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PROCEEDINGS OF
A WORKSHOP TO STUDY ELEVEN PROBLEMS
COMMON TO INDEPENDENT SCHOOLS

SUMMARY

Colleges of Art was held at Rhode Island School of Design, Providence,

A :onference of the membership of The Union of Independent i
in June 1967. The member colleges of the Union are: i

California College of Arts and Crafts, Oakland

Maryland Institute College of Art, Baltimore

T

Minneapolis School of Art

Kansas City Art Institute and School of Design

Philadelphia College of Art
Rhode Island School of Design, Providence

The conference was attended by the presidents and deans of the
member colleges. It addressed itself to eleven problems common to the
membership and, therefore, of interest to other schools of art. The
problems selected for discussion were: Admissions; Foundation Programs;
Professional Studies; Humanistic Studies; Teacher Education; Faculty and
Administrators Exchange Program; Graduate Programs; Central Shops; Library;
Residence and Work Areas; Fund Raising and Development.

The preliminary papers prepared by each college on all the
problem areas together with statements summarizing the conclusions,
recommendations, and proposals for future action comprise these proceedings.




INTRODUCTION

In January 1967 the presidents of six independent colleges of
art having similar histories and objectives agreed to shape an organi-
zation, The Union of Independent Colleges of Art, to address problems
common to them and therefore, to other less developed schools of design.
The initial effort took the form of a workshop bringing together the two
senior officers of each of the six schools to study selected common problems.

Each of the participating schools was asked to prepare papers
summarizing its experience in eleven selected problem areas and to raise
questions for further discussion. Those papers, together with summarizing
reports on the problem areas, comprise the body of this report.

The conference was held at Rhode Island School of Design, Providence
from June 12 through 16, 1967. In addition to the participants, consultants
were invited to the conference to discuss with the participants certain of
the problem areas. Those problem areas and the consultants were:

Foundation Programs . . . . . . .,k Bartlett Hayes, Director, Addison
Gallery of American Art and
Instructor, Phillips Academy,
Andover, Massachusetts

Residence and Work Areas Louis Kahn, A.I.A., Professor of
Architecture, University of

Pennsylvania

Teacher Education . « « + « « +» « David B. Manzella, Chairman,
Division of Teacher Education,
Rhode Island School of Design

Librarie€s « « « « o« « o« « o o+ o« » Bernard Karpel, Librarian, Museum
of Modern Art, New York

Professional Studies . . . . . . Ronald Beckman, Director, Research
and Design Institute, Providence

Residence and Work Areas . . . . Benjamin Thompson, A.I.A.,
Cambridge, Massachusetts

The preliminary papers vary in detail and in the level of approach,
as would be expected from the products of several hands. Some are almost
wholly factual; others raise very fundamental questions. Together they
indicate the diversity that exists even among schools that are in many re-
spects quite similar. Together they give a comprehensive picture of the
problems of design education and the questions of principal concern to
educators in this field.
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The Admissions section discloses that admissions policies among
these schools vary from selcctive admissions to selective retention. They
indicate that a serious search has gone on and continues to proceed among
several schools to find more accurate predictors of success in design
education. Such searches are highly empirical; little effort appears to

be expended in the direction of developing a psychological theory accounting
for successful prediction. The development of such a thecry must wait for
the gathering of substantially more empirical data.

Those five schools offering Foundation Programs indicate a greater
similarity. At least one school, The Maryland Institute, finds virtue in
the lack of a common foundation program and questions the possibility of
a set of principals that could guide and control such a program.

The papzrs on Professional Studies indicate a good deal of
experimentation within traditional divisions and an obviously increasing
amount of questioning of the organization of disciplines within that frame-
work. New technology, particularly in electronics and films, seems to
provide opportunities for new rationales for curriculum organization.

These papers together prophesy a breaking down of the boundaries found
today between the areas of the arts.

The origins of curricular offerings in Humanistic Studies in the
requirements laid down by accrediting agencies, by state officers of edu-
cation, and by traditional liberal arts programs appear in & number of the
papers in this area. Nevertheless, many interesting variations in curric-
ulums do appear, according to the requirements and the philosophies of the
several schools. These variations range from a highly idealized structure
at the Minneapolis School of Art to an acknowledged idiosyncratic selection
of offerings at The Maryland Institute. All schools are concerned with
problems of staffing, of the maintenance of standards, and of the relevance
of particular courses to design education.

