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Because we are specialists in teacher education, because we are practitioners
pragmatically testing our decisions from day to day, we are nof only required to
' understand new ideas relevant to our activities and to test them in practice, we are
| responsible too for making ourselves felt in important places on critical matters. There
are influential forces in our rich environment which can be used productively but which
can also be detrimental: status seeking in higher education institutions where graduate
teaching, research, and plain size are admired; competition within our institutions among
demands on our time and energy for research, writing, teaching, and service; the
prestige of scientific research; the increasing separation of foundational disciplines
from study of educational problems; and the avalabiity of new knowledge and
methods in the disciplines of teaching fields. It is our responsibility to capitalize on the
| potential for good in these forces. In moving info centrally influential roles, it behooves
us to guard against behavior that is inconsistent with our principles lest we become
amoral status seekers. We must place central emphasis on our teaching while
performing other functions as they relate to it,and we must use our influence to direct
research activity into productive channels. (JS)
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THE SUESTANCE OF PROFESSIONAL STUDY FOR TEACHERS
Background Considerations

Margaret Lindsey

In this age of systems analysis, paeradigms, and models; of research
influenced by fantastic sums of money and by newcomers to education; of
computers and other technicsl instrumentalities; of de-personalization, de-
individuslization, and de;securityagiving trends in schools and colleges;
the substance of professional study for teachers feccmes more clearly anslyzed
and et the same time more complex end awesome. What to our predecessors
were relatively simple decisions to be made are now problems and issues,
fraught with variation, retional elternatives, increasing grey areas, and
expenses of the unknown or unproven.

To examine the substance of professionel study for teachers at this
particular time in educational history is no mean task, yet that is the
task we have set for ourselves. It makes necessary thoughtful criticism
of events in our time and space, events that relate significantly to our
decisions. Our examination must inelude a procees of screening, of rejecting
and accepting, and of establisﬁing priorities to which attention will be
given. It is required of us that we keep our focus clear at all times,
searching continuously for those ideas which cen have meaning for improvir -
the professional preperation of teachers. |

Zecause we are specialists in teacher education, because we are
practitioners pragmatically testing our deeisions from day to day, we not

only are required to understand new ideas relevant to our activities and




to test them in practice, we are responsible, too, for advancing the knowledge
partinent to our specialtyf To determine at what points testing of ideas (s
wost ecritical and to decide where gaps in our knowing must be bridged ere
also part of our task of examlining subgtance of professional study for
teacners.

| Our elders have made clear to us that we who engezge in the professional

preparation of teachers have responsibility thet ic unique in at least thrre

dimsnsions. First, the fruits of our work are of critical import to every

other profession and indeed, to the very future of the society we serve.
Ssoond, as we "profess'" we are demoﬂstrating ‘behavior appropriate to a
cofession; we become models for our students who(themselvea ceek to acquirve
:he very behavior we demonstrate. Third, unlike any other professiongl |
group, we deal with substance that is not only critical to the public at
large but is eluo perceived by many as part of the public competence rather

than as specialized expertise.

Tt has been observed that we are more importent in the sight of the
@ -wblic than et eny vprevious time in history. It ic only natural thet wvher
education generally becomes a focus of central concern in our federal and
state governments, when high quality and real equality of educatbtional oppor-
tunity are ostensible goals of & society, and when the future economic and
soclgl comfort of individuals depends so lergely upon education, that the
cor.petience of teachers in schools at all levels should be subjected to
careful scrutiny.

For the next two days we ere going to be engeged in exemination cf
certain selected idees and proposals with regard to the substarce of pro-

. fesclonal study for teachers. To most of us this will not be en wunfamilisr




experience, for we find ourselves constantly in the throes of making propose.ls,
responding and reacting to proposals of others, trying out and appraising our
ovn end others' ideas. We are almost daily confronted with variation,
¢ifference, and disagreement. We marshal our intellectual and emotional
forces to support & position. We try sincerely to increase our abllity .
hear and to understand the ideas and propositions put forth by our collesges.

