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Evaluation of the Developmental Program @A

Introduction

The Developmental Institute of the Central YMCA Community College
was started in September 1967 to meet the needs of those students who
would like to go to the college but who may not be adequately preééréd
for the college. It was essential for the people involved in the :
Institute to have a comprehensive profile of its clientele, to idéntify
the strengths and weaknesses of the program, and to gain insights for
improving the existing program. This was the basie reason for con- |

ducting this research study.

Purposes

The following were the specific purposes of this research studygv
1. To get a sociological, economic and educational profile of;”;
the student population.
2. To identify some of the factors that motivated the‘studenfsv
to attend the Institute and continue their learning at the Instituté.
3., To identify the impact of the Institute on students in terms of
curriculum gains and personal improvement as perceived by the students.
4. To find out the nature and extent of differences between the
#anpower Retrieval Project students and the regular developmentaiA

students.

% The Manpower Retrieval Project is a co-operative project between the
North Eastern Illinois State College and the Central YMCA Community
College funded by the Govermment under Title I. The objective of the
Manpower Retrieval Project was to identify college potentials and to
~ prepare them for a college. 75 students were.accepted on this project.

“All of them were the Developmental Institute students. '




RKesearch Design

A. Sample.. The total full-time students of the Developmental
Institute during the fall semester of 1967 were 210 out of whnich 75
were Manpower Students and 155 were regular developmental students..
In the present study 106 students were included out of which 40 Wéré-
Manpower students and 66 were regular developmental students. The-
students were selected at random. The regular developméntal students
are designated as Group A students and the Manpower students are

designated as Group B students.

B. Collection of Data.. The data of the study were collected
mainly through a student questionnajre (Appendix 1). Thé questionnaire
is divided into two parts. The first part & the questionnaire seéks
to obtain sociological, economic and educational background of the -~
students. The second part of the questionnaire seeks to identify |
students' reasons for attending the Developmental Institute and
factors that might have helped them in continuing theilr stay atltﬁef
Institute. It also seeks to identify the student's pcrception of
his own improvement and curriculum gains during the semester. The
questionnaire was administered to all the students included in the
sample.

In addition to the questionnaire, the author made use of the dgpa

gathered from the individual conferences he had with the students as

a counselor and a series of conferences he had with the Developmental
I[nstitute faculty as the program director. The data that were obtained |
during these conferences were used to supplement and complement the

data obtained from the student questionnaires.

.

1‘(‘?'




ables 1

C. Analysis of Data.. The data obtained from the student
questionnaires were analysed by statistical methods. In order to
find out the statiscal significant differences between the two groups
of students, chi square values were computed and the aifferences we;e

considered significant at .1 level.

Findings of the Study

This section is divided into two parts. The first part pertains
to the sociological, economic and educational background of the
students and the second part pertains to the other aspects of the study.

and 2 Part One

Age, Sex, Marital Status and Race

On the average, the Institute has young adults. The average age
of the students is 21.5. The age difference between the two groups
of students is not significant. The age range of Group A students
is 18 to 34 and that of Group B students is 18 to 46.

With respect to sex, there are more male students (61%) than

female students (38%) in the program. Group B differs significantly

from Group A with respect to female students, There are more female

students in Group B than in Group A.
With respect to the marital status, a great majority of the students

are single (79%). There are more divorced cases in Group B than in

‘Group A. Group B differs significantly f£rom Group A in this'respeét.

Kace wise, a great majority of the students (71% ) are negroes.

There are more pegro students (95 %) in Group B than in Group A (55%).
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‘able 3

Table 4

and foreign countries exceded that of the parents of Group B students.

.in Chicago.

- gesidential Location

R e cl e e o i iR

Both the groups differ significantly in this respect. Races othéf
than negroes are more in Group A (39%) than in Group B (5%).

While recruiting the students for Manpower Retrieval, the
underprivileged students were given the first choice and thisexplains

the significant differences between the two groups in above resbeCtS.

Place of Birth

on the whole, about one third of the students were born in southern
states and one half of the students were born in Chicago. It is
interesting to compare this information with the information reggfding
their parents' birthplaces. On the average, one half of the pareﬂﬁ;
of the students were born in southern states. The percentage of
parents of Group B students exceded that of the parents of Group A

students. Group B differs significantly from Group A in this respéct.

