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FOREWORD

This volume contains evaluation reports for 1967-68 secondary-school activities
funded under Title I of the Elementary and Secondary Education Act (ESEA). In-
cluded are all activities which continued through the school year or extended into
the 1968 summer session.

Selected public and nonpublic secondary schools served pupils in 32 activities in
four major arecas of learning: achievement--reading and other communication skills;
counsel ing--attitude and self-image improvement; fine arts--cultural enrichment
through music and art; and instructional materials-~development of new materials
for pupils with special learning needs.

Among the more innovative activities were those that developed short stories, novel-
ettes, and chapters in history for culturally disadvantaged teenagers who were poor
readers. Human relations workshops promoted multicultural understandings among
pupils and adults. The reading and counseling components continued their intensified
remedial work begun in spring 1966.

As referenced in the Table of Contents, each activity has its own code number, for
example, Group Counseling--109. Each activity's report follows a similar format,
as outlined below: - “
1.00 Description
2.00 Objectives :
3.00 Implementation o
3.10 Duration of Component and Number of:Schools '~~~ ™ =~
3.20 Pupils
3.30 Nonpublic School Pupils
3.40 Activities , o
3.41 Staff Activities
3.42 Pupil Activities
3.50 Specialized Materials, Supplies, and Equipment
3.60 Personnel and Logistical Problems
4.00 Evaluation
4 .10 Design
4.20 Attainment of Objectives
4.21 First Objective
4.22 Second Objective
4.23 Third Objective
4.30 Outcomes '
5.00 Conclusions
6.00 Recommendations

. , . IR S
PP I - * ' S
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Under section 3.00 Implementation, any subsection not needed isiomitted, but the
numbering sequence is retained. Under section 4.20, data evaluating each objective
are summarized and analyzed.

The evaluation design for each component will be found in addendum A. State guide-
lines for completing the annual report prescribe the phrasing of objectives. Ad-
dendum B contains number and grade levels of pupil participants, numbers of adults
involved, and project cost. Supplemental data are included in Addendum C. Copies
of nonstandardized instruments used for data collection are included at the end of
this volume.

Elementary Education, Special Education and Supportive Services, and Summer Compo-
nents for 1967-68 are reported separately in three volumes.
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- READING-CENTERED INSTRUCTION

Division of Secondarv Education

» 1.00 DESCRIPTION

Reading-Centered Instruction (RCI) was provided in two types of classes. Reading
improvement (RI), with 15 pupils per class, gave intensive remediation to poor
readers of at least average ability; basic reading (BR), with 12 pupils per class,
instructed poor readers of below-average ability. ‘

N D

Each pupil in the program took one class of remedial instruction. In addition,
fundamental reading skills were applied and reinforced in two academic classes

(] taught by reading-trained teachers.
M 2.00 OBJECTIVES
- -To improve performance as measured by standardized achievement tests
[ -To impréve classroom performance in reading beyond usual expectations
-To provide inservice education
-
;J ~To identify specific strengths and weaknesses of the project
:] 3.00 IMPLEMENTATION
~ 3.10 Duration of Component and Number of Schools
. This component was conducted from September 11, 1967 through June i4,y1968 in
12 junior and 12 senior Student Achievement Center (SAC)' high schools. An addi-
] tional senior high school joined the program in January 1968, A summer tutorial
N program was provided at 14 SAC secondary schools from July 8 to August 16, 19568,

3.20 Pupils

Pupils selected for placement were programmed as a group for at least three
periods: in junior high, one period each of reading improvement or basic reading,
social studies, and mathematics or science; in senior high, one period of reading
improvement or basic reading, and any two-period combination of social studies,
mathematics or science. The summer tutorial program was open to all pupils on a

—J LJ

» volunteer basis. Approximately 4000 pupils were involved in this component during
H the school year and summer extension.’ ' “ '

— 3.40 Activities

g 3.41 Staff Activities

The reading center of each SAC school was staffed with its own instructional
coordinator, counselor, and four teaching positions: two for BR and RI, and
two for social studies, science or math. Two intermediate clerk-typists

assisted this staff. In October 1967 two education aides were also assigned
to each center. ' '

] 1 . ‘1)4‘0'1. 2
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Instructional coordinators attended nine inservice and informational meetings
directed by Specially-Funded Program (SFP) consultants. Instructional co-
ordinators also held periodic staff meetings and inservice education workshops
for SAC teachérs. A teacher advisory committee met during the fall semester
to consider program guidelines and recommend program improvements.

Sixty junior and 60 senior high school reading-center teachers participated
in a workshop which emphasized the application of reading skills in the
teaching of mathematics, science, and social studies. Model demonstration
classes were conducted in the 12 SAC junior high schools.

Summer tutorial staff at each school included teacher assistants, education
aides, and an adminlstrator.

3.42 Pupil Activities

Activities included individual tutoring based on a diagnosis of pupil needs,
and discussions to develop listening and verbalization skilis. Guided
reading, independent unstructured reading, role-playing, and dramatics were
also provided.

3.50 Specialized Materials, Supplies, and Equipment

Materials and supplies included publishers® workbooks, multi-level reading kits,
reading-skill games, and charts. Audio-visual equipment included tape recorders,
record players, tachistoscopic devices, overhead projectors, controlled readers,
and filmstrip projectors. Classroom book collections were established to en-
courage habits of independent reading.

3.60 Personnel and Logistical Problems

A problem noted by consultants and prlncipals alike at midyear was the large

teacher turnover in disadvantaged area schools, necessitating more inservice

education. The inservice program for reading-center teachers and coordinators
. was expanded to compensate for ‘this.

The problems caused by discontinuance of the clerk-typist position in SAC schools
(noted at midyear) were alleviated by reinscatement of the position during
spring 1968

Problem areas cited by administrators at midyear included poor ‘methods of student
recruitment, conflict with graduation requirements, and scarcity of reading
materiail for mathematics, science, and social studies.

Some parents compiained at midyear that insufficient homework was assigned.

4.00 EVALUATION

4,10 Design

Component objectives were evaluated according to the following variables: pupil
scores on standardized reading tests; pupil attendance records and marks in

. subjects, work habits, and cooperation; ratings by inservice participants, admini-
strator, teacher, and parent evaluation of component effectiveness.,

101 | , 2
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W The following instruments were employed to collect inférmatién on the variables:
-Gates-MacGinitie Reading Tests, Comprehension and Vocabulary, Forms DIM, E1IM
l: -Form R&D 1, Pupil Personnel Information |

| -Forms 101G and 101H, Parent Questionnaire

-Form 101F, Inservice Workshop Evaluation

-Form 101I, Teacher Questionnaire

-
_ -Form 101L, Staff yuestionnaire
L -Form 101D, Midyear Administrative Evaluation
] 4.20 Attainment of Objectives
]
4.21 Objective: To improve performance as measured by standardized achieve-
— ment tests.
-~ All junior and senior high school RCI pupils were given the Reading Voca-
_ bulary (RV) and Reading Comprehemsion (RC) sections of the Gates-MacGinitie
' Reading Test, Form EIM, at the beginning and end of the school year.
Table A gives the pre-post means of the RV and RC raw scores and equivalent’
] grade-placement scores for Mexican-American and Negro junior high pupils.
1 The junior high comparison pupils were from randomly-selected non-ESEA
reading classes. No senior high comparison data were available because none
- of the schools involved posttested their contrcl classes, and the omission

was detected too late for correction.

ESEA reading-centered classes were scheduled three periods daily for two

il semesters. Junior high comparison pupils attended a one-period reading class
daily for two semesters; senior high comparison pupils attended a one-period

reading class daily during the first semester and a regular English class

» during the second.

Grade placement gains for the junior high Mexican-American pupils were greater
than for the Negro pupils. There was little difference in pupil gain between-
the three-period ESEA reading classes for Mexican-American pupils and those of
- the one-period comparison group.

] Table B gives the same type of data for senior high pupils. Analysis shows
gains for both Mexican-American groups (BR and RI). 1In vocabulary, BR classes
gained by four months and RI by nine; and in comprehension, BR gained by 12
and RI by 15 months. Negro pupils made noticeably better gains in vocabulary,

.29 months for the BR grcup and 25 for the RI; and in comprehension, botn
- groups made gains of eight months. In terms of grade scores, senior high
Mexican-American pupils made substantial progress in reading comprehension,
{: as did Negro pupils in reading vocabulary.

When Mexican-Am:rican and Negro pupil test scores were combined, the pre-post
- gains were less than for Mexican~American pupils alone and greater than for
Negro pupils alone (Tables I, J, K, Addendum C). o ‘
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TABLE A

READING TEST MEAN AND GRADE SCORES WOR JUNIOR HIGH PUPILS,

BY ETHNIC GROUP

Pre Post
_ Pre Grade Post Grade
Ethnic Group, Test, and Class N Mean Score Mean Score
MEXT.CAN-AMERICAN
Reading Vocabulary
ESEA Basic Reading 126 7,11 3.4 11.22 4.4
ESEA Reading Improvement 9 12,11 4.6 14.80 5.4
Comparison Reading 38 9.18 3.9 13.16 4.9
Reading Comprehension
ESEA Basic Reading 126 9.86 3.1 14.15 3.7
ESEA Reading Imprdvement 9 20.44 ba9 24,10 5.8
Comparison Reading 38 11.50 3.3 16.58 4.2
NEGRO
Reading Vocabulary
ESFA Basic Reading 87  11.38 o5 13.04 4.9
ESEA Reading Improvement 82 13.56‘ 5.1 15.47 5.7
Comparison Reading 38 9.18 3.9 13.16 4.9
Reading Comprehension
ESEA Basic Reading 87 15.34 4.0 17.84 4.5
ESEA Reading Improvement 82 18.87 b.6 20.67 5.0
Comparison Reading 38 11.50 3.3 16.58

4.2

Table A is based on raw scores for Gates-MacGinitie Reading Test, Form EIM.
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TABLE B

READING TEST MEAN »ND GRADE SCORES FOR SENIOR 'HIGH PUPILS,
BY ETHNIC GROUP

Post

Pre
Pre Grade Post Grade
Ethnic Group, Test, and Class N Mean Score Mean Score
MEXICAN-AMERICAN
Reading Vocabulary
HSEA Basic Reading 93 1373 5.1 15.14 5.5
ESEA Reading Improvement 46 14,67 5.4 17.30 6.3
Reading Comprehension )
ESEA Basic Reading 93 18.76 4.6 24,20 5.8
" ESEA Reading Improvement 46 21.09 5.1 27.63 6.6
NEGRO
Reading Vocabulary
'ESEA Basic Reading 110  15.42 5.6 23.61 8.5
ESEA Reading Improvement 51 19.33 7.0 27.18 9.5
Reading Comgreheﬁsion
ESEA Basic Reading 110 25.14 5.8 27.61 6.6
ESEA Reading Improvement 51 33.35 7.8 36.88 8.6

Table B is based on raw scores for Gates-MacGinitie Reading Test, Form EIM.
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4,22 Objective: To improve classroom performance in reading beyond usual
expectations.

¥

An analysis was made by ethnic group (Mexican-American and Negro) of junior
and s..‘ior high pupil marks in subjects, work habits, and cooperation, and
total days absent for the semester prior to entering the compcnent and after

.one or two semesters in the component.

Table C shows that Mex1can-Amer1can junior high pupils had a consistently

‘lower pre-post grade-point average (GPA) and made smaller gains than did the

Negro pupils. Both groups were similar in work habits and cooperation (low

satisfactory). The Mexican-American absence record was greater than that of
the Negro pupils.

The pattern for senior high pupils was similar to the jﬁnib? high‘éxéebé

-that grades tended to be about one-half 2 grade po1nt hlgher avd the absence
‘rate a little lower (Table D).

%
)

‘When the scores of all SAC pupils were analyzed without ethnié conmsiderations,

nupils from schools with concentrated Negro and Mexican-American enrollments
did not achieve as well as the combined SAC group (Tables N and 0, Addendum C).




TABLE C

MEANS FOR ACHIEVEMENT, WORK HABITS, COOPERATION, AND DAYS ABSENT
FOR RCI JUNICR HIGH PUPILS
No. of , Pre , Post
ithnic Group and Item Semesters N Mean Mean Corrclation
MEXICAN-AMERICAN
Subject Achiévement
1 55 1.35 1.50 A
2 306 1.03 L47%% 70
Work Habits .
1 63 .69 -60%% 33
2 376 .65 .€3 .29
Cooperation .
1 63 52 52- .13
2 370 .59 «55% .13
Days Absent : o
. 1 66 - 11.61 12.38 .60
2 377 13.12 13.91% .56
NEGRO
Subject Achievement ‘ : ‘ ‘ -
. i 1 117 1.61 2.27 17
2 299 1.08 1.58 .19
Work Habits o :
1 151 .70 .65 .38
2 442 .63 .61 25
Cooperation ) :
1 151 .68 «52 .01
2 432 5L 55 .02
1 Days Absent
’ 1 157 10.81 11.45%% 57

2 447 © 11,82 12.58% .56

Table C is based on Form R&D 1 from schools having 80% * Sig. at .01
or higher of the ethnic group studied. ' *% S§ig. at .05

L]
] Grade point average based on: A=4, B=3, C=2, D=1, F=0 '
E

E‘-'-'z, S=1.’ U=o . §
1019
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TABLE D

MEANS FOR ACHIEVEMENT, WORK HABITS, COOPERATION, AND DAYS ABSENT
FOR RCI SENIOR HIGH PUPILS

) . No. of Pre Post
Ethnic Group and Item . Semesters N Mean Mean Correlation
MEXICAN~-AMERI CAN
Subject Achievement
1 30 1.79 2.03 ,06
2 144 1.84 2.36 .1a
Work Habits -
' 1 46 .81 83 -.04
2 221 .79 JJY . 11
Cooperation | :
. ' 1 : 47 .60 .65 .09
2 218 .58 <57 .01
Days Absent .
‘ . ' 1 48 10.00 10.71 .33
2 227 11.08 11.29 41
NEGRO .
Subject Achievement A S
) . o 1 188 1.67 2.72%% .10
2 198 1.56 2.09 .24
Work Habits P
1 241 .79 .78 .11
2 313 .78 T4 .31
Cooperation i
. 1 232 .60 .60 .07
2 307 .58 .58 .18
Days Absent -
. 1 251 9.43 10.37*¢ .45
2 320 10.26 11.34% .40
Table D is based on Form R&D 1 from schools having 807% * Sig. at .01
or higher of the ethnic group studied. *k Sig. at .05
Grade point average is based on: A=4, B=3, C=2, D=1, F=0
. E=2, 8=1, U=0

101 _ _ 8




4.23 Objective: To provide inservice education.

During fall 1967, a workshop met for eight three-hour meetings to instruct
teachers of mathematics, science, and social studies in teaching methods for
subject-oriented reading. Teacher ratings of the inservice education are shown
in Table E, Addendum C. All ratings were 2.8 or above on a four-point scale.

Two-thirds of the participants wrote that they most appreciated the sharing

of varied methods and ideas and demonstration teaching involving new tech-
niques. Aiso popular were the making of transparencies for the overhead pro-.
jector and learning how to use projector and transparencies effectively. One-
third of the respondents indicated that they would use many of the ideas and
techniques learned at the workshop.

> a

During the spring semester, a series of 16 one-hour workshops was held with
SAC teachers investigating innovative methods for diagnosing and teaching SAC
pupils. Due to their brevity, the separate sessions were not evaluated.

4.24 Objective: To identify specific étrengths and weaknesses of the project.

Administrators, SAC staff members, and parents evaluated the effectiveness of
the program.

A parent questionnaire was given to pupils for four RCI classes in each SAC
school to take home to their parents and to return to their teachers. In

addition, in two junior and two senior high schools the questionnaire was ;
mailed home to parents with enclosed, pre-addressed, stamped envelopes for -]
direct return to the Office of Research and Development. Table F, Addendum C, :
shows the combined responses obtained. , . :

Although the differences are not shown in Table F, parental responses received
by mail tended to be more positive than those returned by the pupil to the
teacher. The percentage of optional parent comments received by mail was

more than twice that of the pupil-carried forms; hd&ever, return rate was .
higher for pupil-carried forms. Parent comments generally praised the program,
noting improved attitudes and study habits and expressing thanks for the
teacher's efforts. Parent suggestions included the desire for more parent and
teacher communication, more homework, and extension of the program through
graduation.

Approximately 250 teacher questionnaires were distributed to the SAC RCI
teachers. Of these, 85 junior and 53 senior high teachers returned the
questionnaire. Sixty indicated they taught reading; 26 each, social studies
and mathematics; and 20, science.” 0f the 139 respondents, 109 indicated that
they had previously attended an ESEA reading workshop.

As indicated in Table G, Addendum C, they gave the highest ratings to the
effectiveness of the SAC instructional coordinator, the SAC counselor, audio-
visual equipment, and education aides. Their lowest ratings were for improve-
ment in parent cooperation and pupil attendance, and for the effectiveness of
pupil screening.

The high incidence of "Does not apply" tallies seems to indicate areas of
teacher disagreement.




In written comments, teachers strongly urged (1) better recruitment and
training procedures through more workshops, both prior to assignment and
during it, (2) instruction in team teaching, and (3) opportunities to ob-
serve other RCI classes. They also recommended more parent involvement and
cooperation, better curriculum planning, greater availability of materials, as
well as more realistic pupil screening and achievement tests.

In a midyear evaluation, two-thirds of the administrators evaluated most
features of the component favorably, especially the benefits of reading
improvement. They noted increased pupil interest, decreased discipline
problems, and carry-over achievement in other classes. They also praised the
workshops for upgrading the reading teachers and noted the wealth of reading
materials supplied as well as the assistance provided by education aides. It
was urged that the program be expanded to accomodate more pupils and be
extended for a longer period of time. Some administrators wanted better pupil
recruitment methods and less conflict with graduation requirements.

A tutorial program was conducted in 14 secondary schools from 12:30 p.m. to
4:30 p.m. daily during summer school. The program was designed to give indi-

- vidual help to all summer school pupils. Personnel assigned to the project
included 14 vice-principals (acting as individual school coordinators) 78
education aides, and 156 tutors.

Analysis of a staff questiomnaire showed that the peak tutoring load occurred

-at 1:00 p.m., with approximately 800 pupils being served, and then tapered
‘off to a low of about 150 pupils at 3:00 p.m. Each pupil volunteered himself
for tutoring an average of 20 times, for an average of 75 minutes per pupil
per tutoring period. Mathematics and reading were the two subjects most in
demand for tutoring. When asked to indicate the best hours for tutoring for
future programs, tihc staff selected 10:30 a.m. to 3:00 p.m. as first choice,
with current hours as a second choice. Staff ratings of the program are shown
in Table P, Addendum C. '

4.25 Suppiemental’Data (See Tables H through 0, Addendum C)

The Gates-MacGinitie Reading Tests, Surveys D and E, were given pre and post
to pupils in predominately MEx1can-Amer1can and Negro junior and senior high
schools.

The results in Table H show that in junior high both ethnic groups had fewer
pupils scoring below the floor of Survey D (grades 4, 5, 6) than of Survey E
(grades 7, 8, 9). The mean raw scores in Survey D were approximately twice
as high as those in Survey E. On the junior high level, no Mexican-American
pupils and only five percent of the Negro pupils scored iia the upper qusrtlle.

In the senior high schools, both groups had raw scores in the upper quartile
in Survey D, with only three percent scoring below the floor, while a reverse
tr 1 was noted for Survey E (Tables A and B).

Tables I and J are based on Gates-MacGinitie Reading Test scores for ESEA
pupils without ethnic distinction (Tables A, B, and H).

In iable I the analysis of covariance of junior high pupil scores in RV
indicates that differences between the groups are significant at the .01 level.

101 10




For RC the differences are signifi:ant at the .05 level. In Table J the
covariance for senior high scores indicated that there were no significant
differences in RV for the groups. However, the differences between the
groups in RC are significant at the .05 level.

Junior high grade-level gains for RV and RC, as shown in Table I, were less
than ten months growth, as was true for 1966-67. Table J shows that the
changes in senior high grade placement were at or above the expected growth
of ten months. The 1966-67 results were below this achievement.

Table K shows the comparison of RV, RC, and IQ stanines for junior and senior
high Mexican-American and Negro pupils. From 76 to 92 percent of pupils had
RV and RC stanines below their IQ stanines. All ESEA groups had RV stanines
from 47 - 65 percent below RC stanines. Senior high pupil reading stanines
were lower than those for junior high.

Table L shows the distribution of ESEA pupils by duration of enrollment.

Table M indicates the reasons commonly given by pupils for leaving the pro-
gram. "Transferred to another school' was the most frequently-used reason.

Tables N and 0 analyze,without ethnic consideration, junior and senior high
school pupil marks in subjects, work habits, and cooperation, and total days
absent for all RCI pupils. When compared with last year's results, 1967-68
junior high pupils showed some improvement in subject achievement and work

habits and mixed results in cooperation and days absent. The 1967-68 senior :
high pupils showed an increase in days absent, but other results were mixed. ]
(See Tables C and D also.) 3

4,30 Outcomes

A comparison of IQ, RC, and RV stanines revealed that RCI pupils placed lower on
RV than on RC, and lower on both RV and RC than on IQ. Mexican-American pupils

consistently had a greater gap between IQ scores and those of RC and RV than did
Negro pupils. '

When Gates-MacGinitie Reading Test scores were analyzed without ethnic distinction,
the scores were not as high as scores for Negro pupils alone, but higher than those
for Mexican~American pupils alone.

As a result of using the Gates-MacGinitie Reading Tests, it was found that Survey D
was more suitable for junior high RCI pupils and Survey E better suited to senior
high. Senior high Negro pupils scored highest in vocabulary, while the Mexican-
American pupils gained most in comprehension. At the junior high level, Mexican-
American pupils tended to score higher than did Negro pupils.

Inspection of subject marks, work habits, cooperation, and days absent revealed
that Mexican-American and Negro pupils from schools of high ethnic concentration
did not achieve as well as SAC pupils in general, and that Mexican-American pupils
had a lower GPA and higher absentee rate than did Negro pupils except for second
semester Mexican-Americans.

Parents reaffirmed last year's approval of the program and urged its continuation.

11 101
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RCI teachers gave highest ratings to effectiveness of SAC coordinatcrs and coun-
selors and lowest ratings to pupil screening and attendance.

Administratcers approved the component, especially the reading improvement aspect.

The summer tutorial program was rated as moderately helpful to pupils.

2 .00 CONCLUSIONS

In tested reading achievement, Negro pupils did better than did the total group,
and Mexican-American pupils achieved below the total group.

RCI pupils had RC and RV stanines markedly below their 1Q stanines, with RV lower
than RC.

The results of testing with Gates-MacGinitie Reading Tests indicated that Survey D
is better suited for junior high pupils and Survey E better for senior high.

The component evidently helped pupils improve in classroom performance.
The one-period reading comparison program was at least as effective as the three-

period ESEA program in junior high.

6.00 RECOMMENDATIONS

Review availability of reading materials specifiﬁally designed for the Mexican-
American pupil with consideration of language and cultural factors.

In line with component specifications and district elimination of midyear pro-
motion, pupils should be scheduled into year-long classes.

Upgrade selection and training procedures for RCI teachers, especially subject
teachers who need training in the teaching of reading. Include classroom observa-
tion of successful teachers in the training program. "

Improve teacher-parent communication.

The education variables which helped senior high Negro pupils gain 6ver twd yearé'
growth in reading achievement during one school year should be studied for applica-
bility to other groups.

Study the merits of the one-period versus the three-period program. The findings
reported above are actually side effects of the main evaluation., Particular '
attention might be given to ESEA classes which have reading-trained teachers
versus those without such teachers.
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Reading~Centered Instruction 101

PROJECT NAME Code
Beginning date 9-11-67 | Ending date 8-16-68
Grade Level $ Blic |  Nonsublic PI&’IL ENROLL%EE; =
Preschooi
1 ) |
2
3
,4 _
5
6 |-
7 T - 1,028
8 S I "‘7'8;2
9 63
10 1,588 |
1 638 S G
12 L u s
Ungtad;ad i
TOTAL | 45110 |
NUMBER OF ADULT PARTICIPANTS _ , ’
Schos” Persomnel 361 (Includes summer extengion)
Pareants . :
Community Personnel | ' 234_‘_ 4
Plus Supportive Services - - .
PROJECT COST g 1,858,605 c i -
101, S :  ' " ADl?ENDUiviB




TABLE E
SAC TEACHER RATINGS OF INSERVICE EDUCATION
FREQUENCY MEDIAN
ITEM Poor Good
1 2 3 4
How do you rate the workshop in
terms of:
Participation of teachers? 4 . 10 26 - 45 - 3.6
How do you rate the workshop in L A
terms of assistance in: SrstL o
Understanding the reading process? 7 - 17 . 41. 25. . 3.0
Using informal diagnosis to assess
the reed for instruction in read- o X o
ing skills? 9 20 36 .. .21 . - 2,9
Learning how to teach worxd attack i T
skills and vocabulary development? 5 15 29 39--:- . 3.3
Understanding causes of reading L
disabilities? 10 25 31 20 2.8
Developing a working knowledge of
instructional materials? 2 13 . 30 40 3.4
Ylanning lessons which implement
various reading skills? 2 10 40 31 3.2
Demonstration teaching by workshop
participants? 6 6 33 38 3.4
Understanding how to informally
evaluate the teaching of reading
skills as applied to mathematics,
science, or social studies? 7 16 39 21 2,9
How do you rate the value of the work-
shop in terms of assistance to you in
developing techniques for teaching
reading skills in: -
Mathematics? 0 0 6 18 3.8
Science? 1 3‘ 8 9 | 3.3
Social Studies? 2 5 15 12 3.2
Table E is based on Form 101F, _ Maximum N = 90
B ) ADDENDUM C  §
15 1oL




TABLE F

PARENT RESPONSE TO QUESTIONNAIRE

ITEM YES NO NOT SURE

Do you feel that your child : :ads more

at home this year? ' 627% - 26% 12%
" Have you noticed any improvement in . .

your child's study hsbits this year? 74 18 8

Do you think your child has learned

more this year? 78 10 12

Has your child's attitude changed toward

school this year? €5 25 10

1f your last answer was YES, was this

change for the better? ' 80 9 11

Do you favor the continuation of this

class? 86 6 8

Table F is based on Forms 101G and H. ' " N = 548

101 16 ADDENDU




TABIE G

TEACHER QUESTIONNAIRE ABOUT READING-CENTERED INSTRUCTION

FREQUENCY MEDIAN
I'oes not
ITEM apply Poor Excellent -
0 1 2 3 4
Zased on your experience in RCI,
rate the effectiveness of these
items on the 0-4 scale:

" Experimental materials 22 13 30 58 16 2.8
Experimental books 17 15 .29 59 19 2.8
Multi-level materials for two )
semesters 40 16 26 36 21 2.7
Audio-visual equipment 3 2 17 54 . 63 3.4
Screening of pupils 1 23 45 49 21 2.5
Assistance offered ﬁy education - “
aides ‘ 10 3 24 44 58 3.4
Assisiance of SAC counselor 2 12 19 40 66 3.4
Assistance of SAC instructional L ‘,;

~ coordinator 1 7 16 38 77 3.6

Rate the improvement noted in:

Pupil attitude 2 11 3 79 17 2.9
Pupil discipline 3 12 . 42 59 23 2.7
Pupil.attendancg 2 20 53 51 13 - 2.4
Parent cooperation’ 19 . 17 53 44 6 2.3
Give your overall rating of the \ ,

RCI program 2 3 26 81 27 3.0
Table G is based on Form 101I. N = 139
ADDENDUM C

17
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TABLE I

ANALYSIS Of COVARIANCE FOR JUNIOR HIGH SCHOOL PUPILS

Pre Post Adj. Post
Test and Group N Mean Mean . Mean
Gates-MacGinitie, Survey E
Reading Vocabulary . :
ESEA Basic Reading 402 . 9.12 (3.9)% 11.13 . (4.4)3. 11.59
ESEA Reading improvement 57° - 13.45 (5.0) 15.49 - (5.6) - 14.02
Comparison Reading .21 11,02, (4.4) 13.98.- (5.2) ... 13.59
F(2,476) = 11,64%%

hadi * m et At e

Reading Comprehension

ESEA Basic Reading 402 11.83 (3.4)  14.97 (3.9)  16.13
ESEA Reading Improvement 57 13.84 (3.7) 18.66 (4.6)  18.36
Comparison Reading 21 19.07 (4.6) 21.05 (5.1)  16.97
F(2,476) = 3.65%
| : I 2 P
Table I is based on Gates-MacGinitie Survey E. #*Sig. at .05 **Sig. at .01
3 Approximate grade score (level). | . ' o
| . ADDENDUM C
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TABLE J

ANALYSIS OF COVARIANCE FOR SENIOR HIGH SCHOOL PUPILS

Pre Post Adj. Post
Test and Group N Mean Mean Mean
Gates-MacGinitie Survey E
ﬁeading Vocabulary
ESEA Basic Reading 228  15.03 (5.5)% 18.57 (6.8)%  19.17
ESEA Reading Improvement 108 17.06 (6.2) 21.77 (7.8) 20.61
Comparison Reading 12 16.83 (6.1) 16.67 (6.1)  15.70

‘ F(2,344) = 1.99
Reading Comprehension

ESEA Basic Reading 228 22.07 (5.4) 25.31 (6.0) 26.53
ESEA Reading Improvement 108 21.58 (5.2) 25.92 (6.2) 27.49
Comparison Reading 12 27.41 (6.5) 31.57 (7.5)  28.84

F(2,344) = 3.48%

Table J is based on Gates-MacGinitie Survey E. _ * Sig. at .05

& Approximate grade score (level).

20 ADDENDUM C




TABLE K

COMPARISON OF READING VOCABULARY (RV), READING COMPREHENSION (RC),
and INTELLIGENCE (IQ) STANINES o

PERCENTAGE
Group and Level ‘

RV below IQ RC below IQ RV below RC

Mexican-American

Junior High (N = 824) 81 76 - os1

Senior High (N = 358) 92 89 65
Negro

Junior High (N = 826) R 79 84 4y

Senior High (N = 520) 86 85

Table K is based on Form R&D 1.
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TABLE L

. -101,

NUMBER OF PUPILS IN SAC READING CLASSES BY DURATION OF ENROLLMENT

GROUP AND '.I;TEM BASIC READING READING IMPROVEMENT TO'i':.‘IAL
.iunior High Pupils
1. Less than 1 semester 1 23 24
2. ‘One semester 149 502 651
3. More than 1 semester -

" less than 1 year 3 24 27

4. one year N 256 591 847
5. One semester arfd continuing 138 412 550 ;
6. Three semesters 0 . 15 15 1
Senior High Pupils |

1. Less than 1 semester 70 36 106

2. One semester 181 316 497

3. - One semester ;nd continuing 181 292 473

4. More than 1 semester -

less than 1 year 15 28 43

5. One year 238 425 663

6. One year and continuing 16 39 - 55

7. Three semesters 17 15 32

Tabfe L is based-on'Fo'r:m R&D 1. JE N = 2114

- HN = 1869

22
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| TABLE M
— REASONS FOR LEAVING PROGRAM
‘ (OTHER THAN NORMAL TERMINI}TION)
,, : , REASON - | Junior High Senior High
(N = 69) (N = 131)
. Transferred to another school 50% - 72%
- L Moved oui: of district 16 - 8
S Changed fo fegular classes 26 4
- Dropouts ‘ 0o 8
P— Social adjustment transfer ‘ 0 ... 8
: Placed in Education and Guidance 8 0
~‘ Table M is based on Form R&D 1.
]
li

L—J]

-]
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TABLE N
MEANS FOR ACHIEVEMENT, WORK HABITS " COOPERATION, AND DAYS ABSENT
. FOR RCI JUNIOR HIGH PUPILS
No. of Pre Post
Item Semesters N Mean Mean Correlation i
Subjec_t Achievement
1 563 1.97 2,114 .48
2 716 2.04 2.206% .44
Work Habits ,
1 553 1,10 - 1.16%% . .48
. . 2 687 1.17  1l.18 .24
Cooperation
1 560 1.26 1.27 JAb
2 716 1.27 1.30 42
Days Absent _
1 400 9.81  9.67 .48
2 570 10.01 12, 69%% 47
Table N is based on Form R&D 1. %%Sig. at .01
Grade point average is based on: A=4, B=3, C=2, D=1, F=0

E=2, S=1, U=0

101 . . 24 ADDENDUM C




TABLE O
MEANS FOR ACHLEVEMENT, WGRK HABITS, COOPERATION, AND DAYS ABSENT
FOR RCI SENIOR HIGH PUPILS
No. of Pre Post
Item . Semesters N Mean Mean Correlation

Subject Achievement

1 268 1.70 1.83% - .50

2 536 1.90 2.02%% 45
Work Habits

1 259 .98 1.07* .38

2 525 1.08 1.17%% 46
Cooperation

1 275  1.20 1.22 .48

2 543 1.30 1.31 .50
Days Absent

1 172 10.09  12.47%% .47

2 255 10,19 13.08%* .51
Table O is based on Form R&D 1. . *8ig, at .05 **Sig. at .01
Grade point average is based on: A=4, B=3, C=2, D=1, F=0

E=2, S=1, U=0
ADDENDUM C
25 101 )




TABLE P

."STAFF RATINGS OF SUMMER TUTORIAL PROGRAM

Does not  Not Slightly Very
ITEM Apply Helpful Helpful Helpful Helpful MEDIAN

0 1 2 3 4

Based on your observations,
rate the helpfulness of these
items: '

Vice;pfincipal in charge of
our school's tutorial program

was 12 1 6 24 109 3.8
Educat;t.on aides were 45 2 5 45 55 3.5
Teacher assistants were 15 0 1 30 100 3.3
Pupils felt program was 2 0 5 70 80 3.5
Summer school teachers seemed _
to f£ind program was 25 1 10 72 35 3.2
Parent reaction to program . :
was : 39 1 14 51 39 3.2
Community reaction was 64 2 15 35 21 3.1
Orientation for staff was . 26 6 33 53 28 2.8
) ’ (
Tablg P is based on Form 101L. - N = 157
ADDENDUM C
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COLLEGE CAPABLE

Division of Secondary Education

1,00 DESCRIPTION
College Capable, a continuing component, provided small classes and intensive
individualized instruction in at least three different academic subjects per
school for pupils with college potential. Each pupil was normally in at least
two such classes. One teaching position was allotted each school, providing Iive
teaching periods in academic subjects.

