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This paper i a descriptive history of programs for teacher educators af
Teachers College, Columbia University, from 1935 fo 1965. Individual sections review
the doctoral program in 1935, the development of the master’s programs, the
beginning of a preservice program, reorganization and readjstment in 1935, the
widening responsibilities of the 1940%, the doctoral program in 1950, and emphasis on
group process. The years from 1950 to 1965 are briefly summarized, and the 1965
program is described in more complete detai. The role of various staff members,
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flustrated with reports of the activities of individual students enrolled in 1935,in 1946,
and in 1960. The last section identifies ‘characteristics which seem to continue
throughout the whole period and represent a constant frame of reference within
which all changes are made Thirty-two references are cited. (JS)
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In 1935 the United States was Just beginning to struggle

out of a disasterous depression and the American Association of
Peachers Colleges devoted e major portion of its annual meeting

at Atlentic City to a discussion of the current economic status

of the teachers colleges. That status was, the speakers suggested,
fqr from satisfactory. There was a suggestion that the netional
government should accept some responsibility for teacher éducation
but it drew a skeptical response from a foe of federallcontrol.

(The) proposel that we make Uncle Sam our Sarta
Claus end at the same time tell him how far he can
go in regulating our affairs reminds me of a limerick,
Here it is: - '

There was & young lady from Niger
Who smiled as she rode on a tiger;
They returned from the ride

With the lady inside--

And the smile on the face of the tiger.l

The depression had also produced an oversupply of teachers,
particularly on the secondary school level, and the time seemed
right to discuss the need for a four-year program of preservice
preparation. While E.I.F. Williams reported to the Committee
on Stenderds end Surveys that 46.9% of the students enrolled in
120 normal schools and teachers colleges in forty-one states were

in the four-year curriculum, his study showved that ebout half of

1/ W.W. Parker. "Comment on President Hill's Paper” PFourteenth
Yearbook. Oneonte, New York: American Agsociation of Teachers

Colleges. 1935, p. 27.
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the teachers preparing for sexrvice in rural schools had only
one year of preparation and in the general elementary curriculum

only ebout one-fourth of the students were in e four year program.2

Dr. Ambrose Suhrie, of New York University, reporting at the
same meeting oh the degree status of teachers college faculties,
indicated that of a total of 8,138 faculty members from 153
institutions included in his study, 1,572 held the doctor's degree
while 200 had no degree. He contrasted this situation with previous
practices, however, and, in a burst of optimism, predicted that

with the momentum which hes Been geined since the War,

we should by 1950, or perhaps much earlier, be able

to set the highest earned degree in education as the

ninimum requirement for "regular" admission to teachers

college faculties, and it should be easier to maintain .

that standerd than it now is to maintain the stendeard
gt the master's level.3

At Teachers College, Columbie University, the staff of the
Department of Teacher College and Norxmal School Education were
hard at work attempting to provide advanced preparetion for an
increaéing nunber of teacher ééucators. There were no 1ess.than
fifteen courses listed in the departmental offerings inclqding
nine which extended for two semesters. Almost all of the courses
were taught by teams of professors and it seemed not uncommon for

one individual to be scheduled for sixteen class hours a week in

2/ I.E.F, Williems. "A Preliminary Report to the Committee
Standerds and Surveys! ibid.,pp. 126-13L.

3/ Ambrose L. Suhrie. "The Degree Status of Teacher College
Faculties and 1ts Significance." ibid.,p. 72.
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eddition to the supervision of laboratory experiences, writing,
and orgenizational duties. Apparently the present generation of
college professors have no monopoly on crowded schedules and
conflicting denmands.

A Doctoral Program in 1935

Miss Alice Loren was completing her third summer at Teachers
College in 1935. Like many of the students of that dey she was
a member of the education departiment of a normel school and her
previous work had been intended to provide immediate help for
her own teaching and work with student teachers. During her first

summer session she took Educetion 227TM, The Professional Educetion

of Teachers. The catalog description, longer in those days,

described the content of thg course as:

(a) An analysis of the present situation; (b) the
historical development of present-day institutions
and standards; (c) the principles underlying the
pattern for organizing curricule in professional
schools for teachers; (d) the integration of ell
courses with the training school as a center;

(e) programs for promoting genersl professionsl
advancement of the school; and (f) comparative
study of the significant recent practices in
other countr&es, perticularly Englend, France,
and Germany. ' .

This comprehensive course was offered by four members of the
department -~ William Bagley, E. Samuel Evenden, Thomas Alexander
end Florence Stratemeyer -- working together in this and other

courses in what would certainly be celled team teaching today.

L/ Teachers College Bulletin, 193h~35.'pp. 108-109.
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As a second course, Miss Loren chose Training School Problems

vhich bore the sub-title, "Organization and Supervision of Student
Teaching." The attempt of the staff to recognize the varied
terminology of the time was further illustrated by the statement
that the course was intended for "directors of training schools,
% eritic teachers or supervising teachers in training schools,
demonstration and other lsboratory schools.ds It was to be ten
years before such deference to common ususge became unnecessary

and the course was called s.mply Supervision of Student Teaching.