Among the four schools offering programs in Teacher Education,
a lively dialogue appears. A polarizing issue is the point at which the
prospective art education majors are officially identified. At The Maryland
Institute such identification takes place very early in the student's
career. At Rhode Island School of Design, it is deferred until the senior
year. Various arguments are offered in favor of each system producing the
best teacher of art and design.

There appears to be little organized faculty and administrators
exchange among the schools. Several schools urge the establishment of an
apprenticeship program within the structure of a given school and possibly
extending to exchanges with other schools.

Four of the participating schools offer Graduate Programs, one
of which, that at the Philadelphia College of Art, began in 1967. All
schools rcgard the M.F.A. degree as terminal in consonance with the position




of the National Association of Schools of Art and the College Art Association.
Therc appears to be a great need for more data on good graduate programs as
well as for an exploration of the possibility of particular schools devel-
oping superiority in a limited number of graduate areas as part of a concerted
effort to improve graduate instruction.

Another polarizing issue turned out to be that of centralized
versus decentralized shops. A very broad spectrum appears again with
Rhode Island School of Design moving rapidly toward centralization and
the Kansas City Art Institute moving in the opposite direction.

The papers on Libraries vary from almost pure description of
facilities to a questioning of the nature and function of a library in a
school of design. Here again, variety of function and relative richness
of holdings are clear.

Five of the six schools are presently housing at least some of
their students. One, The Maryland Institute, is looking to the private
sector of the community to provide housing. Rhode Island School of Design
sharply questions the suitability of traditional kinds of student housing
for its kind of student and therefore those of its sister schools. Most
schools appear to recognize that the standard dormitory solution is not
adequate. However, the problem of the provision of working space in living
quarters, and the opposite problem of the provision of permanent work
stations freely available in the school facilities, indicate the direction
of study in the near future for all schools of design.

All of the participating schools are relatively new at fund raising.
Several have well-staffed development offices. All indicate a wish and a
need to break out of a local--or at best a regional--mold and to gain
national financial support, both from the federal government and from the
private sector. It is clear that the Union of Independent Colleges of
Art will strive to make collective fund raising one of its earliest activities.

Following each set of papers on the eleven problem areas is a
summarizing statement written by the participant assigned to that partic-
ular problem area. These statements delineate points of concern to the
participants and describe areas for further cooperative efforts by the
Union of Independent Colleges of Art. It is in the pursuit of these ce-
operative cfforts that the conference will bear its best fruit.

Such efforts have already begun. During the fall of 1967 a
cooperative curriculum development program, initiated by the Kansas City
Art Institute and financed under a Title III grant, was undertaken. This
program consisted of three institutes addressed to problems of foundation
programs. They were attended by at least two representatives of each of
the six schools. The first was held at Rhode Island Schoel of Design,
Providence, on September 28 and 29 and was titled "An Introduction to
Foundation Programs". The second, held at the Minneapolis School of Art
on October 12 and 13 concerned itself with Cooperative Programs. The third,




held at the Kansas City Art Institute on November 2 and 3, was concerned
with a Technical Assistance Program. Specific recommendations to the
Union of Independent Colleges of Art came out of these institutes. These
recommendations and the fart of close and on-going communication among
the mamber schools mark the beginning of the contribution the Union of
Indepc ndent Colleges of Art cxpects to make to design education.
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a. Admissions, California College of Arts and Crafts

Testing criteria for the selection of students based on their success
potential have not yet been developed to the point where the College fecis they
could be applied with any degree of validity as a means for admitting students.

Consequently, CCAC admits students on the basis of a "right to try"
philosophy, even for those whose academic records fall below the minimum re-
quirements for admission in good standing. The first year at CCAC is looked
upon as the 'entrance exam', a time when the student is confronted by pro-
fessional and collegiate standards, and the competition ol his peers. He
matches this confrontation witb his motivation to overcome obstacles in his

path to success.

True, attrition is phenomenal during the first year. However, we
have noted that the great leveler is not the student's academic prowess oOr
the quality of his high school portfolio, but his will to pursue the arts
as a way of life. As a result, many students with favorable scholastic
records drop out at the end of the first year, and many marginal students

go on to graduate with honors.

