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Chapter 1

Introduction

Public school pupil persounel specialists ordinarily think primarily in

terms of providing services directly to children. This noint of view is well

illustrated in a recent position taken by the American School Counselor Asso-

ciation to the effect that school counselors should spend a minimum of 50% of

their time in providing direct counseling services to children. (LougharY,

et al, 1965) Similar points of view appear to prevail within the ranks of

school psychologists and school social workers.

It appears, however, that if such services are to have any significant

impact on any large segment of the student population, then new means of

providing services must be developed. In the field of school psychology this

point of view has been dramatically stated by both Trachtman and Gray.

Gray (1963) has indicated the need to discover new ways for the school psy-

chologist to work effectively; while Trachtman (1961) has suggested that

it will be necessary for the school psychologist to consider the school as

his client rather than individual children.

School social work, too, has moved away from a previous position, which,

in effect, was that everything occurring outside the school was in the prov-

ince of the school social worker (Cook, 1945), to a more generalized kind

of positicl (Kelley, 1964). As a matter of fact, it does not seen unreason-

able to state that among those who appear to be in the forefront of the think-

ing in each of these three professions there is a distinct trend toward

increasing similarity of function at least among the various guidance pro-

fessions (Shaw, 1967).

While there is agreement, at least among a few of the more advanced

thinkers in the general area of guidance, dhat the role of the guidance

specialist in providing direct services to children will probably be altered
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in the future, theoretical models delineating this position and the presup-

positions involved are generally nonexistent. A rudimentary effort in this

direction has appeared in the literature (Shaw and Tuel, 1966). The model

which was suggested in this article attempts to make the case for the pupil

personnel specialist as an expert in bringing about environmental modifica-

tions, both in the home and the school, which result in more effective learn-

ing on the part of students.

The data included here are a part of that which has been collected

specifically to provide a partial test of this model. The two basic experi-

mental steps which Lave been taken to date include the provision of oppor-

tunities for parents in selected grades in participating schools to become

involved in parent counseling groups. Some of the data collected on this

phase of the project have been reported previously (Shaw and Rector, 1966)

(Shaw and Rector, 1968). The second phase of the model which has been experi-

mentally implemented has been the provision of group counseling to volunteer

groups of teachers in participating schools. It is a part of the data which

have relulted from this latter phase of the project which are presented here.

The Teacher Groups

Attempts to form counseling groups for teachers were made in a total

of twenty-six schools in five districts. Schools included three junior high

schools and twenty-three elementary schools. Groups were successfully

formed in twenty of the twenty-six schools. In some schools the number of

teachers who responded made it necessary to form more than one group. Table

1-A reports the total nunber of teachers in each of the twenty participating

schools, the number of teachers in each school who participated in teacher

group counseling and teacher attendance at each meeting. Examination of

this table will reveal that in some schools a very high proportion of

teachers became involved in group counseling. As a matter of fact,
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although no school indicates that all of its teachers were involved in the

process, there were sone schools where 100% of the avelable teachers volun-

tarily involved themselves in the process. Lack of availability is defined

.ns oripmAula ^^11f14r,te, w34ell provontori parti incy.nipat

Group Structure

Administrative Determinant in Participation

Although there are undoubtedly differences of an individual nature

between teachers who participated and teachers who did not participate in

group counseling, there was also one situational variable which appeared to

be significant. At the moment, it does appear appropriate to say that the

crucial situational variable which determined degree of teacher participa-

tion was administrative support. While no building principal was patently

opposed to pupil personnel services, it is to be remarked that in all six

of the schools where it proved impossible to form groups administrativs

support of guidance generally, not just of this project, is best described

as "neutral." These administrators responded typically, for example, that

they did not plan to make increased use of guidance services in their

school in the next six months.

In marked contrast, those schools where teacher turnout was greatest

were headed by principals whose general responses to guidance and the

utilization of guidance services were enthusiastic. While there has been

much expression of opinion with respect to the significance of administra-

tive support in relation to the effectiveness of guidance services, the

present study seems to offer evidence to support the idea that the effec-

tiveness of pupil services is lessened when administrative support is

neutral or negative.
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Design

Complete reports on the rationale and design of the total project

have been presented elsewhere (Shaw and Tuel, 1964, Shaw and Tuel, 1965).

For this reason, only those procedures specifically relevant to the teacher

groups will be reported here. It was decided at tht outset that all

teachers in participating schools would have an opportunity to participate

in two series of group counseling meetings, eaeh series to consist of five

sessions. The first series of teacher discmssion groups war; initiated in

the fall, not longer than four weeks after the beginning of the parent dis-

cussion groups which were also being carried out in the same school. The

second series was initiated in the spring within four weeks after the begin-

ning of the second semester. All teacher participation was voluntary and

no "credit" of any kind accrued to those who participated.

Project counselors (who were in every case employees of the partici-

pating school district) met with the fculties of the schools originally

included to inform theM of the general kinds of information coming from

the parent group discussions and to invite teaehers to participate in the

teacher group counseling series. A faculty meeting was also utilized prior

to the initiatioa of any teacher groups in order to administer the instru-

ments used to evaluate outcomes of the teather groups. These instruments

were administered to all teachers so that data could be obtained from teach-

ers who did not participate as well as those who participated in the teacher

groups.

Arrangements with respect to time and place of meetings was left

entirely to the discretion of the individual who had the responsibility of

eliciting teacher participation. A, wide variety of times wets used, but

the two most frequently used times were the hour immediately before school

began or the hour immediately after school was dismissed for the day.
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Unique scheduling arrangements in a few schools permitted some teacher

groups to meet during the actual school day.

Training in group process was provided to the teacher group leaders,

but no attempt to control specific counselor behaviors was mmde. The two

limitations imposed on counselor funct4ming within the groups was that

the meetings could not be didactic and that the areas of discussion must be

limited to those over which individual teachers had control. The main

thrust was to be an emphasis on discussion of issues and problems of general

concern to teachers in their professional life. Discussions of school policy

nr other natters not within the capacity of an individual teadher to influ-

ence directly were discouraged. The counselors were provided with a series

of possible group discussion topics in case they encountered difficulty in

obtaining group participation. This was done, however, more to provide secur-

ity for the counselors than for any other reason. There was no agenda,

apart from issues which the participants themselves wished to bring for con-

sideration.

Individuals utilized as teacher group counselors included school psy-

chologists, school social workers, school counselors, speech therapists and

nurses. The individuals were self-selected within each school district.

Most had previously participated in parent group counseling in the previous

year.. A three day training session was held prior to the inception of the

teacher groups and most participating counselors had been involved in a

similar training program carried out by project personnel in the previous

year. No problems relevant to professional specialization were encountered

during the course of the research.

The Assessment of Outcomes

The total project has collected data of four types. They include

the following:
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1. Determination of the feasibility of the approach.

2. Attitudes of positiveness or negativeness manifested by various

participating role groups, includint parents, teachers and guid-

ance specialists.

3. Attitudinal changes in group participants resulting from partici-

pation in the study.

4. Behavior differences in children affected by those who have par-

ticipated in the study.

The purpose of the present report is to provide data of the first two types

in the above list which stem from teacher participation in group counseling.

Table 1-A indiates the number of teachers in each school who parti-

cipated in the group counseling. In addition this table reflects the numv-

ber of sessions, out of those held, which participating teachers actually

attended. Attendance records were kept for this purpose. Another way of

examlaing attendance data is to do so in terms of the counselors involved.

Once grow.; have been started, it is to be expected that the holding power

of a group may be particular to that group. Table 1-A also permits.inspec-

tion of this data. Beyond this, the relationship of attendance to teacher

and counselor perceptions of the group experience is a significant area for

study.

In addition, each teacher who participated in a group was asked to

complete a Post Series Reaction Sheet (Appendix A). This brief form was

ivtended to elicit significant teacher reactions to their participation in

the group counseling experience. Each counselor was also asked to respond

to a form at the completion of each group. This form is entitled "Counse-

lor Reactions to Specific Groups' and a copy appears in Appendix B. These

instruments are identical to similar instruments utilized to obtain parent

and counselor responses to their participation in parent group counseling.
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All counelors also completed a General Counselor Reaction form following

the conclusion of their participation in the study. A copy is included

in Appendix C.

Following completion of the groups in the spring all teachers in

participating schools uere readministered the psychological scales to

which they had responded in the fall.
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TABLE 1-A

Total
No. in

Series 1
Attendance Coun.

Total
No. in

Series 2
Attendance

N* Group 1 2 3 4 5 Code Group 1 2 3 4 5

DISTRICT A

School 1 .16 6 6 6 3 4 3 011

School 2 45 10 10 9 9 10 10 131 10 9 9 10 9 9 ***

7 6 7 6 5 5 132

School 3 28 12 A 4 5 5 8

School 4 25 8 6 6 6 8 9 061 5 4 3 4 4 4 ***

8 8 8 8 6 3 161

School 5 27 9 7 8 6 4 5

DISTRICT B

School 1 10 8 4 7 6 7 8 311

School 2 20 8 7 5 6 7 3 341 6 4 5 4 4 5

School 3 20 12 7 6 9 4 3 312

School 4 13 7 7 7 2 1 3 321 6 5 5 5 5 6

School 5 20 11 10 7 5 7 5 331 7 6 4 5 6 5

DISTRICT C

School 1 18 10 8 8 5 4 4

DISTRICT D

School 1 41 12 11 8 12 10 ** 511 12 10 11 12 8 * *

DISTRICT E

School 1 29 9 6 8 6 7 8 732 6 5 4 5 2 4

School 2 18 9 9 6 6 4 5 751 7 6 3 3 4 5

School 3 28 6 5 4 3 4 4

School 4 28 12 12 11 8 6 7

School 5 24 12 11 8 7 8 8

School 6 27 12 12 12 6 4 4

School 7 23 5 4 4 4 2 2

School 8 15 14 12 13 9 11 10

* Number of teachers in school

** No meeting No. 5
*** Series 2 meetings were combined.



Chapter 2

Teacher Responses to the Post-Seris Reaction Sheet

The Post-Series Reaction ShRpt was ApkignpA tn Alivit the gmajort4va

responses of group participants to their experience. It consists of five

items which can be responded to objectively (Items No. 1, 2, 3, 3a and 4)

and five items which must be responded to in a more subjective way (Item

No. la, 2a, 5, 6 and 7). A copy will be found in Appendix A.

All participants in the teachet. groups were requested to complete a

copy of the Post-Series Reaction Sheet following the completiaa of each

series. All teachers who participated in even a single meeting of the five

which comprised a series were requested to complete this form. The data

reflected in this chapter deal only with the objective items contained on

the Post-Series Reaction Sheet.