2.00 OBJECTIVES

-To improve achievement levels in specific subject areas

-To provide inservice education

-To identify specific strengths and weaknesses of the project

3.00 IMPLEMENTATION

3.10 Duration of Component and Number of Schools

This component was conducted from September 11, 1967 through June 14, 1968 at

12 junior and 11 senior high schools, plus an additional high school from January
to June 1968. Selected pupils also attended summer classes in space science and
Asian studies at three locations during July and August 1968. Two of the three
summer schools were in an adjacent school district.

3.20 Pupils

Over 1000 pupils, identified as having academic potential, were selected to par-
ticipate in advanced instruction. One advanced placement class-in English. and .
two classes in mathematics were provided. Pupils were enrolled on the basis of
available guidance data and the professional judgment of teachers, counselors, and
administrators. Maximum enrollment in each class did not exceed 20 pupils.

P

3.40 Activities

3.41 Staff Activities

Workshops exploring methods of teaching problem-solving and commanication
skills were conducted. Through the workshops, teachers initiated two
resource bulletins: (1) "Problem-Solving as a Medium for Teaching Communi-
cation Skills to College Capable Students'; and (2) "Orientation of College
Capable Students to College Entrance Exams'., Both bulletins are scheduled
for distribution to teachers during £fall 1968.

27 '1‘02'




A visitation and college advisement day was conducted at San Fernando Valley
State College and at California State College at Los Angeles, in coopera-
tion with the colleges, :

Summer inservice education was held for both new and experienced College
Capable teachers. '

3.42 Pupil Activities

Smaller class size enabled pupils to receive more extensive individualized
instruction and to engage in a variety of enrichment activities.

& total of 340 pupils participated in the college visitations mentioned above.
College Capable pupils also attended summer classes in space science and Asian
studies. !

3.50 Sgecializediﬂatérials, Supplies, and Equipment
Standard and nonstandard supplies for instruction were ordered for use in the

spring 1968 semester. Specialized supplementary textbooks were ordered for use
in fall 1968. No additional equipment was made available.

3.60 Personnel and Logistical Problems

Accurate identification of the potentially able pupil was a problem to many schools
Disagreement existed among personnel regarding the type of student the component
was intended to serve. Operational problems resulted when pupils exhibited a wide
range of abilities. ’

4.00 EVALUATION

4.10 Design

Gomponent objectives were evaluated according to the following variables: pupil
attendance records and marks in subjects, work habits, and cooperation; pupil
evaluation of summer classes; inservice ratings by participants; and staff and

. -parent ratings of the effectiveness of the component. ‘

The following instruments were employed to collect information on the variables:

-Form R& 1, Pupil Personnel Information

-Form 102A, Inservice Workshop Evaluation
‘-Forﬁ 1625,;Parent Questionnaire |

‘;Form 102C, Teacher Ratiné

-f‘orm 101D, ﬁidyear Administ;rétive Evaluation

-Forms 102D, E, and F, Student Questionnaires

102 - 28




4,20 Attéinmggﬁ”bf Obiectivesf‘:

4.21 Objective: To improve achievement levels in specific subject areas.

Junior and senior high school pupils showed a slight increase in the number
of subjects taken during one semester in the component (an average of .22).
This was significant, however, at the .01 level. For pupils taking the
two-semester program, there was mno significant change in the number of sub-
jects taken.

An analysis was made of a sample of junior and senior high school pupil
marks in subjects, work habits, and cooperation, and in absences bcoth for
the semester prior to entering the component and at the end of one or two
semesters in the program. Results are shown in Table A.

Post subject marks were significantly lower than pre marks for junior high
pupils. They were also lower for senior high pupils, but not significantly
$0. Post marks for work habits and cooperation were generally lower,
although "total days absent" increased in line with District-wide absence
increases in ESEA schools. In 1966-67, subject marks showed some loss in
the one-semester program but showed gain in the two-semester program. Work
habits generally remained constant. Attendance records were not included
in the 1966-67 component.

The specific subjects offered to College Capable pupils and the enrollments
are shown in Table B. Pupils took at least two subjects, with the greatest
enrollments in English, social studies, mathematics, and science in junior

high; and English, social studies, and science in senior high.

Three summer programs were held for College Capable pupils: (1) Asian Studies :
and (2) Aerospace Science Workshop, both in conjunction with Beverly Hills :
Unified School District (BHUSD), and (3) Space Science Seminar in Los Angeles ‘
City School District (LACSD).

Five boys and 13 girls from LACSD senior high schools joined 29 boys and nine
girls from BHUSD in a six-week, four-hour-per-day class in Asian Studies.

The pupils studied the political, intellectual, economic, religious, and
social history, and the arts of traditional and modern China. Pupil ratings
of items studied are shown in Table H, Addendum C. Pupils rated most items
as contributing "Much" or "Very Much" to their learning, with highest

ratings given "Meeting and studying with pupils of other neighhorhoods".

Forty-five junior high pupils (15 boys and nine girls from LACSD, 16 boys
and one girl from BHUSD, and four boys from nonpnblic schools) met for four
hours daily to study the history, current application, and future possi-
bilities of aerospace science. In response to a questionnaire (Table I,
Addendum C) pupils rated all 1tems favorably, with the highest rating

going to learning about "Kockets, jets, and airplane construction',

The most highly rated field trip was to the Jet Propulsion Laboratory. The
most popular subject studied was rocket construction and firing, and the most
frequently mentioned speaker was Dr. Louis Levy, whose subject was space
medicine.
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' responded "yes" and 14 "no'".

‘more emphasis on thinking and writing, and in learning the methods of other

_questionnaire concerning component effectiveness. Eight stated specifically

‘on the program as a whole. Following are some typical observations:

Fifteen boys and 15 girls from LACSD high schools received five units of
credit for four hours of daily study, without homework assignments, in the
Summer Space Science Seminar program at Jordan High School. Ratings of
activities were fairly high, except for space physics and space chemistry
which received average ratings. Results are shown in Table I, Addendum C.
The highest rated field trip was to TRW, the most popular subject was com-
puters, and the most frequently-mentioned speaker was Dr. Paul Saltman,

who spoke on space biology. Most pupils felt that the seminar influenced
their future plans.

4,22 Objective: To provide inservice education.

A series of five four-hour workshops in problem-solving was held in fall 1967.
Twelve junior high school teachers having an average of 5.7 years of teaching
experience, and 16 senior high school teachers having an average of 7.2

years of teaching experience attended the workshops and rated them as effec-
tive‘(Z 9onal-4 low-to-high scale).

Asked if they would attend such workshops in the future without Pay, 11

In commenting on the workshop experience in communication skills, most parti-
cipants expressed interest in trying out the skills discussed, in putting

teachersl

Three workshops were held in spring 1968 to develop policy guidelines and :
resource bulletins for publication in September 1968. Additional work was ’
done on these reports during the summer. ;

4.23 Objéctive: To identify specific strengths and weaknesses of the project. %
Twenty-one administrators of the 24 component schools responded to a

‘that it was a good or excellent program, and none had any unfavorable comment

-Small class size allows more individualized instruction.

-Increased achievement, improved attitudes, and self-image.

-Better teacher-pupil rapport.

-Favorable cdunselop-pupil ratio.

-Need for clearer rules in teacher selection.

-Teacher recommendations should be more influential in pupil selection.

-Need materials directed effectively toward minority pupils and planned
for multi-semester programs. ‘

Teachers of College Capable classes were asked to rate the component. All

items of the questionnaire were rated as "Good''(2.7 or above) except "Parent
involvement" (Table C).
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Typical of teacher comments were:

-College Capable pupils need attitude changes (some expect special
privileges); need better pupi} orientation to program.

»

-Need better materials, trips, guest speakers.

~Need for uniform grading standards.

-College Capable teachers need to exchange ideas, improve communication.

-Desirability of better pupil selection--College Capable program for

- underachievers .-~academic classes for college-oriented achievers.
;:} -More parent contact needed.

. Parent responses to a questionnaire were strongly favorable as shown in

Table D.

- Written comments were generally supportive. Typical of these were:

|| , "giy?"result of extra attention my child asks more questions, is less
%:} "Work habits and attitudes have changed."
i N "The words 'College Capable' have made my son more interested."
éih "It encourages working up to capacity."
i;* "Too much competition, too much strain."
p L 4,24 Supplemental Data (Tables E through G, Addendum C)

-

Table E presents a stanine distribution of scholastic capacity and reading

- scores for pupils in the College Capable program. Average and above-
average stanines (four through nine) for junior high pupils account for

g [ 90 percent of the IQ scores, 83 percent of the reading vocabulary (RV)

an scozes, and 87 percent of the reading comprehension (RC) scores. For senior
3 high pupils this same range accounts for 82 percent of IQ, 75 percent of RV,
e and 78 percent of RC scores. '

h From these data it appears that at least 75 percent of pupils selected for
g the College Capable program score in the average to above-average range.

;. Table F shows the length of time pupils stayed in the program.

A,

LR

.] Table G gives a sample distribution of these pupils by grade level.

4,30 Outcomes

k- Teachers of College Capable classes felt that the pupils had improved in their
;- learning skills, However, an analysis of pupil grades indicated a C+ average
’ compared with a B average the previous year., There was also a lower average for
work habits and cooperation, and an increase in absence. Over 75 percent of the
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pupils selected as college capable_héd average éf_abgfé-average ihtéiiiéénce
and reading scores. ‘ Lol T

The administrators and teachers reported that the component was effective. Parent

reaction to the program was strongly favorable. o :

During summer 1968, Asian Studies and the Aerospace Science Workshop gave pupils
with varied ethnic backgrounds and from different communities an opportunity to
engage in common enrichment experiences. A Space Science Seminar offered high
school pupils insights into the space science industry. Pupil reaction to the
above classes was favorable.

5,00 CONCLUSIONS

The inclusion of pupils enrolled in the component with below-average IQ stanines
(one through three) indicated that the term "College Capable' has been flexibly
interpreted to meet target area conditions. As shown in Table E, these pupils
also evidenced below-average achievement and possibly could better profit' from
the instruction given through the reading-centered instruction program. Table E
also shows many pupils (about 60) in stanines eight and nine for IQ and reading
achievement. Their inclusion in the component indicated extension of the College
Capable program to include those who might otherwise be in academically-enriched
or college-oriented programs.

The downward trend of grades, work habits, and cooperation, coupled with in-
creased absence, was pessibly a result of student unrest. The increase of absence
was also noted for the other schools in the target area. According to adminis-
trators and teachers, the component was effective.

The College Capable summer programs were effectively conducted and reception by
the pupils was favorable.

6.00 RECOMMENDATIONS

Consider inservice education to include egplbration of standard grading pro-
cedures and improved communication among College Capable teachers.

Revise component specifications so that highest achievers are placed in academ-
ically-enriched classes, thus allowing more underachievers to be admitted to the
College Capable program.

Improve screening of pupils in low fQ stanines (one through three) to reduce
number of unqualified pupils.

Continue College Capable summer programs.

102 : ' 32




S3TPNIS UBISY Jawuing IO $IVUTWIS
UIFOS 9dedg Iswung doysiyaom
J0UIFOS Iowvdsoaay Jauwmung

U S3uUaPnlysS 03 TOoOoYyDs Jumuns

JO oom 3I8BT Juranp UIALH

sajusaed Jo uop3lVVTIS wopuey
juaducodwod uy Tauuosaad 1V

8103evIjSTUTWpE TV
Ewuwoua

yous jJo uorletdmod ay3z 3y

s17dnd TT®
103 ®3EBp IUFToSeq paiayled

(4 pue ‘a ‘qzotr)
IFRUUOTISINYD JUIPN3IS

(420T) SaAFBUUOEISINY) Juaaeqd
(0Z0T) Suraey aayomwa]
(AT0T) uworlenieag
SATIBIISTUTWPY IBIAPTIN

(veot)
uoraenyeay doysjyiom adFAx3sUT

(Tasy)
uoplvuUIOJUl TIuUUOsIdd Trdnd

sSugjel juapnis

sjuaaed pue ‘siayoealy
‘gsaojexjsTUTUpPR &q S3upiey

gjuedyorlaed 4q s3ur3lwvy

pP1009a IdUBpPuIJIJ:¢
fuorieiadood pue ‘sipqey yiom
‘s303fqns uf sjyaew [rdng

102

ADDENDUM A

33

3o9foad ayy jo
gsosgaiyeamM pue sy3l3uaxls
973Foads LITUIPY O)

uoTIVINPI

997Aa338UT IpFaoad of

seaae 3d9fqns o1Jroads uy
STOA3T JUSWIAITYO® SA0IGTF OF

SLNHWHROD

SADIAIA INAWSSISSV

SITIVIYVA INIANIdId

SAAILDACH0

a1qede)y 98a710)

: LNINOJWOD

Z0T# udysog £1epuodss ViSI




PROJECT NAME College Capable Code 102
Beginning date _9-11-67 " Ending date __ 8-16-68
‘ Grade Level .___1ﬁE5%%?E;EE%QLL%§E%GBTIE__.
Preschool
K
_ 1
2
3
4
5
) :
7 - 60
8 219
9 216
10 206
11 263
12 58
Ungraded 9
TOTAL 1,113

NUMBER OF ADULT PARTICIPANTS

School Personnel 114 (Includes summer extepsion)

Parents

Community Personnel

Pius Supportive Services

PROJECT COST s 373,507

102 - 34 - ADDENDUM B




- TABLE A
PRE~-POST MARKS]' IN SUBJECTS, WORK HABITS, AND COOPERATION, AND TOTAL DAYS ABSENT
Junior High Senior High
ITEM MEAN CORRELATION MEAN CORRELATION
Pre Post Pre Post
ONE SEMESTER
Subject Marks 2.93 2,73%% .67 2,45 2.38 o712 :
Work Habits 1.5 1.40%% .61 1.30 1.33 46
Cooperation 1.54 1.47 .62 1.40 1.49% .61
Total Days.Absent 5.88 7.68 .31 7.71 9.39 .62
THO SEMESTERS L
Subject Marks 2,95 2,78%%* .65 2,59 2,52 44
Work Habits 1.50 1.46 .49 1.-8 1.44 .58
. i
Cooperation 1.57 1.58 .58 1.65 1.65 .49 E
Total Days Absent 576 7.39 .36 5,73 8.92%% - 31 i
Table A is based on Form RSD 1. N = 135 =18 5
1 Average marks based on A=4, B=3, *%Sig at .01 ' ]
c=2, D=1, F=0, E 2, S=1, U=0 *Sig at .05 :
TABLE B
ENROLIMENT BY SUBJECT IN COLLEGE CAPABLE CLASSES
SUBJECT NUMBER OF PUPILS
Junior High Senior High
English’ 414 " 378
Foreign Language .18 oo 18
: Mathematics 216 12
; Power Reading 18 18
Z :_ Science 162 198
e Social Studies | 306 270
F B Table B is based on actual component enrollment Unduplicated J,H. N = 496
E for spring semester 1968. Unduplicated S.H. N = 549
E —
:
U .
L _ ‘ . ADDENDUM C
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TABLE C

TEACHER EVALUATION OF COLLEGE CAPABLE

ITEM _ FREQUENCY MEDIAN
' Very Very
Poor Good
1 2 3 4

How do you rate the College Capable
program in terms of:

Overall program effectiveness? 2 12 45 20 3.1
Selection of College Capable :
teachers? 1 8 41 17 3.2
Selection of pupils? 6 20 35 22 2.7
Articulation with total school
program? 5 20 34 18 2.9
Faculty acceptance? 6 10 33 26 3.3
Administrative acceptance? 2 8 26 36 3.5
Instructional materials? 10 16 30 25 3.0
Equipment? 7 14 31 29 3.2
Influencing changes in pupil
attitudes? 3 22 36 15 2.8
Improving learning skills of
pupils? 1 10 40 23 3.6
Parent support of program? 8 15 28 18 2.9
Parent involvement? 18 28 18 5 2.1

1 Table C is based on Form 102C. Maximum N = 83

é

5

4

i 102 16 ADDENDUM C

§




TABLE D

PARENT RESPONSES

ITEM : FREQUENCY

YES NO ‘NOT SURE
Do you feel that your child ‘reads more : :
at home this year? 276 67 -39
Have you noticed any improvements in
your child's study habits this year? 273 62 47
Do you think your child has learned
more this year? 294 21 64
Has your child’s attitude changed
toward school this year? » 231 110 41
1f your.last answer was "yes'", was. . ,
this change for the better? 212 - 0 31 . 34
Do you favor the continuation of this
class? 337 17 24
Table D is based on Form 102B. Maximum N = 382

TABLE E .

COLLEGE CAPABLE PUPILS BY ABILITY (IQ) AND ACHIEVEMENT -IN
" READING VOCABULARY (RV) AND COMPREHENSION (RC)

: JUNIOR HIGH g SENIOR HIG
STANINE . 10 _RV Re | 10 "RV . . RC
9 11 . 10 u |7 13
8 35 3137 | a | 10 16 2
7 ) | 8 76 77 | 62 34 51
= 6 | 123 93 100 | 99 0 8
- 5 ' 1180 96 102 | 113 91 - 117
1 4 ; 66 81 &7 | 130 - s 113
3 3 - 30 " 48 54 62 53 69
i 2 . i 13 26 16 23 % 33
;_ﬁ 1 ' 4 8. 7 . 8 13 9
“ Total 483 475 475 514 356 504
E] Table E is based on Form R& 1.
J: | ADDENDWM C
; 37 o . 102
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TABLE F

NUMBER OF COLLEGE CAPABLE PUPILS ENROLLED
BY DURATION OF ENROLLMENT

PUPILS ENRO#LED JUNIOR HIGﬁ SENIOR HIGH TOTAL
One Semester - 97 133 230
One Semester and Continuing 166 117 283
Two Semesters ; . ;165 211 . 3?6.
Three Semésférs o ' - 229 - 229
- o ‘Totals 428 600 1118

Table F.is based on Form R&D 1.

TABLE G

* ENROLIMENT BY GRADE LEVEL

GRADE  ENROLLED 2/67 | ENROLLED 9/67 | ENROLLED. 2/68 TOTALS - .
LEVEL  BOYS GIRLS | BOYS  GIRLS | BOYS GIRLS| BOYS GIRLS BOTH
N=454 N=461 -
' Junior High
(N = 476)
7 0 o | 1 19 25 18 39 37 | 76
1. 8- 13 21 | 56 45 63 76 | 132 2| 2m
9 7 9 21 17 30 42 58 68.| 126
" Senior High
(N = 439) | )
10 99 9 | 18 27 77 72 | 19 195 | - 389 .
: 11 - 10  7.| 2 12 0 0| 31 19 50
; 12 0 0 o 0 0 0 0o o 0
g Totals 129 133 | 130 120 195 208 915

Table G is based on Form R&D 1.

N TR A Auw et g feaniig
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TABLE H

PUPIL RATINGS OF SUMMER ASIAN STUDIES

r‘ﬂ"‘ R TR ESTR TR TR DR L it AR RIS G RN
&
4

FREQUENCY MEDIAN
Does not Little or . Very .
ITEM Apply Nothing Some Much = Much
0 1 2 3. P
" How much ‘do you feel you learned ,
from the activities or features o
}isted below. A
.Dlver31ty of Ghlnese civilization 1 1 10 23 ... zbef‘b3,Z"
- The place of the individual in - e . .‘:_ S :
:'Ch;nese'civilization - 1 -0 10 19 - 25.9:743.3
| ; Tolergnbe;in Chinese society 0 3 17 18 17 0 .73.0
- Educational tradition 0 6 21 15 .13 2.5
Nature and man 1 4 8 - 21. 212'w3‘3wz |
Chinese value of order 0 1 9 19 ' 26 3.3
Chinese cultural values 0 1 13 21. 200 3.2
Traditional values in the 20th . . el o
century 1 2 20 - 17 15 ‘2.8
Lecture method 4 6 ¥8iv' 16 ‘li © 2.6
Small éroup discussions 0 10 5~12t 1 ZI; 3,0
Field trips 0 4 14 .17 21310
Independent study room 0 4 -9 23720 3.2 ]
Research expériences 1 5 12,\ 15 ,ggze. v3,2 ':{
Mbeting'hnd studying with pupiis : A {
of othér neighborhoods 3 4 - 5 5 39 3.8 1
Table H is based on Form 102F, N = 56
ADDENDMM G
39 102
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TABLE 1

?UPIL RATINGS OF SUMMER AEROSPACE SCIENCE

PR

.. ITEM - FREQUENCY MEDIAN
Summer Aerospace Science Does not Little or Very
Workshop (with Beverly Hills; Apply Nothing Some Much Much
N = 45) 0 1 2 3 4

- How much do you -feel you learned
from the workshop activities or
festures lizted below?
‘Rockets, jets; and airplane : ‘
_construction 0 1 1 18 23 . 3.6
Propellants 0 1 11 15 18 3.2
" " Space‘biology 0 1 11 16 17 3.1
. Lecture method" 0 1 14 11 18 3.1
Small group discussions 3 5 11 11 9 2.7
-Field trips 1 1 8 14 21 3.4
.. .Meeting and studying with pupils i
of other neighborhoods 3 5 4 11 21 3.5
Summer Spéce Science Seminar (in Los
Angeles;’N = 30)
How much do you feel you learned from
the workshop activities or features
listed below?
Space physics 1 1 13 9 4 2.5

- Space chemistry 0 1 14 8 6 2.5

Space biology 0 2 4 8 14 3.5
Mathematics and engineering 0 1 A 10 12 3.3

Methods of presentation _ : -

Lecture 0 2 9 9 10 3.0

Small group discussion ' 0 4 6 8 g 2.8

Field trips ' 0 0 2 9 19 3.7

Table I is based on Forms 102D and E.
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EDUCATION AND GUIDANCE INSTRUCTION

Division of Secondary Education

1.00 DESCRIPTION

Selected seventh- and eighth-grade pupils of average or better potential but with
marked social and emotional difficulties were scheduled into a daily core progranm
of academic work. They spent three periods with the same specially-trained teacher.
Individual counseling and psychological services were i:~~eral parts of this
activity. Education and Guidance (E&G) Instruction is a continuing <ompomnenl.

One period in each E&G teacher's daily schedule was reserved for pupil conferences.
Consulting counselors, assigned centrally, provided the psychological evaluation
services. An assistant counselor was assigned one period per day to provide neces-
sar: continuity of services between the consulting couuselor and school staff.

2.00 OBJECTIVES

-To improve achievement levels in specific subject'areas -
-To improve study skills
-To improve tﬁe‘children's self-image

-To change (in a positive direction) the children's attitudes toward
school and education ' :

-To reduce the rate and severity of disciplinary problems ' :
-To provide inservice education

.

-To identify specific strengths and weaknesses of the project o 3

3.00 IMPLEMENTATION

3.10 Duration of Component and Number of Schdols

This component was conducted from September 11, 1967 through June 14, 1968 at 15
junior high schools. Two schools, each with two E&G classes, were added in
February 1968. One of these classes was at the tenth-grade level.

3.20 Pupils

A placement committee in each school selected pupils for the E&G component. The
committee included one or more administrators, the E&G cownselor, head counselor,
and consulting counselor. Pupils eligible for placement vere identified on the
basis of inability to conform to school standards of behavior, patterms of overly-
aggressive behavior, uzgative self-image, negative peer and teacher relationships,

41 103




short attention span, or lack of proficiency in basic skills. Pupils eligible for
placement in Educable Mentally Retarded or Non-English Speaking programs were not
eligible frr the E&G program. Approximately 300 pupils were served during the
year. . Maximum class size was 18.

3.40 Activities

3.41 Staff Activities

Activities for the year included a 40-hour workshop conducted by the component '
consultant and consulting counselors for approximately 25 E&G teachers. The
workshop emphasized techniques for individualizing instruction and developing
teacher-made instructional materials.

3.42 Pupil Activities

Pupil activities consisted of the three-period core instructional program in
English, social studies, and mathematics in addition to field trips and
supplemental counseling.

3.59 Specialized Materials, Supplies, and Equipment

A portable classroom, overhead projector, controlled reader, tape recorder,

phon. vraph, slide projector, headsets for a listening center, and both standard and
experimental texts were provided for each school. Additional standard and experi-
mental supplies and texts were provided during the current year. Instruments used
by consulting counselors in making psychological evaluations were: Stanford-Binet
(Form L-M), Wechsler Intelligence Scale for Children, Peabody Picture Vocabulary
Test, Gray Oral Reading Test, Wide Range Achievement Test, Bender Visual-Motor
Gestalt Test, Illinois Test of Psycholinguistic Abilities, and the Wepman Auditory
Discrimination Test. A research library, established by the consultants and
located in the administrative office, was avaiiable to consulting counselors.

3.60 Personnel and Logistical Problems

The introduction of nine new teachers to the program in the spring semester pre-
sented some difficulties in orientation. Transiency, illness, and overtly hostile
acts of behavior in some schools caused placement difficulties and occasionally
prevented completion of psychological evaluationms.

4.00 EVALUATION

4.10 Design

Component objectives were evaluated according to the following variables: pupil
marks in subjects, work habits, and cooperation; pupil scores on attitude scale;
pupil referrals to vice principal; pupil attendance records; administrative and
parental ratings of component effectiveness; and panrticipant ratings of inservice
education.
The following instruments were devised to sample data on the variables:

-Form R& 1, Pupil Personr 1 Information

-Form 101J, Quick Measure of Concepts
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~Form 101D, Midyear Administrative Evaluatioﬁ
~Form 103C, Inservice Evaluation

-Form 1088, Counselor-Teacher Rating Scale
-Form 103A-1, Parent Questionnaire

Attainment of Objectives

" An analysis was made of junior and senior high school pupil marks in subjects,

4.21 Objective: To improve achiévement levels in specific subject areas.

4.22 Objective: To improve study skills.

work habits, and cooperation for the semester prior to entering the component
and at the end of the program. :

In order to compare pupils who had completed one semester in the E&G program
with non-E&G pupils, boys and girls new to the E&G program in February 1968
were randomly selected as an experimental group, and an equal number of com—
parison pupils from E&G waiting lists constituted controls.

During school year 1967-68, three E&G groups were evaluated:
-ESEA Title I, Selected: pupils randomly selected at one senior and

seven junior high schools, which were also randomly chosen for racial
representation. Program duration was one semester.

-Comparison: pupils randomly selected from the E&G waiting lists at
the same eight schools, and given the same tests as the ESEA Title I,
selected group.

-ESEA Title I: pupils in the regular E&G program in the remainiﬁg'
nine schools. Length of stay in E&G ranged from one to three semesters.-

Comparisons of pre and post marks for all junior high participants are shown
in.Table A. '

Comparison of marks in subjects, work habits, and cooperation for the semester :
prior to entrance into the component with marks at the end of one semester in the .
component shows that the one-semester selected E&G pupils improved their

marks in subjects and work habits significantly at .01, and in cooperation at
the .05 level. The one—semester comparison group showed no significant im-
provement in marks, work habits, or cooperation. One semester E&G pupils were
also analyzed on the same variables. This group showed significant improvement
(at .01) in subject and cooperation marks. -

Not shown in Table A is the fact that one- and two-semester E&G pupils who
left the program before the start of the spring semester improved signifi-
cantly at the .05 level only in subject marks. The one high school group
improved significantly in subject and cooperation marks, although this is
not indicated on Table A because of the limited number of pupils remaining
in the group by the close of the school year.
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Pupils who had been in the E&G program for two or three semesters indicated
no measured improvement in subject, work habits, or cooperation marks.

4.23 Objective: To improve the children's self-image.

4.24 Objective: To change (in a positive direction) the children's attitudes
‘toward school and education.

Data for these two objectives are reported under the same objectives in the
report on E&G Counseling, component number 108. Tables B, C, and D in that
report are pertinent to these objectives.

Briefly, findings for these attitudinal objectives included:

-Though samples were small ard results variable, attitudes toward self-
concepts improved wore for Mexican—American pupils than for Negro. The
boys! experimental groups tended to show more positive change than did
the girls' experimental groups.

-Both ESEA one-semester groups showed significant improvement in cooperation
marks (assumed as an indication of positive change in attitude) as com-
pared to their respective control groups.

-From scores for the concept '"School" from the QMOC, pre and post, it can
be inferred that Mexican-American groups in the study regarded ideas
related to school more positively than did the Negro groups.

-A comparison of attendance patterns for E&G pupils in the regular pro-
gram with experimental and control group pupils is reported in Table D.
The holding power of the program is estimated by comparing the pre and
post number of days absent for ESEA and comparison groups.

~Absence of comparison pupils increased.

4,25 Objective: To reduce the rate and severity of disciplinary problems.

Data on disciplinary referrals for experimental pupils emrolled in E&G classes
and for pupils in control groups came from vice principals' records. A record
of experimental and control pupils who had referrals considered serious and
who were given social adjustment transfers during spring 1968 are reported in
Table B.

As shown, the experimental group had more general referrals than did the control
group; more serious referrals (such as fighting, using profamnity, carrying a
knife); and more social adjustment transfers, but fewer suspensions.

4.26 Objective:. To provide inservice education.

Inservice workshops were held during the spring semester.

The majority of participants at these workshops indicated by their comments
that more attention should, be directed toward discussing ''real" problems and
specific solutions to those problems. Unstructured discussions, especially
on theoretical behavior constructs, should be avoided, respondents added.
Participants expressed high praise for the group leaders and wanted to work
with t¢hem again.
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4.27 Objective: To identify specific strengths and weaknesses of the project. H?

A midyear evaluation was completed by administrators. Typical observations
were:

~-Boys like the program so well they don't want to go back to regular
classes.

~Pupils may become too dependent on using class for individual protection.

-Parent cooperation and participation were lacking.

-A follow-up of pupils a year after leaving E&G indicates that this
program was the turning point for many.

-Excellent results were produced this semester.
-Worked miracles with certain students.

-E&G enrollment should be noted on the cumulative record for B7 thfough
A8.

-More workshop training needed. E&G should be organized by grade- levels
with separate sections for B7 through A8.

A midyear evaluation was also provided by E&G teachers. The data from Table C
indicated that these teachers felt objectives were being realized in reducing

the rate and severity of disciplinary problems, and in changing pupils' attitudes
toward school and education.

Typical comments made by teachers were:

-E&G teacher preparation conference for pupils and parents should be in
the afternoon. '

-The E&G school counselor is just too busy to bother with the problems
of £&G.

~Wish there were more time for follow-up.

-Tha E&G teacher time could be distributed more effectively.

~Paper work is frustrating.

At year-end, counselors and teachers were asked to evaluate the component.
Ratings given in Table D indicate that the program was of some value in help-
ing pupils to achieve component objectives. Although ratings were close,
"Improving pupils' attitudes toward school and education' was judged to be

of most value and "Improving pupils' study skills" of least value.

Ratings also indicated that lack of time for preparation, for clerical tasks,
and for follow-un continues to be a problem.

Staff comments pointed out these strengths:
~Many pupils show improved attitudes and behavior.
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-Small classes allow pupils to be helped individually.

~-Administrative support has strengthened the program.

-Materials and equipment are in sufficient supply and of acceptable
quality.

Comments reflected weaknesses of the component:

-Follow-ups are lacking.

-Adequate clerical help is unavailable.

-Communication among component persomnel is poor.

-Pupils resent the stigma of being in the E&G class.
Parents responding to a year-end questionnaire made the following represen-
tative comments: that their children read more this year, improved their study
habits, and learned more. These same parents also believed overwhelmingly
that their children's attitudes changed positively. The majority of parents

responding favored continuation of the E&G program.

4.28 Supplemental Data (See Table 'E, Addendum C)

The data in Table E reveal that the majority of E&G pupils (78 percent of

' the 280 for whom IQs were available) were probably functioning intellectually
in the third, fourth, and fifth stanines. However, many E&G pupils (71 percent)
were reading within the first-, second-, or third-grade reading ability stanines.

4.30 Qutcomes

ESEA, Selected, junior high pupils improved significantly over comparison groups in
subject, work habits, and cooperation marks. The senior high experimental group
also improved significantly over its comparison group, but only in subject and co-
operation marks. One-semester E&G pupils displayed significant improvement in
subject and cooperation marks. Two- and three-semester E&G pupils did not exhipit
any positive changes on these variables.

ESEA groups showed more stability in their attendance patterns than did comparable
groups.

Mixed results were obtained on measures of pupil attitudes toward self and school.

Parents were pleased with the progress of their children in study skills and
attitudes. They favored continuation of the program.

'3.00 CONCLUSIONS

Significant improvement was shown in classroom performance and in study skills
as measured by report card marks.

The component was effective as judged by parents and administrators.

Parents favored continuation of the program.
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Teachers indicated that the program was of value. They and counselors urged the
continuation of inservice education.

- 6.00 RECOMMENDATIONS

Strengthen inservice offerings.

Improve follow-up of pupils leaving the program.

