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ProceepiNGs oF THE NaTioNaz

NATIONAL UNIVERSITY EXTENSION ASSOCIATION

Member Institutions 1966-67

1. University of Alabama
2. University of Alaska
3. University of Alberta
4. University of Arizona
5. University of Arkansas
6. Ball State University
7. Boston University
8. Bowling Green State University
9. Bradley University
10. Brigham Young University
11. University of Rritish Columbia
12. University of California
13. Carson-Newman College
14. Central Michigan University

15. Central Washington State
College

16. The University of Chicago

17. University of Cincinnati

18. University of Colorado

19. University of Connecticut

20. Cornell University

21. University of Delaware

22. East Carolina College

23. Eastern Michigan University
24. Eastern New Mexico University

25. State University System of
Florida

26. University of Florida

27. Fort Hays Kansas State College

28. The George Washington
University

29. The University of Georgia

30. Georgia Institute of Technology

31. Harvard University

82. University of Hawaii

33. Home Study Institute,
Washington, D.C.

34. University of Idaho

35. University of Illinois

36. Indiana State University
37. Indiana University

38
39
40
41
42
43

44.
45.
46.
47.
48.
49.
50.
51.
52.
53.

54.
55.
56.

57.
58.
59.
60.
61.
62.
63.
. University of Nebraska
65.

66.
67.
68.

69.
70.

71.
72.
73.

. Iowa State University

. State College of Towa

. The University of Towa

. The Johns Hopkins University

- Kansas State College of Pittsburg

. Kansas State Teachers College of
Emporia

Kansas State University

University of Kansas

Kent State Tniversity

University of Kentucky

Louisiana State University

Loyola University

University of Maine

The University of Manitoba

University of Maryland

Massachusetts Department of
Education

Miami University, Oxford, Ohio
Michigan State University

Michigan Technological
University

University of Michigan
University of Minnesota
Mississippi State University
University of Mississippi
University of Missouri
Montana State University
University of Montreal

University of Nevada
University of New Hampshire
The University of New Mexico

State University of
New York at Buffalo

New York University

North Carolina State
University at Raleigh

University of North Carolina
North Dakota State University
State of North Dakota, Fargo
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UNIVERSITY EXTENSION ASSOCIATION 5

1 ‘74. University of North Dakota 98. University of South Dakota
E | 75. Northeastern University 99. University of Southern
3 - 76. Northern Illinois University California
; ) 77. Nortitern Michigan University 100. Southern Illinois University
78. Northwestern University 101. Southern Methodist University
4 79. University of Notre Dame 102. University of Southern

80. Oakland University Mississippi

3 81. The Ohio State University 103. Syracuse University
3 82. Ohio University 104. The University of Tennessee
: T-z 83. Oklahoma State University 105. Texas Technological College

¢ 84. University of Oklahoma 106. The University of Texas

¥ 85. University of Omaha 107. Upper Iowa University
= ‘ . 86. Oregon State System of Higher 108. Utah State University
3 Education 109. University of Utah
E% 87. The Pennsylvania State 110. Virginia State College
2 University 111. University of Virginia
: ' 88. University of Pittsburgh 112. Washington State University
3 89. University of Puerto Rico, 113. University of Washington
£ Mayaguez 114. Washington University of
2 90. University of Puerto Rico, Rio St. Louis

Piedras 115. Wayne State University

4 91. Purdue University 116. West Virginia University
3 92. University of Rhode Island 117. Western Illinois University
: 93. Rochester Institute of 118. Western Michigan University
= Technology 119. Western Reserve University
94. Rutgers—The State University 120. Western Washington State
Z 95. St. Louis University College
96. University of South Carolina 121. University of Wisconsin

97. South Dakota State University 122. University of Wyoming
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6 PROCEEDINGS OF THE NATIONAL
e NATIONAL UNIVERSITY EXTENSION ASSOCIATION

Directors, Committees, Delegates, and Special Appointees
1966-67

b e

Board of Directors
Executive Committee
Crarces F. Miuner, University of North Carolina, President

T. Howarp Wavrker, University of Kansas, Vice President and,
President-Elect

STANLEY J. DrazEE, University of Maryland, Secretary-Treasurer
Avrexanper N. CHARTERS, Syracuse University, Immediate Past-President

iy -y T

Directors-at-large

L Doxarp M. Searcy, University of Southern California, 1964-1967
Russews F. W. SaitH, New York University, 1964-1967

C. H. Lawsge, Purdue University, 1965-1968

StanLEy C. RoBinson, University of Illinois, 1965-1968

Craup A. BosworTH, Northern Michigan University, 1966-1969
Rosert F. Ray, University of Iowa, 1966-1969
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Divisional Directors
Frirz A. Waite, The University of Wisconsin
Division of Audio-Visual Communications
RoserT CHILD, Southern Illinois University
Division cf Community Development
Epmunp Jenusarmis, Rutgers—The State University
Division of Conferences and Institutes
Evizasers PoweLs, University of Georgia
Division of Correspondence Study
Donarp Z. Woobs, University of Minnesota
Division of Evening Colleges and Class Extension

£t AT AL DN T
Tl puassss s sy

RN S

)

so

81

e s v

Executive Director
RoserT J. PrrcaELL, 1820 Massachusetts Avenue, N.W., Washington D.C.
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Advisory Council (All Active Past-Presidents)
ArLExaNDER N. CHARTERS, Chairman

L. H. AvorLrson

K. O. Broapy

J. W. BROUILLETTE
STANLEY J. DRAZEK
D. Mack Easton
J.R.D.Eppy
E.L. KELLER
ErNesT McMaHON
JoaN R. MorTON
H.R. NEvVILLE
Pavur H. Sueats
E.J. Soop
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UNIVERSITY EXTENSION ASSOCIATION

Administrative Committees
American Indian Affairs Committee

Harowp O. Riep, University of New Mexico
Awards and Honors Comimittee

Harorp GLexs Crarg, Brigham Young University
Discussion and Debate Committee

D. Mack Easrox, University of Colorado
Financial Afjairs Committee

C. H. Lawsgg, Purdue University
Governmental Relations Committee

Howarp WALKER, University of Kansas
Inter-Associational Relations Committee

C. Brice Ratcurorp, University of Missouri
Nominations Committee

Jares R. D. Eopy, University of Texas
Program Committee for Annual Conference

Howarp WALKER, University of Kansas

Regional Meetings Committee
Janes SHERBURNE, Oregon State System of Higher Education

Resolutions Committee
Ben GusrtarsoN, University of North Dakota

Time and Site Committee
Russert F. W. Suaira, New York University

Vestibule Committee
Janes R. D. Eopy, University of Texas

Publications and Public Affairs Committee
Nicroras P. MrrcaeLL, University of South Carolina

Administrative Committee — Liaison

Minimum Data and Definitions
P E. Franoson, University of California

Sections
Administrative and Fiscal Affairs Section
Joun A. WiLkins, University of Michigan

Arts and Humanities Section
Ricuarp Smvons, George Washington University

Extension Service for Armed Forces Section
0. W. SNARR, Bradley University

Professional Development of University Adult Education Section
Harorp MonTross, University of Wisconsin
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8 PROCEEDINGS OF THE NATIONAL

Residential Center Manager Section
Ricuarp H. StorrLer, University of Maryland

Research Section
Jonn L. Davies, University of Iowa

Special Programs Development Section
Harorp Kentxer, Rochester Institute of Technology

Teacher Education Section
Gorpon GobBEY, Pennsylvania State University

World Affairs Section
Leonarp Freepasax, University of California

Special Assignments

Office of Ctwil Defense
Howarp WALKER, University of Kansas

UNESCO Affairs
WiLLiaaz C. Rocers, University of Minnesota

Temporary and Ad Hoc Committees

Kellogg Proposal Committee
Russers F. W. Syra, New York University

Organization Structure and Fee Modification Committee
StanLey C. Rosvsox, University of Illinois

BOARD OF DIRECTORS OF THE ASSOCIATION
1967-68

Executive Committee

T. Howarp WALKER, University of Kansas, President

SranLey C. Ropinson, University of Illinois, Vice President and President-
Elect

Froyp B. FiscrER, The Pennsylvania State University, Secretary

Rosert F. Ray, University of Iowa, Treasurer

Craries F. Miner, University of North Carolina, Immediate Past President

Rosert J. PrrcaeLy, Washington, D.C., Executive Director

Directors-at-large

C. H. Lawsgg, Purdue University, 1965-68

Frang R. NEurrer, University of Cincinnati, 1967-68

Craup A. Boswortr, Northern Michigan University, 1966-69

JamEs W. SHERBURNE, Oregon State System of Higher Education, 1967-70

Snyrrre Hiceins, Indiana University, 1967-70

R A A B e P S AR R 2T R

»

