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SMALL GROUP COUNSELING: A POTENTIAL MEANS OF
CONFRONTING ADJUSTMENT PROBLEMS IN
THE IOWER ELEMENTARY SCHOOL

by
John A. Yunker

I. Iptroduction

Historically the efforts and resources of men have often
Seen directed toward sliminating the nanifestations of pro-
blems rather than their root causes. An indignant segment
of our population protests incresased air pollution, yst fails
to support proposals for repld-trangit facilities; business
executives denounce crime 1in the gtreets while availing them-
selves of every tax loophole known to man; and "good citizens"
humorously allude %o corrupt politicians while neglecting to
register to vote. This vrand of public myopla is unfortunately
not confined to the aforsmentionsd issues. Education and,
more specifiémlly, guidsnce have alao auccumbed to numerous
such delusive disposzitions.

Tn 1960 a much needed Naetlonal Defense Education Act wes
signed lnto law and, subsequently, largs sums of federal funds
were diverted to augment and lmprove our nation’s educational
programs. Among other tasks, this monumental work of law

earmarksd monies for the training and preparation of secondary

school guidance counsslors. Although one could not argue with




the fact that counseiors were needed in secondary schools,

1t did seem that the nation's sense of educational priorities
was somewnat askew. Rather then concentrating on the etiologzy
of student problems and working toward preventative guidance,
the ultimate objective of this act was, in essence, to con~
centrate on the symptoms of such problems (i.e., school
dropouts) .

In 1964, as an extension of the Elementary and Second&ry
Education Act, funds were finally reserved for the educatlon
and preperation of elementary school counselors. With the
approval of that legislation it appeared that guidance would
at last become 8 reality for students of all agees., Guldance
workers were encouraged to plan and strive for truly contin-
uous and developnental programs. This dream achieved‘fruitian
in some cases, but in others many proposed elementary counsal-
ing progranms wer:s indeed nothing more than old sscondary-school
peradigms which wers being refittaed for another run. It is a
regrettable, but established fact that a number of these~new
elenentary programs have accomplished little more than to
attract addiiional federal funds into thelr schaol districts’
coffers.

Despite the salisnt flaws in many such programs, the past
two years have wiitnessed 2 markedly increased demand for
elementary guidance ssrvices, Hence, due to tha recency of
this field it is patently important that the elenentary
counselor avoid the pitfalls which have, in ths past, hampered

his colleagues in secondary guldance. Quick and easy "remedies"




for a progran’s growing peins should not be substituted for
succinct, yet reasonably flexible goals. 'Furihermore,
educators must forever remain acutely attuned and sensitive

to the unique qualities and needs of all elementary school

children. In order to comply with this demand a program
must be designed that is congruent with the structure of the
elementary school milieu. The author intends this paper to
serve as a vehicle whereby he might closely sérutinize these
exigencies and attempt to posit an approach equal to the

nature of the problems confroncing primary school children.

I1. The Impovtance of Early Childhood Education

A. Academic Development in Early Yeara
One can fully recognize and comprehend the important

nead for primary school guidance by merely surveying the
regearch and literature in the field of child development.
Bleom (32:230) reperts that

fere 18 an increasing level of determination

in the individusl's characteristlics with

increasing age and this is reflected both

in the increagsed predicitabliity of the char-

acteristics and in the decresssed amount of

change in measurewent of the characteristics

from one point im time Lo another.
Bloom (32:127) also has declared that "spproximately 50 per
cent of general achievement at grade 12 (age 18) has been
reached by the end of grade three (sge 9)." Furthermore
Dr. Bloom (32:177) bas rcvealed that at a mean age of nearly
two 1...at least one-third of the varisnce at adolescence in
intellectual interests, dependency, and aggression is predic-

table. "




Tn easence; Bloom (32:218) is saying that changes in
individual characteristics csn be more sasily facilitated
if they are atterpted earlier in one's development...y "
which 1s the period of most rapid growth." Once these devel-
opmental curves begin to level oft the characteristics tend
to remein more stable. Bloom {32:229) concludes that the
initial five to saven years of one's life are probably the
important years for the beginning of characteristica gener-
plly lauded as ' desirable humen qualities." Shaffer and
Shoben (180:406) also cite the importance of sarly learning
end add that

much of later learning...involves a modificatiocn

of adjustment patterns rsther than the acquisi-

tion of new ones. For these reasons, childhood

1 a crucially formative peried.

Hence; cne’s early environment and interveistionships tend to
be of the utmost lwportance in estabilshing lasting behavioral
charscteristics.

Althougn Bleom's Pindings tead %o bode rather ominousliy,
in terms of & child's future growth in school; he does offer
2 ray of hope. Bloom (32:227) notes that

... although wa are pessimistic about producing

wejor changes in & chavacteristic sfter it has

reach#d & high lavel of stability, we are opti=-

migtic sbout the possivilities of the individusl.

being helped to lsarn ways of utillzing his

characteristics in more effective ways, hoth

for nis oun welfare and for wore productive

contributions to socleiy.

This medification or assistance will of course be more assured
of success if it is comwmenced early in a person’s life and

Bloom (32:227) believes that there "... are responsibilities
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for cownseling and gulding the {ndividual so a&s to enable

him to lead & productive and satisfying life." a
Robert J. Havinghurst, in his concern with developuental

tesks, also stresses the importance of early guldance and

aducational expsrience. The aged thres oy four already mark

s SRR T
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a time when “the individual's self 1s affective in the defin-

ing smd accomplishing of his developmental tesks." Hevinghirst

nolds that there are certain tiges when an individuval is ready

to learn and
... if the task is not schieved at the proper time
it will anet te achieved well and failure in this

ragk will csuse partial or complete failure in
whe schisvement of other taska yet to come {1006:3).

Tevelopuental tasks, according Lo Havinghursit, can i

... arige from physical maturation, from the pressure

of cultural processes upon iha sadividual, from the

desires, aspirations, and values of the merging

personality,; and they arise in mosh casea from a

combination of these factors acting together {100:4).

Bdwards supports Havinghurst's beliefs snd 1llustrates
sheir inportance by stating that

19 the critical period in learning hypothcsls

applies to human beings ... then the right

ayperiences st Ccome at the righi %ime Or

the potential must vemain forsver wnrealized (73:69).
Experience is 8180 rapcognized to b Jmportant In child develop-
ment by other scholars. Pnilliip Verndm asserts that by the
time a child enters school nhis priler interaction experience
between stimuii in the home and his loherent potentiality

will "... determine his rate of progress for the next few

years {206:489)."
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Possessing this wealth of developmental information,
educators must seize the initiative and employ this knowledge,
dboth quickly and intelligently, in the primary grades where
it can be most effective. Bruner strongly feels that "the
more elementary a course and the younger its students, the
more serious must be its pedagogical aim of forming the intel-
lectual powers of those whom 1t serves (hl:73}o" Frerichs
(82) cautions that certain identifiable characteristics common
to potential dropouts can be observed even in the firat grade.
One can teke cognizance from the preceding information, that
not only time but guality is ol the easence in early education.

B. Social and Emotional Aspects of Early learning

In focusing our attention upon the intellectual growth
of ghildren, we must be cautious not to neglect the soclal
and emotional aspacts of the maturational process. nce
sgain resesrch yields rich information supporting the need
for early education and intervention to combat the problems
of young people. Biddle (10:44) writes that the personality
of an individual is "... the result of the cumulative influence
of every experience he has had." Sigmumd Freud indicated that
he found chiidren easier to work with because their superegos
were still incomplete and were depandent upon the vicissitudes
of their intersctions with parents end significant others.
Finally Kagen and Moss in their developmental research indicate

..o that many of the behavlors axhibited by the child

during the period 6 to 10 years of age, and & few

during the pericd 3 to 6, were moderately good pre-

dictorz of theoretically related behaviors during

early adulthoocd. Passlve withdrawl from stressful
situations, dependency on family, eage-0f-anger
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gocial intersction anxiety, sexercle Lasngilli-
cahian, An& ﬁ:&\ﬁfﬁ i ma&uxl Lehavior ‘n
dui'n@wd e eata yelated se peasonsbly

b4

mmalaguuq beh&v;dr Jigppsltions durieg S
sarly school yeoos (11%1268).

Thore are ohwse, bovh within the fiss of edversion znd
the genersl public, who decpy efforss by eineetors te agalst
children who are experlsociag socelsd adjusiesnd sorvhlems .

These cribica ace vooltfurcun end Pisd & siae Liz aepurt of
SUPPOTE ong NMumErous grougs within our sodety . Although
thelr arpguments often geow logleal and axe setic: lataly phrosed,
they are basaed vwpon bthe spurlous premise thex Urlrn gole SOrpose
of educabion ie to disgeminabe informaticn.” fuls arguesal
defys reality because 1t challenges man’s oun B trra, Gainpbadl
{45:239) hes discerned that a child belomge to twe Inflasatial
mridss  bhat of his pesers end that of adulr. .ocording to
Woodw 1t (@133&??}$ ‘social participabion is oot forced on
sha individenal ag & npecessary wesns for satislyiag other ends.
Tt is rather a primary charvacteristic of nis hehavior.,” In
reoping with this fhems 16 has deen gald thed .. raspect
snd liking snd approvel are necessary for huasn ceufort {24:60)"
Scholarg such as Thelan (%&ﬁsh&}, Kagan and Moss (114:272) and
Havinghurst {100:31) have smnounced thet ane of tae moat imgor-
teant evente and tasks during the ysars six snd ten is learning
+a effectively yeliate So onels pesr group.

From the preceding reparks it would seem both ifonlish
and erranccus for a bteacher to arblirarily ignore pecsy foflu-
snces upon the individual child. "Teachesrs and cownsalors

mst recognize their responsivilidiss oy helping children




acquire the sccial skills nacessary for getting along with
others and for becoming effactive and participating members

of the total group (116:42)." There 1s evidence to indicate
that "young childrent's behavior is often inexpliceble except
as peer pressures are understood (93:50)." Peer influences
not only influence a child's image of himself (212:480, 90:264;
188:595) but there is soma data to indlcate "that the child’s
peer group wields greater influence then do significant adults
(45:315)." Reseerch has also revesalied that children who

are referre& to msntal health clinics are those who experience
gome manner of difficulty in relating to others (180:491).

The satecedants of peer adjustment problems usually
resids in a chlld’s early history. Ausubel {8:36) belisves
thas

deep-seated porsomalily defects reoted in the

warent-child relzationahip infiuence wony indl-

viduaie to avoid interpersonal. relstioms to

varying degrecs in preference to competing for

stafus 1n the peer group.

Dr. Ausubel goes on to relate “hat the "peer growp" is ille
prepared to satiele wne needs tha$ many young people bring

to the school setiting. It has elso been confirmed that
"amotional dependency sccompanies (or @r@cgd@a) inadequacy
with peers (13#:515).“ one study has demestrated that it

a child is highl}) dependent upon adulis in a pre school situs-
tion it is mest likely that h# will have "relatively low
social status" and will therafore participate socially in

e rather limited wanner (1#493:363). However, there is also




evidence to show that a home envlronuent, which menifests &
nore democratic atmogsphere, is inclined to gtimlete a
child in such & manner that he will participate and derive

much satisfectlon from peer interactions (15:61).

C. The [mact of Home and School Unon Fardy Ghildhood
1. %nemmmm Share & Child's Adjuatment.

Althouth educators could conveniently deposit all of the
blame for a child'!'s socisl failurses on the parents, nc one
can honestly or completely exculpate himself from this burden.

Rather we must be cogalzant of the secietal condition which

hamper or offer only meager support 1n enabling a child to

make successful socisl adjustmenta, Jane Warters has observed

that

todey young peopls de not find the wesalth of
oppertunities provided by the esrijer simpler
society for acgulring secial skille and under-
gtanding through the day-to=day pracesses of
growing wp (207:5%).

The youth of teday are most often not permitted te Ls viable

and contributing mesbars of our economic system and thus are;

in a sense, eiilenated from participating ln wany hasic familial
processes. In sene urban areas, the rapidly escalating crime
rate seriously curtnils the frequency of opportunities that
children have for meking sccial contacts or participatlng in
extracurricular events., Opportunities for gsoclaliraticn ore
also sparse in sowe rural areas where children comomte long
distances to abtend large and impersonal consolidated schowuis .
Thus & loglcal covollary, resulting from these and other factors,

is that teday’s children often 1ive very jonely, very stultify-




ing and extremely ungratifying lives.

2. School Programs Can Eage Transition Frowm Home to
School :

In keeping with emotlional and social develcpment, a
sizeable effort must be invested in the school orientation
of children during the first cruclal years. Erikson clearly
emphasizes the importance of this transition by asserting
that the child's Pirst "entrance into life" must be school
life {76:258). Erikson goes on to add that it is important
that a child not be made to feel inferior when embarking
upon his school career (76:260). Wrenn seems to agree with
this idea and relates thati

the elementary school child early needs some

appreciation of who he i3 and of what he l1s

capabie of doing. Unless this 1s accomplished,

the motivation for making the fullest use of

himsel? will diz & - bosning. It 1s 1n the

elementery school that we have the sarly begin-

ning of attitudes towards school and towards

self which result in either ateady growing or

in an attitude of resentment and hostility which

resulta in underachievement and early dropout

(214:148).
Other writers such as Dinkmeyer (63:311), Van Hoose (205:16},
and Gelatt (90:263) also feel strongly about the lmportance
of early schosl adjustment for children. Furthermore Van Hoose
believes thet young people sre attempting three major processes
when they initiaily enter schonl. Basically:

1. they are attempting to find a masculine or

feminine lmage; ,
2. they sre developing an idesal and a consclence; and
3., they are moving toward their own mastery and away
from the dependency of early childhood (204:16).

