DOCUMENT RESUME

ED 026 b78 CG 003 562

By-Lloyd, Helene M.; Wrightstone, Jo W,

Family Living, Including Sex Education. Final Report.

New York City Board of Education, Brooklyn, N.Y.

Spons Agency~New York State Education Dept., Albany. Div. of Research.

Pub Date | Aug 68

Note- 129p.

EDRS Price MF-30.75 HC-$6.55

Descriptors=*Curricvlum Development, #Curricdum Evaluation, *Family Life Education, Family Relationship,
Parent Child Relationship, *Sex Educaticn, Teacher Education

In order to meet new educational needs, the New York City school system has
begun the development of a new curriculum in family living, including sex education. It
is designed to help each child be a good family member, understan related attitudes,
ideals, and sfandards, and understand the physical changes he experiences. In
1967-68, 31,000 pupils from pre-cindergarten to grade 12 were included in the

rogram. This paper ouflines the fraining program for teachers and administrafors,

ut says little of the curriculum organization ifself. The bulk of the paper consists of
an extensive evaluation’ of the program by students, teachers, and administrators.
Opinions were generally favorable, but instances of lack of support and unfavorable
aftitudes are noted. Significant atfitudinal differences were found among pupils of
differing ages and sexes. Generally, the program was integrated into the regular
curriclom and, to some extent, seemed fo effect changes in classroom behavior.
Recommendations focus on expansion of fraining, available resource materials, and
the assessment of pupil attitudes and knowledge in the related areas. (BP)
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ABSTRACT

Stetement of

Social change, growth in knowledge, the need for new materials, and parent
and community requirements necessitate a change in the previous program of
education for family 1living. A new program, Pamily Living, Including Sex
Education, will provide for wholesome pupil growth, and increased understanding
of bodily processes, phyaical change and fanily life.

The objectives of the program are the following:

Tmproved pupil attitudes to family 1ife and sexuality.

Appropriate pupil knowledge of family life and sexuality.

Appropriate sensitivity to pupil nesds on the part of

teachars, supervisors and administrators.

Increased ¥nowledge of femily life and sexuality on the
art of the educational staff,

gnnraaaed pavent knowledge of family 1ife and sexuality

and the acceptance of assistance in the area of child
guidance,

The means for attaining thess objectives will be a new curriculum to include
all grade levels, intensive staff training, parent and community group partici-
pation, and the use of wodern multi-media materials. During the first year of
;zehrae year program instruction was given to 31,000 pupils in grades Pre~K to

Methoda:

The first years afforts centered on the development of a naw curriculum,
the training of the professional staff, and a pilot implementation of the progrem
in selected schools, New techniques of devaloping self-avaremass, and insight
into pupil needs were included in the program of professional staff training.
Programs to enlist and use community, educational, social, and religious agencies,
as participants along with parents wera encouraged.




Results:

Pupile: With respect to student attitudinal outcomes special instrumenta-
tion weve developed: a pupil questionnaire for grades 6~12, a teacher
questionnaire for grades 6-12, and a second teacher questionnaire for grades
K=5. It was found that the majority of teachers and students are in fairly
close agreemen. 2s to the ways in which most of the students view the curricuium,
and perhaps even more noteworthy is the fact that .. usdent # Atudinal outcomes
are predominantly of the favorable and appreciative quality,

In addition, statistically significant differences wore found for the
mean scores of the pupil attitude questionneire where the significant differ-
ence betwsen groups favored grade 6 over grade 8, grade 6 over grade 11, and
grade 8 over grade 11, There was also a significant difference betwean
feralus and males for grade 11 where the females' mean score was significantly
greatar than that of the males',

No statistically significant difference was found between tha mesn scores
of two groups of two eleventh grade male classes where the format of the
curriculum was specifically identified as Family Living, Including Sex Fducation
and whers it was not., Likewise, no statistically significant differsnce was
found for the mean scores of the teacher questionnaire batwaen 12 t.achers from
grades 6-12 to whom the questionnaire was mailed, and 20 teachers from grades
6=12 to whom the quectionnaire was parsonally administared.

Professional Staff: A sample of district superintendents, school principals,
district coordinators, and teachers was surveyed by questiomnaire. The super-
intendents recommanded continuation and expansion of the program which has
received community approval. An adverse affect on other instructional priorities
was not found. Iocal district training of teachers is favored by supsrintendents
and school principals report & prompt use of program trained teachers, Prin-
cipals found a positive pupil and commmity zeaction and racommended expanded
instruction with mors parental involvement, Hathods of curriculum implementa-
tion varied among schools and grade levels but most instruction was spscifically
identified as Pamily Living, Iucluding Sex Education in the schools, District
coordinators rated self~confidencs, self-understanding, familiarvity with group
dynamice and sensitivity to pupil and community differencss and nsed as major
outcomes of their training program, Available curriculum materials were well
rated. Teacher training was seen as a2 major implementation problem while healthy
attitudes to family 1ife and saxuality was the major expacted pupil outcome.
Teachers rated available instructional materials well but desired better defini-
tion of discussion guidelines, more information on child development, and help
{n utilieing teaching resources, Pupil response in the classroom was positive,
and expanded implementation was recommended. Ineclassroom training ‘of additional
teschers was reported but additional formal teacher training was requested.

Discuesion: Continued or expanded implementation should take cognizance of
the pilot program experiences in strangthening staff training, increasing
parental pavticipation, ané {mproving instruction materials. The expanded use
and refinement of current attitudinal instruments accompanied by additional
pupil outcome measuras should continne,
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INTRODUCTION

New York City schools have always shared responsibility with the home
&nd church for the education of young people in family living, Within
recent years, the following problems have arisen in relation to education
in this area:

Soclal change, increased urbanization, and changing personal
values have increased the need for more effective family life
education, including sex education.

The growing body of knowledge about human development, human
behavior, and family lifc make it imperative that the schools
increase training in family liviug.

The pavent's need for help in giving guidance in family living
including sex education in the home, and the increasing number
of requests for help by physicians and clergymen make it

necessary for the schools to take the initiative in this area.

Teachers and supervisors need moxe adequate training to provide
reeded instruction in family living including sex education.

Available printed and sudio-visual materials are not adequate
for a revised program in family living including sex education,

1£ children are to receive the kind of instruction in family 1living,
including sex education, that will prepare them for healthy adulthood, the
fcllowing action must be caken by New York City Schools:

A curriculum in family living including sex education must be.
. developed for grades pre-~kindergarten to 12th year,

Teachers, supervisors and district coordinators will have to
be selected and trained to implement the new curriculum,

Parents and community groups must be oriented concerning
the action being taken, iiviting their help in defining
and developing the program,

Books, audlo~visual, and other resource materials needed by
teachers for effective implementation of the curriculum must
be selécted for purchase or produced,

Objectives

The main objectives of the proposed educational program are the following:

To help each child grow in the aspects of wholesoma living
relating to being a good family member - with loyalty, love
and appreciation of family,

To help children understand the physical changes that sre

and will be taking place in thair bodies, and the effect
of these changes on their total growth,
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To help children acquire a background of ideals, standards
and attitudes which will be of value to them in the develop~=
ment of interpersonal relations and in building their Future
1ife,

To discuss with frankncss and asensitivity children's problems
in relation tc sexuality,

To stress a whosesome ehtitude toward sex,

To establish the use of the proper terminology in reference
to the body and natural process,

To give correct and understandable enswers to children's
questions on pertinent toplcs, such as reproduction, sex
differences, and other arees,

The findings of the proposed research on selected aspects of the program
should be of value to cther districts and professional groups, The completed
reports and information concernipg the materials, practices, and techniques
developed in the New York City schools will be digseminated to other school
districts and educational organizations in New York State and throughout the
countxy.

One of the bases of the proposed new program, Family Living Includir
Sex Education, is an evaluative review of the results of recent research in
the area of family life education.

Overview. McQueen (1$67) concludes an estensive review of recent research
in family iiving education with the assertion that such a program must include
attitudes as well as facts, The additional requivements of a successful
program are; it must begin early and include all grades to provide continuity
of instruction; teachexs must be specifically selected and specialiy trained;
and thers must be parental involvement and community support.

The_Qurriculum from Pre-Kindergeuten to the Twelfth Year, The addition
of sex education to & program of family living education requires a decision
&s to the place and sequence such material should take in the curriculum, On
this subject Engiish (1951) says, "In no area are our values and 1deals more
confused than in the realm of sex. We have commonly allowed the intricate
problems involved to be postponed to the period of adolescence, This, of
course, is & mistake, To be sure, sex motivation, though not non-existent,
{s weak in childhood. But it is important that the child be prepared to
meet sex pro' lems before they descend upon him,"

Teaining Teachers, Supervisors and Coordinators, In two studies Malfetti
(1967) finds the lack of qualified teachers to be the most frequently given
reason for not offering & sex education program, Acci.cding to both Jersild
(1955) and Melfetti (1967) thie shortage is aggravated by the necessity for
attitude training in addition to specific knowledgé of content, 1f communication
with parents and children is to be successful. Thompson (1962) cites Baruch
(1945) to show that student~teachers who acquired a better understanding of
themselves learned to accept children aud their sometimes deviant behavior
patterns in a more positive way, The sympathy remulting f£rom discussions of
common problems with other teachers, accoxding to Cronbach (1954) frees the
teacher to make tries he would not make if he risked ridicule or sharp criticism
from his associates, If inncructiun_}a to be more than simple lecturing, the




Sttt g i

W

teacher who sets out to impart sex information must feel secure herself,
must have already won the confidence of her charges, and must be free from
the threat of parental indignation, say Stone and Church (1957).

Orientation of Parents and Community, Malfetti (1967) and McQueen (1967)
in their extensive reviews of present programs in Pamily Living Including Sex
Education f£ind the need for parencal and community participation a necessity
for the success of such programs, They conclude: it is necessary to allay
teachers' apprehensions in this :rea; it is a consequence of the fact that
much of the impetus for such programs comes from parents and community groups;
and it is a continuation of the close association of parents and the schools
in education for family living. The many advantages accruing to parents and
agency representatives through mutual involvement in child rearing is cited
by Goldstein and Doll (1967). In addition, they found parents willing to
discuss with other parents problems which caused hostility when broached by
agency representatives, The perspective pavents gained by such interchange
often resulted in group action in handling common problems.

Printed and Audio-~visual Materials, An examination of presently available
printed and audio-visual materials demonstrates the inadequacy of such materials,
for a new program in Family Living Including Sex Education, Such materials do
not include the most vecent knowledge in the area. In addition, they reflect
the past exclusion of training in sexuality by the absence of texts, charts,
£11ms and filmstrips which include such information for transmission to pazents
and pupils. They do not provide for the large Spanish speaking population of
the New York City schools, The particular advantages of using audi ~yisual
materials in communicating with parent groups is cited by D.K.Chensy (1967).

He reports that paxent groups are impressed with the advantages afforded
children through A-V media, and that such techniques serve to bridge the
chasm of communication between parents and teachers,

New York City Pilot Program, In answer to the need for improved training
in Family Ziving Including Sex Education, the New York City Board of Education
in April 1967 4initiated work on a new program.

Working through the Summer of 1967, the New York City éurriculum committee
took advantage of earlier work in this area of education, The experience of
the Chicago schools in introducing a £1fth grade program in 27 achools in 1966
was examines {1967). The Montgomaery County, Maryland (1967) program utilized
in 29 secondary schools in 1966 was reviewed., Further examples of this veview
would include: materials from Missourl (1964) and Sweden (1964); the planning
of San Mateo, California (1967), and Glen Cove, New York (1967), and the
recomnendations of profassional groups such as the American School Health
Association (1967). The result of this work was the publication of a praliminary
curriculum guide introducing the firat comprehensive program in Family Livig
Including Sex Education to include all grades from pre~kindergarten to the
tweifth year., More than 3000 copies of the guide describing the preliminary
curriculum have been sent throughout the country to agencies requesting it,

In the Fall of 1967 an intense program of training for 33 district co-
ordinators in Family Living Inciuding Sex Education was undertaken. Two
joint training programs were conducted. First, weekly workshops for co=
ordinators, curriculum experts, anc gonsitivity tyainexs were conducted at
the New York Postgraduate Center for Mental Health, This program emphasized
curriculum familiarization and sensitivity training. Concurrently weekly
meetings were held at the Lenox Hill Hospital in New Yoxk City, under the
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ausp.ces of the Lenox Hill Hospital, Columbia University Teachers College, and
the New York City Board of Eduastion., This gecond training program emphasized
the development of a detailed knowledge of sexual anatomy and physiology as
they relate to the problems of growing children, Teachers selected for the
new program and their distxrict superintendents participated in a thirxd training
program, which consisted of six veekly meetings conducted at two central metxo~
politan locations, Additional teacher training was conducted in the school
districts by the district coordinators.

In the late Fall of 1967 programs to orient parents and community groups
were organized and implemented in the local school districts,

In the Spring of 1968 approximately 30,000 pupils in 150 schools wexe
exposed to this pilot program in Family Living Including Sex Education. The
district coordinators continued advanced training at the New York Postgraduate
Center for Mental Health, Teacher training continued in the school districts,
and parent and community group orientation expanded in scope and the number of
people involved.

The proposed program which has grown out of the pilot operations of the
first year will be evaluated beginning in 1968-69, The principal areas of
investigation will be designed to test the following hypotheses:

Hypotheses

1. The naw curriculum in Pamily Living Including Sex Education
will result in more desirable pupil arritudes than the
former program in family living preseated in schools prior
to the Spring of 1967,

2, Pupil achievement in knowledge of Family Living Including
Sex Education will meet criteria specified in the
objectives of the curriculum,

3, Teacher and supervisor sensitivity to pupil needs in
| Family Living Including Sex Educsation will be appropriate
to attain the objectives of the curxriculum,

4. Teacher and supervisor mastery of content of the new
curricalum in Family ILiving Including Sex Education
will be adequate for full implementation of the curriculum,

5. Selacted and specially developed books, audio»visual
materials and models will properly supplement the new
curriculum in Family Living Including Sex Education.

6., Parental cooveration in meeting children's needs in
Family Living Including Sex Education will increase to
levels specified by the objectives of the curriculum,

7. Parental and community knowledge, attitudes and acceptance
of the new program in Family Living Including Sex Education
will be in accord with the objectives of tha curriculum,
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METHODS AND PROCEDURES

Program Development

Subjects in the Implementation of the Program

Pupils and Schools, A total of 31,000 pupils in grades 1-12 were
involved in the program, Systematic instruction was given to pupils
in 110 schools; pilot classes were conducted in 55 additional schools.
A total of 360 classroom teachers participated.

Coordinators, Thirty-two Coordinators of Fawily Living worked
under the supervision of the district superintendent or area directovr
to coordinate the program in the 30 districts, 1 project ares, and
special schools in the city.

Other Staff, Representatives of various bureaus of the Board,
as Research, Curriculum, Child Guidance, Educational and Vocational
Guidance, Home Economics, Science, and Health Rducation assisted in
the implementation.

citywide Advisor; Council, A Citywide Advisory Council composed
of representatives of religious, civic, parent, cosmmunity, medical,
teaching staff, and othuxr groups sarved in &z advisory capacity.

Local Councils, Parents, staff, and representatives of the
local community formed district snd school advisory councils to
insure that a clear understanding of the new program praceded its
implementation.

Educational Treatments or Activities

1. Proposal Development and Furding

A proposal was sent on February 15, 1968, to the Bureau of In-
Service Education for funding during FY 1969 under the Speno-Brydges
Law. The sum of $10,000 for use in 1968-69 was approved by the State
and will be matched by $10,000 ir City funds.

A research proposal sent to the New York State Division of Re~
seaxch vas approved up to a total of $17,589, for 1968-69, for the
continuation of an Experimental and Innovative Pregram,

2. Curriculum Development

A preliminary curriculum was developed and used on a pilot basis
during 1968-69.

Suggestions concerning the revision of the curriculum have been
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received and evaluated,

3, and Special Personnel

Training of District-Area Coordinators

(a) September, 1967 ~ January 31, 1968 (90 hours)

(1.) 30 hours of sensitivity-group process training by
psychologists and curriculum specialists in small
groups of 6-8. These sessions were planned in
cooperation with the staff of the Postgraduate
Center for Ment:ul Health and the Bureau of Child
Guidance of the Board of Education.

(2,) 30 hours of course content relating to the curriculum,

These sessions were under the direction of Assistant

Superintendent Helene Lloyd. Lectures were given by

the following consultants:

Mcs, Janet Brown, Staff Associate  Mve, Aline Auerbach, Paxent

for Family Life Education Education Consultant,
Community Jexvice Soclety Bloomingdale Project, etc,
Dr, Simon Silverman, Director Mrs, Elizabeth 8., Force, Family
Bureau of Child Guidance LiZe Consultant, American
Social Health Association
Dr, Isidore Rubin, Editor Dr. Mary 8, Cslderone
Sexology Magazine Executive Director, SIECUS
Dr. Lawrence Crawley Mrs. Mamie Phipps Clark,Psychologist
Obstetrician and Gynecologist and Executive Director, Northside
Lenox Hill Hospital Center for Child Development,Inc.
Dr, Robart 8. Liebert Dr, Tilla Vahanian, Professor,
Paychoanalist, Peychiatric Education for Maxriage and Family
Staff of Columbia~Presby- Life, Teachers College,
terian Medical Center, etc. Columbia University
Dr. Laurse Singer, Psychoanalyst Father Joseph Fitzpatrick
Soclologist, Fordham University
Dr. Helen ¥, Southaxrd, Author Dr. Vera Paster, Assistant Director
and Fawily Life Consultant Bureau of Child Guidance

(3.) 30 hours_of spacial content training under the direction
of Dr, James Malfetti (Teachers College) and
Dr. Lawrence Crawley (Lenox Hill Hospital). Topics
covered vere as follows:




Male and Pemale Reproduction System

Pamily Planning: Prenatal Development,
Contraception, Pertility, Sterility,
Artificial Insemination

Language and Sex Fducation

Family Living and Sex Education -~ Elentary
Grades

Psychosexual Development

Petting, Coitus, Out-of-Wedlock Pregnancy,
Pregnancy Wastage (Abortion and Miscarriage)

Venereal Disease, Prostitution

Family Living and Sex Education -~ Secondary
Level

Comaunity Relations,

(b) PFebruary 1, 1968 ~ June 30, 1968 (60 hours)
£ training in curriculum

(1.) 30 hours of R ‘ plementation,
These sessions were under the direction of Assistant
Superintendent Halene M. Lloyd, Subjects included
in tha discussions were as £ollowa:

1. Suggestions for introducing 6., Current research and curriculum
the new curriculum in a development in the area
distrizt and in a school

2., Teacher-supervisor training 7. Projects in other citles
in a district

3, Using local resources in tha 8, The evaluation program undexway
implemsntation of the pro- in New York City

gram (colleges, Dept.of
Health, atc.)

4. Interpretation of the 9, Problems and practices
curyiculum

5. Audio-visual materials and 10, Guidelinzs for 1968-69,
their uses

eerr et OBt iomest oot siophronmerstet



(2.) 30 hours of traiuing in [als & ,
All coordinators pam;icipatad in a 30~hm t:mi.ning
program at Lenox Hill Hospital in the "Use of
Matexials, Methods, and Techniques in the Teaching
of Femily Living", given by Dr,Lawrence Crawley
and Dr, James Malfetti, This training was made
possible because of a grant to the Board of
Education from the New World Foundation.

About 250 teachers and supervisors have attended citywide
orientation sessions at which the following %opics have been
discusseds

Intreduction of the Curriculum - Helene Lloyd
Assistant Superintendent

Work with Parents ~ Aline / .rbach
Parer . Education Consultent
Bloomingdale Family Program

Sexuality - Dr, Mary 8. Calderone, Executive Director,
S8TECUS

Preparation for Marriage ~ Dr, Lawrence Crawley
Lenox Hill Hospital

Reproduction Premarital Relationship Abortion

Masturoation,

Training sessions have also been held in the districts under the
supervision of the District Superintendents and District Coordinatoxs,
District resource staff have been used, as local doctors, college
staff, district Bureau of Child Guidance personnel, family 1life cone
sultants, Department of Health staff, and others.

A television in-service treining course in Family Living, In-
cluding Sex Education has been planned for Februury, 1969, over
Channel 25,

5. Trxaining Program for Others

In attendance on a voluntary basis at the meetings for
Coordinators have also been representatives of the following groups:

Axchdiocese of New York Purcau of Child Guidance
Archdiocese of Brooklyn and Bureau of Early Childhood Education
Queens
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Yeshivas in Queens Bureauy »f Curriculum

Protestant Council of Churches Bureau of Health Education

Community Service Society Bureau of Science
New York City Department of Bureau of Educational &nd
Health Vocational Guidance

Bureau of Educational Reseaxch.

6. Audio-Visuyal Materials in the Area

Filmstrips and £1ilms have been made available for use both on
a citywide and district basis, A list of materials for ordering

from the Bureau of Audio-Visual Instruction has been sent to the
schools,

Spanish soundtracks are being prepared this summer for
selected £ilms,

Pilmstrips showing the implementation of the program in New York
City are in preparation.

A mesting was held April 4, 1968, with commercial audio-visual

producext to discuss needs in the area and to give suggestions for
the direction of new materials,

7. Printed Masterlals in the Area

A kit of printed materials (books, periodicals, charts, etc.)
was sent to each district office for use by schools in the district,

A meeting was held on June 6, 1968, with publishers of materials
in the area in order to discuss needs and to give suggestions for the
direction of new materials,

On July 10, 1968, all publishers were invited by letter to sub-
mit current materiala for review, An annotated list of materials
recommended will be issued in the fall,

8. Work with Coilege Staff

A meeting wos held with college steff on February 6 to ask
their cooperation in initiating preservice and in-service programs
in the area of family living.

A list of college courses available thic summer in the area
was sent to the schools in May. A similar listing for 1968-69
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course offerings will be mailed for September use,

9. Parent-Communi

A District Advisory Council has been initiated in most districts
in order to assist in introducing the new curriculum area to the
parents and the community, Parent meetings have been held on district-
and-school-wide basis,

A parent brochure is now in the process of development.

10. Cooperation with the State

Slides taken in relation to the project have been sent to the
State for poasible use in a f£ilmstrip.

