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LUGANDA BASIC COURSE

PREFACE

Luganda is a Bantu language which is spoken either as a first 0" as a second
language by a large portion of the people of Uganda. In addition, it is clo:ely i 2lated to
some of its neighbors, including Lunyoro and Runyankole. 7

The Luganda material and its authenticity have been the responsibility of Frederick
K. Kamoga of Makerere University, who also contributed the kinship chargs;  the tonal
analysis is the work of Earl W. Stevick of the Foreign Service Institute; _responsibility
for all other matters has been shared by the authors. A number of specific suggestions,
and certain supplementcry materials, were contributed by George W. R. Kalule, who had

directed a staff of teachers in use of a preliminary version ai Columbia University.
Rebecca Kiziri and Joi 1 H. Kizito assisted in originating the dialogs.

This is not a course in the usuas sense. Rather, it is a collect:on of materials
which can be useful in the interaction between teachers and learners. Although detailed

suggestions are given for using these materials, much still depends on tie initiative and
judgment of the individuals involved in each class. A companion volume, the l.ugunda
Pretraining Progrom, should be used in conjunction with the first twenty.lessons.

The authors are indebted to thei predecessors in the study and description of
Luganda: J. D. Chesswas; Mrs. E. O. Ashton, E. M. K. Mulira, E. G. V. Ndawula; A. N.

Tucker; D.T. Cole; AE .Meeussen. Many of the grammatical notes in this book consist

of references to appropriate parts of Ashton et al., A Luganda Grammer, and Chesswas,
The Essentials of Luganda. '

This work was undertuke: at the suggestion of Allan M. Kulakow of the Peace
Corps, and has taken account of tie special needs of that agency. Peuce Corps financial
support is gratefully acknowledged. Tapes to accompany bott volumes were produced in
the language laboratory of the Foreign Service Institute under the direction of Gary
Alley. Recording technicians were Arthur Young and Jose Ramirez. Typing was by Mrs.
Irma C. Ponce. Final editing was by Earl W. Stevick.

inco € il

James R. Frith, Dean
School of Language Studies
Foreign Service Institute
" Department of State

;‘\\':‘\\




LUGANDA BASIC COURSE

TABLE OF CONTENTS

/. A Synopsis of the Use of Pitch and Duration in Luganda wviii
f | LESSON 1: 'What's your name?' ......ceeeeeeccocesos 2
| LESSON 2: 'What's his name?' .......eeeeeeeeeeenss 5
LESSON 3: 'Where are you from?' Present indicative
affirmative ...... 0000ttt iiciecrcnnns 7 |
LESSON 4: 'I don't know.' ......ciiiiiiiiiiiianane. 10 |
LESSON H: 'Yes, no, isn't.' ..iiieeeeeeceescannens 12
LESSON 6: [Wangi?] .uvieeeeeeeeeecoecocecocnnnnonns 14

LESSON 7: 'Do you understand?' .....cceeeeeececeess 15
LESSON 8: 'Is that s0?' ...ieiiieireeeeneecenecnnns 17
) LESSON 9: Present indicative negative .....ccc0e0 19
LESSON 10: 'i8 &' ..iuiviiirienrnnestecoscennecneees 21
LESSON 11: 'What part of Uganda is it in?' ........ 26
| ' LESSON 12: Talking about places in Uganda ......... 29
LESSON 13: " " " " " ciesesess 34
LESSON 14: Morning greeting .....eeeseecececesccess 39

LESSON 15: Midday or evening greeting ......eeeeeee 40
LESSON 16: Continuation of the greeting sequence .. 41

LESSON 17: Equational sentences for first, second
and third person, singular ......c ... 43

LESSON 19: Questions and answers with the verb
[—b.e_era] ¥ © 6 © 06 06 06 06 06 0 © 0 0 0 & 0 06 0 06 0 0 0 C ¢ O O 0 0 O 47

, I-"ESSON20: orall test ® ¢ © » © © 0 0 0 © 0 © 0 © 0 0 0 O 0 0 00 O 0 0 0 0 v o 49
R LESSON 21: 'Where do you live?' ..ivieeeeececsccees 50

LESSON 22: Dialog l: Getting acquainted. Personal
POSSESS1VeS.teeeeeoeccncncns 54

i LESSON 18: Personal pronouns, plural .........c.... L5
i
i
|

5 f LESSON 23: A series of everyday activities ........ 57
LESSON 24: More everyday activities ......eeeeecese 60

B LESSON 25: Dialog 2: Getting acquainted. Titles of
‘ address ® & © 0 ') © & 06 06 © 06 &6 0 o 0 0 0 0 0 ¢ 62

LESSON 26: Hours of the day....ceeeeeeeececeeaenses 66

I3

iv




LUGANDA BASIC COURSE

LESSON 27: Present indicative negative with the

| verbs oOf Lessons 22=23. . ceeeeescscnsons 68
: LESSON 28: Dialog 3: Getting acquainted. Adjective
| as nucleus of sentence...... 73

LESSON 29: Times of day connected with appropriate
activitieS............................. 76

LESSON 30: Minutes after the hour......ceeeeceeesens 78

LESSON 31: Dialog 4: Getting acquainted. Ordinal
numerals..................... 80

LESSON 32: 'What is this?'...veeeeeesesescsccencocns 84
j LESSON 33: Perfective indicative affirmative........ 86

LESSON 34: Dialog 5: Getting acquainted. Perfective
indicative negative......... 89

' LESSON 35: 'To have', affirmative and negative...... o7
! LESSON 36: 'There is'....cceecececscscescsesecsssseseas 100

; LESSON 37 Dialog 6: Getting acquainted. Concord of

, numerals with nouns......... 102
f

i

LESSON 38: Text l: Cities of Uganda: Kampala [Nga]
'such aS'..................... 105

i LESSON 39: Classroom activitieS....ceeceeeeeeeessess 110
|
|

LESSON 40: Parts of the day..ccceeeececcccscscseseass 113

LESSON 41: Dialog 7: Getting acquainted. [Ne] 'and,
With'....................... 116

LESSON 42: Text 2: Cities of Uganda: Masindi...... 120
LESSON 43: Near past indicative affirmative......... 124

wavel format................‘...........
LESSON 44 Near past indicative negative........ec..

LESSON 45: Dialog 8: Getting acquainted. Interroga-
tive [kiZ? ] after nouns......

LESSON 46: Text 3: Cities of Uganda: Mbarara......

{

§ LESSON 47: Dropping the initial vowel in the negative
:

§
[
; How to use lessons written in the 'micro-
!
|
|

LESSON 48: Far past indicative affirmative..........

LESSON 49: Dialog 9: Getting acquainted..........oc..
LESSON 50: Text 4: Cities of Uganda: Soroti.......
LESSON 5l1: Far past indicative negative.............
LESSON F2: New vocabulary...ceceeeececcccsccccscccccssos

\'4




. w—m-

LUGANDA BASIC COURSE

LESSON

LESSON

LESSON
LESSON
LESSON
LESSON
LESSON
LESSON
LESSON

LESSON
LESSON
LESSON
LESSON

LESSON
LESSON
LESSON
LESSON
LESSON
LESSON
LESSON
LESSON
LESSON

LESSON
LESSON

LESSON

LESSON

LESSON

54 ;

'fs the master at home?'.....
Presentative forms. ...cee..

Cities of Uganda: Mbale.
Present relative affirmative..

Dialog 10:
Text b:

Object infixes with the present tense....
ImperativesS.. . cccceeeescsccsssssccccsnsss
Dialog 1l1l:
Text 6:

Subjunctives................D............‘

'Ts the master at home?'.....

Cities of Uganda: Jjinja.......

Subjunctives with object infix....cce00..

Dialog 12: 'Is the mistress at home?'...

Compound tenseS...cceeoecoe

Text 7: Cities of Uganda: Fort Portal...
Near future indicative affirmative.......
Near future with object infixXxeS....eeees.

Dialog 13:

Leaving a message. Negative
imperativeS................

Text 8:

Near future indicative negative..........

Cities of Uganda: Masaka.......

General future..........".........‘..Q...

Dialog 1l4: Greetings after - long absence.

Text 9: Cities of Uganda:

General future indicative negative.......

Mityana......

The suffix [-nga] witn near future.......

Dialog 15: 'Fish or meat?' 'Let's'......
Text 10: Eating schedules in Buganda.

Narrative construction with

1 T3

Future imperative...............3........

Future imperative negative ('thou shalt
never').......................-’9........

Dialog 16: 'what a pretty place!' Object

relative 1ocative. e 6 &6 o &6 &6 & & o

Text 11: The difference between [enva]
and [emmere]; the passive

extension'...............Q...

Subjuntive negative construction with
[-1ema]..........e-......ﬂ.‘.l.......i...

vi

161

165
168
171
174
177
182
184

187
191
193
197

201

204
206
209
213
216
221
224
226

229
234
237

242

248

252




LUGANDA BASIC COURSE

LESSON 80: Subject copula ('emphatic pronoun')..... 255

LESSON 81: Dialog 17: 'What is there to eat?' ....
Quoted speech with [-til]..

Two verbs joined by [ngal. 259
LESSON 82: Text 12: Eating schedules again........ 263
LESSON 83: Adjectives ...cveeecersccsccccsccssccsnnsse 266
LESSON 84: Negative relative......ceeeeeecesccccsss 268

LESSON 85: Dialog 18: 'What shall we eat?'
Causative stems. Object

COPUlA.cceececosasoocascoscse 271
! LLESSON 86: Text 13: Eating schedules again. The
not-yet tense.....ccccveeeeee 277
LESSON 87: The TU ClaSS..c.cceeecccscccsassasssosssass 283
LESSON 88: 'Hav': never!l....c.cceeeeecssssccccccnss 286
LESSON 89: Dialog 19: 'Let's eat.'......cceeeennnn 289
LESSON 90: Text 1l4: Travel between Kampala and
Entebke...ccceeecscsccsscncocsne 202
LESSON 91: The verb [-were] 'amount to'...... ceeees 297
LESSON 92: Duration of time....cecececescccccanscns . 300
LESSON 93: Dialog 20: 'Do you eat matooke?'
Compound adjectives....... 304
LESSON 94: Text 15: Travel between Entebbe and |
| Kampala,...... teceesseenanns 308
F mmlxg Kin‘hip Chart’. 2 8 6 6 9 0600 0 0 0 0 0.509% 0 0 0 0 0 0 0 0 0 0 o0 312
GLOSSARY . ..uetseseesessnsssssesossans Ceeesesessaassoane 327

|
} vii
|




I s 1o o s e S P 5o

PP ———

LUGANDA BASIC COURSE

A Synopsis of The Use of Pitch and Duration in Luganda
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0. Introduction

l. A non-native speaker of Luganda will find that his Luganda
is much more intelligible if he learns to handle pitch and
length as integral parts of the language. 'Pitch' refers io
height on a musical scale, and 'le..gth' to duration in time.
The surface units of duration are consonants and vowels, either
of which may be single (short) or double (long). The surface
units of pitch are three tones: high, low and drop. Learning
to produce these units is relatively simple. What is not
simple in this particular language is remembering when to use
which tone. The purpose of this Synopsis is to pull together
into one rontinuous whole all of the information that we have
about pitch and duration. References back to the Synopsis are
made at appropriate points throughout the Lessons themselves.

2. a2 way to describe the use of pitch and duration in Luganda
would be to record the patterns used with each form of each verb
and each noun, and with each sequence of two or more words, and
then classify these patterns without attempting to state how
they are related to one another. This kind of summary has in
fact been done elsewhere, but the results have still been too i
complex to b2 of much immeliate help to the ordinary learner. ’
j Our approach in this Synopsis will be to concantrate on the
regularities that lie beneath the enormous compiexity of the
surface patterns.

l. Surface units

3. The basic unit of length will be called a 'mora'. A single
consonant has no moras; a double consonant has one, A single
vowel has one mora, and a double vowel has two. Single and
double vow=ls 2nd consonants may be illustrated quite simply:
[okut&- ] "te i=. go' vs. [OkGttad] 'tc kill'; [dkGlim&] 'to
cultivate' vs. [®kGliima] "to spy'.?

s o

4. only two of the tones occur in all positions in the word.
These are high level [”] and low level [~ ]J: [&ava'] 'he comes
from' vs. [bava‘*] 'they come from'. The third tone occurs

only at the end of ¢ word. It has two variants, Fall [“]

occurs at the end of a phrase with declarative intonation [aly8’ ]

11t is suggested that the reader, at first reading of this
Synopsis, ignore the underlining, accent marks, and all
other symbols until their meanings have been explained.

ix
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2.1
2.1.1

'he eats'. Downsteg ['] occurs after certain types of
boundary: [b&b&°' bakGfigiléd Ppaiba] 'they harvest cotton',

the pitches of which are:
<= 2
[T = — -~ o]

Underlying units

5. One can predict the pitches and duraticns of any Luganda
sentence if cne has four kinds of information about it: (a)
the vowels and consonants in each of the smallest meaningful
parts of each word, (b) whether each mora (length-unit) is
'marked' or not; Xc the grammatical constructions within
the sentence, and (d) whether each pause is at the end of a
statement, or at the end of a yes-no question, or at the end
of some other kind of question, or is somewhere other than
at the end of the sentence. As one moves from this informa-
tion to the actual tones themselves, it is useful to think
in terms of some intermediate units, called 'word boundary'
(par. 11-17), five 'junctures' (par. 34-9) and three 'tone
rules' (par. 45-7).

Duration

Units of duration

6. When a Luganda speaker pronounces a word a bit at a
time, the breaks come after vowels: [bafuiba] 'they took'
is [ba fu mba], and not *[ba fum ba]. Similarly, [dkG§ja]
"to come' i=s [0 ku jja] and not *[o kuj jal; [okGliima]
'to spy' is [o ku 1lii ma] and not *[o ku 1li i mal. What
we have represented by open space in these examples nay
appropriately be called 'natural syllaboid breaks'. These
'syllaboid breaks' do not coincide with what we may call
'anralytical syllable boundaries'. These are drawn in such
a way that a nasal is separated from a consonant that
follows it: [h.bw8f]] 'it is a dog', [2m. w8 ] 'dog’,
[b4.fuim.ba] 'they cook'. Similarly, a double consonant
is split in half: [® kG j&° ] 'to come'. Either type
of consonant contributes one mora to the (analytical§
svllable of which it is a part: fthey cook' is pronounced
bafuumba ].

21n this tonetic notation, [¢] stands for a voiceless
long consonant, and [*] for a voiced long consonant,

—— e
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T. A combination of any consonant plus [w] or [y] usually
contributes an extra mora to the syllable of which it is &
part: the third syllable of [® ki 1wa 14] has two moras.
Phonetically, it is [lwaa],

8. Every word ends with a vowel. If the following word
begins with a vowel or a syllabic nasal, then the result--
even across word boundary--is a long vowel. If the syllabic
that begins the second word is a vowel, then the resulting
long vowel has the quality of the second: [atéma] 'he cuts'
plus [dmutl’ ]3'tree' is [atémdomutl® ].

9. In this Synopsis, we adopt the convention that where a
long vowel is written single because it is lengthened by an
adjoining consonant, then any tone mark that pertains to a
mora that has been so added, is written with the consonant
that is responsible. Thus, what is phonetically [eddw&aliro]
'hospital' we will write [eddwaliroc], and what is phonetically
[agéénze ] 'he has gone' we will write [agéfize].

10. There are two rules which limit the length of syllables.
One is that no syllable may have more than two moras. Thus
in [&ggwafigd] 'tribe' the analytical syllable [gwang should
have one mora from [a], one from [gw] and cne from [n]; in
fact it has only two. A corcllary of thilis rule is that a
vowel before a double consonant is always short.

11. The other rule is that a syllable immediately before
word boundary (or at the end of a_phrase) is pronounced
with only one mora: in [as®my&' ]3 'he has read', the last
syllable of the isolated word is short. Before an enclitic,
however, it receives the expected two moras: [asomyeeko]
'he has read a little' (29').

12, There is apparently also a one-mora limit on word-initial
syllables that begin with vowels, although the evidence for

this is not so clear. One factor which nelps to make analysis '
difficult at this point is the fact that even a single initial
vowel is phonetically rather long--so iong, in fact, that some
people have been led to consider them tentatively to be double.

3The faised dot in this notation stands for a mora which
; is not written in the standard orthograrhy.

xi
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2.2
2.2.1

Locating word boundaries

13. 1In general, word division in the official sp:21lling
system of Luganda reflects the phonological unit of 'word
boundary' fairly well. 1In a few cases, however, data on
vowel length show that no word boundary exists even though
the orthography writes one. The following is a list of
these cases:

14. (1) After the subject copula (par. 42), which consists
of a concordial element plus [a]: what is spelled [abaana
be basomesa] 'the children are the ones who teach' is
pronounced [ab&ana/bd2basémésa].

15. (2) After certain words and before personal possessives:
what is written [enva zaffe] 'our relish' is pronounced
[2nva4za¥fé]. (The way in which the dissimilation rule
applies in this example provides tonal corroboration for
this interpretation of personal possessive phrases.)

16 (3) After the same words and before certain interrogative
particles, which are in fact enclitics: what is spelled [ova
wa? ] 'where are you (coming) from?' is pronounced [evaawa ];
what is spelled [obukiika ki?] 'which side?' is pronounced
[obukifkda+ki? ].

17. (4) After certain words and before the locative
enclitics: [MbabGuzd:] 'T have greeted them', [fbabGGz&E-kS ].
(Also, after connectives, as in par. 142).

Pitch

Units of pitch

‘18. Except for verb stems and a few noun stems, each word-
component in Luganda has a constant underlying form as far

as tone is concerned. In these underlying forms, each mora
is either 'marked' or 'unmarked'. The details of locating

marked syllables are discussed in par. 22-33,

19. In the tonal economy of Luganda, each vowel or consonant
of an utterance is related to its neighbors by means of a

' juncture'. There are five of these junctures. ' ITmmediate’
juncture, which occurs only within words, is usually symbol-
ized simply by writing letters adjacent to one another, but
the explicit symbol ( . ] will be used where needed. The
junctures symbolized [-] and [+] occur usually between words
but sometimes within them. The junctures [/] and [#] are
found only between words.

xii
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2.2.2
2.2.2.1

20. The locations of the five junctures are predictable
entirely in terms of the grammatical constructions
involved. Occasionally, a juncture difference is the
only difference between two constructions, For details
about the junctures, see par. 34-9,

21, After the marked moras have been located and the

junctures have been written, the surface tones may be
arrived at by application of three 'tone rules': the
'unmarked sequence rule' (USR), the 'marked sequence
rule', and the 'dissimilation rule' (DR). See par. 45-T7.

Locating the units of pitch

Locating the marked moras in nouns

22, The marked moras in most nouns may be located simply
by looking at the dictionary entry. Except in a very
short list,of nouns, prefixes are unmarked. The stem
[.lg_:aliro]4 'hospital' always has its first mora marked;
the same is true of the stem [.buga] as in [ekibuga ]
'"town', or [embuga] 'place where chief lives'. The stem
of [entamu’ ] 'pot' is marked on its next to last mora.
The stems of [ekizannyiro] 'playing field' and [abantu]
'people' are never marked. (The foregoing part of this
paragraph does not take account of the systematic changes
in marking which accompany personal possessives.)

23. A few nouns are marked always on the third mora, so
that the mark shifts according tﬂ the presence or absence
of an initial vowel: [Abagahd4]+ 'Baganda', but [Bagéhda]
'they are Baganda'. These nouns are followed in the glossary
by the symbol (3!)

24, The changes in marking of noun stems under the
influence of personal possessives are approximately
as follows:

(1) Nouns that under other circumstances are
unmarked come to be marked beginning with the third
mora and continuing to the end of the word. It is
important to note here that every noun has at least

n

What is written [lwa] is realized phonetically as [1lwéa];
similarly what is written [ganda] is realized phonetically
as [g4&nda]. A mark on the second mora means that both
moras have high tone; Luganda does not have rising tone
*[344] on either short or long syllables,

xiii
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2.2.2.2

three moras, since the so-called monosyllabic stems all
have two moras, and the prefix is one mora. It is also
necessary to count initial [e] plus a nasal before a
consonant as a single mora: [&nvib’'] and [hAvubi' ] both
have four moras. Examples of marking changes for unmarked
nouns with personal possessives are: [ekitabo] 'book'
becomes [ekitabo.]; [kitabo] 'book, it is a book' hecomes
[kitabo. ]; [ekizannyiro] 'playing field' becomes
[ekizannyiro.]; with a monosyllabic stem, [enva® ]

'relish" becomes [enva’'. ].

25, Nouns that normally have a mark on one or more
syllables must be subdivided into those whose last
syllable is normally marked, and those whose last
syllable is not.

(2) Marked nouns that ncrmally have a mark on the
last syllable come to have a mark on the very first of
the normally marked moras, and on the very last mora of
the word, and not elsewhere: [ekkomera®'] 'prison' becomes
[ekkomera® ]: [&nsf’+kif] 'what country?’ but [2nsifyd]
'vour country'.

26. (3) A marked noun that does not normally have a mark

on its last syllable is unaffected by personal possessives:
[abaana] 'children', [ekikompe] 'cup', [obugagga] 'wealth’',
[amapeesa] 'buttons' and [akatimba] 'net' are illustrations
of this.

Locating the marked moras in verbs

27. Locating the marked moras in nouns is then fairly
simple. Locating the marked moras in verbs is less
simple, but no less systematic. The prefixial elements
are easy to state. Those that are normally marked are:
diphonic subject prefixes; all object prefixes in the
infinitive and in near and far past tenses; the tense
prefixes [a] (near past), [naa] (near future), [1i]
(general future), [kya] 'still', [ta] (negative relative).
The tense prefix [a] of the far past and the negative [te]
require a mark on the syllable that follows them. The
prefixial elements that are normally unmarked are: mono-
phonic subject prefixes; object prefixes in most tenses;
the tense prefixes [nna] 'not yet', [aaka] 'just'. The
prefix [andi] 'might' has not been studied sufficiently
to establish its underlying tonal characteristics. The
suffixial element {nga], for regular or habitual action,
is unmarked.
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28. The location of marked moras in stems is much more
complicated, First of all, it is necessary to know that
all verbs fall into one of two classes, the 'marked'
clasds and the 'unmarked' class. In the glossaries of
this course, members of the marked class have the first
mora of the stem in the infinitive underlined.

There are six possible stem tone 'patterns':

(1) Pattern FF?, The first two moras of the stem
of a verb of the 'marked' class are marked; all others
are unmarked. Examples from the marked class are [asithlé]
'he departs' and [aly&'] 'he eats'. From the unmarked class
are [agéfidd] 'he goes’ and [av4a'] 'he comes from'.

29. (2) pattern FM. The first mora (noct syllable) of
the stem is in its basic state--marked for verbs of the
marked class and unmarked for verbs of the unmarked class,
All remaining moras of the stem are marked. Examples from
the marked class are [atfiise@’ ] 'he has arrived', [aliadde]
'he has eaten'. From the unmarked class are [hgéfizd® |

'he has gone' and [avGd4de] 'he has left from'.

30, (3) Pattern MM. This is like FM, except that verbs
of the unmarked class are treated as though they belonged
to the marked class. In the marked class are [b&&tuiki]
'they arrived' and [b&4lya’ ] 'they ate'. 1In the unmarked
class are [badgehda] 'they went' and [b&aava‘ ] 'they left
from' ,

31 (4) Pattern FX. The first mora has its basic state.
For stems of the marked class, the very last mora is also
marked, For verbs of the unmarked class, all of the moras
except the first are marked. 1In this respect, for unmarked
verbs, FX is exactly like FM. Examples from the marked
class are: [ab4lya‘’] 'those who eat', [ab4laba] 'those

who see', [ab41&ét8] 'those who bring?, [abawGlirizabGlirizg ]
'those who keep listening'. In the unmarked class are
[ab&s§’ ] 'those who grind', [3b4sémi] 'those who read'.

A further peculiarity of FX is that a stem of the
unmarked class, in the affirmative relative, if it has
an object prefix, and if the subject prefix is monophonic,
has the tone pattern MM: [églfﬁﬁ%E]m'he who cooks it',
NB [ya], in near past, consists of monophonic [y] plus
the tense prefix, The combination counts as diphonic
for the purposes of FX.

5In these two-letter symbols, F stands for 'fundamental',
M for 'marked' and X for 'complex'.
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2.2.3

32, (5) Pattern MX. This pattern is like FX except
that verbs of the unmarked class are treated as though
they belonged to the marked class: [t2bdgéfizé’ ] 'they
haven't gone' is of the unmarked class. Compare
[t2batGGsé&’ ] 'they haven't arrived'.

(6) Pattern .M. In this pattern, the final syllable
is marked. All other components of the word, including
roots of the marked class, and diphonic subject prefixes,
are unmarked: [aghl&] 'let him buy'; [Dbatahdiké] 'let
them begin'.

4

23. Marking of verbal enclitics. The locative enclitics
(ko, mo, yo| are all marked. As the term 'enclitic'
implies, they are not preceded by word boundary, so that
the moras written [+ ] in our notation are realized as
vowels. They are however preceded by junctures: [+]

after negative verbs and after infinitives and imperatives,
and [-] in all other instances: [dkikéma+wd] 'to come back',
[b&ké6m&a-wd ] 'they come back’, [tébékbma+w§g "they don't come
back'. Note the minimal contrast between [+] and [~] in:
[Mp&4-y8] 'L give' and [hp&d+y8] 'give me', The stem is
monosyllabic [pa®], with the extra mora being realized in
the absence ot word boundary.

Locating the junctures

34, 9The five kinds of juncture are distributed according
to the following (incomplete) lists of environments:

(1) Immediate juncture [.] is found between consecu-
tive phonemes of a single orthographic word, unless [+] or
[-] is specified by one of the rules given below. As
noted above (par. 15), immediate juncture also occurs

between a noun and a personal possessive.

35. (2) Hyphen juncture [~] is found either within
words or between them., Within words it is found in

some stems, many or perhaps all of which are borrowed
from other languages: [A-mér2ka] 'America', [2nni-méawa]
'lemon' (Port, limdo), [Omusfi-r&amu] 'Muslim’.

Some Bantu words that could be interpreted as having
internal [-]are [mbgé-b4‘' ] 'driver' and [musi-k&° ] 'heir',

These can also be interpreted as respectively Tmiagébé " ]
and [musik&" ].
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Hyphen juncture is found after the tense prefix [1i]
(general future) when the verb stem is of the unmarked class.
Hyphen juncture is also found between finite affirmative
verbs and the locative enclitics: [ky® kisédra + abahta +
kyé bétéﬁdfkiré—mﬂ...] 'that is the period in which people
begin',

Hyphen juncture is found between words except where
some other juncture is specified.

36, Plus juncture, like hyphen juncture, is found either
with or without simultaneous word boundary. In absence of
word boundary it is found between negative verbs and locative
enclitics, and between infinitives or imperatives and locative
enclitics: [t2bdkdma+wd] 'they don't come back', [dkUkéma+ws ]
'to come back', [mp2a+yd] 'give me!’

Plus juncture is also found after the proclltlc [nga ]
'11ke, as': what is written [ng'olidde] 'how you've eaten!’
is pronounced [ng&H+dlidde]. The same particle may be used
with nouns: [nqa+sﬁkéallj 'like sugar'.

37. The principal circumstances under which plus juncture
is found together with word boundary are:

(1) When the second word in a construction has an
initial vowel:
a) Between a verb and a noun object:
[b&fuibs + émmér2] 'they are cooking emmere',

b) Between verb and infinitive:
[bavagéla + 6kGlyia‘] 'they want to eat'

c) Between noun and adjective:
[amalwalird + &m&kGlu] 'large hospitals'

(2) after negative verbs:

[téb41lind + mirimG + mifigl] 'they don't have many
jobs' ;

[teb4lind + mlti® + mifigl] 'they don't have many
trees',

(3) Between a noun and a relative verb: [akafta +
ébésiﬁgé + ®bfiigl ] 'most people' ('people who excel in
nunber!); [éblbﬁga + ¥bisifigd + dbGAigl] 'most towns';
[tebifa + kit bhhthG + basinga + bungi ] 'they don't concern
most of the people'.
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(4) 1In the object relative construction:

[@mmér2 + gy2 balyd’ ] 'the food that they
eat'.

[@bijafija4lsé + byé basgGzé' 1 'the beans that they
bought'.

(5) When a locative phrase with [ku] or [mu] follows
a noun: [ab4fitG + mG kiblGga] 'people in the town'
[8blbGigd + mi nsi'] 'towns in the country'

(6) In appositive constructions:
[mb k{216 + M&sifdi] 'in the village of Masindi';
[md k1bGgd + Kampald] 'in the city of Kampala'.
(7) Between a noun and the associative [na], 1f the
noun itself is unmarked:

[2bij4ij4416 + n'é&-binybdbwa] 'the beans and the
peanuts'

but [&blnyédbwa / n'é-bl1jafija4ld] 'the peanuts and
the beans'.
~ (8) Between a noun and a demonstrative of the [1i]
Series: [@blbaga + biri] 'those towns'
[ab&afitG + b&li] 'those people'

38, Bar and double cross junctures are found only at word
boundaries. The principal circumstances under which bar
juncture is found are:

(1) Between the main verb (or copula, or self-standing
noun) of a sentence and anything that directly precedes it.
!a) What precedes the verb or verb-substitute
may be the subject of the sentence:

[abanth / b&lya‘® + &mmére] 'the people eat
emmere' .

(b) It may be some other word:
[dluvahnytmd / balyd' + &mmére]
'afterward, they eat emmere'.
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(¢) It may be a more complex expression:
[ngd ayagala / 2b1jahjaald / ablgala]
'when he wants beans, he buys them'

[abahth / mb bYA1d / bakd1a + emirimG ]

'the reople in the villages work'

Note that interword [+] after [ayagala] and [abantu] in
these expressions (as predicted by par. 37 (1a) and 37
55), above) is replaced by [/]. This is not true for

3% AN [abafta + mb bgalé # sbyd / bakd1A + Emirimd]
'the people in those villages work'

(2) Between a noun and the associative [na] if the

noun itself is marked. For an example, see par. 37-(7),
above,

(3) Between a noun and a cardinal numeral or the
adjective [ngi] 'many', if the adjective lacks an initial
vowel, and if any preceding verb is affirmative:

[b4lind + 2mirimd / mifigl ]
'they have many jobs'
[t2b4lind + mirimd + mifigl] '
'they do not have many jobs'
[énkGba / tnyifigi] ‘'much rain’
[abahtdt / basiti] 'three people’
(4) After [buli] 'each':
[ball / lungdkd] 'each, every day’

39. The principal circumstances under which double cross
juncture is found are:

(1) At the end of a phrase with declarative [.1]
intonation:

[badlya° + 2nva'#] 'they eat relish'

[andagGla + éntami’#] 'he will buy a pot'

[bégéfidd wafidegdys #] 'they are going to
Wandegeya'.

