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(ADC). a high dropout rate, high teacher turnover, and traditional faculty orientation.
Student awareness was stimulated through counselor visitations to the classroom.
assemblies, career days. and the distribution of a guidance information booklet.
Group meetings with teachers were held to discuss the objective of the program. the
interpretation of test results. and special education placements. Contact with parents
and community groups was made through newsletter articles, the local newspaper.
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counselors involved in the program. The guidance committee developed procedures
for identifying potential dropouts in the fourth grade so that counselors could give
extra assistance to those pupils. Evaluation of the study shows clearly that staff
members, pupils. and parents have been receptive to elementary guidance.
Recommerdations by a consultant were that the counselor-pupil ratio be reduced to
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PREFACE

Becauss the Minford Schools did not have en olementary counssling program
for the school aystem, application was made for a Pilot Project grant through
the State Department of Educstion, Division of Cuidance and Testing. The
epplication was made and the grant was made July, 1968.

The grant made possible for an alementary counselor, Eugsne Risner, to
work the Minfard Schools with his office set up in the maln building. The
grant made possible to sat up a Guidence Committee composed of peraonnal from
the teaching staff, Mrs, Juna Bihl, Mrs, Betty Brown, Mr. Danald Nourse,

Mrs. Anne Pratt, and Mrs, Gwendolyn Skaggs. It was the rasponsibility of

this committss to sesist the counselor in the oparation of guidance progrem

ss outlined by the objectives of the project grent, The greatest respansie
bility of the committes was to inform other teschers on the staff of our work,
The committes also discussed ways of helping the guidance program and means of
our program helping them, .

The grant made possible to employ Or, Mel Witmer, Ph.D. of Ohio University i
Guidance Depertment, es a consultant. Dr. Witmer was responsible for ausistance
s we needed him, to maks monthly vieits to our school, and to make himself
availsble for consultation on & oncs a month visit at his office. The svalustion
of the project including conclusions and recommandations of the progrem was
assigned to Dr, Witmer,

Mrs., Phyllis Sparks was employed as secretary for the guidance offico.'
Mes. Sparks' responsibilities included all secretarisl work sncountered in the
guidance department.

1t is reelized by the guidance counselor that a counseling program csnnot
function successfully without the assistance, cooperation, and support from
many other persons, Other persons involved in the program, either dirsctly or
‘indirectly were greatly spprecisted for their interest, support, and reactions
to the progrem., An attempt to fdentify thess persons will be made,

A word of appreciation is directed to Me, Richard Howard, High School

Wilp
’ EDO”“‘ *'S('av}ldanco Counselor of the Minford Schools. Mp, Howard was of great sssistance
4 to our program. The principal of Minford High Schaols, fr. Clifford Jenkins

- and Mr, Bernard Bennett, Elementary Principal, were of great halp in our program.
' The assistance and cooperation on their part was greatly sppreciasted. The
faculty of Minford Elementary School is to be commended for théir coopsration

and assistance in the project., The cooperation and support of Mr. Wm, L. Phillis,
Supsrintendent of Minford Schools, was sppreciated. A word of eppreciation is
also in order for the student body of minford Schools, parents in the ares, and
the community of Minford, Support Of all mentioned was sensed grestly.
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T NEED FCR_AN ELEMENTARY GUIDANCE PROGRAM

Minford Local Schools serve epproximately 1600 studsnts in gredes
kindorgarten through twslve. Five buildings houss the elementary students.
Four of the buildings serve fewer than 100 slementary students sach, while
one building secves about 450 slementary pupils,

Seioto County has the highest drop out rate of any county in the state,
Minford, like the rust of the county, has its chronic aducational prohlems,
Also, Minford kas = high concentration of students from families on A.D.C.
and other minimum subsistance programs. There ere over 200 school sge children
in the district on A.D.C. benofits alone.

The school district was recently awardad & Title ITI E.S.E.A. planning
grant to study the nen-graded program. A full time dirsctor has been employed
and will engage all the slementary toachers in this study: Twslve of thess
teschers will work closely with the project on sxtra time besis.

Considering the high concentration of welfare subsistance families, high
drop out rate, high teacher turnover, end the trsditional orientation of face
ulty, Bnd sinee the non.graded study hes besn initiated, the elemantary pilot
préject was granted.

Upon receiving the grent and a counselor being employed, plans begen te
get undarway. Six teasthers wers selected from applications to serve on a
guidence committes to assist the Guidance Counselor in warking ths project.
The committos served as a central core to halp discuss and promote the guidance
program among the Paculty in our elementary schools. The committes met for s
two hour period weekly and were asked to devots spproximately thres hours out-
sids the meeting to guidance work of some kind. A consultant was smployed
from Ohio University to eassist in the project.

1. PROJECT ACTIVITIES
A, OPING STUDENT READI FOR MENT AR DA

In order to develop student resdiness for elementsry guidance, seversl
specisl programs were developed,

In the beginning of the schaol yaer, pupils became acquainted with the
guidence program through visitations to the clessrooms by the guidance counselor,
The students were informed about the job of the guidance counselor and how he
cen be of assistance to esch student,

Pupils who were considered to be eligible for special education were
referred to the guidance counselor (See Appendix A), Many pupils did not
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uncursband this referral, because specisl education eclusses at Minford have
been organized for only one year, The counselor explained to these students
how they could be helped to achieve success in the claseroom through this
program if they were eligible.

After the pupil understood the meening of special aducation, this -
process was followed-up with a supil-parent conference, At thig - >nference,
the perents ware informed of the reforcal and how the pupil would benefit
from the placement in specisl education. The conference was closed with the

" perents giving pecmission to enter their child in spacial education,

The third grade and part of the secand grade were given a Gyidance
Information Blank which contained 14 questions providing personal information
which would be of help to the guidance counselor. (See Appendix A)

Also @ booklst Gujdelines for Students wes given to all sixth, seventh,
end eighth graders and to their parents, (see Appendix A) This was a booklet
containing information regarding the services rendered to ths pupils by the
school guidance program, |

Several visits were also mads to various homes with the school attendance
officer. During these visitations, the purents and the students were informed
of their obligation to obtain an education and strive for ths impsovement of
skills needed to obtain & good employment position after gradustion, The
families were also aided from discussions concerning needs of the family and
of their child.

An orientation assembly was held for all eighth grade students who will
be entering high school in the fall of 1968. From the use of s Cupriculum
Gyjda, the students were {nformed of the courses available and which courses
should be included in their own individual curriculum. (See Appendix R) The
students, selected by the guidance department and faculty, were present to
represent each department of the school curriculum and give information about
what they had studied and how the classes had bsen baneficial to each of them.

Eighth grade students and their parents were 1nv1ted as specisl guests
to & P.T.A, program, At this meeting, faculty members were introduced to the
perents, A question~-answer period concerning the school curriculum was used
as a follow-up of the meeting.

Individual conferences with the eighth graders and their parents were
arranged by appointment during the school day and during the evening hours.
The studsnts registered with the assistance of the guidance counselor. The
parents' questions concerning thair child's schedule were snswered by the
counselor,
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ceeding this day, the pupils were given two forms which were listings of
various jobs and occupstions. (See Appendix A) On the first form, the
pupile chose five of their favorits occupations., The second form was a
follow~up qusstionnaire from which the students were placed in sessions
corresponding to their own interasts. Twanty-five representatives of the
business and occupsationsl world wers introduced at the first period assemily,
The pupils then went to four sessions which lastod about one hour per session.

8. NG JE READINE N A

Serving as a core for teacher readiness o committee of six teachers
were selected. These teachers devoted extra time to the quidance program,
; They worked closely with both the guidance counselor and classroom teachers.
? In addition these teachers were responsible for visiting school systems having
} elementery guidance programs, The teachers were to raport both to the guidance

committee and to the slementery teachsrs,

To hottsr inform the elementary teachers about the guidance program and
to develop teacher readiness for this program, visitations to school systems
with elomentary guidance programs were organized., All teachers perticipated

| {n these visitations. Some of the school systems visited were also initiating
a guidance program while other systems had long organized guidancs programs,
These visitations helped the teachers to see the full scope of the guidance
progrem in relation to the wide range of activities and objectives.

| Faculty meetings wsre organized to discuss the guidence progrem. The
first meeting was an orientation meeting st which the guidance counselor was
{ntroduced, He discussed some of his objectives in organizing tha program,
and answered questions concerning the teacher's role in the guidance pragram,
A referrsl system was discussed through which ths teacher could channel requests,
etc. At the next mesting = Filmstrip "As They Grow" explained the need for
guidance in the elementary system. The film showed the different growth rates
of children, the many problems facing alementary childrsen and the rols of

. the tescher and counselor in aiding students in solving their own problems,

Beasusa of implementation of s specisl sducation program as well as the guidancs
program, our next mesting emphasized special education with a guest speaker from
The Ohio State Department of Education, Our last faculty meeting was in the
form of a workshop on understanding schievement test scores and I.Q. test scores,
how to use these to spot strengths and waaknssses of the individusl child, and
how to read the profile results of ths child.
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To infurm the temchers of ths progresaion of the guidanee program, bullatins
were periodicelly issued., Teachers were given a copy of the "Guidance Activity
Calendar” for the yeer. (See Appendix B8) Teacher perception rating scales (see
Appendix B) were distributed to aid the quidance department in measuring the
attitude of the teachers toward guidance principles end practices and te attain
a sempling of what the tsachers felt should be included in the program,

Individual teacher conferences were held in which the quidance department
assisted teschers, and problems within the individual classrooms were discussed.
Library materials and information concerning the guidance program were made
available for teacher reference. .

Grade level mestings were held. One concerning the identification of the
potantial drop-out was held and instructions wera given concarning the identifi-
cation and the use of the check-list to determine the potential drop out. (Ses
Appendix D)  In another meeting test results in first grade were discussed in
connaction with the reading readiness program, These test results were used
to determine if thers wore significant differences in readiness among thoss
who had attended kindergarten and those who had not. As @ result of the pro-
gram it was determined that more differences existed in following directions
then in enswering the items correctly.

In the sixth grade a placement progrem was devised through the uss of
the California Achievement Test, the Ohio Survey Test, and teacher placemsnt
recommendation. Thase students were ability grouped for Junior high, Cone
ferences comcerning thess students and their placement were held with the
{individual sixth and seventh c~ade teachers. In addition grade level mestings
were held in the junior high .> discuas regrouping and grade placement,

C. DEVELOPING PARENT AND COMMUNITY READINESS FOR ELEMENT ARV GUIDANCE

In order to meke parents and the community ewere of ths nesd for o
guidancs program many articles were circulated and meetings were organized.
€ech month the guidanecs counselor published ean article in the minford Local
Newslotter. An article was published tn The Portsmouth Times to explain the
importance of a guidance program {n the alesmentery schaol. This article ulso
contained the objactives of the program.

Dental health Pforms were sent to parents of second grade children who
needed dental care. There wes a follow-up mads by the health nurse to deter-
mine how many children received the services recommended by the health nurse.
(See Appendix C)
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of ths Ohio Survey Tests. (See Appendix C) This form was used by fourth, sixth,

and eighth grade teachers in individual parent-tescher conferencegs. The purpose

of this was to familliarize parents with the testing progtem and to help them

| understand tha meaning of the results.

l Six P,T.A. meetings were devoted to the guidance program, Films were

| shoun ,testing was discussed, and the nesds of an elementary guidence progrem

‘ were presented. The counselor stressed the importance of a gquidance program

: {n order to decrbase the drop out problem. Many of these same features were
presented to the Scloto County Council by the guidance counsalor. At this
meating he also ihcluded the objectives of the guidance programs (Sea eppendix C)
Ths guidance counsslor also appeared on a twenty minute redio intervicw. Quese-
tions concerning elementacy guidance, its nceds, objectives, and dovelopment
ware prssented to the listeners in the Scioto County area.

Numarous parent conferences were conducted by the guidance couynselor.

Thess conferances concerned testing, raegistration, placemant in special education
classes, and many other studsnteparant problems. The gquidance counselor wes
evailable to mest with parents during evening hours by sppointment, He always

. made it clear that they could call him any time e problem arose.

l A rating scale was sent to parents to determine what perceptions they had

concerning an elementary guidance progrem and to determine the sreas they cone

sidered most importent. (See Appendix C)

I 0. FUNCTIONS QF CUIDA N TR AND NON-GRA ASS ORCANIZATION

I Much work was done by the counselor, guidance committes, and director
of the nan-g:radad program to compare the functions of guidance in the tradie
ﬂ tional and non-gradsd class organization. Several visitation days were °
arranged as the one arrangad for four of our teachers at the University
U Elementary School at Ohio University to discuss end see the guidence and
non-graded programs, Upan their retucn to Minford, the comnittee of teachars

[1 visiting the school informed other teachers in our district of their visit.
The same procedure was followsd on each of the visitations madae by our com-
. mittes. 0On plenning out visits, a member of the qguidanca committee sccompenied

a smell group of elementary teachsrs from the local district.

Many tonferences were neld between the non-qraded director and the counselor.
similar corferences werc held consisting of members of our committee snd other
steff members as well es the counselor end other steff membars.

| -




ps a result of the conferances and discussions held, conclusions were
reached concerning the role of the elementary counselor in the non-graded
class organization, The teachers involved and the counselor agree that the
counselor should be the coordinator of ths comprehensive tasting program
required for 8 non-graded programj howsver, it is not felt that the counsslor
should necesserily be required to administer all the tests, The counselor
neods to bs in close contact with all records and help in the placament of
students in the non-graded schoocl. The counselor is expected to perform the
role es a consultant, coordinator, and counselor for individusl students, much
the same as in e traditional program.

E, JOENTIFYING THE POTENTIAL DROP OUT

This project was chosen because Scioto County has the highest drop out
rate of any County in the state, Minford, like the rest of the county, has
a severe drop out problem.

From our reading and observations, we feal that 3t is most important to
identify the potantial drop out as early as possible in his school careser.

It was recognized that soms ~hildren show definite tendencies towsrd
becoming a drop out in the primary grades. Since most charts, tests, and
other pertinent data gathering {nstruments were too difficult to be read
and understood by younger children, our study }s directed to the fourth graders
in the school system.

The instruments used to gather information from and about the children
were (See Appendix D):

1, Checklist of characteristics of the potential drop out.

2, Rating manual for human development.,

%, Self-concept scale.

4, Saociometric inventory.

A chart was developed listing fiftsen characteristics of a potential
drop out, Each item was given a numerical value of i or 2 according to its
{mportanca.