Table 2-A reflects the means and standard deviations for each of the

five objective itams of the Post-Series Reaction Sheet for all individuals

who participated in the groups. Response to Item I was in a positive direc-

tion, but not overwhelmingly so. This would indicate that teacher partici-

pants taken as a group tended to be somewhat neutral or slightly positive

in response to a question relating to the helpfulness of the group discus-

sions. It should be pointed out that responses to this item are consider-

ably more positive following Series 2 than following Series 1, so much so

that it can be reasonably claimed that responses moved from a slightly pos-

itive to a positive position from Series 1 to Series 2. It should also be

noted that the standard deviation was mnaller following Series 2 than Series

1.

Responses to a question asking if negative results had accrued from

group participation indicate clearly that following both Series 1 and Series
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2 teachers as a group did not see that negative results had eventuated from

their group participation. Differences in means following Series 1 and

Series 2 indicate that those teachers who participated in Series 2 were

somewhat more prone to see negative results comine hott their participa-

tion than were those who participated in Series 1. This is an interesting

finding and it appears to be somewhat paradoxical in the light of the

results obtained on Item 1 above. A partial explanatian of this may be seen

in the standard deviations following Series 1 and Series 2. The standard

deviation is considerably higher following Series 2. This would indicate

that the very sli3htly more negative results on this item came from the more

extreme ratings of a few individuals. These outcames are in some respects

similar to the results of a previous study (Shaw and Rector, 1968) in which

some parents who participated longest in group counseling also expressed

certain neeative flelings about the groups. It was hypothesized in that

instance, and is hypothesized here, that perhaps some of those who remain

longest in group counseling may have serious concerns which are not amen-

able to change in the relatively brief time encompassed by these counseling

groups. Their more negative ratings may reflect their disappointment that

initial expectations were not met.

Means obtained fram Item 3 are difficult to interpret. Tt appears

that most teachers did not perceive changes in child behavior following

participation in Series 1. As was true for Item 1, this picture changes

considerably following Series 2 and moves to the positive side of the scale.

In this instance, as was true of Item 2, the standard deviation increases

following Series 2, indicating that the movement of the mean to a more pos-

ittve direction was brought about by the ratings of relatively few members

of the group. Responses to Item 3a indicate that changes observed follow-



Teacher Responses to the Post- 11

Series Reaction Sheet

ing both Series 1 and Series 2 were clearly in a positive rather than a

negative direction.

111

It is interesting to note that nearly all participants, in spite of

some other neutral responses, would recommend participation in similar

groups to their fellow teachers. This response was nearly unanimous follow-

ing Series I and was completely unanimous followine Series 2 for all teach-

ers who responded.

Table 2-E reports on identical Post-Series Reaction Sheet data

obtained on teachers, but in this instance the data reflected are reported

on the basis of group mans rather than individual means . The data were

analyzed in this way as well as the previous way in order to determine

whether or not a summary of individual responses -..ould mask wide variations

among the groups. Table 2-B tends.to indicate that this did not occur.

Although responses are very slightly more positive when the data are exam-

ined in this way, there are no grose changes. The standard deviations are

reduced, in some instances dramatically so, providing further indication

that gross differences in response did not occur as a result of variations

among groups.

PSRS Results by Age, Years of Experience in Education and Years at Present

School

Still another way of viewing data is to view it from the point of

view of certain characteristics of the individual participants. In this

instance, the demographic characteristics selected were the age of the

participants, the number of years of experience they had had in public

education and the number of years they had been at a specific school.

Tables 2-C through 2-G report these data for Series 1.

Responses to Item 1 report results obtained from Question 1 when

data are considered in these three ways. This item indicates whether or
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not teachers felt that grcup discussions had been helpful to them. It is

clear that the youngest age group responded more positively to this item

than did any other age group, if alternatives 4 and 5 are considered posi-

tive, alternatives 1 and 2 consideree negative and alternative 3 as neutral.

It is also clear that increasing age brought about more generally negative

responses to group participation and that the middle two age groups tended

to be the most neutral of the four age nate) mies.

Mien responses to this item are exat.aud from the point of view of

years of experience in education of the participants, 1 is clear that the

oldest age group had the fewest positive and the most negative responses;

while the median age eroup had the most positive and the youngest age

group the least negative responses. The number of neutral responses in-

creases slightly but systematically from least to most years of experience

in edutatian. When viewed from the point of view of how long teachers

have been at the school where they now teach, the results mhich obtained

above largely obtain here. The main difference would be that those in the

0 - 4 and 5 - 9 categories obtained essentially similar responses, with

the major differentiation occurring between these two groups and the group

which has been longest at the school. As might be anticipated, the small-

est proportion of positive responses and the highest proportion of negative

respanses is found in this group.

Table 2-D reports on Question 2 of the PSRS, which relates to whe-

ther or not teadhers perceived negative results from their participation

in the counseling groups. Few age differences of any relevance are appar-

ent in responses to this questian. Mien viewed from the point of view of

uumber of years experience in education, some differentiations are seen.

The group with a median amount of experience in education is clearly more

negative in response to this item Chan either of the other two groups:
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while the group with the greatest amount of experience is most positive.

There are slight indications of negative responses in the youngest age group,

but the proportion is very small.

When observed from the perspective of the number of years teachers

have taught in a particular school, few differences are observable. There

is a very slight tendency for those who have taught longest in a specific

school to be nore neutral and for those who have taught the least number of

years in a specific school to be more negative, but neither of these out-

comes appears meaningful.

With regard to this particular item, it would appear that the number

of years of experience in education is more sensitive to within-group dif-

ferences than either the Chronological age of the participants or the num-

ber of years teaching experience in a particular school. Those who have

taught a median number of years clearly perceive more negative outcomes

from the group experience than either of the other two experience groups.

Responses to the questiaa 'Faye there been any recent changes in your

pupils' behavior in class and other social situations?' are reflected in

Table 2-E. Few differences among various categories are observable in this

table. There is a slight tendency for individuals in the 40-49 age category

to take more extreme positions than those which characterize any of the

other age groups. The same tends to be true of those who have had 20-29

years of experience in education and those who have been 5-9 years at their

present school. In all three cases, these groups are most negative but in

the case of those who have been 5-9 years at the present school they are

also the most positive.

Table 2-F reflects the response to the item 'Have these changes been

for the better or worse?" When age is the factor taken into account, the

two younger age groups see all changes as having been for the better. The

older age groups report a substantial proportion of changes which they see
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as being for the worse.

When number of years of experience in education is the category con-

sidered, it is apparent that those with the most experience tend to see such

Changes as being uniformly for the better, while a very low proportion of

iadividuals in the two youngest categories saw them as being for the worse.

Mien the category number of years at the present school is examined, it is

seen that all negativt responses come fram individuals who have been in the

present situation less then five years. The number of responses to this

item are so few within eadh category, particularly negative ones, that it

would not be appropriate to make generalizations about negative responses

in this category. It does appear safe to say that nearly all teachers who

did perceive behavior changes perceive them as being for the better.

Table 2-G reflects responses to Item 4, 'Would you recommend partici-

pation in a similar group to fellow teachers who have pupils with academic

problems?" Responses are overwhelmingly positive, but are most positive

for the youngest age group, the group with fewest years at their present

school and the group with the most experience in education.

PSRS Responses by Academic Level

Tables 2-H through 24. report teacher responses when viewed from the

point of view of the academic level at which they originated. Inspection

of Table 2-E indicates that the only differences between elementary and

junior high school levels on Item 1 during the tall series occur at the

posl'ive end of the continuum, with the elementary teachers tending to

respond most favorably. A greater differentiation on this item follaws the

spring teacher counseling series, with the elementary group tending to

respond more frequently at the most positive level but also more frequently

at the median response point. A higher proportion of negative responses is
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seen at the junior high level than at the elementary level, but the most

negative response category is not utilized by either level following the

second series.

The differential responses of elementary and junior high teachers to

Item 2 are reflected in Table 2-1. Following the fall series, junior high

teachers indicated that there had been no negative results from their Par-

ticipation in group discussion, while elementary teachers, in small propor-

tion, indicated that there had been. The response pattern following the

spring series was quite different. There was a decline in favorableness

of response at both elementary and junior high levels, with the greatest

decline coming at the junior high level. It must be remembered that the

smaller number of responses at the junior high level probably nakes these

statistics highly unreliable. At the same time, the fact that a decline

took place at both levels probably indicates that the change is real.

Responses to Item 3, reflected in Table 2-J, indicate a clear dif-

ferentiation between elementary and junior high teachers. Following the

fall series, elementary teachers are the only ones who report changes in

child behavior, if Categories 4 and 5 are assumed to be indicative of

this phenomenon. Even in the median response category, elementary

responses are proportionately higher than junior high responses. Follow-

ing the spring series, there is a much more favorable shift in the junior

high responses but the same shift occurs, and with greater emphasis, among

the elementary teachers. Again it should be cautioned that the small

response n at the junior high level following the spring series should be

cause for doubting the reliability of these proportions, but since the

shift is seen both at the elementary and junior high level it may reflect

the real situation. It appears that elementary teachers to a much stronger

degree than junior high teachers did perceive changes in child behavior.
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Responses to Question 3a appear to follow the same general pattern as

responses to Question 3. Results are reported in Table 2-K. Following

the fall series, nearly all teachers reported that child behavior changes

were for the better. The proportion was not as favorable for the junior

high teachers, but again small numbers of responses at the junior high

level make interpretation difficult. Following the spring series, both

groups report that behavior changes were all in the "better" direction.

Responses to Item 4 fell nearly 100% in the "yes" category for both ele-

mentary and junior high groups following the fall and the spring series.

Only one person responded no, and this individual was an elementary teach-

er. Table 2-L reports these results.

It would appear that generally speaking elementary teachers perceived

their group participation to have been more profitable than did juniot high

teadhers. Favorableness of response was increased in both groups follow-

ing the spring series, as compared to the fall series, and generally the

greatest relative gains occurred at the junior high level.

PSRS Responses by District

Table 2-M through 2-Q reflect teacher responses to their participa-

tion in teacher group counseling by district. Responses to Series 1 and

Series 2 are shown separately. It should be remembered Cat Districts D

and E are actually subdistricts within the same large urban school dis-

trict. It should also be borne in rind that District D is in an area com-

prised in the majority by minority ethnic groups and lower socioeconomic

groups. About 60% of the responses in District A come from junior high

school teachers, the balance from elementary teadhers. In the remaining

districts, all responses are from elementary school teachers.
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Inspection of Table 2-11 reveals some gross ulfferences among the par-

ticipanting districts in response to the question of whether group discus-

sions have been helpful (Item 1). District B clearly has a higher propor-

tion of positive responses than any other district while District C

clearly has a higher proportion of less favorable responses than any other

district. '- -he latter case, the srall response n creates some cause for

caution in interpreting outcomes, but the major trend away from a positive

and toward a negative .;..sponse cannot be ignored in this district. It is

interesting to note that District D, located in a deprived area, received

more favorable lesponses from teachers than every other district except

B following the fall series.

