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Sunmexy

A general questionnaire measuring the perceived evaluation of 23 student
personnel services, estimates of the relative frequency of selected student
problems, and ovinions about counseling was administered to randomly selected
samples of public two-year coliege faculty, students, and counselors in New
York State. In addition, an instrument to measure the performance of spe ~ifi
counseling activities was sdministered to cow.selors, and data pertaining to
work experience, educational background, and present professional duties were
coliected from counselors. Descriptive inforvmation sbout participating two-
vear colleges was also collected.

Tt was found that the amount of student personnel services and the amount
of counseling services available, measured by a ratio of staf? to students,
does have a strong pocitive effect on the proportion of students completing
a progran of study. A nuvber of possible reasons for the high attrition rates
of two-yesr ccllege students were noted, and it was evident that these were
largely provlems vwhich could be slleviated by adequate counseling and student
personnel services.

Tvening students could nardly be said to be receiving any counseling.

This was irndicated {1) by the numper of counselors assigned %o evening

divisions, (2) by the amount of work time counselors reported spending with

evening students, and (3) by tue evening students! evaluation of counseling
and student persomnel services and their attitudes toward counseling.

There was generally a large discrepancy between the student psrsonnel
functiors that counselors said were being performed and the student personnel
funcitions that students said were being performed. Even faculty meunbers were

relatively uninformed about the performance of many functions. A definite
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need for better communication between the student personnel staff and other
college groups was indicated. In any case, the planning for, and evaluation of,
student personnel services should take the student's viewpoint into account.

o the goverest crities of the performance of student personnel
functions. A bias in the evaluation of student personnel functions by counselors
was evident, particularly when the functions dealt with activities associated
with the counselor's "professional identity.” Those functions which were
evaluated most poorly could be characterized as the organization, administration,
and development of student personnel services.

The greatast need which counselers identified for the immediate iwmprove-
ment of counseling is the expanded use of all types of standardized testing
procedures. Related to this neeq, more training irntesting was suggested,
both in graduste school and through in-service programs.

The need for more definitive research on the two-year college student
became evident at several points throughout the study, resulting in many more
questions than enswers. Some of these questions were: What kinds of informa-
tion (znd from what sources) does the student need for the decisions he has
to make? Where do students go when they withdraw or complete a program of
study? Why does such a large proportion of students f2il? Many of these
questions could be approached through adequate institutional research, which
was not being performed at many of the participating colleges.

The characteristics of, and comments by, the counselors could have some
significant implications for the design of graduate education experiences for
future counselors and other student personnel staff members. Probhably the
best summary of the counselors' recommendations would be that graduate train-

ing should be psychological in content rather than educational.

ii




It is suggested that the instruments developed for this study, or modifi-

cations thereof, would be approprinte to utilize for institutional research
on student persomnel services. It should be re-emphasized that institutional
studies, even of an elementary nature, are of the utmost importance if
counseling and other student personnel services in the twc-year college are

to be improved.




A EVALUATION OF
COUNSELING AND RELATED SERVICES
TN NEW YORK STATE TWO~-YEAR COLLEGES

What is the "state of the art™ in counseiing and
the public two-year colleges in New York?

This genersl question was the sasis for the present study by the
Department of Educeticn, Cornell University, supported by the New York Stsate

Education Department, Two general. pu - developed to guide the study:

(1) To desermine what counseling and student personnel services were avail-

able in two-year cclleges; and (2) To evaluate these services.
The 1ulfillineat of these Ttwo purposes would lead to a sounder basis for project-
ing needs in counseling snd student personnel services, for improving existing
sexvices, for training counselors and student personnel sdministretors, and for
planning future research.

Tt was gpperent, however, that +he tesk was not a simple one. First,
“here is extreme diversity among two-y-ar colleges, resulting in varied student
personnel organizeacions with o variety of tasks to perform. Second, individuals
at a given college could not agree on what counseling or student personnel
serrices were offered. This lack of agreement wWas partially due to the lack
o~ wniformity in tasks performed under the “student personnel” orgenization,
pexrtislly due to the lack of wmrofessional identity in the field in general,
and largely due to a lack of an accepted professionel jargon with which student
personnel tasks could be deseribed. Third, there eare no satisfactory criteria
gprliceble to a wide variety of sivustions by which counseling or other

student personmnel services could be evalusted. Very few individual colleges,




for exemple, have taken the effort to develop a set of educational ovjectives

for their institution to which student persorael activitiss could be related

nere has been even less effort, or perhaps less
svecess, in defining objectives for the general field of student personnel
aoministration.

The problems of adequately defining the specific tasks involved in
student personnel adminisiration, and more specificaily in counseling,
togather with the criterion problem and the limited resources for this study
1ed to the development of a particular methodology to achieve the purposes of

the study.
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Methodology

Tt was decided that a comperison of eveluations of student personnel
services, particularly counseling, made by Zroups familiar with these services
would yvield the most meaningful irmediete information. Three groups were
chosen: 1) faculty members, who &re primarily responsible for referring stu-
dents to counselors and other members of the student personnel staff, and whe
should be concerned with the results of student personnel services on students;
2% gtudents themselves, the consumers of student persommel services; and
3) counselors, since the study emphagized the coungseling function and these
sndividuzls should be in the best position to fully evaluate services offered,
as well as furnish personal snformation gbout their own educstion and profes-
cjonal experience.

In eddition,; some rather-cmnprehensivedaﬁa,about the characteristics of
each two-year college was collected. t wae found thet little meaningful
information about institutional or student characteristics was available else-

where. The “rimary purpose of collecting institutional dats was to develop &

description of the two-year college populaticn being studied, but a number of

interesting analyses also resulted.

Tre General Questionnaire

A genersl questionnaire consisting of three perts was constructed for
administration to faculty, students, ané. comselors. In addition, an instru-
ment relating to specifh:eounselingastivities was designed for counselors.

In the following sections the instruments utilized in the study are described.




The most accepteble definition of student personnel functions in the two-

vear college was found sn Junior College Student Pexsonnel Programs: Appraisal

“

and DevelopuSnt (Raines, 1065), In this study. the only published systematic

attempt to evaluate student personnel progrems in twe-year colleges, 23 besic
functions were identified. These functions, 27 in mumber for faculty and
counselors, 16 for students, constituted the first section, Part I. of the
rating instrument. This section was entitled "Faculty {(Student, or Counselor)
Appraisel of Student Persomel Functions” (&ppendix A), Paculty and coun-
selors were asked to rate &ll 23 functions in their respective colleges.
Students, due to s lack of familiarity with the internal administretion of
their colleges, were asked to rate the first 16 functions.

A five-point constant response rating scele was developed to accompany
each item (Table 1). Two types of information were tapped by the response
scale: 1) whether the respondent had knowledge of the performence of & func-
tion at his college; and 2) an eveluation of the performance of & function at
his college in terms of two dimensions, the quentity and the quality of such
performance. In effect, the rating scale resuited in a four-point conbtinuum
of evaluation for esch item or in one response to indicate that the respoudent

did not know an item was performed at his college.

Table 1

Tnstructions for Completing the Ratings in Part I;
Appraissl of Student Persomnel Functions

Listed below are several functions which cculd be classified as "student
personnel” functions. Utilizing the following scale, please circle the
eppropriate number following each function which most nearly indicates your
own opinion of how well cach function is performed at your college.

NP Not Performed, or 1 have sbsolutely no knowledge of the performence
of this function.

1. Poor. Fuection is performed, but is entirely inadequate.




Fair. Function is performed, but the quality endfor quantity of
services does not meet the needs of the college or students.

Satisfactory. ZFunction is performed in an acceptable manner, with
room for improvement in quelity or broadening of

- R )
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i, Outstanding. Function is performed in &n excellent mammer. Difficult
to improve either the quality or quantity of services.

For exsmple, under "Precollege Tnformation” you may think that the han-
dling of inguiries concerning college attendance is handled well, but There
should be many more activities added under this funetion., You would probably
cirecle "2V for this function.

Tn Part II of the instrument {Appendix A) the respondent was requested

to rank the relative freguency of seven stugent problems. Part II vas
adminigtered to all three groups of respondents. The classification of types
of problems did not necessarily result in completely independent categories.
but the categories utilized are readily understood by laymen and are widely
used in counselor training. A category of "mixzed or combinetion problems”
was included because of the di ficulty in specifying whether a student would
ever be included exclusively in one category sucn &s "rocational prdblemso“
Tt was evpected, then, that the "rived or combination”" category would be per-
ceived as the most common, particularly vy counselors.

The rationale for requesting s rabing of ctudent problems by all three
groups Was much the seme as for thne rest of the imstrument. Do coungelors,
students, end faculty perceive counseling problems similerly? I{ not, can
the differences in rabtings be explained?

The final sections of the general snstrument, Part ITI, was termed
martitude Toward Covnseling and Counseling Servicas® (Appendix A), This sec~
tion, comprised of six general opinion items, was designed to measure gttitudes
toward professional counseling services in two-yeamr colleges. In some of the
items the respondent was directly asked to indicate his opinion about counsel~

ing by cireling one of the slternative responses. For cxample, "What is your




opinion gbout providing special guidance and counseling services for students
in twe-year colleges?” (Item 1). Other items were designed to {rdirectly
elicit general abtitudes or“ were focu :d on more specific aspects of counsel-
ing.

An attempt was made to place slternative responses to each of the opinion
jtems on a unidimensional continuum of fgvorability. In this manner, responses
should have the same interpretation, vut indicete differing degrees of fevor-

sbility. Part III was also administered to all three groups of respondents.

Inventory of Coungeling Services

As the study was concerned particularly with counseling services, one
instrument wes designed for rating specific activities which might be subsumed
under “counseling”" at a psrticular institution (Appendix B). An informel
taxomony of activitles was constructed under the general headings of zroraisal,
consultation, and referral. After editing end consolidating spproximately 30
stetements sbout counseling activities, a list of 22 items was included in the
jinventory. The same response scale developed for the Appraisal of Student
Personnel Functions, Part I, was utilized for the Imventory of Counseling Ser-
vices. One change in the description of responses was made. "NP" meant only
not performed. The stetement "I have absolutely no knowledge of the perform-
snce of ‘his function" was dropped since it was assumed that sll counselors,
the group the inventory was adninistered to, would be familiar with all coun=~

seling activities at their college. Examination of counselor returns from

individual colleges proved this assumption wrong, nowever.
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Personal Cherscteristics of Respondents 4
Facvlty and student questionnaires esch included a brief personal data

sheet (Appendix C). Varisbles which might be related to responses to the

KA snstruments were included on this sheet. In sddition, students were asked ebout
plans following completion of two-year college work, and about personal use of

the counseling services at their college,

. § An extensive personal inventory was administered to counselors. The
w 1 Tnventory of Staff Resources (Appendix D) is a modified version of an inven-
tory developed by Raines (1965). The inventory was designed to yield a

description of the professional experience, education, and duties of the two-

-~ yeer college counselor.

