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BLOOMINGTON SCHOOL PHILOSOPHY

The philosophy of education of the Bloomington Public Schools professes

the belief that each child should develop his potential to the fullest, and

to meet his intellectual, moral, spiritual, aesthetic, vocational, physical,

and social needs as an individual, an American citizen, and a member of the

world community.

It believes the following basic principles. We believe in:

~The

~The

~The

~The

~The

~The

~The

~-The

~The

value of the individual personality.

worth of the individual.

individual's potentialities.

individual patterns of human growth.

individuality of learning.

value o. good mental and physical health of the individual.
importance of the moral and spiritual values of the individual.
individuals who need to identify with groups.

value of creative instruction.

-Continuous educational research and utilization of its findings.

~The

value of excellence in all instruction.
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FOREWORD

This guide was prepared in June 1967, by a writing team composed
of eight members. The Elementary and Secondary Reading Curricu-
lum Committees had developed a preliminary Program Design and
Scope and Sequence Chart during the school year 1966-1967. The
Elementary Schools adopted the Macmillan basic reading seriss in
May 1967, and the Junior High Schools adopted the Scott Foresman
and Ginn basic series of reading materials. The adoption of these
new materials and the goal to describe the Reading Curriculum K-12
created the need for the development of a Reading Guide to provide
direction and helps for teachers in the instruction of reading.
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OVERVIEW

For the child, reading is a key to success in school, to the development
of out-of-school interests, to the enjoyment of leisure time, and to
personal and social adjustment.

The importance of proficient reading ability becomes immediately obvious
when we examine the handicaps of those who fail to learn to read. The
prevalence of reading disabilities in our schools is surprising in view
of the time, energy, and money devoted to the teaching of reading. The
effects of reading disabilities are numerous and tragic for the persons
involved. A program of reading instruction which provides for adjust-
ment to individual differences will reduce the incidence of disability
cases.

Because of the great importance of efficient reading for the whole child,
a unified effort should be made throughout the entire educational program
to promote the reading development of all students. The proficient reader
tends to be better informed and hence a better citizen.
The Reading Guide is designed:

~-To present an organization for the instruction of reading skills;

-To define and describe the design of the reading program K-12;

-To identify reading materials to be utilized for effective instruction;

-To suggest evaluative techniques;

-To provide a rate and sequence chart to develop a differentiated
program for all levels of reading groups;

~-To provide elementary teachers with a section of activities to
supplement the Macmillan Teacher's Manuals for the development of
basic skills listed in the Scope & Sequence Chart;

-To list the specific skills to be emphasized in the secondary schools;

-To provide guidelines for the organization of the secondary develop-
mental reading instruction and planning for a remedizl program; and

-To present reading skills in content areas.




5w

VARIABLES OF LEARNING

MOTIVATION

Most effective learning takes place when:

1.

2.

Realistic goals are stated in such a manner that they will
satisfy the student's needs,

New interests, patterns, and changing attitudes are vital
continuous developments of the learner.

Opportunities for self-evaluation are available and utilized.

Interest is maintained through a variety of techniques,
practices, or procedures, activities, and reading materials.

Success can be attained.

A child is involved in self-comretitive activities that will
allow a reasonable measure of success.

GUIDANCE

1.

Learning should be geared to the student's physical and
intellectual ability and to his skill in performing a
specific task.

Systematic presentations of opportunities for experimentation
can assist in the child's development of (a) independence,
(b) a sense of purpose and direction and (c) understandings
for critical and creative thinking.

Diagnosis of the child's weaknesses and needs is necessary
to guide instruction.

Allowance should be made for the great variance in the ages
at which children reach each developmental stage.

Readiness in the learner is a vital factor which must be
considered in achieving reading success.




, -

—

L e

$
= |

E——
»

.’.LA“—Q

—

L

D ——ts T
P

VARIABLES OF LEARNING Continued

REINFORCEMENT

1.

Practice provides a time for l=aining, but conditions that
operate during practice help to determine the learning. These
include:

~-interest in one's work

-interest in self-improvement

-gignificance of material for the learner

-sustained attentiveness to the situation

-positive attitude toward problem solving

2. Distributed practice is more effective than mass practice.
3. Overlearning of basic skills is necessary for retention.
4. Interference can result when multiple unknowns are presented
at the same time.
5. Active participation by the learmer is preferable to passive
reception.
TRANSFER

Transfer takes place when the student:

Has had experiences of applying principles in a variety of
tasks.

Discovers relationship between two *tasks.
Perceives similar elements in two knowns.
Has been trained directly for transfer.

Has learned a concept thoroughly.




GENERAL READING OBJECTIVES

To create habits which lead to the development of life-
| long independent readers, the following objectives are
; proposed:

--To provide for the learning of basic skills
of reading.

-~To improve the pupil's use of reading in
research, study and reference activities.

--To encourage and assist the pupil in adjusting
to the reading demands of each discipline of
human experience.

-~To provide for an awareness and appreciation i
5 of varieties oif reading experiences.

--To create an atmosphere which stimulates an
interest and desire for reading.
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READING PROGRAM DESIGN

The Reading Program K-12 in the Bloomington Public Schools has

- == )

four principal facets: Developmental, Supplementary, Library

—

and Remedial. The Program Design on the following pages

describes the four facets of reading by the following organi-
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‘zation:

Specific Purposes
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II. Organization

A. Grouping
B. Time Allotments

i‘I ’I*E““i Gt i

III. Materials

A. Types
B. Level

IV. Activities

»
)

A. Elementary
B. Secondary
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BLOOMINGTON PUBLIC SCHOOLS

I. Specific Purposes (K-12)

DEVELOPMENTAL

SUPPLEMENTARY

To provide a sequential program of
the basic skills of reading.

To develop the individual pupil's
competence to read consistent with
his ability.

To introduce and instruct the
pupil to various types of read-
ing.

To provide instruction for reading
skills in content areas.

To provide success for the pupil
through rewarding experiences

To provide for extensive practice
in reading at a "controlled" read-
ing level.

Tn provide for comfortable reading
e..periences that heighten the desire
to read through success in semi-
independent reading.

To provide an opportunity to dis-
play reading achievement at home.

To develop interest in reading in
various content areas.

To provide for vocabulary extension
and expansion through wide reading.

To increase reading fluence,
To introduce the opportunity for

creative respconse to materials
read.
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READING PROGRAM DESIGN

I. Purposes (K-12)

LIBRARY

REMEDIAL

| EaE e EEE e =S = = &

To develop those skills mnecessary
to purposefully use the library
and locate materials.

To provide for recreational read-
ing in the area of the reader's
choice and reading interests.

To provide the opportunity to
utilize the skills in reference
and research reading.

To provide for vocabulary enrich-
ment through exposure to books of
various kinds and difficulty.

To introduce the pupil to new and
varied forms of materials, i.e.,
magazines, newspapers, and
pamphlets. )

To introduce the pupil to the
classics and outstanding books in
children's literature and develop
an appreclation for and an aware-
ness of good literature.

To help the pupil to develop in-

itiative, independence, self-
discipline and responsibility in
reading.

To identify the areas of dif-
ficulty in the individual pupil's
reading skills.

To provide specific instruction
to the pupil in response to
determined areas of imstructional
need.

To adapt instructional materials
to the pupil's needs.

To re-emphasis the basic skills
of reading.

To develop the pupil's patterns
of success in reading.

To maximize the excitement and
pleasure of reading.




II. Organization
DEVELOPMENTAL SUPPLEMENTARY
A, Elementary A. Elementary
1. Grouping 1. Grouping

Administrative grouping The organization may be

places the pupil within a consistent with grouping

neighborhood grouping in in the developmental pro-

grades 1-4. Cluster group- gram or by large group

ing is grades 5-6. instruction depending upon
the purposes. Student

Quasi-permanent sub-group- leadership should be

ing of a class is designed utilized whenever possible.

to facilitate instruction Supplementary reading may be

of pupils who have 1like held:

needs and levels of per- a. After the completion

formance. This grouping of the bpasic reading

requires regular re-exam- assignment.

ination and re-grouping b. During a special sup-

of pupils as they demon- plementary reading

strate their insight, period.

skills and competence. c. At other appropriate

Individual and group pro- times.

gress is determined by

objective testing and

( teacher judgment.
|
2, Time Allotments 2, Time Allotments

Approximately one hour a day
should be devoted to develop-
mental reading. This allot-
ment includes meeting daily
with each sub-group at primary
and intermediate levels to
introduce, motivate, assign

and evaluate reading activities.
Independent work with ‘the
superior reading group should
be encouraged whenever possible.

10

Approximately 30 minutes a
day should be allowed for
supplementary reading.
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Organization
LIBRARY REMEDIAL
Elementary A. Elementary
1. Grouping may include 1. Grouping

a, Class activities
1) Reading aloud for
motivation and stimu-
lation of interest
2) Instruction of library
skills
3) Independent reading
of library materials
and related activities
b. Small group activities
1) Research
2) Work sessions
¢. Individual activities
1) Research
2) Selection of materials

2. Time Allotments
Approximately 15 minutes per

day with extended time in the

primary grades for instruc-
tion and "reading aloud" is
recommended. This time may
be accumulated and used in a
one or two day per week pro-
gram. Reading at home for
enjoyment for 10-15 minutes
per day for the beginning
reader, and 20-45 minutes
per day for the intermediate
reader is suggested.

11

Pupils receive individual
attention in the classroom
using "reserved mzterials"
appropriate to their needs
identified for this purpose.

Selected pupils are segre-
gated for tutorial assistance
by special education tutors.

The Reading Emphasis Room
(RER) provides remedial in-
struction for fifth and

sixth grade students who are
of normal intelligence and

who are reading below grade
level. These rooms are self-
contained classrooms in which
the skills, techniques,
methods and materials of the
regular classroom are used,
but with a greater degree of
variance. RER teachers adapt
all subject matter to meet

the reading needs and abili-
ties of the students. There

is a limited enrollment of

20 students per room. The stu-~
dents are screened through ob-
servation, achievement, ability,
and diagnostic testing.

Time Allotments

Remedial instruction takes
place within the regular
time alloted to reading
instruction.



II.

Organization

DEVELOPMENTAL

SUPPLEMENTARY

B. Secondary

1.

Grouping

Administrative grouping gen-
erally provides for high
ability students. Other
students are grouped hetero-
geneously or by an elective
subject.

Intra-class grouping is made
on the basis of needs. abil-
ities and performance.

Time Allotments

(7th grade) - Approximately
one hour per day for one
semester is provided.

(Olson) 8th graders below
grade level in reading will

be in Developmental Reading
for one semester.

(Portland) 8th and 9th grade
slow-learning students will

be scheduled with a reading
and English teacher one period
a day for the school year.

The two teachers will have

the flexibility to group the
students for the most ef-
ficient instruction.

(8th-9th grade) - Reading is
incorporated within the
content curriculum.

(10th-12th grade) - The
developinent of reading skills
is carried out through the
existing classroom program

and through special instruction
by the reading teacher. In
addition to the classroom in-
struction two elective courses
are provided for the improve-
ment and enrichment of reading
at the 1llth and 12th grade
levels. These elective courses
meet for one semester each.

12

B. Secondary

1.

Grouping

Basic, supplementary, and
library programs are highly
inter-related all within

the realm of a one hour

time allotment in the develop-
mental classes and/or con-
tinued into the content areas.

Time Allotments
Supplementary instruction is
provided within the basic
one hour allotment in the
developmental classes and
further strengthened and
developed within the content
areas.




II. Organization
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LIBRARY REMEDIAL
gr -
4y B. Secondary B. Secondary
1. Grouping 1. Grouping

Certified remedial teachers
are employed in each build-
ing upon recommendation by
teachers and counselors.
Students who are reading

Library instruction is an
integral portion of the English
curriculum. Guided book
selection somewhat appropriate
to the reading level is given.

M}
Py |

o

o,
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At the senior high level ir
special clatses of reading im-
provement and reading enrich-
ment, the teacher will make
library assignments. Content
area teachers make l.brary
assignments periodically.

Time Allotments

In the junior high level ap-
proximately one day a week is
used for recreational reading,
some of the time is spent in
the library and some in the
reading classroom. At the
senior high level no specific
time allotment is made by the

below thier potential read-
ing level are selected to
receive instruction. Pupils
receive individual attention
on a small group basis.

Time Allotments

A pupil is excused for one
period per day from a
scheduled academic subject

to receive remedial reading
instruction. Students re-
main with the reading teacher
as long as it is feasible or
necessary.

reading teacher apart from
special needs in individual
cases.
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ITII. Materials
DEVELOPMENTAL SUPPLEMENTARY
A. Elementary A. Elementary
1. Types 1. Types
All basic materials of the Published reading materials
Macmillan Publishing Company such as: (1) Other Basic
including the texts, A V Texts, (2) Enrichment Readers,
materials, Teacher Guides (3) Literary Readers, (4)
and related devices are availl- Reading Kits and other
able. A systematic testing materials designed to be read
program of pupil readiness and are available in the individ-
achievement from the Macmillan ual building and some are
Company and other standardized circulated through the IMC.
tests are provided.
2. Level 2, Level
All developmental materials ap- Materials used are usually
propriate to the reading needs 1/2 to 1 reading level below
of the pupils are available to the difficulty of basic
each teacher. These include readers in which the group
materials graded both below is reading. This provides
and above the grade level approximately 95% level of
being taught by the teacher. accuracy which is conducive
to the independent and semi-
independent reading inherent
in the supplementary reading
program,
B. Secondary B. Secondary
1. Types 1. A multi-text approach such
Multi-texts with varied related as (1) Companion books, (2)
materials, devices, and A V Selected teacher-made and
materials are used depending workbook exercises from many
upon the purposes determined series is utilized to
by the needs of the pupils. A further develop skills in
testing program consisting of the content areas.
Gates MacGinitie's in Junior
High and Trigg's Survey in
Senior High is administered
annually.
2. Level 2. Level

All basic reading materials
appropriate to the reading
needs of the pupils will be
made available to each teacher.
These include materials graded
below and above the grade level
being taught by the teacher.

4

The supplementary reading
materials selected are com-
mensurate with the reading
abilities of the students.
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These materials encompass a
wide range of reading levels.
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III. Materials
T
’ LIBRARY REMEDIAL
{ A, Elementary A. Tlementary
1. Types 1. Types
Instructional materials in- Reserved material of high
; cludes the Library Guide, interest and wide diversity
Vicalogue and other identified are used in accordance with
; materials in the Library Guide. pupil needs. Specialized
A wide range of reading mater- equipment, devices and tools
ials are available in the in- are used as requested by
struction and resource centers the teachers including
(libraries) to motivate the machines, programmed materials
e readers and increase their and pacers. A program of
desire to read. diagnosis and achievement
testing is provided.
- 2. Level 2. Level
. The library materials provided Materials are selected in
. are designed to fulfill the accordance with the needs of
needs of the beginning reader, pupils who are usually below
encompass materials for primary grade level.
1 and intermediate as well as the
" remedial and gifted student.
The reading level of these
N materials will encompass the
‘ readiness level through grade
" nine with reference materials
‘ up~-graded in nature.
B. Secondary B. Secondary
¢ 1. Types 1. Types
zf A wide range of reading Materials of high interest and
materials are available in the wide diversity are used in
A instruction and resource accordance with pupil needs.
) centers (libraries) to motivate Specialized equipment, devices
4 the readers and increase their and tools are used including
) desire to read. machines, programmed materials
f and pacers. The Botel Inventory,
3 Spache and Nelson reading tests
and others are used to cover
the diversity of needs.
2. Level 2., Level

A wide range of materials ave
selected 1n accordance with
the needs of pupils who are
usually below grade level.
These are geared to student
interest and ability.




IV.

Activities

DEVELOPMENTAL

SUPPLEMENTARY

Elementary

All varieties of activities as
indicated in the Teacher's Guide
of the publishers materials as
well as those known to the teacher
as having instructional value in
teaching the purposes of the read-
ing program should be employed.
Teachers are encouraged to use a
wide variety of activities,
thereby providing for visual,
auditory and kinesthetic reinforce-
ment of learning experiences.

Secondary

A wide variety of activities
from multiple sources is
utilized to develop reading
skills., Teaching machines
and reading kits are employed
to implement the programs.
Teacher Manuals provide ad-
ditional activities to rein-
force learning.

16

Elementary

All activities are teacher-
initiated and student leaders
are used as much as possible.
Independent work is encouraged.
Suggested activities:

1. Comprehension

a. Discussion - about
relevancy of story to
our experiences.

b. Retelling the story,
adding new endings,
finishing the story.

c. Role-playing.

d. Question-answer games.

e. Developing and iden-
tifying sequence through
drawings, etc.

2. Word Analysis

Searching for words with same

sounds, compound words,

synonyms, homonyms and
antonyms.
3. General Reading Skills

a. Dioramas

b. Oral reading

c. Listening

d. Introduction to drama,
prose and poetry

e. Fiction and non-fiction

£. Author's background

g. Comparative studies

h. Outlining

i. Summarizing

Secondary
Continue previous activities which
are applicable. Other suggestions:
1. Tape recording for book reports
and oral reading
2. Card files of books read
(for others to use in finding
an interesting book)
3. Background reading
4, Individual vocabulary notebook
Each content area teacher uses a
variety of activities.
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IV. Activities
LIBRARY REMEDIAL
A. Elementary A. Elementary
1. Motivation activities Instructional activities rep-
include: resenting the complete range in
a. Oral and written book audio-visual, kinesthetic, etc,
reports are used to provide enrichment,
b. Dioramas reinforcement and success.
c. Creative dramatization, Suggested Activities:
Dialogues, Monologues, etc. 1. Vocabulary games
d. Character portrayals 2. Practice exercises
e. Awards and Recognition, 3. Oral reading
i.e., Library Certificates, , 4. Dramatizations
etc. 5. Tape recording
2, Skill oriented activities to 6. Listening
introduce and utilize 7. Activities with the con-
a. Dewey Decimal System trolled reading, individ-
b. Card Catalog ualized reading kits and
c. Book Classification programmed readers
d. Research and Reference
Skills
3. Listening Activities in Reading
a. Developing literary tastes
b. Developing the awareness of
variety of expression
1) Poetry
2) Prose
B. Secondary B. Secondary

A library unit is incorporated in
the English classes. Activities
relate to ithe use of the Dewey
Decimal System card catalog and
book classification. Reading
classes provide for recreational
reading in the library. Re-
search activities are assigned
by content area teachers.

17

Activities are provided to en-
courage student growth and
emotional adjustment through the
remedial program. Activities
similar to those listed in the
elementary section arc utilized.
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ESTIMATED PERCENT OF PUPIL INVOLVEMENT IN ELEMENTARY READING INSTRUCTIONAL PROGRAM
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ESTIMATED PERCENT OF PUPIL INVOLVEMENT IN READING ACTIVITIES IN SUBJECT AREA
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SCOPE & SEQUENCE (K-12)

The Scope and Sequence has been developed to provide guidelines for teachers
for the instruction of the basic skills of reading. The skills have been
organized in the following manner:

I. Word Recognition and Vocabulary

Structural Skills

Sight Vocabulary

Phonetic Analysis

Introducing the words with multiple meanings

Choosing the appropriate meaning of a multi-meaning word
Developing special vocabulary for content areas
Dictionary

QMo OW>»

II. Comprehension

A. Retention of information (literal)
B. Organization skills

C. Evaluation

D. Interpretation of material read

E. Appreciation

F.

Adjusting rate of reading to the type of material being read
III. Study Skills

Using textbooks

Using visual materials
Library structure
Organization of materials
Locating information

HOoOOW>»

IV. Wide Use of Reading

A. Development of interest and taste
B. Research

V. Awareness of Reading Opportunities

A. Informal Reading
B. Using Public and Private Facilities

The Scope and Sequence Chart on the following pages has been developed to
indicate the recommended time for initial introduction of each of the
specific skills identified. The code I is used to illustrate this. The
line indicates continued instruction and expansion of the skills,

20
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A listing of instructional materials for each grade K-6, Junior High and
Senior High is provided to aid the teacher in the identification of materials
for instruction for the various levels of reading.

Kindergarten

————

Level

Readiness

—n——————————nc———————n————-5-————-—-—&.0-—--”-

Pre Primer

Primer

1lst Reader

nwu---—m--.—nmuumh—n‘-m—-‘u-—mnm—-u-——-nuum—mn-

READING MATERIALS

ELEMENTARY DEVELOPMENTAL READING MATLRIALS

¥

Title

Before We Read-TE
Scott Foresman

Before We Read-Student Workbook
Scott Foresman

(Macmillan Publishing Materials)

We Begin-Text
We Begin~TE

Opening Books

A Magic Box

Things To See

Preprimers Teachers Edition

*Finding Out Discovery Book

Finding Out Discovery Book-TE

Worlds of Wonder
Worlds of Wounder-TE
Worlds of Wonder Discovery Boolk

Worlds of Wonder Discovery Book-
TE

Lands of Pleasure

Lands of Pleasure-TE

Lands of Pleasure Discovery Book

Lands of Pleasure Discovery Book-
TE

*Discovery Books are workbooks
**Being developed 30

Instructional Aids

Magnetic Display Board
Reading Readiness Test
Practice Exercises
(duplicated material)
Introductory Story Cards

Practice Exercises-
PP, P, lst
Reader Placement Test
(oral reading at sight)-
PP, P, lst
“**Primer Achievement Test-P
“Master Test-lst
Story Cards-PP, P, lst
Word and Sentence Building
Cards~F?, P, 1lst
Magnetic Display Board-
PP, P, lst
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Grade Two

Level

Title

Enchanted Gates
Enchanted Gates-TE
Enchanted Gates Discovery Book

Enchanted Gates Discovery Book-TE

Shining Bridges
Shining Brldges -TE
Shining Brldges Discovery Book

Shlnlng Brldges Discovery Book-TE

Instructional Aids

Readiness Test-21
Practice Exercises—Ql, 22
*%Achievement Test
(mid-year)
#*%Achievement Test
(end-of-year)
Reader Placement Test-22
Word and Sentence Building
Cards-21, 22
Magnetic Board- 2l 22

- - em == - ew e == - = e= - s = - em e em e e e - es em e e - e am ew e am wm em em we e e L

Better Than Gold
Better Than Gold-TE
Better Than Gold Discovery Book

Better

More
More
More
More

Than Words

Than Words-TE

Than Words Discovery Book
Than Words Discovery Book-TE

Than Gold Discovery Book-TE

Readiness Test-3l
Practice Exercises-Bl, 3
Reader Placement Test-
319 32
#%Achievement Test
(mid-year)
#%Achievement Test
(end-of-year)

Grade Four

=

The Magic Word

The Magic Word-TE

The Magic Word Discovery Book
The Magic Word Discovery Book-TE

Journeys

Journeys-TE

Journeys Discovery Book
Journeys Discovery Book-TE

Readiness Test-U
#%Achievement Test-U4

Readiness Test~5
#*%Achievement Test-5

New Worlds

New Worlds-TE

New Worlds Discovery Book
New Worlds Discovery Book-TE

Readiness Test-6

#%Achievement Test-6

31
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SEQUENCE OF MACMILLAN INFORMAL READING TESTS

Copies of Tests in the Teachers Edition

Teacher
Level Title Test Manual Pages
PP Opening Books 1 39-119
| 2 124-170
PP A Magic Box 3 178-237
' ) 4 237-289
PP Things You See 5 298-343
6 348-423
P Worlds of Wonder Skills Test A 37-82
Vocabulary Test 1 37-120
Skills Test B 87-141
Vocabulary Test 2 124-210
Vocabulary Test 3 212-263
Vocabulary Test 4 265-347
Vocabulary Test 5 349-421
1 Lands of Pleasure Skills Test A 36-54
Vocabulary Test 1 36-92
Skills Test B 57-101
Skills Test C 105-112
Vocabulary Test 2 93-172
Vocabulary Test 3 174-269
Vocabulary Test U 271-355
Vocabulary Test 5 356-434
2 Enchanted Gates Skills Test A 38-65
Skills Test B 73-98
Vocabulary Test 1 38-157
Skills Test C 105-168
Skills Test D 174-195
Skills Test E 202-249
Vocabulary Test 2 160-256
Skills Test T 256-297
Vocabulary Test 3 258-365
Skills Test G 301-382
Skills Test H 388-u417
Vocabulary Test U4 367-u449
Vocabulary Test 5 451-552
22 Shining Bridges Skills Test A 36-81
Skills Test B 86-117
Vocabulary Test 1 36-150
Vocabulary Test 2 154-241
Skills Test C 120-258
Vocabulary Test 3 244328
Vocabulary Test U 332-401
Vocabulary Test 5 4ou-470
Vocabulary Test 6 473-532

32
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SEQUENCE OF MACMILLAN INFORMAL READING TESTS Continued

=
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Teacher
Level Title Test Manual Pages
3l Better Than Gold Skills Test A 40-82
Vocabulary Test 1 40-99
Skills Test B 88-108
Skills Test C 114-152
Vocabulary Test 2 103-186
Skills Test D 157-225
Vocabulary Test 3 190-275
Vocabulary Test U 278-402
Skills Test E 229-411
Skills Test F 414-496
Vocabulary Test 5 406-500
32 More Than Words Vocabulary Test 1 40-120
Vocabulary Test 2 124215
Skills Test A 40-252
Skills Test B 257-282
Vocabulary Test 3 220-298
Skills Test C 287-354
Vocabulary Test U4 302-360
Skills Test D 367-410
Vocabulary Test 5 367-441
Vocabulary Test 6 445-480

(Each test is on a spirit duplicating master from the Macmillan Company.

33

Copies of these tests or spirit masters will be available to the buildings.)



(Sample Score Sheet Form)

MACMILLAN DEVELOPMENTAL READING INFORMAL TEST SCORES

(Circle Correct Test)
Text: Worlds Qf_Wonder - Primer

Date
Grade
Skills Test A, 37-82 Vocabulary Test 1, 37-120

Group ~ Skills Test B, 87-14l Vocabulary Test 2, 124-210
Vocabulary Test 3, 212-263

Teacher Vocabulary Test 4, 265-347
Vocabulary Test 5, 349-421

Raw Score Pupils Name

34




*921330 AiDjuswafy SY4 Woly paAaladals uaaq aADY Ay 18330 ydoaB 8y} uo sal0ds I1uUSdIed By} $4DYd pud papiaoid sadonds Ay} Ul ‘21005 MDD “*e°) ‘ojop sypnidosddo ays 4a4uz :SNOILDINIA

~_001 06 08 0L 09 0s ay_ 0f 0c ol 0o
v NG
< >
JUSWBASIYDY JaPDIY Yi9 —
\ /
/ \
’d N~
JUSWSASIYIY JapDRY Yig "
\ /
/ \
\. /
jusWaALIYdY 15pDaY Yip . -
> .
_~
2 | s
juswaas) J9pD
Yay 19posy € s <
JuUaWaAsIYDY J9pDSY € S -~
\ /
/ g
e N
JUSWBABIYDY I3pDBY LT o~ —
|A ~
juswaAslydy sopoay (7 > <
~
N _
A o~
isa| J3jsoy JopDaY S| e A
T~ L
< =
JusWaABIYDY JBawiig > —
. | [ 1! | [ _ ™~
S1531 LNIWIAJIHOV | | I I O IO O I - Pl | | I )
_ oo _ I
SSaUIpDaYy — DS A Yi9
1 v | TN
SSauipoay — D8 A Yi§ N -
e N~
SSaUIpDaYy DS A Yip N —
.\. /
Ssaulppay 408 A pig N —
e TN
ssaulpoay 4Da A puz N _
A i N~
\
e TN
ssoulppay 104 45| > —
\ . . /
S1S3.L SSANIAv3ay ool 06 08 0L 09 05 ov 113 0c ol 0
S3NLNIDUAd h
£} 1 1
] 3 A i
133 HS 371d0dd LS3L JISVE ONIAVIY NVTITIWOVW 1 4 - 1
3 o o u
u E) W 1
°
SFAODS 1531 ONIAVIY DISvd > e s
1 m 3 y
3 D D b
d b | a 1
isa14
AVO QIO0D3IY ONIAVIY AYVINIWITI NOLONIWOO19 SuPN
T . e [ ] TR ] i [~y [~ T——- [~ ——] ] [~A——~ il | SO | B [ — |} O 5 S

M

|

o

E\.

1

IC

Aruitoxt provided by Eic:

|




FNAVIIQ Ajpusiid sYl © wIpioyg I*¢ g AVQ pPUY Y] ASQ d
L "ON #XON DYyp Mm3N 1-¢ inoqy punoy L wog Aogmo) d
ospoy sy) @ wog kogmo) | |- Appeig - uog Aogmo) l Ajio4 - wong Aogmony | g 1I!H v U0 YB!H | €dd
1104 Yy 3 wog Aogmon) 1z Ayioyg - wog Aoqmony 1 Aj1 ssiyy-wog Aogmon) d 98g noy sbuiyj | £dd
1 *ON ixaN 1oyp 1-Z 991) y pup shog om] 1 11®4 Burysig d saddsy | £dd
sioqyBlaN 2y ap | 1-¢ snjg Ay ! umoq g iddug syidn [ d Azng yiip suesoag inoy | £dd
09 ap Aopoy 1574 umo | Jng 1 apdpy Auwoy | 4 uoboy Aioig | £dd
iybug inig 1-C sAop Addoy inp l Aj1es pue pay d ©6) pup 3wo) o MaN | £dd
siooq uadQ 1-¢ smopuip, usdg l oouey juluuedday d sjoog Aso3g anjg apt] | €dd
sioqybiaN @ spusilg moN - §934 Jnog ug l [ooydg 1ng d Aojd sp 919H | £dd
spuaiid InQ a3y 1=C jaaug Ausyy up 1 swy y uodp) 2auQ d Aomy puo a13Y | £d4d
Aiqunon 61g v sj 4] 1-Z sauy | I MaN l SUDf B NI -uUNg MaN d youoy AddoH | £dd
Aog suQ psuaddoy 4] | 1T Aiojg ¥ mouy | l esnoy syyp ST | d Jooyds o) Buiog | £dd
Sadusg puo spiaid 1-Z 1210ag y mouy | i Kio3g uf ung d dn o9 | ed4d
laaly Buibuig umoq 1-C S||iH uaa1g punoly i ung 30 sdoqg d Aomy puo swol 1y | €d4d
Aop ays Buopy 1-¢ usddo}} uon Buiyjhuy ] Aojd 1y d Aog v ul iV | €dd
pooy 1sA1y Sy) umo(qg 1°Z
$3941489 ONINIHS | 2-Z S3LVO d3LNYHONI | 1T J¥NSY31d 40 SANY i 43ANOM 30 SATHOM d
J/d St doog ‘A7 | O/d Sji] yoog “A9 §2/d o] 3oog *A97 | D/0 Sj#l joog TA7
looq 9y) uadQ Zdd
Ajs 9y) spun | Tdd
xog 21boy | Zdd Buojy dyg | Ldd
sjoog puo Ayny | gdd ysods | ldd
pooy Buipoay dn | zdd Awuwir yig 4ojd | Ldd
uoq puo wo] ‘suim) | Zdd Aog ing uQ | Ldd
Aojd o3 swiy | gdd @8g pub jooT] ap maN | Ldd
joo7 puo doig | zdd 330W puo 2o)y | |dd
Aojd B d1opm ap mON | Zdd joog Aiojg pay 31417 | Lldd
joog Aioyg uaaug ST | Zdd P!ADQ Yitp Und | ldd
AupT yup yéno | zdd ABbag puo uoq | 1dd 09 M\ 849H dy
103N pup 323H | Zdd 819y swojy | ldd HIPM @4l 4340 | ¥Y av3y IAM 330434 -}
21992@ Yyip Aeq v | Zdd SwoH iy | ldd
33S 0L SONIHL | €dd X0g9 JIOVW V | ¢dd $3009 9NIN3dO | Ldd Ni93g 3A yd
oJ/d o[#] oog *AST 12/4 o411 ooy "A97 1 J/d 9411 3oog A7) 0/d 8]i!] 3oog TAsT]
QYYD Q¥0D3¥ ONIAVIN AUVLNAWZTI QY ODIY ONIAVIY AYVLINIWI14ddNS FHL s

Aruitoxt provided by Eic:

E\.

|
|
|



psisjdwo)) siog = 2/d

[SAST] 8pDigy — AT

*paisi] jou syooq i0j sadods asf)

cuwnjod uj {§9-4) ‘*o°1 ‘psjajdwod s1 jooq usym 3ioQg
pe4 .oﬂml_. fanyq ‘6961 ‘ua16 ‘gog| fpaa *£941 fen|q ‘994 fus=ib ‘g9l sepo> sojod Bulsn poas jooq 8]2117) IsuondLI(g

sajysiyp suibug 1-S
s|ipa)] Buwspiy | -9 sswwng jcogmo) | 1-6
spod ybiy | 1-9 soisiA | 1§
Pl4OM\ 84yl Uo smopuly -8 P{o9 2inspal] -9 siybray ma) Bujuing =S
SpwBJIoUD § a10W -8 131 Asyy sae) sy L1y ssayy 1=9 qap 19A18 1-s
sowbpiouny 1-8 swoly Aomobuny 1-9 Mmouy | pliop ayy I-¢
{1eL fsyy ssoy 1-9 21nspDai) o} s|Ioa] 1-S
posyy Bulaoy -9 pieg @ aabag azap Aay) 1-S
sypay ybug 1-9 a10jdx3g o} sasijuolg 1-S
sapoind | |-/ ‘piodag g oAty |19 maN @ PlO sianuoly | |-G
81n}D18}57 puo 8y punouy 1y -9 Aoy sy Bupuly 1-S
Bulposy ‘suoziioy mapN o4 uay| @ MON SaInjuaApy -9 sa|s| pajuoyouyg 15
sopbiny aioy 1=Z SPUDT] 3INJUBAPY 1=9 a8y g S19| SsiNJUBAPY 1S
puoT A1aAg wouy 1-Z 19320y Aioyg ayy paooqy 19 abpug anjg ayj ssoidy 1-S
a/da 3|41l doog | AVAOL yod s3vl -8 FAIHRAYIAT ANV IA43H 1~Z SATHOM A3N QLNI -9
(9°%) Tvia3away 2/a 8[it1 djoog *As7 | D/4 Sj#t 1 joog "AS7 ) O/a sjitl doog "AsT
suioydony o sapon) Y&l
satnjuap I-¥
sinoly Buluiyg l-¥ 8jpg) uasig ay) ybnoay) I-¢
Y61y Burwry I~y 3injuaApy ipag 3Opjg I-€
auDpT] jTodDay -4 mcmow s1aM 1 3] Z-c Siafisny sy g wog xom?ou 1= [11H 3Y4 uo stoqybiay MmaN rATA
moutowo] pup Aopoj | [p [pAIUIDD Asoig | Z-E suoipu| sy 3 wing Aoqmo] | |-g sbo1A Ajpusng | z-g
sainjusapy aiopy Buiioyg 1=V ung ayj Jopuf] - doyg jpa1) I-€ T "ON X3\ 40ypm rArA
sainjuaApy bulioyg -t sa|o| {jol [t sJoqybiaN poog ing 1-¢ Ayunon pup umo} [ArA
alaymiisrg o} spooy K3 uoApin)) Alois | Z-g spooy uadQ 1-S saji10AD pubjhiosg | Z-Z
Mmojjo4 o} sying (844 sSmoquiDy pup saysupy Z-€ SpDoYy P sjdang maN I uipa) Aio4g rATA
184ybno-] puo s16opy 1837 SpDOYy B Sia314G S10| MBN 2 ud34£) MOpDIW i~ pooy A103g oyt rATA
jadio) 2160y | |-p Mmoliottio] sawy] poogy | ¢ smopuipy o16oy | |-g abpug A1y v 100 | z-T
2160y ag 4sni 4| 844 icaN g 104 spuauy rad layiabo) sauny poos 1§ sioqybiaN - spusiig aiol maN | z-g
shomiooq juoisig | I-p qn]D 3IPH-3u0 B 3Alg | Z-€ Aopoy sswity poog | |-g 1I!H Yy uo ssoqyblaN | 2-Z
aAsl|ag a)DW B 9Aaljag - salio4g Buyjuoysuyg .0 sioquBiaN maN buipurg 1~ S33D[d MBN~- SPUsli] MaN rATA
puag ayj punosy -y spooy Ajpusiig Buojy Z-€ sj1oq Aompipg 1-€ {11H ssauiddo}y rArA
S2INJUBAPY UDDLIBWY I~ KsyDA ay§ ssosdy AL *juaApy o} sdomiooq 1€ asi\ pup ysijoo. rATA
|ip1) suiysung Buojy I~y *|IoA @inspair) puodag 1€ Jsu107) ayj punory A
s|aayy Buibuig 1834
siequily ybiy | [-p
Of
SAINYNOr aTog I-s QUOM DIOVW ZHL v SQU0OM NVHL JJOW (A 4709 NVHL 331139 19— i
J/d 8t L joog A8 1 D/a Sj# 1 oog “A37 1 D/d Sl joog “A37 | D/d 214!l oog AT (1] u

ot e——




e

e e g ey

*sisaiajur Buippas juspuadapul spidad ey jo AjiSISAIp PuD juaixa Sy 93DIISN||! |j1M UOHDWIOJUY
SiY] *9]2412 pasaqunu aypudoiddo Iy} jo UOHDIS YIDS Ul Palajuad JDaA Sy 10j S|D}O} Y} PuUD Paysi] sa1:0BDIDD |d112-Bulppas Iy
0} Bulpio32D paljisso}d aq pjnoys poas s3ooq ayj] *jidnd yooa 10§ yday eq pinoys a4 yoos Suiinp poas sxooq Lipiqi) o plodas v ISNOILDINIA

665—005 669009
2ua13g syy |njesq

1

66¥—00y
omo:m:o.._

66/—00L
siy aul

66£—~86E

668—008
s@[pj Asipg

94nyp13417]

616006

£6E€—00E AydpiBoag

$&2U3idg |pid0g

s e
J71OHID
ONIQV3y

661~001 / S

- j |oan1) g Aioisy
Aydosojiyy 3
\ SRS O/Qfﬁ ,
syoph _m%._nwﬂmw’ %\&. “‘Q;QMWMM%@-
& — ‘ Yy

$,
9,
o,

'O

.w%o ' ‘ 9
3 ILTET

syoog *asIy “3s1y

J4-3 . 3-3
A1oysdy  ainjuaapy $9140jg |pwiuy

d-3 J d-3
sa110ig podg Ajlwp g inoqy

Q¥OO3d ONIAVIY Advian

]

Q

Aruitoxt provided by Eic:

E

|
|

R e




bl
A = ;t—:;;:}

o ey
r S

>

e
o
N .