When it occurs together with terminal intonation, it will
not ordinarily be written.
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(2) Between a noun and a demonstrative of the [.no]
series or the [.0] series:

[ab&fitG # band] 'these people’
[abahtG # 2abd] 'the aforesaid people’

(3) Between a noun and [.onna'] 'all':
[ab4fith # bdhnd’ ] 'all people’

(4) Between a noun and [.kka'] 'alone':
[>mGAtG # y2Rk&' ] 'the person alone'

(5) Before [nga] 'when, if, as':

[basnytmya # ngad béalya' ] 'they talked as they

ate'
or [b4b4ddé # Talya'] 'they were eating’

(6) Before [nti] 'that':
[agamba # htl... ] 'he says that...'

5.2.4 mTonal behavior of certain particles

40, 1In the light of the foregoing discussion, it is
possible to characterize the tonal behavior of some of

the most important particles.

The connective [ ( )a'—].6 This particle is written
[( )a] followed by word space in the standard orthography.
When the noun that follows it has no initial vowel, the
connective is unmarked, and is followed by [-] but not by
word boundary: what is written [ntamu ya mulenzi] ‘it is
the boy's pot' is pronounced [hAtamd’ yvaa-mhilénzi].

When the noun that follows the connective has aninitial

vowel, then the vowel of the connective ir assimilated
to the quality of the initial vowel of the noun. The second
mora of the resulting syllable is marked. The [-] stands
immediately before the stem: what is written [ ekkengele
y'omulenzi] 'the boy's bell' is pronounced [2kkengélé y66-
mléhzi]. Compare %éntamj_ﬁ_' y66-mikazl] 'the woman' s pot",

41. The associative has two forms. If the noun that follows

is has no initial vowel, then the associative is [na-]:
[na-miléfizi] 'and the boy'; [na-mbwd'] 'and the dog'.

6Here, ( ) stands for a required concordial prefix.
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When the noun that follows the associative has an
initial vowel, then the vowel of the associative is
assimilated to the quality of the initial vowel of the
noun. The second mora of the resulting syllable is marked,
exactly as for the connective. The [~] again stands 1m-
mediately before the stem: what is written [emmeeza n'entebe ]
'the table and the chairs' is pronounced [emmééz& / néhn-téb2].

42. The subject copula [{( )ev], since it takes the place of
the main verb, is preceded by [/] (see par. 38(1) ). The
sdﬁjcct prefix of a relative verb that follows it is marked
if it is dlphonlc but unmarked if it is monophonic: what
is written [y' atusomesa] 'is the one who teaches us' is
pronounced [yaatﬁsémésa], and the monophonic subject preflx
[al is unmarked; in [b22bisémi] 'are the ones who study',
the diphonic subject prefix [ba] is marked.

43, The object copula [( )e], since it takes the place of
the main verb, i3 also preceded by [/]. It is followed by
word boundary. The subject prefix of the relative verb
that follows it is always unmarked, regardless of whether
it is monophonic or diphonic- what is writtzn [y'asomesa]
'is the one whom he teaches' is pronounced [yaasdmésal]:
compare, with diphonic subject prefix [ba], [gye bafﬁﬁba] |
is what they a:'2 cooking'.

44, The object relative, unlike the copulas, does not take
the place of the main v<rb of the usentence. Accordingly,
it is preceded not by [/], but by [+]. It is followed by
word boundary, and the subject prefix of the relative verdb
that follows it is marked, whether it is monophonic or
diphonic: [2nsimbl + zé ﬁjégéla] 'the money that I want-
[2mméz2 + gy? bafGfiba ] 'the food that they are cooking':
[am&t56ké + gé bafGfba] 'the bananas that they are codklng

Writing the tones

45, onece the marked moras, the word boundaries and the
junctures are known, tones may be written by following
three 'tone rules'. These rules are:

(1) The 'unmarked sequence rule' (USR).

In order for USR ta operate, there must be a series
of two or more unmarked moras in different syllables,
uninterrupted by word boundary or by [~ + / #], and these
syllables must be at the end of a word, and the juncture that
follows must be [- + #]. Or the first of the two or more
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syllables may be a marked syllable that has already been
lowered by the dissimilation rule (par. 46). After the
operation of the rule, the first of these moras has low
tone, and the rest have high tone: [abafitG], [2kitédbd],
[k1t4bs ], [amalwalird].

The unmarked sequence rule, once set into operation
as described in the preceding paragraph, extends across
[- +] and up to [#], as long as the sequence of unmarked
moras remains unbroken: [2ydg4lid + 6kGlim& + &m&tb66ké ]
'he wants to cultivate bananas'; [3y&g&ld + 6kGlimd +
mGwdégd ] 'he wants to cultivate cassava'; [aydgdld + Skalya’
+ muwdgd ] 'he wiirt to eat cassava'; [amat6oké # agbd #
gdhnd’ ] 'all those bananas'.

46, (2) The 'dissimilation rule' (DR).

In order for DR to operate, there must be two or more
marked moras with no intervening unmarked mora. DR has
two slightly different forms.

(a) The first form of DR operates between words (i.e.
in the presence of word boundary). If two marked
moras are separated by [+ / #] and word boundary,
then the second is noticeably lower in pitch than

the first, The second still has high, and not low
tone, however: [t(b&a ' # tlhgehda... ] f'”"‘___.- 1:

[b4lins baltgl’/ mihgl] [~~~ ~—"_ ] 'they have
many yams'; |t2balind + baltgh' + mifigl] [~ - --—_]

'they don't have many yans',

(b) If two or more consecutive moras occur within a
word, then the first has high tone and all the rest
have low tone, except that before [#], the last of
three or more consecutive marked moras is high:
[Wwafiddgavd #] (a place); [béatahdlsé'#] 'they have
bequn'; [batdhdlsa’+ okiukéla] 'they have begun to
work'; [2bbangs#] 'period of time'; [bbéhga +
ygwéfivi] 'a long time'.

The surface vagaries of the personal possessives

(par. 24-26) are seen to be completely regular in the
light of DR if no word boundary is written between noun

and possessive,

47. (3) The ‘marked sequence rule' (MSR).

The marked sequence rule operates when two marked moras
are separated from one another either by one or more unmarked
moras, or by [~]. The result of the rule is that both of the
marked moras, plus all of the intervening moras, have high
tone, MSR operates after DR. Examples are [dmusérikala ]
'policeman'; [A-mér2kad] 'America'; [amakéméra‘ | 'prisons';
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2.2.6

[abami’ ] 'one' (Class 2 concord); [bédlimyé&’] 'they have
cultivated' (cf. [2Alilmy&°] 'he...'); [tGgehdd mG 1GgGGAES6 ]
'we are going into the street'.

Terminal intonation contours

48, At the end of each pause group, the tones are subject
to certain modifications, which we shall call 'intonation
contours'. There are at least four different intonation
contours, symbolized by [, . ? 7].

(1) 'pPeriod', or 'full stop' intonation [.] is found
at the end of statements, and also at the end of cited
forms. It is with this intonation that the falling variant
[N] of the drop tone is found with final marked syllables
that are preceded by unmarked moras (par.l).

(2) 'Comma' intonation [,] is found at the end of
(at least some) pause groups that are not at the end of a
sentence. It is characterized by an upglide of the pitch
of the last syllable or two.

(3) 'Yes-no question' intonation [?] is found at the
end of yes-no questions. If the last word has a high tone,
then this intonation is realized as rise in pitch followed
by fall in pitch, beginning with the last marked syllable,
If the last marked mora happens to be in the final syllable,
then this rise-fallis very rapid, but it is all there. If
the final word has no marked moras, then the final syllable
is extremely low in pitch.

(4) 'other-question' intonation [?] is found at the
end of questions that cannot be answered by yes or no. 1In
these questions, a final marked syllable which with [. ]
intonation would have [~] is pronounced with high level
pitch, phonetically identical with [~ ]: [®kéla-ki] [— ™~ 7]
'what are you doing?'

Little attention has been paid in this Synopsis to
intonational matters. Perhaps the most important thing
to remember from the above remarks on the subject is the
contrast between the pitcnes [\] befoxr~ [.], [~] before
[,1, [“\] before [?] and [~ ] before [7] as realizations of
final marked syllables.
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3.0

Examples of the application of the rules

Tn the following pages, a skeleton paradigm is given for
the seven principal tenses. This will facilitate comparison
with the work of other writers, at the same time extending the
coverage by including monosyllabic stems, stems with cvvcv, and

object prefixes.

The paradigms are organized according to the following
pattern:

aff. indic. Cl. 1 neg, indic. Cl. 1
aff. indic. Cl. 2 neg, indic. Cl. 2
aff, rel. Cl. 1 neg. rel. cl. 1
aff., rel. Cl. 2 neg. rel. Cl. 2

Each form without object prefix is followed by one with
the object prefix [gu],the two words being separated by a
comma. Starred forms are predictions that need to be checked.

Tones shown are those before [+], except that a final
marked syllable preceded by an unmarked syilable is written
with [~]. This means that our data will show final [*"]
where other writers showed [*7] because they used citation

forms before [#]. See par. 46 (b).

XxXiv




LUGANDA BASIC COURSE

3.1 Verb paradigm o

Far Past Tense [a_]: MM/FM

| (i.e. MM for all without object prefix,
! FM for all with object prefix)
cv’ yésé; R yagéga; téyésg’ R téyégﬁsa;

& PR EEES s o A PRV IS N L, s A

( baasa® , baaqusa’ tebaasa , tebaagqusa’
i ‘ éyésa' R eyagﬁsg ataasa’ R atéégﬁsa
i abaasa’ , abéégﬁsa abétéésa R abgtaagusgl
‘ yélyé; , yégﬁlzé' téyélyé; R téyégﬁlxé’
3 baglza' baaqulya’ tébaalxa' , tebaagﬁlxa'
i
i f ?Y?%ya' , eya??lza' at?a%¥a , ataa?u%¥a
| abaalya’ , abaagulya® abataalya , abataagulya
i , -~ ~ L4 , -~ ~ ~ L4 -~ ~ ”» , -~
! cvcv yagula » Yagugula teyagula , teyagugula
i baagula , baagugula tebaagula , tebaaguguli
|
! ~ -~ L d ~ -~ ~ L d , -~ -~ » P, -~ o , ,
; eyagula , eyagugula ataagu a ) ataagugula
§ -~ o, o -~ -~ s P I I o, [ I P, P I
; abuagula , abaagu gula abataagula abataagugula
!
|

The stems used in these examples are [.sa’ ] 'grind',
[.1ya" ] 'eat', [.gula] 'buy', [.laba] 'see', [.kweka] 'hide'
[.leeta] 'bring'.
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CvvCv

“~ L4 “~ “~ P A “~
yalaba , yagulaba

baalaba , baaqulaba

L4 - L4 -~

eyalaba , eyagulaba

o LA d -~ -~ o », o -~ “~

ahaalaba , abaagulaba

~» o N “~ “~ L4 ;P L)
yakweka , yagukweka

LAE 4 LR -~ », L4 ;P o

baakweka , baagukweka

o -~ L -~ o L4 LA d -~

eyakweka , eyagukweka
o ;P o & “~ “~ P, , », L

abaakweka , abaagukweka

[ L) o L4 LS -~

yaleeta , yvaguleeta

, ~ 8 -~ LA d “~ o N -~

baaleeta, baagquleeta

o -~ o ~ ~ o L4 o N -~
eyaleeta , eyaguleeta

-~ LA d L -~ o LA o ~ N ~

abaaleeta , abaaguleeta

-~ L4 [

teyalaba , teyagulab

~ L4 ~ -~

-~ LA o -~ -~ o, [

tebaalaba , tebaaqulaba

-~ o, o -~ o P, “~ -~ -~

ataalaba , ataagulaba

, LA d o o , L4

abataalaba , abataagulaba

-~ L) -~ “~ L4 o, [

teyakweka , teyagukweka

tebaakweka , tebaagukweka

ataakweka , ataaqukweka

-~ L4 », o~ N -~ -~ ” , P4 A -

abataakweka , abataagukweka

-~ L -~ “~ L4 L “~

teyaleeta , teyagquleeta

tebaaleeta , tebaaquleeta

o L ~ N -~ -~ LA o ~ 8 -~

ataaleeta , ataaguleeta

, », L -~ “~ L4 LA d “~ N 8 o

abataaleeta, abataaquleeta

cv*

{
\

(i.e.

Near Past Tense [a ye']: FX|MM

o, o L4 4 , “~

yésedde , yagusedde

LA d LA d o o, L4 LA d o

baasedde , baaqusedde

FX for all affirmative,

eyasedde , eyaqusedde

-~ P4 », o -~ LA d L4 o, -~

abaasedde,, abaagusedde

xxvi

MM for all negative)

L4 ~ 8 -~ o S . -~

téyasedde , téyégusedde

o », LR -~ -~ LA d o o N -~

tebaasedde , ‘tebaagusedde

ataasedde , ataagusedde
|

-~ L4 o, o N -~ -~ L4 LA d o ~ o -~

abataasedde , abataagusedde
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ya1idas , yaguiidas

LA d LA 4 o~ L4 LA d

baalidde , baaqulidde

- L4 o, -~ o L4 ' d LA 4 -~
eyalidde , eyaqulidde
- P s r A ~ P s A

abaalidde , abaagulidde

L4 ~

téyali&dé , téyéguli&dé

~ o o & LY ~ LAr 4 LY N o ~

tebaalidde , tebaaqulidde

~ LA o N LY -~ LA d LY LU 5

ataalidde , ataagqulidde

L4 LA d N ~

abataalidde , ab

L4 s LY a5 N ~

ataaqulidde

yaguze' , yaguguze'
o, » -~ F ) ’ V4 A

baaguze®' , baaquguze’

LY r 4 ' d o~ LY ' d r 4 r 4 .Y
eyaguze' , eyaguguze’
o P a4 r 4 ~ o », P ' d r 4 -~

abaaguze® , abaaguguze'

L4 r 4 A. rd P4 Vi A
yalabye , yagulabye’

baalabye®’ , baagulabye

L4 L4 o~ L4 4 4 o~

eyalabye® , eyagulabye®

~ LA d L4 o~ o o, L4 » o~

abaalabye®’ |, abaaqulé e’

LS L4 LY ~ LY L4 LY ~ LY

teyaguze® , teyaguguze’

o o LY ~ LY o LY 5 ~

tebaaguze® , tebaaguquze’

o o, LN ~ LY LAr 4 ~ ~ ~

ataaquze®’ , ataaguguze’

L4 L4 LY L4 LA 4 LY ~ ~

abataaguze®’ , abataaguguze’

~ L4 ~ ~ ~ L4 LY ~ ~
L

teyalabve” , tevaqulabye’

o LA 4 ~ ~ ~ LA 4 ~ ~

tebaalabye¢® , tebaagulabye®

-~ o, -~ -~ - LA -~ -~ ~

ataalabye®’ , ataagulabye’

L4 L4 ~ ~ ~ L4 LA 4 LY ~ ~

abataalabye’', abataaquiabye’

L4 LA 4 LY L4 L4 LA 4 LY

yakwese ' , yagukwese®

baakwese® , baagukwese'

LY L4 LA 4 ~ ~ L4 L4 , o

eyakwese' , eyagukwese®

~ LA 4 o, LY ~ o, L4 , LY

abaakwese' , abaaqukwese

XxXVvii

~ L4 N ~ LY L4 LY LY ~

teyakwese® , teyagukwese’
-~ Ly 2 S -~ -~ o o -~ LSRN -~

tebaakwese®' , tebaagqukwese®

-~ LAk LY LY -~ LA -~ LR 8 -~
ataakwese®' , ataagqukwese’
5 L4 LAr 4 o 8 5 -~ L4 o LS LS LY

abataakwese®' , abataagukviese’
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”, LA d -~ L d o, . o~
yaleese ' |, agu eese’
, LA d -~ LA d L d LA d -~

baaleese’ , baaquleese’

- L d LYY -~ -~ L d -~ ~ N -~
teyaleese’ , teyaguleese’
-~ o, LN -~ -~ LA d -~ LY -~

tebaaleese’ , tebaaguleese’

-~ L d LA d -~ L d ”, , -~ -~ L LY -~ -~ L -~ LY -~
eyaleese’ |, eyaguleese ataaleese’ , ataaquleese’
-~ », , -~ -~ o, ”, o, -~ - ”, o, p LY ~ L d o, -~ LY -~
abaaleese’ , abaaguleese’ abataaleese’ , abataaguleese
. L Fx
Perfective Tense: [.ye’] { M
— | MX
FX

cv*

(i.e. in affirnative indicative, unmarked class is FX,

marked is FM)

-~ LA d -~ -~ -~ N -~

asedde , agusedde

P -~ L d L d -~

basedde R bagusedde

”, , -~ ”, -, -~
tasedde , tagusedde

tebasedde , tebagusedde

-~ LA d -~ -~ -~ L) -~
asedde , agusedde

-~ L d LA d -~ ”, L d », [

abasedde , abagusedde

alidde , agulldde

”, LY -~ L d o o -~

balidde , bagulldde

atasedde , atagusedde

”, L d , -~ - L d ”, L d P -~

abatasedde , abatagusedde

talidde , tagulldde

L d , -~ ”, L d o, -~

teballdde R tebagulldde

alldde R agulldde

L d o, -~ L d ”, o, -~

aballddg > abagulldde

atalldde , a#agulldde

L d L d o, -~ L d ”, L d o, Lad

abatalldde R abatagulldde

XxXviii
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-~ -~ -~ -~ -~ ” ~ ” ” -~ ” ” » -~
CVCV  aguze' , aguguze’ taguze’ , taguguze’
L4 , -~ , , , -~ o L4 , -~ LY rd rd L4 -~
baguze® , baguguze’ tebaguze® , tebagugquze'
-~ ~ -~ -~ ~ LA -~ ” ” ~ -~ ” ” ” ~
aguze’ , aguguze’ ataquze’ , ataguguze’
LY , L4 -~ LY 4 L L4 e LS , L4 , -~ - L L4 , L4 -~
abaguze®’ , abaguguz.-’ abataguze®’ , abataguguze’
-~ [ 4 LY -~ LY Ld LY L4 L4 -~ , L4 , -~
alabye® , agulabye’ talabye’ , tagulabye’
L -~ ” ” ” - -~ ” » -~ -~ ” ” ” -~
balabye’ , bagulabye’ tebalabye’ , tebagulabye’
LY L4 -~ LY - L4 -~ LY L4 , -~ LY L4 , L4 -~
alabye® , agulabye’ atalabye® , atagulabye®
LY L4 L4 -~ - L4 4 L4 -~ LY , L4 , -~ LS L4 , L4 , -~
abalabye®’ , abagulabye’ abatalabye® , abatagulabye’
LY LA LY LY LY L - L4 LA > , L4 o, -~
CVVCV akwese® , agukwese' takwese®' , tagukwese’
L4 LA LY L4 L4 o, LS LY L4 o -~ LS , , LA -~

bakwese® , bagukwese®

tebakwese®™ , tebagukwese'

- LA LY -~ LY o -~
akwese’ , agukwese’
LY L4 LAr LY LY L4 L4 LA

abakwese®' , abagukwese’

-~ Ll -~ -~ ~ L -~
aleese’” , aguleese’
L L -~ » I LY ~

baleese’ , baguleese®

-~ Ld LA -~ ~ Ld L4 L -~
atakrzese’ , atagukwese'
LY L4 L4 LA -~ LY L4 L4 L4 LA o

abatakwese®' , abatagukwese®

taleese’ , taguleese’
LY L4 », -~ LS , L4 o, -~

tebaleese’ , tebaguleese’

-~ LA d -~ -~ LY LA -~
aleese’ , aguleese’
LY L4 LA d -~ LY , , LA d -~

abaleese’ , abaguleese’

-~ L4 LA d -~ LS , , », -~
ataleese’ , ataguleese’
LY L4 L4 o, -~ LY , L4 L4 », -~

abataleese’ , abataguleese’

XXix
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3

, Present Tense: FF FM (i.e. PF for affirmative indicative,

! FX FX for affirmative relative,

f FM for all negative)
Cv® asa’ , agusa’ tasa’ , tagusa

; basa® , bagusa’ tebasa’ , tebagusa’

{

! asa’ , agusa’_ atasa’ , atagusa’

i , abasa® , abé_gﬁsa_'_ abatasa’ , abatagusa’

| alya' , agulya’ talya' , tagulya®

i g ~ L g A ~ ” ~ ~ ” ” ~

.‘ balya® , bagulya’ tebalya’ , tebagulya’

| alya’ , agulya’' atalya® , atagulya®

§ abalya’ , abagulya’ abatalya® , abatagulya’

|

| q CVCV agula , agugula tagula , tagugula

i k bagula , bagugula tebagula , tebagugula

' agula , agugula atagula , atagugula

| abagula , abagugula abatagula , abatagugula

alaba , agulaba talaba , tagulaba

: alaba , bagulaba tebalaba, tebagulaba
alaba , agulaba atalaba , atagulaba

L4 LS LY T4 L4 L4 - L4 LS - [N [N L4 » L4 L4 LS

abalaba , abagulaba abataiaba , abatagulaba

————————— —
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CvvCv

-~ P L4 -~ L4 LA d

akweka, agukweka

bakweka , bagukweka

-~ LA -~

akweka ,

[ [ PEN ~
agukweka
LY »

abakweka ,

LA d L L4 L4 F a4 L

abagukweka

-~ o, L4 LY -~ o L4

aleeta , aguleeta

L4 a8 L4 ”» LY ”»

baleeta , baguleeta

-~ LA d -~ - LS LA -~

aleeta , aguleeta
-~ L4 P -~

abaleeta , abaguleeta

LA d -~ L ”» L4

L4 P -~

takweka ,

tagukweka
tebakweka , tebagukweka

LY L4 LA 4 L LY L4 ”» LA 4 LY

atakweka , atagukweka

-~ L4 L4 LA L L4 L4 L4 LA d L

abatakweka , abatagukweka
taleeta , taguleeta

o N L4 LN “~ “~ L4 L4 ” o “~

tebaleeta , tebaguleeta

~ ”» LYY -~ ~ L4 ”» s o -~

ataleeta , ataguleeta

-~ ”» L . 8 -~ LY L4 b d L4 ” o -~

abataleeta , abataguleeta

L4 L -~ L4 L4 L4 LA 4 L4

basesema + omugaati

L4 L L4 L4 » L4 rd L4

batandika + omulimu

“~ -~ LY L4

balaba omugaati

P L4

L L4 -~ LY “~ LY -~ o L4

avatasesema + mugaati

'they vomit bread'

'they begin work'

they see bread'

'those who don't vomit bread'

XXxi
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[naa a] ___J

Near Future Tense (i,e. FM for all except

[taa e]

affirmative indicative)

(In form, these negatives are negative subjunctive)

-~ N L4 -~ N L d L4 , . -~ o, L4 ~
CV' angasa’ , anaagusa’ taase’ , taaguse

L d LY N L d L d LSS L d L d L o, o~ ., , . L4 -~
banaasa®’ , banaagusa’ tebaase’ , tebaaguse’

-~ LA -~ LY o, L4 ~ -~ LA -~ -~ o L4 -~
anaasa’_ , anaagusa_ ataase’ , ataaguse_

-~ L d LA -~ -~ L4 LA L4 -~ -~ L4 o, -~ LY L4 LA L4 -~
abanaasa’ , abanaagusa_ abataase’ , abataaguse’
-~ o, -~ LY LA L4 -~ o, , . L d Lod
anaalya’ , anaagulya taalye , taagulye’

L4 LA ~ L4 LA L4 -~ LY LA d -~ LA L d -~
banaalya®’ , banaagulya’ tebaalye , tebaagulye’
~ o, ~ LY LA L4 -~ ~ LA -~ LA L4 -~
anaalya®’ , anaagulya’ ataalye , ataagulye’
~ L4 LA -~ LY L4 LA L4 ~ L4 LA d L4 o, p L4 o~
abanaalya® , abanaagulya’ abataalye s abataagulye
~ o, L4 L4 LY LAY L d L4 L4 LA L4 ~ o, L4 L4 -~

CVCV anaagula , anaagugula taagule , taagugule

L L L d L L d LS N Id L d L4 LY o, L4 LY ;P L4 L d -~
banaagula banaagugula tebaagule , tebaagugule
-~ LA L4 -~ -~ LA L4 L4 -~ LY LA d L d ~ LY LA L d 4 ~
anaagula , anaagugula ataagule , ataagugule
-~ L4 LA L4 -~ LY L4 LA L4 L4 -~ -~ L4 o, p L d ~ ~ L4 o, p L4 L4 -~
abanaagula , abanaagugula | abataagule , abataagugule

LY , L d ~ -~ o, L4 L d LY

LA L4 LA d L4 L

anaalaba , anaagulaba taalabe , taagulabe
L4 LA L d LY L d P, L d L d LY ~ o, L4 -~ LA L4 L4

banaalaba , banaagulaba

tebaalabe s tebaagulabe

-~ o, L4 LY ~ , L4 L4 -~ -~ o, L d - -~ £ L d 4 ~
anaalaba , anaagulaba ataalabe , ataagulabe
LY L d P, L4 -~ -~ L d , L d L4 -~ L4 -~ L d o, L4 L4

abanaalaba , abanaagulapa

abataalabe , abataagulabe

xxxii
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cvvev

& N LA L4 L P Ld LA Ld
anaakweka , araagukweka

Ld L) L L4 L ~ W L o L

banaakweka , banaagukweka

LY LA LA LY L L L L ~
anaakweka , anaagukweka
N, & O, LI N P, PSP P Pl N

abanaakweka, abanaagukweka

L LA LAY L4 ~ 4 L4 LAY L4
anaaleeta , anauguleeta
Ld LA 4 LY Ld Ld LA Ld N Ld

banaaleeta , banaaguleeta

~ LA N k3 ~ L L d N ~
anaaleeta , anaaguleeta
& L LA LA LY L L LA L LS &

abanaaleeta , abanaaguleeta

o LA L LA L LA ~
taakweke , taagukweke
~ o LA & S L Ld LA S

tebaakweke , tebaagukweke

S LA LA ~ & o L d L S
ataakweke , ataagukweke
L LA LA ~ S L d L L LA S

abataakweke , abataagukweke

LA LY S LA L L) -
taaleete , taaguleete
LY L LY LY S LA Ld LA LY

tebaaleete , tebaaguleete

S L N & & a L L) S
ataaleete . ziaaguleete
L L LA LA S S L d LA L LS ~

abataaleete , abataaguleete

i Cv:

General Future Tense [1i] -15?1

-FF
FF

& L L & L L Ld
ali-sa’ , ali-gusa’

Ld L & L & & Ld
bali-sa® , bali-gusa’
“ L4 >~ LY L4 L4 ~
alisa’ , aligusa’

& Ld Ld >~ L Ld Ld Ld -~
abalisa’ , abaligusa’

(i.e. unmarked class has
juncture but no woxrd
boundary in affirmative
indicative and in all
negative)

L S ) LA N 8
tali-sa® , tali-gusa’

& P NN & f N 8
tebali-sa’ , tebali-gusa’
LU L) LI S
atali-sa® , atali-gusa’

L A N & F 8N N §
abatali-sa’ , abatali-gusa’

PPN S E——

alirya®' , aligulva’ talirya® , taligulya’

balirya® , baligulya’ tebalirya’ tebaligulya’

alirya®’ , aligulya’ atalirya® , ataligulya’

abalirya® , abaligulya’ abatalirya’ , abataligulya’
xxxiii
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C e e e S—————— e

CVCV: ali-gula , ali-gugula tali-gula , tali-gugula
bali-gula , bali-gugula teball-gula , tebali-gugula
aligula , aligugula atall-gula ’ atall—gugula
abaligula , abaligugula abatall-gula s gbatallmgugula
aliraba , a11gulaba taliraba , taligulaba
baliraba ballgulaba teballraba ’ teballgulaba
a11raba , aligulaba atallraba s atallgulaba
aballraba s abaligulaba abatallraba ’ abataligulaba

CVVCV: ali-kweka , all—gukwéka tali-kweka , tali-gukweka
pali-kweka ball—gUkweka teball—kweka , tebali-gukweka
alikweka aligukweka atali—kweka s atall—gukweka
aballkweka s aballgukweka abatall—kweka, abatall—gukwéka
alireeta , aliguleeta talireeta , taliguleeta
balireeta , baliguleeta tebalireeta , teballguleeta
alireeta , aliguleeta atalireeta , ataliguleeta
abalireeta , dballguleeta abatalireeta , abataliguieeta

cf. longer stems:

, LY LS ] L Ld

abatalitandika (negq.
aballtandika (aff,

XXX1V

rel, marked class)

rel, marked class)
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Subjunctive: [ _e] _M/FM

(i.e final marked syllable for forms without object
prefix; FM for forms with object prefix; all
subject prefixes are unmarked)

-~ -~ -~ ~ -~
ase’, aguse’
-~ -~ -~ -~ -~

base’ , baguse’

~ -~ LY -~
.

alye’ , agulye’

~ -~
[ ]

balye ' , bagulye’

agule , agugule

-~ -~ -~ -~

b;gul_e_ , bagugule

~ ~ -~ ~ ~ Ld ~

alabe , agulabe |

PN |
I

balabe , bagulabe

[ -~

-~ LN -~ -~ ~r -~

akweke , agukweke

~ L -~ -~ L -~

bakweke , bagukweke

~ LY -~ ~ ~ ;N ~
aleete , aguleete

-~ LS -~ -~ LY -~

baleete , baguleete

XXXV




Comments by an instructor who had used these lessons:

If T met a foreigner, I would perhaps ask him his name and
where he comes from. If he responded in a language which
is unintelligible to me, I would let him know that I did
not understand him. He might perhaps talk to me in another
language which I might understand a little., I would let
him know that I was not good at that language either, but
that we should keep talking, using simple constructions,
We might refer to our respective countries and cities and
mention geographical directions and locations. We might
even want to talk about the various types of greetings in
that language. While we're talking, I might notice his
beautiful watch and clean clothes., Our conversation then
might shift to time, clothes and school,

If, after a while, I found my friend to be pleasant, and

if he still had time, I might ask him to teach me some of
that language. We could start off with the tenses, relatives,
imperatives, passive and active voice and work down into the
meat of the language, carefully watching the tender areas of
prefixes, infixes and suffixes and noting how they affect
meaning and concord.