Increase allowance of clerical time.
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PROJECT NAME Education and Guidance Instruction Code

Beginning date 9-11-67

Ending date 6-14-68

103

S

Grade Level Pug{gzlL ENTOLngggubIIc
Preschool _
K
1
2
3
4
5
6
7 147
8 148
9
10 13
11 ~
12
Ungraded | ~ 308
TOTAL ‘

NUMBER OF ADULT PARTICIPANTS

School Fersonnel
Parents

Community Personnel

PROJECT COST

31

$ 243,600
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TABLE A
PRE AND POST MEANS FOR MARKS IN SUBJECTS, WORK HABITS, AND COOPERATION
No. of Pre Post
Item and Group Semesters N Mean Mean Correlation
SUBJECT ACHIEVEMENT
ESEA Title I, Selected i 49 1.54 2,06%* 45
Comparison 1 56 1.52 1.53 .49
ESEA Title I . 1 104 1.34 1.80%x .39
ESEA Title 1 2 18 1.83 1.70 46
ESEA Title I 3 6 1.28 1.48 79
WORK HABITS
ESEA Title I, Selected 1 50 .68 J97R% .40
Comparison 1 52 .73 .70 .35
COOPERATION '
ESEA Title I, Selected 1 46 .97 1.12% .52
Comparison . 1 53 .94 .93 .56
ESEA Title 1 1 103 74 97 %% .39
ESEA Title I : 2 17 .82 .93 .32
ES“ Title I ) 3 4 085 1 ) 04 . e 02
Table A is based on Form R&D 1. *Sig, at .05 **Sig, at .01
TABLE B
TALLY OF DISCIPLINARY REFERRALS TO VICE PRINCIPAL -
' Number
of Serious Social
Group A N Referrals Referrals Suspensions Adjustment
ESEA Title I, Selected 65 109 10 7 T3
Comparison 61 85 6 10 0
Totals 126 1% 16 17 3
Table B is based on vice principals' records.
103 © 50 . ADDENDUM C




|

TABLE C

MIDYEAR EVALUATION BY E&G TEACHERS

=

- FREQUENCY MEDIAN
Very Very

8 ITEM Poorly Well

R (1) (2) (3) (4)

How well do you feel the E&G
- subcomponent is realizing the
objectives which are set forth
in the specifications?

C

To improve study skills -1 1 4 2 2.9

To improve the children's self-
~ image 0 1 6 1 3.0
[ To change (in .a positive direction)

the children's attitudes toward

school and education 0 2. 6 0 2.8
[ To reduce the rate and severity of :

disciplinary problems 0 1 3 4 3.4
[ To identify specific assets and

limitations relating to the learn-
[ ing process G 3 4 1 2.8
= Table C is based on Form 108A. c " Maximum N = 8

- ‘ 1 ' ADDENDUM C
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TABLE D

COUNSELOR AND TEACHER RATINGS OF PROGRAM

L ——

FREQUENCY MEDIAN
Little Much
ITEM Value Value
1 2 3 4
Please indicate the value of this
program in terms of:
improving the achievement levels
of pupils in specific subject
areas. 0 8 11 7 3.0
improving pupils' study skills. 1 6 15 4 . 2.9
improving pupils' self-images. 0 6 10 10 3.2
improving pupils' attitudes
zoward school and education. 1 5 9 11 3.3
reducing the rate and severity
of disciplinary problems. 2 6 10 8 3.0
identifying specific assets and
limitations relating to the
learning process. 2 1 14 8 3.2
The following were indicated as
problems at mid-year. To what
extent are these still problems? None Much
Lack of sufficient time for
teacher-preparation. 6 3 3 3 2.0
Lack of follow-ups on E&G pupils
who left the program. 4 4 5 10 3.2
Abundance of clerical tasks. 1 4 8 13 3.5
Teacher transfers out of the E&G
program, 4 4 4 3 2.4
Lack of sufficient working space
for counselors. 5 2 5 9 3.2
Table D is based on Form 108B. Maximum N = 26
52
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o TABLE E
- FREQUENCY DISTRIBUTION OF E&G PUPILS IN ABILITY AND READINZ ACHIEVEMENT
: STANINE 1.Q. READINC VOCABULARY READING COMPREHENSION
- 9 .0 0 0
: 8 1 2 0
— ‘ 5 4 3
- 6 19 13 8
E 5 5 20 23
4 83 41 - 45
—
3 3 61 60 68
2 24 | 65 57
] _ 1 12 67 73
(] No Data 28 36 41
' [ Table E is based on Form R&D 1. N = 318
L
i
J
- ' ADDENDUM C
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TEACHER CLERICAL ASSISTANTS -

Division of Secondary Education

1.00 DESCRIPTION

Two teacher clerical assistants (TCAs) were provided for each of 24 Student Achieve-
ment Center schools to assist teachers, on an optional basis, in the performance of
clerical and non-instructional tasks connected with the classroom. Work was assigned
TCAs under the direction of the principal.

2.00 OBJECTIVES

-To improve achievement levels in specific subject areas
~To provide inservice education

~To identify specific strengths and weaknesses of the project

3.00 IMPLEMENTATION

3.10 Duration of Component and Number of Schools

This component was conducted from September 11, 1967 through April 30, 1968 at 23
schools. From May 1, 1968 to June 14, 1968, 24 schools had teacher clerical
assistants. P ‘ ’

3.20 Pupils

Pupils benefited indirectly because teachers were relieved of clerical tasks to
devote additional time to instruction.

3.40 Activities

3.41 Staff Activities

Clerical assistants performed non-instructional tasks such as typing and
dupiicating materials for instructional use, assisting in the preparation of
records, recording attendance, marking keyed objective tests, and preparing
materials for bulletin boards.

A two-day clerical workshop was conducted during November. The workshop was
designed to improve skills in typing, filing, telephone usage, and general
office procedures.

3.60 Personnel and Logistical Problems

Two TCAs were assigned to each participating school without considering the -greater
clerical need in schools with larger pupil populations. '
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4.00 EVALUATION /-

4,10 Design

Component objectives were evaluated according to the following variables: changes
in teacher clerical load, ratings of inservice education, and ratings of component
effectiveness.

The following instruments were designed to collect information on the variables:

-Form 104A, Weekly Report of Teacher Clerical Assistant (showing time by
subject area)

-Form 104B, Clerical Inservice Evaluation
~-Form 104C, Semester Report of Teacher
-Form 101D, Midyear Administrative Evaluation

4.20 Attainment of Objectives

4.21 Objective: To—improve‘achievement levels in specific subject "areas.

Only an indirect assessment could be made of the attaimnment of this objective
for these reasons: (1) the use of TCAs was optional; (2) TCA vime used by
individual teachers varied; (3) TCAs had no direct contact with pupils.
However, teachers, in a sampling recorded in Table A, indicated that from
"Much" to a "Great deal" of additional time was made available through use of
TCAs.

Use of the TCA was analyzed by subject area. Data in Tablé B revealed that
those departments which received the greatest amount of TCA time were English,
social studies, science, and mathematics. This was evidenced also during

the 1966-1967 school year. (These departments were also the prime users of
teacher assistants and of the services of Instructional Materials Centers.
See components 105 and 106.)

Further analysis of Form 104A showed that 13 percent of TCA time was allocated
to non-teaching personnel whick included administrators, librarians, medical
staff, counseling personnel, and regular clerical personnel. This percent was
slightly less than that used by non-teaching staff the previous year. Eighty-
seven percent of TCA time was allocated to teachirg personnel. The time
distribution was the same for both junior and senior high schools, regardless
of enrollment size.

4.22 Objective: To provide inservice education.

Seventy~two TCAs attended a two-day workshop to familiarize themselves with-
ESEA projects; to increase job interest and understanding; and to improve
staff relations, procedures, and business skills. Of 12 workshop items rated,
only one was below a median of 3.6 on a 1 - 4 scale as shown in Table B.

The most frequent comments from the TCA participants were:

-Provide more comfortable seating arrangements for workshop participants.

55 104




N =Include other Student Achievement Center personnel in inservice Ffor
s better mutual understanding.

-Have a psychologist offer help iu personal improvement and human relations.

~-Provide more laboratory work.

4,23 Objective: To identify specific strengths and weaknesses of the project.

At midyear, 150 randomly selected teachers using TCA services were asked to
indicate how they had used the additional time obtained as a result of these
services. Ninety-three of the teachers responded. Their replies are shown
in Table A. Of the six departments indicuzting the greatest use of TCA time,
English and science gave the highest rating (a median at 3.0 on a 4.0 scale)
while home economics gave the lowest rating (a median of 2.2).

Questiuned about how they used the time obtained through TCA services, teachers
indicated that they were able to prepare additional materials for the class,

give more individual attention to pupils, ané do a greater amount of instructicnal
planning.

Tventy-five administra: rs were asked at midyear to evaluate the Teacher Clerical
Assistant component., Comments of the 23 who responded on Form 101D were
strongly positive (response frequencies are shown in parentheses):

-Teachers are enthusiastic. Clerical assistants contribute to school
morale as well as operational efficiency. (8)

-This program has been a "godserd". We cannot praise the program too
highly. (5)

Among their suggestions were:
-Restore third TCA as in original component (&)

-Arrange-fof substitutes when TCA absent (2)

ﬁ_i ~-Consider establishing pool of trained clerks (2)

rlhgrease qalaries of TCAs (2)

4.30 Outcomes

More time was available for instructional planning and for work with individual
pupils in schools using TCAs.

Over 79 percent of TCA time was allocated to English, social studies, science,
and mathematics departments in junior high, and 72 percent to the same depart-
ments in senior high.

There was a decrease of 3 percent from last year in the use of TCA time by non~
teaching personnel. '

Administrative ratings of component effectiveness were strongly favorable.

1.04 56




5.00 CONCLUSIONS

The TCA service allowed more time for instructional tasks, f

English, social studies, mathematics, and science teachers received the bulk of
TCA time and services,

g Sl

Approximately one-eighth of the teacher clerical time was used for non-teaching tasks.

The component was considered effective by teachers and administrators.

TR [

6,00 RECOMMENDATIONS

TCA services would be more equitably assigned if they were based on pupil enroll-
ment since this varies considerably from school to school. (This recommendation
was made by the secondary-division SFP consultant.) An alternative might be _
assigning a third TCA to large schools. b

Problems of work continuity that are created when a TCA is absent could be alle-
viated by the provision of substitutes.

E 57 . . - : ' 104 |
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l
] PROJECT NAME Teacher Clerical Assistants Code 104
Beginning date 9711-67 Ending date 6-14-68
L
] Grade Level >———-5['——'————-m"—'1,u PEZIL ENROLI%EE; =
j Preschool
8 ' K
~ 1
- 2
(] 3
] K
3 5
6
! —_—
1 8
" 9 *
[ ”
,: 11
il | 2
; [ | Ungraded o
: TOTAL ' ~ : ‘
| |
’ I: NUMBER OF ADULT PARTICIPANTS
- School Personnel 121
[ Parents
E Community Perscnnel
E Plus Supportive Services
ﬂ PROJECT COST g 298,853
" 59 | ADDENDUM B




TABLE A

A SAMPLE OF TEACHER RATINGS OF ADDITIONAL TIME AVAILABLE FOR INSTRUCTIONAL

PLANNING, DUE TO TCA HE'P RECEIVED

FREQUENCY MEDIAN
Department Teacher N A Great

Little Some Much  Deal

(1) (2) (3) (4)

English 20 1 5 9 5 3.0
? Sociél Studies 16 1 6 5 4 . 2,7
; Mathematics 11 0 6 2 3 - 2.4
| Science 11 1 3 3 4 3.0
Physical Education | 7 0 2 4 1 2.9
Home Economics 5 1 3 2 0. 2.2
IndustrialiArts 3 0 1 1 1 3.0
Music 3 0 0 -2 1 - 3.2
Business Education 2 0 1 1 0 2.5
3 " Educable Mentally- - _
] Retarded . . . 2 0 o 0 2 0 3.0_
Art - - .1 1 O 0 0 1.0
% Foreign Language .. 1 0 .0 0 1" 4.0
Table A is based on Form 104C,- ‘ N =93

104 60 ADDENDUM C
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~ TABLE B

- ' ALLOCATED TEACHER CLERICAL ASSISTANT TIME
COMPARED WITH PERCENTAGE* OF PUPIL ENROLLMENT
9 o MG [ smup mor s
Department Allocated rollment Difference | Allocated rollment Difference

L 1) (2) )] (3)
English 34 Y 17 3% 15 19
Social studies 24 14 10 17 - 14 3
Science 12 8 4 1 11 10 1
Home economics 6 6 o 5 2 3
Dxriver education 0 0 0 1 2 -1
Foreign languages 1 2 -1 1 6 -5
Business education 1 3 -2 3 8 -5
Art 3 4 -1 2 4 -2
Music 3 5 -2 3 3 . 0 ;
Industrial Arts 2 7 -5 5 6 -1
Mathematics 10 16 -5 11 1C - -1
Physical Ed. 3 17 -14 6., 18 -12
Unclassified 2 3 -1 4 4 0
Table B is based on data from: *A11 ﬁercentages rounded to

(1) Form 104A nearest whole.

(2) Based on actual enrollment in classes
for Spring 1968
(3) District percentage of -enrollment

= ADDENDUM C
l 61 104




TABLE C

TEACHER CLERICAL ASSISTANT RATINGS OF INSERVICE

ITEMS | FREQUENCY M
How helpful were the presentations Doesn't Of Little Very
of the following objectives? Apply Help Helpful ___

(1) (2) O (4)

i

To become familiar with the over-
all objectives and functions of ,
the Secondary Division Projects. 1 ' 3 6 10 49

(9%

To increese personal interest in
- the job through a better under-
standing of the many Specially-

Funded Programs, ‘ ) 1. 1 6 .8 35 3
To improve human relations. 3 7 8 14 38 3
To improve office procedures. 1 5 . 3 12 50 3

To improve business skills. 2 4 4 14 46 3

- How helpful were the followin

workshop activities?
Deééription of the Specially-

Fundeq Projects (Lansu, Williams) 4 3 | 2 10 51 3
- Typing Tips (Belote) o 2 6 - . & 45 3
HbW'to.Succeed.(Pfeiffér) | 3 12 12 17 25 3
Telephoge Usage (Finne) 1 3 | 4 11 50 3
Filing (Relly) | 2 6 7 11 45 3,
" Instructional Materials (Kenneéy) 0 3 3 10 56 3.

Do you feel this workshop will help you increase

', your personal effectiveness-in your clerical work? ~ Yes 65 Ho 2
. Table C'is based on Form 1048 - - Maximum N = 72

104 | 62 - ADDENDUM.




TEACHER ASSISTANT PROGRAM

Division of Secondary Education

1.00 DESCRIPTION

Undergraduate and graduate students from local colleges and universities wefe employed
to relieve teachers of routine duties and thus provide more time for planning and
work with individual pupoils.

S el o Y

PP | TR

2.00 OBJECTIVES 3

~To improve achievement levels in specific subject areas
~To provide inservice education

~To identify specific strengths and weaknesses of the project

3.00 It .PLEMENTATION

3.10 Duration of Compbnqpt and Number of Schools

The component operated in 13 junior and 12 senior high schools from September 1967
through January 1968. and in 15 junior and 15 senior high schools from January 1968
through June 1968. Generally five assistants woerked in each school.

3.20 Pupils

Pupiis in the participating schools benefited indifectly becaﬁsevteachefs were
relieved of routine tasks so that they could devote additional time to instruction. B

3.40 Activities

3.41 Staff Activities

Teacher assistants performeu two types of tasks. First, they did clerical
work such as taking attendance, keeping records of supplies and equipment,
and distributing materials. Secordly, they aided in the direction of pupils
by assisting them individually or in small groups, helping to mark pupils' -

written work, proctoring class tests, and compiling resource materials for
classroom use. “

A workshop was conducted for teacher assistants.

3.60 Personnel and logistical Problems

Articulation of scheduling occurred with sufficient frequency to warrant mention.
Teacner assistants had to have enough notice of employment to arrange scheduling
in both their college programs and in the schools where they worked. Quarter
systems in some colleges compounded this difficulty. ,

63




4,00 EVALUATION

4.10 Design
Component objectives were evaluated according to the following variables: admin-

istrative, teacher, and teacher assistant (TA) ratings of component effectivenz:ss;
and inservice participant ratings.

The following instruments were employed to collect information on the variables:
-Form 101D, Midyear Administrative Evaluation
~-Form 105A, Teacher Questionnaire
~Form 105B, T acher Assistant Report
~Form 105C, Inservice Evaluation

4,20 Attainment of Ob jectives

4,21 Objective: To improve achievement levels in specific subject areas.

Since TAs were not uniformly assigned to a speéific number of teachers, and
since the time spent in a particular assignment and/or with a given group of
pupils varied, only an indirect assessment could be made of .the objective,

At midyear the teachers rated the help received from TAs as shown in Table A.
On a scale ranging from 1 - 4 (Little-Great deal), 57 junior and 42 senior
high school teachers ratgd the additional individual attei:tion given pupils
as 3.0 or higher. In other areas measured, an average of 71 percent of
junior high school teachers indicated positive pupil benefits, as did

63 percent of senior high school teachers.

105 : 64




TABLE A

TEACHER RATINGS OF TEACHER ASSISTANT HELP RECEI&ED

Individual Attention Given to Pupils Because

of TA Help
LEVELS - FREQUENCY MEDIAN
N Little Some Much Great deal
(1) (2) (3) 4)

Junior High Teachers 83 4 22 32 25 3.0
Senior High Teachers 59 1 - 16 23 19 3.0

ITEMS . Junior High Teachers Senior High.Tehchérs

(N = 83) (N = 59

As a result of help received -

from the TA, there was evi-

dence of:

Improved pﬁpil achievement 67% ' 607%
Improved pupil understanding o

of subject 73 ' 70

More pupil participation 73 - 67

Increased class interest 71 | 56

Table A is based on Form 105A.

Typical positive comments were:

-One of the best services that can be given to the classroom teacher.

-The TA is especially valuable in average, below average, and low index
classes. '

-Very helpful in individual tutoring.
-TA can provide personal relationship for pupils not reached by teacher.
-An almost impossible situation has become a near-model class,

-One of the most practical and realistic approaches to improving education
and teaching.

L Negative comments centered on the need for "better-trained" TAs,

[ " 65 ‘ 105




TABLE B

INSERVICE PARTICIPANT EVALUATION OF TEACHER ASSISTANT POSITION

. JUNIOR HIGH‘SCHOOL SENIOR HIGH SCHOOL
(9] (4] (/] (5]
N1 M 1 M
8 Q ~H Q r~4 1 O ~ Q i
NCo 0.2 © o He 28 go ,
ITEMS « e 58 &8 « &8 58 &8 ,
. &b 3 9 n qQ ol 3 44 5 LI} ] o~ &
o 0 & &g - 0w & o oo
& oo . Es (4 B = ~ 44 o ga %
< QE O g SeH o g g I 53 ;
L m I = [V I o] - T Kol )] oo U = O
- Q ord o od H oo LS I Q 3 e oot W N ~ -
| 38 S5 59 2808k 53 Bn o2 g@ '
y 8 < > ObF HOJHL P Op HO o
N = 51 3 50 10} 18 28 8 10
TA 1 igned in his . = 60% -- 65% 80%| 61% -- 677 80%
majpg gggdeggc ?elds ‘ _137 , /, " - ? "
TA is assigned: in his 397 - 41 60} 45 - 50 75
minor academic field . L
is using_techniques 78 -- 76 75 67 - -- 7 - 71
frmm.his col ege classes * :
Median ranked order (1 to 5,
least effective to most effec-
tive) of the uses of TA time:
Working for only ONE 4.7 4.7 4.5 4,7] 4.6 4.9 4.7 4.6 4.7
teacher _ - -
Working for TWO teachers 3.9 3.5 4.0 4.2] 3.8 4.0 3.8 3.9 3.9
" Working for MORE THAN ™o -~ 2.0 1.3 2.5 3.0f 1.8 2.8 2.8 2.6 2.6
‘teachers ' S SR
Working for DEPT. CHAIRMAN 2.9 _3.8 2,7 2.3} 3.1 2.3 2.1 3.0} 2.8
1.5

Working for ADMINISTRATORS 1.7 2.0 1.1 1.5] 1.6 1.0 ‘1.1 1.1

TA chiecked each statement: .
that applied:to his . .. ' o
assignment. '

. Working for only ONE 7 S 84%
_ teacher : . : .
'Working -for I‘WO teachers o 42 B 34

, Working for mmz THAN TWO - 13 . - 55
teachers
Working for DEPT. CHAIRMAN 15 21
Working for AIMINISTRATORS 23 - 3

Table B is based on Form 105C.
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Seventy-eight junior high and 80 senior high school TAs were used in academic
classes: English, social studies, mathematics, and science (Table C,
Addendum C). These same departments were prime users of teacher clerical
assistants and Instructional Materials Centers (See components 104 and 106).

4.22 Objective: To provide inservice education.

After attending an inservice workshop together, teacher assistants, future
supervising tzachers, current supervising teachers, and instructional coor-
dinators were asked to evaluate the use of the TA. Table B shows comparative
responses.

About 60 percent of the TAs said they were assigned classes in their major
subject fields. Table B indicates some discrepancy between the responses
of TAs and cther workshop participants on this and other factors.

Ranking the uses of the TA on a scale of 1 - 5, all participants agreed that
the least effective use was in working for administrators and the most effec-
tive was woriing for one teacher. In practice 8% percent of the senior high
school TAs and 44 percent of the junior high schcol ZAs did report working
for one teacher only. The assignment of lowest incidence (3 percent) senior
high TAs was to administrators, while the lowest (13 percent) for junior high
TAs was to more than two teachers.

4.23 Objective: To identify specific strengths and weaknesses of the project.

When asked at midyear to list their assigned activities, all of the TAs noted \ ]
that they graded papers, did clerical work, tutored, and maintained roll E
books, Table D, Addendum C shows the percentage of TAs performing these and
other duties.

Typical TA observations were:

~Excellent way to find out how well-suited one might be for teaching,

-Decision to enter teaching has been strengthened.

~Best .0 work with only one or two teachers.

%, A

-Some teachers do not know "what to do with" TAs.

Responses to "the three most important responsibilities of the supervising-
teacher” on Form 105C are shown below, in rank order of frequency (high to
low): -

Teacher Responses TA Responses
1. Practical classroom experience 1. Teacher explanation of TAB
for TA function
2. Joint planning of use of TA 2. Teacher explanation of class.
goals

67 105
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3. Demonstration of classroom 3. Practical classroom experience

/ ‘ techniques for TA
4., Have TA work with individual 4, Demonstration of‘classroom
pupils techniques

; . Suggestions made to improve the use of the TA included:

: Teacher Responses ' TA Responses
1., Improve school-college 1. Bettér,planning for use of TA
scheduling
2, Better planning for use of TA 2. Increase TA contact with pupils
3. Assign TA to no more than one 3. Better orientation of faculty to
or two teachers - TA program.

4., 1Increase TA contact with pupils 4. Assign TA to no more than one or
two teachers

The certificated staff and the TAs agreed that the major TA ass1gnments were
in rank order: (1) clerical work, (2) assistance to individual pupils,

(3) tutoring of small groups, and (4) room management, They further agreed
that the misuses of the TA were (greatest to least): (1) used as a clerk,
(2) not used professionally, (3) given non-classroom assignments, (4) given
supervisorial duties, or (5) assigned to too many teachers. :

; Twenty-three administrators indicated (on Form 101D) that they placed a high
' - value on the program. Typical comments were:

g P

-Their most valuable contribution is in instructing small groups.
~This program has definitely improved the achievenwntilevels of pupiis. §
3 -Enlarge the scope if possibie to include all teachers.

-Give the TAs more opportunity to work with pupils. De-emphésize clerical
work., -

-From a recruitment standpoint alone, it would be worth expanding this program.

4,30 Outcomes

Teacher assistants provided services to schools,thus increasing teacher time avail-~
able for instructional planning and for work with individual pupils,

Eighty-three percent of TA time was allocated to English, social studies, mathe-
matics, and science in junior high schools,and 84 percent for the same subjects
in senior high school.

Teacher assistant, teacher, and administrator comments on component effectiveness
were strongly favorable.
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5.00 CONCIUSIONS

Teacher assistant time provided teachers the opportunity to accomplish instruc-
tional tasks which otherwise might not have been done,

English, social studies, mathematics, and science teachers used the bulk of TA
time,

Approximately one-sixth of the TA time was used for nonacademic and administrative
tasks,

The component was considered effective by teachers and administrators.

6.00 RECOMMENDATIONS

Greater effort should be made to use teacher assistants in practical classroom
situations, preferably with only one or two teachers. Clerical tasks for TAs
should be very limited.

More preplamning is needed to coordinate TA assignments with regard to school and
college semesters, working hours, and academic majors and minors,
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~ PROJECT NAME  leacher Assistant Program Code 105

Ending date 6-14-68

Beginning date 9'{Ef67

PUPIL ENROLLMENT

Grade Level Public I Nonpublic

Preschool

K

‘ ‘ ' 4
1 fﬂ

N | P&

~

10

W . . e - . r
11 AL N [ .
L Yo . Yol

12 R S

Ungraded 14,500 |

TOTAL

NUMBER OF ADULT PARTICIPANTS

School Personnel 111
i T Parents | ,
4 - &
? Community Personnel 325
§ Plus Supportive Services
vad
L PROJECT COST g 347, 527

| [ 71 ADDENDUM B




TABLE C

DEPARTMENTAL DISTRIBUTION OF TEACHER ASSISTANTS

FREQUENCY -
DEPARTMENTS Junior High School Senior High School
N =295 N = 96
HIGH USERS
English 37 | 31
Social Studies 19 20
Mathematics‘ 11 21
Science 11 e
LOW USERS
In&ustrial Arts 4 - 8
Home Economics - 10 0
Phyéicél Ed'uca‘tioq 0 3 '—
Administration 0 3.
Music 2 -0
Student Achievement Center 1 1 )
Art 0 1
Table C is based on Form 105B.
105 72
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"
- TABLE D
‘ B TYPICAL ACTIVITIES OF TEACHER ASSISTANTS
2 Percentage
: ACTIVITIES : of TAs
B ' Participating
- Grading papers and tests 100
| {1 . Clerical activities 100
- Tutoring individuals or small groups . 100
[ Entering grades and taking roll 100
x j General classroom activities _ 70
| . Giving tests » 35
Working on bulletin boards ‘ 35
: J \.orking on supplies 28
| J Audio-visual 28
I: Preparing tests ' 23 |
A. ] Working in administrative offices 23
School supervision ~ 10
: ] General student activities | : 10
U Table D is based on Form 105B. N= 201
T
]
(] .
- U
L s ADDENDUY C
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INSTRUCTIONAI MATERIALS CENTERS

Division of Secondary Education

1.00 DESCRIPTION

Four Instructional Material Centers (IMC) provided technical, illustrative, an
limited clerical assistance to teachers in the development of instructional
materials and in the use of specialized equipment. Custom-designed overhead
projector transparencies, slides, charts, and displays were prepared. One in-
structional media technician, one illustrator, and one intermediate clerk-typi
staffed each center of this continuing ccmponent. All centers are housed in
specially-designed rooms.

-y

ity

2.00 CBJECTIVES

-To improve achievement levels in specific subject areas
-To provide inservice education

-To identify specific strengths and weaknesses of the project

3.00 IMPLEMENTATION

3.10 Duration of Component and Number of Schools

This component was co%ducted from September 11, 1967 through June 14, 1968 at
. junior and two senior high schools.

3,20 Pupils

Pupils in grades seven through 12 in these four schools received indirect serv
of the staff.

3.40 Activities

3.41 Staff Activities

The consultant and selected audio-visual coordiuators at each school led
local inservice workshops each semester to inform and train the staff in
the use of media equipment and material production. Throughout the year,
the technician and illustrator provided designs and produced instructiona
materials for teachers in these schools.

3.42 Pupil Activities

Pupils participated in the use of specialized materials and custom-desigr
overhead transparencies, slides, charts, displays, and other audio=~visual

3.50 Specialized Materials, Supplies, and Equipment

The centers contained equipment for taking and projecting films, and included
- 8slide programmers, projectors, and filmstrip previewers. Each IMC also was

106 14




equipped with tape recorder:, record players, head sets, infrared and diazo
copiers, drafting equipment, and illustrative and production supplies. :

3.60 Personnel and Logistical Problems

At midyear, teachers in their evaluation of IMC indicated a need for a certifi-
cated person in each center on a full-time basis to serve as "translator
between teachers and techn1c1ans.

Purchase_of equipment was restricted by both State and school district policy
which limited purchase of foreign equipment and thus seriously affected the
purchase of items for experimental use in the component.

Security in ‘the centers was a problem, There was no insurance coverage for the
$34,000 worth of materials and equipment in each center. Although the loss by
 theft was relatively small, about $600, the possibility of much greater loss
was constant,

The centers' services were in such great demand that space, materials, equipment,
and personnel proved to be inadequate. '

4.00 EVALUATION

4,10 Design

Component objectives were evaluated according to the following variables: pupil
and teacher ratings of materials, inservice ratings, and staff evaluation of the IMC. . ;

" The following instruments were designed to collect information on the variables: o

S0

~Forms 106A and 106C, Inservice Workshop Evaluation
-Forus iOGB, Teacher Use of IMC Materials. : é
-Form L06E, Pupil Rating Scale (of IMC materials) )
-Forﬁ 106F, Teacher Rating of Instructional Materials

~Form 106G, Teacher Evaluation

In addition, structured oral 1nterv1ews were conducted with administrators of
IMC schools.

4,20 Attainnmnt of Objectives

4.21 Objective: To improve achievement levels in specific subject areas.

IMC services were available to the entire school staff at each center,
Since use of the center was voluntary, pupil achievement could be measured
ol.ly. indirectly through teacher and pupil ratings of spec1f1c IMC materlals
and staff evaluation of the component. :
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At year-end, 16 classes were randomly selected from English, foreign
language, industrial drawing, mathematics, science, secretarial science,
and social studies classes. The teachers and pupils of each of the 16
classes were asked to choose and evaluate one IMC-produced item. On a
1 - 4 scale (Not Helpful to Very Helpful), the 16 teachers rated the
materials 3.6, while 371 pupils rated the materials 3.3.

4,22 Objective: To provide inservice education.

Four IMC inservice educational workshops of eight two-hour sessions each
were held in fall 1967. On a 1 - 4 scale (Ineffective to Effective) the
participants rated the workshop »lanning 2.9.

Although participants were paid to attend the workshops, they were almost
unanimous in their opinion that they would attend again for credit toward
salary increases instead of pay. In a second response, a majority indicated
they would attend without either pay or salary credit.

Teachers indicated in a questionnaire that the most valuable techmiques
learned were the use of the overhead prciector and the making of trans-
parencies and overlays for 4t. Participants noted that insights obtained
through the workshop included the realization that a teacher could produce
or obtain professional quality instructional materials, and that such
materials increased teaching effectiveness.

In spring 1968, beginning workshops for first-time participants and advanced
workshops for those who had attended fzll 1967 workshops were held. About

50 percent of those attending these workshops were teachers of English or
social studies. Teacher ratings of the spring workshops are shown in Table A.

4.23 Objective: To identify specific strengt ind weaknesses of the project.
Asked to evaluate the program at midyear, 189 of 379 teachers at the four
IMC schools responded (Table B).

The services of both the instructional media technician and the illustrator
were highly rated. Seventy-cne percent of the respondents felt the need of

a certificated instructiona] materials expert on the IMC staff to expedite
center operations by servinz as 'translator" between teachers and technicians.

At year-end, an analysis was made of teacher requests for IMC services,
Table C shows that social studies, English, and science teachers made the
greatest number of requests. (These subject departments were also the prime
users of teacher clerical assistants and teacher assistants as noted in
components 104 and 105.) Requests by non-teaching staff members accounted
for 11 percent of the total requests in junior high and four percent in
senior high.

All teachers of the four IMC schools were asked at year-end of evaluate

the program or identify the reason(s) for not using the IMC services. Table
D shows that 96 percent of the respondents used the IMC services and rated
all IMC services 3.6 or higher on a 1 - 4 scale. The reason most frequently
given for not using the IMC services was '"Too busy to investigate”.
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The principals of the four IMC schools were interviewed. Below are the
questions asked and their summarized answers:

Q - What is the reaction of the certificated staff to the IMC and its services?
A - Great! However, there is a need to encourage some of the staff to use
the services. ‘

Q - How would you feel about having an off-the-norm certificated instruc~-
tional materials specialist as part of the IMC staff to improve communi-
cation between the classified IMC staff and the certificated school staff?

A - Three principals: Agreed! An off-the-norm certificated specialist is
needed. One principal: The funds would be better used in other areas.

Q - How have IMC services affected pupil achievement?

A - Better teaching resulted, although I can't verify that with statistics.
It was easier to reach the nonverbal child. Pupil achievement was
positively influenced.

Q - What improvements would you suggest for IMC services?
A - Enlarge the staff and facilities. Work to reduce staff turnover.
Have the IMCs open on Saturdays and during vacation.

4,30 OQutcomes

The IMCs provided illustrative and technical assistance to teachers in the
development of instructional materials and in the use of specialized IMC equipment.

English, social studies, and science teachers were the most frequent users of
IMC services.

Pupils and teachers in classes using IMC materials rated the materials used as
"Helpful"” and "Very Helpful. ‘

Seventy-one percent of teachers responding expressed: the need for a certificated
instructional materials expert on the IMC staff.

Ninety-six percent of the teachers indicated that they used the IMC services.

All principals of IMC schools considered the program outstanding.

5.00 CONCLUSIONS

According to the profeéssional judgment of teachers and principals, IMC services
helped pupils improve achievement in subject areas, although this could not be
measured directly.

Teachers rated the instructional materials '"Very Helpful".

Administrators considered.the component outstanding.
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6.00 RECOMMENDATIONS

Consider the feasibility of adding a certificated instructional-materials
specialist to the school staff.

Enlarge the facilities.

Encourage greater use of the IMC services through improved communication with
those not using the services or using the services infrequently.

