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Projections into the future of schools which are divided into literary programs,
laboratories, and community seminars reflect modern trends in education. Specialized
books are being demanded in individual instruction, either through homogeneous
grouping or programed instruction (iteracy programs). In greater demana are
libraries with independent study programs (laboratories) and with the new idea of a
dual curriculum of content and structure. In addition, books which reflect a changing
society and build a “sense of community” are needed. Finally. nonprofessional
ersonnel are in greater demand to help use books and share their experiences with
the children (community seminars). Books used in language enrichment programs are
of the widest variety to provide students with many stimuli. With the increase in
personnel, teacher’s aides can give children the experience of being read to on an
individual basis, and children can enjoy a warm relationship between books and
Eeople. Also teacher's aides free the teacher to concentrate on specific problems.
eferences are included. (US)
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foo of ro Horvend Collerjeos, Joceph Cremmis and Doanld Oliver,

have doslozed on edusaiionn] vtopie, a "eomawity of dnguivy."  lhey

4

" The thred

o1l it Wolden 11T or, wore litvwally, "the tvi-cchool
parts of this tri~schoel are litcrasy prosre.t, 1aboratorics and

coravnity semiunrs. They differ in the subjects ¢f study zud In the

relation botvesn students aad toachens. Filrot, the litersey progras:

(Herelstudents wouldracquive {ilimaateny
concepts, skills, awd infomuaticn, Rlcnents
of reading, wrlting, eud avithnetic vould ve
studicd. A progwoa might attsck fuadenental
features of coordinate and symbol systens
such £s are involvaed iv graphs, charts,

meps, modole, machine and apparaius layouts,
building plaus, or even muslicrl notation.
...The naterials and procedurcs of instruction
vould be designad to teke moxminum advantage
of the opportunities for self-instruction
inherent in the objects of study thamselves.
Teacher intervention would follow a nodel

of diznnosis and treatment ... In a tutorlal
situation or in carefully graded small groups
so that students could prozress at their own
rate of speed.

Second, the laboratories:

[Learning in the laboratory, the shop, or the
studio] would be squercly oricnted to problems...
painting a picture, finding the meanings of a
poen, determining the nutritional requireuents

of a white vat, justifying an attitude toward
political revolution, bullding an analogue
computer, renovating a house, etc... The teacher
is seen as the craftsaan whose central concern

is the practice and development of his craft...
The work of the students would mnned to be
articulated to their progress In the literacy
programs... There would be much more latitude

in the laboratorics for the studcnts to determine
vhat they do. However, once they are involved

in a laboratory, the students will be constrained
by the requirements ol the problem they and

their tencher are working on, and herc they

may be mor. closgely tied to the pace and
divection of thelr colleaguas' progress: then

in the highly individualized literacy prozrams.




Partict,nats & the sowluars ot pecossandly dunelude
citivers of ald zpos frea 21 wolle of life dn the cewoavne
ity. Tha toprlenten! would b fdigudiicnut hoppe sings’
salected by tha gurovp $1e01f. Toeee nisht be £ils, teloe~
vietou shove, trips, bodbsog porgounl expariencen, Interrowitl
couflicts, roliplovs leinis, problene of forelgn policy, oud
g6 on...The very scrse of Veor mity' hos bzem grectly
weokencd in noy avers of modern 1ife, especinlly so-ccllad
suburben 1ife. However, this 1s pracisely thi roasen for the
school's conewtivy, thob the rlhers thet noucorn ood dndend
virtuolly definz the modein conmundiy foy troacecnd it [X
1ocal boundavies. Tha puipese of these peinors would not
be less than to attespt to intexpiet the waruing of huoen
experience. (Grennis & Olivar, wipublished weaorandii, 1965).

