure of the community's reaction, they were asked to describe the ..
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nature of the communications recetved by the school with respect to the new
program.

The principals were asked to report on the incidence of requests to
exclude such instruction from the schools. About 78 per cent reported no
such requests, and about 14 per cent stated hardly any had beer received.
About 4 per cent of the principals reported that many requests were recetved,
2 per cent reported some, and 2 per cent of the principals did not volunteer
411 answer.

The principals were also asked to report on requests for continued or
expanded instruction in this area. About 19 per cent reported many such
requests, 33.3 per cent reported some, and 4 per cent reported few roquects.
Also, 33.3 per cent reported no such requests, and 3.7 per cent checked
"herdly any." Four per cent failed to respond.

The effect of the school's program on coaraunity attitudes as to the use
of the schools as agencies of instruction in Family Living Including Sex Educe
Lion was rated by the principals. When asked Whether the community that their
school services accepted the school as an appropriate agency for instruction
in Family Living Including Sex Education 68.5 per cent of the principals gave
an unqualified "yes" response, 18.5 per cent reported "yes" with reservation*.
Only 7.4 per cent reported a qualified no response and none reported an
unqualified no. About 4 per cent failed to respond and 1.9 per cent gave
multiple answer. Approximately 61 per cent thought that the school is
increasing its acceptance in this role. About 28 per cent reported no*
appreciable chenge in community attitudes. None reported a decreasing accep-
tance of the school. About 11 per cent failed to answer this item.

SatemitYJAWARCLIUM

The new program in Family Living Including Sax Education was planned to
include parents and community groups as active partners in implementation.
This called for both local school participation on the part of parents and
elso exehenges with the experiences and resources of other schools within the
district. The principals wtre asked to describe the extent of this participa-
tion and to evaluate its effect

When asked whether the new program affected parent-school interaction,
34 per cent responded that such communication had increased. About 6 per cent
reported a decrease in parent-school interaction, 54 per cent detected no
change, and 6 per cent failed to respond. One principal replied that the
effect was mixed over the period involved. Many schools had indicated an
intention to foster parental involvement in implementing the new program
through the formation of parent groups specifically involved with the problems
of the new curriculum. About 49 per cent of the principals stated that such
parent groups had been formed at their schools, 42.6 por cent reported that
no such groups were organized and 9.3 per cent failed to respond.

Continuing parent interest in the implementation of the program was
reported by 35.2 per cent of the responding principals. About 9 per cent



reported that £nterc.t was initiafly high but quicUy dropped off while 12.9

per cent re o ted only sporedic parent interest, 2004 per cent reported low

parent in.erest, and 5.5 per cent roper id mixed parental interest. About

17 par cant failed to respond.

Distriat-vide programa were orgenized to facilitate iplentation of

the nsw program. About 72 per cent of the principals tated their schools

participated in such programs, 25,9 per cent reported no participation and

1.9 per cent failed to respond. The principals were also asked to rate the

value of the dietrict advisory groups on a five-point scale. About 54 per

cant of the principals rated the value of the district-wide council es good

to excellent, 20,4 per cent rated the councils satisfactory, and 9#3 per cent

thought them fair. Ho on* rated them es poor. About 17 per cent failed to

respond

Pr nci l's Future P 4 Recomm nda

In planning the chool s program in the axes of Pamily L ving Includ ng

Sex Education for the next school year, the principal will take into con-

sideretion the experience of the current term. He was therefore asked about

his intentions with respect to further implementation, and to give any

suggestions hs had for strengthening tha present progrem

Wheu asked about their intentions for the coming year, 593 per cant of

the principals responding planned to expend the program in heir schools,

25.9 per cent voted to continue the present program. None stated an intention

to discontinue the program but 2,9 per cent planned to cut beck on the

program during the coming school year, 1.9 per cent gave a multiple response

and 6 per cent failed to answer.

The most common recommendation made by the principals for strengthening

the program was in the area of providing more, better, and more intensive

teacher-training. Of the 52 respondents, 23, or 44.3 percent emphasized the

need for same kind of improved teactferos.treildingeproveme. Many suggestions

centered eround establishing continuous group workshops or in-service courses

during school time with the participation of physicians, psythologists, and

other specialists, including Board of Health apciaiiuts or lecturers.

Another frequent suggestion had to do with the development of more end

better teaching materials, More specifically, the principals mentioned models

visual aides, commercially printed materials, appropriate text books for pupil

use, and bulletins on new materials. Purther help for teachers including a

more explicit curriculum guide, bulletins and periodicals on sex education and

family living end reference books for the schools were also mentioned as emong

the priorities for imptibving the program

Getting parents more interested and further involved in the program wmi

suggested by a number of principals in order to further the success of the

program. Specifically, the principale recommended continuation of workshops

for parents, parmitting parents to observe sex education and family living

lessons in the classroom, and holding advance meetings of parents with the

district health coordinators. Some principals reported that the parents 6id

not actively support the program as much as they could have, and pointed out

the need for a more active advertising campaign to raaeh more members of the

community.
39 -



The general attitude of the principals was that the program is
worthwhile and should definitely be continued. In fact, 4 number of
principals recommended that the progries be expanded to all grade levels
and eventually to all schools. Other suggestions included providing a
full term course in SOX Educition and Family Living and assignment of
more hygiene time to be used in the program. In addition several
principals called for the adoption of 4 co-ed approach m teaching boys
and girls together whenever feasible

AS is often the case with the creation of a new program, there has
been a paucity of teachers in some schools to cover classes of teacher*
who have bolo assigmd to this program. Several principals have recommended
that additionel teachers be provided where coverage is insufficient. Mese
and other suggestions and recommendations made by the principals are
summarised in Table 4.
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Table 4

The Recommenda ions Made by
Principals for StreAgthening

Family Living Xncluding Sex Education

oni by

impro,e acherwt aining

Develop more and better teaching materials

Solicit more parental and community involvement

Expand the program

Adopt a cowed approach

Additional personnel to cover classes

Provide increased publicity for the p o rem

Include Sex Education and Fam4y Living in
*mall group counseling provided by guidence
counselor

Adopt a greater science orientation as opposed
to a "sociel" or "hygiene" approach

Sex Education and Family Living should be
included in other areas such as social studies etc

Improve the hi h school program

Devise an evaluative measure for success

Provide fundamental information on the elementary
school level

Hbre available tae for the district health cow
ordinator to assist in the program

27

22

9

7

4

4

1



A $2 per cent random eemple of principal. was select d to compl te

the 27 item queetionnaire designed to elicit resctions to selected

aspects of the program. Of the 83 quest onnairee sent to 24 dietricts

52 usable questionnaires were returned.

Various methods wore used to rec.
ruit teachers for the new prograrn,

Many principals selecte4 the teachers themselves, some asked for volunteers

and a few relied upon ricommendations made by other staff members. Two

types of training centers, central and local, were instituted for the

professional teaching staff. Less than half of the principals stated a

preference for the local district programa, while slightly over 50

per cent declared a preference for the use of both the local and ceutral

programs. Only a few principals indicated au exclusive preference for the

central programs. With respect to post-training assignments, most of the

principals stated that their teachers actually engaged in instruction in

the new program while over 25 per cent indicated that their teachers had

not yet engaged in instruction during the current term. Most of the

principals considered the training provided for teachers to be adequate

although over half felt that more training was needed.

With regard to implementation of the new curriculum less then half of

the principals indicated thet their school policy was-speegi641410
identify the area of study as Family Living Including Sex Education. Only

9.3 per cent indicated the exclusive use of the integrated method

(incorporating motorists into other curriculum arm) while about 20 per cent

declared that both methods were used simultaneously.

Over 70 per cent of the respondents concluded that pupil ret4 ion to

the new program was at least favorable, many stating that it was indeed

nthusiastic. There were no reports of any hostile reactions, although a

small percentage of pupils were indifferent. The overall parental reaction

to the program was favorable. As a measure of the successful acceptance of

the program by the community the principals reported an encouraging number

of incidents vivre members of the community requested continued or expanded

instruction in this area for children. Vbst of the principals felt that

the community accepted the school as au appropriate agency for instruction

in Family Living Including Sex Education. However, although many principals

indicated that communication between the community and the schools increased,

over 50 per cent detected no change in community participation. Many of the

schools indicated an intention to foster parental involvement in implementiag

the new program through the formstian of parent groups and, in many instances

have already begun doing so.

With regard to district-wide programs, close to thrs -fourths of the

principals indicated involvement in such a plan to effect implementation

of the new program* An overwhelming majority of principals stated that they

plan to continue, and in many cases, to expand the program during the coming

yeer.

Among the recommendations made by the principals kr strength ning the

program were improving the teacher-training program, developing more and

batter teaching materials, soliciting mere active participation by the

community, and expanding the program to include all grade levels, and

eventually, all schools
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Each school district provided a coordinator for ?amfly living,

Including Sex Education. This position was not exclusive of other
duties, but rather WAO an additional assignment assumed by persons
already responsible for coordinating other educational activities
within the district. The district coordinators, working under the
supervision of the district superintendents, and in conjunction with
school principals, *assumed the responsibility for coordinating ell
activities aesocieted with the implementation of Pemily Living,
Including Sex Education within their respective districts.

As of Februery 1, 1968 each coordinator had received a total of 90
hours of specialized training. This included,

a. 30 hours of sensitivitymgroup process training by psychologists
and curriculum specialists in scallisgroups of 6.,8; these sessions
were planned in cooperation with the staff of the Postgraduate
Center for Mental Health and the Bureau of Child Guidance.

30 hours of course content relating to the curriculum. Lectures

were given by consultants.

c. In addition, an intensive training promo of 30 hours in the
developmental aspects of sexual growth and family living was
provided.

rdineto to ire In tirch of 1968 thirty district
coordinators of Ysmily Living Including Sex Education were sent
questionnaires concerning the training program they had completed in
February 1968 at the Postgraduate Center for Mental Health in New York
City. Twentymitwo or 73 percent of the coordinators returned completed
anonymous questionnaires, a copy of which is in Appendix B.

The questionnaire was divided into four sections. The first section
gathered information about the general personal and professional back.,
ground of the coordinators. The second section was devoted to their core
immediate experience of selection,and initial participation in the program
The third and largett section was devoted to their training experience at
the Postgraduate Center, Pinally ehey ware asked to anticipate soca of
the problems, of implementation of the program in their district and to
judge the adequacy of the materials and training they brought to their sew
assignment.

Back round Data on J)strct Coordinators - Of twenty-two district
coordinators who responded to the questionnaire, fifteen were man and
seven were woman. All but one was carried. About oneethird ranged in
age from 31 to 50, sixty-four percent were over fifty years of age and

4.5 percent reported no age. MAny of the district coordinators were
licensed totasch in, more than one subject area, but a majority (15) were
certified in the area of Health and Physical Education. Ten were holders
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of elementary school liceres and nine h ld licenses distributed over

the fields of science, mathematics and other subject areas, Twelve of

the coordinators repo ted both elementary and secondary school teaching

experience. Seven of the coordinators bed taught in other educational

settings such as colleges and training institutes. The most frequently

reported teadhingbackground wee secondary school with 19 claiming such

experience. Fourteen reported having elementery school teaching

6xperience. In terms of total teaching experience, the range was frow

11 years to 39 years, with the average being 27 years. With respect to

the area of instruction in which they had been most involved over the

past three years, 17 reported it to be Health and Physical Education.

TO° stated science, one curriculum delmlopment, and one mathematics as

the area of their most recent work.

Almost all the district coordinators were requested to assume the

post by their district superintendent. When asked to indicate the r

reaction to this new assignment on a ave.-point scale twenty-one said

they felt positive or enthusiestic. Only one coordinator reported

feeling mildly negative. None of the coordinators had participated in

the development of the new preliminary curriculum prepared for the program.

It was mentioned earlier that this assignment was in addition to other

duties for which the coordinator was responsible. Almost all the

coordinators reported that the distribution of their time was left to their

judgment. Twelve or 55 percent found it possible to provide the time

required by the new program. The remaining coordinators found themselves

unable to provide the necessary time allotment they deemed necessary for

their various duties.

The training program for district coordinators held at the Post

graduate Canter for Mental Health included a battery of group aims. The

overall objectives of the new curriculum had to be presented and clarified

for the coordinators. A close examination of the preliminary curriculum

guide and plans for its implementation had to be discussed. Therapists

engaged in sensitizing the coordinators to their own and to other feelings

and attitudes in the area of Family Living and Sexuality as a means of

providing them with the openness of mind and emotion called for in this

new area. Experts in the area of Family Lifeafindniex education were heard

and questioned on their experiences and views. The training program was

designed to convey a clear sense of the curriculum objectives to the

coordinators with the intent that the coordinators experience a sense of

security, understanding the scope and nature of these objectives. The

coordinators were provided with a list of six program objectives. They

were asked to evaluate on the basis of their experience the manner in which

these were presented.

For objectives more than 10 of the 22 coordinators indicated that the

objedtivirmas explicitly presented, and in no case did less than 19 of Orre

22 coordinators indicate that the objective was not presented or presented

only implicitly. They were then asked to evaluate their understanding of

these objectives as a result of the training program on a scale which
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included clear and understandable, le s than clear, emb guous, and pot
at all clear. The number r porting a clear and understan4able grasp of
each of the objectives ranged from 13 to 21. The number answering less
than clear ranged from 1 to 6 with a mode of 2. Only three objectives
were reported to be ambiguously understood with the range going from 1
to 3. TWo objectives were reported to be not clearly understood by one
coordinator choice for eadh

Curriculum discussion and sons tivity training took place in sna1i
group workshops of approximately 12 people. The members of each group,
curriculum leaders, sensitivity teachers, coordinators, and participating
religious representatives met for an hour and a half each week
asked for an overall evaluation of the worth of these group works ops, 11
coordinators felt them to be of great value, 9 to be of some value, and 2
of the 22 said they were of little value. When asked *bout the size,
control, and length of these workshop sessions, over 70 percent reported
favorably on each item. There was hardly any fear expressed that the
free workshop discussion, would be grounds for reevaluation of the fitness
of a coordinator, and the presence of school supervisors as members of
some groups was generally not reported to have reduced the effectiveness
a the sessions, On* third of the coordinators found irreguler attendance
and the introduction of now participants into functioning groups to be a
source of difficulty, only one coordinator reporting that it caused no
difficulty.