Vs, W R e ac il

st ¥

ST SRR

g
B

i

feg s . o, .
sl e ity Lianate st e

AN Yoo X E RIS e See

S




OV AR P i o

R . N .,
OO T SN R SN

S

AL
Y a
wwd Ta,

Eﬁé’i’u“mvi‘lw—; L i

UNIVERSITY EXTENSION ASSOCIATION

Divisional Directors

GEeNE Faris, Indiana University
Division of Audio-Visual Communications

Orto G. HoiBerg, University of Nebraska
Division of Community Development

AvFrep Storey, University of Michigan
Division of Conferences and Institutes

DEexnver Stoan, University of Kentucky
Division of Correspondence Study

Lowerr ExLunp, Oakland University
Division of Evening Colleges and Class Extension

COMMITTEE CHAIRMEN
1967-68
Adminisirative Committees
Awards and Honors Committee
Evererr Soop, University of Michigan

Discussion and Debate Committee
Norris Hiert, University of Texas

Financial Affairs Committee
C. H. Lawsgg, Purdue University

Governmental Relations Commitice
Crarces F. MiLner, University of North Carolina

Inter-Associational Relations Committee
C. Brice Ratcrrorp, University of Missouri

Nominations Committee
James R. D. Eppy, Honorary Member

Program Committee for Annual Conference
Stancey C. Rorinson, University of Illinois

Regional Meetings Committee
Harorp GLENN Crarxk, Brigham Young University

Resolutions Commattee
Russerr F. W. Smita, New York University

Time and Site Committee
J. C.Evans, Oklahoma State University

Vestibule Committee
Staniey J. Drazex, University of Maryland

Publications and Public Information Committee
Wirrarp L. Trompson, University of Minnesota
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10 Proceepings oF THE NATIONAL

American Indian Affaire Committee

Lee Haypex, University of Oklahoma
Charter, Bylaws and Fees Committee

Amyianp HuxTer, Michigan State University

Organizational Structure Committee
Aryranp HynTER, Michigan State University

Administrative Committees—Liaison
AUEC-NUEA Joint Committee on Mintmum Data and Definitions
PuiLie E. FranpsoN, University of California

Committee on Adult Education Organizations (CAEO)

T. Howaro WaLker, University of Kansas, and Rosert J. PircHELL,
Washington, D.C., NUEA Representatives

GFWC-NUEA Liaison Commsttee (General Federation of Women’s Clubs)
Duane Gisson, Washington State University

AAC-NUEA Liaison Committee (American Alumni Council)
Lowerr Exvunp, Oakland University

NAPSAE-NUEA Liaison. Committece (National Association of Public School
Adult Educators—ABE Contract)

T. Howarp WALKER, University of Kansas

Sections
Administrative and Fiscal Affairs Section
WAaRREN ScHOONOVER, University of California at Los Angeles
Arts and Humanities Section
Rosert Erickson, Oakland University
Eaxtension Service for Armed Forces Section
EuceNE M AGRUDER, George Washington University

Education Professional Development Section

Woriass Dowring, Ohio State University, and GorboN Gobsey, The
Pennsylvania State University, co-chairmen

Residential Center Managers Section
Ricrarp H. StorTLER, University of Maryland

Research Section
WoriaMm S. CrirriTH, University of Chicago

Special Programs Development Section
J. L. Traver, University of Utah

World Affairs Section
WiLLiam C. Rocers, University of Minnesota

Continuing Education Programs for Business, Industry and Labor
Woziam TurNer, North Carolina State University at Raleigh
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e Temporary and Ad Hoc Committees
: 4 Kellogg Proposal
A i Russert F. W. Sarra, New York University
3
3 7;3 Committee for the Study of the 1961 Position Paper and Future Directions ;
3 4 of the Association
3 3 Rosert F. Ray, University of Iowa i
: ? Guide Study Commitiee :
' Cuarces F. Miner, University of North Carolina i :
1 . Commitiee on Establishment of Sections for Continuing Education of the
4 Professions :
Lynn Erey, Washington University of St. Louis :
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PROCEEDINGS OF THE NATIONAL

Program

921d Annual Meeting

National University Extension Association

April 23-25, 1967

Host Institution: The University of Michigan
in cooperation with Michigan NUEA Universities:

Central Michigan University, Eastern Michigan University,
Michigan Technological University, Michigan State University,
Northern Michigan University, Oakland University, Wayne State

University, and Western Michigan University

Tuexe: Knowledge, Wisdom, and the Courage to Serve—

Continuing Education

SUNDAY, APRIL 23

8:00 a.m—REGISTRATION

8:00 p.m.
9:30 a.m.

1:30 p.m.

3:00 p.m.

5:00 p.m.

6:00 p.m.
7:30 p.m.

NUEA DEANS AND DIRECTORS ROUND TABLE
(Continuation from Saturday, April 22)

Presiding: Howard Walker, University of Kansas

VESTIBULE SESSION
Presiding: James R. D. Eddy, University of Texas

OPENING GENERAL SESSION
Presiding: Charles F. Milner, University of North Carolina

Greetings: Harlan H. Hatcher, president, The University of
Michigan

Speaker: Robert E. Kinsinger, W. K. Kellogg Foundation

RECEPTION
(Reception honoring officers of A.F.STE. and NUEA)

BUFFET DINNER

GENERAL SESSION II
Presiding: Everett J. Soop, University of Michigan

Topic: Continuing Educaticn in the Mainstream of the Univer-
sity

Symposium—Panel: Harold E. Sponberg, president, Eastern
Michigan University, moderator; William R. Keast, president,
Wayne State University; Raymond L. Smith, president, Michi-
gan Technological University; and Durward B. Varner, chan-
cellor, Oakland University.
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UNIVERSITY EXTENSION ASSOCIATION 18

9:15 pon. CONFERENCES AND INSTITUTES DIVISIONAL MEET-

ING

Presiding: Aifred W. Storey, The University of Michigan.

Topics and Speakers: “Research—Implications for C. and 1.7,
Malcolm Van Duersen; “Dissemination of Information—the
C. and I, Way,” Paul McWilliams; “Professional Development,
Quality, and Ethics,” Tunis Dekker; “C. and I. Recognition
Awards,” John Fraser; and “Your Business and Ours,” Alfred
W. Storey.

MONDAY, APRIL 24
7:30 am. BOARD OF DIRECTORS BREAKFAST

9:00 am. DIVISION MEETINGS

Division oF Atp10-VisvaL COMDIUNICATIONS
Presiding: Fritz A. White, University of Wisconsin

Division oF CoanuNITY DEVELOPMENT
Theme: Federal Programs Affecting Community Development.
Chairman: Otio Hoiberg, University of Nebraska.

Topics and Speakers: “Duties and Acts of the National Council
for Continuing Education and Extension Pregrams,” Joseph
G. Colmen, US. Department of Health, Education and Wel-
fare; “Title I of the Higher Education Act of 1965—Present
and Future,” Paul Delker, U.S. Office of Education; and
“Evaluation of Title I of the Higher Education Act of 1965,”
D. Mack Easton, University of Colorado. ;

Division oF CONFERENCES AND INSTITUTES

Topic: Problems and Issues Facing C. and I. Personnel: (a)
The Newcomer to C. and 1. (b) Conference Coordinators and
(c¢) Conference Directors.

Division oF CORRESPONDENCE STUDY

Presiding: Elizabeth Powell, University of Georgia
Discussion: Special Services to Correspondence Study.

Division oF EveniNG CorLLEGES AND Crass EXTENsSION

Address: Adventure and the Emerging Roles of the Adult Edu-
cation Leader.

Speaker: Howard McClusky, The University of Michigan.

Reactor Panel: Thurman White, University of Oklahoma; Clif-
ford L. Winters, Syracuse University, and Smith Higgins,
Indiana University.

Division Busiaess Meeting.

12:15 p.m. GENERAL SESSION IIX
Annual NUEA Luncheon, Honors and Election.
Presiding: Charles F. Milner, University of North Carolina
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2:15 p.m.

8:00 p.m.

7:30 a.m.

9:00 a.m.

