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An Open Letter to the Faculty of Crane City College: October 25, 19,68

This is to annownce the completion of the rcport on last year!s Compensatory Education

Program at Crane. Two copies of the report entitled Compensatory Education I and II: Profile

of an Interdisciplinary Program have been placed on reserve in the Crane College library --

one can be checked out, and the other is on room use reserve. I have also placed on reserve
in the library a cory of the 1i8~-page syllabus for the current Compensatory Education program,

Last year's Compensa‘oory‘. Program was run within the limits of conventional local budgeti~
ing, if not less, There were no special funds of any kind available to us to uc;nduct the
experiment, nor was thére any clerical aid available for the program. This explains the
untidy appearance of parts of the report which were or;iginally intended as rough drafts of
articies to be circulated among the Compensatory faculty for marginal comments whizh would
then either be nullified by revisions of the articles or reduced to footnotes in tie final
copy. Some of the articles gob revised and retyped, but because I am not a tireless typist
some of the articles appear with the commentary scrawled in the margins -- which is still
better than no commentary. Thus, all of the copy included in the report is not beautiful,
but I have tried hard to make certain that it is at least readable.

I speak from an admittedly biased point of.view, but it may be of same use for me to
say anyway that I am convinced that there are several profitable uses for this report., It
will be of value even if it is perused only to discover and reminisce aboub owr mistakes so
that we can avoid mcking the same ones again. On the poéitive side, it will be worthwhile
as a record of things that' we have tried and which have worked so that we don!t have to
start from scratch all of the time. This report can provide the new teacher at Crane with
useful information for his orientation to the institution since it contains a ten-year hise :
tory of the remedial efforts of the Crane faculty, efforts which have been expended woon :
roughly % of our tctal enrollment each semester for the past two years (see Appendix P)
and vhich are not likely to diminish in the forseeable future. The report should provide
those who are commitied to dealing both realistically and imaginatively with problems of
remediction in the cunior College with encouragement because there is ample objective evidence

in the repcrt to refute tne often heard criticism that remedial programs are all exercises

in futility., .It should also serve to convince the Central Administration and the members
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of the 8ffice of the Vice Chancellor for Academic Affairs that the various campuses of the

system are cagcble of developing viable remedial programs of ow: own and do not need to have
a program developed for us by the staff of the Urban Education Center who promise to do

ﬁhis in a recent ar%icleol In spite of vhe fact that the SRA consultants, who did the pre-
and postiest evaluztion of the Urban Education Program, concluded that "the significant
finding is that the control éroup {?asic Progrzm and remedial students at the Loop and Wilsoé]
performed better than the experimental group E@rban Education Center studenté} in four of the
five variables that showed significant differences between the groups,"2 the staff of the .

Center contend in their most recent report that "in many ways, the program offered by the

Urban Education Centen appears 10 have been an improvement over existing Basic Program[:s:]"3
and go on to predict that the current Urban Education Cen®er program "will be a dramatic

+ oo
improverent over the existing Basic Programse"h The present report should serve as a muche

|

needed quelifier of both the contention and the prediction. The p?e- and posttest statistics

Prozrem should serve as a useful yardstick against which current!and future remedial programs
can be measured, |

Many willing hands and favorable circumst;nces have contributed towards the completion
of this report. Mr. Meyer Weinberg, Coordinator of the Innovations Center, recognized the
value of the uﬁdertaking and approved an Innovations Cenier proposal to carry work on the
report through the sumner of 1968, The summer grant gave me time to work closely with
&r. William Ibbs and Mr. Frank Banks in the planning of Compensatory Education IIT and in

the compilation of the syllabus for this semester's compensatory program at Crane. I was

able to conclude the work while on a sabbatical leave approved by Mr. Carl Adler and

1. M"A major purpose of the Variable Ability Program is to provide an academic model which
can be used by each of the eight campuses of Chicago City College. It will replace existing
non-translierable crcdit remedial and basic programs into which similar students throughout

the Chiccgo City College system are now being placed,! Brooks said." The quotation is from
"Igg rmality is the Rule at the Urban Education Center," Crane College Clarion, October 183,
19 9 Po 1o

2o Clara B, Anthony and Judith E. Stein, eds., Growing Aware: Case History of an Exveriment
in Remadiel College Work Conducted‘gi the Urban saucatvion Center, Chicago City College, 1907 =

3. Ibid, p. 10k. Lo Ibid, pe 111.
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Mr, Irving Slutsky who were then Chairman of the English Department and President of the Crane

Cun‘pus respectively., Without dhe able assistance of Iita Gallagher as co-chairman of the Crane
English Deperiment in the spring of 1967 when the project was started, I could not possibly
have devoted so mich time anc‘i effort to the development of the Compensatory Program, Famny
Chappel of the Crane College library staff volunteered her time and talent to produce the ‘
cover design for the report, Guwendolyn Dean of the Instructional Services office scored our
pre- and posttest answer shects and made several tgbulations of the scores. Shirley Griffith,
lr. Weinberg's secretary, typed the chapter, "A Rocky Remedial Road," and courteously let me
keep my Zerox copies on top oé her file cabinet, I wish tc; publicly acknowledge my -apprecia-
tion to my coclleagues who plamed and irplemented Comgensatory Education I and II and particu-

larly to those who voluntarily contributed the articles which constitute the main body of the

report, Dr, Homry Moughamian erd Mr, Edward Dolan mob with tho Gompunaaﬁory faculty sevoral
tines, advised and encouraged us, and read the statistleal por'b‘lons of this report,
The repozt goes to iliustrate the old truism about the dui‘erer}'b stories that will be

told by various observers of the same automobile accicent, The close reader will detect dise
agreerent from article to article as different teachers assess the elffectivgness of what was
done, Besides the disagreement ‘o be expected from a variety of :reporters s there is the fact
that some Spcc'ts of the program were less effective than others, It is one of the strengths
of the pregranm th‘..t it was subjected to continuous evalua"w.on and uha'b the thinking of the
faculty and the structure of the program were flexible enpugh to try something different
when it became apparent that something was not working, A seeming contradicticn sometimes
arises because an author vr:.tes first upon what is plarned and later upon what actually transe
pired (see "Interdisciplinary Componants," p, 80 and "Interdisciplinary Observations,*® P, 82,
for example), Betwecn the planning of a new prog ram and its implementation there is almost
inveriably a let-down; enthusiasm in the planning stages often outstrips what can be actually
aceomplished in the day to day struggle with a difficult and extremely ccmpiex problem often
conducted in a depressingly shebby, noisy, and chaotic environment (see Appendix X) without
necessary eguipment and meterials, IFrustratlon and depréssion often set in when faculty -
members come face to face with the fact that the daily practice of the program does not
reasure up to their ideals for it, What interdisciplinary: programs for the disadvan’t;aged

depend upon more than anything else is faculty merbers who ave ideslistie but who can trim
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rhich he can follow voward o useful and satisfying 1ife for himself and for his S0Cievye
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‘ ' . Morris I*'Im*p’a{*;:_,) z \

Crane College

Po So I lave stapled a few pages to this letter which give, 1t secems to me, the heart of the
reporv: a condensed version of the first chapler giving the remedial backzreund for the Com=~
pensatory Programy chapier five, the evaluation; and page 18, 4 Silhouvetvte of the Cempansa=—
tory Bducatinn Prozrcm. I have also included the table nf contents for the entire repors
hnping that faculty members will familiarize theaselves vith it so that one of the cepies

of the report cc.'z be consulted in the Crane library when questions arise that are relevanv
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PREFACE

A policy of "open" admissions, the need to preserve the
integrity of academic standards in college courses, and the
responsibility of the college to provide the proper educational
programs for all students, presents a dilemma for many junior
colleges.

The remedial courses already'in existence in the Chicago
City College were designed as lower level courses to the

- general survey program. The Junior College student requiring

such remediation had in all probability learned to "tune out"
the traditional approach to grammar, mathematics and science.
How could a repetition of high school lev(l instruction succeed
after years of failure? Y T

If the assumption is made that students requiring remediation
are intelligent, aware of social forces and can t only com-

"' municate effectively but are also creative and m frequently

exhibit leadership qualities, a program of compensatory education

. should be possible that would attempt to rectif 'some of the years:
- of neglect. ' r ,

One possibility seemed to be to offer a program that would
deal with ideas, provide interest, change of pace, and enough
excitement and challenge to generate a strong desire for hard
work and intensive study. Such a program would have to cut
across departmental or subject areas and provide educational \
experiences that the students would consider mature and relevant.

To a faculty responsive to the need for an effective pro-
gram of remediation and already interested in innovative ideas
in education, the suggestion that the administration wonld
encourage the planning and introduction of an experimental

compensatory educatinnal program led quickly to faculty.acceptance-_“

of the challenge : : , _
. ! P ' . T - ¥
’ ) ,‘ ! ) N '.' ll' i‘
f . ' . . .
A .I. B. SLUTSKY- -~ 1 -
e : PRESIDENT ~ ,

-
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February 13, 1968
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I
A ROCKY - REMEDIAL ROAD
TEN YEARS OF REMEDIAL EFFORT AT CRANE COLLEGE
1957 - 1967

As I look Back over ten years of remedial work in English, -
reading, and speech at Crane College, my overall impression is
that we have been muddling through, doing some good beceuse of
{ | . the efforts of some dedicated and relatively enlightened teach-

; o ‘ers but in general handlcapped because we were not more enlighten-
. ed about the nature of the linguistic and otﬁgr|5001al handlcappsi

of remedial students.

The English department at Crane had both English 98 and

English 100 eleven years ago, but dissatisfac ion‘grew about
these two remedial courses because (1) ;welwere not satisfied
that the placement eest that we used (see appendix A) really
distinguished two leveis of remedial dbility, and (2) we were
not convinced that we were offering a sequence of remedial courses
| since the workbooks that.were used could have been interchanged
' = without raising or lowering  the level of either course. The
English department dropped English 98 from its offerlngs in the ‘
fall of 1959, and requested that remedial students be 81mu1taneously |
enrolled in English 100, Reading 99 and Speech 140. qpe rationale
f.for the speech componeg£ of this block program was—sefPfo;th in

v i
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a document written by members of the English department (the
schools's only Speech teacber was then chairman of the Speech,
Humanities, and English departments) and entitled Remedial
English Program: Proposed changes (see appendix B). The
English depa;;ment proposal was deliberated upon and given
approval by:éhe council of department heads chaired by the
Deén, buF if Was never fully implemented. Four major factors
in the breakdown of this well-laid plan are as follows: (1)
it involved registration complexities which those in charge
of registration were not prepared to ccpe with (see appendix
C); (2) the program did not have a coordinator; (3) a
coordinator for such a program should have been a specialist
in both linguistics and speech -- a very hard man to find, and:
(4) the program was never presented td;the faculty-as-a-whole;
consequently, they did ﬁot understand the ratjonale behind it

and were probably lukewarm toward it, at best) The reading

céurse was first to be dropped from the block{ Even the heroic
efforts of the chairman of Speecﬁ, Humaniti%s, and English
could not prevent the speech courses from beipgleroded away in
time,

_ I was appoinfed acting chairman of the English depart-
ment in the fall of 1963, aﬁd by the middle of November I was
requestipg,the Dean to permit the.Eﬁglish_department to rein-
'  state Reading 99 in conjunction with English 100. By 1964 thé; e
.. department had becgme digsatisfied with their sipgle#remedi§l

N

level because of (1) the wide range of ability in English 100

i .

{ H 1, M
i .

) o ] . . .ty

: i . ‘ . - a4 '
§ R * ’/,/ 3

' !

z t

[N
3
¥
i
i

|
{
|
i
i
|

o s e




the Placement Test (English Proficiency--Form R) and that

. at two levels.

classes making them very difficult classes to teach, {2)

the impossibility of prepéripg large numbers of our enter-
ing students to cope with college level courses in one B
senester, and (3) the_growiud concern among teachers that
the open door:policy of tﬂe institution was of little signi=~
ficance if it merely meant that gredt numbers of students
were admitted only to be placed in a course where it was a

foregone conclusion that they would fail. This concern was

o increased somewhat by a report that I prepared and distributed

to the faculty in 1964 (see appendlx D) shOW1ng that nearly

half of the students who were placed in Engllsh 100 during

~ the wxuter trlmester 1964 had made scores of 13 or below on

nearly 80% of this group failed English 100. The English

department began to agitate for an expanded remedial program

"which would reinstate English 98 at well as ccnbine remedial

readlng classes.with . both Engllsh 98 and Engllsh 100 to

create combined five-hour remedial readlng and writing courses
This proposal met with considerable epﬁdsition from -

various quarters. Other departments probably redarded the ex~-

pansion of remedial offerings by the English department as

"empire building". There was apprehensionlthat the new pro-

posal was "just another panacea" from the E1

the glish department.

" Some departments begrudged the money épent on remedial 6ffeiings

‘; on the grounds that every dollar spent on remed1a1 work curtailed

{

I
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the regular college offerings. An influential local administra-
tor stated his position in a faculty meeting as follows:

"These kids have been kicked down enough, and I'm not going

to give them another kick in the teeth by slapping them with

a whole battery of remedial courses when'they come to college."
At another faeulty meeting, an influential department head re-’
acted to a report by an academic pollcy committee recommedlng
expanded remedial offerings by leaning back in his chair and
declaring, "Waal, ah'm agin it!" This pronouncement silenced

debate on the issue; the recommendation was dropped, and the

academic policy committee was never again convened. A depart-

ment head who consistently denied the efficacy of remedial

reading and writing courses in the past (probably with some

Justlflcatlon), and insisted that "students don't have to know

how to read and erte to be laboratory technicians," was quoted'_

by Lillian Calhoun of the Chlcago Defender as follows: "Of

course not -- it's just a matter of life and death, that's all" .

(Chicago Defender, week of October 17 - 23, 1964).

Increasing nurbers of studente with educational defi-
ciencies came through our open doors, and the Executive Dean
began to suggest to the local Dean that we meet the educaticnal
needs of our entering students more realistically as well as
work toward a transfer program thatﬁw?uld be truly negotiable
in other institutions of higher 1earn{rg. ?Ilfinally scheduled

the two levels of combined remedial Epgiish dnd readipg classes

in the proposed schedule for the fall trimester, 1964 and waited,‘

. i
for the repercussions. Surprisingly, therj were none; . . ;
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. such as not u51hg the suffixes for nouns and verbs and not

E.that they have often misspelled. There is gre

the combined classes were put on a single registration card
so that it was impossible for a student to get one course

without the other.

The department now had the task of devising a place-

ment test that would satisfactorily distinguish between the -

-levels of remed1a1 abillty (see appendix E) and of working
. out a syllabus for the lower level (English 98 and Reading 87)

_that was tailored to fit the readipg and writing problems of

the lower students.- Confronted with the gap between what the ,

" workbook covered and what our remedial qtudents needed, some

of us had begun to dupllcate pages expldlnlng in detail errors.
using the past participle when it is needed. At this time I
ekpanded these pages into a syllahus for the lower level course

and entitled it Basic Facts for English. It was designed to

meet the needs particularly of .the student with strong dialect

features in his speech and writing. 'Besides-a.grammar written

inductively from the errors that students actually made in their .

.~ writing assignments, the syllabus incldies a,list of 185 sets

. o i i
'~ of words often confused by our students and a tist of 100 woids :

At emphasis upcon

3"vocabulary work that is designed to develop dictionary skiilg
j and the habit of using the dictionary as a 4001 for better

" reading comprehension. The readlngs are mainly of the des- ,

l

crlptlve and narratlve types. These serve as models for related




writing assignments. The creative writing approach seems to
work well with remedial students because they can write from

their experience and be encouraged to tap the resources of

vocabulary, idiom, and imagery of their spoken language. This
positive side of the student's dialect can be used as a psy-
chological counterbalance for the threat to .his ego

that correcting errors in spelling and grammar may constitute.

The teacher should always be sensitive to the psychological

aspect of‘the student's language problems and take that into

account in his pedagogy. ~Students shoild knoy from the start

that there is nothing wrong with a dialect. Everyone has one. .

The most talented people, however, are those Jho have several -,
ways of speaiiing and writing to fit different |circumstances.

One way of speaking and writing is called sqandard English, S
This is the English that most people ieafn at school. Its |
main feature is that .it goes accdrding to generally accepted

rules of spelling and grammar -- and,_to a lesser degree, punc-
tuation. Mastery of this "échool English " is an asset in one's
attempts to earn a college degree and to get and hold a desiréblei R
job. Mastery of school English should not, however, kmpair.opé”s.:
mastery of informal levels of usage already learned gutside of .
school. The good teacher will sense when he must go easy on
correction, when he must talk to a student individua$ly, when

the class needs to discuss “he nature of dialect and the goals

of instruction, and when a number of other means are necessary

_ to _keep ' the psychological atmosphere conducive to learning. |
N — — . ; . ] . ' 1
) |
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Basic Facts for English has now beer through a number

of revisions during which it has been expanded to 130 pages.

' It will undergo a major revision this semester under the di-

rection of Raven I. MacDavid Jr. at the University of Chicago.

This revision will probably involve contracting it so that. N ij;‘

ML
LRV O &
LT

the bcok is more manageablé"for our mimepgraéhipg and assemb- f.f ‘“

ling facilities. y R R

I was able to report to the faculty on November 10, 1965 ‘f

- that the reinstatement of English 98 and the combination of

. that course with Reading 87 had reduced the failure rate for

the lower group from neariy 85% to 62% (see appendix F). In i;N\\\
the concluding page of that report (included in appendix F), I .
recommended the involvement of other departments i£‘the,remedia1r
effort. Meanwhile, a new Dean, Irving B. Slutsky, had arrived
during the Summer of 1965; and his administrative assistant,

Jerome Brooks, had started an experimental interdisciplinary

' program for fifteen remedial students in the fall of 1965. This

. effort was continued under the title Intensified Interdisciplinary |

Special Program (I.I.S.P.) during the winter trimester. Mr.

: Brooks, now Director of the Chicago City College Urban Education

Center describes this expéiience as follows:
' The Intensified Interdisciplinary Study Project: An Exper:iment

1. A substantial amount of evidence, from a variety of
sources, now indicates that many young people from
‘slums and ghettoes have been and are heing deprived
of a real opportunity to be educated and to.educate
themselves beyond the high school,. not because of an.

innate intellectual incapacity but because of serious
} Y ‘ :

i
t -
i \ -’/
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skill deficiencies that result from an earlier
educational experience which failed to take
account of the importance of env1ronment on
mental development.

The Intensified Interdisciplinary Study Project
(IxSP), an experimental program begun at Crane

in January, 1966, is designed to help the student
depicted above to bridge the gap between high school
and college. Spe01flcally, the IISP program has
three objectives: a) to improve the student's self-
image, by drawing him into discussions and conversa-
sations that reveal his already considerable store-
house of experiences and that treat these experiences,
not condescendingly,but as being of value: b) to
orientate the student to the requirements of college
life, by defining the purpose of a college education
and by providing the student with readlng materials

‘that challenge his thought and by engaging him in

discussions which demonstrate to him that ideas can
be exciting and worth getting excited about; c¢) to
provide the student with the means and opportunities
whereby he can, if highly enough motivated, correct
many of his skill deficiencies, by making available
to him reading, writing, and speech clinics and a
counselor.

Because most of the students delineated above have
past histories marked by numerous educational fail-
ures, the IISP program attempts to be as different
as possible, in approach as well as in content,
from the kind of program they have had. Students

' in the IISP program take one course, bearing twelve

hours of credit, taught by a sociologist, a biologist,
a humanities teacher, and a teacher of literature.
The attached course outline shows the content of the
one course. In addition to the twelve hours a week
that the student spends in class, he is required, W
by appointment, to see a speech specialist, a readJng T~
specialist, and a writing specialist. After prelimi-
nary diagnostic tests, these specialists work with

each student in the program individually. In the

initial phase of the program (the first trimester),
grammar is not a matter of concern. Students are

t

‘not berated for writing sentences or essays that are

grammatically ox syntactlcally defective. In fact,

‘writing generally is underplayed. Rather, students

are encouraged to talk about field trips they have been
on, movies they are shown as part of the program (i.e.,
House on the Beach--the story of Synnanon; The Diary.

{
]
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. of Anne Frank), and books they have read, albeit
not perfectly.

4. The second phase of the program will be of eight

;  weeks duration and, in design, ‘will be essentially

, tutorial. During this period, students will get

~ intensive individual work in reading, writing,
and speech. They will attend no classes as such.
At the end of this period, 'students upon recommenda-
tion will be allowed to enter the regular college
freshman program, the object here being to determine
if they aare as well as, less well than or better
than students who have taken remedial courses in '
English and mathematics.