Miss Loren epperently persuaded her instructors that she had
unusuel sbilities or special needs becsuse she was allowed to
register thet first summer for a research course intended for .
advanced students. Her individuel problem was the development of
a coordinated unit in professional education, which was later
reported in her doctoral study. |

It 1s not known vhether or not Miss Loren intended to pursue
doctoral work when she first enrolled at Teachers College. Perheaps
1t was the new Doctor of Fducation degree, first described in the
Teachers College Bulletin for 1933~3ﬁ, which persuaded her to seek
further preparation s a teacher of teachers. At any rate, by 1935
her program definitely indicated degree aspiretions.

Miss Loren never spent a yeer in residence at Teachers College.

Twice she registered for field work courses and she attended four

5/ Teachers College Bulletin 1934-35, p. 109.

Full Tt Provided by ERIC.
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summer sessions, three of them for ten weeks each. Her doctoral

proJect was developed over a five-year period and described in

detail her problems and successes in an integrated course for the

professional education of elementary school teachers. ©She did

not. stop with the course outline, however, but included e list of

; eight principles or criteria of teacher educetion intended to

guide future efforts in curriculum development. As forerunners

of a long sequence of such statements, they are worth reporting here.
Criterion I

A teacher needs s broad generel education as a basils
for any professional study.

Criterion II ’

A teacher needs adeguate specialized preparation in
the field or fields In which he is to teach beyond whet
general education can glve hin.

Criterion III

A teaecher needs professional education vhich will
give him the needed knowledges and skills to teach chil-
dren on what ever level of work he may choose.

Criterion 1IV

The program for the education of teachers must be
organized with student teaching as a core to glve students
enough preservice controls to assure what the Natlonal
Survey of Teachers speeks of as a "safety minimm" of
teaching skill. ;

Criterion V

The educetion of teachers should be directed to
develop the prospective teachers personally and socially
as well ag professionally.

Criterion VI

' Efforts should be made to select the best students
for teaching.

SN
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Criterion VII
The content of the curriculum should be determined
by the needs of student teachers and therefore there
should be some differentiation of programs and they
should not be completely prescribed.
Criterion VIIX
An integrating philosophy of education and a truly
professional attitude should permeate the whole program 6
and be developed in students planning to become teachers,
Alice Loren completed sixty points of graduate work with a
siraight A average and, on November 3C, 1936, was the thirteenth
person to be awarded a Doctor of Educetion degree by Columbia
University.

Other Departmental Programs

Miss Loren had developed a coordinated unit which brought
together insequential relationship content from a number of
" education courses. There was one program at Teachers College,
however, which was organized so as to exemplify a maximum amount
of integration of experience. This was & special méster's degree
progren vhich was planﬁed for full-time students who were preparing
for critic teaching or supervision of student teaching in laboratory
schools. Students registered for a full year in Education 527-528 MPF,
sixteen points each semester;, and worked entirely under the direction
of the professors in charge. They might attend, in whole or in part, !
end without any further registration, any other Teachers College

6/ Adele H. Land."A Report of Five Years Experience with a
Coordinated Unit in BEducation at the University of Buffalq" °~

ggggblished Ed.D Project Report, Teachers College, Columbia University,

e
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course which the instructors advised or which they might wish to
attend but they were not helg.for exaninations or other obligations
except as designated by the advisors. A period of practice was
required in conjunction with or in addition to the course work

and the degree of Master of Arts was given upon the satisfactory
completion of the total req_uirements.7 In general, the prospective
critic teachers were assigned for their period of practice to
colleges in the New York area. :0Occasio¢nally, however, they

were as far awey as Virgirie, necessiteting monthly train trips

by staff members to supervise thelr activities.

The integration of various elements of the professional
sequence was only one aspect of the larger ﬁroblem which becane
increasingly acute as, in the years following 1935, the single
purpose teachers colleges and normal schools chenged rapidly to
state colleges and more and more teachers were ‘prepared in liberal
arts colleges and universities.a’ New College, conducted at
Teachers Colleg;e from 1933 to 1939 , represented a basic reorgani-
zetion of the entire general-professional sequence and a breaking
down of the lines between the liberal and the technicai aspects of
the curriculum. The program was built around a series of seminars,

service courses and varied types of general end professional i

7/ hdapted from Teachers College Bulletin, 1934-35, p. U3.

8/ See Merle Borrowmen. The Liberal and Technical in Teacher
Fducation. New York: Bureau of Publications, Teachers College,
Columbia University, 1956.




experience. The emphasis wes on individual guidence end on a
curriculum orgenized about persistent problems.

While the program of New College exemplified some aspects of
the beliefs of its founders, it purposes were egually revealing.
Dr. Alexander stated them in an address to the members of the
American Association of Teachers Colleges at the annual meeting
in Februery, 1933.