My friend and I have actually been following the pattern of
this book. To get the best results out of this book, one
should not hurry through it. Instructors tend to get bored
faster than the students during drilling time, and as a
result, they cover more ground at a time than they should.
Stay longer. Drill the exercise once or twice more, Be
patient with the students and do not waste your time and
theirs, trying to answer questions and explaining things,
Act, stay alive and demand attention. Do not let the
students murder the tones or pull you off the track. Many
Baganda can comfortably carry on a conversation with minimal
lip movement. The instructor should exaggerate the tones and
the lip and tongue movements.

However, we can only advise the instructor and the student

to do so much; the real decision is theirs. There is plenty

of room for flexibility in this book. If both the instructor

and the student make a good decision, they are in for excitement--
the excitement of being able to communicate well in a common
language which is really the beginning of sharing with each

other and knowing and understanding each other.
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LESSON 1

l. Say each of these aloud and demonstrate its meaning without
using English,

nze

ggwe
ani?

5 When the students can understand these three words. and
pronounce them well,

i
| i 2. Point to vourself and give your own name.

w

Point to the students and give their names if you know them,
If you don't know their names, try saying 'John? Peter?

; Edward?' or 'Mary? Susan? Alice?' until they give their own
real names, |

4, Point to yourself and say three or four times:

Erinnya lyange / nze # . (Use your own name. )

5. Have each student say:

Erinnya lvange / nze # .

Go around the class in this way three or four times. Be very

strict about pronunciation. European students are likely to

miss the double [nn], to say *[enze] instead of [nze], and to
make their voices go up or down in the wrong places.

6. Ask one of the students:

Erinnya_lyo / ggw'anif?

He will not understand the question at first. In fact, he may
; not even realize that it is a question. Repeat it two or three
] times, and then make him say the question aloud to you. When
he does so, reply immediately with [Erinnya_ lyange / nze # ]
Then ask him the guestion again, and have him reply to it,
using his own name.

(This technique can be used again and again:
Ask a student a question that he cannot
understand. Have him repeat the question
aloud, and answer him in a way that he can
understand. In this way, he will become able
to understand and use the question.)

2

O R L T S
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#. Continue asking the students their names.

8. Have the students ask you your name.
9. Have the students ask each other their names.
To the student: The phrase [Ggw'ani?] is a contraction of

[Ggwe # ani?]. This accounts for its pitch
pattern: [ . N\ - ].

Summary

Erinnya_lyo / ggw'ani?
Erinnya lyange / nze # .

In addition to the letters which spell the Luganda words

and sentences, you will find a number of other symbols:
diacrities [ - ~ ~], underlining, junctures [ - + / # ],
and extra vowel length [ , ]. These symbols are explained
and practiced in the Pretraining Program, and are discussed
also in the Synopsis at the beginning oFf this book. For

the time being, however, don't worry about them. Concentrate
on sounding as much like the instructor as yoa can. Pay
special attention to how his voice rises and falls. Notice
also that some consonants like [nny] last about twice as

long as others. These are written double. Some vowels also
last longer than others. For more information on pronunciation
see Ashton, Chapter 1; Chesswas, Appendix 1.

Certain features of the glossary need explaining. An
abbreviation such as LI-MA in ( ) after a noun stands
for the concordial class of the noun. The symbols [. ]

in [e.ri.nnya] stand for boundaries between various parts
into which the word may be analyzed. These [, ] have
nothing to do with pronunciation. The symbol [ . ] as in

[ .lyo] means that the component [lyo] cannot stand by
itself, but is pronounced as a part of the preceding word.
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Glossary:

nze I

ggwe you (sg.)

e.ri.nnya (LI-MA) name

ani? who?
(1y)e your (sg.)
-(1ly)ange my

If the class begins to get tired of what it is doing,
take one or two minutes to teach them to recite one

of the following groups of words., Do not try to teach
the meanings of these words at this time.

A. ebuvanjuba; ebugwanjuba; amambuka; amaserengeta

B. Olwokusooka; Olwokubiri; Olwokusatu; Olwokuna’

Oolwckutaano; Olwomukaaga; Olwassabbiiti,

C. emu’ ; bbiri; ssatu; nnya ’; ttaano; mukaaga;

musanvu; munaana’'; mwenda’'; kkumi.

o
L4
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LESSON 2

Point to yourself and say [omuntu]. Point to each student
and say [omuntu]. Have the students repeat it after you,
Be very strict with their pronunciation. European students
are likely to make the [o] at the beginning of the word too
short. They may also make their voices go down on [ntu],
when they should keep them up.

Put one student off by himself. Stand near the rest of the
class, point to the student, and say [omuntu # ono]. Have
the students say it after you. Again, be strict with their

pronunciation,

For pronunciation practice, have the students repeat after
you [ly'o-muntu # ono]. (Some of them may notice that the
tone is different from the tone of [omuntu # ono].)

Point to one of the students and say:

Erinnya ly'o-muntu # ono / ye .

Have the students repeat it until they can all say it easily
and correctly.

Ask the question:
Erinnya ly'c-muntu # ono / y'ani?
Have the students answer it. If they don't understand it -

at first, have one of them repeat the question aloud to
you, and you answer it.

Have the students ask you the question about their fellow
students, Answer them accurately and enthusiastically.

Have the students question and answer each other.
Spcak to one of the students. sSsay:

Erinnya lyange / nze # .
Erinnya_lyo / ggwe # .

Erinnya ly'o-muntu # ono / ye .

Have all the students do the same thing.




|
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9., Speak to another student. Ask:

Erinnya lyange / nze # anif
Erinnya lyo / ggw'ani?
| | Erinnya ly'o-muntu # onoc / y'ani?

Have him answer you. Then have all the students do the same.

by saying simply [Erinnya lye / ye .

{
‘ 10. Teach the students to answer [Erinnya ly'o-muntu # ono / y'ani?
|
|

3 Summary :

Erinnya 1ly'o-muntu # ono / y'ani?
Erinnya {ly'g-muntu # ono } / ve .
Ave

The juncture symbols were introduced in the Pretraining
Program. The juncture [ / ] is used between the subject
of the sentence and the subject copula [ye® ], which takes
the place of the verb. See Synopsis, par. 3@. The
Unmarked Sequence Rule (USR, Synopsis par. 45) does not
operate before [ / 1.

For more on the subject copula see Ashton, index under
'_E particle as copula'; Chesswas, par. 33; _Synopsis
| par. 42.

Concerning the series of pronouns that includes [nze] 'I,
me', see Ashton, p. 101-3; Chesswas, par. 2.

Glossary:

0.no this (person)
o.mu.ntu (MU-BA) person
§ | (1y)e his, her
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LESSON 3

1. Have the students repeat after you [okuva]. They will
wonder what it means, but don't go on to Step 2 until
their pronunciation is excellent. European students
will probably make the [o] too short, and cut off the
[va] to soon.

2. Point to yourself and say:

Nze / nva‘' mu Uganda.

Say this several times, but don't have the students repeat
it after you.

3. Sit down with the students, and pretend that you are one
of them. Change your voice and say:

Nze / nva' mu (A-méreka).

(If the students are not Americans, you will of course use
the name of their country.)

Have the students repeat after you:
Nze / nva‘' mu A-mereka.
4, Ask one student:

Ggwe / ova‘'wa?

Have him answer you. Repeat with each student.
5. Have the students ask this question of you and of each other,
6. Point to individual students. Ask:
Omuntu # ono / ava‘'waf?
Students may reply simply:
Avar .
7. Do the same with:

Nva 'wa?
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8. SUBSTITUTION-CORRELATION DRILL
(This is a mechanical exercise. 1Its purpose is to
help the students get used to using [nva, ova, ava]
in the right way.)

Say: [Nze / nva'wa?] and have a student repeat it after you.
Then say [ggwe]. The same student should now say [Ggwe/
ova*wa?]. Then say [omuntu # onc]. The student should
say [Omuntu # ono / ava‘wa?]. Repeat the process until
the class begins to tire of it.

9. Reverse the drill of Step 8. say [Ava‘wa?]. The student says
[Omuntu # ono / ava*wa?]. Say [Nva'wa?]. The student says
[Nze/nva*waZ?], and so on.

Summary:

(Ggwe) / ova'wa¥?

(Nze) / 1va’ mu .
Omuntu # ono / ava'waf?
Ye / ava' mu .

The subject prefixes, such as [n] in [nva‘®], see Ashton,
index under 'subject prefix'; Chesswas, par. 5. The
subject prefixes [n], [o], [a], [e] consist of one sound
apiece, and are usually unmarked tonally (see Synopsis,
par. 5.27), and all other subject prefixes are usually
marked.

The vowel of the stem [va’] 'go or come from' is long
before [wa?] 'where?', but short elsewhere. This is
because [wg?] is pronounced as though it were part of
the word that precedes it. The extra length written [ ]
is lost before a word boundary. See Synopsis, par. 1l.

The word [A-mereka] is normally written without a hyphen.
For the meaning of the hyphen in this word, see Synopsis,

par. 35.

In the glossary, [.] in [.va’ ] means that [va®] is a word
component which must have one or more prefixes before it.
(.vudde) is the 'modified', or 'perfective' stem. You
may ignore perfective stems for the time being.
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Glossary:
ve he, she
.va' (.vudde) come or go from
wa? where?
mu in

NOTE: The personal prefixes [n-] 'I', [o-] 'you (sg.)'
and [a=] 'he, she' stand for the subject of the
verb,

If the class begins to get tired of what it is doing,
take one or two minutes to teach them to recite one of
the following groups of words. Do not try to teach the
meanings of these words at this time.

A. ebuvanjuba; ebugwanjuba; amambuka; amaserengeta.

B. Olwokusooka; Olwokubiri; Olwokusatu; Olwokuna':;
Olwokutaano; Olwomukaaga; Olwassabbiiti.

C. emu’; Dbbiri; ssatu; nnya’'; ttaano; mukaaga;
musanvu; munaana’; mwenda'; kkumi,

ar ¢
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LESSON 4 g -

O. Have each student bring one or two pictures of people to
class. Each student knows the names of the people in his
own pictures, but not the names of the people in other
student's pictures. Also, bring to class a few newspaper
pictures of well-known people.

1. Teach the students to pronounce [Simanyi. ]

2. Take one of the pictures brought in by one of the students.
Show it to another student and ask:

Erinnya ly'o-muntu # ono / y'anif?

Have him reply [Simanyji. ]

Repeat this with each student. At this time, the students
do not need to understand how this word is put tcgether.

3. Ask each student the names of the people in his pictures.

,., Have the students ask and answer one another about the names
of the people in the pictures,

5. Ask questions about where individual persons in the pictures
are from. Have the students answer.

6. Have the students ask and answer one ancther about where the |
people in the pictures are from.

7. Use the newspaper pictures as in Steps 3--6.

For example: (using a picture that Student B brought):

Teacher (asks A) Erinnya ly'omurntu ono y'ani?

A

Simanyi. Erinnya lye y'ani?

Teacher (to A)

simanyi. (to B) Erinnya ly'omuntu ono y'ani?

B : Erinnya lye ye .

Teacher (to B): Omuntu ono ava wa?

B:: Ava mu .

10
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e oo s

Summary:

This lesson provides a -eview of what was in
Lessons 1-3, and also introduces the useful
expression:

Simanyi, 'I don't know,'

The prefix [si] is a negative subject prefix, for first
person singular. Now is not the time, however, to explore
the negative tenses,

If the class begins to get tired of what it is doing,
take one or two minutes to teach them to recite one

of the following groups of words. Do not try to teach
the meanings of these words at this time.

A. ebuvanjuba; ebugwanjuba; amambuka; amaserengeta.

B. Olwokusooka; Olwokubiri; Olwokusatu; Olwokuna’ ;

Olwokutaano; Olwomukaaga; Olwassabbiiti.

C. emu_; bbiri; ssatu; nnya’'; ttaano; mukaaga;

musanvu; munaana’; mw2nda‘; kkumi.

11
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LESSON 5

1. Teach the students to pronounce:

Yee.
Nedda.

2. Ask one student if his name is . Use his right name.
‘ Have him reply:

Yee.

Repeat the process with all students.

3. Ask one student if his name is __ . Use the wrong name,
Have him reply:

Nedda.

Repeat this with each student.

4. Proceed as in Steps 2 and 3. Sometimes use the right name,
and sometimes the wrong nume. Students must choose between
[Yee. ] and [Nedda. ].

5. Teach the students to pronounce:

ssi.

6. Get the students to ask you whether your name is . As
soon as someone asks the wrong name, reply:

Nedda, erinnya lyange / ssi + nze # .

Teach the students to pronounce this sentence.
7. Ask the students about their names. They should reply either:

Yee, erinnya lyange / nze # .

or: Nedda, erinnya lyange / ssi + nze .

Erinnya lyange / nze # .

8. Ask:
Erinnya lyange / nze # ?
or: Erinnya ly'o-muntu # ono / ye ?

12
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Use both right and wrong names, so that the students will
have to use both affirmative and negative answers.

9. Have the students questi '~ you and each other in the same {
ways. |

f Summary:
: Erinnya_lyo / ggwe ? g

§ {Negda, erinnya lyange / ssi + nze
Yee, erinnya lvange / nze

| é Erinnya ly'o-muntu # ono / ye ?
{Negda, erinnya_lye / ssi + ye .
Yee, erinnya_lye / ye

The trickiest part of this lesson is getting the yes-no
questions to sound right. This was taken up in the

Pretraining Program (Section G ), and is also mentioned
in the Synopsis, par.

§ Glossary:
i
j % yee Yes
1 i
P nedda no
ssi + (is or are) not

If the class begins to get tired of what it is doing,

take one or two minutes to teach them to recite one of
the following groups of words. Do not try to teach the
meanings of these words at this time, !

A, ebuvanjuba; ebugwanjuba; amawbuka; amaserengeta,

B. Olwokusooka; Olwokubiri; Olwokusatu; Olwokuna';

Olwokutaano:; Olwomukaaqga; Olwassabbiiti,

C. emu’; Dbbiri; ssatu; nnya’'; ttaano; mukaaga;

musanvu; mwunaana’; mwenda'; kkumni,

P

|

i

|

|

|

t 312-413 0 - 68 - 4 1J

E ,




i e e i

e o et A o ot ot e . o it

LUGANDA BASIC CQOURSE

AR A SR —.. .

LESSON 6

1. Teach the students to pronounce:

Wangi.

2. Get one of the students to call your name. When he does so,
reply [Wangi. ].

3. Call the names of the students. Each will reply with [Wangi. ]

4, The students should call and reply to each other.

5. Go back to [Wangi.], and have the students repeat it after
you.

6. Have one of the students ask you a question. Reply [Wangi. ]
and look as though you didn't understand. Make the same
student ask the same question again. When he does so, answer
it immediately.

7. Ask a familiar question, but very rapidly. Have a student
reply [Wangi.]. Then repeat the same question slowly and
clearly.

8. Ask a familiar question in unfamiliar words,

For example: [Omukazi ono wa mu nsi ki?]. When the student
says [Wangi. ], repeat the question in its
familiar form: [Omuntu # ono / ava'waf?]

Summary:

This lesson teaches the single word:

Wangi.

both as the response to a call, and as a request
to have something repeated.

There is some difference of opinion about when to use
[wangi]. Your instructor may want to suggest other
expressions for one or both of the uses of this word.

1y
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, LESSON T

l. Teach the students to pronounce:

Ntegedde.

, 2. Say just [N=-] and have them reply with the whole word
| [Ntegedde. ] Be sure that their voices go up and down
in the right places,

3. Tezch the students to pronounce:
Sitegedde.

Notice that the melody of [Sitegedde.] is different from
that of [Ntegedde. ]

! 4, say just [Si-] and have the students reply with the whole
| § word [Sitegedde.]. Say just [N-] and have them reply

i [Ntegedde. ]. Proceed like this, making sure that they
| can pronounce both words with the correct melodies.

5. Say something to a student that you are sure he understands.
Immediately ask twice [Otegedde?]. Have him reply [Yee,
ntegedde. ] Repeat this with all students.

? i 6. Say something to a student that he cannot possibly understand
Immediately ask twice [OtegedQE?], and have him reply [Nedda,
sitegedde.] Repeat this with all students.

| | sSummary:

t This lesson teaches the student to use the very
Z practical expressions:

Ntegedde. I have understood.
Sitegedde. I have not understood.

and to respond to the question:

Otegedde? Have you understood? ]
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The two words introduced in this lesson are examples of
the affirmative and negative perfective tense. This is
not the place to try to produce perfective tense forms
other than these two. Notice, however, that they are
different from one another in tone.

i | A more literal translation of these two words would be
‘ 'TI have understoocd' and 'I have not understood'.

Glossary:
b .tegeera (, tegedde) understand

If the class begins to get tired of what it is doing,
take one or two minutes to teach them to recite one of
the following groups of words. Do not try to teach the
meanings of these words at this time.

e ——

A. ebuvanjuba; ebugwanjuba; amambuka; amaserengeta,

B, Olwokusoocka; Olwokubiri; Olwokusatu; Olwokuna’;

Olwokutaano; Olwomukaaga; @lwassabbiiti.

Q

emu’; Dbbiri; ssatu; nnya’'; ttaano; mukaaga;

musanvu; mwunaana’; wwenda'; kkumi,
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LESSON 8

Teach the students to pronounce:
Ooo! Bwe kiri?

If you have blackboard, draw four very rough pictures, and
put the following names under them:

Waiswa Kajura Ocheng Mukasa

Have the students ask where the four men are from. Reply:

Waiswa / ava mu Busoga.
Kajura / ava mu Bunyoro.,
Ocheng / ava mu Acholi.

Mukasa / ava mu Buganda.

Aftex you make each statement, have the students rervly

[Ooo! Bwe kiri? ], and you say [Yee, bwe kiri.] (The
purpose of this is to have the student show that he knows
you have made a statement, and not asked a question.)

Now, ask these four questions:

Waiswa / ava mu Busoga?
Kajura / ava mu Bunyoro?
Ocheng / ava mu Acholi?

Mukasa / ava mu Buganda?

Students should reply:
Yee, ava mu .

(The purpose of this is to have the students show that
they know you have asked a question.)

Combine Steps 3 and 4, The student must recognize whether
you are asking a question, or making a statement. If he
thinks it is a question, he will reply [Yee.], but if he
thinks it is a statement, he will reply [Oco! Bwe kiri?],
and you will say [Yee, bwe kiri. ]
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Teach the students to make the difference between statements
and questions, using these four sentences.

Extend this kind of practice to include statements and
questions about the names of the students and where they

are form,

ooo! Bwe kiri? ©Oh, is that so?

Here again, as in Lesson 5, the point to watch is
the difference in intonation between statements
and yes-no questions., Review Section of the

Pretraining Program,

If the class begins to get tired of what it is doing,
take one or two minutes to teach them to recite one of
the following groups of words. Do not try to teach the
meanings of these words at this time,

A. ebuvanjuba; ebugwanijuba; amambuka; amaserengeta.

B. Olwokusooka; Olwokubiri; Olwokusatu; Olwokuna’ ;

olwokutaano; Olwomukaaga; Olwassabbiiti.

c. emu’; bbiri; ssatu; nnya'; ttaano; mukaaga;

musanvu; munaana’; mwenda'; Xkumi,
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10.

11.

12,

LESSON 9

Spend a few minutes on revision of [Nva . ]

Say several times: [Siya;]. Then let the students repeat
it after you,.

Choose the name of a country that none of the students is
from, Say:

Nva mu Uganda; siva’ + mu Kkongo,

Have the students say it after you until they can say it
right.

Ask: [Ova mu Kkongo?] Students should reply:
[Nedda, siva’ + mu Kkongo. ].

Say several times: [Tova’.,]. Then let the students repeat
it after you.

Have a student say [Nva mu Kkongo.] As sorn as he does so,
say [Nedda, tova' + mu Kkongo; ova mu . ]

Ask: [Nva mu Kkongo?]. Students should reply:
[Nedda, tova' + mu Kkongo; ova mu Uganda. ].

Say several times [Tava',]. Then let the students say it
after you, -

Point to a student. Say to the rest of the students
[ ava mu Kkongo?] Have them repeat the question
after you., Then you reply:

[Nedda, tava’ + mu Kkongo; ava mu _ . ]

Ask various questions that include [siva'], [tova’'] or [tava“ ].

Have the students reply either affirmatively or negatively.
Have the students ask questions of you and of each other.

Try to bring in the words [nze, ggwe, omuntu # ono] that
were used in earlier lessons,

19
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Summary :

This lesson introduces three negative present tense
forms of [-va’]:

‘ siva’ - don't come from
tova' you (sg.) don't come from
tava’ he/she doesn't come from

The negative tenses are described in Ashton p. 128

‘ and elsewhere; Chesswas, par. 85-6; the tonal

; pattern is found in the Synopsis, par. 31, and in
the paradigms that are included at the end of the
Synopsis. Remember that a form like sivd® has a

\ short last vowel whenever it is followed by a word
boundary.

If the class begins to get tired of what it is doing,
take one or two minutes to teach them to recite one of
the following groups of words. Do not try to teach the
meanings of these words at this time.

- ARG N S

A. ebuvanjuba; ebugwanjuba; amambuka; amaserergeta.

B. Olwokusooka; Olwokubiri; Olwokusatu; Olwokuna' ;

Olwokutaano; Olwomukaaga:; Olwassapbbiiti.

¢, emu’; Dbbiri; ssatu; nnya’'; ttaano; mukaaga;
musanvu; munaana’; mwenda'; Xkumi,

20
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LESSON 10

1. Say several times [ekibuga]. Then have the students repeat
it after you,

2. Do the same thing with [ensi’].

3. Say [Kampala / kibuga.], [New York / kibuga.]. Have the
students repeat these after you,

4, Have tlre students ask you [Ugapnda / kibuga?]. Reply:

[Nedda, Uganda / ssi + kibuga; nsi’,]
| 5. Ask [ kibuga?]. Students reply:

[Nedda, ssi + kibuga; nsi'.]

Do this with the names of several cities.

6. Ask | nsi' ?]. Students reply either:

{
[ Yee, nsi’.] or [Nedda, ssi + nsi’; kibuga. ]. ‘

Do this with the names of several countries.

7. Use a simple map of Uganda. You may want to draw one on
the blackboard if you have one. Point to the various cities
and districts. As you point to each one, sav [Bunyoro /
nsi'.], [Soroti / kibuga. ], etc, Have the students repeat
these sentences after you.

8. Ask questions about the map: [Teso / kibuga?], [Mbarara /
kibuga? ], [Kampala / nsi:?]. etc. Have the students reply
either affirmatively or negatively.

i 9. Have the students ask questions of you and of each other
concerning the map of Uganda.

10. Use questions with [oba]: [Ankole / nsi', oba/ kibuga? |, etc.

To the student: The place name [Teso] is pronounced R
[Tteeso], and [Mbarara] by ordinary

Luganda spelling rules would be

[Mbalala].
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in the sense of ' is a '. These nouns
take the place of the main verb in the sentence,
See Ashton, p. 37, and Section B in the Pretraining

Program,

|
|
|
t: This lesson introduces nouns without initial vowels,

Glossary:

e.n.si’ (N) countr&, district, territory
e.ki.buga (KI-BI) city, town
oba or

If the class begins to get tired of what it is doing,
take one or two minutes to teach them to recite one of
the following groups of words. Do not try to teach the
meanings of these words at this time.

A. ebuvanjuba; ebugwanjuba; amambuka; amaserengeta,

B. Olwokusooka; Olwokubiri; Olwokusatu; Olwokuna':;

Olwokutaano; Olwomukaaga; Olwassabbiiti. g

C. emu’; bbiri; ssatu; nnya'; ttaano; mukaaga; !

musanvu; munaana’'; nmwenda'; kkumi,
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Optional vocabulary:

In teaching these lessons, it is important to keep the
new vocabulary and the new points of grammar in balance
with one another. If the grammar comes too fast and
there is only a little vocabulary, the stadent may feel
that he is learning to say everything about nothing, If
the vocabulary comes too fast and the grammar is not
brought in systematically, the student will feel *hat
he can say nothing about everything,

In the 'lessons' of this course, the emphasis is very

much on the series of grammatical points that are
introduced. 1In order to keep the lessons interesting,

most teachers will want to introduce some extra wvocabulary
beyond what is in the 'lessons' themselves. 1In that case,
we suggest that the teacher choose one or more 'situations'
and present vocabulary that relates to those situations.
Choose only enough situations to keep your class interested
Too much vocabulary at once may confuse them. At the same
time, we strongly urge the teacher to stay within the

grammatical points that have already been introduced in
the 'lessons'.

’

SCHOOL: Names of actors:

Ani oyo? Who is that?

Using pictures, or assigning students to play imaginary
roles, teach the vocabulary for other kinds of people
that may be found at school.

Mukulu wa ssomero, It's the headmaster.
Musomesa, It's a tecacher,
Mugenyi. It's a visitor,
Muzadde. It's a parent,
Muyizi. It's a student,

Use these expressions in answering the question [Ani oyo?].

23

-




LUGANDA BASIC COURSE

: PUBLIC TRANSPORT: Names of Actors:

o Teach the following answers to [Ani oyo?]:

C Use pictures, or assign imaginary roles to students,
Have students sit or stand in front of the class in
positions that fit these roles,

f Muvuzi wa bbaasi. He's a bus driver.
3 Mutunzi wa tikiti. He's a ticket seller.
‘ Musaabagze. He's a passenger,
‘ Kondakita, He's a conductor.
b Musirikale. He's a policeman,
é (Tani boyi. ) He's a tani boyi.

FOOD: Names of Actors:

Use pictures, or assign imaginary roles to students.

|
Teach the following answers to [Ani oyo? ]. %
Have each student pantomine his role. :

o Mufumbi. He's a cook (amateur or
: ‘ professional). |
f Mpisi, He's a cook (professional). |
Mugabuzi. He/she is a waiter/waitress,
Mukinjaaje. He's a butcher.
! Muka nnyinimu, She's a housewife,

Trani boyi is a man who rides on the bus and helps with
loading and unloading luggage; he also helps with
maintenance of the bus.
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CLOTHING: Names of Actors.

Teach the following ansers to [Ani oyo?].
Use pictures, or assign imaginary roles to students.
Have each student pantomine his role.

Musuubuzi. He's a merchant,
Mutunzi wa ngoye. He's a tailcr,

Mwozi wa ngoye. He's a laundryman,
Muguzi, He's a customer / buyer.

HOSPITAL: Names of actors.

Teach the following answers to [Ani oyo?].
Use pictures, or assign imaginary roles tc students,
Have each student pantomine his role.

Musawo, He's a doctor.
Mujjanjabi. He's a nurse.

Mulwadde, He's a patient,
Musawo w'amannyo. He's a dentist,
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LESSON 11

Give the students practice in pronouncing:
mu maserengata

mu mambuka
mu buvanjuba
mu bugwanjuba

Demonstrate the meanings by pcinting to a map. Then have
the students give the correct phrases as you point. Be
sure their voices go up and down at the right times.

Have a student go to the map and point as he says the four
phrases aloud. Let all students do this.

Give the students practice in pronouncing:

mu maserengeta ga Uganda
mu mambuka ga Uganda

mu buvanjuba bwa Uganda

mu bugwanjuba bwa Uganda

SUBSTITUTION-CORRELATION DRILL

(You give one of the directions ([mu mambuka]). The
student replies [mu mambuka ga Uganda]. 1In this way,

he gets used to using [ga] after [maserengeta] and
[mambuka ], and [bwa] after [buvanjuba] and [bugwanjuba ]. )

Let the students look at a simple map of Uganda. Point to
the map and teach them to say:

Gulu / kiri mu mambuka ga Uganda.

Fort Portal / kiri mu bugwanjuba bwa Uganda.

Mbale / kiri mu buvanjuba bwa Uganda.

Masaka / kiri mu maserengeta ga Uganda.

Do the same with the towns Tororo, Jinja, Entebbe, Kampala,

Masindi, Soroti, Lira, Kabale, and any others that you wish
to add.

Teach the students to ask the question [Mbale kiri mu bukiikgfv
ki obwa Uganda?]. This is a long question, so teach it in
the following stages:

Ty
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a. obhukiika

b. bukiika'+ki?

e, mu bukiika'+ki?

d. mu bukiika'+ ki + obwa Uganda?

e. Kiri mu bukiika'+ki + obwa Uganda?

£. Mbale / kiri mu bukiika'+ki + obwa Uganda?

8. Practice asking and answering cquestions like the one in Step 7.

9. When a student tells you where a particular city is, pretend

you didn't understand him. Say [Mu bu&iikg+k;7], and have
him repeat the direction.

Summary:

(Mbarara) / kiri mu bukiika'+ki + obwa Uganda?
'What part ('direction') of Uganda is (Mbarara) in?'

Kiri mu (maserengeta) (g)a Uganda.
'It is in the (south) of Uganda.'

This lesson illustrates concordial agreement: [ga] after
[maserengeta], but [bwa] after [buvanjuba]. The connective
element [a] in these two words is more or less possessive

in meaning. More precisely, this element is [.a*]; that

is, it is followed by [-], but not by word boundary, and is
basically long., See Synopsis, par. 40 for the tonal details.
For other matters relating to the connective, see Ashton,
index under '-A of relationship'; Chesswas, par. 25 etc.

and under 'possessive' in the folding chart at the end of

the book.
Glossary:
a.mambuka (MA) north
a.ma,serengeta (MA) south
e.bu, va.njuba (BU) east
e.bu.gwa.njuba (BU) west
o.bu.kiika“ (BU) side, direction

.a. (linking element) of
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————

Sample of free conversation:

A: Erinnya lyo ggw'ani? Ggwe
Kamya?