5 A major point to be made here is that the IISP pro-
. gram takes the student with his deficiencies and
'~ treats him as an adult; inasmuch as the student has ol
in his past schooling demonstrated an inadequate S ET
.grasp of language and mathematical skills, it would Do
seem unrealistic to expect him, suddendly, to over- . .
come these during the course of a remedial English T
. : or mathematics course. Moreover, most such students o
T .resent being treated as if they were still in high '
o e ' school. Despite their deficiencies, they want to ‘
be treated differently from the way they were treated
in essentials or basic programs in high school. -

6. It is much too early at this point to discuss the T
- success of the program described above. However, - - e
each of the ten students in this experiment has '
thus far shown excitement; students do not refer

to the course as a dummy course. As tape record-

) ings of our weekly two hour seminars (really candid

DT ‘ discussions of what lies ahead of the student) point
[REE R up, they wel.come the challenge and are aware if ‘they
fail in their freshman year it will be primarily be-
cause they have failed to avail themselves of the

resources available to them for self-improvement.
J. Brooks

N.B. Students are admitted to the IISP program on
the basis of an Otis Quick Score between 75-85 and
an’ English proficiency test.

(See Appendix G for a follow-up sufvey of these stu-
3 dents' later academic performance. M.M.)
; SR : ' ' |
i ) : i :
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" stand the'probiems. The new Dean, for instance, stated that

. grew when the department learned of a proposal to place

" had arrived by means of the remedial English sequeﬂce. Some

of ' the objectlons were probably justified, but the polarlzatlon

" have been necessary if the faculty had been more aware of re-

Dissatisfaction with I.I.S.P. was brewing in some quar-
ters throughout the academic year. A certein amuuﬂt of .
resentment arose because some faculty members felt that this
program was suﬁeri&posed upon the institution by a new ad-

ministration ("Johnny-Come-Latelys") who really didn't under-

he did not see how the dialect was at all relevant. Members
of the English department were skeptical of the sociolpgical
emphasis in the new prpgrem which they felt was at: the expense

of concern with the mechanics of language. This skepticism

I.I.S.P. students in English 10l on ar. experimental basis to

see how they did in English 101 compared with students who

of faculty on, the issue of I.I.S.P. versus remedlal would not

cent developments in the field of compensatory education, and
here I must indict myself as one of the chief offendere. But
eventually truth resulted from the collision of differences’, and
the current compensatory program reflects influences from both
I.I.S.P. and the remedial courees.

During the spring eight-week term, 1966, the unfavorable
reaction to I.I.S. P._came to a head 1n a sertes of meetlngs of'the

;;); _
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,"‘Epglish department, of the Epglish'department with Mr. John

- t

Fiduccia, chairman of the Speech department, and finally
in two meetings of the English department and Mr. Fiduccia

“with Dean Sluﬁsky, Mr. Brooks and other administrators.

| Mr. Fiduccia proposed that a block program which would in-

~volve remedial speech courses {Speech 88 and Speech 89) to
be coordinated with the remedial English and reading courses

to be offered during the following academic year, and that

. I.I.S.P. be discontinued. Mr. Brooks recommended the contin-

uation of I.I.S.P. with an enrollment of forty students. At

our second meeting with the Dean, Mr. Slutsky announced that

i‘ he had decided to discontinue I.I.S.P. and allow us to run

our block remedial program for one year on an experimental

basis. He said that his decision was based mainly upon Epg—i”k“

lish department opposition to I.I.S.P., and that he thought
we were mqkipg a mistake. The Dean had evidently decided
that .innovation had to be faculty moéivated. This_depends
upon the circumstances, however. If a faculty is too conser-
vative, it is in order for an zdministration to do a little
prodding.

The social science department proposed that Social Science

88 and Social Spience‘QQ bé ‘added to the English, Reading, and

' Speech block program for the academic year 1966-67, and these

courses becane part of the two-semester remedial program. Mr. —

James E. Roth {now co-oxdinator of Project Coop, a federally

'
funded co-operative endeavor for advanced students. of Crane
. h .

1 ¢ T e
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College and Roosevelt University) describes the remedial

social sicience courses as follows:

The Social Science Department offered two 083 classes 'gmmf.

during the fall semester, 1966. Miss Esther Ceterski
taught both courses, which were in no way related to or

bl RET A
- -

.
coordiﬁgted with the English and Speech offerings which ~ }
formed the remedial block. This was at the expressed wish | E
of the majority of the department. Although I was not di- |
rectly involved in this initial attempt there are two re- ‘ifﬁ T
V{xflections Miss Ceterski had which may be of some interest o
to the faculty generally. The first was that no attempt

should be made to offer remedial social science per se; but

| that a great deal of time should be spent on'yocabulary |

i _ ' v (active and passive) anq on writing improvement. The second
| . was her (and my) disappointment with the disposition of the |
! ;’l: L “étudents at the endof the term. She advised the students

| ‘J- - that their grades were merely an indication of how they were

| doing under the very low standards which she set for them in
the course. She further Edvised them that they would 'pr‘ogress'
to college level courses, not'on the basis of the grade they
received from her, but on the post-term discussions she woﬁld

have with each individual student. Three students (from an

original enrollment of forty) were advised to advance to collggeij‘

level work. Then, the Social Science Department met and de-

cided that all grades of "C" or better would be allowed to enter. -

. regular college-classes ~- this after the grades had been sub-

mitted go the registrar. Miss Ceterski followed their pfpgress

|
!
: . v i




during the second semester and none passed with higher than

av"D" and most either withdrew or failed their work in the

second semester.

During the second semester, Miss Ceterski and I each
taught a section of 089. We each had.twenty students, some
from the previous semester, who were block-programmed with
English and Speech. We also attempted to coordinate some
oZ our reading with the.Epglish teachers involved. We were
not very satisfied with the classes,"h;wever,}because we had
decided to have!the students read in quantity |and the close

textual analysis of the English classes did ndt allow us to

remain coordinated for very long. We decided [to increase the
quantity of reigings on the phildsophy that {these students
lacked so much En academic experiencefthat contéct with a'
_gfeat variety of materials might contribute more to their ma-
turation than the painful, phraSe-by-phrasé reading of the past.
We were equally disappointed with our results that term. We
attempted to initiate the following Qrading system: P (pass ‘
to college level courses); E (encourage, with further remedial ‘”'J
‘work); and T (terminate their pursuits of an academic career
for Diploma or A.A.) but were unsuccessful. We then agreed to
have the conventional grades of A,C, or F for the three above

~grades. As a final remark, I should add that *here are severaI'

038-089 social science students who are now enrolled in —~

) B
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Compensatory Education Program, part II. I can only:guess

how they must feel as they are now completeing theif third
or fourth semester here at Crane. Wou;d it not be more to
_their advantade if we directed them to other prpgraﬁs that
are now being offered (e.g. Allied Health) or will be offer-
ed soon, or to other institutions that may offer them some-
) " thing which we have been unable thus far to do?
o . ~~James E. Roth
A faculty conference was held at the end of the fall

.. _ semester, 1966 “ . to present results of the

S first semester of the new remedial blocks. The English

department pre and post-testing did not indicate that stu-

dents registered for the remedial speech classes did any

"~bet£er than remedial English and reading students who were
not rggisterea in a remedial speech class (see appendix H).
Dean Slutsky's prediction that wé were making a mistake was

partially, at least, fulfilled. Tﬁe.prpgram suffered from

""Tthe blame must be shared by the administration who did not

allow me any released time to undertake this exacting and

" - - time-consuming responsibility.

i

Another complication arose because of philosophidal
., differences between the English and speech departments con-
cerning the nature of the remedial problem and the proper‘

’
\

pedagogical means for éorrecting it. These differences

MR
i

H !
x

lack of ‘coordination for which I am partially at fault, but




somewhat during the year as I became more aware of the socio-

. Slutsky's request in March, 1967 for proposals from the fac-

- during the academic &ear 1967 - 1968. Three proposals. were

with the support of the Engliéh department. (see appendix J

-

.gram and who would participate in its implementation in the

should have been fully explored before the two department:s
plunged into a joint enterprise. But some of the differences

could not have been anticipated since my own position shifted

logical aspects of the linguistic problem. These philosophi=
cal differences came, to a head in an exchange between Mr.

Fiduccia and me before a newly-formed Compensatory Education

Committee in the spring of 1967 (see appendix I). . N

The Compensatory Education Committee resulted from Dean - |
ulty for a new compensatory program to be run experimentally

fbrthcomipg: one from Dr, Sbhaaq, chairman of the physical

science department, one from Mr. Fiduccia and one from myself -

for these proposals) The Dean approved the English depart- = et
ment propsoal and appointed me coordinator of the compensatory-jigﬂmwg

program. I called for volunteers from the Crane faculty who

would receive full pay during the summer for planning the pro-

fall. Six members wefe chosen for the committee; one from each

of the following departments: biology, counselling, Epglishf““\\\‘h~
hpmanities, mathematics, and social science. We began meeting :
in April, 1967 and had heard proposals for :the participation B

of the business, physical education,. and speech departménts in

’
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the new compensatory éducation program before the end of
the spring seméster. We were unable to incorporate any of . .
these proposals. The committee met for long hours through-
out the summer and managed to work out a philosophy for an.

interdisciplinéry prpgram.génerally subscribed to by all

N ' COR 4
- and a plan for its implementation which worked with moderate .. ...
success duripg the fall semester 1967, and which promises
b . . . -
* to function with greater success this semester. The story ”
* of this program, Compensatory Education I & II, is told
. in the following articles. B o
C ' ' Morris Murphy o . )
A ;
1 -
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COMFENSATORY EDUCATION I

——
i

A Silhouette of the Compensatory Education Progran

S, e
’ I, Hoy did Compensatory Education I and II differ from a block of remedial courses? ; me}
: ? )

; A, A faculty team from six departments was granted released time during the summer: of S

1967 to plan the program, All members of the planning team were involved in mple= 3

menting the program in the fall semester 1967. They met weekly during the schaol
@ year to evaluate and alter the program, :

- Be Interdisciplinary activities (shared student-faculty experiences on and off campus)?
: « On campus -~ discussion of the off-campus experiences; lectures, films, slide

3 talks, student forums, faculty forums, student feedback sessions. 2

; 2. Off campus ~- walking tours of various parts of the city, trips to museums
: and spec1al facilities such as the Madden Zone Center, -

¢
: ;

C. Attempt to integrate remedial English and mathematics classes with material of
! the interdisciplinary activities, :

. Do Flexibility in time slots and size of groups according to type of activity:
‘ « 98 students for lectures, films, slide talks, and forums.
2. 1 student for individual ten~minute reading appointments,

" . E. Promotion of students through the sequence of four remedial English levels at gny
’ time during the semester, : :

F. A group spirit that may explain in part the low attrition rate of the program. -
Several factors contributed to the development of group identity among the students:
« Shared student-faculty experiences off campus led to a more intimate relationship
between faculty and students than is typically achieved on campus, o
2, All in the same boat -- students commisserated with one another concerning ‘their
common disappointment upon learning that their admission to college-level gourses
, was postponed, : J
3¢ Student feedback sessions during which students told their peers and the faculty
what they liked and did not like about the Compensatory Program, .

~ LI
o
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-
P
e
4 »
' B
[ .,
.
i

II. What objective evidence is there that the Compensatory Program was any better than a o,
' block of remedial courses would have been? o o 1 o

A comparison of various pre- and postiest scores of Compensatory students and students
registered in English 98 and 100 classes at Crane during 1967-68 shows little if any comparae
tive advantage, The value of the Compensatory Program was best revealed in a follow-up sur- -
vey of Compensatory Education I students who were promoted to English 100 and 101. Compensaw
tory Education I (Fall, 1967) registered 98 students at both the English 98 and 100 Jevels
of ability (L1 at the English 98 level and 56 at the English 100 level - one student did
not take the English Placement test) and at the end of the semester recommended 13 for _ 3
English 101 and 3l for English 100, Of 11 Compensatory Education I students who registered —
for English 101 at Crane in the spring of 1968, all made C or above except one student who
withdrew to enter the Air Force, O0f 26 Compensatory Education I students who registered
for English 100, 16 made grades of C or above, Of all students registered in English 101
during the spring semester, 60% madE.g or above, but 914 former Compensatory students reg-
istered in English 101 that semester made C or above, Of all students registered in English

et ey st Sttem. i i

|
r
l
;%“; remedial English classes was 21% during the same semester,

100 during the spring semester 1968, 53% made C or above, but 64% of the former Compensatory .
students registered in English 100 that semester made C or above, The drop-out rate (W

*and Unofficial Withdrawal F) in Compensatory Education I was 17% whereas the drop-oui: rate

in remedial English classeS at Crane during the vfall semester, 1967 was 25%, The diop-

out rate in Compensatory Education IT (Spring, 1968) was 11% whereas the drop-out rate in - -

i LYY e,
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_ were givén a speclal éseignment during the summer of 1967 to plan an Interdisci=

~ "“4eaching s large lecture group followed by small discussion seminars, formal clase

N

Philosophy, Format, and Key Documents of Comi)enéatory Education I

With the aid of experts in the field, remudial or compensatory Education pro-
grams must. continue as a permanent function of cur institution. They are a necss=
sary adjunct to the open door policy of the Chicazo City College.* Remedial pro-. |
grams or individual remedial courses should be designed f..o improve communication .
and computation skills 80 that the student can make significant progresa each
term (the variables in the term “significant" belng the luvel at which\ the atudont
starts and his rate of learning) in the improvement of those skills, Re_madial
programs or courses should not be exclusively concerned with those stﬁdembs who
may ultimately enroll in the transfer curricula; but they should also serve any
gtudent whoae level in these skills might be improved by such programs. This

) might apply to a student who wishes to qualify for transfer, vocational-technicll, |

adult education, and commnity service programs; or to the individual citizen

' who may not be interested in pursuing his studies beyond the remedial level,

Building on several years of work in remedial English and mathematics and
utilizing certain features of a special remedial program introduced by the ad-

_ ministration in September 1966, a faculty committee of seven representing the

English, Mathematics, Humanities, Biology, Social Science and Counselling staff

plinary Cempsnsatory Education Program, ‘
Beginning in the Fall of 1967, 98 students were randomly selected from
among those ﬁaose’ credentials and pre-admissions tests indicated varying degrees

[ -

of needed remediation, A specially structured block program was initiated for _
these students with special emphasis upo.i commmication and computatioﬁal skills,
A variety of instructional methods and techniques were employed including team- N

ses in English and mathematics, tutorial sessions, field trips, guest lectures, .
panel discussions, films, and programmed materials, Notable in the experiment

568 Appendix J for a detailed dialogue on the tmplications of this statement.,

v — bt e - [PTR.
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was the feee mobility within the four English levels in accordance with the s )
individual student's rate of progress.

S:budenta registered in conventional remed"lal' English classes are used as
controls; these groups st Crane were given the same pre- and goattests of English
and reading proficiency as the Cmpensatory Program students, The results of
this testing can i)e found in the chapter of this volume entitled "An Evaluation

of Compensatory Education I and II, Crane College, 1967-1968,"

Of the initial experimental group, L8% were promoted at the end of one seme
ester of Compensatory Education to either college preparatory (%100 level") or
college level programs, The remainder of this seotion contains various key

fraa
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T0:  THE CRAN® FACULTY ‘
FROM: THE COMPENSATORY EDUCATION COMMITTEE,
RE:  PROGRESS REPORT -
DATE:  JULY 28, 1967 - b

On June 23, 1967 ‘the Compensatory Education Committee unanimously
decided to inform the general faculty at Crane of the rogress 1t had made
by some date near the middle of the summer. It =150 decided to invite the
corments and suggestions of the faculty in relation to that progress.

The compensatory sducation program will be supported by the par- .-
ticipation of the English Department for twenty hours, and the Biology,
 Humanities, Physical Science and Social Sclence departments for six hours
each. One hundred students, drawn from the whole range of remedial abil-l
itles, will be selected for the day program. Their participation will be
considered twelve hours for registration purposes. A modified version of

the progran for fifty students will be offered during the evening for
eight hours! credit, ' :

- The Committee agreed that the program should have the followiné"

goals:
f ls To improve ieading, writing, oral, aural and computational
... — 8kills to enable the student to got a job or a better job;
e T T and to further improve these sikills in peparation for
‘ ~ college~level work.

2¢ To.provide the student with an increased awareness of his

*  internal and external environment and the ability to cope
with 1it, :
- 3« To provide the student with an experience that is interesting

and satisfying in itself, regardless of future bensfits he
might derive from the program.

The Committee has thus far decided that students will be selected
for the program on the basis of an English placement test, a reading tess,
a writing sample and a mathematics Placement test. The English placement
test will be Form RS which has been devised by the English Department. . -
The specific reading and mathematics tests have not as yet been determined,
Each student will have a data card to record pertinent information con-

cerning his placement Scores, pre and post testing results, and his -
progress in the program.

The overall theme for the pro gram will be, "The Meaning of Success:
The Individual and the City", Although not all of the instructional :

- material has been decided upon, the Committee has constructed an outline
which begins with views of personal success and continues with a study of

" Chicago and its communities, facilitles, and problems. The final part of

: the program will concern itself with change; personail, institutional, and

/- socletal, which is designed to promote success. The outline w11l be -

supported by. an interdisciplinary program of lectures, small group dis- e

cussions, films and field trips conducted with the active participation -~ .
of all the faculty in the program. . : - . -

: o
i
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Four separate English classes will be scheduled on Tuesday and
Thursday. The reading and composition aspects of these classes will be
directly related to .-the interdisciplinary studies of the program. The .
students will be divided according to abilities in these English classes;
but a student will be able to move from one level to another at any time
during the course of the semester if he demonstrates sufficient mastery
of the skllls necessary for the next level. There will also be brief

mathematics classes on Monday and Friday divided according to three 1evela"‘

of abllity. The same possibility for mobility from one level to another
will exist in these classes. The remainder of the program, consisting of
lectures, films, field trips and small group discussions, will not attempt
to identify levels of preparation for placement. Rather, all remedial
students in the ‘program will have the opportunity to react to the total

- offering of the interdisciplinary groups.

Please write ‘to Mr. Roth, the secretary of ‘the Committee, if you
have any comments or suggestions for the program. A folder, including a
complete set of minutes of the Committee's meetings, will be available

¥ o )

I i - Prepared f"or the |Committes by

N R ~ Y| " Jemes E. Roth, Seoretary
Cob ‘ /I Compensatory Education Committee

S I Morris Murphy, Chairman.
BN i James E. Roth, Secretary

C P . .= Carl Adler

- . Frank Banks T .

T " - © Willlam Faricy e
I : . .. . Robert Glassburg -

" Paul Kadota
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* Fall Scifesiel, 1367
COMPENSATORY. EDUCATION PROGRAM B

Compensatory Education Committee: English Department Associates:
Carl Adler, English '

Frank Banks, Biology Rita Gallagher
William Faricy, Humanities Barbara Kessel
Robert Glassburg, Physical Science ‘
Paul Kadota, Counseling . : Ce
Morris Murphy, English : : o : i
James Roth, Social Science !

SCHEDULE

LPASE COuLLitl. Dean I.B. Siutsky ;x

’.1

Wiceram IBQS' |

F TIME MONDAY TUESDAY WEDNESDAY ‘THURSDAY FRIDAY
8:00| Math-l 8:00 8:00 8:00 Math-l
- SPECIAL , ENGLISH - -
ﬁ°30 Math-2 ENGLISH f Math-2
4 ACTIVITIES CLASSES :
9:00{ Math-3 - CLASSES Math-3
LECTURES, AND
9:30 BREAK AND ’ BREAK
) e PILMS,- READING
READING: . | .
10:00 { LECTURE LABORATORY DISCUSSIONS,| LABORATORY LECTURE
Room 216 10:55 . 110:55 Room 216
FIELD TRIPS,
Interdisci~ | STUDENT STUDENT Interdisciplin-
11:00 | plinary dis-| ACTIVITIES ETC. ACTIVITIES ary Discussion
cussion PERIOD PERIOD Groups
Groups PZ:OO :

Texts are to be purchased before Monday, Sept. 18 at Beck's Bookstore, at‘
56 East Chicago Avenue ‘

-+ Webster's New World Dictionary in paperback ¢ $§ .75
.+ Rubinstein, The Fiain Rhetoric, Allyn & Bacon . 2,95
——. _ Helen M, Thompson, The Art of Being A Successful Student,
. Washington Square Press, W 53 - , .45
C. L. Mayerson, ed. Two Blocks Apart, Avon Library, SSi6. . .60
Lorraine Hansberry, A Raisin 1n the Sun, Signet. Y -
Vance Packard, The Status Seekers, Pocket Book, 75029 ' 75 -
F. Scott Pitzgerald, The Great Gatsby, Seribners, SL1: 1.25

Paul DeKruif, Microbe Hunters, Reader's Enrichment Series, RE 313 .75
Howard F. Fehr & Ifax A, Sobel, Mathematics for Everyone,
Pocketbook, 7031 , 50

TOTAL COST $ 8.50

There will be another packet of paperbacks to buy in November which will
probably cost between $4 and $5, | -

First Assignment: Read before Sept. 18, Two Blocks Apart, by C.L. Mayerson

¢

ALWAYS BRING THE PAPERBACK DICTIONARY 70 CLASS WITH YOU
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COI"PENSATORY EDUCATION PROGRAM: CRANE COLLEGE . .