There are sone interesting shifts in response mode among districts

following the spring series. Generally speaking, the shift is in a posi-

tive direction. This holds true for Districts A, B and E. District D,

which was in a relatively favorable position following the fall series,

actually declines in its proportion of positive response following the

spring series, even though more teachers participated in the spring than

in the fall.

Table 2-N reflects responses to Item 2. District B, which was the

district in which teachers r-,rceived participation in group counseling to

have been most helpful, is now the district where the highest proportion

of teachers perceive negative results to have eventuated from their parti-

cipation in group work. District D, which was the district where the

secand highest proportion of teachers perceived group work as being help-

ful, is now the district which is second highest with the second most

negative rating in this area. Generally speaking, all districts reflect,

in overwhelming proportions, that negative results did not stem from par-
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ticipation in group discussion. Following Series 2, a familiar shift is

seen toward a more negative response on this item in every district except

District E.

Responses to Item 3 following the fall series reflect approximately

the same pattern which held for Iter 1. This data is reported in Table

2-0. Districts B and D have the highest proportion of positive response:

while Ddstrict C has the highest proportion of negative response. Follow-

ing the spring series, there is a general positive shift in three of the

four districts which held teacher eroups. The other district (D) rcmains

approximately the same.

Table 2-P reflects that teacher perceptions in all districts are to

the effect that be:aavior changes in students following the first series,

are for the better rather than the worse Following the second series,

responses are unanimous in this reeard.

In spite of some negative responses in some districts, nearly all

teachers indicate that they would recommend participation in a similar

group to other teachers following Series 1; following Series 2, this ver-

dict is unanimous. Table 2-Q reports these responses. It is interesting

to note that in the district which had the most negative responses (C)

all teachers who participated indicaed they would recommend similar par-

ticipation to fellow teachers. This, of course, raises serious questions

as to the halo effect inherent in this item.

Intracorrelations of the ?ost Series Reaction Sheet

Ttble 2-R reflects intracorrelations obtained among the means of

groups on the Post Series Reaction Sheets. Two correlations, significant

at the .01 level, were found. These existed between teacher perceptions

of the helpfulness of the groups and their perceptions of changes in
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children's behavior. The other significant correlation existed between

teacher perceptions of the helpfulness of the groups and their willing-

ness to recommend participation in the group to other teachers.

Table 2-S reflects intracorrelations obtained on the PSRS when

individual responses rather than group means were utilized. Three sig-

nificant correlations were found, each of them significant at the .01

level. Item I was significantly correlated with Items 3 and 4. These

results indicate significant relationships between teacher perceptions

of the helpfulness of the groups and their perception of whether or not

behavior changes occurred, and their willingness to recommend participa-

tion in similar groups to their fellow teachers. In addition, there was

a correlation between Item 3 and the willingness of teachers to recommend

participation. This latter finding indicates the existence of a relation-

ship between teacher perceptions of changes in children's behavior and

their willingness to recommend participation in similar groups to their

fellow teachers.

Table 2-T reports correlations among individual teacher responses

for those teachers who participated in Series 2. Two significant correla-

tions are found. In this case, the correlations are between Item 3 and

Item 1 and Item 3 and Item 2. These relationships indicate that teacher

perceptions of the helpfulness of the groups and their perceptions of

whether changes in children's behavior occurred are significantly related,

and also that perception of behavior changes in children and perception

of negative outcomes are negatively related.
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TABLE 2-A

Post-Series Reaction Sheet

Teacher Responses by Individuals

N Series 1 N Series 2

Item 1 2 1514. 3,422 46 3.978
S.D. 154 .985 46 .896

Item 2 1 155 4.767 47 4.617

S.D. 155 .577 47 .813

Item 3 -R. 153 2.326 46 3.086

S.D. 153 .975 46 .996

Item 3a 2 49 1.061 28 1.035

S.D. 49 .239 28 .185

Item 4 -2 152 1.032 47 1.000

S.D. 152 .178 47 .000

TABIE 2-B

Post-Series Reaction Sheet

Teacher Responses by Groups

Series 1 N Series 2

Item 1 1 23 3.484 7 4.094

S.D. 23 .612 7 .460

Item 2 51 23 4.799 7 4.633

S.D. 23 .237 7 .383

Item 3 1 23 2.370 7 3.177

S.D. 23 .629 7 .655

Item 3a 51 19 1.075 7 1.047

S.D. 19 .228 7 .116

Item 4 31 23 1.029 7 1.000

S.D. 23 .093 7 .000
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TABLE 2 .0

Post-Series Reaction Sheet

Teacher Group Discussion

Series 1

Question 1: Do you feel that the group discussions have been helpful to
you?

Age Responses Not At All Very Much So

1 2 3 14. 5

26-29 50 2.0% 6.o% 364 46.0% 10.0%

30-39 36 2.8 16.7 44.4 27.8 8.3

40-49 28 7.1 10.7 39.3 32.1 10.7

50-59 16 .0 31.3 25.0 31.3 12.5

Years of
Eacperience

in Education Responses

0-9 97

10-19 28

20-29 7

Years at
Particular

School Responses

0-14. 99

5-9 20

10-19 12

Not At All
1 2

2.1 12.4

7.1 10.7

.0 28.6

Not At All
1 2

2.0 13.1

5.6 10.0

8.3 16.7

Very Much.So

3 4 5

38.1

39.3

42.9

39.2 8.2

28.6 14.3

14.3 14.3

Very Much So

3 4 5

36.1 38.4 10.1

35.0 40.0 10.0

58.3 8.3 8.3
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TABLE 2-D

Post-Series Reaction Sheet

Tacher Group Discussion

Series 1

Question 2: Have there been bad or negative results from your participa-

tion in the group discussions?

Age Responses Very Huch So "litt At 4,11

3. 2 3 4 5

20-29 50 2.0% .0% .0% 10.0% 88.0%

30-39 37 .0 2.7 2.7 8.1 86.5

40-49 28 .o .o 3.6 25.0 71.4

50-59 16 .o .o .o 18.8 81.3

Years of
Experience
in Education Responses Very Much So Not At All

1 2 3 4 5

0-9 98 1.0 1.0 1.0 11.2 85.7

10-19 28 7.1 10.7 39.3 28.6 14.3

20-29 7 .o .o .o 28.6 71.4

Years at
Particular

School Responses Very Much So Not At All

0-4 101 1.0 1.0

5-9 20 .0 .0

10-19 12 .0 .0

1.0 12.9 84.2

.0 15.0 85.0

8.3 16.7 75.0
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TABLE 26,E

Post-Series Reaction Sheet

Teacher Group Discussion

Series 1

Question 3: Have there been any recent changes in your pupil's behavior

in class or other social situations?

Age Responses Not At All Very Mich So

1 2 3 4 5

53.1%

29.7

53.6

43.8

20-29 49 14.3%

30-39 37 32.4

40-49 28 17.9

50-59 16 18.8

18.4% 12.2% 2.0%

24.3 10.8 2.7

10.7 14.3 3.6

18.8 18.8 .0

Years of
Experience
in Education Responses Nbt At All Very Much So

1 2 3 4 5

09 97 21.6 44.3 17.5

10-19 29 17.2 48.3 24.1

20-29 7 14.3 57.1 14.3

13.4 3.1

10.3 .0

14.3 .0

Years at
Particular

School Responses Not At All Very Much*So

20.0 13.0 2.0

5.0 15.0 5.0

33.3 8.3 .0

0-4 100 18.0 47.0

5-9 20 25.0 50.0

10-19 12 33.3 25.0
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TABLE 2-F

Post-Series Reaction Sheet

Teacher Group Discussion
Series 1

Question 3a: IC so: have these changes been for the better or worse?

Age Responses

20-29 17

30-39 12

40-49 6

50-59 5

Better Worse

100.0%

100.0 .0

83.3 16.7

80.0 20.0

Years of
Experience
in Education Responses Better Worse

0-9 32 96.9 3.1

7 85.7 14.3

20-29 2 100.0 .0

Years at
Particular

School

0-4

5-9

10-19

Responses

33

5

3

Better Worse

93.9 6.1

100.0 .o

100.0 .0
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TABLE 2-G

Post-Series Reaction Sheet

Teacher Group Discussion

Series 1

Question 4.: Would you recommend participation in a similar group to

fellow teachers who have pupils with academic prdblems?

Age

20-29

30-39

40-49

50-59

Responses

49

37

28

16

Yes No

98.0%
86.5

92.9

92.9

2.0%

13.5

7.1

7.1

Years of
Experience
in Education Responses Yes No

6.2

10.3

.0

0-9 96 93.8

10-19 29 89.7

23-29 6 100.0

Years at
Particular

School Responses Yes NO

6.1

10.0

9.1

0-4 99 93.9

5-9 20 90.0

10-19 11 90.9
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TABLE 2-11

Post-Series Reaction Sheet

Teachers' Responses to Group Counseling

Question 1:Do you feel that the group discussions have been helpful to

you?

Series 1

Responses Not At* Ali Very Mudh So

Level Counted 1 2 3 4 5

Elementary 125 2.4 13.6 37.6 29.6 16.8

Junior High 29 3.4 13.8 37.9 37.9 6.9

Series 2

Responses Not At All Very Much So

Level Counted 1 2 3 4 5

Elementary 31 0.0 3.2 29.0 32.3 35.5

Junior High 9 0.0 11.1 11.1 55.6 22.2

TABLE 2-I

Post-Series Reaction Sheet

Teadhers Rtsponses to Group Counseling

Question 2: Have there been any bad. or negative results from your par-

ticipation in the group discussions?

Series 1

Responses Very Much So not At.A11(

Level Counted 1 2 3 4 5

Elementary 126 .8 .8 2.4 15.9 80.2

Junior High 29 .0 .0 .0 10.3 89.7

Series 2

Responses Very Much So Not At All

Level Counted 1 2 3 4 5

Elementary 31 3.2 .0 3.2 33.6 71.0

Junior High 9 .0 11.1 .0 22.2 66.7
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TABLE 2-J

Post-Series Reaction Sheet

Teachers' Responses to Group Counseling

Question 3: Have there been any recent changes in your pupils' behavior
in class and other school situations?

Series 1

Responses Not At All Very Much So

Level Counted 1 2 3 4 5

Elementary 124 15.3% 44.4% 23.4% 14.5% 2.4%

Junior High 29 34.5 48.3 17.2 .0 .0

Series 2

Responses Not At All Very Much So

Level Counted 1 2 3 4 5

Elementary 31 6.5 9.7 48.4 25.8 9.7

Junior High 8 12,5 50.0 25.0 12.5 .0
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TABLE 2-K

Post-Series Reaction Sheet

rilPnnhPrO Responses to Group Counseling

Question 3a: If you checked 3, 4 or 5 above, have these changes been for

the better or worse?