Being located in an area of California where physical facilities
and good sources of faculty are not a factor in limiting the size of the
entering student body, we feel fortunate that we are able to offer every

student his inalienable "right to try".




a. Admissions, Kansas City Art Institute

1. The Kansas City Art Institute currently requires the following
for admission: 1) high school transcript indicating graduation, or its
equivalent, and all transcripts of previous college study; 2) portfolio
(demonstiable evidence of visual ond creative aptitude); 3) College Quali-
fication Test (evidence of ability to acquire general and specialized
knowledge at the college level); and 4) personal interview. During the
last three years, the Art Institute has experienced an average 507% increase
in applications. This year's applications, in terms of quantity, indicate
that the reduction in numbers of high school graduates will reflect itself
in numbers of applications. The admissions office receives about 50% more
applications than we can accept. For many years, the admissions staff was
limited to the director and recruitment has been very limited. This year,
the Art Institute has added an assistant director of admissions and has also
occasionally used the services of the assistant dean for travel and recruitment. }

2. Questions for discussion: In view of the improvement of the
UICA schools and the growing strength of the visual arts in higher education,
we believe that much greater selectivity should be enjoyed by all member
schools. We feel that this could be broadened by a joint admissions effort
and a referral program between member schools. The Art Institute would like
to explore common practices for testing and interviewing prospects.

We would also like to explore the attr. tion rates of first year
students. We believe that special attention should be given to the question
of transfers, not only from other colleges, but the advisability of providing
better information for all of our students who might do well to transfer to
another UICA school.




a. Admissions, The Maryland Institute College of Art

A major effort of the admissions personnel of The Maryland Institute
is recruiting. We have been directing this effort mainly to affect the
students who only suspect art could provide a challenging career. These
students seem without conviction because they are unaware of the variety of
job opportunities in the field and the resulting compensations. They are also
unavare of the kind of training and length of time involved in preparation
for such a career. They do know that they draw, paint, or design better than
their peers. Therefore, we have used the post high school planning sessions

primarily to discuss job opportunities related to art and the specific
training involved.

It seems that 16 year olds are stimulated by seeing the end products
of an education in art, so we use a recruiting portfolio. It contains examples
of work from junior and senior years; i.e., intaglio prints, fine arts, photo-
graphs of sculpture, etc. These are displayed on the chalk rails in the
classroom during these general sessions. Student questions are more specific
and numerous when the portfolio is used.

During these high school planning sessions we stress the purpose of
all admissions interviews: to exchange information. The student is encouraged
to ask any questions about the school, financing his education, admissions
policies, etc., during this time. During the interview, we consider it a moral

obligation to carefully define the nuances of the school atmosphere, its
character,

Although The Maryland Institute requires the S.A.T. tests, we do
question the relationship between the resulting scores and performance,

particularly in the studio. We use the scores only for placement in fresh-
mep sections and not for admission selection.

About 8% of the freshmen applicants are required to attend the
preparatory 6 weeks non-credit summer school course which combines academics
and studio. September enrollment is permitted if a grade of C or above is
obtained. 32% of the 36 students who had attended this course last summer
and matriculated in September received warning slips mid-semester as compared
to 437 of the freshman class as a whole.

Out-of-state inquiries run about 5 to 1. Out-of-state enrollment is
327. Thirtcen foreign countries are represented. We lose about 50% of our
class by the senior year but add 30% transfers. Transfer students equal 12%
of the student body. Graduate students equal 10%.




a. Admissions, Minncapolis School of Art

The admissions policy of the MSA, while governed by specific
standard requirements, gives heavy emphasis to the individual qualifi-
cations of each applicant.

Our application form is not the standard state form, but one
designed to give us the information we have found essential. The main
body of the form provides personal data and a brief autobiographical
statement. The student initiates his application with the submission
of this form and his $10. application fee. He must also submit a high
school transcript, three reference forms (standard), a medical report,
and portfolio.

The portfolio consists of three specified drawings, plus three
or more works (up to six) of the applicant's own choosiug. Portfolios
are reviewed once a week by an Admissions Committee of three faculty
members. Members fill out evaluatien sheets on each portfolio, and the
ratings are transferred to a master sheet. The composite is included in
the applicant's file.

Together with the high school transcript, we require the ACT
test, and, if the student is a Minnesota resident, the MSAT test results
as well. Our cut-off score for both tests is 40, but, again, considera-
tion is given to variables: high school performance, possibility of
poor testing ability, or reading problem. The ACT helps to determine
not only the academic Javel at which a student might work and his
potential for concepcuai artistic development, but, with more data
being added to these results each year, the kind of student who may be
successful here. For example, we have noticed a high correlation be-
tween performance in the social studies areas and art, and low correlation
with mathematics.

A summary of the objective data and reference remarks is entered
on the lower portion of the application's page one.