Substitute teachsrs were employed to ralease participating teachers for
an efternoocn meeting with the guidance committes., The project was explained

and the mesns of collecting necessery data were discussed.
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The teachers were then asked to 1ist all of his students on a potential
drop out checklist and to evaluate each student on one item before going on

to the next. The numbers were then totaled to learn which children were most

ept to be drop outs. The thirty-five ¢hildren with the most points were then

rated by the teachers using a rating manual.

! The teacher rated the children on 2 scale for eact of the eleven behav-
foral traits, These traits wers marked on a scale from 0 to 100. These scalas
were measured in millimeters to determine the extent to which the child possessed
each trait. A sociomstric inventory was administered to all classrooms having
students listed among the thirty-five most likely to drop out of school, The
next step was the use of a self~cancept scale., This scale contained 80 questions
to be answered yes' or pg. If the child had difficulty reading any item, the
teacher assisted him. By using the three instruments explained, a score was
recorded on each of the thirty-five students, the counselor had a recorded
score of his teacher's avaluation of the student, the studsnt's eveluation of
himself, and the peer gvaluation of the student,

At this point, six students were randomly selected as the counssling group
and six students were randomly chosen as a consulting graoup. Six students wsre
then tandomiy chosen as a control gr:up. The counseling group was to raeceive 8
series of 20 group counseling sessions., The control group was to receive no
treatment at all., The consulting group was to receive special attention from
the classroom teacher with the teacher working closely with the counselor,

After the decided time period was terminated, the same three instruments
were used as post-tests. The rasults of the pre-test and post-test instru-
ments were to be studied and analyzed,

However, time was a major factor on this part of our oroject. Because of
our comprehpixive testing program this year to make up for the lack of testing
in praceeding yaars and the mors intensive testing in the primary grades to
assist in the placement of students in our new non-graded program, inadsquate
time was dsvoted to ths two experimental groups.

Another problem arose because of one teacher who had students in the
experimental group being granted a leave of absence. Comparison of dasta on
the Rating Manyal for Human Dgvelopment was not valid for pre-test and post-
test analysis.,

As a2 result of problems arising, only four sessions were held with the

| experimsntal group. The instruments were used es planned, but the counseling
I program and evaluations could not be completed.
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F. OTHER SIGNIFICANT ACTIVIT]

Testing:

An important function of the slementary guidance counselor is co-
ordinating an adsquate testing program. Tests, scoring and recording the
results must be fully explained to individual teechers and/or parents.

In the locel school situation testing was given a more important role.;

Selection of students for special classes, placemant of students in
the non-gradsd progrem, and junior high curriculum planning necaessitates &
comprehensive testing program..

At the heginning of the 1067-68 school year many cumulative record
cards contained no aducational test datag therefora an axtensive testing pro=
gram was necessary to L:ing these foldsrs up to dete. It wae necessary to.
adninister tests this year that could ordinarily be spread ovar a three year

period, 1
The First grade was given the Murphy=Durrell Reading Readiness test |

eerly in tha school yeer. This spring the California Achievement Test (CAT) |

battery wes used. The results of this test will be of value in detarmining

the non-graded levsl at which a child can work best. The second graders wers

given the same battery to determine the level to which they would be assigned.
The California Test of Mental Maturity was given %o students in grads three

and the Henmon-Nelson to seventh grade studsnts.as part of the planned testing

program, Because of insufficisnt test records, the aighth graders were given

the same test,
The Ohio Survey Test (05T) was given in grades 4,6, and 8. The sixth
graders also were given the CAT battery. The results of thase two tests plus

h teacher recommendation will be used to properly group saventh graders in the

' 1968-69 school year. Formerly these people were grouped solely on the basis

‘ of sixth grade teachsrs recommendations., For a time they were grouped according
to their I.0. or by results of the pST. None of thase methods of grouping

x;‘ proved satisfactory. The use of Ohio Survey Test-Acadsmic Ability, Ohio

Survey Test-Achievement, CAT grade plecement and the teschers recommendation

! gives a mors comprehensive basis for grouping.
Eighth graders alsc were given the Kudsr Interest Inventory. The scores
on eighth grade tests aided the counselor .in counseling the student on his
- course of study for high school.

| -11-
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In addition to these tests, children in all four sections of spscial
education were given Otis or Caelifornia Mental Maturity tests at the begin-
ning of the ysar. Some of these children had not been tested because there
was not a qualified person to test them, Some had been put in slow learning
classes by the regular classroom teacher or by the parent just because they
were having difficulty in the regular classroom.

In February and/or March all were given the California Test of Mental
Meturity. In April they were given the California Achisvement Test to see
how much they had learned since being placed in special education,

Potential special education students referred by the classroom teachers
for testing were given two tests, one in fpril and ons in May. These tests
were to determine if their I.Q. fell in the correct range (50-80 inclusive)
to be placed in special education,

Other children were tested for Title I Reading Class, The California
Reading Test was used, along with teacher referral, to select students for
this program, |

Health Services

Several of the health services wsre co-ordinated by school personnel,
This entailed distributing referral slips for various agencies dealing with’
specific problems. The Lions' Club established a schedule of eye tests for
2nd, 4th, and 6th greders. A1l special education and reading students were
included.

Results of spesch and hearing, eye and dental health sxaminations were
recorded in the child's health record, which is an important part of his cumue-
lative folder. Speech and hearing problems wers quite prevalent.

Ogeasionally children were .in need:of medical care ‘during.the school year.
After the teacher and principal had talked to the parents and found they could
not afford medical expensaes, the cases were referred to the guidance counselor

who contacted the proper agency for further diagnosis and treatment,




111. PROJECT EVALUATION

A. TEACHER PERCEPTIONS OF ELEMENTARY GUIDANCE
Prablem

The purpose of this investigation was to determine whether changes in
teachor parceptions of guidance would occur as a result of an elementary guidance
program being initiated by a counselor and a gquidance committee of six teachers,
It waes presumad that ectivities to develop teacher, student, parent and come
munity readiness for guidance would result in chenges in teacher perceptions
of guidance principles and practices,

Pracadures

An instrument developed by Witmer (1967) was used to measure chenges in
teschsr perceptions of elementary guidance (See Appendix). This instrument,
Rating Scale - Value of NonwInstryctional Helping Principles gnd Practices,
was administered to all slementary teachers in grades K = 8 in Octobar end
agein in May, Thirty-two teachers responded in the pre-test and 28 in the
post-test from a total of 16 teachers., The teachers wers asked to rate the
velue (little or no value to sxtensive value) of the 60 guidance practices
and 15 quidance principles for meeting the various nseds of pupils in their
grade end school in which they were teaching, even if they had not usad the

practice or principle.
A mean was calculated for each of the 75 items on the rating scale.
Means of the pre~test and post-test were compared to determine whether changes
i were positive, negative, or zero.

Resylts

Table ! indicates the changes in teacher ratings between October and May

of the 1967-68 school year. Positive, negative, and zero changas are shown
[ for each of tha five sections of ths rating scels, I to IV being quidance
' practices and V guidence principles.




Teble 1

DIRECTIONAL CHANGES FOR TEACHER RATINGS ON a
THE VALUE OF THE GUIDANCE PRINCIPLES AND PRACTICES

No. No. No, Total

Section Positive Negative Zsro No.

Changes Changes Changes Items
1 13 1 3 17
11 9 1 3 13
111 12 2 2 16
() A0 2 14
Totsl 44 (73%) 6 (10%) 10 (17%) 60

v Cand A3.(e7) 0 2 (13%) s
ran

Totel 57 (76%) 6 (87%) 12 (16%) 75

®jo test of significance was made. An {tom was considered "+" or "-" if there
was e numerical difference when the values were rounded off to the nearest
hyndreth,

The greatest changes in & positive direction in teacher perceptions were
indicated by the value attributed to the following guidancs principles and
practices:

Sgeuring Information Aboyt Pupils
Administering schievement tests to the group to measure the scholastic
progress or achievement level of each child,
Using such tools as solf-rating scales, unfinished santences or storles,
and pictures as eaids in discovering pupil aspirations, frustrations,

home and school problems.

Testing new pupils transferring to the school without adequste ability
and achievement test results.

Identifying the potential drop outs.

Using all available information {n the cumulative record on esch
child in order to understand each child better.




Proyiding Informetion to Pyoils lndividuelly
and in Groups

Using orientation activities to acquaint all children with school
putposes, rules, facilities, and setvices of staff members.

Orienting pupils to the next grade or school by group discussion or
visits.

Interpreting to each individual pupil his achievement test results,

Discussing with a clase group their future vocational interests and/or
opportunities. ‘

gnd in Groues

Civing or making provisions for individusl or small group work in
subject areas for children who are emotionally and socially maladjusted.

Using play ectivities and/or art work for tension releass values with
ehildren in group sessions. |

Conducting individual parent conferences to discuss the academic
progress of the child in school.

Conducting individual conferences with parents of sxceptional children
(gifted, slow learners, handicapped, etc,) to discuss personsl needs,
curriculum experiences, or possible rofarral.

Working with Other School Parggnnel,
Porents gnd Copqunity

Making raferrals to or holding consultations with another member of
the steff for further evaluation of a pupil's needs or problems and
planning a preventivs, developmental, or remedial course of action.

Recommanding curriculum changes as 2 result of analysis of pupil
achievemants and needs.

Menting with perent groups to acquaint them with the school staff and
verious aspects of ths school program. |
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ysing Principles of Learning Which Heve
Porsonal Valus aend Megning to Pupils

Serving the role of a team worksr and resource person in the classroom
in addition to the conventional role of information-giver.

Providing satisfying emotional content by gearing lesrning to the
{ntorests of children so thst foelings arouse, gsustain, and direct
thinking.

ggnc;gaions

1. As measursd by the rating scale, changas in teacher percaeptions did occur
in the velue they attributed to the guidance principles and practices. At the
end of the year tha elementary teachers rates 76 per cent of the guidance
principles and practices as having greater value, 8 per cent having less
valua, and 16 per cent having no change since the beginning of the school yeer.

2. It appears that teachers gained a greater appreciation for (a)tha usa and
interprotation of test rosults as well as other date {n the cumulstive record,
(b)the nacossity for identifying potential drop outs, (c)the need for educa-
tional and vocstional orientation of pupils, (d)the importance of conducting
individual conferences with parents of normal and exceptional children, and
(°)the halp available through making teferrals to or holding consultations with
anothes member of the staff about a pupil's needs or problems,

3, The teachers seem to be giving more value to motivational aspects of
learning and invt.ving pupils to a greater extent in the learning process
through the teacher functioning as a team worker and resoutce person in the
clessroom in addition to the convantional role of information-giver.

Bgfgrgnceg

Witmer, J, M. Ths use, value, and improvement of certain guidance principles
end practices as perceived by teachers in the alementary schools of floride.
Unpublished doctoral dissertation, Florids State University, 1967.




8., - PARENT PERCEPTIONS OF ELEM

The purpoae of this investigation was to determine whether changes in
parent perceptions of guidance would occur as @ result of an slementary,
guidance program baing initiated by e counsolor and 8 guidance committee of six.
toochers. It was presumed that activities to develop teacher, student, parent
and community readiness for guidence would result in changes in teacher per-
ceptions of guidance principles and practices.

Praogeduras

A guidance committee of aix elementary teachers and 2 counselor reviszed
an instrument which was developed by Witmer (1967) to measure teacher per-
ceptions of guidance principles and practices (See pppsndix). Soms Ltems
were deleted and others were revised so that parents could adequately respond

to ths instrument. The revised instrument Parenk Rating Sgale - Yalug of None

Insteyctiongl Halping Princieles gnd Practiges, wes sent homa to parents of
second and fourth grade children. + Sixty parents rasponded in the pre-test in

November and 42 responded in the post-test in fay. The parents wers asked to
rate the value (little or no value to extensive value) of the 33 guidsnce
practices and 14 guidance principles for mesting the various needs of children
who were the same ege as their own children in elemsntary school,

A mean was calculated for each of the 47 items on the rating scale.
Means of the pre-taest and post-test were compared to determine whether changes
were positive, negative, or zero.

Rggu;tg

Any results from this data must be interpreted in the context of several
1imitations., The proportion of returns in both testings wes rather small.
Sscondly, the parents responding on the two occasions were not all the same
psrents.

Table 2 indicates the changes in parent ratings between November and
May of the 1967-68 school year, Positive, negative, and zero changes are
shown for oach of the five sections of the parent reting scale, I to IV being
guidance practices end V guidance principles,

-1?-




TABLE 2

DIRECTIONAL CHANGES FOR PARENT RATINGS
ON THE VALUE OF THE GUIDANCE PRINCIPLES
AND PRACTICES®

No.

Section Positive Negativs Zero No,
Changes Changes Changes Items
P SR St
1 ? 3 0 10
11 6 4 0 10
111 6 1 0 7
41 5 0 1 6
Total 24 173%) 8 124%) 1 13%) 33
U} 10~ 4 0 14
SREGnE ﬁw e
Grand
Total 34 (72%) 12 (26%) 1 (%) 47

b

8o test of significance was made. An item was considered "+" oOr nat §{f there
was 8 numerical difference when the values were rounded off to the nearest

hundreth,

Tha greatsst changes in a positive direction in parent perceptions were
{ndicataed by the velue attributed to the Following guidance principles and

practices:

Securing Information Abput Pupils
Visiting each child's home during the year to better understand the child.

Cathering information about family relationships, attitudes, and velues
through parent interviews at school,

Providing Information Lo Pupils
Indjvidyally and in Lroups

(NONE )
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Assisting Pupils_and Parents
Individymlly end in Groups

Discuss with parent the effect of home and school on the child's life,

Working with Other School Personnel,
Paraents, and the Community

* Meeting with other parents and teachers to get acquainted and to bstter
understand the school program.

Study the social values of the community served by the school in regard
to disciplina, attitudes, and parent relationships in child=care,

Using P;incigles of Learning Which

Have Personal Value and Meaning
to t4e Child

Encouraging each pupil at his own lavel of development to share with

his teacher the task of appraising his own school work.
Provide a balance of relaxation and activity to mest the needs of each
child.

CONCLUSIONS

1. According to the parents who responded to the rating scale, there is
some indication that parsnts gained greater appreciation for the guidance prin-
ciples and practices during the year, At the end of the year the parents rated
72 percent of the guidance principles and practices es having greater value,

26 per cent having less value, and 2 per cent having no change since the early
part of tha school year.