In considering some of the areas of discussion included in the worko.
shop sessions, over 68 percent of the coordinators reported too little
discussion of curriculum content, teaching methods, end administrative
and implementation problems. Twelve of 22 said religious sensitivity
was underdiscussed. At least 12 of 22 respondents considered the
discussion adequate in the areas of ethical, community, pupil, teacher,
and parental sensitivities. Almost all who stated otherwise found these
areas to have been too little discussed.

An analysis of the coordinators comments suggests the following t 1110
particular strengths of the workshop sessions in the order of their
frequency

1. Self confidence was developed through the mutu 1 discussion of
ideas and feelings.

Self-sunderstanding and a sympathetic understending of the ideas
and feelings of others was generated through the discussions.

A useful familiarity with the techniques of role playing and
group leadership was developed.

Soma mtaknesees commented upon O. their order of frequency were:

Discussions could ramble aimlessly or be dominated by one or two
speakers.
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2. was ftzaufft
pecific top c

e was too lit

km to discuss ary topics

depth.

discussion of the practical (ley to day

g room problems which would arise in

imp ementation.

Some recommendations for improvin
follows

1. The leaders should be more
policies and directives.

Leaders and participants should rola e.

Sessions should have specific topics for discussion.

4. , policy guidelines should be provided and discuss

5 Group workshops should be hold a ter the combined session of the

day.

As a method of determining the quality coordinators' experience in

the group workshop sessions, they were asked to recall their feelings of

re axation or anxiety during the initial meetings of the workshops end

during the final sessions. During the initial sessions 2 reported being

extremely 23laxed, 14 being moderately relaxed and 6 moderately anxious

In describing the final sessions, 14 stated they were extremely relaxed

and 8 moderately relaxed. None expressed anxious feelin s during the

final sessions.

he process of

wo kshop sessions were at

.aith Board of Education

Following the small group workshop sessions a combined one and one

half hour session took place during which all the separate workshop groups

came together to hear guest speakers, discuss the new curriculum, and to

exchange viewpoints and ask questions, The overall opinion of these

sessions was favorable. Four coordinators described them as excelloqt,

12 called them good. One said they were poor and three acceptable with

two coordinators distributing their ratings aver the good and acceptable

categories.

The major citywide guide to be used in the implementation of the new

program is the preliminary curriculum guide. This booklet outlines, for

each of the grades from pm-kindergarten to the 12th year, a scope and

sequence, lesson contents, and suggested learning activities which may be

used in the classroom. Astudy and discussion of the contents of this

booklet was a concern of both the small group workshops and the combined

sessions. Ths coordinators were asked to avaluate the contribution of

the Postgraduate Center training program to their understanding of the

materials of this booklet. They ware asked to rate on a five-point scale

ranging from Very superior to Very poor the Scope and Sequenee, contents,

And Learning Activities suggested for each nrade level. To reduce the



number of categories the prewkindergerten to 30 the 4 to 7, and the 8 to
12th year levels were combined to form three groups* with three divisions
in each group for a total of 9 judgments.

For the prekindergarten to 3rd yesmograde levels the model judgment
of scope end sequence was good. Poor was the second choice. The most
frequent rating of the contents section forthesegrede leveloihowed an
equal number of ratings of good and poor, The learning activities
section was ratted as poor most frequently, followed by good.

Tbe 4 to 7 year grade levels scope and sequence, and contents,were
both judged poor by most, followed next by good. The learning *cavities
segment for these grades was evaluated most frequentiy as poor with an
equal distribution over good and superior following.

On the 8 to 12 year grade levels sections there w s an even dis ri
ution of superior, good, and poor judgments assigned to each of the
divisions: scope and sequence, contents, and learning activities.

The coordinator's sense of being adequately prepared to interpret
and explain the contents of the preliminary curriculum guide mill not
necessarily be determined by the success or failure of the curriculum
discussions in this area. The coordinators were therefore aoked to
describe their state of preparation for adequately explaining and
interpreting the contents of this booklet to the members of the following
groups: pupils, parents, teachers, principals and district superintendents
They judged themselves es very well prepared, adequately prepared, in need
of more preparation, or totally unprepared with respect to each of the
above identified groups. With respect to each group the most frequent
choice was adequately prepared. In all cases this also represented a
majority of the choices made.

The primary aim of the training p ovided was the actual implementation
of the new program in the district coordinators own school district. The
period of joint participation in preparing for this job was also au oppor
tunity to develop an awareness of possible problems, to form an opinion
on the value of the printed end audio-visual tools available, to frame
criteria by which to evaluate success or failure, and to review one's
personal responae to the task ahead. The coordinetors were asked to
anticipate the degree to which selected areas would present problems of
implementation in their home districts. About half the coordinators
expected teacher training to be a serious problem, and with almost as
many agreeing that this would be somewhat of a problem. The other
identified areas were felt to present no proble2A or somewhat of a
problem for most coordinators.

When *eked to evaluate the adequacy of the printed curriculum
materials provided for the program, approximately two thirds of the
coordinators rated them good to excellent. Their stated judgment on the
adequacy of the audio-visual materials provided was evenly dtvided with
half rating them good to excellent and half rating them poor to adequate.
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In commenting on anticipa ed probleme it was st ted by some
coordinators th6t efforts were needed to involve parents more, and to
expect that problems would be more serious in the higher than in the
lower grads levels, When asked to diocuss additional problem areas
*bout one third of the coordinators said thet more audio-misual
materials, more readily available in each district, should be provided,
The two problems of concern suggested moat frequently after this were
teacher training and the need for additional printed materials.

When the coordinators were asked to state the major criteria by
which they would evaluate the effectiveness of the implementation of
tbe program the largest number of responses, twentymtwo, were devoted
to pupil outcomes in terms of increased knowledge, healthier attitudes
to family life and sexuality, the degree of pupil participation in class
end group diecussions, and to the development of values. Twelve choices
indicated the area of parental and community participation and acceptance
of the program. Ten suggested criteria ware in relation to teacher and
school acceptance of, and participation in,the growth of the program. The
number of schools participating, entering, and expanding the current
program was mentioned throe times. Additional criteria suggested were
teacher observations of boy-girl relationships, the improvement of group
processes, and the participation of religious and mediaal groups in
implementing the program.

When asked to recall th ir feelings on being first assigned to the
impitmentation of Family Liv ng Including Sex Education and their
feelings row that implementation was imminent, twelve coordinators now
felt strongly positive about the program whereae only three felt so when
first assigned. When first assigned nineteen felt positive as contrasted
with ten who chose positive to describe their current sentiments.

The coordinators were finally asked to evaluate the respective
contributions to their expected efficiency as coordinators of the training
they received since the programs inception,and the previous experience
they brought with them to the job. Two chose the training they received,
eighteen chose an equal combination of both previous experience and
recent training as primary explanations of their efficiency, and two
chose their previous experience exclusively.

Additional reasons mentioned were the strong support of the district
superintendents and additional training which had been received.
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Som recommendations for improving the workshop sessions were as follows:

1. The leaders should be more familiar with Board of Education

policies and directives.

2 Leaders and participants should rotate.

3. Sessions should have specific topics for discussion.

The coordinators were, therefore, asked to describe their state of prep-

aration for adequately explaining and interpreting the contents of the prelim

inary curriculum guide. The most frequent description given was "adequately

prepared." Where it was given it consistently reflected the majority opinion.

The primary aim of the training provided was the actual implementation

of the new program in the coordinators' own school districts. About half the

coordinators expected teacher training to be a serious problem; almost as many

agreed that this would be somewhat of a problem.

When asked to evaluate the adequacy of the printed curriculum materials

provided for the program, approximately two-thirds of the coordinators rated

them good to excellent. As to their expressed judgments on the adequacy of

the audio-visual materials, half rated them good to excellent and hulf rated

them poor to adequate.

In commenting on anticipated problems, some coordinators stated that

greater efforts were needed to involve parentstand that problems would be more

serious in the higher than in the lower grade levels. When the coordinators

were asked to state the major criteria by which they would evaluate the ef

fectiveness of the implementation of the program, the largest number of re

sponses (twenty-two) were devoted to pupil outcomes in terms of increased

knowledge, healthier attitudes to family life and sexuality, the degree of

pupil participation in closed and group discussions, and to the development

of values.



Summary Bach school district provided a coordinator for Family Living,
Including Sex Education. In conjunction with school principals, the coordi-
nators assumed the responsibility for coordinating all activities associated
with the implementation of the program within their respective districts. As
of February 1, 1968 each coordinator had received a total of 90 hours of spe-
cialized training.

In March, 196$ district coordinators were sent questionnairea concerning
the training program they had completed in February, 1968. Seventy-three per
cent of the coordinators returnpi completed questionnaires. The first section
of the questionnaire gathered information about the peraonal and professional
background of the coordinators. The second section was devoted to the more
immediate experience of their selection and initial participation in the pro-
gram. The third and largest section was devoted to their training experience
at the Postgraduate Center. Finally, they were asked to anticipate some of
the problems of implementation of the program in their district and to judge
the adequaoy of the materials and training they brought to their new assign
ment.

The training program for distri t coordinators held at the Post Graduate
Center for Mental Health included a battery of group aims. Therapists en-
gaged in sensitizing the coordinators to their own and others' feelings and
attitudes in the area of Family Living and Sexuality as a means of providing
them with the openness of mind and emotion called for in this new area. The
training program was designed to convey a clear senae of the curriculum ob-
jectives to the coordinators with the intent that the coordinators would the
by experience a sense of understanding the scope and nature of these objec-
tives. TWenty-one indicated their reaction to their new assignment to be po
itive or enthustastio

The coordinators were asked to evaluate six program objectives on the ba
sis of their experience. In all cases more than 10 of the 22 respondents in
dicated that the objective was explicitly presented, and in no case did less
than 19 of the 22 coordinators indicate the objective was less than implicitly
presented. The number reporting a clear, understanding grasp of each of the
objectives ranged from 13 to 216 Only three objectives were reported not to
be satisfactorily understood, the range going from 1 to 3.

Curriculum discussion and sensitivity training took place in small group
workshops of approximately 22 people. Mien asked for an overall evaluation
of the value of these group workshope eleven coordinators felt them to be of
great value, nine felt them to be of some value, and two of the twenty-two said
they were of little value.

In considering some of the areas of discussion included in the workshop
sessions, over 68 per cent of the coordinators reported too little discussion
of curriculum content, teachIng methods, and administrative and implementation
problems. The three particular strengths of the workshop sessions appeared
to be:

1. Self-confidence developed through the nmtusl discussion of
ideas and feelings.

26 Self understanding and a sympathetic understanding of the
ideas and feelings of others generated through discussions.

3. Development of useful familiarity with the technique of role
playing and group leadership.50



istrict Coordinator's Otittaire

A second coordlnator questionna

was to secure data on selected aspects dee

the new program in the schools. The quest
the manner in whieh the new subject matter wa

repa ad, the purpo e of which
with the implosantatton of
ire was brief and deilt with
being introduced to the

pupils, the instructional outcomes expected, and the extent to which the

program was, implemented.

HAtItode of implementing the program varied from district to district

and from school to school in response to local needs. Some districts pre

sented the curriculum materials in A classroom situetion where these

materials were identified specifically as units Or materials in Family

Living Including Sex Education.

Of the 30 district coordinators responding, one representing each of

30 districts, 7 indicated that Family Living Programs were vot being topic-

vented in their districts. Of these 7, most reported that implementation

would begin in September, 1968. Of the 23 remaining coordinators, 10

reported programs employing Family Living Curriculum material* identified

as much, 5 reported programs mbere such materials mere used by incorporat-

ing them into the general curriculum without specific identification, and

8 reported programs employing a coMbination of the two methods in intro-

ducing the new materials.

District Coordinators were asked to indicate the type of instructional

outcome expected from the methods of curriculum implementation in their

districts. Four outcome areas were presented as possible choices and *

coordinator could check any number of these outcomes he felt might eventu-

ats from the program implemented in his district, Of a total of 92 possible

responses,30 were associated with expected outcomes in the area of

developing healthy attitudes to family life and sexuality. This was

clearly the most frequently expected outcome. Teaching specific

anatomical and physiological processes and teaching the proper terrain-

ology for body parts were respectively Chosen 21 and 23 times, while

Guidance as an expected outcome wee chosen 15 tiMAA.