B: Nedda ssi nze Kamya, nze

Mukasa,

A: Ova wa?

B: Nva Kkongo,

A: Oli musomesa, muyizi, musawo
oba musirikale?

B: Ndi musuubuzi,

A: Ooo, bwe kiri?

B: Yee, bwe kiri,

28

What's your name? Are you
Kamya?

No, I am not Kamya, I am
Mukasa,

Where do you come from?
I come from the Congo.

Are you a teacher, a student,
a doctor or a policeman?

I am a merchant.
Is that so?

Yes, it is so.
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LESSON 12

l., Teach the students to pronounce:
| Buganda Tteeso (Teso)
§ Bunyoro Acholi
Busoga L4fnS  (Lango)
Bugisu Ankole
Kigezi Ttooro (Tore)

2. Have a student ask you [Bunyoro / kibuga? ]

Reply: [Nedda, Bunyoro / ssi + kibuga; nsi’. ]

, 3. Give the names of the districts of Uganda, such as Kigezi,
Students should reply [Kigezi / nsi'.]
| L. Give the names of cities and districts., In each case, the
student must decide whether to say: | nsi',] or
[ kibuga. ]
5. Ask [ kibuga, oba / nsi‘?].

6. Teach the students to say:

Kigezi / eri mu maserengeta ga Uganda.
Bugisu / eri mu buvanjuba bwa Uganda.
etc.

7. Give names of cities and districts. Students reply:

[ eri mu ] or [ kiri mu _____ ],

depending on whether you have named a district or a city.

8. Students take turns asking you and one another about the
locations of towns and districts in Uganda.

Ask questions about the locations of towns.
the student's answer must be in two parts,
Masindi / kiri ludda+wa?
A. Masindi / kiri mu Bunyoro.

This time,

For example: Q.

Bunyoro / eri mu bugwanjuba bwa Uganda.
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Summary :

Mbarara / kibuga, obs ’ nsi’? ,
| 'Is Mbarara a town, . a district?'
—— Kibuga.
'It is a town.'
Kiri-wa?
'Where 13 it?'
Kiri mu Ankole,
'It's in Ankole.'
Ankole / eri mu bukiika'+ki + obwa Ugandaf?
'What part ('direction') of Uganda is Ankole in?'

Eri mu bugwan-ijuba.
'It's in the west,'

Two more of the concord classes are introduced here. Their
subject prefixes are [ki] and [e]. Concerning concord classes,
see Ashton, p. 23-4; On subject prefixes, see Ashton, p. 32
and corresponding parts of the chapters on oth r classes;
Chesswas, par. 17 and corresponding parts of chapters on other
classes; also the folding chart at the end of Chesswas.

If the class begins to get tired of what it is doing,
take one or two minutes to teach them tc recite one of
the following groups of wcrds. Do not try to teach the
meanings of these words at this time.

A. ebuvanijuba; ebugwanjuba; amambuka; amaserengeta,

B. Olwgkusooka; Olwokubiri; oOlwokusatu; Olwokuna®;
Olwokutaano; Olwomukaaga; Olwassabbiiti.

C. emu’; bbiri; ssatu; nnya’; ttaano; mukaaqga ;
musanvu; munaana’; wmwenda'; kkumi.

30
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Optional Vocabulary: THINGS . g

In the vocabulary supplement that followed Lesson 10, you
chose one or more of the following situations: School,
Public Transport, Food, Clothing, Health, You introduced
the names of people who are active in those situations.

Here, you may introduce the names of things that one might

see or use in the same situations that you treated after
Lesson 10. The key question is [Kino kiki? ] 'What is this?'

SCHOOL : Things -

N PO T AR iy o

Teach the following answers to [Kino kiki?]. .

Use pictures or real objects.

Have the students point to or touch each object as they
talk about it.

Ry —

4 Kitabo, It's a book.
i Kkalaamu. It's a pencil.
' Mmeeza, It's a table.
Lubaawo (oluwandiikibwako). 1It's a blackboard,
Ntebe. It's a chair.
1 etc,

Have the students question and answer one another, using
the question [Kino kiki? ]

PUELIC TRANSPORT: Things

Teach the following answers to [Kino kiki?].
Use pictures or real objects,

Have the students point to or touch each object as they talk
talk about it.

Bbaasi, It's a bus,
; Tikiti. It's a ticket. i
| Ssanduuko, It's a suitcase.
etc,

; Have the students question and answer one another, using
: the question [Kino kiki?].
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CLOTHING: Things

Teach the following answers to [Kino kiki? ],

Use picture=s or real objects.

Have the students point to or touch each object as they
talk about it.

Lugoye. It's cloth.

Kiteeteeyi. It's a dress,

Kkooti. It's a jacket.

Mpale mpanvu. It's a pair of trousers,

Ssaatii. It's a shirt,

etc.

Have the students question and answer one another, using
the question [Kino kiki?].

HOSPITAL: Things

Teach the following answers to [Kino kiki?].

Use pictures or real objects,

Have the students point to or touch each object as they
talk about it.

Ddagala. . Tt's medicine.
Ambulensi, It's an ambulance,
| Mpiso. ~ It's an injertion.
Kitanda. - Tt's a bed.
etc,

e T

Have the students question and answer one another, using the
the gquestion [Kino kiki? ]. |
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FOOD:

Things

Teach the following answers to [Kino kiki?].

Use pictures or real objects,

Have the students point to or touch each object as they
talk about it.

Mmere. It's mmere (carbohydrate foods).
Nvai. It's nva (anything eaten with mmere),.
Mazzi, It's water,

Mata, It's milk,

Munnyo. It's salt.

Ssukaali. It's sugar.

Kijiiko. It's a spoon.

Kaso, It's a knife.

Ssowaani. It's a plate.

Wuuma. It's a fork.

etc.

Have the students question and answer oie another, using
the question [Kino kiki?].
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LESSON 13

Have a student ask you [Kampala / kiri mu Bunyoro? ].

Reply: [Nedda, Kampala / tekiri + mu Bunyoro, naye / kiri
mu Buganda. ].

Give a few more examples of this kind.

The sentence in Step 1 is long. Give pronunciation practice
one step at a time:

a. mu Buganda.

b. Kiri mu Buganda.

c. Naye / kiri mu Buganda.

d. Teki-ri + mu Bunyoro, naye / kiri mu Buganda.

e. Kampala / teki-ri + mu Bunyoro, naye / kiri mu Buganda.

Have a student ask you [Kigezi / eri mu Kkgpgo?]
Reply: [Nedda, Kigezi / te-ri mu Kkongo, naye / eri mu Uganda. ]
Give a few more examples of this kind.

The sentence in Step 3 is long. Teach the students to
pronounce it one part at a time, as you did in Step 2.

Ask questions like [Tororo / kiri mu maserengeta ga Uganda? !
Students should answer affirmatively or negatively, whichever
is correct.

Students ask these dquestions of you and of each other.

NB Some speakers will prefer to omit [naye] in sentenres
of this kind,
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sSummary:

Masaka / kiri mu Busoga?
'Is Masaka in Busoga?'

Nedda, teki-ri 4+ mu Busoga, naye / kiri mu Buganda.
TNo, it isn't in Busoga, (but) it's in Buganda.'
Buganda / eri mu Kkongo?
'Is Buganda in the Congo?'
Nedda, te-ri:mu Kkongo, naye / eri mu Uganda.
'No, it isn't in the Congo, (but) it's in Uganda.'

This lesson illustrates use of subject prefixes for
inanimate noun classes, affirmative and negative,

Glossary:

naye / "but'

Optional Vocabulary: LOCATIONS

Here, in the same situations that you chose after
Lessons 10 and 12, you may intrcduce expressions
that stand for locations. The key question is

[ ludda wa?] 'Whbere is the ?!

SCHOOL: Locations.

Introduce answers to [Omusomesa ali ludda wa?]. 'Where

is the teacher?’
Ali mu kisenge kye. He's in his room.
Ali mu kibiina. He's in class, !
Ali mu ofiisi. H 's in the office. !
Ali mu lukiiko. He's at the meeting. |
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Ask the students [Nze ndi ludda wa?] ’'where am I?' and

[Ggwe oli ludda wa?] 'where are you?' Have them move from one
location to another during this drill. Finally, have them
question and answer each other.

Introduce answers to [Ekkalaamu eri ludda wa?] 'where is the
pencil?’'

Eri wano. It's here.
Eri wali. It's over there.
Eri ku mmeeza. It's on the table.

Teach the students to answer this question, and then have
them question and answer each other,

PUBLIC TRANSPORT: Locations.

Introduce answers to the question [Omusaabaze ali ludda
wa? ] 'where is the passenger?'

Ali mu bbaasi. He's in the bus.
Ali ku kikondo kya bbaasi. He's at the bus stop.
Ali ku sitenseni ya bbaasi. He's at the bus station,

Ali ku mulyango gwa bbaasi. He's at the door of the bus,
Have the students demonstrate each location as they talk
about it,

Introduce answers to [Essanduuko eri ludda wa? ] 'where is
the suitcase?'

Eri wano. It's here.
Eri wali, It's over there,
Eri mu bbaasi. It's in the bus.
Ebuze. It's lost.

Have the students point to locations in a picture as they
answer this question.
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U

FOOD: Locations

Introduce answers to the question [Omufumbi ali ludda wa?]
'where is the cook?'

Ali mu ffumbiro. He's in the kitchen.
Ali mu katale. He's at { . mark *.
Ali bweru. He's outside.

Ali mu dduuka. He's at the store.

Through use of pictures or by some other means, have the
students demonstrate the meanings of the answers as they
give them.

Introduce answers to the question [Omunnyo guli ludda wa? ]
'where is the salt?'

Guli ku mmeeza. It's on the table.
Guli mu ffumbiro. It's in the kitchen.
Guli wano. It's here.

Guli wali. It's over there.

Have the students point to the locations as they talk
about them.

CLOTHING: Locations

Introduce answers to the question [Omutunzi w'engoye ali wa? ]
'where is the tailor?'

Ali wano. He's here.

Ali wali. He's over there.

Ali ku dduuka. He's at the store (shop).
Ali ku mulimu. He's at work.

Have the students demonstrate these answers as they give
them.

Talking about the locations of articles of clothing requires
the use of possessives 'my, your' etc. This topic should
therefore be put off until after Lesson 21.
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i HEALTH: Locations

: Introduce answers to the question [Omusawo ali ludda wa? ]
| % 'where is the doctor?'

Ali mu ambulensi. He's in the ambulance.
% Ali mu ddéwaliro, He's in the hospital.
i§ Ali mu balwadde, He's among the patients.
i Ali wano, He's here.
| E Introduce answers to the question [Eddagaia liri ludda
wa? ] 'where is ‘he medicine?'
i Liri wano. It's here.
! Liri wali, It's over there.
’ Liri mu kikopo. It's in the cup.
yoo Liri mu cupa. It's in the bottle.
: Liri mu kamwa. It's in the mouth, |

38 |
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LESSON 14

1. Say [Mmm,] as it is used in greetings. Say it several times,
and teach the students to say it exactly as you do.

2. Teach the greeting sequence one line at a time:
A: Waguze' otya+nnof?
B: Nasuze' bulungi. or: Bulungi.

A: Mmm, or: Eee,

B: Wasuze' otya+nno?

A: Nasuze' bulungi. or: Bulungi.

B: Mmn,

A: Mmmo,

3. Have the students practice greeting you and each other in
this way.

L}, 1Indicate by gesture that you are talking to two of the
students, or to all of them., Have one of them act as
spokesman for the group. Teach [Mwasuze mutyanno? ]
and [Twasuze bulungi. ]

To the student: The literal meanings of the words in this
set of greetings are:

wasuze you passed the night (near past tense)
otyaf? you do how?

nno (no clear meaning, optional in this context)
nasuze® I passed the night (near past tense)
bulungi well

This set of greetings is appropriate for use in the morning,
Concerning the effect of [ 7 ] on tones, see Synopsis, par.

48 (4)
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LESSON 15
1. Teach the following greetings onc line at a time:
A: Osiibye° otya+nnof?
B: Nsiibye' bulungi. or: Bulungi.
A: Mmm, or: Eee.
B: Osiibye®’ otya+nno?
A: Nsiibye' bulungi. or: Bulungi.
B: Mmm,
A: Mmm,

2. Go through the greetings again, adding [ssebo] or [nnyabo]
where they are appropriate.

3. Greet the class as a whole, using [Musiibye' mutya+nnof] and
[Tusiibye’ bulungi. ]

4., 1If possible, group the students by sex. Say [Musiibye-
bulungi + bassebo?] or [Musiibye'bulungi + bannyabo?],
whichever is appropriate.

5. Have the students greet you and one another as in Steps 2,
3 and 4.

To the student: The literal meanings of the words are:
osiibye- you have passed the day (perfective tense)
nsiibye" I have passed the day (perfective tense)

3lossary:

.siiba (.siibye"’) to pass the day

ssebo (pl. bassebo) terms of respect used in
speaking to a man

nnyabo (pl. bannyabo) term of respect used in

speaking to a woman
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LESSON 16

l. Continue the greeting sequence:

A:

B:

Agaffa’-yo?
Ekiéli ﬁnﬁégi. or: Ekyali.
Mmm, or: Eee,

Agaffa® -yo?

Ekyali nnungi. or: Ekyali,
Mmm,

Mmm,

2. Have the students go back to Lessons 1l and 15, and add
[Agaffaayo? ] etc. to those greetings.

3. Continue with the following sequence, one line at a time.

A:

P:

A:

B:

A:

B:

A:

Weebale + emirimu,

Awo,

Mmm,

Naawe / weebale + emirimu.
Awo,

Mrmom,

Mmm,

4, Have the students practice combining all of the greetings
and polite phrases from Lessons 14, 15 and 16.

T
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To the student:

Again, as is often the case with greetings, the
meanings of the individual words bear some
explaining. The word [agaffa'-yo] in this context
amounts to 'What's new?', but literally it is 'the
(news) which is occurring there'. [Ekyali] consists
of subject prefix [e-] 'it', tense prefix [-_¥§-]
'still', and stem [-1i] 'is'; [nnungi] 'good' has
the same stem as [bulungi], but agrees concordially
with [e-].

In the continuation of the greeting, [weebale]
amounts to 'thank you (feor)', but Iiterally means
'you count yourself', [Emirimu] normally means
'work(s)'. [Weebale + emirimu., thus means something
like 'thanks for what you have done.' This last is
merely part of the greeting formula, and may be used
even if the person you are talking to has never done
anything for you individually.

[ Naawe ] and you
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LESSON 17

Ask a student [Ova'wa?], and have him reply [Nva' mu A-mereka. ],
as in Lesson 3 .,

Ask another student [Nva'wa?], and have him reply [Cva mu
Buganda. ]

Say [Nva' mu Buganda; ndi Mugagda.T.

Sit down % ith the students and pretend to be one of them.
Say [Nva'mu A-mereka; ndi Mwa-mereka.]. Have the students
repeat this,

Say [0li Muganda?]. Get a student to ask you this question,
and you reply [Yee, ndi Muganda. ].

Say to each student [Ova mu A-mereka; oli Mwa-mereka.] Ask
[01i Mwa-mereka?] and have them reply [Yee, ndi Mwa-mereka. ].

Ask [Nze / ndi Muganda?]. Have the students reply [Yee, oli
Muganda. ],

Demonstrate to the students the meanings of these sentences,
and teach them to use them:

nze Nze / nva'mu (Buganda). Ndi (Muganda).
ggwe Ggwe / ova'mu (Buganda). oli (Muganda).
omuntu # ono | Omuntu # ono / ava'mu (Buganda.)| (Muganda).

In place of the words in ( ), use [A-mereka, Mwa-mereka;
Bungereza, Mungereza. or whatever is appropriate for your
students.

Give a sentence from Col. 2 of Step 8. The students should
give the corresponding sentence from Col. 3. @Give a word
from Col. 1. The students should give the sentences from
Columns 2 and 3,
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10. Ask [Nze / ndi Mungereza?]. Teach the following:

Ndi (Mungereza)? Nedda, to-li + (Mungereza).
0li, (Mungereza)? Nedda, si-ri + (Mungereza).
omuntu # ono / (Mungereza)? Nedda, ssi + (Mungereza).

11. Ask a series of questions chosen from among these three kinds:
ova mu (Buganda)?
0li (Mwa-mereka) oba / oli (Muganda)?
ova'wa?

12. Have the students ask these questions of you and of one another.

Summary :

This lesson introduces equational sentences, for first,
second and third person personal subjects, affirmative
and negative.

Glossary:

0.mw.a-mereka (MU-BA) American person
O0.mu.ganda (MU-BA) Muganda
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LESSON 18

1. Teach the students to say [mmwe] and [ffe]. They will wonder
what these words mean.

2. Use gestures to act out and teach the following sentences:

Mmwe / muli (Baa-mereka)? Yee, ffe / tuli + (Baa-mereka).
Mmwe / muli (Baganda)? Nedda, ffe / tetu-li + (Baganda)
Ffe / tuli (Banyoro)? Nedda, temu-1li+(Banyoro).

- k .
Abantu # bano / (Bagfmereka)?‘{YEe, (Baa-mereka)

Nedda, ssi + (Baa-mereka).

3. Group yourself and the students into groups of two. (If you
don't have at least 5 students, use empty chairs to stand
for people.) Teach the use of [mmwe, ffe, bo]:

ffe Ffe / tuli Ba . | Tetu-li + Ba
mowe ~ Mmwe / muli Ba . | Temu-li + Ba .
bo Bo / Ba . | Ssi + Ba .

i, @Give a sentence from Column 2 of Step 3. Students give the
corresponding sentence from Column 3.

5. Give a word from Column 1 of Step 3. Students give the
sentences of Columns 2 and 3.

Summary:

This lesson introduces the plural persomnal pronouns, and
the subject prefixes that go with them.

312-413 O -68 -6 LLS
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Glossary:
ffe we
nnwe you (pl.)
bo they

To the student: The second syllable of [ffe] is [fe],
and it has high tone in citation form,
The same is true for [mwe], which is
the second syllable of [mmwe ].

L6
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| LESSON 19

- 1. Teach the students to say [mbeera, obeera, abeera]. They
will wonder about the meaning of these words.

\ 2. Go through this conversation with each student:

T: Ova mu kibuga+ki?

S: Nva'mu (Denver),

| T: Ova mu (Denver), naye / kaakati / obeera mu
(place where they are being taught).

* Otegedde?

S: {Yee, ntegedde.
Nedda, sitegedde.

(If, after you have done this with each student, they still
do not understand, give them the meaning by writing it on
the board and then immediately erasing it.)

! 3. Say (Obeera mu .' Mutegedde? ]
' Have them reply [Yee, tutegedde. ]

4., say ['abantu b'omu kitundu ekyo balunzi.' Mutegedde? ]
Have them reply [Nedda, tetutegedde. ]

(If students try to ask the meaning of this sentence,
ignore them, )

B. Practice sentences like:

T: Nva mu (Kampala)?

S: Yee, ova'mu (Kampala).

T: Mbeera mu (Kampala) + kaakati?

S: Nedda, tobeera + mu (Kgmpalg); obeera mu

W7
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Optional Vocabulary: DESTINATIONS

Here, the key question are [Ogenda wa?] 'where are you
going?' and ¥Ova'wa?] 'where are you coming from?'
Introduce answers to these questions that will fit the
situations that you have chosen. Use pictures or other
devices so that the students can demonstrate the meaning
of their answers as they give them,

L8
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LESSON 20

Oral Test

Talk with each student. Start with greetings, and go on
to ask him about the names of people, where they are from,
their nationalities, and where they live now. Give points
for correctness and fluency.

Divide the students into pairs. Let them prepare a
conversation in Luganda. Then have each group present
its conversation before the whole class. Give points

for length, fluency, correctness, interest, and accent.
In these conversations, be sure that each student uses:

negative as well as affirmative forms,

third person as well as first and second person,
plural as well as singular,

Topics should include peoplds names, where are they from,
and their nationalities. Each conversation should

begin with greetings,
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LESSON 21

Teach the students to say the following sentences. They
will wonder about their meanings.

Mbeera ne .
Mbeera ne . {
Mbeera kumpi + ne .

Fill these blanks with
names of members of

the class.

Mbeera 4+ wala ne .

Mbeera # nzekka'.

Try to explain the meanings of these sentences without using
English, by actions or pictures or both. If the students
still don't understand, write the meanings on the board and
erase them immediately.

Ask individual students [Obeeraz wa?]. They should reply
with one or more of the sentences in Step 1.

Have the students ask you and one another the same question
as in Step 3.

Ask a question from Column 1. Help the students to reply
with the sentence from Column 2, BUT THEIR BOOKS MUST
REMAIN CLOSED AT ALL TIMES.

abeera mu Boston? Nedda, tabeera + mu Boston.
Ggwe / obeera mu Boston? Nedda, sibeera + mu Boston.
Nze / mbeera mu Boston? Nedda, tobeera + mu Boston.
Ffe / tubeera mu Bostcn? Nedda, temubeera + mu Boston.
Mnwe / mubeera mu Boston? Nedda, tetubeera + mu Boston.
___ne __/babeera mu Boston? Nedda, tebabeera + mu Boston.




LUGANDA BASIC COURSE

Use the following table in the same way as in Step 5.

_/ abeera # yekka?

Ggwe / obeera # wekka?

Nze / mbeera # nzekka?

A ne B / babeera # bokka?

Mnwe / mubeera # mmwekka?

Ffe / tubeera # ffekka?

Yee, abeera # yekka.
Nedda, tabeera # yekka.

Yee, mheera # nzekka.

Nedda, sibeera # nzekka.,

Nedda, tobeera # wekka.,

Yee, babeera ¥ bokka

Nedda, tebabeera # bokka.

Yee, tubeera # ffekka.
edda, tetubeera # ffekka.

N
Yee, mubeera # mmwekka,

{
{
(o0, cpesra 5w
\
{
{

Nedda, temubeera # mmwekka.

Carry on conversations such as the following:

T: , obeera mu kibuga ki?

S: Mbeera mu

T: Obeera wekka?

S: Nedda, sibeera nzekka.

T: Oo, tobeera wekka?

Obeera n'ani?

S: Mbeera ne

T: Ggwe ne

S: Tubeera kumpi ne

T: Mubeera kumpi ne

, mubeera kumpi n'ani?

?

S: Nedda, tubeera wala naye.
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This lesson is quite simple except for the fact that the

word for 'alone' requires the relative tone pattern on

the verb that precedes it. Concerning relative constructions,
see Ashton, 136 and U457; Chesswas, par.?22 and corresponding
parts of the chapters on other classes. The tone pattern
involved here is FX (See Synopsis, par. 31 and the paradigms
that follow the Synopsis). It is unfortunate that the first
use of a 'relative' verb form in this part of the course is
the very atypical one in which the main verb has relative
form, For the usual use of the relative, see the Pretraining

Program, Section M,

52
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! Glossary:

# Kkka“ only
wala far

kumpi (na) near

# naye with him, her

- -
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1.

LESSON 22

Familiarization with the sound of the dialog.

Let the students listen to the entire dialog on the
tape once or twice. Or read it aloud to them once
or twice. Students' liooks should be closed at all
times.

Maama, erinnya lyo / ggw'#ani? Madam, what's your name?
Erinnya lyange / nze # Mary. My name is Mary.

Mary? Mary?

Mmm, Mmm,

ova' -wa¥? Where do you come from?
Nva® mu A-mereka. | I come from America.
Oova’ mu A-mereka? You come from America?
Mmm. Mrom .

The word [maama] is used in respectful address to women.
Here and elsewhere, however, some speakers will prefer to
use [nnyabo] in place of [maama].

Pronunciation buildups.

Have the students repeat the following after you
one line at a time. Be very careful of their
pronunciation. If necessary, repeat each line
two or three times with each student.

ani?

ggwe

ggw' #ani?

~lyo

erinnya

erinnya_lyo

Erinnya_lyo / ggw'#ani?

5L
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3.

maama
Maama, erinnya lyo / ggw'#ani?

Mary
nze
NzZe # Mary.

lyange
erinnya lyange

Erinnya lyange / nze # Mary.

Oova'‘® ~wa?

A-mereka
mu
mu A-nmereka

nva

Nva” mu A-mereka.

A-mereka.
mu A-mereka
ova’

Ova* mu A-merekza?

Translation.

Tell the students what each line of the cralog means.
Give them the Luganda one line at a time, and have
them give you the English. Then give them the English
meanings, and have them give you the Luganda. Do nct
spend more than 10 per cent of the time on this step!
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4, Role playing:

Take the part of the first speaker in the dialog.
Turn to a student and say the first 1line, He
should reply with the second line. Continue in
this way until you reach a good stopping place.

Choose two students and have them act out the
dialog between themselves., The first time they
should follow the dialog exactly as it is in the
book. Later, they should adapt it by using their
own names, and the places that they are really from,

5. Grammatical develcopment.

A,

Possessive pronouns,

Have the students read these possessive phrases aloud
after you.

.]_-.. ._2-.. i.
arinnya erinnya_lyo erinnya lyange
ekibuga ekibuga_kyo ekibuga kyange
ensi’ ensi 'yo ensi*vyange

Give a word from Column 1, Have the students give the
corresponding phrase from Column 2,

Giva a word from Column 1, and have the students give
the phrase from Column 3.

Give a phrase from Column 3, and have the students give
the phrase from Column 2,

Give a phrase from Column 2, and the students give the
ohrase from Column 3.

Tonal note to the student on [nze]gglus a_personai name,

Remember that the notation [ggwe # ani?] implies the
pitches [+~~~ -], with the [e] and the [a] merging into
one long [al.
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LESSCiy 23

Teach the students to ray [Ngolokoka.] They will wonder
what it means.

Act out the meaning of [Ngolokoka.]. Have the students
act it out with you, and say the word as they do so.

In the same way, teach the words and actions one at a time:

Nnyambala.

Ndya' + ekyenkya:,
Ryenda mu kibiina’,
Njiga + Oluganda’,
Nva' mu kibiina',
Nzira + eka-,

Make sure that the students have mastered each sentence
before going on to the next., This may require some
patience, both from you and from the students.

Have a student ask you:
Okola-ki?

Perform one of the actions, and say the word at the same
time., For example, przatend to be putting on your clothes,
and say [Nnyambala. ]

Teach the students to say [oluvannyuma]. They will wonder
what it means.

Say [Ngolokoka. Oluvannyuma / nnyambala, Oluvannyuma /
ndya + ekyenkya'.]

Tell a student [Ogolokoka . Oluvannyuma / okola-ki?]. He
should answer [Oluvannyuma / nnyambala.]. Continue asking
him [Oluvannyuma / okola-ki? ] until he has given all the
sentences from Step 3.

Use the name of a member of the class. Teach the students
to say:

/ agolokoka,
Oluvannyuma / ayambala.

Oluvannyuma / alya' + ekyenkya’.
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Oluvannyuma / agenda mu kibiina-.
oOluvannyuma / ayiga + Oluganda.
Oluvannyuma / ava’ mu kibiina:.
Oluvannyuma / adda + eka’.

9. Use the question [Oluvannyuma / akola ki?] to get the
students to recite the series of sentences in Step 8.
10. Go through the following conversation with a student:
T: Ogolokoka. Oluvannyuma / oyambala?
S: Yee, oluvannyuma / nnyambala.
T: Oluvannyuma / olya’ + ekyenkya'?
S: Yee, oluvannyuma / ndya’ + ekyenkya , €tc.
(Be sure to ask your questions in such a way that all of
the answers are affirmative.)
11. Go through the following conversation:
T: Ngolokoka. Oluvannyuma / nnyambala?
S: Yee, oluvannyuma / oyambala,
T: Oluvannyuma / ndya+ + ekyenkya-.
S: Yee, olya + ekyenkya ?
etc,
Summary:

This lesson presents a chain of actions described in the
present tense. This tense may be used to describe either
a customary action or an action gcing on at the time of
speaking. The present tense is discussed in Ashton, p.
123; Chesswas, par. 6. The affirmative indicative of
the present tense has tone pattern FF (Synopsis, par. 28,
and paradigms).
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‘ Glossary:
.kola (.koze") do, make
.ambala (.ambadde) dress, put on clothing
.golokoka (.golokose:) wake up
.lya: (.lidde) eat
.genda (.genze-) go
.dda (.zze-*) return
L .yiga (.yize*) study
e.ky.e.n.kya: (KI-BI) breakfast
0.lu.ganda (LU-N) Luganda language
e.ki.biina* (KI-BI) class, classroom, crowd
of people, society
e.ka- home
0.1lu.va.nnyuma afterwards, after

s N s e o
The expression [1wﬂg—kugolokoka] consists of the connective
[lwa] plus the form [okugolokoka]. The connective [lwa] in
turn consists of the concordial prefix [lw], agreeing with
[oluvannyuma ], and [a] (See note on Lesson 11). The form
[okugolokoka] is an infinitive, consisting ~f the intial
vowel [o], the infinitive prefix [ku], and@ the stem [golokoka ].
Conceﬁning the hyphen with lack of word boundary, see Synopsis,
par. 40,
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1.

Teach in the manner of Lesson 23:

LESSON 24 ‘

Ndya' + ekyemisana- ,

Nzira mu kibiina' .

Njiga + Oluganda.
Nva' mu kibiina',
Nzira + eka’'.
Nzannya.
Mpummula.

Nnaaba.

Ndya' + ekyekiro’.
Nnyumya ne mikwano gyange,
Neebaka.

say [Olya’ + ekyemisana'. Oluvannyuma / okola-ki?], and go
on through all the sentences in Step 1.

Say [Ndya + ekyemisana. Oluvannyuma / nkola-ki?], and go
again through all the sentences in Step 1.

Say [Mulya'+ ekyemisana’, Oluvannyuma / mukola-ki? ]
Students reply [Oluvannyuma / tudda + mu kibiina'.] etc.

In the same way, ask [ alya’ + ekyemisana'. Oluvannyuma /
akola-ki? ] and | ne balya: + ekyemisana . Oluvannyuma

bakola-ki? ].