The purpose of this program is to improve communication and computational. ..
skills to enable the student to cope with college work more successfully,
to get a job, or to get a better job. The student will accomplish this
goal through an interdisciplinary learning experience which will use
teachers from the English, Mathematics, Humanities, Biology and Social
Science departments. Each week there will be formal class instruction
in English and mathematics, supported by an interdisciplinary orogram of
lectures, smalli group discussions, films, and field trips, all of which
will be related to the topics of the program. The overall theme of the
.program will be, THE MEANING OF SUCCES3: THE INDIVIDUAL AND THE CITY.~—.

W‘\.-"

General Outline

4

I, Individual Ideas of Success and How the People Live

A. Individual Views of Success

B. Ethnic Groups in Chicago--Community Ideas of Success
C. Social Classes in America

1. What are social classes?
2. Do social classes have different ideas of success?

D. The World Intellectual Community (The World of the Scientists).

l. How has society helned or hindered the individual to fuifill .
‘ his potential? . ' S

2. Science describes the phenomenon of change,

3. Social insects attempt to build a successful gsociety.

L IX. How People and the Soéiety Chénge in a Quest for Success
' ', A.  Social and Political Change

L l. Immigration, migration, urbanization, and population.
Shl 2. What kinds of societies limit change? :
( ‘ 3. What kinds of societies encourage change?

B. The Search for a Better World

..~ 1. Concepts of a worse world: totalitarian? Communist?
SRR ' Anarchy?

-7

security? individualism? renewal?

- )
' i K T . ’\
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" 2, Concepts of a better world: utopia? equality of opportunity?

f - '.
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This is a brief description of the guidance and counseling program af
Crane Campus. Throughout your enrollment at Crane, the Guidance and Coun-
seling department provides counseling opportunities for all students.

individually and in groups. The guidance and counseling program serves
the following areas of concern: :

l. Educational planning at Crane Campus
2. Personal and social problems
3. Academic difficulties
4. College and other higher institution information
5. Occupational and vocational exploration
Educational planning at Crane Campus is concerned with what is
havpening now with you and the courses you are taking. You may have some
questions about educational planning like: :

l. Am I taking .the right courses for what I want to be?
2. What do the courses I am taking have to do with what I want to be?
3. What courses do I take if I am not certain what I want to be?
4. Am I taking courses which are right for me according to my
+ preparation and capabilities?
5. How many courses should I take if I am working?

Counselors are available to discuss and to listen to any kind of -
personal and/or social problems and concerns which you may have. Questions
may cover a wide range of topics: '

l. How am I going to make it financially next semester?
2. Who am I and where am I going?

3. Should I continue to live at home? °

4. Why am I not doing better at college?

5. Should I wait to get married?

Questions about academic difficulties sho'ld be raised as soon as you

recognize that you are having trouble. Ask yourself,, Ask your instructor.
Ask your academic adviser. Ask a counselor: _ '

1. Am I taking courses that are too difficult, 9r am I taking too
many courses?

2. Do I really have adequate study habits? How!do I get them?

3. Do I use my time wisely? How much time do I waste?

4. Why am I not doing well?

5. Am I taking advantage of being able to make an appointment
with my instructors? - - . :

Gathering college and higher educational information should be an
on-going process. Questions you may have about yourself and college may
include: . ‘ . )

l. After Crane, what? :
2, How do I apply to get into specialized training schools like
computer, beautician, secretarial schools? ‘“

3. What colleges and universities can I get into with my preparatiop,_

my capabilities, and my bank account?
4. Can I get some financial assistance to a college even after I
finish two years in the transfer program at Crane College?
5. Are there disadvantages in having gone to Crane for two years, |
then transferring.to a four-year college? . i -

(]
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Most of you will be exploring occupations and vocations.
lucky ones know what you want to be.

questions about yourself and vocations, such as:

1.

and aptitudes?
2. What kinds of occupations are

give the greatest opportunities for advancement?
3. What are my interests and aptitudes?

. 4.
5.

"2t v

Some of you
You probably have been asking many

What kind of job am I best suited for according to my capabilitges‘naa

growing and expanding and which . .

What are the opportunities in specific occupations?
What kind of preparation must I have to become what I want to be?

These are the five areas of service
offers to all students individually and
for your asking.

They may, in some way, be helpful to you.

The counselors are located in Room 137, and vou may meet them by making

' an appointment, or by just dropping by.
advantage of assuring yourself an amount

in groups.
If you have any concerns, meet with one of the counselors.
If you do not have any immediate concerns, meet with them to know them. ~=. ]

the guidance and counseling program
The services are there

Making an appointment has the
of time.

4

Counseling interviews are confidential. Whatever is discussed in a
counseling session is held in professional confidence.

Counselors are bhasically non-evaluative and work primarily in assisting
' students (1) in establishing educational plans, (2) in assessing educational
- progress, (3) in providing college and school information, (4) in giving

and interpreting tests and test information, (5) in identifying special

talents and disabilities, (6) in providing occupational and job information, .
- and (7) in helping with the decision-making process. 3 Y SRR
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oo WRITING SAMPIE (Reading test yet to be chosen)
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Recommendations concerning the English and reading sections of the Compensatory lEducation ,r,‘
Program based upon a meeting of Mr, Muphy and Mr, AdJer July 11, 1967, .

)
‘u

Presented to the Compensatory Education Committee July 12, 1§67.

t1 18, and
RECOMMENDATION FOR SCORES ON ENGLISH PIACEMENT TEST 4%§ FORM RS/AND READLUY T0VLS

FOR PLACEMENT OF STUDENTS AT FOUR ENGLISH AND READING LEVELS IN THE COMPENSATORY
" EDUCATION PROGRAM ~

SCORES ON FORM RS GRADE LEVEL OF READING COMPREHENSION  ENGLISH AND READING PYACEMENT |

56 = 70 101 ~ 13th or above English 101
f6 = 55 100+ 11th and 12th gf'adas ' Group D (English 100)
36 - 15 ’ j_oo., " 10th grade Group C
2 = 35 98+ 8th & 9th grades ' | Groub B -
: : . (English 98)
0-25 98 Tth or below Group A B

English 98 levels of program would be mainly people reading at the 9th grade. or ‘below,
y Engiish 100 levels of program would be mainly people reading at the 30th grgde or above,

" Summarys
* The ideal Group A student would score from O to 25 on Form RS, write a 98~ theme
on why he came to Crane, and read at the seventh grade or below.
' The ideal Group B student would score from 26 to 35 on Form RS, write a 98+ theme -
. on why he came to Crane,.and read at the eighth or ninth grade level, o
| The ideal Group C student would score from 36 to L5 on Form RS, write a 100~ thems .
on why he came to Crane, and read at the thnth grade level, ~
The ideal Group D student would score from L6 to 55 on Form RS, write a 100+ theme
on why he came to Crane, and read at the eleventh or tWelfth grade level,

Recommended testirg procedure during week of Labor Day: Give all students whole
battery of tests but only those who score below 56 on Form RS the writing sample,

Recommended emphasis upon problem areas in writing in the four English groups:
The organization and development of the theme as a whole should be emphasized in all groups,
Groups 8 and D should emphasiza the organization and development of paragraphs, )
-A01,  Relatively free-of errors in mechanics, Well thought out and well organized,
GROUP D: Punctuation (with emphasis upon non-restrictive and parenthetic elemengts » proper
A0G* - subordination and modification, diction (with emphasis upon choosing the exact
‘ word for both connotation and denatation), the use of pronouns including problems .
in case, reference, pronoun agreement, and pronoun shift, T
GROUP C: Runeon & fragment errors, study of adjectives ‘neluding problems in double come . o
" 100=  parison and degree, study of adverbs inclu tthe pi‘obflem of using an adjective
" . when an adverb is needed, | ' o
* GROUP B: Problems in using nouns (irregular nouns s plurals, posstssﬁre case nouns, wrong -
98+ use of apostrophe, problems in using verbs (irregular verbs, infinitives, wring
use of a past participle, auxiliaries that mst be follpwed by participles, __
subject & verb agreement, and tense), fragments that lack subjects and verbs,
spelling, and wrong words (malapropisms), ' | ! _ 1
GROUP A: Some new approach, perhaps emphasizing at the beg oral rather than written |
98w composition, Incoherent sentences, manuscript mechanics, lack of capitalisation -
‘ " at the beginnings of sentences and punctuation at the ends of sentences, penmane .

ship, plurals of nouns, speliing problems and word confusions caused by strong

. dialect features in the speech of the studenti | L ‘
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. "EXPLANATION OF GRADES AND 'SCORES:
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" Grades: A = Excellent, B = Good, C = Average, D = Poor, F-= Failure, = . .

-".-teachers’ working independently, When they have ‘
7 .compares' his results with those of the other teacher who read and evaluated the same set. of :i, %l
% themes, They discuss any themes upon which their evaluations do not agree, and sometimes a .
read themtheme to help decide what the evaluation should be, -

Ufl01 = This writing is relatively free of errors in spelling, grammar, and punctuation, * 3
Lo 7 It is well thought out and carefully organizeds The penmanship is good,: R
I‘_ P c / . - . - :;‘-“«4‘;:

'100* « This writing is relétively free of basic errors (Listed below), but the student. S
R punctuation (particularly the
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but the student may still have some serious

ticularly fragment and run-on orrors),

and adverbs,

the use of adjectives includijg
problems in double comparison and degree, and the confusion of adjectivgp

4

.

=3

| 98¢ This wrihing shows that the student has
using the singular when the plural noun is needed, !

"

T izing irregular nouns,

s

"'f**oﬂ a past participle after auxiliaries that require it, subject and verb
" iy.agreement errors, tense errors), spelling,

probléms in using nouns (regulare

Ty failing to use the possessive case, wrong use of the apostrophe), verbs
:;a(regularizing irregular verbs, making infinitives past tense, wrong use

wrong words (malapropisms),

i

4

™ % and sentence construction

(particularly the

use of fragments lacking

- {'subjects and verbs),

% » coherent sentences; manuscript mechanics;
© 7 47 the ends of sentences;
o grammar, and word confusion
,f *®.in the speech of the student,

f ?

EXPLANATION, OF THE LAST COBUMN: DISPOSITION

The mark in this column indicates

-~ allowed to take,

o

_ capitalization; punctuation at’ )
the random use of periods; penmanship,'spelling.f“f,
problems caused by strong dialect features I

problems in constructingﬂf

~ L2 »

what the student may enroll for at-Crane.néxt jlﬁéj-hﬁf

semester, " ‘- . . S
IR = Retained for another semester of.compensatory education, AL , .‘éf
. - ' cx e o ’ ) ey ‘;"‘o!o
‘98 = Student may enroll in English 98 and whatever courses English 98 students . are .-

.
x ! L
ve ._,,,,_,‘

106 = Student may enroll in English 100 and college transfer courses, S

~

acadenmic work or from a seeming lack of interest in it,

{401 = Student may enroll in English 101 and other college transfer courses, “\*‘\ﬁn
DR = Student is dropped from‘compensatory education and ather academically E -
Lf%hc,‘oriented programs. This may have resulted from a lack of aptitude for .

In either case,
Morrow, Mr, Kadota,

the committee encourages the student to consult with Mr,

or Mrs, Jennings

of the Crane Counsellin

. ties for.success in some other directions
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The purpose of this profile on students in the Compensatory l;ducation '
Program is to identify the students and thereby understand soms of the L
. characteristics of this student populatione o o |

f . The data used in'the' development of the profile was taken from the
, (1) application of t'._he student, (2) the high school transeript, and (3)
the ACT data card. The profile includes a deacription of the student

population by sex, 'age, and place"of birth. High school performance of

- the sfudent population is described by the number of students who have

e e

graduated from high schoo}, ths 1oca£ion of the high school, the kind of
' high school program, i.e., the track the student was involved in; and,
" the high school grade point average, The AOT data card provided-the

standard scores in four different disciplines and a composite score of - R
o | \ : ~
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“ 7 PROFILE

I. DESCRIPTION OF THE STUDENT PCPULATION

A,

35

33

AGE

DISTRIBUTIlOl.‘ OF AGE: _
Mo - Freguemy
o

3

B

36

1

0

0

0

0

" 0
33 0
32 1
R 0
30 2
29 . 0
5 0
27 1‘
26 1
25 0
2l 1
23 0
22 5
0

1

il

2l
20
19_
13
17

Average Age:

L T TV

19.1. -

" 'Range: 23 years (low 17)

(high ko)
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PROFILE ! "
I. DESCRIPTION OF THE STUDENT PCPULATION |
B, Sex ' ‘...._,_,_._ ‘ ' T ( ‘
Mals b9 ' S
. . . t
Female 51 ' L ' , g
Total 100 P ’ | B
Co Place of Birth L R R
Chicago 3 |
Outside of Tllinois = 48 - . “ 7
Outside of the U, S, 7 - - o :
 No Data Available 6
. Total | 100 . R
Lo 9 Tt~
i ; T——
: e - ' : :
P | o
' ' ]l ! ' v
i .
| . .
| . ” ~
. ; U, . ,
1 . n '
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II. HIGH SCHOOL BACKGROUND

A,

B.

97 students for whon data was available graduated from high

* Private and Parochial Chicago Schools . !

~ Outside of Illinois High'Schools

5

NUMBER OF STUDENTS WHO GRADUATED FROM HIGH SCHOOL S 3

school. There were no students who were ®Special Students® : | . :.’ o
or GED high school equivalents.

LOCATION OF HIGH SCHOOLS FROM WHICH THE STUDENTSGRADUATED
Chicago Public High Schools |

Marshall High School 19 . ' S
Crane High School 15 '
Farragut High School 10 ‘
Others ' 2
’ n

Cosmopolitan

‘Central IMCA

Catholic Parochial Schools
St, Mels - y
Providence
St. Stanislaus

P e

Other Illinois High Schools
Proviso East

=
..M

Alabama
Arkansas
Michigan
Mississippi
Missouri

South Carolina
Tennessee
Texas

{

Irrrvomsn

Outside of the U. S, T
Migeria - - o 1 1
T Total - A ) 4

* o R

|
!
1
1
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PROFILE
IE, HIGH SCHOOL BACKGROUND

C. Kind of High Schesl Program

o=
i

This data ia gpplicable to stndents ‘who are broducts of the Chicago

'_ Public Hig h Schoois, Students who graduated from the Guicago Public High
' Schools have transcripts which are asgessable, Transcripts from ochoola
‘ outoide of Chicago are difficult to assess. For that reason, only tke -

- transcripts of Chicago Public High School graduates were used,

In order to understand the placement of "tracking" of students in

'~ the Chicago Public Schools, may I describe how one Chicago Public High

School places or "tiacks" students. When the student is in eighth grade

" in onme of the Chicago Public Elementary schools, he is given a battery. of

LN

achievement tests. The results of this battery of teats are used for

"' placement or "tracking" purposes by the high schools, The followlng cut
off scores have been used by this high oohool:

~ Reading Test (The Mstropolitan). - ~ Placement

104 - | o . " Honors English Program

840 = 949 - " L .Regular English Program
6.0 = 749 | Essential English Program

2.0 = 5,9 Basic English Program

=

' If a student is one or more years above grade level, he is consicured

for the Honors English Programs If the student is within grade level, he

‘is placed into the regular English Program. If a student is wp to two yoaro . |

balow grade level, he'is placed into tho Essential Englioh level, If a

student is more than tw%G years behind in grado level, ho io placed in tho {
Basic English ohsaes. o
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II. HIGH SCHOOL BACKGROUND ‘

C. Kind of High School. Program (cont.)

' Math Scors {Msiropoliian) * Placement

8.04 . Regular High School Algebra
6.0 = 749 :‘ - Essential Mathematics

2.0 = 5,9 Bagic Mathematics

For a si;pdent to be placed into Algebra, he must attain an 8,0 Reading
-Score in addition to this 8.0 on the math test. A student may take algebra
at any point in his high school years as soon as he achieves an 8.0 score

in the reading test and the math test,

These scores ara usedfor initial placement or "tracking" on all in-
" coming high school freshman, Students are given the chance for mobility
upwards once he is placed in a particular track. After average or better
than average performance in the first year, the student may be recommended
to take another tssi to determine his grade level. If as a sophomore, he
is no more than 2,0 years behind his grade level in reading, he may be
recori;lnerxded for the regular English class, He would then be placed into
Regular English Freshman level. The Basic level ofEnglish is offered only
during the first two years. After two years at the basic level, the junior
level student would be promoted to Fssential Erglish Freshman level.

The following information is based on information gathered from trans-
cripts for 63 Chicago Public High School graduates who were enrolled in th.o
Compensatory Education Program, September, 1967. Data was not available
for the other eight Chicago Put;lic High School graiunates, Hecauss of the‘
difficulty of assessing the transcripts of thp. other 29 atudents, their

b

trangcripts were not usdd, - -

o wed

R i ot il




.The student worked down to the regular level of English, One student who
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PROFILE T

II, HIGH SCHOOL BACKGROUND , R

C. Kind of High School Program (cont.) . ‘

What happens to the student after the student's initial placement?
The diagram following this page will give you some idea of the mobility
of the students in the English tracking program,

HONORS: .

One stud.ent was initially placed into the honors .level of English, .
started in the regular level of English moved up to the honors level byf_t
the time the student graduated from high sc:l_xoole

REGULAR o

Eighteen students out of the 19 who were initially placed at the
regular level remained at the regular level for four years, me student

" moved to the honors level,

ESSENIIAL

Of the 18 students who were initially placed in the Essential English
level, 1l students continued on tha essential track, Seven atudonts moved
to the regular track,’

BASIC

Of the 25 Bagic level placements, 23 moved to the esgential level of
English. Two students went from the basic level to the regular level, 17
students of the 23 student: remained on the essential level until they
graduated from high school,

Follow up of mobility in math posed a problem, Chicago Public High
Schocl students may conceivably graduate wiﬂlamininmm of one year of

\

mathematics. The regulation for fulfilling the math-science requirement ..

-2,
e e,

is either one year of science and two years of math, or two years of acitmce

and ons year of m gt b, The math that the student takes to fulf:\ll tho

)

requirements may range from Basic math to calculus, _ ¥

-
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II, HIGH SCHOOL BACKGROUND

Lo

D.

Grade” Point Average

The grade point averages were worked out for 39 students.

The four

point grading scale was useds A~ l4; B=3;C=2; Del; F=0, The
mean grade point avé‘rage for the Compensatory Education students when
they graduated from high school was 1.760.. The range was 1l.911 with the
bobton being 4789 and the top being 2.700.

Grade Points Average Frequency Per Cent '
2900 - 2.9 - | 10
2,000 = 2,499 9 2ly
1e500 = 1.999 12 31
1,000 = L.L99 7 18
0500 = 4999 . T 18
 Ne 39

34% of the 39 students whose data was used graduated from high school
with a "C* or better average. 66% graduated with less than a "GV average,

7~
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PROFILE
III. ACT SCORES

The ACT tests are designed to measure the student's ability
to perform the kinds of intellectual tasks typically required of
college studentst Most of the items are concerned with tl.e con-
cepts that he has learned; they are not primarily concerned with
spécific gnd detailed subject matters. The ACT test has five | c
scores: English; Math; Social Science Readings;_Natural Sciehce

Readings and Composite. The Composite is usually the most used -

. single predictive score.

- particular institution perform oi. the ACT tests. The scores may

———_ _Oor may be compared with the national norms. The scores for the

N

o

-

The ACT scores give a general picture of how students of a
be compared wi;h scores achieved by students at another institution,

students at this institution should be used merely as a poésible
indication of the student's potential success and not as an absolute.
prediction. The 'school does not have enough data about the ACT

scores and éhe students here at Crane to make accurate predictive
evaluation.

Four sets of ACT data are used here to give a general picture

of how students perform on the ACT test and how their scores compare

- with other samplings:

.
~

l. ACT Composite Standard Scores for Crane entering freshman -
students in September, 1963, 1964, and 1965; 2. ACT Composite

Standard Scores for Crane entering freshman students in Sept., 1967;

’

3. ACT Composite Standard Scores for Crane Compensatory Education —_

students, September, 1967; and, 4. Quartile scores for Level I

institutions.
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"he Q3 score for the Compensatory Education Students is
11.04. The Q3 on the National Norms for the Level I
institutions is 14.60. This bit of'statistic indicates
that 75% of the Compensatory Education students who took

the ACT scored in the lowest quartile of the Level I

institutions. As a matter of information, 89% of the ]

Compensatory Education students who took the ACT scored
in the lowest quartile; 10% of the students scored in the

second quartile; and 1% scored in the third quartile..

?

s~
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the mathematics classes. There was no attempt to make any )art of the %&
o \

assigned readings from Microbe Hunters were also the subject of lectures

.genius, etc,

participating. We were concerned primarily with the moédern, industrialized,
- urban society of which we are all a part and we felt that individual

.analysis by any instructor or student in the prégram would be valuable .

