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In 1959 the New Jersey State Legislature enacted a law establishing the position
of learning disabilities specialist (LDS) in order to provide services to aid the
classroom teacher’s work with pupils who have handicaps or learning disabilities. The
innovation of new instructional methods, the adaptation of new educational materials,
and the planning of new instructional experiences are among the chief objectives. The
focus is on basic physiological, psychological, environmental, and academic causes for
learning disability. The efforts of the LDS are also directed to the prevention of
learning disabilities in those children who give early evidence of such development. The
local school superintendent is responsible for the selection of the LDS; however, the
state will reimburse the school for the cost of the specialist. The functions of the
learning disabilities specialist can be summarized as follows: (1) educational
diagnostician, (2) censultant to the classroom teacher and the school administration,
(3) teacher for small groups of handicapped children or for the individual handicapped
child, and (4) member of the team for continued child study. (WL)
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: In 1959 the State Legislature of New Jersgey enacted a law designed
+0 help local school districts provide a more meaningful and effective
progren of education for (1) children clagsified as emotionally and
soclally maladjusted; and (2) puplls whose behavior indicated that they

b. would eventually fit into such a category unless they received lmmediate
i N helpu .
3‘ @ - To implement this legislatidn, the New Jersey Department of
|
i : Education wrobe, and the State Board of Education approved, rules and
‘ fpoeee{
N regulationn which called for state financial reimbursement to local
[ = school districts that hived specisl services persomnel who functioned in
g g ?é a ppecified manners Such "gpeclal personnel’ were to represont four

avoass child psychiatry, poychology, soclal work, and remedlation of
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ingtruction. Tt was further expected that while representatives of these
four fields would comprise the basic membershlp of a child study team in

a sehool district and would be responsible for classification procedures,

the total team would draw upon the particular contribubions of wany other
achool personnel, The principal, nurse, school physician, guidance

coungelor, ’the clagsroom teacher, and supplementary teachers such as the
reading speclalist and the speech correctionist would be involved in the

identification of pupils who required a special educational program and

in the dovelopment of the program 1tself,

Although the primary impetus behind the 1959 legislation was the need
to providé for the alveady socially maladjusted or emotionally disturbed
child, the interprotation of the law by the State Board ¢f Education and
- the profesgional staff of the Nex—f Jergey Department of Education expressed
deep concern for preventive measures and the f:oncomitant necessity for
enrly dlscovery of those children who exhibitéd sympboms of dlstresse
There wag a general agreement that in the schzaol setting,such signs would
mogb likely be manifested 1n learning disabllities defined as failure to
" meot educational demands or to meke matisfactory educational, progreaé.

The fach that "remediation of instruction" had been included as an
integral part of the fowr speclal personnel ereas called for both an up=
grading of the traditional role assigned to the educator in terms of
speclal educations and the defining of a broader concept of "remedliatlion?
than had hitherto held awcy #o that it could be understood to embrace tho
whole child in his to’c.a;l. curriculum rather than be limited to corrective
lessong in one academic area and in isoletion from the regular claso and

140 teachers
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The classroom teacher ls an integral part of the pupil's school
| environment, Discussion emong the professional staff and referral to

resezrch studics in the area of remediation strongly underlined the need

q

/z for services that would affect the climate of learning in the classroonm
throvgh specializsed ine-service training and direct assgistance provided on
a continuing basis for thls teachers Nobt only was it felt that it was
unrealistlic to continue to think that taking chlldren out of the classroom

wog the best or only answer,but such a solution used too frequently quite

often created an equally difficult sliuation where it was not possible to

return the pupil to the regular class and have him succeed, and where the

clagorcom teacher began to feel less competent, less inclined, and less

involved in the planning and execution of an appropriate instructional
program for the handicapped pupile