————— e ——

PROCEEDINGS OF THE NATIONAL

SECTION MEETINGS

ADMINISTRATIVE AND FistAL AFFAIRS
Presiding: John A. Wilkins, The University of Michigan
Topic: Program Budgeting Consideration for Extension.

ArTts anp Huatantries
Award Selections
Presiding: Robert M. Erickson, Oaklsnd University

ExtENsIoN SERVICES FOR THE ARAMED FORCES
Presiding: O. W. Snarr, Bradley University
Topic: Packaged Contracts

Proressionar. DEVELOPATENT
Presiding: Harold Moniross, University of Wisconsin

ResearcH
Presiding: Jokn L. Davies, University of Iowa

ResmenTtiar CENTER MANAGERS
Presiding: Richard H. Stottler, University of Maryland

Topics and Speakers: “Why Organize a Section for Center Ad-
ministrators?” Robert F. Ernstein, University of Maryland;
and “Let’s Get Acquainted with Center Operations,” W. R.
Alexander, University of Georgia.

SpeciAL ProGrants DEVELOPMENT
Presiding: Harold M. Keniner, Rochester Institute of Technology

Teaceer EpucaTion

Presiding: Gordon C. Godbey, The Pennsylvania State Univer-
sity.

WoRrLD AFFAIRS

Presiding: Leonard Freedman, University of California

COMMITTEE MEETINGS

GOVERNMENTAL RELATIONS
Presiding: Howard Walker, University of Kansas

INTER-ASSOCIATIONAL RELATIONS
Presiding: C. Brice Raichford, University of Missouri

TUESDAY, APRIL 25

BREAKFAST MEETING
(For old and new members of the Board of Directors)

DIVISION MEETINGS
Division oF Aupio-Visuar, COMMUNICATIONS
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Division oF CoaxparuNiTy DEVELOPAENT

Presiding: Robert Child, Southern Illinois University
Business Meeting
Division oF CONFERENCES AND INSTITUTES
Presiding: Larry G. Nelson, Purdue University
Evaluation and Projection

Division oF CORRESPONDENCE STUDY
Presiding: Elizabeth Powell, University of Georgia
Division Business

e
JwipirL gl vihe G- ettt ST WL I SO

ﬁ Division oF Evening CorreGes AND Crass EXTENsION
A i Chairman: Donald Z. Woods, University of Minnesota
Z Theme: Significant Programs—with Convertible Features

: Topies and Speakers: “The Volunteer Urban-Agent Program,”
; Johs: E. Bebout, Rutgers—The State University; “The Week-
end University,” J. E. Burkett, University of Oklahoma; “The
Impact of the Mexican-American on Society,” George H. Dai-
gneault, University of California; and “Dlid-Career Guidance
for Adults,” Nancy K, Schlossberg, Wayne State University.
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10:45 am. SECTION MEETINGS

ADMINISTRATIVE AND FiscaL AFFAIRS
Presiding: Jokn A. Wilkins, University of Michigan

)
B

ArTts AND HUMANITIES
Presiding: Robert M. Erickson, Oakland University

ExTENSION SERVICES FOR THE ARMED FORCES
Presiding: William Utley, University of Omaha
Topic: Special Degrees
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ProrFzssioNAL DEVELOPMENT
Presiding: Harold Montross, University of Wisconsin
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ResgarcH
Presiding: John L. Davies, University of Iowa
- Planning Session

S e
LN XD MR By SOV

N

ResmeNTIAL CENTER MANAGERS

Panel: Administrative Problems of Operating a Center %

Moderator: Robert Emerson, Michigan State University; Panel- 1
ists: W. R. Alexander, University of Georgia; James S. Beadle,
University of Notre Dame; Floyd Fischer, The Pennsylvania 4
State University; Allen F. Krause, University of Nebraska;
Lee L. Smith, Syracuse University; and R. H. Stottler, Uni-
versity of Maryland.
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12:15 pm.

2:15 p.m.

4:00 pm.

5:00 p.m.

PROCEEDINGS OF THE NATIONAL

SeeciAL ProGrAAS DEVELOPMENT
Presiding: Harold M. Kentner, Rochester Institute of Technology

Teacuer EpucaTioN
Presiding: Gordon C. Godbey, The Pennsylvania State Univer-
sity

GENERAL SESSION 1V

NUEA Luncheon
Presiding: Howard Walker, University of Kansas

Topic: Call to Cooperation
Speaker: Alan W. MacCarthy, past president, American Alumni
Council

Topic: Continuing Education—Qur Mutual Concern
Speaker: The Honorable Jack Miller, United States Senator from
Iowa.

ANNUAL BUSINESS SESSION

MEETING FOR NEW OFFICERS OF DIVISIONS, SEC-
TIONS, AND COMMITTEES

CONFERENCE ADJOURNMENT
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PROCEEDINGS
of the
£ FIFTY-SECOND ANNUAL MEETING
g of the
NATIONAL UNIVERSITY EXTENSION
ASSOCIATION
Pre-Conference Sessions
g%
¢
?‘;

i PRESENTATION TO THE CONFERENCES
AND INSTITUTES DIVISION

FRIDAY, APRIL 21

g

FREAAR Yy

LEARNING IN THE SHORT RESIDENTIAL CONFERENCE
Royce S. Pitkin
President, Goddard College

AT

It is my understanding that “short-term learning situation” refers to the
kind of residential conference that involves sleeping and eating on the
3 ; grounds upon which the learning is expected to occur. Such a residential
. ' : conference might be as brief as 24 hours or it might run for two weeks. We
may assume also that the short-term learning situation is concerned with a

f’ specific subject and has a fairly well defined purpose. ;
4 Of course the shorter the conference period, the greater the need for mak- ;
5 ing every moment count. It is quite possible that the way in which regis- ;

tration of conferees is handled will have something to do with the amount
of learning that takes place, because learning appears to be affected by the
setting in which it occurs. If, for example, the registrant is made to feel that
he is genuinely welcomed and not simply being given the glad hand, his
:dentification with the conference group gets off to a good start. If the rooms
to which the conferees are assigned are adjacent to one another, the oppor-
tunities for interaction are, of course, likely to be greater than if tF- rooms
are widely separated. If the meals are served in a room in which conversa-
tion can be carried on easily, and if the atmosphere is leisurely and friendly,
the exchange of ideas, information, and opinion is more likely to occur than
if the group is widely dispersed, harried, and in a place in which sound
reverberates extensively.
2 The major justification for the residential conference is that it can pro- z
- vide the conditions that are most conducive to learning. However, these con- !
ditions have to be created. They don’t just happen. Whenever we engage t 3
in planning for a learning situation, it is useful to give some consideration L 3
to what we mean by learning and how it occurs. I like to think of learning | 3
4 as the modification of behavior that persists. If one learns something he ;
behaves differently than he did before he learned. For example, if one learns I 4
to enjoy poetry one will turn to poetry for enjoyment. Or if one has really
ly a particular word, such as belief or receive, one

learned to spell correct
will put the ¢ before the e and the e before the i whenever one writes a let-

' ter using those words.
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Learning is at once a highly individualized process and a transactional
process; that is, learning occurs when one contributes something to his
environment—and that environment may include people, bocks, things, ac-
tion—and when he takes something from the environment. It is individual
because each person brings to the learning situation his own set of motiva-
tions and his own prior experiences and learnings. Inasmuch as all new learn-
ing is based on previous learnings, and the previous learnings of no two per-
sons are the same, it follows that what one individual learns in a given
situation is not mnecessarily what another individual learns. Moreover, as
the motives of each individual tend to be somewhat different from his fel-
lows, we can never be certain as to the kind of reaction thai will foliow
from a given presentation or effort to induce the learning of a particular
thing.

If we intend to make the most of the short residential conference, we
have to decide what we think are the characteristics of a good learning
situation. A good place to start is with the planners, for unless they are
clear about the goals they have in mind for the conference, it will be diffi-
cult to design a program. Not only is it essential that there be clarity of
goals on the part of the planners, there must also be an acceptance of those
goals by the participants. It is not enough for the conference planmers to
say that the purpose of the conference is to learn how to eliminate the
pollution of ponds and streams; it is also necessary that the conferees want
to learn how to eliminate pollution. If the real goal of half of the partici-
pants is to find out who at the conference would be good customers for
certain products and services, the extent to which the gcals of the planners
will be attained is likely to be somewhat limited. This suggests that allow-
ance needs to be made for the expression of individual goals or purposes.

A third characteristic of a good learning situation is that the learners
recognize that there is a problem to be solved or a need to be met which
is of concern to them. There is litile likelihood that much learning will oc-
cur unless each person really feels the need to learn.