2. 1t appears that parents gained a greater appreciation for (a)affurts

by the school to gain more information sbout their children, (b)parent-taacher

conferences which interpreted the influencs of the home and school upon the
child, (c)involving the child in en appraisal of his own work, and (d)providing
a balance of work and play in the life of the child,

Refarsnces

| Wittmer, J. M, The use, value, and imﬁrovamant of certain guidance
| principles and practices as perceived by teachers in the elementary schools of
1 Florida. Unpublished doctoral dissertstion, Florids State Univ., 1967.
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c. . prRSONAL EVALUATIONS BY T COUNSELOR_AND JEAC

Counselor

Although many unforseen problems were discovered, the guidance program was
built on a rather sound foundation, The selaction of students for speciel edu-
cstion at ths beginning of the year, no organized record system, an inadequate
testing progream, atc. all added to work of the program. It seemed that much had
to be done before the guidance and counseling program could bs sterted.

1 was most hsppy with the staff's acceptance of the program at Minford
Schools. Although many of the teachers can see in only e small wey any help ths
counseglor hes given them, they accepted the progrem fealing when past work was
completed, they would benefit from the program. The faculty meatings on guidance
were most encouraging to me because of their intarest and favorable commenta
following the meetings, The two ideas that gained most accaptance was that the
school and child's growing up is more than clezsroom materials, and that tost
scoras of achievement and ahility can b- usefil &f used correctly. I felt the
guidance committee did » apc ko nt o work in sslling the faculty on elemantary
quidanca. Much credit is due to t..2m,

The perents seemed to be receptive to the program. Many parents cams in
on many different occasions and gxpressed their views on the program. "It
esems they hsve never had anyone that had tha time to listerf to them", 28 many
parsnts explained it.

1 wes happier with the stucen:s acceptsnce of the program than any other
group. Tha eighth grade aspecially kept my office quite busy during the study-
hell periods, They also were quite happy to have @ person with time to talk
to tham,

I fesl most of the needed vcatch~up" work was completed this year, and
that Minford is in good shape to build e guidance progren, 1 feel all concerned
are most receptive and will cooperate in the fullest to the devsloping of this

_program,

; Tanchers

e, 1 foel thei haing a me ber of the guidance committee was an enriching
experience because it increased my understand’ g of the gquidance profession,

Ouring the weekly meetings many new facets of guidance were discussed, I leaio .

that s guidance program included much more than testing, As a result of these
experiences, I was better quelifiad to discuss the role of the counselor with

«20-
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parents and teschers, 1 feel that the program was effective because we provided
information to many parents and teachers. Elementary guidance was new to the
district therefore it needad to be sold to the public. Perhsps the weakness

of the study lies in the fact that ws had more to cover than time sllowed.

b, The guidance program at Minford this year has increased my under=-
standing of tests and how to use test results in the classrcom.

The Achievement tests show weaok areas in which the child needs additional
work,

{ have learned that I.Q. tests are rea’ly  the child's I.Q. in many aress,
and that more than one test is necessary to reach an understanding of the child's
abilities or difficulties.

I believe that every teacher should be required to take one or two courses
in kinds of tests, understanding test results, and how to use the results in
the classroom to help the child.

I understand that the guidance program is much more then just testing,
and that it is very importent in any sciool system,

c. After working on this project, I realize that the role of 2 school
guidance program is a necessity to a successful school curriculum, Many
instrumente must be applied by teachers and guidance personnel to recognira
student needs and to provide necessary solutions., These needs must be met to
keep the child from becoming & potential drop out.

I feel that my teaching attitude and procedures will be more beneficial
to the students because of the knowledge gained from working on this progrem.

d. 1ln general, I felt working with the guidance counselor and the
committee on implementing 2 guidance program was beneficial to me, I think
that it helped me to better understand the role of the guidance counselor and
the importance of elementary guidance. I was espacially interested in the
potential drop out study, I thought it amazing how many surveys and studies
emphasized the garly elementary level se tha point when drop out charscteristics
began to become avident, I was sorry that time did not allow further research
and study in this area, I feel that working on this committee has broadened m
concept concerning guidance. 1 no longer think of the counselor as someone Who
gives tests and records results, This work has also helped me to fsel better
qualified to work with the students who have minor adjustment problems in my
classroom, It has also incressed my swareness of the many conflicting elements

acting upon my students.,




I would like to ses the potential drop out study continued in following
years. One of the major disadvanteges this year was the amount of work to be
done and inadequate time to accomplish everything. I think that several of
our objectives could have tesken the entire yeer,

8. The past year has been most rewarding. I have been interested in the
guidance program for some time, hence I was sager to be a part of this study!
1 was surprised to find that not all teachers feel as I do about the need for
8 gquidance program in the elementary school.

It was a challenge to me to talk with tsachers and explain our program,
and to snswer questions about functions of an elementary guidance counsslor.
It has besn rewarding to see teachers, parents snd childran respond favorably
to this study and to realize that the counselor's duties are to assist the
teachers with special praoblems they are not trained to deal with.

; Through this study I was afforded an opportunity to visit in other

achool systems where the elementary guidance program is well established and

to better understand the many advantages of a guidance program,
I fael that I can be a better teacher than before because I understand
the use of testing programs, the value of several test scores and of I.Q.'s

in different areas.

The study this year has intensified my interest in counseling, has
emphasized the importance of a gui-dance program from sarly primery through
high school,




IV, SUMMARY AND CONCLUSIONS
by J. Melvin Witmer,

Assistant Professor, Ohio University

Developing Student Readiness for Elementacy Gujidance

ade aware of the olementary guidance progrem

1. Initielly students were m
int them

through frequent classroom visitations by the counselor to acqua

with his role and major responsibilities.

2, Educational information was provided to eigh
to orient them to the curriculum progrems and extra-curricular activities

in high school., Senior students were responsible for presenting this

At an evening meeting for eighth grade students and their
parents, faculty members discussed the various curriculum areas.

3. Vocational information was provided to eighth grade astudents through a
Cereer Day in which 25 career sreas were raepresented by persons from business,

the tradss, professions, and military service, The day begsn with
A follow-up evaluation

ent enthusiasm end

th grade students in an assembly

information.

industry,
a ganeral assembly followed by four career scssions,

resulted in a very favorable response which revealed stud

satisfaction with the program.

4, Student awareness was facilitated th
general guidance information booklet and a curriculum guide prepsred to

essist eighth grade students in curriculum planning, course selection,

rough written materials such as 2

and registration.
5, Assessment of student readiness and needs was obtained through a Guidance

Information Blank which ths counselor used for inviting students to per-
ticipate in a counseling gession.

6., Individual conferences were held with students to assist them in becoming
more aware of school programs that would provide them with optimal oppor-

tunity for meeting their own needs and interests, espacially the spacial

education program for slow learners who lacked selfeunderstanding es well

es understanding of the goals of thes schaol.

Deyveloping Teacher Readiness for Elemgntary Cyidance

7. Central to the elementery guidance pilot project wa
of six elementary teachers chaired by the school counselor, director of the

project. The committee worked as a group and individually on an average of
four hours per week per committee member for planning, operational, and
svaluative purposes, This committee served as the major lieison betwsen

s the guidance committes




10,

11,

12,

13,

14,

1S.

the project and the slementary teachers., A consultant from Ohio University
met poriodically with the comnittee and the counselor.

Total staff orientation to the guidsnce program waes attempted through four
group meetings. Objectives of the program, the need for elementary guidance
scoring and interpretation of test results, and scresning and pla sment
problems in special education were discussad.

Communication of the guidance program and activities was maintainnd with
the teachers through written bulletins, Teachers were kept informed in
this manner on special projects such as the fourth grade draop out project.
the testing schedule and guidance activities for the yesr were given to

the teachers.

Referral procedurss bstween the teachers and ths Counselor were esteb-
lished., Although a written form was developed by the counselor, most

of the referrals wers mads orally by the teacher, A lerge percentage

of the referrals concernad recommendations for educational placement,

primarily special education. Other teacher referrals included children
who were having learning d‘fficulties and behavior or adjustment problems,
Visitation to other schoo's was a major procedure for developing teacher
understanding of elementary guidance. Members of the guidance committee
accompanied othar elsmentary teachers in school vieitations to study
established siementery guidance programs and also observe the operaction
of non graded elementary schools. Nesarly all teachers participated in
the visitaticn. One membsr of the guidence committee attended the
Seventh Annusl All Ohio Elementary School Guidance Conferencs 1in
Cleveland,

Elementary guidance references were read by members of the guidance
committee and shared with other staff members.

The counselor met wi‘h tiachers by grade levels to discuss such matters
as using test .cco... tr study the curriculum and the characteriatics of
potential drop outs, |

The counselor devotnd approximately one=-fourth of his time in confersnce
with teachers discussing learning disorders, behavior problems, end ade-
justment difficulties of children. Generally, whenaver pupils were
referred, consultations were held with teachets before and after pupil
intervious,

An i{nvestigation was conducted to measure changes in teacher perceptions
of cuidence as a result of initiating an elementary gquidance program, As
measured by the rating scals, changas in teacher perceptions ci. oo
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the value they attributed to the guidance principles eand practices, At
the end of the year the slementary teachers rated 76 per cent of the guid~
ence principles end practices as having greater value, 8 per cant having
less valus, and 16 per cent having no chenye since the beginning of the
school year.

16, In the svaluation of teacher perceptions of elementary guidsnce, the
teachers seemed to gain a greater appreciation for (a the use and
{nterpretetion of test results as well as other data in the cumulative
record, (b)the nacessity for identifying potential drop outs, (c)the
need for educational and vocational orientation of pupils, d)tha impore-

tance of conducting individual conferences with parents of normal and
exceptional children, and (e)the help available through making referrals
to or holding consultations with snother member of the staff about
pupil's needs or prablems.

Deysloping Parent ord Communitv Readiness

17. Contact wes made with pe -ents and community groups through newsletter
articles, the local nev peper, F.T.A, m3etings, and a radio intervisw,
A guidance informaticn booklet .as given to all eighth grade parents.
Home visitations were made to interpre: the concern of the achool when
a serious attendance problem existed. A meeting was hald for all eighth
grade parents to learn sbout the totel educationsl program of ferad by tho
schaool,

18, Efforts were mede to help parents of fourth and sixth grade students to
undarstand test results through individual conferences and a profile
sheet sent home to inform them of the results of the eptitude and achisve-
ment sections of the Ohio Survey Tests.

19, Approximately one sighth of the counselor's time was devoted to parent
conferences. Evening conferances were held by eppointment when no other
time was convenient., Special efforts were made to interpret the special

education program to parants who had children who were being considered
for placaement in this program.
20, An effort was made to evaluate changes in parent perceptions of gui--nc.

as & result of initiating an elsmentary guidance program. Although
changes were indicated by the rating scale used, the results cen bu

considered as only likely rather than certain because of the small
semple of parents in the pre-test and past-test, There is some indication
that the parents gained a greater eppreciation for the guidance principles

wob s eipe s il SNE yem oAt A
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and practices during ths yasr, At the end of the yssr the perente rated
72 per cont of the guidance principles and practices as having greater
valus, 26 per cent hesving less velda, and 2 per cent having no changs
since the sarly part of the school year.

21. The appraisel of parent perceptions also suggests that parents geined a
greater appreciation for (a)efforta by the school to gain more information
sbout their children, (b)parent-taachar conferences which interpreted the
{nfluence of the home and school upon the child, (c)involving the child
in en appraissl of his own work, and (d)providing e balance of work and
play in the 1ife of the child.

rison of nce in G nd Non=

22, The nature of elsmentary school guidance in a graded elamentary school wes
compared to that in a non-graded school, Visitations were mads by the
committes mambsrs and teachers to schools with both types or organizations,
QOnsultants spoke to ths faculty on two occasions about the non-graded
school, The school counsalor held frequent discussions with the primary
teachsrs and the director of the non-gradsd planning project.

d fving Poten 0 in Foyrt

23, Thes rlementary guidance committee developsd procedures for identifying
potentisl drop cuts in fourth grade. A checklist of 15 characteristics
was doveloped from their reading of the literature on drop outs. After
esch fourth grade pupil was rated by his teacher, the pupils were ranked
from high to low on the basis of their potentisl for dropping out of school.

24, A second phase of the drop out projact was to provide guldsnce assistance
to these pupils most likely to drop out, An axperimental research design
was set up to try to assess changes in pupil attitudes and bshavior. From
the list of 140 pupils, 35 (25%) were chosen for the experiment and pandomly
essigned to three groups: (1) counseling group, (2) consulting group, and
(3) control group., Pra-tests and post-tests were administered {self-concept
scale, saciometric inventory, and teacher rating of behavior traits).
Group counseling was provided to one group and consultation with teachers
for those in tha other group. Becauss the counselor's time was axtremaly
limited and the counseling group had @ change in teschers, no interpratation
cen be made of the data, Although no results can be shown, it is believad

by thoss who participated in this project that this type of study werrants
further efforts.
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t Sianif t icancs Activities

25. The testing progrem was expanded in gradss K-8, Test data were neaded
for educational planning and placement, curricuium study, and individual
reporting to pupils and parents for a better understanding of strengths
and limitations.

26, A survey of the need for specisl pupil services in the district was co-
ordinated by thes counselor. Teachers were asked to identify the children
with spaech and hearing problems. The counsslor also conducted s follow=-up
to s dental sxsmination to determine which parents desired assistance
through a dental clinic,'

V. Recommendstiong
by J. Melvin Witmer, Assistant Professor, Ohio University.

1. It is recommended that an elementary guidence committee become a stending
comnittea of teachers end ths school counselor. The functions of this
comnittes would be to suggest guidelines for developing end improving
the guidance progrem, serve as 8 lisison between the teachers end the
guidance department, end provide continuous svaluation of the ongoing
pragream,

2. Continuing sfforts nesd to bs made to intarpret the guidance function in
educetion to the parents, pupils, and school staff, Providing guidanca
services which meet the needs of thess three groups is without s doubt
the most effective way of communicating to others ths velus of quidance,
Activitiss such as counseling with pupils, perent nights for test inter-
pretation, and ln-service meetings for teachers based on needs identified
by them asre examples of ways to help others understand the program. |

3. In team teaching or a non-graded program, the school counseler should be
e regular member of the team, maeting with the steff periodically to aagist
them in sppraising and understending the needs of the pupils, His inter- )
pretations of pupil deta, standardized and non-standardized, ahould be
usaed. for plecing pupils st a level whare they can sxpsrienca maximum
success,

4, Through their perticipation in several surveys of the naed for certain
pupil persannel services, the counselor and the guidance committee iden-
tified the necessity for additionel pubil services that ers s part of the
reguler school program. It is recommendsd that such services as epesch and
heering therapy be given high priority in the district's efforts to improve

| the totsl sducetional program,
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5, The fourth grade drop out project should be repeated. This project ashould

be & major focus for the next year, Two experimental groups and one control
group might be randomly eelected. Group counssling and teacher consultation
could be the major treatment for the experimental groups. Care must be
taken in using instruments which are appropriaste for measuring changes
hypothesized in the study.