The preliminary curriculum has been made available for use on
a statewide basis,

Tapes of training sesaions, the parent brochure, Spanish sound-
tracks developed by our Bureau of Audio~Visusl Instruction for com-
mercial films, and other materials will be shared,

PROGRAM EVALUATION

Participating Supervisory and Inetructional Personnel

Observations and judgments of participating personnel were utilized
in gathering avidence of the effective operation of the program. All
district superintendents and district coordinators were asked to come
plete specially coustructed questionnaires. Random samples of princi-~
pals and teachers were asked to participate in the avaluation survey.
Specific details and related data are presented in the Results section
of this report,

Participating Teachecs and Students

Another approach utilized in gathering information was accomplished
by means of spacially developed teacher and pupil instrumentation for
assessing attitudinal outcomes with respect to the program objectives,

The students involved in the attitudinal evaluation phase of the
investigation totaled 446, 259 fomales and 187 males, Of this total
thare are 153 students (117 females and 36 males) in seven classes at
the sixth-grade level, 105 students (65 females and 40 males) in five
classes at the eighth-grade level, and 188 students (77 femsles and
111 males) in eight classes at the eleventi-grede level,

'\

The student sample at the slxth-grade level waia selected from two
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schools in Queens (five classes) and two schools in the Bromx (two
classes). Three of the seven classes are exclusively female, one of
the seven exclusively male, Two of the four schools are elementary,
special service.} The other two schools are nonelemesntary, non~
special sexvice, In all cases, the curriculum vwas specifically
identified in the instructional process as Family Ldving, Including
Sex Education., These four schools are fairly representative of public
schools in New York City in the categories indicated,

It may be noted that the methods of implementing the progrem in
Pamily Living, Including Sex Education vary from district to district
and from school to school in response to local community needs, GSome
districts have presented the curriculum units in a classroom situation
where the lessons are identified specifically as classwork in Family
Living, Including Sex Education. Other districts have incorporated
the same materials without specific identification, as part of the in-
struction in other curriculum areas or subject classes, such as health
education, guidance, science, and the like.

At the eighth-grade level, the student sample was selected from
two junior high schools in the Bronx (three classes) and one junior
high school Zn Queens (two classes), Three of the £five classes are
cosducational whereds the other two classes are all male, As was
the case with the sixth-grade students, the curriculum was specifically
{dentified in the instructionsl process as Family Living, Including
Sex Education. Both types of classes sampled are representative of
schools in their respective categories, Exclusively male classes vere
not available for sampling at the time of the investigation, but they
will be {ncluded in the expanded sampling design for the school year
1968-~1969,

Students at the eleventh-grade level were selected from two high
schools in Queens (five classes), one high school in Manhattan (two
classes), and one high school in Brooklyn (one class). Five of the
eight classes ave exclusively female; the remaining three classes are
exclusively male, Tha format of the curriculum for the three male
classes was not specifically identified as Family Living, Including
Sex Bducation, whereas it was so specified in the case of the five
female classes, In all instances whore the format of the curriculum
was not specifically identified, it w&s integrated in the instruction-
al process 4s part of the broader subject area cf health education. A
coumparative analysis between both types of curriculum as well as be-
tween the sexes will be presented in the Results section, As vas the

1 Special service schools are schools vhere, among cectain other factors,

the per cent of pupils on free lunch, the per cent of pupils with
language handicaps, and the pupil mebility are relatively high.
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case with the sixth- and eighth-grade student groups, ths seven
classes sampled are representative of schools in the categories in-
dicated,

In addition to the student sample, there are two types of teacher
groups. Ome group comprises 17 teachers who were involved in the in-
structional process of the 20 classes sampled, The reason for having
17 teachers cited instead of 20 is because three of the teachers taught
two classes each. This factor occurred in the case of two high schools
and one junior high school, These teachers were administered the teach-
er questionnaive in person while their respective classes were being
given the student questionuaire,

A second group comprises those teachers who werve mailed question-
naires, This second group consists of 11 teachers cvering grades K-5
and 12 teachers covering grades 6-12, for a combined total of 23 teach-
exs, Teachers in the 6-12 sub-group were mailed their questionnaire
to see 1f any important differonce exists between questionnaires ad-
ministored via the mail as compared with those administered in person.
A test of significance will be presented in the Results section, com~
paring & group ¢f mailed teacher questiomnaires for grades 6-12 with
a corresponding group of unmailed (personally administered) teacher
questionnaires for grades 6-12, The K~5 teacher asub-group was mailed
the questionnaire to evaluate their classes, Because of the age level
of primary grade children and the velative difficulty involved in the
reading and understanding of the questionnaire items, it was deemed
that at the present stage of instrument development, teacher svalua-
tions would yield the best measure of class outcomes.

In summary, it may be noted that the student sample consists of
446 subjects, 259 females and 187 males, encompassing seven, five,
and eight clesses, raspectively, at the sizth, eigth, and eleventh-
grade levels., The teacher sample consists of two types: one group
comprising 17 teachers who were involved in the instructional process
of the 20 clesses sampled; a second group comprising 23 teachers
(11 teachers frxom grades K-5 and 12 teachews from grades 6~12) who
wexe malled questionnaires, All told, 1l schools (four elementary
schools, three junior high schools, and four senlor high schools) were
involved in the student sampling., Thasge achools are reprascntative
of public schools in New York City in the categories specified, such
as: special service schools, sex, formut of curriculum, and other re-
lated categories.

Educational Pupll Treatments

The curriculum being followed is basas on the preliminary curpi-
culum guide to Family Living, Including Sex Edusation, which was pre-
pared in the summer of 1967, The stated time allotment for the




curriculum is;

1. In the elementary schools approximately 15 minutes per day,
five times per week (75 minutes),

2, In the junior high schools approximately 20 minutes pexr
day, two times per week (40 minutes),

3. 1In the senior high schools approximateiy 40 minutes per
day, one dey per week (40 minutes).

In the primary grades, instruction is ordinarily included in the
science, health education, or social studies time allotment as &
specifically identified curziculum called Family Living, Including
Sex Fducation. In gradzs 5 and 6 more direct teaching is typically
{nitiated, The time allotment is flexibly based on teacher judgment
and separate classes for boys and girls are utilized wherever deemead
advisable,

On the secondary grade levels, the instructional format of the
curriculum 1s either specifically identified or is integrated as
part of broader subject areas such as health education, guidance,
e;ignca, and the like, or is presented in combinations of both types
of format.

Instruments Used and Data Analysis Procedures
A comprehensive evaluation of pupil outcomes with respect to the
{mplementation of 8 new curriculum, particularly one of a psycholo-
logical nature such as FPamily Liviug, Including Sex Education, must
necessarily include an assessment of attitudal reations. One im=~
mediate problem in the assessment of attitudes in cthe relatively
undeveloped area of sex education is the lack of {nstrumentation
which can be used for evaluating purposes, In the absence of any
available measures, questionnaires were developed for the purpose
of evaluating attitudinal reactions to the progream objectives of the
Family Living Including,Sex Education Program. The objectives of
the program which the questionnaires are designed to measure vere in-
cluded 1in t*e Introduction section of this report,

The instrumentationgdeveloped are of three types: a pupil question=-
naire for grades 6-12, a teacher questionnairs for grades 6-12, and
another teacher questionnaire for grades K-5, Coples of each question-
naire may be found in the Appendizx.

(1) Pupil Questionnaire, Grades 6-12, The pupll questionnaire
titled, "What Do You Think About Family Living, Including Sex Educa-
tion" is a 13 item, multiple-choice type measure, Then of the thirteen
{«ems contain five response categories per item and two items contain
three response categories per item. The remaining item, question 13,
is open-ended and is, therefore, not included among the statistical
tabulation of the 12 multiple-choice type questions, The itexns are
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derived from the program objectives of the Family Living, Including
Sex Education Program, as cited in the Introduction section, The
method of administration of the pupil questionnaire followed a uniform
set of instructions. The instructions are stated in the Directions
section of the questionnaire and were persona’ly administered to the
student sample by two of the investigators,

Measure of Reliability, The "split-half" or "odd-even" method
of correlation was employed by dividing the instrument into two sets
of six even-numbered items and six odd~numbered items, by combining
alternate items in the questionnaire, The correlation was then com-
puted for these half tests, From the self-correlation of the half

tests, the reliability coefficient of the whole test was then estimated

by use of the Spearman-Brown prophecy formula,

Accordingly, measures of reliability vere estimated for grade
levels 8ix, eight, and eleven with the follcwing results. Forx grades
six the correlation (r) for the whole test is ,89, for grades eight
the r is .84 and for grades eleven the » is .87. These results sug-
gest a fairly high and consistent level of rxeliability for the in-~
strument at the three grade levels.

(2) ZTeacher Questionnaire, Grades 6-12. The teacher question-
naire concerning pupil attitudes for grades 6-~12 closely parallels
that of the pupil questionnaire for gradcs 6-12, Except for two
additional items at the end of the teacher questionnaire and a change
in title page and directions, the content of the questions for both
instruments is exactly the same, The reason for this is to determine
how closely teacher and class perceive class attitude outcomes as
measured from the same set of questions, Accordingly, each teacher
was asked to give her reaction as to how she thinks the majority of
her class feels toward each questionnaire item, as seen through the
eyes of the class as a group. In other words, the teacher was asked
to respond according to what she believed to be the class' feelings
toward each question, Results of teacher and class comparisons for
the sixth, eigth, and zleventh grade levels can be found among the
tests of significance of the Results section, The questionnaire was
administered to the class teacher by one of two investigators at the
same time the class was being given its questionnaire. The uniform
set of instructions for the administration of the instrument can be
found in the Directions section of the questionnaire.

Measure of Reliability. The measure of reliability is the same
as that employed for the pupil questionnaire, The split~half co~
efficient, Spearman~Brown formula, was used and yielded a correlation
of .71. It should be noted that this estimate is based on the re-
sponses of a group of 12 teachers from grades 6-12 tc whom the ques-
tionnaire was mailed,

(3) Teacher Questionnaire, Grades K-5. The teacher question-
naire for grades K-5 closely resembles the teacher questionnaire for
grades 6=12, The content and format of the questions are virtually
the same except for minor changes in phraseology. As was previously
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noted, the K-5 teacher group was mailed their questionnaire, At
these grade levels, it was deemed that, because of the age level of
the children and the relative difficulty involved in the reading and
understanding of the items, that teacher evaluations would yield the
best measure of class outcomes ot this time,

Measurs of Reliability, As was the case with the pupil and
teacher questionnaires, grades 6-12, the split-half coefficlent,
Spearman~Brown formula was employed as the measure of relisbility.
The correlation was found to be .94, which suggests a very high
estimate of internil consistency for the instrument,

(4) Estimate of Validity. The estimate of vaildity for the
pupil questionnaire, grades 6-12, 18 a concurrent type of validity
involving teacher ratings obtained from the teacher questionnaive,
grades 6-12, as a criterion of compariscn, It was mentioned above
that the content of the questions for the teacher and pupil question-
nsires, grades 6~12, is exactly the same for both instruments, The
rationale for this procedure is to determine how closely teacher and
class perceive class attitude outcomes as measured from the same set
of guestions, As such, each teacher involved in the instructicnal
process of the student sample was asked to give hexr judgment as to
how she thinks the majority cf her class feels toward each question~
naire item. In essence, the teacher was asked to vespond according
to what she believed to be the class' feelings toward each question.
The teacher questionnaire was administered to the class teacher by
one of two investigatous at the same time the clanss was being given
their questionnsixe.

Class and teacher modal responses for each of the 12 multiple
choice questicanaire items vas determired for the sixth, eighth, and
eleventh-grade levels, For example, at the sixth-grade level, the
modal responses for seven classes and their respective teachers were
datermined for each of the 12 items, The modal response pattern
(profile) of the seven classaes combined was then compared with the
modal response pattern of the seven teachexrs combinad., A percentage
of agreement between both types or modal response patterns was then
determined to arrive at an estimate of vaildity of the concurrent
type. The same procedure was followed with the eighth and eleventh~-
grade levels, All told, there wexe 20 classes and 17 teachers; in
three instances one teacher taught two classes apiece, The three
teachers who taught two classes apiece ansvered two questionnaires
each go that, in all, every class in the student sample had a corres-
ponding teacher questionnaire.

Based on the results for the seven classes at the sixth-grade
level, the percentages of agreement ranged from a high of 92% to a
low of 50%. The median percentage for the graie 1level was 75% sug-
gesting a reasonably adequate degree of concordance.

Similarly, the results for five classes at the eighth-grade
level shows the percentage of agreement to range from & high of 92%




to & lov of 42%. As was the case with the sixth-grade level, the
median percentage for the eighth-grade level was 75%, once again
raflecting & reasonably adequate level of relationship between the
teacher~pupil groups.

Results for eight classes and their teachers at the eleventh~
grade level show the percentage of agreement to range from & high
of 757 to a low of 33%. In this case the median percentage for
the grade level was 50%. The relatively lower median percentage for
the eleventh grade may reflect a more individualistic, differentiated
wvay of thinking about sex education among students and between
students and teacher at this age level, It may also be that the
{nstrument does not adequately reflect the more sophisticated level
of questionnaire material appropriste for an older and more mature
age group of students,

(5) Achievement Tests, Work on experimental editions of survey
{nstruments designed to measure pupil knowledge of curriculum content
was initiated in May of 1968, Each of thirty (30) district coordina-
tors was asked to enlist the assistance of five (5) teschers in his
district in the ccnstruction of items suitable for use in a multiple
choice test, A guide containing some sample items and general recom-
mendations concerning the testing program were provided for each
teacher, Forms on which the prepared items were to be entered with
grade level and source identification were provided. Since then
tentative irems have been received and are undergoing an analysis of
their content, and are being edited for use in pilot test forms,
Initial testing will be done in grades six, eight and eleven, Ap-~
propriate techuiques of test construction will be used to determi: =
validity and reliability.

(6) Technical Procedures, The technical procedures used for
data analyses ineclude "t! tests of statistical significance between:

1 ~ Mean scores of pupils for grades 6 and 8

2 - Mean scores of pupils for grades 6 and 11

3 - Mean scores of pupils for grades 8 and 11

4 - Mean scores of male and female pupils for grade 11

5 - Mean s.ores of two llth grade male class where format
of curriculum is specifically identified,and two 11th
grade male classes where format of curriculum is not
specifically identified.

6 - Mean scores for mailed teacher questionnaires (grades
6-12), and unmailed teacher questionnaires (grades 6-12)

7 - Mean scores for unmailed teacher questionnaires for
gradas K-5, and unmailed teacher questionnaires for
grades 6-12,
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1t should be noted that the 't tests of significance are based
on a larger pupil sample than that used for the graphic comparisons
betwean teacher-class modal response patterns. In the case of the
former, the larger pupil sample consists of 561 students, 314 females
and 247 males. In the case of the latter the pupil sample consists
of 446 students, 259 females and 187 males.

For the graphic modal response pattern comparisons, both pupil
and teacher responses are used. Since five teacher questionnaires
were not received, it was necessary to eliminate the 115 pupils in
their classes from the comparison.




RESULTS

ouparison of Teacher~pupil Modal Profile ide Level, As
& measure of pupil attitudes, comparisons were made between teacher
and pupil modal response profiles with respect to 12 multiple-choice
questionnaire items, The procedure used for determining these profiles
was indicated in the preceding section on the Estimate of Validity,

This procedure was followed at the sixth, eighth, and eleventh-grade
levels, with the following results,

Sixth Grade

It may be seen from Figure I that teacher and pupil profiles, com~

prising seven classss combined and seven teachers combined, ars very
sinilar on the 12 multiple choice items with which they were coumpared.
Items 1-9 and 12 of the pupil and teacher questionmaires contain five
response categoriaes, while items 10 and 11 contain three response
categories (cf Appendix). The five response categories, A, B, C, D,
and B, are uniformly directional in terms of their positiveness, nega-~
tiveness, or neutralness. A and B responses are aluays positive,
ansvers with the A response being more positive than the B response,
D and E responses are always negative replies with E being mors nega-
tive than D. 7The C response is a neutral reply. In the case of items
10 and 11 which contain only thres reésponse categories, the A response
is positive, the B response neutral and the C response negative,

The graph shows that the two profiles are identical for five of
the twelve items, are one response category apsrt for another five
items, and are one-half of & category apart for the remaining two
itens,. The five items on which there was identical teachec-class
agreesmant reflects a high level of concordance in the following:

a) The nunber of questions the pupils feel they ware able
to talk about fresly in class (Item 2)

b) How much easier the pupils now feel they understand and
can use the correct words to talk about the different
parts of the body (Item 8)

c) Mow well the pupils feel they now undexstand the physical
changes that take place in the body as one grows older (Item 9)

d) The expressed desire to continue classwork in Family Living,
Including Sex Education next term (Item 10)

e) The belief on the part of the pupils that their friends
would like to take classwork in Family Living, Including
Sex Education (Item 11)
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In addition to the agreement on these five items it should be
noted that the teacher~-class sgreements are all concentrated in the
positive response categoriez, Similarly, on the remaining seven
iteus of the questionnaires there was a generally high level of
teacher~class agreement and these areas of agresment vere typically
clustered in the positive response categories, In fact, it is es-
pecially noteworthy that not one of the twelve items was responded
to negatively by either group, Only in one instance (item 4) did
the class group response fall into the neutral category. This re~
sult would seem to indicate that the attitudinal outcomes to the
curriculum objectives are predominantly favorable and reflect a

substantial level of agreement between teacher and class groups on
the sixth-grade level,

Bighth Grade

As was the case with the sixth-grade, it may bec seen from
Figure 2 that teacher and pupil profiles, comprising five classes
combined snd five teachers combined, respectively, are closely simi-~
lar on the 12 items, Overall, both profiles show that the response
patterns are the same for nine of the twelve items, are one response '
category apart for two other items, and are only one-half of a cate-
gory apaxt for the remaining one item, Of the nine items on vhich
there is identical teacher-class agreemant, four items are the same
ones responded to by the teacher-class groups of the sixth grads:
iteos 2, 8, 10, and 11, The other five items on which thexe 1s

tdentical agreement reflects a high level of concordance in the
following:

a) The help pupils feel the curriculum has provided them
in understanding themselves better (Item 3)

b) Otber ways in which the pupiis feel the curriculum has
been helpful to them (Item 5)

c) The greater extent to which the pupils feel they now
understand their families (Item 6)

d) The degree of expressed willingness with vhich the
pupils feel they can now talk with their parouts
sbout themselves and their frieuds (Item 7)

¢) The overall feeling that ths curriculum has been
igood" for them (Item 12)
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In addition to the high level of agreement on these nine items
{t should be noted that, with the exception of item 7, the teacher-~
class agreements are all concentrated in the positive response cate-
gories, With respect to item 7, the only item on the questionnaire
vhich was responded to negatively, there is identical agreement
between pupils and teachers that the majority of pupils sampled in
the eighth-grade are "not much” more willing now (since taking the
curriculum) to talk with their parents about themselves and their
friends, A perusal of the reasons given by the pupils for feeling
this way tends to suggest that they generally perceive their parents
as either reluctant or hesitant to discuss sex with them whereas
they feel considerably more comfortable and free to discuss sex with
their friends.

On the remaining three items of the questionnaire there was &
gensrally high level of teacher~-class sgreement and in two of the
three items these areas of agreement were both in the positive re~
sponse categories, The remaining third item, item 4, was responded
to neutrally by the teachers and neutrally to negatively by the pupils.
In the case of item & it can be said that the majority of pupils feel
that the classwork in Family Living, Including Sex Education has
helped them "some" to get along better with other boys and girls. The
teachers take a slightly less positive viev by thinking that the
majority of pupils feel it has helped them "gome! to "not much',

On the whole, it can be stated that except for items 7 and &

the response patterns of the teacher and class groups ware all con-
centrated in positive categories, For all 12 items there vas 8
high level of agreement between both groups. This principal finding
would seem to indicate that the attitudinal outcomes to the curriculum
objectives are predominantly favorable and reflect a substantial level
;t concordance betveen teacher and class groups on the eighth~grade

evel. .

Elevanth Grada

It may be seen from Figure 3 that tescher and student profiles,
comprising eight classes combined and eight teachexs combined, run
fairly parallel to each other on the 12 multiple choice items on
which they were compared, The graph shous that both profiles are
{dentical for four of the twelve items, are one response category
apart for four othexr items, are one-half responss category spart
for two other items, and are one and one~half categories apart for
the remaining two items,

On seven of the twelve items there was a generally high leval
of teacher-clasc sgreement and these areas of agresment were clustered
in the positive response categories. Of the remaining five items,
items &4, 5, 6, and 7 were, in general, answered neutrally by the teach-
ors but negatively by the classes.
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Thus the majority of students took & somevwhat less positive view than
their teachers with respect to the following:

a) The extent to which the curriculum has helped them to
get along better with other boys and girls (Item 4)

b) Other ways in which the pupils feel the curriculum
has been helpful to them (Item 5)

c) The extent to which the pupils feel they now understand
their families (Item 6)

d) The degree of expressed willingness with which the
pupils feel they can now talk with their parents about
themsalves and their friends (Item 7)

As was the case with the eighth grade students, Lt was found
that the majority of eleventh grade pupils generally perceive their
parents as either reluctant or hesitant to discuss sex with them,
while they feel considerably more comfortable and free to discuss
sex, with their friends (item 7)., With respect to item 6, an
appreciable number of pupils felt that one year of classwork in
Family Living, Including Sex Education was insufficient to acquire
an adequate understanding of their families, but that this under-
standing would come gradually over a period of years, A smaller
number of pupils expressed the feeling that they already believed
themselves to have a basic understanding of their family, In
reference to item &, a considerable number of students felt that
there was not ample time in class discussion devoted to the topic
of getting along batter with other boys and girls, whereas a lesser
nunber of students felt they know how to get along with their peers
and that this was not an area of particular concern to them. The
reasons the pupils gave for responding negatively to item 5 were,
surprisingly, of a positive nature, That is to say, they felt in
the main that most of the ways in which the curriculum has proved
helpful to them has already been made available to them in other
respects and, therefore, 'not many' other ways actually remained.