District coordinators ware also asked to indicate housefly actusl

individual classeJ had received instruction using the materials of the

preliminary curriculum in Family Living As of May 1, 1968

When the 30 coordinators were asked to categorize the number of

Family Living classes operating in academic and vocational high school

programs in grades 8 and 11, 9 of the 30 responded that Family Living

classes were operating in academic high school programs. Tho median

number of classes reported was 9 with a range of 1 to 15. Of these 31

classes operating, 6 coordinators reported all girl classes and 5 re

ported all boy classes. Five of the 30 coordinators indicated that

* A copy of the second ques ionnaire, de ed May 1968 in the Appendix IS
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ly living cless es were operating in vocational

grades 8 and 11, Tbe median numb r of classes r

vocational high school grade 8 end 11 programs w

1 to 10 amiss

chool programs
d operatins in
with a range of

In brief, the district coordinetors responses indicated that 23 of

the 30 districts had moved toward implementation of Family Living in-

structional programs as of May 1 in the 1967..68 school year. The most

frequently reported type of program employed Family Living curriculum

materials where they were rpecifically identified as such and employed

in separate teaching activities. In the remaining 7 districtspplans

exist for uarly implementation in 1968-69. Follow-up ihould take place

tO determine the matt nature of this implementation. When szked to

indicate the instructional outcome expected from the programs implemented,

the coordinators indicated the development of healthy attitudes to family

life and sexuality as the most frequently expected outcome and guidance

as the least expected outcome. This may suggest that future guidelines

for curriculum implementation place heavier emphasis on specific teaching

activities geared toward healthy attitudinal development.



each r P.sdac k ue tiovasire*

lowing description of the teachers repones wil4 begin with

a brief survey of their actual classroom experience in implmenting the

ndir curriculum.
Their use and evaluetion of the prel mi,pary curriculum

guide, text books, and audio-visual materiale will be 4eported. In

addition, the effect of the new prob.= on ocher instructional areas, on

classroom behavior, and on parent-tr.r.oher communication Tetll be described.

Following this there will be a decomption of the training the teachers

received in anticipation of and in conjunction winh the implementation of

the program in the schools. Finally, there will be a sketch of the per

son*/ and Trofessional backgrounds of the responding teachers. Their

reaction to being chosen to teach th2 new subject area will be reported.

The teachers were asked also to report op any training previous to the

introduction of the new pvogram which they fool improved their effective-

ness in this new area of instruction.

e 1 d The teachers wars sampled randomly frcm a lieu of

ticipating tachere. The number and school level dist:ibutions of the

teache s sampled and those responding arePen in Table 5.

Table 5

Samplit of Teachers Receiving Feedback Questionna

Junior Combined Senior

Elementary Intermediate High LS. and High To al

ho ls Schools Schools J . Schools BIWA

Ntnber of tucberi

in sample
Number of teachers

responding

Percent of teachers

responding in each

school level group

47 10 23 33 37 117

31 2 17 15 19 69**

66C% 20.0% 73 57.6% 51.4

**Eight other teacher questionnaires were used but ware unidentifiab

an to school level

Over half the teachers responding held licenses in more than one sub.*

jaict area. The two largest groups held licenses in health education and

the common branches. There ware 26 in each category. The next two largess:

groups were found in early childhood and home economics. Following these

there was an equal distribution in the life sciences, sciences, language

arts, nursing education, and social studies. One was recorded in the area

of foreign language and one for work with children with vetarded mental

development. Ten teachers reported teaching experience in both the slew

mentary and secondary schools. Thirtywfour teachers reported Numbing in

the elementary schools for periods ranging from one to 37 years with a

median value of 8 years experience Fort five teachers claimed secondary

* A copy of this questionnaire will be found in Appendix B.
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school experience ranging r to 38 years. The median was 8 years, In

addition 6 techers had college teaching experience of from 2 to 8 years.

Their immedilte past teaching background covering the leet three years was

described by 37 per cent of the teachers us health education and hygiene.

Nineteen per cent stated common branches, and the remainder ware distributed

over the sciences, home economics, language arts, guidance and early child..

hood education.

In describing th ir experience of selection for participat on in the

program,37 per cent of the teachers said they ware volunteers and an equal

number stated they were requested. Tan per cent were selected from among

volunteers and 14 per cent were chosen by a combination of the above pro-

cedures. Their reaction on being assigned to implement the new program was

stated to ba enthusiastic by 63 per cent and positive by 32 per cent. Four

per cent described their reaction as mildly to strongly negative. Fina4y,

the teachers were asked to indicate any training which they found to be A

good preparation for teaching Family Living, Including Sox Education,Whieh

they received prior to February, 1968. Thirtrusix teachers provided answers

and these fell into three rough categories. The largest =Mbar, 16, cited

training or experience directly in the field of Family Living or Sex

Education. Included ir this group were people specifically trained by

recognized agencies as well as those who had made an intensive private

study of the area. The second group, 14, was provided by those who related

college courses and training received as part of their general and prow

fessional education; courses in biology, science, psychology, end sociology,

to their teaching of the new curriculum materials in the classroom. The

last group, 6$ wee constituted by those who offered what might be called

personal life experiences such as marriage and parenthood.

The teacher's experience in implementing the new program in Family

Living, Including Sax Education could be reviewed over the entire term; or

as the events of a single dayts teaching( The teachers wtre questioned

first in detail about their classroom experiences of the one week immediate

ly preceding the receipt of the questionnaire, and then they were queetioned

in a more general way concerning their total classroom experiences over the

ire peat term.

ton In reporting on the numb r of minutes devoted

each day in the classroom last week to instruction in Fsmily Living, Including

Sex Education certain school level patterns emerged. In general the secondary

schools reported from 3 to 5 days of instruction for about 45 minutes ou each

of these days. The elem entary schools most often reported either one or two

days of instruction lasting about 30 minutes or four to five days instruction

for about 10 minutes each day. These patterns seem to reflect differences

in the structure of the classes found on these levels. In the elementary

schools the same body of pupils are faced by the same teacher over the entire

wok. If the usterial is taught as a specific instructional areata

delimited portion of time, in thiscase about 30 to 40 minutes, wuuld be

deflated to Family Living, Including Sex Education on certain days. If the

material is integrated within the overall instructional program,the amount

of time devoted on any one day would tend to be small and found interspersed

over the school day. On the secondary level tho instruction would be con



fined to the period when the teche r faces a partLcu1a r group of pup ls,
one period on any given day. In addition, although it might be t aught for
5 consecutive days in any week, this may occur over a limited number of
weeks, the number of weeks determined by tha length assigned to this topic
as part of a larger subject axes.

The actual inception of instruction varied from school to school. Based
on the 77 teecher replies, approxima ely 25 per cent had begun classroom
instruction by the first week in Minh, 50 per cent by the second week in
April, and 75 per cent by the first week in May, 1968. In examining these
dates, however, it must be pointed out that frequently the Family Living,
including Sex Education instruction was presented as a unit within the
course content of a subject area such as hygiene or health education. The
date on which inetruction began therefore would indicate its planned place
in the term's work devoted to these subjects rather than a tardy beginning

Mat was the general achievement level of thetr participating pupils?
in describing their pupils in terms of academic achievement 9 per cent of

the teadhers described them as above average and 6 per cent said below
average. The remaining teachers divided evenly in elescribing their pupils
es average or of mixed achievement levels Separate instructions for boys
and girls was reported by 53 per cent, coked instruction by 31 per cent, and
16 per cent did not answer.

The teachers were asked to review their Lipson activities in the week
prior to their receipt of the questionnaire. The leasons in the curriculum
booklet are divided into an overall concept, the contents which define this
concept, and suggested learning activities for implementing the lesson, The
teachers were alked to rate each of these in terms of their experience during
the previous week. The concept for last week's lesson was described as clear
and teachable by 54 per cent. The content was rated as practical and rele-
vent by 60 per cent, and 44 per cent said the learning activities were
practical. Approximately 22 of the 77 teachers or 28 per cent failed to
rate the three sections. In no case did the unqualified negative judgments ex-
ceed 5 per cent. Seventy-one teachers reported on the use of * text book by

pupils in conjunction with instruction in Family Living, Including Sax

Education. The use of no text book, was indicated by 73 par cent. Of 77
teachers, 53 par cent satd they used audio-visual aids durins the course of
last weeks lessons. The teachers who used text books and audio-visuml aids
were asked to evaluate the quality of these tools. Thirtrtwo par cent said

they were excellent, 19 par cent rated them *a good, 9 per cent said they
were fair, and 40 per cent failed to rate these materials

The introduction of a new area of instruction produces he necessity
for eliminating or telescoping instruction in other areas. The teachers were
asked to indicate what they would have taught during the previous week if
Italy Living, including Sex Education ware not in the curriculum. Fifty
three teachers retilied,and their answers were categorized in terms of the
instructional area which would have been presented if the new materials were
not included in this term's work. Twenty-two teachers said hygiene, including
health safety, first aid and free play. Twelve teachers replied general
ecience. Social atudies and driver education were each mentioned eight times
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and t e langua e arts and reading were i entified by three teachers. The

teachers were asked what had happened to the instruction which would hive

been given in place of the new curriculum materials. Thirteen per cent

of 53 teachers said it was dropped for the term, another 13 per cent said

it Was rescheduled to another time, and 32 per cent said it had been pre .

sented in abbreviated form. The remainder did not reply or gave miscall

aneous answers.

The next gfroup of questions ware asked in term of classroom exper-

iences over the term since February 1968. Thirty-one per cent of the 77

teachers said that a discernible change in classroom discipline accompanied

instruction in the new area, fifty per cent noted no changepand 19 per cent

did not answer. Twenty-four teadhers explained their answers. Of these,

17 teachers noticed a high degree of motivation and keen interest by their

pupils during instruction in this area. Two teadhers stated that initinl

signs of little interest later changed to (high degree of interest and

participation in class discussion. Two teadhers noted an increasing aware

nese of each other on the part of the boys and girls in their class and one
reported a most enthusiastic response on tho part of the girls in the class.

TO* teachers claimed there was a more than usual interest and participation

by pupils wtth short attention spans. One teadher reported a great deal of

g ggling during the instruction.

Classroom instructional time can also le used to train additional

teaching staff members by their participation or observation of current

practice. When asked whether a student teacher, or other teacher was

present while the new material was presented,41 per cent of the teachers

responded in the positive. Forty-seven per cent stated they would welcome

the presence of such teachers. Twenty-seven per cent were undecided and

5 per cent rejected the practice.

In utilizing the preliminary curriculum guide over he course of the

term the teachers were in a position to provide an overall opinion on its

merits. Fifty-three per cent of the 77 teachers rated it Ake good to

excellent, 18 per cent as adequate and 14 par cent CI poor to vary poor.

The remainder gave no response. Printed materials for use in the classroom

in this area were found to be both available and not readily available by

24 per cent each, and 39 per cent said they were available with effort.

The remainder did not reply.

The printed materials available were described as good to excellent by

29 per cent of the teachers, adequate by 10 par cent, and poor to very poor

by 6 per cant. Thirty-five par cent reported using non* tied the remainder

gave no reply. Twentrithree per cent of the teachers found audio-visual

materials to be readily available and 60 per cent declared them to be avail

able with effort or not readily available. The remainder did not reply.

Of the 60 respondents,the quality of these audio-visual materials ware

considered good to excellent by 48 per cent, adequate by 22 per cent,

poor by 5 per centland 25 per cent said they did not use these aids last

week.



As a ram lt of the naw program 20 per cent of the teachers noted en

=reale in their personal contacts with parents while 62 p.r cent recorded

no signi icant change in teacher-parent counication.

Training progrems for teachers were set up in centrally located
and also at the school district level. Citywide sessions were conducted in

Brooklyn at the headquarters of the Board of Education and in Manhattan at

the Lenox Hill Hospital. These sessions included discussions of efte pre

liminary curriculta 'manual, work with parents, sexuality, preparation for

marriage, reproduction, pre-marital relationships, abortion, masturbation,

and questions raised by teachers, parents, pupils end community leaders

In addition, training sessions were held in the school districts under the

supervision of the district SuperintendInts and district Coordinators.

Sessions were conducted by persons mho were drawn from the district* Those

staffs included local doctors, college staff members, district Bureau of

Child Guidance personnel, family life consultants, Department of Health staff

members local clergymen and others.

About 62 per cent of the 77 teachers attended four to five citywide

training sessions. Fortymons teachers turned in ratings on the uelity of the

sessions. Of the latter 26 rated these sessions good to excellent rated

them as adequatetand 9 rated the sessions poor to very poor.

Seventy par cent of the teachers participated in the local district

training programs. These programs were devised to conform the implemontam

tion of the new program to the needs of the local school districts. Their

design and implementation was under the supervision of the district super

intendant in cooperation with the district coordinator and local school

principale. The hours of treinins received at these local trainins sessions

ranged from I to 30 hours with 8 to 10 hours as the nodal value reported

The value of these sessions were rated good to excellent by 37 per cent of

the teachers, 18 per cent called them adequate 10 per cent poor and 35 per

cent gave no ratings

Sixty one teachers provided recommend* ions and comments on the train

ing they received. The recommendstions were categorized and the following

distribution emerged. Twenty-five of the teachers expressed a need for

demonstration lessons and the integration of the discussions within the

framework of a day to day classroom situation. The next largest group

suggested the training sessions be composed of teachers dealing with closely

related grade levels. The early childhood teachers as en example felt much

time was wasted in discussing ehe problems of the senior high seheols. The

remaining recommendations were distributed over the need for more codicil

and psychological exports, smaller groups, a comparisonlathe technivos

employed by various schools, and the participation of more male teachers.

Suggestions for areas needing more emphasis in future teacher training

ware provided by 43 teachers. Five categories received most frequent

mention in each came by twenty-five per cent. There were'
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The need for be t r and more abundant audio0visual aide and printed

materials In conjunction with this they asked for more intensive

training in the pedagogical exploitation of these materials.

The need for guidelines and eximplee in the treatment of sensittve

and difficult areas of th it curriculum w th the limits of discussion

more clearly defined.

Abetter grounding in the developmental psychologic l and physiological

aspects of child growth particularly in relation to sexuality.

More time devoted to the social, interpersonal, and institutional mani-

festations If human sexuality as expreased in marriage among various

cultures and economic levels.