The last step in the admissions procedures is the personal
interview, required of an applicant from the ~widdle states region, and
requested of all applicants. We have found that applicants are as eager
as the School to participate in the interview.

The interview and the personal statement serve to point up two
important c-ntributive factors for admission: clarification of objectives
in filing application and demonstration of incentive. Since we do, and
are willing to admit students on academic probation, these factors add
considerable weight to determining status, particularly in questionable
cases.

In the final decision, it is, of course, the total credentials,
abstract and tangible, which decide admission. Further identification of
determinant factors is the constant search and hope of the Admissions
Office. Lack of a more structured formula makes the judgment and experience
of an admissions staff essential.
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We also offer two pre-college programs which are helpful in the
recruitment and identification of students: Saturday School for local
junior and senior high school students; and an intensive Workshop for
High School Students and Others during the summer. Tuition, supplies,
room and board scholarships are available to high school students through-
out the country whose high school curricula offer no art instruction.
Attendance is open to all students on a non-scholarship basis. Weak

applicants are encouraged to attend and do.
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a. Admissions, Philadelphia College of Art

Recruitment and Admissions is a two man office, Director and
Assistant Director. Both travel to visit schools; in addition the Dean
of Students will travel on occasion. Admissions requirements include the
standard tests and a portfolio of work, evaluated by a faculty committee.
Of increasing usefulness in place of a portfolio is a summer 4 week pre-
freshman session, taught by members of the foundation faculty. Where the
portfolio is inadequate or inconducive, admissions may suggest to the
prospective student that he enroll in this summer program, to be accepted
in the freshman class on the basis of successful performance. The class
may be taken between junior and senior years in high school, or in the
summer after high school graduation. Two , week sessions are operated,
with enrollment in each limited to 100. The sessions provide a basis for
evaluation much more substantial than that provided by the portfolio. At
present a freshman class of 260 is selected from a fleld of a little over
800 applications. We are not entirely satisfied with our admissions evalu-
ative methods and would be very interested to discover how they might be
improved.

In addition to the concerns developed in the abstract the
Admissions Office would like more study of the following:

.....cooperative measures, by region and nationally to indoctrinate
guidance counsellors relative to the rcle of the independent institution in
professional education.

.....means of improving and updating the reference materials used
in guidance work, as Department of Labor's Job Outlook.

.....study of early recognition potentials, especially in relation
to underprivileged children; means available to motivate and direct such
talented children to the independent school and finance their education.

12
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a. Admissions, Rhode Island School of Design

Admissions at Rhode Island School of Design is operated by a staff
of four: Director, a refugee from the faculty, nou ending his fifteenth year
in Admissions; an Assistant Director with twenty-five years' experience in
Admissions; an Admissions Officer with two years' experience; and a Secretary.
Admittedly understaffed, this office will process over 10,000 inquiries, about
2,000 applications, and hundreds of interviews this year.

Admissions efforts begin with recruiting which currently is operated
by a member of the Admissions Of fice staff. This person, a young man, spends
the bulk of his time September through December and April and May on the road
visiting three to five secondary schools daily during the working week., Geo-
graphically the visits are now restricted to the New England and Middle Atlantic
States following a pattern which allovs each state fairly complete coverage each
three years. The school contact is usually the Guidance Officer with efforts
made to talk with the art teacher and, of course, interested students.

When the weather worsens and traveling becomes difficult, the Admis-
sions Officer becomes an interviewer, helps work up cases for Committee action,
keeps the individual school record books, and keeps a running check on the
quality of the new class in comparison to previous freshman classes.

Our single biggest and we feel best "calesman' is the college catalog.
This year we had a printing of 16,000, a quarter of which is bulk mailed in
September to a selected list of secondary schools and libraries. Over 10,000
are mailed in response to written or phoned requests. The remainder are used
for school visits or office visitors. '

Following the filing of applicationm, the process of screening begins.
The applicant must take special R.I.5.D. entrance examinations consisting of
an essay (20 minutes), an Academic Ability Test recently devised by Educational
Testing Service (40 minutes), and a drawing test (1 tour). The examinations
are given at R.I.S.D. each month or at the local school under a proctor. The
tests are scored and the drawings evaluated independently by three members of
the faculty. The scored drawing counts 407 of the Admissions Point Rating.
Another 40% comes from the secondary school record using earned grades in
English, languages, histories, mathematics, and sciences plus class rank. The
final 20% comes from the Academic Ability Test score.