6, As the pupil eppreisal and placement servires of guidance bacome adequats,

the counselor might focus more on the counseling function, counseling with
pupils individually and in small groups.

At the primary level the emphasis might be placed upon consultation with
teschers and parents with the goal of making aducation more meaningful

and successful, particularly for the children who are culturally dis-
advantaged. Emphasis at this level neseds to be upon developmental and
preventive guidance which will facilitate learning and enhance individual
development,

?. It is recommendsd that the teachers be invited to perticipate in e gtudy

of the role of the classroom teacher in elementary guidance,

They might study their use of guidance principles and practices, the value
of certain guidance principles and practices for meating the varying neods
of children, snd/or how the use of guidance princip’eg and practicas might
be improved by the teacher in collebomation with the pupil personnel team.

8, This evaluation shous clesrly that membsrs of the school staff, pupils, and

parents heve been receptiv~ *n slementary guidance., They have respondad

to the program initiated. The initiation of an organized guidance progr>T
coordinated by the school mounselor has made a difference in the lives of
children. It is recommonc.d that e school counselor continue to be employed
to direct the guidance effort. As the program is expanded at the elementary
level an effort sk~ild be made to reduce the counselor-pupil retio to 13500,







APPENDIX A

DEVELOPING STUDENT READINESS
FOR ELEMENTARY GUIDANCE
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1.
2.

3.
4,
S.
6.

7.
8.
9.
10,
11.

12,
13.

0 m n nke

Do you know who the guidence counselor is?

If your tescher is busy and you have 8 problem who else could you talk
to about it at school?

Do you like school?
Do you liks the children in your room?
Do the children like you?

Do you think you have more trouble with your school work than the other
children have?

Do you think your parents want you te get good grades?

Do you think your parents are happy with your work and grades st school?
Do you want to go to high school and graduate?

What do you want to be?

Would you tell the teacher if your gyes, ears or head hurt or 1if you
cennot see the board? -

Would you tell the teacher if you cannot heer the teacher?

Would you tell the teacher if something happens st homs thet is still
bothering you when you come to school?
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FORWARD

The position of guidance counselor is a relatively
new development in American education, Most of the
parents of the children in our schools did not have
the services of a counselor when they were in school.
Therefore, it is necessary from time to time to ex-

plain to parents and students what should be expected

of a guidance counselor,

This booklet has been prepared specifically to inform
students and their parents as to how the counselor
can be of service to the students. Students should
feel free to talk with the counselor several times

during the school year.

wWilliam L. Phillis,

Local Superintendent




The purpose of this guidance

mINFORD and counseling booklet is to
GUIDANCE

SERVICES

tell you something about the

guidance services available to
(’) you as a student at Minford
High School.

Before we tell you about the
—_— | kinds of guidance services

available to you, let's take a

— look at probably the most im-
THEY portant part of the guidance

N\ program - the counselor. The

counselor can be of great im-

portance to you. It is the

|

counselor who has the respon- !
i

|

sibility for providing you with

=counseling information, group
?actlvities and testing described
in the various sections of this
booklet. While the counselor

is mainly interested in you,

as a student, he also works

with the teachers, administra- |
tors and parents in order to
help you get the best education
possible, The counselor is very interested in the total
school program. Therefore, he conducts studies and re-

search about the school, the students and the community.

He hopes that the result will be a better education for
you,




JRSS—

The counselor is spscifically trained for his work. He
usually has gone to college for 6 or 7 years and has a
bachelor's and master's degree. The counselor has also
been a teachar and has usually had work experience in

business and industry. Finally and perhaps the most im-

portant characteristic of the school counselor is that

he is sincerely jnterasted-in 'you’.as a' student and your

feelings about your present and your future. l

WHO ARE YOUR COUNSELORS }
There are two counselors in the Minford SchoSl system. ‘
Both can be found in the guidance offices on the main
flopr. This year Mr. Risner will be workingihith stu-
dents in grades 1 through 8. If you are a 7th or Bth

grader, you:can see [ir. Risner during any period that

you. have study hall.

Mr. Howard will be counselor for students in'éradbs 9
through 12. See Mr, Howard during the period that you
have a study hall. He will be in the office all seven

periods of the day.




COUNSEL ING
Counseling is probably the most important guidance ser-
vice offered to you. WHAT IS COUNSELING? Counseling

might be described as a chance for a private conversation
with your school counselor, Counseling may take a few
minutes, a period or several periods and may happen once
or many times during the school year. A counseling sess
#ion can take place anywhere but usually takes place in
the counselor's office. The amount of time spent in

counseling depends upon your particular need.

Counseling can help you understand yourself and your
problems or concerns. It can also help you in making
important decisions about your future, The counselor
helps you by carefully listening to wﬁat you have to say,
He helps to make your feelings more clear and less con=-
fused. The counselor may also suggest various alterna-
tives to you concerning the solving of a problem. of
course, final decisions must be made by you. Your coun-
selor will be there to assist you in making up your mind

on the course of action that best suits yous

WHEN SHOULD YOU SEE YOUR COUNSELOR

You can see your counselor whenever you have something
on your mind that you would like to talk over with him,
The counselor will be glad to listen to what you have ts
say and remember, what you tell him will be kept strictly

confidential. In other words, he won't tell anyone else

anything that you have told him without permission.




In order to make you aware of just a few of the things

you can talk to your courselor about, the following list

of

1.

2,

reasons for counseling have been put together:

If you would like counseling concerning your inter-
ests, see your counselor.

If you would like information about jobs, careers,
the Minford High School Guidance Dept. has thousands
of ‘pieces -of easy to read occupational information
about jobs ranging from mechanics to nuclear scien-
tists. '

If you would like information about courses, schedul:
ing, graduation requirements and.;phool work, see
your counselor. W

You can feel free to see your counselor if you don't

. feel life is worthwhile. If you feel blue or down

in the dumps, talk it over with ydhr counselor,

If you want to know how you did on a test, drop in
to see your counselor,

If you are having troubles with your grades, see
your counselor.

If you and your folks are not getting along, drop
in to see your counselor.

If you find yourself always getting into arguments

with your brothers, sisters nr schoolmates, why not

. see your counselor,

If you have gotten into difficulties concerning sex
and you're afraid to tell anyone, see your counselor,
Remember, what you tell him will be strictly con-
fidential.
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10.

11.

12.

13.

14,

15.

If you feel tired and dracgted out all of the time,
your counselor will be glad +5 assist you.

If you've broken he law and vou're afraid to talk
about it, your ccunselor will discuss your problem
with you in private, Remember--he won't tell anyone
else what you “Yave told him unless you give your
permission,

If you have z physical problem (trouble hearing or
seeing the 5.ackboard) see your counselor.

If you don'. have enough to eat at home or if you
don't have ‘he proper clothes to wear, see your
counselor, 1e may be able to help you.

If you are :nterested in going to college or trade
school, fee, free to drop into your counselor's
office. re nas catalogs for every school you might
be interes%rd in,

If you want t. go to college, business school,
mechanics scho:l, etc., and youtr family can't help
you pay your wiy, see your counselor for information

about scholarships, loans, etc,

The above reasons “or going to see your counselor are

just a few e<amples, You should see your counselor when-

ever you have something you want to discuss with him,

Remember, whethrer you are in trouble or not, your counse-

lor is always trera to serve YOU.
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One of the main aims of your
counselor is top give you as
much information about your-
self as possible. O0Only by
knowing yourself can you hope
to meke sucessful plans and
decisions concerning your fu-
ture. In order to bring this

about your counselor will give %17
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you several kinds of tests,

The result of these tests will %éb“
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give you some ideas about your E
‘ o i
strengths, weaknssses, and i'ﬁx.

interests,.

The fDllDWing types of tests \";:\-..:,'-,_-::.3'.

will be given to you:

ACHIEVEMENT TESTS - An achieve-
ment test shows you how much

you have learned 4r accomplished %%’”'
in school in your main subjects \é
such as: reading, mathematics
and English. \\
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APTITUDE TESTS - Aptitude tests will try to predict fu-
ture performance of what you will be able to do if you
are given the opportunity. There are two basic types of
aptitude tests., One is the scholastic aptitude test,

which tries to show how well you will be able to do in
school work. A second type, the special aptitude test,
indicates your possible .ability in areas such as clerical,

mechanical work and othert{ypes of work.

INVENTORIES - Another type of test is called an inventory.
These tests can be L3ed to measure interests, problem

areas, setc,

SOME THINGS TO REMEMBER ABOUT TESTS
1. Test results are of little value to you unless they

are properly explained, Your test results will be
explained to you by your counselor so that you can
understand what they mean.

2. The tests are not used to determine if you will pass
or fail in your school subjects, but are used to help
you and your teachers understand your strengths and
weaknesses,

3. Remember--tests are given for your benefit and the
results are confidential.

4. IN SUMMARY, tests can be very helpful to you in helps |
ing you unders*and who and what you are and where you
are going. If you want to find out more about test

results or about the testing program and how it can

help you, simply see your counselor.
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YOUR CUMULATIVE FOLDER

Every student in our high
school has a cumulative record.
Whenever you see your counselor
he will use your cumulative
folder, which contains your

records, to refresh his memory

about your progress in school.
This record contains many
‘things about you, but is mainly
concerned with your school

activities and achievements.

v
Some of the things that are }ncluded in your record are

our age arents' names, address, grades earned in each . .-
y y P .

subject in each grade, special test scores, health re-

cords and comments by teachers concerning your work in

school. .

Your cumulative record is kept in the office and is con-
fidential in that it is used only by professional person-
nel. Your teachers often use it when they want to find
out more about you so that they can provide you with a
better education. The idea behind this is that the more
teachers and counselors know about you, the easier it is

for them to assist you in your school work.

Your cumulative record is the main record that the school
has of you and it remains in the school throughout the

school career of the student. When you leave the school,

this record remains behind. This is the only thing left




to tell about your school performance. Counselors.

principals and teachers often use this record when they
are asked to recommend a former student for a job or to
an institution of higher learning. Therefore, this re-
cord is important to both you and your school. This is
why much time is spent on keeping it as accurate and as

up to date as possible,

What is the most important course in junior and senior
high school today?’ Some will say it is English, some
will say it is math and others say science, All of the
above subjects and others are very important, but there
is something else you must know before you can learn any
of these subjects and that is how to study effectively,
If you cannot study effectively, almost all subjects in

school can become difficult and tough to handle., Effec-
tive study'hahits;are the tools you must use to learn

to enjoy your school work, Bad study habits are like a

o ettt Wt e b <




broken down car; you can put a lot of enegery into it

to get it going, but you don't get anywhere until you
get it fixed.

Are your study habits effective? Are you getting the
most out of the time you put into studying or do your

study habits need repair or even a complete over-haul?

SUMMARY

There are some general steps that you take to begin to
improve your study habits. You might begin by simply
experimenting to discover new ways that will help reduce
forgetting, If this doesn't appeal to you, it might be
helpful to look for pamphlets or books that outline
various methods on how to study. This is where your
counselor comes into the picture, He has tips on study-
ing, booklets, pamphlets and other aids that can get

you on the right track. So, if you feel that you need
information to help you in this area, a conference with
the counselor could be very helpful in getting you
started in the right direction.

IN SUMMARY, you can always be sure that your counselor
will be more than ready to give you inforamation, help
and guidance no matter what your reasons for counseling.

Drop in to see him -- he will be more than happy to see

you.
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Dear Students and Parents:

We are approaching registration for sll students from Grade 8
through Grade ll1. This Registration Manual was prepared to assist you
in selecting the courses which will meet your individual needs, whatever
your future plans may be.

Your registration should be given caresful consideration with your
future goals in mind, Careless and inadequate planning could mean
trouble later on. Chooss all courses snd classes carefully, Decids,
if possible, what type of vocation you hope to pursue and then make
inquiriss as to whet high school preparation is necessary for admit-
tance into this field, Talking to people on the job, consulting the
occupational file in the library, and talking with your counselor are
helpful in deciding the high school preparation that will be neseded,

Choose your subjects carefully because changes will be made gnly
whan a hapdship makes it necessary. If you have any questions that
are not snswsrsd satisfactorily, do not hesitate to come into or cell
the guidance office,

Respectfully,

Richard R, Howard,
Guidance Counselor
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CLASSIFICATION BY GRADES

Promotion from the eighth grade is mads on the basis of scholarship and
Pitness, Assignments to the grades of the senior high are based upon units
of credits accumulated by the end of each year, as follows:

3 units are necessary for promotion to the tenth grads.
7 units are necessary for promotion to the eleventh grads.
11 units are nscessary for promotion to the twelfth grade.

REQUIREMENTS FOR GRADUATION

The Minford Board of Education has raised the graduation requiremants
from 16 to 17 units. This requirement will begin with students antering the
10th grade in the 1968=69 school ysar. These students will graduate in 1971,

To graduste from minford Hi h School the following minimum stendards must
bs met:

4 units.....Engish

3 units,....S50cial Studies
World History or World Geogrsphy
Ame ~ican History
Amo1 'can Government

2 units....,S5cienc>

1 Uﬂit sSove omath

1 unit .....Health und Physical Education

1l unit .....Home EC. (GirIS)

6 unitseese oElBCtives

The law requires satisfactory completion of American History, Americen-
Government and Physical Education., World History and World Geography sre re=
quired to meet the social studiss requirements.

Physical education is required of each able bodied ninth and tenth grade
student. Excuse is granted for a specified period of time upon advice in
weiting by a licensed jshysician, This excuse must be reneswed esch year.

Not more than one unit of the 17 units (or 16 units in the cese of the
1969 and 1970 graduating class) may consist of gusrter-ynit credits,

STANDARD PUPIL LOAD

Each student in high school shall carry four full credit subjects. Fresh-
men and sophomores must enroll in physical education., Freshmen girls must enroll
in Home Economics,

In addition to regular classwork, various opportunities present themselves
for the student to engage in extra-curricular activities. The studsnt should so
discipline himgelf that he does not become overburdened by such activities,
Participation in extra-curricular activities gives the student good social
experiences that should help in future social situations, The following act-
ivities are open for student participation: National Honor Society, Girls
Athletic Assoc., Boys Athlstic Assoc., Future Homemakers of America, 8ible Club,
Library Club, Cless Plays, Chserleaders, M Club, Science Club, Bassball, Basket-
ball, Footbcll, Track and Field.