The two chief functions of New College at Colmnbia'
may be very briefly stated ..., Its first, and its chief,
purpose, perhaps, 1s to serve as & laboratory in the
training of college and university teachers for pro-
Pessional schools engaged in the training of teachers,
Just as a university high school or a teachers college
demonstration or practice school serves in the training
of teachers for secondary or elementary schools. Its
second important use is to provide us with an opportunity
to try out new or test old procedures and theories in the
fleld of elementary or secondary teacher training.9
The expressed concern for a carefully plenned and evaluated

sequence of direct experiences for students at all levels from
the undergraduate to the prospective college teacher had & con-
tinuing inflvence on the program end policies of the department.

The Beginning of a Preservice Program

Such e concern may have motivated the inltiatlion of another
progrem, serving only e few students at £irst, which appeared in
the catalog for the first time in 1934-35. The plan offered an
opportunity for a smell group of college gradustes, without teaching

experience, to prepare definitely for teaching. It included

9/ Thomas Alexender, "Significance of New College." Oneonta,
New:York: American Association of Téachers Colleges. Twelfth.
Yearbook ’ 1933 o Po 59 .




a period of residence as & teaching assistent in a cooperating
school or school system and a parallel program of study at

Teachers College. There was no set time within which the

program was to be completed but generally the teaching and'

course work took about two academic years. This was the MX
program, apparently the first graduaste preservice program, which
was the fore-runner of fhe Columbie University Cooperative Program,
developed as one of the field projects of the Commission on
Cooperation in Téécher Education of the American Council on
Education. The Cooperative Program involved Bernard College,
‘Columbia College and Teachers College in a three-year preservice
sequence which included education seminars during the junior

and senior yesrs and a fifth yesr of professional preparation

at Teachers College with provision for continued graduate work

in a teaching field. The Cooperative Program was began in 1939,
the year that New College closed, and after two years was gradually
combined with the MX programvwhich continued until'the organization
of the present Preservice Program in Childhood Education in 1950.

' Reorganization and Adlustment

In 1939, Teachers College underwent one of its periodic
reorganizations. The many specializied deparfments were regrouped
" into five divisions with Hollis Caswell as both the director of
the Division of Instruction and the head of the new Department of
Curriculum and Teaching. It must have required a firm hand and a
strong will to weld together into a working group the members of

the various areas of concentration within the department. The

s
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first catalog descriptions of the departmental offerings attempted

to make clear its different concerns.

Courses for Workers in Curriculum Programs

Courses for Teachers and Supervisors of Young Children

Courses for Teachers and Supervisors in Elementary Schools
and Instructors in Elementary Education in Colleges and
Universities

Courses for Teachers and Supervisors in Secondary Schools

and Instructors in Secondary Education in Colleges and
Universities

Courses for Teachers and Supervisors in Teachers Colleges

and Normal Schools -

Courses for Officers of Instruction in Colleges and Universities

Courses for Instructional Workers in Adult Education

The new organization reflected the concern long held by the
teacher education group for relating closely the study of curriculum
at the various levels of the schoql and the specialized study of
those who were preparing to wo;k with prospective teachers in the
area. The student interested in college teaching noﬁ‘worked in
departmental seminars and core courses with supervisors and cur-
riculum workers as'well as with classroom teachers seeking greater
competence in their chosen field. Administration, however, had its
owr. department -~ and its own quarters on the gecond floor.

Under the new organization the four professors of the Department
of Teachers Colleges and Normal School Educetion were split into two
groups. Professors Evenden and Bagley became part of the Administration
Department ; Professors Stratemeyer and Alexander joined the Curriculum

and Teaching group and continued with a somewhat reduced number of

major courses including Curriculum Problems in Professional Schools

for Teachers, Supervision of Student Tesching, the integrated program

for supervising teachers and a preservice program for elementary
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and secondary school teachers, feeturing assistantships and
inteinships in the schools and parallel graduate study. The
two professors also worked with representatives of other depart-
ments in the instructional fields in finding opportunifies for
practice teachling for college teachers. The closing of New
College hed materially reduced such opportunities but the course
continued to be offered until 1943.

Widening Respongibilities

The years of the forties brought additional changes in the
programs of prospective college teachers. Professor Bagley retired
in 1940 and Professor Alexender in 1943, Profeésors Evenden and
Stra%émeyer carried on the work in the two departments with
occasional help from Dr. Doneld Cottrell and others.

The number of doctoral studenfs was increasing rapidly as
more members of .staffs of teaéhers colleges. and deépartments of
education sought advanced preparation for their widening roles
aé teachefs of teachers. This increase was only partly 6ffset
by the decreased number of courses which were offered in the
specialized field as some purposes were served by departmental
core courses in cﬁrriculum areas.