We both profit and suffer from the richness of our environment. Surrouvnded
ty & wealth of new and exciting idees, by opportunities for innovation,
experimentetion, and research, by numbers and kinds of physicel end humen
resources heretofore undresmed of, by an unprecedented speed of movement in
theory end prectice, we are literally, and often irrationally, driven frcan
cne decision to.the next. A commodity that appears to decrecase while othere
incresse in our lush environment is time--time to think, time to test, time
to reflect, time to live. At few points are the Joy and pain of a rich
eaviromment, accompenied by & poverty of time, more scute than in the
contemgorary setting of the individual college professor.

Meking decisions on where we shall focus our energies, what we shall do
with the precious time grented, and on how we shell epproach the many eleuzats
in our professorial role becomes more and more dlfficult. Belng studente of
our field, choosing and developing personal positions on matters of ingpor:,
end meinteining end increasing our courege to stand up and be counted, move
ever clocer to the ideal end ewey from the real. Allowing others to meke
decieions for us, giving up in the face of struggle, and withdrewing from

conflict are responses too frequently observed.
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The thesis I want to develop in the remainder of this paper is that there
are influential forces in our rich enviromment which can be used productively
but which can also be detrimentsl, that capitalizing on the potential for
good in these forces is our responsibility, and that failure to do so is
likewise our responsibility. Moreover, these forces present a most lucrative
source of power in detérmining the‘substance of profeésional study for
teachers. The development of this thesis, through brief examination of
selected influential forces, is seen as background essentiol to consideration

of the theme of this conference.

Influential Forces in Our Rich
Environment

It is not the war in Vietnam, nor the tregedies and Joys of fast-
developing new nations of the world, nor the pros and cons of a welfare stale
ia the USA, nor the populetion explosion, nor even the compounding of protiems
in depressed urban areas that I wish teo exemine as influential forces in our
time and space, although the impact of these movemencs is great. It is
another set of forces, forces that fell within the range of our immediate
resoonslbility and aboult which we can do something now. What are these forces?
Flrst, the Influence of status~secking in higher education institutions may ox

nay not promote quality in profescional programs.

Stebug-seeking in Higher Edueation Institutions

The term "status-ceeking" hus come to have negative connotations. W~
quection the aggressiveness of an individusl whose behavior is obviously
notivaeted by a desire to be on top of the heap, to be a member of the prestige

group. Yet we cherish cocial, economic, and perscnel mobility in our socieby.
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We criticize the teacher who openly submits to the whims of superiors for ttre
sole purpose of geining favor and stetus. Yet, we do not admire the teacher
who does not seek advancement personelly and professionally. We respect an
institution that is dynamic, that is raising its sights, modifying its prosram,
conducting research. But we often question the motivations and the retionale
of some of the rapid and vast changes in institutional settings.

Institutions appear to be somewhat like people with regard to their siatus-

seeking behavior. They represent a simller range of variability in motivation

_ and degree of soundress in their aggression. Concepts of what will achieve

desirable status for an institution seem to include three primaery qualifi-
cavions: size, graduate programs, and recearch.

Cleerly it 1is a misconception to believe that the larger the institution,
the better. The other day a college teacher from atwell-known institution
commented: "Only a few years sgo, we were an education department of twelve
people. We plenned together, we carried on studies, we constently evalusted
our progrem, we kiaew one another as persons and respected one esnother as

professionals. Now we are a faculty of 147. I never see any but a few of

| my colleagues. We never have really stimulating discussions of our prograv.

We never do any plenning end evaluasting togeﬁher. I have wo ldee what iz
going on in any other course."

If the solution to the demand for higher education in our soclety is to
be fbuﬁd In Increasing the size of institutions, then it 1s our responsibility
to see to it that our ways of behaving which accompany our growth do not
indeed militate against quality of program.

Early lest spring I received a telephone call. The request that came
over the wire ran something like this: "We are going tu begin a doctoral
prcgram in the preparation of college teachers next yeer. Would you be

willing to tell me what you think we ought to be sure to inelude and what we
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should take care to avoid?" Yes, he really expected an instantaneous response.
Without commenting on what would seem to be & questionable procedure in
develouping a solid program at the graduate level, let me tell you about a
follow-up eixperience with this same person and some of his colleagues. I ret
with themr inh Chicago in PFebruary and asked about how the new cdoctoral prog:am
ves going. Oh, it was going fine. fnd the six college teachers in the gruoun
were all involved in it. Said one, "I'm not teaching any undergraduvate work

now. I work only in our graduste program."