)
|
L

ELEMENTARY REMEDIAL READING MATERIALS

These materials are on display in each building for examination and
requisition by teachers. Materials will continue to be located in the
District Instructional Materials Center.

Grade Four

Level Title

Pre Primer Fun With Us
Fun-To~Do Workbook/Pre-Primers-TE
Readiness Book/4 Pre-Primers-TE
Three of Us
Play With Us
Ride With Us

Primer Many Surprises
Fun-To-Do Workbook/Many Surprises-TE
Many Surprises-TE

1lst Reader Happy Times
Fun-To-Do Workbook/Happy Times-TE
Happy Times-TE

21 Down Our Way
Fun-To-Do Workbook/Down Our Way-TE
Down Our Way-TE

22 Just For Fun
Fun-To-Dc¢ Workbook/Just For Fun-TE
Just For Fun-TE

3l Stories From Everywhere
Fun-To-Do Workbook/Stories From Everywhere~TE
Stories From Everywhere-TE

32 Once Upon A Storytime

Fun-To-Do Workbook/Once Upon A Storytime-TE
Once Upon A Storytime-TE

Grade Five

2 Squanto And The Pilgrims
Friday, The Arapaho Indian

3 Chief Black Hawk
Pilot Jack Knight

4 Kit Carson
Cowboys and Cattle Trails

39




ELEMENTARY REMEDIAL READING MATERIALS Continued

Level Title

3 Surprise Island
The Six Robbens
The Flying Trunk
The Boxcar Children
Hidden Silver

4-6 Robinson Crusoe
Eight Treasured Stories
Around The World In Eighty Days
The Years Between
David Copperfield
Moby Dick
When Washington Danced
Tom Sawyer
Treasure Island
Six Great Stories
Lorna Doone
Huckleberry Finn
Last Of The Mohicans

e

Other Specialized Materials Available at IMC:

Reuding Machine and Filmstrip

EDL Kits -~ Level CDE F

Program Reading Material - Webster
Dolch Cards

SRA Reading Kits (word study)

SRA Reading Kits

Materials for Reading Emphasis Rooms

The following materials are identified and reserved at IMC for use only
in Elementary Reading Emphasis Rooms:

Houghton Mifflin Basic Reading Material:

Levels Title
Readiness Getting Ready to Read-Workboolk
Getting Ready to Read-TE
Pre Primer I Tip
Tip-TE
Pre Primer II Tip and Mitten

Tip and Mitten~TE

10
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ELEMENTARY REMEDIAL READING MATERIALS Continued

Pre Primer III

Primer

lst Reader

The Big Show

The Big Show~TE

Workbook for Pre Primer
Workbook for Pre Primer-TE

Jack and Janet

Jack and Janet-TE

Jack and Janet Workbook
Jack and Janet Workbook-TE

Up And Away

Up And Away-TE

Up And Away Workbook

Up And Away Workbook-TE

Come Along

Come Along-TE

Come Along Workbook
Come Along Workbook-TE

On We Go

On We Go-TE

On We Go Workbook

On We Go Workbook-TE

Looking Ahead

Looking Ahead~TE

Looking Ahead Workbook
Looking Ahead Workbook-TE

Climbing Higher .

Climbing Higher-TE

Climbing Higher Workbook
Climbing Higher Workbook-TE

High Roads

High Roads~TE

High Roads Workbook
High Roads Workbook-TE

McGraw Hill Practice Readers:

auF o

Book
Book
Boonk
Bouk

CoOoOw>
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JUNIOR HIGH DEVELOPMENTAL AND SUPPLEMENTARY READING MATERIALS

READING
LEVEL TITLE PUBLISHER DATE
3 Meeting New Friends, Classmate Lyons, Carnhan 1956
Fun To Do, Meeting New Friends (cl) 1956
Teen Age Tales A Heath 1959
Eye And Ear Fun IV Webster 1946
Uncle Funny Bunny Charles E Merrill 1961
Read-Study-Think 3 My Weekly Reader 1966
4 %Open Highways Scott, Foresman 1966
“Wide Horizons Scott, Foresman 1966
New Landmarks Charles E Merrill 1966
Meeting New Friends Lyons, Carnhan 1956
Fun To Do, Meeting New Friends 1956
Teen Age Tales Book B Heath 1959
Reading for Meaning 4 Lippincott 1955
Read-Study-Think 4 My Weekly Reader 1966
Uncle Ben Charles E Merrill 1961
Eye And Ear Fun IV Webster 1946
Be A Better Reader A Prentice Hall 1966
5 %Open Highways Scott, Foresman 1966
“Wide Horizons Scott, Foresman 1966
New Landmarks Charles E Merrill 1966
Stories to Remember, Classmate Lycns, Carnhan 1956
Fun To Do, Stories To Remember (cl)
Read-Study~Think 5 My Weekly Reader 1966
Tom Trott Charles E Merrill 1961
Be A Better Reader B Prentice Hall 1966
Reading for Meaning 5 Lippincott 1955
Teen Age Tales Book 1 Heath 1956
6 “Open Highways 6 Scott, Foresman 1966
*Wide Horizons 6
Far Horizons Charles E Merrill 1966
Stories To Remember Lyons, Carnhan 1956
Fun To Do, Stories To Remember
Spelling Magic II Webster 1951
Reading for Meaning 6 Lippincott 1955
Read-Study~Think 6 My Weekly Reader 1966
Pat The Pilot Charles E Merrill 1961
Be A Better Reader C Prentice Hall 1966

% Scott, Foresman and Ginn Series

Adopted in May 1967

42
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JUNIOR HIGH DEVELOPMENTAL AND SUPPLEMENTARY READING MATERIALS Continued

READING
LEVEL TITLE PUBLISHER DATE
7 *Discovery Through Reading Ginn 1963
Adventures For Readers I Harcourt, Brace 1958
Paths and Pathfinders Scott, Foresman 1951
Advanced Skills in Reading I Macmillan 1962
Modern Reading Book I Charles E Merrill 1966
Reading for Meaning 7 Lippincott 1955
Be A Better Reader I Prentice Hall 1958
‘Help Yourself to Improve Your Readers Digest
Reading Part I ‘
Your Reading Guide I 1955
Think And Do I Scott, Foresman 1947
Spelling Magic II Webster 1951
Basic Skills for Junior High Scott, Foresman 1957
Word Clues G ' EDL 1961
8 *Exploration Through Reading Ginn 1964
Adventures For Readers II Harcourt, Brace 1958
Advanced Skills in Reading II Macmillan 1962
Wonders and Workers ' Scott, Foresman 1951
Help Yourself to Improve Your Readers Digest
Reading Part II
Modern Reading Book II Charies E Merrill 1966
Be A Better Reader Book II Prentice Hall 1958
Reading for Meaning 8 Lippincott 1955
Your Reading Guide II 1956
Think and Do II | Scott, Foresman 1947
Designs for Good Reading I 1962
How to Study, Botel SRA 1956
Spelling Magic II Webster 1951
Basic Reading Skills for Scott, Foresman 1957
Junior High School
Words . ‘ SRA
Word Clues H EDL 1961
Above 8 Reading for Meaning 9-12 Lippincott 1955
Be A Better Reader III-VI Prentice Hall 1960
Reading Reasoning - Columbia Press 1964
Word Clues I, J EDL 1961

S e e
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JUNIOR HIGH REMEDIAL READING MATERIALS

TITLE

(Remedial Readers)

Teen Age Tales

Wildlife Adventure

Deep Sea Adventures

The Reading-Motivated Series
Jim Forest Readers

The Checkered-Flag Series
The Morgan Bay Mystery Series
Interesting Reading Series
Outdoor Adventure Series
Curriculum Motivation Series
Spectrum of Books

(Textbook-Workbooks)

Practice Readers

Conquests of Reading

McCall-Crabbs Lessons

Spectrum of Skills

Phonics We Use

New Phonics Skill texts

Sullivan Programmed Reading

Specific Skills Series

Royal Road Readers

Building Reading Skills

Readers Digest Skill Builders

Eye And Ear Fun IV

Turner-Livingston Reading Series

Turner-Livingston Communication
Series

Instructional Aids

Games
Dolch Sight Words
Sight Phrase Cards
The Syllable Game
Consonant Cards
Vowel Cards
Take
Vowel Lotto
Consonant Lotto
Group Word Teaching Game
Group Sounding Game
Kenworthy Prefixes
Kenworthy Word Suffixes

By

PUBLISHER

Heath

Harr Wagner
Harr Wagner
Harr Wagner
Harr Wagner
Harr Wagner
Harr Wagner
Follett
Benefic
Lyons Carnahan
Macmillan

Webster

Webster

Columbia University
Macmillan

Lyons Carnahan
Merrill

Webster

Barnell Loft
Educators
McCormick-Mathers
Readers Digest
Webster

DATE

1959
1964
1959
1959
1959
1966
1962
1961
13859
1965
1964

1962
1962
1961
1964
1957
1961
1965
1964
1954
1965
1960
1946
1962
1965



JUNIOR HIGH REMEDIAL READING MATERIALS Continued

Word Wheels - Webster

Webster Classroom Reading Clinic

Building Reading Power Kit - Merrill

Gates-Pearson Remedial Reading Kit (reading exercises)
Reading Rateometer - Audio-Visual Research

Eye Span Trainer with #1, 2, & 3 set of slides - A V Research

je——

>
N

Evaluation Materials

L m—

Gray Oral

Botel Reading Inventory

Durrell Diagnostic

Nelson Silent Reading

Stanford Diagnostic, Levels I & II
Spache - Diagnostic

T o4 T B, =y
—J
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SENIOR HIGH DEVELOPMENTAL, SUPPLEMENTARY AND REMEDIAL READING MATERIALS
Reading
Level Title Publisher Date
(Textbook)
5-6.9 Better Reading Book 1 SRA 1962
7-8.9 Better Reading Book 2 SRA 1962
9-10.9 Better Reading Book 3 SRA 1962
Sr HS How To Become A Better Reader SRA 1962
Jr HS You Can Read Better SRA 1961
Jr HS Streamline Your Reading SRA 1961
Sr HS, Col Efficient Reading Heath 1962
Sr HS Skimming and Scanning Texts EDL 1962
7-11 EDL Word Clues Series G-K EDL 1961
(Kits)
Jr HS SRA Reading Kit Lab IIla SRA 1964
| Jr HS SRA Reading Kit Lab IIIb SRA 1963
b Jr HS Spelling and Word Power SRA 1964
! Lab IIla
é Sr HS Reading for Understanding SRA 1958
"
, (Workbooks)
i
' Sr HS EDL Reading Series EDL 1964
Sr HS Skimming and Scanning Wkbk EDL 1962
Jr HS SRA Spelling and Word Power SRA 1964
Workbook
1 Jr,Sr,Col Tachomatic 500 Series Psychotechnics 1965
! (recent
1 adoption)
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SUGGESTIONS FOR EVALUATION OF THE READING PROGRAM

Our system of education recognlzes the fact that all pupils are different
and will play different roles in society. Therefore, although our society
determines the general objectives of education, specific objectives are
influenced by the capabilities of the individual pupil. A sound choice of
objectives depends upon sound information about the pupil's abilities,
interests, attitudes, and character.

Within the individual classroom each teacher utilizes formal and informal
measurement and evaluation to obtain this information. The daily activi-
ties or class discussions provide opportunities for the pupil to recognlze
his own capabilities and/or weaknesses within the reading process. It is
important for his growth in reading that he attempts to further develop

his capabilities and that he tries to minimize his weaknesses in a positive
way.

Evaluation of teaching methods provides an opportunity for the teacher to
modify and to adjust his methods to meet the needs of the pupil. This
procedures might include both self evaluation and evaluation by the build-
ing principal.

The following pages describe various techniques which may be used to
measure and evaluate the attainment of reading objects by 1) pupil achieve-
ment and 2) teacher performance. Suggestions for evaluating a good reader
and a description of the reporting procedures are also provided.

I. PUPIL ACHIEVEMENT

A. STANDARDIZED ACHIEVEMENT TESTS

The primary function of standardized achievement tests is to
measure the attainmment of broad and specific objectives which will
aid the teacher to plan a more effective program to meet the needs
of the students. The unique characteristic of a standardized test
is that its scores reflect a broad norm group which has established
a reliability and validity measure.

ELEMENTARY

Macmillan Readiness - grades one - siw

Macmillan Achievement - grades one - six

Metropolitan Reading Readiness - Kindergarten - grade one
Gates Reading Achievement - grade two

Iowa Test of Basic Skills - grades three - six

SECONDARY

Gates~-Mac-Ginitie - Grade seven

Iowa Test of Basic Skills - Grades seven - eight
Iowa Tests of Educational Development - Grade nine
Triggs Reading Survey - Grade ten

Minnesota Scholastic Achievement - Grade eleven

b7



SUGGESTIONS FOR EVALUATION OF THE READING PROGRAM Continued

B. INFORMAL TESTS

Designing valid tests is a skill. It is imperative for effective
diagnosis and achievement measurement that the test includes an
adequate sampling of the basic reading skills, i.e., word recog-
nition, comprehension, study and wide use of reading. The func-
tion of informal tests is to evaluate specific learning within

a given area.. Because the results are usually not a reflection
of large group achievement, the use of them is limited as com-
pared to standardized tests. In spite of this, they have much
to offer the teacher for specific use in a specific situation.

ELEMENTARY

Macmillan Vocabulary and Skill Tests for grades 1, 2, and 3
are incorporated in the teacher's guides and provided on
duplicating materials.

Teacher Made Tests - cover such areas as pupil use of
specific skills, awareness of the need for flexibility in
speeds, the use of multiple resources and the display of
interest and »~joyment. In Appendix A are samples of in-
formal test & _.vities which illustrate some of the above
areas.

SECONDARY

Scott-Foresman Tests
Ginn Tests

Teacher Made Tests

C. INTEREST INVENTORY

An interest inventory is given to each seventh grader at the
outset of the developmental reading course to help the teacher
in becoming more acquainted with the students. The Reading
Centers also provide various interest inventories. Reading
interest inventories ave provided by the reading teacher in
the reading centers in the junior and senior high schools.

i
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SUGGESTIONS FOR EVALUATION OF THE READING PROGRAM Continued

D.

PUPIL OBSERVATIONS

Anecdotal Record

The teacher may evaluate pupil growth by observing the contributions
he made in class discussions and activities and in other behavioral
responses. The teacher should keep an anecdotal record of this
behavior.

Ratio Scale

After observing student progress, the following ratio scale might
be completed by the teacher and submitted to the principal for
discussion and consultation:

RATING SCALE

Circle the correct number

Highest-Lowest

5

5

m

m

4

3

3

(]

2 1 Has the pupil developed a positive attitude toward reading?

2 1 Does the pupil display growing interest in widely diversified
areas?

2 1 Is the pupil becoming more selective in taste, discrimination,
and judgment?

2 1 Does the pupil evidence a desire to extend his reading to
the library?

2 1 Has the pupil developed a sense of personal responsibility
and self-pride?

2 1 Has the pupil indicated that he is engaged in activities
out of school that have resulted from reading?

2 1 Is the pupil utilizing reference materials for research
topics of interest?

2 1 Has the pupil given evidence of creative productivity
resulting from reading, such as painting, drawing, puppetvry,
drama, experiments, and home-made projects?

2 1 Has the pupil grown in his ability to utilize oral and
written veports effectively?

2 1 Is the pupil evidencing a growing vocabulary in discussion
and writing?

19




SUGGESTIONS FOR EVALUATION OF THE READING PROGRAM Continued

II. TEACHER PERFORMANCE

A. Self-Evaluation

Self-evaluation of effectiveness of instruction can focus on not
only pupil performance, but also on teacher behavior. Such things
as organization, planning, human relationships, attention to detail
and other areas all have merit for each teacher in attempting to
examine his program of instruction. A copy of "A Reading Practice
Guide" and "A Reading Inventory'" _.re examples of instruments that
teachers might use, which are located in Appendix B and C.

B. Supervisory Assistance

Supervisory assistance of the building principal through building

inservice activities, classroom visits and observations, and con-

sultations all contribute much toward the teacher's development of
the insight and perspective needed for good instruction.

C. In-Service Activities

District In-Service Courses, grade level meetings and workshops
attempt to identify and introduce materials, techniques and activities
which a teacher may use to evaluate her instruction. These meetings
provide opportunities for the teacher to share and to gain ideas for
instruction. Classroom demonstrations by coordinators and consultants
and consultations with them may be utilized by a teacher in his
examination of his program of instruction.

III. SUGGESTED CRITERIA FOR EVALUATING A GOOD READER

A GOOD READER:

-1s active, not passive and is thinking all the time.

; -is flexible and varies his technique to fit his purpose.

~-1s constantly improving his reading rate and varies it depending
| upon what he is reading.

~-1s interested in words and has a good knowledge of them.
~uses good study methods in studying and reading.

-has standards of appreciation and recognizes the difference
between good and poor material.

~knows how te locate reading materials and uses them properly.

-comprehends well and recognizes that some aspects of reading are
habitual., Powers of concentration and comprehension can be
improved through exercise.
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SUGGESTIONS FOR EVALUATION OF THE READING PROGRAM Continued

IV.

-realizes that reading is a continuous growth process and that he
must continue to grow towards maturity.

-remembers what he reads.
-reads many kinds of books and is interested in many subjects.
-enjoys the act of reading as well as the results of reading.

-reads critically and creatively and applies what he needs to
his own life.

PROGRAM REPORTS TO PARENTS

ELEMENTARY - Fall and Spring conferences are held with the parents
to communicate the child's progress. A summary report is sent home
at the end of the year and a copy of it is included in the PRF.

SECONDARY -

Junior High

Grades in the reading courses are based on the
student's ability and performance within his
capability. These grades are reported to the
student, parents and administration.

Senior High

Students are not given letter grades in reading.
Students who participate in the modular courses

are given a grade of satisfactory or unsatisfactory
following the completion of the course. This grade
is reported to the student, parent, and the
administration.

Remedial Reading in Secondary

Students who take part in remedial or individualized
reading courses are given progress reports while in
the Reading Center and their regular classrooom
teachers are given periodic reports on those students
who ave taking part in the Reading Center.
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ELEMENTARY SCHOOL READING PROGRAM

The instructional program in developmental reading can be (1) the instruction
that is necessary for the development of the skills and abilities for
functional reading and (2) skills and abilities necessary to use effectively
the tools of readlng to solve the many types of problems and prcjects likely
to be encountered both in school and out. The skills developed during the
primary program are strengthened and through their extension and refinement
the necessary subtleties are introduced in the intermediate grades.

Suggested considerations that teachers may use to better analyze the
appropriate pacing of the reading program are:

1. Listening: At this level the child is bringing in outside
experiences to help him understand what is being read to him.
This level generally presents more difficult vocabulary and
concepts.

2. Imnstructional: At this level the child should miss no more
than one out of every twenty running words and should com-
prehend seventy-five per cent of what he reads. For greatest

~growth in reading it is important that a child be instructed
at this level.

3. Independent: When reading at this level, the child should miss
no more than one out of every one-hundred words and shculd com-
prehend at least ninety-five per cent of what he reads. This
is an appropriate level for supplementary reading instruction
and library reading. |

4. Fprustration: At this level the child knows only one out of
every four running words and comprehends only half of what he
reads. Children instructed at this level tend to become
serious reading cases.

GROUPING AND INSTRUCTION

Flexible grouping within the classroom facilitates good instruction and must

be realistically reconciled to the practicalities of classroom management.

The range of abilities within a classroom would indicate the necessary num-

ber of groups; functionally three groups in most classrooms. In addition

to the class needs, the teacher's experience, ", confidence, and organizational.
skill must be considered.

Reasons for grouping are:

-A smaller group lends itself to more accurate individual diagnosis and
instruction.

-Opportunity is presented for the children to acquire independent work
habits and self reliance.
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ELEMENTARY SCHOOL READING PROGRAM Continued

~Pupil placement at a challenging "learning to read" level provides
opportunity for the student to achieve his optimum in reading (and
reduces frustration level).

A suggested guideline for the consideration of approximate group proportions
is as follows:

-25% in the superior group
-50% in the average group
-25% in the immature group

Steps in Grouping

The establishing of groups requires certain steps. The following outline was
developed by the Reading Curriculum Committee and includes the techniques and
procedures for the assessment of the child's "instructional level" of reading.

1. Evaluation by the Teacher
a. In Reviewing Past Performance Through Records
1) Bvaluation of previous teacher's report in Permanent
Record Folder.
2) Read Reading profile sheet
3) Noting previcus group placement in workbook
4) Study library reading circle
b. Through Observation Ia The Review Period
1) Oral reading activities
2) Silent reading activities
38) Word recognition activities
4) Vocabulary activities
5) Observing pupil's attitude
2. Collection of Test Data
a. Potential ability (IQ)

b. Readiness

1) Metropolitan Reading Readiness, Grade 1
2) Macmillan Readiness, Grades 1-6

¢c. Achievement
1) Gates Primary Reading Achievement, Grade 2
2) 1Iowa Basic Skills (Grade 3-6)
3) Macmillan Achievement (Grades 1-6)

d. Macmillan Informal Tests

1) Skills tests
2) Vocabulary tests
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ELEMENTARY SCHOOL READING PROGRAM Cortinued

Considerations for Grouping

Initially, grouping is done in the beginning of the school year. This

demands a program to check and review abilities that procede actual grouping.
It requires the development of tentative groups after approximately 2-3 weeks,
and finally the establishment of quasi-permanent groups after basic testing
program results can confirm preliminary placement.

Flexibility is essential for good grouping. This suggests the reorganization
of groups at beginning of school year because the class structure changes
from year to year. Frequently good readers 1mprove during the summer whereas
immature readers tend to forget much of their previous reading instruction.
Constant evaluation of individuals is needed. This constant state of flex-
ibility means frequent analyzing of progress for possible change of in-
dividual achievement.

Organizing Lessons

Effective instruction demands organization. The instructional units in the
Macmillan Teacher's Manual are organized by the following steps:

1. Preparation

a. Building background

b. Presenting vocabulary

c. Independent Preparatory Work
d. Dictionary practice

2. Reading

a. Independent silent reading
b. Guided oral reading

3. Follow-up

a. Independent Activities
1) Workbook - follow-up pages
2) Practice exercises
b. Teacher-Dirvected Activities
c. Provision for Individual Differences
d. Related Activities

Use of the Workbook

The workbook (1) promotes reading skills, (2) provides for the reinforcement
of previously taught skills and (8) offers a tool for teacher evaluation.
Suggestions for the correct use of the workbook arve:

l. Preparatory pages in the Macmillan workbooks should be used for the
purpose of developing readiness.

2. The new skills to be practiced should be taught before practice is
assigne gned in the workbook.

8. The workbook must be comfortable for the child in oxder for him
to benefit from the practice.
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ELEMENTARY SCHOOL READING PROGRAM Continued

4. The corrections might be made by the child under the teacher’s
supervision.

5. The teacher evaluates performance by observing the performance of
the individual or the group in the workbook. Thus the teachers
assess the effectiveness of the teaching.

6. If it is evident the skill has not been acquired, the teacher should
reteach the skill before the child corrects his errors. This may be
done in a small group situation.

7. The teacher checks the child's recorrections and notes the checking
with written evaluation or comments in workbooks. These vary with
each child; no percentage or letter grades are used but the number
of correct or incorrect answers are noted.

8., The teacher comments should be made as to quality of work and
should be positive and motivational in nature.

9. The teacher should attempt to evaluate workbooks frequently.

Use of Teacher's Guide

Teachers are urged to refer to the guidebooks of the developmental reading
series for detailed presentations of the content to be covered with each.
lesson in each textbook. The teacher's guidebook lists the materials
available, vocabulary and objectives on the introductory page for each
lesson. Symbols and comments are used throughout -the guide to assist the
teacher in her instruction of the lesson. Many activities, independent and
teacher-directed, are provided for individual differences. Practice
exercises, vocabulary tests and skills tests are included for the teacher's
guide for follow-up activities. The use of specific accessory material for
each lesson is also indicated in the manual. Teachers should choose the
suggestions that fit the needs of their own classes.

Developing A Pace

On the following pages is a chart developed to illustrate the proposed
diversity in the rates of progress and the sequence materials used to
develop a differentiated program for the superior, average, and immature
reading groups in the typical classroom. -
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We Opﬂ'b' | Things Worlds] Lands - . 3
TITLE Bor | ing \105°| vou | of | ot 1 EECRed | e | " eeta | Words | The Magic Word ;
gin Gook| - | See |Wonder| Fleasure ]
READING LEVEL RR |PP1PP2 | PP3 P One Two Tw02 Three Three 2 Four
THENMES 91 9113 9 9 20 -3 23 21 52 V
NUMBER OF PAGES 32 145 |45 | 61 190 222 251 251 281 282 382
G  Superior | ‘ ‘
R
A
D Average
E ;
: Immature ;
G guperi
uperior
R p
A
D Average
E
Immature
1]
G  Superior
R
A
D Avergge
E
Immature
g1l
G Superior
R
A i A ¢ SR T }
p Average f 186, >
AE N L=
E
Immature
v
g‘ Superior
A |
p Average ]
E
mmature
v ! o\
G Superior
R
A <
D Average
E d
Immature “
VI ‘
NOTES:

(1) Teachers are urged to use this chart for estimating time allocations in long range planning for group instruction. Modificatinns 1
(2) Groups should be paced according to ability range and individual differences.

(3) Ten days of review shouid be used when reading instruction begins in the
(4) Groups are paced slowly in grade 1 with acceleration for superior group an

(5) By the end of grade 2 average groups are working at grade level.

fall, Each year,

* Limited space does not permit correct proportions for text columns, Numbers in arrows indicate number of days.

therefore, is 10 days of review & 16!
d increased pace for average group ir grades 2 and 3
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ACTIVITIES TO DEVELOP READING SKILLS .

PRIMARY GRADES

The following pages in the guide provide teachers with suggested
activities to supplement the Macmillan teacher's manual for the develop-
ment of the basic skills of reading as listed in the Scope and Sequence
Chart on pages 20 to 30 in this guide. There are two sections: Primary
Activities and Intermediate Activities. The activities are organized in
the same categories as those listed in the Scope and Sequence Chart. Some
categories have been omitted because of sufficient material listed for those
skills in the teacher's manual.

I. Word Recognition and Vocabulary

A. Structural Skills

1. To visually diseriminate and compare Likenesses and differences
by matching

-=Cut-Outs. This exercise is especlally useful for slow learners.
The child cuts the word from the lower part of the page and
pastes it beside a matching word in the upper half. He may then
illustrate the plctureable words. Since the directions are simple,
they can be included in the exercise sheet for the pupil to read
and follow.

To save time, ditto a number of forms and fill in the partlcular
words as the pupll progresses. Be sure to include some jokers in
the lower half of the page.

1. Cut. Match. Paste.
2. Draw a picture.

T

~-Dominoes. Prepare a series of small rectangular cards in the
shape of dominoes with words in the place of dots. Fellow the
rules of Dominoes.
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This game may also be played with phrases.

M ety

corn giant| cake

hainli hain l giantl

yy 5! yuvyb

2, To identify a variety of sounds by describing and Listening

--Sensory impressions--sound. Walk through the scheool grounds, i
through a park, or in woods with the children. Ask them to ]
listen for all kinds of nature sounds. Encourage each child |
to tell what he heard using descriptive words such as a
scolding squirrel or the wind whistling.

Make a chart of Sounds We Hear Outdoors when you return to
the classroom.

Words that
describe Sounds
bang splash
tinrle Agquear
Ang rRnock
A4ANg ' '
chatien

onadn

| sonaten

~--Ear training. A child is selected to go somewhere in the
proom wheve he can't be seen. He imitates some sound of his
choosing, such as a bee, a bell, or a cat. The other
children try to guess what the sound is. The one who guesses
correctly becomes the next sound maker.

3. To recognize and mateh nouns with conrect pictured objects.

~-~Tag It. This exercise can be adapted to fit any subject with
which the reading unit is concerned. The farm is used as an
example. Either prepare a fairly large diorama of a farm with
wooden, clay or cardboard animals and buildings, or paste a
large picture of a farm on a piece of heavy cardboard. Prepare
tags with a farm word on each tag. The player tries to place
the tag correctly on or near the proper item in the diorama

or picture.

-~Use 1" strips of oak tag for this set of wood cards. Print
a compound word on each card. Use words such as airplane,
grandmother, flashlight, something, snowman, etc. Cut the
words apart into their component parts. The child rearranges
1hese slips to see how many big words he can make from the
little words.
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--Spin the Platter. Use a large oak-tag circle. Around the outer
edge paste eight or ten pictuces: apple, baby, bicycle, etc.
Attach a large pointer to the center of the platter so that it

¥ spins easily. Print the several sets of corresponding word «ards

‘ and give each player a set. Each player in turn spins the

indicator and must find the word from his stack that describes

the picture where the indicator stops.

"!!I.‘ﬁ 2 a - 5

ey el

X B « quan. 3NN

--Bulletin Board. Tack large colorful/giiiires of an apple, a
boat, a scooter, etc. on the bulletiy board. Make word cards
to correspond with these pictures. Yhe pupil tacks the
appropriate word under the picture., A large envelope tacked
on the ledge below the bulletin board is convenient for storing
the word cards. Bes sure, too, that there is an available
supply of tacks or pins nearby. For more advanced readers,
sentence cards may be used.