INTERDISCIPLINARY COMPONENTS ' ¥
SOCIAL SCIENCE |

The social science contribution to the program was viewed as one

© A
é

that would permeate all aspects of the semester with the exception of

program a remedial social science class or to insist that the students \\
learn a certain set of social science concepts or methods. Instead,
lectures on topics of normal concern to the social sciences were \§&
presented as the readings and the plans of the program seemed to ‘SK
indicate., For example,.what success meant to the two young men who

spoke in Two Blocks Apart, to the individuals in Raisin in the Sun /uy4b?/

and "Death of a Salesman'" was considered appropriate for lecture and ,oﬁw"ﬁé/4/)

group discussions. In conneetion with The Status Seekers further

lecture and discussion material on the topic of success and lectures
and group discussions on social classes in the United States were

presented. Those topics considered in the biology lectures and the

and discussions of the social ramifications of the scientific content
presented; e.g. population, disease, heredity, the limitations which

society places on the individual, even the individual of scientific

This direction continued throughout the semester with all instructors

stimulus to the students. We encouraged students to develop their
critical thinking skills and to make intelligent and logical evaluations,
of various aspects of modern society and to make those eveluations known.

J.E.R.

- e een,
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' were more successfnl than others, mui student resnonse. was

v
. - va
ny C

| - 15
-INTERDISCIPLINARY METHODS

LECTURLS | e

e had a number of different lecturers and different-f:xf :

styles of lecturlnn 1n the conurse of the semester, Some e e
hut S

'37 also divided on which style they found most beneficial to ' .
i:j learning, However, student opinion of the lectures per s2 ;

Lwiil o was- quite negative, and, as an observer, I found the quality

EE -
b _— -

v MR DR

B

Tff can be attributed to the nse of filmatrips with the lecture, .° .’

 of nttention quite poor. A degree of snccess unon occasion S

"2 detailed printed ontline carefully adhered to, .or some _ffTi;;T:'

' ffj'student input, such as written or oral questions to the i

s
e,
T
R S
S
Lot
f
T
(R
» 'yi,'.',
Ve
BRI TN B
cho .
1 Loy
A )
“l'“ [}
b e
: i

'ﬂjespeaker. Student panels were received with close attention,

" weakness of lectures as a part of the program: %) A great

CU{M

',f"xi",u
!

The following factors may partially account for'the

.gap existed between the vacabulary generally used by most ,f;f;ﬁxf

o [xg,_: . ) ;'Iai: AR
ifﬂvﬁigu.of the teachers and the listening voecabulary of the average e
P I SO ) . -'
;i@ﬂ“ﬂf“ comp, ed, studént, 2) Many times a simple vocahnlary was i
R ' ol
:i;@i: used as pari of a fairly high level of sbstraction, i.e,-- T
ERY "The putlic recreational facilities along waterways" (beaches), “‘3

3) Most cbmp. ed, students have very poor listening skills,
They do not know how to listen for the organizing ideas and :
The one, two, three of the structure, There was no instruction

to remediate this deficiency., here was a lack of real

connection. between one speaker and another, It was not an

—

P .

inter-dlacinlinary program 80 much ag a multi-discinllna

%,AM%

.
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. the stndents in discussion gronps to try to solve it or suggest

- reluctant to share views, partiecnlarly if any variety or

second semester because they will be geared to a concrete ﬂ~w454?~ -

Lalels

Lo

Our wlans for next semester include having a weekly
IRT Jonrnal film which presents a current social nroblem
in terms of .the reople the problém rPresses nnon, All }he
teachers will preview this film every. week and discuss_to~
mether wh%y concepts and facts can be tied in with this movie
and what activities in math, &nglish, and disecussion gronps
shonld be carried out, The objective of the lecturer will be

to focus the movie as a problem or set of problems and ask

action towards a solution, At that point, the teachers all
become a resource that students will have to learn how to usé.
The library should also prove indispensable at this stage,
The lecturer can sometimes function as a tester of solutions,

The theme for next semester may he called "Confrontations",
Th e confrontations in these movies may be black and white, —— .
the powerless with the powerful, young and old, female and male, |
psychotic and normal, or others, The.confrontation for the ’
stndent will be with other points of view, which sonnds simple §§

enongh, but we have found students in this program initially

conflict is imminent, W would hope to put the student through

2 series of "other skins' in his role as problempsolver.

ﬁd“w(

It is my hope that the lectnures will be more succesqful 419

situation presented in’ the movie, Also, they mist be directed %9
%o the students and clarified by student feedback since the _ jﬂa

stndents are required to respond to lpctures with a "aolution" .M%Wld4&

L o @;MWJQ
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i -t There may have been a natural tendencv last semester to
E, ,4 . ; o '
? M . lecture to the seven or so other teachers in the room, This
W e
I ',ﬁﬁ*{'. certainly inflnenced me the two_times I was a panel member,
i I
- S50 lectures in the _coming semester shonld attain a connectiozﬁ {
v with the student's thonght processes, the connection thrat
[ : . 5

;:}

{

distingnishes commhication from one-way noise,
In addition, coherence may bve achieved next semester

,ﬁ” ' because we have limited the topic content to social sclence

2y
P (AP

“fﬁvf‘.y and hope to come at it with the tools and materials of our

¢
g
s
A "y

other disc1n11nes. Consider an example: Lhe problem nreqented»

/.ulo
J— et -—? “"5

" E ...‘-‘ 'L';. I -: N o : 3 !
¢ © it 7 in our soeiety, VWhat shall we’do with them or for them or

'hJQQ%i;fﬁ‘apout them? Mr, Roth might focus on the social attitudes
";?;‘:and the mechanisms and media througﬁ'which these aititudes q:ei;
}‘.divtf bronght to bear on the individualds idea of hlmsel¢. As a h
f%:fg'wy.blolo gist, Ir, Banks might show us 1.. what ways and to what

i;xsu, . dpgrees age affects function, In English class we mlpht read

: alternative endings to the story of tle young boy and his
grandfether, A group of students coul&'réad some current

J f, ‘articles on plams for dealing with thé retired population and

.~ then present a debute for the large group, In the course of .

| their reading, thejy mey need gnidance from the math teéchep

a;Q.' to 1nterpret data on numbers of neople, from their couns ellng~

'class to interpret Jjob categories, and from their Tnglish

Vocabulary. mr. Glassburg may make np some: word problems

— o \ | . . ) .

is that the aged feel useless and are ccn51dered functionless -

‘fff;;" John Steinbeck's "Leader of the People and role-play some \ff:~
|

', teacher or the librarian io locate materials and understand o
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using some data on the aged as & means

. the particnlar arithmetical Brocesses,
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to hig end of teaching

Imotivation to think and express, With this philosophy, we have ;;Gﬁiﬂg

dought as much student opinion as possible from last semester's

g4% | jpﬂ%kroup, and we'll leave room for choice of films and sub=-topics

In, fact, all the content
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Discussion Groups '

% It is difficult to discuss these groups becéuse they varied so widely.
{ " Fach set of teachers Had their own objectives and conceptions of what a )
discussion group should accomplish, so the variance was necessary and goode ', fi { |
, I can only c%}bérate 6n'the°method of Mr, Faricy's group in which I was f
partner teacher. e felt that the discussion group belonged to the students, ,,; _T;';i
and it was our job to plént.the responsibility firmly on them. They had to ”:",:#tti
raise the issues to be discussed first of all, with the understanding that K 1‘ :??
_they should relate to the lectures or field trips %n séme way. We asked . ‘:, i ;Egﬁ
‘ , Questions or played devil's advocate to deepen the issue and to keep the | | .‘3'¥&f;
i2w¢¢z¢lj,discussion developing rather than fragmenting. In the beginning it took | ,';aigiig
'25*”'€1 a while for the students to realize that it w#s theirs, .but then thé idea | Mitij if
QQ@Z:;.ftopk hold, and it was one of the most in?erestin% and valuable groups I'vgfd.‘;;f};:“;?fgg
' i;,{igvever been part of, - ;‘ ‘. ) . \ C ‘Lf - ".'.j: o HJ:EEé
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Fiold Trips

Mi

Umamare 0ot i o L hndon W @ &7
_ .

AL 2 e i vt e

=

wdonts in thoe Cemponsatory Zducotion Prozrca iront on two flOld tripe last

\:\.

B e e

geriozier, one in October and the othor in Jarmarye. They were both wcll-a tended .

ond welleroceived, and I would hope for 1ore in the future. The first was o welke e

s _ltR-
~ ing ‘tour of the Lmu~South Side of Cnlcaro, the purposo being to acquainit our studenis
' Y . [ 2 o
with tho varied and ohhn ing face of the city as well as somo of its problemes ond

. 'ﬂfvb B
iszsuos: orzong ‘them yh"deuerloraulnm nei xborhoods,.the destructive effects of o

Y

. . ’ e, o

[
" urben renowal on tho identity, stability, end coni 1nd1ty of ophnic comrunities,

and the possible incompatability of streamlinod glass-ond-stegl modorn apariment

'"; btuildings with the psychélogiéal neods of people living withih theme The tour

" began ot Proirie Shores and the Michael Reese Pbsnltul and ended on the campus of
“‘uhO Illinois Institute of Technolo«y with stops at L“ke lieacowre, an art photography

l'gallory on 5lst Stroot, and four row houses at 9215 South Calaﬂet ANOEFG gesigned "’v

by Frank Lloyd Wright for ugper-middle class people(fhon }ntrenched in the noighbore . ‘y
A . : :  2gvneto .(;’ A
' "hoode The %trip was an appropriate one since it come at a time when we were discussing
'individuel success in an urban setéing. It also provided a visual introduction to
“¥ ¢ the theme of social change later presented in the coursee And Mr. Faricy provided =~ .. ..
" us with an extensive introduction, including a history of the area, full descrmptione
. of all stops alonv the way, and questions focusing attention on concerns of innere . | .
6o e ' AU

. v eity lifes The second trip, to the Art Ingtitute, was to acquain% students with

" the nrocess of aesyhetic. change tha® parallels chanue in society. Thé breparation;_ -

e ? BY B
e wasééiZ? uhan adequates lir. Farioy lectured the students on how to view peinvings o

”“;j“f‘and anzlyzed slides of famous paintings to illustrate his points. The gtudents

~4f'? f'seemed extreuely responsive to what they saw at the mmsewm. I was bochered, hovever,
. by comments that thq trip should have come soon after the firsit in order to provide
[ . A ._’ . —_——

] N b PR ) M

contlnuluy botween the modern archetecture on the South Side and the modemn art at

TS - >

tne Art Institute. Ny opinion is that we teacners have mnadequately related tho -'.li ‘

trlna and, pro«ram uncmes. In fu\t little was maaﬁ of the trips once’ they were

L . —_— sk -y oo iy

g ‘ " ovcr unlcss done in indzvmdual d*scusclon groups or English ~lassess We should have ;...

{

Lo .""': [T ‘h . " K Lo -
L ¥ ]
’
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uede eurtiin that our siucents venlized thet tho procers of socliel il noh just

fueiiotic change was bedae cudicJ. Part of the protlenm shiems from dic icet that [

we did wobt heve o clearly defincd end aceguetely develoved projutsi theiec. Mo . }

ceess: The Individuzl end %he City® lends itseld %o %oo nauy concerneg T

e

lsoning of 8
0 e really usefal. The result uos Lhat we slhiinmed the surface of o sroe’

n .

1nstory of Chicaro %o the Vienam

[}
d

varicty of topics, ranging from %he caxly

D eonilict, end concludcd very little.. Hopefully noxt semostor i we will have e serics

of related and cpecific issucs clong with sevexal supporting fiold trips thet our
students can resvond %o in cufficiens deu th to bo intelilectually catisfyinge Porhaps
the trips can even be-used %o suggest questions end answeors necogsery for learn

ing the 4 vechniques cf problem solving.
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o N EXAMINATIONS

réff" durlng the course of the semester. The first dealt with the readings,

L
.
"

. MAu: Raisin in the Sun, The Great Gatsby, The Status. Seckers, the films "Raisin

{.:f . . . PR .‘- . .
.+ in the Sun" and "Death of a Salesman". The second examination included T e
Lo

& the readings assigned -from Microbe Hunters and the lecture and film materials

fffpresented by Mr. Banks dur1ng approX1mately the second four weeks of the pro-

L cgram. The th1rd examination was concerned Wlth the bobk 'Ahimal Farm and the BT
. thy Y l! .- ' .‘ ’:-.:
{ ;!w anlmated fllm of that book. The last examination dealt wWith “the lectures and: C

. U

H ,n‘,- ' l‘l i
l“

-_“i

n
ML i

'readlngs around topics in the Eric Hoffer book, The True Believer (see Appendix.R). o

'ﬁ?f These examinations were all obJectlve and generally of the multiple cholce~

[
<
v A

' _u:;‘“_l var1ety, ‘although there were some true and false and matching items as well. T
- ' It 1s _my opinion that less emphasis qhn1 be-pla ed on-thi esting . i

’ 3,

tlQ" i

and more short and longer essays be included in future examinations. In order ffféWQ,

to prepare the students in the progran for the kinds of work they might expect T

* from college courses, some attention must be glven to obJectlve examinations

Y

nd the problems they pose. But, it is my contention that these tests should

; also participate directly in one of the major goals of the program; that of

. r
'helplng the student improve his communication skills, 7 Qﬁ?

M:mwﬂ‘f

Of the four tests ginen, I believe the first two were the most successful, dL{;

I

g . ot
.I

l

N1

o .students to prepare for them. One complaint the students had concerning the

? be avolded in the future, although thxs does happen in college courses from o

——

There were four examinaticns given to all the students in the program - o

Ry n;" lectures and films of the first four weeks; including Two Blocks Apart, ot

They were longer, covered more material, and placed a heaV1er burden on the ' a

This, was  true’ and probably should . AR

Fo




=

’D

.7//24&/-&4,%

Finally, I am concerned with the results of these four examinations. SN

The grades given were based on a normal distribution curve and the students
were informed that their grade reflected.how they did in relation:to the . ‘.: ‘.:'k
other students in the progranm. They were told that this was in no way an |

indication of how' they might do if they had to compete with students in the - .
college courses here on campus. They were not given a percentage grade | 'ﬂ“:,ﬁé
either. I believe that some concrete grade reflecting what the committee ,~.;7&

thought the test paper would receive in a college course should have been L "

BN T . SR
included in the test wresults of each student afier each jtest. This might P
ave been a more realistic procedure and might have helped the students in ; '; jﬁﬁ2m

their self-evaiuation during the course of the‘semester. And, it might have ' - .
L i

- . ‘. . ,'-"":.'“";5;
committee at the end of the semester. _— o . ﬁ . Lol

e B ! ' . . St ’- . .:, W

contributed to a better understanding of . thelr ultlmaTe placement by. the h n,'fgfywi

“JER, '_}7

<l7 //;; e . | :5

/é%@é%;w&yﬁwwmw .

 Crvbedd) 7 e %27”""’” R Ay \ﬁm/ :"
>3 //4&2 2% 7 C//Jz oéa-—z»c,é//wao /ZZZWL* /4'/".
ééZLék;dL/ 6;72¢taﬁc¢>2 PP ;2f2;=¢:a. Clzeoae o

Let me explain first that there were several students in the program last
- semester who received a "C'" but who were not advanced to college level work,
either of the English 100 variety or 191. They 9@6;41not understand that, but S
I hope we could. This, in fact, might be a good time to repeat my opinion. thut o
grades should not be used for f1na1 disposition’at all. And, from what I hear —. |
‘and see over the last several.years, grades compatable with grades given in
remedial classes outside the program would be very 1nappr0pr1ate bases on which,
to judge student potent1a1 and writing abilities,
J. E.R.

%r/ I/f/“/%/‘/‘//f /,\ nyq-»o,/!« ,./ .7
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© : Coordination of Interdisciplinary Aspecis
, The goal of presenting the student with the means or power of de- '
‘ velopmg understand:mgs and skills needed in diverse fields was not :
achieved. It would seem that too many faculty members from diverse fields
Sl were projected at the student in too short a time, Not enough time was :
. -‘" given the student to contrast,compare and then generalize. In fact the g
S
R goal of developing skill in logical- reaeom.ng was ignored even in cases »
' INE '. ',‘. '; ' .
«i¢; %, "' - where the opportunity was most apparent,
Sy ," It seems clear that most of the faculty hours contributed from the
IS S o
S ~ fields of biology, humam.tn.es, and soclal science was inefficiently em~ .

, ‘.~ ‘- z Lt
Lo - . Ployed mainly because there were too many confus:mg sets of facts pre= .
N r.".-n -' C -

' .. :'..,,_ _;.'{‘,".-2 ' A
o L ‘senteds ‘It also seems clear to me that we need less time spent in ea.ch g
R
R of these d:.sciplinary fields and more time in \.onnecting them by con-i TR
© e U centrating on common concepts and methods of thinking; that is, there N
[N N . ,
B : ‘\.; . _: o . b
b ahould be more time spent on coordination. - : C e
L ":‘ ‘-: B : . Cut
S §e i B e , .
ERThL ‘ . ‘
. ;, a " Although I would not judge myself that harshly, the general point .
L " about more and better coordination is very well taken. I also believe
SRR ‘we are doing something positive about it this semester and will have - ., .
A a much more h1gh1y 1ntegrated program, 5 S e e
'1 The ST B o - +J.B. R. ot e e
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eyt ‘ MU . . : P , F e e, '
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BNGLISH GROUP A

This English class had much better attendance and promptness than my .. __
non-compensatory ed. élasses. Six students of my final thirteen never
missed a single class session. The gains made on the 70.Point gramar-usage
tests were as follows: 0,0, 4, 5, 5, 5, 7, 8, 10, 11, 13, 23, and 38. The

. last score is dubious in its authenticity. Gai:.s made on theme placement

(98-, 98+, 100~-, 100+, 101) were as follows: four stayed the same at 98- ,

; . two stayed the same at 98+, two went ‘rom 98- to 98+, one went from 98+ to
100-, three wen§ from 98- to 100=, and one went from 98+ to 100+, Thus six
showed no improvement in writing, three showed one half course level im=
provement, and four showed one whole course level of improvement.

This was the bottom English group of a four-level stack, and the results
are not disappointing to me on.the basis of two hours a week, but I think
we can ‘do better with a little more time; It is interesting to note the
grammar usage improvement despite the absence of text and drill.,

We worked on two fronts in the English class; subject=verpy agreement,
variance from which is the distinguishing language featﬁre of a 98 studeqt,
and theme-writing, aé a whole process. For the subject-verb agreement
problems I made up ; card game of nouns and verbs and supplemeqted that

" practice with a continuous stream of exercises in which students made up

sentences.of their own according tq gspecifications which'would keep them

in the present tense, where the agreement problem lies. As for theme-writing,

it was apparent that none of the students had the slightest idea how to ( -

achieve several sentences on the same tcpic, not to mention coherence ox

unity. So we wrote a class theme together that went throuéh many stages from '

f

L




\';:7 _

. topic choice to last revision, with the students duplicating each step with

a topic of their own. In the beginning we wrote on topics from the program,
but my group being the lowest and the material being out of their reach in
both oral and written'ﬁorms, it soon became obvious that they had no

understanding on which they could base their expressions. We also tried in

- English class to go ovek some of the early readings~--"The Burning Question'i,

The Greab Gatsby (we held extre-curricular sessions with a recording of the

- book), and Status Seekers to extract the main ideas, and this was not fruitless;

however, with only two days a week to work on such massive deficiencies, I de=-

dided to discard this reading skill work in favor of work on writing. Next

,semester we should be able to include both.

