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Three phases have been identified in the life of the Center for the Study of
Liberal Education for Adults (CSLEA); a search for relevance and purpose (1951-55);
a period of involvement, innovation, and influence (1956-61); and an operational
period of diversification, staff consolidation, and shrinking budgets (1962-68). CSLEA
has produced interest and participation in program planning and experimentation in
liberal adult education, a climate more conducive to change, increasing numbers of
innovative programs at Brooklyn College and other institutions, a large body of
pertinent literature, and publications and administrative structures for promoting
professional and liberal adult education. Both the history and the demise of the
CSLEA suggest several requisites for a change agent; a more or less independent
organization; enough seed money for experimental and demonstration programs;
active field involvement in testing and development; concentration of activities and
energies on a reasonable number of concerns; a diversified plan of action and
supporting services; a vigorous leadership role; and firm, clear-cut policies reflected
in activities and methods. (Included is an evalvative summary chart of CSLEA special
degree programs, seminars, and other activities.) (ly)
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PREFLCE

C. B. PATCHF"RD
wlrel Chairman of CSLE. Board of Directors

It {5 with hoavy heart that I berin to write the introduction to the

firal reoort on CSLFA. "hi'e an avid -ertici;ant in the Center's activities fronm

its berirnin~, it was not until the ceclining years that I served in any official

canacliy with the Center, It was a heart-rendin- decision for the Doard in
Deccrber, 1067 tc put thz wheels in motion that would result in the termination

of the Certer in the fall of 19(5. The decision was made more difficult because

of the great cadability zrd extreme dedication of the staff,

est tradition of the CSLEA activities and nublic-

ations. 1In grite of the author's high degree of versonal involvement, the report
is objlective and hard-littiag. Tae Center has obviously been an important force

in hisher elucation. It pusied Jor liberal education at a time when most other

ul.
forces in coatiriing educaticn were stressing very tanzible economic goals. The
U~+eto the Center.

fact that a reazovcule rix has been achieved is a very high t-.

This report is inm the b

A cuestion ro one nas really answered is why the CSLEA could not secure
funds to contirme *n foct of its achnowledged success. The comments made to the
Chairman of the Board - o.d pertaps rore significant those not made - susgest three

reasons for cuppou: not bein; forticoming:

1. The prevensity of foundations to drop support of existing activities
and move to re/ projrcts, Tofe policy has many good features; it allows them to
start m-ny activisics whfeh ilnd ottzor ways of obtaininz financicl support if they
srove vouihwhile. The vmahazce of this policy shows up when there is 2 oroject
ehich has wo chanse of Otalning otker financial support even 1f successful. The
CSLEA fails in this category. Liberal eduvcation of 2n exnerimental nature and

when the conductiag organization works :argely through other income receiving

ru

ipgeituticna eanant beccre self-rupporting and maintain its original noals. The
Staff and Board ccroicdered several plans which would have nroduced income sufficient
to keen CSLZA aiive; but they would heve completely changed the purpose and nature

of the organizstion ead herce woie rejected by Staff and Board.

- e

z. The cxpanded role of the federal government in adult education. The
federal establishment is sperding billions of dollars ifor sdult education. This
leads mary private interests to the conclusion that their hely is not needed. Again
a generalization is damaging to an effort such as CSLEA., Uhile very large resources
are avecileble for contiruinz ed:cation, they are directed largely to achieving
wery specific ecomnuic and socsial gocls and liberal education is not one of these.

commam - @ apocera . o —— - -

Continuinz higher education has become biz business
izations want a oart of the action., CSLEA started
4 while no one else is doing the specific job it
> similar tyne agencies. Many are looking for

‘J [~

3. Ag increased number of acult education organizations ond imcreased
strengih of some existing ones.
and meny inetituticns and organ
operating almost in ¢ vacuun; an
set for itself, there are ncw ma
support from th2 variety of sources.

The staff is now dispercad and the function of the Center dropped or
taken over by others. TlLoce vwho servad with and for the Center should feel great

catisfastion at having helped mae a lasting contribution to hizher education
and coatiniing eduzation in parti-ular.
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Vhy is a new organization born® Under what auspices does it grow and

develon? What kind of imnact dres it have on the field which it is sct up to

gserve? Vhy does it fail in some areas an'! succeed in others” What has it ac-

connlished and why is it finally teminatel?

These are sorie of the questions which arise in my nind as CTLEA cones

to a close after sixtcen ycars of active intervention in the field of higher
education. 1In this final renort I attempt to give my answers. This is a per-
sonal statement based on my experience as Dircctor of CSLEL for some cleven

It is written in the hop:> that this interpretation will help make other

years.

orcanizations of th's type more cffective and useful. It is written to the

Ford Foundation and the Carnegie Corooration, which have provided major finan-

cial support, but in addition, it is directed to the many agencies and indiv-

iduals who have ~rovided financial and moral support and who have worked as

E:) colleagues with CSLEA toward the development of more cffective higher liberal f

E education for adults,

i I hope it will be of interest to the many who have shared in the work ‘
| of the Center and who have been involved in its activities in one way or anoth- ;
er. At the same time I hope it will be of some interest and value to others 2
nlanning to set uﬁ and operate other organizations which will try to influence %
the path and patterns of continuing cduation in the future.

t
is
Finally, this report may, directly and indirectly, answer some of the

T

questions which were raised in letters received in response to our temination

notice to the field, Many asked who CSLEA, which had been so active, energetic

Tt o

and innovative, and had become such an intergral part of the field of higher

R

continuing cducation, could not sccure sufficient financial support to contin-

ue. Inbedded in this question raisced by our friends were some underlying 4
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implications and doubts: Phat had the Center done wrong? What had it failed

to do? Was the Jdenise cf CSLI. an indication of strong forces of anti-liber-

alism or tas it an indication of the fact that all private foundation and fed-

eral funds werc :oin: in other directions? U'hy 2Jidn't CSLEL shift its focus

to deal primarily with such prollens as immer-city or race and thus qualify for

the increasing funds available for srograms in these arcas?

T S AT Rt B )
s

h

3 |

i

3 Q
E 4
}
i ]
1

L 1
;
. ‘?3
]
]

[ E

. -

?
It \)‘ | :

AP R

i .
ERIC 5,
Fu » c »
| ithitinmio i igos e v N %
g o e 3 i A i Y e o oy " 3




™Y
I. CSLZA °.S 4 CHAI'GT AGEIIT -

1

]

Implicit in the statement of the purpose and goal of CSLE/ during nost f

of its existence is the i’ea that it was an institution which was attemting to é
%

chanze the concepts, vhilosophy and actions of institutions of higher education
in resard to continuin; education and especially, continuing liberal education.
Early in its history, the unchanging purpose of the Center becane "to help iimer-

ican higher ceducation institutions develo; rreater cffectiveness and a deeper

TR e A i .,

sense of res-onsibility for the liberal ecucation of adults,” This implied that

Lo ina

it was the task of the Center to bring about specific and ilentifiable chances

e

in the extension, evenin; collc:e and continuing education arns of colleges

i
i and universities.
|
T

SRR AR K ikt g

It is important, thercfore, to examine how the Center, as an institu-
tion, functioned to bringz about these changes and to understand the kind of ?
institution that it was at cdifferent stajes of development, ’

T"hi>~le, in his history of CSLE:, identified three specific periods in é

the srowth and activities of the Center. He calls the first phase, from 1951 )

to 1955, the period of study and reflection; the second phase, from 1956 throuzh !
:

s e o

1961, the period of operation and reflection (vhen the Center was truly a "quasi-
g indenendent organization); and the third phase, from 1962 until it's termination,

an operational period combined with a search for a new synthesis and for support

SRE )i st R e R

and continuation,

3.'.‘;' -

2

Looking at the same periods in broad terms, I view them first, as the

st

~seriod of search for relevance and purpose; second, as a period of involvenment,

e

innovation, and influence; and third, as a period of diversification, staff

1 -consolidation and shrinking budget.
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t.. 1951-55:_Search for Rclevancc and Purpose

—n—

The first -~cricd, 1951-55, was a time when the field of higher contin-

cmewhat stunne! and amazed at the comparatively vast amounts

uing education was s
exanination of liberal adult cduca-

~>f money which were available for study and

was trying to find out what CSLEZ/ was really

tion., It was a time when the field

- a way of implementiny the core

about, and the members of the staff were secking

understand the present status

surpose. A8 Vhipnle mentions, they were tryin; to

of the field - who made the Jecisions and called the shots, what zhey key prob-

lens were and what CSLEA could do to deal with the sroblens that impeded the

orowth of liberal education for adults. During this neriod many neople were

involved in the shaping of purpose ané program for the Center - adult education

and interested scholars fron other disciplines narticinated in this process of

study and veflection. The staff was a highly imazinative one and it was a

fluid and changin; staff which then provided for the instant injection of new

and fresh ileas into the thinkin: of CSLEA. The climate of CSLEA was one of
gsearch and innovation. The excitement of searching for a purpose and a pro-
gram was heightened by the availability of gzenerous financial support from

The Center operated with the conforting know-

the Fund for Adult Educatiocn.

ledse that it could count on TLE for core support of the staff and for exper-

imental projects as well.

It was not all smooth sailing, however. This first period was also one

in which the field was not quite certain what CSLEA was trying to do (nor was

time when some leaders in the field were

the staff of the Center), It was a
suspicious of CSLEA influence and were concerned lest CSLEA usurd the tradi-

orcanizations in the field. As a result the

tional leadership of the official

Center was obliged to work extremely closely, at first with AUEC and later

it v ot T Gt -t
et s T e

O s
g st T

NN

e —— R
sy S e o e S e A

A e A st
TR B oK e o 5 s gy

g,

T R o 2 VRPN
e AL . S T e 1 A

pioasa

g

ST T

Ol AL Ok R LD cafspesdii 2 : 2 oA St O S A A iy in
RN o U e OIS A .
T s by B v sl
st e M D S N ey S



B i e e R e — e i B L i D) s
ikt % R T R e R S Lot Rk e O EME et b b oo - o

SR S MDA TR FAD AR AL WA e S A S TN~

with [WE/. as wcll to offset these fecars and to ensure that these influential %
associations would provide a locus for (or st least not interfere with) the W
srorrams and activities desiined to advance CSLEA 0als. In sone ways both
the staff and the ficld it was servin? werc aware that the Center was an or- !
sanization which was, to a great extent, injected into the field from the top
(Fund for Acdult Fducation) down throush AUZC and IUE4A, to individual depart-
ments of adult education on colle:e and university campuses.

Characterizinz this period further, the Center was a small group of q
neople tryins to determine: what kind of an institution should be developed; ]
what the operational zoals were required to carry out its broad objective; ?
what was really meant by the liberal education of adults; how such an institu-

tion should operate and what its programs should be. It was a heady time and

i e St

as a result, there was much ferment, attractive to some leaders in the field

for its provocative ideas and to many others, a slightly peculiar but glitter-

s i e

iny institution. In some ways it was considered an intellectual "enfant ter-

T A TS O R R

rible’, but no matter how intellectual or terrible it was, it was still an out-

agrowth and an appendage of the AURC,

During the initial period there was a continuing tension within CSLEA

DL e Lt o b

between a hichly experimental, and flexible approach to continuin; education
on the one hand, and on the other, some belief (;reatly nurtured and supported

by the Fund for /dult Education) that there was one best method to arrive at

o e T e T A e o B RO
- .

the desired goal of liberal education for adults. The one best method was

Lty

study-discussion, based on the development of intellectually sound discussion

T ————
ez et R e vy

materials.,

s

Because of the dedication of the parent Fund for Adult Education to the

' study-discussion method, the Center devoted considerable time, enerzy and money

T~
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¢ Aurin:; the first few years to developing study-discussion puides. Dxperimen-

; tal nrograms were set up in various inetitutions along these lines. Study-

cuides and instructors' mnanuals were dzveloned in a number of areas includinz

T et e N

art, community development, world affairs, literature, science, ané history.

CSLEA staff contri

Faculty members from various universities, as well as core

L S S e

buted to the project and a number of excellent publications emer;ed. But ef-

forts to have evening colleges adont these study-discussion programs for use

ban successfuld

e s A s ok

in their continuin; education programs were scmewhat less t

4 Only a very few evening colleres actually utilized any of the ten guides dev-

i
eloped and published by CSLIEA during its first four or five years of operation.

Well before 1955, the menbers of the Center Staff and Board realized

that they did not have THE method and, as a matter of fact, shortly after it

as to whether the discussion method

was set up questions were raised in CSLEL

and discussion puides were indeed the answer to the 1iberal education of adults.

Nevertheless, durin; this initial period faculty members, deans of extension

and some college administrators were beoinning to worry that CSLEA scemed de-

4 termined to sell them one shecific method and various sets of materials to

implement this nethod.

O A

Actually there was no need for this aporehension. At the same time

e byt L
SRS A St

the Center was testing its earlicst discussion puides, John Dickhoff and his

staff were be*innin what was to be the first of a number of major studies of

The findings, published in 1953 as Patterns of ijeral

k. e e

hi"h adult education,

AR A PO

ed the need for a broad attack on

ggggggion_}gnghgmgyggipg College, emphasiz

o

he minds of the CSLEL Board and

EATEYAIe

many fronts. The study left no question in t

staff that a variety of approaches and diverse methods were required if they
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as described

' were t~ have any {nfluence on the field of hisher education. Thus,

in Thisnle, attempts were made to deal dircctly with the faculty throuh a series

of Faculty-seminars; meetin:’s were held with the adninistration; conferences were

held to cet ideas and to stimulate the thinking of the ~ractitioners in the field;

and intensive studies were made to mnore clearly identify the practices, attitudes,

nroblems of the evening colle~es and cxtension divisions. By the emd of the

ultinmate zoal of CSLE., there

and

e I~
T T KT e T

first period, althourh there was no chanz¢ in the

t was j.cneral azreement that the way to achieve it was to work with and throu h

the key-leaders (the rate-kecpers, in the field) to chanre attitudes, under-

% standin:s and practice re~ardin; many aspects of continuing education rather

than to sell one snecific ncthod or ab>proach.

In addition, by 1955 or 1956, there was an emerging understanding of

AT

the kind of institution the Center should be in order to stimulate universities

and colleses to develo»> a Creater fcelin.: of concern for the lideral educution

;
this time that the ingredients of a 'quasi-independent '
:

of adults. It was at
“ which the Center had become by 1956 were identified and spelled {

orzanization

which identified CSLE. as a "quasi-indepen-

out. Commentin:; upon a staff paper,

dent or_anization", Vhipple writes in his history:

It was denendent upon the AUEC (and iater i'UL.) and its member
{nstitutions to et its ideas and materials tried out in the ;
£ield and thus could mot ignore the environment in which the :
evenin:; college (and extension division) operated, 4t the 1
same time it had another source of financial susnort which made
policy and direction indeorendent of the evening; colleges (and j
% extension divisions), In a like manner the Center was depen- ;
' dent on FAL for financial support and by imlication limited i
to a concern for liberal educatiom, but it was independent 4

of the Fund in terms of its snecific policies and directions |
~e (and extension) sit- !

' which had to reflect the eveninj colle
uation.

In other words at that time the Center's relationship to the ficld was

one of healthy tension between the Center and the Fund and between the Center
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and the evening colle;es and extension divisions.

By the end of this first period, Jevoted to a search for relevance and
surpose, both the Center 3Board and staff acceotel the fact that its operation
as a "quasi-independent orsanization” was crucial to its success at the same
time, it was tacitly admitted that the "quasi-independence" was dependent upon

four factors: a clear-cut mandate and sense of purpose; a menerous source of

funds; well-nourished roots in the field; and an active and imainative staff.

B, 1956—62:_»}an}ggggg;,_lggpyag}ggh_gpg_lpf}pencq

As the History of the Cenmter points out, the staff and Brard and its
funding organization, FAE had pretty well accepted the role of a "quasi-inde-

~endent organization by 1956, The early period of study and reflection about

the meaning of liberal education for adults, about the method of oneration,
about the discussion method as THE solution to liberal adult education and
about the problems of the field were fairly well over. CSLEA was ready to
move into action phase and to exderiment with its {deas for the liberal educa-
tion for adults, Furthermore the associations in the field, the key institu-
tions and key leaders were ready and anxious to cooperate with the Center,

Well-financed by the Fund for /.dult Zcucation throu:h the period un-
til 1962, the emergles of the staff were devoted to workinz with the field
of new ideas, new programs, new methods and new organizational patterns aimed
at the liberal education of adults. The budget of CSLEA soared to a level of
$247,000 for regular activities and reached a peak of some $300,000 for reu-
lar budcet and special projects durin;; 1960,

Between 1956 and 1962, the Center enjoyed a hizh desree of acceptance
by both the field and FAE, It enmabled us to operate as a zadfly challenging
outmoded traditions in university adult educationm. In 1958, we undertook to

serform a similar role among Nesro colleges in the U.S. In 1960, we heloed
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establish the Tnternational Congress of 'miversity Adult “ducation, serve to
unite university adult educators all over the world around common concerns

for continuing cducation. During these years we cxpanded and organized our
communications network through an enlarged publicetions program, and the ''ews-
letter, and we continued to influence lcaders in the field through the Annual
Leadership Conferencc, Liberal Tducation "nstitutes for Deans and Directors and
a steady flow of visitors who came for veriods ranging from a day to several
months of study.

"a my judgnent, thc influence of CSLEA on +he field during this period
was enhanced because it was not trying to sell onc particular approach or meth-
od for the liberal education of adults. Tts position as a gadfly and critic,
as well as an innovator was strengthened by the fact that it did not have to
ask for money. ~n the contrary, it was able tc provide small grants to insti-
tutions intcrested in experimentation. ~radually we became an accepted part
of the field of higher continuing education, so much so that no longer did the
fssociations feel obliged to pass annual resolutions thanking CSLEA for its con-
tributions.

/s a matter of fact, increasingly CSLEA was in a position were it was
able to ‘and froeuan-ly did) publicly disagree and argue with the accepted
leaders of the field. ™his stimulatcd a controversy and provided a channel
both throush its meetinzs and i:s publicarions for naw ideas concerning liber
a1 education for adults “n thig connection, out nublications became a major
channel for ideas and rencrts about rhilnsophy, rasearch and innovative pro
grams velating +o liberal ndult education.

Tt should also be pointed out that during this period CSLRA enlarged
its scope moving beyond substantive aspects of liberal education becoming con-

cerned with underlying institutional aspects and forces neaded to provide a

s A st Eo A SR KA
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favorable climate for the liberal education of adults. As a result, a growing

number of studies, reports end conferences dealt with the organization and ad-

ministration of adult education and of the respongibility of the university for
continuing education. This was done because it becamec apparent that our ideas

for program development could come to fruitism only in a proper environment.