--Tpreasure Hunt. Several players may play this game. Collect
a supply of old magazines which the players may cut up. Prepare
a set of pictureable statements, one statement to a card. Divide
the players into two teams. To play, the cards are scattered
face down on a desk or put in a large box. Each player draws
four or five cards and then hunts through the magazines to find
illustrations for the statements he has picked. If he finds
none, he may draw a picture himself. When one member of a team
finishes, he may help another member of his team. The team that
illustrates all of its statements first wins.
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y, To ddentife by matching on underlining familiar words in a
compound word,

--Write the following sets of statements on the board. Call on
pupils to underline the compound words and explain the
relationship of the compound words in each set:

The snowdrifts were taller than a man.
He tightened the thongs on his snowshoes.
The snowstorm came during the night.

| The Indians were on the warpath.
There was heavy warfare in the backwoods.
! The Indians were not a warlike tribe.

The laces for his snowshoes were made of deerhide.
His jacket was made of deerskin.

The newcomers did not understand the customs.
The newborn calf was in the barn.

5. To Adentigy ithe numbern of syllables by counting.

1. How many one-syllable words are there? 6

B 2. How many two-syllable words are there?

5y 8., Look at the last letter of the root word in

- the two-syll?tble words. What is the last letter?
| or 1

o 4, When ed is added to words ending with d

or 4 it makes another syllable,

3 6. To divide words into syllables and identify the initial
i prineiples of syllabication

) shout ed 2 touch ed 1
g stray ed | pest _ed 2
- head ed 7 board _ed ~Z
- | rush ed [ land

% start ed 2 play “ed T
| 1ift "ed Z test ed 2
= act ed 2 sign “ed T
trail ed | want ed Z
hand “ed 2 sound _ed ~Z
dust ed 2 crowd _ed 2

T T RRAATRETRET AR
PR

--How Many Parts in Each Word?
Say the word pie.
How many parts do you hear?
Put ‘the number on the line.
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o Say the word order.
& How many parts do you hear? ; {
' Put the number on the line. § order 2
B wild I merry Z village 2
o happy 2 . eight ] send ]
N hurry 2 driver Z sudden 2
§ aunt | carry 7 gate ]
i empty 2 frighten 7 dust ]
| key ] band 7 baker Z
" gold I follow 7 summer 2
g bear | share ] supper 2
. --How Does the Pirst Syllable End?
5
|
|
.
(1 &
!
L) |
| p t e s k t

il

@
%3

| [
e ‘égélLEE

- m n h t b n w n d
;: gilly =& 1 ¥ whisper p 5 T

L under n d wonder n d o

? middle 1 m 4 gsudden s d n
after £ t simple p m s

i never 1 V e promise p s m

N winter t » n problem b o m

::f-
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--Utilizing clues to syllabication of two-syllable words. This

exercise is particularly appropriate for pupils whe need
practice in dividing two-syllable words and accounting for these
divisions by applying known clues. Put on the chalkboard the
words listed below. Call om a child to divide the first word
into syllables. Have the pupil state the clue he used to
determine that particular division. Use a similar procedure

for each of the remaining words.

tunnel (double consonant)
schoolhouse (compound word)
brightly (suffix)

leaning (ending)

market (two consonants)
unload (prefix)

useful (suffix)

noticed (single consonant)
seven (single consonant)
spindle (le at end)

To distinguish and use singular and plural forms of nouns

--One or More Than One. Duplicate a list of nouns, some of

which are singular and others plural. Include irregular plurals
1ike men and children as well as plurals like drivers and pets.
The child is to put a circle around the word that means "more
than one” and a line under a word that means "only one". He
may illustrate either the plural or singular form as directed.

~--Structural Analysis. To develop an understanding of the change

in meaning when "s" is added to the singular form of a noun,
write on the chalkboard the following sentences:

See the apple for Mother.
See the apples for Mother.

After the sentences have beén read aloud, ask the children:
"How many apples does the first sentence tell about?" Have a
child read the second sentence. Ask, "How many apples does
the second sentence tell about?" (More than one.) Give the
word cards apple and apples to two children and ask each child
+o match the word on his card to the same word on the chalkboard
and read the word.

Write the words apple and apples again on the chalkboard and
have the children take part in making word blocks for them.

Place the word cards on the chalk ledge. Have a child read
the sentence without the missing word and tell which word would
sound better in the sentence, place the correct word card in
the space, and read the complete sentence aloud.

E6l
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8. To pronounce and use comrectly words which have been charged by
adding a sufgix, 4, es, ing, er, or est.

--Suffix. Make a word train. Draw a railroad engine on the
chalkboard. Write a root word om it. Any child who can add an
ending to the word to make a new word, may add a car to the train.
On his car, write the word and his name.

~-Which Ending? Duplicate a list of several sentences with the endings
omitted from cne or more verbs. The pupil supplies the proper
ending. For example:

Betty is play with hepr doll.
Susan call to Tom.

climb climbs climbed climbing -
At home Pat trees.

Pat likes to fences, too.

He - the fence to feed the pigs.

Pat was the fence when the pig jumped at him.

--A Rabbit Story. Put the right ending on each word in the story.

A mother bunn_ __ lived in the countr _ _ with her

. twent_ _ _ 1ittle bunn_ _ _. One day the mother bunn_ __ _
brought home a bag of cherr  and cook _ _ from the
cit _ _. One of the little bunn_ __ _, Peter, hurr_ _
and ate his cook _ _ too quickly. He started tocr _ .
He cr_ _ _ for a little while. Then his mother dr__ __
his eyes, carr__ _ him to bed, and began to read him a
stor . She started to read him a second stor  __ .
After three stor__ , she looked up; Peter was fast
asleep. '

--What is the Correct Form? Prepare several sets of cards with
different forms of one word such as want, wants, wanted, big,
bigger, biggest, etc. Shuffle the cards and distribute four or
five to each player. The teacher gives a sentence containing one
Fform of a word from this selection. The child who has the
corresponding card holds it up for all to see.
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—-Inflected words. Write the following words on the board: stop,

9.

cut, run, put, sit and bat. Help the children understand that
cach of these words ends with a consonant. Point our that each
has a short vowel before the final consonant. Also note that
each is a one-syllable word. Review the inflectional endings

beginning with a vowel (ed, ing).

Now write the words stopping, cutting, running, putting, sitting,

and batting. Ask, "Can you tell what I did to each word before
adding ing?" Remind the children that often when a one syllable
word ends in a consonant with a short vowel before the consonant,
+he final consonant is doubled before adding an ending which
begins with a vowel. Give each child a copy of the following
words and ask him to add the endings ed and ing to each word .

stop stopped stopping
bat '

top

pot

Write the words paint, painted, and painting on the board. Ask a
child to draw a line under the root word in each inflected word .

To identify and interpret synonyms conrectly by matehing and

selecting.

—--Match the following words which have similar meanihgs:

--Read the first two words carefully.

arrived different
discover final
unlike request
ask ame
beautiful lovely
hunt ind
~~seek

If they mean the same, write
the letter S in the blank next to them. If they mean something
different, write the letter D in the space.

_S  ship--boat D empty--full
D new--o0ld D above--below
_S_ hunting--looking for "D stay--leave
~S near--next to S dish--plate
D lost--found D come--go
“S~ know--be sume of “S_ hold--keep
_ S round--like a ball D take--give
--Underline the synonym.

1. Thappy (gay, sad)

2. cold (chilly, hot)

3. big (huge, little)

4, pretty (beautiful, ugly)

5. near (close, far)
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--Understanding Synonyms. List these words from the story and have
the class members suggest other words which mean the same.

shrink (get smaller)

disappear (go away, be lost)

invite (ask)

twilight (early evening)

chuckled (laughed)

gained (added, got)

idea (plan, a way)

wonderful (very good, excellent)

afraid (scared, frightened)

evening (early part of the night, end of the day)

--Match the meanings:

something we hear | dark
another time Q_n~—"“‘———~_.sound

someone you like again
something you cannot find is friend
when it is not light lost

--Story puzzles. Use unfamiliar words having the children get the
meanings for these words and replace the word with one or two other
words with the same meaning (synonym).

10. To Adentify and interpret antonyms by matching and 2isting

--Match words with opposite meanings.

night uiet
noise cold
slow fast
alon day
scare ard
dark brave
warm ' together
soft light

For further practice, have the children find other werds which
have opposite meanings.

--Poem: First and Last

Dwarfs are short, Daddy's awake

Pines are tall, While I's asleep.

Mountains are great, Skates are slow,

Kittens are small, Planes are fast.

Ponds are shallow, "A" comes first,

Oceans are deep. And "Z" comes last.

Ilo Orleans
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-=Wprite on the chalkboard the two columns of words below. Have
t+he children match each word in the first column with the word
in the second column which is opposite in meaning.

11. To intenpret the conrect foam of homonyms by identifying pairs

l ? smooth soft

: bigge rough

f hard end

! beginnin die

| tallen closed
i live large

| opened ~shorter
i tiny \smaller
|

--Which One? Print one homonym on a card. (A homonym is a word
that sounds like another but has a different meaning and

. spelling, such as by, buy.) Distribute one or more of such

. cards to each player. Write some sentences on ‘the blackboard

with the homonym omitted. At first the various forms of the

homonym may be written in parenthesis after each sentence:

i Tom will a story about a cat. (know, no)

The child who has the proper card may stand, read the
sentence aloud, and erase the improper form.

i --Homonym Pear (pair) Tree. Paint a large tree. Let children

: cut out large pears from yellow construction paper. Each time

] a pupil finds homonyms, let him write the pair of words on a
pear, for example, dear-deer, road-rode. Then let him hang
the pear on the tree. From time to time review the homonyms
with pupils by "picking pears." To pick a pear a child must

+ say both words and use them correctly.

R R G T R n ke T R

é;; B. Sight Vocabulary

! 1. To hapidly identify and relate sight v~ .ularny by responding
k corectly An wond games

--Playing Postman - Collect a set of 3" x 4" cards with words
that need to be practiced. A large cereal box that has been
covered gaily makes a good mailbox. Cut a slit 8" x 4" wide
near the top of one side. Tie two such boxes together and label
one "Mail Box" and the other "Dead Letters." The children in
' turn draw cards. If a child knows the word on his card, he may
- mail it, otherwise the card goes into the dead letter box. The :
| child should strive to mail all his cards as "letters."
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e St ne D s e AR it S s



B B A A R P RO BT e : L AT SIS ; T T mmm—m————
|

‘ --Mailing A Letter - Prepare a mailbox by cutting along three edges
, of the side of a cardboard box or small carton so that it opens
freely. In the .center of this flap or door, make a slot through
which cards 4 by |0 inches will readily slide. Make cards for

b the new words and for any others on which the teacher feels that

; the children need added practice. If some children confuse one

. of the new words with an old word, be sure to include a card for
each old word. If ‘tagboard is not available for making the cards,
the backs of business-size envelopes may be used. Say to the
children: "I am going to give you some letters to mail. If you
can read the 'names' on the letters, you may drop them into the
mailbox." Be sure each child shows his word to the group before
he mails it. If a child notices an error, he may raise his

hand and correct it. Then he may have the next turn to "mail a
letter."
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. --I Spy - Place the following words on the board:

| e

Tommy Jean thank bag
store umbrella postman seen
neighbors wet sister dry

Fow AR,
JROSY 4

Say, "I spy the word wef." Select someone to go to the board
and point to the word. "If he selects the correct word, he
becomes "It" and says "I spy the word ."" The game
continues in the same manner. o

--I am Wishing - Label a shoe box with the words "Toy Chest."
Assemble a set of cards with "toy words" on them, eg, airplane,
ball, bicycle, blocks, boat, Bunny, cands, engine, hammen,
scooler. Each player may have about three cards while the leader

! holds the toy box.

T T e F T K

- The leader calls for a toy by saying, "I am wishing for a ball."
The player who has the corresponding word may say, "I can make

? your wish come true." He first reads his card aloud, then puts

3 it away in the box. For variety the leader may use a riddle to
call for the toy such as, "I am wishing for a toy that is round

g and can bounce."

--Peg It - A pegboard with three or four pegs, one for each player,
may be used for this game. Prepare three or four sets of word
; cards and punch a hole in a corner of each card.

8 The dealer gives an equal number of cards to each player. In
- turn each player draws three cards from his own pile and reads
them. Each card that he reads correctly may be hung on his peg;
; if read incorrectly, the card must be discarded. The player with
. the most cards on his peg wins.
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2. To identify new wornds by employing picture clues

--Folding cards with pictures may be made for words such as
run. Write the word on the outside cover of the card; on
the inside draw a picture of a boy running, and under this
picture write the word run. Opposite this write a sentence
such as "I can run." On the back of the folded card draw a
picture of a boy running, and under this picture write the
word run. Opposite this write a sentence such as "I can
run." On the back of the folded card draw a picture of a
dog running and under the picture write a sentence such as
"My dog can run," Whenever possible, children should be
allowed to suggest the sentences used. If the one suggested
by the child is too long, the teacher can help him shorten it.

front

; --Make a rough sketch on the chalkboard of a small freight
{ tpain showing a steam loccmotive, some flat cars, and a
; cabocse similar to the pictwre below.

Say to the children: "What kind of train is this? What
parts of the train do you know?" Label the parts as the
children name them. "What do you know about the caboose?"
Draw from the children if possible the following facts:

i (1) The caboose is the trainmen's car which is attached

to a freight train. (2) The train workers ride in the
caboose., (3) The caboose has seats for the trainmen and

a ladder which leads to the little room at the top. This
poom has windows through which the trainmen can watch the
long train. Here in the caboose the trainmen sleep and eat,
get warm, keep tools and lanterns, and watch the track and
signals,

4
i
i
d
-
)
D)

s. To connectly identify new words by employing contesi clies

-~Children may help themselves to learn many sight words by
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using cards such as the following:

Thought ﬁy\\] (he thoughf of AiL.

Front of card Back of card

The word to be learned is written on the front of the card.
On the back of the card the teacher writes a sentence using
that word. When a child has a shall pack of these cards, he
gtudies the words in the sentences and then turns the cards
over and tries to say the words without the sentences.

--Wpite the sentences below on the board. Ask the children to

pead the Fipst one to themselves. Tell them to raise their
hand when they know the underlined word. Ask each child to
come to you and whisper it when he knows it. After several
have whispered the word, have someone read the sentence
aloud. Then continue in the same manner with each of the
other sentences.

It gets very cold in the winter.

In some places winter will last for a long time.
A squivrel has a big tail.

The squirrel swished his tail up and down.

The children saw a dog with a little bone.

--Word-Study Skills - To promote the understanding that it is

important to check the recognition of words with the context
place in the card holder cards for the words below and have
the words read: ’

work cake this help go
want can the here get

Say toc the children: "When you are reading to yourself and
come to a word that looks very much like another word, keep
reading until you come to the end of the sentence and often you
can tell what word makes gense. "I am going to read you a
conversaticn between two boys. I want you to listen carefully
because I am going to leave some words out. I will stop at the
end of each sentence. Each time I stop, I will want someone to
find a card for the word I left out and read it aloud.

"One day Billy went over to Jack's house and called,

1Come +... (here) Jack. I .... (want) you to go to the
stope with me. I have to buy a .... (cake) at the bakery'
Jack said, 'I cannot go ‘to the bakery now. I have ....
(work) to do.' 'I will .... (help) you,' said Billy.
'Both of us can Finish the .... (work) in a short time.
Then we will .... (go) to the store for Mother.' 'Good
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idea,! said Jack. 'I am glad you are ....(here). You take
that basket of leaves and I will carry ....(this) one. We
will ....(get) the job done in no time at all.'"

4, To differentiate and identify words having similar configuwration
by comparing Shape

~-Visual Discrimination - To help children who have difficulty
perceiving the difference between the words hefp and hexe,
wpite the words on the chalkboard. Then talk about the meaning
of the word hete. Have the children draw a block around the
word as they say it orally. Have them do the same for the word

; help, discussing word meaning first, then blocking the word.

; Have the children compare the differvences in the shape of the

| word blocks.
HERE| lH?ELPl

--Recognizing word forms - Write on a chalkboard words which
children confuse. For example, when, then. Ask if these
words look alike in any way. Let a child frame the like
parts. Then bleck the words by drawing a box around each,
as 1llustrated. |

THEN
.??1“~

R LA 12 S

> ™ st
I R R e R, SR o

Emphasize the pawts that aye different. Tell pupils to
g g close their eyes. Erase the letters but leave the forms.
o Have pupils open their eyes and tell which form fits wnen
o and which fits fhen and why. Give pupils opportunity to

block the words. Use this technique with any troublesome
words.

--Configuration - Use words which have distinguishing
charvacteristics of shape, such as letter height or length.
Write each word in manuscript on cardboard or heavy paper.
Block out each word. One child holds up a blank card.

The others try to guess the word from its shape. If a
child guesses, he may hold the card for the rest of the
game. If he does not guess correctly, he must compare

] the blank card with the manuscript card he guessed. Have

x him tell the differences.

5. To constuuct and interpret contractions by matching

T T R TS AR

--Recognizing Contractions - Write the following groups of
wards on the chalkboard. Direct the class to match each
sontraction with the words for which it stands. Before
beginning the exercise, you may wish to let the children
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practice using the contracted and non-contracted forms orally
in sentences. (First child: "That's my kitten." Second
child: "That 44 my kitten.")

that's did not
he'll it is
it's that is
didn't let us
don't he will
let's do not

Phonetic Analysis

To unbock and identify new words by correetly utilizing
Anitial consonant sounds

--Sentence Completion. To develop auditory preception of

initial »r, draw on the board a picture of a ring. Then say:
"This is something to wear on your finger. Do you know what
it is? (Ring) What shape is it? (Round) Then we can say
it is a round ring. Listen while I say these words again:
round, ring. What makes these words alike?" (They begin
with the same sound.)

Help the children to use meaning clues to supply words
beginning with the sound of » by listening to a story. Say:
"I am going to tell you a story. Every time I stop, see if
you can think of a word to put in that starts like red and
makes sense in the story!

"Once there was a little bird with a red breast.
He was a (robin). He was flying along when
he saw a 1ittle animal friend with long, pointed
ears. His friend was a (rabbit). Robin
said, 'Why do you (run) so fast?' Rabbit said,
'It looks cloudy, and I know it's going to

(rain).' Robin said, 'Let's see who can go the
faster. Let's run a (race). I will fly and
you can (run). Ready! Go! Away flew

(Robin), away ran (rabbit). Soon Robin felt

a drop of water. It had started to ____ (rain),
Robin and Rabbit reached Rabbit's house at the same
time. Robin laughed, 'No one could win that
(race) except maybe the (rain). "™

~--Solving Riddles. To develop auditory awareness of the sound

of the initial t call attention to the similarity of the
beginning sounds of turtle and toys. Ask the children to
suggest other words which begin with the same sound as turtle

and toys (table, tomato, turkey, telephone, top, tent, tiger).

It may be necessary to give leads to the words by saying

E73

ki * ik e T R iy o % FR s e 5 s o b o arie e et e s 5D Wmatn 1o G Ao

!
&
3

'
73




T RIS et v g, T e R T e
T . T TS e R T e

TR AT R T R TR RS € Rk PR TR OR LGp T TRRA TR E X%
e B R e e e e e R e T | e e et i A

*

e o e N ARty g

riddles or by otherwise defining the objects.

? Such riddles as the following may be used to suggest words §
' beginning with the sound of t: ]

People like to watch it. g
Pictures come on the screen. ]
Music comes out of it. 3
| Sometimes it shows movies. ;
‘ It is (television). j

| Tt is a good idea to personalize riddles and definitions
whenever possible. For example, if a child in the group has
a top, say:

"T am thinking of a toy.
It goes round and round.
George has one.

What is it?" (top)

After the t words have been given, have them repeated by the
children until the similarity of the beginning sound is fully
perceived. (Tom, toys, turtle, tent, tiger, table, tomato,

turkey.)

--Playing letter detective. Give each pupil a card on which you
have printed a consonant. Read a list of words. As you
pronounce each word, the pupil who holds the card with the
beginning consonant holds the card:up. Then he must say the
letter name and pronounce the word if he can. The game may
be played with final sounds also.

~-Identifying the initial or final position of a specific blend
by the following exercises:

,w.vA.WMA,V,..,.,m‘,A.H,‘.,“,,,,:,;(.w,,“
P s Cu—— e Lo

Have the children repeat the following words after you and
enunciate the initial sounds clearly.

| shine shed shadow shipt
" shepherd shell shy sharpen
shatter shack shoe shake

~-For auditory discrimination, have the children tell which
words begin with sh in the following list:

| , share send shabby choose shoes shoot
- dish " ghift chop salt fish push |
wash cake soup shot ashes cash

PRSUS

Have the children tell when they hear the final sh in those
words.
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i --Make two columns on the board. sh sh. Dictate

' words and call on the children to write the uords, putting

them under either the beginning sound or the final sound, waich-
ever is correct. The following words can be used in random

- order:
ship cash shin shaft dish splash
shine hush shade shock plush trash

2. To condtruet new wornds by blending the initial consonant
or blend of one wornd with the nhyming part of another word.

a. By supplying the rhyming word!

--Let's say some jingles. I'1l say the lines and give you some
) clues, and you £ill in the rhyming word.

I am a color; T am in an egg;
I rhyme with fellow. I rhyme with folk.
I begin with y; I begin with y;
-’ My name is (yellow) My name is (yolk).

i I am for knitting; I am to play in;
- I pvhyme with barn. I rhyme with card.
I begin with y; I begin with y3
My name is (yard).

51 My name is (yarm).

Jack painted a sign on a big white card.
It said, "Come to a play in our back (yard)."

]
;j | ~-Listening for rhyming words is also valuable ear training.
Since small children often know many of the nursery rhymes,

] these may be used first. The teacher may call attention to
. the fact that Jill and hill sound alike in the rhyme "Jack
f and Jill." She may say to the children, "These words rhyme."
9 Later, the children enjoy providing a rhyming word in simple
J couplets which the teacher may make. A few are suggested
| below:
1 We children will go
And play in the (snow).

i I am a girl;
I have a (curl).

& The house is brown;
! It is in the (town).

He put some coal

[: In a deep (hole).
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--Recall the j3ngles and other rhymes which the children have
enjoyed. Give practice in jdentifying the rhyming words and
in supplying rhyming words which are omitted as the rhyme is
spoken.

Ask the children to give words which rhyme with get, see,
can, toys, ball, If the children find such an activity
difficult, they may be prompted by displaying several pictures,
one of which rhymes with the suggested word. The teacher may
give hints such as the following: "T know a word that rhymes
with toys. This word tells what Tom, Jerry and Bill are." (Boys.)
Say: I am thinking of a word that rhymes with bat. It means
something to wipe your feet on before you go into the house.
What is it? (Mat.) Continue in the same way with rhyming words
as: fun, (sun); boy, (toy); house, (mouse); ball, (wall).

~-Ask the children to complete rhyming couplets such as the
following:

See the clown
Go up and (down).

Say the couplet and ask the children to supply the rhyming
word. Have the children repeat the couplet and isolate the

rhyming words.

b. By following directions:

--Many teachers find that a window card is helpful in encouraging
the child to isolate and look carefully at a troublesome word
as it appears on a page in the text. As the children hold
their window cards over a page, direct them to--

(1) Find a word that begins like Mary.

(2) Find a word that ends like sing.

(3) Find a word that means "fast".

(4) Find a compound word.

(5) Find a word that you do not know. Look at it
carefully. Then reread the sentence and try to
tell what it is. ‘

c. By multiple choice matching! é

--Combining Beginnings and Endings. Write the following on the
chalkboard. In the first column you will find some word
beginnings. In the second column you will Ffind some word
endings. See how many different words you can make when you
put them together.
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d. By spelling words that rhyme with a given word!

--Spelling rhyming words. Write a simple word such as man on

the chalkboard. Have pupils loock at the word and think of
all the words that rhyme with man. As they say a word they
must spell it out. For example: can, ¢, &, Dj Yam, r', &, n.
More advanced students may even make up short rhymes.

--Rhyming Words in Poetry. Have ‘them .£ind the rhyming words in

a poem. List each word on a chalkboard. Encourage the
pupils to skim through the poem again to find any other
words for which they know rhyming words as house--mouse;
round--ground, may--day. Add the words to the first list.

Have each child select one word and copy it in manuseript
writing in the upper right-hand corner cf a large sheet of
paper. Ask the pupils to think of other words they know,
or to find in their books other words which rhyme with the
key word selected. When the pages are finished. let the
children arrange them in alphabetical order. Bind the booklet,
and keep it on the library table for reference. Other
rhyming words may be added by pupils as they discover them.

e. By matching rhyming pictures!

--Teach or recall the following Mother Goose jingle:

Ding, dong, bell,
Pussy's in the welll
Who put her in?
Little Tommy Green.
Who pulled her out?
Big Johnny Stout,

Repeat the first couplet and ask, "Which words sounded
alike to you?" Explain that words like bell and well rhyme
because they sound alike at the end. Repeat the last couplet
and elicit the response that out and Stout rhyme. Repeat
the jingle, pausing before each second rhyming word. Let
the children supply the word that rhymes. Say other Mothenr
Goose jingles with which the group is familiar and ask the
children to supply the rhyming words.
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--Show children pictured objects

, the names of which have

two rhyming words. Ask the children to listen as you say
the names of the objects and tell which words rhyme. Use
pictures to illustrate the following words: bhoat, coat;
snake, cake; hat, cat; can, fan; block, clock; kittens,

mittens; house, mouse.

--Put pairs of sentences on the board describing illustrations
in a story in the reading books. Have a child read the

first pair of sentences orally

. Distribute the books and

have the class look at the pictures of the story to find the

one which best depicts the two
same way other sentence pairs.

f. By blending!

sentences. Continue in the

--Repeat this couplet to the children:

Daffy-down dilly has come up to town
In a yellow petticoat and a green gown.

"What rhyming words did you hear in this jingle? (town and

gcwn). What new word did you

learn to read that rhymes with

town and gown? (down) What color is this?" Hold up a brown

crayon. (brown) "What does a

queen wear on her head? (crown)

In the circus you see a funny many who does tricks. We call
him a (clown)." Then have the children repeat the

rhyming words town, gown, down

, crown, clown, brown.

g. By selecting two rhyming words in a group of three:

--Discriminate between sounds.
below that sound alike:

hair moon
chair some
child goon
star top
play mop
stay mow

“h. By exercising judgment:

--Set up exercises in which the

Find two words in each group

step
stop
hop

floor

foot
door

words to be distinguished are

the same in all parts except the beginning, for example:

The girl wore her new .

blouse
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3. To comstreut on Ldentify new wonds by blending the known
parts of wonrds ]

--Making correct selections. Make a word naming an animal
1 by putting the first letter of one of the words on the
left in tbhe blank space at the right:

- come horse cake ig
; hand __eer put ___onkey
. door ow did amel

! --Words that Grow. For the primary grades use a square
L divided into 16 equal parts. Begin the puzzle with a
: one or two letter word. The object is to make a longer
word by adding just one letter to either end of the word
in the previous row. Pupils may take turns adding the

¢
ey

5 letter.

(1

{ a a

! T [

K a | n d a | £ e
} | sla [n |d g lalt e

- --Crossword puzzles. Simple crossword puzzles are good

1 for the more advanced primary readers. Keep the puzzles
: to about three or four lines. Since children enjoy doing

; them over and over again, it might be weil to ditto

(] several copies of each one. Here are two samples:

)

Sample I.

\T 1. I am made of tin. (can)

ik 2. Take the g off gate. (ate)
N 3. Not old but . . . (new)
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i Sample II.

! 1. We come from hens (eggs)

| 2., I am an animal and sometimes people call
me "Billy". (goat) —

3. Once in a while you have to open me before
you can go into a garden. (gate)

4, Walkupone « « + » « » » @t a time!

g
glo| a | %
z

e

Yy | 2 e p

y, To compare and interpret vowel sounds by conrnectly identifying
new vocabulary.

--Naming and circling vowels in the alphabet. Write on the
chalkboard the letters of the alphabet in natural sequence
and have the children read them aloud. Call for volunteers
to name the letters called vowels and to circle each one.
Recall some of the information about vowels learned that
(a) the vowels are a, €, i, 0, u and sometimes y, (b) no word
can be made without a vowel, and (¢) vowels have short and
long sounds.

--Drawing pictures with indicated vowel sounds. Draw a picture

B in each of the remaining boxes to illustrate one of the five
. long vowel sounds, and to illustrate the five short vowel
' sounds in the boxes on the other side of the paper. For

example:

it long I a .short a
I vowel e vowel |
! sounds x@‘«— sounds | @
|-
{ it s et Bt Snte i A
i | I
i I |
il | !
| TTe T T T uT T CTe T TIm T E T T
I I |

I I

--Writing words with indicated long and short vowels. Prepare
a chart, using the lists below, on the chalkboard, transfer
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it to tagboard and encourage the children to add to it as
they meet the new vocabulary in their reader.

Long-vowel Words
a e 1 )
cake tree five stove
place sheep sign told
gate be fire cold
cage three light stone
named pie
Short-vowel Words
a e i o u
cat hen fish top cup
ran Ben big hop duck
sat when click on fun
bang ren stick dot Jump
hand tell dish blocks nuts
sand bed milk trot bug
trip much

--Following directions correctly.

or short.

word has an o in 1it.

One o has a long sound like the o in hope.

Put one line under it.

One o has a short sound iike the o in hop.

Put twé lines under it.

The ather o has a sound that is not long
Put three lines under it.

or short.

Complete the following chart:

Some vowels are not long
Read the words in the box at the right. Each

rode
shop

corn

horn for top fog ox
not Don grow go orner
hope old short horse jpoth
nose open word pot orn
shop work hot home op
more got oak morningalone
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--Indicate the vowel which is heard and check the correct column.

Not

Long

, or

Vowel Long Short Short

V4

> £ - ¢ B
e T R T I L e e i s

boat
: , short
i burn
(g harm
’ may

cut
dime
north
large
sat
use
shore
turn
pot
lunch
cone
yard
arm
hand
lay
rose
truck

V4
VA
V.

N

k|| KK

SN

<N

v
V.

clolalpjoislolclojejois|mvimio]jc|pip|={O|O

v

--Long or Short Vowels. Read the words below. Does the y represent
the long i sound as in ice or the short i sound as in it?

il Write L on the line if the y represents the long sound of i.
? Wpite S on the line if the y represents the short i sound.

cry L sixth S
already _S company _S
worry =N dry L
frisky S _ Betty N
my I angry =~ 5_
try L busy =~ _S_
empty S funny S
hurry S fly  _L_
party S _ happy  _S_
sky L hungry S5
. easy N Jjumpy 5
. ’ by L lacy ER
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--Changing the medial vowel to make a new word. Write the words

below on the board. Suggest that the pupils change the medial
short vowel sounds to see what new word they can build.

hat --~hit, hot, hut

sit ---get, sat

him ---=hem, ham, hum

put ---pot, pat, pet, pit
fun ~--Ffan, fin

big ---beg, bag, bog, bug
To identify unfamiliar wonds through the use of initial blends

~--Combining with a known ending to make a new word. Check the

children's ability to hear beginning consonant blends. First,
ask them to listen for the beginning sounds as you say words
which begin with the same consonant blend, such as drive, drum,
draw, drop, drink, drew. Ask the children what sound they hear
at the beginning of each word (dr). Do this with other words that
begin with consonant blends. Perhaps they may add words to

your list. Later, write several blends on the board. Have the
children write on paper the consonant blend they hear as you say:
clock, climb, clown, cloud, clover, and clang. You may use
additional words which begin with st, br, dr, tr, cl, gr, pl,
sm. tw., £fl, sp or sw.

You may wish to make blending wheels to give the children
further practice in reading words with consonant blends. To
make the wheel, cut two circles of cak tag, one larger than the
other. Fasten them together with a pin or paper fastener so that
they can be turned easily. One consonant blend is printed on the
larger circle. Endings are printed on the smaller circle. When
the outer wheel is turned different combinations form different
words.

Blending Wheel

--Recognizing words that begin with like blends. Complete the chart

by underlining words with like blends and writing the blend on
the line.

trapping talking trick ticket tr
perhaps present pretty penny 224
dream deep dried did dr
start stay stray straight sty
gay grew grass glass gr
through thought thank truck ty
bounced brown brought bought br
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frisky free : find first Ir
! Cross cotton crowd covered cy
i strong song street step str

being breeze bird bridge br
| trouble tried tired touch tr
; pumpkin ~ piece prize promised pr
| freeze fence Franklin fish fr
| drink dirt dark driver dr
% guess grumble gate great gr
1

6. To differentiate between initial, medial and §inal positions
04 consonant sounds by Listening and identifying the sounds

--Matching the final sound of one word with the initial sound of
another. This is a word-building game as well as a comprehension
exer~ise. Prepare several sets of riddles so that the answers
to the riddles form this pattern: each succeeding word begins
with the same letter as the one with which the previous word
ended.

5 Example I:

: I say bow-wow. (dog)
i : Flowers are found in me. (garden)
s | Birds build me in trees, (nests)

1 Example II:

Bl I am something you sit on. (chair)
. I have long, long ears. (rabbit)
5 I say, "Gobble, gobble." - (turkey)

x --Listening to the word and identifying the sound indicated.

To test the auditory recognition of the ending letter of words,
have the children write on their papers in a column the numbers
from 1 to 10. Tell the group that they are to listen for the

3‘ last sound in each word that you pronounce »nd write the letter

that makes the sound beside the number on their paper.

--Listening to and writing the initial consonant of words stated.
Have the children write on their papers, in column, the numbers

i 1 to 10. Pronounce the following ten words from the known

il vocabulary:

bang, table, made, paw, live, Bill, nuts, kitten, Toddle,
big. Direct the children to write opposite each number, the
beginning letter of each word. For example, say: "1, write

iti the first letter of bang; 2, write the first letter of table."

| Continue in the same manner with the other words. When the

‘ exercise has been completed, write the words on the chalkboard.
Have each one pronounced and its beginning letter underlined.
Az you check the children's papers, note which consonant sounds
~¢ed more review.
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7° To unlock new words by using dighaphs conrectly in sentences
and word Lis1s

--Write in the blank space the word that begins with the same
sound as the part that is underlined.
Example:
Why is the paper ? (white)
where dry white :

--Football or Baseball - A playing field may be sketched on
the chalkboard or on tagboard and adapted to various
purposes. One variation of baseball follows:

To give extra practice in recognizing vowel digraphs, write
one digraph (ai, ea, oa, ee, 00, or ul) at each base. A

- child who can write a word with the corresponding digraph at
each base gets a home run. The game of baseball may also be
used to practice initial, medial, and final consonant sounds,

consonant blends, and vowels.