\

‘o'_/"’ i ) . BCK.
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I feel that the program as a whole had one very serious drawback.
which reflected iﬁithe English class. and that was that not enough
time was scheduléd in the program for English. I feel that one
resilt of this was that I neglected to give the students m sufficient
background in grammar and I sdﬁ'a reflection of that in the performance
or rather the lack of performance in the RS test, I do, however, feel
that my students improved in thems writing, at ieasx in terms of
organization and coherence)if not in grammar,

One of the good elements of the program was the use of full length
books and films, as well as the thres field trig{. I }h%ng our Qiscua -
sions of them enriched the English class and ser;ed as gdod @amerial

for themes. In most cases the readlngs assigned outside |of the English

class left me with proportionately more time in class to devote to
writing, but as they led to discussion during class ti*e, they also
slanted class time away from grammar,

I would also like to cgmment on the selecﬁion of the novels and

other books as I feel that their selection is erucial in whether they

! enricﬁ or demoralize the program. The True Believer is an -example of
3 the latter. The difficulty of the material was such that we spent two , .
b . : .
: English classes just in explaining the book, (I do not feel that the
8 'students understood the book at the end of the discussion,)r A book . o
% e
: thatheitficuls destrays stadent morale. Othér tham this particular -~
% book the.others were acceptable, ranging :grom good to excellent.. ,' .
‘ t B i '
1 : S

[
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Cne other drawback in the Englislj program was the text, The Plain

Rhetorice I feel that the use of the Basic Facts alone would have

been preferable for the yJ sections, Because the students had purchased

The Plain Rhetoric I felt obliged to use it. Of course, our assumption

in having the students buy the text was that all students should hav@

the same text because classes would be fluid and students would move

from one English class to the next, Actually, (and I think this indicates
the accuracy of our placemeﬂ%) relatively few studentie changed clasées-
ﬁot enough to insist on uniform texts, Another situation also based

on the idea of student mobility was the difference in class size. A more

uniform distribution numerically} among the English classesa would have

_ improved my class and been fairer all apound,

I have limited my comments mainly to the English section of the

~ program but I would like to make one comment on this "type® of program,

I feel that one of the problems of this type of experimental progr&j is
that it demands a great deal of commitment, esperially in terms of

the committee that develops it. I feel that one problem=- which is not e
the fault of the faculty-~ is that it is difficult to ask for this

" ‘kind of commitment when there is no guarantee that the program will be

continued or that successful innovation will be incorporated into

existing programs.
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- whereas two scored between 46 and 50s The three students sdoring the highest\

59 .
English Group O

In accordance with the main goal for the program, that we should enable our
students to improve their reading, writing, oral, aural, and computational skills,
the plenning committee directed the four English groups to concentrate upon gram=-
mary syntax, and punctuation as well as PH@ organization and developmené of the
whole theme. In particﬁlar, Group C (100= writing level) was to assist in the cope
rection of run-on sentenceés and fragménts, the study of adjectives including |

problems in double comparison and degree, end the study of adverbs including the

problem of using en adjective when an adverb is needed as well ag to emphasize par;f,:

agraph organization and developmente We further assumed that the themes wrltten

* by Group C students might contain many of the errors that abound in papere by

Growp A end B students (i.e.,_incoherent sentences, faulty capitalization and ende.
of-gentence punctuation, spelling errors and word confusions caused by strong

dialect features in the speech of the student, and faulty use of nouns and verba)

n\\\\;
*" It was felt, however, that these errors probably resulted more from h&ste OT .Carew

~ lessness than Prom the lack of either knowledge or proper habits, and they cere

¢

tainly would not consistently appear on a ma jority of paperse They could be cor-

rected most eagily in brief class discussions and exercises, individual conferences,-

-~
\.-.‘

or marginal notes on themede The placement writing semples of four students wereu‘-_'

evaluated at the 984 level, tut fheee students had high enough scores on their

gramnar end reading placement tests to jusiify placement in Group C.

In general, most of the twenty=two st:.dents starting the semester resembled

“the profile of the ideal Group @ students scored from 26 to 45 on Form RS, wrote

& 100~ theme, and read at the tenth grade level. Except for the four who wrote 984

' papers, all wrote at the 160~ level. Six scored between 29 and 35 on Form RS

grades on Form RS Faétered the necessary writing skills well enough to be promoted %5

" Group D mideway th:rough the terms - On the reading test one student -read at the -

-—.‘ .
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read:mo test. Lest we rejoice atfmmm ‘,tlnformed that the greateat

l improvement vas only 12 points and made by a student who went from 100- to 101

. level in writing. The average improvement was only 5.5 points.

- gtudents went from 98+-to 100-, two from 98+ to 1004, and two from 100~ to 101.

984 Three of those who declined did little or mo work during “the semester, one .

. did his work but seemed unable to reflect in his themes knowledge of 'grammar and

=

60
7.9 grade level, four at the 8th level, three at the 9th, nine at the lbih, twvo -

at the 11th, ono at the 12th, and two at the 15the The average of all beginning .
reading scores was grade 10s2s Near the end of the semester three 'students were '

promoted to Group O from'Group B, having begun the semester with scores of 35, i,

~ and43 on Form RS, wrote 984 themes, and read at the 8th grade level.

In order to determine their progress in the program, all students were re-""“\~\\
quired to take a second battcry of placement tests, the came or similar to the
first set. The results in Group C left much to be desired and suggesti thet expan<

gion of and/or changes in progrem goals, teaching methods, length and rmumber of

.class, toxts, and/or testing methods are in order for next semester. Concerning

the second administraticn of Form RS, we hoped that most of the Group C students
would score between 46 and 55, 1ndicat1ng a placement of 1004+ Nine students

who had ecored below 46 on the test.in Septembor scored between 46 and 51 this time.
Eight more mede slight improvements and scored between 32 and 43, Only one student

scored fewer points the second time around, dropping from 34 to 27. . Four students

did not take this test or for that matter the end-of-semester writing sample and

On the second wrdtlng sample only six students made any improvement: two

Seven students remalned at the same level, in all but one case, 100-. Unfortunatcly,

five studente lost groundz four went from 100~ to 98% end one went from 100~ to

syntax, and one lacked uhe necesaary notivation for success in writlng. Since Mre -~
Marphy conducted a roading laboratory separate from the English claaaes, he is in >

the best position 4o discuse the results of the second reading comprehension test.

The three ptudon%a who woro'with Mises Gallagher until the last two or three ieekl'
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their personabitiea
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S e S b
of the semester scored 42 (35 on tho first), 46 (41), and 47 (43), on Form RS; they
wrote 1004, 100-, and 100} papers respectively (recall that the three wrote 9é+
papers in Septombor). |

Accounting for such varied performance in this pot of academic stew is diffi-

cult since several important influences combined to produce a wide range of effectqﬁiﬁ;ﬁnﬁ

on different students at any riven time and on the individual student over a periodii'“

of timet the program, especially the lack of time needed to implement it,. the
students themselves, and the teacher's knowledge (or lack of it) of hie students’

necds and the methods necessary for meeting thema Group C met for two periode per
T

. week one on Tuesday and one on Thursday, each lastlng an hour and fiftcen minutes.

Two and a half hours per week is now deemed inadoequate for covering eeveral import.

ant functions: relating language studies to the program as @ whole, oepecially to

~ the interdisciplinary lecturee and reading assignments; allowing time for periodic

- v
{4

"\-‘.

in-khass writing assignments; directing discussions of sample well-written paragtaphs -

and students! themes; supervising’ and dlacuaslng injlcasa mechanics and compoeition )

exerclsea, and meeting with students in individual conferences. Add to this pot

pourri etudenta who lacked in motlvation and positive self-imagea~(having, in fact, - -

little or mo image of themselves as writers and for whom the process of writing

*

is as foreign as the professional jargon of many academic disciplines is to me);

I

also" add that many of our etudents grow up in an oral ruther then a writing culture,

making the problem of~turn1ng out sklllful readers and writer at best a frustrating

orne. Furthermore, pany young students seem to think of writing as an extention of - -

|

and should be ds spontancous as poseible. For such students,

the need in expoeitory writlng for eelf-conecloua structuring and aupporting of

" ideas is at leaet confualng and at most insulting. Quite posswbly they might feel

that no border exista between one's being and one's words and, therefore, any- ckiti=

ciam of the latter ia a crlticlsm of the former. . <

N -—a\"

In planning the English class on the heels of similar apeculation, I felt that

most of our etudente had had the study. of grammar and other aspects of mechanica'

forced upon ‘them in'high school. little progress was made partly becauec the 'rulce"

“
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are so often ﬁuugﬁt as ends in themselves rothor than os linguistic compongnts
functioning in definablo ways in meaningful sentence aﬂd paragraph patterns.
FUrthormoro,‘the ability to name and describe parts of ppeoch does not automatically
enable a student to structure them in the patterns that commnicate his thoughts
and feelings to others. To this end I thought to introduce the class to exposi-
tory writing as a process and not just_qswgg object, in hope that they would begin
to think of writing as gsﬁéthing that a person does after careful plenning.
Specifically, they were given assignmeﬁts designed to acquaint them with the méthods
for selecting and.limiting topics, selecting tbpic sentences, and organizing and

*

pfesenting supporting details. Unfortunately, the students'! unfamiliarity with

such themo plenning required g¢xtensive explanation on my part aqd acti#ity on theii;i‘:

parts But rarely was there enough time,end I too often retreated to the lecture
ond question-and-answer methods, relying on student conferences in my office and
marginel notes on themes for the correction of individual problems. I feel that

most of the studente in regular attendence improved their theoritical knowledge .

e SN

LS

| of paragraph and therf construction tut that the semester ended before'they could
be taught to apply thlelinsights in their writing. Time seems to have worked egainst
us in another way.‘ Most of the writing was done out of ci;ss vhen studeﬁég had |

time to organize their thoughts. However, the writing sample was both timed and |
extemporaneous: | '

Plans are now becing made to.overqqme these limitations, the most important_
being that English classes will meet three days per week for 65 minutes each day. . i |
Next, printiples of good writing will be determined inductively @hrough frequent
student discussions of their own writing. Specifically, I plan tp have students
discuss issues and problems arising in the interdisciplinary work and then assign
themes suggested by those discussions. This has the advantage of helping to make .
writing an integral part of proﬁlem solving, rather than an end in itself. Wﬁile‘;\

homework themes are ﬁeing written, frequent skill-building exercises will be com-

pleted and carrected during class periods; while this is going on, I can meet with




~ students in individual oonferencee. Moreover, Mrs. Kesael, the othereEnglieh

TP

-

teacher in the program, and‘I have chosen an anthology of hiph-interest readings
accompanied by a workbook with exercises designed to reinforce writing and thinking
ekille. e aleo intend to bring our classes together when the team-teaching

| method is considered appropriates Por example, one teacher could lead a large

. group disassion of student themes projected onto a movie screen while the second

.. ‘teacher could work with emall-groupe'of students making errors in grammar or

:;~:t consistently better ‘than attendence in the latter, vhich met at noon four days a

QQ' dieposition, were mede after diecueeion by

mechanics that can be corrected in a few intensive sessions.

.. The Oompenaatory Education Program as & whole provided its English components

,A with some eignifioant conditions that are completely missing in separate remedial

claeeee. Several etudente thie semester wore Jpromoted to higher levels within the
program es soon as they proved capatle of- hnndling more difficult work. It is
quite possible for a student to go from 98- or-+ 10101 in a single term. Fuzther-
lfore in comparing my students in the program with their counterparts in my regular
Englieh 100 olaoe, I find that attcndenoe in the former, meeting at 8100 a.m., was
week. 8in 1nﬂg:th classes similar materiale, methods, and go(le as well as etudemt
with comparable placement scores and background, I suggest that students meeting
for various program activitee regulerly for four hours per day, five days per week

contributed eignificantly to the difference in attendence. Finally, mo&t of tha

2t

major decieione involving student welfare, such as programe, gradee and final’ T—

all of the teachere in the program there-
‘4/0 . S

Juing-to bee: ; aried range of. knowledge. expcrience, and opinion.:
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'ENGLISH D

The primary objective of English Gruup]D was to prepare the students for

English 101, since this group was composed of those studentslwith the great- -
‘est potential for college work ﬁfter one semester's preparation. Originally,

20 students were placed in this group. A combination of test scores wad used

~ in placing these ‘students: scoites on the English RS Placement Test, scores on

the ﬁelson-Denny Reading Tbsp, and evaluation ofﬁinitial writing samples. Of

these 20 students, one transferred to the evening program and later withdrew
officially, and one dropped unoffiéially. During the course of the semegter, .

_ three students were promoted from Group C into Group D. Tnus the classci ended

”';_with a total of 21 students.

' ", The emphasis thruughout the semester was on writing. Students were encouraged

: .to write 15 themes and to tura in 14 revisions. Of these 15 themes, each student
7 was expected to write at least 10 and turn in 10 revisions. Assignment of themes
was organized to give the students practice in using various principles of rhetoric..

In order to achieve the highest degfée,or_mptivation, the subject matter of the

" themes was related as cloéely as possible to interdisciplinary programs, discussions, -
* ’ . . * v '

', and activities. . ° | o

*

. The table velow indicates the beginning and ending writing levels (based on . |

~evaluation of impromptu themes) df'the.21 students who compbetéd'the semester ;‘
: . i ' '.‘. ) ‘ ot

e N . * N

":"in Group Dz

e e e ae wmmem e f o
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ve, it is a moot point whether.

‘that_objecti

3

1 objective of Group D and the

A

e

Considering the origina

'+ Of these students, 12 were.recommended for a full college program, idcluding,

fact that 57% of the class achieved
Group D can be termed successful
|

. ' of course, English 101,
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. It is becoming clear that the course of study that emphasizea okilh

and topioo presented in uohted aoquence has not been effoctivo. The
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‘An altemativo courao of study that :I.s perhapl more moaningml S
to the adult could oonaiat or proJoct probloma vrhichrrqqum oll the -

¢ arithmotical skills for auccoaaml cowplot:lon. ) ; ‘ K

.
g
e

‘ " For example, tho atudenta might be asked to compare tho health situattop

vr.tth respect to tubercnlosis in Chicago with that in other citieo whooo

Popﬂlatione exceed oay 500,000 persons. One project would be the ranking -

of the oitiea with respect to their rates per thousand poroono.
would be tho establishment of an""avorage"

B h

given citiea and then comparing the Chicago rato w:lth the "averago" :

[N

Tno related oxamples using percmtage concepts would be"graphing

the rmmber of deatho due to pnoumonia rqlative to the: number of cases ﬂo:r

v, N .

Crimo otatiatico cm be ttroated oimilarly u oan
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a A problem t;'rpe that 1s presented’in high echool allge‘ora can be tree.ted- N : !
with elementary arithmetic concepts involving the edding of fractions ‘ R t ‘;"\: : f, } '
i and in some cases subtraction oi‘ i‘rectione. Thie problem also. involvee | ., p ’ : 1
3 f ; the concept of- inverting the divisor in divieion of f.ractione. ,An ‘ ,' ¥ : %i |
T \L} ‘ exanple iss: bup;;;eea : ;?1::; ‘:u:quiil;d ;:r;nbehodr;ined by a 1erge pump - it o + " |
| | j “4n five honreAh many hours would be,reqnired to drein the tank 1f | ~ , |
g 7+ both pumps opeme limntaneouely? ’ ' .
| 'neening of denomimtore and numerators in addition to generalization ' .
;:? X proceduree. Also belonging to the eame general cleee oi' probleme is the‘
‘ I;'{{i"-orbit and elock probleme. Exanples are: If the hands of the clock'are . :', 3
a  dntloating eix otclock when egein nn'"t.he hants’ i‘c\)m . etreight line?
*_f.‘f~t=.tm-happ.nv N R
V ~ | Inverse proportion probleme invoa‘ving formulee like p- E‘ cause
‘; di)’.ficulty. Theee can be epproached by aeking the etudente to assess -‘é
] H\ the meening of the constmt. An exampl\e ie: if ten men require 3 dqre
:‘ \’ to peint a building, how many are required to do the Job in 2 deye? !
In this case k is thirty and refers. to the nunber of man-days of work
required to do the job, Thi.e type oi‘ problem is nmore easily \mderetood
« 12 an equality 1s set Up between products cather than ratios. A thorou@' 5 ‘:;
‘?::.':"diecueeion of the mlee i‘or deeling nith proportiom wom\.d be relsvant _r
end motivated here. L A N B '
Certein typee of ngebre nixtnre probleme and bneinem: problene ’ cen(

be eolved ueing einple erithnetio end tha concept of the lm'er
.
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\:: In conclusion it is clear that the instructor would be needed to N |
help the students develop the skills required to solve the problems :".‘ S RS
_instead of tocusing on isolated skills., Also representatives of the social - - . . [ ".( ; _
""‘_\acience, biological science and phyaical science _departments should be : ',‘l_a. ; .
| - . R
conaulted for thentr recomondationa as-to what. is. duirable -and necessary T !
!
.,for aritlnctiod :
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The Mathematics Component of Comp. Ed. I

‘The mathematics compopent of the program consisted of two class meet~-
ings per week of thirty minutes duration during the first half of the semester
and of forty-five x_xlix"_xutes duration during the second half of the semester,

Therefore each student's ;:1ass time amounted to less than one and one-half

‘ hours per week, This is now recognized as inadequate and wi]_.l be corrected

in that next semester the class time per student will be at least three

- .

houré_ per weeke
. Course content involve;l the standard topics of arithmetic and simple
équ.ations. ' Emphasis was placed on the student understanding the meaning
of arithmetic operations as well as skill in executing computations, That
is the "why" as well as the "how" was the guiding idea in all cla.ss‘ worke |
Verbal or "thought" probiems appear as the least sﬁccess’ful a.rea.,for'. N
the students. More time and effor't will be expended on verbal problems
.the next sem;ster. | | '
E[n spite of the time deficiency most of the students appeared to make
- significant progress in computa.tional skill, Of those students for which
_ pre-test and post-test results exist only three made no progress whereas |
forty-five percent of the group improved to the extent of scoring a gain
of at least fifty percent in the iumber answered correctly on the test
and twenty-one percent of ‘the group scored a gain of a least ninty percent .

in the number answered correctly.* (See graph on next page.)

#The mathematics test used for placementl and for Compensatory Program - .
pre= and posttoating was deaigned by gr. Ghaaburg md may be found in L

amen mw em -
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CUMUIATIVE DISTRIBUTIONS OF MATHEMATICS PREw AND POSTTEST SGOR'ES‘ N
1nd1cat1ng the nnmber of atux.ents who made a specified score or less,

MO Sepester 1067 - mary 968 posrmer
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EVENING EXTENSION- COMP. ED. PROGRAM

Ge Dittmar i

The evening extension of the Compensatory Education Program was narrower

in scope than the day programe. Because it was an evening course, it was

A et b

limited to eight credit hours rather than twelve. It was conducted by only "
two teachers and focused mainly upon Englisﬁ. although it was broader in
scope than én average English course,

As much time was spent on grammar, compbsition, and the improvement
of reading skills as would normaily be spent in a regular remedial course,
An average of three hours a week was spent on teaching grammar., As in a

" remedial course, grammar was taught with the intentién of helping students
to recognize, understand, and therefore correct errors caused by a trans-
ference of dialect features into writing, _Themes were assigned regularly
to enable students to improve their writing by practiceé The SRA Reading

- Laboratory was used regularly, at each class meéting, in an attempt to il
prove reading comprehension and vocabulary,

An advantage of having two teachers and the extra time was that it
was possible to have counseling periods several times during the semesters
A counseling period was usually about two hours long, While the rest of

the class was working on the Reading Laboratory, one teacher would confer

with individual students about their reading progress, the other'teacher

.would confer with individual students about their themes. This aspecy ;

of the course was Quite valuable, because it provided an opportunity, | . ' @é;
not afforded by gene 11 class discussion, for the individual student

to discuss his own particular problems an? to perhaps clear up little 3;i'§.&ﬁ¥1
j T ' ."" won ,' !
f . . ) K N . L "‘." :




-

. 72 R

questionsof his own that were not covered in class.
The SRA Laboratory was supplemented by three fictional works. The
idea of teaching works oi‘ fiction in a r;amedial course seems quite good, o
" On the remedial level, doing reading of the éRK ﬂna.ture, a student mig}';t“
possibly come to think of reading as an exercise. Therefore, although
the Reading Labordtory may be useful in improving a student's ab:.lity
to read carefully and accurately, it seems good to supplement it with | _-:...;.

fiction so that the student may discover that literature has a meaning-

ful relat:l.on to life, that it may increase his insights and stimulate

i his thoughts about what'is around him— in short, so that he may learn

T ——— -
L. ————— e

fo like to Tead, -

These works of fiction were d:.scussed in class and students were

st -
i

encouraged to relate their opinions of the books and the reasons for i -

those op:.n:l.ons. Through hearing different classmates talk about. different

~ aspects of a book, a student was enabled to become more aware of the riche ) o
L . ness of that book, : _ ST

) -

Futhermore, films made from two of ‘the books were éhown after the
! - | (A Raisin in the Sun and Animal Farm),
< books were readf This seemed Tl'o_be an erfective — way of helping students
! ‘ o understand what they had read more completely, since the films had a more
/ immediate, direct appeals All of the students were used to watching‘fi]-.ms,'
~ whereas not too many students had read very much fiction. The film, as
| a more familiar medium of ,expression, helped increase understanding of
: the less familiar medium oi‘_“;itene.i_zure. Al.o, students we‘re encouraged
to be more analybicai when watching“;‘:}.lms.
Because it should be an important aim of the course to lead the stm;leni;
to enjoy reading, the books for the course should be selected carefully. An- B
,effort should be made to select .books to which the students can respond‘ '

eagily, Considering that the reading background of most atudents ta.king
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*  in which any complicated literary techniques are employed, Narration

g standing character as they did following the plot. Also, at first, W

e ‘ ,' were shown films of a sociological nature on The City.' These films were

Perhaps films shown in such a course should be closer in point of v147 /5,4/
.,.the point of view of the students, I/',
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this course is rather unsophisticated, it would seem best to avoid books

. and development of plot should be rather simple. In reading The Great

Gatsby, for example, students did not have as much difficulty unden-

to increase interest, it might be best to choose books in which the si
uation and setting are somewhat more fa.m:.har to the students.