UTHER QUALIrICATIONS

Gome courses stipulate that certain projects, reports, or other quelifications
be achieved before credit is allowed., Some courses stipulste that certain fees be
peid for participation in the course. The following is a schedule of . ges:

High School Art $ 4,00
Jr. High Art 3.00
Drivers Education 2,50
Home Economics 2,00
Typing 1.00
Vocational B,.O.E. 3.10
Ind, Arts 3,00
Chemistry 2.50
Physics 1.00
Aerospace Education 15,00

These fees are needesd to purchase supplies and to cover the cost of consumcble
msterials used. Each student accepts rnsponsibility of paying fees at _registrction,

AEROSPACE EDUCATION

Rerospace Education was a new innovation in our high school curriculum during
the 1967-68 school year., The purpose of this program is to lead young people into
sn awareness of the potential which awaits them, if they decide to enter such a
field after graduation from high school. The business of aviation and aeronzutics
employes more people than any other industrial group, and this number is increasing
regularly, Minford High School's Aerospace Educational program is leading the way
to provide students with an opportunity to become knowledgeable citizens of tom-
morrow's space ags,

B.D.E.

The intensive program in Business and O0ffice Education is developed for
students who need depth training in skills and releted areas of business and
office education, The B.0.E. program has a block of time assigned to it; the
reason for this is to teach in greater depth by integrating skills and related
areas necessary to preparg a student for an office career, This is a two-year
program, beginning in the llth year of school. The llth grade students will ko
assigned to a four (4) period block of time where they will study shorthand,
business principles, and typing. Thsey will continue this in the senibr year with
8 block of five (5) periods consisting of shorthand, typing, business English, ard
business principles. Freshmen and Sophomores interested in business and offica
education should enroll in as many business subjects as possible during their
first two years of high school.

VOCATIONAL HOME ECONOMICS

Vocaticnal Home Economics is not only cooking and sewing. The duties of a
homemaker do not stay within just these two areas, It is important that a girl
learn about the other areas that will help her become a bstter wife, mother,
homemaker and career girl, A few of these are: 1. Home management 2. Personal,
family and community relations 3. Child Development 4, Foods, Nutrition, and
Health 5, Clothing and textilss and related arts 6. Housing and home furnishings
7. Good grooming and special projects: The home projects by the students and horia
visits by the teachers are an integral part of the Vocational Home Ec. Program,
These projects and visits help the teachers provids better learning experiences,




TYPES OF CURRICULA OFFERED

The curricula types suggested are generally agreed upon as wise choices,
Close following of these suggestions will materislly lessen the possibility of
schedule conflicts, since courses are planned end scheduled according to their
plan.

COLLEGE PREPARATORY:

The purpose of this course of study is to preparse the student to become a
successful college candidate, This course chould not only meet the entrance
requirements of collsges and universities, but should give the student an
adequate background so that he will be successful if he spplies his acquired
knowledge .and study skills,

COMMERCIAL:

This course of study is designed to help students acquire skills in typing,
shorthand, the use of business machines, and experience in office prectice.

GENERAL:

The purpose of the general course 18 to provide and organize an educational
program for the students wto are not planning to enter college or the commercial
field. Their subjects will consist of general and basic information which will
prepare them for jobs demanding this general and essential knowledge, Boys plan-
ning to farm, or work in industry, and girls who wish to become homs-makers soon
after they graduate should follow this course of study,

COLLEGE PREPARATORY INFORMATION'

Some colleges do not demand completion of specific courses of study as a
requirement for entrance, 1t is advisable, howsver, to make inquiries at the
school or training institutions of your choice to the ENTRANCE REQUIREMENTS.
This type cf information is also avsilable in the quidance counselor's offica.

As the minimum preperation it is advised that the student complete the

following:
English 4 units
Foreign Language 2 units
Chemistry 1 or mora units
Algebra and Plane Geometry (both)
Biology 1 unit

College prep students are advised to take academic courses above the minimum
so that they will be able to compete with students from other schools.

Engineering aspirants should accomplish all mathematics and science courses
possible. A course in physics is required as well as advanced mathematics.

Chemistry I and II are recommended for sll students who plan to follow
medicine, nursing, pharmacy, or home sconomics as a career.

DETERMINE WHAT COURSES ARE REQUIRED BY THE SCHOOL OF YOUR CHOICE!
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NINTH
Sub ject

English 9
Basic Math
Algsbra 1 or
P.E. & Health
*Gen, Sclence
#Biology
##*Home Ec, I

Ind, Arts 1
Gen, Bus,
Snanish 1
Bus, Arith,
Art I

untt
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THE CUURSES AND THE YEARS OF OFFERING

Following is a listing of the courses available at Minford High School
according to the recommended year for enrollment.

The student is encoursged to acquaint himself with both the courss offerings
of the high schocl snd the natural sequence of thase. courses.

REQUIRED SUBJECTS

TENTH
Sub ject

English 10
World Geog,
World Hist., °F

Unit

1
|

Syb ject

ELEVENTH

English II
American History

LECTIVE SUBJECTS

Ind., Arts 1,11
Gen, Bus,
Biology
Typing I

Bus. Arith.
Home Ec, II
Spanish 1,11
Cont, Lit,

Art 1

Art 11
Bookkeeping 1
Art Developmaent
Plane Geom,
Aerospace Ed.

1

har‘r-barduktdrn:;fnnvrar-

Ind, Arts I,11,11I

Algebra II
Chom, I
Typing I,I1
Marriage &

Family Living
Home Ec, 11,111
Speech & Drama
Spanish 1,11
Bookkeeping I,1I
Biology
Art I
Art II,III
Home Dasign
Aerospace Ed.
Business & Office

Education
Bus, Law & Econ,
Art Development

Unit

1
1

C ok B Rl ol ol ol ol g NO Pt fob

WELFTH

Syb ject Unit

English 12
Bus, Engo
Government

or

Ind, Arts I,II
Ind, Arts, III,IV
Typing I,1I

Sec, Prac,
Phyaics

Marriage &

Family Living
Home Ec. III,IV
Spesch & Drema
Spanish II
Cont, Lit,
Bookkeeping I,I1I
Senior Survey
Biology
Art I
Art II,III
Home Design
Aerospace Ed,
Business & Office

Education
Sr. Advanced Math
Bus, Law & Econ,
Art Development

Band, Mixed Chorus, end Glee Club may be taken in all grades. They sre each % credit.

#Students must elect to take another scisnce course during their 10th, lith or 12th

years to meet graduation requirements,

#*Required of all 9th grade girls.
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"ha following ere schedule suggestions for the course of study.

~~"lege Prep:
n.Cobra 1
Enqlish 9
BZology
Spanish I

Home Ece I (girls)

“.E. & Health

English 10
Plane Geom,
Cham, I
Eranish II
"srld History
P.E, & Health

~lish 11
l.‘.., ‘“a II

Taomioesy I1
fmaricean history

English 12
Cznior Adv. Math
Thysics
Government

SCHEDULE SUGGESTIONS

NINTH GRADE

General
Algebra I or
Gen, Math
English 9
Gen, Science or Biology
Home Ec. I (girls)
P.E. & Health

TENTH GRADE

English 10
World Geog. or
World History
P.E. & Health

ELEVENTH GRADE

English II
American History

TWELFTH GRADE

English 12
American History

Commercisl

Algebra I or

Bus, math or Gen, M:zth
English 9

Gen. Bus.

P.E, & Health

Gen, Sc, or Biology
Home Ec. I (girls)

English 10
World Geog., or
World History
P.E, & Health
Typing I
Bookkseping I

English II
American History
Bus. & Office Ed. (girls)
Bookleeping 11
Typing 11

Bus, Law & Econor”

Bus, Eng. or
English 12
Government

Bus., & Office Ed.




MINFORD HIGH SCHOOL REGISTRATION

This form is to be completed by the student and parents at the time of registration,
All blanks must be completed for accurate school rdcords.

Student's Name Sex M___F____
Last First Middls

Course of Study

Address Grade

Date of Birth No, Brothers No, Sisters

Name of Parent or Guardian

Address ~f Parent or Guardian Phore
Parent Divorced Separated Deceased
Occupation of Parent or Guardian .-
Where Employed Phone
Last School Attended Address
Units Courses _lﬁ%_gNm wRITECquNrsSepsACE BELOW!!
E 1. 1,
[ 2, 2,
3. 3.
4, 4,
i 5. 5.
[ 6. 6.
E 7. 7.
8. 8.

MUST CARRY FOUR (4) ONE (1) CREDIT SUBJECTS:

THIS SCHEDULE MUST BE APPROVED BY YOUR GUIDANCE COUNSELCR AND YOUR PARENTS,

Counselor

Parent or Guardian




Loor Studants:

The Minford Guidance Counselors are planning a "career conference" to enable
cus students to get more information concerning thres or four of their occupational
interests., It is important that students start early in picking an arsa in which
thoy would like to do their life work and have as much information as possible before
thay make their final decision.

Attachod lists include 80 occupational divisions which have been divided into
9 major occupational categories. You are to pick four occupational divisions in which
-y are interested by placing a "}" before your first choics, "2" before your second
., mlca, "3" before your third choice, and a "4" before your fourth choice.

*f you would like more information concerning an occupation before you mark

.~ choices, information can be found in the occupationsl file in the school

matve

Please return this list to your homeroom teacher by Mondsy, Januery 8.

Richard R, Howard

Eugene Risner

.y




D & ) Professional, Technical & 09 Education Oceu.
Managerial Occu. 090. Collegs & University Educators

00

001. Architects

002. Aeronautical Engineers
003. Elactrical Enginsers
005. Civil Engineers

006, Ceramic Enginsers

091. Secondary School Educators

092, Primary & Kindergarten Educators
094, Educators of the Handicapped
096, Home Economists & Farm Advisors
097. Vocational Educators

[

10 Library, Myseym & Apch Ocecy.

007. Mechanical Engineers 100, Librarians
008, Chemical Engineers
010, Mining & Petroleum Eng. 11 Legal Occy.

011, Metallurgists &
Metallurgical Engineers
012, Industrial Engineers

110, - 119, Lawyers

T THTTTH

013, Agricultural Engineers 12 Reliojous Occy.

0l4, Marine Engineers , 120, « 129, Clergymen
017, Draftsmen |

018, Surveyors 13. Wpiting Qecy,

130, » 132, Writers & Editors
137. Interpreters & Translators

o

2 Mathamatical & Ph al Science QOccu.

020, Mathematicians
021, Astronomers 14, Art Occy.

022. Chemists
141, Commercial Artists
023, Physicists 142, Designers

024, Geologists
s ol 143. Photogrephers
025. Meteorologisis Y44, - 149. Painters

[T
11

o
[es

4 Life Science Occy.

C40 Agricultursl Scisntists
041, Biological Scientists
045, Psychologists

>

§ Entertajners & Recreation Occy.

150, Actors & Directors

151, Dancers

152. Musicians

153. Athlates & Related Workers

6 Agministrative Occy.

160. Accountants & Auditors

161, Budget & Management Analysts
162, = 162, Purchasing & Sales Mgrs.
164. Advertising Managers

165. Public Relations Managers

166. Personnel Managers

168, Inspectors & Investigators

i
1]

o

5 Sociml Seience Occu,

050. Economists

051. Political Scientists
052, Historians

054, Sociologists

055. Anthropologists

7 Medical & Health R-lmted Occy.

070. Physicians & Surgeons
071. Osteopaths

072. Dentists 18 Other Man Occy,

073, Veterinarians ]
074. Pharmacists 180, Eaigzér:ndustrial & Communicatior
075. Registersd Nurses 185. - 186. Business, Financial &

g;g- giatitians Insurance Managers.
. Medical & Dental Technologists. 187. - 189. Service & Related

079, Other Medical Workers Industries Managers

)

1]
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, rai'cssignal,
Technical & Managerial Occu,

191, Other Agents & Appraisers

193, - 194, Radio Operators &
Sound Technicians

195, Sociel & Welfare Workers

196, Airplans Pilots & Nevigators

197, Ship Ceptains & Officers

1

2 Clerical & S2lps Ocou,

20 Stenoqrasphyv, Tyning & Clericel Oceu.

201-202, Secreteries & Stenographers

203, Typists

204, ~ 206, Correspondence & File
Clerks, ‘

207, - 208 Office=Machine Opsrators

209, Other Staenographic & Typing
Workers

21 Computing Occy.

210y Bookkeepers

211, = 212, €Cashiers & Tellers

213, Data-Proceseing - Equipment

, Operators

214, ~ 217. Business Machine
Operators

219, Other Computing Occu, Workers

22 Material & Production Racording Ocey.

221, Production Clerks
222, Shipping & Receiving Clerks
223, = 223, Stock Clerks & Related

aal

Workers
23.Information & Mossans Distributian Ocey.

2300 - 231. Deficﬂ MSgrB. &
Mail Clerks

232, -~ 234, Postel & Related
Workers

237. - 239, Raeceptionists & Infor-
mation Clerks

24 Other Cleric

240, = 241, Collectors & Adjustors
242, Hotel Clerks
2473, « 249, Other Clerical Workers

25 Salep-Servicas (ccu,

250, Real Estate & Insurance
Salesmen

251, - 259, Miscellansous Services
Salesman

Dccu.,

26 thru 28 Sales - Commoditiee Occy.
inc, 260, - 289

wld~

29 Merchendising Ocou.

290, Sales Clerks

201, - 293, Routemen & Canvassers

294, Auctionesrs

296, Shoppers

297. Demonstrators & Models

298, - 299, Other Displey Men &
Merchandising Workers

3 Service Occu.

30 Pomestic Service Ocew, Inc,
401, - 309

31 Fgod & Bovekpuo Related Oczew.
| 3104 « 312, Waiters
313, - 315, Chef's & Cooks
316 - 319 Other Food & Beverage
Serv, Workers

32 Hokel & Releted Sepviee Occu,
320, « 329, Hotel Workers

|

aping

330, Barbers
131, - 333, Manicurists & Cosmetologist
334 - 339, Other Barbering,

Cosmatology Workers

34 Apusgment & Recreetjon Service Occy,
Inc. 340 - 349

35 Dtherp Pepsgnal Sepvice Docy.

350, - 353, Hostesses, Stewerds &
Porters

154, - 355, Hospital Attendents &
Related Workers

356, - 359, Other Peraonal Service Work

6 Apparel & Fuyrnishings Sertices Occu.

361, Laundry Workers

362, = 364, Dpy Cleaning Plent Workers

365, - 359, Shoe Repairmen & Related
Workers

nlatad Occu,
racen U

¥

371, - 372, Guards & Watchmen
373, Firemen

375 - 377. Policemen & Detsctives
378, Military Servicemen

379, Other Protective Service Workers

38

|~

cC ne,
3810 - 389




as Feurnpgy, Foveptny & Q0b0bay Sewy:
ansi _farming Occu, Inc.
$0i, - 409,

‘. .'rimal Farming Oeeu. Ine,
. , 4115 - 419

.. 2o .27 Gensral Farming Occu. Ing,
421, - 429

‘7 rianocy & Rolated Oceu. Ine,
, 431, = 439

*A rreaetry Oceu, Ine,

%3 and 46 Other {unting & Relsted Occy.lne,

{
451, - 450,

L]

- er s ws.

fod

3 “recassing Occou,

CC Mntal Processing Ocew, Inc,
................ 500 n SUg

. Doz Rafining & Foundry Ogcu.
ewna 910, = 518,

"L read & Tobaces Processing Oescu.lne,

© 73te.benl & Cas Procegsing Ocey.Inc.
5*234 - 549

“ . -

-orlcais & Relatod Processing Octu.lng,

— o Jde =

)
- ™1 59 fliscsllancoys Proeggeino Occy.