Seversl of the doctoral projects done at this time clearly

anticipated later developments in the field. In 1938, for instance,

Marion Van Campen wrote of school and community programs of direct

10 A year later,

H. T. Bewden described the cooperative development end

i B

el
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10/ Marion Ven Campen. "School end Community Progress." Unpublished
Ed.g. Project Report. Teachers College, Columbia University, New York,
1930.
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initiation of a set of enriched professional laboratory experiences
for prospective secondary teachers and began by defining professional
1&borat6§y experiences as "those activities of student teachers in
which, in the face of actual, concrete situations typical of those
faced by teachers in service, the student teachers must learn to

meke practicel professional adjustments and solve genuine problems."ll

Almost ten years later, in 1948, the report on School and

Community Laboratory Experiences of the American Association of

Teachers Colleges presented to the following definition:
- Professional laboratory experiences include all those
contacts with children, youth and adults (through
observation, participation and teaching) which make

a direct contribution to an understanding of individuals
and their guidance in the teaching-learning process. 1

The extended report of the Commission oﬂ Teacher Education
had been widely read and discussed by the profession during the
var years of the early forties.‘ Among the important recommendations
growing out of thét study were those concerning the value of con-
tinuing direct experience in all aspects of the preparation of
teachers. In 1945, therefcore, the Committee on Standards and
Surveys of the American Association of Teachers Colleges appointed

& subcommittee to make a study of direct experiences in the

R N e

.

11/ Herrick T. Bawden ."Cooperative Development and Initiation
of a Set of Enriched Professional Laboratory Experiences for
Prospective Secondarg_Teachers."(Unpublished doctorsal project,
Teachers College, Columbia University, 1939)

12/ Americen Association of Teachers Colleges. School and
Cormunity Laboratory Experiences in Teacher Education. Oneonte,
New York: The Association, 1945, p. T.
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professional education of teachers with the purpose of preparing
a revision of the standard of the Association dealing with student
teaching.

For this task a committee of three were chosen, John G.Ffowers,
of the Association's Committee on Standards; Allen D. Patterson,
executive secretary of the Association of Supervisors of Student
Teaching; and Florence Stratemeyer of Teachers College. To this‘
group was sbon added a research associate in the person of Margaret
Lindsey. The work of the committee, completed in 1948 and called
by Dr. Evenden "by far the most ambitious study project wﬁich the
Association has undertaken."xg;resulted in the famous Standard VI,
the first truly qualitative standard of the newly renamed American .
Assoclation of Colleges for TeacherkEducation.

- The Doctoral Program in 1950

In 1949, Dr. Evenden retired after 30 years'of service at
Teachers College; Dr. Bigelow returned from his work with the
Commiésion on Teacher Educatioh and the Council on Cooperat%on
to teach administration of éigher education; and Margaret Lindsey
Joined the Department of Curriculum and Teaching in the area of
Teacher Education. It seems appropriate, therefore, to take another
close look at the preparation of teacher educators at Teachers
College through an examinetion of the program and experiences

of a student vho, like a host of others, took advantage of the

E.S. Evenden. "Report of the Committee on Standerds and
Burveys." Oneonta, New York:  American Association of Colleges **
for Teéicher Education. Fifst Yearbook, 1948. p. 81.
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G. I. Bill to further his education in the late forties and early
fifties.

Edgar Chase (and that is not his name) came to Teachers College
in the spring semester of 1946 with two years and a half of college
work and ten points of credit awarded for educational activities
associated with his military service, During the next calendar year
as a full-time student, he completed forty-three points of course
work and was awarded his bachelor's degree with a major in elemen-
tary education in February 1948. During the next year and a half,;
Mr. Chase gpent one semester in full;ttme study, taught for a year
in an elementary school and completed a ﬁaster's degree program in .
Educational Psychology. In the summer of 1948, he began work on a
doctorate in Teacher Education with attendance at the June session,
regular summer school and a two-weeks post-séssion course. Mr,
Chase was making up for lost time.

Between 1948 and 1951, ir. Chase spent one more year in resi-
dence at Teachers College, served as an intern in a-ﬁearby teachers
coliege, and completed his work for his degree which was awarded on

November 30, 1951. Eleven other students in the area also received

Professor Stratemeyer's desk.
Edgar Chase's program was different in many ways from that of
Alice Loren, completed fifteen years before. He had a full year of

Education 227-228 M now designated as Curriculum Problems in Profes-

sional Schools for Teachers. He also took the course in supervision

au.si‘»&-;ii.._waﬂ Ryl ahed
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of student teaching and one in administration of teachers cnlleges

and schools of education.

Emphasis on Grour Precess

A major portion of hiz time during the first year was occupiled,

however, with the departmental core course titled Advanced Study and

Research in Curruculum and Teaching but better known es 300CR. This
was the heyday of the curriculum change movement when, having saved
the world from Hitler, eager young educators returned to the infi-
n@Eely more difficult task of attempting to save it from ignorance
and conservatism at home. Action researéh, role playing, group pro-
cess and democratic procedures in the classroom were considered as
promising procedures in bringing about the desired changes and all
of these received much attention in classes and doctoral projects.