Institutional Informstion Questionnaire
. A considersble amount of information sbout individusl two-year colleges
wos needed to derive 1) a comprehensive description of colleges and student

population in the study, and 2} verious indices such as counselor-student

‘;‘ retios. The Institutional Informstion Questionnaire (ITQ) was designed for
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this purpose (Appendix E). Items in the IIQ were of two general types:

(1) closed-end items requesting factusl information or estimates of factual
information; and (2) open-end items requesting estimates or opinions. The
1IIQ was designed to yield rather complete information sbout student body

characteristics, faculty characteristics, and student personnel staff.

Pilot Projects

After the initial instruments described above were constructed and edited,
five deens of students and counselors from two-year colleges met for a full
day to review the research plan and individual instruments. The purpose of

reviewing the entire study with experienced consultants from two~yesr colleges




was to insure the feasipility of tne research plen, to edit each item for
clarity and reading level gppropriate for two-jear college students and to
reach agreement that information requested was gvailable as well &s meaning-
ful. A major revision of the IIQ resulted from this review, in addition to 2
quniber of changes in individual items in %he instruments.

Following revision of the instruments, a pilot sdministration of the IIQ
student questionnaires and counsel.or questionnaires was conducted at Corning
Community College. A total of 43 student questionnsires were sdministered to
5 cless in introductory psychology. These studerts were urged to write com-
ments sbout any aspect of the questionnaires which wes not easily understood.
In addition, the class wes questioned by the investigator about eny problems
in completing the questionnaire. The 110 was completed with no suggestions
for changes. Three counselor questionnaires were alsc completed, with no
comments except that the time required was too long.

Tt was Tfound that responses to all rabing items were distribubed accept-

ably. There were no major revisions needed as & ragnlt of the Corning pretest.

sumnary of the Instruments

*®

Three groups of subjects were utilized to obtain rslative evaiuations of
counseling esnd other student persomnel functions: Faculty, students, and
counselors. It was hypotnesized that a comperison of the perceptions of these
three groups would yield meaningful informetion about the current student
personnel services offered srd asbout chenges needed in these services. In
addition, counselors were asked Lo evaluate specific counseling activities
st their college snd to furnish rather complete informstion about their own

professional experience, education, and professional duties.
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An Institutional Information Questionnsire was constructed to yield
descriptions of the student body, faculty, and student personnel staff of
esch participating institution.

A sumaryy of tue instruments sdministered to specific groups 1is presented

in Table 2.
Table 2
Instruments Administered to
Specific Groups and Average
Completion Time
Instrument Aéministered to: Completion Time
Part I:
Appraisal of Student Faculty, Counselors, 10 minutes
Personnel Functions Students (16 items) 2 winutes
Part II: Relgtive Faculty, Students. 2 minutes
Frequency of Student Counselors
Prcolems
Part IIT: Attitude Faculty. Studetas, 3 minutes
Toward Counseling Couanselors
and Counseling Services
Personal Information Faculty, Students 1 minuvte
Sheet
Inventory of Staff Counselors 30 minutes
Resouxces
Inventory of Counseling Counsel.ors 5 minutes
Services

Approximetely 13 to 17 minutes were required of students and faculty
members to respond to their guestiomnaires. Counselors needed gbout 50
minutes to finish their complete questionnaire packet. It was felt that the
time required of students and faculty would not affect the rate of question-

nsire returns. The approximate 50 minutes required of counselors was a sizable

ol Ein
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gmount of time to Take from an already crowded schedule. However, counselors

chould have been the TETSONS most interested in the results of the study and

+herefore more willing to expend +the time completing guestionnaires.

Data Collection

The institubional population defined for the study was the 38 existing

public two-year colleges in New York atgte. Each of these colleges was asked

to perticipate in tne study. ‘

N Censidering the purposes and rescurces of the study, it was decided to £

rendonly sample students and faculty in proportion to +he size of each instl-

- .

Y tution. Samples of each group lerge encugh in mumber 1o yield accurate

Vet b

k3

ne tobtal two-year college student end facully

estimetes of responses of ©

o

populations in New York were reguired. It was estimated that & sample size

- ] sf 273 would yield & freguency of responses to any given item which does not

very more than 5% from sctusl frequency of responses To £hat »tem in the total

N population more Than cne time in bten. OStsted otherwise, the responses of a

semple of 271 would be expected to be representative of totsl population

3 responses at least 90% of the time. It was axMitrarily decided thst this

would be an acceptable degree of accuracy for this study.

e pe g s “ ] ) H 3 » “
oy Jsing estimates of Latal student enrollment in WWo-yealr colleges Irom

P ‘v - - (] > o™y - ‘ 3_. & ¢ 3 - » -~
» the State University of New York, ond estimates of the nvmber of faculty

nembers from Gleazer (1967}, it wes decided that 2 sampling of 1% of the totel

sudent enrollment {including evening stugerts) and 10% of all faculity (inclugd-~

ing partﬂtime) would result in sccepuable sample sizes even 1f there was &

PR

large proportion of questionnaires not returned.

. vPersonsl communication from +he Division of Institutional Research, State

s,-\' . . .
> University of New York.
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All counselors were sent o questionnaire sirce there was a relgtively
small population of counselors and & wajor portion of the study focused on

counselors. A 2 defined, for purposes of the strdy as an

individual wno was: (1) identified as & counselor by job title and/or (2)

spent more than approximately 35% of nis work time in counseling activities.
This information was taken from the IIQ returned by each participating
institution. Medical, nousing, and community relstions staff were excluded
from this definition of counselor, even though 1t vas indicated that they
spent a maior proportion of thelr work time in "counseling” activities.

To insure the bes X wgte of returns and the highest degree of
accurecy for institutions O the dean of studenits gh each institu-
tion was asked to sppoint a counselor as the 'campus coordinator” for this
study. The campus coordinator was responsible for the conduct of the study
at his college.

An intitial set of instructions and an IIQ weresent ©o esch campus
coordinator. The coordinatorfs role wag to:

Complete the 11Q

)
2) Furnish a listing of all students
gnd feculty at his college

Digtribute, coliect, and return all
‘u\.stmnnalres sent 4o his college

T+ was felt that 2 counselor, familisr with his college, could mosT easily
and most accurately furnish the information requested on the ITQ. A list of
faculty and students was reguestved sO tne investigetor could randomly sample
these groups. This procedure was sollowed to minimize the +ime the coordina-
tor would need to devote to tne study, end ©o insure that samples of students

and faculty from each campus were picked randomly. Since the coordinator
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would have the possibilities of personal contact and en on-canpus follow-up
of questiomnaire returns, he wes chosen to distribute and collect questionnaires
over other alternative methods of distribution such asa direct mgiling to the
respondent. Directions were printed at the end of each gquestionnsire for the
respondent to return +the completed questionnaire either 1o the Dean of Studerts
off:ce or to the percon forwarding the questionnaire to him. A tlznk envelope
was included with each questionnaire to enclose the completed instruments end
= insure confidentiality of responses.
ii T+ should ve noted that in a few instances institutional policy would
not allow the relesse of a listing of students and/or faculty. There were
glso & few other cases where the institubion did aot decide to participate
antil the study was almost completed. In these cases, the campus coordingtor
' randonly sampled 1% of the student population and 10% of the faculbty popula-
tion, and requested an gppropriate number of gquestionnaires for distribution.
There was no systemstic attempt to follow up subjects not returning
questionneires. A 1ist of the names of individuals to whom guestionnaires were
sent was forwarded to the coordinators that furnished a complete student and
faculty list. The decision to later request individuals to veturn question-

. naires was left to the coordinatbor.

L s ——— v -
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Results

This section of the report will be organized arcund the several types of
data relating to the different instruments empioyed in the study. Zince the
study was exploratory in nature, the data wera most often treated in a descrip-
tive manner. Likewise, the use of statistical tests of hypotheses was minimized
for a number of reasons. The measurements ccilect 3 were necessarily gross in
many instances, not yielding scales which would substantiate the use of nany
types of statistics. Moreover, it was felt that due to the exploratory nature
of the study and the types of comparisons between variables desired, most
important relationships should be strong enough to he apparent fxom a visual
inspection of the data. With these considerations, statistical teszs were

limited to the use of chi square for the analysis of the independence of

variables. Al] analyses were programmed on an IBM 360/65 computer system.

Rate of Return

of the total 38 public two-year colleges in New York State, two had not
admitted studentes and could not participate in the study, and at eight colleges
the decision was made not to participate in the study. This left a possible
of 28 participating colleges to which IIQ‘s and campus coordinator instructions
were sent. Completed IIQ's were raturned from 26 institutions, a return rate
of 93%. However, one of the returning colleges had just admitted the first
class of students so this datawere not utilized in analyses. A list of parti-
cipating two-year colleges is included in Appendix F.

Questionnaires were sent to 28 colleges, of which 27 (96%) returned some
completed instruments. The rate of return of all three types of questionnairxes
(faculty, students, and counselors) for individual colleges ranged from .7% to

100%, with an overall return of 41% (Table 3)}.
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Table 3

Nubex of Instruments
Sent and Returned

Instrument Number Numbex Percentage
_ _____Sent Returned _ Return
IIQ 28 26 93
Questionnaire
Total 1,560 64l 41
Student 882 316 36
Faculty 498 215 43

Counselorx 180 110 ol

The overall rate of questionnaire returns was less than anticipated,
particularly for students. As expected, the highest rate of return was found
among counselors. There is always a question of the representativeness of
responses when a large proportion of individuals do not respond, since the
characteristic of not responding may be related to attitudes or other relevant
personal characteristics. It should be noted, however, that the total student
sample (316) is greater than the number determined to yield aan acceptable
level of accuracy of responses. The faculty sample (215) approached an
acceptable degree of confidence. The 61% return of counselor questionnaires
was in the expected range for all three groups. It should a2lso be noted that
the study was not designed to make comparisons of the evaluations of couuseling
and student personnel sexvices between individual cclleges. Tha number of
respondents from any one institution, even though randomly chosen, was too
small to represent the responses of the population at that college. Rather,
the study was designed to obtain an overall evaluation of these services in

New York State, and to make comparisons between the evaluations of different

groups.