D. Multiple Meanings

1. To differentiate wonds with multiple meanings by using them
corvectly in sentences

~-Many children need help in using common words in different
ways. To help them understand shifts in meaning, write
sentences similar to the following cn the blackboard:

= I see a can of paint.
I will paint the box.

. Little Bear can help Mr.. Bear.
Here is a can of yellow paint.
The doll has a blue coat.

Freddie wants a new coat of paint
on his old toy.

E. Multi-Meaning Words

1. To differentiate the meanings of a multi meaning wond, Zthe
student will nead aloud and discuss the meaning of the wond
grom context.

~-Getting meaning frm context - The puils may read aloud the
following groups of sentences. Instruct them to tell in
which two sentences in each group the underlined word has
the same meaning. Then talk about the meanings of each word.
1. The well was in the yard. The little girl's mother
did not feel well. She went to the well to get the
water. i .
2. Not a drop of water was left. "Turn left," said
the boy. The house is on the left.

B oo o
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3. You can still see the dipper there. It was so still
she could hear a trickling sound. Please be still.

4. Spring will soon be here. The little girl went to
the spring. We can see pretty flowers near the spring.

--Understanding word meanings - Discuss with the children the
meanings of the underlined words :id phrases as they are used
in the sentences below. In each instance, encourage the boys
and girls to think of other ways they may have heard the
same word or phrase used.

"That's funny," he thought. (peculiar, strange, laughable
as in "a funny joke.")

Glasses were full of lemonade. (Containers, eyeglasses,
looking eyeglasses, magnifying glasses.)

Put out his tongue. (Extended, put out a fire. Some
children may be familiar with the colloquialism to be put
out, or annoyed.

We can keep this good, cold lemonade to drink. (Save,
keep house, keep trying, keep a horse.)

Special Vocabulary

1. To develop and identify special vocabulary for content area
by categorizing

~-Circus words ~ Make a chart of circus words suggested by
the children. As they name circus animals, circus equipment,
or circus actors, write the words on the chalkboard and later
arrange them on an illustrated chart. The most able readers
can make valuable contributions in such vocabulary work.

Dirtionary

1. To war Lettens and wonds in alphabeiical onder

-~Suggestions for teaching alphabetizing skills:

a. Ask questions at various times during the day which
require the remembering of the positions of the letters.

b. Point to or say any letter of the alphabet and ask the
children to say the alphabet forward or backward to
some other letter.

c. Arvange lists of words in which all words begin with
the same letter.

d. Practice opening the dictionary to a certain letter.

- e. Turn to names beginning with certain letters in a

telephone directory.

£. Practice on such exercises as "If you were looking
for 'ec', and opening you dictionary to 'f', which
way should you turn to find 'c'."
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Write the letters of the alphabet on the chalkboard and help
slower readers do the exercise orally. Tell the children to read
each group of 3 words. Before the word that comes before the
other two in the alphabet, tell them to write 1; before the one
that comes next, write 2, and before the one that comes after the
other two in the alphabet, write 3.

(2) end (2) elephant (3) wind (2) horse
1) breathing (3) tiger (2) light (3) squirrel
(3) purr (1) awake (1) dog (1) feed

--Suggested exerciqes for“practicing alphabetizing:
(Number the words in the boxes to show the order in which
they would appear in the glossary.)

(1.) 3 ean 6 fire (2.) 5  Theat 2 Dbeast
5 end 4  dog _6_ garden 3 crawl
1 almost 2 blaze 4 eat 1 after

~-~Rearrange and number these names
to the last names.
Susan Jones

. Jim Anderson
Steve Martin

in alphabetical order according

John Kent
Carol Nelson
Joan Moss

[

Ann Dale Sue Smith

[

--Write the word that comes first in alphabetical order. Then
write the letter that show why this was chosen.

0. berry or apple _(apple) a comes before b
1. gate or face comes before
2. early or funny comes before
3. ugly or slow comes before
4. Jjungle or icicle __ comes before _
5, son or pan

comes before

-~Picture dictionary - A start may be made toward building a
simple picture dictionary by making a picture dictionary card
catalogue. The words at this stage are alphabetized by initial
letter only.

Use a shoe box and 5" x 8" index cards. As soon as a word
is learned, the word is printed on a card. The child may
illustrate the word on the back of the card by either
drawing a picture or pasting the one he has found on the card,
For a more advanced dictionary, pupil or teacher may index a
scrapbook. The words may be listed under the proper letter
and illustrated by the child. Each studént, or the class as a
whole, might make a dictionary containing words which are new to
them. In this dictionary, new social studies or science words
could be included.

In referring to the picture dictionary, the children have
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gained facility in using an alphabetized source. Some
children may wish to make their own illustrations and to
organize dictionaries around words needed for story
writing or words connected with hobbies. Simple jingles
or illustrative sentences might be added.

--Decoding a Secret Message-~alphabetical sequence - Tel?

the pupils that the Indians used many ways of sending
messages. Many times people use secret codes to send
messages. One of the easlest to learn is the number code.
Show the children that to use this code they need to write
the alphabet .and place a number beside each letter, like
this:

a-1 f-6 k-11 p~16 u-21
b-2 g-7 1-12 q-17 v-22
c-3 h-8 m-13 r-18 w-23
d-4 i-9 n-14 s-19 x-24
e-5 j~10 o-15 t-20 y-25

z2-26

" Then write a message on the chalkboard and let the
pupils see if they can figure it out. Have the students
write messages with the code.

Example:

25-15~21 1-18-5 22-5-18-25 23-9-19-5.
Decoding:

You are very wise.

II. Comprehension

A. Simple Recall

1.

2,

To intenpret what has been nead and roke-play the siony

--Identifying with characters. The class is divided into

groups. In turn, each group gives a radio program. The
group giving the program goes behind a screen and chocses

a leader, The leader asks questions about a story they
have read. Each persen in the group takes a turn answering
the leader's questions. Each child tries to answer in &
voice that sounds like that of the character. When the
group has finished, the other pupils try to guess whn was
the leader and who answered each question. A radio program
might be used after each story.

To develop the skill in understanding definite and
Andefinite tenms, read the following sentences and
answern by wniting Yes on No in the blanks:

(a) Many years ago, Indiana was full of tall trees
and underbrush. Do you know how many years ago
it was?
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(b) On the lawn stood a dozen elm trees. Do you know
how many trees were on the lawn?

(c) A few honey locust trees were here and there. Do
you know how many honey locusts there were?

(d) There were three horses and two cows in the barn.
Do you know how many animals were in the barn?

(e) There were many fish in the river. Do you know the
number of fish there were in the river?

(£f) The farmer kept a few sheep in the pen. Do you know
how many sheep were in the pen?

(g) Little Balser sas five years old when they moved to
Indiana. Do you know how old Balser was when he
moved?

3. To. illustiate e meauung ‘of ‘@ sentencd on siory by drawing
pietunes.

--Would You Like:tb'Be Here? Illustrate the following:

(1) Make a pond.
(2) Put some ducks near the shore.
(3) Have some grass for a rabbit to nibble.
(4) Make some flowers along the shore with a bee
or two buzzing around them.
(5) Make a big log reaching out very far over the water.
(6) Have a bear or a deer on the shore.
(7) If you wish, show some trees and birds.

~-Illustrate and discuss the meaning of the sentences:

(a) Make this funny-looking clown.
One side of this clown's suit is green.
The other side of his suit is yellow.
He is on a red bicycle.
His hat is a basket of fruit.

(b) Here is another funny-looking clown.
He has a very white face and a long red nose.
He is pulling a little wagon.
A very little puppy is in the wagon
The puppy has a little hat on his head.

(¢) Now make the funniest clown of all.
Make him look just as you want him to loock.
He may be tall or smali, happy or not happy.
Make him do a funny trlck.
Be ready to let the other boys and girls see him.
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B.

Organizational Skills

1. To Adentify and classify two ox more obfects through
the use of bulletin boands, categonrizing, and Atory-
telling

--Picture collecting: Simple picture collections aid
in concept building and in classification skills.
Collect some old magazines which the group can use
as their source. Children cut out the pictures,
mount them, and classify them. Some good classifica-
tions are farm animals, toys, things that fly and
things we rice in. A shoe box makes an excellent
container for individual collections.

--Find words in your story which tell about sounds you
might hear (sound of voices singing).

--Classifying words. Ask the children to skim the story
rapidly and to locate all the words which are used to
show action. These words from the story might be
listed: wuntied, pulled, loosened, took hold, pushed,
wiggled, stretched, went down, walked. This activity
may be continued in similar manner by locating all
the color words (white, gray, green) and all the
words denoting temperature (cool, warm, sunny, shady,
hot). For each of the above classifications suggest
that pupils add other words which they know to the
lists.

--Telling a color story. Assemble a set of cards with
the name of a color on each. Distribute one or more
cards to a player. The leader starts to tell a
"color" story about the color that he has on his word
card. Each child in turn adds his "color-part" to
the story and then stands up. When the entire group
is standing, the leader takes a second turn and then
sits. The story should be finished when all the
children are seated. This game may also be played
effectively with noise words: bang, pop, buzz, etc;
and action words: sit, crawl, walk, etc.

2. To necall sequential order by telling a storny on
avenging drawings of the story 4in orden

--Telling a story in sequence. Collect several sets of
three or four pictures of the same size that tell a
story in sequence.: Cut each sequence apart and pastc
the individual pictures on heavy paper. The child is
to rearrange the pictures so that they tell the story
in the proper order.

E90




3o

B A R A R R A B R R T RS AR A S RO P A i s AR T T e

--Sequence. Prepare three or four sentence stories which clearly
indicate a sequence of events. Cut them apart. Pupils are to

rearrange the sentences into the proper sequence. For example:

She ran away very quickly.
The cat was sitting in the sun alone.
The cat heard a loud bark.

--Construction. . The story "The Gingerbread Man" is one which
lends itself very well to a class movie. The various
pictures needed to illustrate the events in the story should
be listed first. The children may then choose the part they
wish.

THE GINGERBREAD MAN
by Eva Rowland
Humpty Dumpty Dickery Dan, '
Sing heigh! Sing ho! for the Gingerbread Man
With his form so neat,
And his smile so sweet,
And his gingerbread shoes on his gingerbread feet.

His eyes are two currants, so round and so black.
He's baked in a pan lying flat on his back.
He comes from the oven so glossy and brown,
The finest gingerbread man in town.

And why is his gingerbread smile so sweet?
And why 1is his gingerbread form so neat?

And why has he shoes on his gingerbread feet?
Because he is made for my Teddy to eat.

--Storytelling. Help the children to arrange their drawings
about the story in sequence and have the story told briefly.
Children who have trouble remembering story facts and
sequence will be guided by the drawings.

--Fold a paper into boxes. Choose important points in the
story. Write a sentence in the box and then illustrate
(teacher may want to list the sentences on the board;
children put them in order and then proceed with the paper
work).

To follow directions by performance or {LLustration

--Doing things. List some action sentences on the blackboard.
Example:
Bring the red book to me.
Build a house with blocks.
Walk quickly to the window.
The child reads the sentence and then carries out the action.
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--Have the children fold a paper into eight boxes, then illustrate
simple sentences such as the following:

1. Here is a fox. : 5. Here are three dishes.
2. Make two little foxes. 6. Here is a big dish.

3. Make a yellow bus. 7. Make some dresses here.
4, ' Make two green buses. 8. Here is Dpt's red dress.

To build sentences by awanging parts of scrambled sentences
on LLRustrhating a picture

--Building sentences. Prepare a series of about ten simple
sentences on 1" strips of oak tag. Each sentence must have a
distinctive ending such as:

Dogs bark.
A squirrel has a bushy tail.
A midget is very, very little.

Cut the sentences into two parts and put them into an
envelope. The pupil rearranges the strips so that the sentences
are reconstructed.

--Unscrambling. Write a jumbled sentence on the chalkboard, such
as:

Betty park in all day played the.

The children may have a contest to see who can unscramble the
sentence first. The winner may whisper the next sentence to be
unscrambled to the teacher. A variation of this game is played
in teams. Divide the group into teams. List four or five
jumbled sentences on the chalkboard. The team that unscrambles
all the sentences first wins.

--Suggest that the pupils draw a picture of a pet which they

have or would like to have. Tell them that you will help them
write a sentence to go with the picture (example: This is my
bird Candy.). Provide them with slips of paper on which to
write their sentences and attach them to the pictures. Suggest
that they look in their readers for some of the words that they
will need.

To buitd paragraphs by arranging scrambled parts or adding an
ending to a story

--Building stories. Make up a simple story of about three or
four lines. Print each sentence on a 1" strip of heavy paper
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and then cut the sentences apart into words and phrases. For
example:

A cat/heard/a loud noise/behind her.
She saw/a big friendly dog.
The cat/was afraid/and/ran away.

The player must use the strips in the envelope to recoenstruct
a story. He does not have to use all the strips, however.
Often the child will be able to make an entirely different
story. For example:

A big friendly dog/heard/a loud noise.
She saw/a cat.
The cat/ran away.

If small pieces of flannel or sandpaper are pasted to the back
of each strip, the pupil may construct his story on the flannel
board.

--Tall Tales. These are all silly stories that cannot be true.
Read each story. In the space write a funny ending.

a. Down the street lived a girl who had green hair. Her
friends thought that she should color it brown; but she
liked looking so different. She

b. Once there was a giraffe who liked to play jump-rope.
His monkey friends turned the rope for him, but at least
one of his four legs always .got caught. He knew he had
to do something about that because he always got hurt.

c. A tiger who liked to eat sweet potatoes could find no
one to cook for him.

d. A funny lion was born without a tail. He thought and
thought about what he could do to get one.

e. If there is time, make up a tall tale of your own.
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6. To outline by chart building

--The chart of oral-reading standards worked out with the children's
help may resemble the following:

"When We Read Aloud"

We read so all can hear.

We think about the meaning.
We try to sound like people
talking

We stand or sit well.

¢. Evaluation

1. To dnaw conclusions by selecting the propen ending

--Write the following exercise on the chalkboard. Instruct tne
children to read the exercise silently and to copy the endings
which are possible.

; You could go for a picnic
;| in the river.

LI in the mountains.

in a park.

You would take milk to a picnic
in a bottle.
in a glass jar.
in a paper jug.

You could go across a big river
on a boat.
by hopping in the water.
by walking over a bridge.

You could swim
in a pool.
in a bucket.
in a lake.

--Talk with the children about the time involved in the word soon.
| Have them give various examples of occasions when soon may mean

j © M"in a few minutes," "sometime today," 'mnext week," or even '"next
- menth',

In similar manner discuss the term "a long, long time". Some
children may suggest that the same number of days that seem "a
long, long time" when there is nothing much to do could seem
like "a short, short time" under other conditionms.
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--Lost and Found Words. Prepare a list on heavy paper of sentences
in which cne word is omitted. Prepare a set of cards which
contajn the missing words as well as a few jokers. These cards
should roughly fit the spaces left on the sentence cards.

B ]

The child finds the missing word and puts it in place. TFor
example:

Tom Nad Qﬁﬂﬁwgg}kyliggg‘ <€%§§aa‘

\&?NNN30“5 - !EII.iL

--Find the Joker. Prepare a series of groups of three or four
sentences, one of which does not belong, such as:
Betty has a new dress.
The dress is blue.
The dress is very pretty.
The cup fell on the floor.

The child indicates which sentence is out of place and why.

—-What a Joke! Print sentences such as these on 1" strips of
oak tag:

Here is a red card.

Here is & blue chair.

Here is a toy airplane.

This rabbit will go hoppity-hop.

Find a colorful picture that illustrates each sentence and tack
the pictures on a low bulletin board. For a joke, put the wrong
sentence under each illustration. A group of about three children
may then go to the bulletin board to try to find what each joke is.
A leader of the group may be chosen to discuss the "jokes" and to
choose a child to put the sentences in the correct places.

2, To intenpret the cause and efgect nelationship by enmriching
the stony.

P

--Television pictures explaining author's thoughts, Recall with
pupils how they can become co-authors when they enrich sentences
taken from any story.

Suggest that they televise sentences from a story. To do this,
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s

each pupil selects one sentence to enrich. He draws a picture
which he later presents on a "television" program. Some
sentences which lend themselves well to expansion are given
below. Children may select other sentences, also.

"A boy once lived with his mother in a little old house."

"On many cold days the boy and his mother had very little
food."

"Then Jack ran after the bad wind."

"he North Wind went quickly from town to town."

To present the program, each child shows his picture,
accompanies his showing with any sound effects, as the conver-
sation between the boy and his mother, or the North Wind whistling
and describes other sensory impressions, such as, "fingers
tingling with cold." The pictures should be televised in

sequential order to tell the story.
To nead cnitically by drawing conclusions and making fudgments

--Making Judgments. Write the following list of play activities
on the chalkboard. Then let the children decide which ones
they would enjoy doing alone and which ones they would enjoy
doing with someone else. Also identify those activities which
must be done alone, and those which must be done with someone
else.

reading a book

writing a letter

jumping rope

playing the game "Drop the Handkerchief®
riding a bicycle

playing catch with a ball

building a sand castle.

--Magician's Riddles. Power to interpret and to think through a
story is simulated by tricky riddles. Able children will enjoy
finding or thinking of conundrums for the class to ponder upon.
(1) The magician says, "I can go out of the room with two legs
and come back with six." Children try to guess how he does it.
If no one guesses correccly, he goes out and comes back carrying
a paper with a large number 6 written on it. (2) The magician
says, ~'I car bite an inch from the end of a ruler.'" To prove
it the magician holds a ruler an inch away from his mouth and
bites.

--Recognizing Character Traits. Ask the pupils to suggest words
which describe what kind of persons are in their stories. Words
such as kind, thoughtful, considerate, generous, and brave may
be mentioned. Have the class members locate and read aloud
parts of a story which prove that the characters in a story are
certain types of individuals.
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Interpretation of Material Read

To visualize the idea 4in a sentence by (Llustrating or matching

--Accordion Presents. Children can make little accordion-folded
booklets for presents.

To make such a booklet, fold a large, stiff sheet of paper
into wide accordion fclds. Use each fold as a separate page,
using the first one as the cover. Fasten a ribbon or fancy string
to the back fold so that the ends can be brought across the
cover and tied. The child may write and colorfully illustrate
a word, a sentence, a riddle, or a story on each page.

| OF

Jip and the airplanelDown, down, down

the airplane C:

Example:

--Sentence Pictures. Deep understanding depends upon a reader's
ability to create vivid images which extend the limited thoughts

an author can put on a page.

Give each child one sentence from the story which contains no
sensory images. For example:

Father Bear had a big book.
Mother Bear had work to do.
This house is pretty.

Ask each )upil to draw a picture to illustrate his sentence.
When pupils show and tell about their pictures, note each ocne's
use of sensory imagery: color, sound, action, and details
included.

Mount the pupils' pictures on colored paper. Write their
sentences on strips of paper to place undermeath. Use them to
make a meaningful display.

~-~F'ind the Sentence for the Picture. Cut out some small,

attractive pictures from magazines or old books. Prepare a set
of cards with one sentence on each card. Each sentence should
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describe one of the pictures. Put the pictures and sentences
in an envelope or box. The child matches the sentence to the

picture.

2. To visualize the action 04 a sentence by performance and %o
provide practice in hearing and Lidentifying sounds.

--Play the game '"What Do You Hear?" Direct the children to
close their eyes and tell you what ncises they hear in
response to such actions as tapping the desk, rustling paper,
or knocking on a glass.

--Use rhythm-band instruments or a record player -to check the
children's ability to distinguish loud and soft’ tomes. Tap
out a pattern of loud and soft taps and ask the children
to reproduce the pattern,

--Say, "Listen to the two notes I play." Play two notes of
contrasting pitch on a piano, a harmonica, or a pitch
pipe. Ask, "Was the second (or last) note high or low?"

--Call, "Come Here," using a low tone for the first word
and a high tone for the second. Ask a child to repeat the
words, using the same tone pattern. Other short phrases
such as "Good morning," "Good-by," and "Hello" may be
used with different tone patterms.

--Play the get-acquainted game, "Who Am I?" A child chosen
+o be "It" stands a short distance from the group with
his eyes closed or with his back turned to the other
chiluren. Another child calls, "Who am I?" If the listening
child can tell who is calling, he says, "I hear Jim" or
"I hear Mary." If he cannot identify the speaker he calls
aqn another child to become the listener.

3. To visualize a niddle by stating or illustrating the solution

~--Have a child think of an animal he's like to be. He must
stand up and tell about himself but not tell the name of the
animal. For example:
I am tall and thin.
I have long legs and a very long neck.
I am yellow with brown spots.
What am I?
(a giraffe)
Pupils may try to guess what animal he is. The child who
guesses correctly may describe his animal.
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i ~-=-Draw a‘picture to answer each of these riddles. Color your
plctures.

I eat grass.

I give wool to make you warm clothes.
I say, "Baa, Baa."

Who am I? (sheep)

I live ort a farm
I give milk.
Who am I? (cow)

- I like to run and climb.

I am about as big as a sheep.
I have horns.

; Who am I? (goat)

y I am & pet.

;, I like to chase cats.

{  I say, "Bow-wow!"
Who am I? (dog)

Something good to eat.
Something Mother Bear gave to Little Bear.
(porridge)

{~ --Draw a picture of these things.

{} It is pretty and red.
- It can sing.
It can go up in the sky. (cardinal)

[J He saw another dog.
: He said, "I want that bone."
{5 He had to go home with no bone. (big dog)

There are many in the sky.

) We see them at night.

{; We make a wish when we see the first. (star)
L

--Collect riddles such as the following, copy them, and keep
them in a special envelope. Do not provide the answer until
the children have had an opportunity to solve each riddle..

re Ir. marble walls as white as milk,
{' Lined with a skin as soft as silk,
* Within a fountain crystal clear.
A golden apple doth appear.
No doors there are to this stronghold
Yet thieves break in and steal the gold.
(&n egg)

-
3
L.
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‘Little Nanny Netticoat,

In a white petticoat,

And a red nose;

The longer she stands,

The shorter she grows. (A candle)

Old Mother Twitchett had but one eye,
And a long tail which she let fly;
And every time she went over a gap,
She left a bit of her tail in a trap. (A needle and

Riddle me, riddle me, what is that,
Over the head, and.under the hat? (Hair)

Thomas a Tattamus took two tees,

To tie two tups to two tall trees,

To frighten the terrible Thomas a Tattamus!

Tell me how many T's there are in that. (Two - ThaT.)

--Ask pupils to fold their papers into four parts. Write one of
these headings in each part:

1. What is soft? 3. What is wety
2. What is sweet? 4, What is cold?
Ask pupils to dvaw pictures in each hox. Have children shew

and tell about their pictures. Encourage the use of
descriptive phrases. For example, soft as cotton, sweet as
honey. Help children learn to use comparisons in stories and
letters.

4, IZ perceive opposite ideas through identification of comnect
noices.

--Write the words big, bigger, and biggest on the chalkboard
and let a child illustrate their meaning by drawing a big
puddle, a bigger puddle, the biggest puddle. For independent
work, direct the boys and girls to complete the following
sentences by choosing the correct word:

a. An eagle is than a robin.
(bigger, smallen)

b. A sparrow is than an eagle.
(bigger, smaller)

c. Linda is than her father.

(tailer, shorten)

-~To develop the meaning of alike, place two identical pictures
in the card holder with other picturs which are different.

f A child is chosen to find the two pictures that are alike.

| When he finds these he will say, "These balls are alike." or
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"These coats are alike." Stress starting at the left of the
N line of pictures to look for the two pictures that are alike.

~--To develop the meaning of different, place in the card holder
: three or four identical pictures and one picture that is
B different. Stress starting at the left of the line of
pictures. When the picture is found, encourage the child to
tell in what way the picture is different from the others.

--Find words in our story which mean the opposite. Example:
up - down.

L 5. To associate a printed wond with an action by matching and
creating A4igns.

Y --Construction. Making miniature traffic signs will promote
understanding of the importance of observing safety regulations.

b One or two 36-inch wooden dowls cut down to U4-inch pieces

ﬁ will be sufficient to make several signs.

Q00

,. ONE WAY>
.\! .....—-——.»——..v‘
- -
| SSTTDF) EbLJD'VJ CQOﬁ§5
| . HERE
g N -
,f " wooden
i dowel spool
, - (:;n“
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5’ --Stop and Go. Prepare some phrase cards and put them into one

pack. Be sure to include phrases like: can help, can work,
Stop! Stop!, Come and work, I have, I can, etc. Place several
red cards and green cards in the pack. A child may say the
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cards until he comes to a red card, which is the signal for
~him to stop reading aloud and to read silently until he

comes-to a green card. The green card is the signal for him
to continue reading aloud. | :

-_Who Can Do It? Collect a set of action verbs liké'shop,

play, walk, bark, etc.’ (Duplicates: are all right.) Prepare
several cards with sentences that are easily completed with
one of the action verbs such as

BoySCan ...“.OO..O}L.OQOOO...QOQU.
Movther can 0.9.....000.00000000..,

' The}childlputsvall the ‘applicable words under the phrase

" card.

This exercise may be varied in the following way. Distribute
several cards to each child. .Write a phrase on the board.
Each child who has applicable words may stand, read the
phrase, and complete it with his words. Do this with several
different phrases.

To identify the antecedents by completion on substitution

—-a. Jack can not make airplane fly. (his, him, my)

b. Sue has a new doll. She said, "Look at
pretty doll." (her, his, my)
c. "Jimmy and I like to play with Pepper," said Sue. "Pepper
is - .. friend." (our, him, my)
d. Jimmy said, "I like Ted. I like to play with M
. (our, him, his) | |
e. Freddy put a little toy into train. (him, her, his)

Have the children reéd each sentence above silently and
choose the correct proncun. Then have each sentence reread
orally and the antecedent for each pronoun discussed.

==To help children associate meaning with the recognition of

words, write on the chalkboard a sentence such as John can
work. Have the child whose name is in the sentence read it
orally. Then say, "There is a better way to tell us that you
can work, John." Cover John's name with the word card T and
have him read the newly formed sentence. Ask the class whom
John means when he says "I". (John) Follow the same procedure
with the following sentences:

(Mary) can work here.

(Billy) can see something.

(Howard) can come. ;

(Sue) ‘said, "Here is Jip."
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To compare and contrast selectionst and experiences by

Antenpreting poems.

--Read the poem, "Newness", to the children. After reading

to do?"

it through, ask:
you would like to see? Did they do anything you would like
Let the children recall pleasing words and phrases
and encourage them to ask freely for rereadings of certain

"Did the children in the poem see anything

. "Newness"
This mornine there is something
- That wasn't, yesterday.
A little calf is living
All safely in the hay.

I offered her my cookie
But she's not old enough
To know the use of cookies,
She tried to eat my cuff!
Marchette Chute

--Interpret and discuss the poem, "My Dog".

"My DOg"
His nose is short and scrubby;
His ears hang ratber low;
And he always brings the stick back,
No matter how far you throw.

He gets spanked rather often
For things he shouldn't do.
Like lying on beds, and barking,
And eating up shoes when they're new.

He always wants to be going
Where he isn't suppgsed to go.
He tracks up the hLouse when it's snowing -
Oh, puppy, I love you so!
Marchette Chute

--Changing descriptive words. Read a short poem or story to

the children.

Talk about the word pictures in it. List
dramatic action and vivid sensory phrases as pupils discover
Encourage the pupils to imagine different interpretations
which might be given by changingdescriptive words, for example,
a tinkling bell - a clanging bell. The following poems might
be used:
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"The Funniest Thing"
The funniest thing in the world I know,
Is watchin' the monkeys in the show!
Jumpin' and runnin' and racin' roun’,
Way up to the top o' the pole, then down'
First they're here, an' then they're there,
An' just almost any an' everywhere!
Screechin' and scratchin' wherever they go,
They 're the funniest things in the world, I know!
~James Whltcomb Riley

"A Dogﬂ
If you DIDN'T have a dog
('cause everyone should)
and you knew they were fun
then, of course, you would.

If you couldn't have a Dane
('cause your house is small)
there are little, LITTLE dogs
with a wag and all.

I have a dog...

And he's black as night.
But you can have one,

if you want, that's WHITE.

Or you can have one

that is brown as wood:

but you OUGHT to have a dog

('cause everyone should).
Aileen Fisher

"Arithmetic"
Arithmetic is wherenumbers fly like pigeons in and
out of your head.
Arithmetic tells you how many you lose or win if you
know how many you had before you lost or won.
Arithmetic is seven eleven all good children go to
heaven - or five, six bundle of sticks.

~Arithmetic is numbers you squeeze from your head to

your liand to your penc1l to your paper till you
get the answer.

Arithmetic is where the answer is rlght and every-
thing is nice and you can look out the window and
see the blue sky - or the answer is wrong and you
have to start all over and try again and see how

it comes out this time.
Carl Sandburg
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8.

9.

"Supper For A Lion"
Savage lion in the zoo,
Walking by on padded feet,
To and fro and fro and to,
You seem to think it's time to eat.

Then how about a bowl of stew
With jello for dessert? Or would
A juicy bone be best for you?

Oh, please don't stare as though you knew
That I'd taste good!
Dorothy Aldis

To enrich word meaning by classifying words in phroper
categonies.

--Creative Reading. Prepare a set of cutout pictures representing
many ways to ride. Glue a small piece of sandpaper on the back of

each picture so that it will adhere to a piece of flannel. Make
the label "Ride, ride'" to place at the top of the flannelgraph.

Give each child in the group two or three pictures to hold.
Start the classification by such comments as; '"Here is a little
scooter. A scooter is a riding toy. Does someone have a picture
of another riding toy?'" Let each child who has a picture of a
toy to ride, place it under the scooter. Continue with other

classifications, such as "Rides on the Water," '"Rides on Animals,"

and "Rides in the Sky.'" If a flannelgraph is not available,
pictures may be mounted on the bulletin board.

To analyze fables through discussion.

--Lessons of long ago. Explain to the pupils that almost two

thousand years ago a great Italian scholar made a collection

of 137 fables. For many years, in medieval schools, children
studied these fables in their classes. They learned their
lessons from these stoﬁigs. Suggest that the pupils, too, could.
make a book of lessons from fables that they have read. Write
the word Fable on a chalkboard. Find the fables which they

have already read. Write the name of each fable on a chalkboard
as a child reads it.

Recall with the pupils the lesson of eath story.
f

The Lion and the Mouse - "A friend in need 1is a friend
indeed."
The Rabbit and the Turtle - "The steady worker wins."

The Fox and the Crow - "Do not be fooled by people who
praise you too highly."
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The Cat and the Milk - "Little by little does the trick."

Discuss with the pupils the ways in which these lessons could
apply to boys and girls. Encourage them to velate the lessons
to their own experiences. Then let each child choose a fable.
Have him copy on a large sheet of paper the lesson of the
fable that he selected and draw a picture to illustrate its
meaning. Give the pupils an opportunity to show and tell or |
read about their fable lessons. Later a group of children )
may organize all the pictures and stories according to fables,
and bind them together to make a booklet for the library table.
Tllustrations and stories of other fables the children may have
read may be added.

Appreciation

1. To demonstrate creative thinking by finding different endings
to a stony, expressing personal feelings, and writing

--Make a picture or write a different ending for a story.

--List all the characters in a story. Choose one you would
like to be and write a story about what you would do in this
story. ‘

--What was the funniest story in a unit in your book? Tell
what was funny in it.

--Collecting Letters. Encourage written answers to invitations
that your class sends. Save these together with any other
letters that the class receives. They can be individually
mounted on colored paper and bound into & book. Another way
to encourage letter writing is to display copies of letters
that the class has sent and received. iHount two large attractive
envelopes side by side so that a child can reach them easily.
Label one Letters We Sent, and the other, Letters Sent to
Us. A child can keep these envelopes up to date.

--Creative Writing. The children will enjoy composing riddles
about wild animals. These may be placed in a booklet. If
the bottom of each page in the booklet is folded up to form
a pocket that is held in place by a paper clip, a picture of
the animal whose name answers the riddle may be slipped into
the pocket on each page.

2. To identify the authons purpose by interpretation of fLgurative |
Language

~~List two sentences from the story on the chalkboard and talk
with the class about the meaning of each group of underlined
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words.
Example:

"Then off he zoomed, like a ship to the moon." Does the
expression "like a ship to the moon" help you picture the
way in which Moppy moved? Is the expression an interesting
one?

"And out the door he flew, light as a feather." Did Marty
really "fly" and was he actually as '"light as a feather"?
(The author is trying to make us feel how freely Moppy
moved without his load of hair.) The children may enjoy
completing phrases.

F. Rate of Reading

Study Skills
A. Using Textbooks

B. Use of Visual Materials

1. To constnuet charts forn purpose of giving directions and
Listing activities

--Construct charts for the following:

"Giving a Good Talk"
Know what you are going to say.
Use good sentences.
Speak clearly and correctly.
Look at the children.

"Things We Shall Do"
Read more stories.
Fix up the library.
Draw storybook people
Have story hours.
Bring in books.
Make puppets.
Make a puppet theater.
Give puppet shows.

"When We Read Aloud"
We read a whole sentence.
We read clearly enough for
all to hear.
We make the story interesting
to our audience.

C. Library Structure
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D. Organization of Materials
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1. To construct an overview by summarnizing the maiferiak

--To review the stories in the book, direct the pupils to turn
to the table of contents. Have the names of the units and
stories read. Encourage discussion of the units by
asking questions, such as, "Which unit had the most exciting
stories? ‘the funniest stories? the most interesting
stories? make-believe stories? fables?

- ——

i - --Discuss what a fable, an old story, a tall story, a

i true story, and a poem are. Let the children suggest

: definitions and then list their favorites from the book
under those headings.

'—-Ask the children to think about the stories and discuss
questions such as the following:

Which stories were about wild animals? Which stories
were about pets? Tell something that happened. Which
animal would you most like to have as pet? Why? Which

i stories took place in a city? Which happened in the

f i country? What would you like to do that some of these
.l children did? 1In which stories did you learn something
% that you did not know? Tell about it. Which children
would you most like to have as friends? Tell why. What
kinds of things would you do when you played together?
Which places would you like to visit?