The others followed suit.

Now these six people work in an institution that has enjoyed for scme
time an enviable reputation for the teacher education program. These six
reople were the seme ones, who a year eariler were reporting with great
excitement some experimentstion they were conduct:l?g in the professional
gequziice. When I asked about the preservice pr'ofessional program, I met lack

of interest and scmething T would describe as close to disdain.

You may say this .z overdrawn; that it is an éxceptional cese. My

observavion 1s that this case is quite typlcal, for somehow we have unfortuneiely

come to believe that graduate teach:lng. is more prestigeful then undergredicte
tesching, and that the institution with a doctoral progrem hes far more sietus
then the institution without it. How dangerous for professiloral study by |
future teachers that we should have such concepts of status, either as
individuals or as institutions.

T2 1948 Teachers College closed the Horace Mann-~Linecoln School. The
decicion to do 5o was based upon the fact that Teachers College was o gradusbe
professiong). school ne longer engaged in undergraduate preservice preparation
of classroom teachers and that findings from reseerch and experimentation
in & private scheol, with a highly selected population of teschers and puplla,

were Qifficult to apply in typical publie schools. Mentioning this action is




Full Tt Provided by ERIC.

R

7

not intended to raise debate on its merits. What I do wish to noée is tha?
this gction'was frequently used as & basls for similar decisions in under-
groduate colleges, where purposes and roles were distinctly different from
those of Teachers College. In the present setting, there is observable
extreme tendency for institutions to adopt practices, to establish priorities,
end to take on functions, not bscause they are particularly relevant to their
purposes, but because they are viewed as having prestige.

Who is to protect the preservice preparation of teachers, whether at the
undargraduate or the fifth~-year level? Who is to continue to put mejor
enphasis into continuous improvement of these programs? Are they importers
enough to demand the total energies of some of our_most able co:lgge teack=ra?
if they are not, who is to determine the content of and to guide ctudents

la professional study?

Competition Among Priorities Within Institutions

A second. influence affecting us 1s the competition within our institutions
snonz demarnds on our time and energy. Institutionel status-seeking--open or
subtle, rotional or irrational, ethical or unecthical--is part of our environ-
ment. If decisions on steps taken to seek institubional status seem to be
remote from individuel college teachers, then we need to enlarge our con-
cepticns of function in relation to such decisions and make our influence
felt. Other decicions, however, ere individual and personal, and we have
control over them. These are the major decicions on how we use our time oud
encregy frem doy to dey in our profescional activities.

Competition for o professcr's time and energy is observeble on every

college compus, in graduate and undergreduate pregrems alike. Making decislons
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on where to put one's time and energy is no simple metter. Choices to be made
are ccmplicated by real or imagined priorities within end outcide of the
instisution, within and outtide of professional eduegtion. I5 often eppexys
that s0 much priorify is aettached to scientific research snd certain other
ectivities, that even a prefessor who desires to use his majow time and encrgy
an being an excellent teacher and in working with his students cannot bring
Limself to make decisions consistent with his desires. Choices are further
eomplicated by real or imegined demends for publication, and for service to
schools, to government, to public snd private organizetions, end to inter-
nationel educetion. |

Teaching, research, writing, and cervice are all dimensions of a colleze
teacher's role, and rightly so. All are especialiy eritical for the pro-
fessionol educator. To achieve greatest profit from demends that professors
engage in all four functions calle for clarifying our conception of epproprizte
{nterrelationships and balences emong the four in texms of institvbtional nnd
peroonal purposes.