The percentage of parents of Group A students born in other states’

Group A differs significantly from Group B in this respect. It is
interesting to note that on the average, fifty per cent of the students

were born in Chicago while thirteen percent of thelr parents were born

on the average, the students have lived in Chicago for about 16

years and nave lived at their present address for about 6 years. . It

is instructive to get some idea of the residential location of the

students. AsS Table 4 reveals, half of the students live in slum areas

-ty
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and forty per cent of students live in upper lower class and 1owe£
middle class neighborhoods. A very small percentage of students:

(6%) live in upper middle and upper class neighborhoods. A 1argér
percentage of Group B students live in slum areas than Group A
students. Group B differs significantly from Group A in thié respect.
An inquiry about the schools these students attended last time
indicates a positive high correlation (+.90) between the socio-ecqnomic
.compositions of their neighborhoods and the schools they atiended. ‘.“
Since a large percentage of these students come from poor neighborhoods

they seem to be educationally disadvantaged.,

Family Composition and Living Arrangements

Table 5 | v
The average number of brothers and sisters of the students is.

five. The average number of brothers and S&sters of Group B students

is larger (6) than that of Group A students (4). The nunber rangé'is

1 to 14 with a greater incidence of larger number of brothers and

sisters in case of Group B students than in case of Group A students.

(Refer*to Table 5)

Table 6
| rRegarding the living arrangements, one third of the students live

with both the parents, one fourth of the students live with their
mothers and about one sixth of the students live by themselves. It
is interesting to compare both the groups with respect to their
living arrangementS. The percentage of Group A students living witﬁ

both parents is three times larger than that of Group B students

-5
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Table 7

living with both the parents. Group. B differs significantly from

Group A in this respect. A larger percentage of Gmup B studenfs'

(35%) Llive with their'mothers as compared to Group A studénts (zr%j-
Group B differs significantly from Group A in thié respect. Four

times Group B students live by themselves as compared to, Group A students

and they differ significantly from Group A students in this reSpecf.

From the above information it becomes evident that a majority of
the Manpower students either live with their mothers or by themselves.
This fact, an indication of broken home situations, bears out the

economic and personal haxdships of these students.

The inquiry regarding the number of people living in household
is to be related to the type of house and the number of bedrooms they
have in their house. On the whole, the number of people living in ‘

household is five and on the average both the groups do not show any}

difference in this respect. However, when this information is preojected

against the types of house and the number of bedrooms, it becomes more

meaningful. On the whole, a large percentage of the students (76%)’

- live in apartment houses. The percentage of Group B students living'in

apartment houses is much higher ¢85%) than that of Group A students
(61%) .Group B differs significantly from Group A in this respect. A

larger percentage of Group A students (23%) live in separate detached

~ homes than the Group B students (3%). Group B differs significantlya

from Group A in this respect.

.




ables 8

On the whole, the number of bedrooms in the house of the students
is two and a half, Group A students, on the average, have three bedrooms
as compared to two bedrooms for Group B students. A larger percentage
of Group A students (29%) have houses with four to six bedrooms as
compared to'Group B students (12%). Broup B differs significantly.'

from Group A in this respect.

Zconomic Backgrournd

Tables 8,9,10,1l.and 12 reveal information about the nature of
the students' parents occupation, the nature and extent of student

employment and student's need for employment.

and 9
Tables 8 and 9 revéal that fathers of half of the students'are

employed and mothers of one third of the students are employed. Grbup
A students seem to have a greater econbmic_adVantage since sixty one
percent of their fathers are employed as comparea to thirty seven percent‘
fathers of Group B studenté. Group B differslsighificantly frdm Gréup
A in this respect. Again, on the whole, fathers of 15 of the students
are dead. Group B students have a'greater disadvantage in this'respect
than Group A studénts. Thirty five percent of Group B students' fathers

are dead as compared to fourteen percent of Group 5 students' fathers.

Group B differs significantly from Group A in this respect. To sum |

up, the rate of fathefb'unempioyment and incidence of father's death

U Stans PRIV
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is significantly higher in case of Group B than in case of Group A
students: The rate of mother's unemployment is much higher than

father's unemployment in both the groups.