A fourth characteristic of the good group learning situation is that those
who belong to the group recognize one another as resources. Not only is the
other person to be regarded as a source of information but also as a person
with whom one can test his ideas and opinions. The good learning situation
is one in which people feel comfortable, accepted by others, and supported
by the friendliness of the climate. It is under such circumstances that a per-
son is able to be more accurate in his perceptions and less likely to have
a distorted view of what is going on.

Inasmuch as learning is an active process, one which involves the entire
body, it is important that there be good opportunities to become involved
with the group. For many persons this means the opportunity for talking.
It seems to be important for most individuals to establish themselves with
the other members of the group by saying something. Whenever one says
something in a group situation, it increases his stake in the direction of
affairs.

In the good learning situation there is freedom from unnecessary tensions
and fatigue. One of the virtues of the residential conference is that it can,
to a considerable degree, protect the conferees from the pressures and de-
mands of their jobs and their domestic affairs. However, unless some atten-
tion is paid to providing for relaxation and recreation, this freedom from
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tension may be offset by undue fatigue. Closely associated with freedom
from tensions and fatigue is emotional security and freedom from threat.
3 That is to say, the atmosphere of the conference needs to be such that each
conferce feels free to express himself without fear of ridicule or Joss of status |
with the group. ’

A good learning situation requires free communication. When we recall
that learning is a transactional process through which the learner receives
information, reacts to the information, expresses ideas, raises questions, re-
constructs familiar experiences in the light of the new information and new
ideas, it is evident that we need to exploit all of the opportunities for com-
munication that exist in the residential conference. It is through this freedom
of expression that the directors of the conference get some notion of how
effective their efforts are.

Learning in a conference situation appears to be facilitated if there is a
real group spirit and if each individual feels that he is part of the group.
The development of such a group spirit occurs when those who constitute
the group have had enough common experiences to enable them to feel that
they have interests, goals, and aspirations in common. Thus the good learning
situation includes opportunities for a variety of commoen experiences. If
everybody eats in the same dining room, the food service provides such a
common experience and is often the vehicle by which some persons begin
to communicate with others.

The final characteristic of the good short-term learning situation is the
presence of a teacher, or what Peter Siegle has been calling “the resident
tutor,” or a conference coordinator. Such a person can be helpful by pro-
viding continuity in the program, by being available to the conferees for |
information, for a certain amount of companionship, for support, and by ';
keeping before the group the goals of the conference. :

The procedures that should be used in a given residential conference
are likely to be greatly affected by the kinds of learning that are sought.

Among these kinds of learning are the acquisition of information. In a con-
ference for farmers the goal might be to learn what the latest price support
program is. For certain implement dealers it might be learning the features
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% of 2 new tractor or road machine. Another kind of learning is changing l g
3 attitudes. A third is solving a problem. Another is developing a skill. A fifth 3
¥ is making decisions. A sixth kind of learning is that of working together.
¥ And a seventh, which contributes to achievement of the other types of ‘

learning, is learning to accept oneself; another way of putting it is learning
to be autonomous, being able to function without undue dependence upon
others.

In planning the program of a short residential conference, it is helpful
to keep in mind the types of learning that are sought. Although the dif-
ferent kinds of learning are interrelated, the purposes of a particular con-
ference are more likely to be achieved if attention is given to the kind of
Jearning that is to be emphasized. The basic principles of learning apply to
most situations, but since the goals of a residential conference have to be
limited, the procedures to be followed will differ with the purposes. Suppose
we consider two types of learning, one requiring the acquisition of informa-
tion and another the changing of attitudes. Let us also suppose that the first
conference is concerned with furnishing information about the nature of a l
new program of government support. It may be government support of
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farm production or it may be government support of institutions of higher
education. The aim is to have those who attend the conference learn the
pature of the new program. I suggest that such a conference should begin
with a clear, concise presentation by a person who understands the new
program. Such a presentation might well be limited to twenty or thirty
minutes. It need not be comprehensive or detailed. In fact, I would urge
that the emphasis be on clarity and conciseness rather than fullness and
that it be designed to engage the attention of the conferees. Immediately
following the presentation, which will have given the entire group a common
experience, there can be a general discussion, during which questions are
raised about what has been said and about some areas that were not covered
by the initial presentation. This general discussion opens the way for individ-
uals to get involved actively, and it can convey to the speaker some idea of
how his talk has been understood. Moreover it should convey to the con-
ference coordinator some indication of the interests and concerns of those in
attendance.

Following the general discussion, there should be an opportunity for
small groups to meet for a consideration of the implications of the new
program and the procedures that would have to be followed to take advan-
tage of it. The small groups make it possible for a greater number of indi-
viduals to participate actively and in a sense to test their understanding of
what has been said, and this kind of testing is important in the learning
process. Out of the small group meetings could come new sets of questions
and a heightened interest in learning more about the new program of govern-
ment support. This suggests that there should be another general session,
during which additional information can be imparted in response to ques-
tions that have been raised by the small discussion groups. Undoubtedly the
use of visual aids, such as charts, films, slides, and a limited amount of
printed materials will aid to the likelthood of increased understanding on
the part of the conferees.

If the material that has been presented is relevant to the interests of
the conference participants, it will be discussed in such informal, interpersoral
situations as exist. A well-timed coffee break provides such a situation, as do
meal times and recreational periods. The greater the number of opportunities
for an individual to talk about the information that has been presented, to
speculate on its usefulness, and to discuss with others the way the new pro-
gram might operate, the more likely one will learn the things that the plan-
ners of the conference hoped would be learned.

If the aim of a conference is to bring about a change in attitudes, the
program might be planned quite differently. A Iittle while ago I attended a
conference, the aim of which was to bring about a change n attitude on
the part of the members of a college faculty concerning what a college cur-
riculum ought to be. I do not know the extent to which the aims of the
planners of the conference will be achieved, but it seemed to me that they
followed some practices that were fairly in keeping with good principles of
learning. To begin with, the conference planners took account of the prestige
or status factor that is so influential in affecting one’s attitudes. In the first
session of the program, they Lad as a speaker a very widely known educator
who was able to call attention to the possibilities for change in improving
higher education.

This presentation provided the means by which any member of the
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faculty could align himself to some extent with the prestigious individual
by tentatively accepting the proposition thet some change in the college cur-
riculum might be a good thing.

Another sound policy that was followed was to recognize that all per-
sons, including even college professors, have vested interests which they tend
to protect. To remove the threat of destroying these vested interests, it
seems to be essential for each person to establish himself as an individual
of significance with the group, for once he feels that he has been recognized
as a significant person he will feel more secure and more open to suggestions
for change. Thus there need to be good opportunities for such persons to
make themselves known.

However, if attitudes are to be changed, it is important that individuals
do not take firm positions, for once having taken a position one often feels
it necessary to defend and to hold onto that position.

Whenever the aim of a conference is to change attitudes, it is again
important that the groups be small enough for each individual to express
himself and to make use of his particular competence, whether it be that of
a physicist, a historian, an artist, or a sociologist, or, if we are outside the
field of higher education, as an engineer, a mechanic, a farmer, a union leader,
a business executive.

Freedom from the pressures of one’s job and freedom from the influences
of the groups with which one ordinarily associates are helpful in enabling
an individual to be open to a change in outlook or attitudes. To put it
differently, one’s attitudes are usually strongly influenced by the kinds of
groups with which one associates, so if a person can see the conference as
a member of a group that is open to change he can feel more comfortable
about acceptance of new ideas. This again argues for the exploitation of the
informal occasions—meals, social hours, and chance conversations. Moreover,
there needs to be ample opportunity for contemplation by oneself for relaxa-
tion. Such periods might well be followed by sessions, either in small or
larger groups,.at which tentative proposals for change are advanced, but
with no effort to reach a decision. Such sessions coupled with time for ex-
ploration of ideas, speculation about what would happen if certain sugges-
tions were put into operation, tend to create a readiness for change in atti-
tude. In some situations, the change in attitude may be reinforced if there
is a search for agreement about the need for change or the directions in
which change might be made. Again a person often needs to feel that he is
in the swing of things and is moving along with others. In any event, the
planners need to keep in mind that when we are concerned with changing
attitudes, the aim is not to furnish information but to use information to the
extent that is necessary to insure an intelligent consideration of the issues
involved in achieving a new outlook.