Training and guidance in the skills necessary to find and e ploit the

resources of 'libraries, social agenc es, and local institutions for

materials and assistance in implementing classroom instruction.

Next, in order of frequency were suggestions for more emphasis on

dating prblems and sexual misconceptions, more time devoted to training

and more emphasis on correct and scientific terminology. The remaining

suggestions clustered in the areas of more sensitivity training, parentel

participation, dealing with the teacher's own grade level, demonstration

lessons and teacher quality.

The request for suggest o t on areas needing less emphasis was answered

by 40 per cent of the teachers in a negative sense. In declaring no or none

they explained their response as a declaration that no area of discussion

should recetve less emphasis. In terms of areas for which a positive act

of deemphasis was desired the subjects of physiology and anatamy came

first with about 25 par cent. The remaining suggestions were thinly

scattered over relations with parents, discussion of the curriculum

bulletin, morality, methodology, hobbies and clubs and what were called

abstractions.

The comments and observations made by the participating teachers

indicated much enthusiasm and interest in the new program. Generally,

the teachers felt the program was having a significantly positive in-

fluence upon the children in developing wholesome attitudes and correct-

ing misconceptions about family living and sexpand had great potential

for further development. The interest and enthusiasm of the children

was very noticeable thr*ughout the year. It was noted that the children

felt free and more relaxed in talking about sex without getting embarrassed.

In many instances they were eager to ask questions and continue discussions

with the teacher after class.

Many teachers stated that they found the teaching of Pamily Living

and Sex Education to be a very rewarding ..xperience. Good rapport among

pupils and between pupils and the teacher was reported by many teachsrs.

Some teachers emphasized the importance of teaching Sex Education and

Family Living in an ethical and sociological context,where emphasis is

placed upon che responaibilities of family ltving. In general, the

teachers felt that the parents have accepted the new program and are,

in many cases, enthusiastic about it.



Among the shortcomings of the program reported by the teachers was
the paucity of printed materials and the inadequacy of curriculum guides.
The lack of audio-visuel equipment and the shortege of time (some teachers
complained that the program was not well integrated into the genera
curriculum) was also mentioned among the negative aspects of the new
program

In general the teachemagreed that the program was sueceesful in
terms of its basic objectives and that it should definitely he eon inued
indeed expanded, next year.

- A random group of 117 teac1era distributed over three school
levels, elementary, junior and senior high schools were sampled. A
specially constructed questionnaire was sent to them.

It was found that the actual inception of instruction varied from
school to school. Based on teachers' replies about 25 per cent began
classroom instruction by the first meek in March 1968, an additional 25
per cent by the second week in April, and by the first week in May, 1965

a total of 75 per cent of the teachers were involved in classroom In-

struction. The time devoted to daily instruction in Family Living in
any given week varied between school levels end within any given school
level on a daily basis according to the method of implementation employed.

In the conduct of the daily lesson, textbooks were used infrequently
while audiomvisual materials mere employed more widely. The audio-visual
materials used were rated favorably by a larger number of teachers than
were the available printed materials, A, majority, about 55 per cent, rated
the curriculum booklet favorably on the basis of their classroom experiences.

The effect of the introduction of the new curriculum on other areas of
instruction was in the direction of an abbreviation, rather than replacement
of previously taught content. The topics most often affected mere found in
hygiene, health safety, and first aid

About a third of the teachers noted a discernible change in classroom
behavior accompanying instruction in the new area. Three-fourths of these

teachers described this change as an increase in motivation and classroom
participation by pupils. Additionally, changes in the interpersonal
relations of pupils were noted as vell as increased attention on the part
of normally less attentive pupils.

The use of the classroom lesson period as a training time for poten-
tial teachars of Family Living, Including Sex Education was reported by
about 40 per cent of the teachers

More teachers reported partici ation at local district training
programs, which ware designed to conform the implementation of the new
program to the needs of the local school districts,than at centrally
located sessions. Sixty-one teachers provided recommendations on the
training they received. The five categories which received most fre-
quent mention were: the need for guidelines and examples in the treatment
of sensitive areas, more training in the use of teaching materials, an
increased emphasis on the developmental aspects of child growth with
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particular reference to sexu. lity, more tizn * devoted to the social

festations of sexuality in rriage as found in various cultures, snd wox'e

training in finding and exploiting the pedagogical resources available for

classroom use. Generally, the teachers felt the program was having a

significantly posittve influ nce upon the children in chveloping wholesomn

attitude*. It operated to correct alscoftceptions about family living ind

sex, and had great potential for further development. The teachers felt

that parents and pupils have accepted the new program *rid are, in many

cases, enthusiastic about it. In general ehe teachers agreed that the

program was successful in terms of its basic objectival; and that it should

be definitely continued, indeed expanded, next year.

Appreciation and acknc4ledgment is noted of the assistance provided

by the following staff members of the Bureau of Educational Research in
the completion of this report: Elliott Amelkin Thomas Capone, Larry Frey,

Nick Gavales, and Dr. Neil Lorber,



SVICARY

Thl_MISLW.MOJEMAS

The New York City school sy tem has recognized the need for more

effective family life education, including sex education. This) need has

been intensified by recent social changes, increased urbanization and

evolving personal values.

Parents have felt the need for 'help in giving their childr n

guidance in these matters in the home, and phwicians and clergymen

have urged the schools to atmist In this aspect of education.

The growing body of knowiedge about human development, human

behavior and family life requires that the schools ingwecie such

training. The expanding knowledge must be embodied in new printed

and audiovisual instructional materials, and teechers and oupervisors

must receive additional relevant training

In order to meet the educational needs e Nlw llork City school

sys em has begun the development of 4 new curr culum in family living

including sex education. An initial cadre of teadhers and supervisors

hes been selected, and training courses established. Parents and

community groups have been oriented, and their help obtained in defin-

ing and developing the Nogram. The proress of selecting and creating

suitable books, audiovisual aids and other resource materials bas been

begun.

The new curriculum is designed to help each child grow in the

aspects of wholesome living related to being a good fansily member. It

it planned to help children understand the physical changes which take

pla e in their bodies and the effect of these changes on total growth

The course of study will discuss children's problems in relation to

sexueslity with frankness and sensitivity, stressing a wholesome attitude

toward sex, using proper terminology and answering children's questions

accurately and understandably. The curriculum also aims to help child"

ren acquire 4 background of ideals, standards, and attitudes which will

be of value to them in the development of interpersonal relations and in

building their future life.

Methods and Pocødu

Emagalzakomat - In school year 19674968 a total of 31,000

pupils in grades Pre-K to 12 were involved in the program. Systematic

instruction was given to pupils in 110 schools, nd pilot clatses were

conducted in 55 additional schools A total of 360 classroom teachers

participated.

Thirty-two coordinators of Family Living worked under the supers,

vision of the district superintendent to coordinate the program. no
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implementat on of he program was assisted by representatives of vari us

bureaue of the Board of Education, the citywide Advisory Cou cil and

local councils.

A eomprehensive training program wee ins ituted for teachers end

supervisors. The various
main body of the report.

Observ tions and judgments of participating

par onnel ware used in gathering evidence concerning the effectiveness

of the program. Specially constructdd questionnaires ware completed by

all district superintendents and district coordinators and by a random

sample of principals and teachers.

Outcomes with respect to pupil at itudeo were assessed by means of

three instruments: a pupil attitude questionnaire for'grades 6-12, a

teacher questionnaire for grades 642, and a teacher questionnaire for

grades K-5. Both teaeher questionnaires concerned teacher estimates of

pupil attitudes. The three instruments ware specially developed and

analyzed for reliability and validity.

Work on experimeutal editions of an achievement test designed to

measure pupil knowledge of curriculum content wes begun inliay, 1968.

An organized system for obtaining tentative items from participating

teachers was instituted. The items obtained are being edited and com

posed into pilot teat forms for try-out, analysis and revision. The

results found through the use of the various instruments except the

achievement test are aummarized below, beginning with the findings

concerning pupil attitudes.

essions conducted have been outlined in the

Empluttadat The sample involved in the evaluation of pupil attitude

consisted of 446 subjects, 259 girls and 187 boys, in 7 sixth grade classes,

5 eighth grade classes and 8 aeventh grade classes. The teacher sample

consisted of two types: one group comprised 17 teachers who were given

the questionnaires in person, a second group comprised 23 teachers, 11

teachers from grades K-5 and 12 teachers from grades 642, who were mailed

questionnaires. All told, 11 schools (faur elementary schools, three
junior high schools, and four senior high schools) were involved in the

student sampling. These schools are representative of public schools in

New York City in specified categories such as: special service seloo1e,

sex, format of curriculum, and other related categories

The curriculum wee based on the preliminary curriculum guide to

Family LiVing, Including Sex Education, which was prepared in the summer

of 1967.

In the absence of any available measures, questionnaires were special-

ly developed for the purpose of evaluating attitudinal outcomes in relation

to the program objectives. Three instruments were developed: a pupil



queationniire for grades 6-12, a teacher questionnaire for grades 2,

and a second teacher questionna r grades gi.5. The split-half

coeffi tent, Spearman Brown formu WAO used as the measure of reli

ability. In general, the reliabili y coefficients for the three

instruments ranged from .71 to .94, which suggests a fairly high est mate

of internal consistency. The estimate of validity for the pupil
questionnaire, grades 6-12, was a, concurrent type of validity involving

teacher ratings obtained from the teacher questionnaire, grades 6-12,

as the criterion of comparison.

Pupil attitudes were measured in terms of graphic compari one (see

Figures 1-3) made between teacher - pupil modal response profiles with

respect to 12 multiple-choice questionnaire items. For the graphic modal

response pattern comparisons, both pupil and teacher responses were used

When the findings of the sixth, eiehth and eleventh grades are seen as

a whole, it can be stated that the majority of teachers and students are

In fairly close agreement as to the ways in which most of the students

view the curriculum. Perhaps even more noteworthy is the fact that

student attitudinal outcomes are predominantly of a favorable quality.

Comparisons of mean scores on the pupil questionnaire and the teacher

questionnaire were made in further study of pupil attitudes. The statis-

tical significance of the comparisons was determined by means of the "t"

test. Statistically significant differences were found between the mean

scores for grades 6 and 8 and for grades 6 and 11, which indicates that

the attitudes of sixth grade pupils to the program objectives are more

favorable than those of the eighth and eleventh grads pupils. This

finding may be attributable, in part, to the fact that sixth graders

received 75 minutes of tint:ruction per week, whereas eighth and eleventh

graders usually received 40 minutes of instruction per week. MOrsover,

sixth grade pupils spend the entire sdhool day with their homeroom

teacher, %Thereto eighth and eleventh grade students typically spend one

or two class periods a week with their teacher for instruction in this

curriculum.

A statistically significant difference was also found between the

mean scores for grades 8 and 11, indicating that the attitudes of the

eighth grade pupils to the program objectives are more favorable than

those of the eleventh grade pupils. This finding may reflect a more
individualistic, differentiated way of thinking about sox on the part

of the eltventh grade students.

Again, a statistically significant difference was found between the

mean scores of boys and girls for grade 11, whidh suggests that the

attitudes of the girls to the program objectives are more favorable than

those of the boys. This finding thAy reflect a greater ego involvement

in the curriculum on the part of the girls, particularly in relation to

such topics as : readiness for marriage, havir.; the right partner,

building a successful marriage being in love, and the like.

NO statistically significant difference vas found between the mean

scores of two groups of eleventh grade boys, for one of which the format
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of ha curricu um was specifically identified as Family Uving, Inclucing
Sex Education, and the other, where it was not, This finuing suggests that
the format of the curriculum for eleventh grade melee is not crucial in

differentiating among their attitud nal outcomes. Although based on a

small sub sample, this finding may have relevance to the structure and

format of future curriculum planning for eleventh grade male students

NO statistical significance was found between the mean scores of

12 teachers from grades 6-12 to whom the teaCher questionnaire WAO mailed

and 20 teachers from grades 6-12 to whom the teacher questionnaire was

personally administered. This result suggests that the method of admin.,
istration of the teacher questionnaire is not 4 significant factor in
differentiating between their perceptions of class attitudinal 0040M4O.

n 1

Dtetr ct .ertntendents' ' stonnar The superintendents

r ported that 106 schools v n providing instruction in The

Family Living, including Sex Education progrem. Of these, only 3 districts

reported that no actual classroom instruction had as yet been implemented,

although teachers had been selected and were attending in-service training

courses. The number of schools per district where pupil instruction in

Family Living was being provided varied from 1 to 16 with a median of 7

schools. A large majority of the superintendents were in favor of either

expanding the program or continuing the program, Although a precise

account of the community reactions to the program could not be taken at

the present time over 50 par cent of the respondents judged the community

reaction as very favorable and 45.5 per cent judged it to be at least

favorable. Over half of the respondents reported that they received strong

support from the community. Nevertheless a significant minority indicated

that the support was not particularly strong. The superintendents also

felt that parentioschool relationships had increased.

The superintendents generally agreed that the reactions of other

participating district personnel to the new program ranged from favorable

to very favorable, However, there were some instances of a lukewarm and

indifferent attitude toward the new program

Over half of the superintendents reported hat the introduction of the

am had had no significant effect on other instructional priorities,

about 14 per cent indicated that it had a favorable effect, and an

equal percentage reported a negative effect on other instructional prior"

ities.

According to most of the superintendents the program had a positive ef

feet in increasing teacherts sensitivity to pupil needs and parental needs,

and sensitivity to commun ty needs. Ninety-five par cent of the district

superintendents reported that their teachers participated in The Central

Training Program. Ninety-one per cent of the respondents preferred the

local distzict training programs to the out-of-district training programs.