C "~~hing Toodas Occy,

-3 MMetol Machining Oecu.
600, Machinists
veemn.. 00, Toolmakers
emm .. 002, .. 609 Other Matal Machining

Workars
61 ""an Metalworking Oceu,Ine.
610, - 619

LIRS LI Y ]

52 and 63 Mechanics & fiachinery Repair Occu,

620, Motorized Vshicle Mechanics

621. Aircraft Mechanics

€22, - 623 Rail & Marine Equipment
Mzchanics

624, Farm Mechanics

LIORD T A

388, Pyiugy Prgmgminniyn Bquipmury
Meschanics

626, - 632, Special Industry
Machinery Mechanics

633, Busineas Machine Repairmon

637, = 639, Other Machinery Rerol -

NN

64 Paperworking Bceu, Inc.
640, - 649

65 Printing Occy.
650, Tyroeoct<ers & Comnocers
- 651, = 652, Frinting Press Opooni-=-
653, - G39, Other Printing Work.:s
66 Wood Machining Ocou,

860, Cabinetmakers
661, Patternmakars
662, = 659 Othor Wrod Machining W--'-

67 Stone, Clay & Class Moehlning Occu.. T -~

etmmnavevenm 630‘ = 679

68 Jextile Machining Occu. Inc,
680. - 689.

69 Othor Maching Trades Decu.,
690, - 699,

7 Bench Work Ocecu,

70 Other Metal Products Mfg. & Repair Oz-w,
700, - 709

71 Precizion Instrument Mfg, & Repair Cr~i,

710. - 711 Instrum-nt Maukszs & Pe- -

712, = 713 Mediecal & Dental Ings:~-.~-
Technicians/

714, Photograghic Equinmnnt Tochri~

718, = 719 Wateh Maknrs & Cthox
Instrumant Tech,

72 Elgetrical Equipmont M°q. & Papair Com,

—

720, Radio, TV & Phonogreph Technici
721. - 729, Other Spacializad El-c,
Equipment Workers

73 Migscgllensous Mfg. & Repair Occu. Ing.

. 730, - 739.
74 Pajntina, Dsecorating & Related Occu, I-c.
740, - 749




 "ooducts Mfg, & Renejr Oceu,

oL (50, - 759
"G l!nad Products Mfq. & Repair Octu,
eena 760, - 769,

©7 "one, Clay & Glass Pradycts Mfg. &
i.cnair Gecu,

— 170, - 779
78 lzathsr & Toxtiles Products MPg, &

Penaln C2nu,
- . - At YIRS : vy, S

780. Upholstering Workers

701, = 782 Textile & Leather
Fabricating Workers

Fur Industry Workers

Hat & Glove Industry Workers
Tailcrs & Dressmakers

- 787, Sewing Machine Operators
- 709, Other Textile, Leather &
Related Workers

8 Structural Work Occu,

783.
784,
705,
705,
788,

€2 Cther Matal Fabricating Oczu,

800, - 801 Rivaters & Related Workers

€%, Tinsmiths & Sheet Metal Workers

cd5, Collermakers

035, = 809, Other Metal Fabricating
Workers

L L SFPES Y
L A 1]
W5 . v o

&rr s we W

Lo "iginn_& Related Decu,
O, Gloo - 819;

€2 ncinical Assembling Rapsiring Oceu.

o e 8200 - 829.
€' £.rfece Covering Cecu,

€40,
eAl,
842,
843,

Painters, Constructian
Paperhangers

Plasterers

- 849, Other Surface Covering
Workers

€5 Eycavating, Grading & Peving Oeceu,
650, - 659,

[V P TS

86 Crhaor_Construction Oceu,
. 860, Carpenters
861, Brickmasons & Tile Setters
862, Plumbsrs
853, Insulation Workers
e——.. 0864, Floor Layers & Finishers
—.eee. P65, Glaziers
.. 856, Roofers
869. Other Conetruction Workers

9 Miscellaneous Occu,

" 90 Motgr Freight Decu,

900, -~ 906. Truck Drivers
909, Other Motor Freight Workers

91 Other Transportation Occu,

910, Railroad Transportation Workers
911, Water Transportation Workers
912, Air Transporiation Workers

913, Passenger Transportation Workers

[

92 Packaqing & Materials Hendling Occu,
920, - 929,

93 Minerals Extraction Occu,
930, - 939,

94 Loguing Ogcu.

940, - 949/

95 Utilities Industries Oeccu,

950, - 951 Stationary Eng. & Firemsn
952, = 959 Other Utility Workers

96 Other Amusement, Recrsation & Maotion P.- ure
Occu,

960, Motion Picture Projsctionists

961. = 970 Other Theatricel & Relatod
Recreation Workers

97 Gpaphic Artwork Oscu,

970 Brush, Spray, Pen Artists

97), Photrengravers

972. Lithographers

973, Hand Compasitore & Typesetters
974, ~ 975, Electrotypers & Sterotypers
976, - 979, Other Graphic Art Workers

98 Broad Occupational Fiolds

980, Agricultural Workers

981, Apprentices

982, Atomic Ensrgqy Worksrs

983, Ranking Induetry Workers
984, Department Store Workers
985, Government Workers

986. Insursnce Industry Workers

[THTT

915, = 919 Other Transportation Workers §




Studenta:

Recently yoa were asked to £i331 out a pre-questionnsire with regards o
coupatisnal avexs or jobs in which you were inlerested The razson for this
vay to help the ruidance »4afl? in plennlng & "Oaraer Confsrsnee Day" which will
¢ “ald fop gradis 8 - 2 nn ceremy | Mpedld 316, 1963

The 2ist nf ocoupationg han L2en naprowed Lo 26 From this list you are
te pick 5 areas opr Jobs that jeuw womidl ilks to esplore or discuss with a con-
pultunt. Time will allow you to gop L sonsultanie; nowever, you are asked tr
pizk 5 in cass tners is a confiint  Mark your first choies with a V17; ybur
second cholce with a 2%, et

Pleass_return this sheat tu the guidancs office temorpum  You will receive
your schedule and further infomation woacucy.cwm®Caveer Conferencs Day" at a
later date.

ITRE A 3o SEETN, B AT DR LD TIN e B B 3] L B e

fame Grade Homero-n Teacher

SELECPIONS

BT IO 1Y TS WCI S5 WAL L*2 YT TV RY T S

e Secretarial, Steno & Typist — . Hostesses, Stewards & Porters

s HUrEing - kanjeurisis, Cosmetologists
... Education .. Hechanics
e ENEANEETS ... Architects
oo Hathematicians . Veterinarians
.. Athletss & Related Workers n.. Designers
sy Truck Drdvers o Lawyers
Diatitians . Welding

FPhysiclans & Surgeons Writers, Editors

e Mueicians . _ Airplane pilots; Navigators
Animal Farming . Military Service
Forrestry Occupations Policemen & Detectives

Homa Economist




CAREER CONFERENCE
MINFORD HI3H SCHOOL
poril 16, 1968
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The basic purpose of this "Careser Conference"
is to inform students of various career opportunities,
It is our feeling that this is a must if students are
to make intelligent decisions concerning their future
plans. It is our hope that this will be an educa-
tional experience for all our students and that the
consultants will gain some insight with regard to
the concerns of our young people whom they may one

day look upan as employees.,

Richard R, Howard

Eugene Risner
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! Schedule for the conference:

' 8:09 - 9:05 General Assembly in Gym,
Keynote address by Mr. Meek

9:09 - 10:05 Sassion 1

10

09 -~ 11:05 Session 2

11:09 - 12:20 Regular classes and lunch,
(Lunch far Consultants, Faculty,
J and Administration in Home Ec.
room., )

12:24 1:20 Session 3

20 Session 4

1:24 - 2

--ﬁ'
-




Occupational

Area

Animal Farming

Architects

Athletics

Designers

Dietitian

Education

Engineering

Forrestry Occu.

Home Economist

Lawyers

Cansultant

Mr, John Mowbray
County Ext., Agent

Mr. Dick Bassler
Donaldsaon, Donaldson &
Wittenmyer

Mr, Harry Wienbreck
Ohio University

Mr, Bob Newman
Bob Newman & Assoc.

Sister Ronald
Mercy Hospital

Mr. fFrank Taylor
Assistant County Supt,

Mr, Wm. M. Lewis
Mr, 8ill Trone
Lewis & Assoc,

Mr. Clyde Heazlit
County Farm Forrester

Miss Mary Jo Cobb
Ohio Power Co,

Mr, Leonard Burkley
County Legal Aid

-4-

307

310

308

101

306

317

210

107

201

301

s ——
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Occupational
Arca

Manicurists,
Cosmetologists

Mathematician

Mechanics

Military
Service:

Musicians

Nursing

Policemen,
Detectives

Secretarial,
Steno & Typist
Truck Drivers

Veterinarian

Welding

Consultant

Miss Marie Heslep
Portsmouth Beauty College

Mr. Forrest Colegrove
Ohio University

Mr, Bob MclLaughlin
Fred Brown, Inc,

Sgt. C, Warren '
Air Force Recruiting Off,

Petty Officer Linder
Navy Recruiting Office

fMr. Charles Reitz
Reitz Music Center

Sister Benedict
Mrs, June Laack
Mercy Hospital

Mr. Alvin F, Lau,
F.B.I.

Miss O,M, Taylor
County Supt,., Office

Mr. Wm, J. Reinhardt
Reinhardt Trucking Co,

Dr. Donovan James
State of Ohio

Mr, Wm, A, Sparrow
Jackson Manpower Training

“5-

313

309

314

303~
304

311

315

312

202

305

302

108




The
Mr.,

The
Mr.

The

ACKNOWLEDGEMENTS

Consultants
Harry R, Meek

Minford High School Principal,
Clifford Jenkins

Home Economics Department,

Mrs, Timmons, Miss Patter and their students,

The

The

Lunch Room Staff,

Art Department, Mrs, Dodson
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STUDENT SCHEDULE FOR CAREER CONFEREMCE
Name Grade Homeroom
lst Period - Assembly
2nd Period - Session 1 Raoom
3rd Period - Session 2 Room
4th Period - Class and Lunch
5th Period ~ Session 3 Room
6th Period - Session 4 Room

s . . A o>

SR -

gt
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FOR ELEMENTARY GUITANCE




GUIDANCE ACTIVITY CALENDAR

Auqust 1. Study records of ell-students; study teacher recommendations. i
2, Check ell failurses from previous year.

3. Check summer school records against failures and make neceseary
schedule changes.

4, Record summer school grades of students.

6. Register and schedule new students

6. Attond organizaticnol and planning meetings.

7. Send transfers and transcripts.

8. Recsive and record transcripts.

9, Organize program for the yeer in general and program for the
r:pst week in partieular,

10, Urdsr college material,

11, Invcntory and order N.D.E.A. materiels.
12. Recheck schedule and cl.ic""8.
Seatembar 1. Explain guidance services to staff members.

2, Make necessary schcdule changes. |
3. Provide orientation of nuw students.

4, DOrganize Guidance Committes.

§, Do follow-uo of graduates and drop-outs,

6. Administer Ohio Survey tests to 4,6,8, and 10th grades.

7. Distribute information on ACT, and SAT to 12th greders.

r B, Distribute informaticn on PSAT to 1llth graders.

9, Administer Reading Readiness Test to lst grade. ~.

10. Group guidance on msthods of study.
October 1. Administer PSAT to llth grade.
2. Present college information to 12th grade.
3. Adjust individual schedules where nscessary.
4. Crientation of students to militery servicea.
§, Interprat results of Reading Readiness Test,
6. Administer Kuder Pref. to Bth graders
7. Counsel fallures for the lst 6 weeks, -
Novembe 1. Administer I.0. tests as needed to gredss 3,7, and 9,
2. Drovide for recording schedules on Kardexes.

3., Counsel on the Ohio Survey Test scores and record them,
4. Counsel failures for the second 6 weeke grading period.
Dacember 1. Counsel on PSAT scores end record them.
2. Continue to counsel on the Ohio Survey Test results,

-50.
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Joquory 1. Do group counseling to F.T.A.; Those planning to enter
callege and technical schools.
2. Distribute information on the Nat, Merit.
3., Coungol failurcs Por the 32d 6 weeks grading period,
I ~bouacny 1. Intcnsify program of individual counseling concarning
occupational educaticnal information and interest.

2. Complete registretion process for coming school year,
A. Distribute in"crmation to parents and students
reiated to course offerings in the next grads.

8. Do group guidance relative to progrem of study.
C., Do individual guidance in making schedule for next year.
2. Administer the Neticnal Merit Scholarship Quaelifying Test
tn csllons pren. llth gradors.
[Pareh 1, Visit and pro-register feedsr schools.
2, Procoss and schecule for tests by the State Employment Office.
3, Preliminary District Scholarship Test,
4, Counsel on rbsults of Nat, Merit Sgholarship Q.T.
5. Counsel failuros for the 4th grading peried.
fAall 1. Assist scholarship comnmittes in selection of scholarship winnor:.

2. Admintster Califo-nia Achievemant test to lst grade.
3, Discuss schedule changns for the coming year.

4, Counsel failures for the Sth grading period.

1. Assist in ssalection of recipients of senior honors,
2. Discuss ascheduls channes for the coming year.

5. Sunnly summer employment information.

4, Rank seniors for graduation.
5. List scholarship winnors,
6., Make finmal plons for graduation.
7. Interprot results of the California Achievement test.
8. Final district scholarship test at Portsmouth.
Jura 1, Prepare ell final transcripts,
2. Rocexd yecrly gredes and sttendance.
3. Make necessery schedule changes for following year.

4, Evaluate the guidance grogram,
5. Administer the GATB to oncoming 9th graders.
Counsal on GAT3 results.

g1 RS B My Yo R A b




F e e s = 6 o O

(.o Intcrvieuwing = schoculed and unscheduled,
2+ Ernrolling new studonts,

3. Withdrawing cf stucdonts leaving school,

4. Sending tranccripts and recommendations to colleges and other schools.
5, Filling out various forme on studants for government egencies,

6. Attending county counsslors and administrators mestings,

7+ PRnovicring ropozt cards and coursel students related to gredes,

8. PFRoguosting individual tests where necessery,

S, UWonking with the Guidance Committee.