E. Locating Information

IV. Wide Use of Reading

A. Development of Interest and Taste

1. To build mental (magery through the use of dramatizations,
puppetry, and poetry

--Creative dramatics-pantomime. Have pupils reread a story,
plan the action, actors, and readers. Stretch a sheet across
' the front of the room. Place an electric light back of the
sheet. As a reader reads the story, the actors carry out
the action in pantomime in back of the sheet.

i

This is an excellent activity to encourage shy children :
to express themselves. You may wish to use pantomime plays
as one way of reviewing the stories this year. Have the
children divide into small groups. Each group may select
one story to act out. Have the children plan their own
actions and choose one child to be the narrator. This
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activity would provide material for an assembly program,
for visiting mothers, or for other classes in your school.

The light behind the curtain should be at least a three
hundred watt bulb. A small spotlight works very well if
you can obtain one. Some amateur photographers have small
groups of spotlights you might borrow. Fasten a clothesline
across the room and pin on a sheet for the curtain.

~--Creative dramatics--animal shadows. Children get much

=]

pleasure from making shadows on a wall.

After children learn to create animals, they can have
‘added fun moving their fingers to make the animals talk.
Shy children respond espe01ally well and will often express
themselves through these imaginary animals.

--The children will enjoy dramatizing a story. After discussing

the incidents to be included in dramatization, have the
class select children from the group to take the different
parts. Masks may be made for animals in a story.

The masks may be made by adding ears and beaks to the paper
bag and then drawing eyes or whiskers on the individual mask
with colored crayons. The illustration shows the complete
masks for a bird and a cat.

After the players have been given a chance to reread story,
have them present the play to the rest of the group. Several
different casts may play the story. Then the audience may be
asked to name the players they could hear the best, to select
the cast they enjoyed most, and to tell why. Help the group
to recognize the cast which interpreted the mood of the story.

-~What Story Is It. For eight or ten players prepare a list of

four or five 51mple stories. Group the players into pairs.
To play, each pair must read all the stories listed. The time

E109

T AT 2T



ST THERRARTRE T

Y -
K AR

TR T

required for reading the stories depends on the size And
ability of the group; the number of copies of the stories
available, etc. This game may be carried over ror several
days without loss of interest. |

After all the players have read the stories, each pair may
"act out" one of the stories for the other eams to try to
identify. The team that identifies the most stories wins.

To do research fon a nepont following the reading of a
stimulating poem
--Reading and Reporting. Many children will have had some

personal experience with turtles. Perhaps several competent
readers would be interested in reporting to the class on books
such as the two mentioned below. You might create interest
in this project through Zhenya Gay's whimsical poem from
Jingle Jangle, suggesting, after reading it, that there are
many facts about turtles (especially about the raising of
pet turtles) in which the class will be interested.

I think turtles are funny things,

They have everything but wings.

On top there's a shell,

Underneath as well.

They're round lik. eggs,

They've four short legs,

A pointed tail and a hard square head.

And when they want to go to bed

They just pull in these things and tuck

them tight
And have pleasant dreams all through the
night.
THE LITTLE TURTLE

All There was a little turtle.

He lived in a box.

--Poem: He swam in a puddle.

He climbed on the rocks.

Group 1 He snapped at a mosquito.

Group 2 He snapped at a flea

Group 3 He smapped at a minnow. ;
All And he snapped at me. ]
Group 1 He caught the mosquito.

Group 2 He caught the flea.

Group 3 He caught the minnow.

All But he didn't catch me.
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~ 3. To discuss and interpret the imagery and beauty of poetry
- through the wide nreading, boith ornally and silently, a
§ variety of Lypes.

--Poem: THE WHEEL

How very strangely we should feel

; If someone had not made a wheel!

"} No wagon would have crossed the plain,
No puffing engine, no speeding train.

o No cart or carriage would there be,
f Or roller skates for you and me,

> No bicycle or automobile,

If someone had not made a wheel.

- --Poem: SUPPOSING

1 Supposing the clock forgot to tick!
Supposing the paste forgot to stick!

Supposing the light bulb couldn't light!
Supposing the pen refused to write!

~ Supposing the window had no sill!
? Supposing the chicken had no bill!

V Supposing the puppy couldn't bark!
“1 Supposing the night was never dark!

Supposing the wind forgot to blow!
Supposing the snow forgot to snow!

Supposing the brown cow couldn't moo!
Supposing the sky was red, not blue!

Supposing an engine had no wheels!
Supposing potatoes had no peels!

Things usually never happen this way,
But "supposing's'" a very good game to play!

-~Poem: CAT

. SO v e T

The black cat yawns,
Opensg her jaws,

Stretches her legs,
And shows her claws.

| S—
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~--Poem

| --Poem:

Group I

Then she gets up
And stands on four
Long stiff legs

And yawns some more.

She shows her sharp teeth,
She stretches her lip,

Her slice of a tongue
Turns up at the tip.

Lifting herself

On her delicate toes,
She arches her baci:
As high as it goes.

She lets herself down
With particular care,

And pads away

With her tail in the air.

CHOOSING SHOES

New shoes, new shoes,
Red and pink and blue shoes.

Tell me, what would you choose,

If they'd let us buy?

Buckle shoes, bow shoes,
Pretty pointed toe shoes;

Strappy, cappy low shoes;
Let's have some to try.

Bright shoes, whifte shoes,
Dandy-dance-by-night shoes,

Perhaps-a-little-tight shoes,
Like some? Some would I.

but

Flat shoes, fat shoes,
Stump-along-like-that shoes,

Wipe-them-on~-the-mat shoes,
That's the sort they'll buy.

THE POPCORN-POPPER
The popcorn man
At the park

Has a popping machine
Ingide his cart.

E11l2
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Group Il He puts in dry, yellow brown,
Hard bits of corn
And soon--
Afaff afaff affafff---
All The corn begins to laugh
And dance
And hop
And pop, and pop, and pop.

Solo Reader and then---
I stand
And hold
The bag in my hand,
All And the man
Pours it full
Of puffy, fluffy, flaky,
Soft white .
POPCORN !

~--Poetry. Ask them to close their eyes as they listen and

see if they can think how the freight train looks and sounds.

THE RED CABOOSE

It's fun to watch the freight train
Come whistling round the bend.
The shaky little red caboose
Is fastened to the end.

The engine puffs and pulls and pants
And whistles loud and long;

The wheels of all the cards go round
As though they sang a song.

Yhen I grow up to be a man,
Some day I'm going to ride
That shaky little red caboose
And see what is inside!
B. Research

1. Using the Library and varnious aids for neports and the
development of othern activities

~~Make a picture-story of this country. Write to children
all over the country. Read stories about some parts of
the United States. Find out where Americans came from.
Learn poems about differvent places in the country.

E1l13
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--Talk with the children about some of the almost 'unbelievable"
happenings in nature, such as the development of the frog.

The class might like to investigate the development of other
animals. The metamorphosis of the butterfly would be an
interesting parallel. An easy-to-read text with exact
information on one complete cycle of the butterfly, from egg
through caterpillar to chrysalis to adult, is Robert M. McClung's
Tiger, the Story of a Swallowtail Butterfly (New York: William
Morrow and Co., Inc., 1953). Monarch Butterfly by Marion W.
Marcher (New York: Holiday House, 1954) also presents the
development of the butterfly in elementary terms. The book
includes a section on raising a monarch butterfly successfully.
This is another of Holiday's "Life-Cycle" stories.

--Learn about our national holidays. Learn about our local
nolidays. Read stories and learn poems. Have a costume
party. Plan a holiday program. Publish a class newspaper.

--Place on the library table a number of easy textbooks and
storybooks. Select those that contain a high percentage of
recreational readlng and those that meet the children's ,
interests. 1

The following discussion questions may bring out a child's
current interests and help the teacher select the books:

a. If you could have three wishes, what should you
ask for?

b. What do you sometimes think about when you are

‘ alone?

c. - What would you buy if you had five dollars? one
~ hundred dollars?

d. If you could meet three people, whom would you

1 want to meet?

e

i 2. To retain peatinent in({onma,téon by necording

! --To encourage recognition of names of days, months, and

weather conditions set up a large pocket chart at a convenient
height so that a child an easily slip the proper card into place.
Ciit two vertical slits at the end of each sentence, spaced as
far apart as the width of the card with the longest word.

Fasten three envelopes to hold the word cards below the chart.
Label each appropriately. For the word cards use names of

the days of the week and of the months, and weather words

such as warm, cloudy, etc. See a sample of such, a chart on

the next page.

E1l4

1
1
!
i




fm@j

i
i

¢
I
(-

WREH SRS PR S RS S R B LR g

The Dot '\g
Ihan) e Smﬁﬂ )
s St | by

--A beginning news. sheet. Each day the group may write a three
or four-sentence story about the most interesting or exciting
thing that the class has seen or done that day. At the end
of the week, collect all the stories and hectograph or
mimeograph enough copies of them so that each member of the
group may have a news sheet. Be sure to leave plenty of room
for an illustration after each story so that each child can
{1lustrate his own copy. It is a good idea to review all the
stories in this weekly' "newspaper" with the group when the
news sheets are distributed. At the end of the month or term,
the individual papers may be bound together to form a book as

a record of class doings.

~-Whepe are we. To tell others exactly where the class is at
any time, a little chart with an indicator on it can be tacked
to the outside of the classroom door. A child can be appointed
to make sure that the indicator is at the correct point.

Here is one way to make such a chart. Cover a 9" x 12" piece
of cardboard with a brightly colored sheet of construction
paper. Attach a piece of heavy twine to this cardbecard so
that it extends tautly from about 3" below the top to about
1" fpom the bottom. Knot a 4" piece of ribbon around this
piece of twine so that it moves easily ap and down along the
twine. Letter the chart in the way bezt suited to your needs.

Grode \

Mrs. Smith

We are.on VocaXion.
Sp2-We are on o g
We Qre ccso\!\'m%.

We are in the [Vbracy.

We are a¥ home.,
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3. To summanize spane-time neading orally on by an art
activity

--Spare-time Grap Bag. Write one question or assignment
on a 3" by 5" index card. The assignments might be

something like these: | j

The book called Angus and the Ducks is fun to read.
Find it in our class library. When you are finished reading
this book, you may quietly tell a friend about it. Find
a friend who has finished his work and wants to hear the

story.

| ‘Put all index cards into a large envelope or box. A

? child may "grab" a card when he has some spare time.

| Separate envelopes or boxes with different assignments may
be prepared for the various reading levels. :

It is a good idea to have each child write his name on the
back of the card that he has drawn so that he and the teacher
know what assignments he has '"grabbed."

L --Peep Shows. Peep shows may be used for retelling stories and
@h for a’simple story or book reports. To make the viewer, use
= a sturdy cardboard box--a shoebox is excellent--with a cover.
Cut a large rectargle in the cover to let in light. Cut a
similar but small opening in one end of the lower portion of
the box. In the end opposite to this opening cut two 5"
horizontal slits, 4" apart as shown on page 10. Paint the
inside of the box an attractive light color. For a novel
touch cover the opening in the top of the box with cellophane.
To prepare a film, use a roll of paper not more than 43"
wide. Each frame should be about 4" x 3%" in size. Pupil-
3 drawn pictures or pictures cut from old readers, magazines,
o etc. make good movies. Several rolls of film may be stored
in another box and each film labeled simply so that a child
may choose the film he would like to view.

- P A e Tt
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4. To List qu,/téovw fon, and Laten evaluate Leawnings and
enfoyment derived from the visit of a resowrce person
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--Holding interviews using community resources. Let the
pupils seek out and invite people to class who are doing
things in which they are interested. A scientist in the
community, for example, might be invited to show some
simple experiments, following the reading of a science
story. Or a writer might be asked to tell the boys and
giris about his writings. Prior to the interview, the
children should plan and record their questions. Later,
they should be given time to evaluate their learnings
and tell what they enjoyed most.

V. Awareness of Reading Opportunities

A.

B.

Informal Reading

Using Public and Private Facilities

(School Library)

1. To share and discuss books introduced by the teacher through
neading aloud

--All teachers are encouraged to read aloud to their pupils.
It should be customary, not the exception, to listen and
actively participate in the excitement of a story virtually
each day.

Purpcses:
a. To provide motivation through a pleasing experience

designed to build enthusiasm and interest.

b. To let children hear complete absorbing stories of
fun, adventure and tragedy which they can understand
but. as vet, are unable to read on their own. (In
elementary schools, it is possible for the lag
between comprehension and reading ability to be two
or three years, sometimes more.)

c. To introduce portions of new books as & "bait" for a
child's own independent reading. |

d. To share with youngsters a choice book they might
never try themselves or read on their own.

2. To use the Librany to {ind material for a variiety of
activities
--When 7ou have several stories, pick out oue that you would

mos: like to change. Write the story the way you would
1ike it. You can change the beginning, the middle or the

end of the story.
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--After you read a story, look over the story and find the ;
parts that will fit the list below. ;

Something moving Something that smells §
Something that tastes Something that talks

--Cut six slits in the tagboard and insert small note pads in
the opening. Encourage the children to sign one of the small :
tablets when they are ready to take part in the story-club !
program. During conference time or free-play period, the
teacher may check the child's selection in order to be sure
that it has been adequately prepared. If the selection is
too difficult he may be guided in choosing suitable material.
By the end of the week there should be enough volunteers to
present a very enjoyable program. After the program has been
given, tear off the front pages of the tablets so that a
fresh page awaits the »lunteers for the next program.

QOur Reod\ma Club

. 1 have o Story Thove ooy Lnove o. poem
8 Yo e\ o vend ko vend

. _ —= .
Bob | e \

XY

We hove o-poem T have o riddle We have oghoy

. %o teod Yo de\\ to Qe
| Alice
% By k\-\{‘:ﬁ\\‘\)

w“'

—-Chart of Individual Reading. Make a chart similar to the one
pictured on the next page and post it in the library cormer.
After 7 child has read a book or a story, he may paste a colored

; strip of paper to represent the book read on his section of the

| chart bookshelf. Help him to print onthe colored slip the

- name of the book or story he has read. Once or twice a week

| the teacher may choose a book title from some child's

. individual collection. The child may then be asked either to

‘ read the page of the r*tory that he liked best or to tell the

part of the story that he thought most interesting. After

hearing about the story the children will be interested in
seeing a few of the illustrations.

E118




[N

R S SRR R e Y & e SR NG R NOSAGE T R i v 3 R PAETW W TERAWTOMR R WM I VIR TTam T

Chart of Individual Reading
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(Public Library)

X

3. To obtain a Library cand for the purpose of selecting
books f{nom the Library to nread fon personal enjoyment,
discussion, and reporting

(Excursions)

4. To record suggestions on charnts for preplanning a field
ip

““Have the children suggest some of the things they would
like to do while they are reading about the zoo. Help
them tc divide into groups according to their interests
and plan a zoo activity. Record the following (or other)
activities on a chart similar to the one on the next page.
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:
: ~-Excursion. If there is a zoo in the vicinity, a class excursion
b would add to the children's enjoyment. Help a planning committee
' to find out how to go to a zoo, figure the cost of the trip, aud
list the safety precautions necessary.
Example: '
"Trip Manners'
!fé On the Way
i Stay together.
. Talk softly.
' Pay attention.
i At the Zoo ,
é’% See everything.
) Listen politely.
" Never interrupt.
\ Ask questions one at a time. )
i 5. To report, discuss, and answer questions about the trip
' --Following their excursion to a zoo, the children will enjoy
o writing brief reports on one thing that interested them most,
3 or writing original stories (imaginative or real) about one
i of the animals they saw there. If an excursion to the zoo
| ~ is not possible, the teacher may have the children write
1 individual letters to invite a worker from the zoo to visit
i their classroom to tell about his job. This will stimulate
i questions, discussion, reports, and, later on, thank-you
' notes.
/
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REFERENCES FOR PRIMARY ACTIVITIES

Let's Play A Game, Ginn and Company

McCracken, Glean, et.al., Basic Reading - TE, Reader 3-1, J B Lippincott
Company, 196k

Ousley, Odille, et.al., Around The Corner - TE, Ginn & Company, 1964

Ousley, Odille, et.al., On Cherry Street - TE, Ginn & Company, 1966

Ousley, Odille, et.al., We Are Neighbors - TE, Ginn & Company, 1966

Russel, David I, et.al., Finding New Neighbors - TE, Ginn & Company, 1964

Russel, David H, et.al., Pre-Primer Program - TE, Ginn & Company, 1964

Shane, Harold G, et.al., Stories To Remember, Laidlaw Brothers, 1961

Shane, Harold G, et.al., Storyland Favorites - TE, Laidlaw Brothers, 1961

Sheldon, William D, et.al., Fields and Fences - TE, Allyn and Bacon, Inc, 1963

Stauffer, Russel G, et.al., Across The Valley - Td, Holt, Rinehart & Winston,
Inc, 1960

Stauffer, Russel G, et.al., Intc The Wind - TE, Holt, Rinehart & Winston, Inec,
1960

Witty, Paul A, et.al., Star Bright - TE, D C Heath & Co, 1964
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E ACTIVITIES TO DEVELOP READING SKILLS
INTERMEDIATE GRADES

:&, The following behavioral skills and activities are written to develop
the basic skills listed in the Scope and Sequence Chart

I. Word Recognition Skills

.y A. Structural Skills

1. To constret compound words by uniting fwo known wonds

--Compound Words. Print compound words on cards. Snip the words
apart into their component parts. Have the pupil rearrange

‘ these slips to see how many big words he can make from the

“t , little words. This may be played as a game by having two pupils

in competition. The one making the largest number of compound
words wins. Partners may also play.

¥ 2. To Adentify known root words and their derivatives

. ~--Verbs with Endings. Make four cards for each root word to be

L? practiced, placing a different key word at the top of each

. card. Examples of the four cards for the word giow:

| grow grows growing ghown

{7 grows grow grows grows

growing growing grown grown

- grown grown . gpow growing
Deal six cards to a player. Farh player sorts his cards,

placing the same root words together. Any player who has four

cards with the same ront word may make them into a- "book" and

lay that book down. Then :he player to the left of the dealer

{I calls for any of the three words listed below the key word, on
| any card held in his hand. If another player holds the card

| containing the called word as a key word, he must give the card
‘% to the player who called for it. A player continues to call

{g words as long as he draws a card from another player. When he
- fails to get a card, he must draw from the pack and then
discard. That ends his turn. The object of the game is to

j%; complete as many books as possible. The game may be ended at
Ll any time, and the player with the most books declared the winner.
. y [ &
Uce other words, such as "rain," "rains," "rained," "raining';
{% "thank," '"thanked," "thanking," "thanks," etc.
l\ . .
3. To construct new words §rom a rnoot word by adding variants,
(r prefixes and suffixes
-t --Root Words. To strengthen the ability to recognize the root

‘ word in affixed forms and to see how the addition of prefixes

I and suffixes affects the meaning of root words, play this game.

Lo Any number of teams can play. Give each team a root word such
as shame, approve, important, appear, probable, etc. See how
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many werds the players can make from these words by adding
variants, prefixes, and suffixes. To be sure that pupils
recoonize that the addition of these forms affects the meaning
of the root word, have them use each of the words in oral or
written sentences. Score one point for each correct word

made and one point for its correct usage in a sentence. The
team with the most points wins the game.

4., To classify given wonrds accornding o number of syLlables in
each wonrd

--How Many Syllables? Set up this exercise and place it on the
independent activity table. In a stocking box place a number
of cards containing words with one, two, three, and four
syllables. Pupils may then classify the words according to
the number of syllables they contain.

On the top of the box write these directicns for the pupils:
"Put these words into four rows according to the number of
syllables they contain. Put words with one syllable in the
first row; words with two syllables in the second row; words
with three syllables in the third row; and words with four
syllables in the fourth row. After you have done this, put
the words in each row in alphabetical order. Check your work
by looking at the answer sheet on the inside of the box top."

Paste an envelope on the inside of the box top. 8o that the
exercises may be self-corrective, place in the envelope a sheet
of paper on which the words have been classified properly with
syllabication divisions indicated. List the words alphabetically
to simplify checking.

Pupils who need help in structural analysis may be given a
list of words which they arrange in columns according to the
number of syllables in the words. For example:

gem, freight, body, eaten, Bible, cruise, through, chasm,

duel, beauty, diamond, sympathetic, ought, alone, ago,

irregular, enterprise, dental
1 2 3 by
gem eaten diamond sympathetic

5, To construct words using a random seleetion of Lettens and Zo
cLassify these wonds according to specified categornies

-~-Make a Word. Use a manufactured set of letters of the alphabet
or have the letters printed on small squares of paper. Make two
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7.

8.

squares for each of the vowels. Put the letters in a box. Each
player draws three letters at the beginning of the game. Then
each in turn draws one letter at a time. The player who first
is able to make a word from 3 or more of his letters wins. The
number of letters for the words may be changed each time around,
or some category may be selected by the players, such as names
of animals, flowers, etc.

To construct wonds using specific directions

--Tit-Tat-Tow. This game is played by two players, as in the
regular game of Tit-Tat-Toe. Each plaver draws a tit-tat-toe
pattern on his paper. The "beginner'" says a letter of the
alphabet, and each player writes the letter in one of his tit-
tat-toe squares. Then the second player says a letter, and
both players write this letter in a square. They continue to
alternate at saying letters until all squares are filled. The
player who has formed the most words with the nine letters
wins. The words can be read from left to right, from top to
bottom, or from left to right diagonally.

To construct wonds from specified beginiing and ending Lettens
fox each wond

--The teacher prints a word on the blackboard in column form;

the first letter is on the first line, the second letter
underneath the first, and so on. The same word is then printed
backwards in column form opposite the first column. For
example, the word "cat" would look like this:

o] t
a a
t o]

The children think of words beginning and ending with the
letters that are opposite each other and write them in. In
the example above, the first word might be "ccat." The winner
may be the first one *inished, or the child who has the most
words. The teacher or group may establish rules with regard
to length of words which will be acceptable. Thus, three- and
four-letter words only may be used.

To comstruct newwords grom nandom selection of Lettens

--Anagrams. Write a letter on the chalkboard. A player adds a

letter to make a word. A second player adds a letter to the
word and so on until no move letters can be added. EIExample:

A is written. The first letter added may be N to form AN.

The next player may add T to make TAN. Others may be added
until the word becomes STANDS. When no more letters may be
added, another letter is chosen to begin another word. Groups
might each take a different letter to see which would form the
longest word.
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Anagrams may be played by adding letters which do not form
a new word immedia+ely but pave the way for it. H may be the
starting letter. I may be the second letter; the final word
might be HINGE. Points may be given for completed words.

Anarwams may be played by rearranging the letters in a word
tc make a new word. Examples: rare - rear; bare - bear;
reaction - creation; dealer - leader. One point may be given
for the word and an extra one given if the player can use the
new word correctly in a sentence. Partners or pairs might
play against each other.

To divdde Lists of wonds into specifdied categories

--Categories. Players are given a diagram such as the one shown.

They select a five-letter word to use for a title. Words
containing q, y, and z should not be used, nor words which
contain the same two letters. The title is writter at the top
of the diagram. The cross rows must name large categories or
classifications suggested by +he players such as: cities,
countries, rivers, presidents, famous people, etc. The five
categories suggested are written at the side.

For the first row across, in the example, the player fills
in the names of the rivers beginning with the letter at the
top of each box. For the second row across, he fills in the
names of cities with names beginning with the letter at the
top of the box. This is done with all five categories.
Example:

G A M E S

Rivers | Ganges Amazon | Miami |Euphrates |Susquehanna

Cities Galveston| Atlanta | Manila | Edinburgh |Singapove

Countries

Famous
People
chool
Subjects

When each player has completed as many boxes as he can, the
answers are read loud. If three or more players have the same
answer for a box, each gets 1l point. If two have the same answer,
each scores 3 points. ' If a player has an answer which no other -
player has, hc scores " points. The player with the highest
score wins. The ability to play this game depends upon grade
level and general background. Players might use the di¢tionary,
the encyclopedia, the atlas, sccial studies references, etc.
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--Help the Captain. Two teams choose a category: rivers, cities,
countries, fruits and vegetables, or famous people, depending
upon the grade level of the players. The captains take turns
giving names in the chosen category that begin with A. The
team members may help the captain by whispering a word along
the line +to him. When a captain fails to answer, hz gones to
the foot of the line, and the next in line becomes captain.
Names in the c¢hosen category beginning with the next letter of
the alphabet are then given. A point is scored by sending the
rival captain to the foot of the line.

B. 8ight Vocabulary

1. To provounce correctly each ner wond presented on bulletin
boarnd displays

--Ask your pupils to bring to school pictures of dogs for a bulletin
board display. Label each picture with the name of the breed
of dog represented and help ycur pupils learn the correct
pronunciation of these breed names.

2. To Adentify and Label obfects

--Children are generally fascinated by pets. Discuss the care and
feeding of pets with your pupils, putting particular emphasis on
the kinds of pets which they own. Have them arrange a display
of photographs or drawings of théir pets. Pupils who do not
have pets should draw or cut pictures from magazines to show the
kinds that they would prefer. Have them label their pictures
with the names of these real or imaginary pets.

3. To rapidly identify wonds

--Football. On a large piece of paper draw a football field
with sections to represent ten yards each. Use a set of word
cards and place a cardboard ball on the fifty-yard line. The
first player reads the word on the first card. If he reads it
correctly, he moves the ball ten years toward the goal. If
he reads it incorrectly, it is considered a fumble, and the
ball is moved ten yards back toward his own goal. When he has
pronouniced enough words correctly, he crosses the goal line
and scores 6 points. If he reads the next word correctly, he
adds one point to his score--the extra point. A player can
take an unlimited number of turns, or until he makes an error.
Teams take alternate turns. This game may be played by two
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pupils. One monitors the words for the one whose turn it is

. to play. It may be played by two teams. The number on each
team would depend upon the size of the field. Each player
might have his own numbered ball. Lo

'~ ~-Fach child has a large card (approximately 5" x 7%") which is
divided into twenty-five equal sections, The same words are
printed on all the cards but in different order. As in Bingo,
the center section is marked FREE.

The caller has a set of small cards on which the words are
printed. 'As he pronounces.the words in random order, each
player find the words on his card and covers them with markers.
(Buttons or small circles of colored construction paper may be
used.) The child who first covers words in & straight line,
horizontally, vertically, or diagonally calls out "Words."

‘As a check he must then pronounce the words that ba has covered
before he is declared winner of the game.

radiator [tawny

Ea‘ | o ;9marn§Qf applausg |
3 | . ‘(‘ A ) scull |
é' _ recogpife /yarbaqgf FREE iggngggfystirrup

pleasan't\‘[ oo )Jscholar ( °e )astonish

peasant }(horizon

witness \anige/ straddle \ngaffguétendril

--Take the Word. Small groups of from two to six can play and
several groups can play at once if enough word cards are
available. A set of word cards is placed face down in the
center ¢f a table. The fiprst player takes a card from the
pile and reads the word. If he reads it correctly, he places
the card face up in Ffront of him. The next player takes a
card and does the same thing if he knows the word. If he
does not know the word, he places the card to the right of

| the center pile, facz up. If the next player knows the word

| which the previous player did not know, he may pronounce the

g word and place the card in front of him to start a pile of
his own. He mAav then take his turn at drawing from the center
pile. If there are several cards in the small pile of unknown

reepenrpees
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words, a player having his turn may read as many words as he is
able from that pile before taking a card from the center pile.
Only one card may be taken from the center pile by a player
duving his turn. The plays continue until the cards are gone
from the center of the table. The player with the most cards
in his own pile is the winner.

--Matching Card Game. A set of word cards is used. Each word
occurs on four cards. The players are each dealt three or
five cards. Five cards are placed face up on the table. If
the first pupil to play has a card in his hand marked "horse"
and there is a "horse" card on the table he may expose his
card, pronounce the word and place the two "horse' cards face
up in front of him. If he does not have a card on the table,
he must discard one of his own cards. and draw another from
the pack. If he has a matching card, but cannot pronounce it,
he places it on top of the card on the table which it matches,
and draws a card from the pack. If a pupil can make more
than one match at a time, he may do so. Drawing a card from
the pack ends the play. The second player follows the
procedure of the first, except that he may match with and
pronounce any cards face up on the table and take them. For
example, 1f the first player has taken "horse'" and the second
player has a "horse" card, he may take the two cards in front
of the first player. Another player possessing the fourth
"horse'" card may in turn claim the three '"horse" cards already
collected. The same procedure is followed with respect to

h

4

0

Ay

the pairs of triplets of cards that colleet in the center
of the table because of failure on a player's part to
pronounce them. When the pack of cards is exhausted, the
players continue as before, except that they do not draw.
The hands are soon played and the game is over. The player
with the most cards before him has won.

4, To napidly Lidentify vocabulary using context clues

bl i

~--Help the Reader. One player reads a story. He stops )
frequently at some point in each sentence and says, "Help !
me." He may stop at any time, near the beginning, in the
middle, near the end, or whenever the next word seems
obvious. The first player to help the reader by stating
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the next word in the story correctly, scores a point. If
several say the same word correctly, each one scores a poiut.
The player with the highest mumber of points for a given period
of play is the winner. ~ ‘
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5. To differentiate words having similar cohﬂigu&ation by using
the wonds 4in meaninggul sentences

~-=Write, in pairs, words that may be confused through reversals,
for example, was, saw; net, ten; war, raw; trap, part; pool,
loop; pan, nap; pals, slap. Use one of the words in each
pair in an oral sentence and ask pupils to point to the one
you used. Encourage close scrutiny of each pair and note
differences in form and meaning. Then have the pupils use the
words in oral and written sentences.

C. .Phonetic Analysis’

1. To differentiate sounds by reproducing and identifying each
sound |

i --Auditory Discrimination. Some pupils may test the other's

, auditory discrimination by reproducing some of the noises of
A - a story and having the others tell what they hear; rub two
! pieces of leather together, strike a metal object against
stones, imitate the sound of horses' feet by softly clapped
hauds, etc.

2. To differentiate and identify wonrds

-~Listen closely. Select a good reader, one who pronounces
words clearly and does not read too fast. Form 2 teams, and
instruct players to listen closely for certain types of
words. For example, words that rhyme with given words, that
contain given syllables such as at or ell. The leader then

= reads a story from a book, magazine, or newspaper. Whenever

i a player hears a word fulfilling the requirements, he repeats
i it and scores a point for his team.

? 3. To identify and relate rhythm and sounds heard in poetry

. --Create feeling and enthusiasm. Because much of a young child's
B enjoyment of poetry is in the rhythm and sound, read all poems
f aloud to the children before you ask them to read. Encourage
the children to use their imaginations. Have them tell what
pictures they see, sounds they hear, and feelings they have.

u, To construct and relate rhyming words grom a given woird

Rhyming Words. Each group of pupils is given one word such
as "dprink." Allow three minutes for them to list rhyming
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words for their word. The group having the largest number
of rhyming words wins. Other.words are then given.

,m
| SRS

--Rhyming. Two teams of any number of players may play this
game. One team leaves the room while the second team chooses

- a word for which there are several rhyming words. When

; Team 1 returns to the room, Team 2 tells them a word that

3 rhymes with the chosen word as a clue. For example, if the

- chosen word is "lake," Team 1 is told "bake." Then Team 1

pantomimes every word its members can recall that rhymes with

; "bake." When they pantomime "lake," it is Team 2's turn to

" leave the room.

P AN

% 5. To Ldentify mgdning 0f specifdic words that nelate to sound

~-"Sound"-Word Game. A group may play a "sound"-word game.
The one who is "It" draws a card from a set of word cards.
: He asks a player to pronounce the word, tell what might make
. the sound, and when such a sound would be made. If the one
called upon is able to meet the requirements, he becomes
“It." 1If not, the first "It" has another turn. The following

L are some words which may be used:

T neigh bray bark

{ grind thud swish
T squeak yelp screech
e gasp shriek  mumble
! drip moan scream

; 6. To Ldentify wonds from a given List having the same beginning
o consonant sounds

--To aid in the recognition of beginning consonant sounds,
have partners try to write a sentence in which each word
o begins with the same letter. At the end of a given period

of time, have the sentences read. The partners who have
written the longest meaningful gentence win the game. All
groups should be working with the same beginning letter at
a given time. Gproups may make sentences such as:

Both buds became beautiful blossoms.
Lo Five famished frogs finally found food.

?7 --Sentence Races. Partners may try writing a meaningful |
Qﬁ sentence in which each word begins with the same letter. ’
e Suggest the letter b. At the end of a given period of

N time have the sentences read. Those partners who have
1 written the longest intelligible sentence in which all
words begin with b, win a point. Example: Bad boys
bring big black bugs.
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--Shuffleboard. Cover a space on the floor with wrapping paper
approximately the area of a shuffleboard and mark off squares
desired. In each square write or place an initial conscnant
or blend. Have the player toss a beanbag or a chalkboard eraser
into a square and give as many words as he can beginning with
that sound. A point is scored for each word. Insert new
consonsants or blends as needs change.

7. To constuct wonds by using phonetic prineiples

--Baseball. Draw a baseball diamond on the chalkboard. Write
one of the digraphs, ai, ea, oa, ee, ie, or ui at home plate
and at each base. The child who can write a word with the
corresponding digraph for each base gets a home run. The
game also may be used to give practice in using diphthongs,
long and short vowel sounds, or consonant blends.

Qeek
SeeN,

TeLA_OL,
?wua§$aa¢

8. To combine beginning and ending sounds fo create wonds.

--Beginnings and Endings. Write one column of word beginnings
and another of word endings on the chalkboard.

Example:
br ock
th eam
st ake
cl ing
dr ink

The object is to combine the beginnings and endings to make
as many words a spossible from them. Pairs or individuals
may compete. The pupil or pair making the most words wins.
Other beginnings may also be added to the given endings and
other endings to the given beginnings.
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9.

To select wonds having ddentical beginning and ending sounds

--Beginnings and Endings. Two teams are formed. A leader

10.

pronounces one word, such as "cake." The players think of
words having the same beginning and ending letters as '"cake."
They might respond with "cackle" cr 'code." A point is

scored for each correct word given during a limited amocunt
of time. The team having the most words wins.

To construet words using contest clues

--Add a Letter. Lists of words may be given whose meanings

11.