-64-



The primary y the superintendents for strengthen
ing the p oar= was to continue and enlarge the training programs for the
participating staff, including teachers and supervisors. The importance
of visual aid materials was also stressed by many of the respondents.
A number of superintendents expressed the need for training programs for
parents administered by trained personnel

ci .ale ucauonnaires - The principals reported the
various methods were used to recruit teachers for the new program. Many
principals selected the teachers themselves, s01110 asked for volunteers
and a few relied upon recomendations made by other staff members, TWo
types of training centers, central and local, mare instituted for the
professional teaching staff. less than half of the principals stated
A preference for the local district programs, while slightly over 50
par cent declared a preference for the use of both the local and
central programs, With respect to post-training assignments, most
of the principals stated that their teachers actually engaged in
instruction in the new program, whila over 25 par cent indicated that
their teadhers had not you engaged in instruction during the current
term. Mot of the principals considered the training provided for
teachers to be adequate although over half felt that more training
was needed.

With rega d to implementation of the new curr culum, less than
half of the pr ncipals indicated that their school policy was to identify
the area of study as Family Living, /ncluding Sex Education. Only
9.3 per cent indicated the exclusive use of the integrated method
(incorporating materials into other curriculum areas), while about
20 per cent declared that both methods were used simultaneously.

Over 70 par cent of the respondents concluded that pupil reaction
to the new program was at least favorable, many stating that it was
indeed enthusiastic. There IMO no reports of any hostile reactions,
although a small percentage of pupils ware indifferent. The general
parental reaction to the program was favorable. As a measure of the
successful acceptance of the program by the community, the principals
reported an encouraging number of incidents where members of the
community requested continued or expanded instruction in this area.
Most of the principals felt that the community accepted the school as
au appropriate agency for instruction in Family Living, Including Sex
Education. Although many principals indicated that communication
between the community and the schools had increased, over 50 per cent
detected no change in community participation. Many of the schools
indicated an intention to foster parental invotvement in implementing
the new program through the formation of parent groups and, in many
instances, have already begun doing so.
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w eh regard to dLstrictwide pr grams, close to thre -four Its of
that principals indicated involvement in such a plan to effect imple-
mentation of the now program. An overwhelming majority of principals
stated that they plan to continue, and in many cases to expand the
program during the coming year.

Among the recommendatione made by the principa for st -ligthening
the program were improving the teacher tra ning program, developing
more and bettor teaching materials, solici_ing more active participation
by the community, and expanding the program to include all grad. levels,
and eventually all sehools

Piret Distrct Coordinato r's su.stionnatro Each school district
provided a coon! inator for Family T4ving, Including Sex Education. /n
conjunction with school principals, the coordinators assumed the rospon-
sibility for coordinating all activities associated with the implementam
tion of the program within their respective districts. As of February 1,
1968 each coordinator had received a total of 90 hours of specialized
training.

The training program for district coordinators held at the Post
graduate Cantor for Mental Health included a battery of group aims
Therapists worked to sensitize the coordinators to their own and others
feelings and attitudes in the area of family living end sexuality as a
means of providing them with the openness of mind and emotion called
for in this now area. The training program was designed to convey a
clear sense of the curriculum objectives to the coordinators with the
intent thst the coordinators would thereby undo stand the scope and
nature of the objectives.

The coordinators were asked to valuate six program objectives on
the basis of their own experience. For all six objectives a majority
of the coordinators indicated that the objective was axplicitly presented.
The number reporting a clear understanding of each of the objectives
ranged from 13 to 21. Only three objectives were reported not to be
satisfactorily understood, and by only a few coordinators, three or
fewer.

Curriculum discussion and sensitivity training took pl ce in small
group workshops of approximately 12 people. When askod for an overall
evaluation of the value of these group workshops, eleven coordinators
felt them to be of great value, nine felt hem to be of some value,
and two of tho twenty-two said they were of little value.

In considering some of the areas of discussion included in the workshop
sessions, over 68 por cent of the coordinators reported too little
discussion of curriculum content, teaching methods, and administrative
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and implementation probleina. The three particular strengtha of the w rk

shop sessions appeared to be:

1 Self-confidence developed through the mutual discussion of

ideas and feelings.

Self understanding and * sympathetic understannag of the

ideas and feelings of others generated through discussions.

Development of useful familiarity with ehe teehnique of role

playing and group leadership.

Some recommendations for improving the workshop sessions ware e9

follows:

1 The leaders should be more familiar with Board of Education

policies and directive..

2 Leaders and participants should rotate.

3. Sessions should have specific topics for discussion.

The coordinators were askee to describe their state of preparation

for adequately explaining and interpreting the contents of the preliminv

ary curriculum guide. The most frequent description givenwas "adequate-

ly prepared."

The primary aim of the training provided wee the actual implements

tion of the new program in the coordinators' own school districts. About

half the coordinators expected teacher training to be a serious problem

almost as many agreed that thia would be someWhat of a problem.

When asked to evaluate the adequacy of the printed curriculum materials

provided for the program, approximately two-thirds of the coordinctors

rated them good to excellent. As to their expressed judgments on the

adequacy of the audiovisual materials, half rated them good to Excellent

and half rated them poor to adequate.

In commenting on anticipated problems, some coordinators stated that

greater efforts were needed to involve parents, and ehat problema would

be more serious at the higher than at the lower grade levels. When the

coordinators ware asked to state the major criteria by which they would

evaluate the effectiveness of ehe implementation of ehe program, the

largest number of responses (twenty-two) were devoted to pupil outcomes

in terms of increased knowledge, healthier attitudes to family life and

sexuality, the degree of pupil participation in closed and group discussior-

and ehe development of values.

Second D strict Coordinat r estionnaire - The district coordinators'

responses indicated that 23 of the 30 distri ts have moved toward implement&

tion of Family Living instructional programs during the 1967-68 school year.

The most frequently reported type of program employed Family Living curri-
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Some recommendations for improving the workshop sessions were es
follows:

1. The leaders should be more familiar with Board of Education
policies and directives.

2. Leaders and participants should rotate.

3 Sessions should have specific topics for discussion.

The coordina ors were asked to describo their Ante of preparation
for adequately explaining and interpreting the contents of the prelimin-
cry curriculum guide The most frequent description given was "adequate
ly prepared,"

The primary aim of the training provided was the actual implementa-
tion of the new program in the coordinators' own school districts. About
half the coordinators expected teacher training to be a serious problem;
almost as many agreed that this would be somewhat of a problem,

When asked to evaluate the adequacy of the printed curriculum materials
provided for the program, approximately two-thirds of the coordinators
rated them good to excellent. As to their expressed judgments on the
adequacy of the audiovisual materials, half rated them good to excellent
and half rated them poor to adequate.

In commen ing on anticipated problems, some coordinators stated that
greater efforts were needed to involve parents, and that problems would
be more serious at the higher than at the lower grade levels, When the
coordinators were asked to state the major criteria by which asy would
evaluate the effecttveness of the implementation of the program, the
largest number of responses (twenty-two) were devoted to pupil outcomes
in terms of increased knowledge, healthier attitudes to family life and
sexuality, the degree of pupil participation in closed and group discussions,
and the development of values.

e The district coordinators'
responses indicated that 23 of the 0 districts have moved toward implement&
tion of Family Living instructional programs during the 196748 school year.
The most frequently reported type of program employed Family Living curriw



cu um meter als, specifically idea ified and employed in sepa a e teaching
activities. In the remaining 7 districts plans exist for early implementa-
tion in 196849. Follow-up will teke place to determine the exact nature
of this implementation.

When asked to indicate the instru tional outcome expected from the
programs, the coordinators indicated the development of healthy attitudes
to family life and sexuality as the most frequently expected ouo.ome, and
guidance as the least expected outcome. This suggests that future guide-
lines fon curriculum implementation place heavier emphasis on specific
teaching activities geared toward healthy attitudinal dtvelopmente

At the 8th and llth grads levels the coordinators more frequently re
ported programs operating in academic programs than in vocational programs.
Moreover, it would scam that when programs exist in both vocational and
academic settings thi.re tend to be more classes operating in the academic
settings. This suggests the need to encourage program development in
vocational settings. The data available also indicate that in both vocation-
al and 14ademic settings the majority of Family Living instructional classes
tend to be either all boy or all girl. Increased co-educational classes
should be considered in terms of efficacy in achieving program goals

Teachermqe b k uesti ire The teachers indicated that the
actual =option of instruction varied from school to school. About 25 par
cant of the teachers had 'egun classroom instruction by the first week in
Hareb 1968. An additional 25 per cent had begun by the second week In April
and by the first week in May 1968, 75 per cent of ehe teachers were in-
volved in classroom instruction. The time devoted to daily instruction in
Family Living in any givenweek varied between school levels, and within
any gtven school level varied according to ehe method of implementation em
ployed.

In the conduct of the daily lesson, textbooks were used infrequently,
while audiovisual materials were employed move widely. The audiovisual
materials used were rated favorably by a larger number of teachers than
were the available printedmaterials. A majority, about 55 per cent, rated
the curriculum booklet favorably on the basis of their classroom experiences.

The effect of the introduction of the new curriculum on other areas of
instruction was in ehe direction of an abbreviation, °rather than replace-
ment, of previously taught content. The topics most often affected were in
hygiene, health eafety, and first aid.

About a third of the teachers noted a discernible changs in classroom
behavior atcompanying instruction in the new area. Three-fourths of these
teachers described ehis change as an increase in motivation and classroom
participation by pupils. Additionally, ehanges in the interpersonal rem
lations of pupils were noted, as well as increased attention on the part of
normally less attenttve pupils.

The use of the classroom lesaon period as a training time for potential
teachers of Family Living, Including Sex Education was reported by about
40 per cent of the teachers.
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A majority of teachers r ported particip tion in local di
training programs, rather than in central neasions. The local programs

were specially designed to gear the implementation to the needs of the

local districts Sixty-one teachers provided recommendation,' on the tra n-

ing ehey recelved

The five cate ories which received a* t frequent mention 4; the

need for guidelines and examples in the treatment of sensitive areas; more
training in Om use of teaching materials; an increased emphasis on the
developmental aspects of child growth with particular reference to sexualit
more time devoted to the social manifestations of sexuality in, marriage as
found in various cultures; more training in finding and exploiting the
pedagogical resources available for classroom use. Generally, the teachers
felt that the program wae having a significantly positive influence upon
the children in developing wholesome attitudes. It operated to correctmis
conceptions about family living and sex, and had great potential for further
development. The teachers felt that parents and pupils have accepted the
new program and are, in many cases, enthusiastic about it. In general, the
teachers agreed that the program was successful in terms of its basic ob-
ectives, and that it should definitely be continued, indeed expanded, next
year.

aravanagligni - Teachers

The program in Family Living, Including Sex Education should be continued
and expanded.

Tht role of the district coordinator is valuable, and wre time should
be made svailable to the district coordinator to devote to Pam ly Living,
Including Sex Education.

Special instructional materials, especially audiovisual materials, are
needed and are valuable in instruction in Family Living and Sex Education.
Considerable additional work remains to be done in designing and producing
such materials.

The In-service training of teadhers and superviaors in Family Liv ng
Including Sax Education is valuable and should be contined and expanded.
Increasing emphasis should be placed on training at the local district level.

Instruction in Family Living and Sex Education has a desirable effect
on pupil attitudes. There is a need for a long range program to develop
sAentifically valid and reliable measures of pupil attitudes in ehis area

An achievement test designed to measure pupil knowledge in the area
of Family Living, Including Sex Education will be a valuable instrument
for the measurement of pupil outcomes in this curriculum area.
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APPENDIX

The appendix, consisting of evaluation in3trurent5,

appears in the following order:

APPENDIX A Copies of in8trurnent a utili ed
with aelected pupils and teachers
of the New York City Public
Schools, Febo June,1968

APPENDIX B Copies of irtrwmente utilized
with the professional staff of
the New York City Board of
Education, Febo June,1968



APPENDIX A

1 Teacher Questionnair (6-12)

2. Teacher Questionnaire (K-5)

3 Pupil Questionnaire (6-12) *

*These instruments were prepared by Drs. Allan J. Schneider, George Porlano
and approved by Assistant Superintendent Helene M.
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P.N. 631
6/68
6.12

BoARD OF EDUCATION OF THE CITY OF NEW ralIC

BUREAU OF EDUQATICNAL RESEARCH

District School

A teacher questio

obtain reactions to

TEACHER QUESTICNNAIRE

FAMILY LIVING, INCLUDING SEX EDUCATION

Date

e and a pupil questionnaire have been developed in order to

e Family Living, Including Sex Education,

The questions on the next few pages comprising the teacher questionnaire are de-

rived from the main objectives of the Farvily Living, Including Sex Education

Program, the program which your class is participating in this Spring term

A pupil questionnaire is being given to your class to determine pupil reactions

to each of the program objectives. Through your questionnaire, we would also

like to obtain your reaction as to how you think the majority of the 2,14a feels

about each of these objectives. It is important that your answers reflect what

you. believe to be the Ault feelings as a group toward each question.

It is recognized that class reactions to a program of this nature will v

time, pupil maturity, and other factors. It is understandable, therefore, that

your appraisal of the class' feelings to these questions may vary from question

to question.

This is not a teat situation. There are no right or wrong answers to these ques

tions but it is important that your answers be candid. Your responses will be

combined with other teacher evaluations on a city wide basis The data will then

be used for statistical purposes.



The e eriee of queettone below ccpriee the pupil queationnaire being

given to your class The que tions are worded specifically for the ettKiente,

themselves to answer. However, we mould also like to get your reaction ae to

how you think the majority of the glim feele about each of theae qu etione

To do thie effectively, please answer these questione as eeen through the eyes

of your claas as a group. In other worde, it ia important that your answers

reflect what you believe to be the 22sKA feelings toward each question. For

eome of therm questione, ouch as question 3, we would also like you to give

reasone for your anewer.