A report of the Records Committee for the first five weeks of
300CR indicate the perceptions of one member of the group of the ac-
tivities up to that time. Here is part of what he said.

At the opening meeting of the class the decision was immediate=-

ly made to vacate practically the entire classroom and sit

around the edges. The chailrs were placed in one large circle.

This arrangement made it practically impossible to leave with-

out being noticed.

At the second meeting the proposal was made that since the
large group at this point had nothing to do, it would pxcbably
be wise to form in small groups to do it.

At the third meeting of the group it was agreed that the circu~
lar seating arrangement was developing a distinct pattern in

A gt o a e

it i < g e bty ey e g



YRR TANTN M TR WD AadT Ve T T s T T R S R TSR e e et e T VAT i gt A s B b I P TARE TN RN TNA IGTELO T AR OSH Ao T AT R R e s

e i a Sot k PIAT a5 P v o A re® 1

16

our thinking. It was suggested that perhaps the only way our
deliberations might be drawn tcward a conclusion would be to ;
reseat the group in a straight line. However, Dr. Spence was »
quick to point out the fallacy in this assumption. He based

his objection on a passage of scripture taken from the second

chapter of Dewey, verse nine, which reads, "Thou shalt have

no fixed ends." Dr. Spence then went on to explain that it

could easlly become a frustrating experience to witness the

discussion move to the end of the line, completely reverse it-

self, and return the same way it had come. A discussion ensued

but no decision was reached. Seven small committees were

formed to study the proposal.

As a whole, the work of the first weeks progressed well. No
serious difficulties were encountered during this period with
the exception, perhaps, of the one minor problem of deciding
vhat it was that we were doing.l?%

Perhaps because of the group's ability to laugh at its own
problems or because -of the leadership given by a skillful staff g
group in resolving them, there were tangible results of the work of
the members of the advanced seminar. Four major reports dealing'
with social learnings, general education, the community school, and
curriculum change were written and presented during the last weeks
of the semester. The last named group developed an elaborate role
playing presentation of a plan for curriculum change in the commun-

ity depicted in the then very new Elmtown's Youth. Whatever values

_ this effort may have had for those who only listened to the results,

it provided a lesson in group effort and group frustration rarely ;

equaled for breadth--and depth.

14Unpublished class materials Education 300CR, 1949-50.
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17
Other.Prqggﬁm Experiences

There was a real concern at Teachers College during these years
for both depth and breadth in the education of teachers. When the
doctoral group doubled in one year frop about thirty students in
their first yeaf of residence to more than sixty, the Teacher Educa-
tion Area initiated a seminar for a limited mumber of advanced stu~
dents with the stated purposes of providing an opportunity to dig
deep in a significant area in teacher education, to deal with relat-
ed areas which influence teacher education, to integrate learnings
from all fields of study and to locate areas for needed research.
The areas chbsen for development during the first year included a
| study of the soclo-psychological basis of stg;éotypes, a behavioral
definition of professional attitudes and a study of the problems of
professional guidance in teacher education.

The breadth of the preparatian also continued to increase.
Edgar Chase, whose program has bgen outlined here, had the usuﬁl
foundations courses and a full year o% anthropology at the univer-
sity to supplement his earlier study in the field of psychology. He
also took two courses in rural sociology and economics as prepara~-
t}on for his first college teaching position in a rural community.

Direct experiences in the teacher educatﬁoh program in 1950
were more varied and less structured as separate courses tham in
1935. All day visits to nearby teachers colleges and opportunities
to work on curriculum planning with college staffs were provided.

The Horace-Mann Lincoln Institute of School Experimentation employed

il
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%
i
%g
;; doctoral students as research assistants on a part-time basis. The
reorganized Prescrvice Program in Childhood Education provided both
%i opportunities for a selected group of students to work as staff mem=-

bers in the program and for observation and participation by members

of the curriculum and student teaching classes.
Edgar Chase participated in an internship experience during his
first year of college teaching and then returned the following sum=

mer to do student teaching for four weeks in a nurcery school. He

felt that he needed to deepen his understanding of the developmental

characteristics of young children as a background for his teaching

of developmental psychology.

Fifteen Years at a Glance

The events of the years since 1950 are familiar to all. Begin-

ning with Bestord® and Rickoverl? and Mortimer Smith,18 and

w

16Arthur E. Bestor. Educational Wastelands, Urbana: The
University of Illinois Press, 1953.

17Hyman G« Rickover, Education and Freedom. New York: E. P,
" Dutton and Company, 1959.