We sre here concerned with professional study for teachers and with
college and university personncl responsible for it. Can there bte any
argumenﬁ on what the central function of such personmel is? Clearly theix
rain task ic teaching. Students who come to their profeccional ctudy expect
4o £ind a corps of professors whose chief concern is with helping them to
become competent in thelr chosen profeccion. They expect o program thet is
sound. They expect teaching thet exemplifies the tect. They expeet tbeacisl's
who cere gbout them, heve time for them, end are skilled in aooicting then
towavrd their gonlo.

Tut the college teacher who ic so busy meeting the daily demands of his

ctudents that he has little or no encrgy left for advancing his ¢wn cebolarihiy
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is not likely to be making the best contribution to his students. Conversely,
the college teache.r who is so busy rendering service as a consultant or who
is 8o consumed by his own research that he has little time left for teaching
and for students is not likely either to be contributing most to his students.
The best substance for professional study fer teachers, including both the

- eurriculum anq teaching, comes from a group of professors who place central
ecphesis on their teaching and who perfoim other functions as they relate o
their teaching.

Whether or rot meking a speech, serving as a consultant, or doing

- zesearch ensbles the professional educator to increase his contribution to
crofessional study for teachers depends upon the scholarship employed in
performing such .ﬁnct ions. If they are undertakenk with the intent of
civancing professional knowledge, of securing additional data in testing oa
important idea, of studying approachesA to a problem, then they are, in fact,
wart of preparation fdr teaching. It is difficult to imegine an excellent
teacher in professional education who is not engagéd in systematic study of
some kind in relation to his teaching field, not because he is forced, but
'bec;a‘,use he knows he must if he is to be a scholar in his field.

_F‘or the same reason, a professional educeator devotes scme of hils time to
writing. FPew activities are as useful in clarification of idees. The task
of cormunicating in writing often forces, as no other activity does ’ the
anelysis of experience and observation and the abstraction from them what
may have import to a wider audience. ';'o expect college teachers to analyz-
their experience and to abstract generalizations that cen be further tested
is to éxpect what is not unreasonable nor unjust, but rather what is essential.

It is self-imposed expectancy when the teacher is a student of his field.
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VWhatever a college teacher does with his time and energy affects his
work as a teacher. Maximmum positive benefit from other functions on teaching
comes about when it is intended, that is, when research, writing, and service

are deliberately selected and performed with the purpose of improving teaching.

The Prestige of Research

The halo around research in education end the power that accomﬁanies
reseerch activities are so great in our contemporary setting as to demand
syecialAcamment on the prestige of research as a.third influence. For
scveral years I have been dealing with requests fraﬁ colleges and univeréicies
for recormendations of candidates for positions as. college teachers in prc-
fe3sional education. Study of these requests reveals some striking contrec:ts
with such requests of a decade ago. Most outstanding is the emphasis upon
r2seczrch ability and accamplishment. For examplé, a majority of requests from
&1l types of institutions for college teachers in preservice préfessional
eduocation state requirements for the positipn somevwhat as follows: Degree--
doctorate; age--thirty to thirty-five; expe:ience--five yeaxrs' teaching in
piablic schools, supervisory experience desired; must have done some publisning
and scme research and should have strong potential for comtinuing research
activities. The dean of one institution recently requested candidates for
two positions in college teaching'of elementary education. He said they needed
six but succeeded in getting only two budgeted. A few deys later, he call:d
to say that now they had received budget allocation for four more instructors
for the preservice elementaﬁy education program, but that these four were to
be research specialists who would do little or no teaching and who would e

expected to devote their major time to research.
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Does anyone question the power of scientific research that surrounds us?
It is power that attracts money, establishes prestige, opens doors to dignity
as a scholar, and consumes time and energy. Generous financirg of reseazrch
glves power to the individual college professor--power to be released from
teaching responsibilities, power to employ the services of all kinds of
assistants, power to remove himself from the daily problems of working with
undergraduates., And the professor thus removed from regular responsibilities
gains freedom to carry on his reseerch, to report it in scholarly Journals,
t0 make himself visible in various ways, eventually to feel the reward
bestowed upon him by his institution and his "field."

But some research mefits prestige and reward end some does not. Too
often prgstige is granted without discrimination é; to the worth or signili-
cance of what is'being researched. Further, criteria employed in designating
a study as scientific research are too frequently trensferred from physical
sclences to education without appreciation of the differences between'stable
physical properties in a controlled environment and'human beings in a compiex
environment of many uncontrollable elements.