I have tried to suggest some of the kinds of learning that are sought
that might affect the nature of the program of a short residential conference,
by talking about two ordinary kinds of learning, the acquisition of informa-
tion and the changing of attitudes. If the purposes of a conference require
other types of learning, the procedures to be followed might be quite differ-
ent from those that have just been proposed.

It is because of the peculiar nature of the residential setting that the
conditions for learning can be more easily and readily created than in some
other settings. For most persons the residential conference is a change. It is




G

By

NPT LT S

YRR,

B T | (e PUPE

22 PRrOCEEDINGS OF THE NATIONAL

~

in a novel environment, unless it is held in a motel or a hotel. Even then
there are some novel aspects that can contribute to openness. In the resi-
dential situation relaxation comes easily. One is removed from the day-by-
day strains and streams of the job. Because of the opportunities for fre-
quent encounters in a variety of situations, interpersonal relations are
facilitated and the possibilities for free communication are enhanced. More-
over, in the residential conference the worth of each individual can be recog-
nized. This comes about not only through participation in small and large
group meetings but through encounters in the dining room, in the lounges,
in the sleeping rooms, around the card table, and during the social hours.

Fortunately, learning in the residential conference can be related to inde-
pendent studies that may be carried on by individuals before or after the
conference, with more formal extension and evening courses, and with or-
ganized reading. Observation of students enrolled in the adult degree program
at Goddard College during its three and a half years of operation has shown
that participation in the two-week-long residential periods, separated by
five and a2 half months of independent study, results in early identification
of the individual student with the group, and early development of a strong
group spirit which seems to have the effect of stimulating a great deal of
intellectual activity among the students. Apparently the feeling of member-
chip in a group of adult learners is very supportive and stimulating. The
interchange that occurs among the members of the group is a method by
which individuals discover themselves and are discovered by others. It is
the means by which new interests are developed, new careers are opened up,
and new ambitions are aroused.

PRESENTATION TO THE CORRESPONDENCE STUDY DIVISION
FRIDAY, APRIL 21

THE CHANGING ROLE OF THE UNIVERSITY IN SOCIETY

Lynn W. Eley
Dean, University College
Washington University

You are gathered to consider the role—no doubt the changing role—of
university correspondence study in society. Given your experience in this
field, you are in a good position to appreciate one of the most profound
changes in the role of today’s university. Students, at least the pacesetters,
are demanding that they participate actively in the teaching and lesrning
process. No spoon-feeding for them, no droning on in 50-minute seguaents.
They want to pick the professor’s brains, and if the professor cannot answer
their questions about his subject in terms meaningful to them, they are
prepared to protest. These students are forcing a fundamental reassessment
of the relationship between student, professor, and subject matter, as well
as between student and society. Let us discuss the former relationship first.

The pacesetting students of this college-age generation are accustomed
to participating, and they are accustomed to viewing the older generations
with more than the usual, historic resentment of the younger generation for
the older. There are revolutionary dimensions present today, and they have
only begun to reveal themselves. The writer Nat Hentoff has referred to this
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gap as “the widening generational chasm.” One of the causes for the resent-
ment is related to the enormity of the crimes, of both commission and omis-
sion, which today’s youth lay at the doorstep of the generations of the Great
Wars, of the almost successful extermination of a whole people, of the de-
velopment and early use of The Bomb and other weapons of mass destruc-
tion, of the long and mournful night of racial discrimination and exploitation
and man’s inhumanity to man. This recital is too familiar—and probably too
loathsome—to bear further elaboration. Barbara Tuchman has commented
that the “implications for all of us” of World War II alone “have not yet
. . . been fully measured.” In the circumstances, many young people see
little worth deferring to in the older generations. Our generations’ failures,
or thought-to-be failures, in practicing the brotherhood of man have pro-
duced an alienation from us and all our causes and works among the young
people I'm talking abcut, and they are marching to a different drumnmer.

Another reason for the changing educational role of universities is bound
up with advances in the processes of teaching and learning—psychological
and methodological. Jerome S. Bruner—and now Marshall McLuhan—are
the prophets, but not the creators, of this new Jerusalem. As McLuhan has
pointed out, and as his interpreters have explained he kas pointed out, today’s
young people have grown up in the age of television, and we oldtimers,
used to the conventional classroom lecture situation, can hardly appreciate
the education of the senses which television—and color television now—the
Beatles, Mod clothes and style, have given our children. In our own time
the intellect was to be educated; in our children’s time, it is the senses as
well as the intellect. Though I shrink from embracing all features of this
revolution, including the awful noise which vibrates the house when my
son’s band, with electric guitars, is practicing in the basement, on the
whole I conclude that these changes bring greater richness and color to
our children’s lives. Their capacity to live life to the fullesi is increased.

How do these comments relate to my subject? The answer is that educa-
tional institutions are having to accommodate the thrusts of this new gen-
eration brought up on the new technology, and the effects are being felt
as beginning shock waves in many nooks and crannies of our universities.

Curricular reforms, more varied offerings in the arts and humanities, cal-
endar changes to allow more independent reading and study, the inaugura-
tion of pass-fail grading systems, the proliferation of year-abroad programs
and study tours and residential experiences both abroad and In our own
country, formal student participation in designing curricula and reforming
degree requirements—these are a few of the evidences of student participation
in the educational process. Enrichment in extracurricular programs is another
rather direct outcome of the enlarged student involvement.

Not everything is onward and upward, however. While these students
outshine us in most departments of knowledge and cultivation of the senses
when we were their age, I do get concerned that a disproportionate share
of their concerns seems to be with personal cultivation and enjoyment. I
understand their disenchantment with the struggle for worldly success that
the rest of us are prey to—or is it heir to? But where is the president of the
General Motors Corporation of the future to come frem? Or the telephone
callers for the get-out-the-vote drive for the school bond issue? Today’s
young people all seem to want to be spectators; no one will strike out to lead.
Perhaps my fears are groundless or misplaced; possibly these Mods will grow
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up to assume the daily obligations, sometimes very tedious indeed, of making
our economy and our democracy work, and work better. The civil rights gen-
eration did give us all a lesson in youthful organization to serve human values,
it must be recalled, and without those young people, this most vital domestic
problem of the 1960’s, perhaps of the Twentieth Century, would not have been
confronted. And we must not forget that this was also the Peace Corps gen-
eration. Whether one agrees with their position on the Vietnam War or not
(and I find myself not so much straddling the fence as leaning first on one
side, then on the other), today’s college youth are certainly letting us know
that they have strong views on that War.

However, if you have seen the movie “Blow-Up,” you must share my
sense of horror over what that movie shows us about the MMod generation’s
lack of concern for the life and well-being of other human beings. Are we
entering a new nightmare produced by the inhumanities already practiced
in the Twentieth Century? Must we make the same mistakes all over again,
though this time not from passionate hatred but from an absence of caring?
Have we fled from commitment to estrangement and nihilism?

John Gardner puts the greater share of the blame for this state of af-
fairs back on us, complaining “that we are immunizing a high proportion
of our most gifted young people against any tendencies to leadership.” First,
he says, “the conditions of life in a modern, complex society are not conducive
to the emergence of leaders,” producing what he ecalls “unfocussed discourage-
ment” among young people. Secondly, he notes, “Most of our intellectually
gifted young people” go on to postgraduate work of one sort or another.
“There they are introduced to—or, more correctly, powerfully indoctrinated
in—a set of attitudes appropriate to scholars, scientists;- zad professional
men.” This is all right as far as it goes, Gardner continues, since we obviously
need superior scholars, scientists, and professional men, but it doesn’t go far
enough. “. . . the only kind of leadership encouraged is that which follows
from the performing of purely professional tasks in a superior manner. Entry
into what most of us would regard as the leadership reles in the society at
large is discouraged.” The result is that “the academic world appears to be
approaching a point at which everyone will want to educate the technical
expert who advises the leader, or the intellectual who stands off and criticizes
the leader, but no one will want to educate the leader himself.”

Cthers are beginning to sound a similer refrain. Barbara Tuchman, in a
specch to the recent national conference of the Association for Higher Educa-
tion in Chicago, scored our generation for its “evasion of {moral] leadership.”
What our leaders and would-be leaders are doing, she maintains, is “scurrying
around, collecting consensus, gathering as wide an acceptance as possible.” She
is terribly concerned about what they are not doing.

“What they are not doing, very notably, is standing still and saying,

“This is what 1 believe. This I will do and that I will not do. This is

my code of behavior and that is outside it. That i excellent and that

is trash.’ There is an abdication of moral leadership in the sense of a

general unwillingness to state standards.”