- 'P'.‘ he AP
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The IIQ: Factual Information
Responses to the factual items of tne I1IQ are given in Table 4. The

number of colleges responding is indicated for each item. This number varies
somewhat from item to item either because the information was not available

at particular institutions or because the item was not interpreted correctly

at some institutions and the data could not ke used.

The items, as well as

responses, are listed in Table 4, since the interpretation of the figures

Table 4

Summary of Institutional Information
Questionnaire Data

reported is often dependent upon the particular wording of the item.

1

N=25 1. Please use Fall, 1967, figures as reported to SUNY.2
{1} Total student enrol..uent T=87,837, M=3,513, R=189-11,518
’ (2} Number of men p=52,107, M=2,081, R=120- 7,430
(3) Number of women T=35,602, M=1,424, R= 69~ 4,760
E (4) Number enrolled as full-
?,‘ time students (12 houxs T=44,719, M=1,789, R= 94~ 3,981
T or more} '
(5) Number enrolled as part-~
9 time students {(less than T™= 6,279, M= 251, R= 5~ 3,596
. 12 hours), excluding
evening students
| (6) Number of students
k enrolled in evening T=43,1 5, M=1,727., R= O0- 7,497

\

classes only

d=number of colleges reporting, T=total for all conlleges reporting,
=srithmetic mean for N schools, R=range of figures reported.

2 . . i aeans . . . .
Errors in completing individual questionnaires account for the dis-
crepancy on the total figures of this and following items




(Table 4 cont.)

e 5

N=25 5. Of all students currently enrolled at your college, and counting
part-time enrollment as full attendance, what percentage are:

o~

(1} in their first year of attendance
. at your college M=63%, R=23-100%

(2) in their second year of attendance
at your college M=30%, R= O~ 43%

(3) currently in their third or more
year of attendance at yourx college M= 6%, R= 0- 25%

T A i o e 28V

Y N=23 3. Approximate number of full-time students who are married:

Men: T=769, M=33, R=4-60; Women : T=446, M=20, R=2-37

N=19 4. Approximate number of full-time students 20 vears of age or clder: 3
T=4:,207, M=221, RF-‘-lO"l,O63

' N=23 5. pPercent of full-time students receiving financial aid administered
by your college, excluding Scholar Incentive and Regents Scholar-
ships and including on~-campus part-time work:

M=23%, R=7-56%

o
)

N=23 6. Homes of students:

»
[}

Please indicate the percentages of full-time students who:
(1) live at home M=63%, R=10~100%
(2) live away from home M=37%, R=0=00%

N=21 8. Of every 100 newly enrolled, full~time freshmen in your college,
estimate as closely as possible how many:

(1) leave d?rlng the first year without 1=28%, R=10-50%
completing a program of study

(2) complete a program of study during V= 2%, Re 0-30%
the first year ’ !

{3) leave during the second year without M=18%, R= 6-40%
completing a program of study !

(4) complete a program of study during M=48%, R=20-71%
the second year .

Total 100%




(Table ¢ cont.)

Please estimate the total number of students during 66/67 school
year who:
{1} transferxred to a four-year

institution T=3,982, M=210, R=15~ 800

(2) transferred to other than a 260, M= 14, R= O~ 50
four~year institution

{3) entered gainful employment T=5,597, M=295, R=10-1,400

Pleasc list those agencics which have accredited your college:

mean number of agencies which have accredited the college
=2.,36

Number of teaching faculty:
(1) Full-time T=2,859, M=11l4, R=6-329
(2) Part-time
{a} in day division T= 2383, M= 15, R=0~ &5

{(b) in evening division  T=2,32%, M= 93, R=0~559

2cademic degrees of teaching faculty:
N=25 Nunbeyr of: N=23
Full-time Part-time
with Doc*orate
(1) = 297, }-:12, R=0- 55 (4) T=123, M= 6, R=0- 50
with Masters
(2) T=2,027, M=8l, R=6-200 (5) T=851, ¥=37, R=0-250

with less than Masters
{(3) T= 616, M=25, R=0-92 (6) T=600, M=26, R=0-147

14. Student Personnel Staff

Please list below the names and titles of all the full- and
part-time members of the student personnel staff.

=315, M=13, R=3~4l
Full~time: T=300, M=12, R=3~41
Part~time: T= 15, 4=,60, R=0~3

Number :f counselors (adding %cf €ime in counseling)




The 25 colleges reporting enrcolled 87,337 students, of which almost half
(143,162) were evening students only. Th> "average" public two-year college in
New York State enrolls approximately 3, 513 students. This total for the
average college is comprised of 2,040 day students and 1,727 evening students,
these figures illustrate a major difficulty in the data reported on the IIQ:
responses fr ndividual colleges were not internally consistent. Here, for
example, the sum of the full-time, part-time, and evening student enrollment
does not equal the total enrollment. Rather than txy to interpret what reported

y
figures meant when they were internally inconsistent, these figures were
utilized in calculations with the assumption that the order-of~magnitude
approximation was nearly coriect.

I+ is evident that the attrition rate for students in colleges sampled 1is
high. An average of 28% of newly-enrolled students withdraw during the first

yvear of study. A relatively small proportion of students (6%} seem to attend

two~-year cclleges for longer than two years. Approximately 50% of the students

wno enter two~-yeay colleges complete eitiiex a one- or two~year program of study.

In spite of the implication of a "local community"” college for continuinq
education, only a relatively small proportion of the total full-time student
enrollment was over 20 vears of age. The adult enrollment in evening classes
would probably be much higher but tnis figure was not available from most
schools., Nevertheless, the number of older full-time students in individual
colleges could be large encugh to warrant special concern. The largest number
of over-20 students reported was 1,063, larger than the total student enroll-
me1t at a number of other colleges.

Financial aid was available to a mean of 23% of full-time students.

Considerable variability among colleges in the number of students receiving

financiil aid was found, ranging from a low of 7% tv a high of 56%. Even




more variability was found in the proportion of students living away from
home, as high as 90% in one instance. he overall mean of students living
away from home was 37%.

The areas of financial aid and housing have not received special
attention in the development of student personnel services for the two-year
college. With more than one-third of all full-time students living away from
home, and with only nine of the 25 colleqes reporting members of the student
personnel staff with *housing” in the job title, it seems apparent that the
housing function deserves study. Likewise, though most two-year colleges have a
desigaated person with responsibility for administering financial aid, it would
seem that a given student's chances of receiving any assistance would depend
largely upon which school he applied to. The distribution of, and need for,
financial aid in two-year colleges appear to deserve special attention.

student Personnel and Counseling Staff. A total of 315 individuals are

engaged in student personnel administratiocn in the 25 two-year colleges

reporting. Only 15 of this total were on a part-time basis. Total student
personnel staff to number of day students ratics wexe calculated for each
school (Table 5). The number in the total student personnel staff was calcu-
lated from the total number of individuals listed in item 14. Day students are
the sum of reported full-time and part-time students exclusive of esvening
classes reported in item 8.

It is interesting to note that there arxe considerable differences
among colleges in the emphasis put on student pexrsonnel services as evidenced
by the spread of staff to student ratios. Almost as many colleges have a
high number of students per staff member as have a low numbex of students per

staff menber.




Table 5
Frequency Distribution of Total Student
4

Persennel Staff to Number of Day Students

Ratios (N=25)

Ratio ] 7 Frequency

More than 1:300
1:250-29%
1:200-24%
1:150:199
1:100:149

Less than 1:100

O RN R A 7 B

Mean = 1:167

Range =  1:33-1:471

What effact does staff to student ratic have on students? To investigate
this question, the ratio variable was compared to item 8-(4}), the proportion
of students which complete a program of study during the second year of college
attendance. This comparison is shown in Table 6. The student personnel staff
to number of day students ratio was dichotomized at 1:150 since this number
approximated an even split between colleges in the high ratio (more than 1:150)
and low ratic (1:150 or less) categnries. Likewise, a dichotomy was formed
on the percentuage of students completing a program of study in two years at
50%, approximating the mean percentage (48%) on this variable for all colleges.

All of the participating colleges with a total student personnel staff
te student ratio of 1:150 or less reported graduating more than half of
their students in twe vears. In comparison, only 20% of the colleges with
a ratio of mere than 1:150 reported that half of their students completed
a program of study in two years. But, why is student personnel staff to
student ratio related to the rate of completing? The lack of control over
other relevant variables in the present study makes it difficult to attribute
causality to any variable. Explanaticn can be strengthened in this case by

eliminating some variables.

st Phadi e e - i 5200 el
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Table ©

Student Personnel Staff to Number of
Day Students Ratio by Percentage
of Students Completing a Two
Year Program of Study (N=21)

Percentage of Students

Staff/Student Ratio Completing a Two-Year Program Total
X less than 50% 50% or more
1:150 or less ¢] 11 (100%) 11
more than 1:150 8 (80%) 2 { 20%; 10
21
x2 = 14.22**2
af = 1

The counselor to student ratio was examined next. This appears to be a
fairly objective measure of the availability of counseling services to the stu-
dent body. However, the diverse nature of student personnel organization, job
titles, and actual assignments among the various two-year colleges made the cal-
culation of this simple ratio very tenuous. Moreover, upen what student popula-
tion should the ratio be l:ased? Various possibilities existed: (1) full-time
students (those taking 12 credit hours or more); (2) day student enrollment (full-
time plus part-time); (3) evening student enrollment only; or (4) total student
enrolinment.

Since item 14 in the IIQ did ask for an estimate of percentage of total
time spent in counseling, and since most individuals in student personnel {as
well as most faculty) in two-year colleges do engage in some "counseling,"”
loosely defined, it was decided to calculate an equivalent of the total number of
counselors by summing the percentage of time spent in counseling for all indivi-
duals listed as student personnel staff. The job titles of these individuals

ranged from dean of students, counseloxr, financial aids officer, and admissions

The following convention will be followed throughout this paper:
*Statistically significant at the .05 level of confidence; **Statistically sig-
nificant at the .01 level of confidence.
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counsclor to housing director, aurse, director of community resources and registrar.
As this was a liberal definition of “counseling,” it was appropriate

to use a liberal definition of the student population served. This ratio was

based on total student enrcllment, full~time, part-time, and evening students.

The distribution of equivalent counselor to total student enrcilment ratios

is shown in Table 7.