In addition t¢ being shown films of books they had read, the students

~ also discussed by the class, The idea of show:.ng such films was, probably
- good, although the students did not respond well to the particular

The class also attended StudentvFaculty Discussion Groups. On the
whole students did not participate much in the discussions, Many of them
~ were bored and not interested in attending. Considering this general

w
attitude, it is doubtful whether attending the Discuesion Groups added Z '

WL, '
much to the ourse. SR
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- I. EMPLOYMENT SURVEY OF COMPENSATORY EDUCATION STUDBNT$ 1967-68,.

II. FOLLOW UP SURVEY FOR THE COMPENSATORY EDUCATION STUDENTé WHO .‘ ' H} :
- DID NOT RETURN AFTER THEY PROGRESSED TO THE 100 OR iOl LEVEL,,. <

. Prepared by the Counseling and Testing Department o S
':h;;w;_—f~w'“'; “Chicago City College - Crane Campusi{ ™™~ L o
T ’ ‘Paul Kadota,.Counselor ' . - . ° -
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17 ' EMPLOYMENT SURVEY OF COMPENSATORY EDUCATION STUDENTS _1967-68 L
P , ' S )
e \ Paul Kadota, Counseling and Testing Department ' A
o : I g
. , ! RN
. ~ In January the Counseling and Testing Department. conaucted__' S
: ’ _ . I X ' ... . D
. ' an employment survey of the Compensatory Education students. e %,
! R : . . . i ' ’ . i
‘ " | . The purpose of the survey was to determine how many étudents
B " Were worklng. The results of the survey included the following e
[ T ‘ L
. o informatlon. L L
R ] \.\ B , ' ’ - ‘ ' ' :
‘ ‘ {~n : .7 1.'51 students were employed S T DI
i ;,yMJMJ“_-_émrwf;* 13 students were not employed B M_<,'. " ;Lh,f
I O R BRI R
B ‘ b 2. The time that the students started to work = . SRR O
3 b o- o7k .7 4 varied. . The following is a break down of - e A e
GEr b Senr o Y when the students started work. e ot
. [FE R L ¥ ",I_;‘,_ . L "{ ",{', o
S I 12300 -1l students | o, g
A BT ST R e 1:00 - 5 students L S %
N ! 2:00 8 students IR SRR
BT S To 3100 10 students O R
G ‘ ‘ 4:00 , 8 students B A
R ;uf; o f nights (full-time) - 1 student ‘ I R
' f!ng . did not respond 8 students Lo Sl
LS N S0 A, R O BV
i le R 3. "he following is the break down of the : : SR R
SIS ~numbex of hours students worked. N B
, 'v , . t } _‘ , ‘f'
1 : 10-14 . S 3 students | RN AL
L . 15-19 . - 6 students Vo n TRl
LN 20-29 18 students BN get
¥ 30-39 9 students . D
40 and above 18 students - ISR
'_", :t : ]
3 The note attached is the employment questionnaire and . W SR
P {2, M
o Lo R K
*‘“*fhf~~». ' the cover letter sent to the Englxsh teachers who oonducted I SR
)’L\. L ", - “'"-v.,.,,, - ‘\ : "l v ' 't : '_ \ 4 N ' ‘: ",\l‘ ".. ::,
' the survey. e s .’ ; R
' I " o -, ' . ot : . ! ‘- > r
h . ! - - - L . N
' . 6/20/68 : : ‘ Lo . R S
K jxnx> I SR DR i S TR R
' e R ; o . ' ST ST
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L. 3 K ' , * " E . o '—‘,'Qt, ' 3
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RECURN AFRER PHEY PROGKESSED 10 Whit 100 OR 10L FaViT

L4

Paul Xadota, Counseling and Testing Department

The purpose of the survey was to determine what happened to
'studenté who progressed to the 100 or 101 level courses but dropped

out of Crane. The survey was conducted by phone. Some of the gques«

tions asked:

1. what made you decide not to come back to Crane?

a. Were you satisfied with the Compensatory Education
Program?

b. If you were dissatisfied, what specifically did

* you not like? ) ,

c. Did you want to go to a differ .nt sGhool to begin
with but could not get in? ! | ‘

What are you doing now? ! ;

a. Are you going to another school? Whaﬂ courses are
you-taking? i

b. Are you WOrkipg now? What kind of wor# do you do?

What are your immediate plans, like, whiat are you doing
this summer? Are you planning to come ack to school
somewhere? ;

The survey included five students. Two students were placed in
i

101, three students were placed in 100. f
. One of the students placed in 101 was content with the -
Compensatory Education Program because he had.been in
service and it gave him a chance to brush up on some
things he had forgotten. He had to seek employment but
intends to return to college at a future date. ;

The other student who placed in 101 was generally dis-
satisfied with the program. The exception was his
English class. He felt that that particular class helped
him a great deal because he was from a foreign ‘country.
He is now attending Wright.

All three of the students who were placed. in 100 were dissatis=-

fied with the program.

One student is attending Wilson in, the Child Development
Program and is doing well. The other student is attending Southern
Illinois University. The third has no. ambition of .continuing her
education she is planning to be married. S

i
1
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o _Concerned with "confrontatxons." The C.E.P.
4'1_

\

2" houre

/1 - describe them carefully,

' 'f the course of the semester as the students progress from one

: ,;_Ibbs and Mrs.
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INTERDISCIPLINARY COMPONENTS

\
\

This semester our interdisciplinary lectures and discussions are

-

-t

Committee decided upon a

problem-solving program for lecture and dxscussxon groups which would

L]

\\present and suggest varicus problems for groups in our society, Mr. Banks

0

" and Mr, Roth will conduct the lecture sessions which will include films,
long lectures and panel discussions of some of the problems confronted
by Americans todey. We will explore these problems further in the discussion
groups and each student will select one group as the
He wlll isolate what he- belxeves are that group S major problems (2 or 3),
and then suggest What concrete steps should be taken

ve those preblems. ' He must, of course, defend the steps he suggests

B and demonstrate how they will actually solve the problems presented.

“:‘} _ This procedure will be repeated every three or four weeks throughout

group of topics
- to another, The papers submxtted will be redd by Mr, Banks and Mr. Roth and
.an interdxsciplxnary grade, with appropriate comments, will be assigned to :
each paper. ‘Then, the pepers will be.read as English class papers by Mr.
-Kessel and an hnglish essay grade will be assigned to each

We will also make use of

paper before they are returned to the students.

some of the papers as 1nstruct1onal devxces in both the lecture-dxscussion .

il;;"l groups and English classes with the exd of the overhead projector.

Our first series of topics involves the problems of young people in an-
" adult society, the problens of parents as parents, and the problems of old

age. Each students will select one of the three above groups as the

.
e

13

‘" of his' peper and will submlt his analysis and solutions on Herch S. 1968,

subject of a short paper.;_:

'1
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... by the availability of films and other sources of information which can be-

' E,;_viduals in our society; and Candidates 1968.an3 what they offer their con- !
'f: 2 stituents, including George Wallace and Nelson Rockefeller, among the other '

~* ., .7 more obvious persons. , - o !

. examined this semester reprinted the complete text of Senator Robert Kennedy's

'i:j* ‘week's edition will prov;de such relevant materials which can be used for both

We will then begin a second series of topics which will also lend itself
_ to the problem-sOIV1ng approach. The Committee has agreed to encourage
the students to part1c1pate in the selection of each series of topics.,

The order in which these topics are presented will be determined primarily

presented in the lecture sessions. The students have already indicated a
desire to study the following topxcs, time permitting: Crims and Police
- Response, including police brutality; the Vietnam War 1968; Civil Rights S

1968; various Extremist Groups of Left and Rigat and their appeal to indi-

The Sun-Times "Viewpoints" discussion groups will be couductéd-bf Mr. ;

' Banks and Mr. Roth for one hour each week. These sessions will bo directed
. toward a penetrating analysis of articles which appear in that publication.
They‘will also be ussd as further sources of information for the student &

. in the preparation of the several papers he will have to write jin connection i

with the lecture-discussion groups. For example, the first "Viewpoints" e

N . N
recent speech in Chicago and should be valuable in relation to our discussions.

.. on the Vietnam War, Our second "Viewpoints" discussion concerned an article

on thq "New Nixon,'" which, tpgether with some infoxrmation on the "0ld Nixon"

.will be used again vwhen we discuss Candidates 1968, We anticipate that each
!

y
close analysis and as refbrences for future writing assxgnments in either tho

lecture-discussion groups or the Qnglish clqsses. or both., _

i

B
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INTERDISCIPLINARY OBSERVATIONS
! f
‘ 1

by

‘James E. Roth
P

During the épring'semester, 1968 the interdisciplinary part of the program .

was held on Tuesday and Thursday mornlngs from 8:30 to 10:45.. This time was

usually divided about equally between a lecture session which. all the students

attended and discussion groups conducted by Mr. Badnks and me.

lecture session’ continued on a question and answer basis throughout the whole

' period. For example, there were days when Mr. Banks' lectures in genetlcs were.

of such interest that his- particular competence was necessary for all the students

The same thing occurred in connection Wlth my

" discussion of mental illness in the United States and the symptoms of the various

. kinds cf'neuroses and psychoses. Most often, hewever, the students took a short

break and attended the two separate discussion groups.

Attendance for lecture and discussion sections was generally poor. Students

were chronically late for both lecture and discussion, and many came only as they

. felt in the mood to do so. A good attendance at a lecture session.vhich raised

Occasionally, the

interesting and important questions was still insufficient to make attendance at - ..’

the discussion group satisfactory. This was true whether, the discussion was held

discussion session.

.

- in separate rooms or all the students were asked to return to Room 216 for a joint . ';
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I attribute this lack of attendance to several factors: the program was
not well organized; the material was frequently interesting t¢ the faculty

but not the students; students were not made to feel that the|lecture and

discussion sessions weré of any importance to their overall| preparation for
college work; and, the discussion sections were divided into two rather than

the three groups‘as opiginally planned, Mr. Murphy suggested that he be
released from the discussion’ group originally established for him in order

to conduct individual reading sessions ﬁith the students in the program., I
stated at that time that I hoped the reading sessions would be extremely
valuable to warrant discussion groups of twenty-five to thirty students instead.
of firteen to twenty students each., It now appears that those studen%s who

; c(c * ) . ‘

participated most fully in the reading part of the program did, in fact, make

' greater progress; but it is my impression that this endeavor was not very well

supported by the students either.

Force of circumstances and deliberate intention led us into the spring
semester without a syllabus for the interdisciplinary aspect of the program.
Force of circumstances can be attributed to lack of faculty.time to teach during
the first semester and plan for the following semester at the same time. Also{

our intention was to have the students participate in the selection of inter-

disciplinary topics for the lecture and discussion groups. We felt that student . .

reaction during the first semester put some obligation on us to consult their
interests for lecture and discussion. We, therefore, planned only the first
few weeks of the program in advance and asked the students to select- topics .

for further consideration during the remainder of the semester.

‘A
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The outline for the semester developed sometling .1ike this:
I Problems of Various.Stages of Life e
! ! D 5 )
A 1 1

A. Youth Ii '
B. Parents, ’ .
C. 01d Age _ | .
. ' ' [

. I Biology. ?
A. Evolution _ ) E
B. Genetics _ , f : '

_ _ C. Endocrinology : c _ ; ’
‘ - D. Reproduction . s ' . ‘
E. Heredity vs. Environment ‘ ] '
" III - Mental Illness
| ‘A. Normal Behavior
.+ B, Neurotic Behavior ,
: .~ C. Psychotic Betavior : L
B D. Social Implications of Mental Illness' S Y “
. f" ' ]

IV Vietnam War '

A. History . o
o B. Present Status- : Lo L RS

* C. Alternatives .

I STy

'V Civil Rights, the Cities and the Poor \

A. The American Promise

B. Historical Perspectives
C. Changing Moods

D. Future Trends

wemm—--+ ~The two main topics of our student-faculty prepared .outline that seemed to . .

. have the greatest success were Biology and Civil Rights, .Interest was extremely
high and, alth tough there was a great deal of confu51on over facts and figures,

I be11eve the students actually learned more from these sections than from all ..

the rest together. I was somewhat disappointed by this because I believed that "> ...,

there was interesting and detailed information in each.of .the other areas that

had gone unnotlced by the students. In retrospect, however, it was part of our, .
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from those subjects in which they were interested. In addition, we were not

concerned with the nature of those topics or their objective importance. We
were concerned with their contribution to the develofment of student skills in
English and mathematics; Biology and civil rights apparently made the most
significant contributions to skills-improvement. " Our satisfaction or dissatis-
faction with the'ppogrém should primarily)result frda,the gyigqnce of skills-
improvement manifested by the end of the term. In this, I believe we are
somewhat disaﬁpointed. If we are disappointed with,student progress this past
term, some of the responsibility lies with the lack of succes$ in the inter-
disciplinary component of the program. Another factor whick whould not be
overlooked is the relatively. lower test scores of the students enrolled this

past semester contrasted with those who were in the‘program during the fall

semester, .

In the hope that there would be a direct connectlon between my 1nterd15c1p11nary
discussion groups and their skill-improvement in Engllsh composition, I a551gned l”.
essays on student-selected topics related to the lecture-discussion sessions
throughout the course of the semester; There were four of these essays assigned.

Students were to write their essays and submit them to me for an interdisciplinary .

. grade. I would then give them to the proper Bnglish‘instructor who would read

them and correct them as an English composition, give a grads, and return them to
the students. éor those students who actually attempted to improve their skills
in this manner, I found significant improvement in content, thqught,.érganization,
and composition'duripg the course of the semester. I should cmphasize that .only
about half of my students wrote two, three, or fbur ot these papers. This was

also a dlsapp01ntment since I was sure that a11 of the students saw a.direct

'

relationship between English improvement and.futur? sgccess at Crane. I felf that
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my attempts to tie in: the 1nterd1sc1p11nary aspects of the program d1rect1y
with English improvement would receive greater response and wculd be of

significant benefit to the students, |

Another aspect of our interdisciplinary endeavor w.s the "Sun-Times"
Viewpoint discussion groups which met on Wednesday at noon. On Tuesday
mornings the students received the weekend.edition of the Sun-Times Viewpoint
for schools and were to read them and be prepared for a Wedpesday discussion.
In my d1scuss10n group attendance was worse than 1n the d1scuss10n group

following the lectures. Often we would begin c1ass w&th thre or four students

W

and complete class W1th ten or twelve--far below the twenty-five students who

should have been attending. Students were clearly turned off by this session

as they specifically indicated by the mid-term "bitch-in". They wanted to know...

why they were being forced to read such a supplement when tLey already read the
paper. Wlthout be1ng overly sarcastic, my 1mpress1on is that the only parts of
* the paper most read from day to day was ‘sports, Ann Landers, and the daily
horoscope. I was 1nterested in the contrlbutlon this session could have made
to reading skills as 'well as the goal of better citizenship thrqugh better
information. Since attendance and participation was generally poor, reading
skills got little or no support from this class, And, it is also evident .that.

the goal of a better informed citizenry was not even approached, since most of..

the students could not 1dent1fy the major candldates this year by party affili- .

ation and actually believed that if Nixon got the-nomination.heumight:tAke
Bobby Kennedy as his Vice President. .This is a crucial ‘year in our.confused
- ef. *ry and the assassinations of .Dr.” Mart1n Luther. Klng and Robert Kennedy,

- coupled with the temporary withdrawal of President Johnson' make~i€t™ ... iy even,
| % P
- '

i
i
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more important. It can only be viewed as unfortunate that such a weekly

session was a dismal fa11ure.

My,gredes were based on the four essays which the students wrote for
interdisciplinary and Eﬁglish grading, participation in the discussion group
and the f'nal objective examination which covered topics from both lecture-
discussion and the "Sun-Times". Since the.students were participating against
each other, the grades for the final exam were distributed eccording to a
rather normal curve and the final grades given were generally close to the

. grade received on the final exam. - There were severak 1nstdnc s' when this was.
.. not the case. And, I believe that in each of these cases the final grade was'
significantly lower because the students had not submitted thIir‘essays.for a

. grade and participated very little, if at all, in the discurs on group.

FINAL REMARKS AND SUGGESTIONS: P

I am convinced that thig past semeeter's Compensatory Education Program
was a fa11ure and that all of the students would have been better served by
remedial courses and any other courses for which they might have qualified.
If a student is not overloaded with credit hours, remediel courses can be quite
1nterd1SC1p11nary in approach and exciting for the students. This would mean

that a great deal of effort would be requ1red in f1nd1ng the content best suited

" to the needs and interests of this level of student.

I would make the following suggestions for any future interdisciolinary

v
\

compensatory program: _ / o Y

1. Students must have sufficient time in their programs to take other
ememeem - —COUTSES of interest to them such as typlng, mu51c, etce

r
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The program, especially in its interdisciplinary aspects, must be
rigidly structured and adhered to during the semester. This includes
occasional tests on subject-matter, using objective and essay types.

A middle and/or upper range of remedial .student is best served by

the type of program we offered this past year. I believe the success
of those who left the program in January and were ready for 101 classes
can be attributed to their own potential and the wider exposure to the
academic environment which we were nble to provide that would not have
been provided had they taken existing remedial courses here at Crane.
This may well be true for some of those who were enrolled in 100
during the second semester. also,

It has been evident to all involved that more faculty time is required
in any program such as this. I include it here only to re-affirm my
position on the absolute necessity of a major commitment of faculty

+ time and talent, which would, of course, be voluntary.

A homogenous ‘group of students of the lowest remedial level such as
we had this past semester might better be served by remedial courses
modified in the manner I indicated previously. :

A homogenous group of students of the lowest remedial level might also

. better be served on a tutorial basis, As T think this through, it

seems that the modified remedial course mentioned above might well
serve that purpose. I honestly believe that our six faculty members .
of this past semester could have done a better job with these students .
Af they had each taken nine students (54 total) for 6 to 9 hours each.
week in semi-Oxford style. I strongly recommend .that such an attempt:
be made at some future date, perhaps as an experiment with regular
remedial classes and an interdisciplinary program as control groups,

~




English Groups I and III

Barhara Kessel

First I shall lay out the content of these two English classes,
lumping them together where there wag overlap, We read seven stories
from the Macmillan books, ¥Who Am I? and Coping, writing about each
story and comparing characters ang situations, This kind of writing,
which. invoived holding two or more things in mind and looking for
similarities and differences, was difficult for them, but after -
several different efforts, most of them became fairly proficient, " ;
Other writing assignments centered on the workbook, movies in the !
program, the field trip, and the problem papers that they did for N
their discussion leaders, The first of these aroused the most
interest (social-sexual problems), in my opinion, due to the fact
that it was early in the program when the different parts were still
in some relation to each other, Later on, the students in one group
ceased to do problem papers, and in the other gronp, they did g
variety of topics, This was ajl right, but it was no longer possible
to do any co-ordinating work, As the inter-disciplinary part became-
weaker, I begen bringing in articles or stories that related to the _

-~ glven lecture topics: "A Hippie Finds His Yay Back," "I Discover

I Am a llegro," by James Weldon Johnson, "Fatherless," an esssy on

the Negro family by a 101 student, "Huelga" on the grape-pickers'
strike, "The Black and the Blue, " on riots; a psychology paper with
concrete illustrations of the differences between normal, neurotic,
and psychotic behaviors, and three short stories abhout psychotics T
-=="Guy in Ward 4," "Origin of Tularecito" by ¥mxxy Steinbeck, and
"Why I-Live at the P,0," by Welty, Some of this material was not

used with group one because of reading difficulty,’

Both groups wrote at leazst once a week and we used the opaque
projector frequently to examine the results, In group one we had g
samll enough group to write paragraphs on the blackboard for instant
examination, In addition to writing, reading, and discussion, both
groups had separate units of study on the dictionary, some work on
the meaning and uses of dialect, sessions with the "Kegsel card game"
and the "D'Eloia board game," listening and speaking drills,
dictation for spelling inflection, and sheets on selected errors,
Group one concentrated more on this sort of thing than group three,
though the latter were interested in solving a single language
mechanics problem at the beginning of each class,

Grading was not necessary since the students' disposition for
the next semester was determined by tests at the end, Consequentiy,

I noted the number of errors per page and each student competed with
himself to reduce his error count, In addition, I gave a verbdal
evaluation ef the content and orgenization, This seemed to work
pretty well in keeping up the motivation, but towards the end, I —
" realized that most of the students had acquired a too-sanguine view k=
of their future prospedts, particularly since the best students in SRS N
. each class, who would have provided a contrasting standard, were , R I
* always being siphoned off into the next higher class, ‘ : R
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: 0ddly enough, morale wes higher in group one than in group
three after the middle of the term, No one new ever came into group

one, and after mid-term, no one would leave it., There was a gradually
building snd surprising esprit de corps, Of the final ten students,

four wrote 100~ themes; two wrote 98 plus themes, and four wrote .

