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ADE BULLETIN, Number 20, January 1969

MINDING OUR OWN BUSINESS
By Daniel Bernd, United States Office of Education

Members of the English profession would do well to ponder Mark Twain's remark that

"To be good is noble; but to show others how to be good is nobler and no trouble,"
before they pass resolutions on such assorted subjects as the draft and the moral
climate of Chicago. While an increased social awareness can hardly be faulted, we must
be careful not to trade one kind of irrelevance for another, moving on the political
scale from right to left without examing our own responsibilities for the problems

that beset us, and thereby delaying their solutions.

To put it bluntly, I believe that those of us in higher education are directly responsible
for the ghetto, for urban disorder, for police rioting, and for the deterioration in
confidence between the young and their government. And rather than indulging in spasms

of moral righteousness about the iniquities of the military-industrial complex we might
well consider the educational power structure and our own place in it--not the sins of
politicians, scientists, space engineers, policemen, and legislators, but our own.

My premises are simple ones:

1. The shape and structure of American life is governed primarily by
education, our largest industry.

2. The control of American education rests in the hands of colleges and
universities, mainly exercised by liberal arts professors.

3. The nature of the American society is therefore the resultant of forces
inherent in the values and structures of higher education.

4. Higher education has organized itself as racist, elitist, selfish, and
irresponsible.

The fact of institutional racism in higher education has become obvious enough recently.
There could be no ivory tower dweller left who doesn't understand why children from Watts
and Harlem have little chance to get into college and why they can't pass our tests.

Yet members of the academic community have difficulty in understanding the connection
between their own elitist values and the racism of the institution within which they
operate. Their own humane liberalism is quite irrelevant in the face of an educational
world which institutionally discriminates. Our definitions of quality cause more dis-
crimination and waste more human resources every day than all the overt racists could
manage in a lifetime of effort. Given the opportunities to teach in, give money to, do
research with, or vote power for, we will exercise the options in favor of places that
rank high in the production of what are conceived to be quality Ph.D's, no matter what
the need is for other services. And those schools, of course, are the ones that devote
minimal resources to teacher education, and which know the least about and accept the
least responsibility for the communities in which they exist. Entrance into and power
within those colleges and universities are preserved by a system of tests and measure-
ments, grade-point averages, and self-regarding criteria of quality which, intentionally
or not, discriminate against those who are not trained in institutions attuned to those
criteria and staffed by their graduates.

Because we work those selection and control devices first and foremost in the service of
what we conceive to be our own economic and professional interests, we have failed the
people we have intended to serve. We are caught in a curious trap: our responsibility
is to transmit and transform culture and knowledge, the traditions of civilization, but
in organizing ourselves to preserve the independence and freedom necessary to meet that
responsibility we have erected a system that prevents us from doing it.

I have been led to this conclusion by some disturbing phenomena, primarily the political

— polarization along educational class lines that has appeared in the last year--phenomena
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which demonstrate that the problem is smmewiizr more difficult than simply compensating
for the neglect of the minority disadwarrzgsd. We have had a Presidential Campaign

in which one candidate forged 2 cozlitior Iecwesn college students, professors, and the
upper middle-class, and on at least one scczsion publicly called attention to the fact
that the educated people wvoted for Tim r3e ignoraunt for that other fellow. Another
candidate constructed 2 campaign rarefillr zimed zr the prejudices of the lower middle~-
class. I submit that when omne g rhe hero of college professors and another
of policemen, then something is wropg smmewhers. The suspicionm af intellectuals and
the educated by people who work with roeir lzmis may rest om some solid evidence that
the intellectual community has Dot and dezs 1ot serve their imterests. I would, to a
large extent, agree. If policemem act zs Izss than humane, don't the humanists bear some
responsibility for that?

While it is easy enough for us to see tmer scicels £zil ghetto children, we are mistaken
if we think we can fix it uwp by ciwil rigics lzws, opem~housing, increasing by a few
percentage points the number of unguallifizf xinoritry students admitted to college, or
adopting a mystigue of commumity partirirs n—hcwever important those remedies may be.
We must examine the reasons why we heve Tziled the riotimg cop as well as the rioting
black, find what it is in ps thet hes predfuced z clzss education system, and then do
something about it.

There is plenty of evidemce of omr fziluwes iz the schools, particularly by humanists.
Literature and the arts are cultwral m=iters cousidered mafnly the property of the
college bound. Why wocational steuld be considered more appropriate for the
poor, blue-collar class and jowvexile deliaquents, and Iiterature more appro-
priate for white-collar cilass amd the rich is mot very clear, but that is the
curricular fact in most srhopls. Advanced plzcement, enrichment, and tracking programs
do, empirically, in most schools, sort omt ciildren along class and income lines. (It
took the Federal courts to the Wesiimgton, D.C. schocl system of that truth.)