Completed cases are presented to the Admissions Committee (five
members of the faculty with the Director of Admissions serving as Secretary)
which meets monthly starting in September. The Committee discusses each case
and votes. Usually the vote is Yes or No but in some cases, final decision is
withheld pending first semester senior grades or a revieu of a requested port-

folio. This rolling decision operation continues until quota is reached when
a waiting list is established.

Admissions is quite confident that the secondary school recerd is a
good indicator of potential performance in the liberal arts but far less sure

about measures concerning art ability. The revised drawing test seems to be
Joing a good job for at the last check made between drawing scores and port-

folio scores, only one quarter of the scores shoved grade changes of more than
five points. A serious lack lies in our ability, to date, to invent a reliable,
simple and inexpensive device to investigate three dimensional design potential.

| - 13




A. ADMISSIONS

Reporter: llarry X. Ford, President

California College of Arts and Crafts

The subject of admissions centered around three major points of discussion:
a) recruitment, b) selection, and ¢) retention of students. The following
report will attempt to treat ecach of these points separately, followed by
conclusions and recommendations.

A. Recruitment of students

1.

Discussion brought forth a wide range of practices and procedures

in the recruitment of students and in the implementation of recruit-
ment practices. All, however, were in agreement that recruitment
devices are necessary for a) bringing the institution to the atten-
tion of promising prospective students, b) articulating the advantages
of an education centered on the arts to parents, teachers, and

¢) advising parents, students and counselors of the opportunities to
be realized from professions in art.

Therc is evidence of a trend toward greater student mobility among
the UICA schools. All six indicated an increase in the number of
students transferring to their schools from liberal arts colleges and
universities. The reasons for this increase have yet to be subjected
to empirical analysis. It was noted in the dJiscussions that certain
aspects of the new selective service law may have an adverse effect
on male transfer and gradiate students. Of particular concern to the
UICA group were those portions of the new legislation which place
time limits upon the attainment of a College degreec.

Of the many types of students finding their way to an education in the
visual arts, the students from high schools of music and art were
considered by some UICA members to be a source of difficulty for the
following reasons:

a. The standards and methods of training at the high school do not
always conform to those of the admitting institution; and, in
some cases require the difficult task of retraining the student.

b. In spite of this fact the student enters with the attitude that,
because of his superior training in the high school of art, he

need not be subjected to fundamental courses 1n art and design.

In the practice of recruitment, it was generally agreed by the UICA
institutions that certain benefits can be derived from any e fforts to

discuss the arts as a way of life with students, parents and educators,
without necessarily extolling the virtues of the institution per se; for

the following reasons:

14




Such information secems to be of considerable interest to all
high school students even though they may not be thinking of a
carcer in art for themselves.

This approach enables the recruiting institution to bypass
guidance counselors and art teachers who tend to divert the
college's efforts toward a few students who may not always be
the best students. It was strongly recommended that recruit-
ment efforts be directed at the whole high school student body,

not just those taking art.

5. Members of minority groups are poorly represented in most of the
UICA schools. Tne following explanations for this situation were

offered:

a.

Minority families are less able to afford tuition required by
private institutions.

Student aid has not developed to the point where financially
handicapped minority groups can be substantially helped in
private colleges.

Minority parents who can afford to send their children to
private colleges are inclined to hold out for professional
training in fields other than art.

The arts, as they are known in our society, are basically a
by-product of a white civilization, having very little
relevance or meaning to colored minorities who are still
struggling for their own identity. Consequently, the minority
family is more inclined to support an education which will
provide social acceptance of their offspring than one which,
as the arts frequently do, runs against the mainstream of
contemporary society.

B. Selection of Students
1. Policies and practices vary widely among the UICA member-institutions.

The following criteria for selection are used in varying degrees:

a.

Scholastic achievement as evidenced in high school transcripts.
This includes gradc point averages. (No mention was made by
any institution of the possibility of using weighted averages

in favor of grades earncd later in the student's high school career).

Portfolio evaluation for admission and for determining advanced
study.

Achievement or aptitude tests.

15
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d. Classroom performance during first year at the college.
e. Intcrview previous to time of application.

2. None of the above criteria appear to be wholly satisfactory in
determining success potential. Motivation was considered to be
a key predictor, but all agreed that this, at the least, is an
intangible trait difficult to ascertain.

3. It was observed by some institutions that the freshman student who
performs poorly in studio classes but does well in his academic
subjects is more likely to become a better student in his studio
major as a scnior than a freshman student who does well in studio
classes and poorly in academics. It was the consensus of the
particupating institutions that general intelligence doesn't seem
to hurt the chances of a prospective young artist.