The staff of the New Jersgey Offlce of Sp]scial Education working
clogoly with its Advisory Council, other menfb‘ers of the staff of the
Division of Curriculum and Instructlon, the Depubty Commissioner, and the
Commissioner of Education concluded that although supplementary lngtruce
tion such ag speclal remedinl reading and speech corrsction was necessary
and that local echool dlstrlcts through state finahcial reinbursemsnt

would be encouraged to make these avalleble where needed, it was nosb

important that scrvices be provided which would affect the classroom

toachertg vork with puplls classified as handicapped and having learning

digebilities. Such services would be dlrected toward meeting the needs
of these children, toward investigating, immovabting, and demonstrating
| mathods of Anzbruction which offered posslblo muccess, toward finding,

doviodng, or adepting helpfol oducatlonul matorials, toward suggentlng
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and planning educatlonal experiences. It was believed that remedlation.
services such as thess to help the classroom teacher feel more able to
work with the handicapped, but which also aflected him in terms of how he
saw his role: and the pupils in his class would be .effective in the pre-

vention of educational disabllitles as well as in thelr correction.

Under the Rules and Repulations adophed by the llew Jersey State Board
of Education to implement the Beadleston Act of 1959 the title of Premedial
instructor' was used to designate that member of the child study team
whose function was concerned with remediation of instruction. Thia title
was malnbained in the Grossl Act of 1963+ In approving the Rules and
Repgulations of Chapter 29, P. L. of 1966, however, the more appropriate
title of Iearning Dieabilities Speclalipt was adopted and 1s currently used.

The role of the Learning Disabillity Speclalist, originally developed
in response to leglslation which was permlssive in nature and directed
toward helping to provide an educa’o:i.onal pro'élram for emotion;lly and
soclally maladjusted puplls was extended in .}uly 1966 to implement leglge
lation which made it mandatory that publile school districts provide an |
appropriate educational, program for all handicapped chlldren vho are able
to profit from instructlon,

The Learning Disabilities Speclalist is concerned with childron
1dentified or classlified as handleapped where learning digsbility is a
pignificont attribute of thelr behav:i.ér. The focus 18 on baslc physio=
logical, psychologzical, environmental, and acadermdc causes for the learning
disability rather than on the subjects taught in the curriculum, Proventlon
of dleobllity Lo conpldored important and the offorts of the LD3 are
dizected toword those children who pglve early evidence of beéoming geriously
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handicapped vnless preventive measures are taken rather than boward

those chiliren who would withoub speclal help achicve relotvively normal
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cegs thoush thoy mighd nob reach their full potembial. [l “howsh the
IDS is crpecucd to and does work with the special teacher of the ls L.
clags, the blind, the deaf, the M. Re, etce, it iz probeble theb he will
be called uwpon most frequently to work with the clagsroom teacher in
those cases where the pupil has a vision or hearing problem not grave
enough for him to be classified as "blind", or "deal", menbal 2bility low
bub nob so low as wo place him in a clasg “or the menbally retarded;
social or cmobional problems not great erough to clasgify him as mole
adjusted in either or both of these areas; poor physical coordinabion bub
no®s gevere cuouzh so to warrant assigaing him to a category of "physically
Limibed", cuce

Respoasibility for the selection of the {t.em'ning Disabilibies
Specilalish hos been placed with the local scl:mol superintendent who has
been encourased o choose a magber teacher from his own staff for this
pooliions If o sindy of the teacherts educabional background indicated
tho need for further specialized training, a reasonable awount of tlme
has been allowed for thls requivement to be mets Findlng the right ine
dividual 4o perform this function on the child study team was and
continnes to be considered the necessary flrst stepe

Decange the Learning Disabilities Speclallst mush be accepted by the
classroon boocher if meaningful changes are to bo effected, 1t 1s consldered
to be of utmost importanco that the individual solected for the positlon
have, through expordence in the classroom, glven evidence of 11av{ng carned

the regpoct of ohor teachers, spoclal pervices personnel and the ochool
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. administration with whom he has worked.