Mastering any one of these processes ind4dvidually seems diffi-
cult enough, but schoecl children are often forced to confront

them simultanzously. Hence, we are left with 11ivile doubt




why school can prove to be & traumatic experience for many
neophyteas.

A comprehensive school orientation has always been an
important phase of the achool program, but due to the dis-
tractions of today's complex and rapid pace of living, it
would seem wise to devote increased attention to this initlal
step. Authors such as George Hill (104), Nicholas Anastaslow
{#), and Van Hoose (205) have commented on the demands that
a modern technological society places om its young people.
Pressure for a2cademic echieveuwent commences early in thelr
careers and students are forced to remain in achool for an
ever-increasing portion of their 1lives. One can easily
perceive that if a child cannot smoothiy adapt to the schocl
milieu, long yesrs of migery and discouragement lie ahead.

The 1960 White House Conference on Youth enumerated the
following influences which might aid in more clearly illus-
trating the plight of young people.

1. Increasing mobllity of the population with
a definite trend toward an urban pattern of
living. Thias mobility causes a large
porticn of the population to be confronted
with situations where vaiues and expectaticns
are different from those they have Know:a.

2. Both parents working, in many instances with
limited opportunity for famlly interaction.

3. An increaaing nurxber of broken homes. Thirteen
per cent of all youth under 18 in 1960 lacked
the guidance of two parents because of broken
homes caused by death, divorce, or dessertion.

4. Increasing pressures for higher achlevement;
pressures for youth to be directed into areas
of study requiring skill in science and mathe-
matics; and pressures for acceleration of
studants.

5. Social expectations formerly valued at more
levels moved to the elementary school.

6. Possible effects of msss media upon boys and
girls.
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7. The explosicn of knowledge, waking it impos-
sible for anyone to teach more than a fragment
of the content of any field of learning (205:34-35) .

Ir stark contrast to the preceding iist of influences and

demands we are reminded by Maslow that

the average child in our soclety generally prefers
a safe, orderly, predictable world, which he can
count on, and in which unexpected, unmenageable

or other dangerous things do not happen, and in
which, in any cage, he has all-powerful parents
who protect and shield him from harm (141:378).

To further swell the child’s growing 148t of burdens Slavson

informs us that

it is when the child is placed 1n school that he

experiences the full impact of frustrations to

bagic drives Pfor nesurc-muscular and vaso=-motor
activity. Here he is reguired to use extensively
and concertedly orgsns that are of not sufficlent
nature for such «fforts. At the same time, the
use of other organs when they are growing rapidly
and even at a maximal rate is limited and pro-
hivited (136:22).

Some chiidren, in fact a majority of them, are able to

miraculously suffer these influences with & minimum of discern-
sble deleterious effects, However, Slavson (185:280) notes
thet as complex problems ln the enviroament increass. their
strain, some j@ﬁng peepla with less cuapability and tolerance
(187:8) will be umeble to wlthsiand their pressure. It is
at this Jumcture thet the mental heslth werker is usually
calied upon to repalr the damages. Needlegs to ssy, he oncs
again is forced to ignore the problem’s causes and. confront

only the symptoms due to excessive demands placed upon him.

The Role of Guldence in Early Education

A, Must Display a Preventatlve Posture

What is needsd in ths elemsntary schosl is a type of

"enrly werning system” which wouwld work to effectively locate

e T TR Y
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and asaist both normal and emotionally troubled children in
sdjusting to and deriving Pull satisfaction from their schoul
experiences. The teacher and the counselor together can work
effectively toward this geal. Davis (59:2016) asserts that
the teacher with training should develop a "procedure’ which
will work toward the modifijcation of cerfain behavioral
patterns in children which are not ® o, .comducive to success-
ful pursiunt of work." Stennet lends support to this thesils
by citing statistlcs which indicate that

about 5 ~ 10 per cent of all children enrolled

in elementary schosls can be identified as

having adjustive difficulitles of sufficient

geverity to warrant professional astention {192:3).
astennet procesds to remark thatb "y gigndficant nuwber" of
ehildren who ars identified ss having emotionsl problens
sl witimebely need professionad help in resclving thelr
groblens. Stennet obliterates the myth that chilrven "grow
cut of Shety probvlems’ by declaring thaet "the emotionally
handicapped vounpber tends Yo pah progresaively farther
pehing hig pesrs in teademlo achisvenent as he wOves oyer
Ene elemsntary yeurs (19233=0)." Az & resuld the teacher snd
seunselor ars forcad to expend &0 ipordinats amcunt of time
and effort 1f they hope 6 effect any chengss in the behavior
of these shtudentsa.

B. Must Ubilize ALL Belevend Student Lals

P be of subsbantisl asslstence to pupils in the elemeén-
sary scheol the counselor and tencher wust warshal and utilize
211 mvaildibls duta which de velevant $o thess children. In

order for a coungelow Lo ynderstand & atudent he mst thor-




oughly exsumine hls situation in school (14:125), his houme
life and a1l other forcea that are impinging upon his
physical, social and psychologlcal world. This is a very
complex assignment for as Anna Freud (83:18) has said, "each
child brings with him a collection of characteristics, and
reacts to the behavior of the kindergarten teacher in his
own precise fashion."

We have learned from research that children are living
& style of life that hss its rocts in the home, community
and playgroup environment {1560:325, 91:37). Mead (145:47)
degcridbes how the child's personality is developed in rela-
tionship to "significant others” such as peers, parents and
8iblings. All of these factors are combined to make up a
child’s personality and "since the personality is at ance a

product and instrument of growth, the Infant forshadows the

child; the child the youth; the youth the man (91:306)."
C. Must Concern Itself With Student's Self-Image

fne veary noteworthy factor which has s substantisal lmpact

upon & child’s pergoenality is how that person perceives him-

gelf. Sarvis {175:308) asserts "that evil self-image 1s &
common denoninator in various learning problems of diverse
etiology." She goes on te polnt out thet the "fourth grade
is a critical cutting point in terms of evil self-image
because at thils time:

(1) basic skilla supposedly have bezen acqulred;

2 @tuﬂwn%a are expected to begin to meke major

uae of the ability to generalize information, draw
inferences, etc.; and (3) the teschers cen no longer
set the clegsroom tone in the gense of galning
lebenaraur for & child and proventing peer criti-
2iam oF socizl isolation (l?ﬁv%iﬁ\
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If this 1s the case, then "it is crucial that evil self=-image
be vigorously exposed and counteracted before remedial academic
gkills can be successfully introduced {175:310}."

One must remember when dealing with s elf-concept or sell-
image, that 1t does not take a child or his teacher (37) long
to determine his position in the social structure of the
clessroom (S4:223-224), especially in = more structured situa-
tion (178:172). It is also relevant to understand that the
", ., tendency to enhance the self is inversely related to
the malsdjustrent, the more poorly adjusted the individual
the more self-depreclative, relatively speaking, he appears
(44:43)." Dodson (66:76) argues that the lack of self con-~
fidence can seriously limit and impair one's endea.ﬁorao A
poor self-zoncept can also serve to make a child "... more
anxious, less adjusted, and less effective in groups (63:311)."
Finslly Super adds that

the insecure and unsoclalized péremn enters

the new group awkwardly, without the emotlonel

support he heopes to find there and which the

preoccupied group leader is unable to give him;

he thus slienates the other members of the

group instead of winning their support. Felling

at the start, he soon drops out of the growp...

(197:501)." |

D. Guidance Programs Should Contain Specific Aims

In discussing the work of the elementary school counselor,

the author failed to clearly delineats his precise role and
for good reasons. Esch school situation is unique and no .
gspecific job outline would hold true for every educational
setting. Nevertheless, there are some universal principles

which should govern & counselor's performance reégardless of




his locale.

Perhaps the one outstanding principle that should be a
characteristic of all counseling programs is the "... facili-
tation of human development (31:202}." There are any humber
of ways to ald student development, ranglin from the intro-
duction of new curriculs to physicel examinationg. The coun-
selor can and should play & role in all of these by participating
as a member of the guldance team.

A second principle to consider is that "guidence in the
school setting repregsents an atiempt to help pupils make more
adequate adjusitments both as individuels and as learners
(205:9)." The commsalor must always be cencerned with the
student as an individual (166:8) for ir this age of data

processing and assembly-line education tha individual is too

often tranasgressed. Finelly the counseleor should be working
toward helping a student cop2 with his environment, because
in the words of Jerome Bruner (41:129), "psychological health
is the Aifference between coping and defending."

E. Which Students are -to Benefit Eggﬂ Guidance

One subject which seems to emerg: whensver one discusses
counsaling'embr&éea the typs or types of stu.ents & guidance
program should concarn itself with. We know that in many
guidance deparitments, the counselor is forced to confront
student problems om & priority or "crisis oriented" basis.
That is, the most saliently troubled atudents‘conaume the
bulk of the coumgeloris time. As e result of this prscedure;

many students with lesser difficultiez never riceive the
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assistance that they need and deserve. To them the counselor
is only "that min who always teakes Billy and Johmny to his
office." :

| Currently some experts in the field of counselor education
are attempting to rectify this stete of alfalrs, but it also
gseems likely that this isswe will continue to hinder guldance
workers fér some time, Consequently, while writers such as
Kehss {116} work toward defining the place of guldance in
the educationsl curriculum, the practicing elemenﬁary COun-=
selor will go on confronting the everyday demands of dealing
with priorities. Although it 1s not within the province of
' this paper to posit an overall solution to this problem, the
author will introduce some additicmal factors to exacerbate
an already thorny issue. | |
| Most counseling texts religiaualy pronouncs that'the
counselor is te desl with "normai children" and thai the
emotionally disturbed students are to receive itreatment from
paycholcgists, psychiatrista, or child therepiasis. Yet,
paradoxically, the "normal" schoel population conteins a
veritable spectrum of emotiomal conditicns. Ryle (17h4:834)
states that "... for each child referred to child-guidance
clinics there are five equally disturbed not referred.”
Shepherd (182:47) bas written that "a supposedly normal
population cen include children with behavier disturbances
comparsble to those of patients at a child guidence ciinic.”
To further contribute tc the counselor’s dilemma, Buckle and
Leboviecl report that
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£l) children show signs of disturbed behavior

8t some time or another ... professional inter-

vention is Justified only if the disorder

persists long enough to authorize a prognosis

of lifelong dlsorder, or whether the disturbance

is serious ... (42:87)
Ultimately the counselor, bscause of the "crisis" periods
which emerge in day-to-day school situations; 1is forced to
work with students which the tiitbook woul&‘nct deen ‘'normal."

This writer is not advocating that a counselor pose as
8 clinicel psychologist. Rather, it is the sincere desire
of the author that in the fuiure counselors will be able to
garner sufficlent auppoft so that they can indeed devote the
bulk of their time to the entire studeat population rather
then to & small minority. Perheps at that historiec jumcture
the counselor will be able ito andeavor Iin ezarnest to see that
"the best learning is achieved" (166:38) for all children by
more closely racognising ind{vidual interests. Nevertheless,
wmtil that day it seems logical that schsol-counheiora‘deserve
a more cendid and realistic statement reg&rding'the "normal”

student population whick they .are to serve.

TV. The Use of Groups in Elementary School Guidance

A. Man's Development Cannot be Extricated From the group

Copicus research data vividly reveal that some students
need help in remedying sdjustment problems; yet most schools
have dane little or nothing to aileviate or imptomo their
circumstances. What seems to be raquired'is the implementa-

tion of an effective elementary school program for the purpose

of enabling all young people to better meet and cops with
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problems in the areas of human relations and social adjust-
ment. Because all peopie, at one time or another, have the
need for wiso coungel on improving their humarn reletionships,
1t 1s imperative that such programs eschew remedial trappings.
Bagsed upon thils reasoning such prograaus ﬁduld remain aqually
attractlive to all students. The author beliieves that a pro-
gram in small grouy counseling might best Tulfill this demend.

The logic buttressing the aforexentioned proposal is based
on & number of beliefs. Inltially Shaffer and Shoben (180:405)
remind us that "... personality iz learned from experience
with other human beings." Trow, et al. (203:326}) also note
thet one’s attitudes "... have their anchorage in the groups
%o'which he belongs." Proceeding still further Slaveon writesz
that

the destiny ¢f man, savage or civiiizatiom; is

irrevocably tisd up with the group. His growth

and development are conditionaily the group'a

values and sttitudes. In the healithy personal-

ity, growp associations expand to include aver

widening aress and larger numbers of persons.

Where this does not cccur, the perszonality is &

defective one (184:1).
Congequently, because of & person's experience with group
dynamics and his subzaquent need for approval, it would seem
reasenable to asswme that a counselor might sucressfully
utilize group Interactior Lo asaist a troubled perty with
adJustnent difficuities. Rsaearch rindinga heve indicated
that a yersan’s.attitndea caxy e alterad xore quickly by a
change in growp 'propsrties” then by attempits to explicitly
instruct the student (230:327).




B. @roups ars One of Three Current Trends in Guidance

A recent article {5:335} has emphasized that one of the
three current trends in the field of gnldance is the over-
whelming surge in the number of counselers who are adopting
group procedures. Tihis marked increase in the use of groups
in educational settings iz analogeuz to the time period aur-
rounding World War II when the use of group procedures was
sccelerated due to the éearth of psychiatrists needed to treat
servicemen suffering 7rom war-inflicted psychologlcal wounds
(164:159).