Series 1

Responses

Level Counted Better Wbrse

ElenentarY 45 95.6% 4.4%

Junior High 4 75.0 25.0

Series 2

Responses

Level Counted Better Wbrse

Elementary 23 100.0 .0

Junior High 2 100.0 .0

TABLE 2- L

Post-Series Reaction Sheet

Teachers' Responses to Group Counseling

Question 4: Wbuld you recommend participation in a similar group to

fellow teachers who have pupils with academic problems?

Series 1

Responses

Level Counted Yes No

Elementary 123 95.9 4.1

Junior High 29 100.0 .0

Series 2

Responses

Level Counted Yes No

Elementary 31 100.0 .0

Junior High 9 100.0 .o
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TABIE 2- M

Post-Series Reaction Sheet

Teachers' Responses to Group Counseling

Question 1: Do you feel that the group discussions have been helpful to
you?

Series 1

Responses Not At All Very Much So
District Counted 1 2 3 4 5

3.9% 19.6% 32% 31.4% 5.9%

.0 4.0 20.0 32.0 44.0

.o 28.6 57.1 14.3 .0

.o 9.1 45.5 27.3 18.2

3.3 11.7 40.0 33.3 11.7

A 51

B 25

C 7

il 11

E 60

Series 2

Responses Not At All Very Much So
District Counted 1 2 3 4 5

A 12 .0 8.3 16.7 50.0 25.0

B 11 .0 .0 9.1 45.5 45.5

c o

D 12 .0 8.3 58.3 16.7 16.7

E 5 .o .0 .o 40.0 6o.o

29

:ON
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TABLE 2-N

Post-Series Reaction Sheet

Teachers' Responses to Group Counseling

Question 2: Have there been bed or negative results from your partici- .

pation in the grcup discussions?

Series 1

Responses Very Much So Not At All
District Counted 1 2 3 4 5

A 51 .0% .0% 2.0% 13.7% 84.3%

B. 25 4.0 4.0 4.0 20.0 68.0

c 7 .o .o .o .o 100.0

D 11 .0 .o 9.1 18.2 72.7

E 61 .o .o .o 14.8 85.2

District

A

Series 2

Responses Very rach So Not At All
Counted 1 2 3 4 5

12 .0 8.3 .0 16.7 75.0

11 9.1 .0 .0 36.4 54.5

0

12 .0 .0 8.3 25.0 66.7

.0 .0 .0 .0 100.0
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TABIE 2-0

Post-Series Reaction Sbeet

Teachers' Responses to Group Counseling

Question 3: Have there been any recent changes in your pupils' behavior
in class and other school situations?

Series 1

Responses Not At All Very Much So
District Counted 1 2 3 4 5

A

B

C

D

E

51 35.3% 43.1% 17.6% 2.0% 2.0%

24. 4.2 37.5 33.3 25.0 .0

7 57.1 42.9 .0 .0 .0

11 .0 45.5 27.3 18.2 9.1

6o 10.0 50.0 23.3 15.0 1.7

Series 2

Responses Not At All Very Much So
District Counted 1 2 3 4 5

A 11 18.2 36.4 36.4 9.1 .0

B 11 .0 .0 54.5 27.3 18.2

C 0

D 12 8.3 25.0 41.7 25.0 0.0

E 5 .0 .0 40.0 40.0 20.0
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TABLE 2-P

Post-Seri,as Reaction Sheet

Teachers' Responses to Group Counseling

Question 3a: If you checked 3, 4 or 5 above, have these changes been for
the better or worse?

Series 1

Responses
District Counted Better Wbrse

A 8 87.5% 12.5%

B 14 92.9 7.1

C 0

D 4 100.0 .0

E 23 95.7 4.3

Responses
District Counted

A 4

B 10

C 0

D 7

E 4

Series 2

Better

100.0

Worse

.0

100.0 .0

100.0 .0

100.0 .0
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TABLE 2-Q

Post-Series Reaction Sheet

Teadhers' Responses to Group Counseling

Question 4: Would you recommend participation in a similar group to
fellow teachers who have pupils with academic problems?

Series 1

Responses Yes No
District -Counted

A 51 96.1% 3.9%
B 26 100.0 .0

c 7 100.0 .0

D 11 100.0 .0

E 57 94.7 5.3

Series 2

Responses
District Counted Yes No

A 12 100.0 .0

B 11 100.0 .0

0 0

D 12 100.0 .0

E 5 100.0 .o
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TABLE 2-R

Post-Series Reaction Sheet

Intracorrelations Between Post-Series Reaction Sheet Items
by Group Means

Series 1

Items 1 2 3 3a 4

1 1.000
N 23

2 7 -.215 1.000
N 23 23

3 7 .548** -.329 1.000
N 23 23 23

3a 1 .030 .145 -.258 1.000
N 19 19 19 19

4 1 -.546** -.148 -.017 -.112 1.000
N 23 23 23 19 23

** Significant at .01 level.
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TABLE 2-S

Post-Series Reaction Sheet
Reactions to Group Counseling

by Individual Teachers

Series 1

Item 1 2 3 3a 4

1 1.000
N 154

2 Tc .055 1.000
N 153 155

3 I .393** -.085 1.000
N 151 152 153

3a 7 -.197 -.036 -.021 1.000
N 47 48 49 49

4 7 -0351**
N 151

-.051 .218** 0.000 1.000
151 149 48 152

TABLE 2-T

Post-Series Reaction Sheet
Reactions to Group Counseling

by Individual Teachers

Series 2

Item 1 2 3 3a 4

1 1.000
N 46

2 I -.159 1.000
N 46 47

3 Y. .423** -.304* 1.000
N 45 46 46

3a 1
N

0.000 .105 .132 1.000
27 28 28 28

4 7 0.000 0.000 0.000 0.000 0.000
N 46 47 46 28 47

*Significant at .05 level.
**Significant at .01 level.
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Counselor Reactions to Teacher Group Counseling

The data to be reported in this chapter reflect the subjective reac-

tions of counselors to their experience in teacher group counseling. The

copy of the complete instrument utilized for this purpose appears in

Appendix B. Six of the seven items on the questionnaire can be answered

objectively. The seventh requires a subjective response on the part of

the counselor. Only the first six items will be reported on here.

TAble 3-A reports the proportion of respondents who answered in each

of the categories of the six items. Both Series 1 and Series 2 responses

are included; hwever, the response total is so low in the spring (6) that

these outcones must be treated with caution. Responses to Item I are

highly positive both fall and spring. The range of responses is more

restricted in spring, and the move is in a positive direction.

Counselors report considerable interaction among teachers in the

group. This result is reflected in Item 2. Again, there is a more

restricted range of response in the spring, with a move toward the positive

end of the scale.

Item 3 reflects counselor responses to the amount of hostility

expressed in the group. It is most interesting to note that the fall to

spring shift in this instance is toward what would normally be interpreted

the negative end of the scale. Nb counselors reported a complete absence

of hostility, and significant proportions reported either quite a bit or

a great deal of hostility.

Item 4 indicates the prime direction of hostility. In the fall it

is primarily towards both parents and pupils. In the spring, however, a

higher proportion of hostility is directed toward self. A similar kind of
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shift was noted when dealing with parents. Parents who participated in

nnp nprips nf arnup cnunselinz meetinas tended to Q.L,"rect their hostility

taward teachers. Those who participated in a second series tended to direct

their hostility toward their own children. The shift is similar in that in

both instances hostility appears to be directed mare toward individuals or

groups which are psychologically removed from the participant at the outset.

Continued participation results in the direction of hostility more toward

targets which are psychologically closer to the participants.

The responses to Item 5 indicate that counselors experience little

difficulty as a result of participant insistence on a lecture approach

to the group situation during the fall session. The few counselors Who

responded following the spring series indicated more difficulty along

these lines. 5he counselor perception that there was little or no insis-

tence on a lecture approach is interpreted as a significant response in

that one of the major concerns expressed by the counselors prior to under-

taking parent and teadher group counseling was that their expectation would

be for a didactic situation and that it mdght be difficult or impossible

to change this set. Apparently, this is mnt the case, and either the set

did not exist to begin with or else was overcome.

Responses to Question 6 indicate that counselor perceptions of group

outcomes varied from fair to excellent following both Series 1 and Series

2 teacher groups, although the group counselors were more cautious in

response to this item than in response to other items on the scale. Coun-

selor perceptions of outcomes were slightly more positive following the

first series than they were flllowing the second series. This finding is

clearly in line with responses to other items on the CRSC.
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It appears that counselors feel quite positively about certain aspects

arnlm nrwilloim1 4rtm evInA4v1,41.1r Mlft,ae.eh 41'1,1111Am

rapport, interaction and freedam fran insistence on a didactic approach.

On the other hand, they are somewhat cautious in generalizing about group

outcomes and report moderate amounts of hostility which appear to increase

as participat:' in the group increases. It should be pointed out in this

latter cornection, however, that counselors also perceive the direction of

hostility to shift fron persons psychologically distant to targets closer

to the participant.

Table 34Breports the intracorrelations for the CRSG. Only three sig-

nificant correlations are evident. All of these involve the relationship

of Item 1 with other items on the scale. One of these relationships indi-

cates a relationship significant at the .05 level between the counselor's

perception of rapport in the groups and the amount of interaction which

occurred. The other significant correlation indicates a relationship sig-

nificant at the .01 level between perce/Aions of rapport and counselor

feelings about group outcomes. A third relationship significant at the

.10 level is the negative relationship between counselor perceptions of

rapport and their perceptions of whether or not the group insisted on a

lecture approach.

It would appear that the concept of rapport has some rather wide-

spread general meaning for these counselors, and that the existence or

nonexistence of rapport in the eyes of the counselors is a powerful

determinant in their perception of whether or not other conditions exist-

ing within a specific group are favorable or unfavorable. It is interest-

ing to note that the concept of hostility was not significantly related

to any other variable included in this study.

A
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TABLE 3-A

Counselor Reactions to Specific Groups
by Percentages

Question 1: Haw would you describe rapport in this group?

Series 1
Series 2

Nb. of
Grovps Poor

Not So
Good Fair Very Good Excellent

22 .0 4.54 4.54 59.1 39.1
6 .0 .0 10.6 33.3 50.0

Question 2: BOW much interaction was there among teachers in this group?

Series 1
Series 2

Question

Series 1
Series 2

No. of Almost
Gruups None

22 .0

6 .0

Very A Fair Quite
Little Amount A Bit

.0 13.65 45.45

.0 .0 50.0

3: How much hostility was expressed in this group?

No. of Almost Very
Groups None Little

21 .0 42.85
6 .0 16.6

A Fair Quite
Amount A Bit

33.33 23.80

33.33 33.33

A Great
Deal

40.90
50.0

A Great
Deal

.0

16.6

Question 4: (Answered only if answer to above question was 3, 4 or 5)
Was this hostility directed primarily towards

Series 1
Series 2

Question 5:

Series 1
Series 2

No. of
Groups

13

5

Self

7.7
40.0

Edd the group seem

No. of
Groups

21

6

Almost
None

33.33
16.66

Counselor

.0

.0

to insist

Very
Little

57.14
50.0

Parents

38.46
20.0

Own Other Group
Pupils Members

38.46 15.38
20.0 20.0

that you talk or lecture to them?