Today, the Learning Disabllitles Speclalist functions (1) as an
educationzl disgnostician, who, in conjunction with other special
education peﬁsomel, especially the psychologist, determines the nature
and couses of the child's learning disabilities; (2) as a consultant to
the clagsroom seacher and the school administration regarding the use of
opeclflc teaching methods and materials used with handicapped puplls;

(3) as a %teacher with an individual handicapped child or with small groups
of thess children for an indefinite period of time znd in conjunction with

the child'a clagsroom teachers planned curriculums and (i) as a member of
the child study team which is responsible fo?:' the identification program,
the clagsification examination and for recommendation vo adminigtration of
tho educational placement of pupils studied.

Aa of January 1968, 337 Learning Disabilltles Specialicts serve in
)

¥

the public cchools of New Jerseye
To be fully approved as a Learning Disal;ilities Spacialist, a
teacher mugt give evidences of having completed the following requirementss
Ae (l) Threo years of successful classroom teaching.
(2) A Bachelors Degree from an accredited colleges
(3) IMinety clock hours of supervised clinical practicum,
(4) Permanent New Jorsey teachers cortification,
(8) A program of graduate college studies with a minimum
of twonty~four semester hours credit in the follouing
areas or thelr equivalents Work in the double ghtarred

areas is requlreds g
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Educatlon of the Handlecapped:t

Ioarning Theory

Physiolozical. Bases of Learning:k

Orientation in Psychological Testing:i:

Remediatlon in Basic Skillss:

Diaznosls of learning Disablilitiegi

Correction of learning Disabllitlesg:s:

Group Dynamics

Methods and Materlals for Teachlng the
Emotionally and Socially Maladjusted

Curriculum Development in the Teaching
of the Handicapped

Child Growbth and Development

Teaching of the Cvliturally I}andicapped

Teaching of Reading k ‘

Interviewing and counséling

Ed{wational Poychology

Commnlty Resources

Yo Tho Eduecation of the Hondlcappedit

Av

Be

Ca

History of tho development of educatlonal services for
ehlldren in each avea of excepbtlonality.
Study of prosent gervices and research dealing with the
cha;mc’oeria‘bics of children who deviato from the norm
intellectuolly, physlcally, soclally and emotlonally,
Fvaluation of current practices in the cducation of the

hendicappeds
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De Study of the relationship of educational practices and

their environmental settlngs.

II. Learninz Theoryss

Ae Study of whabt mobivabion is and its effect on learning.
Be Study of leading theories of learning,
Ce Study of rewards and incentives.
De Study of interests.
Be Study of a c¢limate for learning.
I1I. Physloloxical Bases of Iesrningiti '

A. Study of the neurologleal development and physical
readiness of the normal child for learning,
Bs Study of abnormal conditions of health which contribute
+0 learning disabllity.
Ce Study of metabollc and infectious disorders which affect
learninge
IV;. Orientation in Psychologlcal Testingi:

Ae Overview the tests applicable to educational psychologye
Study the interpretation of psychological reports as they
apply to tests adminlstereds Study the appropriate use of
tosts and the frequent abﬁae of test regults. Study of
test congstruction theorys

V. Remedlation in Baslc Skilla

Ae Specific corrective mothods and materials as related to
specific dlagnostic findings used in the teachlng of
reading, arithmetic, soclal studies and worl study okllls.
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G
Obgervation of actual teaching of children vwho are
erotionally disturbed or soclally maladjusteds

Diacnosis of Icernine Digabilitlegi

Ae

De

Stuéiy of the nature and couses of learning dlsabllities as
they involve visual perceptlony euditory perception, lcvels
of obstract thinking, intellectual functioning, cultural
end medical £indings,

Study of the mothods and materials used in the discovery
and assessment of learning disabllity.

Study of the metheds in arriving at a diagnosls based on

evidence avallable.
Study of ways of reporting diagnostic findings.

Corrociion of Learning Disabllitlesii

Be

tudy of methods and materlals used Q]to correct apecific
learning disabilities based on apec'ﬂ;fic diegnostic findinga,
Study of methods and materials to be used to compensate for
jrreversible learning disabilitieas

Study of tho use of timo, organlzation and scheduling an

corrective devices.