Because of the heightened derand for guidance services
in edncatiga, Clancy reflacta that

... @8xclusive reliance on the cne~toeones model

of rendering help is an impossible way of employ-

ing limited professional personnel for maximum

utilization. Recent statistics show that there

are only 21,152 guidaance perscnnel in the United

Statea to serve some 81,910 elementary schools
and some 25,350 high schools {49:98).

Hewer (103:250) also reports that ccunselors are showing

inereased interest in group counseling because of the;
(1) expanczion of cese loads; (2lh1ack of trained
personnel; and (3) possibility that group coun-
seling may be mora effective than individual
counseling.
Furthermore, counselor educators and teachers have both
ranked "group counseling sessions” with students as "highly

related" counselor functions in the elsmentary schonls (35:3-6).

1. Groups Usually Exhibit Face Validity
Although grouwp technigues manifest an sctractive "surface’

appeal, a counselor must guard against being overwhelmed by
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the almost "bshdwagon" image that thies trend has recently
acquired. To accept group counseling on the baslis of proven,
superior qualities in certain situations makes lucid sense,
but it is absurd to embrace it merely because it happens to
be in vogue. QCroup counseling cannot and must not be legi-
timized on the sole grounds of ecomomy (137:23). Furthermore,
group counseling should not be looked uron as something super-
ior to individual counseling. 1In realitiy these techniques
compliment (109:147), but do not supplant each other (99:219).
2. Groups Hsve Certain Adventages

In the course of time, group counseling has attracted
avid adherents and for conpletely valid reasons. Seeman re-
ports that group counseling tends to supply the necessary
conditions for 3deal learning in that:

it i8 a safe environwent; it 1s an understanding

environment: it is a caring environment; it is a

participating environment,; and it is an approving

environment (179:343-344),
Shaw and Wurster‘state that group counseling sessions are
currently being uszd to "... prevent problems from growing
beyond the point where the individual requires special help
to deal adeguately with them (181:28)." Moreover, group
counseling might swpply & reelistic wnd effective lsboratory
(185:290) for fulfilling the recomsendaiions of Dollard and
Miller, who feel that children should receive training in
using "... their mentel skill %o solve emotional problems
(67:202)." Regardless of the motives or reasons that pre-
eipitate the use of grouwp counseling, the final decision must
rest with the counselor (52326). Hopefully, after diligent

study and research, he will possess the knowledge and deter-




Full Tt Provided by ERIC.

: Q
| ERIC

mination to approach this frontier with respect for both its
inherent complexities and its promise.

3. GrouQ'Succesg_Contingent Upon Leader'a Eggertise

According to Dr. Leo Goldman, "group methods of guldance
and counseling seem to have experienced many failures, per-
haps most notably in schools (96:518)." These failures
probebly resulted from numercus causes, but it is rnost
likely that the principle etiology of group failure is the
dearth of knowledge on the part of the leader. Freﬁuently
we hear the terms sroup counseling, group therapy. and group
guidance used interchangeably by sllegedly trained personnel
who should know better. -Because such counaselors command little
more expertise than the average layman, thelr group ventures
are destineé to fail. The tragedy of ﬁhesé fallures lies
not only in the disruption of & group, but in the fact that
these same counssliors often tend to denigrate group technigues
because of their foibles. Despite such frequent disclaimers,
growp techmigues have proven their wiability il the leader
18 trained to implement them properly. Thus, before the author
commences a comparison of techniques and grouwp compositions,
he will attempt to separate and clarify the myriad of group
titles currentiy being used in the fields of mental hygiene
and educatlion.

¢. Differemnces Between Group Guidance, Group Counseling
and Group Therapy

1. Group Guidence

At first glsnce, the task of clarifying and defining

diverse group approaches does not seem to be wnreasonable.
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However, 28 one further delves into the existing literature,
the inherent challenges offered by this assignment begin to
gain prominence. Kogan asserts that there are two factors
which have inspired confusion in the discussion of groups

and they are, "the inappropriate use of inadequate labels and
the failure to specify the nature of the treatment (115:274)."
Also, ome derives little satisfaction or assistance from many
guidance texts due to their confused and often cantradictory
definitions {137:24). Mahler and Caldwell (137:24) believe
that the final objective of growp guldence, group therapy
and group counseling are the same. Ultimately these three
group approaches will serve "... to help youth obtain a deep
understanding of themselves and better control over thelr
lives." The writera continue by remarking that the primary
ways in which to differemtiata between the methods are

. " .. through the technique used and the composition of the
groups concerned.”

Hewer (103:250} contrasts group guldance with group coun-
gseling by observing that the former ié'the more direct of the
two techniques. Group guidance is often used primarily as a
means of disseminating information in the school setting
(93:270). However, group guldance differs'from the regular
clagsroom approsch in that there is an "... atmosphere of
freedom, security, ecceptance and understanding 30 that the
students will be free to be themselves...{207:284)." 'Bennett
also asserts that there aré four general purgosea of group

guldance and they are




1. To provide opportunity for learning, essen-
tial for self-direction with respect to educa-
tional, vocational, and personale-soclal aspectis
of life...
a. To provide opportunity for the therapeutic
effects of group procedures through
a. The perspectives gained from the study
of common problems
b. The release of emotionel tensions, in- -
craesed insight into personality dynamics,
and creative redirection of energy through
grouwp study of these common human problems
in a permissive atmosphere
3. To Achieve some of the objectives of guldance
more economically---and some more affectivelye--
than would be possible in a compietely individ-
ualized approach
L4, To implement individual counseling and render
it more effective through background study of
common aspects of problems and the reduction or
elimination of many emotional barriers to the
discussion of unique agpects of common human
problems,

Because stadents are permitted and encouraged to particl-
pate in the gelection of group topics, many contemporary
jasues of shared concern are introduced during the meetings.
Willey believes that group guldance should play a role in
helping students discover "self-direction” through mutual
cooperation. Furthermore, Willey declares that group guld-
ance gessions can both augment & personts sensiti&ity toward
others and afford "... therapeutic benefits for such children
as the shy and submissive or the overaggresaive and hostile
(211:324." Anderson snd Schwidt (6:56) perceive group guidence
as & means of bringing teacher, counselor snd student closer
together through joint efforts. "These clcae relationships
of mutual understanding and purpose provide...children
genuine opportunitles for growth (6:56)." Thus, exhibiting
charecteristics of both didactic and affective relationshlps,
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group guldance would catensibly occupy a middle position
between classroom teachlng and group counseling.

2, Group Counseling

As in the case of group guldance, various writers and
experts have attempied an accurate description of group
counseling. While the defimitlons vary in scope and depth,
the author has ascertained that there are select common come

ponents in nearly all of them. One of the most salient and

omipresaent aspects to be jocated in these descriptions is

the concept of security within the group milieu (22:97, 51:133,

117:353, 137:24, 15231160, 166:166). TImpliicit in these writ-

ings was the idea that since the individual is guaranteed
sefety within the group, he should feel sufficiently secure

to “... experiment with change (152:160)." It is apparent
that such a2 pandition ia an esasential prerequisite to increaged

self-knowledge becanse

all effective learning involves personal change
and the most efizctive kinds of learning sesm to
be those in which the learner is the initiator
of the change and involves himself in active
commerce with the learning materials (88:76).
Ia the case of group counseling, the "learning materials" con-
sist of human beings within a dynamic aoclal setting.
A second recurring cheracteristic in these definitions
involves the concept that group counseling is preventatlive
{93:270) eor developmental (16637166, 220:326) in nature, Peters,
shertzer and Van Hooae assume that because counseling is for
students within the “normal range of adjustment," its emphasis }
will naturally be on "... development rather than cure (1663166) ." |

David Zimpfer holds & similar view and asserts that group coun=
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seling shouid be coacernsd with such developmental tasks as
"eoo 8lding students in thelr wvocntional, educavional, soclal
and yersonal developuant and adjmﬁ@mﬁnﬁooo(QﬁﬁgBQﬁﬁﬁ” A3 a
consequence, group counseling can be viewed as concentraiing
on the prevention (93:270) rather than the remediailon of
student difiicuities,

A third group counseling charscterisitlic Lo energe regulsrly
is the idea that group members autually assist each other when
discussing their own problems (52:355-56, 69322, 93:270, 1173353,
166:166). Meny aubthors Delieve that ag a result of guch help
each group member 18 enabled te derive more From the sesaions
because each will conbribeis knowiedge and opiniocns, Suech
a setting, accovrding to Peters, Shertizer and Ven Hoose,
provides for "... more adequate problen selving schivities...”
and the phenomenon of "collective Judgement (166:167).7 Cohn
and Sniffen (51.:133) assume that each person will gain the
opportunity "... to help others discuss common foeiings withe
out losing thair individual identity.” Wright (216:552-53)
also declarss that it is beneficisl for mewbers %o participate
and be of mitusl assistance. Some experts heve revaaled that i
cooperation and participation can definitely accelsrate the
helping relaticnship and im this sense, each member is acting
a3 a counselor Peor the group (117:353).

Another consistent charsctecistic foumd im group counsel-
ing definitions ceoncerns the houogeneity of the problems dis-
cussed (52:355-56, 865681, 216:552-53). Soms counselors
prefser to work with a group in which all membars have simiiar 4

problems {216:552-53). Such workers heve deduced that a
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common problem will help to link each member and thus will
further insure group cohesiveness. The mord cohesive a group
is of course, the more secure the problem solving environment.
By selecting pupils from the "nmormal" school population, it
is believed that a homogeneity of problems or conerns will

be guaranteed.

A £ifth group cownseling characterisiic focuses upon
group leadership. There is & general consensus anong group-
counseling authorities, that the group leader shouid be pro-
fessionally trained in group work (523356, 216:552-53). Alsc;
it is agreed that the leader is to bshave as part of the
group and not as & seperate entity (216:552-53). The coun=
selor is to function as a catalyst to stimulate interaction,
while carefully refraining from doinating the group {(1173353).
Kinnick (117:355) states that perhaps the counselor's control
is primarily ". .o OVEr himgelf, that is, he tries to keep hls
natural tendencies~=to play the role of authority--from inte.-

fering too much with the developing grouwp pqocese." Essenti-

ally, these authors are stating that a leader who exercises
the authority and control of a teacher in a group counseling
sessicn is tantamownt to a counselor who disciplines a student
whe has referred himself for counseling. PFor a group leader
to walk the fine line between control and dominance requires
great patience, knowledge and expertiss.

To characterize the preceeding discussion of group=coun-
seling characteristics, the author would like to quote E. Wayne
Wright's concept of "multiple" or group counseling.




1, All members of the group have a common
problem,

2, All of the members identify with this

common element which has real meaning for
then.

3. The counselor functions as the leader

of the group but does s¢ frem within the

oup .

ﬁf A permisaive atmosphere favors free

expression. ,

5. Interaction and mutual help among wembers

is essential, and membsrs have the opporiunity

to evaluate pressures created by the group

situation (215:350-56).

Since group counsaling is fast becoming a most potent
force within the field of guidance, it is important that coun-
selors fully realize the advanteges and disadvantages to be
accrued from its employment. Initielly Gazda, Duncan and
Meadows (€9:251) have made public certain advantages which
they feel group counseling holds over individual counseling.
They believe that group counseling:.

(1) approximetes a real life situation and repreaents

a commmnity of peerz through which each member can

test reality, obtain feedbvack, understanding and

acceptance of others...; (2) enables more clients to
be seen at & given time and is then more eccnomical
and provides for betiter use of the counselor's time;

(3) provides for mutual assistance, especially group

support through the sharing of common interests,

leading to problem solving for personal and social

growth (89:251).

Wright (216:554) egrees that the above values cen be found
in group counseling and further comtribukes two additiamal
advantages. He notes that through group interaction a
counselor can identify students who might benefit from
supplenentary individual counseling. Furthermore; group
counseling can serve to "._.. advertise the availability of
counseling and prepare the individusal for additiomal coun-

seling."” Cohn, et al, (52:257), assert that "inherent ...




o - I
i AL AN S e = o L %

M@g(?}

in the group situation is the opportunity for an individual‘'s
protective withdrawal." Hence a child who is not yet prepared
to verbalize certain aspects of his concerns can, with impunity,
withdraw into the security of the group until the time seems
more propitious for his contributions. Finally, Ohlsen
(152:160) and Peters (166:166) join the others in reiterating
thwat the preceding advantages can indeed be derived from
group participation.

In contrast to the above disclosures, certain writers
(166, 216, 89) have commented thet the effectiveness of group
counseling sessions can be curtalled by numerous disadvantages.
These limitations include:

1. The inability of some students to relate to
the common element or problem, thus never
really to feel part of the group.

2. The need that some individuals have to identify
with one person (presumably the counselor) than
to be able to relate to or interact comfortably
with a group of persons.

3. The probability that there is less warmth or
closeness of relationship between the coun-
selor and individual members.

4, A danger that the relative safety or anonymity
of the group, and the expressions of other
group members may lesd some individuals to
experience catharsis or disturbing insights
too much or too rapidly toc be adequately dealt
with in that particular session (166:168).

Gazda, et al.(89:251), feel that another limitation results
from the type of people who can benefit from group work.