Without any doubt, more cpportunities for more peorle to carry on fund=4d
research are available today than ever before in educational history. How
these opportunities shall be used and by what criteria the significance of

reseczrches shall be determined are metters for which we are directly

responsible. For us, this responsibility is grave for there is every indication

that professional study for tomorrow's tééchers will be greatly influenced

by decisions we make on research activities today.
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Academic Disciplines and Professional Study for Teachers

A fourth important influence in our environment are the developing
relationships between academic disciplines and study of education. In the
early 1930's, %he typical professional sequence.for students prepering to
teach included educational sociology, educational and developmental psychology,
general end speclal methods of teaching, student teaching, and history and
philosophy of education, in that order. Early in the 1940's, efforis to
bring together and to relate more directly to education the disciplines of
psychology, sociology, and philosophy resulted in integrated courses in
foundations of education. A considerable bortion of today's professional
gtudy for teachers resides in these foundational disciplines.

Thfough this seme period of time; conceptions of the role and importeice
of study of methods of teaching have varied widely, but attention to such‘
study es pert of professionel preparation continues. In the contemporary
setting, relations of the severel disciplines to professional study for teachers
have new dimensions of critical importance. Iet us look briefly at two |
groups of acedemic disciplines, the foundations of education, and the teariing

fields.

The Foundations of Education. Making appropriate use of accumuleted

knowledge in and methods of psychology, anthropology, sociclogy, political
science, economics, history and philosophy in dealing with problems of
curriculum and teaching has been a difficult task since the begimming of
professionsl study for teachers. For example, consider the role and contivi-
bution of psychology in providing bases for decisions in teaching. On tho
one hand, it has become clear that "animal psychology" is inedequate to tie

task of providing answers to problems of teaching end learning in schcols.

Q

 ERIC
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Neither the psychologist nor the practitioner in education has been well
equipped to interpret and make use in the classroom of findings from the
animal laboratory. On the other hand, it has become equally clear that the
professional educator is ill-equipped to advance knowledge about teaching and
learning in the classroom without contributions from those who possess corirol
over the knowledge and methods of these foundational disciplines.

Degpite the long-term recognition of the necessity for bringing togetier
behavioral scientists and professional practitioners, today the gap betwesn
these two groups of scholers threatens to become dangerously wide. In
spite of long-recognized need for scholars in the several behavioral scien:es
who are interested in and prepered to devote thelr energies to stuvdy of
educational problems, such scholars are rere. J

Vhet are thé chances of developing and retasining scholars in behavior:l
sciences and sociel sciences whose preparation, interest, end work are
devoted to application of their scholarship to problems of curriculum and
teaching? Three observations on the present scene‘incline one toward
considerable despair about the chances. First, there is the noticeable
tendency on the part of responsible officials in teacher educetion programs
to seek as members of their professional steffs, scholars in these disciplines
whose interest end activities are not in education, but in ‘the disciplines;
not in the application but in the basic science. Second, there is the maried
influsnce of status-giving membership igﬁprofessional assoclations. Many a
scholar who could and would make substa&fial contribution by applying his
specialty to problems of curriculum and teaching chooses not to do so0 becauwss
his membzrship or prestige in his assoclation with colleagues in his field

are endangered by such interest end activity. Whether the danger is real ovr
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or inesgined is irrelevant at this point. Third, there is & widespread
disposition toward respect for reseerch thet is scientific, that is nest,
that is well controlled, end that produces close-to-absclute enswers. More
often than not this disposition includes & corresponding lack of respect for
research and study that are hempered by the realities surrounding problei ;s
in curriculum and teaching.

An increasing gap appears to be developing between scholars concerned
with improving practice end those whose primery concern is in the disciplinec
commonly sccepted as foundational to decisions in practice. This gap
threatens to decrease to & minimum conmunication between professional educztora
end behavioral scientists; to segment the professional education curriculim
into descrete pa.rts and to force organization of these parts in sequentizi
fashion, and to separate more widely thaen ever the theory and tractice of .
education. Furthermore, such separation places the prospective teacher
squorely in the middle of the gap, and holds him responsible for the most
difficult dimension of professional study--discovefing and applying the
meanings of knowledge from these foundational disciplines to lhis practice.