URI OM.
oremr

fe

Put a check () next to what you think is the gm beet anawer to each question.

1 How do you think your questions in class on Family Living, Including Sex

Education were anawered?

A. Very Good

B. Good

C. Fair

Not Good

E. Verr Poor

2. How' many of your questions on Family Living, Including Sex Education were

you able to talk about freely in clue?

A. All

B. Moot

C. Some yes, some no

D. Few

E. None

111111011110SPiMs



e claeswork in Faiiy Living, Including 3ex Education helped pu

understand yourself better in any way?

les very much

Yes, mugh'

O. Sometimes yes,

No not much

No, not at all

3. (a) Please tell us some of the reasons for your answer on the

lines below.

How much, if any, has the classwork in Family Living, Including Sex

Education helped you to get along better with other boys and girls?

A. Very much

B Much

0, Soma

D Not much

E. Not at all

4. (a) Please give us some of the reasons for your answer on the

lines below.



Xn how many other ways, U any, has the classwork in Family Living,

Including Sex Education been helpful to you?

Very zany

Many

Some

D. Not many

None at all

5 (a) On the lines below, please explain some of the reasons

for your answer.

114N, much more, if any, do you think you now understand your family?

A. Vary much

Much

Some

Not much

E. Not at all

6. (a) Please give us some of the reasons for your answer on

the lines below.
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How much nra willing are you now to talk with your parents about

yourself and your nds?

Very uch

B c

C. Soma

Not much

Not at all

7 (a) On the lines below, please tell us some of the reasons

as to why you chose your answer.

8 How much easier it is now, if any, to understand and use the correct

words to talk about the different parts of the body?

Very much

Much

SO=

Not m

Not at all

(a) On the lines below, please explain soms of the r a one

for your answer.



.5.

Now well do you think you now understand the physical changes that

take place in your body as you grow older.

A. Very well

Fairly well

Sometimes well t mos not well

NOt so well

Not at all

10. Would you like to continue classwork in Family Living, Including Sox

Education next term?

Yes

Don't know

10, (a) Please give us some of the reasons for your answer on

the lines below.

Do you think your friends would like to take classwork in Family Living,

Including Sex Education?

A. Yes

B No

0, Don't know

11. (a) Please give us some of the reasons for your answer on

the lines below.

1111111111111111.11011111.1.1110.0111111101111111110111111MIL



12 How hastcskin Family Livinp,Iu4 nq 3. Education n

for you?

A, Exc

Good

Fair

Poor

Vexy poor

12. (a) Please tell us in your on words how we can impr

the classwork in Family Living, Including Sex Education,

13. Please tell us the things you liked and did not ltke about theajrr

classwork in Family Living, Including Sex Educ tion.

13. (a) Liked:

13 (b) Did not like:

14. We wauld appreciate any comments or critLciams youmay have concerning

(1) ways of improving the Family Living, Including Sex Education Program

and (2) this questionnaire.

Program:

Questionnair
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15, In some ochoole clauwork in Ynnily Ltving Including Sex E4 cat on

oing taught as port of other lessons in English, Soctei Studies,

Health Education and Guidance. For purposes of this questionnaire,

this approach is called Procedure Ile% In other schools the classwork

is being taught in lessons called Family L ving, Inc uding Sex

Education. This approach is called Procedure "B Would you plus.

indicate which approach(s) you are currently using.

A. Procedure "A"

Procedure "B"

Procedure "A" and "B" Combined

THANK YOU FOR YOUR HELP AND cm ERE..,,..;,._ivm_no



BOARD OF EDUCATION OF THE CITY OF NEW YORK
BUREAU OF EDUCATIONAL RESEARCH

District School Class DAM

TEACHER QUESTIONNAIRE

FAMrLY LIVING INCLUDING SEX EDUCATION

We appreciate your cooperation in giving us the ban fit of your ju gment

with respect to the VariOus items contalned in this questionnaire. These

questions are derived from the main objectives of the Family Living, In-

cluding Sex Education Program the program whieh your class is partici-

pating in this Spring term,

We would like to know junryou think the major ty of the class feels about

the classwork in Family Living, Including Sex Education. It is important

that your answers reflect what you believe to be the feelings of most of

the pupils as a group toward each question.

It is recognized that class reactions to a program of this nature will varY

with time, pupil maturity, and other factors. It is understandable, there

fore, that your appraisal of the class' feelings to these questions will

vary from question to question.

This is not a test situation. Th re are no right or wrong answers to these

questions but it is important that your answers be candid. Your responses

will be combined with other teacher reactions on a city-wide basis The

data will than be used for statistical purposes.



DIRECTIONS

We wou d like to get your reaction as to how you think the majo ity of

your class feels about each of the questions below. TO do this effectively

please answer these questions 0A Yekqn through the eyes of your class as A

group. In other words, it is that your answers reflect what you

believe to be the clasa feelings toward each question. For some of these

questions, such as question 31 we would also like you to gtve reasons for

your answer.

Put a check next to what you think is the one best answer to esch

question.

In gensrAl, how do you think the class feels their questions on Family

Living, Including Sex Education were answered?

A4 Very Good

B. Good

C. Pair

D. Not Good

E. Very poor

2. How many of the class questions on Family Living, Including Sex Educa-

tion do you think they feel they were able to talk about freely in

class?

A. All

B. Most

C. Some yes, some no

1:11. Few

E. None



On the whole, do you think the cla s feels that the els work in

Family Living Including Sex Education, has helped them to understand

themselves better in any way?

A. Yes very much

B. Yes much

C. Sometimes yes, some imes no

No, not much

NO, not at all

3. (a) Please tell us some of the reasons for your answer

on the lines below

How =eh, if any, do you believe the class feels the classwork in

Family Living, Including Sax Education has helped them to get &long

better with other boys and girls?

A. Very much

Much

Some

Not much

Not at all

B.

C.

4. (a) Please gtve us some of the reasons for your answer

on the lines below.



In how many other ways, if any, do you believe the class feels the

classwork in Family Living, Includingx Sex Education has been helpful

to them?

A. Very many

B. Many

$ oma

Not many

None at all

(a) On the lines below, please explain sama of the

reasons for your answer.

As far as you can ud e,how much more, if any, do you think the pupils

feel they naw understand their families?

A. Very much

B. Much

C. Some

D. Not much

E Not at all

6. (a) Please give us same of the reasons for your answer

on the lines below.



Similarly, how much more willing do you hink the puptie are nov to

talk with their parents about themselves and Chair friends?

A. Very much

B. Much

Some

Not much

Not at all

On the lines below, please tell us some of the reasons

as to why you chose your answer.

(a)

How much easier, if any, do you think the class now finds it to under

stand and use the correct words to talk about the different parts of

the body?

A. Very much

Much

Some

Not much

Not at all

(a) On the linei below, please explain some of the reasons

for your answer.



9, Now well do you think the class feels they now understand the

physical changes that take place in the body as they grow olde ?

4111.1.0111=411

B.

Very well

rairly we

Sometimes wall, sometimes not well

Not so well

Not at all

10. Ikuu.amtistrulim, do you believe the majority of the class feels

they would like towntinue classwork in Family Ltving, Including Sex

Education next term?

Yes

No

Don't know

10, (a) Please give up some of the reasons for your answer

on the lines below.



Similarly, do you 'milieve t e majority of the class feels that their

friends would like to take closswork in Family Living,Including Sex

Education?

Yes

No

Don't know

U. (a) Please give us some of th reasons for your answer

on the lines below.

12. On Elie whole, how do you think the class feels the class o k in

Family Living, Including Sex Education has been for them?

_A" Excellent

B. Good

Pair

Poor

Vary poor

12. (a) How do you think the class feels ,the classwork in

Famil Livinp, Includino, Sex-Education mAy he

improved?



13. Please tell us the thngs you think the class feels they end

did not like about Jle closswork in Fully Living, Including Sex

Education?

13. (a) Li d;

13. (b) Did not like

14. We would appreciate any comments or criticisms /astray have concerning

(1) ways of improving the Family Living, Including Sex Education

Program and (2) this questionnaire.

Program

Questionnaire:



8

In so.. schools classwork in rem ly Living, Including Sex Educat. on

is being taught aS part of other lessons in English, Social Studies

Health Education, and Guidance. For purposes of this questionna r

this approach is called Procedure "A". In other schools, the el s

work is being taught in lessons called Femily Living, Including Sex

Education. This approach is called Procedure "B". Would you please

indicate which approach(s) you are currently using

A. Procedure "A"
,

p. Procedure "B"

C. Procedure "A" and "B" Comb d.
0114001111111.1111C
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P.N. 220631

3/60

BOARD OF EDUCATION OF THE CITY OF NEW YORK

SUREAU OF EDUCATIONAL RESEARCH

School Class Date

WHAT DO YOU THINK ABOUT FAMILY LIVING, INCLUDING SEX EDUCATION?

Ws have come here today to aek you to help in a study we are doing by

giving us your answers to the questions on the next few pages. All

of these questions are about the classwork that you ars nov taking

ink Family Living, Including Sex Education.

In some classes this olaswork is part of other lessons in English,

Social Studies, Science, Health Education, and Guidance. In other

classes, the classwork is being taught in lessons called Family Living,

Including Sax Education. Now that you ars taking these lessons we

would like to know how you feel about the classwork in Family Living,

Including Six Education.

This is not test. There are no right or wrong answers to these

questions. It is important, however, that you think each question over

carefully. Do not put your name on this paper. Each of your answers

will be combined with those of students from other classes and schools.

Please give your own answer to Avery question.

Now turn to page 1 for the directions.



DIRECTIONS

I am going to read some questions to you. AU of these questions a

about the cla 'work you are now taking in Family Living, Including Sex

Education. P ease road each question to yourielf, ao I read them aloud

to you. Put a check 404 next to what you ehink is the best answer to

the question. Remember, you must pick only one answer to *itch question.

For some of these questions, such as question 3, we would also like you

to give reasons for your answer,

Look at the sample question below, as I read it to you.

REMSREEIRE:

"Do you enjoy going to your neighborhood libr ?"

A. Yes, all the time

B. Yes, a lot

Sometimes

No, not UM4

No, not at all

Put a check M next to what you th hk is the on best answer to each
question.

NCW WZ ARE READY TO BEGIN

1. How do you think your questions in class on Family Living, Including

Sex Education ware answered?

A. Very Good

Good

Fair

Not Good

E. Very Poor



How many of your questions on Family Living, Including Sex Education

were you able to talk about freely in class?

All

Most

Some

Few

None

s no

Has the classwork in Family Living, Including Sex Education, helped

you understand yourself better in any way?

A. Yes very much

B. Yea, much

Sometimes yes, sometimes no

NO, not much

Ho, not at all

3. (a) Please tell us some of the reasons for your answer

on the lines below.



Now much, if any, has the cla.miatt in Family Living, Including 0

Education helped you to get along better with other boys and irls?

A. Very umch

13 Much

Soma

Not much

NOt at nil

4. (a) Please give us some of the reasons for your answer

on the lines below

In how many other ways, if any, has the classwork in Family Living,

Including Sex Education been hel ful to you?

Very many

Many

Some

Not many

None at all

(a) On the lines below, please explain some of the

reasons for your anawer.
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How much more, if any, do you think you now under tend your family?

(a)

C.

Very much

Mich

Some

D Not much

E Not at all

Please give us some of the reasons for your answer

on the lines below.

7. How much more willing are you now to talk with your parents about

yourself and your friends?

A. Very much

Much

Some

Not much

Not at all

7. (a) On the lines below, please tell us some of the

reasons as to why you chose your answer.



How much easier is it now, if any, to understand and us* the correct

words to talk about the different ports of the body?

A. Very much

B. Mich

Cf Some

D. Not much

E. Not at all

8. (a) On the lines below, please explain some of the

reason* for your answer.

9. How well do you think you now understand the physical changiss that

take place in your body as you grow older.

A. Very well

B. Fairly well

C Sometimes wall, sometimes not well

D. Not so well

S. Not at all



6

10, Would you like to continue claorwork in Family Living, Including

Sex Education next terve

A. Yes

No

Don't know

10. (a) Please give us some

on the lines below.

re sons for your answer

U. Do you think your friends would like to take classwork in Family

Living, Including Sex Education?

A. Yes

B. No

C Don't know

11. (a) Please give us soma of the reasons for your

answer on the lines below.



.7.

12. Haw has the classwork in Family Living, Including Sex Education

been for you?

A4 Excellent

Good

Fair

Poor

Very

12* (a) Please tell us in your own words how we can improve

the classwork in Family Living, Including Sex

tion.

13. Please tell us the things you 341ce4 and did not lik about the class

work in Family Living, Includ ng Sex Education?

13. (a) Liked:

13. (b) Did not like:

21m; YOU FOR YOUR HELP AND COOPERATION
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3, Coordinator Questionnaire (1)

40 Coordinator Questionnaire (2)

5 Teacher Feed-back Questionnaire



P,N 22-631 June 1968
B OF EDUCATION OF THE C1TY OF NEW YORK

BUREAU OF EDUCATIONAL RESEARCH

District Superi tende t Questionnaire

* Name Diutric

Please c enk ( choice selected or fill in the information requested

1 How many schools in your district are currently involved in providing
instruction in Family Living Including Sex Education?

2 What are your intentions concerning instruction in Family Living Including
Sex Education for the coming year?

a To expand the current program in, my district
b To continue the current program in my district
c. To cut back on the current program in my district
d. To discontinue, if possible, the current program in my district

What ha3 been the general reaction of the community your district serves
toward the introduction of the program in Family Living Including Sex
Education?