18Mortimer Smith. The Diminished Mind. Chicago: Regnery,
1954,
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continuing through Xoernerl? and Conant20 and Elmer Smith2l the
critics have had their day. The Ford-financed Master of Arts in
Teaching programs, masterminded by Paul Wbodring,22 have announced
successive breakthroughs and Merle Borrowman has analyzed the long
standing conflicts between the liberal and technical in teacher edu-
cation.23

But there have been other voices. The American Association of
Colleges for Teacher Educatipn published in 1956 a volume growing

out of a three-year institutional self-study titled Teacher Educa~

tion for a Free People.2% The Lindsey~Mauth report of a cooperative
action research study in improving laboratorf experienceg in teacher

education was published by the Horace Mann-Lincoln Institute of

19James D. Xoerner. The liseducation of Teachers. Boston:
Houghton Mifflin Company, 1963.

2°James.B. Conant. The Education of American Teachers., New
York; McGraw H1ll Book Company, 1963.

21E1mer R. Smith, (Ed.). A Re=~Appraisal of the Professional
Aspects of Teacher Education. New York: Harper & Row, 1962,

22pay1 Woodring. Mew Directions in Teacher Fducation. New
York: The Fund for the Advancement of Education, 1957.

23Mer1e Borrowman. The Liberal and Technical in Teacher Educa~-
tion. New York: Bureau of Publicatilons, Teachers College, Columbia
University, 1956.

24porald P. Cottrell, (Ed.) Teacher Pducatlon for a Free Prople.
Oneonta, New York: The American Association of Colleges for Teacher
Education, 1956.
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School Experimentation in 1956.2° Two years after the New Horizons
E Task Force presented its recommendations based on an extensive study
sponsored by the National Commission of Teacher Education and Pro-

fessional Standards of the NEA.Z6 And in the fall of 1964, the

Teacher Education and Media Project of the AACTE released for dis-

cussion by the profession its proposal for the revision of the pre-

service professional component of a program of teacher education.2?

The Fducation of Teacher Educators--1965

All of this leads, much too rapidly, to the present program at
Teachers College and the kind of experience étudents ;n teacher edu-
cation are having in 1965,

There are, to be sure, a trenr<ndous variety of programs to meet
the requirements of today's coilege teachers but I have chosen to
describe the experiences of a student whose background and experi~-

ence, previous to coming to Teachers College,were éery similar to

25Margaret Lindsey, Leslie Mauth and Edith Grotberg. Improving
Laboratory Experiences in Teacher Education. New York: Bureau of s
" Publications, Teachers College, Columbia University, 1956, %
: }

quargaret Lindsey, (Ed.). New Horizons for the Teaching Pro-
fession. Washington, D. C.: The National Education Association,
1961..

27gerbert F. La Grone, (Director), A Proposal for the Revision
of the Preservice Component of a Program of Teacher Education,
Washington, D. C.: American Assoclation of Colleges for Teacher Edu-
cation, 1944,

e Ses s e

ERIC

Full Tt Provided by ERIC.

i




N e T e R e LY e R i i

21

-

those of Alice Loren, our student of thirty years ago. Lois Adams,
like Alice, was graduated from a local normal school and completed
her bachelor's and master's degrees at the state university. After
a period of teaching in the elementary school, Miss Adams was asked
to'join the faculty of a teachers college near her home. She
taugﬁt courses in elementary education, supervised student teachers
in off-campus centers and came, in 1960, to summer school at
Teachers College, Columbia University. Her first summer, however,
was not spent in courses directly related to her work in the prep-
i ' aration of teachers. Instead, she registered for three departmental
core courses planned especially for potential doctoral candidates.
The descriptions in the catalog are shorter now. They will outline
briefly Miss Adams' introduction to doctoral study. |
TY5001 Advanced Study in Curriculum and Teaching

An intensive study of the curriculum

field. Major issues and frontier de-

velopments relating to materials of

instruction, supervision and curric-

ulum improvement, and the curriculum

for elementary, secondary, higher edu-

cation and adult groups,

TY5005 Curriculum Research Methnds | , .

Research and experimentation in the
development of education programs and
the improvement of teaching and learn-
ing; areas of needed research in the
curriculum f£ield; basic methods of
solving curriculum problems.
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TY5105 Advanced Study in Supervision and Curriculum Improvement
For those working at all levels of
the school system and in other types
of educational agencies, Research
in processes, materials and inter-
personal relationships in curricu-
lum improvement .28

Miss Adams returned for a second summer to take courses in

Sociology of EducationD Social Psychology for Educators and College
Teaching in a Teacher Education Program. Then, uniike her predeces-

sor of thirty years before, she obtained a leave of absence from her

jéb and entered upon a two-year internship in preservice teacher
education. The interaship involved serving on the staff of the r
Preservice Program in Childhood Educatibn, supervising student

teachers in urban schools, teaching uﬂﬁer supervision a seminar in
elemeatary education, and participating in a staff seminar devoted

to the problems of preservice teacher education. During the two

years Miss Adams also carried oh a éourée program of eight points a

semester including Curficulum as a Fleld of Inquiry, Ways of Knowing,

Counseling College Students, and the Interdepartmental Seminar in

AR E AR o e et

Illustrations of Course Content

AT

Two comments on course content may serve to point up contrasts

with former years. The students of TY5001, a course which may be

28Teachers College Bulletin. 1954-55. pp. 80-81.
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. be considered in some respects a successor to 300CR, recently de-

voted a morning to four group reports, designated as Task Forces of

the 1965 Commission on Curriculum and Teaching. Detailed written

reports were distributed to the members of the department in advance

with an invitation to join the class in discussion and analysis.