Study the possibility of providing insurance coverage for materials and equipment.
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PROJECT NAME Instructional Materials Center Code

Beginning date __J~11-67 Ending date __0-14-68

106

Grade Level \—$5bIic | Nompublic PEEIL ENRlOLI%lEE';‘u c
Preschool
K
1
2.
3
4
5
6
9 1,531
8 1,407
9 1,293
10 1,841
11 1,474
12 972
Ungraded
TOTAL 1 8,518

NUMBER OF ADULT PARTICIPANTS

School Personnel 63

Parents

Community Personnel

Plus Supportive Services

PROJECT COST g 245,976
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TABLE A

TEACHER RATINGS OF SPRING IMC WORKSHOPS AND MATERIALS

ITEM FREQUENCY MEDIAN
Ineffective Effective
1 2 3 4
Overall rating of IMC Workshop 0 0 8 42 | 3.9

Presentation on use of crrousel
slide projector, filmstrip pro- , -
jector 0 1 8 31 3.9

Instruction in use of overhead

projector 0 1 5 - 36 3.9

Presentation on use of tape -

recorder and record player 0 2 -7 27 3.8

Individual assistance in preparing ‘ B

materials for classroom 0 0 4 44 3.9

Table A is based on Form 106C. Maximum N = 50

ADDENDUM C
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TABLE B

MIDYEAR TEACHER EVALUATION OF USE OF IMC MATERIALS

ITEMS ' FREQUENCY

I received spécific help in the preparation and
use of the following materials:

Graphics . 57
- Visual 72
Audio 55
Clerical | 49

The IMC-has'assisted pupil learning by:
Préviding concrete materials for pupils to manipulate 24
Providing visual or other items that clarify exp1;~
nations .' 97
i o Providihg enrichment materials beyond normal scope
of course | 61
Other 5

As a result of help received from the IMC in my school
there was evidence of:

f *  Increased class interest ‘ 79

" More student participation 56

Improved understanding of subject 73

§ Greater creative student response : 39
| Table B is based on Form 106B. Unduplicated N = 189

‘ ' ADDENDUM C._}
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TABLE C

TEACHER REQUESTS FOR IMC SERVICES

DEPARTMENT JUNIOR HIGH SCHOOL SENIQR HIGH SCHOOt
Number of Number of Mean no.j Number of Number of Mean no.
teachers requests of re- teachers requests of re-
guests _quests
Agriculture 1 8 8 2 13 | é
Art 10 99 . 10 7 70 10
Business Education 4 17 4 19 - 158 ‘ 8
Driver Education 0 0 0 . 6 81 14
English 30 517 17 37 468, 13
Foreign Language 6 70 12 7 52‘ 7
Guidance’ 2 48 24 6 36 6
Health 0 0 - 6 140 © © 23 ;
Homemaking 10 92 9 8 .74 9 T
Industrial Arts 11 175 16 ‘16 156 10
Mathematics 24 263 11 12 - 49 74
Masic 8 92 12 | 3 50 17
Non-English Speaking 2 37 19
Physical Education 20 130 7 17 1200 - 7
Science 13 389 29 19 436 22
Social Studies 35 573 - 16 30 46? 16
Special'Educagion 7 124 18 3' 19 6
Speech 1 1 1 1 '2 2
Non-teacher 311 8§
Table C is based on IMC reports. J.H. N‘= 184 Teachers ;
S.H. N = 199 Teachers
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TABLE D

YEAR-END TEACHER EVALUATION OF IMC

ITEM FREQUENCY MEDIAN
No value Much value
1 2 3 4
IF YOU HAVE USED IMC SERVIGES please
rate the value of.the following:
Graphic aids, e.g. charts, posters 0 8 31 88 3.9
Visual alds, e.g. slides, trans- N
parencies ‘ -2 5 24 113 3.9
’Audiq aiﬁs,,e.g. records, tapeé 3 9 28 7% 3.9
Clerical assistance - 2 8 22 9 3.9
"RATE THE VALUE OF IMC IN STIMULATING:
Increased class interest 1 12 37 90 . 3.7
More student participation 5 15 37 7. 3.7
Improved pupil understanding of 4 ‘ o
subject ' 1 11 27 103 3.8
Greater creative pupil response 6 23 31 74 3.6
Maximum N = 144
.IF YOU HAVE NOT USED IMC SERVICES
please mark the basic reason(s) FREQUENCY
Not familiar with IMC program: 4
: No need in my subject ésSignment , 4
3 Too busy to investigate use of IMC 6
Feel IMC is of little or no value 0
Do not know what help to ask for 2
Table I is based on Form 106G. Maximum N = 6
ei ;
,
i
% ) .’e
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STUDENT ACHIEVEMENT CENTER COUNSELING

Division of Secondary Education

1.00 DESCRIPTION

Student Achievement Center (SAC) counselors provided intensive counseling service
to all pupils enrolled in the Reading=-Centered Instruction (RCI) and College
Capable classes, and to those pupils participating in senior high school Explora-
tory Work Experience Education (EWEE). This new program provided resource
services to parents and teachers of these pupils,

2.00 OBJECTIVES

-To improve the children's self-image

-To change (in a positive direction) the children's attitudes toward
school and education

-To increase the children's expectations of success in school
-To increase pupil awareness of vocational and educational opportunities

-To identify specific assets and limitations relating to the learning
process

-To assist parents in understanding the educational program of the school
-To provide inservice education

-To identify specific strengths and weaknesses of the project

]

3.00 IMPLEMENTATION

3.10 Duration of Component and. Number of Schools

The component operated from September 11, 1967 to January 26, 1968 at 12 junior
and 11 senior high schools, and from January 29, 1968 to June 14, 1968 at
12 junior and 12 senior high schools,

3.20 Pupils

Approximately 5500 pupils enrolled in RCI and College Capable classes, and 175
in EWEE, were served by SAC counselors. Pupils were selected for the instruction
component on either reading-need criteria or college-capable criteria.

The SAC counselor had a major responsibility in the intake (screening, selecting,
and placing) of pupils into each of these programs.
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3.40 Activities

3.41 Staff Activities

Counselor activities included individual counseling, some group counselin;
educational and vocational guidance, parent conferences, teacher and staf:
conferences relating to pupil needs, administration of standardized tests.
intake procedures, and diagnostic evaluation to assist teachers in develo;
individualized instructional approaches. Counselors maintained records,
provided evaluative information and data, and coordinated these activitie:
with the ongoing counseling program of the school.

SAC counselors participated in 18 workshop sessions led by the SAC counse]
specialist and a university expert. These workshops included multicultur:
sensitivity via small-group interaction to share common problems, techniq
experiences, and ideas. Other topics and activities included counseling
techniques, administration of diagnostic tests, working with parents and
teachers, understanding reading and learning difficulties, and self-concej
development. ‘

3.42 Pupil Activities

Pupils were selected for counseling through referrals from school staff a
parents, as well as through self-referrals,

3.60 Personnel and Logistical Problems

It was difficult to find fully-credentialed and experienced counselors to £ill
vacancies as they occurred.

The SAC counseling program, according to some, tended to interfere with morale
of the regular counseling staffs. Factors which may have contributed to this

1. SAC counseling,by the nature of the assignment, had less counselees
than did regular counseling

2. The work station was generally not in the regular counseling office,
limiting communication

3. Lack of communication contributed to misunderstanding, by the regular
counselors, of the intensive nature of SAC counseling

SAC counselors were not provided regular clerical assistance during the fall 1¢
semester. A clerk to serve counseling components was authorized for the spring
1968 semester, but personnel were not available to £ill all positions.

4,00 EVALUATION

v

4,10 Design ot

Component objectives were evaluated according to the following variables: char
in pupil scores on an attitude scale; pupil marks in work habits and cooperatic
pupil attendance records; changes in pupil estimates of school marks; record o
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pupil counseling interviews; parent conferences; pupil scores on standardized
tests of scholastic ability; parent responses to a questionnaire; counselor
ratings of inservice; and ratings of component effectiveness by administrators,
counselors, parents, and pupils. :

Evaluation of SAC counselor services to EWEE pupils is to be found in component 110.

b .

The following instruments were used to collect information on the variables:
~Form R&D 1, Pupil Personnel Information
‘ -Form 101D, Midyear Administrative Evaluation :

~Forms 101G, 102B, Parent Questionnaire

*

DL Py

-Form 101J, Quick Measure of Concepts (QMOC)
-Form IOéB, Parent Questionnaire 1
~Form 107A, Midyear Information and Evaluation
-Form 107C, Pupil Expectancy Questionnaire (PEQ) :
~-Form 107D, Pupil Questionnaire :

4,20 Attainment of Objectives 4

4.21 Objective: To improve the children's self-image.

4.22 Objective: To change (in a positive direction) the children's attitudes
toward school and education.

4.23 Objective: To increase the children's expectations of success im school.

= PR N W T

Since these three objectives were concerned with improvement of attitudes,
evaluation of their attainment was combined.

CORTIPICRTON

Counselors gave these objectives high ratings when asked how closely they

were related to SAC counseling. On a’'l - 4 scale (Remotely Related - Closely
Related), the median ratings were 3.8, 3.7, and 3.3 respectively for the first 1
three objectives. Ratings may be found in Table K, Addendum C. ]

SAC Counselor interview reports for 4742 of the 5512 pupils enrolled indi-
cate a mean of 5.4 interviews per pupil with a total of 25,883 interviews.

The counseling interview was the principal method counselors used in their
efforts to improve seli-image, change attitudes, and increase expectations
of success. Pupils who were in the program for one semester had an average
of 4.2 interviews; two-semester pupils had 6.9 interviews. Table A shows
percentages of each type of interview held by SAC counselors.

Of 309 SAC pupils who compicted a pupil questionnaire, 147 responded to the

question, "What did your SAC counselor do for you that helped you most this
year?" These comments were evaluated and assigned to the categories
represented in'Table B.
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Data in Table B reveal that pupils felt strongly that their SAC counselors
helped them increase their expectations of success and improve their self-
image. Pupil comments illustrate this:

""Talked to me, looked at me, smiled at me, liked me."
'""Helped me bring up my grades and become more successful in school."
"Listened to me."

"I was about to give up and take the bad road when she talked and
encouraged me to go on through school and make something out of myself
instead of dropping out of school with no job and saying I didn't get
a chance."

"I have found by speaking to him that I am not alone in this’world,
that there ics somebody to help me when I need help."

Among negative comments received was: "Nothing, He hasn't done anything for
me the last semester or ever never."

Three junior and three senior high school SAC counselors selected at random
were asked to administer the Quick Measure of Concepts (QM0C) attitude scale

in October 1967 and again in May 1968 to one basic reading and one reading
improvement class in-their schools.

For comparison purposes and to test the reliability of the instrument, QMOC
was also given to two different samples of pupils not receiving SAC counseling
but attending the component schools. One group was tested twice with a one-
week interval between tests. Pre and Post mean scores (highest score
attainable was 36) and correlations for junior and senior high school pupils
are compared in Tables C and D. '

Tables C and D show that the differences in mean scores for 12 of 30 compari-
sons changed in one week as much as or more than the SAC groups changed in
one school year. Although the correlation coefficients were higher for the
reliability group in all but four cases, only two of 20 were above .80 and

12 of 20 were below .70, irdicating considerable instability of pupil re-
sponse for this one-weeh f«st-retest. Reliability analyses of QMOC indicate’
that results fluctuate too much to permit practical conclusions to be drawn.

Since work habits and cooperation marks reflect teacher estimates of
children's attitudes toward school, improvement in these marks probably in-
dicates change in a positive direction. Positive attitudes toward school
may also be reflected in good attendance records. Records of thesé variables

were collected for all RCI and College Capable SAC pupils and their mean
values are presented in Table E.

Work habits marks improved markedly for taree of the four RCI groups reported.
College Capable, senior high, onc-semester pupils showed significant im-
provement in cooperation marks. College Capable, one~semester junior high
pupils were very significantly lower in post marks for work habits.

Four of the eight groups reported in Table E showed very significantly

greater absence after completing one or two semesters of SAC counseling
than they did prior to their enrollment in SAC. There was a general trend
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L of increased absences in target area secondary schools during 1967-68, l
28 compared with 1966-67. .. .

The Pupil Expectancy Questionnaire. (PEQ) was used to measure changes in
expectations of final subject marks from the beginning to the end of a

e semester. The PEQ was administered by SAC counselors to selected RCI
and College Capable classes four times during the 1967-68 school year: ?
- during the 9th and 19th weeks of the fall semester, and the 4th and 18th ]
weeks of the spring semester. For comparison purposes the PEQ was given 3
T to non-SAC basic reading, reading improvement, and above-average English ;
. and history classes at approximately the same intervals. ?
- To test the stability of pupil responses, the PEQ was given agairn after a ;
4 one-week interval to certain of the classes in the comparison group. This ;
8 -reliability check is reported in Table L, Addendum C. For predicted 3

(Will Get) marks, five of seven correlations were at or above .90, while
cihanges in one-week pre-post means remained very small.-- These results f
indicate acceptable reliability for the PEQ.

1

Table F reports comparisons for the SAC and comparison groups.

When SAC and non-SAC reading groups were compared, SAC pupils predicted ]
higher mean marks for themselves in 15 out of 16 groups. ]

Actual final marks were also higher for SAC reading classes than for the
comparison groups for both junior and senior high boys and for junior high

girls. Senior high SAC reading group girls had a slightly lower mean mark ?
than did the non-SAC group. 3

In SAC College Capable classes, both boys and girls predicted higher marks
for themselves early in the semester than did their pon-SAC comparison groups,
and the girls at both levels actually received higher final marks. SAC boys,
however, received somewhat lower actual marks than did their comparison non-
SAC groups. :

4.24 Objective: To increase pupil awareness of vocational and educational
| opportunities. '

Counselors reported 10,099 interviews under "Educational planning", about
40 percent of their total interviews (Table A).

Asked on a counselor evaluation how related this objective was to SAC
counseling, counselors gave it a median rating of 3.2 on a 1 - 4 (Remotely
Related - Closely Related) scale. SAC pupils responded with 147 (55 percent)
"Yes" to 118 "No" when asked if they had talked to their SAC counselor about
career planning. They answered affirmatively 233 (80 percent) to 60 when
asked if they had talked to their counselor about educational planning.

[.

3

3 4.25 Objective: To identify specific assets and limitations relating to the
B learning process.

1 When additional data regarding individval learning ability and achievement
= [: were needed, SAC counselors administered appropriate diagnostic tests. They
also administered group tests to obtain I.Q. and achievement scores when such

data were not on pupil cumulative records. These testing activities are
summarized in Table G.
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In Table G, SAC counselees are grouped according to the ethnic majorities

of .the schools represented. A lower percentage of pupils in predominantly
Mexican-American schools were tested than were pupils in predominantly
Negro schools. In grades 7 through 12 in predominantly Mexican-American
schools 24 percent of SAC pupils were tested, while 55 percent of SAC pupils
in predominantly Negro schools were tested. Senior high data indicate only
17 percent of Mexican-American SAC pupils were tested compared to 61 percent
of Negro SAC pupils.

Number of pupils receiving individually administered achievement tests,

given for diagnostic purposes, are recorded in Table G. The category -
"other™ applies primarily to group achievement and IQ tests. With the

"Other'" category climinated (Table M, Addendum C), the percentages of
diagnostic tests which counselors administered were as follows: junior high
Negro, 20 percent; Mexican~American, 8 percent; and for senior high Negro,

18 percent; Mexican-American, 3 percent. Of 690 SAC pupils identified as
attending predominantly Mexican-American semior high schools, only 21 were .
given individual diagnostic ach1evement tests. L

Counselors reported 12 percent (3032) of their interviews were for testing
(Table H). ‘

4.26 Objective: To assist parents in understanding the educat1ona1 program
of the school. '

As related to SAC counseling, 18 counselors gavé this objective a 2.9 median
rating on a 1 - 4 (Remotely Related « Closely Related) scale (Table K,
Addendum C). They attempted to attain the objective by holding 4024 con-
ferences with the parents of 2047 SAC pupils. Parents of 3465 (63 percent)
out of a total of 5512 SAC-enrolled pupils had no conference with the SAC
counselor. Table H summarizes these totals by ethnic groups.

Comparison shows that parent conferences were held for 50 percent of Negro
SAC pupils while parent conferences were held for 20 percent of Mexican-
American SAC pupils. Comparing total numbers of conferences, 3192 were held
with parents of 3405 Negro pupils,and 832 conferences with parents of 2107
Mexican-American pupils.

A sample of 309 SAC pupils responded to a questionnaire about SAC counseling.
Asked if the counselor had talked to their parents, 93 said "Yes", 166 said
"No", and 47 said they were "Not sure" (Table I).

In Table N, Addendum C, pupil responses have been organized by percentage
of '"Yes" responses to each of the questions. Reading-Centered Instruction
pupils gave the highest percentage of ''Yes" respomses to the question, '"Has
your SAC coumselor given you tests?" Less than one-third of the pupils
stated that test results had been explained to them.

4.27 Objective: To provide inservice education.

The 23 SAC counselors were divided into two groups. For the fall semester,
one group met to receive operational information and to share problems and
techniques, while the other group met with a professional consultant to
participate in lecture~discussion sessions related to senmsitivity-training
techniques of individual and group counseling, and self-concept development.
At midyear the groups exchanged programs. In addition, six joint sessions
were held during the year with the SAC coordinators.
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SAC counselors, in evaluating their inservice education, gave the highest
median rating, 3.6 on a 1 - 4 scale (Little Value - Extremely Valuable),
to the sensitivity meetings (Table J).

4,28 Objective: To identify specific strengths and weaknesses of the project.

Administrators responsible for the SAC program completed a Midyear Adminis-
trative Evaluation. Of the 21 administrators who responded, 16 were strongly
favorable, three made neutral comments, and two were mildly critical of the
component. Some comments follow:

-This program has been extremely well-organized and staffed. Screen-
~ing and follow-up have been excellent.

-SAC has the only realistic counseling ratio in the city schools.

-Mbre'emﬁhasis should be piaced on getting the parents involved.

-Counselor should also be available for follow-up service when pupils
leave the program.

-Too few pupils benefit from this service.

-A most needed service to individualize reading-centered instruction.

-More time than ever before is given to improve pupil attitudes, study
skills, and parent contacts.

-Screening should be more standardized throughout the district.

-The SAC counselor should be trained to become more expert in diagnos-
ing readi g problems as an aid to screening for placement.

-The SAC counselor ought to be apprised of‘any contemplated disciplinary
action concerning a SAC pupil.

-The effect definitely lightens the load of vice-principals.

When rating the relationship of their counseling to component objectives,
counselors gave the lowest rating (2.9 median) to assisting parents in
understanding the educational program of the school. As reported in

Table I, 30 percent of pupils responding reported SAC counselor conferences
with their parents.

The Midyear Information and Evaluation form asked counselors to respond to
questions about the physical facilities provided for counseling. The
counselors indicated that many schools had not been able to provide adequate
physical facilities for counseling (28 pexcent), that they lacked sufficient
privacy (50 percent), and that pupil records were not easily accessible

(33 percent).

Specific pupil reactions to SAC counseling were reported earlier in Tables
C, I, and N. Of 147 free-answer comments, only nine were negative. The
lowest percentages of 'Yes" answers were to questions dealing with parent
conferences and explanation of test results.
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Detailed parent reactions to the SAC reading and College Capable programs are -
reported under components 101 and 102. A majority of those parents who re-
sponded said they noticed an improvement in their children's attitudes toward
school (292 out of 377). Parents indicated (423 to 23) that they felt the
program should be continued. )

4 .30 Qutcomes

More than 5500 Reading-Centered Instruction and College Capable SAC pupils were
counseled during the 1967-68 school year. Counselors held 25,883 individual
interviews for an average of 5.4 interviews with each SAC pupil,

Counselors attempted to improve self-image, improve attitudes toward school and
education, and increase pupils' expectations of success. They rated their
counseling high in relation to these objectives. Pupils gave high percentages
of "Yes" answers to questions relating tc these objectives. One hundred of 147 i
pupil comments related favorably to these objectives. ‘ e

An attitude scale administered to randomly-sclected SAC reading classes and
comparison groups did not detect marked changes in attitudes or self-image.

Work habits and cooperation marks improved for SAC reading pupils in both junior Q
and senior high schools. The average number of absences per semester increased 4
very significantly for four of eight SAC groups. h

The Pupil Expectancy Questionnaire revealed that in 25 out of 32 pre-post com-
parisons SAC pupils had higher mean-grade-point-average expectancies than did
comparison class pupils. Actual final marks were generally higher for SAC
groups than for comparison groups.

Counselors reported that they held 10,554 pupil interviews (about 40 percent of
their total interviews) primarily for educational planning. They felt their
counseling was closely related (3.2 on a 1 - 4 scale) to the objective of in-
creases in pupil awareness of vocational and educational opportunities. A large
majority of pupils (80 percent of the sample responding) said they had talked

to the SAC counselor about their educational plans, and 55 percent said they
had discussed career plans.

Specific assets and limitations to pupil learning were assessed by testing 2249
pupils (43 percent of all pupils reported). Of thess. K 723 (14 percent of the
total) were given individual diagnostic achievement th .s. The percentage of
pupils tested in predominantly Negro schools was more than twice the percentage
tested in predominantly Mexican-American schools.

] Counselors held 4024 conferences with the parents of 2047 SAC pupils. About 37
] percent of all parents had one or more conferences with SAC counselors. )

A total of 18 inservice meetings of three types were held during the school year
and SAC counselors were paid for those which they attended. They gave the highest
median rating (3.6) to the sensitivity meetings.

Lien

Admlnlstrators, counselors, pupils, and parents all commented favorably on the
value of the counseling program.

Physical facilities were felt by some counselors to be inadequate.
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5.00 CONCLUSIONS

Student Achievement Center Counseling was successful in meeting the objectives
specified for it.

SAC counselors provided intensive and specialized counseling services to more
than 5500 pupils enrolled in Reading-Centered Instruction and Collece Capable
SAC classes. They held pupil interviews to improve self-image and change
attitudes, to give diagnostic tests, to provide educational and vocational in-
formation, and to help with personal problems.

Parents of 2047 SAC pupils (abouf 37 percent of the total) participated in
conferences with counselors. The proportion of Negro to Mexican-American parents
who had conferences was about two and one~-half to onme.

More than half the SAC pupils in predominantly Negro schools were given diagnostic
tests. In predominantly Mexican-American schools, approximately one of every four
SAC pup11s was tested.

Counselors participated in three types of inservice meetings and gave their most
favorable ratings to sensitivity meetings.

Some counselors felt that their offices were inadequate in size and privacy, and
that they did not have convenient access to pupil records.

Administrators, counselors, pupils, and parents believed that SAC counseling
was a valuable program and should be continued.

SAC reading pupils 1mproved thelr citizenship marks. Absences increased for
both Reading-Centered Instruction and College Capable pupils when compared with
the semester prior to SAC enrollment. ThlS was consistent with attendance
patterns in the general area..

- » 6.00 RECOMMENDATIONS

Student Achievement Center Counseling should be continued as a separate component.

Counselors should explore ways to increase the number of contacts with parents,
especially in predominantly Mexican-American schools.

SFP céupselors should determine why fewer Mexican-American than Negro pupils were
given diagnostic tests.

The area superintendent and the principals of SAC schools should be asked to

explore ways to improve the physical facilities for counseling and to make recom-
mendations to accomplish such improvement.
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PROJECT NAME Student Ap,hiev.emeni: Center Counseling Code 107
Beginning date 9-1’1;-67 Ending date 6-14-68
Grade Level ———Tusﬁ,{————-——m-——'gﬂ-— IOLUNdEgguc‘
Preschool :
1 |
2 ‘
3
. |
5 |
6 ~
: |
8 2514 |
9
10
11 2228 .
PR
 Ungraded 4742
- TOTAL Q i |
NUMBER OF ADULT PARTICIPANIS
School Personnel 29
~Parents
Cqmunit;' Personnel
| PROJECT COST $ _373,817
95 ADDENDUM B




ADDENDUM -

vty = N *1 @8y wioj uo paseq ST VY °Iqel
(z1) 1€1¢ (02) 9S1¢ (1) w6601 (21) 9zog (91) 910% GG €88°ST TYULY Te30] puBad
6°9 680°%T %07 1830 19185WSg OM]
VAL %6, ‘1T 8692 1301 I93S8WAg dUQ
(12) ¢SS (€2) ¢€vs (ev) z101 () €11 (8 ) 861 c°8 1292  S8T o1qede) °89110D
(9 ) %82 (S2) 6611 (Ly) toze (8 ) zeg (¥1) 2S9 2°9 #L9%  8%L 10~
SI3382Wag OM],
(91) 1.1 (€1) 91 (85) <09 (8 ) 18 (¢ Y 1¢ 1% #G0T €S2 o1qede) °83110D
(01) 19% (81) 6€8 (#7%) <S90¢ (¢1) €79 (s1) o00L 0°S 8/9% TY6 10-d
l9j3sawag aup
UYsSTH JIOTU9§g
(s1) 62t (s1) 2zt (1s) o09¢. (6 ) svi (01) 8¥%I 6°9 #0ST  81¢ o1qedep °89110D
(91) 2.8 (81) 86 {(v€) 7981 (z1) 1289 (02) 1601 6°9 06%S  €6L I0-Y
SI9]SoWog OM],
(€1) 211 (81) S¥1 (zs) L1% (L) %S (or) 6L 0°€ L08 1L2 a1qede) °89110)
(8 ) 8sy (oz) 8LOT (ze) 9791 (61) 966 (12) (601 €'y 66es  zeel I0-Y
19383Wag dU(Q
Y3ty xorung
(%) 3 (%) ¥ (% 3 (%) 3 (%) 3 3 N )
sws1qo1g Sutuuelg
I9aY4ya0 jeuosaag *onpy 8utays9y Jotaeyeg NYVER
TVIOL J0 FOVINAOYAL SV dS0dUnd MAIAYHINI SMATAYTINT dNo¥O ANV THATT

SMATAYHINI TIdOd YOTISNNOD OVS

vV 314VL

96

107




TABLE B
SAC PUPIL FREE-ANSWER COMMENTS -
RESPONSE CATEGORY FREQUENCY
What did your SAC counselor do for you that helped
you most this year?
Plan program of subjects , , 2
Educational planning 4
Career planning, increase vocational awareness 12
School marks, school adjustment 20
Improve self-image : 30
Change attitude toward school 14
Increase expectations of success in school 456
Negative response : 9 -
Did not comment 162
Table B is based on Form 107D. N = 309
1.
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TABLE C

MEAN SCORES ON QUICK MEASURE OF CONCEPIS FOR JUNIOR HIGH

CONCEPT AND GROUP N  PRE MEAN POST MEAN CORRELATION
ME
SAC Reading - 1 year 37 27.6 - 28.9 -.04
Comparison - 1 year 50 30.6 29.3 .32
Reliability - 1 week 42 30.4 31.0 .75
MY GRADES
SAC Reading - 1 year 37 27.5 27.6 .40
Comparison - 1 year 50 28.2 28.6 .22
Reliability - 1 week 42 31.3 © 30.8 .64
MY FUTURE .
SAC Reading - 1 year 38 30.1 31.4 .28
Comparison - 1 year 52 30.9 30.8 .10
Reliability - 1 week 42 32.0 32.3 .60
MY CLASSMATES
SAC Reading - 1 year 38 27.1 26.0 .32
~ Comparison - 1 year 50 27.8 25.8 .45
Reliability - 1 week 43 28.3 28.8 .84
PERSON I'D LIKE TO BE
SAC Reading - 1 year 36 32.5 32.2 -.09
Comparison - 1 year 51 33.1 31.9 24
Reliability - 1 week 42 33.6 33.4 .37
MY BEST FRIENDS
SAC Reading - 1 year 38 30.3 30.9 -.02
Comparison - 1 year , 49 32.1 30.9 .25
Reliability - 1 week 42 31.7 31.1 .62
MOST PEOPLE
SAC Reading - 1 year 38 28.0 24.6 .19
Comparison - 1 year 47 25.5 27.2 .34
Reliability - 1 week 43 26.7 28.0 .68
TEACHERS
SAC Reading - 1 year 38 28.8 28.4 .30
Comparison - 1 year 49 30.9 28.0 .38
Reliability - 1 week 41 27.9 30.1 .73
COUNSELORS
: SAC Reading - 1 year 36 32.2 31.8 .21
! Comparison - 1 year 49 31.2 30.2 .21
: Reliability - 1 week 41 32,3 32.2 .51
i .
¥ MY SCHOOL )
? SAC Reading - 1 year 36 24.9 25.1 .22
Comparison - 1 year 53 31.5 27.8 .37
Reliability - 1 week 43 25.7 27.5 .71

*ee, ¥

Table C is based on Form 10L1J.
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MEAN SCORES ON QUICK MEASURE OF

TABLE D

CONCEPTS FOR SENIOR HIGH

CONCEPT AND GROUP

N  PRE MEAN POST MEAN CORRELATION

T T O TR T PO

99

ME i
Boys - 1 year. 9 25.7 29,2 -.06
Girls - 1 year 17 30.4 31.0 45
Comparison - 1 year 96 29.4 26.1 42
Reliability - 1 week 97 28.6 29.4 .64
MY GRADES
Boys - 1 year .9 25.6 27.4 .23
Girls - 1 year 17 30.0 30.2 .27
Comparison - 1 year 97 27.7 28.4 .48
Reliability - 1 week - 100 26.6 27.5 .78
Boys - 1 year 7 31.0 30.3 .23
Girls - 1 year 17 33.0 33.3 .54
Comparison - 1 year 93 31.5 31.2 .60
Reliability - 1 week 100 30.3 30.8 .59
MY CLASSMATES
Boys - 1 year 7 29.0 26.7 -.51
Girls - 1 year 17 29.4 30.8 .54
Comparison - 1 year 92 29.9 29.0 .36
Reliability - 1 week 98 27.9 28.1 .67
PERSON I'D LIKE TO BE
Boys - 1 year 9 27.3 31.3 .16
Girls - 1 year 17 34.3 35.0 -.18
Comparison - 1 year 97 33.1 32.8 .27
Reliability - 1 week 98 32.5 32.0 .60
MY BEST FRIENDS
Boys - 1 year 8 28.6 29.1 .57
Girls - 1 year 17 33.2 30.9 -.26
Comparison - 1 year 96 31.6 30.4 .36
Reliability - 1 week 99 29.9 29.8 .70
MOST PEOPLE
Boys - 1 year 9 25.7 25.9 -.34
Girls - 1 year 17 26.4 28.7 14
Comparison - 1 year 97 25.4 25.9 .37
Reliability - 1 week 96 25.4 27.0 .40
TEACHERS
Boys -~ 1 year 9 23.3 "27.8 -.27
Girls ~ 1 year 17 27.1 30.5 .53
Comparison - 1 year 96 29.4 29,4 .28
Reliability - 1 week 98 29.1 29.4 . 64
CONTINUED ON NEXT PAGE ADDENDIM C
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TABLE D (cont.)

MEAN SCORES ON QUICK MEASURE OF CONCEPTS FOR SENIOR HIGH

CONCEPT AND GROUP N PRE MEAN POST MEAN CORRELATION
COUNSELORS
Boys - 1 year 9 31.3 31.0 44
Girls - 1 year 17 30.5 32.5 .30
Comparison - 1 year 96 31.6 32.0 .55
Reliability - 1 week 100 31.0 30.4 .74
MY SCHOOL 4
Boys - 1 year 8 29.0 30.0 -2 09
Girls - 1 year 17 31.2 32.5 .14
Comparison - 1 year .95 31.3 30.6 : 41
Reliability - 1 week 100 29.4 29.4 .82

Table D is based on Form 101J. é
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TABLE E

AVERAGE CITIZENSHIP MARKS AND ATTENDANCE OF SAC COUNSELEES

Group and Level N Work Habits Cooperation Days Absent ?
Pre Post Pre Post Pre Post :

. Reading-Centered Instruction
Junior High
One semester 560 1.10 1.16%  1.26 1.27 9.81 9.67

Two semesters 716 1.17 1.18 1.27 1.30  10.01 12.69%% 1

Senior High

One Semester 275 .98 1.07% 1.20 1.22 10.09 12.47%*%

Two Semesters 543 1.08 1.17%  1.30 1.31  10.19 13.08%k |

College Capable
Junior High

One Semester 135 1.54 1.40%% 1.54 1.47 5.88 7.68

Two Semesters 135 1.50 1.46 1.57 1.58 5.74 7.39
Senior High ;
One Semester . 184 1.30 1.33 1.40 1.49% 7.71 9.39

Two Semesters 184 1.48 1.44 1.65 1.65 5.73 8.92%%

Table E is based on Form R&D 1.
* Sig. at .05
** Sig. at .01
GPA is based on: E=2, S=1, U=0.
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TABLE F

PUPIL EXPECTATIONS OF MARKS AND ESTIMATES OF ABILITY

Group N PREDICTED MEAN MARKS ACTUAL MEAN

, MARKS
Will Get Could Get Corr. o}:

Pre Post Corr.| Pre Post Corr. | Fimal  (1)&(2
(1) (2)

JUNIOR HIGH SCHOOL

SAC Reading Boys .
Fall 33 2.41 2.39 .59 | 2.71 2.66 .64

Spring 14 2.73 2.56 .90 | 3.27 3.12 .70 2.31 .60
Comparison Reading Boys

Fall 20 2.26 2.34 .61 | 3.10 2.95 .69
SAC Reading Girls

Fall 29.1 2,59 2.62 .68 | 3.17 3.09 .72

Spring 15 2.80 2.65 .47 | 3.38 3.43 .60 2.24 .74
Comparison- Reading Girls

Fall 13 2.28 2.25 .60 | 3.23 3.04 .80

Spring 51 2.46 2.37 .55 | 3.06 3.24 .49 1.99 .67
SAC College Capable Boys

Fall 26 3.04 2.91 .82 | 3.16 3.11 .86

Spring 27 2.76 2.59 .84} 3.41 3.28 .78 2.34 .90

Comparison College
Capable Boys

Fall 102 2.67 2.70 .77 | 3.35 3.35 .73

Spring - 53 2.77 2.70 .77 | 3.44 3.36 .83 2.55 .74
SAC College Capable Girls

Fall 34 3.25 3.34 .85 | 3.28 3.3 .90

Spring 31 3.16 3.07 .73 | 3.65 3.61 .77 ‘2.99 .70

Comparison College
Capable Girls
Fall 108 2.65 2.71 .85 | 3.37 3.44 .75
Spring 60 2,73 2.74 .83 | 3.36 3.38 .82 2.70 .05

(Continued)
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TABLE F (Cont.)