Ask questions about all the activities that are in Lessons 23
and 24, Questions may be in singular or plural, first, second
or third person.

Teach the students to pronounce the infinitives of all the
verbs in Lessons 23 and 24.

Ask [Oluvannyuma 1lw'o-~kugolokoka / okola-kif] and have a
student reply [Nnyambala.]. Ask [Oluvannyuma lw'o-kwambala /
okola~-ki?], and so on through the entire action chain,

Proceed as in Ste}; 8, except that this time the student's
answers are of the form [Oluvannyuma lw'o~kugolokoka /
nnyambala, ].
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| | Summary :

This lesson introduces some more actions in the chain that
was begun in Lesson 23, and uses the infinitive form along-
side the present tense.

i Glossary:

’! .zannya (.zannye-) play

| .wummula (.wummudde) rest

| .naaba (.naabye-) bathe

i .nyumyza (.nyumizza) talk

| .eebaka (.eebase-) go to sleep
E? e.ky.e.ki.ro* (KI-BI) evening meal
i e.ky.e.mi.sana* (KI-BI) noonday meal
| mu. kwano (MU-MI) friend

312-413 O -88 - 17 61
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LESSON 25

‘ 1. Familiarization with the sound of the dialog.

Let the students listen to the entire dialog on the
tape once or twice. Or read it aloud to them once
or twice. Students' books should be closed at all

times.

o. Pronunciation buildups

Have the students repeat the following after you

one line at a time. Be very careful of their

, prorunciation. If necessary, repeat each line
two or three times with each student,.

§ B: Erinnya lyo / ggw'#ani? What's your name?

|
‘ Nnakafeero Nnakafeero |
E nze # Nnakafeero I am Nnakafeero

? erinnya lyange my name

A: Erinnya lvange / nze # Nnakafeero. My name is Nnakafeero.

P S

f Kyaddondo Kyaddondo
: eyo / Kyaddondo over at Kyaddondo
! Nva* # eyo / Kyaddondo. I come from over at
; Kyaddondo
| era and
: Era / nva* # eyo / Kyaddondo. And I come from over at
g Kyaddondo.
é i Ova Kyaddondo? do you come from Kyaddondo
; ‘ Ooo! Oh!
\
: ‘ B: Ooo! Ova+* Kyaddondo? Ooco. You come from Kyaddondo?
I
ssebo sir
yee yes
A: Yee ssebo. Yes, sir,
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Hoima Hoima
Munna- of
Munna-hoima of Hoima

Oli Munna-hoima

Oli Munna-hoima, oba / oli

Muganda?
Ndi Muganda.

waf?

ogenda

nnyabo

nnyabo / ogenda-wa?
kaakati

Kaakati / nnyabo / ogenda-wa?

Masaka
eyo / Masaka
nyenda

Kaakati / pnenda # eyo / Masaka

b
bange
bakadde
ku
ku bakadde bange
kulaba
kulaba + ku bakadde bange.

Ooo!

ddi
Olidda

Olidda dadi?

You are of Hoima

Are you a Hoiman or a
Kampalan?

I am a Kampalan.

where

you're goirg

madame

madame where are you going
now

Now, Madame, where are you
going?
Masaka

over at Masaka

I am going

Now, I am going over to Masaka,

my
parents

on
on my parents
to see

to see my parents, |

Ooo.
Mrom .,

when

you'll return

When will you return?
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Nyenda kukcma+wo + ku Lwokubiri,

Lwokubiri Tuesday
ku Lwokubiri on Tuesday
yyenda I am going

ba.kadde (MU-BA) parents
e.yo (demonst.) there
.laba (.lahye-) see, visit
adi? when
o.lw.o.ku.biri Tuesday
mu.nna (MU-BA) member of

NB One would not normally contrast the name of a city and the
name »f a kingdom, as was done bere between [Munnahoima ]
and [Mugznda]. But if a Muganda hears that a person is a
Munnahoima (i.e. a Hoima citizen), it is clear to him that
that person is a Munyoro.

Translaticn

A:
Glossary:
3.

L. Role

Tell the students what each line of the dialog means.
Give them the Lugarda one line at a time, and have
them give you the English. Then give them the English
meanings, and have them give you the Luganda. Do not
spend more than 10 per cent of the time on this step!

playing:

Take the part of the first speaker in the dialog.
Turn to a student and say the first line., He
should reply with the second line. Continue in
this way until you reach a good stopping place.

Choose two students and have them act out the
dialog between themselves. The first time they
should follow the dialog exactly as it is in the
book. Later, they should adapt it by using their
own names, and the places that they are really from.

ol

I am going to return on Tuesday.
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% E. Grammatical development.

A. Give the students a short sentence. Have one student
expand it by adding [nnyabo] or [ssebo] at the beginning.
Have a second student expand it still further by adding
[kaakati]. For example:

; T:: Ogenda-waf

S;: Nnyabo, ogenda-wa?

S,: Kaakati, nnyabo, ogenda-wa#

, Some other short sentences that can be expanded in this way
‘ are:

Erinnya lyo / ggw'anif

ova‘wa?

| Otegedde?

1 Obeera-wa?

v O0li Muganda?

B: This is another expansion drill. Give the students a
| short sentence. The first expands it by adding [eyo],
i and the second expands it still further by adding
[nnyabo] or [ssebo] at the end. For example:

=

Ryenda Masaka.,
1? DNpenda # eyo / Masaka.
S,: MNyenda # eyo / Masaka + ssebo.

Some additional short sentences for use in this way are:

Ryenda Kyaddondo,
Tugenda Hoima,
Mbeera Kampala.

{ C. mikwano mikwano_gyo Mikwano gyo / babeera-wa?
bakadde bakadde _bo Bakadde bo / babeer.-wa?

NB [Mukwano] 'friend' takes MU-BA concords except
in possessives, where it takes MU-MI concords.
Some speakers may however prefer [gibeera] here
in place of [babeera].
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LESSON 26
Teach the students to pronounce [essaawa]. Let them wonder
what it means.

Draw a simple picture something like this:
- ,/’

- /@f -
/

) /N .

/

% fi .
Qﬁf}_, X 657

N/e - -—

Point to the first dot and say [essaawa / emu]. Have the
students point and repeat. Go on one hour at a time all
the way through [essaawa / kkumi / na bbiri].

Give the hours in random order. Have the students point to
the appropriate dot in the picture.

Point to dots, and have the students name the hours.

Teach the students to say [essaawa / mmekg%]. Point to a
dot in the picture and ask one of the students [Essaawa /
mmeka?]. If he does not understand you, he should repeat
the question so that you can answer it. Go on asking
[Essaawa / mmeka? Essaawa / mmeka # kaakati?]

Go on in this way until the students can name the hours
quickly, with good pronunciation, in any order.
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Glossary:

.meka?
e.s.saawa (N)
e.mu:

bbiri

ssatu

nnya’

ttaano

mukaaga
musanvu
munaana‘
mwenda’

kkumi

kkumi / n'emu’
kkumi / na bbiri

67

how many?

hour, watch, clock

one
two
three
four
five
six
seven
eight
nine
ten
eleven

twelve




LUGANDA BASIC COURSE

LESSON 27

Perform one of the actions in Lessons 23-24, For example,
pretend you are studying Luganda. Have a student ask you
[oyambala?]. Reply [Nedda, sambala; njiga Luganda.] Ask
a student [Oyambala?]. He should reply Thegﬁa, sambala;
njiga I,uganda. ].

In the same way, teach the first person singular negative
of all the expressions in Lessons 23 and 24.

Ask [Tugolokcka + essaawa / musanvu?]. Students should
answer [Nedda, tetugolokoka + ssaawa/musanvu, ] In this
way, practice first person plural negatives,

Mechanical Drill. (Use the name of a member of the class}:

agolokoka. Tagolokoka.

ayambala, Tayambala.

alya-+ ekyenkya-. Talya' + kyankya’ .
. agenda mu kibiina’. Tagenda + mu kibiina:.

ayiga + Oluganda. Tayiga + Luganda.

ava’ mu kibiina-. Tava_+ mu kibiina‘,

adda + eka’. Tadda + ka°.

alya*+ ekyemisana. Talya' + kyamisana',

azannya. Tazannya.

awummula. Tawumnmula.,

anaaba. Tanaaba.

alya’ + ekyekiro-. Talya’+ kyakiro’.
. yeebaka. Teyeebaka.

First the student should learn to pronounce &all the sentences

in this table, paying special attention to the tones.

Next, the teacher (or one student) should give a sentence
from Column 1. A student should give the corresponding
sentence from Column 2, with correct tones.
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5. All the sentences in the chart of Step 4 are in the third
person singular, Change them to 1 pl. and go through the
same procedure,

6. In the same way, change all the verbs to 3 pl., and to 2 sg.
Continue to be strict about the tones.

To the student:

The negative of the present tense is not new, having occurred
already in Lesson 9, This is the first time, however, that
it has occurred with verb stems of such different sizes and
shapes. The stem tone of [lya*] in [tdlyd' ] is low while the
stem tone of [t4va' ] is high fallin¢., The first low tone in
[tagdldkdka ] is on the fourth syllable, while in [tayambala]
it is on the third. This can be quite bewildering. The
alternatives are to give up entirely on trying to master verb
stem tones, or to learn about the underlying regularities as
they are described in the Synopsis.

Optional Vocabulary: ACTIONS

Again, the teacher is invited to bring in vocabulary in
enough situations so that the class remains interested,
and feels that it is making good progress.

The basic dquestion in this set of vocabulary supplements
is [Akola ki?] 'what is he/she doing' or 'what does he /she
do?' You may want to introduce it in a conversational
setting such as the following:

T: Omusomesa akola ki? What does a teacher do?
S: Simanyi. Akola ki? I don't know. What does he do?
T Oomusomesa asomesa. A teacher teaches.
S: (Repeats):
Omusomesa asomesa. A teacher teaches.
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SCHOCL: Activities

g In the same way, introduce the following:
z Asoma, He is reading / studying.
| Awandiika. He writes.
Ayiga. He studies / is studying.
Abala, He counts.
Agolola omukono. He raises his hand.

: Go through each of these activities yourself. Ask
‘ [N¥pla ki?]. Students should reply [Osoma. ], etc.

PUBLIC TRANSPORT: Activities

Teach the following answers to [Akola ki?].

Use pictures or have the students play imaginary roles.
As far as possible, have the students demonstrate each
action as they talk about it. 1

}
!
{ Avuga bbaasi, He drives a bus.
| Atunda tikiti. He sells tickets. ‘
z Avunjisa sente. He makes change.
5 Asiba bbaasi. He stops the bus.

Agula tikiti. He buys a ticket.

Alinnya bbaasi. He rides the bus.

Go through each of these activities yourself, Aask
[Nkola ki?]. Students should reply [Ovuga bbaasi. ],
etc.

e m——a—

FOOD: Activities

Teach the following answers to [Akecla ki? ].
Use pictures, or assign roles to students.
Have them demonstrate each action as they talk about it.

Afumba. He cooks.

Ayoza ebibya. He washes-dishes,
Akoleeza omuliro. He lights the fire.
Ayera effumbiro, He sweeps the kitchen.
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Ateeka essowaani mu kabada.

He

puts dishes in the cupboard.

Go through these activities yourself, Ask [Nkola ki? ].
The students should answer [Ofumba. ], etc.

CLOTHING: Activities.

Teach the following answers to [Akola ki?].
Use pictures or assign roles to students.

Have them demonstrate each action as they talk about it

Atunda engoye.
Agula.

Ayoza engoye.
Atunga.
Agolola engoye.

HOSPITAL: Activities

He
He
He
He
He

is selling clothes.
is buying,
is washing clothes.
is sewing.

is pressing clothes,

Teach the following answers to [Akola ki?].
Use pictures or assign roles to students.
Have them demonstrate each action as they talk about it.

Awonya.
Ajjanjaba.
Alwala.

Akuula amannyo.
Akuba empiso.

71

He
He
He
He
He

heals.
nurses.
falls sick.
pulls teeth.

is giving an injection.
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g | fample of free conversation:

i A: Petero, okola ki? Peter, what are you doing?
E Olya ekyenkya? Are you eating breadfast?
B: Nze ssirya kyankya, ndya T don't eat breakfast--
é kyamiszana na kyakiro, just lunch and dinner,
{ A: Matayo akola ki? What is Matthew doing?
f i B: Asomesa, He is teaching.
| A: Ooo, asomesa abayizi mu ssomero? Ooo, he is teaching students
ssomero? in school?
g B: Yee, Yes,.
% A: Mwami Kato, obeera wa? Mr. Kato, where do you live?
' B: Mbeera Gulu, mu mambuka I live at Gulu, in the North j
ga Uganda. of Uganda. i
§ A: Gulu nsi oba kibuga? Is Gulu a country or a city? i
B: Kibuga. It is a city. 1
, A: O0Oli mutunzi wa ddagala? Are you a seller of medicine?
% B: Yee, ndi mutunzi wa ddagala. Yes, I am a seller of medicine.
I A: Ooo, Hoho.,
B: Eee, Yes.,

72




LUGANDA BASIC COURSE
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t
!
!
1

LESSON 28

Familiarization with the sound of the dialog.

Let the students listen to the entire dialog on the
tape once or twice. Or read it aloud to them once

or twice. Students' books should be closed at all

times.

Pronunciation buildups.

Have the students repeat the following after you
one line at a time. Be very careful of their
pronunciation. If necessary, repeat each line
two or three times with each student,

ssebo sir
gw' # ani + ssebof you are who sir?

erinnya_lyo your name

Eripnyq/lyg,/ ggw' # ani + ssgbof What's your name, sir?

Erinnya lyange / nze # Mukasa.

Ooo.

Maama / erinnya_lyo / ggw' # ani?

Eryange / nze # Joan.

Mukasa Mukasa
nze # Mukasa I am Mukasa

erinnya lyange my name

My name is Mukasa.

Ooo.
ggw' # ani? you're who?
erinnya_lyo / ggw' # ani? your name you're who?
maama Madame

nze # Joan I am Joan

My name is Joan,

Ooo, Joan? Ooo, Joan?
b} b}

Mmm,

Mrm,
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i eryo that
; erinnya + zzungu white man's name
! ng!+erinnya + zzungu # eryo! How come, your name is a

white man's name!

Oli Muzungu. you are European

B: ©Ooo! 0Oli Muzungu; ngl+erinnya + Ooo. Are you a white man,

zzungu # eryo! how come that name is a

white man's name?

i Mwa-mereka American
A: Ndi Mwa-mereka. I am an American,
i B: Oli Mwa-mereka? You are an American?
|
!

g A: Mmm, Mmm,

To the student:

Development illustrate concord with demonstratives of
the [.no] series, and require the student to produce
appropriate concordial forms of the adjectives whose
stems are [zungu] 'European' and [lungi] 'good'. For
| details on the demonstrative, see Ashton, p. 40 and

; corresponding parts of chapters on other classes;
Chesswas, par. 30 and corresponding parts of other

| chapters. Certain consonant changes are discussed in
! Ashton, Chapter 2,

? In the sentences of these drills, the adjective is taking
the place of the main verb, and so has no initial vowel.
See Ashton, index under 'Predication without a verb:

1
The substitution-correlation drills under Grammatical 1

adjectives'; Chesswas, par. 16,
; Glossary:
: .zungu (adj.) European
nga+ (exclamation) how!

yn
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3. Translation,

Tell the students what each line of the dialog means.
Give them the Luganda one line at a time, and have

them give you the English,
meanings, and have them give you the Luganda. Do not
spend more than 10 per cent of the time on this step!

playing:

‘ L., Role

Take the part of the first speaker in the dialog.
Turn to a student and say the first line. He
should reply with the second line. Continue in
this way until you reach a good stopping place,

Choose two students and have them act out the
dialog between tliemselves.
should follow the dialog exactly as it is in the
book. ILater, they should adapt it by using their
own names, and the places that they are really from.

h. Grammatical development.

NB

erinnya_lyo
omuntu # ono
abantu # bano
ensi # eno
ensi' # zino
ekibuga # kino
ebibuga # bino

Erinnya lyo/ddungi.

Ekibuga # kino / kirungi.

Essomero # lino / ddungi.

Ensi* # enc / nnungi.

In the new orthography, [n
is not to be rewritten as

75

Then give them the English

The first time they

'Your name is European.'
Erinnya_lyo / zzungu.

omuntu # ono / muzungu.

Abantu # bano / bazungu.

Ensi’ # eno / nzungu,

Ensi’ # zino / nzungu.

Ekibuga # kino / kizungu.
Ebibuga # bino/bizungu.

'How pretty your name is!''
Nga + erinnya lyo / ddungi!
Nga + ekibuga # kino / kirungi!
Nga + essomero # lino / ddungi!

Nga + ensi* # eno / nnungi!

as used in exclamations
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LESSON 29

1. Point to the clock. Go through conversations like the
i following:

T (pointing to clock): Essaawa / mmeka, # kaakgﬁiﬂ’

i S: Essaawa / munaana’.
T: Tukola-ki # essaawa / omunaana‘')?
S: Essaawa / omunaana’ / tudda + mu kibiina'.

Continue this kind of conversation until each student has been
asked about 4 or 5 hours.

o, Have the students question and answer each other in this way.

| : 3. Continue to point at the clock. Go through conversations
' like the following:

T (pointing to clock): Essaawa / mmeka # kaakati?’

S: Essaawa munaana.

T: Twebaka / essaawa / munaana’?

S: Nedda, tetwebaka + ssaawa / munaana\
T: Twebaka / essaawa / mmeka?

S: Twebaka / essaawa / ttaano.
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To the student:

This lesson is about the perfective tense. Isolated
examples of this tense have appeared in earlier lessons:
| [ntegedde] 'I have understood', [osiibye’ ] 'you have

: spent the day'. The most obvious problem with this
tense is that it uses a different form of the stem.

The perfective stem is shown in ( ) in the glossaries.
For details on the non-tonal part of this stem, see
Ashton, p. 123, 150-2; Chesswas par. 39-42, The key
to the tones is the FM pattern (Synopsis, par. 29 and
relevant part of the verb paradigm).

T
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2.

LESSON 30

Pronunciation practice:

essaawa
essaawa

essaawa

essaawa

essaawa

essaawa

essaawa

essaawa

essaawa

essaawa

essaawa

NN N NN N NN NN NN N

ssatu
ssatu
ssatu
ssatu
ssatu
ssatu
ssatu
ssatu
ssatu
ssatu
ssatu
ssatu
nnya*_

ne ddakiika / ttaano
ne ddakiika / kkumi
kkumi na_ ttaano

ne ddakiika /
ne ddakiika /
ne ddakiika /
n'ekitundu

ne ddakiika /
ne ddakiika /
ne Addakiika /
ne ad=giika /
ne ddakiika /

zennyini

amakumi

amakumi

amakumi
amakumi
amakumi
amakumi

amakumi

abiri

abiri + mu ttaano

asatu 4+ mu ttaano

/ anac*

/ ana* + mu_ttaano

/ ataano

/ ataano / mu ttaano

A B

Use Picture A to teach half hours, and Picture B to teach
five minute intervals,
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3. Give the following to the students as dictation:

2:30 5:25 12:35 T:45 2:00

4:05 5:30 12 :40 7 :50 2:05

4:10 11:30 6:40 1:50 3:00

4:25 11:35 6:45 1:55 9:30
| | Glossary:

e.d.dakiika (N) 1wmwinute or minutes

na (connective used in numbers 11-19)
mu (connective used in numbers 21- )
i ;
i
|
t
B
i !
| |
| 79
Q
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LESSON 31

Familiarization with the sound of the dialog

Let the students listen to the entire dialog on the
tape once or twice, Or read it aloud to them once
or twice. Students' buoks should be closed at all
times.

Pronunciaticn buildups

Have the students repeat the following after you
cne line at a time, Be very careful of their
pronunciation., If necessary, repeat each line
two or three times with each student. | <

ggw'# ani + ssebo? you're who, sir?

Er;ﬁnqulyg/bgw' # ani + ssebo? What's your name, sir?

nze # Mukasa i am Mukasa .
Erinnya lyange / nze # Mukasa. My name is Mukasa. )
ludda direction
ludda+way? what direction
ewammwe your home
ewammwe ,/ ludda+wa? your home is in what
dir=ction?
Ggwe Mukasa? Ewammwe / You're Mukasa? Where is t
1UQda+W§7 your home? ‘ \
n'e Kampala at Kampala
kumpi / n'e Kampala near t Kampala .
awo over at \:
Kyebando Kyebando ‘
ewaffe / Kyebando my home is at Kyebando N
Ewaffe / Kyebando # awo / My home is at Kyebando, just -

kumpi / n'e Kampala. near Kampala.
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ssebo

mul ima+ki?

okola

okola + mulimu+ki?
Okola + mulimu+ki+ssebo?

Kibuli
ly'e Kibuli
mu ssomero ly'e Kibuli
nsomesa
Mmm nsomesa mu ssomero ly'e
Kibuli,

kya kumeka*?
mu kibiina“®
mu kibiina* kya kumeka?
osomesa Kibuli
Osomesa Kibuli + mu kibiina-“
kya kumeka?

omusanvu
eky' o-musanvu

Mu kibiina® + ky'o-musanvu,

mu kibiina®
bameka?
abaana / bameka?
olina
Olina + abaana / bameka + mu
kibiina“ 7
ataano
amakumi / ataano
kumpi / amakumi / ataano
nnina + abaana
Nnina + abaana / kumpi /
amakumi / ataano.

Ooo!

Mmmi,

81

Sir
what kind of work
you do

you do what kind of work
wWhat's your occupation, sir?
Kibuli
- {.’ .
of/ Kibul i,
in therschool of Kibuli
} e d
I -teach
I te2ach at Kibuli School

of how many

in class

in what class

you teach at Kibuli

What class do you teach at
Kibuli?

seven
seventh

(In) the seventh grade,

in class
how many
how many children?
you have

How many children do you have
in the class?

five
five tens
almost five tens

I have children

I have almost f£ifty children.

Ooo!

Mmm.
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j ; To the student:

The word [ewammwe ] is built on the possessive stem [.ammwe ]
'vour (pl.)’. The concord [w] has to do with location. Since
the possessive does not follow a noun, it is pronounced as a
separate word, and can have the initial vowel [e]. The whole
word means something like 'at your (place)'. Compare French
'chez vous',

The word [awo] 'there' is a demonstrative of the [o] series.
It is in the same locative class as [ewammwe ]. The word [wano]
'here' is the demonstrative of the [no] series for this same
locative class.

ordinal numeral constructions are formed by using the connective
(see Lesson 11). The construction that corresponds to 'first'

i is literally 'of beginning'. It does not contain the stem for

! | 'one'. In 'second' through ‘fifth' an extra [ku] stands between
’ w the connective and the numeral stem. See Ashton p. 52,386;

@ Chesswas, par. 191-5.

Glossary: lu.dda (LU-N) direction, side
o.mu.limu (MU-MI) work
o.mu. somesa (MU-BA) teacher
; e.s.somero (LI-MA) school
.somesa’ (.somesezza) teach

3. Translation

é mell the students what each line of t@e aialog means.

' | Give them the Luganda one line at a time, and have

| | them give you the English. Then give them the English

| meanings, and have them give you the'Luganda.' Do no? |
spend more than 10 per cent of the time on this step. ,

4., Role playing:

‘ Take the part of the first speaker in'the dialog.

% Turn to a student and say the flrst line. He

| should reply with the second line. antlnue in
this way until you reach a good stopping place.

Choose two students and have them'act ogt the
dialog betwezn themselves. The flrSF t+me'they
should follow the dialog exactly as it is 1in thg
book., Later, they should adapt it by using their
own names, and the places that they are really from,
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; 5. Grammatical development.

A
emu- '’ mu kibiina' + exy'o-kusodka. erinnya -+ éry' o-kusooka.
. 3 L3 L] L] - ‘ { Z ” {
, bbiri '2! mu kibiina' + eky'okubiri, erinnya + ery'Sxubiri.
i ' ' N . " LY LY L4 . LY " LY ~ L4
| ssatu '3 mu kibjina' + eky'okusatu. erinnya 4+ ery' okusatu,
N N . s ‘.’
nnya’ '4' mu kibiina' + eky'okuni® erinnya + ery'cgkuna:
: ttaano Y k'b" . 128, 88 - . . -~ 248, %8 »
i > mu kKibiina'+ eky okutaano. erinnya + ery'okutaano,
mukaaga '6' mu kibiina + eky'omikidgd. erinnya + ery' omukaaqa,
% ' ' . . . . " LY o, L4 . " . , L4
, musanvu "7 mu kibiina' + eky'omusanva. erinnya + ery'omusanvu,
munaana’ '8' mu kibiina' + eky'dminiini:. erinnya + ery' ominaana -’ .
i ; o . . . N ” B R . ” P4 A.
| | mwenda' '9' mu kibiina' + eky'Smwénda . erinnya + ery'omwenda .
: 13 L et o “ 13 ” ” “
kKkumi '10'  mu kibiine: + eky'éekkiml. erinnya + ery'ékkumi,
!
B

g Ekibiina'kyammwe / kiri ludda+wa?

Ekyaffe / kiri # wano.

Ekyammwe / kiri ludda+wa?

(Go through the same three-line dialog using the following
in place of [ekibiina']: [essomero, omusomesa, bakadde,
mikwano, omulimu, omwana, abaana ].)
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1.

LESSON 32
Pronunciation practice:

essaati empale
ekiteeteeyi ekitabo
enku(u)fiira emmeeza
engatto entebe
ekkalaamu olubaawo’
oluggi ennoni

eddirisa
Teach the question [Kiki # kino?]

Ask a student [Kiki # kino?] If he doesn't understand, he
should repeat the question to you. You can then answer it:
[Ssaati.] etc. Immediately ask the student the question,
and have him give you the answer. In this way, teach the
meanings of all the nouns in Step 1.

Let the students ask you [Kiki # kino?] Allow them to get
new nouns that are not in the above list,

Teach the sentences [Mpa + (ennoni).] Use it to ask students
to hand things to you, and have them use it.

8l
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Glossary:

kiki?
e.s.saati (N)
(KI-BI)
e.n.ku(u)fiira (N)
()
(™)
(LU-N)
(LI-MA)

e.ki. teeteevi

e.n,gatto
e.k.kalaamu
o.lu.ggi
e.d.dirisa
(e.m.pale)
e.n.wale
e.ki, tabo

e.m,.meeza

(KI-BI)
()
e.n. tebe
o.lu.baawo (LU-N)
e.n.noni (N)
.wa' (. wadde)

mpa- +

Sample of free conversation

Okero, essaawa mmeka?
Essaawa nnya n'ekitundu.
Okola ki?

Ntunga ssaati ya Nyai.
Oli mutunzi wa ngoye?

Eee. Ntunga empale, essaati,

ekkooti n'ebiteeteeyi.

Ooo. Kirungi.

Mmm,

what

shirt

skirt, dress
hat(s)
shoes(s)
pencil(s)
door

window

trousers
book
table
chair
board
chalk
give
give me

Okero, what time is it?
Ten thirty,

What are you doing?

I am sewing Nyai's shirt.
Are you a tailor?

Yes., I make shirts, jackets,
and dresses,

Hoho., Good.

Mmm,
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LESSON 33

1. Take your shoe off and put it on. Do this several times, ;
Each time as you are putting it on, say [Nnyambala + engatto. ].
Let the students practice saying it with you.

!
2. Finally, leave your shoe on, stand up, and say [Nnyambadde +
engatto. ]. Have a student say [Oyambadde + engatto?]. Reply
| to him [Yee, nnyambadde + engatto. ].
| 3. Have each student point to his own feet and say [Nnyambadde +
engatto. ].

have a student ask you [Okgla—kiﬁ]. Reply [Nnyambala +
engatto.]. Then have one student at a time remove a shoe.
As he is putting it back on, ask him [Okola-ki?], and he
should reply [Nnyambala + engatto. ]

, 4. Take your own shoe off again. As you are putting it back on,

E. Take your shoe off, put it on, and stand up. Have a student 3
ask you [Okoze--ki?], and you reply [Nnyambadde + engatto. ]. |
In the same way, have individual students remove their shoes
and put them on again, while reciting [Nnyambala + engatto. ].
After they have done so, ask each one [Okoze--kiZ], and they
should reply [Nnyambadde + engatto. ]. -

- .

6. Have individual students pantomine the actions that were
taught in Lessons 23, 24, As they do so, ask [Akola kiZ],
and have the students answer you. When the student who is
pantomining the action has finished, ask [Akoze--kiZ?].
Students will probably have to repeat the question back to
you the first time, so that you can reply [Alidde + ekyenkya'.],
[Agenze’ + mu kibiina'.], etc. Continue until the students can
reply without prompting to the questicn [Akoze--kiZ].

T. The short sentences in this drill are arranged in sets of
four:

A. third person singular present C., third person singular perfective

. e s A e = — —— - — e~ =

B. third person plural present D. *third person plural perfective

A ew— e -

Go through the entire exercise in each of the following ways:

Cue from teacher Response from i
or first student student ‘
1. A B ]
2. B A |
3. C D
Y, D C
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Cue from teacher Response from
or first student student
5. A C
6. c A
7. B D
8. D B
Ayambala. Ayambadde.
Bambala. Bambadde,
Alya' + ekyenkya’ . Alidde + ekyenkya’.
Balya' + ekyenkya'. Balidde + ekyenkya'.
; Agenda + mu kibiina“®. Agenze°+ mu kibiina‘.
Bagenda + mu kibiina‘. Bagenze-:+ mu kibiina,
i Ava‘®’ + mu kibiina“. Avudde + mu kibiina‘.
Bava* + mu kibiina“. Bavudde + mu kibiina* ,
Adda + eka’. Azze 4+ eka’,
Badda + eka', Bazze + eka'.
Awummula. Awummudde.
Bawummula. Bawummudde.
: Yeebaka. Yeebase.
Beebaka. Beebase.

8. This drill is in the form of three-line conversations. The
class should practice the sentences first by repeating the
sentences aloud after the teacher., Then individual students
may take roles A and B.