A Fair Quite
Amount A Bit

4.76 4.76

33.33 .0

Question 6: What is your feeling about outcomes in this group?

Series 1
Series 2

No. of
Groups

21

6

Poor

.0

.0

Not So
Good

.0

.0

A Great
Deal

.0

.0

Fair Very Good Excellent

38.09 47.61 14.28
50.0 16.66 33.33
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TABLE 3-B

Counselor Reactions to Specific Groups
Intracorrelations Between CRSG Items

by Group Means

1 2 3 5 6

Item Rapport Amount of Amount of Insistence Feelings

Interaction Hostility on Lecture Re Outcomes

1 "R 1.000
N 22

2 1 .,454** 1.000

N 22 22

3 5Z -.036 .031 1.000
N 21 21 21

5 2 -.446* -.290 .286 1.000

N 21 21 21 21

6 7 .561*** .325 .113 -.090 1.000

N 21 21 21 21 21

* Significant at .10 level.
** Significant at .05 level.

*** Significant at .01 level.



Chapter 4

Relationships between Teacher and Counselor Perceptions

Study of the intereorrelations betweeu the Post-Series Reaction Sheet

and the Counselor Responses to Specific Groups can provide a basis for

understanding the extent to which counselor and teacher perceptions of

their mutual experience in group counseling are related, Thesc results

are reported in Tables 4-Athrough 4-D.

Table 4-A reports the results of intercorrelations between the PSRS

and CRSG following Series 1. The unit of analysis for Table 4-A is the

individual participating teacher. Ten significant correlations exist in

this matrix. Four of them involve Item 1 of the PSRS, four involve Itew

4 of the PSRS and two involve Item 3 of the PSRS. It would thus seem

that teacher perceptions of the helpfulness of the group discussions and

their willingness to recommend participation in a similar group to fellow

teachers are the two teacher percepts which relate most highly to counse-

lor percepts. The two correlations associated with Item 3 of the PSRS

indicate that this iten also has some power to predict counselor response.

This item is related 'co teacher perceptions of recent changes in the be-

havior )f children in their classes.

Item 1 of the PSRS is correlated significantly with Items 1, 5 and

6 of the CRSG at the .01 level. It is also correlated with Item 2 of the

CRSG at the .05 level. The existence of these relationships indicates

reliable relationships between teacher feelings that the group discus-

sions had 1-yeen helpful to them and counselor perceptions of group rap-

port, group intc.,.action, group insistence on a lecture approach (negative

relatinnshflp) and counselor feelings about outcomes. The perception of

the "helpfulness" of the group ±3 highly related to four of the five
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counselor responses.

Item 1 of the PSRS significantly related to Items 1 and 6 of the CRSG

at the .05 level of confidence. These findings indicate a staple rela-

tionship between teacher percaptions of behavior change in children and

counselor perceptions of the amount of hostility expressed in the group

(negative relationship) and counselor feelings about group outcomes.

Item 4 of the PSRS is significantly correlated with Items 1, 2 and

5 of th-- USG at the .01 level. It is significantly correlated with

Item 6 of the CRSG at the .05 level. These findings indicate a stable

relationship between teacher willingness to recommend participation in

the groups to other teachers and counselor perceptions of rapport, group

interaction, group insistence ox. a lecture approach (negative relation)

and counselor feelings about group outcomes.

It is probably important to note that teacher perceptions of bad

or negative outcomes from their participation in the group and teacher

perceptions of whether behavior changes in children had been for the

better or worse did not correlate with any counselor responses. This

result can best be accounted for by the extremely limited range of

response of teachers to these two items. It should also be noted in

the same connection that counselor perceptions of hostility in the group

correlated significantly with only one other variable at a relatively

low level. This result cannot be accounted for by a restricted responbe

imnge, and it may indicate that the concept 'hostility" has little util-

ity in describing group functioning.

Table 4-B reports intercozrelations between the PSRS and CRSG fol-

lowing Series 2. Only three significaat correlations are found in this
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matrix. This shift fran ten to three significant correlations can be

accounted for in part by the reduction of response n and the fact that

all participants in S,:ries 2 would recommend participation to other

teachers,thus reducing variance on this item to zero. All of the three

significant correlations following Series 2 exist between items which

were significantly correlated following Series 1. These are between

Item 1 of the PSRS and Items 1 and 6 of the CRSG related at the .05 and

.01 levels respectively, and between Item 6 of the CRSG and Item 3 of

the PSRS at the .01 level. The first two of these correlations would

indicate a significant relationship between counselor perceptions of

rapport and general feeling about outcomes and teacher perceptions of

the helpfulness of the groups. The se:tond indicates a relationship

between counselor feelings about group outcomes and teacher -ceptions

of behavior change in their pupils.

The significant correlations revealed in these table A.cate

what appear to be meaningfUl and logical relationships between teacher

and counselor perceptions of their mutual counseling experiences.

These correlations tend to support the idea that there is a similarity

of perception of this mutual experience on the part of both parties.

Where the counselors are cautious, the teachers appear to be cautious.

Where one &coup has reservations, the other also indicates reservations

anct where counselors are enthusiastic, teachers tend to be enthusiastic.

Concepts of interaction, rapport and group outcome appear to relate

well to the nature of the response to be expected from group partici-

pants. The concept hostility does not tend to predict the responses of

participants with great accuracy. However, following Series 2, there

5
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is a 10 level of significance relationship between counselors percep-

tions of tile umount of hostility exhibited by the group and the group's

perception of their pupils/behavior change being for the better or

worse. The more hostility expressed in the group, the more pima behav-

ior was reported as changing for the worse. Further examination of the

predictive value of these process variables appears to be warranted.
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TABLE 4-A

Intracorrelations Between PSRS and CRSG Items
by Individual Teachers

1

142

.187*
142

-.o46
139

-.234**
135

.278**
135

Series 1

Post-Series
2

Reaction Sheet Items

3 3a 4

140

140

.092
137

.324k*
132

-.219*
132

-.o46 -160 .142

143 142 44

-.o45 -.004 .134

143 142 44

.062 -.190 .191
140 139 41

.091 -3104 -.040

135 134 38

.072 .164* .214
135 134 38

TABLE 4-B

Intracorrelations Between PSRS and CRSG Items
by Individual Teachers

1

.328*
41

-.167
41

.115

41

.191

41

41

Series 2

Post-Series Reaction Meet Items
2 3 3a 4

-.065
4).

41

.o56
41

-.125

.205

* Significant at .05 level.
** Significant at .01 level.

41

.228

41

-.035
41

-.169
41

.179

41

41

.1,219
e-1,1

.155

23

.386

23

284

23

-.189
23

No van.ance

on this

itr. as all

participants

were

positive,



Chapter 5

Teacher Attendance and Related Variables

One criterion of counseling success is the extent to which atten-

dance is maintained throughout the five group meetings of each series.

It should be reempdasized at this juncture that teacher attendance at

the:J meetings was purely voluntary and that no credit of any kind

accrued to them from their participation in the group. The sole incen-

tive for group participation was the extent to which those who partici-

pated derived individual satisfaction from their participation. Thus,

it was easy for them to give up this time-consuming activity if it

became apparent that it would not meet their professional or personal

needs. In this instance then, attendance at the group meetings is a

sensitive indicator of teachr interest and may be assumed to be one

valid criterion of group success, at least from the point of view of

the participants.

If the above assumption is correct, then there should be some sig-

Lificant relationships between attendance patterns and the perceptions

which 6eachers and counselors have of the group experience. Correla-

tions between tklese kinds of variables will reveal the nature of these

relationships.

Table 5-Aprovides a general view of the attendance picture within

the groups. Among the participating schools the average school had

approximately 24 teachers, approximately nine of whom participated in

the groups during Series 1 and seven during Series 2.

A teacher was considered a "participant" if he attended only one

meeting. A "non-participant" was a teacher who attended no meetings at

all. Table 5-A indicates that the average number of me_tings attended



50 Influencing the Learning Environment:
Group Counseling with Teachers

by participants was 3.5 during Series 1 and slightly higher than this

duriner Rimripe 0.

Table 5-A indicates that the mean number of teachers who attended

Meeting 1 of Series 1 was 8.5, while the mean number who attended the

last meeting of Series 1 was 6.4, a reduction of apprnximately 25%. The

nuMber of teachers who attended Meeting 1 of Series 2 was slightly over

6. The number who attended the last meeting of Series 2 was slightly

higher than the number who attended the first meeting. It would appear

that the holding power of the second series was considerably higher than

that of the first series. This right be accounted for in part by the

fact that over 75% of the teachers who participated in Series 2 had pre-

viously participated in Series 1, and thus knew what they were getting

into.

The definition of participant which was used made it I:ossible to

see if the groups actually picked up new members after the first meet-

ing. The Series 1 groups gained 15% after the first meeting and the

Series 2 groups gained 23% after the first meeting.

The percent at each meeting reported in Table 5-B reflects this

data and provides a slightly different way of viewing the attendance

patterns. It indicates the percentage of participants who attended

any one of the five meetings for both Series 1 and Series 2, Viewing

the figures for Series 1, it can be seen that there is a steady diminu-

tion in proportion of participants who attended each meeting from No.

1 through NO. 4, but that there is a slight upward trend during the

fifth meeting. The same data for Series 2 are quite different. During

Series 2 attendance tended to hold up well throughout the entire series
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and to actually increase at the final session. This finding may say

something about teadher perceptions of the perceived value of the groups

during Series 2. Whether it is due to the selectivity which occurred

during Series 2 or to the increased experience of the teacher group

counselors is not possible to say on the basis of available data.

Table 5-C provides still a different outlook on the same data. It

indicates the percent of participants Who attended a given nuMber of

meetings out of the five for both Series 1 and Series 2, and further

breaks this data down by level. During Series 1, it can be seen that

a majority of participants attended at least four out of five meetings

at both the elementary and junior high level. The junior high level

exceeds the elementary level in this regard. The data for Series 2

involve considerably reduced n's, but the junior high group naw exceeds

the elementary group by a very considerable proportion in terms of

attendance at the group sessions. It should also be pointed out that

attendance at the elementary level is also considerably better, except

in terms of the proportion of teachers who attended five out of five

meetings, whidh was reduced by one-third. The counselors subjective

rettetion to this latter finding was to the effect that many more demands

are made on teachers for their time during the spring than during the

fall, and that the proportion of those who attended as mary as four out

of five sessions was probably a better indicator of interest in the

group than the criterion of attendance at five out of five meetings.