I wasn’t brought here to give a sermon. Yet what I've just said and
quoted are right on target, really. We have been alleging an important
inadequacy in Twentieth Century higher education, an inadequacy with se-
rious consequences for society at large, especially in light of the immense
and growing prestige attached to our universities and university education.
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: 3
3 ' What are we educators bound to do to supply what Barbara Tuchman labels

Loy ' “The Missing Element”? Fortunately, there are evidences that students— €
e ‘ and particularly younger faculty members—are refusing to wait upon the z
4 professors for guidance on some matters of lesdership and public policy any-

way. Their involvement in eivil rights, anti-poverty projects, the Peace Corps,
3 \ and anti-war protests suggests that these young people care enough to en-

3 i gage in leadership for certain causes.

> ' Let us move on to another topic. It overstates the case, I realize, to

g i ascribe the gradual changes in the learning environment of universities to the

i demands of new college-age youth. Faculties, yes, and even we maligned ad-
. ministrators, have played a role. We have built on the insight of John Dewey
L= that people learn better when they are involved actively and affirmatively in

3 ‘ the teaching and learning situation. We have grasped the fact that students

can make important contributions to understanding and the advancement of

2

knowledge, as I remember Roger Revelle, then dean of university research
at the University of California, pointing out to me in terms of eloquence some
years back. Also, developing technology is compelling us to turn to newer
methods and procedures of pedagogy, utilizing television and other mass
media, programmed instruction, and so forth. Some of the university cor-
respondence study and extension divisions are important pioneers in the
utilization of the newer media for adult learners, as for instance the Uni-
versity of Wisconsin in its Articulated Instructional Media project.

Actually, I guess I’'ve begun discussing a third major change in the role
of universities in soclety: the accelerating expansion in their use of the new
educational media, the hardware of teaching and learning. This change is vis-
ualized by oracles of higher education more than it is an accomplished fact,
however, and I find a great dea! of faculty misgiving and ambivalence about
the gadgetry. Indeed, I think the promoters and the hailers of a new era of
learning effectiveness have taken ome step backward to their earlier two
leaps forward. The results from giving courses over television or radio have
not been that sensational. For all their seeming impatience and impertinence, 5
children and youth—and adult learners, too—want to have some sort of
personal communication with a live-and lively-instructor. Partly this desire is
a reaction against the dehumanization of our bureaucratically-oriented and-
dominated lives; partly it is an affirmative yearning for the human instead of
the merely intellectual or sensory aspects of education. Somehow we still
want our psyches engaged, not just our brains.

So now most educators see the role of the new technology as supple-
mentary rather than exclusive, with a live instructor or preceptor, or team
of instructors, supplying the tie that binds the subject matter together and
the student to the subject. Charles E. Silberman expresses it well in his re-
cent article in Fortune on “Technology Is Xnocking at the Schoolhouse
Door”: “. .. the teacher will become a diagnostician, tutor, and Socratic
leader rather than a drillmaster. . . .”

There is at least one other difficulty which stands in the way of massive
increases in the use of the new media. It is the uneven and generzlly medi-
ocre quality of the educational programming. With a few notable exceptions,
like the University of Michigan’s educational television programs, university
efforts have been pretty dismal. The reason is not hard to find: individually
most universities lack the resources of money, produciion talent, and dis-
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tribution outlets needed to make educational television and the other media
the conveyors of really first-rate education.

Are these resources to be forthcoming in our society? I believe so, largely
from government and private business. It is probably only a question of time
until Congress is persuaded to establish public educational television on a
national basis, as proposed this session by the Ford and Carnegie Founda-
tions and the Johnson administration. But will universities be in the TV
picture? Pretty much as consumers rather than producers, I predict. Some
of their faculty members will be pulled in as script-writers and teacher-
performers; nniversities, however, will have little institutional participation
in producing the teaching programs.

I also speculate that the universities will eventually find themselves users
instead of producers where computerization is concerned. What I am foresee-
ing is probably quite a long way off, but I think that it may be inevitable.
The developing technology requires larger and larger aggregations of capital,
productive know-how, and markets, and at some point even a multi-uni-
versity or association of universities is too small a unit to be economically
viable in acquiring and operating the production hardware of higher educa-
tion.
What then is the role of the university when that inevitable day dawns? I
presume it will still be vitally concerned with transmitting knowledge and
culture to the on-coming generations and, increasingly, to adult generations.
Just as its faculty did not write most of the books in the library or paint most
of the pictures in the art eollection, so its faculty will not star on the
national educational television channels or develop and operate the national
computer data center used by the faculty and the students. No doubt faculty
wili still explicate and interpret, counsel and intercede. There is no clear
sign that these functions will atrophy or become extinct.

We turn now, abruptly, to a fourth major change in the role of the
university: its new role in assisting and aften producing social change. The
federal government is trying to unleash the knowledge and skills of our so-
cial and physical scientists to solve the staggering problems of our cities,
just as a generation or two ago our agricultural scientists and extension spe-
cialists revolutionized agricultural production in the nation. And now the in-
volvement of the artists and designers is not far behind. What we are witness-
ing is the development of a remarkable partnership in societal problem-
solving—in both domestic and international terms—between government at
all levels, private business, and the universities.

I say remarkable, because yesterday’s conservative or liberal, say of the
Middle New Desl period, would think he had lost his political bearings if he
returned now to find huge corporations running educational and social action
projects financed by tax funds and serving the down-and-outers as well as
the affluent and gifted. Many examples might be cited; let me cite one which
concerns the McGraw Hill Book Company. This example also drives home
the point about private companies being in the educational technology bus-
iness. McGraw Hill has an ad running now in the Saturday Review, and
probably other magazines, which reads, in part as follows:

MecGraw-Hill Book Company—A publisker who doesn’t always go by the

book.
Whether it’s a packaged science program for first graders that channels
the natural curiosity of a child into meaningful discovery.
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Or a typing course for fourth, fifth, and sixth graders designed to improve
language arts skills.

Or a definitive series of books on Communist China and the challenge it
presents to the free world.

Or a series of thought-provoking films for teenm-agers dramatically ex-
ploring the problems and consequences of premarital sex and pregnancy.

Or a programmed reading course for adults to help break the cycle of
illiteracy, .- employment, economic deprivation, and illiteracy again.

Or a series of grade school readers addressed to the multi-cultural reali-
ties of our time.

There’s a common deaominator.
Awareness of today’s social economic, and political responsibilities.

Constant exploration of human learning and understanding. Participation
in the education process itself. Utilization of the advances being made in
science and technology. Innovation in designing and developing the right
combination of materials for the specific job to be done.

Books. Tapes. Records. Films. Instructional Systems.

They’re all part of our business. Part of an exciting revolution in educa-
tion, information, and entertainment. A revolution that will never end.

Permit me to add one more example. Some weeks ago it was my pleas-
ure to fly from St. Louis to San Francisco via jet, and all the way I was
culturally enriched by listening to TWA’s Adventures in Sound. I heard
symphonies and popular favorites performed by leading orchestras and
bands and great moments in sports reproduced from contemporary tapes
and records. Unfortunately, this particular flight was not equipped for
movies and TV, but many long distance flights are. Probably most of you
have had similarly enjoyable flights. I don’t want to equate all of this
with higher education, but I do want to emphasize that there is an explo-
sion of cultural and educational activity in our society, and while higher
education is involved, it is only one institution among many which is con-
tributing to this revolution in learning. And I'm suggesting that in the
future—as in many instances in the present, I should add—it may be
far from the most important contributor. In many areas it will be merely
responding to and implementing the grand strategies and programs designed
by other institutions—government, private corporations, foundations, and
other associations and organizations.

Charles E. Silberman is worth citing again, on the decentralization of
knowledge. It is his opinion that

“the new information and teaching technologies will greatly accel-
erate the decentralization of knowledge and education that began
with the book. Because of television and the mass media, not to men-
tion the incredible proliferation of education and training courses
conducted by business firms and the armed forces, the schools (he is
referring to elementary and high schools) are already beginning to
lose their copyright on the word education.”

Silberman celebrates the accelerating decentralization, commenting that
it could bring us back to “the classic Platonic and Jeffersonian concepts
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of education as a process carried on by the citizen’s participation in the life
of his community.”