Group counseling is seen as being inappropriate "... for some
problem-types; for example, "seciopathic of psychopathic
children,” and "the severely disturbed." This would definitely

necesasitate that a counselor exercise kxeen judgement in

selecting group members.
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3. Growp Therapy

A8 in the case of other group activities, group therapy
also suffers from disparate definitions. Margaret E. Bennett
views group therapy as the "... most intensive form of group
procedures (22:3)." Bennett goes an to eadd that

the therapeutic and adjustive effectz of this

intenaive group therapy for lndividuals with

T e Saieaa ot rolessed "

tension and improved adjustment that can be

observed in group study with individuale

facing more usual adjustment problems (22:3).
Such educators as Peters, Shertzer and Van Hoose coumment that
"participants in group therapy usually exhibit emotional
disturbances that incapacitate their educational progress
(166:165)." These authors go on to pronounce that group
therapy differs from group counseling in three ways. Theiapy
groups &are concerned with more serious behavior, the topics
are less structured and "... the leader is skilled and trained
in psychotherapy (166:165)." Shaffer and Shoben believe that
group psychotherapy adheres to the overall pattern of indivic-
ual counseling or paychotherapeutic troatment "... except
that one or more clinicians meet with two or more clients
(180:540)." Baruch maintains & position analogous to those
preceeding and articulates that in a group ".o. the thera~
peutic relaticnship is not on a one-to-one basis, but on a
basis of menifold shifting intermrelationshiﬁs (20:271)."
Slavson {184:184) adds that "group therapy like all other
types of mental treatment, seeks to reduce the inner stresses

of which undesircable behavior is only a sympton." He further

goes on to report that group therapy "... seeks to recoandition




the ego structure {184:184)." Through primary experiencs,
Siavson has learned that

the ability to withstand innumerable minor and
major frustratione in life is essential for
healthful 1iviung. Group life demands that we
inhibit and contrel our behavior to conform
to culture and to capalize it into acceptable
and congtructive effort {184:219).

a, Transference Phenumencn ia Group Fnerayy

A rmgtion which often arises when one discusses grougp
therapy pectaing to the manner in which the phenomenon of
trensference cen be handled or managed within a group milieu.
This is of course an extremely germane query because 'the
axpreasion of hostility toward the therapist in the transfer-
ence relationship is 8 primary requirement in psychotherapy
{183:21%." Many peopls honesily speculate whether it is
possible for meaningful relationships to be established be~
twaen ths therapist and the various group psrticipants.
Slavson (184:137) reminds us that "the primary condition
of psychotherapy 1s that the client mist establish a posl-
tive relationship with the therapist." Nevertheless, in
apite ol the fact that tha therspist ls handicapped by the
minber of clientes in the group, he 18 also assisted dy the
grouwp members themsaelves., "In groups the expression of
hostile faellogs 18 greatly faclllitated because of the
support patients give each other (184:21)." Stermbach {191:104)
reports that both the positive and negstive transference intere
achionsg are sased by other groug menbers, Regardless of this
factor, the assgistance is noet epough to nelp an ludividual

negotiabe o complete transfereace relwbionship (183:81).




Slavson, however, feels that "there are a numbsy of people
for whom this is not absolutely necessary even thaugh 1t
might be desireable {184:52)." JFurthermore, shy and timid
people may even achieve & transférence relationship more
quickly in a group setting than in a one=to~one environment
because of the support received from others (184:21). 1t
should also be observed that more "counter-itransference
rea@onse“ is evident in the group situation due Lo the many
conflicting velues and beliefs {81:190}. Thus the theraplst
must be especially cautisuz of his own values when working in
a group situation (37:67), go as not tc let the behavior of
others distraess hin,

b. Advantages and Disadvantages of Group Therapy
Group therapy has realized wids acceptance and expanding

support in the years since World War I1. Mental health
workers, who utilize this technique, realize that while it
is not applicable in all cases, it ~oes svidence many advan-
tages over individual therapy for sone people, Shaffer and
Shoben have listed four general areas in which they fesel that
group therapy is superior to individual treatment. Initially
they note that 1T 1s econoni.cal becsuse it provides a vehicle
for reaching greater numbers of 1ndividuals in need of help.
They also heve learned Lhat during the therapy sessions

" clients can discuss similar problems." A third advan-
tege is thai many of the people in therapy "... are socially
jneffective, then are placed in a situation where potential

for intersction exists.” These pecple seen to realize quicker




RN
A )

benefits becsuse of the grow's social wmilieu, WFinally they

state that

group therapy permits the indlvidual partici-

pants to feel they belong; that they have

membershiy in some group where they are valued.

The sense of belonging makes individual behav-

ior more neaningful and therefor heightens

the motivation te improve individual adjust-

ment (180:541}).

Sternbach observes that group therapy helps the individual
in treatment because it "... accelerates the regression as
well as progression of treatment {191:112)." This is accom-
plished by forcing the client to yleld to "... infantile
desires and accepi necessary emotional frustration“ as well
a8 sublimation (191:112), Sternbach also notes that a person
derives valuablie support and membership status from the
group (191:112), Slavson (183:89) continues by saying that
"reality testing i8 a major process in psychotherapy..."
and certainly the reality of a social situation is more acceg-
gible in a group environment than in an individual relatisnship.
Ginott also recognizes the important role that peer evaluation
plays in group psychotherapy (92:4). Final, Joel and Shapiro
(113:77) state that "... social reality testing..." is an
integral part of the actual therapeutic sesaion #nd is an
important elemsint of tha therapeutic process from the begin-
ning."

Upon further reviewing the literature and research the
author located an article in which Super (197:504-05) listed
certain common @1emen£s te he found in group psychotherapy.

Yhese elements were:




1. Freedom to dlscuss problems with sympathetic
persons of similar problems.

5, Feeling of support from and oneness with others.

3. The clarification of feeling, whether as the
result of reflection or of interpretation.

4. The development of insight, whather as the
result of taking responsibility for working
through one’s feelings or of interpretation.

5., The feeling of ability to face life’s problems
which comes Prom having put them intc words and
achieved an understanding of both one's own
fealings and of the attitudes of a number of
other persons (197:504-505) .

Bettleheim and Sylvester (28:685) also acknowledge certaln

perauasive factors which prevall in a group situation. Group
influances permit sn individual child to "experience safety,"”
to consolidate his status, to acknowladge and integrate
hostile tendsncies, to integrate "... diaparate tendencies..,"
to be abla to Face a trawmatic past through strengthening the
present, and ts belong to the group &3 an equal member. In
addition group therapy affords the therapist invaluahle oppor-
tunities "... to observe a greater renge of behavior and
interaction within the therspeutic situation (129:154).°
Although group psychotherapy is of great use and effec-
tiveneas, it does;, of course, display certain shortcomings.
The disadvanteges %o be found in this method are important
to both acknowledge and respect if one aspires to bscome a
successful group therapist. Bettleheim and Sylvester affirm
that a group can only exerciss a therapeutic influence on an
individual when "... group members have entered into inter-
personal reletionships with each other (28:684)." It 1s also
known that some individuals do not posssss sufficient ego-

strength to haszard participation in a group situation and for
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then group paychotherapy is not a viable alternative. The
limitetion of the transference relationship has previously’
beenn alluded to and, of course, must be viewed as an addi-
tlonal disadvantage. Finally, Shaffer and Shoben (180:5U41)
report that group paychotherapy 1s "... less effective in
resolving strong personal conflicts."

4, Iabels and Descriptions of Grou: Methods are
Tnadequate -

Even though the author found the mental health literature

replete with definitiona of both group counseling and group
therapy, soue practidﬁera deem these descriptions to be
inadeguate. Diamont, Todd and Robinson report that they
have discovered most definitions of psychotherapy to dbe

" .o raise gerious doubts

very ambigucus and hence, tend to
about the sxclusion o counselors from treatment programs

(62:110)." Cohn, et al.; remark that Chlsen and Proff

" eso consider group counseling and group psychotherapy to
be synonomous, buit prefer the term group counseling to apply
o working with rejatively normel pecple in a nonmedical set-
ting (52:355)." In addition, Nicholss Hobbs contends that a
thorough exanination should be comducted to determine the

ooo PO88ibllity of giving special training to
specially gualified teschers, personnel workera,
mi1istera, and psychological techniclans so
that we may greatly increase the number of
persons who are competent to oeffer therapy

(107°1715
Finally, we are reminded that although the deciared purposes

1"

of small groups may vary significantly. voo 4% general they
vend toward helping youth understand thelr comflicting feel-

inges and toward making them feel that adults, in at least
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one instance, care sufficiently to try to help them (137:63)."
a. Not All Experts Agree With Definitions

From the information documented in the preceeding para-
graphs, it seems reasonable to conclude that not all mental
health workers are in agreement as to the precise definition
of group therapy. This dissension also provides the impetus
for one to ponder the validity of certain occupational pre-
scriptions usually placed on the school counselor. Counselor
educators generally concur that guldance workers should not
attenpt to conduct group therapy sessions. As an alternative,
these experts announce that the counselor may engage in group
counseling sessions with members of the "normal” atudent
population, However, Lifton paradoxically reveals that

.00 group therapy in an educational setting is

here considered to be operating in any group

where the emphasis 13 upon providing group

members with opportunities to explore thelr

own feelings and attitudes; rather than upon

the imparting of information (130:156).

Thus, by virtue of the above definition, the school counselor
is indeed engaging in group therapy whenever he conducts a

group counseling session.

b. Differences end Similarities Often Semantical

Judging from the preceding remarks, 1t would appear that
the debate concerning what censtitutes group therapy and group
counseling is partially exacerbated by semantics. The only
apparent differences betwesn the methods are that: the
therapy group contains & more atypical segnment of the popu-
lation; and the therapist has more advanced psychological

training. Some logical cormllaries from the above conditions
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would be the augmented emphasis on remediation, the protracted
existence of the group, and the increased level of affect.
Nevertheless, analogous processes could be expected in a
counseling group bdut, to a more limited degree.

Because 8o many descriptions of group counseling and group
therapy lack conciseness and precision, the author believes
that the two methods share more resgemblences than differences.
Hence, in the ensuing pages of thig project; the terns will
be used jointly to depict how such group methods can be
successfully employed in the elementary school milieu.

V. A Review of Group Counseling And Group Therapy Literature

A. Group Technigues Experienced Fortuituous Beginnings

The practice of employing group methods in the field of
mental health witnessed its crude bﬁgiﬁﬂinga~in Bcaton, where
Dr. J. H. Pratt (107:532) attemﬁted to orient tubercitlar
patients in groups rather than 1ndividuallyo By amending
the orientation proncedure the Doctor hoped to reduce the
patient waiting lists, which had grown extensive due to the
dearth ¢f medical personnel. During the course of the exper-
iment, Dr. Pratt observed that his efforts were experiencing
more extensive resulta than he had originally intended. As
a consequence of this venture, Pratt learned that simple par-
ticipetion and interaction so stimulated the patients that
rehabilitation assumed an almost competitive spirit, Moreover,
the ramifications of such group participation were actually
manifested in accelerated rates of recupseration on the part

of numercis patients,
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Although the value of group interaction was lnitially
realized under Fortuitous circumstances, group technigues
tave progressively earned increased acceptance and proven
their worih in manifold ways since the days of Dr. Pratt.
More specifically, group counseling and group therapy have
gained heightened popularity in nearly all phases of mental
health. Hulse (107:547) reflects on thelr positive contri-
butions to mankind by noting that

individuais successfully treated through group

therapy lsarn to understand and to control

prejudices and personal llkes and dislikes and

to use, in human relations, the unifying real-

ities of the present instead of the dividing

fantasies of the past.

Festinger (T71l:513) pestulates that human Interaction must be

fgcilita&&d if man i3 to ever peacefully exist on thils planet.
Ta addition, Shaw and Wurster (181:28) assert that group
gounseling in the schools nust assume & more preventative
posture 1f students are to garner th& skills necegsary to
m=et and cope wlth life's pr@blemso

Por iilustrative purposes, the author has elected to

review seversl ressarch endeavors which lucidly evidence the

varsatility and effectiveness of group counseling and group
therapy. Horafully, these studles will provide educators
with additionsl inelght and knowledge regarding the applica-
tion of growp mebhods, The awthor is fully cognizant that
the situations and facilities depicted in these repoxris are
not ofter, and sometimes never, presant in typical school
settings. Still, most of these projects contain valuable
information frow which professienals, in all facets of educs-

snd mental health, can benefit. Furthermors, Ohlsen and




DeWitt {153:335} remind us that while some of the research
concentrates on atypical segments of the population it never-
theleas "... does provide guldes for working with students
who have ordinary everyday problems.,"

B. Group Counselingz and Gro Thera in Extra-Educa-~
tione) Settiaze s, 225 2

For a number of years children have recaived help in cop-~
ing with their adjustment problems via small group counseling
and therapy sessions., In most instances, however, these
endeavors were discharged in extra-educational environments.
It is interesting to note that the goals of some of these
groups were not always therapeutic‘gggagg, As early as 1940,
Altshuler {2:196) commented on the suitability of group
psychotherapy sessicins for dlegnostic purposes. Altshuler
further elaborated his beliefs by announcing that group
psychotherapy yieided "... unlimited opportunities to study
the individual patient in his impromptu reactions toward others
and thﬁ; form a better idee of his conditiens and problems."
In later years Reisman and Lee (171:634) declared that a
child's conduct in a group situatlon could "... provide inval-
uable assistance for interpreting a child*s behavior to |
parents." Currently Churchill (48:582) has outlined how the
Pittsb urh Child Guidance Center operates "diagnostic groups"
for the expressed purpose of evaluating "... the problems of
each member.” Such groups usually comslst of about six
members of the same sex and meet for a total of four sessions.
Churchill belisves that the group itself is useful as a
" . vehicle which provides observable experience.” Despite

the declared purpose of any group, howgver, it 1s important
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to remember that "the primary concern of the group worker 1s
the individuel within the group rather than the group itself."”
Certain agencies have recently discovered that group

counseling can be effective in helping foster children discuss
and examine mutual problems and concerns. Watson and Boverman
{209:70), working with preadolescents in small groups, report
that the plight of foster chlldren can "... be urought into
sharp focus and reflected meaningfully through sharing in

the groups.” The suthors also belleve that such groups coulid
further service the sponsoring agency by augmenting its per-
ception of the children's true needs. Woodrow Carter (U47:26)
involved adolescent foster children in bi-weekly group coun=

seling sessions and found that while this technique was

definitely beneficial, it could by no means be congtrued as

a device to save time. On the contrary, Carter discovered

that while the group sessions were successful in candidly
commmicating the problems of foster children to the ageacy,

: they also succeeded in creating "... the need for more services
: (47:26)."