During this period, the major challenge to our quaei-independence took
the form of discussions of a recurring suggestion that CSLEA should become more
of a service organization for AUEC and WJEA, In each case, however, the outcome
was agreement that CSLEA shculd maintain its quasi-independent posture; other-
wise it would become a creature of the Associations and not be effective in
bringing about change.

As far as program was concerned, there was continuing discussion about
che need to shift emphasis to social and economic problems holding national at-
tention. We did become {nvolved in Megre continuing education, in programs of
labor education and in studies relating to the social forces i{nfluencing contin-
uing education. But, in gencral, the basic stance on program did not change,
nor was any action taken to encourage support from other than foundation sourcee.
In other words, during this period, CSLEA avoided the allure of ghifting its
base of support through possible financing from service activities or through
changing basic program emphasis to fit into {mmediate nationel progrewns and in-
terests.

"y and large, during the period from 1956 through 1962, the Cemter not
only continued to operate as & ”quaoi-independent" agency but it continued to
operate as if the fuads for support would be eternally forthcoming. Tn my opin~-
fon, such a stance was based in part on 8 feeling that unless we could operate

in such a manner, we would not continue to have a significant influence in the
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field. Rut beyond that, we continued to operate in this manner because we had

an unstated faith that sufficient funds would come from somewhere for the con-

tinuing support of an organization which was almost universally acknowledged

for its contributions.

Operationally this was a point of maximum interaction between the Center

and the field. This came in part from staff turn over, thus continually bring-

ing new persons and ideas i{into the Ccnter and elso sending persons imbued with

CSLFA goals and concepts to the field. Second, the practical rcalities of op-

erating an extension or evening college division, of meeting budgets or recruit-

part of our discussions and thinking as a result

961. Third,

ing students were continually a

of the Visiting Staff Members who flowed through CSLEA from 1957 to 1

we had sufficient funds to carry on active and wide-gpread field work (without

i charging our hosts for our visits® and to bring experts from the field to help j
|

Finally, interaction wes achieved through our ability to pro-

} us plan programs.
or by our sup-

vide grants for experimental programs either from our own funds

2k R SRS

port of university propcsals to FAE or other foundations.

In summary, the climate for experimentation in the 1iberal education

= St i A TR I

of adults was favorable. We tried to make the most of it ranging far and wide

with experiments in content or method for women, special degree programs, Negro

continuing education, research methods and activities, liberal education for

executives, or the arts. This program variety reflected the abandonment of

packaged solutions to liberal education for adults.

~he initial CSLEA focus on liberal education remained, but the perspec-

-f tive had been somewhat enlarged to include a concern for and activities in other

| than subject matter areas of higher continuing education. Among the many pro- §
1

a conference on the role of the evening

i
i grams reflecting the expansion were:
%
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college; a leadership confcrence on the responsibility of the dean for continu-

ing education; a seminar for university presidents; and research published as

Forms and Torces in ‘niversity Adult T.ducation,

- - ¢ = o angEm . s awe

C—— -~

t71ith the announcement of the termination of the ‘und for Adult "ducation

in 1951, 7SLEA was forced to rc-exsmine the somewhat euphoric stance which char-

acterized the period from 195% until 1952. Although the sense of security for

CSL=A had been threatened by thc announced termination of TAE, it was not en-

tirely shattered. ~he Tund for Adult Tducation indicated tha* it would consider

making a terminal gran: to the “enter to carry iis operation along for at least

another three or four years. ;

Spurred Ly the promise of a terminal grant from FAE, the “oard and staff

of the Center took a closc look at its program. After considerable study, we

decided to maintein the overall goal and program. "e hoped to -e able to oper- %
ate on a reduced budget by being more selective regarding priorities and more é

careful to concentrate on key leadership and key institutions which provided lev-

erage as models for the rest of the field. The budget for this revised operation

was set at $150,00" a vear (rather than the prior basic budget of $247,000° ., Al-

though it was realized that the continuing program with such a sharply reduced
budget would require some rethinking of priorities and activities, we telieved

that with additional funds for specizl projects and programs it could be done.

The proposal for operating CSLEA at a reduced budget {with some additional

w P s - i -
R S b e P ) i N

funds to cover the Clearinghouse and !ewsletter) was presented to FAD and a2 grant

S e Rty

of $6°°,2°0 to cover the basic budget for the pariod from 1232 through 19G5 was

A

aoproved. Tn 1972, then, CSLEA moved from i:s well-financed era into one of

comparative austerity, with its existence assured through Tuly 1935 and with at

e

¢ Ty e O ] S

lecast stated expectations that it would do jiust about as much as it had in the

past despite a drastically reduced budget.

E/

i |
3

3
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c. 19¢3-67: piversification, Spgﬁﬁ.ansqlgdatioE and Shrinking Rudget
Tn the face of dwindling resources comiined with ambitious goals and

plans some tensions began o appear in CSLEA. T “elieved that it would still
most fronts despite firs:, less foundation

“e possi“le to follow through on
as the visiting gstaff

support, -y dint of elimination of special expenses such

cxtensive ficld-work, subsidy of a

mem-er program, grants to institutions,
and second, through increcased income

varicty of conferences and institutes,

r consultation formerly pro-

by charging more for publications, charging fo
‘fany of the staff were du-

vided free, and contracting for special studies.
ing that it was unrealistic to attemp

~he ever changing Board o

t to carry forward on all

bious, believ
fronts with a sharply reduced budget. f CSLEA was

d not push for any

A

not directly involved in the tensions but, in general, di

drastic cut in operations or activities.

)
Tn addition to -some continuing tension about the extent of activity ]
|
which could be guccessfully undertaken, the need for new support for contin- 7
t activ- }

uation beyond 1975 as well as for securing additional funds for curren

at much of my time was diverted either to fund raising for the

; ities meant th

uld bring in supplementery income.

to immediate tasks which wo
tion of CSLEA be-

———

future or
3 we were able to provide for limited continua

Tn 198
vond 1955 through arrangements involving affiliation with ~oston "niversity
rom the Carnegie Corporation. Thanks to the active

s A E DAL
R e 0SSy o g

and a supplementary grant f
on of “resident narold Case of Toston Iniversity and lames Baker (then

osorziasalg

cooperati
ommittee

and with the support of an energetic c

e

Dean of “ontinuing Education ,
CSLEA became an affiliate

Ty,

A Poard, an agreement was reached, whereby

of the CSLE
jded a home for the Center while “ogton

of Moston "niversity. This move proVv

one quarter of the expenses for professi

onal staff (buying

miversity assumed

SRar R s St

!
]
|
1
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a quarter of their time for teaching or administrative responsitbilities’. Along
with the affiliation with Doston ''niversity came a five-year grant from the Car-
negie Corporation for $157,007. This enabled us to attenuate the balance of the
terminal FAT grant, and to continue CSLIA at a minimum operating level through
1967 or 1969. ‘The staff at Roston consisted of professionals, one junior pro-
fessional and supporting clerical staff - as compared to a professional staff

of from ten to fifteen in 195C.°

Tn other words, from Tuly 1954 on, CSLEA attempted to move forward with
only a slightly reduced program in the face of a smaller core staff (one quarter
of whose time was devoted to direct Poston University respongibilities’. Tn

addition to the continuing pressure for activity, productivity and the need to

serve as a continuing change-agent in the field, members of the staff were in-
creasingly conscious of the need to try to bring in additional income from
studies and consultation work which, in some cases, went well beyond the clear-

cut focus and goals of the Center. As a result, the energies and resources of

the decreased staff were further fragmented and diversified and the focus on
the major o"-jective became less sharp.

These conditions tended to distract the Center toward issues and prob-
lems in the field of higher continuing education teyond our original goals, and
thus widened the base of interest and activity. This broadening of the nature
of activities also meant that members of the staff, of necessity, spent more of
their time on activities and concerns which were more action than deliberation-
oriented and on planning and involvement in areas beyond those limited to liber-
al adult education. Although this broadening emphasis and concern was welconmed
by many university adult educators in the field {who felt the past CSLEA empha-

gis was too limited‘ it also tended to increase tensions in the staff and to

s o bt i .
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»lur the central focus on liberal education for adults.

T- ghould be emphasized that the Center never repudiated its obdligation

to liberal education. Tn effect, during this period CSLEA was trying to do more

and more in enlarged areas and with less clear-cut focus, with less income and

legs available time.

Looking tack to the four ingredients which were jidentified as character-

istics of the "quasi independent ' agency we find that from 1964 on, these ingred-

jents were diminishing if not disappearing. As already mentioned, the required

clear-cut mandate and sense of purpose beceme blurred, partly “ecause of a be-

lief that the goals of CSLEA must be broadened and, partly as a means of secur-

ingz more income and support. The generous source of funds was rapidly diminish-

although timely and 1ife-saving in 1964, provided for

ing. The Carnegie grant,

decreasing funds from a maximum of 550,700 in 19G4 to a final allocatcion of

$10,000 for 1969. Nespite a variety of attempts to identify new sources of

funds, no major donors werc uncovered,

4
i
]

The third ingredient, well-nourished roots in the field, was to some ex-

i

tent still provided through field participation on the ngard and through contin-

iz s

uing relations with ATURC and I"JEA but the nourishment of these roots in terms

meetings, visiting staff-members, field-

1965.

S i

of funds availatle for conferences,

irs and grants for experimental programs had pretty well dried up by

Bkt n i

vis

The final ingredient, an active end imaginative staff was, in essence

still present ut, because of their fragmented regponsibility, the over-exten-

the complete absence of turn-over and thus the lack

ot A s S e
e R L N e o e g

gion of their resources,

of in‘ection of new blood into the staff, and the growing internal tensions,

1ags active in meaningful ways and the innovation

AT s e i

i vy

the “enter was forced to be

T R S

.A characierized its carly days was less in evidence.

et

and imaginativeness which n.

st

The Consultant'’s Report, presented to the Board of Directors of CSLEA
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v Tovert 'udson in the Tall of 1977, tends to agrec with my analysis. e pointed
to the need for new gtaff and oreraring arrangcments which would involve the field
more highly and which would depend less on a long-term, continuing core staff., e
suggested a broadening of o iectives and goals which would, in effect, legitamize
the already expanded arcas of concern of CSLEA and which would make the expanded
scope explicit and specific (a Center for "ligher “ontinuing Tducation rather than
exclugivel for Liberal Adult Education . Operationally, "ludson recommended a
much grea:cer involvement of thc fiecld through the establishment of working-par-
ties and planning--groups with CSLEA acting more in the rolc of catalyst and fac-
ilitato than the purveyor of all wisdom. TFinally, 'ludson suggested that a mas-
sive introduction of new and additional funds was required. Hudson's report has
been puclighed "y CCLEA as an ' ccasional aper, Toward a Center for Higher Con--
tinuing Tducation.

Tn summary, CSLEA went through a fascinating, exciting and highly crea-

tive initial neriod of goal-setting and direction-finding, which involved many

persons in the field and which intrigued as well as confounded the key groups

LN N R R e Al

in university adult education. Tt then moved inio 2 well-financed, clear-cut

e o 2

period of activity, involvement and creativity which had grecat impact on the

thinking and action of individuals and institutions of higher continuing educa- s
tion. And, finally, it moved into a period of diminishing impact with goals and

scope expanded rather than trimmed to fit the financial reelities.

Pogsilly hoth i:he Director and the Roard of CSLEA should have admitted

the situation confronting it earlicr than the Fall of 1983. Possitly the pro-

R et e ey e S T N T T

gram end activities of CSLFA should have been drastically decreased in 19G4.

SeiSirasim

Pogsibly we should have faced up to the fact, shortly after moving to Zoston

e iion iy

‘Tniversity, that the crucial ingredients of & ‘cquasi-independent organization

4

)
e S S s e o e i e

B2t I g

e Sl i R S R R e D e ——



s AT N T L v | o

R S A

=i chm i 4 ﬂwﬂ?@mm N

o

Ot B A et 0

iy 2 e

LAEP R SR

e

08 b ot e

Sl AR S S R R e e S e R 2

P TN PR

BT ST bl g g A W TP o

15 1P et A

no longer existed and we should have stopped trying to act like such an organi-

zation.

In retrospect, all of +hese possibilities might have been acted upon be-
fore 195 . Tt was our decision to maintain hope tha: somehow, sources of finan-
cial support would te forthcoming (either through renewed foundation interest in
the area of higher continuing liberal education ox through the joint government-
foundation funding recomﬁended Sy Alan Pifer of Carnegie which would enable us
to continue our unfinished tusiness at the level of activity achieved between
195% and 19272.

—~he fact that both the Director and the Zoard finally faced upo to the
facts in 1977 and decided not to try to continue CSLEA on an even more attenua-
ted basis and that the staff agreed is testimony to their dedication to the basic

goal and purpose of the Zenter rather than to the continuation of an institution

which could no longer perform the functions for which it had been established.
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~urning back to the initial and enduring goal of the Center, (to help

American higher education institutions develop g .uter effectiveness and a deeper

gense of responsi'ility for the liberal education of adults’ . 7 wish to examine

the ways in which the Center went about trying to achieve it and to assess the

degree to which it succeeded. Tn this chapter I will focus primarily on the at-

tempts to develop a deeper sense of responsibility for the liberal education of

adults.

To develop such a sense of responsibility, CSLEA has consciously attemp-

ted to influence the general climate relating to liberal adult education, the

neople and key leaders in the field, and the specific ingtitutions of higher

education which could provide a base and support for the liberal adult educa-

tion.

~his chapter is therefore, primarily concerned with examining what the

Center did to develop the atmosphere, and to fertilize the soil rather than with

the cultivation of specific program seeds.

A. Peopnle

Center activities have always veen characterized v a central concern

with the people directly in the field of university continuing education as

well as with those who influence and deterrine what happens in university ex-

tension and the evening colleges. At mo rime did it operate, at least by de-

gsign, primarily as an Nlympian, distant organization that was concerned more

with ideas and astractions than with peconle.

The style of its relationship to the Sate-keepers and to the leaders

did change, however, during the years of operation, partly in terms of the

pecople who made up the CSLEA staff, partly in terms of the styles of the various

b
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Directors and in part as a result of the stage of development of CSLEA end the

vy

amount of money it had to spend.

} During the first period, from 1951 to 195  the initial concern was with

F the leaders of the "ate-keepers in the field. Understandably, a new organiza-

tion which was the brainchild of a very few persons must first broaden its hase

of support if it was to have eny influence on the field as a whole.

~his focus on the leaders, including faculty and administration was im-

plemented through a variety of ingenious and varyingly successful activities. ;

T was during this period that cSLEA initiated its Leadership Conferences.

~hege conferences from their beginning (in 1952 were ained at the key leaders

persons who were rominated by the AUEC (in the beginning  and later both by

A'EC and '"'FA. The early Leadership Conferences started out as meetings fi- }

nanced freely and generously by CSLEA with transportation, living accommoda-

They were looked upon as

tions, and all of the amenities covered by CSLEA.

rich fare intellectually, spiritually and physically. During the second CSLEA

period the Leadership Conferences continued but gradually the Center passed on

Skt oA A s B
D 30 S e R LA .

the expenses for transportation to the Associations, eliminated the tudget for

hotel expenses and, finally, after 1952, covered expenses only for the program %

aspects of the Leadership Conference. revertheless, aticndance at the Leader-

the level of financing and they

s RS

& ship Conferences weathered these changes in

continued to he well attended. ~hey were one aspect of the CSLEA program, }

k which carried on with considerable field support and animation until the end.

: Tn addition to concentrating primarily on the stimulation of leaders

in the field and on directing attention to broad substantive problems, the

Leadership Conference provided, for over fifteen years, a forum at which rep-

FA could meet together informally as well as in
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cesentatives firom A'TEC and
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occasional formal and joint meetin3s.

“he Leadership Conferences also provided meeting jround where the two Asso

ciarions could mee- together and share ideas and work out some plans for joint

profects. Tor a few years @ ioint A WC. ™ EA Committee met officially at the Lead

ership Conferences, but discussions of a merger of the two Associations, which

empreed from the Tommiitee, were nremature and the activity was abandoned.

Nevertheless, the provision of this common meeting ground did make possible

relaxed and continuing communication between the two Associations, and it also re-
sulted in a few very specific {nter-associational results. Tn the first place it

was at the Leadership Conferences that the problem of joint reporting of statis-

tics about adult education activities was discussed. Aided by small grants from

CSLEA, & committee, later known as the Toint Committee on M{inimum Nata, moved

ghead to develop a plan for uniform reporting of enrollments by AU7C and MIJEA

Mtimately, it was effective in getting the system for such joint
|

adopted by the ‘Iniversity vegistrars and by the 7.S. nffice of "ducation. !

ingtitutions.

renorting
~he outcome of this committee is the continuing annual report on registrations by :
|

AUEC and "EA. (The only annual reporting of activities and registrations in the |
f
1

entire field of adult educ ation).
ronferences that leaders

ociomsn i

Tt was also during the course of the Leadership

representing the Adult -~ducation Association of the 'I.S., the ''ational Associa-

tion of Public School Adult Educators, the Association of Tunior Colleges and

private agencies joined AUEC and 'MITA for in-

R T S L S B S e e

renregsentatives of public and other

formal discussions of common problems. "ut of these meetings an Ad Foc Committee

e
Y S

of Adult Rducation Nrganization was formed. It resulted in a Committee of Adult

problems and interests %

i
)
!
by
i
,
:

Educetion Nrganizations which meets twice a year to discuss

of mutuel concern to the field.
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During the initial period, €SL7A also involved people directly in the
field by making small jrants to faculty as well es to administrators for pro-
gram development, for the writing of discussion materials and, to a limited ex-
tent, for carrying out program ideas dcvcloped by Center staff. During this
period the Zoard of NSLEA, made up primarily of the lcading administrators in
the ficld, was hizhly involved in sctting the rolicy as well as in making a num-
ber of more detailed opcratin- and staff decisions. Although it met only twice
a year /except duriny emergency periods' the early years were the peak ones in
terms of active ~“oard participation in OSLFA activities.

Tn addition to attempts to involve and influence the deans and directors
of university adult cducation, other programs werc aimed at faculty members and
at the top administration. A series of Faculty Seminars were startcd in 1952
and continued until 1956. ~hese conferences were important in involving teach-
ers, not directly concerned with the oneration and administration of extension
and evening collere nronrams. At least in some cases they were successful in
developing faculty members who continued to be intcrested in and available for
higher continuing education.