12.

can be changed by adding a letter at the beginning or end
of the word. Pupils challenge others to make new words.

Some examples are:

boa Add a letter makes a vessel. (boat)
ease Add a letter that makes a frame
for holding a picture upright. (easel)

room Add a letter that makes a long-
handled brush. (broom)

To quickly identify and use double consonant words in context

~-I Like Coffee. To aid in auditory percepticn of letter sounds,

play this game with pupils. Say, "I like coffee, but I don't
like tea." Have each player say what he likes and what he
does not like. Everything that is liked should be a word
which contains a double letter. If a player says he likes
something which doesn't contair a double letter, such as
bread, say, "No, I don't like that. I like butter, but I
don't like bread." Continue thu.s way and players will
gradually, one at a time, get the point of the game. To vary
the game, long vowel sounds in words (as opposed to short
vowel sounds) might be used instead of double letters, as

"7 like cake, but I don't like candy."

To constuet wonds using vowel sounds, consonant blends, and
rnhyming endings

--A Phonetic Game. Small groups of from two to six may play

this game, using a set of cards with words that illustrate
the long and short vowels. Each player is dealt five cards.
The vest of the set is placed face down in the center of
the table. One card is placed to the right of the center
pile, face up. This is the discard pile. Each player tries
to build a book of three word cards having the same vowel
sounds. As each player takes his turn, he may either draw
from the center pile or, if he sees a card on the discurd
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pile which he can use, he may take it. If he has a card which
will not help him build a book, he may discard it on that

pile. When he has built a book, he raises his hand. That means
he is ready to read his three words. If he reads them correctly,
he may lay that book down. The player getting the most books wins.
This game might also be used for reviewing initial blends,
consonant blends, and rhyming endings.

Context Word Recognition (Multiple meanings, multi-meaning words,

special vocabulary and dictionary)
1. To solve wond puzzles utilizing contextual clues

~-Crossword Puzzles. There are many sources of crossword puzzles
for children. Copies may be made and kept on hand. Begin with
modified puzzles and progress according to the ability of the
groups. A sample one:

1. bloly
2, hljojujsje
3. t]lojr|njajdjo
4JHl]ajl]l]o|w]e e |n
1. A child (boy) 3. A storm (tornado)
2. A building (house) 4., A holiday for goblins
(Halloween)

~-Modified Puzzles. Begin the puzzle with a six-letter word.
Drop one letter and rearrange the remaining letters to form
a five-letter word. Drop one letter and rearvange the
remaining letters to form a four-letter word and so on.

1. the kitchen of a boat= - - - - - = (galley)
2. a narrow passageway~ - = = = = = = (alley)
3. to cry out in loud tones- - - - = (yell)
4. an extension to a building- - - - (ell)

--Modified Puzzles. Lists of words may be given whose meanings
can be changed by adding a letter at the beginning, end, o
within the word.

Example:

came Add a letter that makes an animal. (camel)

count Add a letter that makes a division
of a state, (county)
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cot Add a letter that makes a wrap. (coat)
dead Add a letter that makes a great fear. (dread)
--Modified Puzzles. Give the first letter and the correct

number of spaces. The player who fills in the correct words
first wins. Example: . ,

1. to set on fire ke = = = = (kindle)
2. to conduct oneself b = = =« = (behave)
3. the way to be traveled. Pm = = - (route )

--The teacher prints on the board a.list or words in scrambled
form. Alonside each she may give some clue, such as the
definition, classification, etc. Children are asked to
reassemble the words.

Example:
1. t-h-n-e-a-d-e-r-u-n This word means "below". (underneath)
2. h-c-e-r-e-c-s This word means "howl'". (screech )

To identify a wond with its definition on synonym by matehing

--For children handicapped in reading by limited meaning
vocabularies, make up two sets of cards. One set should
contain the pupil's own difficult vocabulary words, and the other,
the definitions or synonyms of these words. Have the child match
the two sets of cards. This exevcise may be made self-corrective
by putting the same number or letter on the backs of card pairs.
New cards may be added as pupils' needs change.

To Adentify wonds Lthrough definitions on contextual clues by
placing on a puzzle chart

-~Crossword Puzzle Chart. At fivst, children will need help in
using the chart, but later they may use it independently. So
that groups of childven may participate in the construction of
crossword puzzles, a large chart is needed. It may be made on
a piece of tagboard. The chart should be marked off in 2% inch
squares .

PUZZLE CHART ;

D R
E A
CIA|C|T]U|S N
0 0 E ¢
R W R|0|U[G[H
R_ B T
A 0
L Y
L
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There should be approximately fifteen squares across and
fifteen down, Just above the lower line of each square there
should be a 1%-inch horizontal slit into which the anagram letter
squares may be inserted. The chart is backed by another piece
of tagboard. It should be attached by staples or paste in
such a way that & pocket is formed below each of the slits. It
will be possible then to insert the letter squares into these
pockets.

To use the chart, first pass out anagram letters to pupils.
List on the chalkboard the vocabulary words to be used in the
puzzle. Start with a short list such as cactus, ranch, corral,
desert, rough, and cowboy. The teacher may wish to place the
letters for the first word, cactus, somewhere in the middle of
the chart. Then she gives a definition or a sentence in which
the desired vocabulary word is omitted, as: The cow pony was
enclosed in the . The children are to identify
the word. Pupils having the letters that make up the word
place them in proper order on the puzzle chart, trying if possible
to cross some word already on the chart. The teacher continues
to give clues, and the children furnish the words on the chart.
After all of the vocabulary words have been used, other words
may be thought of which will fit into the puzzle. Once the
children have gained skill in making simple puzzles, they may
Try to use all new words in a given story on the puzzle chart.

In order that pupils may work the group-constructed puzzles
later an an independent activity, the best puzzles should be
copied from the chart on graph paper. They should be numbered
and used as the answer key. Several blank puzzles may be made
up in the specific pattern of the key, complete with numbers
and definitions.

~-~Acrostics are word squares in which the words read the same

down as across. The squares for ‘the acrostic may be drawn

on the chalkboard »r individual copies may be made. Clues
are given for the numbered squares in the same way that clues
are given for a crossword puzzle.

Examples:

1 2 8 4 1 2 3 4
l.ld]rjo]p 1. ]c|l]o]d
2. |rjJajv]e 2.11ljulrije
3. ]olv]eln 3. Jjojrjall
4. Iple|n|s holdje]l] 1
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Comprehension

Retention of Information

To Listen and give a conrect answern to a specific question

--Searching for the Action. A child acts out silently a part of
a story just read. The other children look for the place
telling about it in the story. The one who finds it may read
it aloud.

--A take-off of the television program '"What's My Line?" using
characters in the story as contestant is an exciting activity
for students of this age level. Select certain students to
portray the characters in the story and have the class try to
guess their identities.

2. To nead and follow specific directions

--Flylng Dutchman. Write directions on the chalkboard for
playing this game. The diractions will of necessity have to
be adjusted tc the particular classroom, gym, or play space.
Do not give any oral explanation for the directions. The pupils
- read the directions and then play “he game!

- Example: 1. All children stand. 2. Children walk to the

- front of the room. 3. Children make a circle. 4. Children
~join hands. 5. The two children whose joined hands are touched
by the teacher are "It." 6. Those two, still joining hands,
mm around the circle. 7. Children in the circle close up the
hole in the circle. 8. Those who are "It" tap two others on
their joined hands. 9. The two who were tapped run around

- the circle in the opposite direction from "It." 10. If the
children who are "It" reach the hole in the circle before they
do, the children tapped become "It."

Post notices of classrocom events and assignments of duties for
the pupils to read by themselves.

To nead and nespond to specifdic questions

--The children are provided with acopy of a metropolitan newspaper
‘and a problem to solve; the solution of which is to be found in
the paper. Examples:

You want to send a letter to England on the Queen Mary.
By what time must:the letter be at the dock? Where is
the dock? When will the letter arrive in England?

--Puzzle Maps. Cut maps from old geography textbooks or atlases.
Cut each map into ten or fifteen small pieces and place in an
envelope. Write five questions regarding the map on the
outside of the envelope. The pupils put the map together and
write answers to the questions.
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B.

--Cards to encourage free reading. Each card contains the name
of a book and a chapter to be read. The child must turn to
the table of contents to find the chapter, read the chapter,
time himself,and answer two or three questions on the reverse
side of the card after he finishes reading.

4. To nead matenial and wnite an accurate desceription

--What Scene in History Is It? Give accurate descriptions. Let
each pupil choose some historical event of interest to him,
such as Amundsen's ocean landing or the Wright Brothers' first
successful flight, and write a vivid, accurate description of
the event without giving away the hero's name or place where the
event occurred. Later let pupils read their paragraphs. Other
pupils may guess the answers.

Organization Skills

1. To place the parts of a sentence or story 4n proper sequence.

--Story Dioramas. Let each pupil select one episode or main
event about which he wants to make a diorama, or have pupils
work in groups. :

Cardboard boxes with the top and one side cut off make good
stages. Pupils may paint the background, then spread the sand
and arrange the terrain. Pipe-cleaner figures may be dressed

" for characters. Research should be carried on to make scenes
as authentic as possible, eg, the Arabian camel has one hump.
When the dioramas have been completed, have them displayed
around the room in sequential order.

--Place sentences on the board, with each part of a sentence on
a separateline and the parts in mixed order, for example:

the honking geese

the loud noise

was made by =

Have the children decide which is the beginning, the middle,

and the end of the sentence and label the parts 1, 2, and 3.

Then have the complete sentence read aloud.

--Tell pupils that sometimes we can understand why one action
follows from another in a story even though the text doesn't
tell us why. Sometimes we can even join two sentences together
with the word because to show that one tells what happened
and +he other tells why it happened. Write pairs of sentences
from a story the children have read and encourage them to put
the ideas of the sentences together in one sentence containing

the word because.
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2.

--To direct attention to the sequence of events in a story,

have puplls review the story action, using such words as
§inst, then, next, agfter that, finally in brief sentences.
Then have them skim the story to note words or phrases

that cue the reader to the time when certain events occurred
and hew Long a period of time the events cover.

To place in proper sequential onder the parts of a paraghaph

-~-To give practice in recognition of story sequence, cut

short stories into single sentences, numbering each on

the back in proper sequence. Put each story into an
envelope. Write the following instructions on the outside
of each envelope: '"These sentences are mixed up. Arrange
them in the proper order to make a story. When you have
finished, turn the sentences over, keeping them in the same
order. On the back you will find the numbers, 1, 2, 3, i,
5, etc. - If they are in the proper order, you have arranged
the sentences correctly."

You may wish to have a number of these envelopes on the
independent activity table. If so, file the envelopes in a
small box, and attach the directions to the box.

To nead directional material and follow the Lnstructions

--Follow Directions. For pupils who need practice in following

directions, make out mimeographed sheets and have pupils do
as directed. Directions such as the following may be used:
1. Beginning with G, write the letters back to A.
2. Write your name and address us they would be
written on an envelope.
3. Turn to page 140 in your dictionary and copy
the two guide words. ‘
4, Look at the sixth unit in the table of contents.
Find and write the title of a story.
5. Write the number of boys and the number of girls
in your classroom.
6. Draw an inch square and put a cross in the center.

--Make Believe. Pass out cards to the pupils with a set of

directions on each card. Sample directions: Make believe
you are a mechanic. Make motions to show you are lubricating ;
an automobile. :

Each pupil takes his turn at pantomiming the directions
written on his card. The group tries to guess the directions
from his pantomime. The pupil reads the directions to them
after the group has guessed.
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4.

6.

7.

To stimulate intenest by decoding 4instructions and announcements

--Give simple instructions in codes. One simple code is to add
an extra letter after each letter in each word in the sentence.
Any letter may be added.

Examples:
Hbetrle ims az npeiw bgowork tvo rxecand.
Here is a mnew Dbook to read.

--Write simple announcements on the chalkboard, cmitting vowels.
This is a reminder that consonant letters form the framework
of most words. For example, N sch 1 t m rr w. Have pupils
make up their own codes and test others. -

To skim napidly and nelate nelevant information

--The child is given a clipping from a newspaper. He is allowed
fifteen or twenty seconds in which to read the heading and
subheads. He is then asked to tell what he has read. When
proficiency in reporting on the headings has been attained,
the first few paragraphs of the, article may be included. The
usual style of writing a newspaper story may well be discussed
‘with the class. They can be taught to recognize the first
condensed account, the second longer story, and the third
most detailed accouvnt.

To select and nejeo/t"ma,twial to §it a certain purpose by
Listing words pertaining to the subfect

-~The pupil is given an entire page of newspaper. The teacher
asks him to find as quickly as possible an article about
some particular subject discussed in a story on that page,
and times him. To increase the child's ability to spot quickly
in a newspaper the articles in which he is interested, the
teacher and the pupil select a subject, and the pupil lists
all the words for which he might look in a newspaper to find
an article dealing with the subject. For example: Aviation-
Airplane, Plane, Flight, Air liner, DC-6, Constellation,
TWA, etc.

To note nelationships of time and place by selecting all
phrases that mark the beginning of each storny event

--Guide children in selecting from a story the "time" or "place" 4
phrases that mark the beginning of each story event; write these /
phrases on the board. Then have children tell what took place
at each of the various times or at the various places. Next
have pupils use these phrases as guides to retelling the story.

This same type of procedure may be used with a sequence of
important bits of conversation or of auditory or visual images.
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8. To identify main and subordinate ideas by arnranging them in
é simple owtlines

\ -~-Using a modified outline. Instead of the usual topical

e outline, the children are given a modified form which consists
! of a horizontal line separated into sections by vertical lines
; at regular intervals. Initially the outline form is developed
by the children under the teacher's guidance. A selection is
read and main ideas are discussed. The outline is filled in

by the teacher, who makes use of the children's ideas. When
the childven are familiar with this device, they are encouraged
to work out individual outlines. Examples:

e }q\g;«-.w, TR iy | §, TN e T g
sy .

The Polar Bear

- The polar bear lives far, far away in the north. His home
f is on the islands of the Arctic Ocean. The islands are
covered with snow all the year. These islands are called the
M polar country.

* Only animals that can stand the cold live in the far north.
The polar bear is one of these animals. He has a thick coat

] of white fur to protect him from the cold. Even the soles of
his feet are covered with ‘thick, long hair. ‘

The polar bear is a fine swimmer. He seems to be more at
home in the water than on land. Using his paws as paddles, he
P is able to swim many miles out to sea. The bear is very
plavful in the water, too.

When the polar bear becomes hungry he hunts for food. He
! prowls about on the ice during the long winter nights looking
%’ for fish, seals, or walruses. If he sees a seal, he creeps up
and kills it with a blow of his forepaw. The bear uses his
sharp claws to catch fish.

The Polar Bear

C——

==

al.; B
| Location Fur ' Habits Food

n
}Jj In far north Very thick to Fine swimmer Found on
| Where there is keep out the cold Paws as paddles ice

always snow White as snow Fish, seals,

walruses

Mmoo #

~-Materials needed are a short selection that could be simnly
outlined, the outlina form {as illustrated in the diagram on
the next page) on tagboard, and specific phrases nerded to
complete the outline. The latter might also be on tagboard,
{1 Store these materials in a large envelope. Attach a smaller
envelope in which an answer sheet may be placed. So that the
pupils may work independently, write simple directions, such
as, "Read the story and make an outline with the material you
will find in the envelope. Then check your work on the answer

R
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sheet.

There should be available to the pupils a number

of these exercises. Number them according to their progressive
difficulty. In the easier group the teacher may wish to furnish
all the main headings and have pupils supply some or all of

the supporting details. In the final exercises the pupil

might be asked to furnish all the parts of the outline.

—

I.

II.

III.

A,
B.

C.

B

A.

B,

C.

D'o

[Roman eating habits

Breakfast

[Lunch

Dinner

Roman dress

Men

C. Ewvaluation

1. To differentiate between fact and fiction by discussing boih
in nelationship to realiity

~-You may wish to have pupils talk about things in a story that
let them know it's just make-believe and not supposed to be
anything that really happened. Some examples are:

Ao
b,
Ce

d.
e

£

Cows are able to read a sign or poster

Cows can understand what people say

A cow wishing she could eat the bread and

cakes in a bakery window

Cows learning music by heart

Cows answering the question "Did you sleep
well?" by bobbing their heads :

Cows jumping and rolling on the ground when they
heard music on a record
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3.

--You may want to encourage pupils to talk about and compare

real and make-believe stories about animals. If so, say:

Have you read any other stories or seen any shows in which
animals did things you knew they couldn't really do?.....

Do you like that kind of story?.....Why, or why not?.....Think
of a storv or show vou know in which an animal acts naturally
and does not do things it really couldn't. Do you enjoy that
kind of story more?.....Why, or why not?.....

To gnedict outcomes by stating possible solutions to material
rea

-~-Guessing story endings. Read short stories to the pupils

from magazines or other sources. They should be stories with
strong plots in which there exist clearly stated problems for
which solutions are needed. Read only to the climax or
solution. Then have various children tell what they think
the possible solution might be. Then read the ending of the
story to see if anyone had the same solution as the author.

To distinguish fact {rom opinion by analysing and nesponding
corectly to a random selection of siatements

-~Directions: Mark an "O" in the spaces to the left of the

statement you believe are opinions. Mark an "F" for the
statements you consider facts:

0 1. Birds are born with a dread of the bird of
PYay .

F 2. Unlike words, yawning, frowning, and smiling
do not have to be learned.

F 3. Men have great skill as actors and mimics.

0 4, Human beings no doubt had codes at one time,

which have been lost because we have
developed language to replace them.
5. The most intelligent of all birds is the raven.
F 6. Human beings have to learn every single word
they use.

o

F 7. Even some birds that have been raised alone will
make the code signal common to wild birds.

0 8. Parrots and birds of the crow family can imitate
human sounds.

0 9. A dog can tell which persons get on his master's

nexrves.

0 10, A bird can learn a new word immediately if he is

in a state of excitement.

{The answers are given for the teacher's convenience.)

El43

At A ¥ AT T P W o e Tt E



D.

SETRIRETOT T IR T T SO L NARRROYT OIS Al REmT T AW o TR e T e
== A - o . -

A

udes  Compiahp—

R I L
- Kt

N fi TR RN ARSI
:

4. To analyze and intempnet the elements of a story by identifying
plot stwetfure

--Help the children to understand the following facts about a story:

1. A story usually begins with a 4etfing. The reader
finds out where and when the story takes place and
who the characters are. He often discovers Why they
are there. The setting may be only a paragraph or may
extend for a page or two. Sometimes an author surprises
his reader by beginning with an exciting action; later
he goes back and picks up the setting--but all stories
have a setting.

2, One or more characters encounter a piobfem. The alert
veader identifies the problem as soon as he can. Some-
times several minor problems lead up to a major one.

3. One or more characters find a sofution fo the probLem.
The characters usually make several attempts before they

succeed., The action becomes more and more exciting until

finally the problem is solved.

Have the children identify these three elements of a story in
an adventure story. Then have two or three pupils retell the
story in their own words. If your group is imaginative, someone
may suggest an alternative ending for the story and perhaps draw
a picture with simple text tc explain it, as in the story.

Interpretation of Material Read

1. To feel and interpret action in a stony by pantomiming 4L

--Choose something exciting that happened in one of the stories
you read. Act out this part. Let the other children guess
what story you are playing. You may. wish to ask some of your
friends to be in your play.

2. To illustrate sentences with magazine {Llusirations on creative
drawings

-~Find a picture. Collect & supply of old magazines which may be
cut. Prepare a set of pictureable statements, one statement
to be a card. Scatter the cards face down on a desk or put in
a large box. There may be two teams. Each player draws four
or five cards. He then hunts thrcugh the old magazines to find
illustrations for the statements he has drawn. He cuts out the
illustrations. If he finds none, he may draw a picture himself.
When one member of a team finishes, he may help another member.
the team that illustrates all of its statements first wins.
Example: The dog was looking through the fence.
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g 3. To build mental imagery by creating Lllusirations Zo project
’ the imagery of the wuitfen material

~-A poem is often excellent to illustrate. Have students
; illustrate an entire poem or individual stanzas of a poem.

. --My favorite pictures. Each pupil makes a booklet in which

he copies paragraphs from books he has read. Each paragraph
must be a descriptive one from which the pupil has formed a
mental picture. He might copy pictureable paragraphs as he
finds them, merely because they appeal to him. He might group

1 them according to subjects he has selected; Paragraphs That
Describe Boats, Paragraphs That Describe Animals, etc.
. 4., To buwild mental imagery by dramatization

--Simple Charades. A charade is a guessing game in which each
syllable or word is dramatized. In the middle grades it is
better to dramatize words only. The game may be played by
two teams. The members of both teams select a category. They
may choose to dramatize words from a story they have just read,

a myth, a proverb, a simple incident from life, etc. Team 1
. leaves the room when Team 2 prepares its charade. When Team 1
returns to the room, Team 2 pantomimes the charade. Team 1 tries
to guess the words pantomimed. Team 2 then leaves the room
while Team 1 prepares a charade. The team that makes the most

correct guesses wins.

LSt

SR TR
"

u --Acting out the news. Three or four pupils may be partners in
this guessing game. Each one is given a page of a newspaper.

7? Players take turns at being "It" The one who is "It" selects
. an item from his page to act out. While he is enacting the
A chosen item, the others skim the items on his page and try to

guess which item he has chosen..
5. To foxm imagery by solving niddles

fﬁ ~=Many children's books and magazines cortain riddles. Collect
: them for classroom use. They might be written on cards
to be given to the pupils. Each pupil reads his riddle and
guesses the answer, if he can., He then reads it to the group.
The group tries to guess the answer. Examples:
1. What has four legs, one head, and one foot? (bed)

2. VWhat has a foot at each end and one in the
middle? (yardstick)
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6.

7.

3. Name three keys that are too big to put in

your pocket. (donkey , ‘monkey, turkey)
4, What four letters would frighten a thief? ( OICU)
5. What can run but can't walk? (water)

--The children are given cards containing such riddles as the
following. They guess them if they can and then read them
to the rest of the group.

1. Which is easier to spell, fiddle-de-de or fiddle-de-cdum?
(The first word is spelled with more e's /ease/)

2., 0ld Mother Twitchett had one eye, and a long:tail which
she let fly. Every time she went over a gap, she left a
bit of her tail in a trap. What is it? (needle and thread)

3. Why shouldn't you put a clock at the top of the stairs?
(because it might run down)

4, When is a piece of wood like a queen? {when it is made
into a ruler)

5, What state is round on the ends and high in the middle?
(Ohio)

6. What did one wall say to the other? (I'll meet you at
the cormer.)

7. "Deedle deedle dumpling, king of the zoos,

Put on his stockings, put on his shoes."
Spell that in four letters. (Spell "that" as follows:
t-h-a-t)

To fonm sensony images by reacting fo pictwres

~-Display an action picture from the children's reader,
magazine or newspaper. Ask pupils to study the picture
carefully and imagine that they are taking part in the
events. Then remove the picture and ask pupils to describe
what it makes them see, hear, feel, and so on.

--Matching. Cut out small, attractive pictures from magazines
or old books. Prepare a set of cards with a sentence or
paragraph on each card, describing one of the pictures.
Preparation will vequire judgment in selecting material to
suit the grade level of the reader. Put the cards and pictures
in an envelope. The pupil matches the cards with the pictures.

To identify wonds and use them in context

--Present a list of verbs denoting action or motion. The
children ave asked to fit into each of the sentences the
kind of motion they would expect in that particular sentence.
If the children are in doubt concerning the meaning of
words they are encouraged to consult the dictionary.

E1U6
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scurry trip ‘ dash

lunge strut hobble

plunge stalk bound
R ZOoom slink trudge
1 The frightened little mouse across the floor.
- The football players, his leg hurt off the field.
a Wearily the old man up the hill.
H -~Present lists of words that are frequently confused. Pupils
3 are told to study the words carefully. When they can use each
i with ease, they are told to complete given sentences. Words
i often confused are:
A : of its their that ever with none
5 from is them what every which one
3 for it they why even while any
i sits these never white  as
' those not

each
was think also own were would

5 saw thing slow other went should
§ sat always want
{ 1 8. To comstruct intelligent sentences by using various directed

:%‘ 2 I »
activities

4 f --Scrambled sentences. To promote sentence comprehension, write
o on the chalkboard a number of scrambled sentences. Example:

f her with people pride the spoke name

i had lifelong true Michael's dream

Have them unscrambled and written down correctly by
individuals or partners. Whoever is first to unscramble the
words, reads his sentences and wins the game.

~--Sentence race. Pupils will enjoy playing this sentence race
| game. The first player of each team walks to the board and
‘e writes a word which could be the first word of a sentence.

Each member of his team, in turn, adds a word to the sentence.
" Each added word must begin with the last letter of the previous
word.,
E Example:
g Four rabbits slept the entire eveuning, i
4} Reluctant tourists saw windswept towns shattered. ;

The team that first completes an intelligible sentence in

{ which each player has written at least one word, wins the

| game, It is best to limit each team to four or five players
at first. The larger the team, the more difficult the game

i becomes,
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~-Scramble. Have columns of scrambled sentences ready on the chalk

board, five sentences to a column. Divide the group of players
into as many teams as there are columns of sentences. Each team
+akes one column to unscramble. The first team to finish wins.

--Make a story. Cut stories up into single sentences. Put each

9.

10,

story into an envelope. Write the following instructions on the
outside of the envelopes. "These sentences are mixed up. Arrange
them to make a story." The envelopes may be given to individuals
or to partners. If used as a competitive game, use copies of the
same story, or stories of equal length. The player or players
assembling a complete story first wins.

--Write pairs of sentences that are phrased in different ways,
for example:

Every night he mixed his flour and baked his bread
and cakes.
Every night he mixed his flour and baked his bread

and cakes.

Have pupils read each pair of sentences, grouping words as
shown by the spaces, and select the phrasing that sounds best.
Let them experiment with phrasing of sentences in a story.

To Locate and Adentify directly siated topic seatences

--For pupils who have difficulty in locating topic sentences, set
up this independent activi*y. Collect paragraphs in which the
topic sentences are directly stated rather than implied.
Paragraphs may be clipped from children's magazines, old text-
books, etc. Paste the paragraphs on cards, on the backs of
which are written the topic sentence. Place the cards in an
envelope. On the front write the directions, such as, '"Read
these paragraphs and find the topic sentence (the one that
best tells what a paragraph is about). Look on the back of the
card to check your answer." For pupils who could easily master
this exercise, paragraphs in which the twpic is implied may be
used in the same manner.

To select wonds that best deseribe a given situation

--Choice of Words. Each child numbers his paper from 1 to 15 or
20, The teacher or another child will read aloud a number of
phrases or sentences. Each has three words listed after it,
and the child should select the two words that best describe
what is asked for: Examples:

Write two words out of this list that describe a cold day.
frosty snowy warm
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11. To select and utilize words that are appropriate to a particular
Lype of storny

--Print on the blackboard lists of words appropriate to a
particular type of story. The children are told to choose the
words that can be used with that type of story. For example,
the following words could be given:

magic corral lasso rescue
giant dwarf cowboy maiden
ranch dude gnome pasture
sword bullet ogre airplane

Children are told to select words that would best be used in
a fairy tale.

12. To Antenpret the use of punctuation in poetry
--Divide the class into three groups according to voice qualities:
light, medium, and dark. Duplicate "A Vagabond Song" as follows

and have pupils read it in a verse choir.

"A Vagabond Song"

Dark ‘ There is something in the autumn that is
native to my blood--

Light/Medium Touch of manner, /hint of mood;.

Light & Medium And my heart is like a rhyme,

All With the yellow and the purple and the
crimson keeping time.

Dark & Medium The scarlet of the maples can shake me
like a cpry of bugles going by.

Light And my lonely spirit thrills

To see the frosty asters like a smoke upon

the hills.

All There is something in October sets the

| gypsy blood astirs
Light We must rise and fcllow her,
Dark When from every hill of flame

Light/Medium/All  She calls/and calls/each Vagabond by name.

Discuss punctuation clues to interpretation of poetry.

13. To intenpret neading content by dramatizing portions {§rom
naations

--Dramatizing a portion of a story or play. Televise or give !
radio versions of story incidents. i
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1, To intenpret wiitten conversation by using dramatization | ?
--Hand or stick puppets can be made and the story put on as a A

simple dramatizatinn using the conversational parts of the
important scenes. o R

15. To necognize and interpret the uses of 'pune,tua,tion

--Select a page or a passage that contains many  different marks
of punctuation. As pupils identify the marks, discuss the
purpose of each, and let pupils experiment with oral inter-
pretation to bring out the meaning of each sentence.

E. Appreciation

1. To compare peﬂbonaﬂ.ﬂeeiingb‘with charactens in Literary
selections through discussions and wiiting

~=8tories and poems tell about problems, such as daydreaming,
wanting to have curly hair, being teased, making decisions.
Can you find the stories or poems that remind you of a
problem of-your own? Did the story or poem help you to
solve your problems? How? '

2. To wiite a story centering around a specific pLot on Adea

--Students may be encouraged to write their own stories about:
Why the Giraffe's Skin is Spotty
Why Melons Taste So Sweet
How the Ostrich Got Her Fine Tail-Feathers

~-Children's experiences, trips, book reports, or picture
interpretations may be written down so that other children

can read them.

—-Members may write a "scoop" story on the flight experiment
at Kitty Hawk and read orally to the class. Students who
have had the experience of flying may enjoy writing
descriptions of the way it felt, how the earth looked, etc.
Thoseé students who have not flown may want to describe how
a plane looks as seen from the ground below.

3. To bwild an appreciation of Language by creating a new ]
 wond and using Lt in context - | §

~-Perhaps you can invent a new word. Use it in a sentence,
or draw a picture to show what the word means.
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4, To select and interpret poetrny thrhough ilLustration and

(0))

pesonal evaluations

--Students may wish to make a poetry booklet incorporating
their favorite poems, their own poems, and their own
illustrations.

--Have the children write the story of a poem in prose.

--Use a tape recorder during oral reading of a poem. Play
back the tapes to the group.

--Play a record of poetry readings.
To wiite poetry using simple meter

--Assign each student a specific month and have him write
a verse for that month,

--Have a limerick contest or create a group poem.

--The children should be inspired %o carry out at least one
of the following:

a. Write a script for a play using metric verse.
b. Write a poem using metric verse.

To compare and contrast character trhaits through discussions
and wiltings

--Share with pupils the myth "The Golden Touch." You may
retell it yourself or read aloud a version. Encourage
a brainstorming session in which children create still
another adventure of King Midas.

--Have each of your pupils write or tell brief character
sketches about personalities in books they have read.
These compositions should not be concerned with the plots
of the stories, but they should be interesting descriptions
of one of the most important characters in those stories.
If they are written, duplicate and distribute them to all
of your pupils or post them on the bulletin board for others
to read. Include the titles of the books and the authors so
others may obtain the books if they find the character
sketches interesting.

--Present a creative dramatics presentation of an episode in
a story, an event in the life of a famous person, an
historical event like the landing of the Pilgrims, or a
characterization of a character in a story.
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To buitd Ziterary skilk through wiitings and Lllustrations

--Let the children assume that they are writers and artists
 and make contributions related to the following categories:
(a) Original stories
(b) Original poems
(¢) Review of a favorite story
(d) Original illustration for a favorite story

Let each child choose a category in which he wishes to
work. The completed stories, poems, reviews, and illustrations
may be submitted to the school paper or loccal newspaper for
possible publication.

To necognize stony stwucture by analyzing plot, siyle and
characterization

--Discuss with children.

(a) A story may be a favorite because of what it is
about. In all the books, there are parts that
tell of hardships, yet of fun and love and
excitement, too. Does the story make you think
of somethings in your own life?

(b) A story may be interesting because of the style,
or the way it is told. A good author uses words
well. What words does the writer use to help you
to see where the story took place. What words
does he use to describe sounds, feelings.

(c) A story may be enjoyed because of the plot, or the
things that happen. What was the plot of this
story?

(d) A story may be liked because the characters seem
like real people. Describe the characters as you
see them.

--Wprite on the board sentences that summarize the main idea
in each part of a story. After pupils have read the
sentences, ask them to look back over the story and find
where each part begins and ends. When children can do this,
you might suggest the various divisions in a story and
have pupils themselves formulate summary sentences about
each part.

--Read aloud the introductory part of a story that children
have read - the part that often precedes the beginning of
the main story action, giving background information essential
to understanding story events and setting up or providing
strong clues to the story problem. Then discuss with pupils
what was learned from this part - who the main character or
characters will be, when and where the story will take place,
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and clues to the story problem.

( --Have children skim the beginning or introduction of a story.
Then encourage them to point out just where the main -action

of the story begins and to tell briefly the story events from
that point on. Next, have children go back to the introductory
part and tell what they learned from it that helped them
understand the rest of the story.

at different times, note on the board the time or place
phrases from the story that indicate this shift in the
time or place of the action. Then ask children to find where

1

!

{: --If the main events in a story occur at different places or
]

3

{ each part of the story begins and ends.

;» 9. To bwild an awareness of humorn and make-believe by demonsirating
{ ways of expressing humoir
%

; --"Stuff and Nonsense", puppet play of humor. Let the pupils
(] plan and give a puppet show demonstrating different ways of
I, expressing humor. The class, working as individuals or in

E groups, will find or create jokes, silly questions, nonsense
T verses, and humorous situations. When everyone has his

| contribution ready, a program of fun can be had by letting

% pupils make simple hand puppets to do the talking. Try to

i help children develop a wholesome sense of humor.

, 10, To perceive analogous relationships by comparing selections
having the same on similar meanings

iﬂ! --Write on the board several groups of old sayings and have
children select the two that have the same or similar
meanings:

s e

Self-conceit may lead to self-destruction
- Honesty 1is the best policy
4 Pride goeth before a fall

Look before you leap
Measure twice, cut once
Don't cry before you are hurt

P e ce e

A big head has a big headache
Better bend than break
Better bend the head than bump the forehead

0 T T SENERI IR TR
- | ST ——t

11. To ewiich and extend wonrd meaning by classifying, LLLustrating
orn using them in context

~-To help pupils appreciate descriptive words, have them place
a list of words under the classifications of Shining Woxrds,
Dull Wonds, Sound Wonds., Make a card for each of these three
classification titles. Make smaller word cards containing
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words such as skdmmer, glisten, sparkle; ghay, dingy, gloomy,
s thump, splashed, crackle. Store the cards in the self-corrective
3 boxes and have pupils work at this independently.