A B to A A to B
Ngolokoka. Ogolokose? Ngolokose,
Nnyambala. Oyambadde? Nnyambadde. 4
Ndya'+ ekyenkya’, Olidde ekyenkya? Ndidde + ekyenkya'.
Ryenda + mu kibiina. Ogenze mu kibiina? Ryenze + mu kibiina'.
Njiga + Oluganda. - Oyize Oluganda? Njize + Oluganda.
Nva*® + mu kibiina®. Ovudde mu kibiina? Nvudde + mu kibiina’.
Nzira + eka'. Ozze eka? Nzize + eka',
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A
Tugolokoka.
Twambala.

Tulya’+ ekyenkya'.
Tugenda mu kibiina‘,
Tuyiga + Oluganda.
Tuva®' + mu kibiina’.

Tudda + eka'.

A
Alya’ 4+ ekyemisana’.
Adda + mu kibiina°®.
Azannya,
Awummula.
Alya’ + ekyekiro*,
Anaaba.
Anyunmya.
Yeebaka.

A
Balya' + ekyemisana“,
Badda -+ mu kibiina-.
Bazannya.
Bawummula.
Balya‘+ ekyekiro®.
Banaaba.
Banyumya.
Beebaka.

Summarys

SIC COURSE

B to A
Mugolokose?
Mwambadde?

Mulidde ekyenkya?
Mugenze mu kibiina?
Muyize Oluganda?
Muvudde mu kibiina?

Muzze eka?

B to A
Alidde ekyemisana?
Azze mu kibiina?
Azannye?
Awummudde ?

Alidde ekyekiro?
Anaabye?
Anyumizza?

Yeebase?

B to A
Balidde ekyemisana?
Bazze mu kibiina?
Bazannye?
Bawummudde?

Balidde ekyekiro?
Banaabye?
Banyumizza?

Beebase?

A to B
Tugolokose”’,
Twambadde.

Tulidde + ekyenkya'.
Tugenze'+ mu kibiina’.
Tuyize®+ Oluganda.
Tuvudde + mu kibiina‘.

Tuzze + eka’,

A to B
Alidde + ekyemisana’.
Azze + mu kibiina’.
Azannvye-* .,

Awunnmudde.
Alidde + ekyekiro’,
Anaabve-’.
Anyumizza,

Yeebase’ ,
e s

A to B
Balidde + ekyemisana“.
Bazze + mu kibiina“,
Bazannye"®,
Bawummudde.

Balidde + ekygkiro® ,
Banaabye ",

Banyumizza.

Beebase ‘.

This lesson introduces the perfective tense, which makes use

of the modified form of the verb stem.

It is very important to

learn this form of the stem, in addition to the unmodified form

that is used in the present tense,

For that reason, this lesson

contains a large amount of drill in switching between modified

and unmodified stems.




S A . e e

——

LUGANDA BASIC COURSE

l.

2.

B:

LESSON 34

Familiarization with the sound of the dialog.

Let the students listen to the entire dialog on the
Or read it aloud to them once
books should be closed at all

tape once or twice.
or twice, Students'
times.

Pronunciation buildups.

Have the students repeat the following after you
Be very careful of their
pronunciation, If necessary, repeat each line
two or three times with each student.

one line at a time.

ssebo
otya+hnd

Osiibye' otya+nno?

Osiibye* otya+nno + ssebo?

maama
bulungi
Bulungi + maama,

Mrmom,

Osiibye® otya+nno?

Bulungi,
Mmom,

Mmm,

nnyabo

ova’*

ova'wa?
ova * wa + nnyabo?

sir
how are you

how have you spent the
afternoon

How have you spent the
afterncon, sir?

madame
well
Well, madame,

Mmm,

How have you spent the
afterncon?

viell.
Mmm,

Mmm,

89

madame
you come from
where do you come from

Where do you come from, madame?
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| |
b mu A-mereka in America
z nva’ I come2 from :
E A: Nva® mu A-mereka. I come from America.
Mwa-mereka? an American
, oli you' re
i B: Ooo! O0li Mwa-mereka? Ooo. You are an American?
I A: Yee, Yes.
| mu A-mereka in America
| | mu kitundu+ki + mu in what part of America
A-mereka?
’ ova* you come from
, B: Ova® mu kitundu+ki + mu what part of America do you
| 9
: A-mereka? come from?
f kusomesa to teach
: kuno here
| ‘ najja # kuno / kusomesa I came here to teach
L era /
} nva® / mu Washington I came from Washington, D.C. |
5 % A: Nva* / mu Washington, era / I come from Washington, D.C.;
. najja # kuno / kusomesa. I came here to teach.
4
!! musomesa? teacher
¥ oli you're
Ei | B: Ooo! Oli musomesa? Ooco. You are a teacher?
? A: Mmm, Mrom,
é
B ’ wa? where
!; ' osomesa’ you taach
b | B: Osomesa‘waf? Where do you teach?
Gayaza [Ggayaaza ] Gayaza
nsomesa’ I teach
A: Nsomesa®' Gayaza. I teach at Gayaza.
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Gayaza? Gayaza
| osomesa? you teach
; B: 0Ooo! Osomesa® / Gayaza®? Ooo, You teach at Gayaza?
A: Mmm! Mmm,
%
1 ; 3. Translation: (Will be needed for only a few of the lines).

4, Role playing:

| Should concentrate on only one section of the dialog
at a time, Insist that the students do each section
smoothly and correctly, but do not require them to
combine the sections,

5. Personal subiject prefixes with the two verbs used in greetings.

The verbs in Column B are in the perfective tense,
while those in Column C are in the near past tense.
Fractice the exercise by repeating the sentences

aloud after the teacher. Then go through the exercise
in each of the following ways:

Cue Response
: 1 A B
i 2 B A
i 3 A c
Y B C
5 C B

Books should remain closed.

s | A B c

| ggwe Osiibye*’ otya+nno? Wasuze' otyannof?
mmwe Musiibye' mutya+nnof Mwasuze' mutyanno?
omusomesa Asiibye' atya+nnof? Yasuze' atyannof
abaana Basiibye®  batya+nnoy? Baasuze' batyanno?
nze Nsiibye"* bulungi. Nasuze®' bulungi.
ffe Tusiibye’ bulungi, Twasuze®' bulungi.
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¥ 6. This looks like a series of conversations. It is only a

' drill, however, because the responses are all fixed, with
no chance for the student to vary his answers according |
to what is in fact true. Notice that each present tense !
conversation is matched by an equivalent conversation in 2

the perfective tense. Practice first by repeating aloud
after the teacher. Books should remain closed most of

| the time.
ckuyiga (-yize)
D A (to B): Njiga + Oluganda. Njize*:+ Oluganda.
; B (to A): Oyiga + Oluganda? Oyize*+ Oluganda?
; % A (to B): Yee, Yee.
b B (to ¢): (Mary) ayiga + Oluganda. (Mary) ayize'+ Oluganda.
C : Ooo! Kirungi. Ooo! Kirungi.
!
okuyigiriza (-yigirizza)
A (to B): Njigiriza + abaana. Njigirizza + abaana.
B (to A): Oyigiriza + abaana? | Oyigirizza + abaana?
A (to B): Yee. Yee.
_ B (to ¢): ___ ayigiriza + abaana. ____ayigirizza + abaana.
i C : Ooo! Kirungi, Ooo! Kirungi.
l} okudda (-zze)
E |
E | A,B (to ¢): Tudda + mu kibiina: . Tuzze + mu kibiina'.
i § ¢ (to A,B): Mudda + mu kibiina“®? Muzze + mu kibiina®?
; | A,B (to C): Yee. Yee.
| ¢ (to D): _ ne _ badda + mu kibiina’. | _ ne _ bazze + mu kibiing’.
Ooo! Kirungi. Ooo! Kirungi.
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okuggula (-ggudde)
A,B (to C): Tuggula + oluggi. Tuggudde + oluggi.
C (to A,B): Muggula 4+ oluggi? Muggudde + oluggi?
A,B (to C): vYee. Yee.
C (to D): _ ne _ baggula + oluggi. _ ne _ baggudde + oluggi.
D (to C): oOoo! Nga + kirungi! Ooo! Nga + kirungi!
okutuula (-tudde)
A,B (to C): Tutuyula + ku ntebe. Tutudde + ku ntebe.
C (to A,B): Mutuula + ku ntebe. Mutudde + ku ntebe?
A,B (to C): vYee. Yee.
C (to D): _ ne _ batuula + ku ntebe.| _ ne _ batudde + ku ntebe,
D (to C): Ooo! Nga + kirungi. Oco! Nga + kirungi.
okwebaka (-eebase)

A,B (to C):
¢ (to A,B):
A,B (to C):
C (to D):
D (to C):

Twebaka mangu.

Mwebaka mangu?

Yee,

.. he __ beebaka mangu,.

Ooo! Kibi.

Twebase mangu,
Mwebase mangu?
Yee,

_ ¢ _ Leebase mangu,

Ooo! Kibi,

The remaining drills in this series introduce the perfective
negative forms of the same verbs.

312-413 O - 68 -8
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; okwambala (-ambadde)
2
A (to B): sSambala + ngatto. Sambadde + ngatto.
B (to A): Toyambala + ngatto? Toyambadde + ngatto?
A (to B): Nedda. Nedda.,
‘ B (to C): (Mary) tayambala + ngatto.  Mary/tayambadde + ngatto.
| C : Ooo! Nga + kitalo! Ooo! Nga + kitalo:
' x
‘ okutegeera (-tegedde)
A (to B): Sitegeera + bulungi. Sitegedde + bulungi.
B (to A): Totegeera + bulungi? Totegedde + bulungi?
: A (to B): Nedda. Nedda.
: B (to €): (John) tategeera + bulungi. tategedde + bulungi.
C : Ooo! Nga + kitalo! Ooo! Nga + kitalo!
o
| okubeera (-badde)

A (to B): Sibeera + mu kibuga. Sibadde + mu kibuga.
: B (to A): Tobeera + mu kibuga? Tobadde + mu kibuga?
: A (to B): Nedda. Nedda.
| 2 (to C): tabeera + mu kibuga. ___ tabadde + mu kibuga.
C : Ooo! Nga + kitalo! Ooo! Nga + kitalo!
i
f okulya' (-lidde)
|
% A (to B): Sirya'+ kyankya’. Siridde + kyankya“.
B (to A): Tolya' + kyankya’? Tolidde + kyankya®?
A (to B): Nedda. Nedda.,
B (to ¢): (Bill) talva + kyankya®, _____talidde + kyankya'.
C : Ooo! Nga + kitalo! Ooo! Nga + kitalo!

o
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okunywa’ (-nywedde)
A (to B): Sinywa'+ kaawa. Sinywedde + kaawa.
B (to A): Tonywa + kaawa? Tonywedde + kaawa?
A (to B): Nedda. Nedda.
B (to C): tanywa' + kaawa. ___ tanywedde + kaawa.
C : Ooo! Bambi! Ooco! Bambi!
okuwummula (-wummudde )
A,B (to C): Tetuwummala. Tetuwummudde.
C (to A,B): Temuwummula? Temuwummudde ?
A,B (to C): Nedda. Nedda.
C (to D): __ ne __ tebawummula. _ ne __ tebawummudde.
D : Ooo! Nga + kitalo! Ooo! Nga + kitalo!
okuyigiriza (-yigirizza)
A,B (to C): Tetuyigiriza. Tetuyigirizza.
C (to A,B): Temuyigiriza? Temuyigirizza?
A,B (to C): Nedda. Nedda.
C (to D): _ ne __ tebayigiriza. __ne __ tebayigirizza.
D : Ooo! Nga + kitalo! Ooo! Nga + kitalo!
okwebaka (-eebase)
A,B (to C): Tetwebaka + misana“. Tetwebase’+ miszna“.
C (to A,B): Temwebaka + misana'? Temwebase’ + misana’ ?
A,B (to C): Nedda. Nedda.
C (to D): _ ne _ tebeebaka + misana. | _ ne _ tebeebase' + misana’.
D : Ooo! Nga + kitalo! Ooco! Nga + kitalo!
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Glossary:

e.ki.tundu  (KI-BI) part, half, district
o.mu, somesa (MU-BA) teacher
ku.no around here
f .jja (.izze) come
era and, also
kitalo! pity!
| | Nga+kitalo! What a pity!
b kirungi it is nice
i Nga+kirungi! How nice! |
; g bambi ! pity
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LESSON 35

Have the students use the question [Kiki # kino?] in order
to learn the following nouns:

ekkalaamu ensawo

ekitabo ekifaananyi
essaawa ebbaluuwa y'ekkubo
ensimb. empeta

In answer to the question [Kiki # kino?], these words will
of course be used without initial vowel.

Point to your own watch. Say [Nnina + essaawa. ], and
immediately ask a student who has a watch IOlin§_+ essaawa? |.

He should reply [Yee, nnina + essaawa. |. Do the same with
all the objects listed in Step 1.

Remove your own watch, put it aside, and say [Sirina + ssaawa. ]
Or use the name of some other object that you do not have, such
as [Sirina nsimbi.] Have a student ask you [Olina + (essaawa)?],

and reply [Nedda, sirina + ssaawa. ]

DRILL: Affirmative vs. negative, ‘'have',

essaawa Olina -+ essaawa? Sirina + ssaawa.
omwana Olina + omwana? Sirina 4 mwana.
abaana Olina + abaana? Sirina + baana,
omusomesa Olina + omusomesa? Sirina + musomesa.
ensimbi / Olina + ensimbi / Sirina + nsimbi/
nnyingi nnyingi? nnyingi.

empeta Olina + empeta? Sirina + mpeta.
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5. DRILL: Person and number in negative statements.

ye

empeta

ffe

ebbaluuwa z' ekkubo
bo

abaana

ggwe?

essaza

mowe ?

Sirina +
Talina +
Talina +
Tetulina
Tetulina
Tebalina
Tebalina
Tolina +
Tolina +

Temulina

nsimbi / nnyingi.
nsimbi / nnyingi.
mpeta.

4+ mpeta.

+ bbaluuwa za kkubo.
+ bbaluuwa za kkubo.
+ baana.

baana.

ssaza;

+ Ssaza.

6. Ask the students [Olina (essaawa)?], using the names of as

many objects as they know,

They should answer affirmatively

or negatively, whichever is true.

7. Practice with the question [ (John) alina + (essaawa)?].
Answers should again be either affirmative or negative,

whichever is true.

Summary :

This lesson introduces the negative present forms of 'have'.
Take all opportunities, outside of class as well as in, to
ask people in Luganda whether they have this or that.

To the student:

This word that is translated 'have' is derived from a phrase

meaning 'be with'.

modern Luganda, however.

It is pronounced as a single word in
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: Glossary:

2

e.s,.saawa hour, clock

e.n.simbi (N) money
e.n.sawo (N) , bag, pocket
. e.ki.faananyi (KI-BI) picture
5 e.b.baluuwa y'ekkubo (N) passport

e.m.peta (N) (stem [.weta]) ring
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LESSON 36

Give the students practice in pronouncing the following
sentences:

Mu kibiina # kino / mulimu + (emmeeza).
Ku (mmeeza) # eno / kuliko + (ensimbi).
Mu kibiina'# kino / mulimu + (entebe) / (ttaano).

Using gestures, teach the students the meanings of the above
sentences. Make some additional trus statements by substituting
other words for the words in ( ). Have the students
repeat these statements after you. Ask [Mutegedde?] to be

sure that they understand each sentence that they repeat.

Ask questions of these kinds:

Mu kibiina'# kino / mulimu + (essaawa)?
Mu kibiina'# kino / mulimu + (essaawa) / mmeka¥
Ku mmeeza # eno / kuliko (ebitabo)?

Ku mmeeza # eno / kuliko {ebitabo ,/ bi)mel #

DRILL: Affirmative vs., negative 'there is’
'There is one chair 'There aren't many
inside.' chairs inside.'
entebe Mulimu + entgbe / Temu-li + ntebe /
emu’ nnyinai. }
ekifaananyi Mulimu + ekifaananyi / Temu-li + bifaananyi /
kimu’_, bingi.
ebbaluuwa Mulimu + ebbaluuwa / Temu-li + bbaluuwa /
emu’ , nnyingi.
abantu Mulimu + omuntu / Temu-1i + bantu /
omu’ , bangi.
omulimu Mulimu + omulimu / Temu-li + mirimu /
gumu’_, mingi.
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Continve with questions like the ones in Step 3, but add

questions like:

Olina + ensimbi?

Olina + ekkalaamu / mmeka¥
Tulina + essaawa?

{John) / alina + ekitabo?

The students' answers should be factually true, as well as
grammatically correct.

Summary :

'Have' with locative subject prefixes is commonly translated
'there is / are'. Take every opportunity, both in class and

outside, to comment on the presence or absence of various
articles.

To the student:

In [mulimu], the first [mu] is a subject prefix of one
of the 'locative' classes. These classes, as their name
indicates, have to do with locations, rather than with
things. The [mu] class has to do with location inside
of something. Similarly, the {ku] in [kuliko] is the
subject prefix for a locative class which in Luganda
stands for specific location, often on something. See
Ashton, p. 249-F0; Chesswas, chapter XIV.

The final enclitics [mu] and ko] of course represent
the same classes as their respective subject prefixes.
They are found only in the affirmative.

Glossary: |

.lina (.badde na) have

Compare : .1i ne be with
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LESSON 37

Familiarization with the sound of the dialoqg.

Let the students listen to the entire dialog on the
tave once or twice. Or read it aloud to them once
or twice. Students' books should be closed at all
times.

Pronunciation buildups.

Have the students repeat the following after vou
one line at a time, Be very careful of their
pronunciation. If necessary, repeat each line
two or three times with each student.

ekibiina’ class
mu kibiina® in class
mu kibiina® kyo in your class
abaana children
abaana / bameka? how many children
olina + abazna / bameka? how many cnildren do
you have
Olina + abaana / bameka + mu PFow many children do you have

kibiina® kyo? in your class?

amakumi / asatu three tens
abaana / amakuwi / asatu. thirty children
Nnina + abaana / amakumi / asatu. I have thirty children.

Ooo! Bangi! Oco. They're many!
Bangi. They are.
abalenzi boys
n'a-balenzi and boys
abawala n'a-balenzi girls and boys
os mesa + abawala / do you teach girls and
boys?

n'abalenzi?
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bawala girls
Bonna / bawala? are all of them girls?

A: Bonna / bawala, oba / osomesa + Are all of them girls, or do

abawala / n'a-balenzi? you teach girls and boys?

B: Bonna / bawala. 211 of them are girls.,
| A: Bawala / beereere? Girls only?
% B: Mmm, Mmm,
‘ A: Ooo! 0oo0.

3. Translation.

i, Reole playing.

t 5. DRILL: Concord of numerals with nouns.

; A B c

| | abaana Mulimu + abaana / kkumi + na babiri. Coo! Bangi.

! abawala Mulimu + abawala / kkumi + na babiri, Ooo! Bangi!

j abalenzi. Mulimu + abalerzi / kkumi + na babiri., Ooo! Bangi!

| entebe Mulimu + entebe / kkumi + na bbiri. Coo! Nnyingi.
% emmeeza Mulimu + emmeeza / kkumi + na bbiri. Ooo! Nnyingi!
' ebitabo Mulimu + ebitabo / kkumi + na bibiri. Ooo! Bangi.

é enguudo Mulimu 4+ enguudo / kkumi + na bbiri, Ooo! Nnyingi!
s ebibiina’ Mulimu + ebibiina‘® / Xkumi + na bibiri. Coo! Bingi.

; ama- Mulimu + amaterekerc / kkumi + n'abiri. Ooo! Mangi!

~ terekero

6. DRILL: Concords involving [-onna] 'all'

f E ekkalaamu Ekkalaamu # zonna / ziri ku mmesza?

| ~ ebitabo Ebitabo # byonna / biri ku mmegza?
ekyenkya’ Ekyenkya® # kyonna / kiri kit mmeeza?
engatto Engatto # zonna / ziri ku mmeeza?
entebe Entebe # zonna / ziri ku mmeeza?
essaawa Essaawa # zonna / ziri u mmeeza?
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7. The students, with the help of their instructor, should
assemble a list of the forms of [-ereere] that agree
concordially with each of the following nouns: [abantu,
emmeeza, emigga, ensimbi, ebifaananyi, amakolero].

Glossary:
o.mu.wala (MU-BA) girl
o.mu.lenzi (MU-BA) boy
.onna all

.ereere barely, only, empty




. e e -

— o .-

LUGANDA BASIC COURSE

x.
1.
m.
n,

Q.

LESSON 38

This lesson is based on a short monolog about Kampala.
Three slightly different versions of the monolog are on

the tape:

1. Listen to these monologs straight through, just to see

how much you can understand.

2. Next, learn the following short sentences,

Practice

them until you can give them easily and correctly in
response to the English translations.

Kampala / kibuga.
Kye kibuga + ekikulu + mu Uganda.

Kampala / kiri mu Buganda.
Kiri mu makkati ga Uganda.

Kirimu 4+ abantu / bangi +
ab'enjawulo,

Bava' mu mawanga / mangi.,

Buganda / ggwanga.

Bunyoro ne Ankole / mawanga.

Abantu / bangi / babeera mu
Kampala.

Bakola + emirimu / mingi -+
egy'enjawulo.

Babaija.

Bazimba,

Bakola + emirimu + egy'omu ofiisi.

Mulimu + ofiisi / nnyingi.

Mulimu + ebitongole / bingi.

105

Kampala is a city.

It is the capital city
of ('in') Uganda.

Kampala is in Buganda.

It is in the centre of
Uganda.

Therein are many different
people.

They come from many tribes,
Buganda is a tribe.

Bunyoro and Ankole are
tribes.

Many people live in.
Kampala.

They do many different
[kinds of | work.

They do carpentery.
They do building.

They do office jobs.
There are many offices.

There are many departments,
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3. Listen again to the first version of the monolog and

answer the following questions asked by the instructor.
Students' books should remain closed.

1. a. Kampala kibuga?

i b. Kampala nsi?

c. Kampala kye ki?

2. a. Kampala kye kibuga ekikulu mu Uganda?
b. Kampala kye kibuga ekikulu mu nsi ki?

3. a. Kampala kiri mu kitundu kya Buganda?
b. Kampala kiri mu kitundu ki mu Uganda?
¢, Kampala kye ki?

| 4., a. Kampala kiri mu makkati ga Uganda?

b. Kampala kiri ludda wa?
c. Kampala kye ki?

5. a. Kampala kirimu abantu bangi. ab'enjawulo?

b. Kampala kirimu abantu ba ngeri ki?

c. Kampala kye ki?

. 6. a. Abantu b'omu Kampala bava mu mawanga mangi?
b. Abantu b'omu Kampala bava wa?

c. Kampala kye ki?

7. =. Buganda ggwanga?

b. Buganda kibuga?
c. Buganda kye ki?

8. a. Bunyoro ne Ankole mawanga?
b. Bunyoro ne Ankole bibuga?
¢. Bunyoro ne Ankole kye ki?

9., a, Abantu bangi babeera mu Kampala?
., Abantu bameka ababeera mu Kampala?
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10. 2. Bo bakola emirimu mingi egy'enjawulo?

b, Bo bakola mirimu ki?

11. a. Babajja?
b. Bakola ki?

2. a. Bzzimba?
b. Bakola ki?

1l3. a. Bakola emirimu egy'omu ofiisi?
b, Bakola ki?

14, a. Mulimu ofiisi nnyingi?

b, Mulimu ofiisi mmeka?

15. a. Mulimu ebitongole bingi?
b. Mulimu ebitongole bimeka?

Dictation: Before looking at the following text, listen
to the second version of the monolog and try
to write it down. Then check yourself by
locking at the printed version.

Kanpald / kye kibuga + eklkdld + mu Uganda. &K{r{ md
Lor/ N “ / ~ /7 N ~ IO Y 4 /Z /L 77N
Uganda m1 nsi 4+ Buganda -+ mu makkat1 ga Uganda.
Klrj-mu + abantu / bancl / ab'a —mawa_ga / maﬂél,
ng + Abaqanda ’ Abanyoro, Abanyankole, n Abeeru.
ng + Abazungu / n' -delndl / n a-balala Abantu

// /
baamu / bako]a + emlrlmu / gya njawulo ng + Bkabajja,
oku21mba, era / mull—mu / ne ofilsi / nyingl /

\ A AV SN

wbltongole + eblrala
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5. DRILL: Concordial agreement.

| emirimu emirimu / mingi + egy'enjawulo
abantu abantu / bangi + ab'enjawulo
| amawanga amawanga / mangi + ag'enjawulo
‘ ebitongole ebitongole / bingi + eby'enjawulo
g Abeeru Abeeru / bangi + ab'enjawulo

| 9. DRILL: Tone changes with [nga] 'such as’'.

Abaganda abantu / banci + ng'+Abaganda, n'a-balala
Abanyoro abantu bangi ng'Abanyoro n'abalala

Abanyankole abantu bangi ng'Abanyankole n'abalala

‘ f Abeeru abantu bangi ng'Abeeru n'abalala
. Abazungu abantu bangi ng'Abazyngu n'abalala

' 7. Try to anticipate the whole word that belongs in each blank.
| Check yourself by listening to the third version of the monolog.

Kiri mu __ , mu ___ ga Uganda. Kirimu
bangi. , ng'Abaganda, , Abanyankole,

* ng'Abazungu . Abantu ______ bakola
___mingi, ng'ockuzimba, okubajja

|
4 . 8. Tell in your own words as much as you can remember about ‘
Kampala.,
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, ’ Glossary:

é e.n.jawulo (N) differen?e

! (stem [.awulo]) ‘
_' njawulo differeﬁt

i e.g.gwanga (LI-MA) tribe |

f (stem [ .wanga])

| .bajja (.bazze) do carpentry, cabinet work
.zimba (.zimbye’) build

| o.mu,limu (MU-MI) work, job

! e.ki.tongole (KI-BI) department (of gov't)

| .lala other

é e.n.geri (N) kind

312 - 413 0 - 68 - 10 109
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LESSCN 39

Teach the students to pronounce these sentences, first the
left-hand column and then the right-hand column.

Nyenda + ku luggi. Omusomesa / agenda + ku luggi.
Nzigala + oluggi. omusomesa / aggala + oluggi.

Nzigula + oluggi. Omusomesa / aggula + oluggi.

Nva' + ku luggi. omusomesa / ava’ + ku luggi.

Ntuula + ku ntebe. omusomesa / atuula + ku ntebe.
Nnyimirira. omusomesa / ayimirira.

Rpenda + ku lubaawo®. omusomesa / agenda + ku lubaawo’.
Mpandiika + ku lubaawo®’. Omusomesa / awandiika + ku lubaawo’.

Act out the sentences in Step 1, Column 1. As you perform
each action, say the sentence aloud. Have one of the
students tell the rest of the class what you are doing by
reciting sentences from Column 2,

Have individual students go through the same actions, as
they say the sentences from Column 1. At the same time,
have one of the other students say [(John) ava ku luggi. ],
etc.

Begin as in Step 2, by walking toward the door and saying
[Apenda ku luggi. ], but when you get to the door, stop and
say [Nyenze ku luggi.]. Immediately ask someone [Nkoze ki? ].
He should answer [Ogenze + ku luggi. ].

In the same way, introduce the sentences:

Nzigadde + oluggi. Oggadde oluggi.
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Nzigadde + oluggi.

A

A

B

Nkoze‘ki?% Oggadde + oluggi.

Nnyimiridde + mu kibiina®. Nkoze‘ki? Oyimiridde + mu kibiina“.

Ndidde + ekyenkya.
Nnyambadde + engatto.
Nzize' + mu kibiina.
Ndabye' + enkulungo.

Drills on other forms of these verbs:

Nkoze'ki¥ Olidde + ekyenkya.
Nkoze kif¥ Oyambadde + engatto.
Nkoze‘'ki¥ Oozze'+ mu kibiina,
Nkoze ki# Olabye® + enkulungo.

(Note that the person who takes Role A in one drill is not

necessarily the same one who takes Role A in

A
B
A

Use other verbs in short drills of this kind.

(to
(to
(to

(to
(to
(to

(to
(to
(to

(to
(to
(to

a)

D):

D

Olidde + ekyenkya“®?
Siridde + kyankya“.

-B- talidde + kyankya'.
Ooo! Kitalo!

Naawe -C~ / mulidde + ekyenkya'?
Nedda, tetulidde + kyankya'.,

-B- ne -C- tebalidde + kyankya',
Ooo! Bwe kiri?

Oggadde + oluggi?
Nedda, siggadde + luggi.
-B- taggadde + luggi.

Ooo! Bwe kiri?

Naawe -C- / mwambadde + engatto?
Nedda, tetwambadde + ngatto.
-B- ne -C- tebambadde + ngatto,

Ooo! Kibi.

111
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Summary:

This lesson introduces the vocabulary for talking about some

things that can happen in a classroom.

Using Luganda, get

your instructor's help in learning expressions for describing
other classroom activities that you might need to talk about

someday.
Glossary:
.ggala (.ggadde)
.ggula (.ggudde)
.tuula (.tudde)
.yimirira (.yimiridde)
.wandiik: (.wandiise)

Sample of free conversation:

A: Mwami Ochola, okola ki?

Weebase?

B: Nedda, ngolokose era nsoma
bbaluuwa.
A: Evudde wa?

B: Evudde mu Amerika.
A: Ogenda mu Amerika?

B: Nedda, sigenda mu Amerika,
Sirina bbaluuwa ya kkubo.

A: 0oo0,

B: Eee,

shut
open
sit down
stand up

write

Mr, Ochola, what are you doing?
Are you sleeping?

No, I have gotten up and I am
reading a letter,

Where has it come from?
It has come from America,
Are you going to America?

No, I am not going tc America.
I don't have a passport.

Ho ho.