Tn spite of their apparent success, the faculty seminars were abandoned
in 1957. 7Tn my opinion the decision was typical of one aspect of the “enter's
method of operating which at least implicitly emphasized the experiment rather
than change -- 'we have tried the faculty seminar anproach; it is time to try
another experiment.® T4 represented the feeling of some of the staff that CSLTA
should merely demonstratc new anproaches and then it was up to the ficld to grab
the idea and run with it rather than believing that CSLTA had a responsibility
for carrying through on the ideas until they had been successfully integrated

and adopted by the field. ~his feelin3z of responsibility for only the initial

LR sty et bt
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demonstration period characterized staff position with respect to other program
activities which will be more fully discussed in the followinz section.

Turing the first period, then, the ZCenter focusscd on activities which
involved and attempted <o influence the key leaders in the ficld, the faculty
members and, in one case, thc “ollege “residents fthrough a conference which

was hcld at Daytona Reach in 1955'. Thesc activities were invaluable in spread-

ing the ideas of CSL7A, in gainin3 <reater acccptance for the concept of the
liberal educaiion of adults and in identifyia-; and btuilding a small cadre of

faculty and administrativc allies in places of power and influence in the 'niv-

ersities and "olle3zcs.
Tn addition during this first period, active and successful efforts werec {
made to involve persons from other disciplines in the thinking and planning of

the “enter. 'n connection with both the Leadership Conferences and other special

meetings on Social Forces in the field, on community problems, on the philosophy y
of adult education, & number of leading thinkers and theoreticians such as C.
Uright Mills, Yorace “allen, "evel Denney, David Piesman, and Pobert Theobald
were stimulated to focus their thinking and concera on the liberal education for ‘
{ adults, j
During the second period, from 1956 through 1962, activities and situa- E

tions which focussed rrimarily on the stimulation, development, and involvement

of people in thc field were: the lLiberal "ducation Tnstitutes for Deans and Dir-

ectors: the Vigiting Staff lember program: thc turn-over of TSLEA staff; and the

f increasing involvement of persons in the field in nlanning and carrying throuzh i

experimental and demonstration programs.

T et e i
¥

~he Tnstitutes for Deans and Directors were started in 1957 in emulation

otz e A

R

of the femous Louis Armstrong dictum atout jazz, *f you jotta ask me what it is
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you ain't never going to know . Ty the samc token the staff and Toard agrecd

that the time had come when we should stop talking about what liberal education
meant and move intn a situation which would provide for total immersion of the

“operators’ in a liberal educa-ion experiencce. s e result, the first of eight
such "nstitutes was held at the Minnﬁwbrook residential fCenter of Syracuse ''ni-

vers.cy. “he key officers of A" and N4 as well as the members of the CSLTA

~oard were invited to spend onc were at iiinnowbrook to participate in a reading

and discussion program ‘supplemen’.ed by evening session on the dance, music,

drama and painting' concerned with philosophy and wiih literature. A hard rule

of the Tnstitute was tha: overational problems such as budgets, parking and

like were ruled out of order. "he impact of this Tnstitute on the participants

fmost of them practical and eminently successful administrators® was imnmediate

and challenging. “he Institute was uniformly welcomed and enthusiastically re-

ceived. Most of the participants callcd vchemently for a follow-up session for

themselves (an alumni program) as wecll as for the extension of the Institutes
to other members of their staf? and to other Tcans and Directors who had not

participated in the first session. The following ycar CSLEA assumed direct re-

sponsibility for running another Tnstitute - this time for first-year partici-

pants and a simultaneous one for ..lumni who were back for the second year - at

Svracuse ‘'niversity's Sacamore Cen:er. The reaction, similar to the first one
y %] b ’

was ceneral agreement tha: the program should be continued until all adul: ed-

ucation adminigstrators had been involved.

~he staf‘ azreed that the scminars should be continued, but as in the

case of the facul:y seminars, we decided we had accomplished our experimental

purposes and had demonstrated the effectiveness of the program. Therefore we

cncouraged universities to pick up the subject and continue it without CSLLA

3
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participation in planni&g or financing. Actually two universities carried on for
two additional years with our staff serving as consultants., The fact that the Tn-
stitutes did no: continuce after the fourth year was probably a combined product
of a shift of staff interes o other areas of activity which meant complete with-
drawel of 7SL"A from the nlanning and promoiion of the Tnsti:utes and the fact
that many of the key leaders in the field had alrcady participated.

The Visiting Sraff ‘ember "rogram was started in 1957 in an attempt to
achicve several different bu: related objectives: first, to provide for a contin-
uing reality-exposure ‘or the 7SL7A staff invitin; adninistrators to participate
in our planning and thinking; and second, to permi: extension and evening college
administrators to gei away from their daily chores and responsibilities so that
they could become involved in independent study in a sort of sabbital leave.
“hanks to a special supplementary grant from TAZ, nine persons were involved in
the program from 1957 through 1962. The way the Visiting Staff Members spent
their time at CSLEA, the extent to which they read and studied or undertook di-
rect CSLEA activities or planned prozrams for their own institutions varied in ac-
cordance with their own interests and needs. Ty and large we felt that the pro-
~ram was effective in both directions and it was terminated only becausec of lack
of funds.

During these years SLTVA experienced its greatest turnover. Seven members
of the full time professional staff with exvericnce ranging from one to nine years
left the Cen-er. Ti mos: cases it was to assume responsible positions in higher
continuing education. All told, a dozen forner staff members or visiting staff
members continue to be ac:ive in university adul: edacation.

Other activities which were directly concerned with the CSLEA impact on

pcople during this period were the increasing number of persons from evening
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colleges end extension divisions who visited the Center offices in Chica;ro and

YTy
.-'.Jl"-

the participation by CSLFA staff in nrofessional developmeni projrams of
and A", T"articularly with ~7'WA TMivisions, our staff enjoyed continuing rela-

tions, often extending over several years. Turthermore, small planning grants

vermitted numerous face ro face neetings which could not have taken place with-

out CSLEA funds.

The high desree of cross-fertilization during this period resulted in a

continuingly challenzin; and stinulating atmosphere within CSLEA itself and it

touched and involved scores of persons from the field.

During the final neriod rhere was no conscious shift in the policy with

respect to :the Center's involvement of people in the field, but in my judgment,

there was a digtinct chenge in personal involvement. “he Visiting Staff Member

program was discontinued. The Institutes for Deans and Directors had been aban-

doned. A number of experimental programé which celled for high involvement of
persons from the field were discontinued in part because of lack of funds.
Tor the same reason most conferences supported by CSLTA, except the annual Lead-
ership Conference, were curtailed.

Tn addition, the active staff rurn-over which characterized the early

days of CSLFA ceased. 7f the five professionals who were still with CSLEA when

it terminated, two had been with the Center for fourteen years, one for eleven,
one for eight, and the final member had been with CSLEA in various capacities

for at least six years. Tur:thermore, due to a limited budget, no new members

were added to the regular professional staff during the last six years of CSLEA

operation. /s a resul#, the cross-fertilization and the continuing dialogue,
testing of ideas and programs and the direct staff participation of new members

and representatives from the field was totally absent during the last years of
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Center activiity. Althouzh rhe OSLEA staff carried with it much cxperience and ex-
nertise and althouzh i* continued to be involved with the practitioners from the
field, inevitably the dialogue became more ingrown and less varied and less sub-
ject to continuing field-tes:ing.

Despite the decrease in opportunities to work directly and in varied ways
with rhe field, attemp:s werec made to con:inue some activities directly focussed
on neople. Vigitors were still welcome a* the Center; field work continued; a
few special conferences and meetings were stimulated by CS5LEA; and some joint
projects were underiaken - the point is thesec activities were on a much reduced
scale due to lack of funds or limited staff or both.

Two exceptions to this decrease in impact on people are worthy of note.
ne, an outgrowth of the l'egro College “ommittee on Adult Fducation, was a two-
year program (1966-1957" arranged by CSLEA whereby two staff members from pre-
dominantly "egro ‘Iniversities /"orfolk Staie and Tuskeegee® spend a year study-
ing and working at Syracuse and the 'niversity of Wisconsin and then returned to
their campuses to carry on continuing education programs there. The other was

the nrowing involvement of CCL7A since 19C1 in planning and arranging visits of

some twenty overseas adult educaiors who were on study-tours in ''orth /merica.

R, Tnsiituti ns

-

To some extent the shifting emphasis, amount of activity and change in
focus which characterized CSLEA with respect to its activities with people also
applied to “hose related to institutions and climate.

During the first period, CSLTA focussed primarily on the following: try-
ing to identify and involve the leaders and institutions in the field; mapping
out areas of activity and priorities; isolating and understanding major problems;

and moving toward an effective stance and a sound operating procedure. During
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the second period, there was some dilemma and disagreement as to whether empha-

sis should be placed primarily on stimulating new programs or on carrying through

on tested and »roven activities. ?Put ample funds and staff in effect permitted

the Center to do both. During the last ~eriod, as already mentioned in the first

gsection, we tried to continue along the path blazed out during the second period

wirhout trimming our sails to meet siaff and budgetary limitations.

e

During the first period emphasis was placed on work with and involve-

ment of a rather limited number of institucions - those who were most accessible

through the Zoard or through active leadership in the A  Turing the second

period an active attempti was made to enlarze the number of instititions with

which we worked and conscious efforts were made to visit and to communicate

with all of the major institutions in the field. During +he final period al- j

though still eager to maintain a wide spread network of contac:s, actual field ;
1
4

work and involvement of institutions was per force limited to those who could

afford to pay s:-aff members “o visit their campuses or who would pay for con-

sultant work by CSLT.L.

During the first period, visits to nine institutions were carried on !

in connection with the initial sutdy of evening colleges. Although such visits
8

Pl

were primarily for the purpose of analyzing the activities and identifying the

problems of the field, many of them resulted in long-continuing and active rela-

tionships. Nuring ~he second phase, CSLTA was involved in another major study

ey oo b

| ¢ financed by a special grani from the Fund for Adult Tducation) aimed at deter- !

mining the extent and nature of activiries of institutions of higher education i
i,

in the liberal education of adults and also at attempting to come ur with some

rheories about and insights into the circumstances and situations in which in-
[=]

A stitutions of hizher educa:ion were most recentive to and active in liberal
3
i
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adult education. Tn addition to sending questionnaires to several hundred insti-

tutions in the country, some “wenty institutions were visited by teams of CSLE.L
staff members. 'lerc again, although the visits were primarily for the purposc

of securing data for the study, many of them resulted in continuing relationmns

with leading universities and in their involvement in various experimental pro-

-

- B
’
G

grams.
Durin- the first two periods of its life field visiics, in almost all

cages, combined a realistic attempi on our par- to learn more about the institu-

tion, its ac:ivities and its orotlems, -with an attempf <o stimulate them to un-

dertake expanded programs in continuing liberal education. Visits were made not

only to the extension and evening college divisions but also to the key admin-

istrative officers and faculty groups on the campuses. Tngofar as possible, we

suggested that these visits be utilized by the evening collegze and extension
deans and directors as an opportunity to buttress their own position and rela-
tionship with faculty and administration by using :the visitors from a "national
organization’ to help to sell the importance of continuing liberal education.
I+ is unlikely thet many of these visits resulted in miraculous changes in
faculty or administrative attitudes or in the allocation of larger budgets to

continuing education but, according to reports received, they did provide at

least some outside support for the deans and directors in their own institutions.

During the second period from 1957 to 1956 field visits by CSLEA staff

a7, different colleges and universities. During this

members were made to some GO

seme period continuing education staff members from 45 differcnt institutions

visited the Center Office and met with Center members individually or in joint

sessions. Since the field visi program continued at an active pace after 1959,

at least throwh 1953 it is estimated that during its life Center staff members
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visited well over a hundred institucions of higher education.

During <he final weriod the nature of field visits by ZSLZA changed mar-
kedly. “ecause of its limited budget, the Center was no longer able to seek out
institutions and to make as nany field visi-s on its own budjet. Although a
small item for fi-1ld work was con:inucd in the annual budge: it was not suffi-
cient to make an ex:tensive or widesprcad field work rrocram possible. As a re-

sult mosi institutional con:acts were focussed on visits which were related to

some specific svudy or activi:y underway a: CSLEA  Tor example, a number of in-

gsitutions in “hio were visited in connec:ion with a study which CSLIZA undertook
for the Lcademy for Nducational Development. Nther institutions were visited
in all parts of the country in connection with the study of adul: education in
the nited States carried on for the '1.S. Tffice of Tducation in 19%&4 and 19%5.
nther visits were involved with special projects concerned with “ezro “ollege
programs and with special consultations financed by the institutions themselves,

As a result, the total number of instiiutional visits made by CSLIA was drasti-

cally reduced after the move to ZJoston 'miversity in 1964. At the same time

those visits which were made were more focussed and specific in purpose. The

nature of “he activiry was more in rerms of pin-pointed studies or svecial con-
y ! L by

sultations than in terms of broad crusadinz or general information-gathering.
“ecause of *he generally recognized peripheral nature of continuing ed-
ucation in all educational insti:u-ions and especially in instituitions of higher
education, CSLTA from its earliest days was active in trying to influence the
larger institucion in which continuing ecuation operates as wcll as the field of
education as a whole. Letters received when the termination of the Center was

announced and comments from the fiecld at the time that CSLTA was requesting a

grant from Carnejie mentioncd a variety oi specific activities that the Center
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had carried on and definite ways in which it ~rovided assistance to individual

insti-uzions bui the major messazc in “hese let:ers was the fact that the mere

iy e e St

existence of CSL7A was one of the mos imporient wavs in which the Center was

useful in furtherinc the liberal cducation of adults,
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C. Climate

~eyond this, the Zenter did undertake a number of srecific programs aimed

more or less direc:ly at influencing the climate in favor of developments in con-

S ot ot

tinuing liberal education. Already mentioned were the faculty and administra-

tive conferences operated by the Tenter during the first period. Also impor-

CUISAE et caerriz e R

tant in this respect espectally during the early days, was the active involve-

roid sy toms ey

ment of persons outside of the field of continuing education and the stimulation

o g I o .
Y S 2

of their interest in and suppor: for continuing education.

During the second period of CSL7i's life attempts to 4nfluence the under-
lying climate were more direct. 7ne major thrust was agreement on the need for
a compiehensive study of the Role of the niversity in Adult Tducation - a Tlex-
ner--tyre report for con-inuing education. Tt was hoped that such a study and
] report might have as sreat impace on institutions of hizher education as the
i 7lexner study did on *adical schools many years ago. ''ith the full concurrence
? of the oard, a maior jrant of $150,000 was sccured from the Carnejie Torpora-

1 tion. 7t provided that a muiually agreeable person be secured to direct the

study. Tred Harvey "arrington, at that timc Vice-"resident of the "miversity

8 10% b a0

of Visconsin and later to become its President, was the unanimous and enthusias-

tic choice for i:he assignment. He immediately employed Donald c!'eil, who had

D5ttt 12 RS

formerly been the Director of the Mistorical Society in "lisconsin, as his assis-

i tant.

L Recause of a variety of circumstance, the study has naver been published.
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~here were a number of important outcomes which sisnificantly influ- !

"ever-heless,

enced the climete in the field. ™uring the course of rhe srudy, “resident Yarring-

ron »layed a significant rrlc on a task force arhointcd by “ohn ~ardner to work on

~i+le "ne of -he “ijher ~ducation Act of 1975. Also durinf j
b

e H111 which became

the period of his involvemenr in the study, "arriniton served as the ~hairmen of

rhe “ormmission on /cademic Lffairs of the /merican Council on Tducation. TNurinj

his chairmanship of the nommission, i: esiablished for the first time a Committee

on ‘licher “ontinuing rnducation, thus gaining official accertance for continuing

education in the most important fssociation in the field of higher education. !

*inally, during the course of the study, licieil, who nrior to it had not been

xtension and continuing cducation, became vitally

directly involved in university e

interested in ~he fiecld and is now carrving on an outstanding and pacemaking dro- ?

oram in continuing education as the Chancecllor for State Vide Txtension at Wiscon-

gin.
1

As indicated above, the Center has, for a number of years worked in a var-

icty of ways with rhe American Council on Fducation in an attempt to gstimulate %

them to develop greater concern for and activity in the liberal education of :

adults. Although CSLTA can probably claim no direct responsibilitcy for devel - i
bt
}

roard worked closely with Lawrence Nennis

orments in ACE, mombers of the staff and

when he served as the Secretfary for the “ommission on Academic / £fairs end later :

1953. Tn a num-

; with Toseph Shoben who served in a similar capacity until “une,

o A

ber of ways, the “enier cooperated with ACT in gtimulating it to widen its in-

reregt in continuing ceducation.

For a four year period from 1953 until 1942, CSLTA worked closely with the

rommigssion on Liberal Fducation of the Associ

ation of American Collezes in an ef- ]
ar-s colleges to becomec more involved and ;
!

!

for: -o stimula:zc the gmaller liberal
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active in continuing cduca:ion. “embers of the “enter staff sat with the AAC
Commi‘:ee, participated in various activities of this "ommittee and continually
spread the josnel about continuing educa<ion. /: one point, the AAT officielly

wen on record in favor of coonerating wich CSLTA in conducting a numter of ex-

perimen:al continuiny educa:inn ~rojrams. “xperimenis were plenned with the un-
derstandiny thar a special -ran. from “he Tund iov /.dul: "ducation would be

forthcoming. “'‘nfortunately the Droject coincided with the termination of TAT j
and thus the funds were no: available. A':hough some liberal arts colleges were J
undoubtedly stimulared %o initiate or expand their programs of continuing educa-

tion through this association, the real treakthrough was nipped in the bud be-

cauge of the lack of support and finances.

During its second period, the fenter also worked with the T“xtension Zoun-
cil of :-he Land "rant /ssociation, with the "ational Commission of .ccreditation ¢
‘in “erms of gaining official sanction and accer:ance for :the special degree rro- ‘
grams', with the War follege at "‘axwell . ir Force "~sc, with a number of other
na-ional 7roups in the arts and humanities and, of course, it continued its coop-

erative activities wi-h the AT "EA. "n an unofficial basis, scveral CSLEA

A R o M W o R 2 M S T IR LT

staff members worked with :he . ssociation of “unior “olleges (which some years

later appointed a "ommiitee on Tonf:inuinz “ducation®. i

As the "und for Adul: Tducation phased out of existence it made & final

T st S

grant to a8 sroup of -welve universi:ies which had been highly active in the 1lib-

eral educa+ion of adults. “hese universi-ies se® upr the ‘Iniversity Council on
y

Den Stk o P e

Tducation for "ublic Tesponsi-ility wih a core membership of the Tresidenis of
the universities involved. T'n ihe absence of other arrangements, CSLEA served
as sacretariat o this group in its early davs and assumed major responsibility

for implementing *he decisions of the group as well as for the initial planning
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of a joint nrogram with "7 on tietronolis - Treator or Destroyer'. After three
n. moved out of this central po-

TN

vears of active participation as secrc-ariat, 7SL

gition but continued as the one non-university member of the "niversity “ouncil.