Appealing as I find this wodel of cducaticn, I cen not arguc that it
will exist even in prototypic foim in the pear future., DPut I do suggest tha
the tri-school is a projection {nto the future of trends whiéﬁ aye prescnt
today, trends wlich will influcnce the role trade books play in educatilotfi,
the kind of books we necd, and the pérsonncl available to help use books
to serve our educational goals. T'11 tolk this evening about these three

tyends in turn.
The Role of Books in Education

Consider flrst one of the nolsiest bandwagons on the educational scene,
“individualized jnstruction." When one examines where this bandwagon is
keading, one finds two quite different directions. Usually, ipdividualized
jnstruction means provision for jndividual differences in the rate at which
chiidren work through a lessen oY sequence of lessons. Everyone kpows that
howover one groups children, they vill sti1l differ in what they are ready
to accoiplish, and that to ignove sucﬁ differenceé makés-of the.schoal a

veritable Procrustean bed. Not every teacher acts on this knowledge, but
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the fovea of the acov.nt ezt loap lo WAL} R N
In tha veccat post ve have boon txyivg to aceninldeh this kind of

judividuslizadion by tun foprentlon of hed ajeanuus grovpd. The trouble is

that if you grovp ou the beais of recding achicva.ant, tha:groups doa't

work for mathanatics; end within a group fovmed on the basis of roading

s

scores, there wlll be differences in meeifin vockoerers and needs for help.

i ¢

Team teoching has made grecter flemibility in grovpinge possible, with chang=
ing criteria and changing sizes at dif{erent parts of the school day. But
it only allcviates the problem: it doesn't solve it. As the teacher makes
finer end finow discriwinatibns in diagnoscing whal ecch chilad neé;s, he gets
eventually to the unit of the individual child.

A more prowlsing way to accomplishisg this kind of individualiation
is with sowe kind of programaed instruction. Hewre one can have a hetero-
geneous classroom of children, each working independently at his own rate.
The school that has gone farthest toward a programmed currlculum is the

Oakleaf School attached to the R&D Center of the University of.Pittsburgh.

Most of the traditional school elements have been abolished
at Oakleaf. There are no grades, textbooks or lectures in
the usual sense. Instead, it opexates as a school where
teachers are avallable when a child wants help, but other-
wise the child works at his own pace with the aild of tape
recorders, records, special worlk sheets and an individual
learning Yprescription' which varies from week to week for
each child...Formally known as Individually Prescribed
Instruction...there are as many "tracks' as there ave
pupils. Rather then spending her time deciding at which
level to plich her imstruction, the Oakleaf teacher acts

as a dilagnostician and tutor (avticle in the Washington Post,
May, 1966)

At Oackleaf instruction is individually prescribed for reading, mathematics

and science (See Lipson, 1965, for description of science progran).




In achicvinz this kind of individunliz.d inctyuction, Ootleaf School

is being outdone ouly by people working on compurter—¢ soisted iustructlon,

such as Suppes and his collespucs at Stefoud Uudversity (Suppes, 1965).
So far they have beeu providiugz supplcemoutary drill instruction in mathematles
for intermediate grade childeon. But they hope by noext fall to assu.: tha
main responsibility for imstrucidon in reading end wmethenetics for a group
of first graders. Potentially at least, Computers bring cleser the goel

of this kind of individuzlized instyection by making it possible to use

extensive datz on the child's past histoxy in fommulating his hweare procculip—
tion, and to do this in a fraction of a gecond.

But, as Prazier (1961) has reminded us, there is another and entirely

di fferent mcaning of individualized instruction, naiely the provision for
children to make choi¢es and assume responcibility for what they will learn
as well as hov fast. MNote that the contrash is not between a passive learner
and an active learner. In both foxms of individualized instruction the
child is active. The contrast is betucen being active only in making a
respbase, and being active in the selection of which stimuli to respond to.