Table 7
Frequency Distribution of Eguivalent
Counselor to Total Students Ratios
{(N=25)

Counselor/Student Ratic Frequency

more than 1:950
1:800~24¢9
1:650~799
1:500~649
1:350-499
less than 1:350

W d O+

Mean = 1:577
Range= 1:105~1:1,607
As much variability is evident in this ratio as in the student personnel
staff to day student ratic. However, the "equivalent counseloxr" definition of
the number of counselors is not very accurate. A major portion of the “coun-
seling" accomplished under this definition would be incidental to other functions.
Likewise, totual student enrollment is not a very precise derinition of the
student population served. It is likely that most effort is given to “day
students."
With these considerations, "counselors" were redefined as individuals
with “"counselor" in their job title and/or who were designated in IIQ item
14 as spending near 100% of their time in counseling activities. The

investigator applied these cxiteria to each individual listed under student
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personnel staff, and made a clinical judgment about the actual number of
counselors for each college in the study. This was, admittedly, a subjective
zocess, but it probably identified individuals engaging in professional
counseling activities more accurately than was possible using alternative
methods of identifying counselors. Interestingly, the number of “actual"
counselors in most cases was very close to the previously calculated number

of "equivalent counselors.' Those counselors identified as evening staff were

not counted in this calculation.

Table 8
Frequency Distribution of Actual
Counselor to Number of Day Students
Ratios (N=25}

Ratio 3 _Frequency

more than 1:250
1:800~949
1:650~799
1:500~649
1:350-499
less than 1:350

OO d LN

Mean = 1:451
Range = 1:99-1:1,380

The student population served by actual counselors was redefined as day
students, the sum of full-time and part—time students excluding evening
students in each college.

The distribution of actual counselor to day students ratios is shown
in Table 8. By this definition the counselor to students ratios appear to
be of a more desirable magnitude. Raines (1965) recommended a counselor to
étudent ratio of 1:350. Six of the colleges in this study surpass this

recommended ratio. Two of these six colleges do so rather by default,




however, since they are brand new with small student enrollments and a minimal

counseling staff, The average ratio for all colleges was one counselor for

Next, the relationship between counselor to students ratio and the
proportion of students completing a program of study in two years was examined,
Again, the rate of completion variable was dichotomized at less than 50% and
50% or more. Counselor to students ratios were dichotomized at less than
1:450 and 1:450 or more, since this ratio approximated the overall mean ratio
for the 25 colleges. The relationship between counselor to students ratio and

rate of completing is shown in Table 9.

Table 9

Actual Counselor to Day Stu.ants Ratio
by Percentage of Students Completing
a Two-Year Program of Study (N=21)

Counselor/Student Percentage of Students Completing
. ) Total
Ratio a Two-Year Program
less than 50% 50% of more
1:450 or less 0] 9 (100%) 9
moxre than 1:450 8 (67%) 4 ( 33%) 12
x2 = 9,69%*%
df = 1

It is evident from Table 9 that colleges with less students per counselor
report highér completion rates than do colleges with more students per counselor.
Although the relationship between counselor to student ratio and rate of
completion (Table 9) is not quite as striking as the relationship between
student personnel staff to students ratio and rate of completion (Table 6),

it seems valid to conclude that the effect of the number of professional




counselors on completion contributes largely to the effect of the number of

total student personnel staff on the rate of completion.

It was hypothesized that some more generxal variable, characterizeq,
perhaps, as "concern for the individual student,"” might contribute to both
favorable counselor/student ratios and favorable rates of completion. One
possible measure which might tap this kind of variable would be size of the
student body. Size of day student enrollment is compared to the proportion
of students completing a program of study in two years in Table 10. Rate
of completion tends to be more favorable in smaller colleges, but rnot at a
statistically significant level.

Table 10
Size of Day Student Enrollment by
Percentage of Students Completing a

Two-Year Program of Study (N=21)

Percentage of Students Completing a

E
Day Enrollment Two-Year Program of Study Total
less than 50% 50% or more
less than 2000 3 (23%) 10 (77%) 13
2000 or nore 5 {(63%) 3 (37%) 8
21
x2 = 3,26
af = 1

Perhaps the size of the college, then, is related to the siz> of the
counselor/student ratio. These data are shown in Table 1l. Alti = there
is a slight tendency for smaller colleges to have more favox ole counselor/
student ratios,‘and for smaller colleges to graduate a larger pxoportion
of students, neither of these relationships is strong enough to account for
the effect of counselor/student ratios on rate of completion. Counselor/

student ratio appears to have an effect on completion rate independent of
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size of the college, which might be an indirect measure of "concern for the

individual student."

Table 11l

Actual Counselor to Day Students Ratio
by Size of Day Enrollment (N=25)

Day Enrollment Counselor to Students Ratio Total
less than 1:450 1:450 or more
less than 2000 9 (53%) 8 (47%) 17
2000 or more 3 (48%) 5 (52%) 8
.- . 21
x2 = ,52
af =

Summary. It is apparent that favorable student personnel staff to number
of students ratics and, more specifically, favorable counselor to numbex of
students ratios, are related to more favorable rates of completion in two-
vear college programs. Actual counselors, as defined in the study, have
more specific professional responsibility for student decisions than do other
members of the student personnel staff. Counselors also spend more time in
parsonal consultation with students on academic, vocational, and personal
matters than do other members of the student personnel staff. It is logical,
then, to contribute a large proportion of the effect of student personnel
staff/students ratio on completion rate to counselor/students ratio. This
is especially true since the 3ize of ccunselor/students and student personnel

staff/students ratios are closely correlated.
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The Forgotten Student

The evening student deserves a swell section exclusively to himself. Only
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- evaning counselors.,

someone witii a title designeting respensibilities inm the evening division.

4\

These four colleges had the Tollowing counselor/evening students ratios:

1:3155, 1:2499, L:1200, and 1:105. Only one of these ratlios would appest to

give a student s chance to talk seriously with a counselor. This leaves 22

h
n

of the 26 weporting colleges with uo designated evening division counselors.

§ ~ .

1
L7584 evening stulents enroiled in colleges sompled in

[a 3

Stebed otherwise, 2

[N

this study were reported Lo have nc sccess Lo a counselior.

The IIQ: Expert Cpinion

-

Three of the items in the 1IQ were copen-end guestions, reguiring an

"

cducated guess {or empiricsl date if availsble) from the campus ccordinstor.
Although the responses 4o these ihems were gimply opinilons, they were of the
t

nature of "esmert opinicn” since a1l campus coordinators were fardlisr with

e

their college snd its students.

e

Ttem 7 wes: “In vour judgement, what are the main reasong why some

5

students shift from one curriculuwm ©o another?” Responses o this item were
the most difficult to cateporize, and this itlem was wmost often not answered.
However, it seemed like an importaut question. Two-vear college students,
perhaps more so than students in other institutions of higher lesrning, seem
to have considerable difficulty perservering in one program of study. This
difficulty could contribute partisliy to the high abtrition rates.

The reasons cined for curriculum chenge most often related to academic or
voeptional counseling. Examples of these reasons were: “Inmapproprirte

"

curecer advisement;” "Unresligtic self-appreisal;” "Little knowledge of courses




"] o8

to be teken;" or simply, "lnadequale guidance.” The next type of reason most

often mertioned hed to do with & lack of goals or no resl commitment to learn-

Parental pressuce ©O

3. B R R N 4. 1
£ covnaeling, Parx

;. ing, which can be intcrpreted as & iazh O
major in & program and the prestige of verious programs were mentioned as

reasons for change in some ingtances, as was wvoidance of the draft. Inappro-

priate curriculum choice due to & lack of sbility was often cited, sgain a

counseling subject.

If the perceptions of the campus caordinators are correct, adequate
covngeling early in the student?s college carzer might allieviate many of the

problems related to changing from one cuorriculum to another.

(1f Ttem O was designed to elicit fectors resulzing in the high attrition rate
of two-year college students. "In your experience, what are the main rcasons
vhy some students leave youwr college without graduating?” Again, many of the

’ | reasons mentioned were counseling and/or other student personnel problenms.

In order of descending frequency, these reasons were: (the frequency of

< each reason is included in perentheses)

o 1, TPoor grades {16)
_ri 2. Personal problems, generally mentioning
- psrents (13)
i 3. TPoor motivation, lack of interest, lack
R of discipline (12)
4, Finences (11)
5, Transfer to anothexr institution, including
four-year colleges (9)
g ‘ 6. Marriage (7)
7. Selective Service (6)

§. Change in career goals; dissatisfaction
with curriculum (5 each)

Health, poor preparsgtion for college,
received enough training for a job

and inadequate goals all were mentioned
less than four times.
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It seems coutradictory that the most rreguent resson for withdrawing from
two~yesr colleges before cormpletion of g program of study should be poor grades.

T

sn ares of real research neced. The psychological effect of failing in a two-
vear college, which offers an education to all, could te guite serious.
the accepted policy is te admit all students, then %he policy should also be
to develop all students to the limit of thelr potential. What changes are
needed to reduce withdrawsl due to fail

Information about what happens to "dropouts” after they lezve college

was requested in item 11. Almost without excepbion, the expected behaviors

were listed on 211 returns: (1) obtain jobs; (2) enter military service;

(2) marrisge; (4) transfer to another institution; (5) return for evening

’

study while working. Although there was s lack of definitive date on where
students go when leaving two-yesar collczes, the estimates reported on the
11§ indicate that considerably move Lhan balf the students lesving colleges
last year entered employment rather than translerring to a four-year institu-
ticn. Since the type of counseling services and placesent services offered
by & college need to be geared to the nseds of 1ts sbudents, this kind of
information is most important. Instituticnsl follow~up studies of students
leaving college shculdd be of prime importence. The difficulty encountered
in cbtaining relatively simple follow-up date, however, indicates that this

type of study is nobt baing conducted.

Ratings from the General Ruestionnaire: Part I
A comparison of rutings by the three respondent groups was conducted to

yield two-kinds of irformaticn:




erences between group evaluations
the performence of each function.
rhe extent to which facullty
« were femilisy with the variou
sonnel) functions being performed.

The rabings of each of the 23 functions in the Appraisal of Student

Personnel Functions by each respondent group (faculty, students, or counsgelors)

were put into tabular form for ease of presentation. The chi square statistic
was woiliized to test the independencs: ~7 ratings end group memvership. Chi
square was calculated only on response categories 1, 2, 3, and 4. Not Per-
formed (NF) was excluded Trom rhe shatistical test for two reasons. First,

g large veriaticn in the nurber of individuals petween groups responding

with "NP' was expected. The frequency of NF responses for ccungelors, for
instance, was expected To be zerc for s number of functions while the frequency
of NP responses by sbudents to the same items could have been large. Second,
the NP response was defined as & non-evaluative response while numbered

.

yesponses were evaluative. By excluding NF response from the ceslculetion of
¢hi sauare, the statistic wtilized only to test the diffferences between
the evaluation of each function by members of each group femiliar with thav
function.

gince counselors should be femiliar with all or most of the student
peesonnel cctivities at their college, Tthe NP frequency for counselors should
sccurately indicate the extent of performance of any function. Therelore,
the difference between the NP frequency for counseiors and the NP freguency
for students or faculty should be an indirect estimate of the extent to
which any function is being used by students or is affecting life on the

.

campus. No statistical rests of the differences in frequency of NP responses

between groups were calculated.
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Performence of the precollege informetion function was rated somewhat

higher by both faculty and counselors than by students (Table 12).