As a variation of this activity, divide a group into teams.
Have each team list as many words as they can think of for each
classification.

~-Multiple Meanings. To aid pupils in recognizing multiple
meanings of words, have them find pictures in magazines (or
draw pictures) to illustrate the various pictureable meanings
of a word. For instance, if the word fongue were used, the
following eight meanings could be pictured:

F75 AT T R ST AT A T TR JOT R AR AR s e e

BT TR PR MR Y SR IRAR

1. Tongue of a shoe

2. Tongue of a bell

3. A person's tongue

| 4. Moveable pin in a buckle

B 5. Tongue-and-groove board

i 6. Tongue of land projecting into the water
7. Tongue, meaning language

8. Tongue of a wagon

| Once this type of activity has been completed, it could

§ be used as a display for a bulletin board. It could also be
- used as independent activity material for pupils who would

§ profit from matching meanings with pictures. Other words with
o three or more pictureable meanings that might be used are

' Rock, scake, diamond, trunk, cradle, glank, sucker, and band.

4 --As a word enrichment activity, let a superior reader collect
[ all the similes he can find in his reading. These may be

o similes regarding speed (as fast as -), color, size, shape,
. etc. These may be simply presented to the class or used in
- a bulletin-board display. Read the following list of cliches
‘ aloud or list them on the chalkboard, then have pupils change
them into fresh, new similes of their own.

: Awkward as apig on crutches As happy as a lark

i As gentle as a lamb Run like the wind

j Swim like a fish As quick as lightning
- As grouchy as an old bear Sleep like a baby
%j As mad as a hornet As sly as a fox

--Talk about characteristics of animals, Duplicate the following
animal allusions (without answers) and let the pupils complete
the phrases

As wise as an . (owl)
As proud as a . (peacock)
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As blind as a » (bat)

As playful as a . (kitten)
As clumsy as an . (ox)

A slow as a . (tortoise)

--Have pupils think of imaginary animals or people about whom
they could write a short, humorous poem. Have pupils
exneriment with poetry, using whatever form or rhyme scheme
they prefer. Encourage them to try to work into their poems
some alliteration of a coined word or two to heighten the
humor. If some pupils have difficulty in thinking of a
subject, suggest that they try to write a poem about "Barmey
the Befuddled Brown Bear of Beaver Springs" or "Sam the ’
Salaman?er of Central City."

--To give pupils practice in adapting definition to context,
which calls for transporting the order of words, write such
definitions and sentences as the following, underlining the
italicized words in each sentence:

transplant - plant again in a different place
Mother wanted to frhansplant the ivy.

acquaint - make familiar
Mary wanted to acquaint Bill with the rules of the game.

Ask pupils to rewrite each sentence, using the definition
instead of the word. Explain that they will need to rearrange
the order of the words to make a smooth-sounding sentence.

12. To perceive relationships by reading and illustrating Literary
selections

--Discuss the work of an illustrator. Help the pupils find the
names of the artists for this book. Then let them examine
the pictures in the book to find what parts of stories the
artists wanted to make clear to them. Suggest to the pupils
that they become illustrators for a poem, study it, and decide
what they would draw if they were the artists.

—-Select a story for retelling in which there is a good deal
of simultaneous action or overlapping events. Note children's
use of such expressions as at the same Lime, while, as soon as,
then, which indicate a grasp of time relationships.

~-Recall an incident in a story that has just been read and ask
pupils to tell what happened just before and just after the
incident. You might also use this same procedure with a
picture in the story, or a story character's comment, or a
description of your visual image of a particular event or scene.
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--During the discussion of a story that the group has just read,
ask "why" questions to bring out important cause-effect
relationships. Ask, for example, why various story characters
thought, behaved, and reacted as they did. Encourage children
to give their answers in complete sentences that use the word
because. Then ask pupils to find passages in the story that
support their answers.

--Ask children to tell why a particular story turned out the
way it did. Then suggest another event in place of one of the
major events or another emotional reaction on the part of the
major character and have pupils tell how the change would have
made the story different.

--To help children classify things under a general heading, write
on the board a list of words naming various plants and animals
(hose, bear, coyote, violet, honse, buttercup, columbine, and so
on). Ask pupils what two general classes of things the list
contains, and have the words arranged under the two headings, '"Plants"
and "Animals". Then suggest that the list be further subdivided
into such classifications as "Wild Animals," "Wild Flowers."
You will think of many other lists of words that pupils can
classify under such headings as "Famous People," "Artists,"
"Explorers."

~—Write lists of terms such as bawutacks, dwill ground, faps; violin,
concert, band; type, presses, ink. Ask, "Which would you find in
a print shop? in a military school? in a music school?" To vary
the procedure, suggest titles of stories that children have read
and ask pupils to tell in which story they would be most likely to
read about each object. Or write two headings, for example, "Wild
Animals," "Domesticated Animals." As you mention such animals
as cougar, bushmaster, pony, polar bear, llama, Husky, have pupils
tell under which heading each animal can be listed.

-~-There are many possibilities for classifying ideas or stories
after a particular unit in the reader has been completed. For
example, after the biographical unit ask: "What famous people
did you read about during this unit? What kind of accompllshment
brought each one to fame? Which ones started very early in life
on the kind of work that was to make them famous? Which ones
overcame handicaps?" This technique can also be used to lead
children to classify types of stories - "Which stories that you
have read this week were biographical stories? Which were
stories about the word of nature?"

To visualize setting and charactern by creative dramatization

--~Dramatizing a Scene. A pupil selects a favorite scene from a
story he has read to dramatize. He makes the characters using
pipe cleaners, clothespins, dressing dolls or puppets, etc.

He manipulates the figures and uses his voice for the voice of
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each character. If his story is unfamiliar to most of
the class, he might omit the ending in order to tempt
others to read it.

14, To wiite a sfory using descriptive ph/aa/.»e/.{

--Distribute the same group of descriptive phrases to each
child in a small group. Have the children use the phrases
in a short original story. After they have finished, have
the stories read. It will be interesting to the children
to realize the variation of thoughts that can come from the
same group of words. Phrases such as these might be used:

A. Dblack smoke B. brilliant sunshine
siren blowing C. scorching hot sand
men in black rubber coats crashing breakers
water pouring from a hose sand castles

15. To necognize plot structure by analyzing parts of a story

~-Recognizing Story Problem or Plot Structure, Write the
words who, what, when, whete, how on the board, and under
these words list such phrases as in the yard, afifer dinnenr,
very s044Ly, John and David, the caves., As each phrase is
read aloud, ask children whether it tells who, what, when,
where or how. Then have the pupils turn to a specific page in
their book and guide them in identifying and listing
that tell who, what, and so on.

16. To compare and contrast different internpretations of the
same selections through discussions and in wiltings

--Encourage the pupils to discuss the different versions of
folk tales. Help them understand that folk tales are
handed down by worcd of moutia, and thus are likely to be
changed by the person relating the tale. Emphasize this
point by having pupils compare a single news item reported
in several newspapers.

--A tall tale is usually a story about someone who does
astonishing things with the greatest of ease. Can you write
a tall tale?

F. Rate of Learning

Study Skills
A, Using Textbooks

B. Using Visual Materials
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--You may wish to begin a file of original stories which
your pupils have written themselves, either individually
or as a group. Keep the stories in manila folders according
to general topics. For example, you may have a folder
containing stories about the circus, another with stories
about animals, one with fairy tales, etc. It might be a
good idea to supplement this material by asking pupils to
bring to class storybooks or magazines in which they have
found stories of particular interest. Reference cards
showing the name and author of the story, and the title of
the book or magazine in which it can be found, could be
placed in the folder contsining original stories of the
same topic. Persistence in collecting and filing over a
period of time will lead to an immediately available
collection of stories dealing with many topics.

: 2. To recognize and undenstand Library siructure by wtilizing
» /tg% Dewey Decimal classification 4in Locating specific
- materials.

--Dewey Decimal Classification. Place the correct Dewey
Decimal Classification number and heading for each
subject below. Example: Mathematics 500-599

000-099 Books covering many subjects-encyclopedias
GENERAL WORDS
100-199 Books of the human mind--psychology
PHILOSOPHY
n00-299 Books of all types of worship
RELIGION

300-399 Group life--government, laws, social
SOCIOLOGY
400-499 History and speaking of all languages
PHILOLOGY
500-599 Science materials--mathematics, chemistry
biology, zoology, astrcnomy
PURE SCIENCES
600-699 All ideas and inventions man has made to
improve his standard of living
USEFUL ARTS (Applied Science)
700-799 The creative arts--paintings, music, etc.
FINE ARTS
| 800-899 Literature of all kinds of all countrieés
LITERATURE

900-999 History of the world--people
HISTORY, TRAVEL, BIOGRAPHY

o s
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--Fill in the correct Dewey Decimal Classificatior
(1) Insects

(2) Poetry

(8) Farming

(4) Baseball

(5) Weather

(6) Fairy Tales

{(7) French Dictionary

(8) Birds
(9) Encyclopedias
(10) Music

(11) American History
(12) Bible
(18) Cooking
(14) Government
(15) Biography of
George Washington

--Fill in the subject name for each of these main classes:

000
100
200
300
400
500
600
700
800
900

'—-Write the main class number for the following books:

(1) All about the Insect World
(2) Bible Children

(3) My Village in Norway

() Jets and Rockets

(5) The First Book of Words
(6) Let's Go Boating

(7) Famous Fairy Tales

(8) A Book of Myths

(9) What Does a Librarian Do?
(10) Poems for Children

--Rearpange these Non-Fiction call numbers in correct order.
Look at the numbers before you look at the letters.

(1)
523  528.1 523 520  523.1 523 .2
Ab Mo Hu 7 Gi My
(2) (5) (3) (1) (4) (6)
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; (2)
i 400 625.3 398 292
Sa Su Go Bo

(3) (4) (2 (1)

TR RIS Y i

973.2 973.1
Da Ah
(6) (5)

| -~Find the books numbered 970.1 on the library shelves. What

is the subject of these books?

Indians

stand.

523

Find the subject for which the following Dewey Decimal numbers

394

629.4

973.7

List 2 subjects you are interested in. Find the Dewey Decimal
number which stands for each of these subjects and write it down.

\ expect to find the following bocks:

Fun with Magic

Model Jets and Rockets for Boys
Florence Nightingale

Poems for Children

Insects on Parade

Legends of Paul Bunyan

A French ABC

2. A system is a plan, or order,
arranging things.

--Write the numbers of the Déwey Decimal group in which you would

The Pilgrims and the Plymouth Colony _ (900)  600-699

T (700)  900-999
T (600)  700-799
T (900)  800-899
—(800)  200-299
~(500)  500-599
T(300)  400-499
—(400)  300-399

; ~~Write T (if true) or F (if false to the following:
] 1. Most school libraries arrange their books according
| to the Dewey Decimal System of Classification.

or a certain way of

8. In the Dewey Decimal System of Classification the
books are all arranged by the author.

4, The Dewey Decimal System is so called because a
decimal point is sometimes used.

5. In the Dewey Decimal Classification System there

f are eleven main divisions.

6. When we walk around the library, class numbers
get smaller as we go to the right.

7. We find books on birds on the 500-599 science

shelf.

8. Books which tell about dinosaurs are located on

the 500-599 science shelf.
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9. 398 Fairy Tales and Folklore are found on the
fiction shelf in the library. . :
10. Books which tell about real facts about
- airplanes and jets-are found on the 600 699
useful arts shelf - '

~--Arrange the following numbers on the make-believe books below
as they should be arrapced on the shelf in a llbrary

591.5 42y | 973 - 552 "740

140 623.8 745 621 808.8

~ --Alphabetizing. Number the following fiction writers as they
should be arranged on the shelves.

Lois Lenski © Laura Ingalls Wilder
Robert McCloskey Eleanor Lattimore
Laura Bannon - Carolyn Haywood

John Tunis Emma Brock :
Louisa Alcott Walter Farley
Marion Renick Beverly Cleary
Miriam Mason Kate Seredy

--Call Numbers. Classification Numbers. Fill in the answers.

1. What are the main groups into which most libraries
divide their books?..

2. What is the systen used for classifying most non-
fiction books?

3. What is the difference between a Call Number and a
Classification Number? '

--Write true or false after the statements below:
1. Fiction books are arranged alphabetically by the

author's first name.
2. 921 classifies our biographies.
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g If there is no call number the book is fiction.
- 4. The call number of a book shows the classification

w

and location of a book.

5. The marking on the spine of a book is the same as
the markings in the upper left corner of the
catalog card. :

3. To use the cand catalog effectively by Locating books, utilizing
the authon, subject orn title cards.

FARL RS AGTRG PR ARG AT TR T R T Y T T

--Card Catalog. The card catalog is the index to the library.
The index of a book and the catalog of a library are very
similar. The index of a book shows what material the book
contains and on whatpage this material may be found. The

s card catalog shows what books are in the library and where

? they are shelved. It tells whether the library has any

: books by a certain author, whether a book bearing a certain

g title is in the library, whether the library has books on a

- certain subject, and where any book in the library may be

” located.

--Study the kinds of entries in the card catalog

1. Author Cards - The author's name is on the first line
of the author card. The card will be in alphabetical
order in the catalog according to the author's last
name. If the library has a number of books written
by the same author there will be a separate author
card for each book. The author cards for several

? . books by the same author will follow each other in

alphabetical order according to title.

TSI LR SRS TRV ALE I, S e T

‘ 2. Title Cards - On the first line of the title card
L will appear the title of the book. The author's
’ name will be on the second line. Title cards are

T filed alphabetically according to the first word

I ~ of any title unless this words happens to be _a ,

an , or the . Then they are filed under a second
word. Abbreviations and numberz are alphabetized
as though they were spelled out.

- 3. Subject cards - The subject card has the subject of
' the book on the top line. The subject is usually
] all in capital letters - or sometimes typed in red.
o On the second line of a subject card is the author.
The title is on the third line. If you cannot find
any material on your subject, you should look under
a more general subject.
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--Study the example of a catalog card which is given below°
Then answer the questions which follow. ‘

- G

598  BIRDS
Da Darby, Gene

L

What 1s a bird? Benefic
Press c 1960

Sosiant S St i

e
'_I

Which, of the three kinds of catalog cards, is the
one illustrated above?

2. Is 1960 the date the book was written or the date it
was published?

3. Who is the author?

ywmmesRLr T TR

4, Who is the publisher?

R ANt A

5. What is the title of the book?

?i 6. What does 598 mean?

[; 7. Make an author card for this book in the space below.
g .

» 8. What are the first two letters that the above author
>‘F card which you have just made would be filed under?

9, If the author has written several books how would
you file it in the card catalog?

- -~In the card catalog f£find the title of one book by each of
' the following authors and give its call number, if it has

A one.
P (a) Robert McCloskey (c) Theodore Geisel
(b) Herbert Zim (d) Rudyard Kipling

(e) Beverly Cleary
(f) 1Illa Podendorf
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-=Write the call number (or classification number) for each
book listed below by using the school library.

{(a) A Book of Nonsense (d) Stars
(b) Mr. Bell Invents the Telephone (e) Charlotte's Web
(¢c) On Beyond Zebra (f) Fire in Your Life

--Find in the catalog a card for one book that might contain
information on each of the following subjects. Write the books
title, the name of the author, and the call number.

(a) History of Balloon Travel

(b) Alexander Graham Bell

(¢) Totem Poles

(d) Famous Ships

(e) Fall

(f) Easter

--Go to the shelves and find books having the class numbers given
below. Write down the author and the title of one book for
each number.

598.2
790
.973.3
621.3
398.2

--Five cards, or a sheet of paper divided into five parts, headed
as follows: A-E, P-J, K-0, P-T, U-Z are given to the children
who are then given a number of books to enter on all the
necessary cards.

Example:

Story of Wah Sing, Our Little Chinese Friend
by H. M. L. Campbell
Entered on P-T card for title.
Entered on U-~Z card for title.
Entered on A-E card for author.
Entered on A-E card for subject.

--In the collective biographies (920) locate 3 books. Write
down their call numbers and copy from the table of contents
in each book the names of the four people whose life story
you would like to read.
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--Look in the card catalog for the following subjects. Write
the call number, title, and author of two or more -books for
each subject.

(a) athletic

(b) magic
(¢) insects
(d) plays -

--Biographies. Underline the name you would look under for
the following books.

Abe Lincoln Grows Up, by Carl Sandburg

The Story of My Life, by H.C. Andersen

City Neighbor, the Story of Jane Addams, by Clara Judson
The Adventures of Davy Crockett, by Constance Rourke
People in History, by Robert Unstead

First Ladies, by Jane and Burt McConnell

That Lively Man, Ben Franklin, by Jeanette Eaton

Andrew Carnegie and the Age of Steel, by Katherine Shippen
Short Lives of Famous Women, by Paul Wanamaker

On the Trall of Washington, by Frederick Hall

The Story of Mozart, by Helen Kaufman

--True or False.

If you know the name of the book, but not the author,
you may f£ind the book by looking for ‘the title card
in alphabetical order in the card catalog.

The author's name and the title are given on the
first line of a title card.

ALl titles beginning with the word The are alphabetized
under the letter t in the card catalog.

--Suppose you didn't find any subject cards in the card catalog
for the subject listed below. Write in the blank a logical
subject you could then look under to find information on
your more specific subject.

l. Snow

2. Carrots i

3. TFarming

4, Bugs

5. Inclined Plane

6. Cello

E165

e G PR YT ReEwE



e

& e E"’M'Mﬁ'ﬁ‘i%’)."“k; s
§

A SO

P A P R A S e E e Sy g R ot i Bt 55 St o ML O v e AT R e e e YRR
L + & 2

4, To recognize the parnts of a book by identifying the specific
information contained in each section of a book.

--Parts of a Book.

Title Page

Preface

Dedication

Table of Contents

Lists of Maps or
Illustrations
Body or Text

Appendix

Index

--Match the following:

Title Page

Table of Contents

Body of Book

Index

———————

~--Questions on parts of a I .ok:
a Supplementary Reader.

1. Turn to the title page - where is its location?

Who are the authors?

d.

b.

Use a specific book.

AR e S A e St R R R g S SRR N L, e B SR S e T T TR T e

Match the following:

The main part of a book

A list of the chapters or
stories in the same order
as they are found in the
book \

A message from the author
to the readers telling them
why he has written the book

The author's way of showing
his thanks to someone

Usually found at the end of
non-fiction books ... arranged
alphabetically and gives the
numbers of the page on which

a topic is found

Extra

Extra material on the subject
The "gateway'" to the book

Tells maps, illustrations,
page numbers.

Reference room

Special topics

Main part

Full title

Name of chapters or selections
Cover

Suggestion:
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What position do they hold?

Who is the illustrator?

Who is the publisher?

Where was it published?

What is the copyright date?

2. Does your book have a list of illustrations?

3. Find the Preface and read it. How does reading the
Preface help you to understand how to use the book?

4, What is the Table of Contents?

5. Where is the Index located?

How 1s it different from the Table of Contents?

--Find one book of each type listed in the left hand column.

Write the title of the book in the second column. Place a
check mark showing the parts found in that book.
/2]
1
g o o Sy
wiel o R A
1 o] o
Title of 2 lwE|2]0 “%'5 Bl e = B
book bD O 0|+ | Q O |4 0 o] %
) Plolz L]0 z‘ﬁ o o o)
o b g’bo o glologld — g 1o |Alx
~ © @ |~ O | 5 ol o gleeilion]o j0o |HjO
RN ¥ cmnargcu o glommH|o-|glalo Al
o 3] @ |0 & ol olan K A8
Bt O 2] Al & Ml [ g
Fiction
%on—Fiction
Biography
Textbook
Reference

~-The pupil is given a book and asked to fill out a questionnaire

about it. Example:

Title: Author: _ Publisher:_ __ Edition number: Date of

publlcatlon' Is there a preface or an introduction?

What is the purpose of the book? How long a book is 1t°“*_
Are there illustrations? __ Is there an appendix?  Is

there an index? Is the book well printed? |
__Well bound?
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5. To classdify reference materials by ma,tch,mg the neference
book to the needed information.

--Matching Reference Books.

____ Almanac A. Spelling of cough
§§ _____ hAtlas | B. Poe 3 "The Gold Bug"
%% _____ Dictionary C. History of the Balloon
§§ _____ Handbook D. Boundaries of Russia
% ______ Story Index E. U.S. population in 1963
§ Encyclopedia F. Parliamentary rules

‘ ~--Which reference books would you use to find the answers to
ﬂ the questions listed below. Place the letter for eaeh

g the blank. There may be more than one correct answer.

EQ A. Encyclopedia C. 'Junior Book of Authors E. World
5 B. World Atlas D. Dictionary Almanac

1. Is the word "place" a verb, noun, or other part
of speech?

il 2. When was the Gettysburg Address written?
3. Who is now president of Cdlombia?

- 4, Which children's author has won both thzs Newbersy
g and Caldecott medals?

it 5. In what country was the actress Inger Stevens born?

6. Uiere is the country of Palestine?
. 7. What is the altitude of the Salten Sea, California?

8. Is Carolyn Haywood, the author, still living?

%U 9, Where could one find a copy of the Preamble of the U.S5.7?

| ﬁ 10, What does "justice'" mean?

11. Does the author Robert McCloskey know anything about
ducks?

12. What is the latitude of Minneapolis, Minnesota?
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13. In which reference book would you find a report on
the life of Mark Twain.

14, Which baseball team has won the World Series most
often?

15. Who was'Stonewall" Jackson?

16, What is the largest city in the world?

17. What is the largest lake in the world?

18. Kentucky 1is surrounded by which seven states?
18. What does the saying "Remember the Alamo" mean?

20. What will be the date for Easter Sunday next year?

6. To respond cornectly Lo an overvdew of Library structure

1.
1 2.

'j ’30

i

Y !'

¢ .
E

£

10.

11.

Why is the card catalog useful?

How are fiction books arranged?

How are non-fiction books arranged?

What shelf, fiction or non-fiction, would you go to for
information about the migration of birds?

Is it true or false that if you see several books with
the same number on their spine that they are all about
the same subject?

Where is the Table of Contents found in a book?

How is the Table of Contents arranged?

(a) What volume of the encyclopedia would you choose to
look up information on Minnesota?
(b) What volume for information of Abraham Lincoln?

Where 1s the index found?

How is the index arranged?

(a) The information you want is listed on pp 6~10. How
many pages are used? -

(b) The information is listed on pp 2, 16, 3l. How many
pages are used?
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12. (a) Who is the author of a book?

at (b) Who is the illustrator of a book?

§;€ : (¢) Who is the publisher of a book?

i 13. What is a biography?

14, What is an autobiography?

15. What information is found on the title page?

16, Would you use an encyclopedia or a dictionary if you
wanted information on the Black Hills?

17. Why is it important to look for the date a science book
was written?

18. How could you find out how many books the library has
that were written by Beverly Cleary without going to
the shelves?

FET DR SRR TERTR R ORI VTR e

19. Name as many uses of the dictionary as you can:

20. Whom is the classification System, that is used in most
libraries, named after?

D. Organization of Material

!

1. T 0 reoall and swwnaidize defalls by arranging significant facts
equemﬁmﬁ onden

FUTTTRAREE T IR IR T AT FAVMIN L, TR PYIT BRES

: --Specific Comprehension. To reinforce recall of details in
_ sequence, a list of significant statements or phrases are

| @ given below.in randem order. The children should read the
g assigned selections below and match the statement with each.
paragraph. Space provided on page 171.

) (1) It was Christmas Eve in the pet shop. All the pets
were ready to be delivered to the different homes so the

; : children would have them next day., Mr. McHoogle saw the

% two goldfish in their covered bowl. The canary's cage was
securely locked. The two hamsters were in different boxes.
The puppy was tied to a chair. The black kitten was running
around but he could be caught easily.

. (2) Mr. McHoogle threw his page of telephone notes into

} the fire because the orders were all made up. He laid down
the sheet of paper which showed where each pet was to go
and decided he had time to get a cup of coffee in the
lunchroom next door. He hurried out; he would be gone only
a few minutes!
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(3) And what did that playful black kitten do? When the
breeze from the closing door blew the paper with the list of
new owners of the pets, the kitten saw a chance to play. He
pawed the paper, tore it a little, pulled part of it under
the counter, and rolled the rest of it out of sight over in
the corner.

(4) Soon Mr. McHoogle came back. There were all the pets,
but where was the list showing where each pet was to be
delivered? The list could not be found. What could Mr. McHoogle
do? Jane Smith would not want a canary if she had asked for a
kitten for Christmas. Bill Burton would not want a hamster
if he had specially ordered goldfish. There was only one thing
to do. Mr. McHoogle would have to come back Christmas morning
and wait for the telephone to ring.

(5) And that was what it did. Next morning some fathers and
mothers and even some boys and girls called about their pets.
"What happened to my white rats?" "Is there a chance for me
to get the parrot today?'" Mr. McHoogle said they would all be
delivered by noon. He started the new list and soon it was full.
And many happy boys and girls saw that their new pets got a
Christmas dinner after all.

Fill in the paragraph number.
Paragraph number Statement

(3) The black kitten's trick.

(0) The price of a new puppy.

(5) The pets delivered for Christmas.

(2) Mr. McHoogle leaves his shop.

(0) The visitor to the pet shop.

(1) The pets are ready for Christmas Day.

(W) Mr. McHoogle's way of solving the problem.

To necall impontant details by answering specific questions
about a selection

~~Reading for Facts. Excellent practice in reading to get facts

can be given the chiidren by the use of material from other
school subjects. This procedure demonstrates clearly the
advantages of careful reading and also shows the relation of
reading to other subjects. A problem or a question may be
written on the board. The children are given a short time

to read it before it is erased. They then answer questions
prepared on mimeographed sheets or written on another section
of the board. An example from arithmetic follows:

John's mother sent him to the store. He bought a can of
cherries for 35¢ and two cans of soup for 15¢& each. How
much money must he pay to the clerk?

(1) Which of the following facts are you asked to f£ind?

a. The number of cans John bought.
b. The change he should receive
c. How much did they cost him all together?
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% d. How much money John had.
' (2) Which of the following facts is told?
‘ a. The price of each article.

b. How much money John had.

c. The kind of soup he bought.

d. How much he gave the clerk.

What is the first step in solving this problem?
a. Addition

b. Subtraction

c. Multiplication

d. Division

é (3) Which of the following is the nearest correct answer?
a. 60¢

i b. $1.20

; c. 30¢

s d. $4.00

: (4) To solve this problem, what must you do?

§ or

e e o B

3. To Ldentify the main idea of a selection by Locating,
onganizing and Listing okl Amportant details

E --Guide children in selecting from a story the "time" or 'place"
. phrases that mark the beginning of each story event; write

.l these phrases on the board. Then have children tell what

| took place at each of the various times or at the various

% 2 places. Next, have pupils use these phrases as guides to

% retelling the story. This same type of procedure may be

- used with a sequence of important bits of conversation or of
- auditory or visual images.

--Suggest that children skim a story they have just read te
pecall the order in which the main events occurred. While
they are doing so, write on the board in mixed order a
summary sentence for each main event. Then have pupils

~ read the sentences and decide on the correct sequence.

--Have children organize information they have gained from
reading about early and modern inventions, famous pecple,
and the like, in chart form--individual charts or group
charts--and add to the charts over a period of time. Frequent
veference to a chart of their own meking will do much to
help children not only organize but remember the information
they are gaining.

1
i
,
4,
?
:

Y --Help pupils organize what they found out about the main points
- in a selection by writing on the board headings like those

! suggested below. Then, through discussion of pictures and
text, help pupils point out information given in a selection
appropriate to each heading. Write this information after
each heading.
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Where cotton is grown?
How is it grown?
How it is used?

--Write on the board the subtitles used in an article. Have
pupils skim the part of the article that would come under
each subtitle and then tell in a sentence or two the most
important thing that happened in each part.

--Organizing. Have the group do a cooperative outline of a
story they know fairly well and place it on the blackboard.
For example, the story of Hansel and Gretel could start as
follows:

1. The woodcutter's family
a.
b,
c.

2. The stepmother's wish
a.
b.

3. Hansel's plan

4. Into the woods, etc.

When the plan has been completed one child may start telling
the story, referring tc the plan. He should stop the story at
a desirable point and ask another child to take it up from
there. Later, other children take up the parts of the story
until it is finished. The outline may also be used as a guide
in writing parts of the story to be fitted together and then
read back to the rest of the group.

--Making an outline. The child reads a selection. The teacher

" gives the child an outline for the paragraphs, supplying the
main idea of each paragraph by merely indicating the number
of supporting ideas that the child should find. Example:

MEN OF LONG AGO

It is hard for us to picture the living conditions of the
earliest men. These people wore little or no clothes.

They had no real homes to shelter them. Their only weapon
were their hands, with which they defended themselves from
wild animals. They spoke no language and communicated with
cne another by gestures and signs.

The earliest men were hunters. They depended upon hunting
and fishing for food. Wild plants also furnished part of
their food supply. Their homes were rock shelters or rude
bark huts. They were unable to tame or make friends with
animals. |
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E. Locating Information

1. To onganize and construct a glossary from specific directives

--Divections. Write complete sentences to answer the questionms.
(1) In a glossary, which would come first - Mrs. Anderson's
name or Mrs. Weller's name?

(2) Would Mr. Zenith's name be near the beginning or near
the end of the glossary?

(3) Which of these names would come last in the glossary:
Burns, Perry or Thomas?

(4) Which of these names would come first in the glossary:
Willard, Yard, or Valentine?

‘ —-Tnstruct the children to make up a sports glossary using words
| from a sport story and from other sources such as the sports
page in a newspaper. They need not limit their glossaries to
any particular sport. This glossary could be kept in the room
and added to later.

9 2. To so0lve neseanch problems by utilizing an index effectively

~-Alphabetizing for index. To increase a child's ability to
use a dictionary or index quickly and effectively, a papid
drill in such an exercise as the following is helpful: What
letter comes before £, m etc.? Also, the child is given a

o group of seven or eight letters to arrange in alphabetical

order; for example; t, ¢, v, hy, m, 0, S, b, to be arranged
thus: b, ¢, h, m, 0, 5, t, V. Another device is to ask the
! children to write in alphabetical order first names or

i surnames of the children in their group.

--0n the blackboard write a list of words which the children
are to copy in alphabetical order. Tor example:

1. make, meal, money, mill, mud

2. shine, sun, sand, sit, sent, sold, still, school,

? slide

3. made, mat, make, mast, male, market, mail, man,
map, machine, magic
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--The teacher prints on the blackboard all the material and
page numbers contained in the index on a certain topic.
For example:

Airplanes
Advantages of air travel, 112-11u
Construction of, 110
Definition, 103
Early experiments with, 104
How brought to earth, 110-112
How controlled in air, 108
Modern types, 104-109

The children are then asked to indicate pages they would
turn to for the following information:

Who invented the airplane?

How is the airplane guided?

For what purposes are airplanes used?

How is a plane landed?

How does a modern airplane differ from
those of past.

--The teacher prints lists of words or phrases and the children
indicate how the lists should be arranged in the index. For
example:

Cold-blooded animals Air pressure Penicillin
Stickleback Uranium Electronics
Atomic energy Helium Dirigible

-~-The Fact-Index is rich in definitions. Write a brief
explanation after each word:
1. "Blue Boy" 3. Helium

2., Taconite 4. Magnolia

--The children are given a list of questions bascd on a given
indexed book. 1In each question is one word, which, when
looked up in the index, will lead to information furnishing
the answer to the question. The children are instructed to
select and underline this key word in each sentence., For
example:

l. What state leads in the production of coal?

2., What is the chief industry in California?

3. When are there the most icebergs in the
North Atlantic Ocean?

The children can check their judgment by looking up the
answer to the questions.
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IV, Wide Use of Reading

A. Development of Interest and Desire

.

1. To identify characterns, setling and plot through dramaiizaiion

--An interesting assignment might be a first-person television
or radio interview based on a book they have read. (One
student may interview another with the re¢mainder: of the class
as an endience.)

2. To interpret and use vivid Language

--A composition may be written by students using this topic
sentence: I know where the expression "She's worth her
weight in gold" comes from...

3. To stnengthen reading fluency through preparation and practice

--Cut into sections a story from a children's magazine or book

that is no longer usable. If the story is long enough, distribute
- one section to each pupil in your room. Have each pupil carefully
i prepare his section so that he can read it aloud to the class.
L Since the pupils have not read the story in its entirety, they
will be interested in noting how the story unfolds as each pupil
reads his section in turn. A story which has a high degree of
suspense is particularly good for this activity.

N

PR v Yy PERB——

u, To Atimulate interest by class discussion

--Character Chain. Seat the group in a row. A leader names a
character in a book or story. He calls upon a player in the
group to respond by naming another character from any book or
story whose name begins with the last letter of the leader's
chosen character. The player must do this before the leader
counts to ten. If he does not succeed, he becomes "It."

' --Name the Title. The group may be seated in a circle or in a

7 row. A leader calls out the name of a character in a book or
| story which the group has read and tosses a ball or chalkboard
: eraser to one of the players. If the player can say the title
of the book that fits the character before the leader counts
to ten, he becomes the next leader.

--Review the Story. Seat the group in a circle. Have the players
count off by threes. In each group of three, the first player
gives the title of a story read by the group. The second
player gives the name of a character in the story., The third
player tells some incident in the story.

--Have a pupil present an object that is 2 familiar one from a
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r story which others have read, in which case the group guesses
the title of the story. The pupil tells how the object was
. used in the story.

--Twenty Questions. One small group leaves the room. Those
remaining in the room select the title of a book or story.
The first group returns and is permitted to ask twenty
questions in order to guess the title of the book or story.
Another group leaves the room after the first group either
guesses the title or must be told.

5. To build interest in necreational reading by class participation
in displays of various reading materials

--Rotate responsibility among your pupils for maintaining a
class bulletin board entitled "Good Reading.'" The pupils

” should display book jackets, pictures, or brief, attractive

r: reports concerning recommended books. The bulletin board

‘ and the responsibility for its preparation should be changed

- each week.

it TR .