PUPIL EXPECTATIONS OF MARKS AND ESTIMATES OF ABILITY

Group N PREDICTED MEAN MARKS ACTUAL MEAN
'MARKS
Will Get Could Get Corr. of
Pre Post Corr.] Pre ©Post Corr.| Final (1)&(2)
(1) 2

SENICR HIGH SCHCOL ) 3

SAC Reading Boys

Fall 56 2.60 2.44 .47 2.89 2.95 .66 :
Spring 27 2.53 2.21 .73} 3.00 3.00 .71 2.18 .87 1
Comparison Reading Boys é
Fall - 21 2.24 2037 069 3002 3016 073 Et
Spring 75 1.73 2.17 .53} 2.26 3.01 .65 1.78 .66 ;
b
SAC Reading Girls 4
Fall 39 2.62 2.45 .63} 2.64 2.65 .86
Spring 22 2.25 2.11 .73 | 2.88 2.91 .70 2.07 .78
Comparison Reading Girls
Fall 19 2,37 2.28 .58} 3.23 3.22 .70
Spring 36 2,16 2.26 .55} 2.80 3.02 .64 2.19 .58 ]
SAC College Capable Boys ;
Fall 31 2.83 2.57 .71 ] 3.14 2.99 .69 4
Spring 22 2,65 2.32 .69} 3.44 3.24 .82 2.20 .88 3
Comparison College
Capable Boys
Fall 61 2,72 2.61 .76 | 3.42 3.37 .75
Spring 31 2.20 2.46 .77} 2.68 3.23 .52 2.40 .73
SAC College Capable Girls
Fall 24 2.83 2.51 .75 | 3.16 2.96 .94
Spring 15 2,51 2.52 .63 | 3.23 3.20 .75 2.44 .79
Comparison College
Capable Girls
Fall 32 2.70 2.58 .91 | 3.43 3.26 .70

Spring 23 2.52 2,46 .73 | 3.06 3.38 .68 2.37 .82

Table F is based on Form 101C.
GPA is based on: A=4, B=3, C=2, D=1, F=0.
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"TABLE G

SAC COUNSELOR TESTING ACTIVITIES

Wide
Range
Group None| Achieve- Gilmore Gray Other | Percentag
ment Oral Tested
N £ £ £ £ £
JUNIOR HIGH SCHOOL
- One Semester -
Reading Centered Instruction
Ngg;;g;;.i,(;\\,;&; 282 127 26 38 52 39 557%
Mexican-American . 324 142 4 18 - 78 82 56
College Capable 260 161 34 16 2 47 38
- Two Semesters
Reading Centered Instruction .
Negro 803 386 14 60 40 303 52
Mexican-American 746 596 12 2 125 11 20
College Capable : 3
Negro 306 221 27 10 5 43 28
~ "Mexican-Amcrican 216 184 16 0 1 15 15 %
Total Tested: Negro 657 1391 734 67 108 97 385 47
Mexican-American 364 1286 922 32 20 204 108 28
' "SENIOR HIGH SCHOOL f
Otfe Semester
‘Reading Centered Instruction
** Negro 198 10 52 7 46 83 95 .
Mexican-American 177 63 0 14 5 95 64
College Capable 164 73 0 0 2 - 89 55 ;
. Two Semesters 3
Reading Centered Instruction :
Negro ) 1197 402 39 76 58 622 66 :
Mexican-American 368 368 0 0 0 0 0
College Capable
Negro 422 293 0] 3 49 77 31
Mexican-American 145 143 0 1 1 0 1
Tqkal Tested: Negro 1112 1817 705 91 86 153 782 61
¥ Mexican-American 116 690 574 0 15 6 95 17
Grand Totals: Negro 3208. 1439 55
Mexican-American 1976 1496 24
Tdble G is based on Form R& 1.
104
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TABLE H

PARENT CONFERENCES
Level and Group N FREQUENCY MEAN
Total (Conf.
None One or More Confer- Per
ences Pupj_l
f % f A
JUNIOR HIGH SCHOOL
One Semester
Reading Centered Instruction :
Negro 270 143 53% 127 47% 252 .93
Mexican-American 317 226 71 91 29 176 «56
College Capable
Negro 149 83 56 66 44 156 1.10
Mexican-American 102 73 72 29 28 43 42
Two Semesters T
Reading Centered Instruction _
“3 _ - Negro 797 434 54 363 46 726, .91 - |
Mexican-American 736 | 612 83 124 17 243 U033
College Capable
Negro 298 166 56 132 &4 290 .97
Mexican-American 210 164 78 46 . 22 81 39
SENIOR HIGH SCHOOL
One Semester ‘
Reading Centered Instruction :
Negro 193 117 61 76 39 112 .58
Mexican-American 172 94 55 78 45 168 .98
College Capable
Negro 96 27 28 69 72 - 141 1.50
Mexican-American 64 61 95 : 3 5 3 A7
Two Semesters
Reading Centered Instruction
— Negro 1186 631 53 555 47 1060 .89
Mexican-American "~ 365 325 89 40 11 111 .30
College Capable
a8 Negro 416 174 42 242 58 455 1.10
o Mexican-American 141 135 96 6 4 7 .05
: [j Totals 5512 | 3465 65%: 2047 35% 4024 .73
Total, Negro 3405 | 1775 50 1630 50 3192 .93
S Total, Mexican-American 2107 1690 80 417 20 832 .39
Table H is based on Form R&D 1. ) N = 5512 ;
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TABLE I s
:’- T ‘ PUPIL RESPONSES TO QUESTIONNAIRE ON SAC COUNSELING %‘,f-

ITEM PERCENTAGE

' N Yes No Not Sure
Has vour SAC Counselor:
(15) talked with your teachers? 308 697% 4% 27%
(16) talked with your parents? 306 30 55 15 1
(17) given you tests? - 309 58 36 6
(18) explained your test results? 283 25 54 21 '

Have vou talked with your SAC Counselor about:.

s S

(19) educational planning (including your '
subjects for next year)? 303 76 20 4

(20) careér planning? 303 48 39 13
(21) ’iﬁmpr;wing report card grades? - 302 54 - 37 9
(22) other school problems? 306 36 577
(23) personal problems? 302 32 64 4

(24) finding ways to help you become more ‘
successful in school? 299 56 27 17

25le I is based on Form 107D.
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’E TABLE J
| SAC COUNSELOR RATINGS OF INSERVICE EDUCATION
ITEM FREQUENCY MEDIAN
] No Little Extremely
: Opinion Value Valuable
0 1 2 3 4
- Group one (sensitivity) - 4 1 1 2 5 3.6
Group two (operations and methods) 1 0 2 5 5 3.3
- Joint meetings (with coordinators) 0 1 5 9 2 2.8
_
8 .Table J is based on Form 107A. Maximum N = 17
B
TABLE K
"
\ 3 SAC COUNSELOR RATINGS - RELATIONSHIP OF COUNSELING TO PROGRAM OBJECTIVES
: FREQUENCY MEDAIN
Not deter-
; OBJECTIVES mined at Remotely Closely
' this time Related Related
, ﬂ 0 1 2 3 4
‘ ﬁ To improve the children's se;f-image 0 0 0 5 13 3.8
‘ To change (in a positive direction)
: the children's attitudes toward
, ﬁ school and education 1 1 0 6 10 3.7
To increase the children's expecta-
ﬂ tions of success in school 0 0 2 8 7 3.3
To increase pupil awareness of voca-
[ tional and educational opportunities 0 1 3 7 7 3.2
To identify specific assets and lim-
3 itations relating to the learning
_ process 1 2 2 8 3 3.1
To assist parents in understanding
E the educational program of the school O 0 5 9 4 2.9
% Table K is based on Form 107A. Maximum N = 18
ADDENDUM C
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TABLE L

PUPIL EXPECTANCY QUESTIONNAIRE, TEST-RETEST RELIABILITY

MEAN GRADE POINT AVERAGE (GPA)

GROUP | N Pre ‘Wi%%sget Cgrr.'i Pre Cou%gsget Corr. i
JUNIOR HIGH
Reading, Boys and Girls 14 2.39 2.32 <95 3.33  3.33 .74 i
College Capable, Boys 12 3.07 3.06 .90 3.62 3.54 .88 E
College Capable, Girls 14 | 3.21 3.18 .97 3.74 3.71 .76 -
SENIOR HIGH
Reading, Boys 46 | 2.18 2.17 .84 | 3.06 3.01 .73
Reading, Girls .. 18 | 2.35 2.37 .93 | 3.38 3.36 .91 |
College Capable, Boys 22 2.42 2.37 .85 3.20 3.16 .87 }
College Capable, Girls 23 2.13 2.10 91 2.87 2.91 .74

Table L is based on Form 107C.

GPA is based on: A=4, B =3, C=2,D=1, F=0.

wd JTREM T
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TABLE M

INDIVIDUAL DIAGNOSTIC TESTS

L LEVEL AND GROUP N NUMBER TESTED PERCENTAGE
‘ None One or More

JUNIOR HIGH SCHOOL

| Negro 1391 1119 272 20% )
N Mexican-American 1286 1186 100 8
a8 f
' SENIOR HIGH SCHOOL
| Negro 1817 1487 330 i8 ;
i-ﬂ ‘MExican-American 690 669 21 3 | ?
Totals :
E Negro 3208 2606 602 19 - %
X Mexican-American 1976 1855 121 6 '
- Both 5184 4461 723 14

Table M is based on Form R&D 1.

-1

L
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"TABLE N

LEVEL AND GROUP ‘ PERCENTAGE OF
YES RESPONSES TO QUESTIONS*
N | (15) (16) (17) (18) (19) (20) (21) (22) (23) (

~ JUNIOR HIGH SCHOOL
_ Reading Centered Instruction
Boys 43 77% 44% 88% 29% 40% 26% 47% 35% 40%
Girls 35| 82 40 94 3% 57 15 48 31 29
College Capable
Boys 36 92 44 58 43 76 71 68 43 39

Girls v 39 74 44 .51 31 74 64 62 51 37

SENIOR HIGH SCHOOL
Reading Centered Instruction
| Boys 43 67 16 86 31 88 38 54 41 28
Girls 38 40 24 74 8 92 56 50 2 29

College Capable

Boys 35 63 14 9 3 91 66 51 31 21
Girls 40 63 16 5 8 100 58 51 33 33
Table N is based on Form 107D. N = 309°

*Questions from Form 107D:

Has your SAC Counselor also:

(15) talked with your teachers?

(16) talked with your parents?

(17) given you tests?

(18) explained your test results?

Have you talked to your SAC Counselor about:

(19) educational planning (including your subjects for next year)?
(20) career planning? '

(21) improving report card grades?

(22) other school problems?

(23) personal problems?

(24) finding ways to help you become more successful in school?
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EDUCATION AND GUIDANCE COUNSELING

Division of Secondary Education

'1.00 DESCRIPTION

In this ongoing prbgram, five consulting counselors, credentialed either as
school psychologists or psychometrists, provided consultative services to pupils
in secondary schools having the Education and Guidance (E&G) component. 1In each
school, the E&G counselor and teacher worked as a team.

Psychological evaluation identified pupil strengths and provided recommendations
which served as bases for consultatlon with parents and staff members.

An assistant counselor in each participating school was assigned to E&G for one
period a day to provide individual counseling. During the school year pupils
bel1g considered for enrollment in the class were given attention as time per-
mitted.

2.00 OBJECTIVES

-To improve study skills
-To improve the children's self-image

-To change (in a positive direction) the children's attitudes toward
school and education .

-To :edﬁce the rate and seve;ity of disciplinary problems

=To identify specific assets and limitations relating to the learning
process’

-To provide inservice education

-To identify specific strengths and weaknesses of the project

3.00 TMPLEMENTATION

3.10 Duration of Cohponent and Number of Schools

Theé component was conducted in 15 junior high schools from September 1967 to
June 1968. In February 1968 two morc schools were added: ome junior high and
one six-year high school. .

3.20 Tupils

Approximately 300 seventh-, eighth-, and tenth-grade pupils participated in
counseling services when referred by school staffs and screened by counseling
personnel. Pupils chcsen for the program were potentially average or better in
ability, but lacked the social adjustment necessary to function adequately in the
regular program. When it was deemed necessary, a pupil was given a total psycho-
logical evaluation, and counseling services were made available.

111 108
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3.40 Activities

3.41 Staff Activities

Consulting counselors visited project schools one or more days per week.
They observed pupils within the classroom, conferred with teachers, attended
staff conferences, reviewed records, screened pupils, made psychological
evaluations, wrote reports, and attended staff meetings and inservice edu-
cation seminars. Following consultation with school physicians, counselors,
administrators, parents and pupils, referrals were often made to various
community agencies.

The E&G assistant counselor worked closely with the E&G teacher, the con-
sulting counselor; and other school staff members.

Consulting counselors participated in 24 two-hour workshops and two six-

hour workshops that . featured both encounter group experiences and training
in the psychological assessment of disadvantaged youth. University experts A
served as leaders.

LAT

St in 3

E&G assistant counselors participated in 12 two-hour workshops planned for
orientation, explanation of operating procedures, and problem solving. Two
eight-hour workshops and two six-hour workshops provided basic encounter
group experiences. One two-hour seminar was held to discuss the problems
of the E&G component.

3.42 Pupil Activities :

Pupils were observed, interviewed, and counseled. When necessary, appro-
priate psychological tests were administered to assess developmental lags
in the pupil's learning process. Each pupil had an opportunity to confer
with the consulting counselor about his strengths and weaknesses, and was
made a partner in plamning for the future.

PN Y

PR WY & TR s

3.60 Personnel and Logistical Problems

Certificated personnel were not available to £ill all the openings for E&G
assistant counselors.

Due to the extremely heavy regular counseling load, many assistant counselors
allowed the time given to them for E&G to be diverted into the regular program.

Some principals assigned other responsibilities to fill the E&G counseling period,
such as grounds supervision and teacher substitution.

Considerable pressure was felt by many assistant counselors due to their assign-
ments as auxiliary teachers. Since regular counseling loads were not reduced, the:
few dollars of reimbursement as auxiliary teachers did not compensate for coun-
selors' feelings of being overworked.

For those enrolled in university classes, attendance at inservice meetings proved
very difficult. Some schools were not represented at inservice sessions during
the entire school year.
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4.00 EVALUATION

4.10 Design

Component objectives were evaluated according to the following variables: pupil
marks in subjects, work habits, and cooperation; changes in pupil scores on an
attitude scale; number of disciplinary referrals, suspensions, and social adjust-
ment transfers; number of psychological case studies completed; participant rat-
ings of inservice; and administrator and staff ratings of component effectiveness.

The following instruments were used to collect information on the variables:

~Form R&D 1, Pupil Personnel Information

~Form 101J, Quick Measure of Concepts

~-Form iOlD, Midyear Administrative Evaluation
~Form 108A, Midyear Information and Evaluation

-Form 108B, Counselor-Teacher Rating Scale

-Form 103C, Inservice Evaluation

4.20 Attainment of Objectives

4,21 Objective: To improve study skills.

Pupil marks in subjects and work habits were recorded for all E&G pupils for
the semester prior to participation in the program and again at the end of
the school year. For spring 1968 a pupil pool was established from seven
schools, and pupils were randomly selected from this pool for participation
in the program. Subject and work habit marks were recorded for the experi-
mental group and for an equal number who were designated as the control
group. Data for these groups are for one semester.

During school year 1967-68, three E&G groups were evaluated:

-ESEA Title I, Selected: pupils randomly selected at one senior and
seven junior high schools, which were also randomly chosen for racial
representation. Program duration was one semester.

-Comparison: pupils randomly selected from the E&G waiting lists at
the same eight schools and given the same tests as the ESEA Title I,
Selected group.

~ESEA Title I: pupils in the regular E&G program in the remaining nine
schools. Length of stay in E&G ranged from one to three semesters.

Comparisons of pre and post marks for all junior high participants are shown
in Table A. The ESEA Title I, Selected group improved significantly in sub-
ject achievement, work habits, and cooperation. The one semester ESEA Title I
group also improved 'in the three areas, but the gain was significant for sub-
ject and cooperation marks only. The comparison group showed no significant
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improvements. Pupils who had been in E&G for a year or more indicated no
measured improvement in the three variables studied.

Not shown in Table A is the fact that one-~ and two-semester E&G pupils who
left the program before spring 1968 did improve significantly in subject
marks. The senior high group (N ranged from 5 to 10), also not in Table A,
improved significantly in subject marks, while its comparable group made no
gains in any of the three areas.

4,22 Objective: To improve the children's self-image.

Table B summarizes pre-post scores on the QMOC attitude measure for all four
groups studied. The low Ns reflect a 46 percent average loss of subjects
attributable to transfers and chronic absenteeism during the year. In under-
standing the mean scores, note that the highest obtainable score was 36.
Because of the small group size, reliability comparisons on QMOC as a testing
device were inconclusive. For discussion of QMOC reliability for larger
groups of pupils in the same schools, see Student Achievement Counseling #107.

Mexican boys in the experimental group seemed to change positively (though
not significantly) in related attitudes toward school and school personnel.
They also indicated a slight positive change in attitudes related to self
but no change in attitudes toward others. The comparable group, on the
other hand, showed negative or no change on nine out of 10 concepts, with
"™y Grades" and "My Best Friend" exhibiting significant negative movement.,

The experimental group of Mexican girls exhibited a significant drop for
"Me" and slight positive advances in five of the other concepts. The com-
parable group showed significant positive change in attitudes toward "My
Future". Discussion of these results is constricted by the small number of
cases.

Negro boys in both groups showed no major changes in attitudes.

Negro girls in the experimental group demonstrated significant drops in
attitude toward "My Grades" and '"My Future', and generally negative scores
for six of the remaining eight concepts. The comparable group regarded
"Counselors" much more positively than before. The caution associated with
small Ns needs to be repeated here.

E&G assistant counselors and consulting counselors held pupil interviews
with three specific objectives in mind: (1) to improve children's self-
image; (2) to change children's attitudes toward school and education; and
(3) to reduce the rate and severity of disciplinary problems. The number
of interviews and their categories related to the objectives are shown in
Table C.

E&G consulting and assistant cuunselors saw pupils mainly in relation to
behavior and personal problems. While testing was the next focus of atten-
tion for consulting counselors, assistant counselors were attending to
problems of educational planning. Each group of counselors devoted 18 per-
cent of its time to areas which could not be classified. Consulting coun~-
selors averaged nearly 10 contacts per E&G pupil, two more than assistant
counselors.
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4,23 Objective: To change (in a positive direction) the children's attitudes
toward school and education.

Improvement in cooperation marks is interpreted to indicate positive change
in attitude. Table A reported pre and post marks in cooperation for all E&G
and control pupils. Both ESEA one-semester groups showed a significant
improvement in cooperation marks as compared to their respective control
groups.

Mean scores for the concept "'School" from the QMOC, pre and post, were pre-
sented in Table B. On this attitude inventory, all Mexican-American groups
regarded concepts related to school more positively than did the Negro groups.

A comparison of attendance patterns for E&G pupils in the regular program
with experimental and control group pupils is reported in Table D. The hold-
ing power of the program is estimated by comparing the pre and post number
of days absent for ESEA and comparison groups.

T PR N

o ae s o en

The data in Table D indicate that the junior high comparison pupils exhibited
significant increased absenteeism.

4.24 Objective: To reduce the rate and severity of disciplinary problems.

Vice principals' records were used to gather the number of disciplinary re-
ferrals for experimental pupils enrolled in E&G classes and for pupils in

the control group. A record was also made of all experimental and control
pupils who had referrals considered serious and who were given social adjust-
ment transfers during spring 1968. These comparisons are reported in Table E.
As shown in this table, the experimental group had more general referrals than
the control group, more serious referrals (such as fighting, using profanity,
carrying a knife), and more social adjustment transfers, but fewer suspensions.

4,25 Objective: To identify specific assets and limitations relating to the :
learning process.

Consulting counselors completed individual psychological studies for 232 E&G
pupils (73 percent of the total enrolled). Testing activities are summarized
in Table F. i

Consulting counselors and E&G assistant counselors held conferences with
teachers, guidance staff members, parents, and administrators and initiated
case conferences. They interpreted test and psychological study results and
pupil needs to those concerned. The total of such conferences is reported

in Table G. It can be seen from this table that consulting counselors confer-
red mostly with teachers (43 percent) and guidance staff (26 percent). This
tendency was also true of assistant E&G counselors, with 41 percent and 24 per-
cent respectively. However, consulting counselors had more conferences with
administrators, and assistant counselors had more conferences with parents.

4,26 Objective: To provide inservice education.

Only E&G assistant counselors were paid to attend inservice meetings during
the 1967-68 school year. Table H shows the ratings of the inservice program
by both E&G counselors and consulting counselors. The sensitivity sessions
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were rated favorably by almost two-thirds of those responding. Six of 10
counselors felt the problem-solving sessicn was of value.

The majority of participants in two spring workshops indicated by their com-

ments that more attention should be directed toward discussing "real" problems
and specific solutions. Unstructured discussions should be avoided, respon- :
dents added. They also expressed high praise of the group leaders and wanted ’

to work with these men again,
.
4.27 Objective: To identify specific strengths and weaknesses of the project. :
Administrators in each school who were responsible for the E&G program comment- 3
Lowd

ed on its effectiveness in a midyear evaluation. Ten of the 15 administrators
responding commented favorably. There were four neutral comments and one mild-
ly negative comment. These are characteristic:

1.

-All objectives are being met fairly well except for changes in ﬁupil
attitudes toward school and education.

.

-Counseling program was most effective.

|

-Program has real value in aiding students with social, emotional, and
educational problems. -

-Much inservice education needed.

E&G assistant and consulting counselors were asked to make a midyear evalua- ,
tion of the component. The physical setting for counseling was judged not _
adequate by 7 of 14 respondents. Typical comments of those who responded [}
negatively are these:

-No privacy at all.
| -
-Office is shared with another counselor. 1
3
-Consulting counselor must use health office, waiting room ol SAC office, L
halls, counselor's office, =tc. 3
Counselors rated progress toward E&G objectives. Table I reports their re- {E
sponses. Most counselors (consulting and assistant), felt the objectives had E
been well realized, but almost half of the assistant counselors were not sure ;

that the program was improving study skills.

At year-end, component personnel were again asked to evaluate the component.
Their ratings are given in Table J.

Respondents believed that the program was of some value in helping pupils
achieve component objectives. Ratings indicated that lack of time for cler-
ical tasks, and follow-ups and lack of sufficient space continue to be problems.

Staff comments point out these strengths:

-Many pupils show im:roved attitudes and behavior.

-Small classes allow pupils to be helped individually.

108 116
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~Administrative support has strengthened the program.

-Materials and equipment are in sufficient supply and of acceptable
quality.

These comments by the same personnel reflect their thoughts on component
weaknesses:

~Follow-ups are lacking.

-Clerical help is inadequate.

ATV T | T PP VP AR G| ¢ T

-There is a lack of communication among component persounel.

g fh L

-Pupils resent the stigma they associate with being in :..e E&G class.

Of parents responding to a year-end questionnaire, most felt that their
children "read more' during the year, improved their study habits, and ‘
"learned more'". These same parents also believed overwhelmingly that their |
children's attitudes changed positively. The majority of parents respond- ;
ing favored continuation of the E&G program.

WERF KR Iy

4.30 Outcomes

Both one-semester groups of junior high E&G pupils improved significantly over 3
comparable comparison groups in subject and cooperation marks. The ESEA Title I,
Selected group also had significant gains in work habits. Selected senior high
E&G pupils made significant gains in subject marks.

Junior high comparison pupils had significantly increased absenteeism.

Though samples were small and results variable, attitudes toward self-concepts
improved more for Mexican-American than for Negro pupils, The boys' experimental
groups both tended to show more positive change than did the girls' experimental
groups.

Consulting counselors and assistant counselors met and conferred primarily with
teachers and guidance staff members.

Parents were pleased with the progress of their children in study skills and atti-
tudes, and favored the continuation of the program.

5.00 CONCIUSIONS

Significant improvement was shown in classroom performance and in study skills.
The component was effective,as judged by parents and administrators.

Parents favored the continuation of the prograr.

Teachers indicated that the program was of value, and both teachers and counselors
) urged the continuation of inservice education.

a1
4
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6.00 RECOMMENDATIONS

The program should be continued.
Insexrvice offerings should be strengthened.

Further investigate factors which may reduce the rate and severity of disciplin-
ary problems,

Consideration should be given to budgeting more time for follow-up of pupils who
leave the program.

Expansion of time should also be considered for clerical tasks.

RTINS
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PROJECT NAME Education and Guidance Counseling Code 108

Beginning date 9-11-67 Ending date 6-14-68

PUPIL ENROLIMENT

Grade Level Public | Nonpublic

Preschool

L [

K :

1 €
]
J

7 ‘ 147

8 148

10 13

11 w

12 ;

Ungraded ' 5

I TOTAL 308 %

NUMBER OF ADULT PARTICIPANTS

School Personnel 32

Parents

Community Personnel

PROJECT COST $ 109,653
108 120 ADDENDUM B




TABLE A

e ]

{
LR

PRE AND POST MEANS FOR MARKS IN SUBJECTS, WORK HABITS, AND COOPERATION

L No. of Pre Post _
i Item and Group Semesters N Mean Mean Correlation
« 1: SUBJECT ACHIEVEMENT
E ESEA Title I, Selected 1 49 1.54 2.06%% .49
Comparison 1 56 1.52 1.53 .49
[: EéEA Title I 1 104 1.34 1.80%* .39
) ESEA Title I 2 18 1.83 1.70 46
[ ESEA Title I 3 6 1.28  1.48 .79
E WORK HABITS
(] ESEA Title I, Selected 1 50 .68 « 97%% 40
Ie Comparison 1 52 .73 .70 .35
] ESEA Title I 1 95 .61 .89 .36
: ESEA Title 1 2 17 .81 1.06 -.19
A . ESEA Title I ) 3 5 :55 .70 .61
; COOPERATION
:l: ESEA Title I, Selected 1 46 .97 1.12% .52
;[j Comparison 1 53 .9 .93 «56
ESEA Title I 1 103 74 < 97%% .39
1] ESEA Title I 2 17 .82 .93 .32
é_ ESEA Title I 3 4 .85 1.04 ~-.02
gr Table A is based on Form R&D 1. *Sig. at .05 *%Sig, at .01
U
D
I
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TABLE D

PRE AND POST MEAN FOR NUMBER OF DAYS ABSENT

No. of . Pre Post
Group and Level Semesters N Mean Mean Correlation
JUNIOR HIGH 1
ESEA Title I, Seiected 1 41 8.71 10.46 .55 |
. E
Comparison 1 49  8.57 12.76%* .60 j
ESEA Title I 1 101 12,97 15.76 53
ESEA Title I ' 2 19 13.79 18.90 .86 :
ESEA Title I 3 & 5.40 5.60 -.11 5
' §
SENIOR HIGH ”_
ESEA Title I, Selected 1 11 21.09 22,00 .63 :
:
Table D is based on Form R&D 1. **Sig. at .01
TABLE E
TALLY OF DISCIPLINARY REFERRALS TO VICE PRINCIPALS
Number .
of Serious - Social
Group N Referrals Referrals Suspensions Adjustments
ESEA Title I, Selected 65 109 10 7 -3
Comparison 61 85 ) 10 | 0
Totals 126 19 16 . 17 3

Table E is based on Vice Principals! recordé.
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TABLE F

DIAGNOSTIC TESTS AND PSYCHOLOGICAL STUDIES FOR E&G FUPILS

._.‘
J

4

Psychological
Group No. of Studies Wide Range .
Semesters Completed Achievement Gray Oral

—

JUNIOR HIGH ;
' ESEA Title I, Selected 1 27 27 2 ]
Comparison 1 7 7 0 :
. : j
ESEA Title I 1 171 171 3 ]
ESEA Title I 2 ‘ 20 20 1 i
SENIOR HIGH
ESEA Title I, Selected 1 7 7 0
Totals 232 232 6
Table F is based on Form R&D 1. N = 308
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TABLE G
CGNFERENCES HELD BY CONSULTING AND E&G ASSISTANT COUNSFLORS
Number of Referrals With:
-1
&
for]
(/)] (o)
9 7]
(0] U4 - (/)]
& Ut ()] ~
0 « o1} 0
Q 4J LS
g (7)) . ]
(V)] Yt ~
/2] (/)] Q for] IR
4 P 2 S 3 >
0 ) ] ol 5 'c-n'
Conferences held by . 8 = 9 & g o
Consulting Counselor 2 N & & S & % S
JUNIOR HIGH
ESEA Title I, Selected 1 66| 165 50 48 38 48 349,
ESEA Title I 1 228|118 730 127 257 360 26671
ESEA Title I 2 28| 48 16 28 41 21 154
SENIOR HIGH |
ESEA Title I, Selected 1 14| 14 100 25 12 15 266,
Subtotal 336 1511 905 228 348 4hh | 3436)
Conferences Held by
Assistant Counselor
JUNIOR HIGH ’
ESEA Title I, Selected 1 95| 289 156 78 75 89 687
ESEA Title I 1 251 926 549 136 382 258 | 2251
Subtotal 46| 1215 705 214 457 347 293¢
Grand Total 6821 2726 1610 442 805 791 | 6374

Table G is based on Form R&D 1.
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TABLE H

COUNSELOR RATINGS OF INSERVICE

L FREQUENCY MEDIAN
: Of little Extremely
,{j TTEM value valuable
‘ 1 2 3 4
Combined teacher and counselor
- sensitivity sessions
;} Assistant counselor 0 2 2 4 3.5
Consulting counselor 0 2 0o 1 2.3
Counselor problem-solving session
Asgistant counselor 1 2 3 1 2.7
. Consulting counselor 0 1 1 1 3.0
L)
Teacher-consulting counselor
18 session on individualizing
U instructional techniques
T Consulting ;:ounselor 0 0 3 1 3.2
1 Table H is based on Form 108A. Assistant Counselor N = 8
L : Consulting Counselor N = 4
bt
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127




ks T L S v

TABLE

REALIZATION OF OBJECTIVES RATED BY COUNSELORS

1

Not deter- FREQUENCY MEDTIAN
OBJECTIVES mined at Very Very ’
this time Poorly Well
0 -1 2 3 4
How well is Education and Guidance
realizing its objectives?
To improve study skills:
Assistant Counselors 4 0 0 5 0 3.0
Consulting Counselors 0 0 3 2 0 2.3
To improve the children's self-image:
Assistant Counselors 1 0 2 5 1 2.9
Consulting Counselors 0 0 0 3 2 3.3
To change (in a positive direction)
the children's attitudes toward school
and education:
Assistant Counselors 0 0 2 6 1 2.9
Consulting Counselors 0 0 0 5 0 3.0
To reduce the rate and severity of
disciplinary problems:
Assistant Counselors 0 0 1 4 4 3.4
Consulting Counselors 0 0 0 4 1 3.1
To identify specific assets and limi-
tations relating to the learning
process : 1
Assistant Counselors 0 0 2 6 0 3.2
Consulting Counselors 0 0 0 2 3 3.7

Table I is based on Form 108A.
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- TABLE J

f |  COUNSELOR-TEACHER RATINGS OF PROGRAM a
P " FREQUENCY - MEDIAN i
i Little Much 3
.4 ITEM Value Value

- 1 2 3 4 i
E ()

\f LJ Please indicate the value of this

g program in terms of:

3 :] Improving the achievement level ,

4 of pupils in specific subject areas. 0 8 11 7 3.0

i i} ' Improving §upi1s' study skills. 1- 6 15 4 2.9

; Improving pupils’ sélf-images. 0 6 10 10 3.2 ]
3 ‘—1 .

Improving'pupilsiléftitudes toward ’
school and education. 1 5 9 11 3.3

—

P

J

Reducing the rate and severity of :
3 disciplinary problems. 2 6 10 8 3.0 ;

! .

Identifying specific assets and
limitations relating to the
" learning process. 2 1 14 8 3.2

'yrv‘,;"l‘ RN L XAl

The following were iﬁdicated as
problems at midyear. To what ‘ ,
‘extent are these still problems? 3

\ "
EN A s i

3 None Much
2 Lack of sufficient time for 4 ,
o teacher preparation. - 6 .3 -3 3 2.0
4 Lack of follow-ups on E&G pupils ,

who left the program. 4 4 5 10 3.2
: Abundance of clerical tasks. 1 &4 8 | 13 3.5
? : Teachér transfers out of the E&G
! C] program. “ 4 4 4 3 2.5
; Lack of sufficient working space ]
3 t] for counselors. 5 - 2 5 9 = 3.2
d ] Table J is based on Form:108B. , . Maximum N = 27
~ - - v e
; :1 ADDENDUM C
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GROUP COUNSELING

Division of Secondary Education

1.00 DESCRIPTION

Selected pupils received intensive counseling thr.,ugh group interaction and
supplemental individual counseling in this ongoing component.

The program was directed toward pupils' increased acceptance of school, as well
as toward their development of sound educational plans.

Pupils met with a counselor one or more times a week in groups of five to 10 and
discussed their problems, needs, goals, assets, and relationships with others.

2.00 OBJECTIVES

-T> improve the children's self-image

-To change (in a positive direction) the children's attitudes toward school
and education '

-To increase the children's expectations of success in school
~To improve pupil attitudes toward authority figures in school and community

~To reduce the rate and severity of disciplinary problems

-To assist parents in understanding the social and emotional needs of adolescenﬁ
-To provide inservice education

-To identify specific strengths and weaknesses of the project

3.00 IMPLEMENTATION

3.10 Duration of Component and Number of Schools

The component operated at 11 junior high schools and 11 senior high schools from
September 11, 1967 to June 14, 1968. During the spring semester which began
January 29, one junior and one senior high school were added.

3.20 Pupils

Group counselees were underachievers, potential dropouts, returnees from probation
camps, social adjustment transferees, pupils with adjustment problems, and self-
referrals. Approximately 2500 pupils in grades seven. through 12 participated

From referrals made by school staff and parents, as well as from self-referrals,
pupils were selected by the counselors and placed into one of several kinds of
groups, accoxding to need.

D . . i et o




3.40 Activities q

3.41 Staff Activities

4 specialist and 24 group counselors were assigned to the component. Each
counselor met with groups approximately 18 hours per week. Thirteen addition-
al hours were spent in individual counseling sessions and in working with
teachers and parent groups. Other activities included staff meetings, case
conferences, research and development evaluation, reviewing group tapes, and
maintaining contacts with community agencies.

For spring 1968 a clerk was authorized for the component on a one-third
time basis.

3.42 Pupii Activities R 3

Pupils participated in intensive group counseling sessions during one, two, 3
or five periods per week, and in individual counseling as needed.