Table 5-D reports the same data by district. Some wide variations

among districts are seen both during Series 1 and Series 2. The dis-

trict in which the proportion of attendance at meetings was highest
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overall was District A, with 70% of teachers attending at least four out

of five meetings. The district with the poorest attendance record was

District C0 with 50P attending only two meetings or less.

During Series 2, District C, which had the poorest proportion of

attendance during Series 1, had no teacher groups. District A again had

the highest proportion of attendance at most meetings. It should be

mentioned that District D held only four meetings during both Series 1

and Series 2, and if this is taken into account then the attendance

record at District D is better than any other district both during

Series 1 and Series 2.

The data do not indicate the reasons for differences in proportion

of attendance at group meetings among districts. Future data analysis

will enable study of this variable

Intracorrelation of Attendance Variables

Another way of examining attendance data is to study the relation-

ship between attendance at one meeting and attendance at other meetings

in the same series. Tale 5-E reports this data for Series 1. Study of

the table indicates that attendance at Meetings 4 and 5 is significantly

related to attendance at all other mr,tings, but that low intracorrela-

tions among attendance at the first three meetings reveal highly unstable

attendance patterns during these meetings. The total number of meetings

attended correlates highly with attendance at every meeting from one

through five, and the magnitude of these correlations is an increasing

one, as one woald expect from such dependently related variables.

Table 5-P reports identical data for Series 2. The general pattern

of significant correlations is the same. A counselor cannot begin to
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estimate individual attendance at a later meeting until the third ses-

sion.

Relationship of Attendance to Demographic Variables

Still another way of studying attendance variables in voluntary

teacher groups is to ask the question, "Who participated and to what

extent did they participate?" Do teacher counseling groups elicit par-

ticipation from particular segments of the teaching population with

respect to age, years of experience in education or years at a particu-

lar school? If such participation is limited in any of these ways,

availability of such data will enable the pupil personnel specialist to

know in advance who is likely to be reached and who is likely not to

be reached through utilization of this tedhnique.

Table 5-G summarizes the data on age, years of experience in educa-

tion and years of experience in the present school in relation to par-

ticipation or non-participation and also in relation to degree of par-

thipation as revealed by attendance at each of the five sessions.

The data summarized here are for Series 1 and are reported both in

teraz of absolute numbers and percentages.

Perusal of the upper section of Table 5-G dealing with age indi-

cates a striking similarity at every age level with respect to the

proportiaa of participants and non-participants. It would appear that

age in and of itself has little or nothing to do with participation at

the teacher group meetings.

It is also evident that the factor of Age has little to do with

attendance at any specific meeting of the group. The proportions of

each Age group which are in attendance at each of the five different
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meetings are approximately the seam.

center .4.4. ^4:4 m6,0,1m g_ft /.744-11 rAla+irinnIling hpivPran
Jaw..

years of experience in education and participation variables. This

variable appears to have more predictive power for participation or

non-participation than the age variable. It is quite clear that those

with the least experience participated in highest proportion and those

with the most experience participated least in the group sessions. The

proportion of attendance among these three experience groups remains

approximately the same fram the first session through the fifth ses-

sion. The greatest absolute decline does occur in the least experi-

enced group.

The lower section of Table 5-G uses the criterion of years at the

present school as a yardstick against which to view participation, non-

participation and degree of participation. In this instance, it appears

that those with fewer years in the present school have a slightly higher

tendency to participate in the groutts than those with more years in

their present school. It is somewhat to be doubted that this is a

reliable finding in view of the relatively small difference. The

proportion of attendance awong those with varying years of experience

in their present school at sasequent group meetings is quite small.

It would appear that while neither age nor years of experience at

their present school is a determinant of vho elects to participate or

not to participate in voluntary teLcher groups, that years of experi-

ence in education may be predictive of such participation. The tendeLcy

is for those with the least experience to participate most heavi3y and

for those with the most experience to participate the least. It should
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be noted that of the total number of teachers who had an opporttinity to

participate in voluntary teacher group counseling, approximately 4r

did in fact participate. This statistic taken Ly itself is a signifi-

cant finding.

Interrelationships between Attendance anl Responses tp the POS

Table 5-H reports the correlations between PSRS response9 and

attendance variables. Only two items on the PSRS are related to any

attendance variables. These are Item 1, dealing with the helpfulness

of group discussions, and Item 4, which asks whether or not the parti-

cipant would recommend similar participation k,c) other teachers.

Item 1 is correlated with attendance at Meeting NO. 3 and with

attendance at Meeting No. 4. It is further correlated with the total

number of meetings attended. It would thus appear that those who feel

that the discussions have been helpful are also those who attended the

most meetings.

Relationships exist between Item 4 and attendance at Meeting No.

3 and Meeting No. 5. This would indicate that those who attended these

meetings were also those willing to reommend participatian in teacher

group counseling to their associates. Those who attended the most meet-

ings are also those most willing to recommend similar participation to

their associates.

These findings may, in addition to their obvious implications,

also indicate tbat teachers responded frankly to the PSRS, since it is

to be expected that those who would be least willing to say that the

meetings were hrlpful and the least willing to recommend similar parti-

cipation to their fellaw teachers are those who attended the fewer num-
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ber of meetings and who therefor° are probably those most disenchanted with

the whole procedure.

Table 5-I reports identical data for Series 2. The number of signif-

icant correlations in this matrix is larger than the number found in the

preceding table. There is, however, no overlap in terms of significant

correlations between the same two variables. On Table 5-I correlations

significant at the .05 level are found between Item 1 of the PSRS and the

number of teachers at the first meeting and the total number of teachers

in the school. Mese findings would appear to indicate that attendance

at the first meeting of the second series was indicative of percived

helpfulness of the groups and may be attributable to the fact that about

75% of the teadhers .Who attended Series 2 had also attended Series 1.

The relationship between the number of teachers in the school is such that

the smaller the sdhool,the more helpflal the teachers felt the discussions

to have been. There is also a relationship significant at the .05 level

between attendance at Meeting No. 4 and teachers reporting a lack of .

negative results from participation in group discussions.

A correlation significant at the .05 lr:vel exists between the total

number of teechers in each participating school and teacher perceptions

of recent changes in the behavior of children in their classes. In this

case, the relationship is such that the smaller the school is, the more

such changes were noticed by the participating teachers.

Relationships of significance also exist between teachers reporting

that changes in their pupils have been for the better and attendance at

Meetings 2 and 5, with the aytendance at Meeting 5 being perfectly cor-

related with perceived pupil changes for the better.



NINNsisrawrasimmoNsisserc,,.

Teacher Attendance ancl 57
Related Variables

A relationship significant at the .01 level of confidence exists

between the total number of meetings attended by particinants and teach-

er perceptions of whether or not behavior changes in children were for

the better or the worse. The more meetings attended by teachers, the

nore were such changes perceived to be. positive rather than negative.

It is difficult to explain the shift in significant correlations

from Series 1 to Series 2. It is obvious that the relationShip between

attendance variables am:. perceptions of the group experience change

dramatically from Series 1 to Series 2. The most dbvious factor in this

situation appears to be the ircreased experience of teacher paltieipants

in group discussfpns. Such increased participation appears to alter the

perceptions and expectations of individuals 4.1 the group.

Attendance and Counselor Responses on the CRSG

Table 5-3 reports the relationship between counselor responses to

their group experience and teacher attendance variables for Series 1 and

Series 2, respectively. The percent of the group attending each meeting

was used as the score for the correlations with the CRSG. Four correla-

tions significant at the .10 level and two significant at the .05 levci.

were revealed following Series 1.

There is a significant negative relationship between attendance at

the first two group counseling sessions and Item 2 of the CRSG. Th-ls

finding indicates a relationship between counselor perceptions of inter-

action among teachers in the group decreasing as the number who attended

these two sessions increases. There is also a relationship between

attendance at Meeting No. 3 and counselor feelings about group outcomes.

The higher the attendance at this session, the more favorably counse-

lors perceived outcomes.
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There was a relatfonship between two CRSG variables and the actual

number attending the first meeting. These variables included No. 11 deal-

ing wdth rapport, and variale No. 21 dealing with interaction. In each

case, the larger the number attending Meeting No. 1, the more negatively

did counselors respond. A 2orre1at1on exists between Item No. 1 of the

CRSG and tne total number of teachers who attended all five of the ses-

sions in the same fashion. This relationship indicates that the higher

this number, then th,- more negatively the counselor described the rap-

port that existed. The counselors seemed to have troUble establishing

rapport and interaction if more than eight teachers attended the first

two meetings.

In no instance is Item 51 dealing with group insistence on a lec-

ture approach, significantly correlated with an attendance variable, and

the same holds true for Item 3, dealing with couaselor perceptions of

hostility being unrelated to an attendance varia")1e. As has been true

consistently, counselor perceptions of rapport, interaction and out-

comes tend to be related to certain attendance variables, while counse-

lor perceptions of hostility or insistence on a lecture approach are not

generally predictive of any teacher behavior related to attendance at

the groups.
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TABLE 5-A

Teacher Group CounselLc Attendance
11-tr

N Series 1 N Series 2

Total in School 31 223 24.408
S-.D. 223 9.126

Number in Groups 31 24 9.375 8 7.625
S.D. 24 2.796 8 2.175

Total r-oups Attended 31 212 3.518 66 3.651
S.D. 212 1c364 66 1.174

N at First Meeting 31 213 8.525 66 6.151
S.D. 213 2.382 66 2.343

N at Last Meeting 1 213 6.427 66 6.318
S.D. 213 2.457 66 2.082

TABLE 5-B

Teacher Group Counseling Attendance
at Individual Meetings

N Series 1 N Series 2

% at 1st Meeting 213 85.4 66 77.2
S.D. 213 3.52 66 4.19

% at 2nd Meeting 31 213 77.9 66 71.2
S.D. 213 4.14 66 4.52

% at 3rd Meeting 31 213 66.6 66 78.7
S.D. 213 4.71 66 4.08

% at 4th Meeting 1 213 61.0 66 71.2
S.D. 213 4.87 66 4.52

% at 5th Meeting 31 201 64.1 54 81.4

S.D. 201 4.79 54 3.88
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TABLE 5-C

Percent of Teachers Attending
Various Numbers of Meetings

Series 1

% Att. % Att. % Att. % Att. % Att.

Level N One Only 2 of 5 3 of 5 14. of 5 5 of 5

Elementary 175 9.71 17.14 16.57 25.71 30.85

Ju..-lior High 38 13.15 18.42 5.26 26.31 36.84

Series 2

%Att. % Att. % Att. %Att. % Att.

Level N One Only 2 of 5 3 of 5 4 of 5 5 of 5

Elementary 45 2.22 6.66 26.66 4/.44 20.00

Junior High 9 0.00 0.00 0.00 44.44 55.55
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D 12

E 85
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TABLE 5-D

Percent of Teachers Attending
Various Numbers of Meetings

% Att.
One Only

Series 1

% Att.