--Suggest that the class keep one section of a chalkboard or
bulletin board for a puzzle corner. Encourage the children
to find other number or word puzzles. Let a committee
select one of the contrubtions each morning to put up for
pupils to try in leisure moments which they may have during
the day. At the end of the day let children discuss their
answers.

" --Obtain a number of books which deal with events in other

f countries. Print the titles of these books on 3x5 cards

and arrange the cards around the perimeter of a world

map. Attach colored string from the names of the books to

: the geographic locations in which their actions occur.

i Pupils interested in specific parts of the world can quickly
‘t determine the books that deal with that area. Also, pupils
may easily note the locale of the story for any of the books
they have read.

‘ 6. To improve silent neading by nesponsing to specific directions

sﬂ‘ --Write a question or assignment on a 3x5 index card. Put the
:d cards into a large envelope or box. A pupil may select a card
@ when he has some spare time. Separate envelopes or boxes with
1 different assignments may be prepared for the various reading
‘ﬂ levels. The pupil should write his name on the back of the

card that he has drawn so that he and the teacher know what
assignment he bas selected. Sample assignment:

b "The book called Sea Star is fun to read. Find it in the
library and read it. When you have finished reading it,
you may quietly tell a class friend about it. Be sure the
friend has completed his work and wants to hear the story."
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7.

8.

To identify difgerent forms of Literature through nreseanch,
discussions, creative wiitings and dramatics

--Have students compare a folk tale or myth noting differences
in theme and characters. Have pupils illustrate or dramatlze
certain parts of a folk ‘story.

--As a creative writing assignment, ask students to create
modern-day tales and rélate them'toithe entire c¢lass.

--Suggest to the child. Choose an old folktale or folklore
found in stories from resource people (grandparents, parents)
which you would like to share with your friends. Plan to
read it aloud or retell it.

~~Ask individual students to tell a tall tale to the rest of the
class. Inform them that the more exaggerated it is, the
better. This is an excellent exercise in oral expression.
Have individual pupils tell the group some "tales'" or "legends"
of America. Read sections of W. Irving's "Legend of Sleepy
Hollow" to the class.

--Nonsense Rhymes - creative writing. Ask each pupil to take a
sheet of paper, then on the top line to write a question, silly
or otherwise. Then the pupil will fold over the paper so that
the question cannot be seen and pass it to the person at his
left. This person writes a noun on the next line, folds it
under, and passes the paper to the left again. Each pupil then
takes the paper received and writes one or more stanzas contain-
ing the question and the noun. For example:

Question (line 1) - Where did you get that wig?
Noun (line 2) - park
'erse - "Where did you get that wig?"
Asked the mouse of the pig.
"I found it in the park
One bright midnight at dark."
The more ridiculous the verses, the more the children will
enjoy them. A time limit should be set for composing the
verses, then let each child read aloud his verse.

~--A Science-Fiction Pictorial Book. Lat the pupils work
individually, or in groups, to write original pictorial science
fiction stories based on a few scientific facts. GSome children
may wish to invent strange languages for messages to be
included in their pictorial stories. Encourage these pupils
to explain on what they patterned their letters or characters.

To stnengthen enunciation and pronunciation skilLs by giving
an onal presentdition Lo the class

~--Have several children look up game books in the library and
teach them to the class.
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9. To evaluate the authornship through discussion

--Ask the class if they think the author ended a story wisely.
Have students write a new ending to a fable.

~-Present a dramatization of a story to another class or group.

--Have the students tell you an original tale of trickery, or
a modern one they may have read, heard, or seen.

10. To recognize and use foreign wonrds

--The children are given a mixed list of familiar words which
are Anglo-Saxon, Latin, or French in origin. The children
are to separate the words according to their origin. Dictionaries
and books on word origins may be used to locate the information.

Anglo-Saxon Latin French
he date bureau
she library chauffeur
have candle bouquet
can street coupé
near mass café

~-The children are given a list of native English woerds. They
are to find corresponding words that have come into English
from other languages. Examples:

Word Directly Word from Latin
Native Word from Latin through French
twofold duplex double
blossom floral flower
tale history story
bin granary garner
kingly regal royal
lone solitary sole

--A more extensive list of words may be given to certain groups
to classify according to origin. Examples:

Native Latin French Greek Indian Spanish

house annual valet telephone moccasin fiesta

bed interest garage monarch squaw mantilla

door vital chef democracy wigwam tornado
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B. Research

1. To build interest by collecting and contributing {LLustrations
to share with otherns

--Look in newspapers and in magazines for pictures and stories
about any subject. Post them on the bulletin board or make
a book about your own interests.

To identify wond meanings and use them efficiently in context

N

--Look up the word hero in your dictionary. Make a .list of
the things we think about when we describe a hero. Talk
with the group about your idea of a hero. What famous living
person is the class hero?

--Suppose that you work for a magazine and have been sent to
Africa to take pictures of animals. Make a list of ten
pictures that you will want to take and bring home to use
with a story about the veld.

--Suppose someone sent you a penguin, an anteater, or one of
the other animals listed below for your birthday. Make a
list of problems you might have in keeping each of them at

home.

baby hippo otter penguin
baby lion snake anteater

3. To select and List deseriptive wonds used in Literature

--Make a list of descriptive words used by an author. Make
a notebook containing words or phrases.

--An Adjective Story - power of words to stir emotions. Write
on a chalkboard the phrase, "with horrid, laughing jaws.'
Below it write, "with jaws." The pupils
may have fun by thinking of other words (adjectives) to use
in place of those the poet used. Different word pictures
may be made with words such as pufged-out, swollen,
beautiful, fwury.

Duplicate the following paragraph. Let each child add
descriptive words to complete the story and read his version
for the class to see how descriptive words can change a story.

e e e

Yesterday I saw a fight in the stadium.
The contestants fought . This made the
audience happy. Before the fight began,

bands appeared. When I left the stadium a girl
screamed, "Look at the creature under that bench."
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4. To intenpret maps, ghaphs and charnts by using them in a
meaningful situation

--The pupils may plan a motor trip they would like to take.
2 They can obtain road maps for the country and read them to
determine their exact route. Such reading of maps and most
graphs and charts is a specialized type of reading for facts.
The children therefore need special instruction in how maps
and graphs are scaled and how they can be interpreted with
accuracy. In reading graphs it is well to start with ’
pictographs and circle graphs. Later, practice in inter-
3 preting bar graphs and line graphs must be planned with teacher
-~ guidance in interpreting them. ‘

4 5. To wtilize information from visual aids, resource people,
and the encyclopedia fo naw conclusions

- --Find on a map all the places named in a story. What are
the facts about each that you can learn by studying the map? -

--Star-maps and legends. A simple star map may be worked out
on a chalkboard. Have the pupils begin by drawing the Big

~- Dipper and the North Star, then adding other star groups in
, their velative positions, such as Cassiopeila and Draco.
- Encourage each pupil to choose a star or star group, and a

legend about it, then show the star group on a drawing. The
| pupil may join the stars by lines to make the piéture on

5 which the legend is based. As he retells the story he may
display the drawing and point out the star group on the map.

Let the pupils tell which star pictures and stories they
liked and why. Note the pupils who have vivid imaginations.

1
j --Divide the children into groups and assign topics for
pesearch. Have them draw conclusions about their way of

1life compared to King Arthur's time.

B 1. The legend of King Arthur as told in an
encyclopedia

2. The way people lived in England during
King Arthur's reign

3. Chivalrous conduct of the Knights
4, The mysterious Merlin
J. 5. Queen Guinevere

6. Costumes of knights and ladies.
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6. To onganize and List in categories

--Have children list ways the following objects might be used:
a brick; a fish net; a quart milk carton; a wire hanger. To
encourage creative thinking, tell pupils they need not limit
their listings to practical uses.

7. To utilize the card catalog fo find a variety of ingormation

--Research and creative thinking.
a) Using the books in your library, find out more about
the games that children played:
a. In old Rome
b. In Indian villages
c. In other countries in the world today
b) How do you think children might have started playing
catch, jacks marbles, or rolling hoops?
c¢) Tell about some games you or your friends have made up.
d) Why do children and grownups like to play games?

——An individual or several group members might be assigned to
prepare detailed informational reports on games "around the
world." Such pesearch could be accompanied by an exhibit of
paintings, photographs, or original drawings, depicting people
playing games.

—-The customs of dress, manners, and ways of doing things in
other lands offer rich possibilities for both research
and collections. These latter may include both pictures and
objects. The dolls, fans, jewelry, art objects, etc., from
other lands may be found in many homes. Children's
encyclopedias and story books offer many authenticated
drawings of scenes from other countries, showing dress and

customs.

--Holidays around the world: Let the pupils plan and work out an
exhibit or programof holiday festivals and songs of people
of different lands. Origins of holiday customs and legendary
stories will add interest, understanding, and enjoyment.

8. To use the encyclopedin for specific research

--As an experiment have a pupil put on a blindfold and put cotton
in his ears. See if he can identify certain words by "finger
play," and objects by feeling them.

--Have a committee prepare a report on how seeing-eye dogs are
trained.

--Have individuals report on Louis Braille, Ann Sullivan, and
Laura Bridgman.
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--A group may be assigned to find out more information about

Paul Revere and other things he is remembered for besides
this eventful ride. (He was goldsmith, silversmith, engraved
the plates for and printed the money ordered by Congress in
1775, and participated in the Boston Tea Party.)

9., To necognize Lime nelationships by constructing a time Line.

--A Time Line may be drawn on the board or on a large sheet of

craft paper. The units indicating the number of years in each
block has been suggested on the Time Line which has been
started for the teacher's convenience. The data for Henry
Wadsworth Longfellow is offered but its entry is optional.

TIME LINE
1730 1740 1750 1760 1770 1780 1790 1800 1810 1820
1. Paul [735 1818
Revere X X X X X X X X X X
2., Clement 1.779
Moore X X X X X X
3. Clara 18§1
Barton
4., Louis 1821
Pasteur X
5. James W.
Riley
6. Alexander
Fleming
Paul Revere - 1735 - 1818
Clement Moore - 1779 - 1863
Clara Barton - 1821 - 1912
Louis Pasteur - 1822 - 1895

James W. Riley - 1849 - 1916
Alexander Fleming - 1881 - 1955
Henry Wadsworth Longfellow - 1807 - 1882

To drnaw conclusions grom fact indexes by provdiding answers
to specific neserach problems.

--Have students do research reading for problem solving:

a. Why do Americans remember the saying, 'Don't fire
until you see the whites of their eyes?"

b. Who were the Aztecs? Did they always live in this
hemisphere?

c. Why is the Indian leader, Juarez, important to Mexico?

d. How might uranium change ways of living in Mexico?

e. What is an overland cattle drive?

All five questions can be used to motivate and direct the
individual.
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individual reading projects. Research for the first question j
could lead to a retelling of American History, either 4
Revolutionary, Civil War, or World Wars I or II, through the
use of famous sayings, arranged chronologically. The second
and third questions require research on Mexican history.
This could be either an individual or group effort, and
might be used to supplement or begin a social studies unit on
Mexico. The last two questions could result in brief,
individual reports. An exhibit including photographs,
products, and maps of Mexico would increasz interest in

! these projects.

~-The children may enjoy looking into the question of enter-
tainment in remote mountain areas and in pioneer times when
the need to help each other gave rise to get-togethers such
as corn-shucking. Other gatherings children may be able to
find information about are quilting bees, cabin raisings,
and barn raisings. Descriptions of life among the Amish
or related groups may answer the question, "Do these customs
still exist today?"

--Research to broaden understandings:
a. How is Buddhism different from the religion of
your family?
) b. Why are elephants important in Thailand?
f‘% c. Do you think the people will be happier when more
industrialization comes? Why? 5
d. What are some of the products that we get from
Thailand? Which minerals?
2, Explain what is meant by "living off the land.”

Question 1 leads to prepavation of individual reports.
Comparison of Buddhism with other religions fosters
| understanding of others' beliefs. Questions 2, 3, and 5
o require inferential thinking, whereas question 4 requires
f some research.

[ --Understanding the motives of story charvacters. Ask the
pupils to imagine they are an Olympic Contest participant
or have been asked to appear on television to tell about
the Olympic contest. Suggest they write (or tape record)
their personal feelings (1) about training, (2) about
events in the Pentathlon, (3) about events in the 3
Decathlon, (4) when the awards were given, (5) upon f
returning to the United States.

--From science books in your library find out more about |
these questions:
2. What is a radio wave?
b. How are a galaxy and a nebula different from
each other?
¢. What is a light year?
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d. What is the purpose of an antenna?
e. What is the Crab nebula?
f. Why is the observatory at Mt. Palomar in California
is important?
g. What are some of the important galaxies that are known?

To gind nesearnch infonmation in several Aources and compare and
conthast

--Ask interested children to look into the history of fables.
Some other children might compare several of Aesop's Fables
with one of two Fables of Fontaine.

--Assign a group to look for poetry of specific themes such as
nature, travel, or mechanical objects. An anthology on poetry
may be started and poems can be compared for style, imagery,
and feeling.

--From books in your library, find out more about Chinese musical
instruments. Compare this information with American instruments.

--To stimulate interest in book fairs or room exhibits, have the
children look up and write a paragraph comparing and contrasting
the medieval fairs in Ireland, Germany, and China.

--Help pupils create a bulletin board display of articles,
pictures, brochures about fairs of various kinds--neighborhood,
county, state, world.

--Discuss fair exhibits and how they are like school exhibits.
Then invite pupils to plan and prepare a room language exhibit
for National Education Week. Topics might include The Story
of a Word; Streets in Our Town and How They Came to Be Named;
Automobile Names--What They Mean and Where They Came From.

--Show the pupils a calendar. Ask, "Where did the names of our

months come from? What do they mean? Are the months called
by thse names by all pecple in all lands?"

Let Jewish children tell what they know about the Jewish
calendar: Names of months--Tishri, Heshvan, Kislev, Tebet,
Shivat, Adar, Nissan, Iyar, Tammuz, Ab, Elul.

The children may make a booklet showing how different
peoples of the world have counted time. Some pupils may
include more complete stories about their birthday months.

The book might be divided into sections such as Roman
calendar, Mongolian calendar, Jewish calendar, Hawaiian
calendar (Iannuali, Pepe luali, Malake, Apelila, Mei, Iuno,
Tulae, Aukake, Kenakemapa, Okakopa, Nowemap:s, Kekemapa).
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12. To discriminate between statements of gact and opinion
using newspaper, magazines, resowrce people and fact
indexes to make comparisons g

--0On the Moon. Give the pupils an opportunity tocompare -
information given in a story about the moon with what we
believe now about travel to the moon, on points such as:

(1) date of first rocxet ship sent to the moon

(2) date of first landing of men on the moon

(3) size and type of crew

(4) work of each member of the crew

(5) temperature in the rocket

(6) weightlessness

(7) sensations reported by story men to those actually
experienced by astronauts in travéling and in

1 landing

2 , (8) food carried am the trip

- (9) temperature on the moon

(10) 1length of night on the moon

--Ask pupils to choose typical twentieth century "complaints" -
n city traffic, overcrowded neighborhoods, etc - find information
N and write accounts of how these complaints might be met in the
future.

[

L
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13. To onganize a notebook using pertinent information on a topic

--If your area boasts a newsworthy athletic team, pupils could
keep a scrapbook on the team. Subjects covered might include
biographical data on team members; game accounts; a chart of
statistics - wins, losses, scoring profiles of individual
players, and so on.

--Have a group of baseball players prepare a panel discussion
on the sport - its history, major league organization,
playing rules, etc.

—-Invite the local football coach to visit the class for a
question-and-answer session. Beforehand, discuss the kinds
of questions to ask.

14, To use an index efficiently by classifying and Locating
Anformation

‘. --Index Quiz. On small cards write two questions and answers.
{ Example:

Where would I find information
about bears?
(under b)

Where else would I find information?
(under a for animals)
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{0 —-Set up a TV quiz show of two teams with two players each.

l The four people should each have five cards similar to the
sample on the preceding page. A player on Team 1 asks players
i on the opposite team questions from one of his cards. Either
i% player may answer his questions. They score two points only

- if they answer both questions. TIf, however, they are unable

] to give the correct responses, the player may ask his partner
| both questions. If he answers correctly, he scores two points.

! The first player continues until he has asked all of his
? questions. Then a player on Team 2 asks the opposing team
\ his questions in the same manner. This continues until the
four players have asked all their questions. The partners
- with the most points are champions until another team is

| able to beat them.

This type of game will not only make pupils more proficient
in using the index, but it will also help them to recognize
the importance of classifications and locating information.

Ol 15. To Locate and select information §rom Several sources

i ~--Have students do research on thz following questions?

. (1) What kinds of work are done in the Smithsonian

% Institute in Washington, D C ?

; (2) What kinds of places in our country have been made

: into national monuments and museums?

% (3) Why shouldn't skin divers be allowed to keep for
themselves anything they might £ind?

(4) Why is it unnecessary to be an expert swimmer in
order to do skin diving?

The first question could be the beginning of a detailed
informational report on the Smithsonian Institution.

The second question could be used to motivate individual
? or group research concerning national monuments and

. museums. An exhibit, including photographs and realia
concerning national monuments and museums, could be
planned.

The last two questions could either be used merely to
extend article concepts or to start an individual reading
project on skin diving.

x _-Have volunteers write up experiences they have had in
which they tried very hard to be a '"champion.”

--Have students do research on the history of tennis.
Sports enthusiasts may wish to prepare a "chalk talk" on
the story of this sport through the years.

-
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--If the f£ilm Good Sporntsmanship (Coronet Films) is available
“take time to show it.
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16. To nead blographies to §4ind specific information

--An interested member may read and report on a biography of
the Wright brothers. Appoint two interested members to
interview the "Wright brothers" and present their program
in the form of a skit. Be sure to have the interviewers
include questions which will bring out the qualities of these
men, such as patience, determination, and good-naturedness.

L TR TR TR IEARBINGTVART T T Y R R T e T 7 A Ry

;é 17. To prepdre and present an ornal report with the aid of
g effective notes

3 --Think of some situtations where it might be imperative to

: be tactful. Discuss them with the class. Bring out in

% the discussion the underlying idea that it is not easy or

” perhaps not possible to be fully honest with a person of
great power. There is much truth in the common saying that
kings and emperors are lonely.

--Students might do research on the United States Diplomatic
Corps including such items as duties, immunity, requirements,
etc. One student may be chosen by class members to write
a letter to the Department of State, Wa=uington, D C, to

. secure information.

--An oral report on the contribution made by Negroes to
music, education, and art may be given.

--Dioramas or drawings of southern plantations may be prepared.

--Research of the by-products of peanuts, sweet potatoes,
and cotton may be done and charts drawn validating findings.

18. To iake effective notes grom an orakl report

--A somewhat similar use of reading in a content area may be
illustrated by the following:

Christopher Columbus sailed in 1492 from Spain with
three small ships to find a new way to India. After a
long and hard trip he sighted land, but it was not India.
It was a new country where a strange people lived.
Columbus called these people "Indians," because he thought
the country was a part of India. This country was later
named "America," but the people Columbus found in it are
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still called "Indians." Why are the people Columbus
found in America called "Indians'?

(1) Which of tiue following facts are you asked to find?
a. When Columbus sailed from Spain
b. How many ships Columbus had
c. Why the people he found are called "Indians"
d. How America got its name
(2) Which of the following facts were given to you?
a. How many days it took Columbus to reach America
b. Why the red-skinned people of America are called
Indians
c. How Columbus found a new way to India
d. Why Columbus thought he had found India
(3) Check the questions which are answered by facts in
this paragraph.
a. How many ships did Columbus have?
b. Where did Coiumbus land in America®
c. Who gave the Indians their name?
d. How did America get its name?

19. To recognize the utility of a bibLioghaphy by compiling one
fon a specifdic puwipose

--Enlist the aid of your pupils in compiling a bibliography of
books appropriate for their reading and interest levels.
When they have read a book that they like, ask them to write
down the author, title, publisher, and a three- or four-
sentence description of the story. You may periodically
duplicate sections of this annotated bibliography as it grows
and distribute copies to all of your pupils.
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Witty, Paul A, et.al., Peacock Lane - TE, D C Heath & Co, 1964
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*READING-PRACTICE GUIDE

{
Z. A STUDY OF THE PROCESSES OF EFFECTING CHANGE IN
TEACHER'S READING PRACTICES -

; Directions: Read each item and place a check mark in the column which applies to
what you have done.

l Do Not Done
. Reading Practice Do Occa- Not But
Often sionally | Done Should

1. Near the beginning of the reading
lesson, have had the pupils de-
cide why they are reading the

1, material, e.g., for information,

S for amusement.

T TR ST IR TR R T

T 2. Have told the pupils the purpose
L of the reading lesson, e.g.,

k "Our purpose is to find out how
1K to get meanings of words we don't
2 know."

P

" 8. Have examined the material in

5%; the textbooks I intend to use in
;&* a lesson to see what reading

- skills were required.

;%Q 4, Have provided easier books for
i the poorest readers when read-
X ing assignments were given to
ﬁ[ the whole class.

5 Have taken the good readers to-
gether as a group for more dif-

e ficult reading while the rest
of the class worked indepen-
dently.

6. Have given a very good reader

¥ an assignment to do indepen-

ﬁw dently on more difficult read-
ing materials.

T T P

! 7. Have asked a slow~learning
i child a question I felt sure
he could answer successfully.

%"Reprinted with the permission of the publisher from Shelley Umans, Designs
: for Reading Programs (New York: Teachers College Press, 1964). Copyright
i» 1964 by Teachers College, Columbia University."
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READING-PRACTICE GUIDE Continued

P R TR & oLt

S P TN

Do ’ Not Done
Reading Practice Do Occa~ Not But
Often sionally | Done Should

; 8. Have asked a bright child chal-
N ' lenging inferential questions
. calling for reading "between

1 the lines."

9. Have worked with a small group
of children to help them with
a skill they expecially needed,
e.g., using a glossary; out-
lining.

10. Have taken one child aside for
a few minutes to help him with
words he did not recognize.

11l. Have had an individual child
read to me to see what kind of
difficulties he was having.

12. Have provided for the pocrest
reader in the class a book
which he could understand.

13. When a child could not under-
stand a word, have had him re-
read a whole sentence to find
helpful context clues.

14, Have asked a child to tell how
he got the meaning of a parti-
cular word without using the
dictionary. |

15. Have asked a child to explain
what words or ideas from the
material suggested the answer
he gave.

16. Have taught children to find
a sentence in a paragraph
that suggests the main idea.

17. Have made up assignments
which gave the children pra-
ctice in using the index and
the table of contents.

e e
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READING-PRACTICE GUIDE Continued
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Do Not Done
Reading Practice Do Occa- Not But
) Often sionally| Done Should

18. Have all children pick out the
main idea and most important
details in a paragraph to help

: them learn to outline mater-

2 ial.

o e Ty

19. Have used pictures and black-
board drawings to clarify the
meaning of a word or idea.

20. Have asked a few questions
before a silent reading as-
signment to make sure the
children knew what they were
looking for when they read.

¥ | B ,v 4
« : v

] 21l. Have selected four or five
;ti key words from material,

- listed them on the blackboard,
- and discussed their

;g% pronunciation.

22, Have had the children read
material to themselves be-
fore they were asked to read
it orally.

P
i

@ 23. Have told children they could
learn to read better by attack~-
ing hard words in a variety of
¥ ways, such as looking for pre-
A fixes, suffixes, and roots;
checking for context clues.

U 24, Upon hearing a child's answer
to a question based on reading,
\ have asked another pupil a ques-
i tion such as, "What do you think
e about that answer?"

ﬁ} 25. Have picked up from a child's

- answer clues that he had mis-
read a word, e.g., "north-

I east'" for '"morthwest."
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; L]
Reﬁdlng Practice

Do
Often

Do
Occa-
sionally

Not
Done

Not Done

‘But

Should

26. Have given the whole class a vo-
cabulary test composed of words
drawn from the section of the
textbook or reader they were
about to use.

27. Have watched. for lip movements
while everyone in class read
silently.

28. Have presented children with
written instructions tc dis-
cover whether they could vread
and follow directions.

29. Have made some notes about
children who showed severe
reading difficulties early
in the term.

30. Have had children keep charts
of their scores on teacher-
made reading tests to help them
see improvement.

31. Have used class time to have
children tell about pertinent
things they have read outside
of school.

32. Have asked children to bring
interesting items from the
newspaper to be used on the bul-
letin board.

33. Have read aloud to the class
books or other materials to
add interest to their class-
room work.

34. Have talked about interesting
: and difficult words which arose
in reading.

35. Have praised children for using
particularly appropriate words
in speaking.
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APPENDIX B

*INFORMAL TEST INVENTORY

Directions: Read each item and place a check mark beside the skill which
the student uses in his reading.

&~ )
Inventory of Word-Attack Skills S WAMES OF PUPIL$ i
) =
i 1. Does he try to attack unfamiliar
words independently?
Gf .
ff} 2. Does he use context clues?
. 3. Does he use structural analysis
1,3 in pronouncing words?
yiS
‘ 4. Does he use phonetic anaiysis
,]? in unlocking words?
_J 5. Does he check his phonetic and
H structural analysis of a word
; i ’ by using it in context?
3 j ‘
- 6. If one method of word attack fails,
?g} does he try another?

7. Does he try to get the idea from a
paragraph even though he does ngt
know some of the words?

| S a—t
o e

8. Does he recognize a word quickly

% ‘ the second or third time he meets it?
L
7_“ 9. Does he try to find out the meaning
;ﬂi of a new word?
;1
] 10. Is he willing to read in sources .
§g§ other than his schoolbooks, such
gi{ as newspapers, magazines, informa-
) tional books which may present a
. challenge in new ideas and vocab-
i ulary?
e
{v 4
i *Roads To Everywhere T E by Ginn Publishing Company
i
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APPENDIX C

*A READING INVENTORY FOR THE TEACHER

Diagnosis

-Do I administer a standardized test?

-How do I use the results of standardized tests: Do I note subscores,
analyze types of errors, or go over errors with individual students?
-Do I administer the informal tests at ‘the beginning of each school year
before I decide whether or not to establish groups?

-Is the student's basal reader at his instructional level?

-Am I aware of the frustration, instructional, and independent reading
levels of each student? '
-During a silent reading lesson am I alert to lip movements, pointing,
span of interest, rates of reading, signs of distress?

Grouging

-Are provisions made for the atypical child: the more advanced reader and

the slower reader?
~-Have I planned for interesting "more-to-do": activities for those children

who complete work ahead of the group?
-Have I given my class sufficient training in independent activities to
enable each group to function smoothly?

Instructional Procedures

-Do I have a definite aim for each lesson°

-Are my puplls aware of their purpose’in reading?

-Are my aims and the pupils' sometimes different?

-When introducing a new story in the basal reader, do I vary my approach?

-Do I utilize children's own experlences, audio-visual aids, or records as
devices for arousing interest in the lesson to follow?

-What means have I devised to sustain the child's interest until the
selection is completed?

-Do I make provision for clearing up vocabulary and concept difficulties
before the reading of the selection?

-Have I provided for the varied word-attack skills: context clues, con-
figuration clues, structural analysis, phonetic analysis?

-What devices do I use to fix vocabulary? Authorities agree that one exposure
is not sufficient. Meeting the word in many different situations is more
effective than drilling on the same word in the same context.

-Is the reading lesson planned long enough in advance to arrange for the
gradual development of skills?

-Do I look for more than "word pronunciation' as an indication of vocabulary
comprehension? :

-Does oral reading have a proper place in the program: Does it follow silent
reading? Is it used as a diagnostic test? Is it used to foster enjoyment
in a listening situation? Is it used as a check on comprehension?
~-Do I provide for follow-up activities in other curriculum areas that grow °
out of the reading situation? - '

*"Designs for Reading Programs", Bureau of Publications Teachers College,
Columbia University, New York pp 68-75, 1964
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A READING INVENTORY FOR THE TEACHER Continued

-Do I vary my type of question? In addition to the factual question do I
use the inferential type which requires reading "between the lines"?

» -Do I provide time for the children to summarize what they have learned?

~Do I provide for an occasional "reading for fun' period?

-Do I take time to lead the children to see that words have beauty; that

) words can be fun?

-Do I vread to my children--stories, poetry, riddles, humorous incidents,
short excerpts from good literature? Does my manner show that I enjoy
the reading?

-Do I encourage home reading? Do I arrange to have my class share their
outside reading with one another?

-Do I help my pupils to catch the emotional tone of the story? Personalizing
incidents in the story will help to vitalize the reading assignment.

Materials of Instruction

-Am T accumulating interesting and colorful illustrative material to aid in
'3 the motivation and clarification of my reading lessons?
‘ -Do I make use of charts to record children's cooperative stories, class.
plans, shared experiences? Do I try to include vocabulary needed for a
. basal reading lesson when making those charts?
} -Is the workbook used as a means of reinforcing needed skills?
) -Do I make use of materials other than the basal reader and workbook for
instructional purposes?
-Do I make sufficient use of the blackboard to illustrate a point?
-Do I dramatize my library corner so that my pupils will be anxious to
visit it?
- -Do I provide books on various levels of difficulty and interest?

ﬁj : E199

P AT e X N s i o i . R : - o e ey L e bk T 0 TR
iy Aol Sk i - / il i et it -SRI A el



SRR

- T
oA

G W PN

R R S RN T T

R BT RS SR

A R L A g
i
4

R AT e i S S R R

e R R g N e S e O o e R A o R e ey S S R R B P R U S P R e e TP AU T W S T P i B T

APPENDIX D

SUGGESTED ELEMENTARY LIBRARY BOOKS FOR ORAL READING TO STUDENTS

Grade I

Adelson

Anderson
Anglund

Barrie
Bemelmans
Bishop
Brooke
Brown
Brustlein
Burton

DeAngeli
Dennin
Duvoisin

Flack

Gag
Geisel

Hoff
Hurd

McClosky
Milne

Olds

Payne
Potter

Rey
Wright

Zion

‘Brownies, Hush

Brownies, It's Christmas

Billy and Blaze

A Friend Is Someone Who Likes You
Love Is A Special Way Of Feeling

Peter Pan

Madeline

Five Chinese Brothers
Johnny Crow's Garden
Cinderella

Angelique

Little House

Book of Nursery and Mother Goose Rhymes
Flip s

Two Lonely Duck

Angus and the Ducks

Angus Lost

Story About Ping

Wait for William

Millions of Cats
Dr Seuss Books

Danny and the Dinosaur
Last One Home Is A Green Pig

Make Way For Ducklings
Winnie the Pooh

The Silwver Button

Katy-No-Pockets
Tale of Peter Rabbit

Curious George
Lonely Doll

Harry the Dirty Dog
Plant Sitter

E200

R e Sy gy x
P

J <‘=
“.;un«u\»xumxﬁwmﬁﬁmmmmmmmm

e 2 S B

L o

o ] R st A SR e

s s

. -




L A b o B T R S SRR T
= - - ‘

LAy

A
Wt
1 I
N s

5 #

4

3

3.
o

:ggmmwau‘mm LT sk X k2
% k
| a—1

——
LETC

i)
=

o L A AT
b iy {
3

Fﬁﬁﬁ ==

S RPN FFRL TR AT e R H % *

SUGGESTED ELEMENTARY LIBRARY BOOKS FOR ORAL READING TO STUDENTS Continued

Grade_££

Anderson

Baum
Becker
Bemelmans
Bishop
Brown

Bulla
Burton

DeAngeli
Dennis

Gag
Geisel
George

Haywood

Hoff

Krasilovsky

Leaf
McClosky
MacGregor
Massey

Milne

Petersham
Potter

Saltin

Ward
Wright

Zion

Zolotow

Billy and Blaze

Wizard of Oz

Unlike Twins

Madeline

Five Chinese Brothers

The Little Island

Three Billy Goats Gruff

Poppy Seed Cakes

Mike Mulligan and His Steam Shovel

Just Like David
Flip and the Cows

Millions of Cats
Dr Seuss Books
Snow Tracks

Betsy and Billy
Eddie and His Big Deals
Danny and Dinosaurs

The Man Who Didn't Wash His Dishes
Story of Ferdinand

Blueberries For Sal
Make Way For Ducklings
Theodore Turtle
Littlest Witch

Winnie the Pooh

The Roster Crows
Tale of Peter Rabbit

Bambi

The Biggest Bear
Lonely Doll

Harry the Dirty Dog

The Plant Sitter
Mr Rabbit and the Lovely Present
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SUGGESTED ELEMENTARY LIBRARY BOOKS FOR ORAL READING TO STUDENTS Continued

Grade III
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Anderson

Barrie
Brown
Bryant

Cleary

Dalgliesh
De Jong

Edmonds
Estes

Grahame
Grimm

Lawson
Lenski
Lofting

McClosky
Milne

Saltin
Sorenson
Spyri

Travers

White
Wilder
Wilkie
Withers

Croocked Colt
Fairy Tales

Peter Pan
Dick Whittington and His Cat
Epanimondas and His Auntie

Henry Huggins
Otis Spoford

Columbus Story
Courage of Sarah Noble
Necbody Plays With a Cabbage

Matchlock Gun
The Moffats

Wind In The Willows
Fairy Tales

Rabbit Hill
Strawberry Girl
Story of Dr Doolittle

Homer Price
Time of Wonder
Winnie the Pooh

Bambi
Miracle on Maple Hill
Heidi

Mary Poppins
Charlotte's Web
Little House In the Big Woods

Daniel Boon--Taming the Wilds
Rocket In My Pocket
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2.

3.

APPENDI¥ E

*GUIDELINES FOR EFFECTIVE SKILLS FOR READING ALOUD

Before you read something orally, read it silently and then aloud to
yourself.

Think about what you are going to read and about how you are going
to read it.

When you read aloud, read as if you are just talking to people.
Make what you are reading interesting to all people.

Read loudly enough so that everyone can hear you.

*GUIDELINES FOR GOOD LISTENING

Tisten quietly to the person who is reading, just as you would like
to have him listen to you.

Pay attention to the person who is reading to you.
Think about what the person is reading to you.
Enjoy what the person is reading to you.

After the person has finished, ask a good question about what he
has read or tell something interesting about it.

“''"Roads To Everywhere" Ginn Publishing Company
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