In general, the results for the eleventh-grade teachers and
students appear to indicate that the pupil outcomes to the program
objectivas are esgentially favorable and reflecta fairly close level
of agreement batween both groups,

Pupil Attitude Questionnaires. Comparisons of mean scores on
) the pupil questionnsire and the teacher questionnaire were made in
further study of pupil attitudes. The statistical significance of
the comparisons was determined by means of the "t" test. The
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following group comparisons were made:
1 - Mean scores of pupils for grades 6 and 8
2 - Mean scores of pupils for grades 6 and 11
3 . Mean scores of pupils for grades 8 and 11
4 - Mean scores of male and feuaie pupils for grade 11

5 - Mean scores of two llth grade male classes where format
of curriculum is specifically identified, and two 11th
grade male classes where format of curriculum is not
specifically identified,

6 - Mean scores of mailed teachexs (grades 6-12), and
unmailed teachers (grades 6-12)

7 - Mean scores of mailed teachers (grades K-5), and
mailed teachers (grades 6~12)

The corresponding results are as follows:

1 - A statistically significant difference was found between the
mesn scores of 224 pupils for grade 6 and 105 pupils for grade 8, The
critical ratio of 3.33 is significant at less than the ,01 level, The
mean score and standard deviation for grade 6 were 33,36 and 6,39
respectively and for grade 8, 30,83 and 6.42 respectively.

2 - A statistically significant difference was also found bew
tween the mean scores of 224 pupils for grade 6 and 232 pupils for
grade 11, In this instance the critical ratio was 10,61, which is
highly statistically significant at 1less than the ,01 level. The
mean score and standaxd deviation for grade 6 were 33,36 and 6.39
respectively and for grada 8, 26.09 and 8.15 respectively.

3 « Again a statistically significant difference was found be-
tween the mean scores of 105 pupils for grade 8 and 232 pupils for
grade 11, The critical ratio of 5,84 is significant at less than
the .01 level. For grade 8 the mean score and standard deviation
were 30.83 and 6.42 respectively and for grade 11 the mean score
and standard deviation were 26,09 and 8.15 respectively.

4 « A comparison of the mean scores of 136 male and 96 female
pupils for grade 11 disclosed a statistically significant difference
between the groups. The critical ratio of 9.12 is significant at
less than the .0l level, For the female group the mean score was
31.04 and the standard deviation was 6.79; for the male group the
mean score was 22.60 and the standard deviation was 7.15.

5 < The mean scores of two 1lth grade male classes were com-
pered vwhere the format of the curriculum is specifically identified




as Pamily Living, Including Sex Education and where the format is not
specifically identified as Pamily Living, Including Sex Education,
No statistically significant difference was found between the two
groups. The critical ratio of 1.55 indicated that the mean difference
was not significant. For the specifically identified group the mean
and standsrd deviation were 23.41 and 6.30; for the non-specifically
tdentified group the mean dnd standard deviation wers 21,24 and 7.40,

6 = The difference between the mean scores of 12 teachers from
grades 6-12 to whom the teacher questionnairs was mailed and the mean
scores of 20 teachers from grades 6-12 to whom the teacher question-
naire was personally administered was not found to be statistically
significant, The critical ratio of .68 indicated that the mean
difference was not significant., The mean score and standsrd devia-
tion for the mailad group were 32,58 and 3,58 respectively; for the
umeiled group the mean score and standard deviation ware 33.5 and
3.97 respectively,

7 = The difference between the mean scoxes of 12 teachers fxom
grades ¥-5 using mailed questionnaires, and 13 teachers from grades
6~12 using malled questionnaires was not found to be statistically
significant., The mean score and standaxd deviation for the ~5
teacher group were 31.18 and 6.16 respectively; for the 6~12 teachex
group they were 32,58 ind 3.58 respactively.

The statistically significant differences found between the
mean scores for grades 6 and 8 and for grades 6 and 11 indicate
that the attitudes of sixth grade students to the program objectives
are more favorablae.than those of the eighth and aleventh grade
students. This £inding may be attributable, in part, to the fact
that sixth graders received 75 minutes of instruction per week,
vhereas eighth and eleventh graders usually received 40 minutes
of instruction per week, Moreover, sixth grade students spend
the entire school day with their homeroom teacher whereas eighth
and eleventh grade students typically spend one or two class
aniodn & week with their teacher for imstruction in this curricu-

um,

The statistically significant difference found betwaen the
mean scores for grades 8 and 11 indicates that the atgitudes of
the eighth grade students to the program objJsctives are more favore
able than those of the eleventh grade students. This £inding may
refloct a more individualistic, differentiated way of thinking
sbout sex on the part of the eleventh grade students. It may also
| be that the instrument does not adequately reflect the more sophis-
ticated lavel of questionnaire material appropriate for the
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sleventh grade students, who represent an older and riore mature age
group of students than their eighth grade counterparts,

The statistically significant difference found hetvesn the mean
scores of males and females for grade 1l indicates that the attitudes
of the females to the program objectives are more favorable than
thoss of the males. This finding may reflect & greater ego involve-
ment in the curriculum on the part of the females, particularly in
ralation £o such topics as: readiness for marriage, having the
réuh:ipk;rcm, building & successful marriage, being in love, and
£he like,

the ilack of statistical significance found betwcsn the mean
scores of two groups of two aleventh grade male classes vhere the
fovmat of the curriculum is specifically identified as Family
Living, Including Sex Education and where it is not,tends to sug-
gest that the format of the curriculum for eleventh grade males 1
not crucial in diffarentiating among their attitudinal outcomes.
This f£finding,although based on & small sub sample, may have
relevance to the structure snd format of future curriculum planning
for eleventh grade male students,

The lack of statistical significance found betwsen the mean
scoras of 12 teachers from grades 6«12 to whom the teacher question~
naire was mailed and 20 teachers from grades 6~12 to whom the
teacher questionnairesas personally administexed suggests that the
method of administration of the teacher questionnaire is not &
significant factor in differentiating batween their percaptions
of class sttitudinal outcomes. If this finding is supported by
other data it may be possible to administer future tescher ques«
tionnaires by wail instead of in person as a tima-saving device.

The lack of statistical significance found between the mean
scores of 12 teachers from grades X-5 and 13 teachers from grades
6+12, where both typas of teacher questionnaires were msiled, tends
to suggest no important differential perception of class attitudinal
outcomas by the tsachsers. ‘

In svamary, when the major findings of the sixth, eighth, and
eleventh grades are sean as & whole, it can be stated, with some
degres of confidence, that the majority of teachers and students
are in fairly closs agrasment as to the ways in vhich most of the
students view the curriculum, and perhsps aven wmore noteworthy is
the fact that student attitudinal outcomes are predominnntly of &
favorable and appreciative quality.
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In addition; statistically significant differences wers found for
the mecan scores of the pupil attitude questionnaire whera the significant
differ:nce between groups favored grade 6 over grade 3, grade 6 ovar
grade 11, and grade 8 over grade 11, There was also a aigniftcunt diffex~
ence hetvesn females and males for grade 11 where the females' mean
score was significantly greater than that of the males',

No statistically significant difference was found between the mean
scores of two groups of two eleventh grade male classes whcre the format
of the curriculum was specifically identified as Family Living, Including
Sex Education and where it was not, Likewise, no statistically signifi~
cant differenca was found for the mean scores of the teacher questionnaire
betwean 12 teachers from grades 6~12 to whom the questionnaire was mailed,
and 20 teachers from grades 6~12 to whom the questionnaire was p;rucnnlly
administered. FPinally, no significant difference was found for the mean
scoxes of the teacher questionnaires between 12 teachers from grades K=5
and 13 teachers from grades 6-12.




Summary of Data from Staff Questionnaires

The District Superintendent's Questionnaire ~ A questionnaire,* com-
possd of 14 items, was prepared to obtain the district superintendent's
veections to selected aspects of the program, The questionnaire was sent
to each of the 24 district superintendents who had introduced the program
in selected schools in their districts. Of the 24 district superintendents
22 returned the questionnaives,

Schopl's Participation ~» The first item of the questionnaire was con-
cerned with the extent of school participation 4in the progrsm. Based on
the 22 returns, 106 schools were raported to be involved in providing in~
struction in Pamily Living Including Sex Education progr. 2., In three of
the 22 districts no actual classroom instruction had as yat been imple~
mented; however teachers had been selected and were attending in-service
training courses. The number of schools per district where pupil instruce-
t;m; inhru;‘u.ly Living was being provided varied from 1 to 16 with a wmedian
0 schools.

With respect to their intentions toward expanding instruction in Fami~
ly Living for the school year 1968-1969, 17 of the 21, or 81 per cent of
the district superintendents who responded indicated a desire to expand the
current program, 13,6 per cent will continus their current program and 1 or
4.5 per cent decided to cut back oun his current p.-gram. No district super~
} intendent indicated a desire to discontinue the current program in his dis-
trict.
|
l
|
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- Raaction to the Program - Reaction of the community toward
the introduction of the program is an important aspact to consider. In this
study at the present time actual resctions of rapresentative members of the
comminity could not readily be obtained, Later, as the program becomes more
fully iwplemented community representatives will be survayad. At this stage
of the study, therafore, the district superintendents and piiuncipals were
requasted to judge the general reaction of the community. The district su~-
perintendents were asked to judge community reaction on the five~point scals.
About 50 per cent of the 22 vespondents judged the community reaction as
very favorable and 45.5 per cent judged community reaction as favorable.

About 59 per cant of the respondents indicated that they received
strong support from community sources for the now instructional program, 32
per cent did not receive particularly strong aupport. Two of the 22 re-
spondents did not answar this item. Of those districts receiving support
the most often mentioned source was parent associations. Iwenty~one or
95.4 of the responding district superintendents indicated that no particular-
1y strong criticiem against the new instructional program in their districts
came from community sources.

* A copy of the District Superintendent's Questiunnaire is found in Appendix B:




How did the introduction of the new program affect the relations be~
tween parents and the schools in euch of the participating districts? A
fi{ve~point scale was used by the respondents to indicate the degree of re~
action. About 45 per cent indicated that the interaction between the par-
ents and schools increased and that the relationships became more positive;
about 32 per cent indicated that parent-school relationships increased.
Four, or 18.2 per cent of the district superintendents sensed no signifi-
cant change and 1, or 4.5 per cent did not respond,

geaffls Acceptance of the Program ~ How well has the staff of supervie
sors, coordinatoxs, principals, taachers and paraprofessionals accepted the
new program? According to the responding district superintendents the gan=
eral trand is s favorable reaction to the program, Table 1 presents the
ratings of the 22 distrdct superintendents on a five-point scale, Some ra-
spondents marked more than one category. These are subsumad under the head-
ing, Multiple Rcaponse.

Table 1

District Supsrintendent’s Ratings on General Reaction
of Participating District Personnel to the New Pro=
gram in Family Living Including Sex Education

4n Bach Category of the Rating Scale

Very Favor~ Luke~ Indif- Multiple Ko
Personnel Favorable __able _warm ferent FHostile Response Regponse
Principals 22,7 59.0 9.1 0 0 4,5 &S
Ass f te
Primip&h 27.2 454 13.6 0 0 4.5 9.1
Other
Suparvisors 18.2 45.4 4.5 be3 0 9.1 18.4
Coordinators 36.4 36.4 4.5 4.5 0 13.6 bed
Teachers 54,5 31.8 0 0 0 4.5 9.1
PR T 1
fessionals 13.6 31,8 4.5 0 0 4.5 45.4

As indicated in Table 1 the largest per cent of ratings appsar under
the "favorable" category in all personnel groups except for the teachers,
Yor the latter group 54.5 per cent of the district superintendents rated
tescher reactions as "wery favorable." In the case of the paraprofessional
group, about 45 per cent of the district superintendents offered no response.
In general, excluding the ratings for the paraprofessional group the re-
actions to the new program were rated "favorable' and Yyery favorable' with
a frequency of from 63.6 per cent (other supervisors) to a per cent fre-
quency of 86.3 (teachers),
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Another question that was asked the district superinteudients was,"To
what extent has the introduction of the new program in Family Living In-
cluding Sex Education affected other instructional priorities within your
district?" About 59 per cent answered that the introduction of the program
had had no significant effect on other instructional priorities, About 14
per cent indicated that the new program had had a favorable effect while an
equal percentage said it had had a negative effect on other instructional
priorities, Three district superintendents d1d not reply to this ftem.

Training Program - In the implementation of the new frogram it was nec~
essary to conduct in-service training programs for teachers selected to par-
ticipate in the instructional program, Therefore, the district superin-
tendents were asked, ""To what extend and in what way had the new program and
associated training programs affected the quality of the teaching staff
within your district?" The respondents were asked to check one of five
cholices from "increased considerably” to "decreased considerably with re-
spect to each of three areas, nsmely, sensitivity to pupil needs, sensitivity
to parent needs and sensitivity to community needs, Table 2 presents the

tngtngn of the district superintendents, Of the latter 19 responded &nd
3 did not.

Table 2

District Superintendent Ratings on the Effect of the New
Program on the Quality of the Participating Teaching Staff

onse Per Cents in Fach Category

Increased No Decraased No
Area Considerably Increased Effect Decreased Considerably Response

Sensitive-

ity to

Pupil

Needs 18,2 54.5 13.6 0 0 13.6

Seneitiv~

ity to

Parant

Needs 22,7 50.0 13.6 0 0 13.6

Sensitiv~

ity to

¢ Community

Needs 13.6 63.6 9.1 0 C 13.6

As indicated in Tabla 2 the majority of the ratings in all three areas
appeared under the "increased" category. As reported by the diutrict super-
intendents, the general effect of the new programs and associated training
programs on teacher quality was positive.

With reference to teacher training programs, about 86 per cent of the
district superintendents conducted district training programs for teachers
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ard other staff members involved in the new instructional program. In
addition to district training activities, about 95 per cent of the district
superintendents reported that their teachers attended the training programs
for teachers in Family Living Including Sex Education conducted outside the
district, such as the Central Training Program conducted at the Board of
Education headquarters or Lennox Hill Hospital, Seventeen of the district
superintendents reported that 148 teachers participated in the Central Train-
ing Program, In general, the district superintendents, about 91 per cent,
prefer local district training programs to out~of-district training programs
and chose not to drop them in favor of the out-of-district training programs.

District Sup: gndents! Becommendstiong - The last item of the dis-
trict superintendents' questionnaire vequested suggestions and recommenda~
tions for strengthening the current program in Family Living Including Sex
Rducation. Nineteen of the district superintendents offered recommendations,
two had not fully implemented the program and one gave no response to this
{item.

Fach of the ninetten district superintendents who answered offerad one
to ch:ce r;cmndutom. A summary of vecommendations suggested is given
in Table J.

Table 3

Diatrict Superintendents'! Recommendations for Strengthening
the Current Program in Family Living Including Sex Education

Recommendations Number
1., Continue or enlarge teacher training and in-service
programs ~ district and citywide. 14
2. District film library of visual aids for each school
made available. 11
3. Training programs for parents by trained personnel. 6
4. B8pecific person assigned exclusively to this program, 3

S. More structure in the curriculum, printed resource
material and specially prepared textbooks. 3

6. No teacher should be permitted to teach unless she has
receaived training. 2

7. Program must be placed in a definite curriculum area in
Junior and senior high school. 1

8. Augment and strengthen program by TV workshops. 1
9, Use only teachers who volunteer. 1

10. Supervisors in schools without programs must be made
avare of this program. 1
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Table 3 Continued

11, Continuing program to keep community aware of "Family

Liviug" curriculum, 1
12. Train and involve guidance counsellors, school doctor

and nurse in the program, ] 1
13, Additional supervisory staff sbould be provided, 1

14, Greater consideration given to inclusion of morality
in some form and degree into the cuxriculum, 1

15. Establishment of a definite plan of operation based on
a specific time schedule over a period of three to
four years, 1

An inspection of Table 3 reveals that the respondents' primary concern
vas for the necessity of continuing and enlarging the training programs for
the participating staff both teacher and supervisor, Some of the respond=
ents called for intensive teacher training programs utilizing specialists
to train teachers who would be able to supplement the work of the district
coardinator.

Pourtesn of the 19 (about 76 per cent) respondents indicated the need
for strengthening the training programs, local and citywide, The impor-
tance of visual materials was indicated by 1l of the 19 (about 60 per cent)
respondents.

The next item in order of frequency of response was a need for training
programa for parents administered by trained personnel,

The underlying tenor of the recommendations pointed to more intensive
{nvolvement of personnel both ataff and non~staff, greater specificity in
curriculum and materials in the new subject area, and more systematic plan-
ning in the implementation of the program.




Summary - Questionnaires were sent to 24 district superintendents who

had introduced the new program in their district., Of the 24 questionnaires,
22 were returned, Based on the 22 returns, 106 schools were reported to be
involved in providing instruction in the Family Living, Including Sex
Education program, Of these, only 3 districts reported that no actual
classroom instruction had as yet been implemented although teachers had
been selected and were attending in-service training courses, The number
of schools per district whesa2 pupll instruction in Family Living was being
provided varied from 1 to 16 with & median of 7 schools, A large majority
of the superintendents wexre in favor of either expanding the program, 81
paxcent, or, at least, in continuing the program, 13.6 percent, Although

a precise acccunt of the community reactions to the program could not be
taken at the present time, over 50 percent of the respondents judged the
community reaction as very favorable and 45,5 percent judged it to be at
least favorable, Over half of the respondents rxeported that they received
strong support from the community; however, many indicated that the support
was not particularly strong., The superintendents also felt that the parente-
school relationships increased,

The superintendents generally agreed that the reactions of other
participating district personnel to the new program ranged mostly from
favorable to very favorahle., However, there were instances of lukewarm
and indifferent attitudastoward the new program,

Over half of the superintendents reported that the introduction of
the program showed no significant effect on other instxuctional priorxities
while about 14 per cent indicated that it had a favorable effect and an
equal percentage reported a negative effect on other instructional
priorities.

According to most of the superintendents the program had a positive
effect in increasing teacher's sensitivity to pupil needs and parental
needs, and sensitivity to community needs, Ninety-five percent of the
district superintendents reported that their teachers attended training
programs outside the district while 148 teachers participated in The
Central Training Program, Ninety-one percent of the respondents pre~
ferred the local district training programs to the outwof~district
training programs,

The primary recommendation made by the superintendents for strengthen-
ing the program was to continue and enlarge the trainirg programs for the
participating staff, including teachers and supervisors. The importance
of visual aid materials was also stressed by many of the respondents. A
number of superintendents also expressed the need for training programs
for parents administered by trained personnel.




School Principals

A questionnaire composed of 27 items was prepared to secure principals’
reactions to selected aspects of the new program. A 50 per cent random
ssaple of principals was selected to complete the questiomnaire. As of the
time of sampling there were 159 participating schools in ulementary, junior
and senior high schools. The number of principals selected was 83, distri-
buted over 24 school districts., Fifty-two (62.7 per cent) of the participating
principsls distributed over 22 school districts returned completed question-
naires,

More specifically, the total number of elementary school principals
surveyed was 38, Twenty-six responded, representing 68.4 psr cent of the
elementary group, 7The total number of intermediate and junior high school
principals surveyed was 26, and sixteen responded, representing 61.5 per cent.
The total number of senicr high school principals surveyed was 19; thirteen
responded, representing 68.4 per cent of the original 19.

Yorty-three of the 52 responding principals, or 82,7 per cent, veported
that a total of 9,630 pupils were currently under instruction in Family Living
Including Sex Education. Nine principals reported that no pupil instruction
in the new curciculum has as yet been established, Four schools instructad
only girls, and one school only boys, in the new prograa, In general, the
proportions of participating boys and girls were sbout equal.

A copy of the Principal's Questionnaire is attached as Appendix B .
The order in which the item responses are reported does not correspond to the
sequence in which the items appear on the questionnaire becausse responses have
been grouped to facilitate analysis and interpretation. The results describs
the principals' methods of organization and administration of the program in
his school in the aresas of staff training, parental involvement, approaches
to implementation, and pupil and community reactions. Finally his plans and
recommendations for the future will be considered.

Teacher Selection and Trainin

Prior to the implementation of the pilot program in Femily Living and
Sex Education cn the scale described above it wes necessary to select and
train the required tesching staff, The principals were asked to describe
the procedures they followsd in selecting teachexs for participation in the
program, In addition, they vere asked to indicate any subject arsa backgrounds
they preferred such teachers to have, to {identify the type of training these
teachers received, and to give their evaluation of this training.

The methods used by principsls to determine which teachers would teach
the new materials in their school varied. The largest group (48.2 per cent)
stated that the principal made the selection; 22,2 per cent asked for

volunteers from their staffs, 3.7 per cent relied on recommendations of other
staff members, 22.2 per cent utilized all the above xethods, and 3,7 per cent
failed to respond to this question.
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principals vere asked which method their schools employed, the reasons for
the choice, and their experiences with the method chosen,

Approximately 43 per cent of the principals indicated that their policy
vas to identify specifically the srea of study as Family Living Including Sex
Education., Only 9.3 per cent indicated the exclusive use of the Integrated
Method, About 20 per cent declared that they used both methods simultaneously.
Of those remaining, 9.3 per cent alternated methods in specific classes, 16,7
per cent failed to respond.

When asked about the continuation of the presently adopted method during
the next school year, 68,5 per cent indicated an intention to continue with
the method they curvently employed. Only 1.9 per cent stated they specifically
{ntended to abandon the present uethod, 9.3 per cent wers undecided, and 20.4
per cent failed to indicate any decision in this matter,

It 1s undoubtedly true thatthe classroom teacher has a more intimate
knowledge of the individual pupil than does the principal. Nevertheless, the
principal is in a position to judge general reactions on the part of the
pupil population and to observe a wide range of pupil interactions. The
principal was, therefore, asked to give an opinion as to the general reaction
of the pupils in his school to the new program.

Over 70 per cent of reporting principals concluded that the general pupil
reaction, was-favorable, with 44.4 per cent declaring that the pupil response
was enthusiastic. There wera no reports of a hostile reaction, and only 5.6
per cent declared the pupil response vas primarily one of indifference.

About 9 per cent reported a range of reactions from favorable to unfavorable
on the part of students, and 14.8 per cent of the principals failed to
respond to this item,

The introduction of a new area of study intrinsically interesting to
pupils often produces an indirect learning effect on other pupils not directly
exposed to the new instxuction, This learning by heaxsay has in the past
been & comnon avenue of sexual knowledge among children, and the principals
were asked to judge to what extent this type of learning operated as a result
of the nevw curriculum. When asked to judge to what extent the new curriculum
provided indirect instruction to pupils not enrolled in the-program, 7.4 per
cent reported that this took place to & considerable extent. About 17 per
cent thought it took place to some extent, and 7.4 per cent judged that very
1ittle had occurred. About 39 per cent indicated an inability to judge to
what extent hearsay learning took place, and 14,8 per cent failed to respond.