MPuring its final neriod the “enter continued to be conccrned about the

liberal education but its

climate which influenced the development of continuing

activities became more focussed and specific in terms of carrying on a number of

consultan+t and study functions related to continuing higher education. "hrough

growing involvement with the Academy for "ducational NDevelopment, OSLEA played a
part in carrying on studieg and making recommendations for continuing higher ed-

ucation in connection with l.cademy srudy for a group in “lorthern "ndiena, for the

3oard of Yigher Fducation in Chio and for the combined study of higher education

undertaken for the ‘ational Tnstitutes of Health, the Department of Health, Fdu- |
|

A 0SLTA staff member

cation, and Yelfare and the 1ational Science Foundation.

()
) also contributed a chanter on continuing education to a book nprenared by the

Academy (Campus 1980° which is beiny used as background reading for the 1968 3

ACT. Conference and another chanter on continuing education in a leisure gsociety

in a book edi:ed by Tobert ~heobald.
*n addi*ion, ~ undertook a major study of Adult Fducation in the 'nited
3

ctates for the “ommissioner of ~ducation and as 2 follow-up to this study will

undertake another study of ncw institutional forms for adult education after 7

transfer to Syracuse ‘niversity. CSL™A staff members arc also involved in con-

sultation activities in connection with ~he recently formed MNational Council

of the College Level "xamination Prozram and on Visiting Committees for exten-

sion and continuing education at Jarvard and the "miversity of »ittgburgh.

]
Tn addition to these specific studies and consultations various gstaff é
i
i

members have been actively involved durinz the past years in specific programs
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or on an advisory basis with grouns concerned with continuing education in the

mational Council of Churches, with various 'egro College zrouvs, with nationel

arts groups, in the 'usic —=ducation field, in the continuing education of wom-

en, with several urban education groups, and with extension home economists in
1iggouri and Massachusetts.
udies have helped

Tn meny ways, these consultant activities and special st

to focus interest in, and activity about, continuing education and have recsulted

in the inclusion of activities and concern about continuing education in areas

where such concern might otherwise have been overlooked. Such activities did,

undoubtedly, help to create a better climate.

From the outset in 1951, the “enter was aware of the need for developing

a body of literature in the field of liberal adult education. Several ‘ournals,

and Adult Leadership provided the field with various

( ) such as Adult Education

kinds of articles, stories and some limitcd research about the broad field of

continuing education but no publications were being developed which focussed on

higher continuing education or, more specifically, on the liberal education of

,
!

adults.

A+ first on a rather tentative, limited and irregular basis, the Center

began to make various speeches, articles and studies about higher continuing ed-

ucation available to the field. Tt soon became anparent that these CSLEA publi-

< N s s N
A e e T g o T ’ _—

cations filled & hitherto unmet but most important need in the field of continu- 5

ing education.

Duriny the firs- period, the Center published various speeches, and spec- !

ial articles based either on papers prepared for CSLTA conferences or commigsioned

o2 S

especially by the Center.

During its second period, the various kinds of publications, occasional g

philosonhical writings which had been issued previously on a fairly

papers and

V..,
e T ——"
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limited and spasmodic tasis werec orsanizcd into a series of three kinds of pub-

lications: “otes and "ssays, Neports, and Nccasional “apers. In 1960 CSLEA

made a firm commitrment :o rublish 8-10 publications annually and subscriptions

At the time that it termin-

for the annual nublication series were solicited.

ated there were some 800 subscribers +o the annual CSLEA publications, with in-

dividual sales of some monogranhs runninz as high as 3000 copies.

Along with the expansion of these publications, the Center added a !'ews-

letter in 1959 to provide the field with current reports about programs and ac-

tivities in the ficld of hinher adult education. Thanks to a special grant re-

ceived from the Fund for Adulr Rducation the NSLE. Mewsletter, Continuin? =d -

caion for Adults was launched. Startin; initially with a fairly small and lim-

ited mailing list ‘primarily the evening colleges and extension divisions® the

e e S :

tewsletter at the terminatiom of CSLFA was being distributed to a mailing list

of 8000 in the 1.S., Canada, and other countriecs.

Although it is difficult ro mecasure accurately the impact of the rezu-
lar publications and the “ewsletter we do know that slmost all responses from
the field to the announcement of the closing of CSLEA remarked on the quality

and value of the various kinds of publications and urged that some way be found

to continue them after the termination of the Center.

S o o i
N

~hanks to the interes: of Syracuse iniversity and a special in*erim grant
from the Ford Toundation (Tund for Adult "ducation‘ all past publications will
be transferred to Syracuse which will fill orders for those still in »rint.

Syracuse has also made a committment to continue the publication serics during

1968. 59 and will issue a Vewsletter. 'eecdless to say we are delighted that both

RN kst i .‘-»,.‘-,.‘.....,.,w-&.'...,.’...-_‘ -

the publications and llewsletter will continuec.
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Tn this chanter * wish to examinc the ex:ent to which the “enter has been

successful in achieving tha: portion of its stated objective which was concerned

with helping higher educaion develop a Jrea:cer cffectiveness for the liberal ed-

uca-ion of adults. Tn other words, how successful has the “enter been in stimu-

lating innovation, in brin:inz about changes in existing programs and activitics

and in securing the adoption of new programs and activities concerned with liberal

education of adultg?

A. Taxonomy for Tvaluating Program Tmpact

As a basis for examing the “enter impact on Program, T use a taxonomy

which is based on idecas developed by ZIgon ©. “uba in a paper riven at a Summer
T scture Series at the Tollejze of “ducation at Kent State "miversity on Tuly 19,

1965. Tn his paper, T"he Impending vegearch "xplosion and Educational “ractice,

1 ~uba addressed himself to two questions: how new rescarch can bec related to prac-

RS AR A e N iRt R0 I A e

tice in the field of education; and how to deal with hostility expressed by prac-

+i-ioners toward researchcrs and by researchers toward practitioners.

st

"he "uba formulation 'modified to allow for the fact that at CSLEA we

were usually moving from a concept rather than from research to experimentation

s A A g A

and adoption in the field) serves as the basis for the taxonomy used in this

T

chapter to examine the Center's impact on the field.
!

Adapting "uba's basic iaxonomy to rhe work of “he Center T use the follow-

i Bt

ing conceptual framework in looking at our activities:

e R T TRy

a. Concent or Tdea Development

1. Tdentification of nced or opportunity.

2. "rcliminary statement of idea or program.

3. Refinement and revision of ideas in cooperation é
with operators from the field. E
y
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5. "xperimental or “rotcty-c “rogram
1. Nevelopment of idea in coorera:ion with
gpecific ingtituzinn for use in the in-
gti-ution.

2. Alloca*tion or securin- of special funds
to underwri:e2 the cxperiifmental prozram.

3. Nreration and concurreni evalua-ion of
proaram in the sclected institu=ion.

c. Dissemination of 7dea and Exreriment to the Field

1. Analy+ical description of the program in-
cluding the needs, problems and oppor-un-
izies, the esscntial elements of the pro-
gram, “he v»rogram itself and its effec-
tiveness.

2. Dissemination of the idca, the nrogram
and the impact {~hrouch rezular and spec-
ial publication channels: throuzh special
meetings or use of already orzanized meet-
ings' through nlanned field visiis to in-
stitu:ions which have cxpressed interest®.

3. Assig*ance to additional institutions in
adorting or adapting the idea or nrogram.

i it e s S S

4. Securins or facilitatiny addi-ional funds
for further adop:ion of idea or nrozram.

d. Adoption and "nsti:utionalization of Tdea and "xperiment

1. Securing support and sanction for idea or
nrogram from the 'cducational establishment'.

i 2. "rovision of some mechanism for continuing
i communication evaluation and dissemination
about prosress in utilization of idea or
program,

gLicitiia et bani st p i

S S S
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tis

Annlication of Taxonomy o "ne “rogram - Special Nexrees

3 o e
e

To what extent has CSLTA met these criteria? .8 I review the various

% activities of CSLFA in one program area especially we included and made the most
j

{

of all of rhe components of “he taxonomy outlined above. This particular activ-
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ity, the development of degree projrams cspecially for adults, will therefore be
examined at some length in the first part of :he chavter while in following sec-

tions, we will look more briefly ar other OSL7A rrogram ideas and activities to

estimate the exten: to which the various components were actually utilized.

a. Concept and Tdea Development

s activities, resources and

During most of its history CSLEA focussed its

funds nrimarily on informal, non-credit programs, but there was congiderable

credit area. Looking ar

rressure from the field for us “o do something in the

rossible kinds of acrivity “ohn Schwertman, *the second NMirector of CSLEA, and

members of the staff suggested that rhere was a need "o find ways to rermit ad-

ults to work toward a dejree in a srecial way which might include, for example,

rhe awardin? of credit for experience and learning 3jained outside of the regular

At the same time, "dwin Srenzler, of Trooklyn College became inter-

Eﬁ) classroom.

es+ed in a similar idea, and CSLEA and “rooklyn College joined forces to plan a

U e D st Ay 5

Srecial Denree rrozram for adults,

Afrer an initial intensive »lanniny veriod in which the necds of the pro-

gram, the basic idea and concep® and the reneral outline for action were grelled

~his proposal was, in

B R R b N

out, a snecific proposal for the experiment was drawn ur.

effect, the product of an initial idea concerned with a basic need which was re-

e e i

fined throuzh aciive consulta:ion and dj.scussion between CSLEA and “rooklyn Col-

leze staff members. The major concept in the pronosal, wh ch =ras nresented to

£y £

the "und for Adul: 7Zducation in 1952, was the refined and revised version of the

initial idea for ~ranting credit for exverience.* Alzhouzh not Yasced on extensive

e e T I

+he proposal did snecify the nroblen, the possible audience for the pro-

o252 g

research

aram and su7jgested +he methods and ~rocedurcs to be utilized.

yn College experiments see Sternm, F. and

 Tor a complete report on the 2rookl
s Cleveland: Vestern Reseme

Missal, T., Adult “xperience and College Dejzree

“ress, 1952".
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b. Txperimental ®rototype "rogran. The "und for Adult “ducation promptly made

a major ~rant to “rooklyn ~ollege for the prototyre progranm with the ynderstand-

~rooklyn in further planning and operation

Tn 1953

ing that CSLIA would work closely with

of the program and in reportinjy its findinzs and rem lts to the field.

the first degrec especially for adults a* "rooklyn got underway. Tn essence the

nrogram was based on several in-redients- The awarding of some credit toward

the Paccalaureate on the basis of written and oral examinations which would de-

termine whether a student had secured certain kinds of learninz and knowledge

either rhrough experience or individual study; and later the inclusion of threc

in-erdisciplinery seminars in :the fields of the Humanities, the latural and the

Social Sciences, based on =he theory that this kind of inter-disciplinary know-

ledze and understanding could not be zained by adults without some special kind

of seminar: the possibility of undertaking some of the required work towards a

degree through independeni study. Althouzh the Trooklyn nollere program made

no compromises with the old credi* reguirements, it did make it nossible for

adults to secure such credits in o-her ways than by sitting in class and it did

emphasize the importance of inter-disciplinary seminars and understandings as an

ingredient of a degree for adults.

Puring this initial period provisions were made for continuingz observa-

tion of the nrogram, for reporting of :“he actual program and its results, for

undertaking a cos: - analysis of the special degree program and for full docu-

mentation of all aspects of it.

both during the nlanning st

eration. ~here was a very high degree of cooperation between

College both during the carly days under Schwertman and after his death.

c. Digsemination of Tdea and Experiment,

R T——

CSLEA staff visited Brooklyn College frequently,

age and also to observe the program once it was in op-

cSLiA and Brooklyn

~he dissemination of the idea and re-
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ports on Special Nejree progrese was a major and continuing activity (unmatched

either in extent or activity in any other CSLEA program’.

Shortly after the progjram was initiated and underway there was a popu-

lar report on the program in Time magazine. Tn addition, various mimeographed

renorts on che concept and actual ~rotram were made available for limited dis-

triSu~ion and the “rooklyn College idea and program were reported and discussed

at regular meetings of the ANEC.

*n 1954, the first repor* published by CSLEA, “ow 1uch Does Txperience

nount was distributed to the field so tha:t i- might have a documented story of

the program as it developed. A Center-sponsored confereuce was held in Chicapro

in 19&7 to discuss the “rooklyn experience. Amongst others participating in

+he conference were representatives from the “niversities -of 7klahoma, John

"opking, Ouecns College, i'ew York 'Iniversity and Syracuse all of which were la-

ter to develon their own special degree programs,

Following the conference, 2 CLSEA staff member worked closely with a

faculty committee at Oklahoma to develop plans there for a modified special de-

aoree program and in 1941, aided by a special grant from Carnezie, the Cklahoma

nachelor of Liberal Studies program was leaunched with forty-five students. Sub-

sequent o the Nklahoma developments, ~ohn Hopkins moved off on its own (with

no NSLEA rarticipation but with a special grant from Carnegie) to develop the

first VA program especially for adults.

During the period from 1960 to 1967 additional steps were taken to ad-

vance srecial dejrees. Six publications were issued by CSLEA relatin3 to the

special desree projrams. S-aff members participated in various MNUEA meetings,

consulted at more than ten campuses and, in a few cases, worked with faculty

com ittees in an effort to spread the special desgree idea. An important confer-

ence was held in cooperation with the War Zollege at the Maxwell Air Force Base

M ST LTl S sarsgig
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‘pari:ially financed by the Air College eand “he Department of Defense who were !

g W T ettt

interested in seeins the special dejree idea enlarced o make it possible for

officers without desrees to work for a degree while still in the service® and :

T T————

additional universities intercsted in the special dezree idea were exposed to

the experience already gained by Rrooklyn and Cklahoma. A+ rthis conference,

rhere were participants from Foston University, Poosevelt niversity, the "niv-

ersity of South Florida, ~oddard College and the Mew School for S30cial Research.

‘ All of -hese schools have since developed or arc planning specicl degree pro-

grams.

About this time another meeting was arranged for those interested in

special degrees at the Iniversity of Oklahoma so that they might have an oppor-

tunity to meet with the faculty group and students there as well as to observe |

( ') the seminars.
3

Shortly thercafter the second Master of Arts nrogram in Liberal “ducation

was launched by the ilew School for Social Tescarch fwith a special grant from the
4

rord Foundation® and another variation on the special dejree program (for persons

who had two years of collene was established at ~oddard College (with no outside i

support). During this period Tew York University had developed and was offering

a highly successful Associate of Arts program and another, but quite different,

yracuse University. The

e TR e i P

Associate in Arts program was put into operation at %

L

Syracuse Projram was expanded subsequently to a complete AE program for adults

st ot sty

(assisted by a special grant from Carnezie’.

Almost =11 vossible resources for dissemination and further experiment:a-

T

tion were used in this third stege of program development including special pub-

lications, reports in the Center Mewsletter, reports in other educational publi-

field visits and consultations

sttt s
et incitys e i

cations, a variety of conferences and seminars,
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and, of the utmost imr-rtance, special grants to further experimentation. Dur-

ing the entire process CSLEA 25 the one organization which maintained major re-

sponsibility for nurturing the idea, for reportiny on developments, for provid-

ing e common source of information, for helping to secure seed-money and for re-
lating the activity to the educational establishment.

d. Adoption and Institutionalization of the “rogrem. Some years after the 2rook-
lyn College experimental prozrem was launched we became aware of the need for
relating this new experiment %o the educational establishment to ensure that it
would be accepted by the field of higher education. One step, taken in 1959

was to develop a close relationship with the Mational lssociation for Accredi-
tation. The then Director of the Association, William Seldon, was briefed
about the program in its early stages and he participated in & number of the
conferences dealing with special degrees.

Thig /ssociation assisted in gaining acceptance for the idea by dissem-
inating information about the Drooklyn and "klahoma programs to the various
regional accrediting group: and the Director of the "klahoma program presented
the idea at several of the Association meetings. Tn general, the stance of the
Accrediting iAssociation was that the experiment was an interesting and impor-
rani one and that the programs would not be questioned provided that they had
the acceptance and suppor: of accredited institutions of higher education.

Tn addition to this continuing liason with the Accrediting Association
a similar contact was developed with the Association for Accreditation of Mili-
tary Experience where Cornelius Turner, the Nirector,was helpful in giving his
approval and support to it. Similarly the Acting Lssociate Secretary of the Div-
ision of Higher Education of +he 11.S. Pffice of Education was involved, parti-

cipated in meetings and endorsed the program. ™o gain further acceptance of
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39 the concent, an ar:icle reporting on “he theory and arulication of the ideca of

special denrees nppeared in the ‘merican Council on "duca:tion -“ournzl, Liberal

=ducation, and the Director of -he Commission on tcademic Affairs of the fmer-

ican Council fand later irs coml“*tee on Migher ron-inuin~ “ducation) was kep:

curren-ly informed of all developments in the special de~ree areea.

~o provide some con:inuin; mechanism for communication about special de-
srees, -he fenter, for 2 brief verind, published on informal "ewsletter which

was exclusively concerned with disseminating {nformation about special degree

«irurions of higher education about such programs.

srosrems and, unril i*s termina-ion, CSLEA steaff members continued to provide 1
consultation to additional ins (

nuttressing and supportins the concept of special degrees for eadults

was ‘he ~rowinz interest in the development of college level examinations and

~he increasing possibility for securiny accreditation throush examinations to-

ward a baccalaureate de ree for work done outside of “hco classroom. [fware of %

w4 worked closely, first wi:h the "ew “ork proaram for |

~hese develormen-s, CSL

accredi-acion of proficiency examinations and later, & CCSLUA staff member served

on the "ational "ouncil, or “he fclleze Level Examination “rojram of the CELT

}  ’g a fur-her s:-imulus toward institutionaliza-ion and acceptance of
E Swecial Nerrees, 7SLEA sponsored several m etines aimed at further evaluation

of *he prorrams as well as et making some orovision for transferability from

e et e M i T A

one pro~ram to another. Alzhough no final outcome can yet be reported in this

area, the founcil of Colleze Level "xamination "rosram plans to call a meeting §

R e as

of £11 institutions now onera*ing or plannin> special desree programs to discuss

I evalua-ion and tranferabiliry from one program Lo another.