As reported earlier, a larger percentage of Group B students
live with their mothers or alone and have their parents largely unem-
ployed and fathers dead. This fact results in greater economic stress

and strain for Group B students than Group A students.

»

Regarding the nature of father's occupation, on the whole, abé&t
1/4 of the students' fathers are employed in semi-skilled occupationé'
and about 1/10 in self~employed positions. 1/5 of the students' mothers
are employed in semi-skilled occupations. When this general information
is related to both gmwups of students, two things stand out. Group B
students' fathers are not employed in any profession and the percentage
of self-employed fathers of Group A students (15%) is three times che
percentage of those of Group B students. Group B differs significantly
f%om Group A with respect to father's self-employment. The percentaée
of mothers of Group A students employed in semi-skilled occupations is
~ double théﬁbercentage of mothers of Group B students. Group B differs

significantly from Group A in this respect.

With regard to the employmept status of these students, the
findings are encouraging. 85 percent of these students hold a job
while in school. Most of them (78%) hold part-time jobs. Half of .

the total number of students are employed in semi-skilled jobs. One




third of the students are placed on the college work=study program

and about one fourth of the students on both work-study program and ..
Manpower ketrieval project and about one eighth of the students are’

oﬁ the Manpower Retrieval project. Though about fifteen percent of

the students do not hold a job while in school, the need for employment

is relatively high (34%).

Table 11 reveals one of the reasons why some of the students have
a greater economic need than others. About 40 percent of the students

provide a partial support for their family other than themselves.

The total economic picture obtained from the above informatibnu
cbnveys the economic hardships of the student population in general

and more so in case of the Manpower students.

Educational Profile

Tables 13, 14 and 15 reveal the extént of education the students
had prior to attending the Institute, their educational aspirations
and careexr pians aspired by the students and their parents.

‘Tables 13,
14 and 15

A great majority of these students (77%) have earned high
school diplomas. A larger percentage of Group A students (86%) ha§e 
nad their high school diplomas as compared to Group B students'(ég%).f
Group B differs significantly from Group A in this respect. Among .
the students who earned their hign school diplomas,'majOrity of them .

zraduated during 1965, 1966, and 1967. About thirty percent of the ?

1-9-
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students had taken some college level courses prior to attending the
Institute. A larger percentage of Group A.Students (36%) had taken
some college level courses than Group B students (20%). Group B

differs significantly £rom Group 4 in this re3pect.' This Llndlﬂg 15
81gn1f1cant from two points of view. For one thing;rit indicates

tHe need for the developmental program for a sizeable proportlon of
the college-bound population. In the second place, it indicates the

desire of students to accept realities and make up for their deficiencies.

With respect to educational aspirations, student responses are

overwhelmingly positive. On’the whole, eighty percent of students

aspire to go to a college or a university. The percentage of students

not aspiring to continue their education is very negligible -(3%).

Regarding their career aspirations after finishing school, on

the whole, a large number of students (45%) aspire for professional

.type of work. About one sixth of the students would either like to go

for skilled-jobs or for self-employed types of work. IMany students.
have expressed their desire of working with the people and helping the

people as social workers, mental health workers and teachers.

It is interesting to relate students'! career aspirations with
their parents"aspirations; On the whole, there appears to be a
positive relationship between students' and parents' aspirations.

A greater percentage of parents of Group A students (44%) éSpire

-10~
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for professional work of their children as compared to the parents

of Group B students (25%). Group B differs significantly from Group A
in this respect. The percentagevof no response (27%) is stuiking.:
‘ThlS coupled with "don't know' percentage (7%) could be an 1nd1cat10n
of lack of cooperation between students and parents or lack of concefn
about this matter or students having no parents at this time of their

life. These percentages are significantly higher in Group B than in’

Group 4.

A common pattern that emerges in both the groups is that of -
greater aspirations on the part of the.students‘fbr‘brofesaional, skilled
and self-employed type of work. The students seem to have a:strongef, 
vachievement motive than their parents seem to~havewfar*their~childfeﬁ.
‘Compaled to Group A students the difference between the students"* |
,agplratlons and their parents' aspirations Seems. tO: be somewhat greater

in case of Group B students with regard to professional self-employed .

~work situations.