We shali have to take careful steps if we are not to heng our studenvs

from & rope stretched ecross this chasm. Of primary mportance 1s the in Lluence
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we can bring to bear on our colleagues 1n the foundational d;suplines tc
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cause them to respect educe.tlonal problems as_ wpx'bhy of their m.;st schiolaly
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ei’forts and to encourage their participat:.on with us in study of these probicms.

B

We need to make our own scholarqhip observable ond influential, particulesly
by precise end accurate definition of our problems, and of the questions o

which we seek answers. We do not adequetely serve our field of professlonal
study for teachers when we limit our actlvities to ettempts to take findlars

from behaviorel seience and apply them to our problems. We will advence el
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improve professional study for teachers vhen we insist upon colléborative

study by behavioral science specialists and ourselves on problems and questions

that we identify.

Disciplines of Teaching Fields and Professional Study. Discussion of

the widening gap between those disciplines usually viewed as foundations of
education and study of education per se is quite uncommon. Whet has been
comon for meny yeers is consideration of anocther gep~~thet between scholers
in the seversl fields of subject matter and scholers in profescional education.
From many perspectives, this gap is more narrow todey than it has ever beon
in the past. But the very factors that have narrcwed the gep have also
iﬁtro&uced pew dimensions into professional study for teachers.

After long experience of stending off and ceriticizing the curriculum
and. teaching in elementary and secondary schools, specialists in subject
metter turned their attention directly to developing proposals flor course:s
of study and for teaching methods in their disciplines. Although other forces
were at work, it cen be steted with reasonsble confidence that the interexs
of these scholers in the schools forced their re-exenination of the nature
of thelr disciplines and increeced their concern with and their sensitivity
to problems of teaching end learning. Encounter by many of these scholers
with reality in the schools has brought about & new respect for educatlor: .
for teachers, end for teaching. Such encounter hes also made evident to
them:the nececsity of joint perticipation by professional educators and
themcelves both in the preparation of teachers and in the continuous
improvement of the curriculum and teaching in the schools.

New ways of looking at academic dlsciplines end new conceptions of tueir
trestment in elementary and secondary schools are now availeble for widespread

testing. Services of interected and competent scholers in ‘the acedemic




disciplines are now avallable to professional educators in schcole and
colleges preparing teachers. The avaellability of new knowledge and new
services has implications for general education and subject matter special-
1zetion of teachers, of course. But what of the implications for professional
study by teachers?

Are the methods of learning in one discipline so different from those in
another as to demend special study? Is it wise or fruitful to separate study
of methods from study of the subject mnxier to be taught? To what extent must
one Imow & discipline in order to teach future teachers metheds of teaching
that discipline? Consider, 1f you will, the implicetions of such questicns
for the professional sequence in preservice teacher education. Consider tie
implications for special methods courses for future secondary school teachurs,
for block programs in elementery educetion, and fof student tesching. ’

A strange phenomenon seems to be teking place with regard to the
academic dlsciplines and professional study for teachers. The once=-close
foundations of education appear to be moving eway from direct interest in wnd
contribution to study of'teaching, learning and school programming. The
once-distant academic disciplines'seem.to be drawing closer to direct
{nterest in and conbtribution to improvement of school practices. It is &
phenomenon with importent implicetions of many corts. To prevent further
movenent of scholars in foundetions eway from professional study and to

capitalize on the movement of academlc scholars in other fields toward

profeseional ctudy are responcibilitics we dere not foll to dischorge.
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Slogan- classification of People .

Thus fer I have been speaking about inflvences in our rich environment
that are observable, that can be documented, that are in the awareness of many
people. Even a picture in broad general strokes would be incomplete, however,
without mention of other kinds of influences. ,These are the influences th:t
have becore part of a climate effected by the combined forces previously

discussed. To illustrate, let me comment briefly on one of thesce--the tendency
- ~—

—

toward classifying people.