Children under residentisal care have long been involved
with small group counseling and therapy as a regular part of
their therapeutic treatment. Fineberg and Johnson (79:808)
initiated a group program in a children‘’s hospital because it
was felt that those youngsters who were confined for prolonged
perlods of time lacked an "... adequate opportunity for
pggresaive expsriance and were not adequately atimulatea for
emotional growth (793808)“" The authors limited the group

to preschool children and held one session weekly for &
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pericd of two hours. Each meeting was conducted in a play-
room and the group worker allowed the children sufficient
latitude so that they might interact in a vigorous and real-
istic wanner.

Dr. Bruno Bettleheim has for many years utilized the
influence of small groups to bolster the therapeutic atmos~
phere in the Orthogahic Schoel. Bettlsheim has learned thet
groups cen cily be effective in influencing a child when
each member hes "... entered into interperswal relstionships
with each other (28:684)." Moreover, Bettleheln posits that
genuineg growp coherence can cause the group attitudes at &
given time to take precedsnce over the attitude of an indivi-
dual (285688). Dr. Bettleheim concludes his statement by
nbserving thaet "... in a non=-threatening milieu, children
expgrience security because their need for predict&hi& gra-
tification within 2 consistent reference frame 13 vniondition-
21ly met (28:692)."

Finally, children reslding in psychotherapeutic hospltul
wards have lent addibiemal credence to the comcept of the
inherent value of humen interaction. Researchers have discerned
that certain daep snxieties emerge soconer in simple day-to-day
1ife situstions then in individual therapy sessions (193:312).
Thus, in order to cepitalize om the value of this interactiong
grouwps of children were organized as an official part of the
treatment Program.

Co %%m 5 Counzeling and group Therapy in The Secondary
2 oa'&s

In the past few years, the use of group counseling and

group therapy in the public acholis has shown signilicant




gains . Seconlary scnool students have oeen involved in many
growp studies which have concentrated on topics ranging from
ynderachieverant o hvman relaticns. In faet, lately it was
" .. suggested that group couwnseling...may efford a means by
which the school and the couansslor can help culturally de-
prived students find and effect ways to deal with coo' thelr
pather truncated identificetion with school and education
€?1315§ﬁ Hence, in the enauing peragrephs, the author shall
veview numereus studles employing grouvp methads which have
hean conducted within both secondary and elenentary schools.
fne ubigulious question, which has ingpired & number of
research «lforte since the inception of group work, dsals with
the eftectivensss of growy counmseling as opposed to that of
individusl counseling. Keeping thls guestion in mind ,

b odeaigned & seudy wsing "multlple counsel-

fi

Froehlich {86:081
ing” technigues to work with high scheol seniors in groups
of four to aiz members. Freenlich {86:681) outiined ‘multiple
comppeling” as "... a procedure in which a counselor works
gimpltaneousiy with several couwnsseleas manifesting syuptoms
of at lsast ome problem in common.” The study used as &
yesearch critericn the differsnce bebtwsen selfl-ratlngs and
actusl tast scopes. Freehlich concluded from this work thet
ths actual date do "... nobt susport the claim that counsele
ing must be fadividual.,”

Anobthey interest ares of grmupwmﬁﬁh@dﬁ reseerchars concerns
the effsetivencas of group counaeling im pesitively sitering
grade-point svereges. Megzano (14752240 conductad a project

wolving groupe of low=mobiveted; male hlgh gchool students.




PR L RN T eesTEe e e o o o o e e e T T T T T

o ey K, following Ch

‘% y .y i"lﬁ - poowtw {« 5%
‘e
b i - " tl‘{g & a‘“ + |;a’& ‘2‘1
\ ' ¥ 8¢ . n
":qa‘ . ot Tt ‘)L‘\ P | iR v bﬁ%‘f y

s gtk canb Lo s shpdens s Co Tae Juahe T < Rowian T gad
Pt amesigs aiaeew o380 An o LB effr et e R v pedlai o0 PR
e ey He DS Dsodvedt t oy T At I STECINR N ORI R P Al
RS EUUE R RPES. I . aoamewe OF 4 matrog® s "LLI{E‘* TECRINETT VI B % SR T ) X
S RPIRNIE-R 5 PR I-3) | S R CYOR /4 § WRCREPPY f O R T - 'y CO LI Ut P

Az TN 3 st R BEvean s [&'I,,’“:‘), foo sk 0 T g y nl @y
vl gt st Yy Poeoaeeed Waon cebarmialeg, oo #8Uitedey al el
oo WDl RSB heor by Ol Dl SR V) Bgnt 20y mmahitms 0 &
g et el K ?%@c;t"l!iii:a i)iﬁ Sl s (,‘xk iy

sy Dk -‘».-iiéfi'wfﬁég”@’v*,sﬂ;:“i ‘W&m woNE Rat G o e unae lors

ot oty Cwgnthle ASPD g 1R PYInE ackeat b Kgrouied,

wd G 0 g q;u‘ RS LE S N TR mmgh?z,.
sl G CTegs e eap BEEL e el A.,T Lo Brenn. VY Wt adeguai e

\k
CN

oty b aLoRs s Trsilaiogt, miy Be gt by B ferforn
%E@ Fighivae 0 b o teo@rdeisl 0201118 .

D groun conristes of Socl e Adgho wsmbhacs and the oied
Erogyan Wi coaedare d o T ae yeaea,  Tua exsiledt gosl of
Las therany "o way bo daccssse wslad st of tha group
M@ P8, 0 o Thieoweh the fmrovemest of persuald remblonahild,

selloconcephe, aad ny bolstering "reality-testing { .0.:“,..2)
The cesnlbs of this study ... Hend to ﬁzuxg@cw% the valdgy of
proun thevapy in the schond setbing (65:113)." Still anothwur
result was the revelaticn what ... cowmselors in the public
gohools, under cerdain coaditiens. cas uverforu as peyeho=
therapists desling with confiiehs of onetianally dlsiuvrbed

chiidren (62:113).°
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Additionel studies conducted in secondary schools have
revealed that groups can be affective in promoting: &an in-
creased valuing of self (39:170); an increased "... valuing
of others...{21:749);" and an improvement in citizenship
grades (463122, 60:142-145)., In addition Ellovsky and others
have discovered that no significant differences exist bestween
the effects of groupy counseling and indlvidual counseling
upon the development of realirtic vocational objectives
(34:365). Pinally Zimpfer enphasizes "... that more accurate
assesznents of chianzes in the abtitude of an individual nmay
be made from his Anteractional behavior than from his self-
report of prograss {219:706)."

Do g_z_'ggl(:onng%}‘,’inﬁ and Group Therapy in The Elemantary

Ccnoo

Much of the gzroup work sponsored in t(he elementary schools
has been dome within the past ten yeara. As in secondary
education, the variety of research is wide and the resuvlts
often debatable., Nevertheless, group counseiing sesms fo
be avidencing ycogrenss &ad the quality of the varied progrems
has shovn imgrosvement,

Gabriclson {87:3%2-34) reporiad om a project conducted in
Montibello, Californie, for the purpose of heliping emotionally
disturbed bYoys and girlis., Children falling 1nfo the above
cetegory were parmited to volunteer for participaiion in
small {i.e., five or six members) "activity group" for one
hour per week. The groups were not to provide therapy, but

rather to guarantee "... a corrective emotional experience
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within the school setting (87:32)." It was hoped that through
these experiences, the children would be motivated to cultivate
new interests in education and consequently commence to
". .. identify with school and teachers (87:32)." The author
reported that these groups veemed to be successful in helping
the children to release whatever had "... inhibited their
constructive drive {(87:34)}." As a result the students were
able to

.o olearn to use materials end deal with other

children and an adult in the friendly atmos-

phere. . .where making mistakes, breaking things

and being noisy, are not aerioug offenses (87:3&)0
Although the assemblages were termed 'activity groups'", they
nevertheless incorxporated many of the attributss and qualities
of amall counszeling groups.

Stormer engeaged In a group counseling project which studied

seventy puplla 1n gredes three through five who were defined

by teachers az "

0ao POSRible talented underachievers or
dysfunctioning children (194:241}." Youngsters who displayed
symptoms of scclal and emotional adjustment difficulties were

given prierity status for inclusion in the study. The selected

students were then randomly pilaced in experimental or control
groups. Time modules of forty-five minutes were reserved for
weekly group counseling meetings. These groups were kept
small and ranged in sigze from five to seven members. In
addition, narents and teachers of the children met in separate
weekly meetings (19l:242), The findings of this project
indicated that the cxperimenial group did significantly bene-
£it from grouwp counseling. The results ravealed that experi-

nental group mempers ".,. felt less anxiety, were more self-




reliant and less nexvous, and saw thelr parents as accepting
them mere as they ave {(194:253%.," These pupils also were
".ovless aggressive, had more of a feeling of belonging, and
had better achool relatlions (1942533 ." Moreover, Stormer
indicated thaft

post=testing with 2 behavior and attituede inventory
raveeled a much healthieir attltude and behavior
around home, lesy conflict and anxiety, more
responeibility taken and better intvrafamily rela-
tions. In school there were ghifts in a deslred
direction {from botl withdrawn and aggressive
behaviors of ztudents., There wsas alsc more ner-
ticipation in clase, fewsr dlsturbances, better
classyoom atmesphere, development of seif-respect
and confildence, snd improved classyroom work and
study hablits, there was also legs fear cf meking
migtakes and a tendency fo be morve Flexible und
open (1943253} .

The Llitersture devobed to growyp work is »ife with etudies
concentrating on the predicanent of underachlevers. Ney
{151:293; conducted a mulbiple counssling project and dealt

apecificelly with wndsr-achleving sixth-grade puplia. Ney

limited group sise to gix bu fen membars and esch group med
for a total of twelive weekily sesgslons of forty minutes dura-
tion. Sevegrel oubcomes of theas nestings were that students:
evidenced pride in group dscisions; believed that they hed a
part im ",.. helpiag solve some £ QIO probiens;” and sppeared
to ba "... xore sebtled in thelr class on deys groups met
{151:293) .

Ohlser and Guzda {(154:78) attempted to work with undere
achieving fifbhegrada puplia ia grovps of sevean Lo eight
members, Albbough the resulis were deemad disappolinting by
the aunthors, significsnt gains were reslized in arsas concerned

with "... increassd congrusnee beitween real and jdeal self




(154:79)." Ohlsen and Gagda felt that two reasons for their
discouraging results were that the sample was too small and
the groups larger then optimum (i.e., five to six members)
(154:81). The authors also remarked that fifth graders
suffer from a paucity of "... independence and the adoles-
cent repertoire of social skills to cope with life's problems
(154:81)." Consequently, it 1s incvmbent upon adults to seek
additional responsibility in helping these youngsters to work

through their developmental problems.
Cohn and Sniffen (513133) sought "... to study the tech-

niques of group counseling as it applies to eight seventh-

grade boys who were underachieving and demonstrating acting-
out behavior." The atudy lasted twahty weeks, with the boys
meeting for two one hour seasions per week. During these

meetings the pupils were encouraged to communicate their

feelings in the group with impunity. The boys were also

permitted to "... test reality..." and adopt unique formulas ;
for confronting situations "... without fear of punishment

from authority figures {51:133)." The group members were

presented with opportunitiea to assist others with common

problems and to contrast and evaluate their past behavior

with their current actions so that they could "... make the

decision for change in a more pusitive direction (513133})."

From these interactions certain group members were enabled |
to more accursately picture themselves. Some tended to become “
increasingly attuned to other member’s feelings and others

also learned to depend ".. less on physical aggression as

a sign of physical worth ... (51:136=37)." As the group




progresaed it evolved its own form of salf-discipline and
the individual members bhecame mors positively alliéd with
the values of school {51:136-37).

Gale Jensan concentrated on working with underachieving
second, third and fourth grade students via group counseling

techniques. Through growpy involvement with these children

she hoped:

1. to discover social relationships operating
in classrooms; and 2. to enable these students
%o scquira insight and understanding of the
relatiomshnlps so as to previde & chance to
change them if such & way that the energies
of the pupils can be re-directed inte their
class work {112:287).

Along with four one~=hour group comseling sessions per week,
each student also racaived four hours of speclal instruction
weelly {112:287). The groups varled in size from four to

six wmembers, and the program was conductad Tov approximately

sixty to eightly periods per year. Some positive individual
results atirituted to the study were: improvements In aca-
dendc subjectz by moei students; increased interest in educa-
tion; and improved interactions with thelr classmates. From
the findings Jenaen concluded thet

pupils whoae progress ie being affected by social

relationshlp problems can be rastored to adeqguate

clagsroom performance within reletively short

pericda of tine 1f the right counseling is given

at the right time {112:250).