And when it comes time to go to college, (tiose that get even that far are the educa-
tionally privileged) the tickets of adwissics must be purchased by performance in school
and on tests which reflect the walmes of the college professors to a very marked degree.
What is taught and tested im school enormously on what college professors think
ought to be taught and, I am comvimced, #hzr they think their own children should learn.
We are familiar enoungh with the accomts ©y ¥ilovas Djilas and others of how Communist
elites tend to perpetuate their own, mew clzss by educational opportunities
for their children, but we haven"t sxamimet thzt phenomenon very closely in our own
country. It does deserwve i1 think we wuld find the tests will always
result in the admission of professers" childrem znd the childrem of the communities in
which they live. My observations of the tendeancy of college teachers to judge schools
in very personal terms have led me to the fermelztion of the first law of educational
testing: "Whenever the chilfirem of cellezs professors begin to score lower than the
first quartile on standardized tests, the tests will change until they do score in

the first quartile.™

What we define as guality education is 2 self-felfilling prcvhecy that separates children
along income and class lines. That the system does so discriminate has been so well
documented that it is not even argu=ble. W=t is not so well understood is that the way
we educate students in zzrtricaiarly in teacher—education, supports

and perpetuates that class system, amd it siould not surprise us that the system does not
suddenly become egalitarian and demorratic begond the twelfth grade.

That class education perpetuates itself is demonstrable mot omnly by what happens to the
children in the schools but by what Tewpems to their teachers im college. It is not
simply that the richest school systems hire the hbest teachers, it is that what we think
of as the best teachers are the ones the richest schools hire. And this is true not only
from district to district, Dut ewen witidm the same district. There is, in the American
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schools, 2 ratber closs corrslarior DeTWesT +the greme wior aversge of the teacher
and the imcome lewel of toe school ke TZ#TEES 3. Thes tigher thie grades, the richer
the commumity he szrwes. Not to bes tie Questier - e rmionzlicy of that criterion
(inﬂeeﬂ,Iﬁmsﬁstﬁatitdnesbegtﬁeqnes:iﬂn;,,;tﬁ;%mmeemmwaM
secondary schovls perperuate tne rewaTds SYSIZL #e ks ralues of the colleges and uni-
versities. Those femcuers who do best ir ine 0 gy et i schools most concerned

with imitatimg them zmé actimg as LRedT TTAnSAESH . L.

Upper class schools reflect thedir paSTers Air aE0tEes [grermsting way; that is, in the
memmﬁmmmtwithstmaﬁim. The more students you deal
with,tm]mzy@mpzas:iganépay. Tee pincaie s rEcihed, of course, by the
resm&pmfmmh&mmxﬁlirm"fm.

Now, MOSt Iumemists 2md oLier iiberal arts DIOEESSOYE would deglore the results of this
system without understamdimg thar their owr SIAE St is the major means of

img it. The trowble witnh foe smericar :ieezd. srve grofesser is that he does mot
realize how much power e ms<s. Eeisasméi'ﬁmemeschoolsasl,
Mhmiﬂsitmfmtﬁmmmm,mmmmmm, school
board menbers, or State Edwcation Derarrimencs . e iy, rimself., He does not realize
that he has wom his victory over tie teachers D0 _esgss. He mot only ocutvotes them in
faculty meetimgs, De is bDecoming inrreasingly Sursestil ln. inposiog his regsearch ori-
entation upon them. Both among the pedagpgues AW tie WI-pedEgogues, power adheres to
those who know the least about tue scavoks TaT MiLieE. e, presumsbly, are preparing their
stundents to teach.

Iﬁﬂ 0} g

The main weapons for s=dmtaimine control by these Zites s, of course, the graduate
degree. By comtrollimg the entry level I +ize pOTession,, auw by emphasizing degree
statmsmreﬂmmdmﬁmlimtion,iw;ﬁlwm-m?mn Thus we have
the pyramid of Americam educariom: the,w:ﬁiemmmlammegradelevel,
the less the prestige, power, amd Treward. It a1l sewsr abvious: that the very best edu—
cationz] resources we could msster (again begging e RwsTioN of "best’) would be directed
at elementary 2md secomdary scihoeol childm,hﬁ:&hemiszﬁlelmt&blecase.

The edwration professions are mo differsnt ZTOE AN 1hier profession in putting first
pﬁmﬁtymomﬁziﬁgwlves +0 protect ki L interests.. As Bernard Shaw
commented in The Doctor's Dilemme, "s1] proiessions s conspirscies agsinst the laity."
But the laity tolerstes these BECESSATY 1 Viessintd. oaayiracies only as long as they

are persuafied of 2 pay-oif in perIormance. e =rais receive the bruat of public dis-

the second place, the ressarck-domivater graipas-stial-controlled system has paid off
handsomely im its emricimesmt of American 1iEe. -l s o begianing to see, however,
that we sre doimg omly sbowt maif 3s well as Jes Pit..