»Jes Making roferrals to various agencies as needed.

‘%, Partlcipoting in committeewnrk -~ individual, school, and county wide.
.2« WKrening all records up to date,

| ‘", Cenferring with parents, teachers, pupils,

i

"» Ascaeisting teachers in gensral and specific sreas related to student
wolfare and progress,

.Cs Dfeesminating information about job opportunitis, colleges, end
schoalerships,
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RATING SCALE ~ VALUE OF NON-INSTRUCTIONAL HELPI. ) PRINCIPLES AND PRACTICES

INSTRUCTIONS:

1. Please respond on the answer shest to every item in the rating

2, .

3.

scale, even though some of the items may not necessarily apply
to your grade level, Because a principle or practice is
included in this rating scale, it does not necosserily imply
it has value' for pupils of all grade levels. -

After reading each statement, circle the number on the answer
sheet which most nearly describes the VALUE of the principle or

practice in meeting the varying needa of pupile in YOUR ggede
and school in which you are teaching, even if you have .not .used

this principle or practics.

This is not an svaluation of teachers or schools, but an effort
to get the views of teachers on the value of certain non=-instruce~
tional helping principles and practices., SR

NUMBERICAL VALUE AND DESCRIPTION OF THE RATING SCALE

1 - Little or ro value

2 » Limited velus

3 = Moderate value

4 - Substantial value

5 « Extensive value




PLACE AL’ ANSWERS ON THE ANSWER SHEET
I. SECURING INFORMATION ABOUT PUPILS

1, Visiting the homes of pupils presanting speciel learning or behavior
problems to understand better the total environment,.

2, Vieiting each child's home during the yeer to understand better hie
total environment,

3. Obtaining informetion about femily relationships, attitudes, end
valuas through parent intervie.s at 3¢ .31,

4, Administering intelligencs (mental ability) teste to the group to
get an idea of the expectad level of scholastic performance for each
child.,

5, Adninistering achievement tests to the group to measure the gcholastic
progress or achisvement level of sach child.

6, Using such tools as self-rating sceles, unfinished sentances or stories,,
and pictures as aids in discovering pupil aspirations, frustrations,
home and school problems.

7+ Using the standardized group test results for diegnostic purposes in
the basic skills,

8y Using sociometric methods (peer scceptange ratings) to find children
who are leaders and followers end those who are rejected or unchoaen by
others,

g, Testing new pupils transferring to the school without edequate ability
and achlevement test results.

10, Identifying through observations, records, or formal and informal tests
pupil interaests and values.

11, Identifying the children with physical handiceps end defects (speech,
hearing, visual, ete,).

12. Identifying children with social and emotional problems, includin
the emotionally disturbed (eggesssive and withdrewn maladjustment),

13. Identifying the slow learners, including ths méntally retardsd,
14, Identifying the children who excel in ths areas of leadership,

scientific ability, fine arts (drama, erts, music, stc.), physical
skills, and mechanical skills,

158, Identifying the potential dropouts.

16. Identifying the intellectually gifted children,

17, Using all available infarmation in the cumulative record on each
child in order to understand sach child better,




11,
1,

2,
4.
5.
‘,

7.

9,
'105
il

12,
13,

111,
1.

2,

eSS R . L e e RS 8 R AT IUNE TR Y ARt S o NS ST ST b e s

PROVIDING INFORMATION TO PUPILS INDIVIDUALLY AND IN GROUPS

Providing an individual conference with each new child treneferring
into the school during the school year to acquaint him with the school
rulee and facilities.

Using orientation activities to acquaint all children with school
purposes, rules, facilities, and services of staff members.

Orienting pUpiie to the next grade or school by group diescussion or
visite:

Diacussing with the class the meaning of mental ability end achieve-
ment test results,

Interpreting to each individual pupil his achievement test resulte.

Relating the world of work to curriculum activities in & way that will
help chileren develop the attituds that all honest occapatione are
worthy of respect.,

Using such materiels end activitiles as plctures} stories, eonge, exhibits,
speakers, end field trips to broaden childre: 's perspectihe of the world
of work;,

Learning ubout the world of work by studying the work of parsons in
the h§me, community, state, nation, or world (dspending upan grade
lavel),

Helping children to relate their lsisure-time ectivities to potential
vocational interests and abilitles.

Discussing with o class group their future educational interests and/
or opportunities.

Discussing with a cless group their future vocetional interests and/er
opportunities,

Providing psrsonal end social information through bt sks, disc:ssions,
films, stec., to encourage certein attitudes, feelings, and values concerning
self growth and group living.

Using such reans as hobby clubs, athletic progreme, free reeding periods,

end art and music clubs to help children become interested in some ledsure-
time pursuit.

ASSISTING PUPILS AND PARENTS INDIVIDUALLY AND IN GROUPS,

Helping children who need them obtaln glasses, hesr..i9 aids, clothes,
‘furd, or other essentials.

Providing individual conferences on a continuing basis for thoee children

children presenting learning or personsl edjustment problems involving
attitudes end feelings ebout themselves,

-55-




6.
7.
8.
9.
10,
1,
12,
13.

14,
15.

16,
Iv.
1.
2,

3¢

Providing individuasl conferences for thosa children who show & will-
ingness to discuss poor sacial relationships with others (pesrs and

‘edults)s: 7

Holding 1nd1viduai confPerences with emotionally disturbed children in
order to be supportive end understanding,

Providing individual conferences for children with severs discipline
problems.

Providing individuel conferences to aesist pupils ih solving personsl
problems, making choices, and discussing values and plans.

Giving or making provisions for individual or small group instruction
for children with difficultiss in basic skill subjects.

Giving or making provisions for help in subject matter erees where
the pupil extels or shows speclal Interest,

Giving or maeking provisions for individusl dr small group work in
subject arsas for children who are emotionelly and gsocially maladjusted.

Heiping pupils recognize and understand their attitudes and feelings
toward values in sveryday life or matters concerning them.

Working on a regular besis with small groupe of children who present
attendanca, behavior, or learning probleme.

Using play activities and/or art work for tension relsass values with
c¢hildren in group sessions.

Conducting individusl parent conferences to discuss the scademia
progress of the child in echool.

Interpreting to individual perents their child's personal, social,
end emotional development and discussing the family and school
influence on the child's adjustment,

Conducting individuel conferences with parents of exceptionsl children

(gifted, slow learners, handicapped, stc.) to discuss personal needs,
curriculum experiences, or possible referral.

Mesting with smsll groups of parents on a reguler basis when they
have children with similar problems and the perents wish help.

WORKING WITH OTHER SCHOOL PERSONNEL, PARENTS, AND THE COMMUNITY.

Making referrals to or holding consultations with another member of
the staff for further evaluation of a pupil's neede or problems and
planning a preventive, developmental, or remedial couras of action,

Discussing with steff wembers the basic concepts of child development
and mentel health as they relate to the teaching sctivities,

Providing learning experiences in which the child feels reasonably
confident thet he csn accomplish what is expected of him.
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4.

7.

9.

10.

11.

12,

Adjusting teaching methods and app..oacnes so that eppropriate attitudes,
feslings, values, and appreciations are lgarned in the process of gaining

knowledge and skills,

Serving the role of a team worker and rasourca person in the classroom
in sddition to the conventional role of information-giver.

Helping the child to view failure constructiv.ly through seeing what
his mistakes sre, why he is making them, and t 'w he can overcome
aimiler difficultises in the future.

Trying to assure each child that he is accepted by his teacher and
his classmates.

Recognizing that personally and socially satisfying experisnces of pupils
tend to reinforce the learning of academic knowledge end skills,

Encouraging each pupil at his oun level of development to share with
his teachsr the task of eppraising his own progress in clagsroom and
out-of=-class situations.

Providing an appropriate balance of relaxation and ectivity to meet
the needs of esach child.

Sharing with pupils the jobs of sslecting, planning, end evaluating
learning experisences.

*pu-21cing satisfying emotional contect by gearing leacning” to the
{interasts of children so that feelings arouse, sustain, and dirsct
thinking. :

Recognizing that children cf the seme chronological age are at
different levels of readiness for a given learning experiencs.,

Providing support for end faith in each child to encourage the
development of e wholesome view of self.
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Grade Regular Classroom Teacher 'or Special Teacher

ANSWER SHEET « VALUE OF NON-INSTRUCTIONAL HELPING PRINCIPLES AND PRACTICES
Nymeric n SC n o Ratin

1 - LITTLE or NO valus
2 -~ LIMITED valus

3 - MODERATE value

4 - SUBSTANTIAL velus
5 « EXTENSIVE valye

Idsally ths value of this principle or prectice 1s (CIRCLE ONLY ONE).

I. Securing information ebout pupils, 9, 1 2 3 A -]
1. 1 2 3 4 5 10, 1 2 3 4 5
2. 1 2 3 4 5 11. 1 2 3 4 S
3, 1 2 3 4 5 iz. 1 2 3 4 5
4, 1 2 3 4 5 13, 1 2 3 4 5
S, 1 2 3 4 5 14, 1 2 3 4 5
6. 1 2 3 4 5 15. 1 2 3 4 5
7. 1 2 3 4 5 16, 1 2 3 4 8
8, 1 2 3 4 5
9. 1 2 3 4 5 IV. Working with other school personnel
10, 1 2 3 4 5 parents, and the community.
11. 1 2 3 4 5 1, 1 2 3 4 5
12, 1 2 3 4 5
| 2. 1 2 3 4 S
13, 1 2 3 4 5
3. 1 2 3 4 5
14, 1 2 3 4 5
, 4, 1 2 3 4 5
15, 1 2 3 4 5
: 5. 1 2 3 4 5
16, 1 2 3 4 5
* 7. 1 2 3 4 5
1. Providing informetion to pupils g’ : g g : g
individuelly and in groups. 10, 1 2 3 4 5
) 4 1 2 3 4 5 11. (] 2 3 4 5
2, 1 2 3 4 % 12. 1 2 3 4 5
3. 1 ] 3 4 S 13. 4 2 3 4 5
4, 1 2 3 4 ) 14. 1 2 3 4 5
5. 1 2 3 4 5
6. 1 2 3 4 § V. Using principles of leerning which
7. 1 2 3 4 S have personal value and meaning
8. 1 2 3 4 S to the pupils,
o \ z 24 3 l. 1 2 3 4 5
10. 1 2 3 4 5
2. 1 2 3 4 )
11, 1 2 3 4 5
3. 1 2 3 4 S
12. 1 2 3 4 5
* 8. 1 2 3 4 5
I11. Assisting pupils and parents individ- g' : g g 2 g
uvally and in groups. B. 4 2 3 4 5
1. 1 2 3 4 5 9. 1 2 3 4 5
2. 1 2 3 4 5 1C. 1 2 3 4 S
3. 1 2 3 4 5 11. 1 2 3 4 5
4, 1 2 3 4 5 12, 1 2 3 4 5
5. 1 2 3 4 5 13, 1 2 3 4 5
6. 1 2 3 4 5 14, 1 2 3 4 5
T 1 2 3 4 5 15, 1 2 3 4 S
8. 1 2 3 4 5
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EYGENE RISNER
GUIDANCE DEPARTMENT
MINFORD LOCAL SCHOOLS

Introducin nen oyn

What ere guidance services:

Cuidance 1s & service for each student to assist in

self understanding

vocational exploration
educational planning and placemant
personal qrowth

peer group adjustment

Cuidance services for each student sre achieved through

individual counseling

group guidance

testing |

{nformation related to vocations end esducational opportunities
pesistance to teachers and staff

parent conferences

work with community groups

Who i{s the Elementary Counselor?
Counselors must have

teaching experience
working experience (outside schools)
a master's degree with training in

counseling

occupational and educatianel informetion
testing procedures

group guidance

psycholoqy

child growth end development

school and community resources

How can guidance vica made eff ?

make certain that teachers, parents, and children know what
they can expect by way of service

call on the counsslor for help when you need ths special services
he is trained to offer.

if you need help and are uncertein where to obtain it, the
counselor mey be eble to assist you in finding thes props2
school or community agency




students with lesarning difficulties

acedemically talented students

students having difficulty with social relationships

observed changed in behavior that cannot be accounted for by the tescher
¢hildren whose parents request counseling

pupils who need individual help beyond the time permitted in the classroom
children who ere anti-socisl
Spme situations in c 0 ) s

A death in the family

A divorce or separation in the family

A femily experiencing financial difficulties

Students moving to a new community

Students new to a school

Children who are entering a new or specisl learning situstion
Those with daydreaming or withdrawal tendencies

Children who exhibit excessive sggressive behavior

Students, when parects or teachers request 8 conference that might involve
parent-counselor, or parent-teacher-counselor, in some Cases preliminery to
a teacher-parent conference

Children in the custody of a governmental or other agency

Children from foster homes
When a teacher semses a mounting hostility between herself and s child

Children living with one natural parent and a step-perent

e Lo . . o oA A7 g ot B it s e e
. Uhen do yoy yse coyngeling?
Teachers may refer
sny child who requests to ses the counselor
|
i
E
%

-63-




1. Guidelines for the Development of Guidance Services in the Elementary School.

A, Elementary school guidance services are initiated on the baais of the

following proceduress

(1)
(2)

(3)

(1)
2
(3)

()
(s)

(6)

(7)
(8)

(9)

C, Elemsntary school guidance services include:

(1)
(2)

(3)
(4)
(s5)

A study of guidance nseds at the elementery school lavel.

The development of goals which meet the identifisd guidance neads
and are within ths general purposes of the total educational progsem,

The establishment of services to achiove the goals, taking care not
to duplicate those activities which ere eppropriately essigned to and
effectively performed by other functioning services or steff.

B, Elementary schaool guidance services are planned to accomplish the following
when nesd exists:

Aseist each pupil to acquire adequate and satisfying understanding
of himself,

Assist -each pupil to progress in.school achisvement according to
his ability and to think of echool as a positive experisnce.

Asslat teachers and parents in clarifying the expsctancies which
they hold for each child.

Agsist sach pupil to be accepted as a worthwhile person,

Assist each pupil to understand and accept responsibility for
hies educational activities and interpersonal relationships.

ldentify needs of pupils which might be met by an addition to or
adjustment of the school program,

Help teachers to identify individuel differences in pupils and to
become aware of common characteristics of groups of pupils.

Provide smooth articulation of students from ons school level or
program to another.

Assist each pupil to obtain understandings and positive attitudes
about the world of work.