98« themes, (Ten students in the program wrote 98- themes,) Five of~~_

many people came and x went, I felt happy for those who could move

up, and they were pleased with themselves; however, by the end, I felt

somewhat deprived of teaching gritification because all those who

began to improve moved on, Those who remained throughout in group

three seemed to grow sullen towards the end, The last few weeks a

new bunch arrived from group two, bringing enthusiasm and s sense of

accomplishment with them, I welcomed them as & shot in the arm, but

the original group three viewed them a little sourly, There are obvious

advantages to the system. of pessing students along in the semester,

and I was very much for it, but finally I decided that a group solidar-. -

ity built on student relationships and mutual help is important to o

way I teach remedial students, and this feeling is subverted by the -

policy of passing people in and out of the group, However, it seems _

that a little shaffling around in the first weeks doesn't hurt any-

thing and places people more satisfactorily, :
In conclusion, I would like to comment on the program as a whole,

The large group meetings frequently came as close to tokal failure -

or corplete non-communication as I've ever witnessed, Lectures are

not the way to teach remedial students, They must be directly involved

in their own learning, AIl personnel in the program (but one perhaps)

agreed on this prineciple, but were unable to act on it, Lack of time .-

is not sufficient answer to this criticism, as lecturing can take

more time in teacher-preparation than problem~golving or student

presentetions, The probiem, as I see it, is one of lack of training

in the use of other methods and fear to let go of the most familiar

means of classroom "control"s monologue. ThHe tra’ning should include

dealing with this natural reluctance, , e

-

" this group look like they will continue with success, In group 3, -
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Spring 1968— Compensatory Education Mathematics

The mathematics classes meet three times per week for one hour and fife

teen minutes per meeting,

Students are '_expected to deal with arithematic a.nd elementary algebra,

The "logic® of arithematic is emphasized in thet the student is shown how
to do problems and then confronted with questions as to why certain pro-
cedures are préscribed. '

For example, if ‘thg stu&ent is adding three sevenths and two-sevenths
and he or she states the answer is five<sevenths, a question is asked as
to why the answei; is not five-fouri:eenths. Or if ®one" :l.a divided by three-
1 fourths why does the rule d:.ctate the answer to be four-thirds?

Verbal problems are emphasized with the use of elementary algebra:ic_
technique as a more powerful tocl to help students 'solve the prbblens.

Parallel with the use of algsbraic techniquos we w:l.ll use "common sense®
arithmtical* procedures,

We tentatively plan to have the English teachers cooperate with the
mathematics instructén.iin the analysis of verbal probiems.

Iwo workbooks are used in the course so that the students will obe 4

1D .

tain intonaeg "drill® as well as "axplanation' '&’xperimcys.

B
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I. INTRODUCTION

This class is about you and what is happening to you now, and hopefully-
whal; is going to be happening t¢ you later on, because you are going ‘to
make some of it happen. This class prcvides the chance for you, as a
student to explore those areas iind questions which are of immediate cone
cern to you. Questions like:

What is this Crane Campus - Chicago Cily College, and what does it have
to offer me?

What is this course I am taking and what does it have to do with what
I want?

Why am I in college andam I really going to make it? What is college
like elsewhere?. ’

Where cen I go*'to earn some money?
What do I have to do to stay in school?.

Other concerns and questions you may have at a later time, like next year
or the year after or several years from now are questions likes

What is the job market going to be like in the next three years and where

do I fit in?

What kinds of skills should I pick up in order to be ready for the job
opportunitiss that are going to open up in the near future? ’

If I find out that I am not college material or if I find out that I
don't want to put in ail that effort, energy, and determination to
finish college, what can I do? What is there for me if I want to go to
college for only two years--or only one year?: ;.

.f ]
Are there any apprenticeship programs that I can get into now so that I
can maks it as a journeyman later? ’ .

How can I best prepare myself to take and pass the civil service exami-
nation?

Whau does getting the Asscciate of Arts Degree mean?| Where can I go
~after I finish up at the junior college?

When should I begin t;: plan vo transfer to a-,ﬁfaui' year college or uni’
. versity? , oo -




A Ay

&.

Where do I gd if I am interested in getting some help to find me a job? .

B, -

These are some of the questions which will be explored in the course of
the class, Some of you will arrive at answers for some of the questions,
Others of you will have to continue to work out an answer for yourself,
Hopefully, this class will assist you in some way for you to work out the
answers to whatever questions you may have,

II. GENERAL PLAN AND APPROACH

One of the ways in which the questions can be answered is to ask these
questions to people who are supposedto know the answers. Contacts have
been made with Miss Nora Kelley who is with the Illinois State Employment
Service. She is going to get people who know about various training pro-
grams, and .apprenticeship programs. Dr, Starkman who teaches at Chicage

- State College may core to talk with you about what Chicago State College

is all about. Dr.J. Menacker who is with the University of Illinois at
Chicago Circle Campus will be invited to respond to any questions yeu may
have about the Circle Campus. Other people may be invited to come in te
talk and to respond to any of your questions.

This course is divided into four phases. Phase one will be an orientation
to college. For some of you, it will be a re-orientation. Phase two will
be about vocational and occupational information and exploration. Phase'
three will be about training programs and apprenticeships. Phase four

will cover academic planning and the Junior college and the four ‘year

-colleges and universities.

L
e T

Phase 1. Orientation to College ' S T

What is Crane Campus - Chicago City College and v)rhat, does it have to
offer me? . .

4

What's to study skills?

What do the tests mean? What's the ACT and what does it mean to me?

' How do .you take objective examinations? Essay examinations?

What's at Crane that is going to help me get through school?
What does office hours mean? What's in the Crane library?
Phase 2. Vocational and Occupational Information and Explaration

- What kinds of tests can I take that may help me find my vocational

interests_ or what kind of job I can be good at?

What kinds of jobs are open to me now? How much is the pay? What
kinds of skills must I have? '

s~

'

1 * *
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 How does the union affect me when I go looking for a job? - - Lo~
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Phase 3. Training Programs, and Apprenticeships and Job Training
What about the Chicago Board of Education "Teacher Aide" program?
What about the apprenticeship program with the Jewel Tea Food Company?

IIsw do I go about getting ready for a civil service Job?

Phase L. Junior Gollege and the Four Yoap College amd University
What doss the Junior college offer?
After I finish the Junior college AA Degree program, what happens?

What can I do to prepare myself to transfer to a tough competitive
university like Roosevelt or Loyola or Circle Campus?

How can I finance my edvcation at a private university like Roosevelt .
or Loyola?

III. CIASS MEETINGS

This class will meet for approximately 15 weeks. The course will meet

these two meetings every week, you are obligated to make angd keep two
- appointments with the counselor-teacher sometime during this semester,
You should make your first appointment within the month of February,.

You are welcome to come in to just find out w

for the first appointment. The counselqr Will have test scores to talk
to you about, '

~7.  COUNSELING STAFF

At present there are four full time counselors at the Crame Campus,
Mr. John Morrow is the Director of the department. Mr. John Robinson

to you and respon? to questions you may have about the Allied Health

Mrs, Jenmnings and Mr, Kadota are the other two counselors., A1l of the

counselors are available to all students for whatever the student wants
to see the counselor, .

Counselors do things like help work out the academic program with the

-

every Monday and Friday at 12:00 and end at 12:50 P, M, In addition to

hat your counselor is like

is a counselor at Crane but you hardly see him becuase he is working out
of the field office in the Allied Health Program. (He will come to talk

student; look for/jobs anc)ﬁob training exreriences; interpret test scores °
like the ACT; look fa money so that a student can continue his education;
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help work out personal problems; make referrals for students to specia~-

"lists, like doctors, psychiatrists, and vocational counselors; and do

pretty much whatever is good for the student. The most efficient vay
to see a counselor is to make an appointment. All you have to do is see
Mrs. Cralle in room 137 and she will set up the appointment with you.

Generally, ,this.ié the schedule for Mr. Morrow, Mrs. Jennings and Mr,
Kadota: ' '

. Monday Tuesday Wednes@x Thursday Friday

Mre Morrow '3-9PM  3-9PM  9AM-3PM OAM-3PM  9AM-12Noon
Mrs, Jennings  9AM-12  9AM-3PM  3PM-9PM 9AM-3PM  9AM-12 Noon
Mr. Kadota ! 9AM-12  20:30-k:30 10:30-4:30  3PM-9PM  9AM-12 Noon
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REMEDIAL READING FOR COMPENSATORY EDUCATION I AND II

The extremely limited budget upon which we were constrained to operate the
teaching reading to

program allowed only three contact hours forlthe 98 students of Compensatory Edue

_cation I and none for Compensatory Education II, During the second semester, the —_—

group discussion leaders agreed to enlarge their groups in order to free the re-
medigl reading teacher so that he could meet each student -ror a ten-minute read-
ing appointment and thun retain a remedial reading component even though the
program was not budgeted for it. Deprived of the budget, materials, and facilities
necessary to run a satisfactory remedial reading programj the reading teacher,

as might have been predicted, ran an unsatisfactory one,

The first failure was the attempt to run two reading laboratory periods per '
week alternating with the time slots of the English classes so that students would ,
be in the reading laboratory on Tuesday and Thursday when they were nc_:t in their
English classes, Since there were 98 students registered in the programyand
roughly half of them were scheduled for each reading laboratory period, attendance
at the beginning of the semester was close to L9, It was impossible for one
teacher and one student aide to handle the mechanics of distributing ’ collecting,
evaluating, and assigning new SRA Reading Laboratory units for that many students,
Students objected to the physical setting which was reminiscent of a high school
study hall, Some objected to the SRA Reading Laboratory boxes because tliey had
used the same or similar boxes in high school or even elementary school, If the .

teacher counselled students about their reading problems in the room, other students

were distracted from their reading., The teacher attempted to do the counselling in
the hallway Jjust outside the classroom door, but there was too much noise from |
stray high school students for this to work very well; and while the Big Cat wns -~
in the hall, the mice in the classroom were inclined to play. There was much
complaining about the reading laboratory periods during a atudent feedback aasaion
to which faculty and students were invited November 1,* The teacher responded to

¥Kppendix S shows how this feedback session was strud nrede; Y

»

R




the unfavorable student comment by announcing the following day that he was making -

attendance in the laboratary entirely voluntary (the reading grade being determined
by test scores at the end of the ‘semester) and by broadening the scope of reading
activities in the hope that some students would ba held by their interest in reading
something made available, A collection of paperback books was offered for browsing
and borrowing, Once a woek, the toacher selected books from the Crane library shelves
jhich were elther-related to something the students were studying in the interdisci-
plinary component of tho progran or were judged to have appeal on other grounds

(the Life nature series, for instance, because of the students® respect for scienco -
and because of the strnghtfo;wa.rd text and excellent illustrations of the series),
The books were placed on a book truck and wheeled into the reading laboratory room
vhere the teacher gave a brief introduction to each booke. Students who were inter~
" ested in a book could take it to read for the remainder of the period; and if they
were still interested in the book at the en;i of the period, they oould go with the
teacher to the library charge desk and have it signed out to them, In spite of

these efforts, attendance in the reading laboratory rgpid]y dwindiad until there

were not more than half a dozen students in attendanco’at the 'ind of the semester,
Neither the teacher nor ths students were happy with this state of affairs. At

a subsequent feedback session, the students complained bitter]?' that they could

not get credit for reading and thus be promoted to oollege-lev'el work by attending
the reading laboratory periods. One attractive, well-dressed girl went so far as

to pose the rhetorical question, "How can we be promoted if we aron't givon credit
for attendance?"” What we are bumping up against here, I suspect, is a conditioning
that twelve years of "social promotion" in the Chicago Public schools has brought
about. The resultant frame of mind is one of the ohief causes. of retardation and -
one of the chief barriers to remediations I can proposs no simple remedy for it; .
but I think that the strategy of Compensatory Educution III to use the.city angi.'

its mseunms as a laboratory to open the eyes  -of the student to the wonders of the

™
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. World about him may well be a step in the right direction,

The reading periods having proved unsuccessful, the reading teacher shifted
to individual ten-minute reading appointments during the second semester. This
was not enough time, of course, and the reading program was hurt by the fact that
the teacher would invariably begin to run behind time by the middle of the period;
but this arrangement proved to be more popular with students than anything tried
the previous semester. The teacher could have made this method work better if he
had adhered to a strict routine ;Jf checking the student's worlé and assigning him .
work for the fo]lbwing weeks Counseling problems ootﬂ.d have been spotted dnring.
the reading appointment and the student asked to return later in the day rather
than going into them during the reading appointment,

The reading appointments were more satisfying far the reading teacher too.
He was able to detect a student's lack of enthusiasm for a particular type of
exercise and introduce him to different materials, He started with weekly as-
signments of five SRA Reading Laboratory cards, four of which would be checked
by the student at home and one of which was reserved for the teacher to check
during %h; appointment, Some studepts were given Guiler and Coleman, Reading
for Meaning books, Although classes usually respond negatively to these books,‘
some individual students responded enthusiastically and worked out more than
the five units that were the standard weekly assignment. Some students were
permitted to choose SRA Pilot Library bocks and seemed to enjoy the brief oral
examination which the teacher gave usually by thumbing through the book and

asking how the illustrations fit into the story, The teacher discovered that --i;\

" one girl became very interested in Aldous Huxley's Brave New World because of

a passage that was duplicated and distributed in connection with the appearance
of an evening student as a guest lecturer to give « slide talk o Navajo life
on the reservation where he had spent several sumers ¥ Further reading in.a

copy of the book withdrawn from the college library became the girl's roading

asaigmnents for the next several weeks. .
¥See Appendix Y,

"~




' tory Education III has contacted an agency in the medical complex just across the B

' Reading Test, Form Axwas L3, The final mean score of l1 Compensatory Education II R B
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The teacher made repeated efforts to get a public agency to come to the school

to test the students' sight, but he was unsuccessful, The coordinator of Compensa-

expressway from the school that will test the students' sight and provide whatever
remediation is necessary, This will be a great improvement because no remedial
reading program is worth its salt that Joes not have a sight testing arrangement
to discover and appropriately remediate those reading retardation problems that
have a physical basis, If the atudent cannot see the print, no amount of drill

or discussion will help him to read better, _ |
Discussion has its value, but.it has been my exparience that severely retarded
readers do not show progress on standardized reading tests without regular (ideally
daily) work on graded reading exercises for increasing comprehension and vocabulary
development such as are represented by the various SRA boxes or the Guiler and Cole-
man series, Some instructors as well as students find such exercises less interest-
ing than a short story, for instance, which can be read by a class and discussed'.
but the nature of the problem seems to demand drill as well as discussim. The ‘
initial mean score of 43 COmpenaatory Education IT students who took SRA Diagnostic e ('

N N L
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svudents on the same test was 48, Their mean improvement score was 5. But the S |

mean improvement score of 18 of these students who met their reading appointments
relatively regulariy and did an acceptable number of units in the SRA Laborﬁtory
boxes, SRA Pilot Library box, Guiler and Coleman books, and Reader's Digest Reading
Skill Builders was 9. Those who did an acceptable number of units almost doubled....

*’the improvement posuts of those who did not, )

.

(TS

M, M, o«

#This test is described in the chapter entitled "An Evaluation of Gompenaa’éory
Education I and II, Crane -College, 1967-1968,+ .
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V  An Evaluation of Compensatory Education I and II, Crane College, 1967~1968
- N by T — -3 . i
My M, Murphy 4 :
Associate Professor of English, Crane Campus
Fellow of the Innovations Center, Summer, 1968

The Compensatory Education Committee was appointed by Dean Slutsky in April of 1967
to plan a fifteen~hour compensatory education program for 100 incoming freshman students
who would be registered in September. Mr. Slutsky appointed me coordinator and volunteers
from six departments (biology, counseling, English, humanities, mathematics, and social
science) to serve on the committee. We were given released time during the summer of 1967
to plan the program with the understanding that all who participated in the planning would
be involved in the implementation of the program in the fall. During April and May the
committee heard proposals for the participation of the business, physical education, and
speech departments in the new program; but, because of budgetary and other considerations,
none of these proposals were incorporated into Compensatory Education I (Fall 1967) or
Compensatory Education II (Spring 1968). The business department proposal, a Personal and
Family Finance component, has been incorporated in plans for Compensatory Education III
(Fall 1968), 1 ‘

In planning Compensatory Education I, the committee drew upon what had been learned
from a long remedial tradition at Crane as well as upon new ideas introduced via I.I.S,P.,
an experimental program coordinated by Mr, Jerome Brooks at Crane during the academic
year 1965-1966.  We borrowed from I.I.S.P. the interdisciplinary concapt (the participa-
tion of faculty from various disciplines to explore a subject from a variety of points of
view and to meet regularly in order to discuss the philosophy, methodology, and evaluation_ _
of the program, In addition to interdisciplinary aspects (lectures, movies, slide talks,
student and faculty panels and forums, small group discussions, and field trips), there
were remedial English classes divided into four levels of ability with promotion to the
next higher level as soon as the teacher was convinced that the student was ready for it,
There were also two remedial mathematics classes and remedial reading periods, ‘

~ Compensatory Education I registered 98 day students who otherwise would have been
registered in either English 98 or English 100 (L1 in English 98 and 56 in English 100 ,
according to English Placement Test Form RS which was used for English placement at Crane
in the fall of 1967 and spring of 1968). There was an age range of 23 years, the oldest
student being L0 and the youngest 17. The average age was 19.1. There were 49 males and =-..
51 females; 39 were born in Chicago, 48 outside Illinois, 7 outside the U.S,, and there e
Wwas 1o birth place data available for 6. (The sex and place of birth data includes 3
students who did not appear for classes and were not taken into account in most tabula-
tions for the program.) All of the students were high school graduates; 71 graduated
from Chicago Public High Schools, 6 from Private and Parochial High Schools, 1 from other
I1linois High Schools, 18 from high schocls outside the state, and 1 from a high school
outside of the U.S. (Nigeria). _
High School Background of Students Registered in Compensatory Education I

The high school background of 63 Chicago Public High School graduates registered in
Compensatory Education I was traced through their high school transcripts.. (Data was not
available for the other 8 Chicago Public High School graduates.) This study revealed that
one student who was initially placed into the honors level .of English settled down to the
regular level and one who started at the regular level worked his way up to the honors

e i IR R T e v osax v -~ e i, ————

e

1. These proposals are included in Appendix L, The Speech Department propésil can be
found in Appendix I, - .




aluation of Compensatory Education.l and II, Crane College, 1967-1968

level by the time he graduated. Eighteen out of the 19 students who were initially
placed at the regular level remained there for four years., The other student is the

one mentioned above who moved to the honors level. Seven of the 18 students who were
initially placed at the essential English level moved to the regular track while the
remaining 11 students continued on the essential track. Of the 25 basic level students,
23 moved to the essential level of English, and two went from the basic level to the
regular level,

High school grade point averages were worked out for 39 Compensatory Education I
students: 3U# graduated from high school with a C or better average; 66% graduated with
less than a C average, ,

The ACT results for 76 Compensatory Education I students are as follows: 89% scored
in the lowest quartile; 10% scored in the second quartile; 1% scored in the third quartile,
and ‘none scored in the fourth quartile2

COMPENSATORY. EDUCATION I PRE~ AND POSTTESTING PROGRAM; FALL SEMESTER 1967

Four pre- and posttests were used to evaluate student progress: Form RS, English
Placement; Nelson-Denny Reading Test (Form A initial, Form B final); a 30 minute in-class
writing sample; and a mathematics placement test, All but the mathematics test wére ade
ministered to other groups for purposes of comparison. (The mathematics test was not dde
ministered to other groups only-because we were unable to engage the cooperation of the
mathematics department,) '

EmhmPhwmmT%mFMm%B

Form RS is a 30 minute test consisting of 70 multiple choice items. The first 30
items test the student's ability to recognize wrong words in sentences, Items 31 to 69
test the student's .ability to recognize errors in the use of nouns and verbs in sentences,
The first sixty items concentrate primarily upon problems posed by strong lower-class

“8southern dialect features in the speech and writing of the student, The final ten items
are borrowed from the vocabulary section of English Placement Test, Form R which was
issued by the Office of Institutional Research and Evaluation of the Chicago City College,.
The cut-off points for placement when Form RS is used at Crane are as follows:

Score . English Course
56 - 70 101
36 - 55 100
0 - 35 98

One hundred and seventy-seven incoming Freshman studentf who took Form RS September
6, 1967 made a mean score of 41.1 with a range from 7 to 67.4 The mean score of 97 Comp .,
Ed, I students who took this %est was 36, The following tabulation records the pre-~ and
posttest performance of Comp, Eds I students on Form RS and the performance of other

. Crane students: : - '

Mean Range
Comp, Ed, T e Score of
Initial mean score of 97 Comp, Ed., I students divided into four. English Scores
classes with four different teachers - w = - - - o o - o . . .. =36 7to8y
Final mean score of 75 students in the same ¢1asses = = = - — - - -==}2 15 to 59
g ' Mean improvement score - = = 6 points
English 98~ (The English composition courses are Zeseribed in Appendix N,) Range

Final mean score of 36 English 98 students registered in 3 day classes 39 17 to 52
(Only 6 initial scores for English 98 students were available, The mean
score of these was 16,8.)