3.60 Personnel and Logistical Problems

The lack of adequate space and privacy for group counseling in some schools 3
required that the groups meet at makeshift locations. This created problems of
communication between the regular counseling staffvand the group counselor.

The lack of immediate replacements for group counselors at three schools weakened
the program in these schools.

Six schools began parent groups during the spring semester. :

4.00 EVALUATION

4,10 Design _ ' : k

Component objectives were evaluated according to the following variables: changes
in pupil scores on an attitude scale; changes in report card marks and attendance
records; changes in pupil estimates of school marks; number of disciplinary re-
ferrals, suspensions, and social adjustment transfers; number of counselor-parent
contacts; number of parents participating in group counseling; and administrator,
staff, pupil, and parent ratings of component effectiveness.

The following instruments were employed to collect information on the variables:

~Form R&D 1, Pupil Personnel Information

-Form 101J; Quick Measure of Concepts (QMOC)

Erﬂ I-Form 107G, Pupil Expecfancy Questionnaire (PEQ)

- -Form 1090, Parent Questionnaire

é:] ~Form 101D, Midyear Administrative Evaluation

;- -Form 109B, Counselor Evaluation

ju -Form 109A, Pupil Questionnaire

- ‘ | 131 109
»

"'*“,!:)ﬂ',j b Yl e




T SRR S PR

4.20 Attainment of Objectives

109

4,21 Objective: To improve the children's self-image.

4.22 Objective: To change (in a positive direction) the children's attitudes
toward schovl and education.

4,23 Objective: To increase the children's expectations of success in school.

Since these three objectives are conceried with the improvement of attitudes,
the evaluation of their attainment is taken together. The instruments used
apply to all three.

Group counselors gave the first two objectives high ratings when asked how

.related they were to group counseling. On a 1 - 4 scale (Remotely related -
Closely related), the median ratings were 3.9 and 3.6. The third objective

received a much lower rating of 2.8. These ratings may be found in Table J.

Counselors reported that they served approximately 2500 pupils during the
1967-68 school year. Pupils were organized into different types of groups
according to counselor estimate of pupil needs. Counselors had one or more
of the following types of groups: study skills, college capable, hetero-
geneous, all boys, and all girls. Most groups met for one class periot each
week, some for two, and study skills groups met daily for course credit.
Counselors averaged 10 groups each and had an average load of 105 counselees.

Pupils who remained in group counseling for a school year may have partici-
pated in 35 to 70 or more intensive counseling sessions, depending on the
kind of group to which they were assigned. In addition, counselors held
individual pupil intezviews as needed.

From the 22 schools participating in the group counseling component during
the fall 1967 semester, five junior and four senior high schools were ran-
domly selected and their counselors were asked to administer the Quick
Measure of Concepts (QMOC) attitude scale to their first group during October.
The same pupils were given the QMOC again in May 1968. A total of 49 pupils
completed the pre- and posttesting, '

For comparison purposes, the QMOC was given pre and post to a sample of
pupils in high-achievement classes and another sample of pupils in low-
achievement classes who were not involved in the component. To check on the
reliability of the test, it was also given pre and post at a one-week inter-
val to another sample of pupils in the same schools. -

Pre and post mean scores and correlations for group counseling boys and girls
are reported with the comparison and reliability groups in Table A. Note
that for the reliability testing the differences in mean scores for many of
the concepts changed almost as much in one week as they did for the group
counseling or comparison groups in a school year. Correlation coefficients
for the one-week group are below .70 for six of 10 concepts. The scores are
not sufficiently dependable to permit firm interpretations of results to be
made.,

Counselors held 12,282 individual interviews with 2463 pupils for a mean

of 5.0 interviews per pupil. Table B reports these pupil interviews by per-
centages for each of five categories. More than half (56 percent) of all
interviews were recorded under "Personal Problems".
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0f 199 group counselees who completed a pupil questionnaire, 187 made free-
answer comments when asked to tell, in their own words, what group counseling
had done for them. These responses were evaluated and assigned to the cate-
gories represented in Table C. Forty-five percent of the pupils said the
greatest help had come through discussing and solving problems; 33 percent,
through being able to talk things over with the counselor or group; 18 per-
cent, in understanding and getting along better with others; and 14 percent,
in understanding themselves better and feeling better about themselves. Below
are pupil comments that illustrate these points:

"Group counseling helps you to have better féélings about yourself.
(It) helps me to look forward toward a better education."

"It has helped me to get a Le tter understanding w1th the teachers and
better grades."

"Group counseling has helped my attitude toward school and my education.".

"Well, it has started a whole neﬁ thing for me, it has opened the door
to expression, for now I have nothing to hide within myself,)

"Through group counseling I have set goals for myself and I feel I am ~
on the right track finally to achieve these goals." .= ‘

"Group counseling has given myself a new face.”
"It is a refuge whenever I feel like the whole world is against me."

"Just as counseling helped me to understand - ;_helbed others to
understand."

One of the six negative comments was:

-Group counseling has done "nothinz much other' than listenlto other
people's problems."

In Table D, there are pupil responses to 12 statements which represent a

range of feelings regarding group coumseling. Fight of these statements are
positive so that agreement with them shows a favorable response to group

counseling. Four statements are r jatively phrased so that the "Disagree"

response indicates a favorable attitude toward group counseling. On the
questionnaire, the negative statements were scattered among the positive ones. i
Several of the statements apply to the evaluation of the component objectives. ;
"Group counseling helps you to have better feelings about yourself", given ]
median ratings of 3.7 and 3.6, is related to pupil estimates of improvement in
self-image. Items 15 and 17, both related to 'changes in attitude, were rated

above 3.0. :

Since work habits and cooperation marks reflect teacher estimates of pupil
attitudes toward school, it is assumed that improvement in these marks indi- ;
.cates pupil progress. Good attendance also, it is assumed, reflects -a posi- ;
tive .ttitude toward school. These variables are presented in Table E, in ‘
which pupils are grouped according to scholastic ability as indicated by sta-
nines reported on Form R&D 1. For the purposes of this table, low groups
include stanines one, two, and three; high groups, stanines four through nine.'

e o S
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Table E shows that work habits improved for 12 of the 16 groups repre-
sented. This improvement was significant at the .05 level for three groups
and at the .01 for a fourth. 1In cooperation marks, 11 of 16 pre-post com-
parisons were higher, one at .05 and three at .0l. Three groups improved
significantly in both work habits and cooperation.

Days absent in one semester were greater in all but three of 16 comparisons,
and three were significantly greater. Increase in non-illness absence in
target area schools during 1967-68 ranged from 67 percent to 89 percent. In-
crease in absence was noted in other components also.

The Pupil Expectancy Questionnaire (PEQ) was used to find out if group coun~
selees' expectations of final subject marks changed from the beginning to the
end of a semester. The PEQ was administered by group counselors to selected
pupils in groups designated by the Research and Development consultant. It
was given four timcs: during the 9th and 19th weeks of the fall semester and
the 4th and 18th weeks of the spring semester. For comparison purposes, the
PEQ was given to selected above-average classes in the same schools at approx-
imately the same intervals.

To test the stability of pupil responses, the PEQ was regiven after a one-week
interval to certain comparison classes (Table T). For predicted ("Will get')
marks, changes in one-week pre-post means were very small, with five of seven

correlations being at or above .90. These results indicate acceptable reli-
ability for the PEQ.

Table F reports on the Pupil Expectancy Questionnaire group counseling and
comparison groups. The table shows that the comparison groups either raised
or lowered their expectations of final marks only slightly. Actual marks
were lower than predicted marks for each group.

In contrast, group counselees lowered their predictions of marks by a greater
amount, and their actual marks were -also lower. These results, therefore, do
not indicate that pupils in group counseling either raised their expectations
of success in school as measured by the PEQ, or became more accurate in rela-
tion to the actual marks they received.

The findings presented in Table F concur with both counselor and pupil ratings
of objective 4.23. In Table J, the median rating of 2.8 was given by coun-
selors. As reported in Table D, item 23, junior high pupils gave a median’
rating of 3.1 and senior high pupils a rating of 2.8, when asked if group
counceling helped them feel they could get better grades. Compared to others
in Table D, these ratings were low.

4,24 Objective: To improve pupil attitudes toward authority figures in
school and comnunity.

4,25 Objective: To reduce the rate and severity of disciplinary problems.

Counselors gave median ratings of 3.3 and 3.5 when asked how their counseling
related to component objectives. (Table J).

Counselees agreed (3.1 median) that, having been in group counseling, pupils
were likely to behave better in school (Table D),
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For 97 group counselees in three junior and three senior high schools, disci-
plinary referrals to vice-principals during 1967-68 were compared with those
for the 1966-67 school year. Fifty-four had no record of referrals during
1966-67, and 43 had between one and 10 referrals. During their enrollment

in group counseling, 33 had no referrals, while the remaining 64 had from one
to 15 referrals.

Several problems interfere with interpreting this data: (1) There was a lack 3
of uniformity in the records which were reviewed; (2) Three of the vice-prin- :
cipals had served at their schools for a year or less and did not know if the ]
1966-67 records were complete; (3) No method was available for reliably ]
judging the severity of referral records; (4) Enrollment in the same school
for the duration of the component was not verified for all pupils in the sam-
ple; and (5) No comparison group was used.

In additicn to group sessions in which problems of school adjustment were
discussed, 2321 individual interviews (19 percent of the total) were held with
pupils regarding their school behavior (Table B).

e e e o

The responses of 92 parents of group counselees who completed a questionnaire
are presented in Table G. Of 67 parents who commented about the program, 64
said they had noticed recent improvement in th. behavior of their children at
home and in other out-of-school situationms.

QMOC results for boys (Table A) show that the concept mean scores for both k
"Teachers" and "My School" improved significantly between the pre- and posttests.

4.26 Objective: To assist parents in understanding the social and emotional
needs of adolescents.

Counselors reported that for 2463 pupils they held a total of 1002 confer-
ences with the parents of 509 (20 percent) of those pupils. Parents of
80 percent of the pupils had no conferences with the group counselor (Table H).

As Table H indicates, rate of parent-counselor conferences is the same for 1
three of four groups. Rate uf parent-counselor contact was about the same 3
for both Negro and Mexican-American families. f

Counselors® rating of the relatedness of this ohjective to their counseling ]
(Table J) was 2.7 on a 1 - 4 scale, the lowest rating given any of the six
objectives.

Results of the parent questionnaire (Table G) showed that 74 of 78 parents ;
who expressed an opinion said they felt the need for more information about 3
the group counseling program.

On a midyear counsclor evaluation, seven counselors reported that they had
organized parent groups and had met with them one or more times, with one

counselor reporting 10 parent group meetings. Light other counselors said
they were planning to meet parents in groups. :

Among the 92 parents who completed the parent questionnaire (Table G) were
19 who said they had participated in groups led by their child's group coun-
selor. Of these, 13 said they received much help from the group, and six
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said they received some help. One parent who had attended six parent group
meetings wrote the following comment:

"My entire family has benefitted by my attending group sessions. I
have changed some of my thoughts so now it is easier to deal with my
children."

4.27 Objective: To provide inservice education.

Three inservice groups, each consisting of eight counselors and a university
consultant, met for 30 two-hour sessions during the 1967-68 school year.
Counselors were paid for attending these workshops. Meetings were primarily
of the "sensitivity" type designed to help the participants explore self-
concepts and improve skills in interpersonal relationships.

Of 20 counselors who rated their inservice on a 1 - 4 scale (Little value -
Extremely valuable), 12 gave it the top rating of four. The median rating
was 3.6. .

Typical comments on inservice were:

"The heart and soul of the project - would like it to be longer and
more frequent."

"The inservice training for group counselors is the only worthwhile
inservice training ever experienced."

"Believe this type of inservice should include all counselors."
One negative comment was received:
"I believe that the inservice training should be oriented toward more

objective consideration of our counseling with our groups rather than
to the interpersonal sensitivity training."

4.28 Objective: To identify specific strengths and weaknesses of the proiect. {}

Counselor, pupil, and parent ratings and comments on component strangths and
weaknesses are included in Tables B, C, D, G, H, and J.

Of 92 parents who completed a parent questionnaire (Table G), 35 made free~
answer comments. Ten parents said the program benefited both the parent and
the child, and 10 others expressed the hope that the program would be con~-
tinued. No negative comments were received.

Responding to questions about physical facilities for group counseling, eight
of 21 counselors said the setting was not adequate in size, ventilation, or
lighting. Nine of 20 counselors said they lacked sufficient privacy.

Group counselors were not provided with regular clerical assistance during
the fall 1967 semester. A clerk to serve counseling components was author-
ized for the spring 1968 semester, but personnel were not available to fill
all positions.
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Free-answer comments regarding group counseling were collected on an admini-
strative evaluation. Of the 32 comments offered by 21 administrators, 16
were judged to be strongly favorable:
"Meeting its objectives very well.”
"Peacher feedback has been heartening."
"For economy of time all counselors should use group techniques."
"Pupils seem to be more self-directing, less explosive,"
Some comments were critical of the operational details of the component:
"Need more assigned clerical time."
"One group counselor is not enough for a large school."
"Program set back by change in group counselors."
"Need more definite guid;iines and lines of authority." -
A few comments questioned the basic vélue of the component:
"Program is too difficult to evaluate."
"Serves too few students." .
Group counselors were asked, "How much do you feel the community is aware
of the group counseling program (excluding couselees' parents)?" On al - 4

scale (Very little - Very much), 13 of 21 counselors answered with a "1",

4 .30 OQutcomes
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Approximately 2500 junior and senior high school pupils received regularly-
scheduled intensive counseling one or more times per week in small groups. In
addition, counselors held more than 12,200 individual interviews w1th these pupils
for an average of 5.0 interviews per pup11 :

An attitude scale administered to counselee groups at anine schools in October and
May showed a significant improvement in mean scores for boys for the concepts
"Most People'", "Teachers", and "My School", but doubtful reliability of the scale
indicates caution in interpretation.

Both free-answer and structured responses of_pupils to group couﬁseling valueé'
were strongly favorable and indicated that pupils felt their self-image had im-
proved as had the’ attitudes tuward school and education. S ¥

Twenty-three of 32 pre and post group medians indicated xmprovement in work hablts
and cooperation. Eight groups improved significantly. Days absent in' one semes-
ter increased for all but three groups. S :

Pupils did not appear to increase their expectations- in subJect marks or to more
accurately predict their final marks.
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Parents and pupils felt group counseling produced better attitudes toward school
and teachers. A review of vice-principal disciplinary records was inconclusive.

Counselors held about 2500 parent conferences. Several counselors organized and
met with parent groups. Parents who participated in these groups were strongly
favorable. Many parents expressed a desire for more information about the group
counseling program.

Inservice education received the highest possible rating from 12 of 20 counselors.

All parents and pupils and group counselors who responded, and a majority of
administrators, felt that the component was valuable and should be continued.

Counselors have not made parents and the school community sufficiently aware of
the program and its purposes.

Forty percent of group counselors felt counseling facilities, including privacy,
were inadequate. -

Clerical assistance was lacking during the fall semester and not available to all
counselors during the spring 1968 semester. :

5,00 CONCLUSIONS

Group counseling was successful in attaining the objectives specified for it.

Group counselors provided regular and intensive counseling to pupils in small
groups and held frequent additional individual pupil interviews.

Parents of about 20 percent of the participating pupils were seen by group coun-
selors in parent conferences. A small number of parents participated in parent
groups which met under the leadership of group counselors. These groups were
rated as very successful.

Citizenship marks improved for most groups of counselees. Days absent increased,
as did absence in some other components and in the target areas in general.

Inservice educatioun was highly rated by almost all counselors.
Parents and pupils rated the component favorably and urged its continuance.

About two-thirds of the administrators who commented on the component were favor-
able in their appraisal of it.

Adequate clerical assistance was lacking for all counselors during the fall 1967
semester, and for some counselors during the entire school year.

; Almost 40 percent of group counselors said their counseling facilities werz not
k' adequate in either space or privacy.
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6.00 RECOMMENDATIONS

Group counselors should devote a larger portion of their efforts to parent
involvement.

The techniques of group counseling should be shared with other counselors in the
school. The group counselor should act as a resource person for training and en-
couraging other members of the counseling staff to work with counselees in groups.

Counselors should have a suitable room and adequate privacy for group counseling.
Regularly assigned clerical help should be available.
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PROJECT NAME Group Counseliqg

Code __109

_ Beginning date __ 9-11-67

Ending date

6-14-68

Grade Level |

Preschool

PUPIL ENROLLMENT

Public . Nonpublic

K

1

1438

10

11

1025

12

Ungraded

NUMBER OF ADULT PARTICIPANTS

School Personnel
,Parents

Community Personnel

PROJECT COST

$ 343, 680
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TABLE A

MEAN SCORES ¥OR QUICK MEASURE OF CONCEPTS

b

CONCEPT AND GROUP - ‘ N PRE MEAN ~° POST MEAN CORRELATION
- Group Counseling Girls - 1 year 25 28.7 27.8 61 . |
Group Counseling Boys - 1 year 24 27.2 28,2 46 j
- Comparison ~ 1 year 96 294 - 29.1 L k2
~ Relidbility - 1 week 97 28,6 - 294 <64
MY GRADES . “ * ' |
Group Counseling Girls - 1 year 25 2644 2641 W19
*_Group Counseling Boys - 1 year - 21 24,3 - - 25.8 - 59
Comparison ~ 1 year 97 27.7 T 284 . C A8 -
Reliability - 1 week ‘ 100 26,6 - . - 27.5 . .18
WY FUTURE = S
~ Group Counseling Girls - 1 year 25 31.1 30,0 ‘ 012
, Group Counseling Boys - 1 year 24 29.6 0 30.5 57
: Comparison -~ 1 year o 93 - 3l.5 31,9 60
i Relidbility - 1 week ’ 100 " 3043 © 30.8 W58
z MY CLASSMATES . - T R S
i "~ Group Counseling Girls - 1 year 25 - 28,9 2149 - W50 L
H Group Counseling Boys - 1 year 24 24,2 T 25.6 ". <67
; -Comparison = 1 year 92 ©29,9 ¢ - 29,0 - «36 - .
Relidbility -1 week : 98 - 27,9 Y 28,1 - 67 .
.| PERSON I'D LIKE T0 BE - . o P
Group Counseling Girls -~ 1 year 24 3%.1 - .. 32,6 . . .62 .
~ Group Counseling Boys -~ 1 year 24 32,5 ¢+ 32,8 N
Comparison - L'year - . 97 33.1 32,8 21
Reliability - Tweek 98 32,5 . 32,0 . .60
MY BEST FRIENDS I ] ' D - . -
Group Counseling Girls - 1 year 25 30,8 - . 30,7 T e21
" .Group Counseling Boys - 1 year 23 28,0 . 29,8 262
. .Comparison =~ 1 year 926 . 31,6 C.304 436 |
Reliability - 1 week - 99 29,9, . -29.8 . . .. .70xﬂﬂ
" MOST PEOPLE - - B R o
- Group COunseling Girls - 1 year 23 26,6 ., 24,0  +63
. Group Counseling Boys - 1 year 21 22.6 LT 274 1%k " o6
_Comparison -~ 1 year . 97 - 25.4 . . - 25.9 © $37
Reliability - 1 week 96 25.4 - 27,0 , 40 ;
. TEACHERS . o | o
Group Counseling Girls - 1 year 24 26,8 28,3 W3
Group Counseling Boys - 1 year 23 24.9 27.9% 72
Comparison « 1 year 96 . 294 29.5 - «28

Reliability ~ 1 week o 98 . 29.1 29.4 «64
(contiﬁuea) |
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-
- TABLE A (cont.)
- MEAN SCORES FOR QUICK MEASURE OF CONCEPTS
- CONCEPT AND GROUP N PRE MEAN POST MEAN CORRELATION
- COUNSELORS ‘ :
Group Counseling Girls - 1 year 25 32.4 31.6 .23
Group Counseling Boys - 1 year 22 30.3 31.5 .46
Comparison - 1 year 96 31.6 32.0 +55
Reliability - 1 week 100 31.0 30.4 .14
‘MY SCHOOL | -
Group Counseling Girls - 1 year 25 27.8 - 28.3 A48
Group Counseling Boys - 1 year 23 23.8 27.2% : .66
Comparison - 1 year 95 31.3 30.6 ‘ NS A
Reliability - 1 week 100 29.4 - 29.4 .82
Table A is based on Form 101J. ) *Sig. at .05
**Sig. at .01
1N ' ADDENDUN ¢
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TABLE C

PUPIL FREE~-ANSWER COMMENIS - .

RESPONSE CATEGORY FREQUENCY#*

Tell, in your own words, what group counseling has
done for you this year.

Discussed problems, solved problems - . 84
Be able to talk to someone, or to the group 62
Understand others, get along better with others 34
Helped to understand self better, feel better | : 26
Get along better in school, like school better {6
Get better grades . .- 6
Have better attitude toward teachers, vice-principal | 4
Keep out of trouble - | 4
General favorable comment 12
Negative comment N 6
Hope it will continue, hope to be in it again . 5
Table C is based on Form 109A, N = 187
*More than one response per pupil.
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TABLE D

PUPIL RESPONSES TO QUESTIONNAIRE

FREQUENCY MEDIAN

* Not Agree a Agree Agree
ITEM AND GROUP sure Disagree 1little mostly strongly
0 1 .2 3 4

POSITIVE QUESTIONS
14. 1T can talk to my group

counselor about anything

that bothers me.

Junior high 3 0 14 13 63 . 3.8

Senior high 4 1. 10 27 - 64 - 3.7
18. My group counselor really

listens to my problems.

Junior high 3 1 8 11 70 3.9

Senior high 2 3 4 19 - 78 3.8
22. Group counseling helps

ycua to have better feel-

ings about yourself.

Junior high _ 8 1 12 23 59 - 3.7

Senior high 12 2 13 29 50 3.6.
15. Group counseling helps

pupils to improve their

attitudes toward school

and education.

Junior high 3 2 18 27 L3 3.6

Senior high 6 2 23 42 43 3.2
23. Group counseling has

helped me feel I can get

better grades.

Junior high 11 14 15 20 33 3.1

Senior high 12 13 25 28 28 2.8
24, Group counseling has

helped me to handle my

other problems better.

Junior high 10 5 8 24 46 3.6

Senior high 6 6 15 25 54 3.6

(cbntinued)
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TABLE D (coni.)

PUPIL RESPONSES TO QUESTIONNALnZ

FREQUENCY MEDIAN
Not Agree a Agree Agree
ITEM AND GROUP sure Disagree 1little mostly strongly
0 1 2 3 4

"~ 20. More pupils should have
a chance to be in group
counseling.

Junior high 62

Senior high

N
w &
o
—
w
W W
L[]
O 0

17, Pupils who have been in

group counseling are
likely to behave better
in school, '

Junior high 19 &. 14 27 31 3.
Senior high 12 4 25 35 _ 30 - 3

NEGATIVE QUESTIONS

16. The group counselor does
not understand young
people like me,

Junior high
" Senior high

0o~

69 6 4 7 1.
83 7 5 3 1

19. It would be better to talk .
to the counselor alone
than in a group.

Junior high 10 46 13 . 10 14 1.4
Senior high 23 39 25 8 . 11 1

21, The only thing I got out
of group counseling was
that I got out of class
to go to it,

Junior high
Senior high

77 3
91 8

v o
-~ O
-~
-
[ ]
=

25, The discussions in group
counseling don't help
pupils much. They are
mostly a waste of time,

Junior high . 7 7% 2 7
Senior high 9 91 6 0

ow
-
[ ]

o~

Table D is based on Form 109A. Jr. High N =93 Sr. High N = 106 Total N = 199
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TABLE E

WORK HABITS AND' COOPERATION MARKS AND ATTENDANCE FOR SELECTED PUPILS

MEANS FOR VARIABLE

Work Habits - Cooperation Attendance
(E=2, S=1, - (E=2, s=1, (Days absent
U=0) ' U=0) in one
LEVEL AND GROUP Achiever N ' semcster)
ment Pre Post Pre Post Pre Post
Level
JUNIOR HIGH SCHOOL
Negro Boys Low 69 .80 .92% .92 1.06*%* 10.65 13.44
Negro Boys High 70 1.06 1.36 1.27 1.44 10.41 10.43

Mexican-American Boys Low 67 .88 .87 .96 1.11% 10.84 12.14
Mexican-American Boys High 128 1,01 1.03 1.15 1,17 11,01 10.73° |
Negro Girls Low 69 1,22 1,27 1.38 1.51 14.21 15.9% | jiég
ﬁegro éirls High 63 1,17 1.32 1.35 1.20 10.94 11.46 |

Mexican-American Girls Low 145 92 1,03%* 1,09 1,20%* 13,86 17,30%*

Mexican-American Girls High 136 1,05 1,14% 1,20 1.,32%* 10,69 12.88%*
Total Junior High School 147

SENIOR HIGH SCHOOL

Negro Boys Low 96 1.31 1.38  1.36 1.48 8.75  10.80
Negro Boys High 13 90 .79 1.16 1.0 8.73 - 12,00
Mexican-American Boys Low 36 .90 .85 1.04 1.05 11.75 11.43
Mexican-American Boys High 50 .87 .92 1.09 1,09 16.31 14.50
Negro Girls Low 128 1,31 1.34  1.49 ‘1.49 .19 12,25%
Negro Girls _ High 19 1,05 1.11 1.1 1,29 12.25 18.33
Mexican-American Girls Low 62 1.16 1.14 1.28 1,28  12.47 15.81
Mexican-American Girls High 6 1,08 1.,43% 1.31 1.47 6.40 10.00

Total Senior High School 410

Table E is based on Form R&D 1. *Sig. at .05 *%Sig, at .01 N = 1157
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TABLE F

PUPIL EXPECTANCY QUESTIONNAIRE: EXPECTATIONS OF MARKS AND ESTIMATES OF ABILITY

PREDICTED MEAN MARKS ACTUAL MEAN MARKS
: Will Get Could Get Corr. of
GROUP N Pre Post Corr, | Pre Post Corr, | Final (1) & (2)
- | (1) . (2)
~ JUNIOR HIGH SCHOOL
Fall Semester .
Group Counseling - ’
Boys . 25| 2.68 2,42 .76 |3.02 2,62 .52
Girls 40| 2,78 2,35 .66 | 3.06 2,81 ,58
Spring Semester
Group Counseling
Boys R 2| 2.70 2.67 .69 |3.32 3.31 .67 | 2.08 J5 .
Girls - 431 2,37 2.15 .46 | 3.12 2,99 .47 | 1.78 «65
“ .
F 7] SENIOR HIGH SCHOOL )
- Fall Semester -
" Group Counseling
Boys - 40| 2.33 2.19 .8 | 3.03 2.89 .85
Girls ' . 41] 2,55 2.45 .82 | 2,97 2,95 .65
~ Spring Semester ' .
Group Counseling
Boys o 22| 2.54 1,90 .56 | 3.34 3.16 .23 | 1.64 .83
~ -JUNIOR HIGH SCHOOL
Spring Semester : . S :
e 12 Comparison Boys 53! 2,77 2,70 .77 | 3.44 3.36 .83 | 2.54 B [
Comparison Girls 60| 2,72 2.73 .83 | 3.36 3.38 .82 2,70 «85
SENIOR HIGH.SCHDbL »
Spring Semester x
Comparison Boys “31} 2,20 2,46 .77 | 2.68 3.23 .52 | 2,39 .13
Comparison Girls 23| 2.52 2,46 .73 | 3.06 3.38 .68 | 2,37 82
Table F is based on Form 107C.
GPA is based on: A =4, F = 0. . o
. _ ADDENDUM ¢
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TABLE G

PARENT RESPONSES TO GROUP COUNSELING QUESTIONNAIRE

RESPONSE
ITEM : No
Yes No Opinion

Do you feel the group counseling discussions were 86 1 5
helpful to your child?
Have you noticed any change in his attitude? 80 7 4
1f your answer to the above item was "Yes", do you 75 4 9
feel .hese changes are for. the better?
Have there been any recent changes in his behavior 70 9 13
around home and in other out-of-school situations? '
1f your answer to the above item was "Yes", do you 64 3 18
feel these changes are for the better?
Do you feel that parents need more information 74 4 12
about this group counseling program?
Have you talked to your child's group counselor? 37 54
1f your answer to the above item was "No", would you 41 6 17
like an opportunity to talk with your child's group ‘ '
counselor? '
Were you in a parent group led by your child's 19 73

group counselor this year?

1f you were in a parent group, please show how much help you received from theA
discussions. Check the one phrase below which best applies. -

No opinion _O No help _0O Little help O Some help 6 Much help 13 :
If you were not in a parent group, would you be interested in joining one to discuss
the social and emotional needs of adolescents with a school counselor? - '

Yes 52 No 23
1f you ans- red the above item "Yes", and such & group were started, what time would.
be best for you to meet?

During school hours? _10 Late afternoon (3 to 5)? _5 Evening? 38

Table G is based on Form 109C. N -
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TABLE H
FREQUENCY OF GROUP COUNSELOR PARENT CONFERENCES
_ CONFERENCES Total
GROUP N None One or More Conferences
f o £ 7 f Mean
JUNIOR HIGH SCHOOL |
Negro 695 566 81 129 19 226 .33
Mexican-American 746 607 = 81 139 19 242 .32
SENIOR HIGH SCHOOL
Negro ' 786 595 76 191 24 454 .58
Mexican-American 266 216 81 50 19 80 .30
TOTALS © 2493 1984 80 509 20 1002 .40
Table H is based on Form R&D 1. : Duplicated N = 2493
TABLE I
PUPIL EXPECTANCY QUESTIONNAIRE, TEST-RETEST RELIABILITY

MEAN GRADE POINT AVERAGZ (GPA)
Will Get , Cou}d Get
GROUP N Pre Post Corr. Pre Post Corr,

Do oy

- JUNIOR HIGH

Reading, Boys and Girls 14 2,39 2.32 «95 3.33  3.33 74

" College Capable, Boys 12 3,07 3.06 .90 3.62 3,54 .88
' College Capable, Girls % 3.21 3,8 .97 3.7 3.1 .76
SENIOR HIGH
Reading, Boys 46 2,18 2,17 .84 _3.04  3.01 .73
Reading, Girls 18 ‘2.35 2,37 093 5.38 3.36 91
College Capable, Boys 22 2.42 2.37 «85 3.20 3,16 <87
College Capable, Girls 23 2,13 é.lO .91 2.87 2,91 74

Table I is based on Form 107C.

GPA is based on: A=4, B =3, C=2,D=1, F=0,

ADDENDUM C
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TABLE J

GROUP COUNSELOR RATINGS OF RELATEDNESS QF
THEIR COUNSELING TO PROGRAM OBJECTIVES

FREQUENCY MEDIAN ;

Not deter-
OBJECTIVE mined at Remotely Closely
this time related related
0 1 2 3 4
-To improve the children's

self-image 0 0 0 3 18 3.9

-To change (in a positive direc-
tion) the children's attitudes
toward school and education 1 0 3 6 10 3.6

-To increase the children's ex-
pectations of success in school 1 1 7 7 5 2.8

~To improve pupil attitudes
toward authority figures in '
school and community . .1 0 3 9 8 3.3

-To reduce the rate and.severity
of disciplinary problems 1 : 0 2 8 10 3.5

-To assist parents in understand-
ing the social and emotional
needs of adolescents 6 1 6 3 5 2.7

Table J is based on.Form.109ﬁ. Maximum N 21
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~ EXPLORATORY WORK EXPERIENCE EDUCATION

- : .Division of Secondary Education

[j - 1.00 DESCRIPTION

M Exploratory Work Experience Education (EWEE), a continuiné component, was a one-
; semester elective course open to selected Student Achievement Center (SAC) seiior

high pupils. Pupils spent two hours each school day at off-campus work stations
receiving on~-the-job experience and practical guidance. They were supervised

by regular employees of cooperating firms and by certificated district personnel
Pupils could earn 10 credits toward graduation for work experience, but received
no pay and did not replace regular employees. Overall supervision was provided
by a specialist from the Office of Specially Funded Programs.

]

Ehployers participating during the 1967-68 school year included: American , 3
Tape Duplicator; College of Data Processing; Douglas Missile and Space Systems 3
Division; Garrett AiResearch Corporation; Goodyear Tire and Rubber Company;

IBM Corporation; International Association of Machinists and Aero~Space Workers;
Los Angeles City Schools Auxiliary Services, Instructional Services, and Personnel
Divisions; Northrop Corporation Norair Division; Pacific Telephone; TRW Systems;
U.S. Internal Revenue Service; and Western Electric, _ : S

o

2.00 OBJECTIVES " _ » . - : g‘t:’,’i‘
-To improve the children's self-image ‘ : o :

-To change-(in‘a positive direction) the children's attitudes toward
school and education

-To .increase pupil awareness of vocatioral and edncational opportnnities
-To improve pupil attitudes toward employee responsibilities
-To improve the holding power of'echools (to decrease the dropout rate)

-To identify specific strengths and weaknesses of the project

3,00 TMPLEMENTATION

3.10 Duration of Component and Number of Schools -

The coinponent operated from September 11, 1967 through January 26, 1968 at
seven SAC senior high schools, and from January 29 through June 14, 1968 in 10

SAC senior high schools.

I (O OO oe O ™M

]

C

3.20 Pupils

¢ (T Approximately 175 pupils, primarily eleventh graders, were enrolled selections ‘
” were made, on the basis of average scholastic capacity and regular school attendance
by the SAC counselor with the assistance of the counseling staff.
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3,40 Activities
3.41 Staff Activities

SAC counselors checked attendance daily, conferred by telephone with industry
representatives on attendance and related problems, counseled with pupils on
the relationship of their EWEE experience to their occupational goals, and
kept records for evaluation purposes. ,
Meetings were held with a steering committee representing participating
industries and companies.

Much of the central office specialist's time was spent in interpreting the
component to the schcol staff and encouraging their full participation,

The specialist made many visits to participating employers to interpret the
purposes of the component and to elicit understanding in leadmen and foremen
who would be working with pupils.

3.42 Pupil Activities

Pupils performed various assigned tasks at work stations in participating
firms.