As ccmput¢r~assisted instruction can be considered the extreme form
of prescription for the learmer, sO A.S. Neil's Summerhill er Sylvia Ashton-
Warher's Maori infant school can be considered extreme forms of selection by
the learner. Closer to home, in the Boston area, there are exciting examples
of this kind of education in individual public school clagsrooms where teach-
ers are collaborating with the Elementary Science Study part of E.S.T..
The E.S.S. educational philosophy éeems in turn to bz a mixture of the ideas
of creative scientists and ideas on school and classroom organlzation adopt-
ed from the schools of Leicestershlre, England (See Hull, 1964) .

By now, I hope the relation to Walden 1I 1s appavent. Individuqlized
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instruction ac prescxipilon in roleted to the litcracy propgraiils individuanle

{1zed instroction es self-selaction 1g roloted to thoe lsbovatouy progréatis. 1

2oy of Waldan ITIX, that both should exlst &

w

would argue, es do thz design

part of the cducztionol crperience for all learners. Vicwing the elternatives

in their presently exigting fovi, I would argue further that a major challouge

to cveetional plavning toduy is to sce that noither ons eupands to the cxelu-
gion of thea other.

Grananls and Oliver's bricf memorzndum on the tri-echool 60 s not inecluediz

a discussion of rationzle, so I will suggest my OV Ratjonale for the

inportance of the indivic ually prescribed literacy puograns rests on the

jmpo.tance of couwpetence in the basic skills and knowledge of a technologi

cally advanced society. Active participation in this soclety demands, fov

example, a knoivledge of symbolic means of representation and comnunication -

both verbal and mathematical., If education is to be a ladder to full parti-

cipation for all children, ve huve to teach each child to be literate, regarde

less of his experiences before he comes to school, and we should ‘provide

for each child the most experily designed curriculum to make this possible.

Rationale for the self-selected laboratory progcams secems to rest on

an interesting reversal of the long-term trcnd in the history of education.

In one sentence, changes in education fiom primitive times can be described

as a shift from showing-in~context to telling-out-of- context. In simple

societies, a girl or boy could learn what there was to be learned while

participating alongside the elders. of his comnunity:; As societies became

more complex and there was more to be learned, a special place was set aside

for education and the speclalized role of teacher was created. As long

as knowledge seemed knowable, 1t was possible to maintain the plan of
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locsning now ood dolng lerer.  But once it becowe cleev thet a drastic g2leo-
tion of kmoiledse hod to be made for the puvposes of instruction, scholaws
in 211 fields asccrted that the most iwmportant thing to lcawn was how to be
o scicntist or histovien., Wulle such learning roquires the acquisition of
gkills and the assimilotion of sov2 of the fruits of pect ipquiries, one
cannot in any meoningfnl cense bacomz & sclentict by vorking on problens
selocted, definced and structured by scoeone elec. It hes also become clear
that coping with. a world of eccelerating change requires a lifetime of leari-
ipg and thei automation will mehke tiwe for such learning possible, What we
have nof =t acted oun is the idea that the motivation iox guzh life-time
learning is best gustainzd by the sense of power that comes from learning for
onc's own purposcs and the opportunity to put that learning into use. o

What we need, in short, is an educational system designed for quality
ascurance in a few critical featuves, combined with opportunity for wide
individual variation ocutside that common core. Tﬁe Winnetka schools havé
incorporated both featuves in a single educational program since the days
of Carleton Washburne (Sec Washburne & Marland, 1963, especially 87-88 and
200), Here there was adaptation to individual diffevences in rate of attain-
ing a comnon standard in the skill subjects of arithmetle, reading and the
mechanics of languaée arts, while variation in interests and activities was
developed and encouraged in soclal studies, sclence and other group and
creative activities.