Ha ha.,
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LESSON 40

ettuntu

enkya olweggulo

amatulutulu akawungeezi

ettunbi

1. Copy this diagram ontc the blackbnard., if you have one.
Point to the appropriate spot and teach the students to

say [ossaawa / emu’ + ey'enkya']. In the same way, teach f
them to say:

essaawa / bbiri + ez'enkya’ ¥
essaawa / ssatu + ez'enkya’
essaawa / nnya®’ + ez'enkya’

essaawa /ttaano + ez'enkya’

esscawa / mukaaga + ez'omu ttuntu

essaawa / musanvu + ez'olweggulo

essaawa / munaana’ + ez'olweggulo .

essaawa / mwenda’ + ez'olweggulo

essaawa / kkumi + ez'olweggulo
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essaawa / kkumi + n'emu’ / ez'olweggulo
essaawa / kkumi na bbiri + ex'akawungeezi
essaawa / emu’ + ey'akawungeezi (or: ey'ekiro)

essaawa / bbiri + ez'akawungeezi (or: ez'ekiro)

Carry on conversations like these:

a. T: Tu{golokoka) (mu matulutulu)?
S: Yee, tu(golokoka) mu matulutulu.

b. T: Tu(golokoka) (mu ttuntu), oba / (mu matulutulu)?
S: Tu(golokoka) (mu matulutulu).

c. T. Tu(golokoka) (mu ttuntu)?

S: Nedda, tetugolokoka + mu ttuntu.
T: Tu(golokoka) ddi?

8: Tu(golokoka) (mu matulutulu).

In all of the above conversations, be sure tc 1se other
verbs in place of [-golokoka], and other times of day in
place of [matulutulua].

11
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Glossary:

e.mi,sana (M1) daytime

e.ki.ro (K1) night

a.ma,tulutulu (Ma) early morning, dawn
e.n. kya’ (M) morning

e.t.tuntu (LT noon

o.lw.e.g.gulo (LU afternoon

a.ka.wungeezi (KA evening

)
)
e.g.gulo (LI) afternoon
)
e.t.tumbi (LI)

midnight
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LESSON 41

Familiarization with the sound of the dialog.

Let the students listen to the entire dialog on the
tape once or twice. Or read it aloud to them once
or twice, Students' books should be closed at all

times.,

Pronunciation buildups.

Have the students repeat the following after you

o o

one line at a time. Be very careful of their
pronunciation. If necessary, repeat each line
two or three times with each student.

otyanno + ssebof?
Osiibye® otya+nno + ssebof

maama

Bulungi + maama.
Mmm.

otya+nno

Osiibye’ + otya+nnof?

Bulungi.
Mmm.
ggw' # anif
Erinnya lyo / ggw' # anif

Waiswa
nze # Waiswa

Erinnya lyange / nze # Waiswa

Waiswa
Ggwe # Waiswa?

how are you, sir?

How have you spent the
afternoon, sir?
[Good afternoon, sir]

madame
Well, madame.

Mmm,

how are you
Fow have you spent the afternoon?
[Good afternoon ]

Well.
Mmm.,

you are who?
What's your name?

Waiswa
I am Waiswa

My name is Waiswa,

Waiswa

You are Waiswa?
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Mmm,
ludda+4wa?
ova' ludda+wa?

waffe
ye
ye waffe
Busoga
Nva‘® Buscga, ye waffe,

wammwe 9
Ye wammwe?

Mmm,

omukyala
olina-yo
Olina-yo + omukyala?

omu

omukyala / omu’

nnina-yo

Yee, nnina-yo + omukyala / omu’.

abaana
N'a-~baana?

basatu

abaana / basatu

N'a-baana / basatu.

kirungi
nga+kirungi!
Ooco, Nga+kirungi!

Translation:

Mmm,
where

Where do you come from?

my home
it is
that is my home
Busoga
I come from Busoga, that's
my home.
your home
Is that your home?

Mmm,

wife
do ycu have there
Do you have a wife?

one
one wife
I have there

Yes, I have one wife.

children
And children?

three
three c¢hildren
And three children.

good
wonderful!

Ooo. (It's) wonderful!

Tell the students what each line of the dialog means.
Give them the Luganda one line at a time, and have

them give you the English.

Then jyive them the English

meanings, and have them give you the Luganda. Do not
spend more than 10 per cent of the time on this step!




LUGANDA BASIC COURSE

4. Role playing:

Take the part of the first speaker in the dialog.
Tarn to a student and say the first line. He
should reply with the second line. Continue in
this way until you reach a good stopping place.

dialog between themselves, The first time they
should follow the dialog exactly as it is in the
| book. Later, they should adapt it by using their
own names, and the places that they are really from.

i Choose two students and have them act out the

5. DRILL: Tone shifts with [n'-] 'and, with'.

' ~ /N N\ i NN

abaana / basatu n'a-baana / basatu
abaana / munaana n'a-baana / munaana
‘ NN 7NN\ (7 7 /NN
! abakyala / basatu n'a-bakyala / basatu
| abakyala / munaana n"a~-bakyala / munaana
; abaléhzi / basatu n'd-balenzl / basatu
i abalénzi / munaana n¥ad-balénzli / munaana
! abawala / basatu n"éfbéwélé_/ basatu
| abawala / munaana n"4-bawald / munaana
é ép?sé?éfé / basatu n"4-basémésa / basatu
i zbaganda / basatu n"Abaganda / basatu
! ebibiini / bisatu n"é-bibiinid / bisatu
i ekkaliamu / ssatu n'ékkAlaami / ssatu
2 ebibiind / munaana n"ébibiind / munaana
! ekkalaamu / munaana n'éekkdldamu / munaana
i
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To the student:

The [yo] in [olina-yo} is a locative enclitic, It has
to do with general location or existence. Compare the
locative enclitics [mu] (location inside) and [ko]

(specific location) that were pointed out in Lesson 36.

Glossarvy:

o.mu.kyala (MU-BA) lady, wife
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LESSON 42

This lesson also is based on three versions of a recorded

monolog.

1. Listen to all three versions straight through just to

see how much you can pick up.

2. Learn the following short sentences so that you can
give them easily and correctly in response to the

English equivalents,

Masindi / kibuga,

Kye‘'kibuga + ekikulu + mu

Bunyoro.

Bunyoro / ye nsi / emu + mu
Uganda.

Ye'nsi + eri + mu mambuka.

Abantu / bangi / babeera -+ mu
nsi # omwo.

Bayitibwa Banyoro.

Be*bantu + abasinga -+
obungi + mu Bunyoro.

Mu kibuga / mulimu +

amawanga / mangi,

Bakola + emirimu / mipgi +
egy'enjawulo.

ekitongole ky'o~bulimi
ekitongecle ky'e-mirimu

Abantu b'omu Bunyoro /
balimi.

120

Magindi is a town.

Xt is the capital of Bunyoro.

Bunyoro is a district in
Uganda.,

It is a district which is
in the north.

Many people live in that
district.

They are called Banyoro.

They are the majority in
Bunyoro.

In the city there are many
tribes.

They do many various jobs,

department of agriculture
department of works

The people of Bunyoro are
farmers.
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m,

n,

Abalala / bakola+mu makolero. others work in factories.

Mu kibuga + Masindi / mulimu + In the city of Masindi there

are factories.
4 amakolero.

NB 1In (e) above, some speakers will prefer [eyo] instead
of [omwo].

3. Listen again to the first version and answer the following
questions as your instructor asks them. Students' books

should remain closed,.

Masindi kye'ki?

*

Masindi kibuga kikulu mu nsi ki?

Bunyoro kye ki?
Ye nsi eri mu bukiika ki?

Abantu ab'omu Bunyoro bayitibwa Baganda?
Bayitibwa batya?

Abantu abasinga obungi mu Bunyoro bayitibwa batya?

Mu kibuga mulimu eggwanga limu lyokka?

H- 5 Q B 0 O 0 Y ow

Bakola omulimu gumu gwokka?

Dictation: Before looking at the following text, listen
to the second version of the monolog and try
to write it down. Then check yourself by
looking at the printed version.

NN N NCOUNL 2N SoNL 70N NN 7 RN
Masindi / kye kibuga + ekikulu + mu Bunyoro. Bunyoro /

ye nsi+eri mi Uganda. Abantu b' S-mi Bunyoro / Banydrd,
era / n“ébghtﬁ-+ dbdsingd + mu klbiga + Masindl /
Banydré. Abdntyu b'd-mi kibiga # omwo / bakola + emirimu /

/7N N/ So 4 ts 7 17 N\ 7N N N\ .t £
mingi, nayé / abasinga + obungi / bakola + mu ofiisi

a7 NS/ N,/ / _/ Y 4 7 N, /70N S~ /7 4
zfg#bltongole. Abanyoro + abasinga + obungil / balimi,
AV |7 L SRR N N N\ NSNS S
era / n'a-balala / bakola + mu Sfiisi.

— ———— ———————— e ———




LUGANDA BASIC COURSE

DRILL: The BA and BU classes,

Abanyoro Abanyoro / babeera mu Bunyoro,
Abagisu Abagisu babeera mu Bugisu,
Abatoro Abatoro babeera mu Toro,
Abaganda Abaganda babeera mu Buganda,

Abannankole Abannankole babeera mu Ankole,

DRILL: The BU and BA classes,

Bunyoro Abantu abasinga + obungi + mu Bunyoro / Banyoro.
Bugisu Abantu abasinga obungi mu Bugisu Bagisu.

Ttoro Abantu abasinga obungi mu Ttoro Batoro.

Buganda Abantu abasinga obungi mu Buganda Baganda.
Ankole Abantu abasinga obungi mu Ankole Bannankole.

DRILL: Concordial acreement.

abantu abantu # abo / n'a-balala
ebitongole ebitongole ebyo n'ebirala
emirimu emirimu egyo n'emirala
amawanga amawanga ago n'amalala
ensi ensi ezo n'endala
obukiika obukiika obwo n'obulala
=halimi abalimi abo n'abalala

Try to anticipate the whole wocrd that belongs in each blank.
Check yourself by listening to the tape.

Masindi kibuga mu . Bunyoro
nsi mu Uganda mambuka, era ___

b omu oIwo Banyoro, Abanyoro

bantu obungi Masindi, naye mulimu
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e bangi ab'amawanga , . Abantu
Masindi emirimu mingi ofiisi

bitongole, ng'obubazzi, obuzimbki, .

9. Tell in your own words as much as you can remember about \
Masindi.

To the student:

For more information about the BU class, see Ashton, p. 211;
Chesswas, par. 115-6. |

! Glossary:

‘ o.bu, limi (BU) agriculture

? e.k.kolero (LI-MA) factory, industry
o.bu.bazzi (BU) carpentry
o.bu,zimbi  (BU) building, construction
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LESSON 43

1. Teach the students to pronounce the following sentences:

okugolokoka Leero / nagolokose’ + essaawa / ssatu +
ez'enkya’.

okwambala Leero / nayambadde+essaawa / ssatu +
ez'enkya’ .

okulya® + ekyenkya' Leero / nalidde + ekyenkya’ + essaawa /

ssatu + ez'enkya'.

okugenda mu kibiina' Leero / nagenze' / mu kibiina' + essaawa /

ssatu + ez'enkya’'.

okudda + eka’ Leero / nazze + eka' + essaawa / mukaaga +

ez'omu ttuntu.

okulya* + ekyemisana’ Leero / nalidde + ekyemisana + essaawa /

mukaaga + ez'omu ttuntu.

2. Ask a student: [Leerc wagolokose essaawa mmeka ez'enkya? ].
He will either reply [Leero nagolokose essaawa.... ] or, he
will repeat the question. In either case, the senience
[Leero nagolokose essaawa.... ] will be used by you or by
him. Repeat this procedure for all the sentences in Step 1.
‘ 3. Ask a student: [Leero wagolokose essaawa mmeka? ], or have
a student ask you the question,
Repeat the process with all the verbs that were used in
Step 1.
4, DRILL: Present vs. near past tenses,
1 2
Kaakati / ndya’'+ ekyemisana’. Enkya / nalidde + ekyenkya'.
Kaakati / ypenda + mu kibiina®, Enkya' / nagenze' 4+ mu kibiina'. ‘
Kaakati / nva' + mu kibiina', Enkya’ / navudde + mu kibiina®, 1

121,
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Kaakati / mpummula.

‘ Eggulo / nawummudde.
lf Kaakati / ndya’ + ekyekiro',

Emisana / nalidde + ekyemisana’.

5. DRILL: Present perfect vs. near past tenses,

Practice the entire drill by repeating the sentences aftcr
the instructor. Then use the sentences of the first column
as cucs and the corresponding sentences of the second column
i as responses, Finally, use the sentences of the second
column as cues and the corresponding sentences of the first
column as responses,

Nzicadde + oluggi.
Aggadde + oluggi.
Tuggadde + oluggi.
Baggadde + oluggi
Oggadde + oluggi?

Naggadde + oluggi.
Yaggadde + oluggi.
Twaggadde + oluggi,
Baggadde + oluggi.
Waggadde + oluggi?

Muggadde + oluggi? Mwaggadde + oluggi?

Nzize' + mu kibiina-‘. Nazze' + mu kibiina‘,

Azze' + mu kibiina®. Yazze' + mu kibiina’,
. Tuzze + mu kibiina’, Twazze' + mu kibiina’,
' Bazze'+ mu kibiina’. Bazze*'+ mu kibiina',
% | Byenze’ + ku lubaawo’. Nagenze' + ku lubaawo’,
; Agenze' + ku lubaawo’. Yagenze' + ku lubaawo’,
‘ Tugenze' + ku lubaawo’, Twagenze' + ku lubpaawo',

Bagenze' + ku lubaawo’ . Baagenze' + ku lubaawo’

6. Have each student tell (in the near past tense) as many
things as he can that he did earlier today. Ask him at
what time he did some of them.

312-413 O - 68 - 11
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7. Carry on conversations like the following. Substitute other
verbs and other times in place of the words in ( ).

T: oOf(yambala) kaakati?
S: Nedda, na(yambadde) essaawa / (emu).

T: oO(yiga + Oluganda) kaakati?
S: Nedda. Si(yiga Luganda) kaakati;

na (yize Oluganda) essaawa (nnya).

Ty the student:

For detailed non-tonal information on the near past tense,
see Ashton, p. 112; Chesswas, par. 62-4, The tones of
the affirmative, both indica*tive and relative, are based
on pattern FX(Synopsis, par. 31 and relevant part of verb
paradigms).

Glossary:

leero weday

kaakati now
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How to use lessons written in the 'microwave' format.

Lesson 44 and the lessons that follow it are in the 'microwave'
format. Each 'microwave' lesson contains one 'cycle'. A
'cycle' begins with the introduction of new material, and

ends when that materiail has been used for communication.
'Communication' should be real, not just simulated.

Each cycle contains at least an 'M phase' and a 'C phase'.
'M' stands for mimiecry of pronunciation, manipulation of
grammatical elements, learning the meanings of the words
and sentences, and a certain degree of memorizing. 'C'
stands for connected conversation, and of course for
communication. Suggested procedures for use in presenting
the M and C phases are given below.

Ways of conducting the M phase in each cvcle.

l. Mimicry of the teacher's pronunciation.

a., Say aloud each of the complete sentences. Have the
students repeat them after you. Try to talk at a
slow normal rate of speed. ~

b. When you hear a wrong pronunciation, correct it by
giving the right pronunciation again. For example,
if a student says [lero] in Lesson 44, simply say
[leero], and have him say it again after you. Or
say 'Ssi [kankya], wazira [kyankya]' and have him
repeat the correct pronunciation.

When all the students can pronounce all the words and sentences
well, teach them the meanings:

2. Meanings of the sentences.

a. Have the students repeat a whole sentence after you,
Then give the English, and have them give the Luganda,

For example: T: Saalidde kyankya.
S: Saalidde kyankya.

T: I didn't eat breakfast.
S: Saalidde kyankya.

b. Give sentences at random in either English or Luganda,
Have the students translate into the other language.
Do this only long enough so that you are sure the
students know the meanings of the ILuganda sentences,
It should not be necessary to spend more than 3
minutes on this,
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When the students know the meanings, go on to manipulation of
the grammatical structures of the sentences:

3. @ive the students a key word. The students reply with the
corresponding complete sentence.

For example: T: Saalidde kyankya.
S: Saalicdde kyankya.

T: okuteekateeka
S: Saateeseteese kyakuyiga.

T: okufuna
S: Saafunye bbaluuwa.

When the students are able to perform well all of the activities
outlined above, they are ready for the C phase, Experience has
shown that instructors working with classes of 5-10 students

can complete the average M phase in 10-20 minutes.

ways of conducting the C phase of each cycle.

The C phase consists of one or more short conversations. For
each conversation:

a. Take the part of the first speaker in the conversation,
and have students take turns as the second speaker.

b. Let students take both parts in the conversation.

It is important in the C phase to talk about people, places,
and things what are of interest to the students. Substitute
other words for the ones that are in ( ).

For example, C-~] in Lesson 44 is:
A: Leero wa(lidde ekyenkya)?
B: Yee, na(lidde ekyenkya).
This stands of course for the conversation:

A: Leero walidde ekyenkya?
B: Yee, nalidde ekyenkya.

but it also stands for the conversations:

A: Leero wafunye ebbaluuwa?
B: Yee, nafunye ebbaluuwa.

A: Leero wagolokose mu matulutulu?
Yee, nagolokose mu matulutulu.
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I It does not, however, stand for:

A: Leero walidde ki?
B: Nalidde...

or for: A: Jjo walya ekyenkya?
B: Yee...

In many cycles, the teacher or the students may feel it
worthwhile to introduce extra vocabulary. They are
encouraged to do so, being sure that:

e s+~ x e

a. the new words are of special relevance
to the interests of the students, and

b. the new words fit into the C phase at
one of the points enclosed in ( ).

As soon as the students are able to converse easily, correctly,
and informatively using the material in the C phase, the cycle
has ended. Go on to the next cycle, or review an earlier cycle.
Experience has shown that the average amount of time spent on

; each of the first 50 cycles is about one hour. This includes

‘ ' the first presentation of the cycle, and one or two reviews of
it on later days. The first time through a new cycle therefore
takes no more than 20-30 minutes. Cycles with many extra drills
will of course take longer.

As much as possible, have the students act as well as talk:
pointing to a map, standing up to talk, and other simple
activities add meaning to the words. Activities also help
to keep the students from getting tired and restless.

Because of the extreme shortness of the 'cycles', the principal
component of this course has been given the name 'microwave.'

The 'microwave' part of the course is supplemented at regular
intervals by a second component. The second component is
based on a series of short connected texts, which have two
important properties: (1) the information which they contain,
& like most of the information in the cycles themselves, is
factually accurate, and (2) they are based on a set of

‘ spontaneous monologs and dialogs recorded with no special
restrictions on grammar or vocabulary.

The materials in the textual component of this course differ
among themselves, so that separate instructions are given

for each group. 1In general, however, they :equire the student
to take responsibility for responding to each text in more
than one way, so that he focuses his attention on it from two
or more points of view,
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M~-2

The textual component is suited for presentation either in a
language laboratory or in a conventional classroom. Either
way, it provides the student with a change of pace.

LESSON 44

Leero / saalidde + kyankya°.

Leero / saateeseteese® +

kyakuyiga.
Leero / saafunye' + bbaluuwa,

Leerc / saawandiise’ 4+ bbaluuwa.

Leero / saagolokose’+ mu
matulutuly.

Leero / walidde + ekyenkya ?

Leero / wateeseteese’ +

ekyokuyiga?
Leero / wafunye® + ebbaluuwa?
Leero / wawandiise' + ebbaluuwa?

Leero / wagolokose’ mu matulutulu?

Today I didn't eat breakfast.

Today I didn't prepare the
lesson.

Today I didn't get a letter.
Today I didn't write a letter,.

Today I didn't get up at dawn.

Did you eat breakfast today?

Did you prepare the lesson
today?

Did you get a letter today?
Did you write a letter today?

Did you get up at dawn today?

DRILL: Near past affirmative vs. negative.

Nafunye’ + ebbaluuwa.
Yafunye’ 4+ ebbaluuwa.
Twafunye’ 4+ ebbaluuwa.
Bgafhnye;+ ebbaluuwa,
Wafunye' + ebbaluuwa?
Mwafunye’ + ebbaluuwa?

130

Saafunye’ + bbaluuwa.
Teyafunye® + bbaluuwa,
Tetwafunye’ + bbaluuwa.
Tebaafunye* + bbaluuwa,
Tewafunye® + bbaluuwa?
Temwafunye' + bbaluuwa?
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A: Leero / wa(lidde + ekyenkya)?
B: ‘{Yee, na(lidde + ekyenkya).
Nedda, saa(lidde + kyankya).

A: Leerc / wa(golokose) (mu matulutulu)?

B: Nedda, saagclokose mu matulutulu,

A: Wa(golokose) essaawa mmeka?

B: Nagolokose essaawa (bbiri),

A (to B):

A (to B):
B (to C):

B (to A):

c-4
A (to B,C):
B,C (to A):
A (to B,C):
B,C (to A):

-C- ya(golokose) essaawa mmeka?
Simanyi.

Mubuuze, ('Ask him,')
Wa(golokose) essaawa mmeka?
Leero na(golokose) ~ssaawa (emu).

Leero,—c-ya(golokose) essaawa {emu).

Leero mwa(lidde ekyenkya) essaawa (bbiri)?
Leero telwa(lidde kyankya) ssaawa (bbiri).
Temwa (lidde) ssaawa (bbiri)?

Nedda, leero twa(lidde ekyenkya) essaawa (ssatu
n'ekitundu)?

(Tetwa-) Tetwalidd= kyankya.
(Temwa=-) Temwalidde kyankya,
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C-5

-D- ne -E- baa(genze mu ddwaliro) essaawa (nnya)?

Nedda -D- ne -E- tebaa(genze mu ddwaliro) ssaawa
(nnya).

-D- ne -E- baa(genze mu ddwaliro) essaawa mmeka?

Tetumanyi.

Mubabuuze.

Leero mwa(genze mu ddwaliro) essaawa mmeka?

Leero twa(genze mu ddwaliro) essaawa (ttaano
n'ekitundu).

-D- ne -E- baa(genze mu ddwaliro) essaawa (ttaano
n'ekitundu).

(Tebaa-) Tebaagenze mu ddwaliro.

wa(lidde ekyenkya) essaawa mmeka?

Na(lidde ekyenkya) essaawa (emu).

-B- vya(lidde) ekyenkya) essaaw: (emu).

Ooo! Nga kirungi!

(Na-) Nagenze mu kibuga.
(Wa-) Wagenze  mu kibuga.
(vya-) Yagenze mu kibuga.

Leero mwa(golokose) mangu?
Yee, leero twa(golgkose) mangu.
-B- ne -C- leero baa(golckose) mangu,

Ooo! Nga+kirungil!
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c-8
n
| A (to B,C): Eggulo mwakoze 'ki¥
B,C (to A): Eggulo twa(yize' Oluganda). |
A (to D): ne eggulo baa(yize' Oluganda). 3
D : Oco! Nga+kirungi!
(Twa-) Twayize' Oluganda.
(Mwa-) Mwayize' Oluganda.
(Baa-) Baayize Oluganda,
Summary:

This lesson gives considerable practice with near past
forms, affirmative and negative. No amount of practice
will cause these forms to stick with the student, however,
unless he also uses the forms on his own initiative, in
real life.

To the student:

The tones of the negative near past tense forms are all

based on pattern FM (Synopsis par. 29).
Glossary:
.teekateeka (.teeseieese") prepare
.funa  (.funye*) get
e.ky.o.ku.yiga (KI-BI) lesson
.buuza* (.buuzizza) ask a question, greet
[
!
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LESSON 45

Treat this dialog as you have treated earlier dialogs:
familiarization with its sound, then pronunciation

buildups, then translation and role playing.

The goal

is to have the dialog pr "?tically memorized, and then

to modify and adapt it fSor your own purposes.

Note that

tone is now indicated only by underlining the marked moras
and writing the junctures in the full sentences only.

Erinnya lyo / ggw' #ani +
ssebo?
nze John

Erinnya lyange / nze # John,

ludda waf
ova ludda waf?

Ggwe#John? oOva' luddatwa?

ndi Mwamereka
nze ndi Mwamereka
Nva* mu A-mereka. Nze / ndi

Mwa-mereka.

mu Amereka

ssaza

ssaza ki?

mu ssaza ki mu Amerekaf?
ova’ mu ssazatki + mu A-mereka?

ssaza lya Virginia

Nva mu ssaza lya Virginia.

mu Uganda
kitundu ki mu Uganda?

oli mu kitundu ki mu Uganda?

kati

13)

What's your name, sir?

I am John
My name is John,

where
you come from where?

You're John? Where do you

come from?
I am an American
I am an American

I come from America. I am

an American.

in America
country
what country?
in what state in America?
What state do you come from in
America?
the state of Virginia
I come from the state of
Virginia.
in Uganda
what part in Uganda?

you're in what part in
Uganda?

now




LUGANDA BASIC COURSE

A: Kati / oli mu kitundu+ki + mu
Uganda?

Hoima
mu kibuga ky'e Hoima
mbeera

era mbeera mu kibuga ky'e

Hoima
okusomesa
najja mu Uganda
B: Ee. Najja mu Uganda +
okusomesa, era / mbeera
mu kibuga ky'e Hoima,

mu Hoima?
oyagala-yo
A: Ooo! Oyagala-yo + mu Hoima?
mu Amereka
okuddayo
njagala nnyo okuddayo +
mu Amereka
naye
bwe ntyo bwes ntyo

B: Mmm, Bwe ntyo bwe ntyo, naye,
njagala nnyo + okudda+yo +
mu A-mereka.

In what part of Uganda are
you now?

Hoima
in the city of Hoima
to teach

Ee, I came to Uganda to
teach; I live in the
city of Hoima.

in Hoima?
do you like there
Ooo. Do you like it there
at all at Hoima?

in America

to go back

I very much want to
return to America

but

like that like that

Mmm. Not bad, but I very
much want to go back to
America,

NB [Najja... okusomesa] and [najja... kusomesa ] are both
correct, but differ in emphasis.

2 DRILL:

Adding the interrogative [ki?] to nouns.
| essaza ssaza+ki?

ekitongole kitongole+ki?

eddwaliro ddwaliro+kif?

omulimu mulimu+ki?
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| eggwanga ggwanga+ki?

| ensi’ nsi?+kiﬁ
omuwala muwala’ +ki?
omukyala mukyala+ki?
omulenzi mulenzi+ki?
enjawulo njawulo+ki?
edduuka’ dduuka’ +ki?

‘ DRILL: Present tense vs. infinitive.

lyenda 4 mu Uganda. Njagala + okugenda + mu Uganda.
Ogenda + mu Uganda? Oyagala + okugenda + mu Uganda?
Agenda + mu Uganda. Pyagala + okugenda + mu Uganda.
Tugenda + mu Uganda. Twagala + okugenda 4 mu Uganda.
Mugenda + mu Uganda? Mwagala + okugenda + mu Uganda?
Bagenda + mu Uganda. Baagala + okugenda + mu Uganda.

- - e -

DRILL: Present or perfective vs. infinitive,

Oyimiridde? Nedda, naye / njagala nnyo / okuyimirira.
Ootudde + ku ntebe? Nedda naye njagala nnyo okutuula.,
Owandiika + ekbaluuwa? Nedda naye njagala nnyo okuwandiika.
Ofunye* + ebbaluuwa? Nedda naye njagala nnyo okufuna.

Ogenda + ku lubaawo* ? Nedda naye njagala nnyo okugenda,

Ova® + mu kibiina‘? Nedda naye njagala nnyo okuva’-mu,

Ogenda + eka'? Nedda naye njagala nnyo okugenda.
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i To_the student:

The interrogative element [ki?] is an 'enclitic'. That
mezns that it is pronounced as a part of the word that
precedes it. It may follow nouns or verbs. When it
follows a noun, as in this lesson, the noun loses its
¢ initial vowel. Between the noun and the enclitic there
! is a [+] juncture (Synopsis, par. 36), but no word boundary
| (Synopsis, par. 5, 1I-17). The interrogative particles are
| followed by [7] phrase terminal intonation (Synopsis, par.

; U8(4), which means that its tone is high level, and not high
falling,

Glossary:

| e.s.saza (LI-MA) county
o .dda+yo  (.dde’ -yo) go back
.agala (.agadde) want, like, love
|
. bwe ( )tyo bwe ( )tyo so~-so

i
!
i
!
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LESSON 46

1. Short sentences for learning:

a. Mbarara / kibuga + kikulu. Mbarara is a capital city.
b. Kiri mu Ankole. It is in Ankole.
c. Ankole / eri mu bukiika' + Ankole is in the western

obw' ebugwanjuba 3wa Uganda. part of Uganda.

d. Abasinga + obungi / Banyankole. The majority are Banyankole.

e. Abantu / bangi / balunzi. Many pecple are herdsmen.
£f. Balunda + ente. They herd ca’tle.
g. Abamu’ / balimi. Some are farmers.
h. Abalala / bakola mu makolero. Others work in industries.

2. Questions over the first recorded version:

Mbarara kiri mu Buganda?

© Kiri mu nsi ki?

Ankole eri mu bugwanjuba obwa Uganda?

Eri mu bukiika ki obwa Uganda?
Abantu abasinga obungi ba ggwanga ki?

Abasinga obungi bakola mu ofiisi?

Abasinga obungi bakola ki?

Abantu abamu balimi?
Abalunzi bakola ki?

B 5 Q H O 2 0 O o
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3.

Dictation:

Mbirara / ky® kibigd + Skikilld + mi Ankdld.

Ankgle / dr{ mi Gghndd, mu bukifki + Sow'é-bugwhhiuba

bwa ﬁééﬁda.ibéﬁtﬁ b'$-mu Ankdle / Bihndnkble, dra /

ne md kibligd / 3b4Rtd + abAs{fgd-mi / Bamndnkold.

Abantu / bakola + emirimu / mifgi, nayé / abdsiAgi +
obligl / baldnzi # nga bA1undd + énté, drd / n'd-balala /
balimi. Ab&rtd b'S-mi kibied / bikS1h + mh JEils} / né

s P A A 1 ~ < SNy 7
mu bitongole by'o-mu ofiisj.

Writing tones. Write down each of the words and phrases from
the tape. Mark tones by listening to the tape, and then check
your answer by looking at the right hand column below.

N 7y

emirimu emirimu

emirimu / mingi
abantu

abantu / bangi

abalala

abalala / balimi
Mbarara

Mbarara / kibuga
Ankole

Ankole / eri mu Uganda
n'a-balala

era / n'a-balala

Predicting tones.
hand column above.

memory or by applying tone rules.