3.60 Personnel and Logistical Problems

Pupils who might benefit from this experience were sometimes reluctant to parti-
cipate because they preferred to take courses required for graduation or they :
needed jobs for pay. An apparent lack of interest in pupil recruitment was also
noticeable in some schools,

The volume of SAC counselor activity outside EWEE was such that in some schools

the counselor was unable to provide the follow-up interviews necessary to develop
pupil insights. -

One firm dropped out because it was dissatisfied with the insurance arrangement.

A strike at another firm forced the relocation of the assigned pupils midway through
the semester.

Pupil walkouts at some participating schools during the second semester may have
had a negative effect on pupils at their industry work stations.

Bus breakdowns headed a list of minor transportation problems.

4.00 EVALUATION
4,10 Design
Component objectives were evaluated according to the following variables: pupii
responses to & guestionnaire; pupil citizenship marks and attendance records; and

administrator and counselor evaluations of component effectiveness. The design
did not provide for a control group. :
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The following instruments were designed to collect information on the variables:
_ ~Form R&D 1, Pupil Personnel Information

] «Form 110A, Pupil Evaluation -

= ' -Form 110B, SAC Counselor EWEE Evaluation

=Form 101D, Midyear Administrative Evaluation

 4:20 Attainment of Objectives

{ _ 4.2 Objective: To improve the children's self-image. A
e L 4.22 Objective: To change (in a positive direction) the children's attitudes

toward school and education.

[: The component specialist felt that self-image might be improved if minority-
: group youngsters were given the opportunity to leave their immediate neigh-
3 borhoods to work at companies located in areas where other ethnic groups
‘ [: lived and worked. If the work experience proved successful, Negro and
Mexican-American pupils might come to feel that minority group members could
aspire to employment in similar industries. At the conclusion of their EWEE
[] program, pupils were asked if they felt they, as adults, could get jobs in
industries similar to the industries to which they had been assigned.
Ninety-five percent (131 of 138) said ''Yes". |

Pupil comments on this question included;

- -"T didn't knbw it was like that."

€

="My supervisor told me she thought I was capable of holding almost
any job." i :

="Pacific Telephone offered me a job just before I left the program.

A typical comment from among the seven who said "No' was, "I need more
[: experience and education.”

Asked, '"How have your ideas about the importance of an education changed
because of your EWEE experiences?" 84 pupils (64 percent) answered, "More

- important now,' while only two said, "Less important now". Of the 45 pupils.
whose response was "No change," 24 commented that they already felt that

] education was important (Table A, Addendum C).

- Pupil marks in work habits and cooperation reflect teacher assessments of
B pupil attitudes toward school and education; and pupil subject marks also
may be closely related to school attitude. Table B reports EWEE pupil marks
for the semester prior to EWEE participation compared with marks for the

— semester enrolled.. Means of subject and work habits marks improved very
significantly for both boys and girls during their EWEE semester. Coopera-

— , tion marks also improved slightly.
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TABLE B

SUBJECT AND CITIZENSHIP MARKS FOR EWEE PUPILS

MARK BOYS ~ GIRLS
Prior EWEE Prior EWEE
Semester Semester Semester Semester

Subject CGrade Point Average

(A=4, B=3, C=2, D=1, F=0) 2.00 2.38%% 2.15 2,56%%

Work Habits

(E=2, S=1, U=0) 1.20 . 1,35%% 1.33 1.48%%
\méodﬁééation \

(E=2, S=1, U=0) 1.44 1.49 1.50 - 1.60

Table B is based on Form R&D 1. N = 125

. **Sig. at .01
Contributions by SAC counselors toward pupil improvement in self-image and
attitude are in part reflected in the number of EWEE pupil interviews held.

Counselors reported that they held one or more interviews with 102 of the
155 EWEE pupils.

In "Other" interviews, excluding those involving behavior and personal
problems, they counseled 64 pupils. Since 30 of these pupils also had
educational planning interviews, a total of 136 pupils (102 +34) or 88
percent were counseled in relation to their EWEE experiences (Table C,
Addendum C),

Pupil-  recall of counselor-pupil interviews was reported in Table A, Addendum C.
0f 134 pupils who answered the question, "Have you talked with a counselor
about your EWEE experiences?" 79 pupils or 59 percent remembered that they had.

4,23 Objective: To increase pupil awareness of vocational and educational
opportunities.,

Each pupil worked for .two employers, spending about eight weeks with each one.
On each job he was assigned to two or three work stations, each under a
different job supervisor. The question, "Did your EWEE experience give you
any new ideas about your job future?" received a '"'Yes" response from 106

of 136 pupils (Table A, Addendum C).

The strongly positive response to the question, '"Do you feel that you, as
an adult, would have a chance of getting a job in an industry like the ones
you were assigned to in EWEE?" indicates that these pupils' vocational
aspirations may have been broadened to include new industries.

Counselor-pupil interviews (Table C, Addendum C) suggest the degree to which

counselors tried to help pupils relate their EWEE experiences to vocational
and educational opportunities,
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4.24 Objective: To improve pupil attitudes toward employee responsibilities.

Asked to rate how much their EWEE experiences 'helped to i)repare them for
working successfully on a job, pupils gave a median rating of 3.7 on a
1l - 4 scale.

Participants said "Yes" by a seven to one ratio (117 to 16) they thought ]
they would use what they learned in EWEE. These results are reported in 4
Table A , Addendum C.

The per sonnel managers, training directors, and several job supervisors of
rwo of the participating firms were interviewed by the Research and Devel- J
oyment consultant to obtain their reactions to the EWEE program. Several
of their comments are related to this objective.

Job supervisors said the two-hour-per-day, four-week period during which
they worked with the pupil assigned to them was too short for them to ob-
serve growth in acceptance of job respcasibility. However, one personnel
manager said he noted "a remarkable change in one or two of every group’.

The training directors responsible for the EWEE program indicated that pupil
orientation covers such employee responsibilities as regular attendance,
calling in when absent, and remaining at the work station during the time
assigned. Personnel at both plants agreed that pupil absenteeism was their
most serious problem. One director stated that some pupils were absent 15
to 20 percent of the time, often without calling in.

4.25 Objective: To improve the holdipg power of.school's (to decrease the
dropout rate).

PROETAFTY. (ORI

EWEE pupil ideas about the importance of an education were reported in
Table A, Addendum C. Some comments on this question were:

"] talked to many people there and they told me how much education
"I needed for a job such as theirs.' :“

""As you talk to your supervisors and the other employees you will
notice that all of them are college, and this will tell you that if
you want to be successful you have to go to college.”

""EWEE let me see how hard it is for an outsider to get a job without L
an education or the proper training."” :

"In working in personnel I came in contact with some of the people
applying for jobs. And they do pick the ones with the higher education,”

"It just shows that the good jobs are not for the dropouts.”

One criterion used to identify pupils with high dropout potent1a1 is low
school achievement. Since EWEE pupils made very significant gains in school
achievement as reported in Table B, the program would appear to have the

effect of lowering the probability that pupils selected for EWEE will be-
come dropouts. '
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Conversations with four training directors in two industries revealed their
surprise at the high educational aspirations held by many EWEE pupils.
However, these directors expressed a willingness to work with pupils --

now excluded from the program by current selection criteria ~-- whose attend-
ance and scholarship records identified them as possible school dropouts.

4.26 Objective: To identify specific strengths and weaknesses of the project.

Each counselor was asked to complete an EWEE Evaluation, Responding to the
question, '"How many periods or hours do you estimate you have given to the

EWEE program during the spring 1968 semester?" answers ranged from 15 to

150 hours with the median time reported as being 53 hours (Table D, Addendum C).

Counselors were at odds over the relationship of their counseling to the v
EWEE objectives. In answer to, "How much support do you feel that SAC ]
counseling can give to the EWEE objectives as the program now is set up?" ;
counselors gave a wide range of responses on a 1 - 4 scale (Much Support -
Little Support) which were heavy on the low end of the scale (Table E,
Addendum C).

RTT P Va

Asked to comment on the value of the EWEE program and its relation to SAC
counseling, counselors expressed a wide range of opinion from the brief
"It's a big headache - not worth the time involved" to entire pages of con-
structive criticisms.

Typical comments appear below, followed by the number of counselors (from a

total of 10) making the comment: ;
-Basically a good program. 6
-Program is of doubtful value. 3
-Not related to SAC counseling. 2
-Too time-consuming for the SAC counselor. ‘ 6
-Need more support from the specialist in charge. 1

~Need more definite long-range information to aid
in pupil recruitment, 1

, =Poor pupil attendance results from boredom due to
poor planning by job supervisors. 3

Industry training directors noted differences in pupil attitude according

to the schools from which the pupils came. Those from schools where the
SAC counselor had visited the plant and in other ways had shown support
exhibited good attitudes and an interest in what they were doing. Directors
fclt absentee rates appeared to be higher among pupils in schools offering

no follow-up by the SAC counselor in response to inquiries by plant personnel
about absentees.

Pupils were asked to comment on how the program could be improved. Typical
responses included these: ‘

-More stations. Move to different jobs more often.

-Jobs should have more challenge.
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-Students should be assizned to job stations that pertain to their major.

{

-They should leﬁ girls do more work with their hands instead of office
work all the time.

-Have more students in it.
-More time at each work station.

-Work stations should have actual work for the students. Some jobs
have you just watch or listen.

-The time spent on the bus is too long.

Of seven administrators who commented on the component, six commented favorably.
One suggested changing the time at each industry to four or five veeks so that
pupils would have experience in four industries. Representative comments
include:

-Students have stated that they are finding a new motivation in school.

~Is proving to be quite satisfactory.

-Working with adults in a real job situation proved to be an invaluable
experience which helped to broaden their educational experience.

~Hopefully this program could be expanded.

No critical comments were received from administrators other than that the
program served too few pupils.

4.30 Outcomes

EWEE pupils felt that with proper training they would be able to get jobs in
industries like the ones they had in EWEE. Their ideas about the importance of
an education, already strong, were reinforced through their EWEE participation.
Pupils learned of many new job opportunities. Some were offered summer or regular
positions as a result of their EWEE experience.

Pupil subject and citizenship marks improved during the EWEE semester.

Follow-up counseling of EWEE pupils varied greatly from school to school. A

majority of SAC counselors said they did not have time to provide the counseling
needed.

Poor attendance by some pupils was a cause of major concern for participating
companies and for SAC counselors.

Employer supervisors and other plant personnel broadened their contacts with and
seemed to have increased their understanding of minority group youngsters.

Counselors, pupils, and industry training directors made many suggestions for im-
provement of the program.

School administrators felt the program was worthwhile and effective.
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5.00 CONCLUSIONS

Exploratory Work Experience Education seemed successful in improving pupil self-
image in relation to vocational aspirations, in reinforcing positive attitudes
toward school and education, and in 1ncrea31ng pupil awareness of vocational
opportunities.

Pupils were exposed to employer expectations of employee respon31bi1ities, but no
evidence of pupil grrwth in this area was obtained.

Pupils selected for ZWEE had a low dropout potential, which made the objective re-
lating to improving the holding power of schools inappropriate. Some employers
expressed willingness to work with a few pupils with high dropout potential as
indicated by poor attendance and low scholastic achievement.

Some SAC counselors did not provide ongoing support or follow-up counseling for
their EWEE pupils. The majority felt that the EWEE objectives bore little rela-

tionship to SAC counseling, and that their previous commitments to SAC pupils
left them little or no time for the EWEE program.

Pupil absenteeism was a serious problem to employers and to counselors.

Administrators considered the component to be effective.

6.00 RECOMMENDATIONS

Follow-up counseling of EWEE pupils should be made the responsibility of a coun-
selor who does not have a prior commitment to another group as does the SAC coun-
selor. The counselor assigned this responsibility should be informed of the
details of the program and should visit several of the participating companies.

The specifications should be changed to encourage the trial enrollment in the
program of pupils with high dropout potential. If this is not done, then the
objective relating to improving the holding power of schools should be dropped.

Companies should be provided with simple pupll-proflle information and brief

autobiographical sketches to assist them in assigning pupils to job statlons
which might fit pupils' interests and/or school majors.
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PROJECT NAME

Exploratory Work !Ekpérieénde 'Edudation ' Code

Beginning date 9-11-67

110

Ending date ___6-14-68

110

Grade_Levei

Preschool

~ PUPIL ENROLLMENT

Public Nonpublic

K

1

%

10

20

11

99

12

35

TOTAL ’

Ungraded " 5
St

159

NUMBER OF ADULT PARTICIPANTS

School Personnel
Parents

Community Personnel

PROJECT COST

$ 70,266

162

ADDENDUM B




TABLE A

S . PUPIL EVALUATION OF EWEE .. - - . . SR

R ‘ w !

UITEM ‘ “ 7 RiSPONSE

More Impor-  Less Impor- No
tant Now tant Now Change

f yA - f yA £ A
12. How have your ideas about the "
importance of an education
changed because of your EWEE

experiences? N = 131 84 64 2 2 45 34
%
FREQUENCY MEDIAN
Very
None Some Much

1 2 3 4

6. How much do you feel that your
high school courses have helped
in preparing you for working
successfully on a job? N = 138 6 15 50 67 3.5

7. How much do you feel that your
EWEE experiences have helped
in preparing you for working

successfully on a job? N =134 2 11 38 83 4 3.7
%
FREQUENCY PERCENT
Yes No Yes No
8. Have your EWEE jobs made you want
to change your plans for future
high school courses? 35 98 26 ‘ 74
L] 9. Did your EWEE experiences give
you any new ideas about your job
future? 106 30 78 22

10. Have you talked with a counselor
about your EWEE experiences? 79 55 59 41

experience with other members of
your family? 122 12 91 9

13. Do you feel that you, as an adult,
would have a chance of getting a
job in an industry like the ones

[} 11. Have you talked about your EWEE

Ll S A0 s v 2 00t L BRSNS AN ARG A

you were assigned to in EWEE? 131 7 95 5 -
14. Do you think you will use what

you learned in EWEE? 117 16 88 12
15. Would you make any changes in EWEE

to make it better for others? 57 7 43 58
Table A is based on Form 110A. Maximum N = 138

Note: all percentages rounded to nearest whole. ADDENDWM C
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_ TABLE C
EWEE PUPIL INTERVIEWS WITH SAC COUNSELORS

PURPOSE FREQUENCY TOTAL MEDIAN -
1 2 3 4 5 6 7 8 9 ' ;
Educational Planning B~ 25 11 9 24 26 2 1 1 3 102 3.8
Behavior T 8 4 8 3 0 2 o0 o0 3 28 2.8
Personal Problems 31 2 6 1 2 o 0 1 4 57 1.4
Other -
(includes vocational) 7 8 9 12 6 4 0 0 18 64 4,3
Table C is based -on Form R& 1. - N = 155
TABLE D
ESTIMATED TIﬁE GIVEN TO EWEE BY SAC COUNSELOR
MEDIAN
SAC Counselor (coded) 1 2 3 4 5 6 7 8 9 10
Estimated Hours
Reported 150 125 125 100 75 30 25 20 15 15 53
Table D is based on Form 110B. N=10
TABLE E
SAC COUNSELOR SUPPORT FOR EWEE OBJECTIVES
FREQUENCY MEDIAN
ITEM Not determined Little: Much
at this time support support
0 1 2 3 4
To improve the children's self-image 1 4 1 3 1 2.0
To change (in a positive direction)
the children's attitudes toward school
and education 0 5 1 -2 1 1.3
To increase pupil awareness of vocational ' :
and educational opportunities 0 3 1 & 2 2,75 ¢
To improve pupil attitudes toward b
employee responsibilities 0 3 3 3 1 2.17
To improve the holding power of schools
(to decrease the dropout rate) ' 0 b 2 4

Table E is based on Form 1103,
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CAREER GUIDANCE

Division of Secondary Education

*'1,00 DESCRIPTION

»

The Career Guidance instruction and counseling component was planned to help
pupils develop attitudes and procedures for making decisions on present and
possible future educational and occupational needs.

Occupational and educational guidance materials were selected, purchased, and
allocated for use in the designated schools. '

The component was a modification of the spring 1966 program called Vocational |
and Educational Guidance.

11

e ©'2.00 OBJECTIVES

~To increase pupil awareness of vocational and educational opportunities
-To provide inservice education

-To identify specific strengths and weaknesses of the project

'3,00 IMPLEMENTATION

. .
P

3.10 Duration of Component and Numbezr "of " Schools _ L e

The component was funded for 12 Student Achievement Center senior high schoolé
from September 11, 1967 through August 30, 1968.

L}

3.20 Pupils

The Career Guidance instructional package was planned for classroom use by all
pupils enrolled in the tenth-grade guidance course at ‘SAC schools.

3.40 Activities

3.41 Staff Activities

A supervising counselor and a counselor-consultant were assigned to assemble
a Career Guidance instructional package and introduce it to tenth-grade
guidance teachers and other school personnel.

The package included library materials, supplies, and equipment designed to
assist the counselor, teacher, and pupil in exploring areas of pupil interest,
in selecting appropriate majors, and in providing guidance on occupational
and educational opportunities.

The supervising counselor and the counselor-consultant worked directly with

the guidance staff of the 12 senior high schools, served on various commit-
tees, and conferred with staff members in various divisions of the Los Angeles.
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City Schools. They also conferred with commercial producer$s of occupational-
educational guidance materials and of storage and retrieval systems. They
planned and led a two semester inservice education program for guidance class

foox 3

' teachers and counselors.

Career Guidance staff activities continued through summer.1968.

3.42 Pupil Activities

Materials did not reach the schools in time to be used by pupils this year.

3.60 Personnel and Logistical Problems

Staff personnel initiated developmental projects during the fall semester but
actual implementation had to await additional funding during the spring.

Budget appropriation complications limited the spring semester activity to ac-
quainting teachers with materials and equipment in anticipation of the delivery
and use of materials in fall 1968. The program has never directly involved pupils
since its inception in spring 1966.

Budget appropriation complications delayed developmental aspects of the component
until late in the second semester. The Career Guidance Handbook for Teachers is
being compiled and part of it is planned for distribution to schools in fall 1968. .

4.00 EVALUATION

4.10 Design

Component objectives were evaluated through participant ratings of the Career
Guidance Workshop and through staff comments. ’

The following instrument was used to collect information on the variables:

-Form 111A, Inservice Workshop Evaluation

4.20 Attainment of Objectives

4.21 Objective: To increase pupil awareness of vocational and educational
opportunities,

Because of delays in ordering and receiving materials and equipment, the
career guidance package of library materials, supplies, and audio-visual
‘equipment was not placed in the 12 SAC senior high schools in time to be
used by pupils during the 1967-68 school year. As a consequence, the above
objective could not be evaluated.

From district funds, a bus was provided each senior high school to take
tenth-grade guidance pupils to the Seventh Annual Career Guidance Center.
Career guidance funds were used to provide an additional bus to each SAC
'school, thus doubling the number of pupils who were able to attend.
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4.22 -Objective: To:provide inservice education,

. -Guidance teachers and counselors from all but one SAC high séhbqi were paid
to attend a workshop devoted largely to the use of career guidance materials.
The 10 regular sessions of the workshop were held during a seven-month period
from October 5, 1967 to May 16, 1968. '

Participant responses (Table A) show medians for a 1 - 4 scale (Little value -
Much value) at or above 3.0 for all workshop sessions. Ratings of 3.5 or
above for six of 15 presentations indicate that half or more of the raters
gave these sessions the highest rating possible. Twenty-three of 46 partici-
pants judged the workshop to be of maximum value in relation to teaching
tenth-grade guidance.

Written comments on the workshop were favorable with 26 positive compared to
only three mildly negative comments. Typical were these:

=

-All sessions I attended were most helpful and worthwhile. I hope more
of the same type will be given to all guidance teachers and others.

~-The entire workshop proved meaningful, especially the examples cited
because I feel I can state these as motivation to my students.

G‘*"""“"“\ |

4,23 Objective: To identify specific strengths and weaknesses of the project.

Workshop participants were asked to state their current school responsibil-
ities and their requested assignment for September 1968 in a SAC school. Of
the 49 responding, 26 were teaching no tenth-grade guidance classes, while
23 were teaching such classes (Table B). Only 21 were planning to teach
guidance in fall 1968.

o elamatosalogiiiol, 2ie s

An estimate of the number of tenth-grade guidance classes being held at SAC
schools, computed from five schools which submitted data, indicates that

more than 160 of these classes are scheduled each semester. Since tenth-grade
guidance is a 10-week course, each guidance teacher meets two classes for each
period assigned. The 21 teachers in the workshop who plan to teach the course
in September 1968 will reach only 60 of these classes, less than 38 percent

of the total.

Eleven teachers said they had no current responsibility for either counseling
or teaching tenth-grade guidance, and 17 reported that this would be true for
the fall 1968 semester.

] The supervising counselor reported that funds for library materials, supplies,
1 and equipment totaling $26,980 were expended by January 2, 1968. The delay
‘[: in requisitioning was caused by the need for an inventory of materials pur-

4 chased with funds from the 1966-67 Vocational and Educational Guidance

*[: component.,

Component specifications stated that these materials were for the use of
pupils in tenth-grade guidance classes. The Specially Funded Programs
administrative coordinator has asked principals to provide adequate storage
and to assign classrooms for guidance classes.
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5.00 CONCLUSIONS

The component has been operating since February 1966 with the materials still
unavailable to pupils as of June 1968. All SAC senior high schools will have a
complete instructional package by the opening of school in:September 1968.

The inservice workshop was given a favorable rating by teacher and counselcur
participants.

More than 20 percent (11 of 54) of the workshop participants had no responsi-
bility for either counseling or teaching tenth-grade guidance.

Y ovsvieriih LT | 2y

Estimates for the coming year indicate that fewer than half of the tenth-grade
guidance classes in SAC schools will be taught by teachers who have had in-
struction in the use of specialized career guidance materials.

| fn————tu

Eleventh- and twelfth~-grade pupils will not have convenient access to Career
Guidance materials stored in tenth—grade classrooms. Lo ﬁ

6.00 RECOMMENDATIONS

School libraries should be used to house those portions of the Career Guidance
materials which are suitable for individual use by eleventh- and twelfth-grade
wpupils. Duplicate materials may have to be purchased for this purpose. f

Workshop participants should be selected only from teachers and ¢ounselors who

now have or, will have responsibility for vocational counseling or for teaching
tenth—grade guidance. Inservice education in the use of these materials for teaching
tenth-gradé guidance should be offered again during the 1968-~69 school year.
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Career Guidance 2111 .

PROJECT NAME L S Code
Beginning date 9-14-67 Ending date 8-30-68
Grade Level I——H———‘———r———m ngn' ENR'OLllégg'gub 1c
Preschool
K
1
2
3
4
5

~ (=)
sy L T ———— o A s

o\
11 / 0
q

12

Ungraded

TOTAL

NUMBER OF ADULT PARTICIPANTS

School Personnel 63
Parents
Community Personnel

99,984

PROJECT COST $
“mn | " ADDENDUM B
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TABLE A
CAREER GUIDANCE WORKSHOP EVALUATION
Sessions " Topics - Participants FREQUENCY MEDIAN'
Did not Little Much
attend . value . . value
0 1 2 3 4
1 Orientation: ESEA programs, introduc-
tion to career guidance 4 0 4 21 17 3.3
2 Display of materials and equipment 3 0 8 8 21 3.6
‘Graduation requirements (Janice Goldblum) 3 2 8 10 17 3.4
3 Minority group attitudes/Watts Skill Cen-
ter (Lowell Cleaver or Ted Kimbrough) 7 1 4 7 28 3.8
Career guidance related to English as a
second language (Phil Hernandez) 8 3 3 15 14 3.3
4 Advisement Service, interest inventories,
guidance procedures (Ruby Tyson) 7 0 11 12 12 3.0
5 Group dynamics.(Herb Blavat, Nate Jackson,
Tony Nunn, Dave Rappoport) 6 5 6 20 11 3.0
6 Group discussion: follow-up to session
5 and local crisis concerns 8 0 11 12 13 3.1
D. 0. T. (Gene.Kocol) 6 0 8 17 12 3.1
7 Exploratory Work Experience‘Education
(Nate Jackson or EWEE student panel) 7 0 6 12 18 3.5
8 Multi-media techniques--demonstration 11 3 6 15 10 3.0
9 Multi-media techniques--practical appli-
cation 14 4 5 "9 12 3.2
10 Simulation--Life Career Game
(Dr. Varenhorst and student panel) 18 1 1 4 20 3.9
Special Sessiorns
McDonnell Douglas field trip 28 0 2 5 7 3.5
Pacific Telephone field trip 32 0 0 2 5 3.8
In your opinion what is the value of the
Career Guidance Workshop in relation to:
The teaching of tenth grade guidance? 0 5 18 23 3.5
Counseling for educational and career choices? 1 4 22 21 3.4
The guidance function of the classroom teacher 3 10 12 17 3.2
of any subject?
Table A is based on Form 1114, Maximum N = 49
ADDENDUM C
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TABLE B

TEACHING AND COUNSELING RESPONSIBILITIES OF CAREER GUIDANCE WORKSHOP PARTICIPANTS

3 TOTAL PERIODS
i ITEMS NUMBER TEACHING GUIDANCE -
Spring 1968
Teaching tenth-grade guidance only
(no counseling) 9 20
Counseling only
(no tenth-grade guidance) 15 0
Both counseling and teaching
guidance 14 17
Not counseling or teaching guidance 11 0
Total 40 37
Fall 1968
Planning to teach tenth-grade
guidance (no counseling) 8 16
Planning to counsel (teach no _
guidance) 11 0
Planning to counsel and teach
guidance 13 14
Not planning to teach guidance or
counsel 17 0
Total 49 30
Table B is based on Form 111A. N =49
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DROPOUT GUIDANCE

Division of Secondary Education

1.00 DESCRIPTION

Dropout Guidance is an ongoing component formerly called 'Dropout Guidance Centers".
Dropout Guidance counselors provided educational and vocational counseling for
potential and actual dropouts, ages 16 to 19, referred by day school counselors,

eachers, and administrators; by child welfare and attendance personnel; and by
adult school counselors. Dropout counselors also reviewed report card and
attendance records to locate potential dropouts. Youngsters also referred
themselves.

Pupils were assisted in making educational plans and were advised of training
and job opportunities. They were referred to appropriate community agencies
for assistance with a variety of problems.

The component design shows a fundamental change from the previous school year

when 13 schools had part-time counselors who worked from 6 to 9 p.m. only two
evenings a week. ' '

2.00 OBJECTIVES

-To improve the children's self-image

-To change (in a positive direction) the children's attitudes toward
school and education

-To increase pupil awareness of vocational and educational opportunities
~To improve the holding power of schools (to decrease the dropout rate)
~To provide inservice education

-To identify specific strengths and weaknesses of the project

3.00 IMPLEMENTATION

3.10 Duration of Component and Number of Schools

The component operated from September 11, 1967 through June 14, 1968 in five high
schools. Two more high schools added the component to their pupil services duering
spring 1968. : K .

3.20 Pupils

Counselees included potential and recent dropouts who asked for help or

who were referred from secondary schools, adult schools, and nonpublic schools.

Counselors used these criteria to identify potential dropouts: 1lack of interest
or lack of achievement, behavior problems, health problems, marriage, pregnancy,
over-age for grade, and the need to find employment.
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3.40 Activities

3.4]1 Staff Activities

For the fall 1967 semester, full-time dropout counselors were assigned to
four high schools, and their supervising counselor was placed on a half-
time basis in a fifth high school.

Seven high schools had full-time dropout counselors for the spring 1968
semester, and a new supervising counselor served the component full time.

Counselor hours were from 1-to 9 p.m. each school day, with some flexibility
permitted.

Counselors held one or more interviews with each counselee. They planned
adult school pupils programs, adjusted day school programs, referred pupils
for remedial classes, contacted community agencies for non-educational
referrals, and located part-time jobs.

3.42 Pupil Activities

Pupils participated in conferences with counselors, enrolled in educational
programs planned by counselors, and kept appointments made for them with
referral agencies.

3.60 Personnel and Logistical Problems

Finding qualified personnel willing to work evenings for the pay rate authorized
posed a problem, according to the supervising counselor.

The position of dropout counselor is not attractive to most counselors because
of the evening hours and the type of counselees. One school did not fill its
position until the fifth week of the fall semester. In the spring, one position
was not filled until March 25, another remained vacant until May 1.

Lack of flexibility in scheduling pupils who were re-enrolling or were returning
from extended absence limited pupils' chances of earning course credit. Pupils
enrolling late in the semester often found they could not enroll for credit until
the beginning of the next semester.

4.00 EVALUATION

4.10 Design

Component objectives were evaluated according to the following variables: pupil
marks in subjects and citizenship, differences in attendance records and dropout
rates among groups, changes in pupil scores on an attitude scale, number of pupil
interviews for educational and vocational planning, ratings of inservice by
participants, and administrative and staff evaluations of component.

The following instruments were used to collect information on the wvariables:
~Form R&D 1, Pupil Personnel Iunformation

-Form 101J, Quick Measure of Concepts (QMOC)
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~Form 112A, Dropout Counselor Evaluation

~Form 101D, Midyear Administrative Evaluation

| S

~Form 112B, Evaluation by Administrators

)

4.20 Attainment of Objectives

(

J

Counselors provided a variety of services plamned to contribute to the attainment
of the objectives, but there were many differences in the kinds of services
offered from counselor to counselor. During the fall semester, component leader-
ship was affected by the assignment of the supervising counselor.on only a half-
time basis. No inservice meetings were held, and the resulting lack of uniformity
in counseling practice made evaluation difficult.

c

During spring 1968, four new counselors and a fiew full-time supervising counselor.
joined the component to £fill three vacated counseling positions and serve two
additional high schools., Two of these positions were not filled until March 25
and May 1, :

Changes in personnel resulted in a discontinuity of services to pupils at two
schools. In only three of the seven schools did the same counselor serve the
entire school year.

Pupil personnel data and evaluation data were incomplete. Of the three counselors
who carried on a year-long program, two submitted data to Research and Development.
Two of the seven counselors returned the Dropout Counselor Evaluation. Ten of 14
administrators returned evaluation forms. Three of the four new counselors were
excused from completing pre-post report card data because of (1) late assignment
of two counselors, (2) student unrest at one school, and (3) a general lack of
clerical help.

Four types of pupil groups were evaluated for Dropout Guidance for the 1967-68
school year: '

-Experimental group: Dropout counselors at three SAC high schools each
selected approximately 50 pupils whose previous report cards showed them
to be potential dropouts. The R&D consultant randomly assigned half of
each group of 50 to a group which was to receive intensive counseling,

CoO ™~~~ Cc MO

il

-Control group: The other half of the high potential dropout group was
designated the control group and received no special counseling from the
dropout counselor.

{

}

{

-Comparison group: The counselor at a fourth school selected high potential
dropout pupils but left the position before intensive counseling was begun.
Since the position was vacant until May 1968, these pupils received no
dropout counselor services.

-Regular counselees: Actual and high potential dropouts who were referred
to the dropout counselor by guidance staff, teachers, administrators,
parents, or through self-referral, and with whom the counselor held one or
more interviews, constituted this group.

1
I
I
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4,21 Objective: To improve the children's self-image.

4,22 Objective: To change (in a positive direction) the children's attitudes
toward school and education.

The principal means by which counselors attempted to improve self-image and
change attitudes was the counseling interview. Regular dropout counselees
had a total of 3293 interviews for 519 pupils, an average of somewhat over
six interviews per pupil. More than half of these (1682) were for
educational planning (Table A).

TABLE A

PUPIL INTERVIEWS

Other
Educational ' (Includes Personal
GROUP N Planning Vocational Behavior Problems Total MEAN
Planning)
Regﬁlar
Boys 323- 991 225 277 613 2106 6.5
Girls 196 691 70 85 341 1187 6.1
Both 519 1682 295 362 954 3293 6.3
Experimental
Boys 31 - 61 13 28 .57 159 5.1
Girls 34 72 13 16 52 153 4.5
Both 65 133 26 44 109 312 4.8

Table A is based on Form R&D 1.

The Quick Measure of Concepts (QMOC) attitude scile,designed by the Office of
1 Research and Development of Los Angeles City Schools, was administered to

60 regular dropout counselees in three schools during the fall semester in
an attempt to measure changes in attitudes and self-image. By the end of May,
: only 17 of these pupils could be located for the posttesting. No significant °
. differences in pre-post mean scores were found in this group. Mean scores for
: all 10 concepts were close to the scores obtained by other senior high school
groups. A separate reliability test-retest of this scale failed to yield
sufficiently dependable scores to permit conclusions to be drawn (Table G,
Addendum C). Report card marks and attendance records reflect pupil attitudes
toward school and education. Numbers of Ds and Fs in subject marks, pre

and post, were collected for four groups of pupils and are reported in Table B.
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TABLE B

MEAN NUMBER OF DROPOUT COUNSELEE REPORT CARD MARKS OF D AND F

) O 3

| PRE POST
—~ GROUP D F D F
' - N | M £ M £ M £ M
) Experimental Boys 21|, 34 1.62 62 = 2,95 30 1.43 40  1.90 .

Experimental Girls 13| 20 1.5 31  2.38 19 1.46 20 1.54

Both 34 54 1.59 93 2.74 | 49 1.44 60 1.76

Control Boys 27| 30 1.11 72 2.67| 35 1.30 51 1.89

Control Girls 30] . 34 1.13 89 2.97 46 1.53 58 1.93:

Both 57| 64 1.2 161 2.82°| 81 1.2 109 191

) O & O

Comparison Boyé . 16 16 1.00 52 3.25 25 '1.56 .31 . 1.9 - :

Comparison Girls 8 9 1.12 22 2.75 12 1.50 6 .75
Both 24 25 1.04 74 3.08 37 1.54 37 1.54

Regular - Boys 41 60 1.46 80 1.95 71 1.73 59 1.44

Regular Girls 29 48 1.66 47 1.62 35 '1.21 43 1.48

0 B ovees B rovess B it

Both 70| 108 1.54 127 1.81 106 1.51 102 1.46

Table B is based on Form R&D 1.