The greater challenge is to incorporate both features into each currice

ulum area. In an intellectual predecessor of the tri-school, Gramnis has

described a somavhat less futuristic scheme for social studies:




Suppoca that we were to esteblish within soclal studies

a tyo~track curziculum and that each pupil procecded sirul-
taneously in both trazks. Track I we might. call thd "constructs
track" end Trock IT the "coutexts track,".....the "literacy"
and "probleuss" tracks respectively. The constructs track
would systematically develop a repertoire of concepts, ekille,
and straotegies of reasoning ond judgment. The contexts track
would be conceyned with the extensive euploration of histori-
cal periods, geographic and cultural arecas, politiczl and
economic problens, and so forth, all representing various
chunke of the existential matrix of human eveuts.

Track I would empley a variety of materials and techniques of
prograuned instruction, team learning, and highly directive
tutorial. It would be quite specific as to learning outcomes.
+ o For instance, the pupil would learn how to distinguish the
referents of the terms import and export, or Instituticn and
constitution, and how to read maps, charts and graphs.

B T S T T

Track II invelves the puplls in the exploration of a variety
of contexts....Now it will be asked what a pupil is supposed
to learn in these contexts....As a rule of thumb, we shall
answer "anything." Any question goes. Any line ¢f inquiry
that a pupil chooses to follow is the line we want to en~
courage. &ny problem that he defines is worthy of his investi-
gation....The object would be to lead each pupil to examine
that which is problematic for him pesrsonally.

By no means would such a policy nezd to result in chaos. On
the contrary, it ls essential to insure the continulty and
purposefulness of the learner's inquiry. Tor each context we
would try to provide a rich array of resources, many more
than any single pupil could be expected to exploit. On soue
coccasions the puplls would be studying independently, on
others they would be studylng in teams of two or three or

in larger groups. From time to time the whole class ox
several classes would convene to share questions or findings
or to examine together some resource or problem. Since

the teachers would have a record of each pupll's progress in
Track I, they could assist the puplls in thelr use of previous-
ly developed relevant constructs...[or] refer the pupll to
exercises somewhat in advance of his present position in

the comstructs track. (Grannis, 1964, pp.138-146).

Grannis also suggests that if we do not keep the literacy track and the
problems tiack separvate, we can do justice to nelther one. If we do not
maintain a carefully designed literacy sequence, but depend’on incidental

learnings, we may find the child no better able to solve his problems next




year than this year; on the other haﬁd, if we do not keep the problecwms separate,
we will be "continually using (and sbusing) the contexts of the pupil's
inquiry for diddctic purposes" (Gramals p. 145).

What does all this mean for the use of books? Consider the teaching
of reading. MHere the literacy track refers to the process of learning to
read, while the problens track refers to bool:s selected by the child for
enjoyment and information. Ts it not precisely the case that we have becn
using and abusing the content of reading for teaéhing the process? To
separate the two kinds of individualized instruction more shaxply, we would
do away with the basal reader syStem, which attempts to mix both tracks.
Instead we would have very eXpértly progranmed material with the single
function of teaching literacy skills - “ike the Buchanan-Sullivan series of
McGraw Hill, plus a library full of books for-the child to read. In other
areas of the curriculum as well, I hope the two neanings..of “individualized
instruction can be combined into expertly programmed text materials for
very specific functions plus a much richer assortment of nun-text matevrials
for election in problems of personal inquiry. I believe this is the.form
education will take, but to be honest with you, I hope that by saying this
to you this evening, I can enlist your support in making the prophecy come
true.

This would mean a shift from the textbook closet to the 1ibréry and
multi-resource center (See Jaffarian, forthcoming) as the storehouse of
intellectual content of elementary education. This physical shift in itself
symbolizes the entire trend: from the poverty of'one set of books to the
richness of many different ones, from a closet off the hall to the center

of the school, from a place usually locked so that only teachers can enter




and choose to a place where children and teachers come and go freely to make
P y

selections, got expert advice, or stay to work.
Books Ve Need

So far I have talked only of onec general goal of education, that of
intellectual competence., But cducation in a democratic society must develop
compassion and a sense of community as well. Ue nced books which can help

inculcate the "feelings, values and attitudes that add up to & comprehensive

and cosmopolitan sensitivity" (Taba,Brady and Robinson, 1952, p. 36). In the

words of one Washington, D.C. teacher:

Books alone will not create good attitudes, good relationships,

a good society. But books can be the means through which
children and teachers examine themselves and their world and
face the problems and contradictions in both (Walton, 1964).