Parents' Reactions to the Propram
As a spokesman for the school in the community, the principal is both

a source of information to parents concerning school activities and a recipient

of requests and suggestions for adopting school policies to answar commumity

needs. The principals were asked to gauge the community's general reaction

to the new program in Family Living including Sex Education. In addition,

as a measure of the commmity's reaction, they were asked to describe the .
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Sty SPII,

nature of the communications received by the school with respect to the new
program,

The principals were asked to report on the incidence of requests to
exclude such instruction from the schools., About 78 per cent reported no
such requests, and about 14 per cent stated hardly any had beer received,
About 4 per cent of the principals reported that many requests were received,

2 per cent reported some, and 2 per cent of the principals did not volunteer
an ansver,

The principals were also asked to report on requests for continued or
expanded instruction in this area, About 19 per cent reported many such
requests, 33,3 per cent reported some, and 4 per cent xeported few requests,
Also, 33,3 per cent reported no such requests, and 3,7 per cent checked
"hardly any." Four per cent failed to respond,

The effect of the school's program on community attitudes as to the use
of the schools as agencies of instruction in Fanily Living Including Sex Educa~
tion was rated by the principals, When asked whether the commmity that their
school. services accepted the school &s an appropriate agency for inatruction
in Family Living Including Sex Education 68.5 per cent of the principals gave
an unqualified "'yes" response, 18.5 per cent reported ''yes' with reservations,
Only 7.4 per cent reported a qual ified no response and none reported an
unqualified no, About 4 per cent failed to respond and 1.9 per cent gave &
multiple answer, Approximately 61 per cent thought that the school is
increasing its acceptance in this role. About 28 per cent reported no.
appreciable change in community attitudes, None reported a docreasing accep-
tance of the school, About 11 per cent failed to answer this item,

The new program in Family Living Including Sex Education was planned to
include parents and community groups as active partners in implementation.
This called for both local school participation on the part of parents and
also exchanges with the experiences and resources of other schools within the
district. The principals were asked to describe the extent of this participa-
tion and to evaluate its sffect,

When asked whether the new program affected parent-school intersction,
34 per cent responded that such commmication had increased. About 6 per cent
reported a decrease in parent-school interaction, 54 per cent detected no
change, and 6 per cent failed to respond., One principal replied that the
effect vas mixed over the period involved. Many schools had indicated an
intention to foster parental involvement in implementing the new program
through the formation of parent groups spacifically involved with the problems
of the new curriculum, About 49 per cent of the principals stated that such
parent groups had been formed at their schools, 42,6 per cent reported that
no such groups were organized and 9.3 per cent failed to respond,

Continuing parent interest in the implementation of the program was
reported by 35.2 per cent of the responding principals, About 9 per cent
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reported that interest was initially high but quickiy dropped off while 12,9 s
per cant xeported only sporadic parent interest, 20.4 per cent reportsd low 2
parent interest, and 5.5 per cent reported mixed parental interest. About
17 per cent failed to respond, |
Distrist-wide programs were organized to facilitate implementation of
the new program, About 72 psr cent of the principals stated their schools {
perticipated in such programs, 25,9 per cent reported no participacion and g
1.9 per cent failed to respond, The principals were also askad to race the z
value of the district advigory groups on @& five-point scale. About 24 per 3
cent of the principals rated the valus of the district-wide council &s good
to excellant, 20,4 per cent rated the councils satisfactocy, and 9,3 per cent ;
tbaughg them fair. HNo one rated them s poor. About 17 per cent failed to ?
respond, %

In planning the school's program in the area of Pacnily Living Including
Sex BEducation for the next schosl yeaxr, the principal will take into con-
sideration the experience of the current term, He was therefore asked about
his intentions with respect to further implementation, and to give any
suggestions ke had for strsugthening the present program, ‘

Wheu aeked about their intentions for the coming year, 59,3 per cent of
the principals responding plannad to expand the program in their schools,
25,9 psr cent voted to continus the presént program, None stated an intention
to discontinue the program but 1,9 per cent planned to cut back on the
projiras during the coming school year, 1.9 per cent gave a multiple xesponse
and 6 par cent failed to answer.

The most common recommendation made by the principals for strengthening
the program was in the ares of previding woxe, better, sud more intensive
teacher=training, Of the 52 respondents, 23, or 44,3 percent emphasized the
need for some kind of improved teachorstraindngeprogpons, Many suggest:ions
centerad axound establishing continuous group workshops or inwservice cournes ,
during school time with the pacticipation of physiciaus, peychologists, and
other specialists, including Board of Health specialists ox lecturers,

Avother frequant suggestion had to do with the devalopment of mora and
better taaching matexials. More specifically, the srincipals mentioned wodels,
visual aides, commexrcially printed materials, appropriate text books for pupil
use, and bulletins on new materials, Fuxther help foxr teachers including a
more explicit curriculum guide, bulletins and paricdicals on sex education and
fawily living and reference books €or the schools were also mentioned as among
the priorities for impybvieg the program.

Getting parents more interested and further involved in the program was .

suggested by a numbar of principals in oxder to further the success of the

program, Specifically, the principals recommended continuation of workshops

for parents, pirmitting parenta to observe sex education and family living

lessons in the classroom, and holding advance meatings of parents with the

district health coordinators, Some principals reported that the parents did

not actively support the program &s much as they could have, and pointed out

the need for a wore active advertising campaign to reach more members of the
community.
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The general attitude of the principals was that the program is
worthwhile and should definitely be continued. In fact, a number of
principals recommended that the program be expanded to all grade levels
and eventually to all achools. Other suggestions included providing a
full terxm course in Sex Education and Family Living and assignment of
moxe hygiens time to he used in the program. In addition several
principals called for the adoption of & co-~ad approach - teaching boys
and girls together whanever feasible,

As is often the case with the creation of a new program, there has
been a paucity of teachers in some schools to cover classaes of teachers
who heve badn assigned to this program, Saveral principals have recommended
that additional teachers be provided where coverage is insufficient, These
and other suggestions and recommendations made by the principals are
sumvarized in Table 4,
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Table 4

The Recommendations Made by Paxticipating
Principals for Strengthening the Program in
Family Living Including Sex Education

Recommendetions by Principals — Humber of Principals

Extend and impro.e teacher~training 27
| Devalop moxre and bettexy teaching materials 22
; 8nlicit more parental and community involvement 9
E Expand the program 7

Adopt a co=ed approach 4

Additional personnel to cover classes 4

Provide increased publicity for the program 1

Include Sex Education and Family Living in

small group counseling provided by guidance

counselor 1

Adopt a greater science orientation as opposed

to a Y"social"” or “hygiens" approach 1

Sex Education and Family Living should be

included in other areas such as social studies etc. 1

Improve the high school program 1

Davise an evaluative measure for success 1

Provide fundamental information on the elementary

school level 1

Moxe available time for the district health co-

ordinator to assist in the program 1




|

A 52 per cent random sample of principals was selected to complete
the 27 item questionnaire designed to elicit reactions to selected
aspects of the program. Of the 83 questionnaires sent to 24 districts,
52 usable questionnaires were returned.

Various mathods were used to recruit teachers for the new program,
Many principals selecteZ the teachexs themselves, some asked for volunteers
and & few relied upon zécommandations made by other staff members, Two
types of training centers, centxal and local, were ingtituted for the
professional tesching steff, Less than half of the principals stated a
preferance for the local district programs, while slightly over 50
per cent declared a preference for the use of both the local and central
programs, Only a few principals indicated an exclusive preference for the
central programs. With respect to post-training assignments, most of the
principals stated that their teachexs sctually engaged in instruction in
the new program while over 25 psx cent indicated that their teachers had
not yet engaged in instxuction during the current term, Most of the
principals considered the training provided for teachers to be adequate,
although ovar half felt that more training was needed,

With regard to implementation of the new curriculum, less than half of
the principals indicated that their school policy was -apectfitiltyito
identify the axea of study as Family Living Including Sex Education. Only
9.3 par cent indicated the exclusive use of the integrated method
(incorporating materials into other curriculum areas) while about 20 per cent
declared that both methods were used simultaneously.

Over 70 per cent of the respondents concluded that pupil reaction to
the new program was at lesst favorable, many stating that it was indeed
anthusiastic, There were nu reports of any hostile reactions, although a
swall percentage of pupils were indifferent. The overall parental reaction
to the program was favorable, As a massure of the successful acceptance of
the program by the community the principals reported an encouraging number
of incidents wiere members of the community requested continued or expanded
{nstruction in this area for children, Most of the principals felt that
the community accepted the school as an appropriate agancy for instruction
in Family Living Including Sex Education. However, although many principals
indicated that communication between the community and the schools increased,
over 50 par cent datected no change in community participation, Many of the
schools indicsted an intention to foster parental involvement in implementisg
the new program through the formation of parent groups and, in many instances,
have alraady begun doing so.

With regard to districtewide programs, close to thrae~fourths of the
principals indicated involvement in such a plan to effect implementation
of the new program, An overvhelming majority of principals stated that they
plan to continue, and in many cases, to expand the program during the coming
yeAxr.

Among the recommendations made by the principals for strengthening the
program wers improving the teacher~training program, developing moxe and
better teaching materials, soliciting moxe active participation by the
community, and expanding the program to include all grade levels, and
eventually, all schools.
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Each school district provided a coordinator for Family Living,
Including Sex Education, This position was not exclusive of other
duties, but rather was an additional assignment assumed by persons
alrxeady responsible for coordinating other educational activities
within the district, The district coordinators, working under the
supervision of the district superintendents, and in conjunction with
schocl principals, assumed the responsibility for coordinating all
activities associated with the implementation of Family Living,
Including Sex Education within their respective districts.

As of February 1, 1968 each coordinator had received a total of 90
hours of specialized training, This included,

&, 30 hours of sensitivity~group process training by psychologists
and curriculum speclalists in small-groups of 6~8; these sessions
were planned in cooperation with the staff of the FPostgraduate
Centexr for Mentsl Health and the Bureau of Child Guidance,

b, 30 hours of course content relating to tha curriculum, Lectures
vere given by consultants,

¢, In addition, an intensive training progrsm of 30 hours in the
developmental aspects of sexual growth and family living was
provided,

Coordinator's Questionnaire » In March of 1968 thirty district
cooxdinatoxs of Family Living Including Sex Education were sent
questionnaires concerning the training program they had completed in
February 1968 at the Postgraduste Center for Mental Health in New York
City, Twenty=two oxr 73 percent of the coordinators returned completed

anonymous questionnaires, & copy of which is in Appendix B.

The questionnaire was divided into four sections, The first section
gathezrad infoxrmstion about the general personal and professional back-
geound of the coordinators, The second section was devoted to their more
{mmediste experiance of seclection.and initial participation in ths program,
The third and largest section was devoted to their training expsrience at
the Postgraduate Center, Finally they were asked to anticipate some of
the problems, of implementation of the program in their district and to
judge the adequacy of the materials and training they brought to their mew
assigument,

Background Data on District Coordinators ~ Of twenty=two district
coordinators who responded to the questionnaire, fifteen were men and
seven were women, All but one was marrvied. About one=third ranged in
age from 31 to 50; sixty-four percent were over fifty years of age and
4,5 percent reported no age. Many of the district cooxdinators were
licensed to tmach in more than one subject area, but a majoxrity (15) were
certified in the area of Health and Physical Education, Ten were holders

"43"




of elementary school licenses and nine held licenses distributed over
the fields of science, mathematics and other subject azeas, Twelve of
the cooxdinators reported both elemantary and secondary school teaching
experience, Seven of the coordinators had taught in other educational
settings such as colleges and training institutes, The most frequently
reported teachingbackground was secondary school with 19 claiming such
experience, Fourteen reported having elementary school teaching
experience, In terms of total teaching experience, the range was frow
11 years to 39 years, with the average being 27 years. With respect to
the ares of instruction in which they had been most involved over the
past three years, 17 reported it to be Health and Physical Education,
Two stated science, one curriculum devclopment, and one mathematics as
the area of thelr most recent work.

Almost all the district coordinatoxs were requested to assume the
post by their district superintendent. When asked to indicate their
reaction to this new assignment on a five-point scale twenty-one said
they felt positive or enthusiastic, Only one coordinator reported
fesaling mildly negative, None of the ccoxdinators had participated in
the development of the new preliminary curriculum prepared for the program,

1t was mentioned earlier that this assignment was in addition to other
duties for which the coordinator was responsible, Almost all the
cooxdinators reported that the distribution of their time was left to theirx
judgment., Twelve oxr 55 percent found it possible to provide the time
required by the naw program, The remaining coordinators found themselves
unable to provide the necessary time allotmant they deemed necessary for
their various duties.

The training program for district coordinators held at the Post~
graduate Center for Mental Health included a battery of group aims, The
overall objectives of the new curriculum had to be presented and clarified
for the coordinators. A close examination of the preliminary curriculum
guide and plans for its implementation had to be discussec, Therapists
engaged in sensitizing the coordivators to their own and to other feelings
and attitudes in the area of Family Living and Sexuality as a means of
providing them with the openness of mind and emotion called for in this
new area. Experts in the area of Family Lifemsndrfex Rducation were heard
and questioned on thair experiences and views. The training program was
designed to convey & clear sense of the curriculum objectives to the
coordinators with the intent that the coordinators experience a sense of
security, understanding the scope and nature of these objectives. The
coordinators were provided with a list of six program objectives. They
wers asked to evaluate on the basis of their experience the manner in which
these were presented,

For objectives more than 10 of the 22 coordinators indicated that the
objective-was explicitly presented, and in no case did less than 19 of the
22 coordinators indicate that the objactive was not presented or presented
only implicitly., They were then asked to evaluate their undexstanding of
these objectives as a result of the training program on a sckle which
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included clear and understandable, less than clear, ambiguous, and not
at all clear., The number reporting a clear and understandable grasp of
esch of the objectives ranged from 13 to 21, The number answering less
than clear ranged from 1 to 6 with & mode of 2, Only three cbjectives
were reported to be ambiguously understood with the range going from 1
to 3. 7Two objectives were reported to be not clearly undexstood by one
coordinator choice for each,

Curriculum discussion and sensitivity training took place in small
group workshops of approximately 12 people. The membexs of each group,
curriculum leaders, sensitivity teachers, cooxdinators, and participating
religious representatives met for an hour and a half each week, When
asked for an overall evaluation of the worth of these group workshops, 11
coordinators felt them to be of great value, 9 to be of some value, and 2
of the 22 said they were of little value, When asked about the size,
control, and length of these workshop sessions, over 70 percent reported
favorably on each item, There was hardly any fear expressed that the
free workshop discussion would be grounds for reevaluation of the fitness
of a cooxrdinator, and the presence of school supexvisors as members of
some groups was generally not reported to have reduced the effsctiveness
cf the sessions, One third of the cooxdinators found irregular attendance
and the introduction of new participants into functioning groups to be a
source of difficulty, only one coordinator reporting that it caused no
difficulty.

In considering some of the arcas of discussion included in the worke
shop sessions, over 68 percent of the coordinators reporxted too little
discussion of curriculum content, teaching methods, and administrative
and implementation problems. Twelve of 22 said religious sensitivity
was underdiscussed. At least 12 of 22 respondents considerad the
discussion adequate in the areas of ethical, community, pupil, teacher,
and parental sensitivities. Almost &1l who stated otherxwise found these
areas to have been too little discussed,

An analysis of the coordinators comments suggests the following thme f
particular strengths of the workshop sessions in the order of theix |
frequency:

1., Self confidence was developed through the mutual discussion of
ideas and feelings.

2, Salfeunderstanding and a sympathetic understanding of the idoas
and feelings of others was generated through the discussions.

3. A useful familiarity with the techniques of role playing and
group leadership was developed,

Some weaknasses commentaed upon fR their oxrder of frequency were:

1. Discussions could ramble aimlessly or be dominated by one or two
speakers.,
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2, There was insufficient tiuse to discuss all necessary topics
or specific topics in depth.

3, There was too little discussion of the practical day to day
classxoom problems which would arise in the process of

Some recommendations for improving the workshop sessions werxs as
follows:

1. The leaders should be moxe familiar +sith Board of Education
policies and directives.

2. Leaders and participants should rouate.
3, Sessions should have specific topics for discussion.
4, ¥.rz policy guidelines should be provided and discussed.

5. Group workshops should be held after the combined session of the
day.

As a method of determining the quality coordinators' experience in
the group workshop sessions, they wexe asked to recall their feelings of
relaxation ox anxiety during the initial meetings of the workshops and
during the final sessions, During the initial sessions 2 reported being
extremely :slaxed, 14 being moderately relaxed and 6 moderately anxious,
In describing the final smessions, 14 stated they were extremely relaxed
and 8 moderately relaxed, None expressed anxious feelings during the
finxl sessions.

Following the small group workshop sessions & combined one and one
half houxr session took place during which all the separate workshop groups
came together to hear guest speakers, discuss the new curriculum, and to
exchange viewpoints and ask questions, The overall opinion of these
sessions was favorable, Four coordinatoxs described them as excellent,

12 called them good, One said they wers poor and three acceptable with
tvo coordinators distributing their ratings over the good and acceptable
categories,

The major citywide guide to be used in the implementation of the new
program is the preliminary curriculum guide. This booklet outlines, for
sach of the grades from pre~kindergarten to the 12th year, a& scope and
sequence, lasson contents, and suggested iearning activities which may be
used in the classroom. Astudy and discussion of the contents of this
booklaet was a concern of both the small group workshops and the combined
sessions., The coordinators were asked to evaluate the contribution of
the Postgraduate Center training program to their understanding of the
materials of this booklet. They were asked to rate on a five-point scale
ranging from Very superior to Very poor the Scope and Sequenes, contents,
and Learning Activities suggested for each grade level. To reduce the
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number of categories the pre~kindergarten to 3, the 4 to 7, and the 8 to
12th year levels were combined to form three groups, with three divisions
in sach group for a total of 9 judgments,

For the pre~kindergarten to 3vd yesr;grade levels the modal judgment
of scope and ssquence was good, Pooxr was the second choice, The most
frequent rating of the contents section for theee grade levels shoved an
equal number of ratings of good and poor. The learning activities
section was rated as poor most frequently, followes by good,

The 4 to 7 year grade levels scope and sequence, and contents, wexe
both judged poor by most, followed next by good., The learning activities
segment for these grades was evaluated most frequentiy as poor with an
equal distribution over good and superior following,

On the 8 to 12 year grade levels sections there was an even distrih-
ution of superior, good, and poor judgments assigned to each of the
divisiongs scope and sequence, contents, and learning activities,

The coordinator's sense of being adequately prepaxed to interpret
and explain the contents of the preliminary curriculum guide will not
necessarily be determined by the success or failure of the curriculum
discussions in this area, The coordinators were therefore asked to
describe their state of preparation for adequately explaining and
interpreting the contents of this booklet to the members of the following
groupa: pupils, parents, teachers, principals and district superintendents.
They judged themselves as very well prepared, adequately prepared, in need
of more preparation, or totally unprepared with rospect to each of the
above identified groups., With respect to each group the most frequent
choice was adequately prepaved. In all cases this also represented a
majority of the choices made,

The primary aim of the training provided was the actual implementation
of the new program in the district coordinatoxrs own school district. The
pexiod of joint participation in preparing for this job was also an oppore
tunity to develop an awareness of possible problems, to form an opinion
on the value of the printed and audio~visual tools available, to frame
criteria by which to evaluate success or failure, and to veviaw one's
personal response to the task ahead., The coordinators were asked to
anticipate the degree to which selected areas would present problems of
implementation in their home districts, About half the coordinators
expected teacher training to be a serious problem, and with almost as
many agreeing that this would be somewhat of & problem, The other
identified areas were felt to present no problea or somewhat of a
problem for most cooxrdinators.,

When asked to evaluate the adequacy of the printed curriculum
materials provided for the program, approximately two thirds of the
coordinators rated them good to excellent, Their stated judgment on the
adequacy of the audio-visual materials provided was evenly divided with
half rating them good to excellent and half rating them poor to adequate,
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In commenting on anticipated problems it was stated by some
coordinators that efforts were needed to involve parents more, and to
expect that problems would be more sericus in the higher than in the
lover grade levels, When asked to discuss additional problem areas
about one third of the coordinators said that more audio~visual
materials, more readily availabls in each district, should ba provided,
The two problems of concern suggested most fraquently after this were
teacher training and the need for additional printed materials,

When the coordinators were asked to state the major criteria by
vhich they would evaluate the effectiveness of the implementation of
the program the largest number of responses, twenty-two, were devoted
to pupil outcomes in terms of increased knowledge, healthier attitudes
to family 1ife and sexuality, the degree of pupil participation in class
ardl group diecussions, and to the development of values., Twelve choices
indicated the area of parental and community participation and acceptance
of the program, Ten suggested criteria were in relation to teacher and
school acceptance of, and participation in,the growth of the program, The
number of schodls participating, entering, and expanding the current
program was mentioned three times, Additionel criteria suggested were
teacher observations of boy~girl relationships, the improvement of group
processas, and the participation of religious and medigal groups in
implementing the program,

When asked to recall their feelings on being first assigned to the
implinentation of Family Living Including Sex Education and their
faelings now that implementation was imminent, twelve coordinators now
felt strongly positive about the program whereas only three felt so when
firvst assigned. When first assigned nineteen felt positive as contrasted
with ten who chose positive to describe their current sentiments,

The coordinators were finally asked to evaluate the respective
contributions to their expected efficiency as coordinators of the training
they received since the programs inception,and the previous experiance
they brought with ther to the job. Two chose the training they received,
eighteen choge an equal combination of both previous experisnce and
racent training as primary explanations of their afficiency, and two
chose their previous experience exclusively.

Additional reasons mentioned were the strong support of the district
superintendents and additional training which had been received.




Some recommendations for improving the workshop sessions were as follows:

1, The leaders should be more familiar with Board of Education
policies and directives.,

2. leaders and participants should rotate,
3, Sessions should have specific topics for discussion.

The coordinators were, therefors, asked to describe their state of prep-
aration for adequately explaining and interpreting the contents of the prelim-
inary curriculum guide. The most frequent description given was "adequately
prepared." Where it was given it consistently reflected the majority opinion.

The primary aim of the training provided was the actual implementation
of the new program in the coordinators! own school districts, About half the
coordinators expected teacher training to be a serious problem; almost as many
agreed that this would be somewhat of & problem.