Group influence hes also left its mark im the literature
through studies not specificnlly focuzed on adjustamant
problems. Styrickler ascertalned that group counseling could
be effective in improving the "... achowl and social attitudas

amcng retarded readers {195:513)." Roland McCleary axmounced
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that small groups could sid isolated chilldren by providing a
psychotherapeutically oriented environment {1365353=51).
Furthermore, Waterman, et al. {208:399) determined,while
testing fourth graders for physical fitness, that children
who were encouraged individually dsmonstrated less 'camara-
derie" than group motivated childrean. Students motivated as
s group also displeayed more comfidence in thely own ability
and pradicted higher scores &han they could actually achleve.
The aforementlioned research findings represent only a
fraction of the work which has heen ccupleted using counsel-
ing and therspy groups. By awrveying the 1iterature, the
author desired to accentuate the multifaceted employment
of group tecimnigues., While 1t 18 true that expariments
describing group effects upon & pearscn’s attitnde, behavior
and perception have been incomclusive. Olmsted (159:68)
affirme that most studies have revealed that indlviduals
gre more liksly to receive posltive stlmmlatlion in the
presence of others than when alone. Hence, for this reason
only, a coungelor can illeafford to igoore the potentiallity
of the groud,

E. Group Counseling and Uroup Therapy Must Adapt teo
Meeu the o Neads of the Partilcinants

In previous ysars, the bulk of research endeavors incor-
perating counseling and therapy groups have concentrated upon
studying middle-ziementary and secondary students ag opposed
to primary school children. Although & subtle default 1s
evident in the sras of research, Glanz (93:295) has clearly
articulated that growp counseling is a "... helplag device

for persons of all ages." While asserilons zuch a3 the
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preceding aay serve to buoy the asgpirations of counselors
contemplating the use of groupe in elsmentary guldance, 1t
is not sufficiently comprehensive for purposes of this paper.
According to Merle M. Ohlsen, guidance workers should remenmber
that

though the same basle principles <f' counseling

apply to all ages, the counselcr mist adapt

his techniques to his clients scocial and emotional

metuariity, their pzevjmus experiences in groups,

and the development of thelr comsmunication skills
{158:345).

Consequently, the author has found 1t necessary to precisely
deternine and sasiect & group wethod uniguely sulted %o the

needs of children in the five to seven year range.

1. The ﬁiﬁ gg Flfy Meteriels is Recommended for
ng Primery sSchool Children

Groups invelv:

TEY IR

#niie 1t has been inferred thet group methads are perhaps
auperior o individual treatment when a child’s probliems are
grounded in soclal adjustment (11:26); it has alsc been ested-

lished that young chlildren usually "... lack the verbal skills

needed to participate in conversatlonal psychotherapy {180:542)."
In attempits Lo regolve this dilemma, many scholsys have pree-
scribed the presence of expressive play materials wiithin the
group counseling environment. Such a plan encourages a child

to reveal his problens through his mode of play, which, like
everything else 1n his life, has bmen "... influenced by

what has gone before 1t (111:12)." Axline couments that

"play therapy is based upon the fact that play ies the child's
natural medium of seif-expression {11:9)." Byrne (43:223)

adds that play wmaterials nave been used "... with elementery

schoel pupils who generally are not able to deal adeguately
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with their behavior by means of verbal symbols, cr who cannot
31% still leng enough to try to talk about their behavior."
Jackson and Tedd {11l:141) declare that "the child 'lives!
through his toys, he feels through them, he uses them in
their variety of mesnings," Moreover, "the meaning of the
child’s play is determined not by what he doesa at any parti-
cular moment but by the wholz sebtting, lncluding his life
story and family circumstances {111:53)." Thus, the group
leader must be 1n possesaion of sufflcient knowiedge regard-
ing each group participant snd mast be careful not to over-
generaliza or overanalyze & child's symbolic acta (111353},
Furthermore, it is important to reanenber that the use of
piey maverisls in g0 uUp counseling reguires mastery rather
than myaticiﬁmc

While Axline (11:55) confesses that it 1s desireable
but not "... always necessary L0 bave a playroom... W when
conducting plsy sessions, it ia apparent from the literature
thet criseris for the selsction of play moterials should
never be comprowised. Cowen and Crulckshank (§§:294§ observe
that cartain materials ars superior Tor group ussge and *rat
the leader szhould be constantly alert o prohibit objects
which might prove threatening to some participents. Helen
Arthur actes that a wide verlaty of toys can prove debilitat-
ing becauss they ofuen Berve to distract a child from his
fuentesies (7:492). sﬁe goez on te advise that play naterials
should be of o Hype which ald in the siaboration of Fantaslies
and unconscious feelings. Haim Ginott bas listed five major

gtandards for the selection and rejection of expressive mater-




jals. He feels that "... a2 treatment toy should:

(1} fecilitate ine esteblishment of contact with
children; {2) evoke and encourage catharsis; (3)
aid in developing insight; {(4) furnish opportuni-
ties Por reality testing; and (5} provide media
for sublimation (92:53).

Specifically, Axline offers some examples of materials which
have been used with ... varying degrees of success.”" The
1ist includess

nursing bottles; a doll faumily; a doll houss;
toy soldiers and army squipment; toy animale;
play house waterials; a lexge rag doll; puppets;
crayons; cley; finger palnits; sand; water; toy
guns; peg-pounding sets; psper deolls; litile
cars; alrplanes: & table; a toy telephone; a
typewritar; small broom; drawing paper; old
newspapers; inexpensive cutting poper; and pipe
cleaners (1i:55).

Axline concludes by remaiking that play materials should ba
pimple, durabvle and should encourage expressive play.

2. The Effects of Transference Upon Primary
Schodl children '

At an earlier Jjunecturz in this paper, the impact of the

group uwpon the transference phenomenon was the subject of
detalled inquiry. The resesxrch evidence and the litsrature
clearly indicated that transgference effects would be somewhat

circumscribed due to the number «f indlviduals within the
grouy millew, Upon closer examination, 1t appears that a

group leader, when working with early-elementary achocl pupils,

can virtually 4!syregerd the effects of {ransference neurosis.
Anne ‘Freud netes that the child is not "... ready to produce
a8 new edition of its love-relsilomahip because, ag one might
say, the old sdltion is not yet exhausted (84:34)." However,
Preud goes on to indicate that children will interact with

the group leader In & manner which clearly reflectz their
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early familial influences.

3. Counsglors Muat Possess Acuurate Knowledge of
Fach Group Member

Because & child is so buffeted and so doninated by the

forcas emenating from within the family, it 1s distinctly

necesasry for a counselor to explore the pressures converging

oni a child, both within and outslde of the school setting.

To gather the requisite data, it will be necessary for the

group leader to consult with & child's parents. Conceivably,
positive conferences of this nature could assist ir augmant- .
ing the progress of groups through the mutual exchange of

beneficial information.

!

. Research Usigé.Plgz'Materials in group
Counseilng and Group Therapy

To iilustrate the versatility and affectiveness of expres-

give play within counselling and therapy groups, the author
shall review asveral representsative research studles within
this aresa. Ruth Greanbee diracted an axperiment to determine
how successful group pley therapy could be in "..., jucreasing
the degree of soclal acceptance in & first-second grade classg-
room {98:1)." Greenbee used & total of 27 atudents and
gubsequently divided them into smaller groups of four o

five members. The children were taken to a therapy room and
allowed to engage in free play for nine to twelve halfmhoar
seasions. From this study, Greanbes concluded that ihe

"... degree of secisal acceptance in the classroom can be
increased.” Furthermcre, she noted that the degree of social
scceptance did not continue to increase after the termination

of the project. Oreenbee did indicate that group efforts can

offer possibilities for auvgmenting the gocial system within
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the school environment.

Prances Koenig was involved in a study which offered
group therepy to children experiencing personal prodblems which
" manifested themselves in delinquency, aggression; or
withdrawal behavior (184:40)." Ten children from grades
three through six were placed in a growp which held hourly
meetings weekly for a period of six monthz. The student's

parents were aluc interviewed by the therapist and their

cooperation was thus secured. The group sponsored frequent
parties and used various play materials during the sessions.
" 11 activities were of the permissive type and free to any
who might wish to participate (184:42)," As a result of

this project, behavioral changes in the children were noted
in three major areas. The youngsters learned, via group
sanctions, that certain types of behavior were not permis-
sable. The children also learned to relate differently to
their peers, teachers and the therapist. Finelly; the pupils
were found to be more free in their manner of self-sxpression

(1843:42), Koenig asserted that the project was ineffective
for only one child. She alsc noted that "a lomger period

than six monthe is needed if the results are to be lasting
(184:42) "

Claire Bloomberg {33:17) described an experiment in which
a nursary school teacher, under the supervision 6f'a clinical
psychologist, worked with a group of five normal children
who were unable to adjust to their regular school groups.
After one month of the fall term had lapsed, the teacher
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officially identified chlldren with adjustment difficulties
and talked with the parents regarding small group assistance.
Subseguently, & group of children was formed and met weekly
for ane hour, The group used play materisls during the séam
sions, with crackers and juice also available on thess
occisions. The children were candidly informed as to why
‘they were selacted for the group and what occurences might
transpire during the meetings (33:178). From this group
effort, the participants learned that they were hot alone

in their problems and also enccuntered en adult "... who
did not demand that their feelings be frigndly at all times
(133:180)." The authority figure in the group was rational
and was concerned with exploring the root causes of thelr

conduct .

5. Group Counseling Should Receive Increased
Attentlon

Finelly, the usage of play in group counseling and therapy
ﬁas also proven successful: in helping slow learners modify
their attitudas toward school (80); in accelerating the read-
ing rate of retarded readers (30); and in affecting measurable
alteration in the.parsonal and social adjustment of participat-
ing chiidréh (132) . Realizing that the forsgoing experimsntal
£indings are neither revoluticnary nor immutable, it would,

nevertheless, be a groas injustice to permit this promising
area of research to lie fallow. Although caution 1s always )

peramount when attempting to effect behavioral changes, the
suthor believes that leisurely advances in the area of group

counseling have deprived education of a valusble guidance
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approach. Surely a technigue which offers as wide a variety
of applications as does group counseling deserves a higher
priority status than it has received in the past.

VI. Influences Which Determine the Success of tie
Coungelfiig or Trerapy Group

Eric Berne acknowledges two existing influences which
determine the life of a group. These powers include "eeo
disruptive forces from without and discorganizing forces from
within (26:67)." Perhaps the latter represents the moat
significant threat in a school setting for it is contingent
upon the counselor’s adroitness in selecting group members .
The author has encountered several factors which must be
considered when introducing group counseling to & school envi-
ronment. The list includes: mutuality of problems; compati-
bility of menbers; group size; age range; sex composition;

length of sessions; duration of the group; physical environment ;
and the qualifications of the group leader. PBecause of thelr
prominence, each of them shell be considered and diszcussed

in detail in subsequent paragraphs.

A. Mutuality ¢of the Member'a Problems

There are seversl authors who insist that & group should
be composed of individuals who are confronting mutual problens .
Fléming end Snyder have saild that for btest therapeutic effects
in & group the children "... should not vary too greatly in
degree of intensity of maladjustment (80:116)." Warters
(207:176) and Redl (169:248) caution that extreme differences
in problems are undesireable in groups. Certain studies have

revealed that a counseling group can fall or wax ineffectlve



because of only one {02:20, 183:238) or two (39:169, 53:724-31)
pooriy placed members., Finally, Combs, et al. (54:13), Clumsted
(159:22), Boy, et al. {3B8:8), and Wright {216:552-53) believe
that all group members should share joint problems so es

to better facilitate their ldentification with common elements
in the grouwp.

The sbove regtrictions would seem to critically delimit
the heterogenelty of & group. Bui, upon keéner analysis, one
perceives that most authors do, indead, allow great latitude
in the selection of members. Ohlsen and DeWitt (153:335)
candidly ennounce that "no two individuals in a group would
sense the same Pacets of a problem.” Joel znd Shapire
(113:79) feel that while wembers should share common problewms,
it is not necessary for them %o have the game diagnoses,
Therefore, despite the poaslbility thet all members could
poasess nceninally similar problems, a varlety of differences
and outlocks continue to prevail within the assemblage. Most
group leeders gensrslly recommend that a group consist of &
wisely balanced mixture of members (166?176, 5413, 18:239,
207177} - Purthermore, Ginott believes thet "an optimal
group arrang@mént calls for several quiet children and not
more than two who sre aggressive {(92:32),."

B. gampatib;}igllof group Members

Should students who seem to be functicning in school
without spparent difficulties be Incliuded in counseliing groups?
This gquestion is often posed by counselors end has ne singulax
solubion. Durkin (72:596) snd Ney belisve "... that a group

could profit from including & member or two whe are welle




adjusted... (15:293}." Hopefully, these individuals might
provide improved internal leadership and thus relleve the
counselor of the onerous task of maintalning order. Durkin
(72:596% asserts that normal children can probably contribute
to group success and will only be harmed if they have needs
similar to those children evidencing bad "habits." Hobbs
(106:177-78) adds that persons considered to be "near happy"
are the ones who benefit through the group by helping them-
selves as well zs others. "These are the people for whom
group therapy seems ideally sulted (106:178)." Thus, besides
bringing order to the group, the more adjusted members could
‘provide the behavioral models so desperziely needed by the
less sociallzed group members. .