Perhaps

studentz, being experiencsd at searching for information sbcut colleges, are

in a better posikion to realistically evaluate this function than either of

the other groups.

know this function was performed at all.

However, 22% of the students indicested thet they did not

It would appear that these students

did not receive much information asbout their colleges prior to enrollment.

Table 12

Group Ratings of Precollege Information Function

Croup Rating
1 2 3 b NP
Faculty 12 {(6%) 53 (25%) 9% (b4%) 23 (11%) 32 (15%)
Students 38 (12%) 8 (27%) 102 (32%) 2k (8%) 69 (22%)
Counselors 8 (8%) 31 (30%) 50 (48%) 11 (20%) | 5 (5%)
x2 = 1317

af =

6

.0 copo.scat differences were found between group ratings of the appli-

cant counsulting function (Teble 13).

A1l three groups were in agreement

that the performance of this function, involving the explanation of curricular
requicements, assisting in course selection, and other pre-enrolliment advising

sctivitics, could be improved considerably.

Table 13
Group Ratings of Applicent Consuliing Function
Group Rating
i 2 3 4 NP

Faculty 21 (10%) 56 (26%) 85 (39%) 15 (7%) 39 (18%)
Students ks (15%) 98 (31%) 99 (31%) 26 (8%) ¢ b7 (15%)
Counselors 13 (12%) L6 (Ll%) 33 (31%) 7 (1%) 6 (6%)

x2 = 11.57

af = 6

i
‘1



o]

32

A1l three groups responded about an equal propertion of time to NP for ]
1 the student registration function (Tuble 1k). Evidently, this function is

one thet everyon. in a college is exposed to, but still about 5% of 211

Al

groups indicated they had no ¥nowledge of the activity. No significant
differences between the group ratings of the student registration function
were noted. Most students, counselors, and faculty felt registration was

T performed in an acceptable manner.

o Table 1k
S
-3 Groups Rabtings of Student Registration Function
; : Group Rating
1 2 3 L NP ]
Faculty 20 (%) 62 (29%) 103 (48%) 18 (&%) 13 (6%) '
‘ Students k5 {147) 75 (24%} 1ho (i) b3 (1k4%) ik (k%)
Ccunselors 12 (127 28 (27%) 55 (52%) 5 (5%) 5 (5%)
-~ %2 = 12.28
af = 6 ]
4 As shown in Teble 15, ccungelors tended to be more eritical of the per-
\\’

forman » of bthe aczdemic reguletion function then either feculty or students.
It may be that bobh counselors and faculty see this function as a faculty

responsibility. Thus, counselors interpret it as performed rather poorly

while the faculty sees it performed relatively well.

& trend in the comperative form of the vesponsc frequencies of the three
groups is evident in Teble 15, Students generslly showed less sgreement in
their ratings of a function eand were more likely to utilize extreme ratings
than either faculty or counselors. Likewise, mcre students than either of the

other groups wer: spt to indicete thet they do not know s function 18 perfcormed.




Table 15

Group Ratings of Academic Regulstion Function

Group hating
1 3
Faculty 17 (87) | o) 95 (4i%)
Students 4O (13%) ' : 121 (38%)
Counselors 6 {(6%) A Lo (38%)

x2 = 20.2U%F
e 6

The reletively large number of NP responseg could be expected for some func-
tions, such as scademic regulstion, since wmany students might not have the
opportunity to be exposed to thesz sctivities as defined in the Appraisal of
Student Personnel Functions. Other functions, however, are direct services
to the student. A relatively large proportion of student NP responses would
indicate that these services were not being utilized fully by students, or,
at least, that these services were not advertised sdequately to the student
body.

The rext four functions, chtudent advisement, group orientaticn, student
counseling, end career informaticn, might be terued the core of the counseling
sexvices offered to two-year college students. "Student counseling,” in
particular, includes tne dimensions most commonly defined as counseling
activities. These four funchions, with specisl emphasis oa "student counsel-
ing," probably yield the best global evaluation of the performance of
counseling activities found in the study.

A1l three groups were in close agreement in their evaluations of the
student advisement function (Tadole 16), with about 706 of &ll responses in

the fair or satisfactory categories. It is iuteresting to note that a
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congiderable proportion of all groups rated the performence of student advise-
ment as entirely inadequate. It is also notable that nearly one-fourth of all
students indicated they did not know student advising wes performed at their
college. Surely whatever edvising services were offered were not being fully
utilized by students.
Table 16
Group Rabtings of Student Advisement Function

Group e Rating
1 2 3 NP
Faculty 23 (11%) 65 (39%) 87 (40%) 20 (9%)
Students 149 (15%) 81 (26%) 90 (28%) 72 (23%)
Counselors 13 (12%) 3L (324) 47 (45%) 5 (5%)

x2 = 9.hg
af =6

Group orientation was reted considerably lower by counselors than by
either students or faculty. About 20% of the counselors felt the performence
cf group orientation activities was entirely inadequate. Conversely, almost
o0%h of the students felt that group orientation activities were outstanding
(Tsble 17). Faculty members tended to moderate thelr ratings, generally
rating orientation as satisfactory. In this instance, at least, the profes-
sional wes more criticsl of his own services than was the consumer.

Table 17
Group Ratings of Group Orientation Function
Croup Rating
1 2 3 b
Faculty 18  (8%) 62 (29%) 88 (41%) 17 (8%)
Students 38 (12%) 75 (k%) 105 (33%) 57 (18%)
Counselors 20 (19%) 34 (32%) 37 (35%) 8 (8%)

X2 = 23.56%
ar = 6




Counselors were in almost unsnimous agreement that student counseling
was performed at their colleges, while a full 25% of the students said they
did not know of any counseling activities at their college (Table 18). There
must be a lack of communicetion between students and counselors. Moreover,
counselors rated the performence of student counseling very high, while
students felt counseling was relatively poor. Facvlty ratings were, again,
between those of students and counselors. Perhaps the professionsl involvement
of counselors in counseling asctivities tends to bies their opinions of their
own sctivities. Or, it mey be that students simply expect too much from
counselors. In any case, & large discrepancy in the perception of student
counseling was found vetween students and counselors. This ares certainly
werrants further investigation.

Table 18
Group Ratings of Student Counseling Function

Group Rating

1 3 L
Faculty 12 (6%) 89 (41%) 17 (8%)
Students b9 (15%) 82 (26%) 22 (%)
Counselors 9 (%) 49 (47%) 19 (18%)

x2 = 31. h3¥*
ar 6

As shown in Table 19, counselors rated performance of the career informa=-
tion function less favorsbly than did faculty. Students seemed 1o e
undecided sbout their ratings Students, generally, might not be concerned
gbout career decisions, resulting in indecision about the effectiveness of

the career information function I this is true, counselors may be correct
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in evaluating the function poorly. Two years is not much time for a student 5
to gether enough meaningful data for sn objective career decision. The large
percentage of both student and facully NP responses seems U0 indicate an 3
apathetic orientetion toward learning about career opportunities. It may be
the counselor's role to create an awareness of the need for career information
before an effective Jjob of collecting and disseminating this information can

be accomplished.

i Table 19
Group Latings of Career Information
Group B Rating
- 1 2 3 4 NP
Taculty 17 (8%) sk (25%) 79 (37%) 21 (10%) ks (21%)
‘ Students 40 (13%) 71 (22%) 80 (25%) b2 (13%) 84 (27%)
Counselors 21 (20%) 38 (36%) 88 (31%) 8 (8%) 5 (5%)
x2 = 17.15%%
af = 6

If student advisement, group orientation, student counseling, snd career
informaticn are representative of counseling aclivities in two~year colleges,
there was little agreement on the evalustion of these activities. Counselors
sppeared more defensive when the deseription of the activity related to their
"professional identity." Thus, counselors rated student counseling fairly
high while students rated it low. However, when the activity was not defined
in terms of "professional counseling," but still was a counselor (or at least
a guidence) responsibility, counselors were more critical of their perfornmance

;»° than were the other two groups. The large proportion of students, and of
| faculty, responding to the "Not Performed" category of these basic counsel-
ing asctivities seems to indicate that counselors are failing to reach out

on the campus with information ebout awvailable services.
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The fiuancial aids function was evaluated positively by all three groups
(Table 20). Students rated finencisl aids relatively lower than faculty or
counselors, but oversll the funchbion seems to be performed satisfactorily.

Table 20

Group Ratings of Financial Aids Function

Group Rating
1 2 3 i NP
Faculty 7 (3%) 25 (12%) 101 (b7%) w7 (22%) 36 (17%)
Students i (4e) 52 (16%) 10k (33%) 91 (29%) 56 {18%)
Comselors 3 (3%) 15 (%) 56 (53%) 27 (26%) E L (u%)
x2 = 1h, 19%
af = 6

Piacement (Table 21), and student self-government (Table 22) were both
evalugted similerly by 21l three groups. Most individuels felt placement was
performed satisfactorily, while a larger proportion of respondents rated
student self-government as poor or fair. The large proporticn of students
showing no knowledge of the placement function is probably due to a iack of
contact with pleacement services until completion of a progrem of study. This

figure, however, mgy reilect the lack oi' concern sbout career decisions noted

earlier.
Teble 21
Group Ratings of Placement Function
Group Rating -
1 2 3 L NP

Faculty 9 (4%) 51 (2u%) 72 (33%) 36 (18%) 46 (21%)
Students 22 (7%) 4 (1h%) 91 (29%) b7 (15%) 113 (36%)
Counselors 12 (11%) 26 (25%) b1 (39%) 18 (17%) 8 (84)

x2 = 7.86

ar =6
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Table 22

Group Retings of Student Self-Government Function

Group Rcting
1 2 3 L NP
Faculty 25 (12%) 67 (31%) i (34%) 16 (7%) 3k (16%)
Students 57 (18%) h (23%) 207 (34%) 28 (%) 51 (16%)
Counselors 13 (12%) 30 (29%) ho (479} 16 (10%) 3 (3%)
%° = 9,61
af =

Administration of co-curricular activities was reted high by counselors
and relatively lower by students (Tasble 23). It is difficult to interpret
what this pattern might mean without probing into particular aspects of
activities programs. It could be that well-planned, well-supervised programs
do exist, and counselors rate them high. Students, though, may feel that the
progrems axe poor for the very reasone counselnrs evaluate them highly. It
seems evident, however, that existing activities do not satisfy students,

expecially since 20% indicated no knowledge of such programs.