When asked to evaluate the adequacy of the printed curriculum materials
provided for the program, approximately two-thirds of the coordinators rated
them good to excellent. As to their expressed judgments on the adequacy of
the audio-visual materials, half rated them good to excellent and hulf rated
them poor to adequate,

In commenting on anticipated problems, some coordinators stated that
greater efforts were needed to involve parents,and that problems would be more
serious in the higher than in the lower grade levels, When the coordinators
were asked to state the major criteria by which they would evaluate the ef-
fectiveness of the implementation of the program, the largest number of re~
sponses (twenty-two) were devoted to pupil outcomes in terms of increased
knowledge, healthier attitudes to family life and sexuality, the degree of
pupil participation in closed and group discussions, and to the development
of values,
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Summary - Bach school district provided a coordinator for Family Living,
Including Sex Education. In conjunction with school principals, the coordi
nators assumed the responsibility for coordinating all activities associated
with the implementation of the program within their respective districts. As
of February 1, 1968 each coordinator had received a total of 90 hours of spe-
cialized training.

In March, 1968 district coordinators were sent questionnaires concerning
the training program they had completed in February, 1968, Seventy-three per
cent of the coordinators returnei completed questionnaires., Thne first secticn
of the questiomaire gathered information about the personal and professional
background of the coordinators, The second section was devoted to the more
immediate experience of their selection and initial participation in the pro~
gram, The third and largest section was devoted to their training experience
at the Postgraduate Center, Finally, they were asked to anticipate some of
the problems of implementation of the program in their district and to judge
the adequacy of the materials and training they brought to their new assign-
ment.

The training program for district coordinators held at the Post Graduate
Center for Mental Health included a battery of group aims, Therapists sn~
gaged in sensitizing the coordinators to their own and others! feelings and
attitudes in the area of Family Living and Sexuality as a means of providing
them with the opermess of mind and emotion called for in this new area. The
training program was designed to convey a clear sense of the curriculum obe
Jectives to the coordinators with the intent that the coordinators would thore-
by experience a sense of understanding the scope and nature of these objec~
tives. Twenty-one indicated their reaction to their new assigmment to be pos-
itive or enthusiastic.

The coordinators were asked to evaluate six program objectives on the baw
sis of their experience, In all casss more than 10 of the 22 respondents in-
dicated that the objective was explicitly presented, and in no case did less
than 19 of the 22 coordinators indicate the objective was less than implicitly
presented, The number reporting a clear, understanding grasp of each of the
objectives ranged from 13 to 21, Only three objectives were reported not to
be satisfactorily understood, the range going from 1 to 3.

Curriculum discussion and sensitivity training took place in small group
vorkshops of approximately 12 people. Vhen asked for an overall evaluation
of the value of these group workshops, eleven coordinatorsz felt them to be of
great value, nine felt them to be of scme value, and two of the twenty-two said
they were of little value.

In considering some of the areas of discussion included in the workshop
sessions, over 68 per cent of the coordinators reported too little discussion
of curriculum content; teaching methods, and administrative and implementation
problems., The three particular strengths of the workshop sessions appeared
to be:

1. Self-confidence developed through the nutual discussion of
ideas and feelings.

2, Self understanding and a sympathetic understanding of the
ideas and feelings of others generated through discussions.

3. Development of useful familiarity with the technigue of role
playing and group leadershig.so .




A second coordinator's questionnaire was prepaved, the purpose of which
wes to secure dats on selected aspects dealing with the implementation of
the new program in the schools, The questionnaire was brief and dealf: with
the manner in which the new subject mattsr was being introduced to the
pupils, the instructional cutcomes expected, and the extont to which the
program vas implemented,

Methods of implementing the program varied from district to district
and from school to school in response to local needs. Some districts pre-
sented the curriculum materials in a classroom situation vhere these
materials were identified specifically as units or materials in Family
Living Including Sex Education.

Of the 30 district coordinators responding, one representing each of
30 districts, 7 indicated that Family Living Programs vere not being {mple~
mented in their districts, Of these 7, most reported that implementation
would begin in September, 1968. Of the 23 remaining coordinators, 10
reported programs employing Family Living Curriculum materials identified
as such, 5 reported programs where such materials vere used by incorporat-
ing them into the general curriculum without specific identificstion, and

8 reported programs employing a combination of the two methods in intro~
ducing the new materials.

District Coordinarors were asked to indicate the type of instructional
outcome expected from the methods of curriculum implementation in their
districts. Four outcome aress were presented as possible choices and a
coordinator could check any number of these outcomes he felt might eventu~
ats from the program implemented in his district., Of a total of 92 possible
responsas,30 were associated with expected outcomes in the area of
developing healthy attitudes to family life and sexuality. This was
clearly the most frequently expected outcome, Teaching specific
anatomical and physiological processes and teaching the proper texmine
ology for body parts were respectively chosen 21 and 23 times, vhile
Guidance as an expeccted outcome was chosen 15 times,

pistrict coordinators weve also asked to indicate how wany actual
individual classes had received instruction using the materials of the
preliminacy curriculum in Family Living &s of May 1, 1968.

When the 30 coordinators were asked to categorize the number of
Family Living classes operating in academic and vocational high school
programs in grades 8 and 11, 9 of the 30 resporded that Family Living
classes were operating in academic high school programs. Tho median
number of classes reported was 9 with a range of 1 to 15. 0f these 31
classes operating, 6 coordinators reported all girl classes and 5 re~
ported all boy classes. Five of the 30 coordinators indicated that

* A copy of the second questionnaire, dated May 1968, is in the Appendix B,
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Family living classes wers operating in vocational high school programs
in grades 8 and 11, The median number of classes reported operating in
the vocational high school grade 8 and 11 programs was 6, with & range of
from 1 to 10 clcases,

In brief, the district coordinstors xesponses indicated that 23 of
the 30 districts had moved toward implementation of Pamily Living in-
structional programs as of May 1 in the 1967~68 school year. The most
frequently reported type of program employed Pamily Living curriculum
materials where they were rpacifically identified as such and employed
in separate ueachin¥ activities, 1In the remaining 7 districts, plans
exist for warly implementation it 1968-69, Follow-up should take place
t6 determine the exdck neture of this implementation. When a ked to
indicate the instructional outcome expected from the programs implemented,
the coordinators indicated the development of healthy attitudes to family
1ife and sexuality as the most frequently expected outcome and guidance
a3 the least expected outcome. This may suggest that future guidelines
for curriculum implementation place heavier emphasis on specific teaching
activities geared toward healthy attitudinal development.,
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Th- Sollowing description of the teachers responses wiis. begin with
a brief survey of their actual clazarcom experience In implementing the
néw curriculum, Thelr use and evalvation of the preliminary curriculum
guide, text books, and audio~visual usterials will be ceported. In
addition, the effect of the new progrem on vcher instructional areas, OR
classroom behavior, and on parenc-r.aocher communication vill Le described.
Follcwing this there will be a decciuption of the trainiag the teachexs
received in anticipation of and it conjunction with the implementation of
the program in the schools. Finally, there will be a sketch of the per~
sonal and professional backgrounds of the responding teachexs, Thelr
reaction to being chosen to teach the new subject area will be reported.
The teachers werc asked also to report op eny rraining previous to the
introduction of the new progrém which they fcel improved their effective~
ness in this new area of instruction,

reachers Sampled ~ The teachers werve sampled randomly frem a 1isc of
participating teachers, The number and gchool level distzibui:ions of the
teachers sampled and those responding are g.ven in Table E.

Table 5
Sample of Teachers Recalving Feedback Questlonnaire

Junior Combined Senior
Elementary Intermediate High I.S. and High Total

Schools  __Schools gchools _J.X: s, Schools Semple
Number of teachers °
in sasple 41 %0 23 33 37 117
Number of teachers |
yesponding ' 31 2 17 15 19 69% %
Percent of teachers
responding in each
school leval group 66.0% 20.0% 73.9% 57.6% 51.4%

#% Bight other teacher questionnaires were used but were unidentifiable
as to school level.

Over h&lf the teacherd responding held licenses in more than one sube
ject area., The two largest groups held 1icanses in health education and
the common branches. There were 26 in each category. The next two largest
groups vere found in early childhood and home economics. Following thass
there was an equal distribution in the 11fe scisnces, scliences, language
arts, nursing education, and social studies, One w2 rvecorded in the area
of foreign language and one for work with children with vetarded mental
development. Ten teachers reported teaching experience in both the ele=~
mentary and secondary schools. Thirtyeiour teachers reported teaching in
the elementary schools for periods ranging from one to 37 years with a
median valus of 8 years experience. Forty-five teachers cluimed secondary

% A copy of this questionnaire will be found in Appendix B.
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school experience ranging from 1 to 38 years. The madian was 8 years., 1In
addition 6 teschers had college teaching experience of from 2 to 8 years,
Thelr immediate past teaching background covering the last three years was
described by 37 per cent of the teachers us health education and hyglene,
Nineteen per cent gtated common branches, and the remainder were distributed
ovar the sciences, homs economics, language arts, guldance,and early child~
hood education,

In describing their experience of selection for participation in the
program,37 per cent of the teachers sald they were volunteers and an squal
nunber stated they were requested. Ten per cent were selected from among
volunteers and 14 per cent were chosen by a combination of the above pro-
cedures. Their reaction on being assigned to implement the new program was
stated to b2 enthusiastic by 63 per cent and positive by 32 per cent, Four
per cent described their reaction as mildly to strongly negative. Finally,
the teachers were asked to indicate any training which they found to be &
good preparation for teaching Family Living, Including Sex Education which
they received prior to February, 1968. Thirty-six teachers provided answers
and these fell into three rough categories. The largest number, 16, cited
training or experience directly in the field of Family Living or Sex
Fducation. ZTocluded ir this group were people specifically trained by
recognized agencies as well as those who had made an intensive private
study of the area. The second group, 14, was provided by those who related
college courses and training received as part of their general and pro=
fessional aducation; courses in bilology, scienca, psychology, and sociology,
to their teaching of the new curriculum materials in the classroom, The
laat group, 6, was constituted dy thosa who offered what might be called
personsl life experiences such as marriage and parenthood.

The tescher's experienca in implementing the new programs in Fanily
Living, Tncluding Sex Education could be revieved over the entire term; or
as the events of & single day's teaching. The teachers were questioned
first in detall about their classzoom expsriences of the one week {immedinte~
1y preceding the receipt of the questionnaire, and then they were questioned
in a more general wiy concerning their total classroom experiences over the
entire past term,

Classroom Implementation - In reporting on the nunber of minutes devoted

each day in tne classroom last wesk to instruction in Family Living, Including
Sex Rducation cartain school level patterns emerged. In general the secondary
schools reported from 3 to 5 days of instruction for about 45 minutes ou each
of these days, The elementary schools most often reported aithey one or two
days of instruction lasting about 30 minutes or four to five days instruction
for sbout 10 minutes each day. Thase patterns sesm to reflect differences

in the structure of the classes found on these levels. Ia tha elementary
schools the same body of pupils are faced by the sama teacher over the entirs
week., If the material is taught as a specific instructional ares,a

delimited portion of time, in this mse about 30 to 40 minutes, would be
dovoted to Family Living, Including Sex Education on certain days. If the
material is integrated within the overall instructionsl program,the amount

of time devoted on any one day would tend to be small and found interspersed
over the school day. On the secondary level the instruction would be cone
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fined to the pericd when the teacher faces a particular group of pupils,
one period on any given day. In addition, although it might be taught for
5 consecutive days in any week, this may occur over z limited number of
vesks, the mmber of weeks determined by thn length assigned to this topic
as part of a larger subject avea.

The actual inception of instruction varied from school to school, Based
on the 77 teacher replies, approximately 25 per cent had begun classroom
instruction by the first week in March, 50 per cent by the second week in
April, and 75 per cent by the first week in May, 1968. In examining thess
dates, however, it must be pointed out that frequently the Pamily Living,
Including Sex Education instruction was presented as a unit within the
course conten: of a subject area such as hygiene or health education. The
date on which instruction began therefore would indicate its planned place
in the term's work devoted to these subjects rather than a tardy beginning.

What was the general achlevement level of their participating pupils?
In describing their pupils in terms of academic acalevement 9 per cent of
the teachars described them as sbove average and 6 per cent said below
average, The remaining teachers divided evenly in describing their pupils
as average or of mixed achievement levels. Separate instructions for boys
and girls was veported by 53 per cent, co~ed instruction by 31 per cent, and
16 per cent did not answer.

The teachers wers asked to review their lasson activities in the week
prioxr to their receipt of the questionnaire. The lessons in the curriculum
booklet are divided into an overail concept, the contents which define this
concept, and suggested learning activities for implemanting the lesson. The
teachers wers asked to rate each of these in terms of their uxperience during
the pravious week. The concept for last week's lesson was describad as clear
and teachable by 54 per cent, The content was rated as practical and rele-
vant by 60 per cent, and 44 per cent said the learning activities vere
practickl. Approximately 22 of the 77 teachers or 28 per cent failed to
rate the thres sections. In no case did the unqualified negative judgments ex-
cead 5 per cent. Saventy-one teachers raported on the use of a text book by
pupils in conjunction with instruction in FPamily Living, Including Bex
Education. The use of no text book was indicated by 73 per cent. Of 77
teachers, 53 per cent sald they used audio-visual aids during the course of
last weeks lassons. The teachers who used text books and audio-visual aids
were asked to evaluate the quality of these tools, Thirty<two par cent said
they ware excellent, 19 per cent rated them as good, 9 per cent gaid they
wers falr, and 40 per cent failed to rate these materials,

The introduction of a new area of instruction produces the necessity
for eliminating or telescoping instruction in other areas. The teachers were
askad to indicate what they would have taught during the previous week if
Farily living, Including Sex Education were not in the curriculum. Xifty~
three teschers replied, and their answers were categorized in terms of the
instructional ares which would have been presanted if the new materials were
not included in this term's work. Twentys=two teachers said hygiene, including
health safety, first aid and free play. Twelve teachers raplied general
acience. Social studies and driver education were each mentioned eight timaes
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and the language arts and reading were identified by three teachers. The
teachers were asked what had happened to the instruction which would have
been given in place of the new curriculum materials, Thirteen pex cent
of 53 teachers said it was dropped for the term, enother 13 per cent said
it was rescheduled to another time, and 32 per cent szid it had been pre-
sented in abbraviated form, The remaindey did not reply or gave miscell-
Aneous Answers,

The next group of questions were asked in terme of classroom exper-
iences over the term since February 1963, Thirty~one per cent of the 77
teachers said that a discernible change in classroom discipline accompanied
instruction in the new area, fifty per cent noted no change, and 19 per cent
did not answer. Twenty~four teachers explained their answers. Of these,
17 teachers noticed a high degree of motivation and keen interest by their
pupils during instruction in this ares, Two teachers stated that initial
signs of little interest later changed to & high degree of interest and
participation in class discussion., Two teachers noted an increasing aware-
ness of each other on the part of the boys and girls in their class and one
veported a most enthusiastic response on the part of the girls in the class,
Two teachers claimed there was a more than usual interest and participation
by pupils with short attention spans, One teacher reported a grest deal of
giggling during the instruction.

Classroom instructionsl time can also te used to train additional
teaching staff members by cheir participation or observation of current
practice. When asked whether a student teacher, or other teacher was
present while the new material was presented,4l per cent of the teachers
responded in the positive. Forty~seven per cent stated they would welcome
the presence of such teachers. Twanty-seven per cent were undecided and
5 per cent rejected the practice.

In utilizing the praliminary curriculum guide over the course of the
term the teachers were in a position to provide an overali opinion on its
merits, Fifty~three per cent of the 77 teachers rated it as good %o
excellent, 18 per cent as adequate and 14 per cent as poor to vexry poor.
The remainder gave no response., Printed materials for use in the classroom
in this ares were found to be both available and not readily available by
24 per cent each, and 39 per cent ssid they were available with effort.

The remainder did not reply.

The printed materials available were described as good to excellent by
29 per ceant of the teschers, adequate by 10 par cent, and poor to vary poor
by 6 per cent, Thirty~five per cent reported using nons ard the remainder
gave no reply. Twenty-three per cent of the teachere found audio-visual
materials to be readily aveilable and 60 par cent declared them to be aveil-
able with effort or not readily available. The remainder did not reply.

0f the 60 respondents,the quality of these audio-visual materials wers
considered good to excellent by 48 per cent, adequate by 22 per cent,
pﬁoz by 5 per cent,and 25 per cent said they did not use these aids last
veeKk,
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As a result of the new program 20 per cent of the teachexrs noted an
{increase in rheir personal contacts with parents while 62 per cent recorded
no significant change in teacher-parent communication.

eachey Trainin

Training programs for teachars were get up in centrally located centers
and slso at the school district level, Citywide sessions were conducted in
Brooklyn at the headquarters of the Board of Education and in Manhattan at
the lenox Hill Hospital, These sesaions included discussions of the pra~
liminary curriculum manual, work with parents, sexuality, preparation for
marriage, reproduction, pre-maritel relationships, sbortion, mesturbation,
and questions raised by teachers, parents, pupils and community leaders,

In addition, training sessions wexe held in the school districts under the
supervision of the district Superintendants and district Coordinators,
Sessions were conducted by persons who waxe drawn from the district, Thess
staffs included local doctors, college staff wenbers, district Bureau of
Child Guidance persomnel, family life consultants, Department of Health staff
members, local clergymén and others.

About 62 per cent of the 77 teachers attanded four to five citywide
training sessions. FPorty-ons teachers tuxrmed in yatings on the quality of the
sessions. Of the latter 26 rated these seasions good to axcellent, 6 rated
them as adequate,and 9 rated the sessions poor to Very pool.

Seveniy per cent of the teachers participated in the local district
teaining programs, Thess programs were devised to conform the implemcnta~
tion of the now program to the nseds of the jocal school districts. Their
design and implementation was urder the suparvision of the district super~
intendent ir cooperation with the district coordinator and local school
principale, The hours of training received at these tocal training sessions
ranged from 1 to 30 hours with 8 to 10 hours as the sodal valus reported.
The value of thesa sessions ware rated good to excellant by 37 per cent of
the teachers, 18 per cent called them adequats, 10 per cent poor and 35 per
cent gave no ratings.

Sixty~ona teachars provided reconmendations and comants on the traine
{ing they received. The recommendations were categorized and the following
distribution emerged. Twenty-five of the teachers expressed a need for
demonstration lessons and the integration of the discussions within the
framework of a day to day classroom situation. The next largest group
supgestad the training gessions be composed of teachers dealing with closely
related grade levels., The early childhood teachers as an example felt much
time was wasted in discussing the problems of the senior high scheols. The
renaining recommendations were distributed over the need for mora modical
and psychological experts, gsmaller zroups, a comparisonrdfthe techniquas
employed by various schools, and the participation of more male teachera.

Suggestions for areas needing more emphasis in future teacher training
wera provided by 43 teachers. Five categories received most frequent
meation in each case by twenty-five per cent. Thers wore:
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1. 71he need for better and more abundant audio-visusl aids and printed
waterials, In conjunction with this they asked for more intensive
training in the pedagogical exploitation of these materials,

2. The need for guidelines and examples in the treatment of sensitive

and difficult areas of the cucriculum with che limits of discussion
more clearly defined.

3, A better grounding in the davelopmental psychological and physiological
aspects of child growth particularly in relation to sexuality.

4. More time devoted to the social, interpersonal, and institutional mani~
festations 7f human sexuality as expressed in marriage among various
cuituras snd economic levels.

5. Training and guidance in the skills necessary to find and exploit the
vesources of libraries, social agencies, and local institutions for
materials and assistance in implementing classroom instruction.

Next, in order of frequency were suggestions for more emphasis cn
dating prblems and sexual misconceptions, more time devoted to training
and more smphasis on coxrect and scientific terminology., The remaining
suggestions clustered in the sreas of more sensitivity training, parental
participation, dealing with the teacher's own grade level, demonstxation
lessons and teacher quality.

The request for suggestions on é&reas needing less emphasis was answered
by 40 per cent of the teachers in a negative sense. In declaring no or none
they explasined their response as & declaration that no area of discussion
should recaive less emphasis. In terms of areas for which a positive act
of deemphasis was desired the subjects of physiology and anatomy came
firat with about 25 per cent, The remaining suggestions were thinly
scatterad over relations with parents, discussion of the curriculum

bulletin, morality, methodology, hobbies and clubs, and what were called
abstractions.

fhe comments and observations made by the participating teachers
indicated much enthusiasm and interest in the new program. Cenerally,
the teachers felt the program was having a significantly positive in-
fluance upon the children in developing wholesome attitudes and correcte«
ing misconceptions sbout family living and sex,and had great potential
for further development. The interest and enthusiasm of the children
was very noticeable throughout the year. It was noted that the children
felt free and more relaxed in talking about sex without getting embarrasaed,
In many instances they were eager to ask questions and continue discussions
with the teacher after class.

Many teachers stated that they found the teaching of Pamily Living
and Sex Education to be a vary rewarding .xperience. Good rapport among
. pupils and between pupils and the teacher was reported by many teachars.
Soma teachers emphasized the importance of teaching Sex Education and
Pamily Living in an ethical and socinlogical context,vwhere emphasis ia
placed upon the responsibilities of family living., In general, the
teachers felt that the parents have accepted the new program and are,
in many cases, enthusiastic about it.
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Among the shortcomings of the program reported by the teachers was
the paucity of printed materials and the inadequacy of curriculum guides,
The lack of audio-visual equipment and the shortage of time (some teachers
complained that the program was not well integrated into the general
curriculum) was also mentioned among the negative aspects of the new
program,

In generel the teachers agreed that the program was successful in
terms of ite basic objectives and that it should definitely he continued,
indeed expanded, next year,

Summary =~ A random group of 117 teaclers distributed over three school
levels, elementary, jurnior and senior high schools were sampled. A
specially constructed questionnaire was sent to them.

It was found that the actual inception of instruction varied from
school to school. Based on teachers! replies about 25 per cent began
classroom instruction by the firat week in March 1968, an additional 25
per cent by the second week in April, and by the first week in May, 1968
a total of 75 per cent of the teachers were involved in classroom in-
struction. The time devoted to daily instruction in Family Living in
any given week varied betveen school levels and within any given school
level on a daily basis according to the method of implementation employed.

In the conduct of the daily lesson, textbooks were used infrequently
while audio~visual materials were employed more widaly. The audio~visual
materials used wera rated favorably by a larger number of teacheras than
were the available printed materiala., A majority, about 55 per cent, rated
the curriculum bookiet favorably on the basis of their clasaroom experiences,

The effect of the introduction of the new curriculum on other areas of
instruction was in the direction of an abbreviation, rather than replacement,
of praviously taught content., The topics most often affected were found in
hygiene, health safety, and first aid.