‘+ rhe timec *ha- “hig recort is written *“he following special dezree pro-

~rams are still in operation (all that were launched):

Nt o i i e
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“he hrooklyn De ree "ro ram for .Adults

The Nueens Cnlle.;c .ssociate in Arts ro ;ram

~he "ew York ''niversi-y [.ssociate in .rts "ro,ram

The "klahoma Rachelor of T.iberal C+tudies "ro ram
‘as well as a special 'y, pro ram for adults
which has just been arproved by “he “klahoma
facul:y' and the S5-ate of "klahoma

The "“oddard “ollce ;e idul: De ree "ro ;ram

The .Tohn UYnnkins T.iberal Tducation % "ro ram

"he "ew School far fSocial Pescarch '‘asters " roram
for Adults

~he Syracusc 'niversi"y AT "ro ;ram for Jdults

*he 'Imiversity of "isconsin Articulated Tnstruction
Medie rn ram fa creation of :-he Srecial Do :ree

aporoach’

Y T

Tn addi+ion %o “he pro;rams alrcady in oncration a number of additional
institutions are now in rhe rrocess of plannin; for veriations of the special

A

de, ree idea ar either the A%, or "4 level. /mon;st “hese inscitutions are-

“os*ton 'niversity ‘rccen:ly approved a speciel '’ “rogram); the niversity of
?) 'taine "a special A” in "x-ension‘; :he ‘'niversity of South Tlorida (an A" Pro-
sram’,

€. Application of Taxonomy to O :her CSLEA lctivities

~he forejoin:; report described our efforts o develop special dejrec
pro;irams in deteil for two reasons  first, it was the area in which CSLEA
probably had its ;reatest impact as well as our most complete and successful g
application of +he “uba principles; and second, it shows the various techniques |
that are available +o a quasi-independen* or :anization attempting to effect |
chanje. Tn other cases it should be reco nized that our prozram objectives

were various and “hat inevi-ally “here were different levels of CSLEA interven-

rion. Tn seneral our objectives fell into four cateories: creation of new

B L e

or :anizations‘ developmen: of audicnces for liberal adul: education; develop-
ment of methods: and developmen:t of new programs. “he level of CSLEA activ-

'3 ity varied not only in the different ca-e-ories but in various rro,rams for a
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number of reasons, the most important of which were: decisions regarding prior-

ity; practical or theoretical obstacles (including financing) which appeared in-

surmountable; and, very frankly, the degree of staff or Board interecst.

In spite of these differcnces, I velicve it is useful to cxanine the re-

lationship between the application of Suba's criteria and the achievement of

change. The following description of CSLEL involvenent in various programs is

outlined according to the taxonouny alrcady devcloped in narrative form and a

surmary chart which shows the extent to which the various clements of the tax-

onomy were included in each activity follows.

1.Center. of Mew Orgzanizations

a. Negro ) Collecge Committec on Adult Education
Since World War II Negro Colleges, deeply in-

Development of the idea.
their graduate and undergraduate programs, had little

s volved in strengthening

' time or intercst for adult education. CSLEA became interested in the problem
largely through the efforts of G.W.C. Brown, Nezro adult educator at llorfolk
State College. At a conference of Negro College representatives we decided it
was necessary to form an organization to build support for adult education among
Negro Colleges and to prepare individuals for lcadership in program development.

. Pro;ram. CSLEA served as secrctariat for such an organization, The
Negro College Committece which provided the direction and sponsorship of a vig-
orous continuing prozran of workshops, conferences, research, designs for nodel
srograms, and internships. Our work in this areca was madc possible by a special 3
prant from FAZ. !
Dissemination. "erhaps it was thc involvement of influential Negro educa- f
tors that provided our best form of disscmination. Beyond that our direct ef-
sular reporting in our newsletter,

forts included three CSLEA publications, re;
participation in the official association of ilegro Colleges, and innumerable

syeeches and consultations.

gt

Once again the fact that influential Negro College educators

were involved at the outsect helped zain support for adult education, Official
endorsement was jiven by the Southern fssociation of Colleges in the early years.
Formal support came from both Negro and white leaders, and llegro college presi-
dents acknowledged a responsibility for continuing education. The major stum-
bling block has been the lack of adequate financing to employ staff and to under-
write experimental programs. In spite of this frustration, however, interest and
support for the Negro College Committee renained high. As a result of a confer-
ence at Wisconsin (1963), plans were initiated for the development of sroposals

Adopion.
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to foundations for establishing another and continuing cormittee on continuing ed-
ucation for Negroes to be based in a predoninantly Negro Southern College.

b. International Congress of University Adult Education

This activity emerged from a growing recogni-

tion that American adult educators could not remain as aloof from the interna-
tional educational scene as had been the case prior to 1960. CSLEA provided
leadership for a conference which resulted in the formation of the International
Congress. The shape of the Congress was forned jointly by its members and espec-

fally by the ICUAE Exccutive Comnittee.

Conception of the idea.

At the formal level the program has consisted of conferences

In addition, the existence of the Con-
in informal international exchanges,
In addition to CSLEA, which

Progran,
and mectings, & newsletter and a journal.
gress has resulted in a significant increase

both by letter and by visits, among adult cducators.
continued to give strong support, leadership and support have come from a number

of universities here and abroad. Financing comes from membership dues, and it has
been possible to obtain underwriting for special projects from Carnegie, FAE and

UNESCO.
Growth of knowledge about and recognition of the Con-

ed by the CSLEA newsletter and other pub-
t numcrous field

Digsenmination.
gress and its activities has been advanc
lications (other than Congress journals) and by word of mouth a
visits, consultations and speeches.

Y b

Adoption, Formal sanction and support for the International Congress
came when it was accepted in Category B status by UNESCC. Informally, the Con-
press is recognized by other adult cducation organizations around the world. At
this point its continuation seems fairly well assured, and a second world confer-
ence will be held in Montreal, with UNESCO narticipation in 1970, u

c. Seninar on Adult Education Research

Conception of the idea. The question of method and quality of adult edu-
cation research has been a matter of deep concern among professional adult educators
for many years, The seminar was largely a Center scheme for bringing professionals

§ together to work on mutual nroblems relating to improving the quality of and expan-

| ding the scope of research in adult cducation.

O

rogram., In 1960 we invited a group of professionals to meet with us
at the Leadership Conference where plans for the organization of the seminar were
perfected., Subsequently annual mectings were held to find common renedies to
problems or to report on new research. During the first few years mcetings were
held in conjunction with Leadership Confercnces with very modest financial assis-

Program,

st e st A i L

; tance for program from CSLEA.
Dissemination., Outside of occasional reports in the CSLEA newsletter j
little was cone to publicize the activity largely because it did not seem neces- I
sary. |
4
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The seninar and its activities were supported from the out-
After 1964, the Center withdrew from active participation,

on staff time and partly because our support was not

tinued and is now run in cooperation with the general

Adoption.
set by AUEC and NUEA,
partly due to other demands
nceded. The Seminar has con
cducation research meetings.

2. Development of Audiences for Liberal Adult Education

a. Labor

Development of the idea, The Center's contribution to American labor ed-
ucation was to push for the introduction of liberal cducation as part of prograns

that were primarily technical in nature.

There was no sustained, integrated attempt to intervene in

liberal education for labor comparable to our efforts to develop special degrees.
Generally, we cooperated with universities and in one case with a specific union

whenever and wherever the opportunity arosc.

sultation and modest financisl support (1954~
£ a certicate program which included liberal

nggram.

At kutgers we provided con
1962) to assist in the development o

education.

we provided similar, but consul-

At Wayne Statc-University of Michigan,
conference) to help inaugurate

tative and financial assistance (for a planning
a lon, term liberal education srogram for labor.

At U,C.L.,. CSLEA provided funds and consultation for the planning and

development of a liberal education for labor curriculum.

chlar success. Working with
nion, we helped add a fourth

d exclusively to liberal ed-

At_Pennsylvania State we had out most specta
Emery Bacon, Education Director for the Steelworkers u

year to the union's leadership training program devote
ucation. Members of the CSLEA gstaff cooperated with the union and Penn State to

develop the curriculum and served on the faculty during the first experiments.
After the first year the program was also offered at secveral other universities
as well as Perm State. Evaluation was part of the nroject with a report ultim-
ately published by the steelworkers. Funds to support the nroject came from the

Steclworkers.

worked as consultant on another liberal educa-

was an ambitious residential progran extend-
the Ford

At Indiana University we

tion project for Steclworkers. This
ing over an entire semester. The experiment was partly supported by

Foundation.

Dissemination. The Center made only minimal cfforts to publicize lib-
eral education for labor or to work for the kind of general adoption described

in connection with special degrees. There were stories in the newsletter and two
CSLEA publications -- a report, Reorientiation in Labor Education (1962) and a
description of the impact of the program on steelworkers by M.H. Goldbersg who was
a member of the original Tenn Statec - steelworkers faculty (1965).
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Adoption. Such sanction as was achicved was in the form of endorsement
fron the trade ‘unions rather than from universities - and CSLEA had little to do
with it. Crograms at Rutzers, Yaync State and U.C.L.A. continue. Ironically, the
Steelworkers programs continuc but at a much reduced level, perhaps the major rea-
son being that Bacon, who had a strong cormitment to liberal education, no longer

directs the union's education progran.

b. Secretarics

- e m—— — -

Progran. The idea for liberal education for secretaries emerged from
our discussion about 'Operation Micro,” which was an attempt to design liberally
educative experiences for individuals whose education and occupation were large-
ly specialized. Officers of the National Secretaries' Association expressed in-
terest in the experiment and we preparcd plans for a residential institute. Ma-
jor idcas came from thc Center but NSA participated in the planning.

Program. The first experiment took place at Vassar in 1956. Members
of the CSLEA staff provided direction and some of the faculty., Tunds for the
experiment came primarily from CSLEZA. /& CSLEA staff-worker who scrved as a par-

ticipant-observer was responsible for the evaluation.

Dissemination. For two or three years, the Center eontinued to assist
in the development of programs for secretaries. There was a repeat progran dev-
eloped in cooperation with Michigan State and staff members served as consultant
and program participant for both the NSA and universities. An article in the
Vassar Alumnae Magazine and a CSLEA Report, The Vassar Institute for Women in
Business (1957) reprcsent the extent of our publicity.

Adoption. Any sanction that may have occurred eame from the NSA, 1Its
offiecers and especially those who attended the Vassar Institute became strong
supporters. Although we occasionally hear of a project,liberal education has not
continued to be a significant part of the NSA educational program. Interest ap-
pears to have diminished when the Center withdrew.

c. DExecutives

Deveiopment of the Idea. The major role in developing the ideas for

liberal education for cxecutives was not played by CSLEA but by A.T.&T. which
commissioned several colleges and universities to offer programs for its middle
managenent and by the Fund for Adult Education which attempted to expand on the

initial A.T.&T. program.

Program. The Center was active, however, as an advocate consultant
and renorter of liberal education for executives. Clark University, University
of Denver, Wabash were the three institutions where wc were most active.

Dissemination. The Center's major contribution came in our attempts

to encourage the growth of liberal education. Reports, consultation and speech-
es were directed toward this end. Our largest effort was a conference at Gould

House, with special underwriting by FAE. Here we assembled representatives from
management and universities to discuss common problems and agree upon eommon ob-

jectives.

y
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Adoption, Although both universities and business gave fcrmal endorse-
ment to liberal education for exccutives, the support was tentative and temporary.
ifter a great flurry of programming in the mid-fiftics, tche interest and number of

orograms has decreased drastically.

d, Teachers

® e — . t® W v

Devclopment of the idea. This was another area where our activity dev-
eloped in connection with 'Operation Micro.” The major prozran was developed in
cooperation with lorthern Illinois University. The assumption behind the program
was that teachers needed liberally educative experiences to compensate for the in-
creasing soccialization neceded to master subject matter,

_rogram. Northern Illinois University azrced to offer a liberal educa-
tion seminar to its graduate students who were actually sracticing teachers. The
seninar carried credit toward a master's degree. A CSLEA grant underwrote the ex-
perin.nt. Center staff joined a faculty committee to undertake a year-long dis-
cussion which led to planning and approval of the course. Ve planned and conduc-
ted the evaluation,

Dissemination. Although the experiment appeared to be successful, the
Center did little to pish the idea forward. Therc was one published CSLEA re-
port, The Human Enterprise (1964) and occasional references in Aur newsletter,
but littlc more. Some of the staff held that 8 single semester was not long en-
ough to do justice to the purposes and there were practical obgtacles to allowing
the student to devote more time to non-specialized courses. Beyond this, ques-
tions of priority and staff interest help explain our failure to promote the proj-

ect with more cnergy.

fdoption. The program continues at Northern Illinois and the University
was able to offer the same course as cxecutive development at Motorola. Otherwise
tiere has been no other general adaptation of the program or the idea.

e._Yomen
Development of the Idea. Although we had a lonz-time interest in educa-

tion for W - . OSLEA's activity in the arca was periphcral, Following the pio=-
neering efforts of the University of Minnesota, many institutions contributed ideas
for women's programs. It was only with the publication of A_Turning to Take Next
(1965) that Freda H. Goldman produced an integrated fornulation for continuing ed-

ucation of women,

Program. CSLEA was not active in the program development which was car-
ried on vigorously by many colleges and universities often with foundation sup-
port (especially Ford and Carnegie). The closest wc camc was the Vassar Institute
for Women in Business, but our true interest here was education for specialists.
There was no attenpt by CSLEA to implement the ideas developed in 4 _Turning Point
to Take Mext, CSLEA's primary activity in connection with program was as a8 con-
sultant and this increased significantly after the Goldman monograph.

Dissemination., CSLEA's major contribution came in spreading the idea.
In eddition to 4 Turning to Take lcxt, there were active participation in confer-
ences, numerous cpeeches, and consultations. The CSLEA ncwslettcr carried reports
regularly and onc feature issue devoted entirely tc the continuing education of

women was very much in demand.
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Ldoption, There ucs been informal acceptance of the idea of special
continuing education for women and topsy-like gzrowth of prograns., But there ap-
pears to be no unecchanisn to coordinate or advance activities - and certainly

CSLEA made no attompt to provide ore.

f. Alunnd

——aman ot

Developnment of thce idea. CSLEZA becane interested in continuing educa-

tion for alumni at lcast o- ecarly as 1958. We saw alunni as a homogeneous group
Joint discussions

which could provide ~ sound basc for liberal adult education.
to stinulate the idea were held with AUEC and WUEA, the Anmerican Alunni Council

and individuael univewsitics. In o CSLEA publication, New Directions in Continu-

ing Ecucation for Alumni, cormizsionecd by us, Ernest McMahon described major dev-

elopment and suggectcl important issucs.

Progran, CSLEA cooperated in the development of alumni prograns at
three institutions: 'leshingtoa Univercity (St. Louis), University of Wisconsin
and Oakland University. At ilashington we helped design the progran and provid-
ed financial suppor:. At Wisconsin cad Cakland we srovided consultation and we
helned with the avaluation, which in the case of Wisconsin included financial

support.

| Dissenination. In addition to thc McMahon monograph, reports were car-
; ried in the newsl :“ter, "e helped plan 2 conference at Oakland University de-

i signed to provide a rationnle for continuing education of college graduates. The _
( ) papers of the conference were oublished by us in 1966 (The Oakland Papers: /. Syn- :
1 nosium on Social Chauge ~ad Eduvcational Continuity). We were instrumental in
arranging for discussions between representatives of the Alunni Council and NUEA.

| In 1966 we organized ~ progrun on continuing alunni education for the annual nmeet-
i ing of the Alunni Council, &nd the following year a CSLEL staff member served as

consultant to a newly formed committee on continuing education of the American

Council.

Adoption, CSLTL octivities have helped to develop closer working rela-
tionships betwecn NUEA and AAC. The formation of a resular committee on contin-
uing edication by the Asmericen Alunni Council represents formal sanction of edu-
cation a.: an important alumni activity. These activities can be expected to con-

tinue.

T stavir N

3. Programs to Chanze liechods

a. Evaluation of Liberal lcdult Zducation

Developnent of tie Idea. The jdea for evaluating liberal adult educa-
tion came from CSLEA. e wco~ inspired Ty the work which had been done in eval-
uation of other scgmenic of cducation by men like Tyler and Bloom at the Univer-
Ia coreloping “ne plzar for the project we consulted with
with our collragues in higher adult education.
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sity of Chicago.
scholars at Chicago aad
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Program. Thz prrpese of onr project was to define goals of liberal ad-
ult education in behavioral terms so that instruments for measurement could be
developed. The nroject was made possible by special grants from FAE. Objectives
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cducators and faculty members concerned with
th over fifty persons participating in five
Syracuse University, Washington University,

of Chicago).

were defined with the help of adult
the liberal education of adults, wi
pajor conferences (held at Princeton,
New York University, and the University
Dissemination. Our report, Eyglgggigg_Lihggg}nﬁﬁplgﬂgggqgg}gg (1961)

n; the field about the %valuation project. ~er-

vas the major method of informi
hass major support for the idea, howcver, cane fron the involvement of » large

number of peonle in the project.
was nlanned as the first -hasc of a

larger program. Ve wanted to develop and test instruments to neasurc achievenment
of our objectives, but we werc unable to obtain financial support. The U.S.C.E.
vas interested but at the time it was not ablc to grant funds to an independent
organization like the Center and we werc unable to work out a joint arrangenent
with a university. Thus althosmgh the nublication is still used, no further mech-

anisms or sanction materialized,

Adoption. The objective setting

Uniform Reporting of Enrollnents
The need for unifornm data becane especially

apparent to the CSLEA staff in conjunction with a research project (Forms and
We made a preliminary proposal in a men”

Forces in University fdult Education).
refined in joint discussions with AUEC and

Development of the idea,

orandun to the field and the idea was
NUEA .

cormittee, chaired by Philip Frandson (UCLL) was
and gaining acceptance of a standardized sys-
Underwriting came from CSLEA. Procedures werc

A institutions and with the ALssociation of Univ-

£ constant evaluation of classifications and

Program. A joint AUEC/NUEA

responsible.for'éeveloping, testing
tem for reporting enrollment data.
checked at each step with AUEC/MNUE
ersity Registrars, providing a form o
systens for reporting.

The continuing involvement of AUEC/NUEA institutions and
nent data provided the best method

Dissemination.
t at annual Leader-

others responsible for the collection of enroll

of evaluation. The project also received consistent endorsemen
ship Conferences.
systen for reporting data is endorsed by

AUEC/NUEA {nstitucions, Registrars and appropriate govermnent agencies and mech-
anisms exist to insure its continuation., An annual report on evening college and
extension participation is published by the cormittee. (The only annual figures
which appear any adult education activity on a nation-wide basis).