As Silberman sees it, this development will eventually compel schools—
and universities, we might add—“to take account of the fact that students
learn outside school as well as (and perhaps as much as) in school. Schools
will, in consequence, have to start concentrating on the things they can
teach best.” Individualized instruction, he seems to imply, may turn out in
the long run to be one of the things schools can do best.
£ Vast infusions of financial resources and talent will be necessary if the 3
universities are to continue to play a significant educational role in the j
future great society. In this respect, the increase in federal governmental
support for higher education during the 1960’s is dramatic and hopefully .
pregnant with long term possibility. Douglas Cater, special assistant to Presi-
dent Johnson for education, has pointed out that just in the past three years
“we have witnessed a revolution in the federal! commitment to education,
high and low.” He notes that nineteen major education measures have been
enacted into law during that period. President Johnson has submitted ap-
propriation requests for three times as much money for higher education
as was spent by the federal government in 1960. Consider this statistic
2 cited by Cater: “The federal share of total national expenditures for higher
% education is now passing the ‘wenty-five per cent mark.” And remember,
L this says nothing about the rapid increase in state and local support of
4 higher education.

Of course these data include spending for all purposes: university-based
research, facilities, equipment, and institutional development, support of
undergraduate, graduate, and professional training. In all these areas, pre-
sumably the surface has only been scratched. To take one or two small
examples of the mushrooming demands, a panel of the President’s Science
Advisory Commitee has just urged the federal government to share sub-
; stantially in the costs of putting computers on campuses throughout the
3 country. University students by the 1970’s must learn about computers,
the panel declared, or be as handicapped as those of their predecessors who
could not opcrate a typewriter or drive a car. A second example: with the
: passage of the International Studies Act last year, the federal government
' greatly enlarged its involvement in the support of university training pro-

i grams 1n international studies.
! And what of government support of continuing education and commu-
8 : nity service programs? Here it is manifestly clear that the surface has
| barely been scratched. But a significant beginning has been made. We are
in the midst of a changing role here too, with university faculties, students,
and administrators—I think Dean John Munro of Harvard College is the
finest example drawn from the administrator class—rushing to assist the .
disadvantaged and bind up some of the wounds of our urban-centered so-
ciety. Some do their community service for professional reasons, some for
; money, some for a desire to serve, and in most cases these motives are in-
' tertwined. This burgeoning of community service and problem-solving is,
in my view, one of the most hopeful happenings on the nation’s campuses.
I know that some of our colleagues wonder who is going to be left to tend
the university store, so to speak, but most of us would agree that this extra-
mural service, particularly where it involves the application of professional
knowledge and talent to society’s problems, both here and abroad, is integ-
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rally related to tending the store, and the store is likely to be better off
as a result. We must designate extramural service as still another instance
of the changing role of universities in society. Society, through government
and in other ways, is appealing to the universities for help, and the univer-
sities are responding.

There are some real problems and dangers in this area, and a few have
already surfaced. I detect a conflict oftentimes between the financial and
administrative requirements which government feels it must impose to meet
its public responsibility, and the flexibility and absence of technicalities
which universities feel they need to serve the public interest best. Title I of
the Higher Education Act and the State Technical Services Act are twa
federal programs which, worthy as they are in the eyes of university offi-
cials, sometimes drive them to distraction and beyond. The honeymoon of
our partnership is over and we must now assume the obligations of living
together in ordinary times.

Larger problems and issues may be glimpsed. I fear, for example, that
government and society look to universities for all-embracing panaceas and
for instant successes, as was done in the Project Head-Start training con-
tract between NUEA and OEO some years back. We are not equipped for
such a universal role, and I’m not sure that it is proper, or possible, for us
to be so equipped. One thing I am sure of: I don’t think it is the proper
role of universities to set the larger society’s goals and preempt its decision-
making functions. I have heard Eugene Johnson of the Adult Education
Association say things that led me to think he did want us to play this
role in our cities, but I am convinced that setting our course in that direc-
tion would be folly. In any event, we aren’t capable of playing the philoso-
pher-king role, and society would soon banish us if we tried. I want our
elected political leaders to call the main shots. God save us if idealogues and
technologists take over!

Universities also have a continuing role, often honored in the breach,
of standing above the tumult and casting stones of fundamental eriticism
at society. The dilemma we as higher educators confront is that of how
we train tomorrow’s leaders properly, assist today’s society in coping with
its most vexing prcblems, and where needed, challenge the fundamental
values of teday’s and tomorrow’s generations. At some points along the scale
of course, these interests may coincide, at others, two or all three may be in
profound conflict. If we allow our appetite for government funds and exciting
projects to lay our principles of institutional independence and integrity on
the line, we are in a bad way indeed. And in the cases of Project Camelot,
the MSU Vietnam Project, and other projects within recent months, this
has obviously happened.

Possibly the development of institutional systems of colleges and univer-
sities will help the university to maintain an instrumental role in higher
education and as an agent of social change. Samuel B. Gould, chancellor
of the State University of New York, notes that one of the characteristics
of change in our colleges and universities, both public and private, is amal-
gamation or confederation “into coordinated groups for purposes of gaining
collective strength, sharing facilities and personnel. and often participating
in curricular development which no single one of the institutions could en-
compass by itself.” We should earmark this federation movement as another

instance of change affecting our universities.
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Let me return to the university’s developing role in community service
and continuing education. I have alluded to the university’s new role in
working with the disadvantaged of society and in attempting to solve so-
ciety’s immediate problems. There is another point which must be considered.
It is one made well by my colleague Leonard Stein, dean of Metropolitan
College of St. Louis University: important as programs for the under-
educated are, the major role of university continuing education henceforth
is likely to be in providing educational programs for the already educated.
Junior and community colleges and institutions of higher education are
proliferating throughout the country. College, at least the first two years, is
within the geographic and financial reach of most Americans for the first
time. There has been an immense expansion in both the absolute and rela-
tive numbers of persons who attend college. We should pause at this point
long enough to observe that here is another fundamental change in the role
of universities in society. With President Johnson, we believe today that
every American who is a high school graduate and can benefit from going
to college, should be able to do so. This belief is not yet universally accepted,
but it appears to have the support of most Americans. In any event, our
planning for the future rests on this basic value.

One of the fastest growing areas in our field is continuing professional
education, which is generally at the post-baccalaureate level. By and large,
let me state parenthetically, university extension administrators are being
left at the gate by the professional school on their campuses, and they have
little or nothing to do with this notable development. Similarly the NUEA
as an organization has failed thus far to take any initiative to work out an
organic relationship to the field of continuing professional education, a seri-
ous failure indeed.

The major points I've made about the changing role of universities in
society may be summarized as follows:

(1) Students are demanding active participation in the teaching and
learning process, and are contributing to a fundamental reassessment of
the relationship between student, professor, and subject.

(2) Universities are neglecting the conscious and systematic education
of the young for leadership in the larger society.

(3) University utilization of the new educational media is expanding, but
apparently universities will be consumers more than producers of the new
media.

(4) Universities are increasingly involved in assisting and often produc-
ing social change.

(5) They are increasingly merely one of many institutions in the field
of education; education is decentralized and remarkably dispersed through-
out society, with the individual enabled more and more to educate
himself through the process of community living.

(6) Partnership, with some strains in the relationship, is emerging in
education and in social action between government (at all levels), business,
and universities and schools.

(7) Colleges and universities are engaged in developing increasingly
elaborate systems of institutional cooperation and coordination, and these
may assist such federations or associations in maintaining a significant role
in education and social action, though this is by no means certain.
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(8) Universities are increasingly involved in continuing education and

community service programs:

(a) As noted earlier, faculties, students, and administrators have been
rushing to bind up the wounds of our urban-centered society, to as-
sist the disadvantaged, to establish the civil rights of minorities. This
work must centinue.

(b) A major role from now on will be the continuing education of the
already educated, to help them realize their own greatest potential,
to assist in social decision-making, and to improve the quality of
community life for all of us.
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PRESENTATION TO THE CONFERENCES AND INSTITUTES DIVISION
SATURDAY, APRIL 22

SOCIOLOGICAL BACKGROUNDS AND RATIONALE FOR
LEARNING IN SHORT-TERM SETTINGS
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‘Wilbur Brookover
E Professor of Education, Michigan State University
. As you are aware I was asked to discuss with you the problem of short-
3 term learning from the point of view of a sociologist. The focus of my re-
> marks, therefore, is on the sociological aspects of the learning process. I ‘

trust they have some relevance to learning in short-term settings. I undes-
stand, however, that it is not my responsibility to explain how my com-
3 ments may be applied to the short-term learning situation. I will, however,
4 attempt to make some suggestions concerning the possible relevance of our
: examination of social determinants of learning.