Well them, wihat should we be doing? T pave some Seriiic recomwendations for reform,

recommendations wuich are well wifirin our PolesT IC H e~ Wwith present resources.
1 thimk we must make them because 1 pelisve WAt L -aves bees. taught—that the teaching
of lanmguage amd liferaturs 15 2 supTemely imeorian’ et sctivicy, central to the sur-

1. Collegs teachers mosL get out AW s MG Us godng on in the schools, as
part of their professiopal 5 “ter.. [E you have teachers of English

im yowr classes, you musSt kmow WAL s gl o iu their classes. You can
oot lesws tiat task o somebery Zses. Swidest-matter knowledge is a necessary
conditior of teachEeT memzmt one, for any of us.

2. We must mowe out, Iormally oOT SnToTmEA Y, tor establish a professional re-
latiomsiip with all of the sSchods—geIor or suburl, poor or rich., The
tearmers and the sStadenis Beer us AR & Tesk ther.. Part of our responsi-
pility is professiopal Assoriatinr. st Aemeatary and secondary school
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teachers. Unless we can regard them as colleagues, jointly responsible for the
preservation'and growth of our subject disciplines, then we will never mderstazmd
nor help them, and if we can't help th:m, we can't help ourselves from disappearimg
into dry scholasticism.

3. We must insist on rewarding work in teaching, and working with teachers (is there &
more important research problem than "How is this subject learned?) egually with
conventional scholarship. So far we have been separatist and far from egual im how
we treat our colleagues in the subject matter itself who interest themselves in the
teacher-learner problem, at any level. Even those departments who do allow Emglish
Ph.D.'s to do this work do so on a very limited scale. Such a professor is wsually
there to demonstrate a public departmental broad-mindedness about the problem im
order to cover a private determination to ignore it. It goes without sayimg that
he will be promoted more slowly and paid less than the "pure" researchers. 2ol
even those who succeed within our research-oriented graduate schools in interssting
themselves in teacher education usually succeed at the price of being good Tncle
Toms (I probably fall into that category myself). As long as they admit that the
scholars treat them well, don't have any truck with educationists, don"t talk back
to the promotion committee, and indicate that they kncw their place, they can work
directly with teachers. Although the Liberal Arts Dean as plantation owper is mot
too far-fetched an analogy, perhaps a Marxist model of the graduate professor zs the
entrepreneur absorbing the surplus value of the labor of the lower—class teachers
is still more apt.

1 have a simple enough formula to cure this absurd distortion, 2 formula that woaldn®t
cost any money: at least half of every English department should De menbers with =
direct and major responsibility for teacher education, and they must be rexerded for
it. Their research must be directed at finding out and demonstrating how amd what
children learn, and how they can help those children. Perhaps if we direct cur attem—
tion at our primary consumers we can avoid the sterile, simplistic disputes zbowt
publishing or perishing, or research versus teaching.

4., We must further forego the stale and evasive arguments about the difficulty of evalo—
ating teaching performance, our own or anybody else's. Even if we don"t kaow how to
evaluate teachers and teachers of teachers, we had better find out. If we don"t Llike
somebody else's performance criteria, we had better develop our own. The fact of the
matter is, there is a considerable body of literature on evaluation which homenists
remain ignorant of at their own peril. A good deal of that literature is helpfal,
and much less threatening to individualism and humane values that the obscuramtism
and cowardice that refuses to consider or learn what we already koow. The only amti-
dote to behavioristic over-reliance on irrelevant and trivial tests is to koow their
weaknesses and to know the reasonable alternatives.

5. Certainly teacher education is too important a matter to be left to efducationists.
Teachers of basic subjects must be taught by subject-matter specialists o zre fim-
terested in them as teachers. Teacher-training programs, whether _umded by the
federal govermment or from other sources, must have the support and imterest of those
specialists. The liberal arts departments must seek funding for thelir owmn imterests
or somebody else will do the job. The response of the Office of Education or the
Congress to the demands of subject-matter disciplines depends ultimately om the
willingness of those disciplines to participate, and to participate im the full woder-
standing of their continuing responsibility.

The foregoing rests upon the assumption that the American nation is egalitariam or it is
nrthing, and that education is either democratic or not worth supporting. ¥y plez is
for the recognition of our own duties toward the children and their teachers. We czmaot
afford the luxury of blaming the Chicago police, the war in Vietnam, or the draft laws.
The faults lie within ourselves.
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