The topics chosen by the groups as the focus of their study were:
What shall the gchools teach?

What is teaching? What relations exist between
teaching and learning?

How shall teaching, learning, and the curriculum be
evaluated?

Who shall make what decisions with regard to curriculum
and teaching?

At the close of the three-hour discuséidn the student chairman

commented briefly on the problems and values of the cooperative effort

demanded by the Task Force Project. |

The Interdivisional Seminar in Higher Education offers another
opportunity for doctoral stuéents who are already in or expect to
enter college teaching to increase their capacity for effective co~
operation on the jJob. This seminar is based on the assumption that

cooperation among the various specialists who constitute a college

staff increases institutional effectiveness and individual satig-

factions.

Cooperative Research Projects

In addition to her courses and her responsibilities as an in-
tern, Lois Adams devoted a substantial proportion of her time during

her two years of residence to the research seminar and the Teacher

Education Project.
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The Teacher Fducation Project grew out of an attempt to design
doctoral studies which would, througﬁ cooperative effort, make a
substantial contribution to needed knowledge in the field. The
first group of eight students worked with five staff members through-
1. ,out the first year of the study. A pilot project was completed and

parallel studies by two téams of three members each were designed

and carried through in 1964-65. The studies centered on the appli-

cation of recent researcﬁ in the analysis of teaching behavior to
the guidance of student teachers in supervisory conferences. One
teém analyzed forty-five recorded teaching sessions using a behavior
énalysis approach whicﬁ is an adaptation of the Bellack-Davitz sys-
tem.29 The other team used a principleé of learning approach in aﬁ
‘analysis of an équal number of teaching sessions. A new group of
eix students are already at work on projects which will use some of
the present data'for further types of analysis.

Lois Adams has also completed her work for her degree. Her

oral examination, along with that of her five collaborators was held

on May 31, 1965.

. Characteristics that Give Continuity

So far in our discussion of the preparation of teacher

29Arno A. Bellack and Joel R. Davitz et.al. The Language of
the Classroom. U.S. Office of Education Cooperative Research Pro~
Ject No. 1497, New York: Institute of Psychology and Research,
1 Teachers College, Columbia University, 1963.
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educators at Teachers College during the last thirty years, the
emphasis has been on changes in programs and experiences and their

influence on major trends in the field of ‘teacher education as a

whole. Now, however, I would like to identify and illustrate sev- -

eral characteristics which seem to continue throughout the whole
perlod and represent a constant fraﬁe.of reference within which all
changes were made. |

First,'of course, is a continuing concern for direct experiences
at all levels of professional preparation. From courses in Practice
in College Teaching to internships in preservice teacher education;
from p%ograms centered in experience as teacﬁing asgistants to ob-
servation and participation in undergraduate programs by full-time
doctoral students, the Teachers College program illustrated the pre-
cepts its professors preached. .The insistence upon maintenance‘of
a laboratory situation as iliustrétéd by New College and the various
presérvice programs further attest to the depth of the commitment
to a vital program of professioual laboratory experiences which
cﬁlminated in the development of Standard VI of the AACTE.

Many doctoral projects over the years reflected an interest in
exploring some aspect of the contribution of direct experiences to
the preparation of a teacher. These are typical:

1941 - A Plan for a Program of Internship in
Teacher Education

1951 - A Survey of Direct Experience Opportunities
and Their Use in the Teacher Education
Program
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1953 - An Exploration of the Nature and Function
of Laboratory Experiences in the Develop-
ment of General Education Courses

1955 - The Cooperative Development of a
Student Teaching Center

T TR

1960 - Interning for Better College Teaching: A
Descriptive Analysis of an Internship in
Teaching of Professional Education

A second plose1§ related emphasis in the program over the years

related to the cooperation of the school and comnunity in'providiug

educational experiences. The period of employment in 1nduétry re-

§i | . quired of New College students, the constant emphasis on out~of-
“ class expefiences as a part of the program of teacher education,
and the concept of the citizen-teacher so clearly developed in

Teacher Education for a Free People are illustrations of a concern

that was felt by a whole series of graduate students in the thirty

year peripd. The titles of some representative studies illustrate

a continuing interest.