Tgble 23
Group Ratings of Co-Curricular Activities Raction
Group Rating
1 2 3 L NP

Faculty 20 (9%) 63 (2g%) 62 (38%) 19 (9%) 32 (35%)
Students 6 (15%) 85 (emh) 94 (30%) 29 (9%) 63 (20%)
Counselors 6 (6%) 35 (33%) b (h2%) 18 (17%) 2 (%)

%2 = 14 ,21%

ar = 6

A1l groups tended to think the social regulation function was being per-

formed satisfactorily (Table 24).




Table 2L

Group Ratings of Social Regulation Function

Groun Rating r
1 2 3 L F NP
Faculty 18 (8%) 41 (19%) 110 (51%) 20  (9%) 27 (13%)
Students 33 (10%) 61 (19%) 126 (b)) 46 (15%) 51 (16%)
Counselors 5 (5%) 30 (29%) 54 (51%) 13 (12%) 3 {(3%)
i 1
x2 =12 .
af = 6

Student induction activities were evidently not performed at many colleges,

as indicated by a fairly large proportion of NP responses from all groups

flable 25). There may have been some difficulty in the interpretation of this

funetion, however, since it was defined similarly to group orientation. The

overall pattern of evaluations would indicate this, since each group responded

in & similar msnner to both functions.

Counselors tended to evaluate induc=-

tion activities as poor to fair, while faculty end studentssaw these activi-

ties as fair to satisfactory.

Table 25
Group Ratings of Student Induction Function
Group Rating
1 2 3 Y NP

Faculty 15 (7%) 64 (30%) 73 (34%) 15 (7%) 49 (23%)
Students 35 (11%) 86 (27%) 77 (24%) 36 (11%) 83 (26%)
Counselors 18 (17%) 33 (31%) 36 (34%) 7 (%) 11 (10%)

x2 = 13.Lh*

ar = 6

Housing and health service functions were not classed as "basic" two-

year college student personnel functions in the Raines (1965) study. Raines
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treated these functions as part of a special services unit which would Tend
to develop in larger, more mature student persommel programs. The two-year
college consultants for this study urged that both housing and health func-
tions be included as basic functions beceuse these functions were presenting
current problems.

As shown in Table 26, &ll thuree groups tended to feel that the health
service function was performed satisfactorily. A large proportion of students
and faculty, however, indicated that they were not familiar with any health
services at their college. The»extremely lerge proportion NP responses from
81l groups on the housing function shows that this functiun was not being
performed st many colleges (Table 27). Of the individuals evaluating this
function, students rated i1t slightly lower than either faculty or counselors.
Perhaps students feel & need for more services in this area.

Table 26

Group Ratings of Health Service Function

Group i Rating
1 2 3 L NP
Faculty 18 (8%) 2k (11%) 91 (k2%) 38 (18%) L5 (21%) -
Students 27 (%) 58 (18%) 103 (32%) 62 (20%) §. 67 (21%)
Counselors 6 (6%) 22 (21%) 45 (43%) 2l (23%) E 8 (8%)
x2 = 9,78
ar =6
Table 27
Group Ratings of Housing Function
Group Rating
1 2 3 L NP
Faculty 16 (7%) 26 (12%) 65 (30%) 17 (8%) 92 (43%)
Students 29 (9%) 39 (12%) 70 (22%) 42 (13%) 137 (43%)

Counselors 1k (13%) 10 (10%) >7 (35%) 6 (6%) 38 (36%)

x< = 1k, Lok
af = 6
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The remaining functions on the Appraisal of Student Personnel Functions
were addressed only to counselors and faculty members. The nature of these
functions wes such thet most students would be unfamiliar with them. The
ratings of these functions by counselors and faculty are shown in Tables 28,
29, 30, 31, 32, 33, and 34, Only one of these comparisons revealed a signif-

jeant difference between the evaluations of counselors and faculty.

Teble 28
Group Retings of Applicant Appraisal Function
Group Rating
1 2 3 4 NP
Faculty 15 (7%) 4o (19%) 86 (Lo%) 21 (10%) 5k (25%)
Counselors 9 (9%) 21 (20%) 48 (46%) 9 (9%) 18 (17%)
A
x2 = O.h4
af =3
Teble 22
Group Ratings of Educational Testing Function
Group Rating -
1 2 3 L NP
Faculty 22 (10%) 58 (27%) 68 (31%) 12 (&%) 56 (26%)
Counselors 2k (23%) 33 (%) 31 (30A) 2 (2%) 15 (k%)
x2 = 9,03
ar =3
Table 30
Group Ratings of Personnel Records Function
Group Reting
1 2 3 L NP
Faculty 23 (11%) 63 (29%) 63 (29%) 7 (3%) 60 (28%)
Counselors 22 (21%) 43 (41%) 33 (31%) 2 (2%) 5 (5%)
x2 .88

3
af 3
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Teble 31
Grovn Retings of Program Articulation FManction
Group Rating
1 2 3 L ~% NP
Faculty 29 (1..} 6 {30%) 62 (29%) 15 (7%) 46 (21%)
Counselors 16 (15%) 30 (29%) b5 (u3%) 9 (%) l 5 (5%)
x° = 2.26
af =3
Table 32
Group Ratings cof In-Service Education Function
Group Rating
1 2 3 L NP
Faculty 38 (18%) 62 (29 41 (19%) 1y (6% 61 (28%)
Counselors 26 (25%) 31 (30%) 26 (25%) & (6%) i 25 (15%)
%2 = 1.39
af =3
Table 33
Group Ratings of Program Evaluabion Function
Group Rating
1 2 3 b NP
Faculty b1 (19%) 60 (28%) 35 (16%) 13 ©6%) 67 (31%)
Counselors 28 (27%) 32 (30%) 2h (23%) 5 (5%) 16 (15%)
i
X2 = 1.55
af =13
Table 34
Group Ratings of Administrative Organization Function
Group Rating
1 2 3 L ] NP
Faculty 20 (9%) 62 (29%) 69 (32%) 10 (5%) 55 (25%)
Counselors 22 (21%) 30 (29%) 37 (35%) 8 (&%) & (&%)
x2 = 5,58
af =3
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Raucational testing was rated sumewhat lower by counselors than by facul-
ty (Table 29). The verformances of the personnel records, in-service
education, program evaluation, and admin.strative organizstion functions
were all rated extremely low. The positicn of these items, toward the end of
Part I of the questionnaire, may have had an effect on responses. It is
doubtful, however, that a position~bias could account entirely for the poor
evaluations of these functions. These functions cculd all be characterized
as sdministrative and/or developmental. If the evaluations of the functions
are accurate, it would be correct to cornclude that student personnel organi-
zations are probably not administered with dynamic leadership. Nor are they
emphasizing self-evaluation and self-correction with concurrent afforts to
change the organization and services to meet immediate or future needs of

the institution.

Svrmary

it is evident from an examination of the NP responses to all functions
that overall theve is quite a gep between the student personnel functions
counselors say are offered and the student persomnel functions students and
Paculty think are offered. Whether this is actually a credibility gap, or
simply implies the need for betier educative functions by student personnel
workers is not answerable from the resuits of this study. The relationship
between knowledge of serwices gvaileble and use of those services should be
g fruitful aresa for future resesrch.

Of the 16 student personnel functions evaluated by facidiy. students,
and courselors, there was statisticelly significant disagreement between the

evaluations of the three groups on nine functions. Generally, the widest
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variation was between students ard counselors. Faculty members were usually
more nearly in agreement with counselorsthan with students. The similarity
of faculty and counselor ratings wes illustrated by the ratings of the
final seven items, where only one function was evaluated different.y by the
two groups.

Tnese findings suggest that the de-ign and evaluation of student person-
nel services in two-yvear colleges should teke the viewpoint of students into
consideration. There is no way to determine which group correctly evaluated
s function when evalustions differed, and it may be that criteria of perform-
snce can only be established from a personal or group frame of reference.
Nevertheless, services which reflect only the professional's point of view

nay be ineffective or evea irrelevaent to what students really need.

Pert II: Relative Frequency of Student Problems

It was hypothesized that faculty, students and counse ight have

iifferent perceptions of the oceurrence of student probler i this were
true, there could be discrepancies in the types of counseling services
needed sud the types of services actually offered by counselors.

The mean rating for each type of student problem by respondeﬂt grouvp
is shovn in Table 35. Subjects were instructed to rank seven kinds of stu-~
dent problems from the most common (1) in their college to the least common
(7) in their college.

Mean renks of problems were nearly the same for 21l tiree groups. The
aurbers in parentheses in Table 35 show the rank of each item in teyms of the
mean Tor each group. it was expected that mixed or combination problems

category would be rated first, and it was by counselors. Scholastic-

adjustment problems, however, were ranked highest by facuity and students,




Teble 35

Mean Rank of Frequency of
Student Problems by Groups

Groun Mesan

Problem Faculty Students Counselors
Educational-Planning 3.787 (3) 3.254 (3) 3.400 (3)
Financial 4,388 (6) 3.895 (5) h.71h (6)
Health 6453 (7) 6.329 (7) 6.810 (7)
Mixed cr Combination 2,843 (2) 3.092 (2) 2.229 (1)
Scholastic-Adjustment 2.035 (1) 2.751 (1) 2,600 (2)
Social-Emotional 4.332 (5 L.6Th (6) 4.086 (5)
Vocational 4L.06h (4 3.879 (&) 4.029 (4)

with mixed problems next. Scholastic adjustment problems were perceived as
second mest frequent by counselors.

A1 groups rated educsiion plenning problems third and vocgtional
probiems fourth in frequency of occurrence Students saw finenclal problems
fifth most frequent, and social-emotional problems sixth. Faculty and
counselors reversed the importance of these problems. There was strong
sgreement thet heslth problems are the least commorn among two~year college
students.

To the extant that these rankings, supported by general agreement snong
groups, reflect the setusl occurrence of student problems, the pricrities of
need for snecific student personnel services cen be implied from the assigned

7ranksS.