2 of 5
% Att.
3 of 5

t Att.
of 5

8.33 3..66 5.00 25.00

13.04 15.21 17.39 28.26

10.00 40.00 10.00 30.00

0.00 8.33 41.66 50.00

11.76 17.64 16.47 21.17

Series 2

% Att. % Att. % Att. % Att.

One Only 2 of 5 3 of 5 4 of 5

% Att.
5 of 5

45.00

26.08

10.00

.x

32.94

% Att.
5 of 5

A 12 0.00 0.00 8.33 41.66 50.00

B 24 0.00 8.33 12.50 54.16 25.00

12 0.00 0.00 58.33 41.66

6 16.66 16.66 16.66 16.66

* Only four meetings held

33.33
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TABLE 5-E

Intracorrelations between Attendande_ at Meetings
by Individual Teadhers

Series 1

1 2 3 4 5 Total

1 a 1.000
N 213

2 5i .133 1.000
N 213 213

3 Tc .075 .008 1.000

N 213 213 213

4 5i .188** .155* .333** 1.000
N 213 213 213 213

5 I .211** .141* .424** .549* 1.000
N 201 201 201 201 201

Total 1 .46o** .452** .612* .743** .780* 1.000
Mtgs.Att, N 212 213 213 212 200 212

TABLE 5-F

Intracorrelations between Attendance at Meetings
by Individual Teachers

2

3

11.

5

Total
Mtgs. Att.

Series 2

1 2 3 4 5 Total

1.000
66

-.185 1.000
66 66

-.016 .161 1.000
66 66 66

.054 .113 .243* 1.000
66 66 66 66

.177 .471** .261* .449** 1.000
54 54 54 54 54

.331** .495** .508** .666** .788** 1.000
66 66 66 66 54 66

* Significant at .05 level.
** Significant at .01 level.
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TABLE 5-H

Intracorrelations between PSRS Items
and Teacher Attendance at Meetings

by individual Teacuers

Series 1

Post-Series Reaction Sheet

Attendance 1 2 3 3a 4

1 2 -.025
N 154

2 3? .105

N 154

3 "2 .173*
N 154

4 5? .257**
N 154

5 1 .133
N 143

Total Meetings -2 .247**

Attended N 153

N at First Meeting 7 -.087
N 154

N at Last Meeting 1 -.012
N 154

Total Number 3E -.012
in Sdhool N 154

* Significant at .05 level.
** Significant at .01 level.

.057 .065

155 153

.063 -.041

155 153

.018 .147

155 153

.157 .127

155 153

.092 .098

144 142

.154 .107

154 152

-.038 -.156
155 153

.003 -.111
155 153

.113 -.050
155 153

.076 .058

49 152

.137 .004

49 152

.137
49 152

-.039 -.141
49 152

-.131 -.181*
45 141

.096 -.190*
49 151

-.133 .043

49 152

-.084
49 152

.184 -.o90
49 152



Teacher Attendance and 65
Related Variables

TABLE 5-1

Intracorrelations between PSRS Items
and Teacher Attendance at Meetings

by Individual Teachers

Series 2

Post-Series Reaction Sheet
Attendance 1 2 3 3a 4

1 1 -.075 -.029 -.121 -.304 0.000
N 46 47 46 28 47

2 v
.A. .100 -.215 .101 -J412* 0.000
N 46 47 46 28 47

3 rc -.153 -.101 -.160 .100 0.000
N 46 47 46 28 47

4 Tc .163 .295* -.1,F5 -.333 0.000
N 46 47 4o 28 47

5 Tcs .053 -.131 .156 -1.000** 0.000
N 34 35 34 21 35

Total Meetings 1 4-cftyy-,
. -.036 -.032 -.548** 0.000

Attended N 46 47 46 28 47

N at First M.eeting TC -.312* -.019 -.198 .124 0.000
N 46 47 46 28 47

N at Last Meetirg TC -.221 -.100 .243 ,285 0.000
N 46 47 46 28 47

Total Number TC -.366* -.069 -.367* .298 0.000
in School N 46 47 46 28 47

* Significant at .05 level.
** Significant at .01 level.
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TABLE 5.3

Intracorrelations between CRSG Items
and Teacher Attendance at Meetings

by Group Means

Attendance

2

3

4

5

N at First Meeting

N at Last MeetiAg

Total Group

giignificant at .10 level.
**Significant at .05 level.

Series 1

Councelor Reactions to
1 2 3

-.071
22 22

.028

.056

21

.052
22 22 21

.294 .083

Specific

5

Gro.p
6

.259 -.185
21 21

.249 -.254
21 21

.289 -.206
22 22 21 21

.077 )31
22 22 21

.151 .o87

-.o6o .144
21 21

21

.o68 .103

20

-.447** -.414* -.064
22 22 21

-.337 -.028
22 22

-.464** -.216
22 22 21

20

.276
21

-.o41 .167

21 21

.137 .137
21

.414*
21

.141

21

-.126
20

-.157
21



Chapter 6

Summary

This chapter will summarize the findings which have been reported

in the preceding chapters relative to teacher group counseling. The

summary will include feasibility, teacher reactions to the counseling

experience, counselor reactions to the counseling process and their

general feelings about teacher group counseling as a guidance tech.-.

nique, relcttionships between teadher and counselor perceptions and

patterns of teacher attendance at the counseling groups.

Feasibility

Teachers tn participating schools were invited to be members in

teacher couuseligg groups in 26 schools, and this attempt was success-

ful in 20 schools. Teachers who participated represented a wide spec-

trum of age and experience. It was nOted that participation was heavi-

est in those schoolc where the principal expressed, through a formal

questionnaire, strogg support of guidance activities in general. The

amount of teacher response in conjunction with the consistency of Eaten-

dance at teacher groups leads to the conclusion that teachers saw them

as meeting their professional needs. The fact that these conditions

were found to exist when the counselors utilized were comprised entirely

of regular district personnel leads to the conclusion that teacher group

counseling is entirely feasfble in the typical school district.

Teacher Reactions

Teachers were invited to participate in teacher group counseling

in the Fall of 1965. They were told the series would last fol five

meetings over a five-week period. In some schools a second series of
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meetings was held in the springj also for five meetings. Teacher re-

action to the experience in Series 1 was in a positive direction and

became considerably mave positive following Series 2. The teachers a3

a group reported that very few negative results had taken place from

their group experience during either series. 'lost teachers did not per-

ceive changes in their pupils' behavior following participation in

Series 1; however, they reported considerable change following Series

2. When changes were reported in either Series 1 or Series 2, the

pupils' Lhanging behavior tended to be for thi:, better. Following Series

1 the teadhers overhelmingly recommended participation in similar

groups to their fellow teachers, and by Series 2 the recommendation

for participation was rinimous.

The reactions to the groups by age, years of experience in educa-

tion and years at the present school are also reported in the ritudy. The

younger teadhers responded nore positively to the graup in terms of its

helpfulness than did any other age group. This tends to hold true for

both number of years in education and number of years at a particular

school. There are few differences among the categories on the items

reporting negative results or behavior change. Nearly all teachers,

regardless of demographic category, reported behavior change in their

pupils had been for the better, and approximately 90% of the teachers in

all groups said they would recommend participation in a similar group to

their fellow teachers. As reported previously, by Series 2 the response

was 100%.recommendation for particip.tion.

When the teacher reactions are examined by academic level, the

elementary teachers alow a slight tendency to report the discussions as



Summary 69

being more helpful than do the junior high teachers, although both are

highly positive following both Series 1 and 2. Elementary teachers

report slightly more negative results than do junior high school teach-

ers following both Series 1 and Series 2. However, again both groups

report very few negative results. Elementary teachers report consider-

ably more behavior change in their pupils following both Series 1 and

2 and tend to report the direction of this change as being for the bet-

ter, althmigh very few junior high school teachers report in this cate-

gory. There is no meaningful difference between the elementary and

junior high school teachers on their willingness to recommend partici-

patiaa in a similar group to fellow teadhers, as both groups are ex-

tremely positivee

Although it can generally he reported there are very positive reac-

tions from the teachers to all these items, there are differences among

the districts on the degree of favorableness, but these differences seem

to be rather minor. Outcomes in all five districts were quite positive,

and the feasibility of this approadh did not seem to be affected by dif-

ferences among the districts included in this study.

The correlations among the teacher reaction items (PSRS) showed

that the perception of the group's helpfulness was strongly related to

pirceived behavior change in pupils and their willingness to recommend

participation in a similar group to fellow teachers. It is quite inter-

esting to note that teachers' perceptions of the helpfulness of the

group was not significantly related to the teachers' perceptions of

negative results. This phenomenon has been found to be ,rue in the

analysis of parent reactions, also (Ehaw and, Rector, 1968). The same
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pattern of correlations exists when the data are correlated by individual

teachers rather than by groups. When the data are viewed in Series 2

for individual teachers the major change from Series 1 is that while

behavior change is correlated with the teachers' perceptions of helpful-

ness, the direction of behavior change is correlated in such a fash.Lon

that lack of negative results is correlated with pupil change for the

better. At the same time, the helpfulness of the group and the rela-

tive amount of negative results experienced remain uncorrelated.

Counselor Reactions

Counselors reported a high level of rapport and a considerable

amount of interaction for both Series 1 and Series 2. A fair amount of

hostility was expressed and was directed at parents and pupils during

the fall series, but mainly towards oneself in the *ring series.

There was very little insistence by the teacher group that the counse-

lor talk or lecture to them. Counselor feelings about outcomes for the

specific group ranged from fair to excellent. In short, the counselors

were quite positive about the rapport, interaction and freedom from

insistence on a didactic approach during their groups; however, they

mere cautious in generalizing about specific group outcomes and report-

ed moderate amounts of hostility.

The correlation matrix of the process variables to which the coun-

selors responded shows significant relationships between rapport and

interaction and general outcomes, and a significant negative correla-

tion between rapport and insistence by the group on a lecture approadh.

Noting that rapport is the only variable correlated with any of the

other variables, it rAems that rapport has general widespread meaning
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as a concept for these counselors. It is pertinent to point out that

the concept of hostility was not significantly related to any of the

other process variables included in this study.

Relationships between Teacher and Counselor Perceptions

Ten significant correlations were found between parent and counse-

lor responses to the Post-Series neaction Sheet and the Counselor Reac-

tions to Specific Groups following Series 1, using the individual teach-

er as the unit e analysis. Counselor perceptions of rapport are signi-

ficantly related to the teachers' perceptions of the helpfulness of the

group and their willingness to recommend participation to teachers in a

similar group. Tae counselors' perceptions of interaction were also

correlated with the teachers' perceptions of the helpfulness of the

group and the teachers' willingness to recommend participation in a

similar group to fellow teachers. With so little variance on the teach-

er response to recommendation of participation, it is striking to find

a correlation of the magnitude to nerit significance. Counselor percep-

tionE of holtility in the group were negatively related to the percep-

tion of change in pupils on the part of the teachers. Counselor per-

ceptions of the degree to which the group insisted on a didactic

approach from the counselor was negatively related to the individual

teacher's perception of the helpfulness of the group and was negatively

related to willingness to recommend participation to a fellow teacher.