4. Student "mix" appeared to be of varying importance to the institu-
tions concerned. Tuition and status of the institution appear to
be key factors in *his regard. Some institutions find that they
have to work at m+intaining a student body, well balanced in its
representation of the economic structure of our society. Scholar-
ships and selective recruitment appeared to be major devices for
achieving this purpose.

Retention of Students

1. The problem of attrition is of major concern to all UICA institutions.
Most reported that in any given year about 59% of the students who
started in the freshman classes four years earlier, are not to be
found in the graduating class. It should be noted, however, that not
all the missing students are drop-outs. Some have transferred, others
have had their education interrupted for one reason or another. It
was interesting to note that the attrition rate was just as high for
the highly selective instituion as it was for the less selective.

2. In the discussion of student characteristics it was pointed out that
students from affluent families appear to have more personal problems.
The degree to which this is a factor in retention was not discussed.

Miscellaneous Items on Student Admissions Brought up in Diicussion

1. There is a possibility that some students (l1ate bloomers) who receive
graduate fellowships would never have been allowed to enter some of
the more selective schools of art as freshmen.

2. When it comes to the student's selection of institutions, it appears

to be the parent who does the selecting. Prestige institutions scem
to get the first nod.
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3. Many applicant students, even among the highly selective institutions,
do not accept an offer of admission, after being selected.

4. Institutions of art are confusing students by their statements of
purpose (professional, vocational and educational goals).

E. Conclusions and Recommendations

1. The six participating institutions would probably benefit rrom the
publication of a brochure in which each institution is listed by
subject major. This brochure would serve as a means of referral for
students not selected by any one given institution. Something based
on the format in Attachment A could be developed.

2. In this connection, each participating institution could recruit on
the basis of the advantages of an education centered around the visual
arts on behalf of U.I.C.A.

3. Some attention should be given to the possibility of summer sessions
for high school juniors.

4. Presidents of U.I.C.A. should inform admissions officers of U.I.C.A.'
referral program.

5. A study of student exchanges should be introduced.

6. Collective institutional research is to be instigated by California
College of Arts and Crafts on the following topics, among others:

a. Number of student applicants

b. Number of transfer students

c. Size of freshman class

d. Number of graduate students admitted
e. Fields of concentration

f. Other topics of interest to U.I.C.A. members to be decermined by
"round robin'"' questionnaire.

F. Suggestions for Further Study

1. Comparative analysis of graduating students and drop-outs to determine
whether or not we are retaining only those who are happily mediocre.
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Other studies have indicated that formal institutions are generally
inhospitable to their most creative students. We need to be assured
that we are not doing the samec thing.

The role of the foreign student nceds to be explored, especially in
terms of his cffect on student mores. We may find that many changes
in attitude toward sex, narcotics, student activism, atterdance in
class, etc., can be attributed to the influences of the foreign
student point of view.
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ATTACHMENT A

MAJORS OFFERED AT SIX INDEPENDENT SCHOOLS OF ART

r—— ADVERTISING DESIGN

—— APPAREL DESIGN

ARCHITECTURE

ART EDUCATION

CERAMICS

~-FABRIC DESIGN

FASHION DESIGN

GRAPIIIC DESIGN

TLLUSTRATION
INDUSTRIAL DESIGN

" INT:RIOR DESICN
LANDSCAPE ARCHITECTURE
METAL AND JEWELRY
PAINTING
PHOTOGRAPHY
PRINTMAKING
SCULPTURE

—TEXTILE DESIGN

- WEAVING
CA = California
KC = Kansas City
MA = Maryland
MI = Minncapolis
Pil = Philadelphia
RI = Rhode Island
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b. TFoundation Programs, California College of Arts and Crafts

CCAC has no program identified as such. lowever, each major field
at the College is held responsible for exposure to basic instruction in its
field. Th~ Fine Arts Department is responsible for basic courses in Drawing,
Painting and Sculpture. The Graphic Design Department handles basic courses
in design thcory. At onc phase the two departments merge to provide instruction
in design and sculpture. The Crafts Department introduces the student to the
fundamental qualities of craftsmanship, and the llumanities and Sciences De-
partment is responsible for developing the fundamental skills of oral and
written communication.

Coordination of these efforts is achieved through an Academic
Council in which all the departments are represented. With a few exceptions
we expect all our instructors to have a hand in the early stages of the
students' development.