PART TWO

he second part of the study deals with the reasons for

attending the Developmental Institute, the factors that helped the

students in continuing their attendance at the Institute, tHe nature-

and extent of the impact of the Institute on the students, and the

students' perception of the Imstitute.

-11l=
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E Reasons for Attending the Institute

Table 16 indicates the reasons given by the students for
’ attending the Institute. '
‘able 16
"o catch up with the school work" seems to be the prﬁmaryﬁ
reason fer attending the Institute (35%). .Two other reasons given
by the students as free responses may be considered with this primary
.reason. Those two reasons are ''To prepare myself for college life'
(13%) and "for self-improvement and better understanding of myseif“
(23%). These three reasons seem to indicate student's awareness of‘
his limitations and his aspirations. The percentage of stﬁdents

attending the Institute to avoid the draft seems to be relatively

small (7%). GCounselors, friends and the work-study program are

mentioned by the students as the chief outside sources that encouraged
the students to attend the Institute (24,13 and 1l pexr cents resPectively)
Group B students differ 31gn1t1cantly from A students with respect |
éﬁ the outside sources that encouraged them to attend the Institute.
In case of Group B students friends seem to have played a greater

role than counselors and parents.

Conferences with individual students collaborated these
findings. To get ready for the regular college program as quicklyfas
possible was a major concern expressed by students during counseling.

This concern acted as a motivational factor for a large number of

-]l2~-
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students in their programs. In case of the Manpower students (Group

B students), the parents played a subordinate role as a majority of
these students come from broken homes (as reported in Part One). Their
counselors did not play an effective role as a majority of these

students are‘high school dropouts {(as reported in Part One).

Kkeasons for Continuing Attendance at the Institute

Reasons for continuing attendance at the Institute are
reported in Table 17.

Eable 17

The primary reason for continuing attendance at the Institute
was the usefulness of the program (67%). Interested and 1ikeab1e Lk
teachers, the adult-like treatment that the students received at thg‘
Institute and the interesting curriculum were pointed out as some‘df
ihe other chief factors that facilitated studehté' attendance at the

Institute. A special note should be made with respect to one reason
reported by the students and that is their desire to finish what théy
have started. On the whole, about one third of the students have:
mentioned this reason. This intrinsic motivation needs 5pecia1

attention.

Group B students differ significantly from Group & students
in two respects. For one thing, Group B students seem to have a
greater intrinsic motivation revealed by the percentage difference

in the response "I like to finish what I have started”ﬁ(Gtoup;B>42%,‘
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able 18

Group A 27%). For another, two times Group A students (30%) found

subjects interesting as compared to Group B students. (15%). The

intrinsic motivation could have helped Group B students in continuing

their attendance at the Institute. R

out of 33 students who graduated from the Developmental
Institute by the end of the fall semester, 18 were lManpowex students.
This fact substantiates the greater intrinsic motivation of Group

R students.

Institcute Impact

The pne-semester impact of the Institute on the students is

assessed in three respects: gtudent's gain in specific subjects,

becoming a better learnmer, and self-improvement. | B

gurriculum Gains

On the whole the students have expressed curriculum gains in

all the subjects that they studied. With respect to gain from speciiic

suhjects, English, gocial Science, Physical Science, Mathematics and

Fine Arts are presented 1n descending order. About fifty per cent

of students learned a great deal about{English and &ocial Science, .

about forty per cent of students learned a great deal about physical

science and mathematics and about twenty-£ive per cent learned a -

great deal about ¥ine Arts. The percentage of students who learned

Jout certain specific subjects (excep

almost nothing al ¢ English) is |

somewhat disturbing. Group B students differ significantly from Group

A students with respeét to Fine Arts. About sixty per cent of Group B
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students gained nothing from fine arts as compared to about forty

per cent of Group A students. As compared to Group B students (16%),
two times group A students (33%) knew a little more about fine arts.