Counselors' general feelings about outcomes were correlated with

the teachers' perceptions of helpfulness, perception of pupil behavior

change and willingness to recommend participation in a similar group to

fellow teachers, Following Series 2, the counselor perceptions of rap-
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port were correlated with the teadhers' feelings about the helpfulnebs

of the group and the counselors' feelings about general outccmes are

related to the teadhers' feelings about the helpfUlness of the group

and the &mount of behavior change in his pupils.

This data would seem to validate certain meaningful and logical

relationShips between teacher and pliblic school counselor perceptions

of the group counseling process. These mucual perceptions tend to

support the idea there is a similarity of perception of this experi-

ence on the part of both parties. Concepts of rapport, interaction

and group outcomes appear to relate well to the nature of the response

to be expected from the group participants. The pUblic school counse-

lor can evaluate these process variables and determine the subjective

reactions of his group with considerable accuracy.

Teacher Attendance

During Series 1: the size of the average group was nine teachers

and during Series 2: the size of the average group was seven teachers.

There was a tendency for the Series 1 groups to lose members, and

there was a teadency for the Series 2 groups to gain members as the

series progressed. During Series 1, the percent of the group present

at Meeting I was a mean of 65% and those present at Meeting 5 was a

mean of 64% of the group members. The reverse trend was seen in the

second series: with the groups averaging 77% attendance at the first

meeting and 81% of the total group attending the fifth meeting. It

is interesting to note that the average number of teadhers attending

the fifth meeting for Series I was 6.4 teachers, while the average

number attending the fifth meeting for Series 2 was 6.3 teadhers.
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This might be an interesting statement tibout the relative size that a

teacher group should be and from this dr4ta it seems the optimtun would

be six or seven.

Both elementary and junior high groups shay more teachers attend-

ing five out of five meetings than any othei combination of attendance

patterns, such as four out of five, three out of five, two of five or

one of five. A clear majority of the participants attended at least

four out of the five meetings during both series and at both levels.

There were wide variations among districts in teacher attendance

patterns, and the district with the poorest attendance pattern during

Series 1 bad no teadher groups during Series 2. The teadher groups

seemed to be especially well attended in the districts where there

were high proportions of culturally deprived minority students. The

best attendance pattern was in the district that had the highest num-

ber of culturally deprived students. The district next highest in the

patterns of attendance was the district with the next highest propor-

tion of students who could be called culturally deprived.

A very interesting finding of the study was revealed in the pat-

te: s of intercorrelations between attendance at various meetings.

Attendance at MeetiAgs 1, 2 and 3 for both Series 1 and 2 are nat cor-

related. This neans that a counselor cannot predict from attendance

at Meeting 1 whether or not a given person will be present at Meetings 2

or 3. Neither can he predict attendance at Meeting 3 fram a teacher's

attendance at FetiAg 2. During Series 1, attendance at Meetings 4 and

5, however, was correlated with attendance at Meetings 1, 2 and 3, in

increasing orders of magnitude. In Series 2, attendance at Meeting 1

4
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was uncOrrelated with any other attendance variable. Attendance at

Meeting 2 was correlated only with attendance at Meetinc4 5. Attendance

at Meeting 3 was correlated with attendance at Meetings 4 and 5: and

attendance at Meeting 5 was correlated with attendance at Meeting 4.

The total nuMber of groups attended was correlated with attendance at

Meetings 1 through 5 in increasing order of magnitude. Attendance at

a following group meeting was not predictable fram attendance at a cur-

rent meeting until the third meeting of the counseling series had taken

place in both Series 1 and Series 2. It is not possible to ascribe this

finding to the fact that teachers did not know what they were getting

into, as the pattern seems more clear in Serie:, 2 than it does in Ser-

ies 1.

The mere fact of attendance at the first two meetings of a group

was no predictor of later attendance patterns, unless modified by the

process variables reported by the counpelor. There was a, significant

negative relationship between attendance at the firbt two group counsel-

ing sessions and the degree of interaction perceived by the counselor.

This indicates that intensive interaction among teadhers in Meetings 1

arl. 2 seems to be a predictor of lack of attendance for Meetings 2 and

3. However, participants tended to start coming badk by 11etings 4 and

5. It could well be that interaction is preceding the development of

group rapport in these initial sessions and the result is a driving away

of the participants for a few meetings. Meeting No. 3 seems to be the

meeting that decided the counselor feelings about group outcomes, and

the higher the attendance at this session, the more favorably did coun-

selors perceive overall outcomes of the group. Other data indicated that
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counselors seem to have trouble establishing rapport and interaction if

more than eight teachers attended the first two meetings.

There were clear relationships between attendance patterns and

teachers' reactions to the group counseling experiencc. The total

number of groups attended during Series I was related to the teachers'

perceptions of helpfulness of the group experience and the teachers'

willingness to recommend participation in a similar group to friends.

The helpfulness variable was also related to attendance at Meetings 3

and 4, while the willingness to recommend participation variable was

related to attendance at Meetings 3 and 5.

The pattern of correlations between the Post-Series Reaction Sheet

and attendance at Series 2 changed considerably fram Series 1. The

total number of groups attended was strongly related to the teachers'

perceptions of pupils' behavior changing for the better. Pupils'

behavior changing for the better was alsc significantly related to

attendance ac Meeting No. 2, nears significance at Meeting No. 4 and

is perfectly correlated 'with attendance at 1,4eting No. 5. Teachers'

perceptions of a lack of negative outcomes during Series 2 was signifi-

cantly related to attendance at Meeting No. L. The size of the group

and the size of the school tended to have a relationship with the Post-

Series Reaction Sheet to the extent that the smaller the group and the

smaller the school, the more helpful the teachers felt the group experi-

ence to have been. The teachers also perceived more pupil behavior

change to take place in the smaller schools than the larger schools.

This study has settled several.questions of feasibility about

teacher group counseling. Public school guidance personnel can do the
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job of teacher group counseling. Teachers will take advantage of this

opportumity when it is offered. Teachers from sdhools who have a

higher proportion of culturally deprived minority groups tend to have

better attendance patterns at these meetings than teachel's from schools

with a lower proportion of culturally deprived students. Teachers

experience very few negative results occurring from their participation

in these metings and a high number of positive results. PUblic school

counselor perceptions of group process variables are quite valid in

terms of their relationship to teacher perceptions of outcomes and

attendance patterns. More intensive research in this area is clearly

needed, especially about the outcomes of teacher group counseling on

their pupils, but the basic feasibility of the approadh is clearly esta-

blished.
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Teacher

School

Consultant

APPENDIX A
Group No.

Series No.

POST-SERIES hrACTION SHEET
(Teaci r)

GUIDANCE RESEARCH PROJECT
University of California at LDS Angeles

1. Do you feel that the group discussions have been helpful to you?

Not at all*
* Very much so

51 2 3

la. If you checked 3, 4, or 5 above, please explain briefly in what ways

the discussions have been helpfu...

2. Have there been bad or negative results fram your participation in the group

discussions?

Not at all*
* Very much so

5 11. 3 2 1

If you checked 3, 2, or I above, please explain briefly what negative results

occurred.

3. Have there been any recent changes in your pupils' behavior in class and

other school situations?

Not at all*
1 2 3

* Very much so

5

3a. If yau checked 3, 4, or 5 above, have these changes been for the

better (or) worse . Please explain briefly the nature

of .71ese changes.

4. Would you recommend participation in a similar group to fellow teachers

Who have pupils with academic prdblems? Yes

No



5. What specific aspects of the group discussions did you find to be least
helpful (or possibly harrful)?

6. What specific aspects of the group discussions did you find to be most
helpful?

7. Please write here any feelings or reactions about your experience in this
group which you have not had an opportunity to express above.



Appendix B

IMPORTANT! One of these forms is
to be completed for each group at
the conclusion of each series.

INOTE. When used for teacher
igroup, Observe substitutions in

parentheses above text.

Consultant

District
mININ=0.

School

Group Number

Parent
Teacher

(Circle) Series: 1 2 3

Date This Series Started:

COUNSELOR REACTIONS TO SPECIFIC GROUP

GUIDANCE RESEARCH PROJECT

University of California, Los Angeles

1. How would you describe rapport in this group?

(Circle one) Ptor NOt So Good Fair Very Good Excellent

(1) (2) (3) (4) (5)
(teachers)

2. How much interaction was there among parents in this group?
Quite A Great

(Circle one) Almost None Very Little A Fair Amount A Bit Deal

(1) (2) (3) (4) (5)

3.

4.

5.

6.

7.

How much hostility was expressed in this group?
Quite A Great

(Circle one) Almost None Very Little A Fair Amount A Bit Deal

(1) (2) (3) (4) (5)

(Answer only if answer to above question was 3, 4 or 5.) Was this

hostility directed, primarily towards

(Parents) (Own Pupils) Other

(Circle one) Self Counselor Teachers Own Child Group Members

(1) (2) (3) (4) (5)

Did the group seem to insist that you talk or lecture to them?

Quite A Great

(Circle one) Almost None Very Little A Fair Amount A. Bit Deal

(1) (2) (3) (4) (5)

What is your feeling about outcomes in this group?

(Circle One) Poor Not So Good Fair Very Good Excellent

(1) (2) (3) (4) (5)

In a short paragraph, characterize this group and put down your reactions

to it. (Ube back of sheet or extra paper if necessary.)



APPEADIX C

Consultant

District

Level: Elem. Jr.Hi. Sr. Hi.

(Circle One)

GENERAL COUNSELOR REACTIONS

GUIDANCE RESEARCH PROJECT
University of California: Los Angeles

1. Would you recommend working with parent groups as an effective technique

to other counselors?

(Circle One) Definitely Yes, But With Yes, But With Yes Enthusiastically

No Many Some Yes

Reservations ReservPtions

(1) (2) (3) (4) (5)

2. Would you like to see a program of parent group counseling introduced in

your awn guidance system (assuming appropriate shifts in load)?

(Circle One) Definitely Yes, But With Yes: But With Yes Enthusiastically

No Many Some Yes

Reservations Reservations

(1) (2) (3) (4) (5)

3. Do you feel that your work with parent groups had any impact on their

children?

(Circle One) Definitely Probably Uhcertain Probably Definitely

No No Yes Yes

(1) (2) (3) (4) (5)

3a. If "yes" (4 or 5): please describe some of the kinds of

outcomes you believe occurred.

4. In a paragraph or two: please summarize your major reactions to your group

counseling experience this year. Use back of sheet or extra paper if

necessary.