About a third of the teachers noted a discernible change in classroom
behavior accompanying instruction in the new area. Three-~fourths of these
teachers described this change as an increase in motivation and classroom
participation by pupils, Additionally, changes in the interpersonal
relations of pupils were noted as well as increased attention on the part
of normally less attentive pupils.

The usa of the classroon lesson period as a training time for poten~
tial teachors of Family living, Including Sex Education was reported hy
about 40 per cent of the teachers

More teachers reported participation ap local distriect training
programs, which were designed to conform the implementation of the new
program to the needs of the local school districts,than at centrally
located sesgions. Sixty-one teachers provided recommendations on the
training they received. The five categories which received mnst fre-
quent mention were: the need for guidelines and examples in the treatment
of sensitive areas, more training in the use of teaching materials, an
increasad emphasis on the developmental aspects of child growth with
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particular reference to sexuality, more time devoted to the social mani~
festations of sexuality in marriage as found in various cultures, end wore
eraining in finding and exploiting the pedagogical resources available for
classroom use. Generally, the teachers Felt the program was having #
significantly positive influence upon the children in developing wholesous
attitudes. It operated to correct miscoticeptions about family living sl
sex, and had great potential for further development. The teachers felt
that parents and pupils have accepted the new program and are, in many
cases, enthusiastic about it. In general the teachers agreed that the
program was successful in terms of its basic objectivas and that it should
be definitely continued, indeed expanded, next year.

Appreciation and ackncsledgment igs noted of the assistance provided
by the following ataff members of the Bureau of Educational Research in
the completion of this report: Elliott Amelkin, Thomss Capone, Larry Frasy,
Nick Cavales, and Dr. Neil Loxber,
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The Need and the Program

The New York City school system has recognized the need for more
effective family 1ife education, including sex educaticn, This need has

been intensified by recent social changes, increased urbanization and
evolving personal values,

Parents have felt the nead for help in giving their children
guidance in these matters in the home, and phy: icians and clergymen
have urged the schools to assist in this aspect of aducation,

The growing body of knowledge about human development, humen
behavior and family 1ife requires that the schools increcss such
txaining, The expanding knowledge must be embodied in nev printed
and audiovisual instructional materials, and teachers and supervisors
must receive additional relevant training.

1n order to meet the educational needs, the New York City school
system has begun the development of & new curriculum in family living
{uncluding sex sducation. An initial cadre of teachers and supervisors
has been selected, and training courses established, FParents and
community groups have been oriented, and theiz help obtained in defin~
ing and developing the piogram, The proress of selecting and creating
suicable books, audiovisual aids and other resource materials has bean

bagun,

The new curriculum iz designad to help each child grow in the
aspacts of wholesome living related to being a good family member, It
Ly plannad to help children underatand the physical changes which teke
place in their bodies and tha affect of thesa changas on total growth,
The course of study will discuss children's probleas in relation to
saxuxlity with frankness and sensitivity, strsssing & wholasome attitude
toward sex, using proper terminology and answering children's questions
accurately and understandably, The curciculum also aims to help child~
ren acquire & background of ideals, standards, and attitudes which will
be of value to them in the development of interpersonsl relations and in
building chair future life.

Methods and Proceduraes

Program Devalopment - 1n school yesr 1967-1968 a total of 31,000
pupils in grades Pre-K to 12 were {nvolved in the program, Systematic
{nstruction was given to pupils in 110 schools, and pilot closses wore
conducted in 55 additional schools. A total of 360 classroom teachers
participated.

Thirty-two coordinators of Family Living worked under the super~
vision of the district superintendent to coordinate the program. The
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impilementation of the program was assisted by representatives of various
bureaus of the Board of Education, the citywide Advisory Council and
local counciis.

A comprehensive training program was instituted for teachars and
supervisors, The various seasions conducted have been outlined in the
main bady of the report.

Program Evaluation ~ Observations and judgments of participating
personnel were used in gathering evidence concerning the effectivenecss
of the program, Specially constructdd questionnaires were completed by
all district superintendents and district coordinators and by & random
sample of principals and teachers,

Outcomes with respect to pupil attitudes were assessed by means of
three instruments: a pupil attitude questionnaire for -grades 6-12, a
teacher questionnaire for grades 6-12, and a teacher questionnaire for
grades K-5, Both teacher questionnaires concerned teacher estimates of
pupil attitudes. The three instruments were specially developed and
analyzed for reliability and validity.

Work on experimeital editions of an achievement test designed to
measure pupil knowledge of curriculum content was begun in May, 19638,
An organized system for obtaining tentative items from participating
teachers was instituted, The items obtained are being edited and com=
pozed into pilot test forms for try-out, analysis and revision. The
rasults found through the use of the various instruments except the
achievement test ara summarized below, beginning with the findings
concerning pupil attitudes,

Rasults

Pupil Attitudes - The sample involved in the evaluation of pupil attitudes
consisted of 446 pubjects, 259 girle and 187 boys, in 7 sixth grade classes,
5 eighth grade classes and 8 cleventh grade classes, The teacher sample
congisted of two types: one group comprised 17 teachers who were given
tha questionnaires in person; & second group comprised 23 teachers, 11
teachers from grades K-5 and 12 teachers from grades 6-12, who were mailed
questionnairas. All told, 1l schools (four elementary schools, three
junior high schools, and four senior high schools) were involved in thae
sudent sampling., These schools are representative of public schools in
New York City in specified categories such as: special sarvice actools,
sex, format of curriculum, and other related categories.

The curriculum wae based on the preliminary curriculum guide to
Pamily Living, Including Sex Education, which was prepared in the summer
of 1967,

In the absence of any available measures, questionnaires were special-
ly developed for the purpose of evaluating attitudinal outcomes in relaticn
to the program objactives. Three instruments were developed: a pupil
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questionnaire for grades 6-12, a2 teacher questionnaire for grades 6~12,
and a second teacher questionnaire for grades K~5. The split-half
coefficient, Spearman Brown formula, was used as the measure of reli~
ability, In general, the reliability coefficients Zor the three
instruments ranged from .71 to ,94, which suggests a fairly high estimate
of internal consistency. The estimate of validity for the pupil
questionnaire, grades 6-12, was a concurrent type of validity involving
teacher ratings obtained from the teacher questionnaire, gradec 6~12,

as the criterion of comparison.

Pupil attitudes were measured in terms of graphic comparisons (sece
Figures 1~3) made between teacher ~ pupil modal response profiles with
respect to 12 multiple-choice questionnaire items. For the graphic modal
response pattexrn comparisons, both pupil and teacher responses weré used,
When the findings of the sixzth, eighth, and eleventh grades are seen as
a vhole, it can be stated that the majority of teachers and students are
in fairly close agreement as to the ways in which most of the students
view the curriculum. Parhaps even more noteworthy is the fact that
student attitudinal outcomes are predominantly of a favorable quality.

Comparisons of mean scores on the pupil questionnaire and the teacher
questionnaire were made in further study of pupil attituydes, The statis~
tical significance of the comparisons was determined by means of the et
test, B8tatistically significant differences were found between the mean
scores for grades 6 and 8 and for grades 6 and 11, vhich indicates that
the attitudes of sixth grade pupils to the program objectives are more
favorable than those of the eighth and eleventh grade pupils. This
finding may be attributable, in part, to the fact that sixth graders
received 75 minutes of instruction per week, whareas eighth and eleventh
graders usually received 40 minutes of instruction per week. Horeover,
sixth grade pupils apend the entire school day with their homercom
teacher, whereas eighth and eleventh grade students typically spend one
or two class periods a week with their teacher for instruction in this
curriculum,

A statistically significant difference was also found batwsen the
mean scores for grades 8 and 11, indicating that the attitudes of the
eighth grade pupils to the program objectives are mora favorable than
those of the eleventh grade pupils. This finding may reflect a more
individualiscic, differentiated way of thinking about sax on the part
of the el venth grade students.

Again, a statistically significant difference was found betwean the
mean scores of hoys and girls for grade 11, which suggests that the
attitudes of the girls to the program objectives are more favorable than
those of the boys. This finding may reflect a greater ego involvement
in the curriculum on the part of the girls, particularly in relation to
such topics as : readiness for marriage, having the right partrer,
building a successful marriage, being in love, and the 1ike.

No statistically significant difference was found between the mean
scores of two groups of eleventh grade boys, for one of which the format
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of £he curriculum was specifically identified as Family Living, Incluling
Sex Education, and the other, where it was not, This finaing suggests that
the format of the curriculum for eleventh grade males is not crucial in
differentiating among their attitudinal outcomes., Although based on a
small sub sample, this finding may have relevance to the structure and
format of future curriculum planning for eleventh grade male students,

No statistical significance was found between the mean scores of
12 teachers from grades 6-12 to whom the teacher questionnaire was mailed
and 20 teachers from grades 6~12 to whom the teacher questionnaire was
personally administered. This result suggests that the method of admin-
istration of the teacher queastionnaire is not a significant factor in
differentiating betwaen their perceptions of class attitudinal cuteomes.

etrict Superintendents! Questionnaire ~ The superintendents
reported that 106 schools were invoived in providing instruction in The
Family Living, Including Sex Education program., Of these, only 3 districts
reported that no actusl classroom instruction had as yet been implemented,
although teachers had been selected and ware attending in-service training
courses. The nmumber of schools per district vhere pupil instruction in
Family Living wes being provided varied from 1 to 16 with a median of 7
schools. A large majority of the superintendents were in favor of either
expanding the program or continuing the program. Although a precise
account of the cowsunity reactions to the program could not be taken at

the present time over 50 per cent of the respondents judged the community
reaction as very favorable and 45.5 per cent judged it to be at least
favorable. Over half of the respondents reported that they receivad strong
support from the community. Nevertheless & significant minority indicated
that the support was not particularly strong. The superintendents also
falt that parent-school relationships had increased.

The superintendents generally agrasd that the reactions of othar
pacticipating district parsonnsl to the new program ranged from favorablse
to very favorable. However, there were soms instances of & Tukewarm &nd
indifferent attitude touward the new program,

Ovar half of the superintendents reported that the introduction of the
program had had no siguificant effect on other instructional priorities,
vhila about 14 per cent indicated that it had s favorable effect, and an
:qual,purctnﬁngc reported a negative affect on other instructional priore

ties.

According to most of the suparintendents the program had a positive af~
fact in incressing teacher's sensitivity to pupil needs and pavental needs,
and sensitivity to community needs. Ninaty-five per cent of the district
superintandents reported that their teachers participated in Tha Cantral
Training Program. Ninety-ona per cent of the respondents praferred the
local district training programs to the out-of-district training programs.
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The primary recommandation made by the superintendents for strengthen~
ing the program was to continue and enlarge the training programs for the
participating staff, including teachers and supervisors, The importance
of visual aid matecrials was also stressed by many of the respondents,

A number of superintendents expressed the need for training programs for
parents, administered by trained personnel,

chool Principals Questionnaires - The principals reported that
various methods were used to vecruit teachers for the new program. Many
principals selected the teachers themselves, s ome asked for volunteers
and a few relied upon recommendations made by other staff members., Two
types of training centers, central and local, were instituted for the
professional teaching staff., Less than half of the principals stated

a preference for the local district programs, while slightly over 50
per cent declared a preference for the use of both the local and
central programs, With respect to post-training assignments, most

of the principals stated that their teachers actually engaged in
instruction in the new program, while over 25 par cent indicated that
thelir teachars had nut yeat engaged in instruction during the current
term. Most of the principals considered the training provided for
teachers to be adequate although ovar half felt that more training

was neecded.

With regard to implementation of the new curriculum, less than
half of the principals indicated that their school policy was to identify
the area of study as Pamily Living, Including Sex Education. Only
9.3 per cent indicated the exclusive use of the integrated method
(incorporating materials into othar curriculum areas), while about
20 per cent declared that both methods were used simultansously,

Over 70 per cent of the respondents concluded that pupil reaction
to the new program was at Jeast favorable, many stating that it was
indeed enthusiastic, There were no reports of auny hostile reactions,
although & small percentage of pupils were indiffarent. The general
parental reaction to the program was favorable, As a measure of the
successful accaptance of the program by the community, the principals
reported an encouraging number of incidents where menbers of the
comnunity requested continued or expanded instruction in this avea.
Most of the principals felt that the community accepted the school as
an appropriate agency for inatruction in Family Living, Including Sex
Education., Although many principals indicated that communication
between the community and the echools had increased, over 50 per cent
detected no change in community participatrion. Many of the schools
indicated an intention to foster parental involvement in implementing
the new program through the formation of parent groups and, in many
instances, have already begun doing so.
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With regard to district-wide programs, close to three~fourths of
the principals indicated involvement in such a plan to effect {mple~
mentation of the new program. An overvhelming majority of principals
stated that they plan to continue, and in many cases, to expand the
program during the coming yecar,

Among the recommsndations made by the principa for st -mgthening
the program were improving the teacher~training program, developing
more and better teaching materials, soliciting more active participation
by the community, and expanding the program to include all grade levels,
and eventually all schools.

Pirst District Coordinator's Questionnaire ~ Each school district
provided a coordinator for Femily Living, Including Sex Education. In
conjunction with school principals, the coordinators assumed the respon-
sibility for coordinating all activities associated with the implementa~
tion of the program within their respective districts. As of February 1,
1968 each coordinator had received a total of 90 hours of specialized
training,

The treining program for district coordinators held at the Post-
graduate Center for Mental Health included a battery of group aims,
Therapists worked to sensitize the coordinators to their own and othexs'
feelings and attitudes in the arsa of family living and sexuality as 2
means of providing them with the openness of mind and emotion called
for in this new area. The training program was designed to convey a
clear sense of the curriculum objectives to the coordinators with the
intent thst the coordinators would thereby understand the scope and
nature of the objectives.

The coordinators were asked to evaluate six program objectivea on
the basis of their own experience. For all six objectives a majority
of the coordinators indicated that the objective waz axplicitly presented.
The number reporting a clear understanding of each of the objectives
ranged from 13 to 21, Only three objectives wera raported not to be
satisfactorily understood, and by only a faw coordinators, three or
fever.

Curriculum discussion and sensitivity training took place in amall
group workshops of approximately 12 people. When asked for an overall
svaluation of the value of theses group workshops, elevan coordinators
felt them to ba of great value, nine felt them to ba of some value,
and two of the twenty~two said they werae of little valua,

In considering some of the areas of discussiocn included in the workshop
sessions, over 68 per cent of the coordinators reported too little
discussion of curriculum content, teaching methods, and administrative
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and implementation problems, The three particular strengths of the vork~
shop sessions appeared to be:

1. Self-confidence developed through the mutual discussion of
ideas and fealings.

2. Self understanding and a sympathetic understanding of the
ideas and feelings of others generated through discussions.

3, Development of usefrl familiarity with the technique of role
playing and group leadership,

Some recommendations for improving the workshop sessions were as
follows:

1. The leaders should be more familiar with Board of Education
policies and directive..

2. Leaders and participants should rotate.
3, Saessions should have specific topice for discuasion.

The coordinators were asked to describe their state of preparation
for adequately explaining and interpreting the contente of the prelimin~
ary curriculum guide. The most frequent description given was "adequate-
ly prepared.,"

The primary aim of the training provided was the actual implementa=-
tion of the new program in the coordinators' own school districts. About
half the coordinators expected teacher training to be a serious problem;
almost as many sgreed that this would be somewhat of a problem,

When asked to evaluate the adaquacy of the printed curriculum materials
provided for the program, approximately two-thirds of the coordinctors
rated them good to excellent. As to their expressed judgments on the
adequacy of the audiovisual materials, half rated them good ic excellent
and half rated them poor to adequate.

In commenting on anticipated problems, some coordinators stated that
greater efforts were needed to involve parents, and that problems would
be mora serious at the higher than at the lower grade levels., When the
coordinators were asked to state the major criteria by which they would
evaluate the affectiveness of the implementation of the program, the
largest number of responses (twenty~two) were devoted to pupll outcomes
in terms of increased knowledge, healthier attitudes to femily life and
sexuality, the degree of pupil participation in closed and group discuasior~,
! and the development of values.

Second District Coordinator Questionnaire « The district coordinators’
responses indicated that 23 of the 30 districts have moved toward implementa-
tion of Family Living instructional programs during the 196768 school year.
The most frequently reported type of program employed Family Living curri-
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and implementation problems. The three particular strengths of the worke
shop sessions appeared to be:

1. Salf~confidence developed through the mutual discussion of
ideas and feelings.

2. Self understanding and a sympathetic understanding of the
ideas and feelings of others generated through discussions.

3. Development of useful familiarity with the technique of role
playing and grcup leadership.

Some recowmmendations for improving the workshop sessions were a2
follows:

1. The leaders should be more familiar with Board of Education
policies and directives.

2. Leaders and participants should retate.
3. GSessions should have specific topics for discussion,

The coordinators were asked to describo their Jtate of preparation '
for adequately explaining and interpreting the contents of the prelimine (
ary curriculum guide, The most frequent description givan was "adequate~
ly prepared.,"

The primary aim of che training provided was the actual implementa~
tion of the new program in the coorxdinacors! cwn school districts, About
half the coordinators expected teacher training to be a serious problem;
almost as many agreed that this would be scwewhat of a problem,

When asked to avaluate the adequacy of the printed curriculum materials
provided for the program, approximately twoe-thirds of the coordinators
rvated them good to excellent, As to their expressed judgments on the
adequacy of the sudiovisual material ;, half rated them good to excellent
and half rated them poor to adequate.

In comuenting on anticipated problems, some coordinators stated that
greater efforts were needed to involve parents, and that problems would
be more sarious at the higher than at the lower grade levels, When the
coordinators were asked to state the major criteria by which tley would
evaluate the effectiveness of the implementation of the program, the
largest number of responsaes (twenty~two) ware devoted to pupil outcomas
in terms of increased knowledge, heslthier sttitudes to femily 1ife and
sexuality, the degree of pupil participation in closed and group discussions,
and the developmant of values.

Second Digtrict Coordinator Questionnaire « The district coordinators'
responses indicated that 23 of the 30 districts have moved toward implementas
tion of Family Living instructionel programs during the 1967-68 school yaar.
The most frequently reported type of program employed Family Living currie
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culem materials, specifically identified and employed in separate teaching
activities, In the remaining 7 districts pians exist for early implementa~
tion in 1968-69. Follow~up will take place to determine the e&xact nature
of this implementation.

When asked to indicate the instructional outcome expected from the
programs, the coordinators indicated the development of healthy attitudes
to family life and sexuality as the most frequently expected ou..ome, and
guidance as the least expected outcome. This suggests that future guide-
lines for curriculum implementation place heavier emphasis on specific
teaching activities geared toward healthy attitudinal divelopment,

At the 8th and 11th grade levels the coordinatoxs more frequently re-
ported programs operating in academic programs than in vocational programs.
Moreover, it would acem that when programs exist in both vocational and
academic settings thire tend to be more classes operating in the academic
settings. This suggests the nced to encourage program development in
vocaticnal settings, The data available also indicate that in both vocation~
al and academic settings the majority of Femily Living instructiocnal clasaas
terd to be either all boy or all girl, Increased co-educational classes
should be considered in terms of efficacy in achieving program goals.

he Teacher-Feedback Questionnaive ~ The teachers indicated that the
actuai inception of instruction varied from school to school. About 25 per
cent of the teachers had begun classroom instruction by the first week in
March 1968. An additional 25 per cent had bsgun by the second weak in April,
and by the first week in May 1968, 75 per cent of the teachers were ine
volved in classvoows instruction. The time devoted to daily instruction in
Family Living in any given week varied between school levels, and within

a:t{y glven school level varied according to the method of implementation em«
ployed.

In the conduct of the daily lesson, textbooks were used infraequeantly,
vhile audiovisuval materials were employed more widely. The audicvisual
matarials used were rated favorably by a larger number of teachers than
vere the availsble printed materials, A majority, shout 5% per cent, rated
the curriculun booklet favorably on the basis of thair classroom experiences.

The effect of the introduction of the new curriculum on other areas of
instruction was in the direction of an abbreviation, °yather than replace~
ment, of previously taught content. 7The topics most often affected were in
hygiene, health safety, and first aid.

About a third of the teazhers notad & discernible changa in classroom
bshavior sccompanying instruction iu the new area, Three-fourths of thess
teschers described this changa as an increase in motivation and classroom
participation by pupile. Additionally, changes in the interparsonal ra-
lations of pupils were noted, us well as increased attention on the part of
normally less attentiva pupils.

The use of the classroom lesson period as a training time for potential
teachers of Pamily Living, Including Sex Education was reported by about
40 per cent of the teachers,

868d




A majority of teachers reported participation in local district
training programs, rather than in central sessions. The local programs
were specially designed to gear the implementation to the needs of the
local districts, Sixty-one teachers provided recommendations on the train-
ing they received,

The five categories which received most frequent mention wera: the
need for guidelines and examples in the treatment of sensitive arecs; more
training in the use of teaching materials; an increased emphasis on the
developmental aspects of child growth with particular raference to sexuality;
wore time devoted to the social manifestations of seruality in marriage as
found in various cultures; more training in £inding and exploiting the
pedagogical resources available for classroom use. Generally, the teachers
felt that the program was having a significantly positive influence upon
the children in developing wholesome attitudes., It operated to correct mis-
conceptions about family living and sex, and had great potential for further
development. The teachers felt that parents and pupils have accepted the
new program and are, in many cases, enthusiastic about it, In general, the
teachers agreed that the program was successful in terms of its basic ob~
%%%ivea, and that it should definitely be continued, indeed axpanded, next
=~ Teachers

The program in FPamily Living, Including Sex Education should be continued
and expanded.

The role of the district coordinator is valuable, and more time should
be made avallable to the district coordinator to devote to Family Living,
Including Sex Education.

Special instructional materiale, especially audiovisual materials, are
needed and are valuable in inastruction in Family Living and Sex Education,
Congiderable additienal work remains to be done in designing and producing
such materials.

The In-gervice training of teachers and supervisors in Family Living,
Including Sex Education is valusblae and should be contined and expanded.
Increasing emphasis should be placed on training at the local district level,

Instruction in Pemily Living and Sex Education has a desirable effect
on pupil attitudes. There is a need for a long range program to develop
selentifically valid and reliable measures of pupil attitudes in this area.

An achievement tast designed to measure pupll knowledge in the area

of Family Living, Including Sex Education will be a valuable instrument
for the measurement of pupil outcomes in this curriculum area.