LS L -
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L

The other day I listened to & panel discussion by a group of sixz
professional educetors and two school board members. The question under
consideration was whether or not the school system should eccept a large great
:bhat ha& e stipulation requiring ungraded classes t?.nd use of televislon fc
Tifvy i)er cent of the instruction in the elementary school. The school boixrd '
memters were all for it, stating their reasonsas: other: school Lyatems. s
hed Aone it and, we need the money. The superintendent caubiously agreed with
the school board members end suggested that perhaps the money could be
secured end then used in ways the staff thought to be desirsble. A primory
tescher moved into the discussion, presented some data on ungraded classrcoms
and on use of television, end ruised questions she felt should be exemines
prior to making a decision. A secondary school teacher said che was for it,
althoggh she confessed che knew nothing about it. The dilscussicn proc:zeded
and e decision to eccept the plan with its stipulations vwas made. Followiig
the discussion, the school principel in the group commented, "Mrs. Joy (b1
primery teacher) ic old-fashioned, concervative, end rigid. "

Not long ago, an appointments committee in & department of educetlon was

congidering the appointment of & new professor in educstional psychology.

Q
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Said Professor Johanson, “"But, he has never tavght a day in his life. How
could he help our students to rclate his subject to their teaching? I believe
we ought to have a person in this position.who knows children, knows schocls,
snd Inows teaching in them." Immedistely one of his colleagues reacted,
"you're way behind the times. What we need is a scholar in psychology. #A1l
this talk ebout spplied psychology is for the birds. No psychologist is ¢2ing
£o be interested these days."

A group of college teachers were sitting in the coffee shop. Said
Dr. Sterns, "I think I went to do a study of teaching, the whole of the
behavior of & teacher in the élassroom." "How could you possibly decign a
rescarch study to get at that? Anywaey, you won't get anybody to look at it
unless you take a small part of teaching behavior and exemine 1t statistically,”
his friend commented. "But, the trouble with such studies," said Dr. Stewus, .
{5 that teaching is more then the eggregate of its paris. There is something
to teaching that never gets into the picture when these neat, statistical
studies are done." Finally his friend said, "All I can say is thet they will
classify you as a8 generalist, end an unscholarly one et thab."

Dozens of additional illustretions could be given. W@s Mrs., Jay rig..i
old-fashioned, and conservative, or wes she demonctrating a thoughtful
appronch to a professional decision? Was Professor Johnson way behind th=
Limes, or was he trying to hold e principle which hes merit? Was Professcr
Stexnz o stupid generalist, or was he greppling with o persistent and
impeetant problem in study of teaching?

There seems to be in the air surroundinz us a gtrong tendency to classily

L msatens s SR

anyone who raises & question ebout & proposal, who asks for scme evidence to

& s me e T T T

ser’e as a basis for decision, or who tries to stand on principle in meking

decisions as conservative, rigid, or unceholarly. The extent to vhich steh

ER&C
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climete forces some professionals to jump on every band wagon that passes by,
o deny their perscnal convicticns, or to maks choices gbout which they leier
feel guilty is aifficult to essess. At any rate, it appears to ne thav the

rmier of p*ofmssiOﬂal educators who are seying and doing things obout which

s —

v,

tbev do nok feel good is far too lairge.

- g S SIS

Tmplications

You mey esk, what do such influences as those I have selected for carment
heve to do with professional study for teachers? Iet me try tc enswer yo.xr
qugstion. Teechers are practitioners and those of us who devote our rajo:
time aﬁd energy’' to gulding prospective teachars in their prolessional stuly

are primarily practitioners, too. And the destiny of those who would chub-

to be excellent practitioners is et stake in e&uca*ion. Mbreover, the fulsuse

s

of professional study that is designea ﬁb deve op supcrb yractitioners hangs

in tbe balence. Those factors which have been pointed out as influential in
cur contemporary environment will determipe, to a very large exvent, what the
future holds both for the practitioner aend for the substance of his pro-
feeszional study.