Table B shows that mean numbers of Ds and Fs were lower for all pupils

8 reported in 17 of 24 comparisons, Control and comparison groups, which received
no special counseling, showed slightly more improvement than did the experimental
and regular groups, However, Table B must be interpreted with caution since

T only pupils who did not become actual dropouts are represented, ~
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It is generally accepted that unsatisfactory marks in work habits and cooperation
reveal pupil attitudes toward school and therefore may be used as indicators

of probable dropout. Table C shows pre and post unsatisfactories (U) for

the same pupils reported in Table B. All 12 comparisons in work habits show

a smaller number of Us for the post sample. Control and comparison groups
improved as much as did experimental and regular groups. Their cooperation
marks, much better than their marks in work habits to begin with, also showed
slight improvement. Gain in the experimental and regular groups was somewhat
greater than in the control and comparison groups. However, experimental and
regular group means still showed the largest number of cooperation Us.

TABLE C

MEAN NUMBER OF DROPOUT COUNSELEE CITIZENSHIP MARKS OF "UNSATISFACTORY"

WORK HABITS COOPERATION
GROUP Pre Post ) Pre Post
N £f - M £ M £ M £ M

Experimental Boys 21 80 3.8 55 2.6 47 2,2 43 2.0

Experimental Girls 13 40 3.1 27 2.1 21 1.6 21 1.6
Both 34| 120 3.5 82 2.4 68 2.0 64 1.9

Control Boys 27 78 2.9 68 2.5 40 1.5 48 1.8

Control Girls 30| 105 3.5 79 2.6 A 1.5 48 1.6
Both 57| 183 3.2 147 2.6 84 1.5 96 1.7

Comparison  Boys 16 58 3.6 47 2.9 23 1.4 31 1.9

Comparison Girls 8 21 2.6 11 1.4 6 .75 6 .75
Both 241 79 3.3 58 2.4 29 1.2 37 1.5

Regular Boys 41| 108 2.6 93 2.3 71 1.7 63 1.5

Regular Girls 29 65 2.2 61 2.1 35 1.2 46 1.6

Both 70 | 173 2.5 154 2.2 106 1.5 109 1.6

Table C is based on Form R&D 1,
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Pre and post absence and tardiness for experimental, control, and regular
o . dropout counselees are shown in Table D. Results are skewed by a few pupils
who had 60 to 70 days of absence. ‘ ' P v o

When mean number of tardies at the conclusion of the component period was
compared for experimental and control groups, the control group had a very

— significantly lower mean number. Pre and post tardies for regular counselees
dropped from 23.8 to 13.9, but the post mean includes data based upon
tardiness records of only 70 of the original 147 pupils reported in the pre
mean, and therefore the result is not conclusive evidence of improvement for
this sample.

TABLE D

—— T B naa - —hn %

e
, .

MEAN NUMBER OF DROPOUT COUNSELEE ABSENCES AND TARDIES

-t

- Tty el e L
. v st I

DAYS ABSENT TIMES TARDY
GROUP Pre Post Pre Post
N f M f M N f M £ M

W s

-

Experimental Boys 21 452 21.5 391 18.6

Experimental Girls 13 285 21,9 327 25.2

T e O Nt 0+ e A Ty
PRI L

Both 34 737 21.7 718 21.1 13 255 19.6 230 17.7

S,

Control Boys 27 462 17.1 678 25.1

¢ o Ve AT g
s il

Control Girls 30 629 21.0 683 22.8

IR SRR A g S

Both 57 1091 19.1 1361  23.9 18. 232  12.9 171 9.5%*

Regular Boys 41 910 22,2 820 20.0

Regular Girls 29 375 12,9 641 22.1

*
Both 70 1285 18.4 1461 20.9 147 3500 23.8 975 13.9

A e A i € Pt S B P Tt 1o
S ki, R

- )
Table D is based on Form R& 1. for 70 pupils

** Sig. at .01

-’
;
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Comments of two counselors indicate ways by which they tried to help counselees:

-By increasing pupil confidence through pointing out educational and
vocational alternatives to regular day school

-By helping pupils see their dropout as a temporary rather than a permanent
setback ‘

-By motivating pupils, through the counseling interview, to think in terms of
life goals and methods of achieving those goals

-By helping pupils see how "hard work" in school can contribute to a '"better"
future

4.23 Objective: To increase pupil awareness of vocational and educational
opportunities,

The number of pupil interviews which dropout counselors held primarily to
assist in educational and vocational planning was recorded for each counselee
and is reported in Table A. N

The proportion of educational planning interviews to vocational planning
Interviews, reported as about five to one, does not accurately reflect counsclor
practice for two reasons: (1) most pupil interviews for educational planning
included vocational implications, and (2) there was no specific column on the
reporting form for designating vocational planning interviews. |

An important aspect of the dropout counselor's function was to present to

pupils educational alternatives to the conventional day high school.

Counselor recommendations for school programs and referrals to educational
agencies are shown in Table E. ~

TABLE E

DROPOUT COUNSELOR RECOMMENDATIONS AND REFERRALS

Recommendations for:

School Program " N Referrals . N
Reading 6 Day staff counselor , 36
Selected teachers 46 Summer school 55
Interests 56 - State Vocational Rehabilitation 12
Adult school - 129 Occupational Training Center 22
Enroll in school of area of Continuation school 33
residence 10 Regular day school 102
Continuation school and other 78 Work Experience Section 54
None reported 195  Adult school ‘ 45
Total number of pupils 520 Total referrals 364

(includens multiple referrals for
some pupils) )

Table E is based on Form R&D 1. N = 520
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4.24 Objective: To improve the holding power of schools (to decrease the
dropout rate).

Counselor success at decreasing the dropout rate for regular and experimental
couaselees, as compared to control and comparison groups and to the overall
school dropout rate, is reported in Table F, Addendum C. Among pupils who
attended to the close of the school year, control and comparison groups were
within one percent of the experimental group. The dropout rate of 14 percent
for regular counselees was similarly within one percent of the overall 1965-66
dropout rate in schools having dropout counselors. These results may be
poorer than indicated, however, since many of the 97 counselees "Not Reported"
and the 42 with outcome 'Not Known'" may actually have been dropouts.

Overall school dropout rate cannot be compared equitably to the rate for
dropout counselees,since the latter were selected because they were dropouts
or had high dropout potential. On the other hand, the 59 percent of counselees
who artended to the close of the school year included pupils who had "dropped
out'" of day school and were attending continuation or adult school on a part-
time schedule.

One counselor made the following comment regarding this objective:
"Trying to keep tne hard-core dropout in school is difficul+. Too
often we get him when he is irreparably failing, and for h .1 to remain

in classes knowing that he cannot pass is not ti(. encouraging.... "

4,25 Objective: To provide inservice education.

No inservice education meetings were held during the fall 1967 semester.
Beginning with spring 1968, three meetings were planned and conducted by

the new supervising counselor. Each of the seven dropout counselors was
asked to evcluate these meetings and to make suggestions for future iaservice
education. Only two forms were returned.

One counselor rated the two meetings he attended as "Very helpful". The
other counselor did not give ratings. Their comments were as follows:

"All members should be present."

"It would be helpful if we discussed what we were doing and exchanged
ideas and information. It would also help to have consultations with
a psychologist to discuss cr define more serious cases."

The R&D consultant, who attended all inservice meetings, noted interested
participation in discussion of counselirz practices among those present.
Absence from two out of three meetings by some counselors made discussion
of data reporting difficult and may account for some of the deficiencies
in data collection.

4.26 Objective: To identify specific strengths and weaknesses of the project.

Two counselors commented nn the strengths of the program as follows:

"Dropping out of school is an act that most students consider a crisis....

These students feel a deep loss of worth. The dropout counselor
"'makes (it) possible for the student to see that all is not lost...."
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, ' "Calling at homes is another strength. How some students can’ continue
in school under the living conditions I've seen is more than I can
understand."

LI

The already over-loaded administrative offices [now] have an immediate
referral for students who need special counseling for problems of
attendance and non-achievement,"

"Counselor [is] familiar not only with the community services in
personal counseling, educational and vocational guidance, and vocational
training, but also with persons in these agencies ...."

Comments on program weaknesses included:

"We try to do too much. We must somehow try to keep a realistic pupil
load."

"I continue to see an overlap in function with the grade counselors
and Child Welfare and Attendance workers."

"When we convince a student to stay in school, we at times must send
him back to teachers and classes that the student strongly rejects.
Additions to the curriculum should be made to meet the needs of hard-
to-reach youngsters.”

"The hours should be more realistic."

Administrators at three of the five schools which had dropout counseling
for the fall semester commented on the component at midyear. One sf these

was strongly favorable, the other two neutral.

Administrators at the seven high schools and seven adult schools s2rved by
dropout counselors were asked to complete an evaluation form at the close of

the school year. Seven administrators gave a median response of 3.3 ona 1 - &
scale when asked to rate the effectiveness of Dropout Guidance.

Lsiied to comment on the impact of the program, sdministrators made the following
responses:

~A program that has been needed for a long time. Appears to be working
well, ’

~It has been helpful to the students whom we accept in the adult school,

both those 18 years old and those on special permit, to have a counselor
working in both schools.

-Handled by adult school - of some benefit.
-Does not apply to adult school.
Administrator comments on weaknesses in the program included:
~The dropout counselor should be located in the same office as the day

school counselor. He should be able to use the regular counseling
clerical staff to make appointments and receive telephone messages.
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-~ -Name should be changed to "'special services counselor" to avoid the
negative implications of '"dropout'.

~Too many referrals to do an effective counseling job for each. More
i counseling time needed.
-Not enough time spent in the day school.
Counselors and administrators commented on the inadequacy of the physical

- setting in some schools:

‘] -No private office. The type of youngster dealt with generally had
serious personal problems and resented being counseled in an open
situation,

™ .

a -Poor location of the dropout counselor's office implied lower status for

the dropout counselor and also presented a problem of communication.

-Distance from day school offices provided less opportunity to see those
students who were checking out. Changing location and phone numbers
at 4:30 p.m. was inconvenient to students and parents,

(—

J

-One counselor was sharing and 8' x 9' cubicle with another counselor,

Complaints about the physical setting for ESEA counseling were also heard
from Group Counseling and Student Achievement Center counselors,
<

Commenting on the change in component design, an adult school principal said:

-

"The dropout guidance program as it was organized in the 1966-67 school
year was a distinct advantage to the adult program and the students

it serves. The program as organized in the 1967-68 school year was

of no benefit to the adult school."

4,30 Outcomes

2 oy e

Dropout counselors reported holding one or more interviews with 584 actual and
— potential dropouts for an average of approximately six interviews per pupil.

An attitude scale given in November and again in May was unable to demonstrate
improvement in pupil self-image or change in pupil attitudes. Report card marks

and attendance improved for all counselees who remained in school to the close of

the school year. Groups who received no special counseling showed as much improvement
as did regular and experimental counselees.

(

J

C

Counselors stressed educational and vocational planning in pupil interviews. They
offered actual and potential dropouts alternatives to day school.

(3

The dropout rate for counselees was the same as for pupils in groups which received
no special counseling.

{

|

Inservice education was limited to three meetings.

Two of seven counselors evaluated the program with favorable comments. As program
weaknesses, they listed counseling load, unrealistic hours, and lack of teacher and
curriculum flexibility. '

toomd L
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Administrators reported favorably on the component. They observed weaknesses in
the physical facilities, the overload of referrals, the counselor selection procedure,
the allotment of counselor hours to adult school, and the name of the component.

5.00 CONCLUSIONS

Counselors and administrators believed that the component was effective in meeting
its objectives.

Comparison of counselees with groups who were not counseled provided no evidence
that dropout counseling improved subject or citizenship marks, reduced absence
or tardiness, or decreased the dropout rate.

Changes in pupil self-image or attitude toward school and education were not revealed
by the instrument used.

Counselors made recommendations for educational programs and made referrals to
community agencies.

An inservice education program was begun.

Counselors and administrators made specific suggestions regarding weaknesses in
the component.

6.00 RECOMMENDATIONS

Counselor hours should be made more flexible to meet the needs of the local school
and conmunity and to balance services to day and adult school pupils. Shorter
evening hours should ease the problem of counselor recruitment. ‘

Adult school principals should be consulted in counselor selection and should
share responsibility for counselor supervision during evening hours.

Inservice meetings should be planned for the year, the calendar for such meetings
should be given to counselors, and attendance at all meetings should be expected.

Ways should be explored to improve physical facilities for component counselors.

The evaluation design and instruments shculd provide for investigation of long-
range changes in pupil attitudes toward school and education.

Part of component resources should be used to study the causes of dropping out

and to identify those causes for which the schools might offer solutions.
Recommendations from such a study should be used to make changes in school practices
intended to lower dropout rates. '

The organizational structure of the school should be mzade more flexible so that
dropouts might: (1) reenter school at any time during a semester; (2) not be
required to adhere to a prescribed curriculum; (3) take as few or as many classes
as might be advisable; (4) proceed at an individual rate; and (5) be programmed
with teachers who adapt materials and methods to individual needs of pupils.

12 184




sxoTasunod 3nodoxp IV

To0yYd8 Yysea uf weao.d
103 9TqFsuodsax I103BIISTUTUPY

810T38unod 3jnodoap TV

paaeduos sdnoad uostaeduods
pue Tejuswraadxa uy sypdng

sTrdnd TV

paaedwod 3dnox3 uosftaedwod
pue Tejuawmraadxa uy syrdng

sTydnd
pa303Tas o3 3sod pue aJjg

(veIn)

uoT3IeNTRAY l07asuno) 3jnodox
(AT0T) uorjenyeay
9ATIBAISTUTUPY IBIAPTH

(421T)
SI03BIISTUFWPY £q uUOFIeNTeAT

(ve1n)
uogjenteay xorasuno) jnodoxag

(Tasy)
uorjBUIOJU] TauuOosSIdd Trdng

(Tasy)
uojjsmIojuy Tauvosiag Trdng

(Ta%y)
uorjswWIouy TAuUUOosSIdd Trdnd

(£7071)
83daduo) 3JOo aanseaw NOFNY

suotugrdo
pue s3ur3el I0TaSUNO)

munuraoo 103BAISTUTWPY

gjuedyofizaed 4q s3urzey

sdnoa8 uostaedwod

pue Tejuawfiadxa 103
gajex 3nodoxp pue Spaodax
aJuepuajje uf SaVUSIIIITA

SuruueTd TeUOTIEOOA
pue TBUOE3IEBONPD® IXGJF
8M9TAI93utr TTdnd jJo xaquny

Sp10931

ajuepuajle uy pue ‘uoyl
-819d00D put S3TqBYy NIOM U
‘sjyavmw paed jxodax ur s9lSueyn

aTeos
9pnN3ITIIE UO 821008 UF saduey)

3o9foad ay3z 3o
sossouyeam pue su33usils
dT13Toade AITFIUapT OF

uoyr3jednpd
@0TAX38UY apjaoad o],

(@3ea 3nodoizn 2yl
9geaxdap 03}) sTooyss jJo xsmod
Surproy ay3 saoadur of

sat3Tunixoddo
TBUOT3IEBONPa pue TBUOFIBIO0A JO
ssouaaeme Tjdnd aseaxouy o0F

uoF3eoNnpa

pue Tooyds8 paemol sapnirlje
8,UdaPTTIYD 3yl (uvylIdaxyp
aaT3Tsod e ur) adueyd oF

adeut-3Io8
8,UsapPTTYo 9yl saoaduy oF

SINIWHOO

SE0IAAA INAWSSISSV

SATIVIAVA INIANIdId

SIAILOIL40

aouepIny Inodoaq :INANOAWCD

1 T3 | |

C-

114 u3ysag Laepuodds VASH

C3O C3O T O N

ADDENDUM A

112

185




A —— LT LT, T - - _«-.__]

PROJECT NAME Dropout Guidance Code 112
Beginning date )-11-67 . Ending date 6-14-68
Grade Level l FabTie ENRIOLLﬁfggumc
Preschool
K
1
2
3
4
5
6
7
8
9
10 44
11 133
12 98
Ungraded j 296
--------ﬁ--------;--:----—-d
TOTAL 71

NUMBER OF ADULT PARTICIPANTS

School Personnel

Parents

Community Personnel

99,803

PROJECT COST $
112 . " 186 'ADDENDUM B !
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TABLE F

OUTCOMES OF DROPOUT COUNSELING

[ S R M—

 M—

L—J

J

Enrolled
Total Not but Attended Not
GROUP N Reported Dropped to Close Known
£ % £ % f % f %

Experimental Boys 31 0 0 7 11 19 26 5 8
Experimental Girls 34 0 0 12 18 - 14 22 8 12

Both 65 0 0 19 29 33 51 13 20
Control Boys 25 2 3 4 6 15 24 4 6
Control Girls 38 3 5 % 22 17 27 4 6

Both 65 5 8 18 28 32 51 8§ 12
Comparison Boys 30 0 0 14 30 16 35 0 0
Comparison Girls 16 0 0 8 17 8 17 0 0

Both 46 0 0 22 47 24 52 0 0
Regular (Boys and Girls) 520 97 19 72 14 309 59 42 8
School dropout rate,

1965-66% 16,598 2462 15
Percentages rounded to nearest whole numbers.
%* Combined rate for schools with dropout counselors. N = 696
Table F is based on Form R&D 1 and Measurement and
Evaluation Section Report No. 282,
ADDENDUM C
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TABLE G

DROPOUT TREATMENT AND COMPARISON GROUP MEANS FOR QUICK MEASURE OF CONCEPTS

CONCEPT AND GROUP N PRE MEAN POST MEAN  CORRELATION
ME
Dropout Counseling - 1 year 15 28.5 28.5 42
Comparison - 1 year 96 29.4 29.1 42
Reliability - 1 week 97 28.6 29.4 .64
MY GRADES
Dropout Counseling - 1 vear 17 28.2 27.6 .59
Comparison - 1 year 97 27.7 28.4 48
Raliability - 1 week 100 26.6 27.5 .78
MY FUTURE
Dropout Counseling - 1 year 16 30.7 31.4 .38
Comparison - 1 year 93 31,5 31.9 .60
Reliability - 1 week 100 30.3 30.8 .58
MY CLASSMATES
Dropout Counseling - 1 year 15 27.7 30.3 43
Comparison - 1 year 92 29.9 29.0 .36
Reliability - 1 week 98 27.9 28.1 .67
PERSON I'D LIKE TO BE
Dropout Counseling.- 1 year 17 33.6 33.7 .20
Comparison - 1 year 97 33.1 32.8 .27
Reliability - 1 week 98 32.5 32.0 .50
MY BEST FRIENDS -
Dropout Counseling - 1 year 17 30.4 31.5 -.13
Comparison - 1. year 96 31.6 30.4 .36
Reliability - 1 week 99 29.9 29.8 .70
MOST PEOPLE
Dropout Counseling - 1 year 17 27.0 '26.8 .28
Comparison - 1 year 97 25.4 25.9 .37
Reliability =~ 1 week 96 25.4 27.0 40
TEACHERS
Dropout Counseling - 1 year . 16 29.4 28.9 .65
Comparison - 1 year 96 29.4 29.5 .28
Reliability - 1 week 98 29,1 29.4 .64
COUNSELORS
Dropout Counseling - 1 year 17 31.9 31.7 .30
Comparison - 1 year 96 31.6 32.0 .55
Reliability - 1 week 100 31.0 30.4 J4
MY SCHOOL
Dropout Counseling - 1 year 17 30.1 29.6 .57
Comparison - 1 year 95 31.3 30.% N
Reliability - 1 week 100 29.4 29.4 .82
Table G is based on Form 101J.
188 ADDENDUM " C
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FINE ARTS - MUSIC

Division of Secondary Education

1.00 DESCRIPTION

Part One of this continuing component involved on-campus programs presented by
small groups of professional musicians. In Part Two pupils were transported to
performances and rehearsals to hear representative compositions performed by
outstanding musical organizations. Pupils learned about the musical life of the
city where it occurred, and developed social amenities through direct personal
experieaces. All activities were designed primarily for pupils enrolled in music
classes.

2.00 OBJECTIVES

~To provide cultural enrichment

-To identify specific strengths and weaknesses of the project

3.00 IMPLEMENTATION

3.10 Duration of Component and Number of Schools

The component operated from September 11, 1967 through June 14, 1968 in 12 junior
high and 12 senior high schools.

3.20 Pupils

| DA< atiadiiiin Y. adinkd
H
B [T

Attendance at music events was part of the regular academic program for music
classes and involved approximately 52,400 pupils (duplicated count).

3.40 Activities

3.41 Staff Activities

A consultant planned the scheduling and chaperoning of music trips, served

as chairman of teacher advisory committee meetings, and acted as liaison
between the staffs of specially funded programs and music ‘supervisors.
Instructional materials were provided for preparation and fcllow=up activities.
Newspaper coverage of the component's activities, as well as an evening opera
performance within the target area, made parents more aware of the intent and
scope of the program.

3.42 Pupil Activities

Pupils were prepared through specific lessons for their attendance at four
different operas, at concerts on university campuses, at the Los Angeles
Music Center of Performing Arts, and at the Shrine Auditorium,
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A small number of pupils participated as members of the chorus in UCLA
opera performances. Three or four outstanding pupils soloed with a pro-
fessional orchestra at their schools. At least one class period was devoted
to follow-up lessons after each event.

3.50 Specialized Materials, Supplies and Equipment

Each school was provided with representative phonograph recordings to implement
the program.

3.60 Personnel and Logistical Problems

Lack of advance information as to Music Center rehearsals continued to be a
problem mentioned by teachers.

4.00 EVALUAT ION

4.10 Design

Component objectives were evaluated according to the following variables: pupil,
teacher, and administrator ratings of the program.

The following instruments were designed to collect information on the variables:
~Forn 113A, Pupil Rating Séale (of music events) O
-Form 113B, Teacher Rating Scale (of pupil reactions)
~Form 113C, Report of Music Department Chairman
-Form 113D, Teacher Evaluation (of the 1967-68 program)
~Form 101D, Midyear Administrator Evaluation

4,20 Attainment of Objectives

4.21 Objective: To provide cultural enrichment.

Unduplicated attendance (Table A) was obtained for each school by considering
attendance at that off-campus or on~campus event which attracted the greatest
number of pupils during the school year. Although fewer schools participated
this year than last (26 compared to 59), due to reduced funds, this year's
duplicated attendance of 51,375 was greater than last year's 34,924.

Each junior high included in the program sent pupils to at least one off~
campus and one on-campus event. One senior high did not participate in the
on~-campus music program. Special on-campus events were made available to
two junior highs not included in the program.

Pupils ratings of performances and rehearsals attended will be found in

Table B. '"Rehearsals" in Table B refer to Los Angeles Philharmonic Orchestra
rehearsals at the Music Center, including a tour of this new facility.
Therefore, pupil responses may reflect interest in both the rehearsal and the

tour.
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" Pupil ratings seemed to indicate that one exposure to & performing group
was enough, and they liked even less to listen to the same type of music on
recordings., : ' - :

Tables C and D reveal teacher responses to questionnaires concerning on=- and

p 1 off~campus events, They indicate that:

_ ] 1. Teachers felt it was highly desirable ¥nr pupils to hear a conduc-

A% tor's instructions during rehearsal. (Most of this year's off-

« campus events were held at the Music Center, where pupils were

m generally unable to hear these instructions.)

N

- 2. Teachers considered advance program information generally complete
E — and accurate, and reactions of pupils generally positive,

3 — 3. Open-end comments contained few negative remarks or suggestions for

: improvement.

]

an 4, Teacher: generally felt that programs should be limited to pupils

‘ enrolled in music classes, /-
F g Table G presents data on teacher interpretations of pupil reactions to

various types of performing groups.
] | 4.22 Objective: To identify specific strengths and weaknesses of the projects.

: Teacher assessment of the 1967-68 program is contained in Table E. Median
- ratings of 3.2 to 4.0 indicate teacher interest in extending the program.
’ No important differences appeared in the rating of different types of programs.

In terms of recommendations for the future, instrumental teachers gave less
support to vocal programs than vocal teachers gave to instrumental programs.

Thirty reports from department chairmen reiterate in general the responses
C] of music teachers already noted. Programs were well received, marred only by
an occasional error in scheduling and by some conditions beyond school control.

Fourteen of 16 staff members administratively responsible for the music
component in their respective schools were favorably disposed toward the
program, Two respondents voiced the same criticisms as several teachers have:
lack of advance information and scheduling problems.

L

4,23 Supplemental Data

i

Table F indicates no important differences in the pupil ratings of types of
performing groups,

L

g ] Teachers thought pupils reacted favorably to all types of performing groups,
g . particularly opera, mixed groups, and orchestral programs.

E ) 4.30 Qutcomes

)

%EA . . .

; — Approximately 24,700 pupils (unduplicated count) participated in the component.
s

il
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Pupils rated rehearsals (generally at the Music Center) higher than on-campus
performances, indicating either that field trips were the main attraction or
that orchestra music was preferred to other types of music.

Teachers felt that participation should be limited to pupils enrolled in music
classes.

5.00 CONCLUSIONS

Compared with last year, more pupils from fewer schools were provided with
musically enriching experiences.

Pupils were inclined to rate off-campus events higher than those on campus. All
events, however, were well received by most pupils. However, pupils seemed
content to listen to a performing group only once.

Teachers felt that the musical experiences of the pupils were worthwhile.

6.00 RECOMMENDATIONS

Detailed advance program and artist information should be provided all schools
for all events.
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PROJECT NAME Music Code 113

Beginning date  9-11-67 Ending date  6-14-68

PUPIL. ENROLLMENT

Grade Level Public l Nonpublic

Preschool

K

1

/\

8 14,300

10

11 10,400

12

e o (—- Y —y

Ungraded

TOTAL 24,700

NUMBER OF ADULT PARTICIPANTS

School Personnel 1
Parents
Community Personnel 136
N
PROJECT COST $ 66,457

113 194 ADDENDUM |
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] TABLE A
EXTENT OF PARTICIPATION IN MUSIC EVENTS
- Participation in Events
f Levels and Items ) Off On Totals
~j Campus Campus
Only Only Duplicated Unduplicated
] Junior High Schools
: . Number of schools 12 14 14
£ L Total number of events 34 51 85
M) Total pupil dttendance 2,220 28,880 31,100 14,300
.
Senior High Schools
] Number of schools 12 11 12
] Total number of events 31 47 78

Total pupil attendance 2,535 18,740 21,275 10,400

Table A is based on reports from the SFP music consultant.

—J

—J (]
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TABLE B

PUPIL RATINGS OF REHEARSALS AND PERFORMANCES

Number of Pupils Responding in Each Category )

TITEMS Rehearsals Performances

1 2 3 4 ‘Median' 1 2 . 3 . 4 Median
T T . .

i X J

20. How often have you
heard this type of
musical group per- X
form? (l=never; 2= - ; !
seldom; 3=occasion-
¢1lly; 4=often) 6 27 208 | 110

gt mmaat SN s - e
]

P, T

3.2 50 155 1374 |1121 | 3.3

.

21. How much more do you
know about this type
of musical group than
you did before this
‘event? (l=none; 2=
little; 3=some; 4= , : _
much) 16 165 [173 | 99| 3.1[176 ;483 [1232 | 850 | 3.1

MM e s e e S o At = a

22, Watching the con- : : i
ductor, musicians or _ i
singers perform? (1= - ;
disliked very much;
2=disliked; 3=liked; .
4=liked very much) 140 189 169 | 58 | 2.8 [i436 {776 1113 | 391 | 2.6

. j

avmocain @ |

After hearing the perform-i not

; % not i
gnce or rehearsal I would {at | pot _ very| ! at , not very |
like to: all ‘- much . some; much .- all ° much| some | much |

23. Hear more music of :

‘ M SN §
this type in concert.| 65 175 112 ! 98 ;' 2.8 :733 l652 |718 |608 | 2.5

L R

24, Listen to recordings é ;
of music of this ‘ i

- .

type. ‘111 200 91 49 ! 2.1 -1065 691 615 ;323 ' 1.9
) i . i : § . )
Table B is based on Form 113A. Maximum N = 356 Maximum N = 2741
113 | 196 ADDENDUM C




TEACHER RESPONSES FOR OFF-CAMPUS EVENTS

ITEMS

Frequency

2

3

P

15. To what extent should off-campus music events of
this type be limited to pupils enroliled in
music classes? (1 = not limited to music pupils;
2 = limited to pupils enrolled in a music class;
3 = limited to pupils consistently enrolled in a
music class; 4 = limited to music majors)

16. How satisfactory was bus scheduling? (1 = very un-
satisfacteory; 2 = unsatisfactory; 3 = satisfactory;
4 = very satisfactory)

17. How satisfactory was the seating arrangement for
pupils during the event? (1 = very unsatisfactory;
2 = unsatisfactory; 3 = satisfactory; 4 = very
satisfactory)

18. How was your pupils' conduct before and after the
event (including conduct on the bus)? (1 = poor;
2 = fair; 3 = good; 4 = excellent)

19. To what extent were your pupils distracted by con-
duct of pupils from other schools? (1 = much; 2 =
some; 3 = little; 4 = none)

20. How desirable is it for pupils to be able to hear
conductors' instructions to musicians during a re-
hearsal? (! = not desirable; 2 = unimportant; 3 =
desirable; 4 = very desirable)

21. Apprbximatély how much time in minutes was allo-
cated to a tour of the facilities? (1 = none; 2 =
10-25; 3 = 30-45; 4 = 50 or more) '

22. "Approximately how much time in minutes should be
allocated to a tour of the facilities for this
event? (1 = none; 2 = 10-25; 3 = 30-45; 4 = 50 or
more)

23. How effective was the guide for the tour? (omit
if no tour) (1 = very ineffective; 2 = ineffective;
3 = effective; 4 = very effective)

27. How complete was advance information about the
nature of the program? (1 = very incomplete; 2 =
iricomplete; 3 = complete; 4 = very complete) -

28. How accurate was .advance information about the
nature of the program? (1 = very inaccurate; 2 =
inaccurate; 3 = accurate; 3 = very accurate)

29. What was the reaction of most of your music pupils
after class discussion of the event? (1 = very
negative; 2 = negative; 3 = positive; 4 = very
positive) -

12

10

10

10

11

2.0
3.6
3.5
3.7
3.8 |
3;55

1.8

3.1

3.1

Table C is based on Form 113B,

197
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TABLE D

TEACHER RESPOMSES FOR ON-CAMPUS EVENTS

FREQUENCY . MEDIAM)

ITEMS 1 2 3 4 3

24. To what extent should on-campus music events of Pt

this type be limited to pupils enrolled in music ‘ ]

classes? (1 = not limited to music pupils; 2 = .

limited to pupils enrclled in a music class; 3 = _ [

limited to pupils consistently enrolled in mvsic &

classes; 4 = limited to music majors) 14 29 6 1 1.9 ;

25. How was the pupil audience conduct during the ;

event? (1 = poor; 2 = fair; 3 = good; & =excel- — ]

lent) 1 4 21 26 3.5 _

26. What was the pupil audience reaction to the event -}

(classes other than yours)? (1 = very negative; ’ ;

2 = negative; 3 = positive; 4 = very positive) 0 2 30 18 3.3 [

27. How complete was advance information about the ]

nature of the program? (1 = very incomplete; 2 )

= incomplete; 3 = complete; 4 = very complete) 3 9 33 4 2.9 ;

28. How accurate was advance information about the ' _E

nature of the program? (1 = very inaccurate; 2 ]

= inaccurate; 3 = accurate; 4 = very accurate) 0 5 31 12 3.1 [

29. What was the reaction of most of your music 1
pupils after class discussion of the event? (1=

very negative; 2 = negative; 3 = positive; 4 =
very positive) 0 0 36 13 3.2

Table D is based on Form 113B, Maximum N = 50

113 198 - ADDENDUM C




l- .i
! ,
. TABLE E ,
- 'TEACHER EVALUATION OF 1967-68 PROGRAM - 1
{
il U : Median Responses of ;:
; ITEMS Teachers with Various Specialties -
1 (On a scale of 1-4: 1 = eliminate; 2 = de- :
~ Teachers' Recommendations for Compo- crease; 3 = no change; 4 = increase) y
1 nent in Terms of Future Enrichment Instrumental Vocal Other Music %
for Pupils: Music Music Specialty or {
Specialty not i
Indicated
A. TLocation of programs g
.
(9) On campus programs 3.9 3.8 3.9 {é
. f "
(10) Off campus programs (Music Center) 3.5 3.8 3.8 o
(11) Off campus programs (Shrine Aud.) 3.3 3.3 3.6 3
-
(12) Off campus programs (at colleges) 3.8 3.8 3.7 i ]
(13) Off campus programs ;;
(free tickets to various events) 4.0 3.7 3.8 '
B. Types of programs (concerts) ]
‘ {3
(14) Violin soloists 3.4 3.6 3.3 =
(15) String ensembles 3.6 3.7 3.6 { ]
(16) Woodwind ensembles 3.9 3.7 3.6 ‘
(17) Brass ensembles 3.8 3.8 3.5 :
_ (18) Percussion ensembles 3.9 3.8 3.8 ;*
] & (19) Orchestras 3.9 4.0 3.8 i
M (20) Bands 3.9 4.0 3.8
T (21) Vocal soloists 3.2 3.8 3.6
(22) Vocal ensembles 3.4 4.0 3.9
. (23) Choruses, choirs, glee clubs 3.5 4.0 3.9
(J  (24) Opera workshops 3.2 3.8 3.6
—)  (25) Dance programs 3.8 3.9 3.9
~  (26) Other 4.0 4.0 4.0
, (continued on next page) ADL ™,
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TABLE E (continued)

Other Music

TTEMS Instrumental Vocal Specialty or
Music Music Specialty not
In@icated

C. Types of Programs (Rehearsals)

27 Symbhony crchestras‘ 3.6 3.8 3.4

(28) College orchestras 3.6 3.8 3.3

(29) College bands 3.8 3.8 3.5

(30) Vocal groups ‘ 3.3 4.0 3.3

Table E is based on Form 113D. Maximum N = 13 14 22
TABLE F

PUPIL RATINGS OF TYPES OF PERFORMING GROUPS

Median Responsee of All Pupils