As we know, book publishers have been criticized for failing to contribute
to this end,

Recently criticism has focused on the special nceds of urban children.
There is a danger that we will try to meet those needs by special materials.
There is a danger that books with interraclal characters in an urban
setting and books on Negro history will be used in urban schools, while
elsevhere the old materials prevail. If this comes to pass, it will be a
tragedy. TFor the demands of the civil rights movement apply beyond the
petitioners themselves. What has been exposed is the meaninglessness and
antiseptic quality of many of our curriculum_materials. All children need
“to examine themselves and their world;"™  All children need "thelr world"

extended beyond the limitations of color, religion or social class to

which their immediate neighborhood is probably limited. Through books,




diversity can be!integrated in the curviculum even bhefore it is integrated’
in the classroom. The lily-vhite curriculum nust go, but lets not replace
it by curricula whizh are cqual but scpavate.

There has been progress. Howaver, the nuaber of books which reelistilce-
ally portray the diversity end complexity of our world remainms shanefully
emall. The contents of the library ave like the inhabitants of a suburban
town: there arc some Negro fawilies, the nuwber 14 growing slowly, but
the proportion is so tiny that at any one glance ~ et a library shelf or
a bby scout parade -~ one is still apt to see an all-white vorld.

The small number itself produces problems for wrltevrs, artists, end
publishers who would like to expand the number. One of the results of
being a piloneer is that high visibility brings intensive scrutiny and
vulnerability to criticism. Not surprisingly, controversies rage about

many features of books which are pioneering in intercultural relations.

See Naney Larrick's (1965) article in Saturday Review last fall for exainple.
To take a particularly difficult question, at what point ddes representing
reality become perpetuating a stereotype? Specifically, 1f we want child-
ren to understand that not all children have fathers home, should a story
which includes this aspect of family life be about a Negro family or not?
Because controversies such as these indicate that significant lssues
are at least being diséussed, they are in themselves signs of progress.
But I hope publishers are not paralyzed walting for words of wisdom accept-
able to all. It's a bit li%e the selection process many private schools
used to go through to find a Negro child for a fﬁrmerly all-white school.
I .can remembér faculties worrying over this year after year before finding

the child who had sufficient virtue and intellect to withstand the scrutiny




the role entailed. With books as with children, the only security is in
nuubers and the variety that numbers will bring. My advice is to use the
highest standards of artistic and literary quality, get some guidence on
questions of content frou mewbers of minority groups themselves, and then
go ahead and publish. I realize this advice is more realistic for publish-
ers of trade books than of texts. ?The bullt-in counservatiem that results
from the size of the textbook investments is, to my mind, another reason
for limiting the role of texts in the curriculum,

One final comment on the contents of currcnt books for children. The
recent New York Times supplewment on childfen's books (May 8, 1966) included
a list of the fifty "best juveniles published in the five ycars from 1901
through 1965" in the opinion of the children's book editor of the Times
and his assistant. Fifty books out of five years output is a tiny sample,
but I was curious to see what these fifty books were about. Making up.
my own categories (ABC-nursery rhymes, animals, folk tales, people-realistic,
fantasy) I found that for ages "4 and up" and "6 and up", the largest
category vas stories about animals; for ages "9 and up" which concluded
the elementary school period, the largest category was fantasy. Jean Grambs
reached similar conclusions in an earlier study (unpublished memorandum.to
the Lincoln-Filene Center, 1964). Let me state most emphatically that
I am not criticizing either animal or fantasy stories per se. Peter
Rabbit and Mary Poppins and their successors should continue to bring joy
and delight to all children. But to thevextent that this list is represen-
tative, or at least representative of the best, we should consider whether

we are trying to evade the complex problems of creating books for a changing

soclety by creating books which, hepefully, are "culture-free."
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Persovnel in the Schools

In Walden III both the laboratories eud community seminars involved
people in teaching roles who are not professional teachers. Whether this
school ever exlsts, such involverouat is already here and is certain to grow.