Very favorable
a Hostile

b Favorable d Indifferent

4 Hes particula ly strong support for the new instructional program in your
district come from any community sources? Yes No

If yes from wbom?

5 Has any particularly strong criticism against the new instructiona
in your district come from any community sources? Yes

If yes, from wham

rogram

What has been the general reaction of your staff of supervisors oordinators,
principals, teachers, and para-professionals to the new program in Family
Living Including Sex Education?

Very favorable Favorable Lukewarm Indifferent Hostile

Princkpals A.

Asst Principals A.

Other Supervisors A.

Coordinators A.

Teachers A.

Para-Professionals A.

B.

B.

C.

C.

C.

C.

D.

D.

D.

E.

D. E.

E.

Please return the comp eted questiontaire to the Bureau of Educational
Research in the stamped addressed envelope provided on or before
June 21, 1968
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To ahat extent hes the in roduction of he new program in Family Living

Inclu4 ng Sex Educetion affected other instructional priorities within your

distri t?

a. It has had a fav rable a

b It has had no significant
c. It has had a negative effect-

8. To Oat extent has the introduction of the new program in Family L ving

Including Sex Education affected relations between parents and schools in

your district?

They have increased, and become zucre positive.

They have increased, and become more negative.

They have increased.
d There has been no significant chan

a They have decreased

To Oat extent and in what way has the new program and associated training

programs affected the quality of the teaching staff wi in your district?

Please check 0 the most descriptive choice below:

Increased Increased No effect Decreased Dec eased
considerablyconsiderably

Sensitivity to
pupil needs A

Sensitivity to
parent needs A.

Sensitivity to
covnunity needs A B.

10. Has your district conducted a district training program for teachers and

other staff members involved in instruction in Family Living Including

Sex Education? Yes NO

11. Did any teacher in your district attend the training programs for teachers

in Family Living Including Sex Education conducted outside your school

district, ouch as the Central Training Prcgram for teachers of Family

Living Including Sex Education conducted at the Board of Education or

Lenox Hill Hospital? Yes No

If yes about how many teachers.

12. Do you think the local district tr ining programs are preferable to the

out-of-district training programs? Yes Nb

13. If necessary, do you think local district training programs should be

dropped in favor of out-of*district training programs? Yea

14. May we have your recommendation for strengthening the current program in

Family Living Including Sex Education?
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Principalle Questionnaire

*Tame School

Please check (I) the choice selected or Liii in the information requested.

1. Approximately how many pupils in your school have been enrolled in in

struction this term (since February 1960 in classwork in Family Living

Including Sex Education?

Of those enrolled in ci swork in Family Ltving Including Sax Fiducation

what ie the percentaEe breakdown by sex/ Male Female

Mat is the average instructional time per week in Family Living Including

Sex Education received by a pupil in your school?

Soma schools have presented the new curriculum materials in a clabarmm

situation where these materials are identified specifically as units or

materials in Family Living Including Sex Education. This method has been

called "specific identification". Other schools have presented the same

matmrials as a part of the instruction in other curriculum areas or sub-

ject olasses. This method has been called the "Integrated method" of in

struetion.

Check the one that applies in your school*

Specific identification b. Integrated method

Other (specify)

Mat factors entered into your choice of the above method (s) of instruc-

tion?

Ii

If your school intends to continue instruction in Family Living Including

Sex Education, do you plan to continue the method(s) of instruction you

have indicated in question 4 above? Yes Undecided

Mat has been the general reaction of the pupils in your school to the new

Program in Family Living Including Sex Education?

Enthusiastic b. Favorable Indifferent d. Ho

*Please return the completed quest onnaire to the Bureau of Educational Research

in the stamped addressed envelope provided on or before June 21, 1968.



In our j
pupils no
by pupils

t extent has indirect instruction been given to
classes in Family Living Including Sex Education

such classes?

a. Exten.aive3y To a considerable extent
. Some of this hao taken place d. Very little of this has taken
This cannot be determined place

How many teachers on your ataff are directly involved in providing in
etruction in Family Living Including Sex Education?

10. Which of the following methods did you utilize in the selection of teachers
for the new program? It a combination of procedures were used please
check those applicable

I selected the teachers b. I asked for vo
I asked for recommendations

11. What subject area backgrounde do you prefer for teachers igh 0 should teach

Family Living Including Sex Education?

12. Did the selected teachers in your school participate in any of the follow.-
ing training programs for teahhera of Family Living Innluding Sex Education?

The city-wide training program for teachers of Family Living Including
Sex Education given at either the Hall of the Board of Education or at
Lenox Hill Hospital: Yes No

A local district training program for teachers of Family Living Including
Sex Education given within your school district: Yes No

t types of training programs do you prefer for your staff?

City.wide Training b. Local District Training c Both

vs any of the teachers on your staff who received training in the new
curriculun not been engaged in instruction this term uith pupils?

Yea No

15. What is your evaluation of the training provided for teachers of Family
Living Includin Sex Education?

a. Training has been adequate
b. Training has been adequate, but more is needed
c. Training has been inadequate

16. TO what extent has the new program in Family Living Including Sex Education
affected communication between parents and school this term?

It has increased b. It has decreased c No appreciable
effect



17. Did your school form a group of ents involved in the inplenentation of

the new program in Family Living Including Sex alucation?

Yes No

18, To what extent have parents involved theaselve in your schoolls pro

in Family Living Including Sex Education?

Intereet has been continuing and sustained at a high levol

b. Interest has been conttnuing but sustained at a lowr level

c, Interest was high at first but quickly dropped off

d. Interest has been sporadic

e Interest has been low over the period

19. Did your school participate in a district-wide advisory council or in a

district group to discuss the new curriculum in FamU-y Living Including

Sex Education? Yes No

20. What is your judgment of the worth of such districtwide councils or

groups?

a. Excellent b. Good
Poor

21. Mat reactions concerning the

your school? a. Positive

aftilMe

b. Negative

isfactory d. Fair

have come from, parents of pupils in

4111

22. Do you think the conmiunty which your school serves accepts the school ae

an appropriate agency for providing instruction in Family Living Incloding

Sex Education?

a Yes b. Yes, with reservation an general, No. d. No

23. How do you think the program in your school this term has affected the

view of the coma:amity your school serves concerning the place of the

school in providing instruction in Family Living Including Sex Education?

a. The school is increasingly accepted as an agent of such instruction

b. There has been no appreciable change in attitude toward the school

as an agent of such instruotion
o. There has been a decreasing acceptance of the school as an agenay

for such instruction

24. Have you received any requests to exclude instruction in the area of Family

Living Including Sax Education in your school?

Yes, many b. Yes, SOW c Yes, few

d Hardly any e None



MSC

25. Have you received any requests that such instruction be continued or exr

panded during the coming year (September 1960?

a. Yes, many b. Yes, some c Yes, few

d. Hardly any e none

26. Mat are your intentions cOncerning instruction in Family Living Including

Sex Education for the coming year?

a. To expand the current program in my school.

b. To continue the current program in my school.

c. To cut back on the current program LI my school,

d TV discontinue, if possible, the current program in my school.

270 Play we have your recommendations for strengthening the current program in
Family Living Including Sex Education?

-.ow gags Ow*
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BOARD OF EDUCATION OF THE ary OF NEWYORK
BUREAU OF EDUCATIONAL RESEARCH

QUESTIONNAIRE FOR DISTRICT COORDINATORS PARTICIPATING IN
FAMILY LIVING INCLUDING SEX EDUCATION TRAINING PROGRAM AT

THE POST ORALCATE CENTKR FOR MENTAL HEALTH

SECTION I

1.0 InformatIon about yourself,.

Please do not identify yours 1 by nem. No inform& ion will be used to
identify any individual.

1.1 Sex: Male Femalfe

1.3 Marital status.

Single

Married (includes widowed and divorced)

1.4 Teaching and supervisory license (s) held Incluie all, both N.Y.C. and

elifewhere:

1.2 Age: 20-30

over 50

1.5 Years of teaching experience - Include all, both N.Y.C. and elsewhere,

public and nonwpublic: Elementary Secondary College

Total Years*her (specify)

1.6 In what area of instruction have you been most involved during the

past three years:
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SECTION II

2.0 Information about yourself more specifically in relation to the new program

in Family Living Including Sex Education

2.1 Please indicate any special training you received prior to June 1967 which

you feel better prepared you for a program in Fatly Living Including Sex

Education:

Courses I took

1100,41.00a....101101.10. 0110110000011101M

ught Under-grad. Grad. In-service Other (specify)

410.01101 _.4.1W0/0/01110....

Other or additional (please specify)

2.2 How were you chosen to participate in the recently completed training program

for district coordinators on Family Living Including Sex Education:

Volunteer Selected from Drafted Other (specify)

volunteer

2.3 What was your reaction when you were asked to act as a coordinator of

Pamily Living Including Sex Education?

Enthusiastic Positive, but Slightly Slightly Strongly
not enthusiastic positive negative negative

2.4 Did you participate in the development of the new preliminary curriculum

in Family Living Including Sex Education (the blue booklet) during 1967?

No Yee (specify the extent and nature of your participation).
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2.5 What specific monthly time allotment during school hours has your distrit

superintendent assigned for your work on Family Living Including Sex

Education?

2.6 Do you find this time allotment adequate:

Yes No (specify)

SECTION III

3.0 Information about the training program for District Coordinators in Family

Living Including Sex Education.

veral...1.2s2sames:

The new program in Family Living Including Sex Education encompasses a

number of objectives, The recently rompleted training program (Postgraduate

Center for )Jental Health) included as one of its goals an increased under-

standing on your part of the character of these objectives. Based upon your

participation in this training program please check below the best description

of your present understanding of those objectives listed. (Think in terms of

your ability to meaningfully explain these objectives to teachers, parents,

and community representative )

3.1 Objective: tro help each child grow in the aspects of wholesome living

relating to being a good family member - with loyalty, love and appreciation

of family."

3.1a During the training program this objective was:

Explicitly presented Implicitly presented Not presented

3.1b As a result of the training program at Postgraduate Center:

This objective
is clear and
understandable
to me.

This objective This objective

is less than is ambiguous to

clear to me. me.

This objective
is not at all
clear to me.

4^ N
Nee

3.2 Objective: "To help children understand the physical changes that are and will

be taking place in their bodies, and the effect of these changes on their

total growth."
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3.2a During the training program this objective was:

Explicitly presented Implicitly presented t pres*nte d

3.2b As a result of the training program at Postgraduate Center.

This objective
clear and under-
standable to me.

3.3 Objective: "To help chi

This objective is This óojective s objectiv

less than clear ambiguous to me. is not at all

tO me, clear to me.

dren ecquire A background of id al p s andards and

attitudes which will be of value to them in the development of interpersonal

relations and in building their future life."

3.3a During the training program this objec ive WAS:

Ex licitly presented Implicitly preiented Not presented

3 b As A result of the training program at Postgradu te Center:

objective is This obje-etive is This objective is This objcctiv

clear and underf- less than clear ambiguous to me, at a

standable to me. to me. clear to me.

3.4 Objective: "To help children dev lop a wholesome attitude toward sex."

3.4a During the training program this objective was:

Explicitly precentedr. Implicitly presented Not presen

3.4b As a result of the training program at Postgraduate Center:

This objective is
clear and under-
standable to me.

is o
ess th

Mee

tive is This obje tive is This objctive

clear ambiguous to me. is not a t all

clear to me.

Obj ctive: "To establish the child's use of the proper terminology in

reference to the body and its natural processes."

3.5a During the training program this objeetive was:

Explicitly presented implicitly presented

3.5b As a result of the t a ning program at Postgradua Center:

Not presented

This objective is This objective is This objective is This objective

clear and under- less than clear ambiguous to me. is not at all

standable to me. to me. clear to me.



3.6 Objec ve: "To provide correct, understandeb OSAISitive answers

to childrens questions on topic , such as reproduction and sex differencesip"

3.6a During the training program this objective WAS

Explic tly presented Implicitly presented n ed

3.6b As a r sult of the training program at Postgraduate Center:

is objective ii This objective is This obj

and under- less than clear ambiguous to

standable to me. to me.

Any additional commen

This objective
is not at ell
cleer to me.

rou Worksho s

group workshops of approxinate1y 12 people (curriculum leade

sensitivity trainers coordinators, and religious representatives) mat to discuss

the curriculum and engage in sensitivity traftiig. These groups generally mat in

the early morning from 9:00 to 10 30 on Wednesdays Please answer the questions

below based upon mmexperience in these workshops:

to be of great value

to be of some value.

to be of little value.

to be of no value.

3.8 Briefly list the sal ent features of the group workshops which prompted

your choice in 3.7 above

3.7 I found the group workshops

3.9 The group workshops

3.10 The group workshops

Should have had longer sessions

were of adequate length

should have had shorter sessions.

should have been more controlled.

were adequately controlled.

should have been less controlled



3.11 The group workshops

4- 6 -

we

u d have had 1arex groups,

of adequate group size,

phould have had smaller groups

check (104 indicating your judgment of the following as problems

in the effectiveness of the small group workshops which met from 9:00 to 10:30

on Wednesdays.

3.12 Irregular attendance
by participants

3.13 New people entering
functioning groups

3 14 The possibility of
coordinators being
found unsuitable to
the program on the
basis of their perm
fozmance in the
group workshop.