Part III: Attitude Toward Counseling and Counseling Services
Part IIT included six opinion items designed to measure general opinions
toward counseling. The items and alternative responses are shown in Appendix

A. It was felt that cpinions toward counseling would reflect the affective




evaluation of counseling and counselors, which might be diiferent than the
Part I evaluations of the performance of specific student personnel functions
including counseling. Moreover, opinions toward counseling mignt indicate
(1) the extent to which students would use counseling services, and (2) the
extent of support counselors might expect from the faculty.

Responses to Item 1 are shown in Table 36. Students and faculiy were
in agreement that professional guidance and counseling services are important
to many students, with a majority responding that these services are essentisl.
Counselors, as expected, felt that professionsal services are essential,

Table 36

Opinion About Special Guidance aid Counseling Services
for Two-Year College Students

Group Cpinion
Unnecessary Minimum Important Essential Total
Faculty 1 (0.5%) 11 (5%) 76 (36%) 125 (59%) 213
Students Y (1% ) 5 (2%) 119 (39%) 181 (59%) 309
Counselors o0 (o6 ) 1 (%) 27 (26%) 76 (73%) 104
i 626

x2 = 15,75%*
if = 6

Counselors were in almost unanimous sgreement thet the functions of the
counseling staff should not be taken over by the faculty (Tcble 37). Almost
one-quarter of the faculty a.d an unexpected 37% of students felt that the
faculty should sssume counseling activities. It might be that the students
with unfavorable opinions were sensitive to the ‘group differences in ranking
the most importent student problems (Table 35). Students and faculty both
clearly merceived scholastic~adjustment problems as tae most frequent among

two~year college students. Counselors, however, sew mixed or combination
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problems which include scholastic-adjustment problems as well as social-
emotional, health, financial, or other combinations as the most important.
Students may find thet faculty members asre more apt to deal with the actual
problem, scholastic, while counselors tend to deal with "psychological causes”
of prcblens.

Teble 37

Should Functions of the Counseling Stelf
by Assumed by the Faculty?

Group Opinion
Yes No Tot
Faculty 51, (2b%) 159 (76%) 21.0
Students 11k (37%) 192 (63%; 06
Counselors Lo{ u4g) 100 {96%) 1cL
620
%2 = 66,00%%
af = 2

About three-fourths of both counselors and faculty felt that counselors
and the teaching faculty are equally well qualified for their respective jobs
(Table 38), with & higher proportion of counselors than faculty seying that
counralors are better guelified. One-fourth of the students, counselcrs!

severest critics, felt that counselors are not as well quslified ss the teach-

ing faculty.
Teble 38
Comparison of the Competence of
Counselors and Faculty
Group Counselors sre:
Not as Well About as Well Better
Prepered Prepared Qualified Total
Faculty 30 (15%) 151 (76%) 17 { %) 198
Students 77 (26%) 178 (61%) 39 (13%) 29k
Counselors & ( 6%) ™ (73%) 22 (22%) _loz
) i | 59L
x2 = 32,12%%
af = 4
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The counselors® perceptual bias was particularly evident when asked how

students feel sbout going to see a counselor (Teble 39). Only 2lg of the
. students do not feel free to see a counselor or do not

Know & counseling service is aveilsble. In contrast, 60% of the students and
5% o1 the faculty felt that many students would not see a counselor. A
discrepancy of this size in the perception of student feelings must have an
snfluence on both the services offered by counselors and the use of these
services by students.

Table 39
How do Students Feel About Going to & Counselor?

Opinion

Most dc not Many do not fost All Feel
Know About Feel Free Feel Free Free

Faculty 22 (11%) 77 (39%) 85 (u3%) 16 ( 8%)

Students b6 (15%) 137 (45%) 8l (28%) 3% (12%)
Counselors g ( 9%) 15 (15%) 69 (67%) 10 {10%)

x2 = 55,12 ¥*

af = 6

The bias of counselors was agein noted when asked how much help students
feel they have received from e counselor. Almost 40O% of the counselors
thought students generally feel that ilhey have received a lot of help from
a counselor (Table L0}, while only about 20% of students and faculty responded
similarly.

Inspite of some disagreement with the counselors over the efiicacy of
their services, students and faculty did not feel thet counseling services
should be reduced (Table 41), However, counselors once more seemed to over=-

evaluate the need for their services, with almost 90% responding thet

counseling services should be increased contrasted to only about two-thirds




Table 40
Amount of Help Students Feel They Receive
Group Students Teel They Received:

No Help Some Help A Lot of Help

Faculty 6 (3%) 154 (79%) 34 (18%)
Students 19 (6%) 215 (72%) 65 (22%)

5
Counselors o (0%) 65 (63%) 38 (37%)

x2 = 92,11%%
ar L

Teble Ll
Amount of Professionel Coungeling Services

Group Services Should be:

Reduced Kept be Same Increased
Faculty b (29) 64 {31%) 138 (67%)
Students 1 {(0%) 101 (33%) 20k (67%)
Counselors 3 (3%) 11 (10%) 93 (87%)

X% = 25.02%%

arf L
of faculty and students in this category. Even though there was this
diserepency, i. should be noted that an overall two-thirds vote for increas-

ing counseling services expresses quite s strong sentiment from the consuming

wablic.

Surmary. Overall, the opinions expressed about counseling by all three
respondent groups were very favorable. There were significant differences in
menner of responding between the groups on 211 opinion items. Counselors made
the most positive evaluation of counseling and counselors in all cases.

Students generally were the most negative. It appeared that counselors had




50

a "perceptual bias" to view their services as more important and successful
than did other groups. This bias could possibly lead to an tnrealistic

administration and evaluation of counseling at any given college.

Faculty and Student Response Patterns

The characteristics of the student and faculty samples responding to the
questionnaire are described in Appendix ¢, The student sample vas comprised
of & majority of full-time students, probably due to the difficulty campus
coordinators had in contacting evening or part-time students. About equal
numbers of students indicated that they were in technical~occupational and
genersl-transfer majors., However, 7h4% of these students intended to transfer

4o a four-year college. Almost thrze-fourths of the students lived at home.

A large proportion had seen & counselor for persongl counseling end/or testing.

& note of the faculty sample is appropriate at this point also. General-
ly, the serple conforms to the expected pattern of charescteristics. There
was, aga’n, a smaller percentage of return from evening and part-time

The surprising result, however, was the amount of teaching
sxperiorse ¢f the responding feeoulty. ILess then helf of the faculty had
meve 1 -0 three years experience st thelr present college, but 73% indicated
that they had nore than three years totel teaching experience., It would be
jinteresting tc investigate the cireer patterns of two-year college faculty
TICMUCTS .

Zesponses o the Appraisal of Student Personnel Functions and to the

Abtitude items were cross tabulated for all of the Personal Data Sheet

characteristics. Thls analysis was conducted to examine the general form of

responses with the hope thet scme characteristice affecting evaiuations of

student persomnel gservices might be identified.
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Orly those characteristics which consistently differentiated responses

will be discussed, since the large number of comparisons conducted tended to
'% incresse the probability of finding s statistically significant relationship
‘? i between varigbles. In addition, it often happened that one or more categories
of a charscteristic included only a very small proportion of the total sample,
resulting in serious questions about the representativeness of the responses
of those individusls. For instance, when student status, full-time, part-
time, or evening, was considered, only ten students were in the part-time
category. The responses of these ten students couid hardly be taken as
representative of all pert-time students in New York two-year cclleges.

Student ststus, however, was one characteristic which consistently
differentisted students. Almost without exception, evening students evaluated
the performance of student persommel functions much lewer than did full-time
studerts. In addition, the proportion of evening students indicating that
they did not know a function was performed was consistently larger than the
3 proportion of full-time students. On the attitude items, esning students
were more often in favor of increased counseling services, and a mejority
indicated. that the faculty should replace counselors. It seems quite evident
X , the* evening students feel they are not receiving the benefit of available
student personnel services.

Whether a student was in his first or second year of college hed little
effect on responses except on the placement function. About 70% of the first
year students did not know sbout the performence of a placement function.
Only 34%, still a sizable proportion, of second-year stdents checked NP in
regard to placement. Contiguity to e decision point seems to effect familiar-

ity with sources of data about that decision.




Tt might be hypothesized thet need for infor.ation motivates seeking
behavior. Several differences in attitude which were found tend to support
tkie hypothesis. Students in a technical-occupationsl major generally felt
that counseling services are important to many students who have problems
serious enough to interfere with college work. Tose students in & general-
transfer curriculum, howevar, endorsed the statement thet counseling services
ere essentizl o get the meximum benefit from college. Likewise, technical-
occupational students were about eveniy split in opinion over the issue of
the faculty assuming the functions of the comseling staff. General-transfer
students emphatically said that the faculty should not assunme counseling
functions. It might be surmised that technical-occupaticnal students can get
needed information from faculty members, but transfer students have to rely
on counselors for data pertaining to ebility, choice of four-year institution,
and other transfer concerns.

Similer differences were noted between students indicating that T =y were
or were not planning to transfer to a frur-~year college., About two-thirds
of the students plannir:; to transfer felt that the faculty should not assume
counseling functions. Nen-tran.fer students were about evenly split on this
item. The other item differentiating trensfer ana non-transier students
deslt with counselor competence. Students intending to transfer sa.d counselors
are spout as well prepared as the teaching faculty. Almost one-third »f the
non-transfer students felt counselors were rnot as well prepared as the faculty.

Perhaps counselors are not as well prepared to furnish information relevant

to decisions of non-transfer student as sre the faculty in occupational areas.

This evidence illustrates a need for a study of decision~information

dimensions and sources in the two-year college setting.
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Place of residence also consistently differentiated the responses of
students. Generally, students who indicated thet they lived at home were
much less well-informed about student personnel services and tended to
evaluate the ones with which they were familis lower than 3id studeni s who
lived away from home. Again, it ceemed that students living at home simply
did not have a "need to know" ebout many student persomnel services. Examples
of functions with a large prnportion of NP resvponses from students living at
home were: precollege information, group orientetion., career infsormation,
student sel.f-government, co-curricular sctivities, heaith service, and
housing. Attending college while living at home appears tc be a work-week,
eight-hour-per-day concern. It would be interesting to compare the outcomes
of the two-year college experience between students who live at home and those
who live away fran home during the educational experience. It covld be
hypothesized that living away from home would contribute more to the develop-
ment of the student.

Other trends in responses which were found couvld generally be expected.
One trend, though, could be significan®. Students who have utilized counsel-
ing services evaluate the performance cof student personnel functions more
positively and have more positive attitudes toward counseling than students
who have not utilized counceling services. This response pattein has impli-
caltions about the effects of counseling quite different than if the pathtern
had been more counseling, then more negative evaluations. Exposure to counsel-
ing in some form at least seems to lesd to favorable attitudinal changes.