There are no significant differences between the two groups in other

L 2

respects,

A special note should be made regarding fine arts. As
compared to otheir subjects, this course was organized in a non;tfadional'
manner. The students were largely exposed to informal unstructured
learning situations ahd student attendance was not mandatory. These
could be the reasons for less curricular gains on the part of thq;'
students. Those who accepted this unconventional situation positively

made some remarkable gains as evidenced in their original creations.

such as poems and art works:

Learning Improvement

Tables 19 and 20 reveal students' learning improvement.
ables 19
and 20

| An overwhelming percentage of students have indicated

important gains for becoming a better learner than befare. More
than ninety per cent of students feel that they can be better students
‘than before; eighty five per cent of students think that they will
be more interested in learning than before; eighty per cent students

feel that they are more determined to succeed in college and life. *

than before and about sixty five per cent of students feel that

-15=




they are more sure of themselves about sPeaking up in class than
before. About fifty per cent of students feel tht they can get
along better with their teachérs than before. 4 great majority of
students seem to have acquired ingredients for future learning. |
Teachers' opinions expressed in faculty meetings support this
~observation. During the semester, the teachers noted a gradual
emergence of students from the initial phase of skpeticism and -apathy

into greater interesSt and acceptance.

Self Improvement

An overwhelming proportion of students seem to have made
positive gains in self improvement. More than eighty per cent of
" students indicate that the semester's experience helped them €0 feel
sure of themselves as persons. This gain could be compared with
the attaimment of greater self-confidence and tolerance. About
eighty per cent of students think that they can participate in
classes more than they used to and they have become more tolerant
of others' points of view than before. These gains when considered
with the gains described earlier could be regarded as good indicators
of an overall positive impact of the Institute on students to be"4
 petter learners and better individuals.

Group B students do not differ significantly rrom Group A
studen ts with respect to the positive impact of the Institute on the'
" students. It is significant to note that in spite of the markéd

" differences between the two groups in termsS of their socio-economic

-16-




and their educational backgrournds, the Institute seems to have an

equal impact on both the groups.

Students' Perxception of the Institute

In a free response style, the students were asked to describe
the best and the unique things about the Institute. The free responses
reveal students' perception of the Institute. Student free re3ponseé
are grouped under the.following categories:

1. Institute and Selif-improvement

2. Institutional "climate

3. Curriculum

4. Teachers and counselors

Tables 21

and 22
The feature that looms large in student perception of the

Institute is teachers and counselors. On the whole, more than hélf
of the students have pointed out this feature as one of the best

" or unique aspects of the Institute. Friendly and helpful, interested
in students, and treating students 1ike adults are some of the
characteristics of the teachers and counselors that the studenfs.have
most frequehtly'mentioned. Here are two questions out of many similar -
statements written by students. 'They really try to help you and |
they are really concerned about you,' writes one student. 'They

won't shame you if you don't know', writes another student.

It is interesting to compare the students' perception of |
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the Institute teachers as they are with their perception of the r
teachers as they should be. More than half of the students think

that a good teacher shoqld be understanding and helpful and more

than one third of the students think that a good teacher should

be interested, concerned and friendly. About one tenth of the étgdenté
emphasize teacher's subject expertness as an important characterisﬁic
of a good teacher. The perception of the Institute teachers as tEEy
are and their perception of the teachers as they should be seem to
correspond with each other to a large extent, It is also interésqing
to note that the teacher's expertness is not rated as high by thése

students as his positive affective behavior.

The second outstanding element in student perception of

the Tnstitute is the institutional climate. More than one fourth
of the students have considered the institutional climate as one v
of the best or unique characteristics of the Institute. Freedom,'
helping and encouraging attitude. accepting a student for a second
chancé are some of the most frequently mentioned characteristibs of
the Institute. Here are two quotations from student responses. |
1t gives underprivileged students a chance to advance'. 'There is

always some one to help you."

The third best aspect of the Institute is curriculum. One
fourth of the students have considered curriculum as one of the

best characteristics of the Institute. Flexibility, college

preparatory nature of the program, the possibility of taking some

college credit courses and provision of various levels of learning |

-18~
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for students with varying needs are some of the most frequently
of

mentioned aspects/the program. Here are two statements from student

responses. 'It picks you up from where you are.' 'It gives you. -

a chance to move faster.!

About one f£ifth of the students have emphasized experiepcés

toward self~-realization ar. self-impirovement as the unique aspect

of the Institute. Growing awareness of one's potentials, self~gsteem

and self-confidence are some of the most frequently mentioned elements
of such experiences. A few quotations from students responses would

be illuminating. 'I feel I might have a chance in life.' I feel

like I am getting somewhere.' I want to finish college more than

ever now.' 'I have learned to speak for what I believe is rightvf

"I learned not to feel sorry for myself.'