SOy oy N 70N
enlirimu mingil
N2 7

abantu

NovN /7 N
abantu bangi

Ny 2

abalala

NoN N N N i !
abalala baiimi

\N. /7 7 v

Mbarara

NN NN N, 7 N
Mbarara kibuga

/) /N

Ankole

/SN N7 / / /7 N\
Ankole eri mu Uganda.
,//\ /7 7/
n'abalala

N 2 NN 7/
era n'abalala

Look at the words and phrases in the left
Try to predict the tones, either from
Then check yourself by

looking at the right hand column.
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and the same noun before [/] is apcounted for in the
synopsis, par. 38-9, and especially under the efinition

Sf the Unmarked Seguence Rule (USR), par. 45,

Glossary:

o.mu.lunzi (MU-BA) herdsman
. lunda (.lunze') Therd, tend

e.n.te’ (M) cattle

R R P T S O R P PIRppp
LUGANDA BASIC COURSE
To the student:
The tonal difference between an unmarked noun before [+]
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LESSON 47
M-1
Saalidde + magi + ku kyankya’. I didn't eat eggs for
breakfast.
Saalidde + nnyama ya mbizzi + ku I didn't eat bacon ('pork')
kyankya' for breakfast.
Saalidde + mugaati + ku kyankya', I didn't eat bread for
breakfast.
Saalidde + bibala + ku kyankya’. I didn't eat fruit for
breakfast,
Saanywedde + kaawa + ku kyankya'. I didn't drink coffee for
breakfast.
Saanywedde + caayi + ku kyankya', I didn't drink tea for
breakfast.
Saanywedde + mata + ku kyankya', I didn't drink milk for
breakfast,
Saanywedde + mazzi + ku kyankya', I didn't drink water for
breakfast.
Saanywedde + mwenge + ku kyankya’', I didn't drink beer for
breakfast.
M-2
Walidde + amagi + ku kyenkya®? Did you eat eggs for
breakfast?
; Walidde + ebibala + ku kyenkya'? Did you eat fruit for
| I treakfast?
” Wanywedde + kaawa + ku kyenkya'? Did you drink coffee for
breakfast?
Wanywedde + omwenge + ku kyenkya'? Did you drink beer for
breakfast?

312-413 O - 68 ~ 12 ]_Ll,l
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DRILL: On affirmative vs. negative forms of the near past tense.

nze Nanywedde + omwenge, naye / saanywedde + kaawa.
ggwe Wanywedde + omwenge, naye / tewanywedde + kaawa.
ve Yanywedde + omwenge, naye / teyanywedde + kaawa.
| ffe Twalidde + ebibala, naye / tetwalidde + magi’.
mmwe Mwalidde + ebibala, naye / temwalidde + magi’.
bo Baalidde + ebibala, naye / tebaalidde + magi’.
Saa- Tetwa-
Tewa- Temwa~-

Teya- Tebaa-

A: Walidde-ki + ku kyenkya?

B: Nalidde + (amagi / n'ebibala) ku kyenkya'.
A: Wanywedde-ki + ku kyenkya’?

B: Nanywedde + (omwenge).

A: Walidde + (ennyama y'embizzi) + ku kyenkya®?

B: Yee, nalidde + (ennyama y'embizzi) + ku kyenkya’,
naye / saalidde (mugaati).

A: Wanywedde + {omwenge) ku kyenkya'?

B: Yee, nanywedde + (omwenge) + ku kyenkya',
naye / saanywedde (kaawa).

To the student:

The negative forms of the near past tense follow stem
tone pattern MM (Synopsis, par. 30). |

12
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Glossary:

e.g.gi’
e.n.nyama
o.mu.gaati
e.ki.bala
kaawa
caayi
a.ma. ta
a.ma,zzi

Oo.Mmw,. enge

{(LI-MA)
(W)
(MU-MI)
(K1-BI)
(MU)
(MU)
(Mn)
(Ma)
(MU-MI)

.nywa’ (.nywedde)

Sample of free conversation:

A:

Ocheng, wanywedde kaawa

akawungezi?

Nedda, nanywedde mwenge,

Kaakati onywa ki?

Nnywa mata. Oyagala okunywa

amata?

Nedda, jjo nanywa nnyo amata.

Kaakati njagala kulya mmere.

Qoo0.

Ee.

143

egyg
meat
bread
fruit
coffee
tea
milk
water
beer
drink

Ocheng, did you drink coffee
last evening?

No, i drank beer,
What are you drinking now?

I am drinking milk. Do
you want to drink milk?

No, I drank a lot of milk
yesterday. I want to
eat food now.

Ho ho.

Ha ha.
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e o o + e s e i g

M-2

LESSON 48

Nava + ewaffe + mu mwezi +
ogwayita.

Natuuka # wano + mu wiiki + eyayita.

Natandika + okuyiga + Oluganda +
mu wiiki / bbiri + eziyise.

Nagula dda + essaati # eno.
Nayoza jjo + essaati # eno.

Nasalibwa luli + enviiri.

Wava' ddi + ewammwe?

Watuuka ddi # wanof?

Watandika ddi + okuyiga + Olugandaf
Wagula ddi + essaati # eyo?
Wayoza ddi + essaati # eyof

Wasalibwa ddi + enviiri?

1l

I left home ('our place')
last month.

T arrived here last week.

I began to study Luganda
cwo weeks ago.

I bought this shirt a long
time ago.

I washed this shirt
yesterday.

I had my hair cut the day
before yesterday.

when did you leave home
('your (pl.) place')?

when did you arrive here?
wWhen did you begin to
study Luganda?

When did you buy that
shirt?

When did you wash that
shirt?

When did you have your
hair cut?
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DRILL:

emyezi
esatu
ewiiki
emyaka
ena
enyezi
ewiiki
ennaku
ttaano
ewiiki
eyise
omwezi

omwaka

DRILL:

okwozAa

okugula

'ago'.

ewiiki/bbiri+eziyise'
emyezi ebiri egiyise
emyezi esatu egiyise
ewiiki ssatu eziyise
emyaka esatu egiyise
emyaka ena egiyise
emyezi ena egiyise
ewiiki nnya eziyise
ennaku nnya eziyise
ennaku ttaano eziyise
ewiiki ttaano eziyise
ewiiki eyise

omwezl oguyise

omwaka oguyise

Perfective vs. far past.

'T washed this shirt
today.'

Njozezza essaati eno

leero.

Nguze' essaati eno leero,

okwambala Nnyambadde essaati eno

leero.

two weeks ago

two months ago

three months ago

three weeks ago

three years ago

four
four
four
four
five
five
last
last

last

'T washed that shirt

years ago
months ago
weeks ago
days ago
days ago
weeks ago
week

month

year

yesterday.'

Nayoza essaati eri jjo.

Nagula essaati eri jjo.

Nayambala essaati eri

jjo.
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DRILL: 'home' ('our place' etc.).

ffe Twagenda + ewaffe, We went to our place.
nmmwe Mwagenda + ewammwe? Did you (pl,) go to your place? I
i bo Baagenda 4 ewaabwe. They went to their place,
; nze Nagenda + ewaffe. I went to my place.
! ggwe Wagenda + ewammwe? Did you (sg.) go to your place?
: ve Yagenda + ewaabwe, He went to his place.

A: -C- yava ddi ewaabwe?

yava ewaabwe (mu mwezi ogwayita).

w
|
Q
|

A: -C~- yatuuvka ddi wano?
f B: -C- yatuuka wano (mu wiiki eyayita).
! A: -C- yatandika ddi okuyiga Oluganda?

B: -C~ yatandika okuyiga Oluganda (mu wiiki bbiri eziyise).

A: ~-C~- yagula ddi (esaati eyo)?

B: ~-C- yagula dda (essaati eyo).
: =~C- yayoza ddi (essaati eyo)?

B: ~-C~ yayoze jjo (essaati eyo).

A: -C- yasalibwva ddi enviirif

@ B: ~C- yasalibwa luli enviiri.

| A (to B,C): Mwava ddi ewammwe?
ﬁ | B,C (to A): Twava ewaffe (mu mwezi ogwayita).
| A (to B,C): Mwatuuka ddi wanof
. B,C (to A): Twatuuka wano (mu wiiki eyayita).
| A (to B,C): Mwatandika ddi okuyiga Oluganda?
B,C (to A): Twatandika okuyiga Oluganda (mu wiiki bbiri eziyise).
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| c-4
‘ A (to B,C): E- ne F- baava ddi ewaabwe?
; B,C (to A): ne baava ewaabwe (mu mwezi ogwayita).
5 A (to B,C): ne baatuuka ddi wano?
B,C (to A): ne baatuuka wano (mu wiiki eyayita).
. A (to B,C): ne baatandika ddi okuyiga Oluganda?
B,C (to a): ne baatandika okuyiga Oluganda (mu wiiki

bbiri eziyise).

To the student:

! For information about the (far) past tense, see Ashton,
! P. 122; Chesswas, par. 63. Tonally, all forms without
! object prefix--affirmative and negative, indicative and
' relative--have the stem pattern MM (Synopsis, par. 30)
i all forms with object prefix have the stem pattern FM
! (Synopsis, par. 29). The mora that follows the subject
prefix must have a mark. This mora may be the tense
sign [a] itself, or it may be the first mora of the stem.,

.
!

In this tense, all object prefixes are marked,

Glossary:

| o.mw,ezi  (MU-MI) month
: .yita (.yise") pass call
: . tuuka (.tuuse”) arrive
? wa.no here
; .tandika (.tandise") begin
! .gula (.guze*) buy
dda long ago
| .oza’ (.ozezza) wash
i jio yesterday, tomorrow
‘ .salibwa (.saliddwa) be cut
lu.1li

et e e

e.n.viiri (N)

147

the other day, day before

yesterday, day after
tomorrow

hair of head
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LESSON 49

Treat this dialog as you have treated earlier dialogs:

Familiarization with sound.

Pronunciation buildups.

Translation.

Role playing, including your own improvisations.

Osiibye otyanno nnyabo?

Bulungli ssebo.
Mmm.

Osiibye otyanno?

Bulungi.
Mmim,
Oova wa?

Buddu
Nva mu Buddu.

Ova mu Buddu?
Mmom,

ggw'ani nnyabo
Erinnya lyo ggw'ani nnyabo?

Nnamukasa
nze Nnamukasa
Erinnya lyange nze Nnamukasa.

Nnamukasa?

Mmm,

How have you spent the

afternoon, madame?
[Good afternoon. ]

Well, sir,
Mmm,

How have you spent the

afternoon? [Good afternoon. ]

Well.
Mmm.,
Where do you come from?

Buddu
I come from Buddu.

You come from Buddu?

Mmm .,

you're who, madame

what's your name, madame?

Nnamukasa
I am Nnamukasa

My name is Nnamukasa.
Nnamukasa?

Mmm,
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baakuzaalira
Baakuzaalira Buddu?

eyo
Buddu # eyo
banzaalira

Banzaalira Buddu # eyo.

wa?
ogenda
Kaakati ogenda wa?

eyo
Busoga eyo
Jjinja
DPenda Jjinja
Kaakati / ppenda Jjinja +
Busoga # eyo,

bange
baganda bange

ku baganda kange
kulaba

kulaba + ku baganda bange.

Mmm,

Mmm,
Jjinja
babeera Jjinja
bo
baganda bo

Baganda bo / babeera Jjinja?

baafumbirwa
gye
gye baafumbirwa

abawala

149

they gave birth to you at
Were you born there at Buddu?

there

there at Buddu

they gave birth to me at
I was born there at Buddu.

where?
you're going
Where are you going now?

there
there at Busoga
Jjinja
I'm going to Jjinja
I am going to Jinja in Busoga,

mine
my sisters
on my sisters
to see
to see my sisters,.

Mmm.,
Mmm,
Jjinja
they live at Jjinja

they
your sisters

Do your sisters live at Jinja?

they were married

there

they were married there
girls
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babiri abawala
baganda bange

eriyo

A: Yee, eriyc + baganda bange /

To

babiri + abawzla + gye

baafumbirwa,
Ooo!
Mmoo,
mufumbo

cli mufumbo?
naawe

Naawe / oli mufumbo?

kufurbhirwa
sinnabpa
sinnaba + kufumbirwa,

-

Nedda, sinnaba’' + kufumbirwa,
Mmm,

Mmm,

two who are girls
my sisters

there is

Yes, there are two teenage
sisters there, that's where
they were married,

oo,
Mmm,

married
you're married?
you, too

Are you also married?

to be married

I have not yet

I have not married yet
No, I am not married yet.

Mmm,

Mmm,

Draw on elements in this dialog in order to practice
asking about people's birthdates and marital status.

the student:

In the expression [ku baganda bange ], the particle [ku] has

a 'partitive' meaning, something like English 'some of'. See

Ashton, p. 420;

Chesswas, par.

148,

The verb [baafumbirwa] ‘who are married’ is an example of a
far past relative form, with stem tone pattern MM.

Although we will not practice it, a new tense is exempli’ied

in [sinnaba’ ]

150

'T have not yet been'.

The tense sign is [nna].
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Glossary:

.Z2aalira
mu, ganda
. fumbirwa
O.mu. fumbo

(.zaalidde) give birth
(MU-BA) brother, sister
(. fumbiddwa) be married
(MG-BA) married person
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LESSON 50

As with previous texts, listen first to all three recorded
versions just to see how much you can pick up.

lo

Short sentences for learning,

a,

bo

Soroti / kiri mu Teso
[Tteeso].

Kye kibuga + ekikulu.

Teso / ye nsi' + eri + mu
Uganda,

Eri mu bukiika’
bw' ebuvanjuba,

Abantu + abasinga +
obungi / Bateso.

Mulimu 4 abantu +

ab'amawanga + amalala.

Bakola 4 emirimu -+

egy'enjawulo.

Bakola 4+ mu bitongole +

ebitali + bimu .

Bakola + mu kitongole +
eky'o-bulimi.

Bakola + mu kitongole +
eky'e-mirimu,

Abateso / mu nsi # omwo /
balimi,

Abalala / balunzi ba nte.

152

Soroti is in Teso.

It is the capital city.

Teso is a district that
is in Uganda,

It is in the eastern part.

The majority of people are
Bateso.

In there, there are people
of other tribes.

They do various jobs.

They work in different
departments.

They work in the department
of agriculture.

They work in the department
of works,

The Bateso is that district
there are farmers.

Others are cattle herders.
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2. Questions on Text 4, (Soroti)

Soroti kye kibuga ekikulu mu nsi ki®? %
Ekibuga ekikulu au Teso kiyitibwa kitya?
Teso eri mu bukiika ki obwa Uganda? &

Abantu abasinga obungi mu Soroti ba ggwanga ki?
Abantu bconna mu Soroti Bateso?

Abateso abasinga obungi bavubi?
Abateso bakola mirimu ki®?

0 Q B0 N oW

Abateso abasinga obungi balunzi ba nte?

| 3. Dictation:

Soroti / kye kibuga + ekikulu + mu Tteeso. g
‘ Tteeso / eri mu buvanjuba bwa Uganda. Abantu |
| | abali + mu kibuga # omwo / abasinga + obungi /

' Bateeso, naye / mulimu + abantu + ab'a-mawanga /

, mangi / ag'o-mu Uganda. Abantu b'omu kibuga #

! omwo / bakola + emirimu / mingi / egy'o-mu

5 makolero, naye / abantu b'o-mu nsi # omwo /

: abasinga -+ obungi / balunzi ba nte era +

f n'o-kulima. Abantu b'o-mu kibuga / bakola +

| | mu ofiisi / ne-mu bitongole + ebirala,

5 | 4, Grammatical development.

A. Concords v
'different departments’
(*departments that are not one') 'other departments'

ebitongole ebitongole + ebitali + bimu’ ebitongole + ebirala

f ebibuga ebibuga + ebitali + bimu ebibuga + ebirala
? amawanga amawanga + agatali 4+ gamu amawanga + amalala
; \ abantu abantu + abatali + bamu abantu + abalala
ens’ ensi + ezitali + zimu ensi + endala
ofiisi ofiisi + ezitali + zimu ofiisi + endala l
emirimu emirimu + egitali + gimu emirimu + emirala
amakolero amakolero + agatali + gamu amakolero + amalala !
obukiika’ obukiika + cbutali + bumu obukiika + obulala
153
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B. Tone changes on nouns,

N S 7 /s o 7 7 N NN II\'
abantu abantu + abalala abantu / bangi
. N_ /.7 ¢ VAR A No NN N 77 N
abalimi abalimi + abalala abalimi / bangi
. N s ‘27”7 L S I 77 N
| abalunzi abalunzi + abalala abalunzi / bangi
' « s N 7 2 ¢ 2.7 NSO OY N 7 %
| emirimu emirimu 4+ emirala emirimu / mingi
N N 20N N N s N N /0N N 7/ N\
? amakolero amakolero + amalala amakolero / mangi
' NN N N 2 N N /7 N /7 7 N
amawanga amawanga + amalala amawanga / mangi
. N.N, 27 NN N, /2 /.7 NN, 727 NN 47 N\
: ebitongole ebitongole + ebirala ebitongole / bingl
. SaNa Z N Ne 2. 247 NaNa 2N {7 N
ebibuga ebibuga + ebirala ébibuga / bingi
‘e A Ve \ s ~ ~ /7 N
ensi’ ensl + endala ensi / nnyingi
% s 2ot LN N Za’ 7Y N NI
i ofiisi ofiisi + endala ofiisi / nnyingi

; 5. Try to anticipate the whole word that belongs in each
blank. Check yourself by listening to the tape.

Soroti ______ kibuga mu . Teso
mu Uganda, mu bw' ebuvanjuba. ab' omu
E bonna , era n'abantu obungi
Soroti _ , haye mulimu bangi ____
amalala, Abantu Teso emirimu _

mu ne mu ofiisi. Naye bonna abasinga

! balunzi, era n' balini. Mu ebyo

mulimnu mingi ng' n'emirimu .

6. Tell in your own words as much as you can remember
about Soroti,

Glossary:

o.mu.limi  (MU-BA) farmer
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okufuna
okuwandiika
ekibuga
essineema

okulya’

okufuna
okuwandiika
ekibuga
essineema

okulya’

LESSON 51

saafuna 4+ bbaluuwa.

/

/ saawandiika + bbaluuwa.
/ saagenda + mu kibuga.
/

saagenda 4+ mu ssineema,

© / saalya + kyakiro.

/ wafuna + ebbaluuwa?

o / wawandiika + ebbaluuwa?
o / wagenda + mu kibuga?
o / wagenda + mu ssineema?

o / walya' + ekyekirg ?

DRILL: Far past affirmative vs. negative,

Nafuna ebbaluuwa ku Lwokuna.
Nagula essaati ku Lwokuna.
Nakeera okugolokoka ku Lwokuna.
Nagenda mu kibuga ku Lwokuna,

Nasalibwa enviiri ku Lwokuna.

155

I didn't get a
letter yesterday.

I didn't write a
letter yesterday.

I didn't go to town
yesterday.

I didn't go to the
cinema yesterday.

I didn't eat supper
yesterday.

Did you get a
letter yesterday?

Did you write a
letter yesterday?

Did you go to town
yesterday?

Did you go to the
movies yesterday?

Did you eat supper
yesterday?

Saafuna bbaluuwa ku Lwakutaano,
Saaqula ssaati ku Lwakutaano.
Saakeera kugolokoka ku Lwakutaano.
Saagenda mu kibuga ku Lwakutaano.

Saasalibwa nviiri ku Lwakutaano.
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§ DRILL: Far past with monosyllabic verbs,

amagi’ Walya® + amagi*® / ameka"® 7 How many eggs did ycu
: eat?
| omuceere Walya bungi ki obw'omuceere? How much rice did you
eat?
¥
amatooke Walya amatooke ameka? How many bananas did
you eat?
| ebibala Walya ebibala kimeka? How much fruit did
‘ you eat?
o ennyama Walya bungi ki obw'ennvama? How much meat did
i you eat?
emigaati Walya emigaati emeka? How many loaves
bread did you eat?
!
| kaawa Wanywa bungi ki obwa kaawa? How much coffee did
| you drink?
, caayi Wanywa bungi ki obwa caayi? How much tea did
! you drink? ﬂ
omwenge Wanywa bungi ki obw'omwenge? How much beer did 1

NB It has been suggested that a better alternative for line 5

you drink? i
of this drill would have been [Walya ennyama y'enkana wa?].

DRILL: vVarious persons and numbers in far past negative.

? _____yalya® + ekyekiro®? Nedda, teyalya' + kyakiro®.
| Nze / nalya + ekyekiro®? Nedda, tewalya' + kyakiro'. ;
| Ggwe / walya + ekyekiro'? Nedda, saalya + kyakiro®. |
- Mmwe / mwalya' + ekyekiro®? Nedda, tetwalya + kyakiro'. |
Ffe / twalya + ekyekiro®? Nedda, temwalya + kyakiro®,
C- ne D- baalya’ + ekyekiro’? Nedda, tebaalya’ + kyakiro®,
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Jjo wa(wandiika ebbaluuwa)?

Jjo wafuna ebbaluuwa?

Nedda jjo saafuna bbaluuwa,

S’
(1]

Jjo -B- yafuna ebbaluuwa?

W QO w» w >

i DRILL: Concords with some new nouns.

'our meat is plentiful ('much').'

; ennyama Ennyama_yaffe / nnyingi.
| emigaati Emigaati gyaffe / mingi,

i amagi Amagi‘gaffe / mangi.

7 omwenge omwenge gwaffe / mungi.
amata’ Amata‘'gaffe / mangi.
ebibala Ebibala byvaffe / bingi.
amazzi Amazzi gaffe / mangi.
kaawa Kaawa waffe / mungi,
caayi Caayi waffe / mungi,
baganda Baganda baffe / bangi,

To the student:

Tonally the far past negative is exactly
past affirmative (see Lesson 48).

Glossarv:

o.bu.ggi (BU-) quantity

312-413 O - 63 -13
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Nedda jjo -B- teyafuna bbaluuwa.

Nedda jjo saa(wandiika bbaluuwa).

like the far
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LESSON &2
|

M-1
X ebbaasi Najjira mu bbaasi. I came by ('in') bus. f
| enmmotoka’ Najjira mu mmotoka’, I came by car.
,! akagaali Najjira ku kagaali. I came by bicycle.
‘ ennyonyi Najjira mu nnyonyi. I came by plane,
| omukka Najjira mu ggaali ya’mukka. I came by train.
| emmeeri Sajjira + mu mmeeri. T didn't come by ship.
! !
: M2
w otya Wajjg_oty§? How did you come?
B

DRILL: Far past affirmative vs. negative, other than 1l sqg.

| Mwalya ekyenkya ku Tetwalya kyankya ku
| Lwassabbiiti? Lwassabbiiti.
f Mwalwawg okugolokoka ku Tetwalwawg kugolokoka ku
@ Lwassabbiiti? Lwassabbiiti,
f Mwawandiika ebbaluwa ku Tetwawandiika bbaluuwa ku
‘f Lwassabbiiti? Lwassabbiiti.
? Mwakyalira baganda bammwe ku Tetwakyalira baganda baffe ku
? Lwassabbiiti? Lwassabbiiti.
|
| Mwakyalira mikwano gyammwe ku Tetwakyalira mikwano gyaffe
| Csgs
; Lwassabbiiti? ku Lwassabbiiti.
' Mwalaba mikwano gyammwe ku Tetwalaba mikwano gyaffe ku

b Lwassabbiiti? Lwassabbiiti.
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, DRILL: Far past with [-tya] '"how?'

'"How did you come?' '"We came by car.'
mmwe Mwajja mutya? Twajjira mu mmotoka.
ggwe Waiig otya? Najjira mu mmotoka.
ve Yajja atya? Yajjira mu mmotoka,
bo Bajja batya? Bajjira mu mmotoka.

: DRILL: Far past, negative vs. affirmative.

N

'We didn't come by car.' 'We came by bicycle.'

. ffe Tetwajjira mu mmotocka. Twajjira ku kagaali.
' nze Sajjira mu mmotoka. Najjira ku kagaali,
ve Teyajjira mu mmotoka. Yajjira ku kagaali.
: bo Tebajjira mu mmotoka. Bajjira ku kagaali.

DRILL: Far past, negative vs, affirmative, various verbs.

'We didn’t come by car.' 'We came by bicycle.'
okujja Tetwajjira mu mmotoka. Twajjira ku kagaali.
okutuuka Tetwatuukira mu mmotoka. Twatuukira ku kagaali,

é okugenda Tetwagendera mu mmotoka. Twagendera ku kagaali,

okuvuga Tetwavuga mmotoka, Twavuga kagaali.
okugula Tetwagula mmotoka. Twagula kagaali,
okwagala Tetwayagala mmotoka. Twayagala kagaali.
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DRILL: Far past vs. near past.

'Yesterday we went by bus.' 'Today we went by car.' %
|
| ffe Jjo twagendera mu Leero twagendedde mu E
1 bbaasi. mnotoka. |
nze Jjo nagendera mu Leero nagendedde mu
bbaasi. mmotoka.
| abayizi Abayizi jjo baagendera Abayizi leero baagendedde
F mu bbaasi. mu mmotoka.
omusomesa Omusomesa jjo yagendera Omusomesa leero yagendedde
mu bbaasi. mu mmotoka,
i ggwe? Jjo wagendera mu Leero wagendedde mu
} bbaasi? mmotoka?
;
f mnwe ? Jjo mwagendera mu Leero mwagendedde mu
§ baasi? mmotoka?
| Glossary:
! a.ka,gaali (KA-BU) bicycle
i
| e.m.motoka’ (N) car
' e.n.nyonyi (N) airplane, bird
e.g.gaali (N or LI-MA) vehicle
o.mu.kka (MU-MI ) smoke {
e.m, meeri (N) steamboat |
;vuga (svuze) drive, pedal

‘.4..v‘_.ﬁ_ww‘__m—m_m-—m
. - . ——— e o —— .
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LESSON 53

Pronunciation buildups.

A

\ ! 7 ~ //
(knocks): Ab'eno. Ab'éno.

Wangi.,

Gye muli?
nmwe baani?

gye tuli

Gye tuli, mmwe baani?
okubuuza
okubabuuza
okubabuuza ko
abagala okubabuuzaa ko

Eee, Ffe/abaagala
+ okubabuuza“’+ko,

okulabika
mulabise
Mulabise’ -ko?
Tulabise’ -ko.
okusanyuka
okubalaba

tusanyuse okubalaba
Nga+tusanyuse + okubalaba!

Naffe.
Mmom,
Mmm,

Yingira + ssebo.

Kale + nnyabo.

(knocks): Those who live here.
[Hello there, ]

Those who live here.
[Hello there. ]

Hello.

Are you there?
you [are ] who
we're here

We're here, who are you?
to greet
to greet you
to greet you a little

those who want to greet
you a little

Fe, It is us who want to see
you,

to be seen
you are seen
Is that you?

Yes, it is us,
to be glad
to see you
we're glad to see you

We're so glad to see you!
We, too.

Mmm,

Mmm,

Come in, sir,

All right, madame.
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kaako

akatebe
Akatebe + kaako.
Weebale + nnyo + nnyabo.
Kale.
Mmm.

eradde
Eradde + ssebo?

Eradde.

Mmm,

Mmm,

Osiibye otyanno ssebo?

Bulungi nnyabo.
Mmm,
Osiibye otyanno?

Bulungi.
Mmm,

ab'eka’

batya?

bali batya?
Bali batya + ab'eka'?

Gye bali,
Mmm,
otya
oli otya

0li otya + nno + nnyabof?
Gye tuli + bulungi.

omwami
omwami / gy'ali + nnyabo?

there it is

a little chair
There is a chair.
Thank you very much, madame,
All right. [You're welcome. ]

Mmm,
it is peaceful

Is it peaceful where you come
from, sir?

It is peaceful.
Mmm,
Mmm,

How have you spent the
afternoon, sir?
[Good afternoon, sir]

Well, madame,
Mmm, ﬁ

How have you spent the
afternoon? [Good afternoon. ]

Well. 1
Mmm,
people at home

how

they're how?
How are the people at home?
They're there (well).
Mmm,

how

you're how
How are you here, madame?
We're all right here.
master

Is the master home, madame?
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DRILL: 'Presentative' forms, series III.

akatebe
ensimbi
ekitabo
essaawa

entebe (sg.)
entebe (pl.)

oluggi
ekkalaamu
amazzi
omwenge
ebibala
amata
kaawa

caayi

'There (near you) is a (little) chair.’

Bkatebe / kaako,
Ensimbi ziizc,
Ekitabo kiikyo.
Essaawa yiiyo.
Entebe yiiyo,
Entebe ziizo,
Oluggi luulwo,
Ekkalaamu yiiyo,
Amazzi gaago,
Oomwenge guugwo,
Ebibala biibyo.
Amata gaago.
Kaawa wuuyo.

Caayi wuuyo.

DRILL: Concord involving possessives and presentatives
of Series I.

ekitabo
essaati
ensimbi
engatto
ekkalaamu
ebitabo
akagaali
omusomesa

ggwe
mmwe

'Where is my book?'

Ekitabo kyange kiri ludda wa?
Essaati yange eri ludda ws¢%
Ensimbi zange ziri ludda wa?
Engatto zange ziri ludda wa?
Ekkalaamu yange eri ludda wa?
Ebitabo byange biri ludda wa?
Akagaali kange kali ludda wa?
Omusomesa wange ali ludda wa?
Ggwe oli ludda wa?

Mnwe muli ludda wa@®
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'Here it is.'

Kiikino,
Yiino.
Ziizino,
Ziizino,
Yiino.
Biibino,
Kaakano,
Wuuno.
Nzuuno,

Tuutuno,
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To the student:

|
|
i

In the expression [gye tuli], the word [gye] is an object
copula. Tonally, it requires the subject prefix of the
verb that follows it to be unmarked (S¥nogsis, par. 43).
Ashton calls it the 'emphasized object' construction

(p. 242), or 'a way of helping to form the complement of

place to verb LI'

(p. B7,240).

This dialog contains the 'presentative' form [kaako] 'is
. Other series of presentatives exist,

there (near you)'

with the approximate meanings 'is here' and

'is over there'.

Each presentative has the same concordial class represented
twice. See Ashton, p. U41ff under 'demonstratives used

predicatively';

Chesswas uses

is' to <ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>