The author notieedithat, despite some conflicting state-
ments {79:609, 81, 186), the cverwhelming majority of researchers
respect and appreciate the value of carefully selecting members
for counseling groups. 7Tye literature is replete sith in-
structions thoroughly delineating the types of individuals
who sheuld or should not be included in counseling and therapy
grows (52, 81, 92, 103, 106, 166, 177, 183, 184, 185). 1In
view of this significant display of supporit, the school coun-
galor would do well to exercise restrailnt and call upon a
variety of rescurces before finalizing his selection of group
participants. |

Slavaon (183:232-33) has qualified his statement that
", .. 211 children gain from gronp association,” ﬁy monltoring

that here are some children who are “inaccessible' to group

treatment. According to Dr. Slavson, the ones who should be
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excluded from proup therepy are specifically: '"narcissitic
childrén; sadistic children; children who seek punishment;
actively homosexual children; orally aggressive children;
.homocidél chiidren; and extrenmely sggressive children
(184:112-18)." Similariy, Haim Ginott has compiled a list

of children considered "unsuitable for group therapy {92:18)."
The list includes: children who are products of acute sibling
rivalries; children who have fallen into a habit of theft;
children with advanced sexusl drives; children who reveal
socio-pathic tendencies (i.e., "all ¢take and no give"); chil-
dren who are extremely sggressive; children who have witnessed
perverse sexual experiences; and children who have gone through
gross stress rsections (i.e., " rems child") (92:18-22), In
addition, Hobbs and Ginott (92:32) would consider excluding
"people who are continually in cloae contact with each other
outside the group {166:312~i5)." Van Hoose supports the
latter statement and submite that children who are in close

agsociation due to classroom assignments should be provided

with an "... opportunity for new group identification (205:60)."
Because the average school coungelor works with & more
typical population of situdents, he will not have cause to
? frequently concern himself with the aforsmentioned listings.
i Yet, certain children in repressntative school settings do
indeed manifeest scme of the ahove symptoms and the counselor
should remain observant when selecting group participants.
Just as there are aome children whe fall %o benefit from
group interaction, there sre others who derive satisfaction
and assiatance from just such experiences. Slavson records

that in order for an indilvidual to benefit from group therapy
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he ".,. must have & minimal capacity for group participation
or 'social hunger' {193:321)." Ginott has registered a
number of characteristics displayed by c¢hildren who could
gain from therapy grouns. Included in this category are
children who tend to be: withdrawn; immature; evidencing
phobic reactions; hoys who appear effeminate; children pos-
sessing "pseudo assets" such as, obsequious adherence to all
adult commands; children manifesting habit disorders (1i.e.,
vendalism, fighting, etec.) {92:17). Finally, Merle M. Ohlsen
(15833hh) observes that children in need of group counseling
are often: shy; having difficulty in classroom varticipation;
~ without friends; and wnderachieving {158:344). Thus, a
counﬂeldr, obagrving the above criteria eand working in league
with a child®s parents and teéchers, would seemingly encoun-
ter little difficulty in identifying grcup_counseiing candi-
dates. |

C. Size of Groups

While sssessing the potertialities of group counseling
within the elementary school framework, the counselor must
remember t0 pay due respect to the question of group size.
The number of members included in any group approach must
vary accordtng to group tasks and the maturity of the members
(143). Too few or too many participants may well doom a
group before 1t.can emerge from the planning stage. Ginott
(G2:33) believes that any therspy group compoiced of primary
school youngsters should include no more than five members.
Mayer and Baker, after reviawing group studies, conclude
- that: |

e ey




o Zroup slzes of fowr to six rather than
large groups, gpenerally produce greater
elient freedon of expression, interaction,
understending of others, cohesiveness,
gatlsfaction, content coverage snd feel-
) ing of eaccomplishment (143:14 Omhb}
In addition, Bereison and Steiner report thet "the larger
‘the group becames...the more Impersomal it tends to become,
the wore formzlized, the less intimate, the less satisfying
to the members (24:63)." A hest of other writers in the fields
of education and menbel health bave gxperienced success using
the following group sizes: thres to six (93:9); four to six
{5%:13, 112:288); four %o seven (162:618); five to six (81:193,

119:183, 158:346), and six (48:582). From these findings,

the author comcludad that a greup consisting of five to six
membars would sexm Lo be ideal when working with primary

gchool chilidran,

D. Age Range =f Group Members
Another steilar slement which can govern the degree of

success or fallure axperienced by a counseling grcﬁ@‘ia the

age range of the assombly’'s membership. Several authors
o

after careful deliheratlion, have propossd age spans which

they feel will not constriet the groups viabllity. Driver
(70:288), Patterson (lﬁS:ﬁlS)y Slavson (186:295), and Van
Hoose (209:59) agres that latency-stags children can success-~
fully intersct in o group whose members ages differ by only
two years. Silavaun (1863é9§}, however, goez on to add that

2 six-month age span should determine mombership selection

in a pre-school group. Bennett, eclosaly in accord with the

previous authors, announceg that ean age d4ifferential of one




'and one-half to two ysars should be satisfactory in a childime’s
counseling asseubliage. HOWSVEr, in opposition to the preced~
Ing guidelines, Ginott would ressrict the age variabillity in
children's groups te bul me yaar.

Upon purguwancs of the antscadent issue, the author found
ghat Poulkes (81) snd Redl {169) were inclined to concentrate
their sttentions cn the asvelopnentsl stage cf group members
rather than their age as a criterion for group formuleilion.
Redl succinetly srticulates his beliefs by prenouncing that
all members of a counseling group ghould be experiencing the
same meturabtional stage. Dr. Redl believes maturational con-
gruence to be & necessity if 211l members are to command simi-
lar adventages in & progrem concernad with th@irgﬁyadult

relationships; interests In 8eX; ability to verbalize; and

their security needs [169:246-47). Based upon this infor-
metion, it would seum wize £to gauge group mexbershlp assigh-
ments on more than meve chronclogical similarities.

B. Sex Composition of the Grovp

Should & grovpe's meubershlp be unisexusl or biscxual
in meke-wp? This guestiun, az have others pertaining to
group copposition, ig copsingent upon the age of the clients.
Ginott (92:3%) end Ohlsen (15033&6} heli&f& that all grouw
participants shouid b2 of the same sex Auring the latency
period. Churchil (88:%82), in her sxperiments with dleg-
ndstim groups, finds that assemblag:a wha&e»members are of
the same sex tend to bhe more Punctional and productive.
These writers, us well as other experts, eﬁphasize that

during latency children strive to gain sexusl identity and
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mixed groups might retard rather than encourage this crucial
process. Moreover, it should be remembered that girls, on
the average, developmentzlly surpass the boys and thiz could
implicitly introduce too wide & divergence 1n the topics
discussed during the meetings. Conseguently, when dealing
with primery school children, groups conprised of either
exclusively male opr famale menbers would seem Lo possess
more distinst advantages.

F. Length of Group Sessions

Another verieble, which must be considered when conduct-
ing group counseling sessisms, concerns the duration of group
meetings. Foulkas (81:193) and Jensen (112:288) agree that

one hour should be alletied for each session. Other time

segnents recomuended for group sessions include: thirty
minutes (205:15); thirty to forty minutes (81:193); thirty-
five to forty-five minuites (5&:13, i49:15) 3 and ninety
minutes (163:618), ﬁ}ﬂh@ugh the length of growp msetings
mey modulste becsusse of such influsnces aa‘gr@up maturity,
it is imperative That soue type sf time limit be es%ablished
for each group. Moustakaz (149:59) notes that "limits bind
the relatiomship aznd tie it to reality."” Hence, the coun-
selor must initielly commmmicate to the children that their
time with him is defined by a clessly maintalned limit. It
cannot be Loe férc&fully stated that consistency in compliance
with thils slement of reality 1s essentlal,

€. Duration ¥ the Group aj & Unit

Another essantiel limit which muet be defined by the
leader iz a chromological point of group termination. This




feature will, of course, vary according to the goals and
nature of each grouyp; but once again such a linit i8 &
necessity. It is uvnrealistic for any group menber to cling
to the belief that hls group, regardless of 1its cohesiveness,
can exist intect forever, Hence, the group leader nust
arbitrarily sasign = definite date of closure so that all
members will be free to adeguately prepare for that even-
guality. This wiil provide mewbers who are possibly threat-
ened by the impending dissolution with %time to verbalize
their fears during the flnel group sessions. ‘In addition,
other members wili be forced to take cognizance oft the fact
that there is eniy & set amount of time for them to derive
desirable henefits by interacting with their fellow parti-
cipantsy

H. m:aiéal Setting for m Meetings

The phyeieal gnviionment of a group counseéling session

1g & Pactor whose importance waxes inversely with the age
of the ccunseleeg. Combs, st al. (54:13), remurk that a
comssling roor chouwld bs: plainly decorated; small enough
g that individusle cennot compledely extricate themselves
from the procesdings; and comrodious enough to permit suf-
Picient Preedom of movewent on the part of the children.
The question of whether actividy materi&la should be provided
for the children depends wholly vpom the age of the partici-
pantg, the nnture of the group snd the philosophy of the
lesder. Foulkes end anthony (81:191) believe that play
moterials should be provided for kindergarten students; dbut

go on to add that latency children should meet in a bare




roon containing only a teble and chairs (81:209). Conversely,
Dell Lebo (127:236), in concurrence with a host of expertis,
has determined the use of play to be beneficiel for children
between the ages fou: and ten. Thus, counselors must acknow.-
ledge the age of their counseleas prior to deciding upon the
voom size and the meterisls to be used in group counseling.

I. Qualificaticns and Role of the Group lLeader

The final group-~formation variables to be analyzed con-
cerns the qualifications and the role ef the group leader,
Theae isauea.have been discussed by many scholars and the
author will initially attempt to summarize some of the more
notable counselor gualifications. Virginia H. Hewer (103:251)
bas written that

1ittle is known about the selecticn of group

counselora, but the choice of a sensitive

parson whe is aware of the interpersonal

relations existing in the group and perscnal

problems of membeys appearad to be o minimum

requirenent.

From Hewer's remarks it seems baalc that a group leader dbe
capable of both accaptent and vbservant bshavior within the
group sitvetien {166:177). Olsnz eleborates om the former
by relating that Hhe "... asccepiing, understendiag climate
of a democratic iwader provides an almost theoreticelly per-
fect situasiom foy losrning (97:122)."

Cohn, et al. {52:357), while recognizing the significance
of commselor aceopisrce, adds that a leader must also be a
secure individual whe commsends & thiwough underztanding df
rimself. It has been found that a coumgelor who is self-

assured end accepting i3 more capable of mainteining a con-




sistent, respectful (149:2) attitude when deeling with children
and thus, ultimately, incresses the productivity of the group

counseling atmosphera.

When evaluating counselor qualificaticns, it is easy to

implicitly depreciete the importance of training and education

by stressing the proclivities inherent in a successful leader.
Nevertheless, such writers es Goldmen (96:522), Hobbs (106:171),
Jensen (112:290), and Bennett (22:220) clearly pronounce that

counselors must have additional training to effectively work

with groups of chlldren. Konopka, in an article published

neaily twenty years age, lists six essential skills that a

therapist needs when working with groups. These adilities,

which apply with equal facility to the counselor, are not
11kely to be cﬂmpatent;y refined without sufficient training

and experience. Ths skllls mentlicned are:

1.

2.
3.

h,
50

6.

Upon scrutinizing %hé above quaiificatiomsn, it is easy
to see why soms of the wost notable fallures in group counsgl-
ing have occured in school situations (96:518). Expecting the
average counselor o achieve success In cdunseling groups .
after having completed only ome course in group guidance

segms ludicrous, at bagst.

Understanding the dynemies of individual

behavior, ovuth normal and sick;

Understeanding the dynoamics of group processes;
Skill in relating to individusls in a face-to=-
face ralaticaship; ‘

Skill in Teiating to a group;

Ability to wuse the interview ag & therapeutlc
tools &xad

Ability to use play materials and other activities
as therepeutic tools (121:57-58).




in discusaing the lesdership role during group counsel.-
ing sessions, the author 16 essantially attempting to depict
the manner in which a counselor utllizes hils inherent and
scquired qualifications within the group milieu. Although
no twe couvmselors adhere to exactly the same leadership role,
Bennett {22:220) lists three spproach atyles which she feels
predominate: a type of didsctic or teacher-oriented approach;
an approach whare the counselor acts a5 & "... catalyst in a
permissive non-directive getting;" and one which combines the
Pirat two approachea. In neerly 21l of the literature 2uv-
veyed, the sscond appraach appeared o be most preferred by
counselors and theraplists working with children. In subse-
guent paragrophs, the author shall stiempt to more clearly
delineste & loadership @@ature‘for counselors functioning in
8 @wrmiéﬁivay ann-directive, growp couwnseling environment.

The fivst aspart of a counselor’s role to he examined
deale with the practice of limit setting within the group.
Hearly ail of Ghe writers suxveyed (11, 80, 92, 149, 183,
zolt, 207) exiolled the virtues of enploying scone type of
{imlts when commseling groups of childran. »he limits recom-
nended were simple, realistic, and were uanally initliated to
ingare the nealith of the participents and the physicel integ-
ity oFf the counseilng rovm. Another limit often included
was & strict rule forbidding 2 child to leave the counseling
room until the session wos snded. When this teneat wes
violated, the Jday's counseling sepsion was awtomalbically
terminatad for ﬁh@ child invelved. Te asglst the lesder

B et e C e ket




in the task of setting realistic group limitations, Ginott
volunteers a complete and concise rational which includes
the following guldelines.

1. Limits direct catharsis into symbolic channels

such as painting, modeling and discussion.

2. Limits ensble the therapist to malntein attitudes

of acceptance, empathy, end regard for the child

throughout therapy contacts.