Ldoption. At this point the

b. Teaching Styleo for Adult Education

Development of the idea. Concern for teaching adults existed among
CSLEA staff almost from the beginning. The early series of faculty seminars and
publications such as Egpgg}p}lxﬁﬁp;wﬁﬂg}ggn(1957), Psychological Needs of Adults,
(1955) and On Teaching Adults: Lo Anthology (1960) reflect this continuing inter-
est. Early in its histery the Center rejected the notion of group discussion as
THE method for adult education and this led us to an exploration of teaching
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s:71lce, The assumption behind the idea that there nay b2 many styles and that
either an effective one for any individual may be rclatec to his nersonality, or
that the content and objectives of the projram may dictate the nost appropriate
style. Althoush there was sone seneral discusoion of the idea with the field,

essentially it was developed internally.

“rogran, The first phases of the study consistcd of open-ended interx-
views to develon catcrories of significant teacher behavior. The second phase
applied the findings to observations of actual teacher behavior in adult class-

roons and attemnted to make conncctions tetween teaching stylc and students'
learning. The progran was financed by CSLil. /1though there was some infornmal
consultation with thc field and with other scholars, esscntially, the nroject

stayed within CSLEL.

Dissenination. Two publications came out of the research., Ixplora-
tions in Teaching S:yles (1961) revorted on the first phase and Teaching Styles
and Learning (1963) covered the second phasc. There were no serious attempts to
anply the research.

______ There is no evidence that the findings have been used or

Adoptions.,
in any way adopted, at least by practitionmers.

c. Counseling 7specially for fdults

f the idea. Working with colleges and universities where
counseling was more or less equated with acadenic puidance for youngsters, CSLLL
had a long-standing interest in the development of an aporoach to counseling that
was eshecially for adults, By and larjer our ideas were cencral rather than
syointed toward a specific projran. There were nany informal discussions with
collea_ues in the field but no formal meetings were ever called to share in the

develooment of any ad>proach to counselinj for adults,

Development o

Aur activitics during most of our history, as sugcested above,
In the early sixtics, a member of the CSL:.

comittee on zuidance and counseling

“rogran,
tended to be informal and sporadic.

staff bejan workin:; closely with the LUEC
and with the /merican Guidance and Personmnel /ssociation, scrving as sarticipant

and panelist at annual neetinjs. Our major oprortunity to develop the idea of
counselin; for adults came in 1965 when we joined the New Znzland Board of Higher
Education to plan and sponsor a national workshop devoted to the development and
refinement of basic principles of counscling adults. The nectins was financed by

a grant to NEBHE from the Carncjie Corporation.

Disgemination. /. preliminary nimeosraphed report of the conference wes
distributed by IEBHE in 1966, & formal report by Virzinia Senders, who represen-
ted IEBHE at the workshoo, is anticipated. CSLE.L made no further cfforts to push

the ideas developed at the conference.

nbviously it is not Dossible to expect rnucl: formal sanction
'o mechanism was established to continue the
is tcrminating and Senders

f.doption,
on the basis of a cingle workshop,
work and nonc is likely, particularly since the Center

is no longer associated with IEBHE.




4, Zducational Prograns

R d

a. The Laboratory College for Adults

PP

Development of the idea. The basic idea for the Lab College was the
sroduct of one member of the staff, Harry L. Miller. It was his notion that the
city could serve as a laboratory in which the cvery day experiences of urban life
could be used to teach conccpts of arts and sciences. The nroblen was to teach
adults how to learn to learn from urban experience. /4 written nroposal was dis-
cussed first by the staff and ultiuatcly by the Center Poard and other colleagues

in the field.

Progran. University College at Northwestern expressed an interest in

conducting an experinental progran and a joint ~roject was undertaken. The oroj-
ect was financed by CSLEA and a nmbder of our staff served as participant obser-

ver to orovide evaluation.

;1though there were a number of problems connected with

Dissemination.
1- was not continued, how-

the first year, the idea still appears to have merit.
ever, and there were no publications, conferences or other follow-ups.

Ldootion. 1In view of the failures to continue beyond the first experi-

mental year, (by either CSLEA or Horthwestern), there were no chances for achiev-

ing sanction or for developinz nechanisns for continuation.

:
%E b. Continuing Arts Education
)

‘ Developnent of the idea. The CSLEA interest in arts education has been
to discover and promote university programs for adults which are more than crafts
on the one hand and more than variations on traditional undergraduate appreciation
courses on the other. Ideas were developed in close cooneration with the field

(and especially the MUY Arts and Humanities Committee) and with consultation
with practicin; arts,

AT
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During most of its history, CSLE.: activities consisted large-
tive programs) and prouotion. Activities

included collecting informatlon throuch survey and actual field studies, a major

conference at Brighton Canyon in 1958 and close association with the iirts and Hu-

panities Cormittee of IWR., CSLIL nlanned and financed the Brighton Canyon meet-
Cormittec to hold numberous

iny and our funds enabled the Lris and Humanities
snecial meetings. Later the staff worked closely with the University of Uiscon-

sin, helping to plan as well as sarticipating in a series of conferences on the
arts. These conferences were financed in part by the Johnson Foundationm.

Our experience in this area cultimated in our own oroposal for Zduca-
cation of Audiences in the Lrts. The prooosal was develoned and refined after

consultation with both practicing artists and university art cducators. It was

submitted to several foundations and received a favorable response, but nonc
were willing to uncertake financing an experiment of this magnitude (in the
neighborhood of $1,000,000)., Durinj 1957-53, however, we did receive funds fron
Title One of the Higher Education fct which enabled us to experiment with one i
small asoect of the total project. RBvaluation was undertaken by the project ‘
staff and onarticipants and the rcsults are included in the report to the Title

One Lgency.

Frogram.,
ly of exploration (to discover cffec
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TR

Dissemination. /s already suncested a najor purposc of our confer-
ences and our work with the frts and Yunanities Committee was to provide infor-
nation and encouragencnt for an exnerinental stance toward education in the
arts. TFurther, we Hublished two monojraphs, University Adult Cducation in the
A Lres, and The Arts in Higher Adult Zducation (1966). In another publishing ef-
| fort we helped underwrite Arts in Society, a quarterly sublished by the Univer-
sity of Wisconsin, and a nembof of our staff wrote a regular column on continu-
ing arts education. lio particular cfforts were nade to report on or promote our

own experimental project.

DEZE I s g S S

: idoption. During the early yecars we had hoped that the NUEA Arte and

1 Humanities Cormittec would provide the mechanisn for continued programming growth
; and for building support from the establishment. 4s we withdrew Zenter staff

‘ and financial support, however, the activities of the Comittee dininished sig-
nificantly and it seens doubtful that it will undertake any major activities at

this time.

c. Urban Continuing Zducation

Development of the idea. &s in the case of thc arts, CSLEL activities
tended to concentrate on exploration and promotion. Throughout our work was done
in close collaboration with university adult educators concerned with urban edu-

cation and in consultation with urbanologists.

)
l.fter very tentative and occasional excursions into the area,

Progran.
cSL>. made a serious cormittment in 1961 by employins a staff menber, Kenneth Hay-

s00d, with major interest and exoertise in urban education. Under his leader-
ship: we undertook study and obscrvation; helped plan and carry out a National
Conference on Urban Life held in “Jeshington, D.C.; served as consultant in the
development of many university urban education projects. “'hen the Ford Founda-
tion nade its massive grants for exserimentation with urban extension, we car-
ried on some informal evaluation (at the request of the jrantees, not the Foun-
dation). After 1965, the Center played an active role in helping universities
slan for community education and service under Title Cne of the Higher Zducation

lﬂ‘c t Y
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In 1965-66, there was one attempt to shift from our role of explorer
and promoter when we developed our own proposal for metrooolitan continuing ed-
ucation. 7Plans to mount the experiment in cooneration with Boston University did

not materialize largely because of inebility to locate financial support.

Dissenination. Major nethods for promoting urban education were throuzh
’ active participation in the numerous ncetings already mentioned. Beyond this
there were publications - rejsular reporcs in the CSLEA newsletter and a CSLEL
monograph, The University and Cormwunity Tducation (19623,

R AT

fdoption. ''hile there is mo qucstion that urban cducation has the en-
dorsement of imortan: public and private ajencics, CSLE. can not claim the credit.
: dowever, CSLE/ has influenced rhe development of mechanisns within university ad-
‘ ‘ ult education which uelp make for a nore integrated educational approach to the

problems of urbanism.
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d._3ack :rounds for ..dult Cducation

ST .. T

velonnen: of the idea, The idce for a saries of conferences aimed at
1rofegsional arouth of university "~ adult cducators develored fron infsrmal discus-
sions between Syracuse University and CSLL.., The result was the annual series of
backirouncs conferences., i'o othei individuals or institutions vere consulted,

"roiran, Frograns vere planned jointly by Syracusz and CSLIA. Syra-
cuse has handled the adainistration. Particinants jaid their own roon and board,
but so far nronran costs have been uncde:writtea out of funds available from an Fuu
srant to Syracuse 'niversity. .nnually, scholars have been invited to >renarc na-
ners directed toward an area selected for consideration. & the conicrences, uni-

E versity adult educators drav imslications for continuin-~ cducation. The arograns

g have receilved siron; susport, but fornal attemnts at evaluation have not been at-
tenpted.

E

Dissemination. COL7. had published the najor naners of each conference
in a series of llotes and lssays as follous:

“sycholo;ical Back:rounds of .dult Ecucation (1953’

Socioloxical Backhrounds ot . dult -ducation (154)

Tnstitutional T Back;rounds of . dult Tducation: The Dynanics
of Chanje in the "odern Unlversity (1965)

2olitical oacﬁ'rounds of "dult Zducation: The University in
‘Urban oOCi&EX»(l o

Anthrovolo “1cal Back :rounds of . Zdult Sducation (19¢2)

- --——-‘o

idontion. .lthou:h there is nr nmechanisn or sanction Zor the Back-
crounds confercnces outside of Syracuse, :there is zeneral support for the series
in the field and it can Le expected that the series will continue 23 lon; as some
form or financing can be naintained.

d GverV1Lw ov Tmpace
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| In terns of the taxonomy these data, which I have »>resented in narra-
i tive form may also be statad more nrecisely (althoush without the detail) in the
i forn of the chart which is apnended o this redort.

4, “esume of Iumact

L e 4. L i

I review of the chart indicates that all of thc four comoonents were Dres-

R

ers; Alumni Tducation; 'ayne State Labor Zducation; the Hlesro Collese “roject; the
International Conjress; Uniform "eportin~; and the Scnina: for . cult Zducation "e-

search.

ent, at least to some extent, in ecleven of the twenty proxrams or activitics listed.
These prosrams were: Snoecial Dezree; Liberal “ducation for Secretaries; Liberal ©:d-

ucation for Teachers; the Dack-rounds confersaces; Liberal Zducation for Steclvork-
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Of the ecleven p>ro-rans and activities, ei~ht of then (Special Decree,

the Backzround Conferences, Jlumni ‘rojrans, esro Colleze activities, the Inter-

national activities, the Wayne “:tate Lavor ’rogwam, the Uniform Ceportin: and the

~egearch Seminar) are still in operation in one forn or another.

Three prosrams are no longer in o~eration, despite the fact that all of

the four components were »>resent. In ry judment they have zone out of existence

orinarily because of a lack of follow-up> by Center staff. This is clearly the

case with the liberal education nrograms for teachers at ilorthern Illinois Univ-

ersity where continuing coantact between CSL7A and the Untversity duvincled in 1953,

and with the liberal education program for secretaries, where active CSLE: involve-
.t Tor-

nent came to an end in 1960, In both cases the situation was comp>licated.

*hern Tllinois administrative support at the University diminished as a result of

key personnel chanres and the interest of the »eo~le in extension dwindled as a

result of chances in thelr staff.

.8 far as the Sccretaries' prozram was concerned a combination of circum-

stances resvlted in CSLE/ »ulling out of active sarticipation in the >roCram, To

some extent CSL7Z. staff members involved in the »rosram felt tliat after the ini-

tial prozram had been denonstraced at Vassar and after we cooperated closcly the

following year with the Secretaries in arranzin; and olanninz a »rogran at the

Gull Lake Center operated by i‘ichijzan State University it was appropriate for the

gsecretaries to assume responsibility. This feeling was shared by some of the key

leaders of the Hational Secretaries ‘sgociation. :..s a result CSLT. hecane less

active after two years.

1{th the United Steelworkers, the resiznation of Z“mery Bacon, who had been

a major participant and supporter of the »>rosram, resulted in a diminishing inter-

' est in the prozran within the union. Here again, however, the new Director nizht
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have become more involved in sudnortin; the continuation of the prosram had we

been actively concerned with its continuation rather than in novinZ into new and
di fferent: arcas of activity.

In six procrams or activities (5pecial Degree, Steelworkers, 'learo College,

Uniforn Reportins, "esearch Seminars and. International .[ctivitizs) all of the twelve

insredients contained in the four components of the taxononyy (insofar as they were

TR B TR e A e
.

Cf these six prozrams or activities, all but the Steel-

applicable) were present.

? workers prosram were sufficicntly insti-utionalized so that they are .till in op-

eration and will continue regardless of the termination of CSLE.L.

PN

: 3ased on this analysis it would appear that when the four components of

the taxonomy are nresent (and esoecially vhen all twelve ingrecients are. there

is an excellent chance that a progran or activity will actually become a part of

e e Sk g

™ the field or of the institution in which it has been introduced and will continue

)
§ beyond the life of the snonsorin; or consulting orcanization. In the case of the

Soecial Decree proZrams, the llero Colleze activity, and the International activ-

a3 e N e mE g " St y "
B e

i-ies it was to a sreat axtent the con:inuin~ interest and activity of the Ceonter

staff durin; the 2xperimental seriod which ke>t these activitics alive and made

St T e L TS

iz possibl: for them To develop a lifc of their own. insofar as :he Waync Ctate

Moo oAt

Labor Prosran, Uniform Teporting, anéd thae rescarch seninars, all of these had

been well institu:ionalized and adontcd before-tho ~emination of the Cuemter and

werc opcrating totally indonendent of CSLEL well before 1963,

ames vhore fower than four componcnts in the taxon-

Turning to the ten DIoCr

omy wore present, wo find that five of the activitics arc still in oncration in

onc form or another (thc Qutjers Labor 2rozram, thc Indiana Labor -“rocram, Eris

oroorans ifor adulte, wonen's continuing cducation and urban and cormunity .duca-

tion®. In four of thesc projsrams tho major activity of thc Ccnt.= was to »rovide

poe e e S oA TS e A Frie s .
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sart in the disscnination of the idea or

sonc consultation or to play an active

concept. In almost nonc of these Dprograns, how:ver, did CSLE!L play a najor nart

{n the initial develcoment of the ccncept or idee or in initiating thc experimen-

.
A e o e i
s P .
S

tal program. O-inions nizht well differ as ©o the impact which the Center had on

these prozrams, Certainly we werc {nvolved to s-nc oxtent in all of then, but

Contor staff did not play the same role in shaping the naturc or direction of ac-

tivitics in Continuing “ducation for Tomen, in Urban and Community cducation, in

the Rutscrs Labor Prosram, or in the arts orosrams as it ¢éid im the Special Degrec

@ or International arca. In thc Continuing rducation of Woncn, the publication by

Froda Goldman (£ quninghxogyggg'ﬂgg;), and her active participation im scores of

ncetines has undoubtedly had sonc impact on thc kinds of programs being nlanncd

and considcered.,

L I e R e e s e 7

In the arts area, the contimuing >ublications of the Centcer, (the parti-

3 TSSO

{
) cipation in the associational meetings and support for Arts Cermittecs in NUEA?

and our own proposals for cducation of audicnccs for the arts’ had some influence

on dcvelopnments in the arts cducation,

TR TR R A TR g T A

Similarly, thec continuing comnccrn about urban and comnunity cducation by

CSLEA, the participation of Kenncth Hayzood in various conferences and nectings,

the consultation and our jpublications has furthered the idea and craphasized the

] regponsibility of universitics for cormunity and urban cducaticn.

In the Putgzers labor progran the activity of the Center was not osrinar-
o 'y o 'S

ily in terms of deweloping an idca or ccneccot bLut rather it was one of providing

respectable outside intorest, (and modest funds® Sor an idea which nceded more

oxposurc and sorie support if it was to develo; and becone institutionalizcd in

an cffcctive manner.

In the Indiana orogram for Steclworkers, OSLEA was not directly involved

in developinz or conceptualizing the initial idca. This had alrcady been done
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by ncembers of the oducational staff at the Unitod Steclworkers Union in coopcra-

tion with Indiana University. Nevertheles s the Center was invcived to sonl CX-

tent in rccommending changcs and ancndments in the progran as w:11 as in the oth-

or threce components. Contlr staff was hijhly involved in coopcrating in thc op-

eration and concurycnt evaluation of the exoerinental progran; it did not disscm=-

inate the idea to the field but did provide material to the Sceclworkers union

for usc in disscnminatings the concept and the rcsults to other Niscricts of the In-

ternational; and it worked closcly with the University and thc union in helping

to adopt and {institutionalizc the idea,

In other words in the above five activitics although the Center was prob-

ably not thec prime-mover or the initiator of thc idea orx activity, it did provide

various kinds of support, visibility, cousultation and legitimacy for these activ-

{ties and thus played at least some part in their continuation or in their dis-

scmination to the ficld.

The rolc which the Center slayed with rcspect to the five activitics dis-

cussed above suggests that there is a ncced not only for an organization which

dreans up new ideas itoclf but also for onc which is rcady and able to identify

{ntercsting idcas and break-throughs which cmerge in the ficld and to provide

counsel and assistancc in helping that ideca to Frow both within the initiating

institution or organization as wall as in the ficld as a wholc,

Turning to four othcr programs Or arojects in which CSLE. had a major in-

tevest (the Laboratory College, Counscling, the Evaluation Project, the Tcaching

Style project’ we find =hat thesc did not come ©O fruition »rimarily because the

Conter did not follow throuzh after the initial idea devclopment an¢ the eerly

axperimental stage. In terms of the chart there were legs than four conponents

} present.
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In the casc of the Laboratory Callezc, we gave up after the first experi-

nental progran at Northwestern not becouse we were convinccd that the idea was un-

sound but rathcr beecause of the problems and difficultics involved in launching

it, combined with the shifting iuterest and prioritics in CSLEA, Insofar as thc

Laboratory Ccllege is concerncd we cove birth to 2 socund idca for continuing edu-

cation but obandoned it too soon in the face of ninor nbstaclcs.