In doing this we feel that each major field is held responsible for
the development of the student which it inherits at the upper division level.
Therc are no instructors who are identified exclusively with 2 "foundations
program'.
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b. Foundation Programs, Kansas City Art Institute

1. The Kansas City Art Institute currently provides a separate
building, 6 full-time faculty, plus a teaching chairman to supervise 180
"foundation students. Team teaching is extensively used. Continuity is
directed and controlled by the faculty in a non-structured curriculum.

2. Questions for discussion: We believe that the ideologicel
base for foundation studies should be re-examined. Ve would like to study
the implementation of new, as well as traditional, technologies of the
program., We feel that there is room for exchange of faculty among UICA
schools to enrich foundation study. We should explore the foundation
departments in terms of inter-disciplinary communication; humanistic
studies, and concentrated studio study.
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b. Foundation Programs, The Maryland Institute

Our Foundation Program is non-specialized. Its objective is to
prepare freshmen to make maximum sense of their professional studies be-
ginning the following year. The program of courses is rather conventional,
with the exception of drawing, where we place heavy emphasis on objective
observation and clear articulation of structure.

Conceptually, our program is pragmatic and practical. For example,
we are not squeamish about teaching how-to-do-it skills, as in drawing, be-
cause as sophomores our students will need them. In the process we have
discovered that the ostensible dangers of the "product over process' attitude
regarding the freshman year are to a degree illusory and over-stated.

We have no aesthetic, educational, or socio-moral axe to grind, nor
do we claim unique insight into the mysteries of the creative process. The
absence of a formal unified "statement of philosophy" to guide us has been
one of our strongest assets, for it has left us relatively flexible, free,
and sensitive to the contributions of individual teachers who do not exactly
fit our preconceptions. A self-contained (self-righteously smug) set of
assunptions about the education of artists may sometimes be a helpful guide,
but it can also set specious, irrelevant, and paralyzing limits. A Foundation
Program that takes its own questions and answers too seriously is in serious
danger of trespassing into the territory of the gods. Retribution has in the

past been unexpected and deadly.

The basic intention of each course in our program is rather clearly
prescribed. However, our teachers are almost completely free to achieve the
intention in any manner suitable to their own sensibilities, experiences and
pedagogical skills. The more variety and surprises, the richer and more

vital the school. The viability and vitality of a program depends upon the
imagination and contributions of its teachers as individuals operating alome.
We would caution any young Foundation Program that it becomes its own threat
to itself when its teachers cannot operate except by departmer.tal consensus
or administrative decree. Our experience has been that a strong Foundation
Program exists not on memographed syllabi, sheets of paper, or in glib
assumptions about invisible results inside the students. Rather it exists
in what is actually happening in the classrooms, and in the very visible

and concrete results on the exhibition walls. Strong teaching comes from
strong teachers.

The real problem is how to make certain the program is doing its
job, at the same time that it allows maximum opportunity for creative and
often unpredictable teachers to enrich it.
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b. Foundation Programs, The Minneapolis School of Art

The Minncapolis School of Art has had a long experience with
basic or Foundation programs. From a rather rigid, Bauhaus oriented,
Foundation Design and Drawing program the courses have reccently become
more flexible with greater opportunity to cxpress the individual strengths
of the instructors. At the present time a student has fourteen hours of
Foundation Design in the freshman year, eight hours of Foundation Drawing
and three hours of Calligraphy. In a sense the Calligraphy is a part of
the Foundation Design program which could be called seventeen hours per
week.

At the present time five instructors teach 150 freshmen in
Foundation Design, and six instructors in Foundation Drawing. Assigned
projects normally take approximately three weeks, and there is consider-
able rotation of the faculty between sections SO that the strengths of
all faculty may be best utilized.

The Foundation faculty meets together frequently, and evolves
creative projects and their own individual interpretations of them. The
entire group meets together frequently for the assignment of large mass
projects, and for mass critiques. Some recent examples, the one week
light project directed by visiting artist Otto Piene, the one week
packaging project directed by visiting artist Christo, and the three
week sand casting projects directed by our own faculty. In addition,
the students had a three week film project making animated films and
several experts in the field were called in for lectures and critiques.
First year students all must take a shop safety course in the School
Craft Shop, and must qualify in order to pass to the next grade, so that
in the second semester twenty students every week spend a certain number
of hours in the Shop until all students are qualified on the safety
features of the pover equipment.

The Foundation Drawing faculty works in a similar way, although
the classes are met in individual sectionms. However, there are group
anatomy lectures and group field trips, to the Zoo, for example.