1938 - School and Community Progréss

1940 - A Plan for Guiding Teachers in the Study of
the Community

1948 - A Plan for the Advanced Professional Prep-
aration of Teachers through Direct Community

Participation as an Integral Part of th
Graduate Study Plan '

1952 - Educating Elementary School Teachers for
Effective School-Community Relations

1958 - Community Education: a Study of the Impli-
cations of Coumunity Organization for
Curriculum Development and Teacher Education
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1959 - Survey of the Use of Non-School Community
Laboratory ‘Experiences with Prospective
Elementary School Citizen-Teachers

o There are two strongly felt influences which are so closely

related that they seem almost to be two sides of the same coin.

They are the integration of experience and the individualization
) | of program. The concern for the“relative importance of general and

professional education was very strong during the period when the

1ntegfated programs for laboratory school teachers and for pregervice

ST S MRS % AW e m . TF

students were developed as é part of the Teachers College program.

Tﬁe education seminars in the Barnard~Columbia-Teachers College pro-~

éram demonstrated procedures for helping students see meaningful ’
relationships between material ta:;ht in courses and the procedures
demonstrated in the schools., At present, iuterdisc;plinary courses

for future éollege staff members promote effective cooperation among

specialists in different areas.

The same programs which promoted integration of experience pro- |

vided a considerable degree of individual freedom which was recog-
nized as necessary if students were to achieve a personal synthesis.

_Fixed ends in time or specific requirements were no part of most of

the programs. Stardards of accomplishmeﬁt and readiness for pro-
fessional ser&ice were carefully assessed in view of the capacitiles
of the individual and the requirements of the specific situation.
Even the questions on the certification or matriculation examinatioﬂ

were individually written and, where possible, recommendations to

enployers were given for a particular situation only.
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The concern for the individual and for his ii..tegration of
meaningful learning experiences was, of course, closely related to
an educational philosophy which viewed the curriculum as organized
around the needs and problems of learners. The influence of this
point of view 1s again evident 1n a serles of doctoral projects.

1956 - The Needs of Freshmen Elementary Education

Students: Their Implications for Curriculum
Change

1957 - An Investigation of the Needs and Interests
of Elementary Classroom Teachers asg a Factor
in the Design of Programs of Graduate Study

1958 -~ A Plan for a Professionally Treated Course in

General Science Centered about Persistent Life
Situations

1961 ~ Student Needs as a Basls for Determining Post-
. Student Teaching Experiences of Students
Majoring in Elementary Education
And finally, the program for the preparation of teacher edu-
catoxrs at Teachers College has been pre~eminently a program which
taught--and exemplified--the development and use of principles as
guides to rational action.

In 1931, Florence Stratemeyer spoke at the annual meeting of

the Supervisors of Student Teaching on "Training Student Teachers to

Work Toward the Development of Principles."3° Two years later,

30F1orence Stratemeyer. "Training Student Teachers to Work
Toward the Development of Principles." Supervisors of Student
Teaching. Eleventh Annual Session, 1931. pp. 34-38.
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Thomas Alexander addressed the same group on the subject of the

principles underlying student teaching.31 At a time when teacher
education generally involved specific directions for patterned se-
quences of action and practice teaching was indeed, a time to prac-
tice the precise techniques demonstrated by the critic teacher,
this 'attention to the purposes which should condition the form aﬁd
pattern used, rather than to the forms by which we work",32 was a
new and vitalizing approach.

The concept continued to prove fruitful. Alice Loren in 1936
carefully stated the principles on which a teacher education program
éhould be based. Students trhough the year séudied the use of prin-
ciples in working with student teachers and cooperating teachers.
And, when the coopérative research project was developed in 1964,
Lois Adams and her teammates chose as the method of analysis of

verbal teaching behavior a set éf 1earﬁing principles to which they

were committed.

[%S

Perspective on Action

This brief account of the preparation of teacher educators at

Teachers College during the last thirty years has attempted to

31Thomas Alexander. "Some Principles of Student Teaching Basic
to Meeting the Demands of +he Changing Order." Supervisors of Stu-
dent Teaching, Thirteenth Annual Sesgion, 1933. pp. 22~27.

323tratemeyer. Op.cit., p. 38.
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illustrate and describe rather than evaluate. Evaluation in terms
of courses and programs is limited at best. In this case, it is
superfluous because we have at this conference an opportunity to
evaluate in terms of the products of the programs--ourselves., For
it is, after all, in the teaching competence and scholarly attain-
ments of its graduates that a program such as this is judged.

We are a diverse group and our work here has shown that our
thinking is far from uniform. I believe, however, that we can agree
that the course of action proposed in the Hunt Lecture of February
1965 1s appropriate for us all.

We need to look hard at what we are doing, g
to view in perspective the bases of our

actions and whether the actions promise to

achieve the goals toward which we are

working. My goal . . . has been to seek

commitment to search for the rationale

underlying the action we propose to take;

commitment, independently and collectively~-

and with our students--to bring the force of

intellect to bear on what we do in teacher
education in our time.33

33r10rence Stratemeyer. = I
Education. The Sixth Charles W. Hunt Lecture of the American

. Association of. Colleges for Teacher Education.. "Washington, D.C.: é
The Association, 1965. p. 28. %
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