English 100 . . ¢
Initial mean score of 58 English 100 students registered in 2 day _ Range
classes with different teachers - = = = = = « = = = w - = ~ = = = = 2 17 to 59
= _ , Final mean score of 39 students in the same two classes = - - === }9 11 toé62

ame - m. -

2. ALL of the data concerning the studentst background is derived from " :
A om "Prof
Freshman Students in the Compensatory Education Program," p, 31, rofile of the

3. Form RS and data related to 4t can be found in Append
L. The complete tabulation is i Appendix E, ppendix E,

. 1967-1968 is in Appendix Q. . le academic year|
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; Mean improvement score (English 100)--7 points
English 101 ' ; Mean

Final mean score of 3l students registered in two day olasses with Score Range
different $aChers = = = = « = - = o c dh L h b L e w e ane e 30 to 64

1
Summary of Mean Improvement Scores on Form RS

Course Number of Points Gained.
English 100 7
Compensatory Education I 6

Nelson-Denny Reading Test, Forms A and B

This half-hour reading test is designed for use in gradeslnine through sixteen,
There are 100 vocabulary items and 36 items to measure reading:comprehension, The compre-
hension score is given double weight in arriving at a total score from which a grade level
of reading ability can be derived, Form A was used for the pretest and Form B for the
posttest, ) ‘

One hundred and seventy-seven incoming freshman students who took Nelson-Denny, Form
A September 6, 1967 made a mean.score of 50 which indicates a mean grade level of 10,2,

The following tabulation records the pre-~ and posttest performance of Comp, Eds I
students on Nelson-Denny, Forms A and B and the performance of other Crane students.

Comp. Ed. I Mean Grade
) Initial mean score of 97 students in four English classes with Score Level
four different teachers = = = = = = @ e 0 v o w0 oo - .- .- - - 9.6
Final mean score of 69 students registered in the same classes = = = = LL 9.4
English 98 _ ,
Initial mean score of 32 students registered in 2 day classes = = = = 3|4 8.3
Final mean score of 23 students registered in the same classes - - « = 22 Below 7,0 i
English 100 | o .
Initial mean score of 99 students in four classes with four teachers L5 9.6
Final mean score of 6l students in the same classes, 39 8.7
English 101 :
Initial mean score of 62 students in 3 classes with 3 teachers = ~ = = 53 10.5
Final mean score of L6 students registered in the same classes = = = = 54 10,6

~ " during the acidemic year 1966-1967,

Although Forms A and B of the Nelson-Denny Test are supposed to be comparable, there
is evidence that Crane students generally found Form B to be a more difficult test than
Form A, Uhen t o forms of the Gates Reading Survey were administered to Crane students
a pattern of improvement was evident in both English
98 and English 100 classes.® The Gates Reading Survey is designed primarily for use in

grades 4 through 10,

Gates Reading Survey--(Crane English 98 and 100 Classes, Academic Year 1966-67

. Fall Semester, 1966 (Form M 1 used for initial and. final testing)
English 98 - 3 Day Classes '

Initial mean grade level = = = = = = I e T I T : P
Final mean grade level « = = = = = = = = = = e e e meem=ee= 10,3 -
English 100 - 41 Day Students \
Initial mean grade level = = = = = = = = = = - s r e e ccn e~ 97
Final mean grade level = = = « = - = = = = = = = = CI R 10,14
Spring Semester, 1967 (Initial test, Gates M 2; final test, Gates M 1)
English 98 - | Day Classes
Initial Mean Grade level = = = = = = = = - - -— - .- -- .- 8.0
Final mean grade level = = =« = = = = = = == LI I I IR S 90
English 100 - 5 Day Classes o
Initial mean grade level = = = = = = I --- 97 o
Final mean grade level = = = = = = = - w .= = = = R N 10,2

Since the materials and methods for teaching reading in English 98 and English 100
classes at Crane were not radically changed between the year 1966-67 and the year 1967-58,
— 1t would seem that there was probably some progress in reading which Form B of the Nelson-
Denny test did not register because it proved more diffioult for Crane students than Form A,

6, The complete tabulation can be found in Appendix H,

A
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Th@rty—m‘.nut;e In-class Writing Sample ‘ ' j

Sets of teachers evaluated the beginning and ending writing samples independently

: using criteria for four levels of remedial writing ability and beginning English 101
L ability, Each get of teachers compared their evaluation sheets when they had finished
reading & group of themes and discussed each theme upon which their evaluations disagreed
until a common evaluation could be agreed upon. A comparison of the evaluations of the
initial and final writing samples of 72 Compensatory Education I students who wrote both
{ themes reveals that 53% of them xreceived a higher evaluation at the end of the semester
§ than they had at the beginning.? :

Mathematics Placement 'l‘esd;,8

The 42’ point mathematics test was constructed by i, Robert Glassburg for use in the
Compensatory Education program, It begins with problems in addition, subtraction, multi-
plication, and division and ends with simple equations, Mean Range of

The initiel mean score of 97 Comp. Ed, I students in two mathematics Score Scoves
classes taught by Mr, GlaSSOULE - w w m = = m m e m m m e w e m wmwio 15 L'to 28

The final mean score of 66 of these Students = = = w w @ w w w e w e 23 5§ tH 32
Mre Glassburg's cut-off points for placement are as follows: .

- Score Mathematics Placement

30 - .42 Beginning College Mathematics
2L - 29 Borderline Mathematics
0=-23 Remedial Mathematics

0f 2} Compensatory Education I students for whom both pre- and posttest results ‘
exist, only 3 made no progress; whereas, L5% of the group made a gain of at least 50%
in the number of questions answered correoctly, and 21% of the group scored a gain of at
least 904 in the number answered correctly on the posttest. -

All of the teachers in the Compensatory Program met at the end of the fall semester
to evaluate as a group the record of each student in the program, to award each student
ene grade for the entire semester, and to decide upon the final disposition of each
student, The disposition was as follows:

N Number of Students Disposition Recommended by the Compensatory' Education Faculty
' k) mg%sﬁ 101 and other college~level courses

3L English 100 and such courses as English 100 students can take
25 Retained for Corpensatory Education II
1 English 98 and such courses as English 98 students can take
18 Should be dropped from academic programs-of the”college
i Withdrawn
total 98

COMPENSATORY EDUCATION II PRE- AND POSTTES‘fING PROGRAM, SFRING SEMESTER, 1968

Compensatory Education II was designed primarily for 60 students who otherwise would
have been placed in English 98, Among the more significant changes was the expansion of
the interdisciplinary activities from one to two days a week with remedial English and
mathematics classes filling the alternate days (M., W., & F.), the introduction of two
counseling seminar periods per weeék, and the shift from group to individual remediel
reading guldance, Fifty~one students were registered, 1l of whom would have been placed
in English 100 according to their Form XS scores, and 37 of whom would have been placed
in English 98, Twenty-one of the 51 students were hold overs from Compensatory Education
I. (Three students who registered but ‘did not appear made the initial registration Sh,)

.Four pre- and posttests were used during the spring semester 19656 fcr the evaluacion
of student progress: English Placement Test, Form R; SRA Diagnostic Reading Test, Form A;
a X0 minute writing sample, and the mathematics placement test that had been used for
Compensatory Education I, ' '

: - English Placement Test, Form R :

Form R is a 20 minute test consisting of 50 multiple choice items: 7 spelling, 1.0
gramar, 1l vocabulary, 1l punctuation, and 8 clause identification, : f

7o A more extensive treatment of these results and sample themes are in Appendix Ve

M e v — e m v e ks
— —— w— —t— _—— o—— o——— - —— — — ——

8, This test can be found in Appendix M. ., - .
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The cut~off scores when Form R is used for placement at Crane are as follows:

Score English Course
2850 . ' 101
19-27 . 100
; 0-16 98 , Range of
Comp. Ed. II Score Scores
. The initial mean score of L2 Comp, Ed. II students in l, English :
classes with two different teachers = = = = « = = = - - - - . 13 Sto26
The final mean score of L5 students registered in the same classes 13 ° 3 to 2@
English 98 ' . .
The initial mean score of 17 English 98 students in one day class- - =12 6§ to 22
The final mean score of 16 students registered in the same class - = =10 2 tu 18
English 100 : . , ‘
The initial mean score of L1 English 100 students in 2 classes with .
different teachers = = = = = = = e mmcm e, .- memmmem-w= 18  6to 32
The fiaal mean score of 32 students registered in the same classes - = 20 8 to 35
English 101 -
The initial mean score of 82 English 101 students in L classes with _
2 different teachers = = -« = = c 0 o 0 w0 m = - e memmenaw= 28  6tclB

The final mean score of 60 students registered in e sanie li classes.~ 27 10 to L6

The failure of Compensatory, English 98, and English 1C1 clhsses to reflect a pattern
of improvement on this test may be because Form R has little to Ho with problems posed by
non-standard dialects which teachers at Crane tend to concentrat{a upon, More improvement
was shown on English Placement Test, Form RS in the fall (mean ovement scores ¢f 6
and 7 for Compensatory Education I and English 100 classes respectively). Perhaps this
1s because Form RS testc dialect based errors. The srores are réassuring in one sense:
they indicate little or no effort on the part of teachers to prime students for posttests.

SRA Diagnostic Reading Test, Form A
This 1s a 100-point test consisting of 60 vocabulary and 4O reading comprehension
items to be-administered in LO minutes. The most recent norms for this test were tabue .
lated in 1953, Quartile ranks for grades 8 through 13 based upon the 1953 tabulation
are listed below, ) .
GRADE 8 GRADE 9 GRADE 10 = GRADE 11 GRADE 12 GRADE 13
QUARTILES N=2,136 N=6,l11 N=6,874% N=7,793 N¥=8,66 N=16,604
Total Score Total Score Total Score Total Score Total Score Total Scare :

% 60-83 | 65-8 7L-9  77-93. 809k 85 -96
B 18-%  Sh-6h  59-70  66-76  T0-79 77 -84

@ M-l 13-53 M-S, 5.6 5869, 67476

aL B-3  7-L  3-l0  W-5  B8-57 10466
Comp, Ed. II . .. Mean Range of
The initial mean score of 43 Comp. Ed., II students in four .~ Score Scores
English classes with 2 different teachers = « = « = = ~memcmmswe 43 16t0 7

The final mean score of L1 students in the same classes = = - = = = = L8 11 to 81

English 98 ~ day classes : . =
The initial mean score of 19 students registered in one clsgs = = = - 30 18 to 56
The final mean score of 16 students registered in the same class = - 3L 7 to 65

English 100 -~ day classes

The initial mean score of 105 students registered in 5 classes
Vithfivedifferentteachers----------------------- §7

7Tto8
The final mean score of 71 students registered in the same classes = - 57 1l to 89

-

.I/ '
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English 101 - day classes v Range of
The initial mean score of 83 students registered in l classes with  Score Scores
two different teachers = = = = = = o @ =« ;e d 0 e et e e e mm - 56 17 - 86

The final mean score of 52 students registered in the same classes - 59 32 ~ 85,
Mean Improvement Scores on SRA Diagnostic Reading Test, Form A :

R
L
H
3
i
; i
Lt
b

Course : Number of Points Gained
English 100 = = = = = = = =« o = - = 10

: Cempensatory Education II = = = = = = 5

? Fnglish 98 = = @ @ w c c e m s wa ]

! English 101 = = = =« = = = 0 c = = = = 3

' .Thir'cy-minute In-class L'Jr{ting Sample

A modification of the Compensatory Education system for evaluating writing progress
was introduced in English 100 and 101 classes during the spring semester, 1968, Three
teachers read and evaluated independently sets of 50-minute in-class themes. The results
were given to Mr, Jack Mabie who averaged the three grades into a single grade for each
theme, 7 The same method that had been used for che evaluation of Compensatory Education
I themes was used for the evaluation of Compensatory Education II writing samples. The
results of this testing are tabulated below: PERCENT OF STUDENTS WHO

LEVEL SEMESTER®  NUMBER WHO WROTE BOTH THEMES SHOWED IMPROVEMENT ACCORDw
' - ‘ ING TO A COMPARISON OF THE
FIRST WITH THE IAST THEME

Erglish 100 Sp. 1968 16 69%
English 101 Sp. 1968 62 | Ll

Combined 100 & 101 Sp. 1968 A R . ‘ 57% | 4
Compensatory Education I Fall, 1967 2 oo 53% ' !
Compensatory Education II Sp. 1968 37 ‘. 57% '

Mathematics Placement Test

The same mathematics test was used as had been used for Compensatory Education I, : |
The initial mean score of 52 students in two mathematics klasses Score Range of Scores

taught by Mr, Glassburg = = = = = = =« = e - e w0 m e = = = = e = = =15 3 to 27 a
The final mean score of L5. students who took the test again at . . |
the end of the semester = = = = = = = = = = = - .. .- - - 21 5 te 32

The disposition of Compensatory Education II students at the end of the semester was
decided according to the same method as had been used at the end of Compensatory Education

I. The disposition was as follows: '

Number of Students Disposition Recommended by the Compensatory Education Faculty
5 English 101 and other college~level courses

15_ English 100 and such courses as English 100 students can take .
24, Composition Workshop (a course replacing English 98 in the fall 1968) |
8 Should be dropped from academic programs of the college i: |
2 Withdrawn ‘ , : |
total 5l |

Although the pre- and posttesting program-does not reveal any marked advantage in i ,
the compensatory compared to the remedial program, I believe that both programs should |
continue to function, The two programs complement one another ir that the student who ‘
fails in one need not repeat the same program in which he has already failed; he can try |
another approach in the other program. The Compensatory Program affords the remedial ‘
student a full semester of below college level work; whereas, the full-time student who
takes a remeuicl class is likely to be registered for college-level courses in departments
that do not offer remedial classes, This is likely to be a disadvantage for the weaker
remedial students. The Compensatory Program actively encovrages experimentaticn,

|
r
|
|
|L T, I, complete tabulation of English‘ Departmental theme grades is in Appendix W,
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'E;novation, and evaluatibn. What is learned can be of use in other curricula: A case in
point is the adoption by the English Department of a system for evaluating writing progress
which was a modification of the method initiated the preceding semester in the Compensatory

|
!
s
!
!
; ' Program,
|

Cae

i .
Any evaluation of the Compensatory Program should take account of handicaps over )
which the faculty had little if any control. The program was understaffed f;om the begin-
ning. Compensatory Education I was run with a shoestring budgdt of LS teachirg hours

] vhich is equivalent to threé and three-fourths full-time teachers. The LS hours includes
§ 3 hours (the equivalent of one composition course) presumably allowed for the coordination
of the program, but the coordinator subsequently discovered that these hours were deducted

| from 6 hours released time that he was entitled to as chairman of the English department -
! a clear case or robbing Peter to pay Peter which made both jobs frustrating in that it
did not leave enough time in a 2l-hour day to do either satisfactorily, With an enroll-
ment of 98 students, Compensatory Education I had a teacher-student ratio of 26 to 1, far
too high for an experimental program of this kind., The bind was félt particularly in the
English classes and the remedial reading periods. The environment of the program was the
noisy, impossibly chaotic,and atysmally drab inner-city facility that the college shares
with Crane High School where it is not unusual for faculty and students to be hounded into
the streets several times a day by the deafening blasts of a falsely sounded fire alarm .
system that can be turned off only after the firemen arrive., The number of hours that
students work is sometimes a limiting factor for school performance. A survey ox. 5k :
Compensatory Education I students who were employed resulted in the folléwing breakdown |
of the number of hours spent on the job per weeks ? :

NUMBER OF STUDENTS  NUMBER OF HOURS EMPLOYED

3 10 - 14
6 15 - 19
18 ) 20 - 29 oo “
9 30 - 39 T
18 L0 and above

Finally, the riots and fires that oscurred three blocks from the school in the afterw
~ math of the assassination of Dr, Martin Luther King, Jre in April caused the loss of seve
eral days of classes and had a depressing effect upon the program for the remainder of
. the semester, : .
The value of the Compensatory Program was probably best revealed in a follow-up sur-
vey nf Compensatory Education I students who were promoted to English 100 and English 103,
Thirty-four students were qualified by their work in Compensatory Education I to
raegister for English 100. Twenty-six of these students registered for English 100 day
classes at Crane during the spring semester, 1968; and 16 made passing grades: 1l C's
" and 2 B's (64% passing).
Thirteen students were qualified by their work in Compensatory Education I to regisSe
ter for English 101, Eleven of these students registered for English 101 day classes at |
Crane during the spring semester 1968, and all of them made passing grades except o¢ne
student who withdrew to enter the Air Force: 8 ('s,*2 B's, snd 1 W _(91% passinE% )
The following tabulation shows the percentage of the total enrcllment in Engiish 100
, and 101 classes during the spring semester 1968 who received passing grades (C or better)
. and the number of former Compensatory Education I students who received passing grades in -

those two composition levels,iQ TOTAL ENROLLMENT FORMER COMP, ED, %
TOTAL ENROLIMEWT  PERCENT PASSING  FORMER COMP, ED, I PERCENT PASSING

ENGLISH 100 120 53% 26 6L%

ENGLISH 101 128 60% 1 91%

I A follow-up study of 71 former English 98 students who were registered for English
100 at Crane in the fall of 1966 showed 51% of them passing English 100,

A follow-up study of 5L students who started English 100 in the f£all of 1967 and
todtinued English 101 ih tho'spring of 1968 showed 57# of them passipg English 101,-
'+ Compensatory Education I students who were promoted to English 100 and English 101
levels of work did not do as well in their overall academic program during the spring
semester as they did in their English classes, of the 26 students promoted to the English

IU.Tﬁﬁ??ﬁﬁ?g?fi‘tﬁﬁﬁIhtion of English department grades for four semesters (Fall '66 through
Spring '68 including the English grades o former satory students is in Appendix Q,
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0 (C) prade point averc e or above, and 17 earncd boled a 2.0 aver— |
-ris prenobed o the Inslich 101 level, 9 eaencd a 2.9 grade poinb '
o nid belew o 2.0 averase, and 1 viibdrar to entor the Adr Foree, o |
inally, the Lolding power of th2 Compcnsabtory Frozran coripares Lavoranly with that
of the remedial clusses, Oaly 17 of the 93 Compensatory Zducation I students (17%) failed |
To complete the scaester (7 W's and 10 Unofficial Withdrawal P's). Cnly € of the Sk Come
students (11%) failed tc complete the semester (2 W's and L unof-
0f the 180 students registered for English 98 and English 100 day
| classes at Crone dur the fall semester 1967, L5 (25%) failed to complete the semester
(20 U's and 25 Unofficial Withdrawal F's). OF the 16l students registered for these ,
courses during the spring semester 1968, 35 (21%) failed to complete the semester (16 Vs
| and 19 Unofficial Withdrawal Fis), -

Frobebly no other area of teaching is more cermeaved by the unsetiled temper of the
times than the area of remediation ia the junior college. I.refe: to the utter contempt
vhat one often encounters for "traditional® concepts and methods (anything that has been
thought of or tried before) and the frantic sesrch for something entirely new that will
work as a panacee to remedy a difficult and exceedingly complex problem. It is not un~
corrion to find a poor soul grappling with the problem of remediation in this memner af-
flicted with menic depression: epstatic when he has grasped a new penacea and very depres-
sed when he can no longer ignore the fact that it has not produced the miraculous cure
that was promised, and all the waile he hears ringing in his ears the chant of a chorus
of his colleagues telling him that remedial programs are all exercises in futility, that
they have no place in the junior college curriculum, that the open door should be closed |
Yo those who are not academically prepared to do college level work from the start, or
that only a crack should be left open so that only a small number of the educationally
disadvantaged cen enter, etc.

A current exarple of those who have begun with the hasty generaligation that remedial
programs are more or less futile and have come up with a panacea are the sponsors of two
experiments in the Chicago City College (one with English 101 as the focal course and the
other with Social Science 101 at the core). The design of both experiments is to place all
entering students in college-level academic courses with tutoring_assistance for those who
otherwise would have been placed in remedial ccurses or programs.lJThe assumption is that
these students can not only make up their deficiencies while taking college-level courses,
but that they can also pass their college-level courses at the end of the semester and
successfully continue a sequence of college courses, but to expect students beginning
with a mean readirg level within the eighth or ninth grade to reach a mean grade level
of tuelve or thirteen by the end of one semester ( which would seem necessary to succeed
in z college-level academic program) is to expect the miraculous. A belief in the mira-
culous may make good theology, but it has been my experience that it makes abominable
pedagogy.

This approach has an immediate appeal to administrators because at first glance it
appears both cheap and easy, but by the end of a semester in the one case or the end or
two years in the other, it will become clear that the studeni was offered two unacceptable
alternatives of thich he was unaware on the day that he registered. If teachers maintain
college-level acedemic standards, it will become evident at the end of the semester that
the student wes registered for a course or academic program in which it was a foregone !
conclusion that he would iail. The students will be Justifiably indignant because the
colleze had no business registering them for a course or program in which they were pre-
destined to fail, On the other hand, if thz college registers all incoming students in
college-level courses regardless of their academic preparation, the whole burden of main-
taining standards falls upon the teachers in which case the other alternative of walering
down college courses so that at least some of those functioning below college level can .
recelve passing grades becomes a possibility, Th<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>