Activities which emphasize developmental and preventive functions,

Services which are basically planned to provide for the individual
and group guidance needs of all pupils in the slementary school,

A system of cumulative guidence records for all pupils.
Consultation with school staff members,
An organized progrem of parent conferences.

A coordinated testing program which has been developed in cooperation
with the pupil eppraisal service,

-M-
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RATING SCALE ~ VALUE OF NON-INSTRUCTIONAL HELPING PRINCIPLES AND PRACTICES

INSTRUCTIONS:

1. Please respond on the answer shest to every item in the rating
scale, sven though some of the items may not nscessarily apply
to your grade level, Because a principle or practice is
included in this rating scale, it does not necessarily imply
it has value for pupils of ell grade levels.

2, After reading each statement, circle the number on the answer
sheet which most nearly describes the VALUE of the principle or
practice in meeting the varying needs of pupils in YOUR grade

gnd school in which you are teaching, even if you have not used
this principle or practice.

to get the visws of teachers on the value of certain non-instruce
tional helping principles and practices,

NUMBERICAL VALUE AND DESCRIPTION OF THE RATING SCALE

1 -« Little or no velue
2 = Limited velue
3 = Moderate value
4 - Substantial value

3. This is not an evaluation of teachers or schools, but an effort
; 5 =« Extensive value

|

i

Aruitoxt provided by Eic:
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PARENT RATING SCALE - VALUE OF NON-INSTRUCTIONAL HELPING PRINCIPLES AND PRACTICES,

I.

1.
2,

3,

4,

6.

8.
9.

10.

11,
12,

11,
1,
2,

3.

4,

SECURING INFCRMATION ABOUT PUPILS:
CRE

Visiting each child's home during the yesr to better understand the child,

Cathering information about family relationships, attitudas, and values
through parent interviews at aechool,

Giving tesis to the group to gst an idea of the I.Q. and expected lovel
of success in the school life of sach child, including ell new students,

Using such tocols es self-rating scales, unfiniehed sentences or storiss,

and pictures as aids in discovering goals, failures, home and school
problems of the pupil.

Using questionnaires {group acceptance rating) to find chiidren who sre
leadsrs and followers and those who are rejected or unchosen by others.

Try to find out pupil’s interest and velues by wetching and testing the child,

Finding the children with sight, hsaring or spsach problems snd help them
get necessary sid,

Finding childrenwho ars unusually shy, quiet, upset, or bullying.

Finding students who have special learning problems, and provide special
help for them,

Try to find the speoial talent of each child end provids progrems for
developing these telsnts.

Finding the child who may not graduate from high school.

Using all available information in the school record of each child in order
to understand each child better.

PROVIDING INFORMATION TO PUPILS INDIVIDUALLY AND IN GROUPS:
Talking with each new child to halp him learn ebout his new school,

Gotting pupils prepered for tie next schoal year by havina group discussions
or visits,

Discussing with the students, the differsnce bstween tests measuring
what he can learn and tests measuring whot he hag learned.

Teaching children that all honest occupations should be respected.

Using such materials end activities es pictures, storiss, songs, exhibits,
speakers, and field trips to broaden children's visws of the world of work,

Learning sbout the world of work by studying the work of persons in the
home, community, state, nation, or world (depending upon grade level).
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7.

"9
]

10,

I,
1.

2,

3.

S.

6.
7.

v,

1.

3.

4.

Holping children to relate their fres-time sctivities toward job interests
and abilities,

Discussing with a cless group their future educational interests and/or

opportunities.

Discussing with a class group their future educational or occupstional
interosts and/or opportunities.

Using such mgans ss hobby clubs, sthletic programs, frees reeding periods,

and art and music clubs to help children spend their free time wisely.
ASSISTING PUPILS AND PARENTS INDIVIDUALLY AND IN GROUPS:

Providing individual confersnces on a continuing baals,{p{ those children

presanting learning or personal adjustmente problems involving attitudes

and feslings about themselves.

Helping pupils recognize and understand their attitudes end feslings
toward veluss in bveryday life or matters concerning them,

Working on e regular scheduls with smell groups of children who ere not
attending regularly, or have behavior problems, or leerning problems.

Using games, art work, and music in classwork to help children relax,

Having meetings with parents to discuss his child's progress, including
hie personal, sociasl end emotional development,

Discuss with psrent the sffect of home and school on the child's life,

Meeting with small groups of parents on a reguler basis when they have
children with same problems and the parents wish help.

WORKING WITH OTHER SCHOOL PERSONNEL, PARENTS, AND THE COMMUNITY:
Meeting with other parents and teachers to get acquainted and to better
understand the school progrem.

Making suggestions of cutside help availsble for children whose problems
eannot be cered for by the school,

Assisting peronts to use community agencies and community resources for
remedial or developmental activities,

Working with local leaders, welfare, and community organizations interosted
in helping children and providing for their neede end praoblems,

Studying the sociasl and economic conditions of the comnunity which i{s served
by the school,

Studying the sociel values of the community ssrved by the school in regerd
to discipline, sttitudes, and perent relstionships in child care.




V. USING PRINCIPLES OF LEARNING WHICH HAVE PERSBNAL VALUE AND MEANING TO THE CHILD:

1,
2,

3

4,

6,

7,

8,
9.

10,
1,

12,

13,

14,

Being ablie as a teacher to understand differsnces in students dey to dey
behavior,

Recognizing that all children need -help in & variety of adjustment problems
in the normal course of growing up.

Helping the child leern what is involved in Pacing and solving a problem,
telling him of the resources availsble for {ts solution, end psrsuading him
to utilize these resources wisely.

broviding learning experiences in which the child feels ressonable corie
fident that he can accomplish what ia oxpscted of him,

Adjusting teaching methods and epprosches o that sppropriets attitudes,
feslings, velues, and appreciations ere learned in addition to gaining
knowledgs and skills,

Helping the child to view failure constructively through sesing what his
mistakes are, why he is meking them, and how he can aovercome the seme
difficutties in the future.

Trying to sssure sach child that he 1s sccepted by his teacher and hie
classmates.

Realizing a child's fesling of scceptance is important to his learning.

Encouraging each pupil at his own level of devslopment to share with his
teacher the task of appraising his own school work.

Provide .@ balance of relaexation and activity to meet the neads of each child.

Sharing with pupils the jobs of selecting, planning, and esvalusting learning
experisnces,

Providing satisfying emotional content by gesring learning to the interests
of children so that feelings arouse, suetain, and direct thinking.

Recovnizing that children of the same age ere at different levels of readiness
for a given learning experience.

Providing support for and faith in each child to encourage the dsvelopment of
e wholesome view of sslf.
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1  LITTLE or NO Value
2 « LIMITED valuse
7 . MODERATE walue -

4 - SUBSTANTIAL value
5 ~ EXEENSIVE valus

f. Securing information about pupils.
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11. Providing information to pupils
individually and in groups,

1.
2.
3.
a.
5.
6.
7
8.
9.

0,
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I11. Assisting pupils end parents indive
idually and in groups.

A

1o 1 2 3 4 S
24 1 2 3 4 5
' 3e 1 2 .3 4 S
4y 1 2 3 4 -
Sa 1 2 3 4 L
Be 1 2 3 4 S
Te 1 2 3 4 L

[deally the value of this principle or practics ie (CIRCLE ONLY DNE).

IV. Uorking with other school psrsonnel
parents, and the comsunity.

1. 1 2 3 4 5
2. 1 2 3 4 5
3. 1 2 3 4 5
4. 1 2 3 4 5
5. 1 2 3 4 5
6. 1 2 3 4 5

V., Using principles of lsarning which
have personal valus and meening to
the pupils,
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APPENDIX D_
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To. Elementary Teachers

From  Bugene Risnex
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THE WAY I FEEL ABOUT MYSELF

NAME

AGE BOY OR GIRL
GRADE SCHOOL
aLive

Weite hora the numbss of brothers and sisters you have who are older than
yeu ara,

Write hore tho numbcr cf brothers and sisters who are younger than you
are.

F1len Y D:ar-~ ¢ -4 Dale B, Harris

The Pannsylvania State University

For Rescarch Use Only

Revissd January, 1968
Jeanno Huco and J. felvin Witmer

Ohio University
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Here areo a sat of statements., Some of them are true of you snd so you
will circle the UES. Some ars not true of you and so you will circle NO,
Anewer every question even if soms are hard to decide. There eare no right

or wrong answers, Only you can tell us how you feel about yoursalf, so we
hope you will mark the wey you really feel inside.

1, My classmates make fun of me, YES NO
2. I am a happy person, YES NO
3. It is hard for me to meke friends. YES NO
4, I am often sad, YES NO
5. I am smart, YES NO
6. I em shy. YES NO
7. 1 gst mervous when the teacher calls on me. YES NO
B, My looks bother me. | YES NO
9. When I grow up I will bhe an important person. YES NO
10, 1 get worried when we have tests at school, YES ND
11. I am well liked by others. YES NO
12, I am well behaved in school, YES NO
13. It is usually my fault when something goes wrong. YES NO
14, 1 cause trouble to my family, YES NO
15. I am strong. YES NO
16. 1 have good ideas. YES NO
17. I am an important member of my family, YES NO
18, I like being the way I em, YES NO
19, I am good at making things with my hends, YES NO
20, I give up easily, YES NG
21, I am good in my schoolwork. YES NO
22. I do many bad things. YES NO
23, 1 can draw well. YES NO
28, 1 am good in music. YES NG
25. 1 behave badly at home. YES NO
26. 1 am slow in finishing my schoolwork. YES NO
27. I em an important member of my class, YES NO
28, 1 em nervous, YES NO
29. 1 have pretty eyes. VES NO
30, I can give a good report in front cf the cless, YES NO
31. In school I like to think about other things when I am

supposed to be doing my work. YES NO
~B6=
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32, 1 pick on my brother and sister.
33, My friends like my ideas,

34, 1 often gst into trouble.

35. I am disobedient et home.

36, Good things often happen to me.
37. I worry a lot.

38, My parents expect too much of me.

39, I usually want my own way,

40, I feel left out of things.

41. I have nice hair,

42. 1 often volunteer in school,

43, 1 have & pleasant face,

44, 1 sleep well at night,

45, I hate school,

46, 1 em gmong the last to be chosen for

47, I am sick a lot,

48, I am often mean to other people.

49, fy clacem~tes in school think I have good ideas, YES NO

50, I am unhappy. YES NO

51, I have many friends., YES N2

52, I am cheerful. YES NO

53. I am dumb about most things, YES NO
| 54, 1 am goodlooking. yes NO
i 55. I have lots of energy. YES NO
| 56, I gat into a lot of fights, YES NO
t 57. I am well liked by boys, YES NO
l 58, People pick on ma, YES NO

89, My femily is diasppointed in me. YES NO
} 60, I wish I were different. YES NO

61, When I try to make something sverything goes wrong, YES NO

62, I am picked on at home, YES NO

63. I am a leader in gemes end sports, YES NO

64, I am clumsy. YES NO

65. In games and sports 1 watch instead of play. YVES . NO

66, 1 forget what I learn, YES NO

67. 1 am easy to get along with, VES NO

68, I lose my temper easily. YES NO

69. I am well liked by girls. YES Nn

70, 1 am a good reader. YES NO

«87-
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72,
73.
74,
75.
76,
77,
78.
9.
80.

g b g b Pt 0 o = 4

would rather work alone than in a groups
disliks my brother (sister),

have s bad figure.

am often afraid.

am always dropping or breasking things,
cry easily.

am different from other people.

think bad thoughts.

can be trusted.

am a good person,




Sociometric Inventory:

1. If you could work with any persons in this clessroom, with what two psreons
would you rather work?

2. If you were to work in groups in this clesercom, what two psrsons would
you not want in the group?

3. If your teacher were ebsent from school end o student from this claseroom
were to teach ths class, who would you went it to be?
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The Ohio Survey Tests :

%)

[ . B

Student Name

Grade
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The Bhiu Survay Tests take a swall sample from a large field of I n

subject matter content and provida some mecasuce of a stucsnt®s achiocve~ B

! ment and ability. Just as a housewife tests a small portion of food l ﬂ
she is preparing to dotermine whother_of ndt.the éntire mixture is 1

students, thus the scores made by an individual may be compared to

properly seasonad, so thz testmaker selects from an entize subject ‘ .'r |
area a limited numbar of items with whirh to test a student’s per- i
formance. _
' The tests are adminictered undar the samz conditions fos all f
'1

the scores attained by the group, The Ohio Survey Tests make it .y
passihle to.explore. basic.areas. of "8  stadent's cducational growth | 3
in comparison to the group. Threg of the testc yield achievement :

scores in reading, mathematics,.dhd english expression, while the

fourth test measures verhal and mathematical ability,
]
Verbal: Indicates your ability to understand the rolationshin 1

|
1
ACADEMIC ABILITY
between words and how to use them properly,

Math: Indicates your ability to understand the relationshin
between different mathematical valuss and h~y to uss
them properly. " :
Total: Summarizes your ability to understand words and math- |
ematical concepts and indicates potential to do schonl- '
work, . _ l
ACHIEVEMENT SNRATES ‘ | _ ]
Reading: Indicates how well you have leaphed to read and under- r
stand different types of roading-.materials. I8
English S e o .
Excression: Indicates how well you epell, recognize covrock ways L
tf3_~'t_3xpress ide_as,. t‘ok use gonod. grdmnzqr, and to uce .
capital letters and ‘punctuation marks preperly, 1
Math: Indicates how u_le'll-l '.yd_il__pexjf"orm certain mathematical ﬂ L
operaticns and work preblems: o
The percentile is the score which %ells how.riell- yeu compare '
with other students in your grade who tosk the Ohio Survzy Tests,

on cne test is 33, for example, that means that you scored higher

This score tells how many students scored below you. If your score {
]

| Lhan 33 par-cent (better than 33 out of 100) of thg students in
the group with whom you .are ! ‘ing compared.
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OHIO SURVEY TESTS
STUDENT PROFILE SHEET

Percentile Form

s

1 liama Grade
] _
. Date of Test __ Morm Group
ACADEMIC ABiLITY ACHIEVEMENT
Total
Verl.al, Math Ability Reading Eng Exp Math
Percaontiles Percentiles
©2
- " HIGH R I
95 | - - — —— —_ - —
90 ABOVE
AVERAGE
ed | e R o L
75
‘ 70 = — — - —_——— e — -
60 e | == —=] | e -
PG _ AVERAGE
Y. IR R R B A A I
0 1 o - .
oo
20 1 - o
i 10 AR
AVERAGE
| 5 1. — =] = -~ - -
. / - = -
? A— - — - ——

|
l 1 R 1.CW
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