- 69 =
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APFENDIX

The appendix, consisting of evaluation instruments,
appears in the following order:

APFENDIX A =~ Copies of instruments utilized
with aelected pupils and teachers
of the New York City Public
SchQQlu, Feb; =~ Jmeglm

APPENDIX B ~ Coples of instruments utilized
with ‘he professional staff of
the New York City Board of
Education, Feb, - June,1968




APFENDIX A

1, Teacher Questionnaire (6~12)
2. Teacher Questionnaire (K-5)
3. Pupil Questionnaire (6-12) #*

¥#These instruments were prepared by Drs. Allun J. Schneider, George Forlano,
and approved by Assistant Superintendent Helene M., Lloyd.
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District . School e ClaBs Date__

TEACHER QUESTIONNAIRE
FAMILY LIVING, INCLUDING SEX EDUCATION

A teacher questionnaire and a pupil questionnaire have been developed in crder to
obtain reactions to the Fanily Living, Including Sex Education,

The questions on the next few pages comprising the teacher questionnaire are de-
rived from the main objectives of the Family Idving, Including Sex Education
Program, the program which your class is participating in this Spring term.

A pupil questionnaire is being given to your class to determine pupil reactions
to each of the program objectives. Through your questionnaire, we would also
1ike to obtain your reasction as to how you think the majority of the clgss feels
about each of thess objectives. It is important that your answers reflect what
you, believe to be the clgss! feelings as a group toward each question.

It is recognized that class reactions to a program of this nature will vary with
time, pupll maturity, and other factors. It is understandable, therefore, that
your appraisal of the class! feelings to these questions may vary from question
to question.

This is not a test situation. There are no right or wrong answers to these ques«
tions but it is important that your answers be candid. Your responses will be
combined with other teacher evaluations on a city-wide basis. The data will then

be used for statistical purposes.




The series of questions below ccmprise the pupil questionnaire currently being
given to your class. The questions are vorded specifically for the students
themselves to answer. However, we would also like to get your reaction as to
how you think the majority of the class feels about each of these questions.
To do this effectively, please answer these questions as seen through the eyes
In other words, it is important that your answers
reflect what you believe to be the glass' feelings toward each question. For

of your class as a group.

some of these questions, such as question 3, we would also 1like you to give

reasons for your answer,

el U W

Put a check (,) next to what you think is the one best answer to each question.
1. How do you think your questions in class on Family Living, Including Sex

Education were answered?

A, Very Good
. Good

+ Failr

. Not Good

L

« Very Poor

|
.

2., How many of your questions on Family Living, Including Sex Education were
you able to talk about {reely in class?
. All

|

B.
C.

|

D.

E.

Most
Some yes, some no

Few

None




3, Has the classwerk in Family Living, Including Sex Education helped you
understand yourself better in any way?
A, Yes, very much

B. Yes, 1uch

0. Sometimes yes, sometimes no
D. No, not much
E. No, not at all

3, (a) Please tell us some of the reasons for your answer on the

lines below.

l,, How much, if any, has the classwork in Family Living, Including Sex
Education helped you to get along better with other boys and girls?
A. Very much
B, Much
C. Some
D, Not much
B, Not at all

4. (a) Please give us some of the reasons for your answer on the

lines below.




»3m

5. 4n how many other ways, if any, has the classwork in Family Living,

Including Sex Educetion heen helpful to you?

A,

B.

c.

D

P

Very many
Many

Some

Not many
Hone at all

5, (8) On the lines below, please explain some of the reasons

for your answer.

6. How much more, if any, do you think you now understand your family?

A

B.

C.

T

D.

) o

E.

AT

Very much
Much

Some

Not much

Not at all

6. (a) Please give us some of the reasons for your answer on

the lines below.




ﬂgﬂ
7. How much more willing are you now to talk with your parents about
yourself and your friends?

» Very much

B, Much

G. Some

]

. Not much

mE

r, Not at all

7. (a) On the lines below, please tell us some of the reasons

as to why you chose your &nswer.

8 How much easier it is now, if any, toO understand and use the correct

words to talk about the different parts of the body?

A. Very nuch

L ]

B. Much

L

C., 8Some

AR

D. Not much

L)

¥. Not at all

AR AN

8. (a) On the lines below, please explain some of the reasons

for your answer.

Aruntoxt provided by Eic:
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9, How well do you think you now understand the physical changes that
take place in your body as you grow older.

_A. Very well

B, TPairly well

C. Sometimes well, sometimes not well
D. Kot so well

E. Not at all

10. Would you like to continue classwork in Pamily Living, Including Sex

Pducation next term?

A Yes
B. No

VC: D'On't knW

10. (a) Please give us somoc of the reasons for your answer on

the lines below,

e . i

11. Do you think your frisnds would like to take classvwork in Pemily Living,
Including Sex Education?
———he Yes
——B. Mo
.0, Don't know
11. (a) Please give us soms of the reasons for your ansver on

the lines helow.




nfn
12. How has the classwork in Family Living, Including Zex Education heen

for you?
A Excellent
—B. Good
—l, Mair
D Poox
e F. Vexy poor

12, (2) Piease tell us in your own words how we can improve

the classwock in Family Living, Including Sex Education,

"

13. Please tell us the things you liked and did not like about the

classwork in Pamily Living, Including Sex Education,
13, (o) Liked:

-~

13 (b)) Did not like:

14. We would appreciate any comments or criticisms you may have concerning
(1) ways of improving the FPamily Living, Including Sex Education Program
and (2) this questionnaire.

Program:

Questionnaire:
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15,

T
In some schools classwork in Pamily Living, Including Sex Education
is boing taught as part of other lessons in English, Social Studies,
Health Education, and Guidance, For purposes of this questionnaire,
this approach is called Procedurs "A'. In other schools, the classwork
is being taught in lessons called Family living, Including Sex
Education., This approach is called Procedure "B", Would you please
indicate which approach(s) you are currently using.

A, Procedure "A"

B, Procedure "B

C. Procedurs "A" and "B" Combined,

THANK YOU FOR YOUR HELP AND COOPERATION
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District School , Class Date

TEACHER QUESTIONNAIRE
FAMILY LIVING INCLUDING SEX EDUCATION

We appreciate your cooperation in giving us the benefit of your judgment
with respect to the various itcms contalned in this questiounaire. These
questions are derived from the main objectives of the Family Living, In~
cluding Sex Education Program, the program which your class is partici~-

pating in this Spring term,

We would like to know how vou think the majority of the class feels about
the classwork in Family Living, Including Sex Education. It is important

that your answers reflect what you believe to be the feelings of most of

the pupils as a group toward each question.

It is recognized that class reactions to a program of this nature will vary
with time, pupil maturity, and other factors., It is understandable, there=
fore, that your appraisal of the class' feelirgs to these questions will

vary £rom question to question.

This is not a test situation. There are no right or wrong answers to these
questions but it is important that your answers be candid, Your responses

will be combined with other teacher reactions on a city-wide basis, The

dats will then be used for statistical purposes,




DIRECTIONS

We would 1like to get your reaction as to how you think the majority of

your class feels about each of the questions below. To do this effectively,
please answer these questions = r°4n through the eyes of your class as a
group, In other words, it is . +45 that your answers reflect what you
believe to be the class' feelings toward each question. For some of these
questions, such as question 3, ve would also like you to give reasons for

your answer.

Put a check Gf) next to what you think is the one best answer to sach

questior..

1. In gensral, how do you think the class feels their questions on Family
Living, Including Sex Education were ansvered?

« Very Good

« Good

L

« PFair

D. Not Good

. Very poor

WE

2, How many of the class' questions on Family Living, Including Sex Educa-
tion do you think they feel they were able to talk about freely in
class?

A. All

B. Most

C. Some yes, some no

- D. Few

E. None




On the whole, do you think the class feels that the classwork in

Family Living, Including Sex Educetion, has helped them to understand

themselves better in any way?

3.
B
Ce
mﬁ‘
E.
3. (a)
4,

Yes, very much

Yes, much

Sometimes yes, sometimes no
No, not much

No, not at all

Pleasze tell us some of the reasons for your answer

on the lines below.

How much, 1f any, do you believe the class feels the classwork in

Family Living, Including Sex Education has halped them to get along

better with other boys and girls?

A.

B,

C.

L

_E.

4. (a)

Very much
Much

Some

Not much

Not at all

Pleage give us some of the reasons for your answer

on the lines below.




5, In how many other ways, if any, do you believe the class feels the

classwork in Family Living, Including Sex Education has heen helpful

to them?
__A., Very many
B, Many
. Some
. Not many

UL

. None at all

5, (a) On the lines below, please explain some of the

reagons for your anever.

6. As far as you can_ judege,how much more, if any, do you think the pupils

feel they now understand their families?

A. Very much
B, Much

C. Some

D. Not much

E. ©Not at all

6. (a) Please give us some of the reasons for your answer

on the lines below.

ERIC
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7. Similarly, how much more willing do you think the pupils are now to
talk with their parents about themselves and their friends?

A. Very much

B, Much

. Bome

. Not much

. Not at all

7. (&) On the lines below, please tell us some of the reasons

as to why you chose your answer,

8. How much easier, 1f any, do you think the class now finds it to under~
stand and use the correct words to talk about the different parts of
the body?

A. Very much

B, Much

C. Some

. Not much

E. Not at all

8, (a) On the linee below, please explain some of the reasons

for your answer.




9, How well do you think the class feels they now understand the
physical changes that take place in the body as they grow older?

A, Very well

_B, Tairly well

C, Sometimes well, sometimes not well

|

D. Not so well

|

. Not at all

10, As far as you can judge, do you believe the majority of the class feels
they would like tocontinue classwork in Family Living, Including Sex
Education next term?

——tre  Yes
B. No

_C., Don't know

10, (a) Please give us some of the reasons for your ansver

on the lines belww,




11, Similarly, do you helieve the majority of the class feels that their

friends would like to take classwork in Family Iiving,Including Sex

Education?

___..C. Dpon't know

11, (&) Please give us some of the reasons for your answer

on the lines below.

12. On the whole, how do you think the class feels the classwork in
Family Living, Including Sex Pducation has been for them?

_A. Excellent

B. Good
_C. Pair
p. Poor

AT

E. Very poor
12. (a) How do you think the class feels the classwork in
Pamily Living, Includine Sax° Education may be

improved?
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13. Please tell us the things you think the class feels they liked and
did not 1like ahout che classwork in Pamily Living, Including Sex

Education?
13, (&) Likeds o oo

13. (b) Did not like:

14, We would appreciate any comments or criticisms you may have concerning
(1) ways of improving the Family Living, Including Sex Education
Program and (2) this questionnaire,

Program: , »

Questionnaire: — .
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15. 1In some schools classwork in Family Living, Including Sex Education
is being taught as part of other lessons in English, Social Studies,
Health Education, and Guidance. PFor purposes of this questionnaire,
this approach is called Procedure "A", In other schools, the class~
work is heing taught in lessons called Pamily Living, Including Sex
Education. This approach is called Procedure 'B". Would you please
indicate which approach(s) you are currently using.

A. Procedure "A"

—B. Procedure "B"
C. Procedure "A" and "B Combined.

SN .

THANK YOU FOR YOUR HELP AND COOPERATION
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School —— Class_____ Date _

WHAT DO YOU THINK ABOUT FAMILY LIVING, INCLUDING SEX EDUCATION?

We have come here today to ask you to help in a study ve are doing by
giving us your answers to the questions on the next few pages. All
of these questions are about the classwork that you are now taking

in Family Living, Including Sex Education.

In some classes this classwork is part of other lessons in English,
Social Studies, Science, Health Education, and Guidance. In other

classes, the classwork is being taught in lessons called Family Living,

Including Sex Education. Now that you are taking these lessons ve
would like to know how you feel about the classvork in Family Living,

Including Sex Education.

This is not a test. There are no right or wrong answers to these
quastions. It is important, however, that you think each question over
carefully. Do not put your name on this paper. Each of your ansvers
will be combined with those of students from other classes and schools.

Please give your own answer to gvery question.

Now turn to page 1 for the directions.




DIRECTIONS

1 am going to read some questions to you., All of these questions axe
about the classwork you are now taking in Pamily Living, Including Sex
Pducation., Please read each question to yourself, as 1 read them aloud
to you, Put a check ‘/f next to what you think is the best answer to
the question, Remember, you must pick only one answer to each question.
For some of these questions, such as question 3, ve would also like you

to give reasons for your anawer.

Look at the sample question below, as I read it to you.

SAMPLE QUESTION:
"Do you enjoy going to your neighborhood library?"

A. “as, all the time

‘

B. Yes, a lot

C. Bometimes

_D. No, not much

E. No, not at all

Put a check (\){ next to what you think is the one best answer to each
question.

NOW WE ARE READY TO BEGIN

1. How do you think your questions in class on Family Living, Including
Sex Education were answered?

A, Very Good

B. Good

C. PFair

D. Not Good

|

E. Very Poor




2, How many of your questions on Family Living, Including Sex Education
were you able to talk about freely in class?
A, All
B. Most

C» Some yes, some no

Vna Few

E. None

|

3. Has the classwork in Family Living, Including Sex Education, helped

you understand youreelf better in any way?

A. Yes, very much

B. Yes, much

« Sometimes yes, sometimes no

L

« No, not much

E. No, not at all

3. (a) Pleasa tell us some of the reasons for your ansver

on the lines below,

ERIC

- WA FuliText Provided by ERIC




4, How much, if any, has the classwork in Family Living, Including Sex

Educstion helped you to get along better with other boys and girls?

he

|

Be

C

D,

_E.

4, (a)

Very much
Much

Some

Not much

Not at all

Please give us some of the reasons for your ansver

on the lines below.

5. In how many other ways, if any, has the classwork in Pamily Living,

Including Sex Education been helpful to you?

Ao

L ]

B,

L ]

C.

SRR

D.

S

E.

SR

5. (l)

Very many
Many

Some

Not many

None at all

On the lines below, please explain some of the

reasons for your answer.
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6. How much more, if any, do you think you now understand your family?

__A. Very much

B, Much

C. Some

|

D, Not much

E. Not at all

6. (a) Please give us some of the reasons for your answer

on the lines below.

7. How much more willing are you now to talk with your parents about
ycurself and your friends?

A. Very much

B, Much

C. Some

D. Not much

E. Not at all

7. (a) On the lines below, please tell us some of the

reagons as to why you chose your answer.

Aruitoxt provided by Eic
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l

B,

!

A.

B.

|

C.

|

D.

E.

]

How much easier is it now, 1f any, to understand and use the correct

vords to talk about the different parts of the body?

Very much
Much

Some

Rot much

Not at all

On the lines below, please explain some of the

reasons for your answer.

How well do you think you now understand the physical changas that

take place in your body as you grow oider.

Very well

Fairly well

Sometimes well, sometimes not well
Not so well

Not at all




-
10, Would you like to continue classwork in Family Living, Including
Sex Education next term?
——bAe Yes
B, No

Ce Don't know

POy

10. (a) Please give us some of the weasons for your answer

on the lines below,

11, Do you think your friends would like to take classwork in Family
Living, Including Sex Rducation?
—rPe  Yes
B, No

‘ Ce Don't: know

11. (a) Please give us some of the reasons for your

ansver on the lines below.
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12, How has the classwork in Family Living, Including Sex Education
been for you?

A, Excellent

|

B. Good

|

C. Fair

|

D. Poor

|

. Very poor

12, (a) Please tell us in your own words how we can improve
the classwork in Yamily Living, Including Sex

Rducation.

13, Please tell us the things you liked and did not like about the class-

work in Family Living, Including Sex Education?

13, (a) Liked:

13. (b) Did not like:_

> —— ——

THANK YOU FOR YOUR HELP AND COOPERATION

Lo I I e e R




1.
24
3.
ke
S5e

APFENDIX B

District Superintendents Questionnaire
Principal Questionnaire

Coordinator Questionnaire (1)
Coordinator Questionnaire (2)

Teacher Feed~back Questionnaire
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District Superintendent's Questionnaire

* Name____ | i} , District

et

Please check ('/ ) the choice selected or £ill in the information requested

1 How many schools in your district are currently involved in providing
instruction in Family Living Including Sex Education?

2 What are your intentions concerning instruction in Family Living Including
Sex Education for the coming year?

& To expand the current program in my district
. To continue the current program in my district
6. To cut back on the current program in wy district
s To discontinue, if possible, the current program in my district

3  VWhat has been the general reaction of the community your district serves

toward the introduction of the program in Family Living Including Sex
Education?

; a2 Very favorable ____b. Favorable ¢: Lukewarm d Indifferent
| 6 Hostile '

4 Has particularly strong support for the new instructional program in your
district come from any community sources? Yes_ Ko

i
|
{ 1f yes, from whom?

5 Has any particularly strong criticism against the new instructional program
in your district come from any community sources? Yes No

If yes, from whom

6 What has been the general raaction of your steff of supervisors, coordinators,
principals, teachers, and para~professionals to the new program in Pemily
Iiving Including Sex Education?

Very favorable Favorable Yukewarm Indifferent Hostile

Principals A. —eee. B _ Co.. D | E.

Agst Principals A, B .. C_.___ D I

Other Supervisors A, B 0o .. C.. D B
Coordinators A, Bepoooooo G D . B
Teachers A, | Beeo o C_____ D | B
Para-Professionals A, B. . C.___ D.__ , B i

* Please raturn the complated questiongaire to the Bureau of Educational {
Research in the stamped addressed envelope provided on or befora §
June 21, 1968 ’




" s

7 fTo what extent has the introduction of the new program in Family Living
Including Sex Education affected other instructional priorities within your
district?

_ & 1t has had a favorable effect
b It has had no significant effect.
"¢, It has had a negative effect.

8. To what extent has the introduction of the new program in Family Living
Including Sex Education affected relations betwzen parents and schools in
your district?

8, They have increased, and become more positive.
D¢ They have increased, and become more negative,
. ¢. They have increased.

E

—_d. Thexe has been no significant change.

]

.2, They have decreased,

L

9, To what extent and in what way has the new program and associated training
programs affected the quality of the teaching staff within your district?

Please check (/) the most descriptive choice below:

Increased Increased No effect  Decreased Docreased
considerably considarably
Senaitivity to
pupil needs A . B .G Do o Fou e
Senaitivity to
parent needs A, B.__ C. D. . | T
Sensitivity to
community needs A. " B. Co.. D._. E.

10. Has your district conducted a district training program for teachers and
other staff members involved in imstruction in Family Living Including
Sex Education? Yes ... Yo

11. Did any teacher in your district attend the training programs for teachars
in Family Living Including Sex Education conducted artside your achool
district, such as the Central Training Prcgram for teachers of Family
Living Including Sex Education conducted at the Board of Education or
Lenox Hill Hospital? Yes No__...

If yes, about how many teachers.

12. Do you think the local district training programs are praferable to the

out~of=district training programs? Yes _ No ,
13. 1If necessary, do you think local district training prograws should be
dropped in favor of out-of~district training programs? Yes _ Ho__

14. May we have your recommendation for strengthening the current program in
Family Living Including Sex Education?

- p—
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Principal's Questionnaire
School

Please check (~/ ) the choice selected or £ill in the information requested.

WY SRR

1. Approximately how many pupils in your school have been enrolled in in-
struction this term (since February 1968) in classwork in Family Idving
Including Sex Education? __ _

2, Of those enrolled in classwork in Family Living Including Sex Education
what is the percentage breskdown by sex? Male _ Female

3, What is the average instructional time per week in Family Living Including
Sex Education received by a pupil in your school?

I, Some schools have presented the new curriculum materials in a cladsroom
situation where these materials are identified specifically as units or
materials in Family Iiving Including Sex Education. This method has been
called "specific identification'. Other schools have presented the same
materials as a part of the instruction in other curriculum areas or sUb=
;j:c’o gguaaa. This method has been called the "integrated method" of in-
struction.

Check the one that applies in your school:
a. Specific identification
Other (specify)

b. Integrated method ¢. Both

L]

L

5. I:ha.t?faotors entered into your choice of the above method (s) of instruc-
ion

6. If your school intends to continue instruction in Family Idving Including
Sex Education, do you plan to continue the method(s) of instruction you
have indicated in question 4 above? Yes _____ No Undecided

7. Uhat has baen the general reaction of the puplls in your school to the new
program in Family Living Including Sex Education?

a. Enthusiastic b. Favorable ¢. Indifferent d. Hostile

L}

#Please return the completed questionnaire to the Bureau of Educational Ressarch
in the stamped addressed envelope provided on or before June 21, 1968.




8. In your judgment to what extent has indirect instruction been given to
pupils not enrolled in classes in Family living Including Sex Education
by pupils enrolled in such classes?

e Boe Extensively ___Db. To a considerable extent
, T ¢. Some of this has taken place ____d. Very little of this has taken
_¢. This cannot be determined place

9. How many teachers on your staff are directly involved in providing ine-
struction in Family Living Including Sex Education? . o

10, V¥hich of the following methods did you utilize in the selection of teachers
for the new program? If a combination of procedures were used please
check those applicable.

a. I selected the teachers ___b. I asked for volunteers.

L

e X asked for recommendations
11. Vhat subject area backgrounds do you prefer for teachers who should teach
Family Living Including Sex Education?

12. Did the selected teachers in your school participate in any of the follow~
ing training programs for teachers of Family Iiving Ineluding Sex Fducation?

The city-wide training program for teachers of Family ILiving Including
Sex FEducation given at either the Hall of the Board of Education or at
Lenox Hill Hospital: Yes ____ No __

A local district training program for teachers of Family Iiving Including
Sex Education gliven within your school district: Yes ____No __

13. Vhat types of training programs do you prefer for your ataff?
B City~wide Training __Db. Local District Training ___c. Both

14. Have any of the teachers on your staff who recelved training in the new
currdculum not been engaged in instruction this term with pupils?

Yes No
15. Yhat is your evaluation of the training provided for teachers of Family
Living Including Sex Education?

a. Training has been adequate
—.b. Training has been adequate, but more is needed
¢. Training has been Inadequate

16. To what extent has the new program in Family Iiving Including Sex Education
affected commmication between parents and school this term?

a. It has increased ____b. It has decreased ¢. No appreciable
effect




18,

19.

20,

21,

22,

23.

2l

-3~

Did your school form a group of parents involved in the implementation of
the new program in Family Iiving Including Sex Education?

Yes _____ No

To what extent have parents involved themselves in your schoolf!s program
in Family Iiving Including Sex Education?