It is important to note that in spite of some remarkable

socio-economic and educational differences between the two groups

of students, the two groups dc not differ significantly in these

respects. In other words, the differences between the two zroups

have not significantly influenced their perception of the Institute.

Student Perception of Dropouts

Table 23 presents the reasons perceived by the students for

their classmates dropping out of the program.

fable 23 _

! ’ : - 1.,
Two outstanding reasons perceived by the students for the
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drop outs are students' limitations and curricular limitations. A
third reason perceived by the students is the institutional drawback.
More than half of the students have indicated students' own limitéfion
as a major cause of their drop out. Financial and domestic difficulti
1lack of interest in learning and lack of determination to continue 
education are some of the important student limitations. About one
fourth of the students have mentioned curricular limitations as
another important cause of the drop outs. Uninteresting and not
stimulating enough learning experiences are mentioned as the major
curricular limitations. One tenth of the students have indicated

lack of effective attendance policy as an important cause of the

drop outs.

4 great deal of the faculty concern at the Institute has -
been how to turn the students on and how to keep them motivated
in learning. Once the ice of apathy, hostility and skepticism at
the initial stage is broken more than half of the drop-out battle
is won. Ineffective attendance policy and lack of adequate counseling
are some of the major causes of the drop out as perceived by the :

faculty.

A cause not perceived by the students but perceived by the
faculty is student misplacement. The placemat tools and techniques
used by the Institute do not seem tO be nighly valid and reliable.

Tdentification of motivation is one of the most challenging tasks

-20-
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the Institute has been facing.

Change for the Next Semester

kesponding to the open=-end inquiry as to what one thing ‘
they would like to have next semester at the Institute, about one:
third of the students have éxpressed their desire to.introduce
college credit courses in the Institute. The courses that are moét
frequently mentioned afe business, biology, mathematics, social-

science and English.

General Rvaluation

About half of the students considered wha: they learned at
the Institute of great use o taem and about one third of the
students as of much use to them, and one sixth of the students. as
of some use to them. The percentage of students whd considered their

learning at the Institute of little or no use is negligible (3%).

The positive feeling of rewarding learning at the Institute

- is collaborated by a large percentage of students' (74%) willingness

" to recommend the Institute to their friends without reservation and

about one fourth of students' willingness to recommend it to their

friends with some reservations.

Implications of the Study

% On the whole, the students of the Developmental Institute
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are socially, economically and educationally disadvantaged. The
Manpowexr students are more disadvantaged in this respect than the
regular developmental students. These handicaps present challenges
to the students and to the teachers and administrators in the form

of appropriate placement of the students at various levels, stﬁnuléting f

and useful curriculum, interesting and useful instructional materials,

" facilities, dynamic methods of teaching, adequate counseling and

effective tools and techniques of evaluation.

% In spite of socio-economic and educational hardships,
a great majority of the students have displayed encouraging signs of
progress. On the whole, they have reacted to the program positively.

They have made gains in academlc subjects, in building up self- -

4
o

. confidence and self-esteem and in broadening their outlook. A great
‘majority of the students are interested in continuing their eduacation

" either for a degree or for various types of careers. &4 multi-track

curriculum seems to be a great need for college.

%Among the facts that facilitated their learning and sélf-
improvement , the chief factors are friendly and concerned teachers
and counselors, the adult-like treatment that theyreceived at the
Institute, the flexible and tri-level arrangement of the curric@lmn,_

the Work-Study Program and the total enviromment of the Institute.-”

that nurtured thelr potentials. These factors need to be capitalized~h

on for further progress. ' ;

%An important change that the students would like to have
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in the institute is regarding curriculum. They would like to have
some college-credit courses offered in the Developmental Institdté;%
in areas such as English, Math, Business Administratidn, social
Science and Biology. A serious attempt needs to be made to initiate
some college credit courses om an experimental basis. The Business
Administration Department of the college has agreed to offer a
business course (Business Organization - an introductory course) foé~
Ythe Institute students. This course will meet for five hours a

week, one hour every day. The course materials and methods of

instruction will be largely geared to the student needs and abilities.
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