On the counccling project, I belicve we must assumc najcr responsibility

£or abandoning an importcnt and potentially «ffective progran direction. We

played an important part in the fnitizl eonceptualization of the idea, for the

Chathan Conference, in helping to securc £oundation suppert and in overating a

confercnce which stinulated considerablc interest in further expcrimentation,
Despite all that we had going for the idea, we failed to follow up on the next

steps and appear to have abandoned 2n irmportant idea just when its time had

cone,
In the Tvaluation Project we were active and encrgetic in dcveloping the

concept, in involving a large number of peoole in the field process of setting

objectives and thinking about cvaluation. We did a good job of cormunicating

the concept and the method throush a varicty of mectings and conferences. The

CSLEA publication on evaluation remains significant work in the ficld, But herc

again, we wcre not cble to carry tarcuzh to the final stages, much less institu-

tionalization and adoption. The major obstacle here was our inability to secure

adequate funds. Although it night have been nossible to securc support after
CSLEA had noved to Boston University, by then the size of the Center staff had
been reduced, the prinme-movers on the project had disperscd and members of the

renaining staff were involved in 2 varicty o>f other projects and activitics.

} Thus the possibility of reviving the project was not cven scriously considered.
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g rs far as the Tcaching Style Project is concorncd thc problen of its

5 F§%s)
c-ntinuation and of mcking a major imnpact on the ficld was not so nuch in ternms

of lack of follow-up as it was that the initial purposc of the project (attempts

s

: to identify appropriate tcaching styles and to oxperiment with their usc) be-

i
canc altered to the point where the major interest in the orojcct became one of

nurc rescarch in teaching styles. The cutcome ~f this shift in emphasis was a

sound and scicrtific study and a respectablce rescarch report on teaching stylcs

T e T B s e o

in continuing cducation but, bccausc of the shift in direction, the outcome was

rcsearch report rather then narticular changes in tcachiny styles for contin-

a
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uing cducation,

Turning to liberal cducation for executives, CSLEA operatecd at all times

T (LT M 196 g e

in a rathcr periosheral manner. The mejor sponscr of the idea was the Fund for

AT

. £dult Education or A.T.5T. rather than CSLEA. To some cextent the Center and FAR

A 3 e e QU e e S T L R 5 D e —_

‘ appeared to be working at cross purposas. In the Fund's opinion the Coenter was

3

Gt

9 t~0 much concerned with cvaluation and ton little comcerned with promoting 1ib-

eral education for executives. The Gould House Conference sponscred by the Cen-

ter in 1958 cculd have been cffective in helping to stimulate a penctrating in-
quiry into the objectives of thesc programs and in arriving at a more rcalistic

anplication of liberal education for exccutives development. 4An unpubliched re-

sort on the confoerenee contained some excellent cormentaries, raiced some irpor-

Bt i R = B A

tant and cignificant questions and made suggestions for further study and devel-
onnent., For various rcasons, including the di fferencés between the FAE and the
CSLZA about the nature of thc report, it was mcver published. It seens to mc
the differcnces could have been ironed out. >Zcrhaps one reason it did not hop-
nen was because in the face of many competing intercusts, it did not scen worth

the effort. As 2 result the oprortunity to play a rcle in liberal cducation for

cxecutives fell by the wayside.

gt e
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So far in this Chapter I have focusscod entircly on twenty defineable pro-
cran areas or activitics which have either beern spawned by CSLEL or in which it
was involved in a najor way. It would be unfortunatc to create the inpression
that they represen: the coaplete story of the Center., Ficld work is a notable
example of another important aspect of our work., Tield visits to over a hundred
institutions varied cenormously from mcrely providing seneral institutional sup-
nort described in thc preceding chapter to working with institutional staff over
fairly extended »eriods on the devclopment cf specific progran jideas and activi-
ties. (A commlete report - as of 1953 - of the nature and impact of CSELEL on
various institutions is available in the form of the Impact Studies which were
srepared in 1960 and up-dated in 1963 in connection with proposals for support
fron the Tund for Adult Education in 1961 and from Carncgie in 1963.)

Some idca of the varied naturc of these activities is also provided in
the March 1967 Hewsletter which includes an overvicw of Center activities, as
wcll as in Whipple's History. No attempt is made in this final report to cover
all such activitics and outcones of field visits and consultations but a few will
be surmarized herc so that this aspect of Center activity may be acknowledged.

The followinz includes some (but ccrtainly not all) opcrations and pro-
grans which resulted from Center ficld visits and consultations:

University of “lashington - developnent of Cormunity Liberal education
Seninars (linited financial support) still in oncration.

Syracuse University - Tn addition to Speecial Degree and Backsrounds Con-
ferences, also faculty-seminars (linitcd finan:ial supyort) still in op~-
eration.

Western Pescrve University - General consultation on varicus liberal cdu-
cation seninars many of which are still in opcration.,

“ucens College, Chatlotte, II.C. - Consultation on developmen: of new con-
tinuin; liberal education program for women - still in operation

University of California at Los Angelzs - Ccnsultation on Liberal Zducation

progran for Union Cfficers (limitced financial support ) still in operation,
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Roosevelt University - In adiiticn tr initial discussions about Special

Desjrec proorams, consultation on Continuing Educaticon propgrams for WVomen -
still in noeration,

Ozklanc University, R2ochester, lich., - Consultation on alumni and counscl-
ing »orojrans - still in oncration,

University of Wisconsin - Consultations on multi-media, special degree,
Alunni orograms, Arts in Society - (limite? financial support) - still
in oneration. :

Cleveland ftate Univur31;y - Consultation on plans feor expanded extension

srogram resulting in adoption of nroposzl, securing of local funds for
»lanning and transfer of Haygoosd to CSU. - still in operation,

University of South Florida - Consultation over five year period on devel-
opmant of varicus liberal education sroprans as well as on development of
Soecial Degree proprams. - still in operation.

University of British Cnlumbie - Continuing consultation over ten year
seriod resulting in varicus experimental community arts, liberal cducation
discussion and other prosrams - many still in coeration,

Mofstra Cclleye -~ C-nsultaticn with ex-visitiny; staff member, Hy Lichten-
stein on various counselin;; and liberal education programs - still in cop-
eration,

Mew York University - In addition to consultation on special iissociate
in irts orogram, continuing consultation on other experimental liberal
education programs,

University of Vyoning - Consultation and assistance on experimental liber-
ty_ A

L

2l education orograms operated through Agriculturzl Extension.

University of Chicayo - Zvaluation of Fine Arts Pro-oram and active parti-
cination during initial ycars in Surmer Workshop for Administrators -
still in oneration.

Michigan State University - Consultation on various liberal education pro-
grans includin; active participation in early ycars (assistance in »rogram-
mine and evaluation) in winter ceminars for leaders in adult education -
still in operation.

University of Cmaha - Hzloed to sponsor initial eonference on use of Tele-

Locture in continuin~ education an? sublicized the method widely in the
field.

Institute of University Studies - counseled on cdevelopment of Dprogram, as-
sisted in formulatln and ovgrating evaluation of initial »rogran - still
in operation.
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oucens_Collegse, H.¥, - Consulted with, co-spenscred, nrovided financinl as-

ot e e o

sistance tc and publishe?! cormentary on experimental seminars in liberal ocu-
cation for adults,

development. Go-snecnsored Conference on Corparative Study of /Acult Tlucation
(Exter) and New Encland Conference for Extension Directors.

Mew Bnglamd Center of Continuing Zducation - Consulted during early days of

! number of addirional exanr~les of the Center's impact on individucl insti-

&

~

tutions with resvect t~ specific prosrams could be cited but the above provides a

seneral idea of the manner in which Zenter field werk and consultation has stinu-

lated important instructional activity.




IV, IN RETROSPECT

Assuning that the major function and role of CSLEA was as a change agent
in the ficld of higher adult cducation, how successful have we been and what have
we learned from over fifteen ycars' cxperience that nmight be of some guidance to
another agency or organization which trics to influence programs and directions in
a specific arca of education? Bascd on one or two fairly complete successes, a
nunber of areas wherc we had some lasting influencc and still more where we made a
nice splash but had no continuing impact, I believe it is possible, in retrospect,
to make Ssonme Zeneralizations about the ingredients racquired to bring about changes
in the educational establishment and its activities.

First however, let me attempt 2 very brief assessment of whether CSLEA has

made a difference and if so, in what ways.

A, Did CSLEA make a difference?

Discounting personal involvement and resultaut wish-thinking it does ap-
pear that during its life the Center did make some difference and bring about some
changes in the field of higher adult cducation. The extent to which these changes
are significant and important - and will continue to influence the field of higher
adult education afters its demise - can only be evaluated in the years to come., At
the present, however, it does secem that CSLEA has had some impact on the'thinking,
attitudes and action in the field of highcer education in the following ways:

1. As far as people - and their attitudes and actions are concerned -
we believe that there are now significantly mcre people in the postions of power
and influence in the field of higher continuing education who are intcrested in
and willing to plan and experiment with programs of continuing liberal education

than in 1952, Exactly how many people have changed their attitudes toward contin-
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these changes will be - in the

uing literal education and how decp and enduring

continuing gadfly in the ficld remains to be seen. I do believe,,

in the fiecld will coniinue to nlan,

absence of a

however, that the ex-staff nembers now active

experinent with ard develop important prograns of continuing liberal education.

I also thirnk that a sizcable nortion of those individuals who worked actively with

the Center in operating experimental and demonstration prograns and as visiting

staff nembers will continue to be experinmental and innovative and that their con-

cern for the liberal education of adults will not diminish with the termination

of the Center. It also seems that a sizeable portion of {ndividuals - Deans and 3

s - who took part in various conferences, seminars and meetings sponsored

Director

or nperated by the Center have been influenced to scme extent and will be more %

open to and acceptant of programming in liberal education of adults in the fut-

ure. Viewing the various kinds

|
of CSLEA activities I believe that the involve- j
in the Liberal Education Seminars was significant and %

ment of Deans and Directors
important in changing attitudes and in influencing gaveral score of these leaders ?

to experiment with and to develop liberal education programs in their own insti- '
i

tutions. Having involved individuals and instituti-us in this awareness of the %
)

importance of and satisfaction in liberal education prograns on a personal basis,

nt in the annual Leadership Conferences, buttressed by
|

their continuing involvene

£ the possible sat-

the on-going flow of publications has helped to remind them o

TR S R

isfactions, gratifications ond pay-offs in the liberal education of adults. The

the Leadership Conferences, the

R R T

combination of the Liberal Education Seminars,

ficld visits to hundreds of institutions, the exposure to idecas and programs at
;

the Center, the availability of CSLEA staff and funds to nourish attempts at 1lib-

torature of liberal adult ed-

LIRS, w2

eral education combined with the development of a 1i
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ucation did have a discernible impact, I belicve, on scores of the leaders and op-

YRR TR

crators in the field.

St e
Pt s, N
T ——— »
S it e G A A et

;
s )
L - g
4

Ry S TR feasde AL sk g e T e L )
LR R i g T L A SN MR T A S G5 ’
o " AL AL gt Sy s AT SR S AR e R ) ¢



2. As far as thc institutions of higher education are concerned - we feel

that we havc had a discernible influcnce nil this class of instituticzus an< have
2ii£?d to crente o climate ncre cece~tant of chenés in continuin - lidernl elucco-

The large number of ficle visits which ordinarily included visits with
the top administration of thc institutions cffcectively supported and buttressed
the interests and desircs of the continuing education operators who wanted to cx-
sand and experiment with their ectivities in the field of liberal education of
adults. The docurcntation of these ideas through the growing number of CSLEA
publications and official Center involvement with the leading organizations and
associacions in the field also contributed to a growing acceptance of the con-
cept of the liberal education of adults on the part of key aduinistrators in the
ficld. Whether additional or more focusscd and concentrated activity in the area
of developing such support for continuing liberal education could have been help-
ful and whether we actually did as much as night be desired is a moot question
but certainly various aspects of our activitics were important in supporting and
providing some outside credibility and sanction for what the Deans and Directors
wanted to do with respect to the liberal education of adults. In this connection
the very existance of the Center and its consistent support for the Iiberal edu-
cation of adults certainly provided the kind of intangible support to the Deans
and Directors which aided and abetted then in their own desires for program dev-
elopment.

3. As far as experimental and innovative programs in continuing liberal
education - evidence suzuzests that CSLEA activity has paid off in terms of more
and nore inmaginative prograns in a sizeable number of institutions.

Important as was CSLEA activity with respect to institutional and indiv-

idual acceptance of the broad idca of liberal education of adults, in the final
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analysis it is thc actual program innovations and developments which indicate the
extent to which the Center has been successful in achieving its initial and perva-
ding objective. A review and analysis of university extension and evening college
catalogues and a comparison ¢f the offerings and prozrams in 1950 with 1968 indi-
cates that scores of institutions have incrcased enormously the number and expanded
and diversified thc nature of their offcrings in the liberal education of adults.
How much of this is a direct and attributable rcsult of the work of the Center and
how nuch might have dcveloped in the absence of CSLEA is,-of course, difflcult to
detemine. In scores of cases, however, it 1is possible to cite some kind of Cen-
ter invol#ement (cither through field visits, small grants, experimental programs,

conferences, or the personal involvement of th.: Decan or Director in CSLE. activi-

ties and programs) in situations and institutions where there has been & distinct
and discernible increase in liberal cducation programming and activity. Also, as
reported on a surmmary basis in the preceding chapter, CSLEA has had some recorded
impact on a variety of specific impact fronts thus evidencing a direct impact on
the kinds of prograns developed in a humber of specific institutionms.

4. "lith respect to the literature of adult education - CSLEA has had a dis-
tinct and discernable irpact on the field.

In this area it is fairly casy to record the fact-that prior to the emer-

gence of CSLEA there was almost no body of literature and few individual writings

which concerned themselves with the liberal education of adults. Although a very

few articles did anpear in the journals in the field there was no continuing liter-
ature and few important pamphlets or publications which focussed primarily and con-
tinuingly on liberal adult cducation. Reference to cither the Index of the CSLEA
Newsletter or to the list of Center nublications suggest the wide variety of pub-

lications - both practical and philosophical - which now serve as the basic body

T T e e e e e e e ] S S
e, |

)

TR I R

LTI ot by AT s s e T A R i
S i sy N g g A A s e o P o



7 e e iope vt

3’ »f literature in the ficld of continuing liberal education. The extent to which

one or a series of publicaticns have resulted in new progran developments or ex-

ek e . v

nanded emphasis on the liberal education of adults is difficult to document but

certainly the development of this body of literature has nade the field of contin-

uing lideral education a respectable and visible aspect of higher education, For-

tunately, thanks to the interest of Syracuse University and the continuing gener-

B —
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csity of the Ford Foundation both the CSLEA nublications and the Newsletter will

be carried on by Syracuse University after thc termination of the Center in the
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Fall of 1968.

5. As far as mechanisms, cormittees, organizations and publications commit— ]

T B e P S

ted to and concerned with continuing liberel education, CSLEA leaves bechind it a

\ number which will carry on the drive for professional and liberal adult education,

o AN R NI oo A TS

s

s ) even after its termination.

A number of off-shoots of CSLEA activity durinmg its existence will continue
and are likely to have long-lasting and positive influence on the field of higher
adult education. Examples of such comnittee activities or organizations are: The

s
E AUEC - NUEA Cormittee on Minimum Data which provides the only regular reporting of

S o KK B L s b 0 gt S T S

Rescarch - which provides for annual exchanges of infornation and reports about i

E activities in adult education in the U.S.; The National Seminar on Adult Education
2 significant developuents in adult education rcsearch; The American Council on Edu-
5
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cation Cormittee on /dult Education - which focuses the attention of the most po-
| tent and prestigeful University Association on directions and developments in con-
v

4 tinuing education; The Annual Syracuse - CSLEA “"Backorounds Conferences” which

bring together scholars from relevant disciplines with key adult educators; the In-

2zt Atk g P
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é ternational Congress of University Adult Education - which serves as the only inter-

i‘ ) national organization active in bringing together university adult educators fron

i S e a2 i

%
E all parts of the world and which carries on a continuing publication progran aimed
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at international adult ceducators; The Negrc College Cormittec on fidult Education -
wvhich is now liquidating but in the process will provide for the establishment of
V a2 Southern-based continuing committce which will carry on the work of stimulating
; Negro Colleges to cxpand and enlarge their continuing education activities; The
Clecaringhouse which scrves to circulate information, publications, research and

information about University adult ecducation, started by CSLE. and transferred to

Syracuse University in 1964. The CSLEA publications and Newsletter which will also

{
’ be trangferred to Syracuse University in the Fall of 1968; and various special
continuing education programs which will continue to be offered by institutions
of higher education such as the Special Degree programs and the liberal aduca-

tion programs for union members, long after the demise of the Center.

ChE R R T

Despite the fact that the Center is beinz terminated and that the impor-

ok e

tant gadfly role which it played for some seventeen years will no longer contin-

ue, the above brief summary suggests that the influence, leadership and stimula-

S o 2 K
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tion of the Center will carry on after its termination with respect to: key lead-
ers in the field; & numbef of leading institutions; experimental programs; a ccn-

; tinuing literature of liberal adult cducation; and in terms of a variety cf contin-

ki A O i ST A A 5,

i uing committees and mechanisns which will support various concepts and aspects of

the Center even after it terminates,

Ko
O

B. The Essential Ingredients for a Change-Agent,

b
a

Based on this overview of my impressions of the lasting impact of the Cen-
ter and the foregoing rcport on its activities it seems possible to suggest wvhat

are the necessary ingredicnts for an organization which is trying to influence and

RS R I s iz e ot

change the educational establishment.
1, It nust operate as a quasi-independent orgamizationm.

This means that thc organization must have independent financing (i.e., not
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financially dependent on the {nstitutions it is trying to influence foz basic
support but at the same time having some organic or organizational relationship

to the associations or official bodies which represent the particular area of

education it is trying to influence.).
During most of its active life, CSLEA had representation from both AUEC

and NUEA on its Bosrd of Directors and it worked closely with other associations
in the field. It also had staff representatives serving on various committees in

the associations and thus had ready access to the leaders and the key associations

in the field with which it was concerned. At the same time it was not dependent

on the associations or the individual institutions for support and had ample funds
available from FAE to carry on its work and even to provide some assistance to

m rticular institutions which were willing to work along cxperimental lines of

interest to CSLEA,

stration programs.