3.15 The presence of
school supervisors
as members of the

group workshops

Caused Caused Cau ed Caused

Great Difficulty Little No

Difficulty Difficulty Difficulty

011.1011100141001100

By checking ( ) on the scale below, please indicate your judent of listed

topics of discussion according to your experience in the small group workshops

which met from 9:00 to 10 30 on, Wednesdays:

6 Ethical values

7 Community sensittvity

8 Pupil sensittvity

9 Teacher sensittvity

3.20 Parental sensittvity

3.21 Religious sensitivity

Too Rich
Discussion

Adequately
Discussed

Too Little
Discussion



3.22 Pam ly typ s

3.23 Curriculum content

3.24 Teaching methods

3.25 School a. nistrative
and implementation
problems.

Too Much
Discussion

Any additional problems or cournent5 with

small group workshops:

Adequately
Discussed

Too Little
Discussion

Poilowmpoorrior

iliMINIIM111.000,011!

OPOIMMINNIM000111

spect to the discu s ions in the

3.26 Do you iy

group workshops

*LI g the e vane,s of the small

3.27 MY feelings during the i ttJia l e

be best described as (Please check

Extremely Moderately

relaxed relaxed

3.28 In general during

my feelings could

Extremely
relaxed

ined sessionCom

the last WIWI.

be be t described

Moderately
relaxed eummime

of t group workshops could

the appropriate description)

Moderately
anxious

of the small

as:

Moderately
anxious

Extremely
anxious

oup workshops I attended,

Extremely
anxious

A late morning combined session took place from 10 30 to 12:00 on, Wednesdays at

the Postgraduate Center for Mental Baalth. Guest speakers ware heard, discussion

of the new curriculum took place and viewpoints and questions were shared.

3.29 Please check below that which best describes your reaction to these sessions:

Excellent Good Acceptable Poor

0 Do you have any suggestions for improving the combined late morning sessions

which took place on Wednesday from 10:30 to 12 00



rjiminçurrjcu1um Guide (the blue booklet).

A focal topic in the discussions within the small group works opt, and

during the combined morning sessions wan the curriculum content au presented

in the preliminary curriculum guide (the blue booklet). The booklet itself

presen s the material divided into Scope and Sequence, Contents, and Learning

Activities. Please evaluate, according to the 5 point scale below, the con-

tribution the postlzraduate Center training program made to your understanding

of each of the indicated 9 divisions of the curriculum material in the booklet:

Place the nuMber representing your judgment in the indicated grade spaces

below:

Scale: Very superior L, Superior 3. Good 4 Poor Very poor

3.31 Scope and Sequence: Pre-K to 3

3.32 Contents: Pre-K to 3

3 33 Learning Acti4ities Prowg to 3

Grades

4 to 7

4 to 7

4 to 7

8 to 12

8 to 12

8 to 12

OPLI10410,101141110

Please indicate bow well prepared zo.4 feel to interpret and explain the

contents of the preliminary curriculum guide (the blue booklet) to the various

groups identified below. Choose the number most descriptive of your state of

preparation with respect to each group and place it in the space provided below:

Scale: 34.Very well 2. Adequately 3 Need more 4 Totally
prepared prepared preparation unprepared

3.34 Pupils Parents Teache s Principals District Superintendent

SECTION IV
4.0 Information about the implementation in ma district of the proposed school

program in Family Living Including Sex Education.

On the basis of your familiarity with ausschool district, please

4 place a check din the appropriate place to indicate the degree of

difficulty you estimate each of the listed items will present in the

implementation of this new program in 12ta district.



4.1 Parental sensitivity

4.2 Community sensitivity

4.3 Pupil sensitivity

4.4 Ethnic differences

4.5 Socio-Eco. differences

4.6 Religioua differences

4.7 Teacher training

4.8 Teacher selection

4.9 Present level of
pupil knowledge

4.10 Scheduling time in
school day for
teaching new material
to pupils

4.11 General administr t ve
cooperation

4.12 Comments

This wil
be a ma
serious

9 r-

This will
be a serious
problem

This will
be BOMem
what of a
problem

This mill
be no
problem.

Please rate by checking

to the needs of tyz_cr district.

4.13 Printed curriculum
materials.

4.14 Audio-visual
materials

4.15 Can you think of any other problems which may arise in, xardistrict with

respect to the implementation of the program in Family Living Including

Sex Education:

the adequacy of the listed curriculum materials

They are They are They are They are
Adequate+,exce



suggest three major criteria on the basis of which you would

evaluate the effectiveness of this program after the program has been im

plemented in yur district over a period of one ytar, Please be specific:

4.16

4.3.8 d OM,

4.19 How do you feel now about the proposed new program in Family Living

Including Sex Education which you will be responsible for implementing

in yQ district?

Strongly Posit ve Negative Strongly

positive negative

4.20 How did you feel about the proposed new program in Family Living Including

Sex Education when you were first assigned the responsibility for imple-

menting the program in n1E:district?

Strongly Positive Negative Strongly,
positive negative

4.21 Do you feel that your efficiency as a coordinator for this program is

primarily attributable to.

a) The previous experience b) The training you c) An equal

you brought to the received since this combination

task a) program began b) of a and b.

d) Other (speci dImmIPAIMO.V.~.011.1011WW.I.W.4.041.41.41.011.00.1di

Thank you for your cooperation.
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Hay 1968

Methods of implementing the program in Family living including Sax Education

may vary from district to district and school to school in response to local

needs In the interest of gaining 00M4 perspective on the variations ag they

now exist mould you kindly take a few =meats to answer the following questions

A) Some districts have presented the curriculum materials in a classroom

situation where these materials are identified specifically as units or

materials in Family living Including Sex Education

B) Other districts have incorporated, mithout specific idendfication, these

same materials as a part of the instruction in other curriculum areas or

subject classes

I. the instructional, procedure in your dist ict best described iv '14,' or

IB1 above Please indicate the appr

A B Other (specify)

riate description below:

Which of the below listed instructional outcomes does the method of curriculum

implementation in your district include (Chock only those outcomes which are

specifically included as major outcomes this term)

a) Guidance h) Specific anatomical and physiological process s

c) Development of healthy attitudes to Family Life and Sexuality

d) Proper terminology for body parts



In &pproxttriateiy how many actual indLvidui lessee has instruction in the
materiala of the preliminary curricuium in PaiL ly Living Including Six
Education been initiated as of today (Kay 1, 1968), If you are not sure

please make a best gums estimate in all of the below areas:

/lumber of classes in my district that have been initiated into the curriculum
materials on Family living Including Sax Education:

Breakdown of a sam2114_ of the above classes:

Enter be number of classes below a c rding to category,

E1ementary(kg-6) Inter School Non Spec Service Spec Service

Grade 2

grade 4

Grade 6

Grade 8

Grade 11

Enter the nt*nber of classes below according to category:

Academic Vocationa All girl All boy Co-Ed
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BUREAU OF EDUCATIONAL RESEARCH

Teacher Feedback Questionnaire

Name School

Grade

Please return by June 100 1968. Use return envelope provided.

Part One

Today s Date

Hay 1968

This portion of the questionnaire is devoted primarily to your experience
in the classroom last week in the area of Family Living Including Sex Education
instruction. In addition, at the end of part one you are asked some questions
which include your experiences in the classroom over the entire term

1. On what date did you begin instruction in Family Living Including Sex
Education to your class or group?

Approximately howmany minutes of classroom time did you devote last meek
on the days indicated below to instruction on Family Living Including Sex
Education? (Please enter information in spaces provided below)

Monday Tuesday Wednesdayy, Thursday Friday

In general haw does the amount of time per week devoted to instruction in
Family Living Including Sex Education indicated in your answer to
Question 2 above compare with the instruction time given during the weeks
prior to last week?

Less than About the More than
last week same last week

4. How nany pupils did you instruct in Family Living Including Sex Education
last week on the days indicated below?

Monday Tuesday Wednesday Thursday Friday

In teems of academic achievement, how would you classify the bulk of the
pupils you instructed in Family Living Including Sex:Education last meek?

Above average Average Below average Mixed

In, your instruction last meek in Family 10:.ving Including Sex Education did
you at any time instruct boys and girls separately? (Please check
appropriate space)

Yes No

We would like to obtain your reactions to the material in the curriculum
guide as they pertain to a specific lesson.

7. On what page(s) of the preliminary curriculum guide in Family Living
Including Sex:Education is the lesson material you taught last week found?

Page(s)

#
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Is the listed Concept for last week's lesson clear and teachable (Please

check appropriate choice below)

Yee Somewhat Not quite No

9. Is the listed Cantga for last week's lesson practical and relevant?

Yes Somewhat Not quite No

10. Are the listed learning activities for last week's lesson practical dnd
relevant?

Yes Somewhat Not quite No

11. In your instruction in Family Living Including Sex Education last week
did your pupils utilize a textbook? (Please check appropriate space
below)

No Yes

12. Did you utilize any audio-visual materials in your instruction in Family
Living Including Sex Education last wyek?

Yes No

If your answer above was yes, what is your evaluation of the materials
you utilized? (Please check choice below)

Excellent Good Fair Poor

13. If Family Living Including Sex Education were not part of the instructional
program what subject area unit would you have taught last week during
the time devoted to the new curriculum?

14. What has happened to the subject area unit mentioned in Question 13 above?

It has been dropped for this term It has been rescheduled to
another time this term. It has been abbreviated.
Other (specify)

The following group of questions are more general in nature and are to be
answered in terms of your total classroom experience this term and not just
in terms of last week's work.

15. Has instruction in Family Living Including Sex Education been accompanied
by any discernible change in classroom discipline?

Yes No

Comments

4101...ir

1....01=OPIEW

AIMIWIIMMINNEW



16. Have you had a student teacher or other teacher present in your classroom

this term while instruction in the area of Family Living Including Sex
Education took place?

Yes No

17. Do you welcome the presence of a student teacher, or other teacher, in your

classroom while instruction in Farily Living Including Sex Education is

taking place?

Yes No Undecided

18. What is your opinion of the el.iminary curriculum guide (Blue Booklet)

in Family Living Including Sex Education?

Excellent Good Adequate Poor Very Poor

19* What has been your experience on the availability of printed materials for

use in Family Living Including Sex:Education instruction?
Not readi4

Available Available with effort available

20. What is your opinion of the printed materials supplied in conjunction with

the new program in Family Living Including Sex Education?
I have used

Excellent Good Adequate Poor Very poor, none_

21. What has been your experience on the availability of audio-visual materials

for use in Family Living Including Sex Education instruction?
Not readily

Available Available with effort available

22. What is your opinion of the audio-visual materials supplied in conjunction

with the new program in Family. Living Including Sex Education?
I have used

Excellent Good Adequate Poor Very poor none

23. What has been the effect of the program in Family Living Including Sex
Education upon your personal contacts with the parents of pupils this

term?

They have increased No significant effect They have decreased

24. Apy additional comments or observations?



Part Two

This portion of the questionnaire is devoted to information about the
training you have received since February, 196$ in connection with your role
as a teacher of Family Living Including Sex Education. Your judgments of this
training will help in strengthening future training programs for teachers of
Family Living Including Sex Education.

Central Program - In which of the following two Special Orientation Programs
for Teachers and Supervisors Working In The Area of Family Living Including
Sex Education did you participate?

25 Program for Teachers and Supervisors of Schools in Bronx and Manhattan -
January and February 1968. Lenox Hill Hospital; Yes No

Program for Teachers and Supervieors of Schools in Queens, Brooklyn, and
Staten Island - January and February 1968: Hall of the Board of
Education: Yes No

26. If your answer to 25 above was yes, approximately how many sessions did
you attend?

27. Again if your answer to 25 above was yes, please check below your
evaluation of these ressions:

Excellent Good Adequate Poor Very poor

28 Do you have any suggestions for improving sessions of this type?

Local District Programs Programs for teachers and supervisors working in the
areR of Family Living Including Sex Education conducted at the school district
leiel under the supervision of the district superintendent and the district
coordinator of Family Living Including Sex Education.

29. Did you particite in any training program conducted in your district
for teachers working in the area of Family Living Including Sex Education?

Yes No

30. If your answer to 29 above was yes, approximately how many hours of
training did you receive to date?

31. Again if your answer to 29 above was yes, please check below your evalua
tion of these training sessions%

Excellent Good Adequate Poor Very poor

32. Please give us the benefit of your comments, recommendations, or
suggestions for improving such training sessions.



33. In the li ht of your experience this term in the classroom teaching Family
Living Including Sex Education can you suggest at least three areas which
need a great deal more emphasis in ary future training programa for
teachers?

34. In the light of your experience this term in the classroom teaching Family
Living Including Sex Education can you, suggest at least three topics which
need a great deal llts emphasis in any future training program for teachers?

Part Three

This portion of the questionnaire is devoted to specific information about
yourself. We are interested in a profile of the teachers currently involved in
implementing the new program in Family Living Including Sex Education in the
claesrooms. The information provided will be treated in the strictest confi
dence. No identification of individuals will be used. The information will be

utilized for group statistical data,

Directions: Where appropriate only a check 60 is necessa

35 Sex: Male Female

36. Age: 20.130

37. Mhrital status: Married (includes widowed and divorced )_Single

31-40 41-50 Over 5Q

to answer.

38. Teaching license(s) held Include all) both N.Y.C. and elsewhere:

39. Years of teaching experience Include all) both N.Y.C. and elsewhere,

public and non-public schools Elementary' Secondary College

40. In what area of instruction have you been most involved during the last
three years:

41. How were you chosen to teach in the new ar a of Family Living Including
Sex Education?

Selected from Other (specify)
Vblunteer Drafted among volunteers

42. What was your reaction when you were asked to teach in the not program

in Family Living Including Sex Education?

Enthusiastic Positive) but Mildly Strongly
negative negativenot enthusiastic



4 indicate any spcciaL training you received prior to February l968

you feel better prepared yvu to teach epecifically in the area of

including Sex Education

Thank you for yow cooperation.