Unless the tide is turned, we are headei directly into a future wheve
preparation for the practice of educetion is viewed es unnecesséry.

e e . =

Professional preparation'W1ll be concernpd.wath acquicitlon of knowledge

3
1D

prescrted by behaviorsl sclentists, knowledge thet has no particular rele -un
to teaching and learning or to school curriculum bub is genera’ knowledg:
placed in the public domein for use by any who are eble to use it in whateves

capecities they find themselves. Vhen the teécher leaves thls preparation
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and moves into a classroom, he mey be smart enough to relate his accumulut =i
kncwledge to his practice. Uhe chances ere, however, that he will guickly
cdopt patterns of behavior end thirking thet surround him aend éo littla
tainking on his own part about his decisions in teaching.

Tmless the tide is turned, we ere headed directly into a fubture where the
coliage teacher who is a skilled practitioner ard desires to continue to Le
one cannot maintain his status on the cempus. Either he will submerge his ¢m
desire end deny what he belleves to be worthy, or he will be among those who
cenrol afford to stay in the college beceuse he has failed Lo raceive
promotions and salary increments. The chances are very great that pewsor-l
and profescional welfare will force this college teacher to eu it to the
influences around him and stey on the campus, as & teacher, yes, bub Jeviting
most of his time to activities often unrelated tovhis teaching and incons..s%ent
with his talent. Vhat kind of teaching can such o persecn Got

Unless the tide is turned, we are heeded right into a fubure where
studies in education that are desperately needed carnot be done fer lack of
supposrt, for fear of failure, for low prestige. AL the came time, it may Be
very difficult to relate reseacch that is generously funded, enjoys high
preshige, end is viewed as successful to the real erd impo.tent problens of
cur~iculum end teaching.

Unless the tide i5 turned, we are headed directly into o future where
per.,oms become unimportent, where interpersonel releisionchips are neutral,
wheee resl program planming ic unknown, where the cize end mechanization of
our institutions, and the demands on personnel within then, male percone’
ard professional satisfactions for both ctudents and feculby decrease te )

new low.
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Unless the tide is turned, we are headed directly into a future whero
the art and the humaneness of our profess:.on are in iil-repute while the

LR r——

science ga.llops ahead as though it were the complete domain of professional

study for teachers. What kinds of teaching will take place in college ari in
schools when the srt and humeneness are removed?

The future of professional study for teachers depends upon our wise e

st v e
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of the rich environment surrounding us and upon our me.king of ourselvec' the

central and most poweri‘ul influential factor in that environment. ’

———

-

The heaviest responsi'bility we confront today is xnaking ourselves rfelt

———

in important places end on eritical matters. Everyone concerned with

Saia.

professional study for teachers must assume a central role as a member of &

department, in association with his colleagues in other departments, and o0
pclicy making groups of the institution. To do this requires basicalliy ivwo
characteristics: scholarship and connnunication. Demonstrated scholarshi;

- e

speaks loudly and is heard in most quarters by most people. Communicatiorn,

including most importantly the ability to hear others, is critical to
assertion of powerful influence. Quite naturally, effective and influential
communice.tion emanates'from clear thinking.

In moving into centrally influential roles ’ 1t behooves us to g,uard

o« N —
sgainst 'beha,vior that is inconsistent with our princi'ples 1es1; we 'become

o e 8- o4t
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amoral statxzsuseekers. It is incumbent upon us to exsmine continuously anc
— e

‘eritically those principles in which we believe and to stand on those

B e i et R

principles, even though we are counted among the few rather than the many.

« i sons 7
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Large institutions where graduate teaching s resea.rch, and plain size

are admired; competition emong research, writing, teaching and service

within institutions; the prestige of scientific research; the increasing
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separation of foundational diséiplines from study of educational ‘problems;
the availebility of new knowledge and methods in the disciplines of teach:ng
fields; the tendency toward slogen classification of persons--all these &xe
influences in our enviromment with which we must deal wisely and directly.
But none of these influences is more than candle-light in compavisdn'with
the powerful liépﬁ'gur individual and combined influence can sflect in th-

kb =
professional study for teachers.