By Interest has been continuing and sustained at a high level
_ . b. Interest has been continuing but sustained at a lower level
—___c. Interest was high at first but quickly dropped off
—d, Interest has been sporadic

___e, Interest has been low over the period
Did your school participate in a district~wide advisory council or in a
district group to discuss the new curriculum in Family lLiving Including
Sex Education? Yes | No

Vhat :!.g your julgment of the worth of such district-wide councils or
groups

&, Excellent _ __b. Good _____o. Sctisfactory _d. Fair
_e. Poor

Yhat reactions concerning the program have come from parents of pupils in
your school? a. Positive A

U GO AR A e

——— e " w

b. Negative

S - " " - ; A—

N " S SR

Do you think the commwmity which your school serves accepts the school as
ar appropriate agency for providing instruction in Family Living Including
Sex Education?

__a, Yes ___b, Yes, with reservation —..c.In general, No. . No
How do you think the program in your school this term has affected the
view of the commmity your school serves concerning the place of the 7
school in providing instruction in Famlly living Including Sex Education?

a. The school is increasingly accepted as an agent of such instruction

b. There has been no appreciable change in attitude toward the school
as an agent of such instruction

o. There has been a decreasing acceptance of the school as an agency
for such inatruction

Have you received any requests to exclude instruction in the area of Family
Living Including Sex Education in your school?

a. Yes, many b, Yes, some c. Yes, few
d. Hardly any a, None




25,

26.

27,

~ly

Have you received any requests that such instruction be continued or ex-
panded during the coming year (September 1968)7

___a. Yes, many ___b, Yes, some ___C. Yes, few
_d. Hardly any e. None

That are your intentions concerning instruction in Family ldving Including
Sex Education for the coming year?

To expand the current program in my school.

To continue the current program in my school.

To cut back on the current program in my school.

To discontinue, if possible, the current program in my school.

Qo
b.

e

May we have your recommendations for strengthening the current program in
Family Iiving Including Sex Education?

!

o £ 2 S N -
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BOARD OF EDUCATION OF THE CITY OF NEW YORK
BUREAU OF EDUCATIONAL RESEARCH

QUESTIONNAIRE FOR DISTRICT COORDINATORS PARTICIPATING IN
FAMILY LIVING INCLUDING SEX EDUCATION TRAINING PROGRAM AT
THE POST GRADUATE CENIER FOR MENTAL HEALTH
SECTION I
Informat.on about yourself,

Please do not identify yourself by nams, No information will be used to
identify any individual,

1.1 Sex: Male__ _ Femalh 1.2 Ages 20-30______
31-40__
4L=30____

over 50____

Marital status:

s S1nge

Married (includes widowed and divorced)

Teaching and supervisory license (s) held =~ Include all, both N.¥.C. and

el¥evhere:

Years of teaching experience ~ Include all, both N,Y.C. and elsevhere,
public and nonwpublic: Elementary ___ _ Secondary____ College
Qther (specify) Total Years

In what area of instruction have you been most involved during the

past three years:
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SECTION II

2.0 Information about yourself more specifically in relation to the new program
in Family Living Including Sex Education.
2.1 Please indicate any special training you received prior to June 1967 which

you feel better prepared you for a program in Fahily Living Including Sex

Education:

Courses 1 took I taught Undex~grad, Grad, In-sexvice Other (specify)

R

Other or additional (please specify) ___

2.2 How were you chosen to participate in the recently completed training program

for district coordinators on Family Living Including Sex Education:

Volunteer Selectad from Drafted Other (specify)
volunteer

DRI

2.3 What was your reaction when you were asked to act as a coordinator of
Family Living Including Sex Education?

Enthusiastic Positive, but Slightly Slightly Strongly
not enthusiastic positive negative negative

2.4 Did you participate in the development of the new preliminary curriculum
; in Family Living Including Sex Education (the blue booklet) during 19677

No Yes (specify the extent and nature of your participation).

ERIC

Aruntoxt provided by Eic:




What specific monthly time allotment during school hours has your distri~t

superintendent assigned for your work on Family Living Including Sex
Education?_

Do you f£ind this time allotment adequate:

Yes No (specify)

SECTION IIT N
Information about the training program for District Coordinators in Family

Living Including Sex Education.

Overall program objectives:
The new program in Family Living Including Sex Education encompasses a
number of objectives, The recently rompleted training program (Postgraduate
Centexr for Mental Health) included as one of its goals an increased undexr-
standing on your part of the character of these objectives, Based upon your
participation in this training program please check below the best description
of your present understanding of those objectives listed, (Think in terms of
your abjlity to meaningfully explain these objectives to teachers, paxents,
and community representatives):
Objective: "To help each child grow in the aspects of wholesome living
relating to being & good family member - with loyalty, love and appreciation
of family."
3.1a During the training program this objective was?

Explicitly presented _ Implicitly presented  _ Not presented

3.1b As a result of the training program at Postgraduate Center:

This objective This objective This objective' This objective

is clear and is less than is smbiguous to 1s not at all
understandable clear to me. me., clear to me,
to me.

3,2 Objective: "To help children understand the physical changes that are and will

be taking place in their bodies, and the effect of these changes on their

total growth,"




3.2a During the training program this objective was:
Explicitly presented Tmplicitly presented __Not presented

A

3,2b As a result of the training program at Postgraduate Centex:

This objective is This objective 1is This ovjective is This objective
clear and under= less than clear ambiguous to me, 4is not at all
standable to me. to me, clear to me,
3,3 Objective: "To help children acquire a background of ideals, standards and
attitudes which will be of value to them in the development of interpersonal
relations and in building their future life."
3.3a During the training program this objective was:
Explicitly presented _ Implicitly presented ____ Not preserted

L

3,3b As a result of the training program at Fostgraduate Center:

iis objective 1s This objective is This objective is This objective
clesr and under= lessz than clear ambiguous to me, is not at all
standable to me, to me, clear to me,
3.4 Objective: "o help children develop a wholesome attitude toward sex,"
3,.4a During the training program this objective was:
Explicitly precented _ ___ Implicitly presented __ __ Not presented

3.4b As a result of the training program at Postgraduate Center:

This objective 18 This objective is Tnis objective is This objactive
clear and under~ less than clear ambiguous to me, 1is not st all
standable to me., to me, clear to me.
3.5 Objective: "To establish the child's use of the proper terminology in
referance to the body and its natural processes."
3.5a During the training program this objective was:
Explicitly presented _ Tmplicitly presented _ Not presented_

A

3.5b As a result of the training program at Postgraduate Center:

This ocbjective 1is This dbjeetive is Thii’dbjecctve'in This dbjeetive
clear and under~ less than clear ambiguous to me, is not at all
gstandable to me, to me, c¢lear to me,
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3.6 Objective: "To provide correct, understandable, frar.. and sensitive ansvers
to childrens questions on topics, such as reproduction and sex differences,"
3.6a During the training program this objective was?
Explicitly presented___ Implicitly prxesented ____ Not presented

3,6b As a result of the training program at Postgraduate Center:

This objective is This objective is This objective is  This objective
clear and under- less than clear ambiguous to me, is not at all
standable to me, to me. clear to me.

Any additional comments_

Group Workshops
Small group workshops of approximately 12 people (curriculum leaders,

sensitivity trainers, coordinators, and religious representatives) met to discuss
the curriculum and engage in sensitivity training., These groups generally met in
the early morning £xom 9:00 to 10:30 on Wednesdays. Please answer the questions
below based upon your experience in these workshops:

to be of great value,

to be of some value,
3.7 1 found the group workshops —, to be of little value,

to be of no value,

|

3.8 Briefly list the salient features of the group workshops which prompted

your choice in 3.7 above:

Should have had longer sessions
3.9 The group workshops were of adequate length,

should have had shorter sessions,

[ 1]

should have been more controlled,

3.10 The group workshops were adequately controlled.

l

should have been less controlled.




___should have had smaller groups.

Please check (,//;, indicating your judgment of the following &3 problems
in the effectiveness of the small group workshops which met from 9:00 to 10:30

on Wednesdays,

Caused Caused Caused Caused
Great Difficulty Little No
Difficulty pifficulty Difficulty
3,12 Irregular attendance

3.13 New people entering
functioning groups , , - |

3.14 The possibility of
cooxdinstors being
found unsuitable to
the program on the
basis of their per-
formance in the
group workshop. I _ , ‘

3.15 The presence of
school supervisors

as membexrs of the
group workshops, oo a—— mraae— avpouma—s

’6.
should have had larger groups,
3,11 The group workshops __wer. of adequate group size,
|
| v//
| By checking (V') on the scale below, please indicate your judgment of 1isted
topics of discussion according to your experience in the small group vorkshops

which met from 9:00 to 10:30 on Wednesdays:

Too HMuch Adequately Too Iittle

; Discussion Discussed Discussion
é 3,16 Ethical values e —e i

3,17 Community sensitivity e R raesae—

3.18 Pupil sensitivity e s S

3,19 Teachar sensitivity —— —a -

3,20 Parental sensitivity I —

3.21 Religious sensitivity — — ,

#3  Ne 9
LI 2 )
[ 2R




Too Much Adequately Too Little
Discussion Discussed Discussion

3,22 Family types
3,23 Curriculum content

3.24 Teaching methods

1]

AP S———
AR
ORI

1]

3,25 School administrative
and implementation
problems.

Any additional problems or comments with respect to the discussions in the

small group workshops:

3

3,26 Do you have any suggestions for improving the effectiveness of the small

group workshops:

3,27 My feelings duxing the initial meetings of the emall group woxkshops could
be bast described as: (Please check (L/Sgthﬂ appropriate description)

Extrenely Moderately Hoderately Extyemely
relaxed .. Trelaxed — anxious anxious

3.28 In general during the last meestings of the small group workshops I attended,
my feelings could be best described as:

Extremely Moderately Moderately Extremely
relaxed f relaxed anxious anxious

Combined session

A late morning combined session took place from 10:30 to 12:00 on Wednesdays at
the Postgraduste Center for Mental Health. Guest speakers were heard, discussion
of the new curriculum took place, and viewpoints and questions were gshared.

3,29 Please check below that which best describes your reaction to thaese sessions:

Excellent _ Good _______  Acceptable _ Poor,

ity

3,30 Do you have any suggestions for improving the combined late morning sessions
which took place on Wednesday from 10:30 to 12:00 noon:
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ry Curriculum Guide (the blue booklet),

A focal topic in the discussions within the small group workshops and
during the combined morning sessions was the curriculum content as presented
in the preliminary cuxriculum guide (the blue booklet). The booklet itself
presents the material divided into Scope and Sequence, Contents, and Learning
Activities., Please evaluate, according to the 5 point scale below, the con=

tribution the Postgraduate Center training program made to youx undexstanding

of each of the indicated 9 divisions of the curriculum material in the booklet:
Place the number representing your judgment in the indicated grade spaces
below:

Scale: 1. Very superior 2, Superior 3. Good &, Poor 3. Very poor

3,31 Scope and Sequence: Pre~K to 3___ bto?7 . 8tol2 .
3.32 Contents¢ Pre=K to 3______ btol7 ... 8 to 12 .
3,33 Learning Actiities Pre-K to 3 ____ bto? 8tol2 ______

Please indicate how well prepared you fezl to intexpret and explain the

contents of the preliminary curriculum guide (the blue booklet) to the various

groups identified below., Choose the number most descriptive of your state of
| preparation with respect to each group and place it in the space provided below:

Scale: 1, Very well 2, Adequately 3, Need more 4. Totally
prepared prepared praeparation unprepared

3.34 Pupils _ Pavents______ Teachers Principals

SECTION 1V
4,0 Information about the implementation in your district of the proposed school

_ District Superintendent _
program in Family Living Including Sex Education,
On the basis of your familiarity with your school district, please
4 place a check (:_/{ in the appropriate place to indicate the degree of
difficulty you estimate each of the listed items will present in the

implementation of this new program in your district,
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This will This will This will This will
be a yory be a gerious be some-  be no
serious  problem vhat of a problem,
problem, problem,
4.1 Parental sensitivity
4.2 Community sensitivity
4.3 Pupil sensitivity
4.4 Ethnic differences
4,5 Socio=Eco, differences
4,6 Religious differences

4.7 Teacher training

NEREEEE

4,8 Teacher selection

4.9 Present level of
pupil knowledge

NERERERE
NERERERE
NEREEEE .

4,10 Schaduling time in
school day for
teaching new material
to pupils

|
|

4.11 General administrative
cooperation

4,12 Comments

|

|
]
]

¢

" -

R

Please rate by checking (b/flnhe adequacy of the listed curriculum materials

to the needs of your district,

They are They are They are They are
excellent, good. adequate,  poosx,

4,13 Printed curriculum
materials,

4,14 Audio~visual
materials

L

A

4,15 Can you think of any other problems which may arise in your district with
respect to the implementation of the program in Family Living Including

Sex Educations




L
~10
Please suggest three major criteria on the basis of which you would

evaluate the effectiveness of this program after the program has been im~
plemented in your district over a period of one year. Please be specific:
4,16
L0/ A— e e e — e e
18
.19 How do you feel now about the proposed new program in Family Living

Including Sex Education which you will be responsible for implementing

in your district?

Strongly. Positive ___ Negative ____ Strongly. ...
positive negative

1,.20 How did you feel about the proposed new program in Family Idving Including

Sex Education when you were first assigned the responsibility for imple-
menting the program in your district?

Strongly_ Positive ____ Negative Strongly. ..
positive negative

5,.21 Do you feel that your efficiency as a coordinator for this program is
primarily attributable to-

a) The previous experience b) The training you ¢) An equal
you brought to the received since this combination
task a) program began b) of a and b,

c

At e B It

d) Other (specify) _. e

L - o A g fwigie . —

Thank you for your cooperation.
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District _

Methods of implementing the program in Pamily Living Including Sex Education
may vary from district to district and school to school in response to local
needs In the interest of gaining some perspective on the variations as they
now exist would you kindly take a few momants to answer the following questions

A) Some districts have presented the curriculum materials in a classroom
situation where these materials are identified specifically as units or
materials in Pamily Living Including Sex Education

B) Other districts have incorporated, without specific identification, these

seme materials as a part of the instruction in other curriculum areas or
subject classes

Is the instructional procedure in your district best described ir ‘A’ or
'8’ above Please indicate the appropriate description below:

A B Other (specify)

—y

Which of the below listed instructional outcomes does the method of curriculum
implementation in your district include (Check only those outcomes which are
specifically included as major outcomes this term)

a) Guidance_ h) Specific anatomical and physiological processes

c) Development of healthy attitudes to Family Life and Sexuality

d) Proper terminology for body parts _




In approximately how many actuel individual classes has instruction in the
materials of the preliminary curriculum in Peamily Living Including Sex
Fducation been initiated as of today (May 1, 1968)., If you are not sure
please make a best guess estimate in all of the below areas:

Number of classes in my district that have been initiated into the curriculum
materials on Pamily Living Including Sex Fducation:

»
»

Breakdown of a sample of the ebove claases

Enter the number of classes helow according to category:

Elementary(kg~6) Iuter S-hool Non Spec Service Spec Service

Grade 2

Grade 4

Grade 6

Enter the number of classes below according to category:

Academic Vocational All girl All Loy Co~Ed
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Teacher Feedback Questionnairs

Name___ _ ———_School,

Today's Date___ . Grade

Please return by June 10, 1968, Use return envelope provided.
Part One

This portion of the questionnaire is devoted primarily to your experience
in the classroom last week in the area of Family Living Including Sex Education
instruction., In addition, at the end of part one you are asked some questions
which include your experiences in the classroom over the entire term.

1. On what date did you begin instruction in Family Living Including Sex
Education to your class or group?

2, Approximately how many minmutes of classroom time did you devote last week
on the days indicated below to instruction on Family Living Including Sex
Education? (Please enter information in spaces provided below)

Monday Tuesday________Wednesday _______ Thursday ______ Friday |

3. In general how does the amount of time per week devoted to instruction in
Family Living Including Sex Education indicated in your answer to
Question 2 above compare with the instruction time given during the weeks
prior to last week?

Less than About the More than
last week same last week

L. How many pupils did you instruct in Family Living Including Sex Education
lest week on the days indicated below?

Monday Tuesday Wednesday Thursday Friday

5. In terms of academic achievement, how would you classify the bulk of the
pupils you instructed in Family Iiving Including Sex Education last week?

Above average Average Below average Mixed

6. In your instruction last week in Family Living Including Sex Education did
you at any time instruct boys and girls separately? (Please check
appropriate space)

Yes No

L)

We would like to obtain your reactions to the material in the curriculum
guide as they pertain to a specific lesson.

7. On what page(s) of the preliminary curriculum guide in Family Living
Including Sex Education is the lesson material you taught last week found?




8,

9.

10.

11.

12.

13.

hz-l

Is the listed Concept for last week's lesson clear and teachable? (Please
check appropriate choice below)

Yes Somewhat ___ Not quite No

Is the listed Content, for last week's lesson practical and relevant?
Yes Somewhat . Not quite . No _

Are the listed learning activities for last week's lesson practical and
relevant?

Yes , Somewhat Not quite _______ No

In your instruction in Family Living Including Sex Education last week
did ygur pupils utilize a textbook? (Please check appropriate space
below

No Yes

Did you utilize any audio-visual materials in your instruction in Family
Living Including Sex Education last week?

Yes _ No

If your answer above was yes, what is your evaluation of the materials
you utilized? {(Please check choice below)

Excellent Good  Fair ________ Poor

If Family Living Including Sex Education were not part of the instructional
program what subject area unit would you have taught last week during
the time devoted to the new curriculum?

What has happened to the subject area unit mentioned in Question 13 above?

It has been dropped for this term. It has been rescheduled to
another time this term. It has been abbreviated.
Other (specify)

The following group of questions are more general in nature and are to be

answered in terms of your total classroom experience this term, and not just
in terms of last week's work.

15.

Has instruction in Family Living Including Sex Education been accompanied
by any discernible change in classroom discipline?

Yes No

Comments




16.

17.

18,

19.

2.

22,

23,

3

Have you had a student teacher or other teacher present in your classroom
this term while instruction in the area of Family Living Including Sex
Education took place?

Yes ___ No

Do you welcome the presence of a student teacher, or other teacher, in your
classroom while instruction in Farmily Living Including Sex Education is
taking place?

Yes _ No _____ Undecided

What is your opinion of the preliminary curriculum guide (Blue Booklet)
in Family Living Including Sex Education?

Excellent Good _____ Adequate ... Poor . Very Poor

What has been your experience on the availability of printed materials for
use in Family Living Including Sex Education instruction?

Not readily
Available ______ Available with effort _available_

What is your opinion of the printed materials supplied in conjunction with
the new program in Family Living Including Sex Education?

I have used
Poor____Very poor____ none_____

EE

Excellent Good Adequate

What has been your experience on the availability of audio-visual materials
for use in Family Living Including Sex Education instruction?

Not readily
Aveilable Availeble with effort , available

What is your opinion of the audin-visual materials supplied in conjunction
with the new program in Family Living Including Sex Education?

I have used
Excellent Good____Adequate__ Foor___Very poor none____

L N

What has been the effsct of the program in Family Living Including Sex

Education upon your personal contacts with the parents of pupils this
term?

They have increased No significant effect They have decreased

L) L

Any additional comments or observations?
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Fart Two

This portion of the questionnaire is devoted to information about the
training you have received since February, 1968 in comection with your role
as a teacher of Family Living Including Sex Education. Your judgments of this
training will help in strengthening future training programs for teachers of
Fanmily Living Including Sex Education,

Central Program -~ In which of the following two Special Orientation Programs
for Teachers and Supervisors Working In The Area of Family Living Including
Sex Education did you participate?

25. Program for Teachers and Supervisors of Schools in Bronx and Hanhattan -
January and February 1968. ILenox Hill Hospital: Yes_____ No

Program for Teachera and Supervisors of Schools in GQueens, Brooklyn, and
Staten Island - January and February 1968: Hall of the Board of
Education: Yes Mo

26, If your answer to 25 above was yes, approximately how many sessions did
you attend? |

27. Again if your answer to 25 above was yes, pleass check below your
evaluation of these ressions:

Excellent Good___ Adequate__ Poor __ Very poor___

28, Do you have any suggestions for improving sessions of this type?

local District Programs - Programs for teachers and supervisors working in the
area of Family ILiving Including Sex Fducation conducted at the school district
lesel under the supervision of the district superintendent and the district
coordinator of Family ILiving Including Sex Education.

29, Did you partici:site in any training program conducted in your district
for teachers working in the erea of Family Living Including Sex Education?

Yes No

30, If your answer to 29 above was yes, approximately how many hours of
training did you receive to date?

31. Again if your answer to 29 above was yes, please check below your evalua-
tion of these training sessions:

Excellent Good____ddequate__  Poor _ Very poor

32. Please give us ths benefit of your comments, recommendations, or
suggestions for improving such training seassions.




33. In the light of your experience this term in the classroom teaching Family
Living Including Sex Education can you suggest at least three areas which
need a great deal more emphasis in any future training programs for
teachers?_ R ; , . .

oy

oy 2

34. In the light of your experience this term in the classroom teaching Family
Living Incluwding Sex Education can you suggest at least three topics which
need a great deal less emphasis in any future training program for teachers?

-

Part Three

This portion of the questionnaire is devoted to specifis information about
yourself. We are interested in a profile of the teachers currently involved in
implementing the new program in Family Living Including Sex Education in the
classrooms, The information provided will be treated in the strictest confi-
dence., No identification of individuals will be used. The information will be
utilized for group statistical data,

Directions: Where appropriate only a check () is necessary to answer.

35. Sex: Male ____ Female _

36, Age: 20-30____ 31-40___ L1-50___ _ Over 50

37, Marital status: Married (includes widowed and divorced)___Single |

T e

38, Teaching license(s) held ~ Include all, both N,Y.C. and elsewhere:

39, Yeara of teaching experience - Include all, both N.Y.C. and elsewhere,
public and non-public schools: Elementary _ Secondary  College__

L40. In what area of instruction have you been most involved during the last
thres years:

L1, How were you chosen to teach in the new area of Family Living Including
Sex Education?

Selected from Other (specify)
Volunteer _ _ Drafted among volunteers )

! L2, What was your reaction when you were asked to teach in the new program
in Family Living Including Sex Education?

Enthusiastic _ Positive, but _____ Mildly ____ Strongly ____

L

not enthusiastic negative negative
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3. Please indicate any special training you received prior to February 1968
which you feel better prepared you to teach specifically in the avea of
Family Living Including Sex Hducation: _ ——e

]

O i

Thank you for your cooperation.