3. Limits assure the physlcal safety of the children

and the theraplst in the room.

4, Limits strengthen ego controls by allowing the

child to experience all of his feelings, butl

limiting some of the acting-out phases,

5. Some limits are set for reascns of law, ethics

and soclal acceptability.

6. Some limits are set bescause of budgetary

considerations {92:105-05) .

Although this outline for limit setting was originally intended
for use in play therapy, & counselor who 1s leading play groups
within a school setting, might also find it useful as a ration-
ale for establishing group limits.

Another factor pertaining to the counselor's role, in~
volves the depth of participation by the leader in the group
process. Such schoisrs as Hobbs (106:174), Young, et al.
(217:823), Kinnick {117:35), Feres (164:160), Warters (207:
222), and Baruch (20:272) forcefully assert that the counsel-
or's role mast include the task of helping to create a
friendly group atmosphere conducive to the esteblishment of
group cchesiveness. Yet, it is significant.to recall that
when dealing with yeourger children who funciion moderately
well in & "... patrierchal- or ratriarchal sovereign...
(169:86)" group resembling a family unit (131:718), the
leader's participation must be restricted to "facilitative"
rather thsn "directive” actiona (207:224). Moreover, it

should also be renembered that a2 counseler’s influence 1is
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usually intensified by the increased Incidence of counter-
transference reaponses in group situations (81:190). Thus,
1t is of pearesumcunt importence that a counselor remain cogni-
zant of his own potential for group influence when working
with yowung children,

It is generally recognized that if the leader elects to
involve himgelf in group activities, he should do sa.in a.
generslly pessive manner (72:592, 81:193, 111:58). C(Clearly,
some structurs (83:245, 113:82, 149:14) 1is desirable at times,
but the counseinr must respect the participants (149:2), by
supporting and encouraging theilr entry into the disalogue,
instesd of retarding the therspeutic procesg (92:91) by
attempting to dominate them (207:20030' Van Fleet believes
that the group leader should "... be firm and positive, yet

permissive and friendly (204:80)." Alsc, the group leader

should neither sanction nor condsun anti-social actions

exercised in tne group (92:85). Hopefully, by maintaining

an atmosphere thet is neutral, nonjudgenental;, and free from

physical attack {11:133), the group will provide members

with the securiity needed %o exweriment with personelity

change (11:122) and the exploration of their own worlds (92:85).
The author has attempted to emphasize that the‘counselor

does indeed have the poihential to foster & productive group

climate. MHe can direct the group's oubtput, either actively

or pessively, by: determining the materials to be used

{183:49); selecting the group members; knowing the nuclear

problem of each participant (183:98); articulating the pur-

pose of the group at the initial session; participating elther
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passively or actively in the group processes; and being a
sensitive and perceptive humsn being (72:592). Consequentiy,
the groﬁp counselor is in posaession of not only great power,
but also profound responsibillties. Whatever happens tp the
group will depsnd largely on him, for as Durkin (72:594) has
so concisely stated, "the problems that come up during the
course of group ther&py cen, like most others, be traced

down to the theraplst himself.”

VII. Outcomes and Benefits Attained From Group Counseling
ang Group Therapy

A. All Goals Should Be Realistlic

The final aspect of group research to be discussed con-

cerns positive ouicomes and benefits atteainable through small-

-group counsellng and therapy. Beflore any coynselor attempts

to pursue & program incorporating group counseling, it 1s

vital that his aspirations regarding group success reside in

a reasonably attaineble range. Group counseling is certainly
no paﬁacaa for educational deficlts, but 1t has evidenced
promise when conducted in a controlled and professional fashion.
Perhaps the ensuing parsgrophs will serve to assist those
elementary counselors, who are struggling to identify reach-
able goals, by enumnerating realistic cutcomes to be expected
from successful smallegroup interaction.

Gordon Allport (1&32) has written that acceptance by an
naffectionals environuent” can help an individual gain self-
acceptance, " . %o tolerste the ways of the world, and to
handle the conflicts of later 1ife in & mature manner."

Moreover, Allport‘s asseriions seenm to have been supported
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py Dorothy Baruch’s research in the area of group therapy .
Baruch {20:274) found that pursuant to group therapy exper-
jences, the participents realized: an increased ability to
confront problenms; "o gsense of increased ease and reduction

in guilt, hostility and in feeling o" being different;" an
increased capability for understanding others; and an augnented
" .. emotional capacliy and expressiveness."

Additional writers have also advanced views on antici-
pated outcomes from counseling or therapy groups. Scheidlinger
(177:234) reported that the ;verall group=-therapy experience
can result in the aiteration of one's ego structure. Through
interaction with peers and the group 1eader, & child can
negotiate a "... transition toward a more balanced and real-
istic perceptlon of adulis, the world and its demands."
Scheldlinger also noted that the presence of "social hunger"”
could ultimsely persuade a participant te accept " .. tradi-
tiomns and mores and adjust his behavior in accordance with

group values."

From the literature, it is evident that the expectations
of group thexapy and group counseling are to be aéhieve@ through
personal changes rather than soiving definite problems (264
172). By focusling on developing one's frustraticn tolerance
{186:288) and the adoption of less defeating behavior {166:165),
a group might conceivably ?revent its members from encounter-
ing many future aifficulivies (22:171). The author has |
discoveraed that within each wisely regulated group counseling
or group therapy milieu lie the ingradients necessary to
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hely an individual achieve 2 more senaitive, tolerant, and
mature style of life. Group counseling thus provides the
school counselor with a preventative guldance approach
capable of supplying benefits to nearly every member of the

"normal® population.

VIII. A Proposed Program of Gro Counseling in the far
Srlnary Orades” - = W

A. Statement of the Problenm

The final cbjective to be attempted in this paper will
be t0 ocutline and propose a group éounseling programn for
pwposes of iuproving human relations and social adjustments
among students during the eaxrly primary grades. The authorq
after carefully surveying the literature, believes a project
of this nature to be & practical and efficient use of the
elementary counselor's time, Furthermore, when working in
umison with eiecmentary teachers, students displaying behav-
ioral and adjustment difiiculiies can be ldentified and
asslisted before the problems become unwieldy. Child develop-
ment ressearch findings inform us of the vital role thaf_am
individual’s early years play in insuring healthy developxﬁent°
Group counseling, eﬁployed at the proper time, has proven
its slfectiveness in helping, among others: students who
have difficuity making friends; students who have difficulty
asserting themselvee in their schoolwerk; students who under-
achieve (158:344); students who are immature; and students

with habit and conduct disorders (92:17).
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B. Design of the Program

This program is designed to include fifieen Unlversity

of Chicago Laboratory School students in three exparimental
groups. These irst and secqhd graders shall be assigned to
one of three small counseling groups, aach consisting of five
members, where selected play materials will be utilized. The
groups will meet for fourteen weekly sessions of forty=-five
minutes duration. A control grouwp of Pifteen students will
also be identified for comparison purposes, but will receive
no special treatment during the fourteen week study.

C. Procedure

James R. Barclay has observed that a central problem of
the elemantary school counselor "... is to determine whe is
in need of spacial help in the learning process (18:1067) "
Recognilzing this problem, the author believes that one effec-
tive method of determining which students might benefit from
additional assistance in negotiating school and social adjust-
ments 1s the scclogranm. Through sociometric devices, a
"measure of ﬁoef cvaiuation” is obtained for the entire class
pupulatlon (18:1071). Commending the results of sﬁch a measure,
it would be simple for & counselor %o perceive how each stud-
ent rahkgd in the classroom social hierarchy. An assessment
of this nature iz of im@mtance9 becsuse the more facilitating
or threatening péer relations become, "... the more probabil-
1ty they have of affecting the pupilts adjustment to formalized
learning and comduct commends of the school culturs (178:166)."
Barclay also notes that:
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children tend to develop a behavioral repertory

related to social learning which remains rela-

tively constant and impervious to chenga without

gome kind of behavioral imtervention (18:1072).

In the proposed program, the intervention would be through
counseling groups formed after the process of identifying
likely group candidates was completed.

The sociometric instrument utilized in this progranm
will be admimiztered by the counselo:r and is %o consist of
the following queations.

i, When you have a lot of work to 4o during schoor, which
:g:hghildren weuld you moat like to sit next to and work
1

2. of all the children in your room, tell me which two
you moat like to play with during school?

3. Which twe children in your classroom would you most
jike to have on your team during physical education?

4. Wwhich twe children in this clasaroom would you most
like to inviite te your home?

5. Of all the children in this room, which two do you
most like to be with during the day? |

6. During lunch, which two students in your room would
you most like to sat with?

The preceding six quasﬁimna were selected in order to bbtain

e general impression of the existing social atructure operat-
ing dsaily within the classroom. Each atndent will be questicned
o & onewtam@n@‘basig 1w order to mitigate the overt and covert
socisal pfeasurea which would hevpr@amnt in a grouwp situwatiom.
The repliss garnsrad from the quéstionz will be compiled and
diegramed in order to depict the sccial pesition of each

menber cif the classroom. The reswits will subsequently ba'

used to aid the counsalor in assigning pupila to counseling

groups .
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Another research method to be used in the program will
be teacher ratings of students. All first and gsecond grade
teachers who have students involved in either the research
or control groups will be requested to complete 8lx questiong
pertaining to eack pariicipant in accordance with &2 seven
point reting scals. The teachers wili be asked to ascertain
a student’s sonduct in reference to a scale which ranke the
child's asctions on a seven point scale ranging from behavior
adjudged to be least like him to behavior deemed to te most
like him (i.e., Least Like Him elofe3clab=6=T=Mogt Like Him). f
Listed below are the six questions to which the inatructors é
will be expacted to respond. | 1

1, This child seeks Lec gain attention from his peers through
acting-out behavior.

2. This child tends to withdraw from social contacts with
his classmstes.

3. This child seeks to gain the attention of his teacher in
lieu of his peer's approval.

4. This child 15 usuwally rejected Ly others in his room in
alnost every situation.

5, This chiid hag difficulty concenirating on his own work
and seems preoccupied with the actions of hls peers.

6. This chiid does not seem to be working up to his academic
potential, :

A studentis rating position on each question will then
be totaled after a1l questions have been completed. The total
number will vield a studentis accial adjustment score. Chil-
dren with high scores will manifest adjustment difficulties.
Those who garner low totals; according to teacher ratings,

guffer from few social adjustuent burdens.
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Both the sociogram and the teacher rating scale are to
bes administered during the sixth week of school. At this
point in the fall term, a teacher should be able to accurately
rate the students, because the classroom social system should
be fairly well established. The experimental groups will
then be rorméd and will meet for their first of fourteen ses-
sions. Three weeks following the final group meeting, the
soclogrem and teacher rating scale will be readministered
for follow-up purposes. The author will then compare and
contrast the differences in social standings and teacher
ratings for both experimental and control groups between the
two dates of instrument admlinistration.

Each experimental group 1nvolved in this program shall
consist of: one participant who is considered to be moderately
aggrassive; two members who are adjwiged to be withdrawn and
passive; and two members who are experiencing no acute adjust-
ment difficulties. The control groups will also consist of
s similar group pattern. From the literature, much evidence
was found to support this type of heterogenecus groupings
(153293, 723596, 923132, 106:177-78). %The author intends that
the two pupils without salient difficultlies will serve as
behavioral models for the others. Alsc, by limiting the
number of soting-cut participsnts to one the growp eyands a
better chance of reslizing succsess withqut falling prey tc
Intermgl dissolution.

There iz some disputs over whethsr counseling groups

ghould cansist of mesmberz who ars strangers or people who

often interact with zach other outside of the group environ-
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ment. Regardless of one‘s position on this question, the
counselor will frequsntly have little choice in resolving
this issue. In mest primary school situations, a great
number of the children have at least a nodding acquaintance-
ship with every student in the school. However, by employing
a two year renge ln the ages of grouwpy members, an increased
population of children will be avallable for group selection.
This will tend to somewhat minimlize the degree of social
Interaction outside of the group setting.

The gyoup envivonment for this progranm will conglist of
& coumseling office containing the following play materials:
nodeling clay; toy soldiers; crayons and drawing paper; a
chalk board; rubber balls:; nuraing boﬁtléag male and female
dolls; a doll house, Including furniture and a doll family;
toy cara; alrplanes and boats; bulldirg blocks; Tinker Toys;
board gamas; papsr for cutting: pipe cleeners; and a type~
writer. The schosl is, uvnfortunately, not equipped with a
play rocm, but, éccﬁrding te Axline {11), such a convenience
i3 not & dire nscesgity.

During the initial group meeging; the perticipants will
be informed as to the pmrﬁaée of the group and why they hgve
bosn selected as memders. At this time the following list of
linitations will &lso be pronounceds the time limit; the
rule that no membher cen leawe the roor and be readmitted
durisg the ssme sestlon; the rule prohibiting objects from
being huried at the windows; sand the number of sessions the

growp will meet as ar organized emtity. As other exigencles




arise, additional limits will be discuesed and put into
effect.

Finally, the author will verbally participate in the
grovp situaticn in a quite comprehensive manner. However,
the leader will remein physically passive and will enter
into group activities only upon requaest. The author desires
to set a tone of freedom and acceptance in the grouwp milieu
which is conducive to experimentetion and perticipation.
Nevertheless, it is the ultimate goal of the writer to for-
ever keep the relationsnip grounded in reality. It is
extremaly difficult for a child to make the radical transi-
tion from an ambiguous and intinate group setting to the

clearly defined limits and expectations of an academic set~

ting and vice versa.
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