The quasi-independent nature and stance of the organization is not enough
unless it is also able to either give or secure special funds to provide some fi-

nancing and support for experimental and denmonstration programs which it works out

with institutions in the field.
During the period of major impact (1956-562) CSLEA had officisl representa-

tion from both AUEC and NUEA on its Board, it made 2 large number of small grents
to institutions to carry on a variety of experimental prograns in which it was in-
terested, it was active in the meetings and committees of the two major associa-
tions in the field, During the initial period, the impoverished budget either

prevented CSLEA from taking programs of central concern tc it to the field on an
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experinental basis, or it forced it to carry on programs already accepted by the
ficl - and in many cases programs which could be financed by cooncrating insti-
tutions.

The areas in which CSLEA was ncst effective in influencing change and in
stimulating the deve opnient of programs, orzanizations or activities which will
continue after CSLEA terminates were thosc in which the Center was able to inveét
sonme seed moncy (either from its own budget or from cooneratins foundations) for
experimental or demonstraticn prograns. For example, this-was the case in the
areas of special degrces, international activities, research and joint reporting,
liberal cducation for specialists, etc. During its final period, although the
Centcr continued to spawn a number of intercsting and important ideas, it did not
have funds available to invest in experincntal and demonstration programs, and thus,
in 2 number of cases, tinmely and important idcas did not get off the ground (i.e.
counseling, special liberal cducation programs for womnen, urban continuing educa-

tion, etc.).

3. It nust provide for activc ficld involvement in the development and test-

- n

_ing of experimental programs and projects.

Here again it was primarily during the second stage of its 1life that the
Center was most active and successful in achieving a high involvement of the field
in planning as well as demonstrating experimental psrograms. During the first per-
iod the Center was more intcrested both in selling and promoting specific approaches
as well as findimg out more about the ficld,  During the final period it did not
have the funds to involve the field nor to support their experimental activity in
prograns of primary interest or concern to the Center. Even during tie second per-
iod, there 1is a noticeablc difference in the continuing impact of CSLEA on programs

)which provided for high field involvement (in planning as well as in execution)

as comared to those spawned by CSLEA without institutional participation or in-
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volvenent despite the fact that funds were available for experimentation.

For cxample, the special degree progran, the liberal education programs at
Northern Illinois and the secrctaries, the programs carried on with the steelwork-
ers, the comnittees developed with the ficld in the arcas of joint reporting and
research, the legro Collese project and the activities in the intcrantional area
werc all developed with 2 hish degree of field invclvenent and the experimental

nropra s or develcping activities werc either carricd out with ample field parti-

cipatior or by the field itself. By comparisor.,, thc Laboratory College and several

other projects which were probably at least as exciting and challenging as some of
these adopted by the field did not provide for or build in active field participa-

tion in either the development of the idea or during its experimental stages.
Durin; the second period, field involvement -- Locth in carrying on exper-
imental orograms and alsc in dreaming up ideas and »rojccts -- was emphasized and
increased in most activities as a result of: the very active field work program
carried on by the staff, the continual prescnce of visiting staff members at the

Center, special confcrenccs and planning sessions, and the hijh rate of field vis-

itors at the Center office.

4. It nust_concentrate its activitics and energies on a reasonable number

- ——— o

of areas and focus its attention on a limited number of projects.

. ———- G s Tl @ o - - - PR S

The experience of the Center makes it somewhat difficult to substantiate
this hypothesis since therec was sractically no timc during its existence when it

agreed to focus on just a fow actvitics and programs or to husband its staff and

financial resources for just a few projects.. Nevertheless, during its early days

a very conscious cffort was made through staff, Board and fiecld discussions to ar-

~ossibly limited areas of concentrationm.

rive at some focus and some definable and
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During its second pericd, throuzh the lanned annual staff seninars there was a
conscious cffort to define areas of emphasis and target activities and the Board
was highly involved in reviewing end discussing progran activities and priorities.

There was certainly scme effort during this scecnd period to at least define a num-

bor of areas of concentrati on. During the final period == because of the need for

gparnering additional income and support, the focus was nore diversified and diffuse

as a result of moving into areas and activities fcr which support could be secured

rather than foccussing only on areas of »rimary concern and interest to the Center.

In other words, during the first period there was a distinct cffort -- in coopera-
tion with the Board :.nd field -- to definc and demarcate areas or emphasis and pri-
ority. During the second period therc was hich involvement of both a changing
staff, and active Board and the ficld in general in helping to shape direction and
emphasis (and there was sufficient basic and subplamentary support to make possible
experimentation in a number of areas). During the4fina1 neriod, however, the staff

was forced to move into a number of areas and activities -- sonme of thenm only per-

ipheral to the major purpose and gcal of CSLEA -- and thus it lost its major impact,

thrust and influence on the field and mininized its impact in tcrms of its major

areas or concern and its core objectives.

By comparison with the last ycars of the Center, one might look at the work
and influence of the National Committee on Honors Programs which focusscd all of
its energies on the development and experinmentation with programs of independent
study in colleges and universities leading toward a baccalaureate degrece Because
of this pinpointed focus and concentration, this committee achieved major results
in the develovpment of prototype and the expansion of additicmal honors programs in
universities. Althoush it may not have been possible (or even disir-

colleges and

able) for CSLiA to focus all of its activities in only one directionm, it is likely
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that it would have had more lasting impact if it had limited its goals and energy

in fewer directions.

supporting services to bring about change,

e g B . O ane e & - -

]
|
f
f
;
5. It must provide for a multi-faccted and diversified plan of action and |
]
13
b
}

The areas and pro_rams in which the Center had its greatest impact involved
a great varicty of activities and aprroaches. For example, in the special deygree 5
area it secured active involvement of the field in developing. plans and experimen-
tal programs; it secured special seed money grants to support experimental programs;
it sponsored a number of special meetings and conferences to internret the experi-
mental programs and to intecrest and involve other institutions in the concent; it ;
published a number of reports, theoretical articles and cevaluations about the activ-
ity both in CSLEA publicetions and also in other accepted journals in the field; it

dewoted a considerable amount of CSLEA field work time to discussing the idea and

et n g g x g aes

developing interest in it in a number of institutions; and the concern and activi-

2o
e

ty of the Center in the special degree area continued over a long period of time.

et

6. It must secure_ formal and official sanction as well as active involve-

. - - o

nent from the official organizations and asscciations in the field.

— - . v e~ mee - e - .. [

CSLEA was fortunate from the outset in having the AUEC as an official and A

13
3
K A
Y
;
9

participating organization -- with formal rcpresentation on the Centver Roard -- :

Zh
Eis

T ST

and later in developing a similar relationship with NUEA, By dint of this offi-

cial relationship and sanction, thc Center had built in access to and support from |

AL A

e

the key organizations in the field and throush the formal rcpresentation of members é

of these associations on it 3Board, it permitted these organizations to participate

btz 2

in its policy making and development. This rclationship provided the Center with

a semi-official hunting license, thus providing it with ready access to the member !

e e,

it ARG th e B e e s ke

iiw) institutions of the associations, aAttempts to enlarge this scmi-formal relation-
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;ssocdation of Cclleves and some

W“,

shi> with other associations such as thc /lrerican

of the regional associations of hi-her education -- which might have expanded and

[y

v
s i o

facilitated thc Center's arca of influence in the field -- were attemnted but did

not come to fruition,

s
R et

Athourh this formel kind of relationship with the AUEC and UEA continued

ough the final period ~nf CSLEA activity, the lack of core funds resulted in

oot Mo oot
e

thr

less active »articipation by the associations in the planning, involvement, and

~rogram activity of the Center and in less frequent and gustained narticipation

sy AMES A e Aot -

annual conferences and comnittee necetings of the key asso-

T rrans

by Center staff in the

Ay

ciations. In additfon to the continuing associatior and official rclationship to

i the two key asscciations in the field of higher adult education, thc Center was

successful in a number of programs (again the special degree as an example) in in-

volving official organizations such ar the U.ST Office of Education, the National

Acerediting Association, the Department of Dofesne and the /merican Council on Ed-

et 55 v
s o
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ucation either in publicising the projram, in cooperating in mecetings and confer-

£

ences about the program, or in sroviding it with official sanction and support.

Goins beyond the higher adult education associatious and soecific programs,

the Center did for a number of years and in &f ferent ways work closely with the

American Council of Educeation and with the individuals who were the officers as

This working

RS PR

well as the staff of the Committce on University Adult Education.,

reletionships with the AAC rermitted the Center to have soric limited access to the

A Ry S st

presidents and top university officials through the AAC, but it did not provide

the official kind of sanction or entrees to the Presidents which CSLEA enjoyed

CAhSpaish e

%, throughout its life with the Deans and Directors. Intcrestingly enough, reviewing

7

i the institutions where CSLEA was most active and where it had a real impact and a

RGP

or ancther top adninistrative

K

.) lasting influence, in almost all cases the President
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official was intimately involved in the program ané Center staff worked closely

) with thesc top officials.

7. It nust_continually ;lay & leadership role anc assume a Pogition of

agent provacateur_ in the ficld,

Unless the organization which is attemptins to influence and bring about
chan:c ;lays a continuing rolc as a developerx an! stimulator of ncw ideas, un-

less it sushes for new ) rograns and experiments and unless it is active in arecas

which constitute cuteing odics and new directions in the field, it will end up

nore as a reryice agency than a change agent. Given the other ingredients out-

lined aboVe, it is still possible for an agency to abdicate its leacdership and

agent provocateur role for one of service and accormodation unless it continually

sces itself and ig ablc to opcrate in that role, During the first two periods of

its activity, the Center, building on thc other esccntial ingredients, did indeed

%‘ ;  fulfull this agent provocateur role -- and it was able to do so because it had

che money, the official rclationships and sanctions, the involvement of the lead-

f
|

ers in the fiel¢ and a shifting and changing staff., During its final yecars --

~rimarily because it had to depend on financial support from the field to make 1its

existence possible ~-- much of the leadership rolc and many of its innovative and j

highly cxperimental activities were sacrificed and subordinated to those activi- |
§ tics which could brin~ in some extra income or basic support for the Center (and |

these vwere orimarily scrvice or basic study activities rather than highly origin- %
al or creative projects). g
¢ At this point t is difficult to determinc whether, in the licht of this §
conceptualization of the essential ingredients for an effective and potent change

acent, the Center should have gone out of existence in 1962 when its budget was

e A AP W T oy

drastically curtailed and its creative influence and gadfly rcle was resultantly

‘-) dininished. It is possible to arguc that between 1962 n a 1968 the Center was,
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on the onec hand ablc to bring to fruiticn a number of Drojects then under way and
on the other, to provicde important anc significant services in the ncre pedestrien

consultant role but, whether it really became a different kind of aninal and a2
difforent kind of organization as it lost some of the essential ingredients out-

lined above, it is difficult to evaluate entirely objcctively at this time. It

is hoped, however, that the above analysis may be helpful in thinking about the

nature and financing of futurc change acents in the ficld .of education.

8, Finally, and -ossibly nost_ important, it is_esscntial that it adopt a

firm and clear-cut_stance regardin; joals_and procedures, and that such stance be

mirrored in its activities anc methods,

e - ® —— - ———

It is true that CSLEA, over the ycars consciously reviewed its core objec-

tive and adhered to it. At the same timec the tension between the concept of the

Center as a 'Think-Tank' or a modificd Center for the /dvanced Study of Liberal Ed-

ucation for Adults on the one hand or as a conscious and active change-agent on the

other was a continuing one and one which was never completely resolved (as is tes-

tified in Yhipple's history and various staff documents and papers). There were

~ «

differences amcng :ue staff as to whether the Center should be orimarily responsi-

R s

ble for following up cn a sound and tested idea to the point where the idea was

broadly disseminatcd and effectively adopted and institutionalized or whether the

most important task for the Center was to dream up and talk about ncw ideas re-

R —_—

gardless of what happened after the idea was developed,

In a similar vein there was some continuing disagreement about the extent

to which new ideag and concents should be developed primarily by the staff or by

T

them in active cooneration with the ficld, In Hudson's consultant rcport he em-

-hasized the problem which grew out of concentration on ideas and concepts devel-

S AT ok

'X ) oped by 2 small groud, apart from the ficld, and recommenced that, in the future,
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*here should be greatly increased ficld involvement in developing ideas and in
testing ther as well as in translating them to the field.

As already nointed out both in this document and in Whipple's history,
these tensions probably can be tolerated and may even be desirable in a large,
well-financed operation where there is ample tirme, personnel and mosey for both
kinds of apnproaches. But in a smaller operation with limited funds it is probably
essential that therc be total acreement on whether the operation should emphasize
one direction or the other. I belicve it is demonstrablc that in the later ycars,
as the tension becamc more acute, as the Center becamc less dircetly oriented to
its change azent rolie, and as we di? less to involve the field actively in plan-
ning and experimentation, it also became less cffective and less of a factor in

bringing about the desircd changes in the field.
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Chart Surmary of CSLEA Impact

- - W o d——

ization to Support Hipher Adult Education

~

Development of Orszan
o —— e .p_.. Py SO st S Lpopelox g Y . e Scmint:: o

Interna-~ A(:Ult”;;'..::h--
tional tion -e-
Negro College congress searcu _
Development of concept or idea |
|
Idertification of need X X P
Program stated in writin? X X I )
Reviewed by field X pie X L
Development of Experiment or
Prototype X i
Soecial Institutions .t ! NA . L
o
!
Special funds available X X X !
|
Concurrent evaluation X NA 1. K 3
Dissemination to field ‘ i
Publications X Y )8 ?
!
Meetings, Conferences Y Y Y ) ;
Consultation with others X X J0/2 | %
Adcltional funds available X X MA j
1
Adoption and Institutionalization |
|
ﬁ Sanction from the establishment K 1
Mechanism for continuation x! X v i
. ]
Still Operating x! X z . j
|

Key: Y - some activity
Y - considerable activity

- 77 - little or no activity
( ) Mote 1. - Mechanism currently being developed which if successful will provide forr ccu-

T

tinuing operation.
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pase 2

APPLICATION OF TAXOUOMY TC CSLE.L PROGRAMS LMD ACTIVITIES

Development _of Audiences for Hipher Adult Education: Labor

Stecel- VJayne
workers Stz:e Indiana I Putpers
Development or concept or idea
Identification of need X yA Z Z
Progran stated in writing X Z Z YA
Reviewed by field X X X Z
Dcvelopment of Experiment or
Prototype
Special Institutions X X X Z
Special funds availableo X X X ‘ﬁ’ X
Concurrent evaluation X Z Y X |
% ) Dissemination to field
Publications X X Z X
|
Meetings, Conferences X Z Z X ‘
—*ﬁ =1 i
Consultation with others X Z Z Z ?
Additional funds available X Z Z yA ]
Adoption and Institutionalization
i
Sanction from establishment X X X s ‘
Mechanism for continuation X X X Z
: Still Operating ? X ? 2
w‘ |
| ;
é Xey: X - some activity |
) Y - considerable activity i
- Z - little or no activity i
]
!
g'_; - - ;i
o |
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naze 3

APPLICATION OF TAXCIIOMY TO CSLE.A PROGRAMS AND ACTIVITIES

Development_of iudiences of Hijher idult Ecucation: _Others

a __Teachers Alumni |

Development of concept or idea
Identification of need X X X
Program stated in writing X X Z
Reviewed by field X X Z

1
Development of Experiment or
Prototype

Special Institutions X X X
; Special funds available X X X

11
i
E Concurrent evaluation X X ——# X

] Qipsem{gg&}on tquy%lén

§ Publications X X Y
!

t

g Mecetings, Conferences Z X ”t X
? Consultation with Others yA X X
g fdditional funds available z 7 Z
Adoption and Institutionalization

1

é Sanction from the establishment X X X
} Mechanism for continuation z i X
% Still Operating y4 ? X

§{ ~) Key: X - some activity

% - Y - considerable activity

? Z - little or no activity
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APPLICATION OF TAXCMNOMY TO CSLEA PROGRANS AD ACTIVITIES

Development of /udlences of Hizher /idult EZducation: Others

Tomen Executives Lxts
Development of concept or idea
Identification of need pid yA X
Program stated in writing X Z X
Reviewed by field Z 2 X
Development of Experiment or
Prototype
Special Institutions Z 2z _X
Soecial funds available 2 X X :
Concurrent evaluation Z X Y ;
Digsemination to field
Publications Y X Y ]
|
%
Meetings, Conferences Y X Y 1
Consultation with others X z z 4
Additional funds available Z Z Z E
Adoption and Institutiomalization |
]
!
Sanction from the establish- Z Z Z i
ment ;
; Mechangsnm for Continuation Z Z Z ]
: }
% S:111 O, erating Z Z A !
|
J

Key: X - some activity i
Y - considerable activity /
Z - little or no activity
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page 5

APPLICATION OF TAXONOMY TC CSLE: YROGRAIS AND ACTIVITIES

Develoyment of Programs for Hirher ..cult Education
Backgrounds i

Soecial Laboratory for Adult Urban

De;:rees Collepe | Education |Education

Development of concept or idea :
-3

Identification of need X X X X

Prosram stated in writin; | X 4_*7 yA X

Reviewed by field Y - Z Y X
Development of Experiment or a
Prototype |

Soecial Institutions Y ) 4 X X

—t

Special funds available Y X X X
Concurrent evaluation X X 4% Z X ;
Dissemination to Field
!
Tublications Y ) Z Y X !
]
Meetinzs, Conferences Y YA X X !
Consultation with Others Y A MA X f
Additional funds available Y Z VA X ?
~ 1
1 _Adoption and Institutionalization
g
| Sanction from the establishment Y Z Z X ?
%, Mechanism for continuation X <1¥ Z X X i
? Sti1l Doerating Y Z X X i
{ E
s

Key: X - some activity
{:} Y - considerable activity
Z - little or no activity {
|
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naze 6

APPLICATION OF TAXOHOIY TO CSLEA PROGRALS LID ACTIVITIES

Development of Methods_for Hisher Adult Education

b Auing Youpd

Uniform | Teaching Coun-
Education| Resorting Style selinz
Development of concept or idea
Identification of neec
X X X X
Procran stated in writing X X X X
Reviewed by field Y Y Z T
Development of Experiment or
"'""""'?fBﬁbtyﬁéf""“'“""
Syecial Institutions Z i Z Z
Special funds available X i Z X
Concurrent evaluation X X X Z
Dissemination to field
Publications X X X X
Meetings, conferences Y X X X
Consultation with others X X A 2
i Additional funds available z z A z
| sdoption and Institutionalization
f Sanction from the establishment ph X Z A
1 tlechanism for continuation Z X Z
,
3 Sstill ooerating Z X Z Z
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Key: X - some activity

Y - considerable activity
7 - little or no activity
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