The school has recently reduced the Foundation Design program
in the second year, and we now have a four hour required course for all
second year students in the Foundation program which might best be called
Intermedia and Communications. It is a lecture course and discussion
course supplemented by performances in dance, theatre, body movement,
and other areas of related interest. In addition, all second year students
take two electives, one in their intended major and one in another area--
one of the two must be in the Fine Arts. These two courses may be con-
sidered Foundation program in preparation for their major area.

Guest lectures and special projects in the Foundation area are
frequent, as mentioned above, and have also included special lectures in
computer Craphics, projects in set design and lighting, and projects in
visual communication.
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There has been considerable interest in the Foundation program
in experimental creative problems, and students in this past year, for
example, have constructed kites, water fountains, light modulators, and
kinetic sculpture in addition to the projects mentioned above.
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b. Foundation Programs, Philadelphia College of Art

After extensive study by a faculty task force, an excessively
compartmented and traditional foundation program was set aside and a new
program instituted last Fall. It has been in operation through this aca-
demic year, with results which generally have met or cxceeded expectations.

Operation is as follows: The freshman class is divided into 10
sections of 26 students cach. In place of the numerous courses offered pre-
viously the werk week 1is divided into 4 days of 2D-3D studio and 1 day cf
drawving. During the 4 days of studio each section is in the charge of a
team of two instructors, a 2D man and a 3D man. A third instructor-coordinator
works with two section teams; thus each section will be working with three
instructors, singly or in various combinations. CLmphasis will be divided
about evenly between 2D and 3D work, but not in any rigid way - a 2D project
may evolve into 3D, etc. The sylabus outlines concepts to be covered during
the year, but each team determines for itself how this is to be done, so that
at any time different sections will be doing quite different things. Freshman
studios are physically adjacent and students are encouraged to visit back and
forth. Faculty also compare notes frequently.

All freshman studios have been equipped with special lighting equip-
ment, black-out curtains, and with basic power tools for maximum ease and
flexibility of use. All students are instructed in the use of power tools
early during the fall semester.

Another new feature: each student is required to purchase as basic
equipment a twin-reflex camera and, in the week preceding the beginning of
classes, he is instructed in fundamental picture-taking techniques. Automatic
procession equipment, obtained under Title VI, precludes the need for students
to learn darkroom procedures and skills. Use of the camera is considered as
much a conceptual art as the ability to draw, and emphasis is therefore placed
on photography as an image-making process rather than as technique.

In addition to these innovations a 2 credit Foundation Forum has been
initiated wherein students are introduced to a wide range of complex and often
controversial view points about the changing forms of the visual and communi-
cative arts. Films, lectures, symposia, concerts and critiques are used at
various times to accomplish this end.

Academic studies have been held to a minimum during this year in

order to concentrate as much as possible on the development of capacity to
think and respond visually.
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b. Foundation Programs, Rhode Island School of Design

Rhode Island School of Design is onc of a small number of accredited,
independent art colleges in the United States and is a unique type of social
community. This sense of community fosters a unified educational experience
that remains distinct from art courses in liberal arts colleges.

The Division of Freshman Foundation is the common denominator of all
students at Rhode Island School of Design regardless of future major areas of
study. The Freshman Foundation program is dedicated to the total development
of a creative individual. The emphasis is on the decp immersion of the student
in his own field: visual communication. It is our premise and strength that
creativity has no boundaries, and in the educational process each student dis-
covers his potential.

It is cur task during the freshman year to prepare the student to
accept design as a means to an education. The faculty tries to achieve this
by helping the student to develop a personal responsibility, an awareness and
an insatiable curiosity. He is made aware of his visual environment as well
as his social environment.

One of the most important aspects of the first year of study at
Rhode lsland School of Design is the individual student's relationship with
his instructor.

In the freshman year the student is exposed to problems which enable
him to experience drawing as a means to learning, to the development of form-
sense and the disciplined, yet flexible fusion of eye, mind and hand and to
all the components of good design and valid art.

In the design classes, problems in lettering and projection drawing,
combined with elementary design problems are correlated with the drawing classes
and thus develop further the sense of unity and continuity. Problems in color,
line, texture and form are explored through the study of forms in nature. Learn-
ing to sce the design that is in nature and then transposing this knowledge into
his own forms and relation.hips make the process more stimulating and meaning-
ful for the student.

In order to accomplish and reinforce the student's deep immersion in
his own work, the following suggestions seem pertinent: a home-work base for
each student, longer studi