One éf the educstional reforms of the late 1950's was the introduction

of teacher aides to take over routine duties which occupied a shockingly

large part of a teecher's day. The educational establishment seems to have

adjusted to this innovation, though touchiness is still evident. Just

this month I was visiting a school knowm for its organlzational innovations.
In a corner by the stairs a woman was working with one child and a tape
recorder. As we passed them, the principal quickly explained that this

was an alde who was not doing any teacning.

The claim that only prefessional teachers are capable of real teaching
could be maintained without glaring evidence to the contrary until the
civil rights revolution led to wilespread engagement of voluﬁteers in work
which for the most part, certified teachers to accomplish. Usually, these
volunteers wo¥ked outside the school system, in tutorlal centers such as

Janowitz, (1965) describes. But in some cities, volunteers - middle-class
mothers more than college students - have come into the schools themselves.
In still other scheools, volunteers are welcome in teaching roles mnot fof
remedial help with disadvantaged children, but to provide the kind of extra
intellectual stimulation which local university professors, musiclans, etc.
are glad to give. Evidently non-professional teachers are welcome, as long
as they don't get paid. Headstart programs were the exception. Amply

financed institutions outside the formal educational system, they did pay




non-professional people to engege in a veriety of tecching and non-tezching
roles.

Note that with the cxception of the occasional guast star, and Headstart
persounel, non-profeseional people in teaching roles are largely engaged
in remedial work, espcclally in reading and arithmetic. This current
emphasis is entirely understandable and desirable, but in the long run this
is probebly the least effective arca for their participation. Literacy
programs requlre, ideally, the most expcrt diagnostic help and the most
expertly designed curriculum. It is in the aon-literacy parts of the
curriculum vhere we can gain the greatest benefit from a wide variety of
skills, interests and points of view.

To get back to the usé of books, consider the language enrichment
component of most preschool programs. Some rescarch (e.g. Lrwin, 1960)
suggests that reading to individual children may be a particularly effective
means of providing that enricament. Given the avallability of extra adults
(or older children) we should Be sble to read to a child in gchool or even
at home. An alternative is to put books on film. This is being done in
the Bank Street Reading Incentive Films. Iﬁ one film, for example, Harry

Belefonte reads Gilberto and the Wind. The film comes in a nifty cartridge

which fits so easily irto a TV-1ike projector that a child can handle it
himself. But here, there is 2 mismatch between means and ends. The
volunteers in the tutoriai programs are.engaged in tasks which ideally
sbbuld be assumed by the most exPerienced teachers and moét expertly pro-
grarmed materials; f1lms of someone reading books are being used as a poor
substitute for what ideally chould be a warm human relationship, in which

child and adult in close physical contact talk over the'content of the book




to which they both are attending.

There is no shortage of people willing and able to help, and the future
" will bring morc people with more time to give. A problem in school, as
outside, is to créate organizational forms in which technology and human
resources can best be combined. Tt is interssting that while "neighborhood"
and "community" are almost synonomous, ohce they are-combinsd with "schooll
they acquire opposite connotations. nNeighborhood school' has becone the
rallying cry for those who wish to build a wall around people like them-
selves, "Comnmity school," on the other hand, is used by those who would
break dovn those walls. It refers to schools whers children go oub, and
where parents, other adults and teenagexrs come in - to participote in the
education of young children as well as to become learners themselves, In
this kind of school professional educators move uvp to become the plamners

and organizers of materlal and human resources, It is In this context

that the widest variety of books can bsst be used,
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