My interest in a social psychological conception of learning emerged
’ k out of my dissatisfaction with the prevalent conception of learning ability.
] As I observed American education, the underlying assumption is a concep-

tion of fixed learning ability. Although not always made explicit, it is gen-
erally assumed that this fixed ability is genetically determined. Through-
out the elementary, secondary, undergraduate, and graduate school educa-
tion much of our practice of selection and allocation of people to various
levels and types of education is undergirded by the assumption that only a
limited proportion of the American students have whatever ability it takes
to learn certain kinds of behavior. A major concern in the system, therefore,
is the selection of students who will be admitted to various levels and types
of educational programs. Although we have long since learned that our
intelligence or aptitude tests do not measure any innate fixed ability, our
~ educational system functions as if this were true.

A few decades ago a related assumption that older people could not
learn new patterns of behavior prevailed in American society. The early
standardization of the intelligence tests was based upon the assumption
that learning limits were reached at about sixteen years of age. The adult
educators of America have long since discarded this perception of human
maturation. They developed a program of education which assumes that
human beings continue to learn throughout life. There is little indication
that adult educators are greatly influenced by the predominant belief in
fixed abilities to learn. Rather, I believe you operate on the assumption that
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adult human beings cin learn to behave in new ways at any time and in
any appropriate situation. At least I have known few adult educators who
sought to determine in advance whether or not a client had the ability to
learn the kinds of behavior or knowledge presented in either a conference
or a longer educational program. Because of this I assume that much of
what I will say is more attuned to your basic assumptions than to those
commonly held by educators of younger people.

I should like to turn at this point to the identification of what to me
are basic postulates in a sociclogical or social psychological conception of
human learning. The first is that human beings have a very wide range
if not an unkmited ability to learn. An observation of human beings around
the world demonstrates a great variety of human behsavior. There is no
evidence to indicate that members of any one society could not if given the
opportunity learn the types of behavior provided in any or every other
society. Furthermore, there is ample evidence that people whe have slready
learned the appropriate kinds of language and other behaviors in one social
system readily learn quite different behaviors as they move to a different
society. This suggests as Robert Faris has maintained that society determines
the type of learning and the abilities needed by human beings at any time
and in any circumstance.

As Faris has indicated, “we have turned away from the concept of human
ability as something fixed in the physiological structure to that of a flexible
and versatile mechanism subject to great improvement. Upper physiological
Iimits of performance may eventually be shown to exist, but it seems certain
that these are seldom if ever reached in any person, and in most of the
population the levels of performance actually reached have virtually no re-
lation to innate capacities.

“Thus, the amount of abilily in each person is created in the course of
experience, and the supply of ability in any society is, at present, a conse-
quence mainly of impersonal social processes rather than intentional control.

“Any society tends automati:ally to reproduce its level of achieved ability
among its members. The most obvious factor in this continuity is the rich-
ness of the social heritage. . . . The fund of knowledge stored in print and
accessible to the population is a major component of the framework of col-
lective ability.

“The central implication of the present argument is that attractive po-
tentialities of increase in collective ability are possible if we advance our
knowledge of the sociological influences that stimulate and limit aspiration
and achievement, and find strategic points at which we may establish some
control over them.”

The programs of adult education and your particular concern with learn-
ing in short-term situations reflect this postulate to a considerable degree.
I am, therefore, not inclined to prolong the discussion of the range of human
abilities available in any society. Rather, let us proceed on the assumption
that human beings have whatever ability is necessary to learn the kinds
of behavior that are essential for the society in which they live.

The second postulate that I would like to identify is closely related
to the first. It is that essentially 100 per cent of all human beings learn
the common cultural behaviors in the society of which they are a part.
Thus, it is evident to any casual observer that practically all human beings
learn the language of their associates, they learn the appropriate patterns of
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' male or female behavior, the patterns of appropriate dress and a wide range
4 of other common culturally defined behaviors. Although the definitions of
appropriate behavior change to some degree from time to time, human
beings in every society learn whatever these behaviors may be.

Out of these basic observations or postulates I have developed somewhat
more specific hypotheses concerning the learning of human beings. The first
of these is that human beings learn to behave in terms of what each per-
ceives others think is appropriate, proper and what they expect of him.
This hypothesis implies that the models of behavior presented to the in-
dividual and the communications from those important to him provide the
means through which the individual acquires a perception of what is appro-
priate and proper for him to learn. :

Out of this perception of the other’s behavior and the communications ,
from relevant associates, we hypothesize that the individual develops a self-
conception of what is appropriate and proper for kim in any given situation.

This self-concept of what is appropriate is acquired in interaction with those
others whose response is valued by the actor. These people we identify as
significant others.

In a similar manner we hypothesize that each person develops a con-
ception of what he is able to learn. A self-concept of his ability. This self-
concept of ability is also acquired through interaction with people whose
evaluation of him is considered relevant. Evidence from an extensive longi-
tudinal study of high school students demonstrates that such self-concepts of
ability are highly correlated with school achievement and set the limits of
school achievement for most students.

Such self-concepts of ability are also highly correlated with the indi-

vidual’s perception of what significant others such as parents, teachers and
friends think of his ability. We hypothesize, therefore, that the individual
will not learn patterns of behavior that he perceives that he is not able to
learn. Some individuals, however, do not learn to behave in ways that they
feel they are able to learn. In other words a sizable proportion of students
who feel that they have the ability to achieve at 2 high level in school do
3 : not do so. Although we do not have extensive evidence to support this
4 } point, we hypothesize that this results from the fact that they de not per-
; ceive it is appropriate or necessary for them to learn these types of behavior.
Thus, a student might perceive that he is able to learn science or mathe-
matics but does not see it as something that is appropriate for hir or ex-
pected of him.

The general framework of our theory, therefore, is that individuals
learn to behave in the ways that the people who are important to them
consider desirable, expected, proper and in the ways that they feel that
they are able to learn. Although we do mot have data on adults, I would
speculate that the same theory is relevant for adults as well as for students
in school. Wheiher or not you can create a kind of learning environment in
a short-term siluation to implement this theory is for you to discuss. As I
would see it, it would be necessary for the adult student to acquire the
perception that it was proper and appropriate for him to learn new patterns
g of behavior quickly and that he is able to do so. Such a perception could be
acquired from the association or interaction with people who cie significant
- to him and who hold such expectations for them.

I should like to turn at this point to an examination of some learning
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34 PROCEEDINGS OF THZ NATIONAL

activities which provide some evidence to support the gereral postulates in
short-term kinds of learning situations. Xone of these are gathered from
adult education conference type situations, but I think they may have some
relevance for your area of concern.

We have already noted that human beings rather readily learn new ways
of behaving as they move from one society ¢r community or group to an-
other. We are all aware of the fact that persons migrating from one society
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to another generally learn in a relatively sbhort time the common modes of R
behavior in dress, style of life and language of the new society. Perhaps 3
less obvious but equally relevant are the changes in various aspects of be- 3
havior as one moves from one sub-segment of a given society or one group é
to a different one. Data from public opinion and various other studies dem- .
onstrate that members of particular sub-strata or sub-groups in the society &

tend to have similar patterns of behavior and similar attitudes and opinions.
Business organizations and schools and colleges generally provide a brief
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short-term orientation of some sort to accomplish this kind of learning. If ‘,’g‘,}
formal orientations are not provided, the new employee of a business or < 73
educational organization generally seeks out from the older members to ac- ?%’
quire the appropriate patterns of behavior in that particular unit. In other o
words eack learns the rules of the game and the ways to get along in the if :
particular group or organization. 3
Perhaps somewhat more dramatic and sudden short-term learning is )4
illustrated by the changes in behavior of students who come to a campus >
| for the first time. A limited comparison of patterns of dress, dating habits f’§
and other student sub-cultural norms would demonstrate that these vary con- 4 :
siderably from one college campus to another. Observation of the students, a ,:3 ;
; week or so after arrival on campus, also demonstrates that the newly ar- '%1 ]
; rived students have already acquired the appropriate patterns of behavior i
: on the particular campus. A few years sgo Michigan State University girls ;:}
wore saddle shoes and ankle sox. Today it is loafers and hose. I was informed ?‘f;if

§ a few days ago, however, that the former are coming back. If they do, all
the freshmen next fall will know and wear saddle shoes and anklets within a
day or two after they arrive.
A few days ago I was asked to do a study to determine why almost
100% of Michigan State students attended nearly all the football games
and only a minor fraction attended other athletic contests 