It was found that the longer students stay in college, the more likely

they are to have seen a counselor. Litewise, full-time students were much

more likely to have seen a counselor than wera evening students. Unexpectedly,




it was femd thet a larger proportion of tLechnical-occupational major students
lived awey from home than did general-transfer major students. Perhaps tech-
nicel programs, being more specialized, are not as readily available in one's
own commuity as a general-transier CurT LCUL Uliie

None of the faculwry personal characteristics congistently d&iilerentiatec
response pavterns. The characteristic which most often was related to type
of response was tobal teaching experience. Those individuals with ten or
more years of experience tended to evaluate the perfovmance of student person-
nel functions lover than did individusls with less experience. Likewise,
instructors with less than three years of experience vere more 2ikely to

have no knowledge of the perormance of student personnel functions.

Inventory of Counseling Services
The Invenitory of Counseling Services was administersd tc counselors to
obtain their evaluation of 22 specific counseling activities and an estimate
of the extent to which these activities were being performed in two-year
colleges. A swmary of responses to each item is presented in Table L2,
Table 42

Summery of Responses to the
Tnventory of Counseling Services (N=111i)

1. Interpretaticn of standardized admission tests to beginning
students to assist in planning their academic programs.

NP % 2 3 L
Frequency: 41 (37%) 16 (14%) 25 (23%) 2 (22%) 5 ( 5%)

2. Administration and interpre%ation of dlagnostic tests for basic
scholastic skills, such as reading, writing, and methematics.

NP 1 2 3 L
Frequency: 23 (21%) 23 (21%) 30 (27%) 30 (27%) 5 ( 5%)




(Table 42 cont.)
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3. Administration asnd interpretation of interest tests.
NP 1 2 3 L
Frequency: 25 (23%) 13 {10%) o4 (22%) b3 (39%) 8 (%)

4, Use of tests for special vocational skills, such os mechanical
aptitude or dexterity tests.

NP 1 2 3 I
Frequency: 63 (57%) 1k (13%) 19 (17%) 13 (12%) 2 ( 2%)

5. Conducting special studies for the purpese of improving
serviras to students, to the faculty, or to the college.

N2 1 2 3 b
Frequency : 28 {25%) 26 (23%) 28 (25%) 28 (25%) 1 ( 1%)

6. Administration and interpretation of general ability or
intelligence tests.

NP 1 2 3 b
Frequency: 39 (35%) 13 (12%) 23 (21%) 29 (26%) 7 ( 6%)

7. Acdministration and interpretation of personality tests,
NP 1 2 3 L
Frequency: L7 (42%) 18 (16%) 17 (15%) 26 (23%) 3 (%

8. Explenation of admission requirements and furnishing informa-
tion gbout the ccllege to individuals or groups.

NP 1 2 3 L
Frequency: 11 (10%) 11 {10%) 11 (10%) 57 (51%) 21 (19%)

9. Orientation to the campus and to college life,
NP 1 2 3 Y
Frequency : 6 ( 5%) 12 (12%) 29 (26%) 50 (45%) 1k (13%)
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10. Interpretstion of course and scholastic requirements for wex-
+iculer academic Lrograns.

NP X 2 3 L
Frequency: 11 (20%) 7t 6%, 33 (30%) 59 (45%) 10 ( 9%)

11. Help with course selzction for students transferring to r. four-
vegr institution.

NP 1 2 3 L
Frequency: 13 (32%) 9 ( 8%) 19 (17%) 5k (4<%h) 16 (14%)

12. Instruction in study skills, either with groups or individual
students.

NP 1 2 3 L
Frequency: b4 (13%) 25 {23%) 35 (32%) ol (22%) 13 (12%)

13. Interpretation ot skills and special gbilities needed for
particuler occupations.

NP 1 2 3 L
Frequency: 18 (16%) 14 (13%) 38 (34%) 34 (31%) 7 { 6%)

1Lk, Providing occupational information such as books, pamphlets,
statistics, and the local and national employment outlook.

NP 1 2 3 b
Frequency: 10 { S%; 16 (149) 31 ( 28%) 39 (35%) 15 (A4%)

15, Help with persanalrnsocial--emotional problems.
NP i 2 3 L
Frequency 6 (%) 1 ( 1%) 15 (14%) 70 (63%) 19 (17%)

16. Clevification of values, atbitudes, personal goals, etc.
NP 1 2 3 L
Frequency: 11 (10%) ) 26 {23%) 55 (50%) 15 (1h4%)
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(Table L2 cont.)

17. Assisting students with finarcial problems to find grants, part-
time jobs, or loans, and to properly manage their finances.

NP 1 2 3 b
Frequency: 7 ( 6%) 2 (25%) 12 (11%) 63 (57%) 27 {2k%)

18, Referral for remedial help with basic scholastic skills.
NP 1 2 2 L
Frequency - 8 ( 7%) 17 (15%) 4 (Loth) 32 (29%) 10 ( 9%)

19. Liaison with both high schools and four-year colleges so
students interested in transferring will have the necessary
information to plan for program requirements.

NP 1 2 3 h
Frequency: 11 (10%) 15 (k%) 23 (21%) L6 (41%) 16 (14%)

20, Liaison with local business and industry employment represgenta-
tives and state employment service.

NP 1 e 3 L
Frequency: 11 (10%) Ib (13%) 32 (29%) 41 (37%) 13 (12%)

21. Utilizing the services of & mentel health clinic or other
professional services for more severe personal problems.

NP 1 2 3 "
Frequency: 13 (12%) 1k (13%) 22 (20%) 43 (39%) 19 (17%)

22. Use of a psychometrist for intensive testing.
NP 1 2 3 N
Frequency: 80 (72%) 10 { 9%) 6 ( 5%) 11 (10%) b (%)

There was a detectable pattern in the sctivities which a large proporticn
of counselors sald were not performed on their campuses. Generally, the

appraisal functions, involving administration and interpretation of different
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types of testing instruments, including the employment of a psycnometrist,
wzre reported Lo bo not performed at o large numoer of colleges. It also
appeared that a large number of student persomel staffs fail to appraise
themselves by conducting studies of their services.

The achbivities which were evaluated as most poorly performed were, again,
nmost of the sppraisal or testing items, including institutional studies and
the interpretetion of skills for particular occupations. Tnstruction in
study skills and referral for help with study skills were also evaluated ag

poorly performed.

—

Educationsl advising activities, such as help with cowrse selection for
trensfer to 8 four-year college, explanation of admission requiremeunts, and
interpretakion of course and scholastic requirements, were generslly seid o
bve well performed. Other well-evalusted activities (not necessarily "eounsel-
ing" in nature) were financisl eids and orientation. The most highly
evaluated activities were those describing a person-to-person counseling
situgbion: clarification of goals and values, and particularly, help with
personal social-emotional problems. When the previously noted bias in
counselors’ perceptions of {thelr owm professional ectivity is considerad, it

is questionable whether the counselor is really as effective in dealing with

"mersonal” problems as he claims he is.

Deseription of the Two-Year College Counselor

The Inventory of Staff Resources (Appendix D) yielded a rather compre-
hensive description of t.e typical counselor employed in a New York State
tuo-year college. He is a mobile (about two and one-half years per job),
well-educated (mean of k8 graduate hours) individuel who spends sbout 73% of
his work time in counseling activities and probebly ceme to his present posi-

tion from a high school teaching or cownseling background.

D v et )
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Counselors seem o0 change positions frequently and to have relatively
little experience in their present position (mean number of years, 2.26).
Career routes "o counseling positicns in two-yesr colleges wexe varied. How-
aver, a large mumber of councelors reported that their last position end/or
the position prior tec that one was in & high school. The second most ¥ipalts
quent route to the counselors® position appears to be from four-year college
student personnel work. TFew counselors appear to have had extensive
experience ia two-year colleges, either *n counseling (mean years in twe-year
college student personnel work, 2.98), teaching (mean yeavs, 0.92), or
administration (wean yeasrs, 0.20}. Conversely, herdly any of the counselors
in the study were vecently in graduste school. The two positions prior to
the counselors! present position are exsmined in Table L3,

Teole L3

Carcer Patberns of Two-Year College Counselors

Frequency of Frequency of
Second Most Third Most
Type of Posgition Recent Position Pecent Pogition

High School Tezcuer 15 21
High School Counselor 15 17
Two-Year College Student Persomnecl 17 3
Two-Yeur College Insbructor 2 0
Four-Year College Student Persormel 1k 9
Four-Year College Instruchor 1 2
Business~Industry 2 5
Graduste Student 6 2
Government 0 0
Other 35 52

Mean Years in Position 2.58 2.68
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only seven of the counselors responding were in a part-time position.
The average emount of work time spent in seif-defined counseling activities
was 73.5% Of100 individuals yvepsending to item 13, 90 clasgified themselves

s

as professional student persormel workers, six felt they were not professicnsl
student personnel woerkers, snd four were unsure. Tusse data imply a strong
professional identificasion smong ccounselors and indicete that professionsl
time is being well, hut not fully, utilized.

Quite extensive informatcicn shout length cof experience in different
cqueationel settings was collected. To conserve spacs not ail of this
snformation will be reviewed. Li%cle e perience in administration at aay
level was represented in the sample. The largesy verazge npunher of years of
experience resulted from employment in student personnel work in two-year
colleges. Flementary-secondary school teaching, however, was the position
representing the second largest mamber of years of exnerience, with sl ementary=-
secondaey student personnel work caird.  If the instrument hed been more
precise, most of this experience would probably have been identified &t the
secondary level. The aversge momber of years in educational work of all
types for all counselors was &.08.

It appears that cownselors cPben become interested in educational and
counseling conceras as collepe uvadergraduates. This is true if the kinds
of course-work taken is an indicavion of inverest. Counsclors reported means
of 13 semester credits in eduestion, 12 semester credits in psychology, and
21 semester credits in other social sciences. Undergraduste programs includ-

ing this pattern of courses should well prepare future counselars for praduate

work.
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The masters degree was the most common level of academic preparation.
The counselor sample included 10 doctorates, 79 masters, and 13 vachelors
degrees, representing an average of 17.75 praduzte semester credits, The

PPN S

moss common graduate preparalion mejor in counsel.qnz and

3 wee &
guidance (Table i), It was often gifficult to separche individuals reporting
5. greduate major in educstional counseling and guidance, provably é»signed fer
secondary school guidance persoruel, from those reporting a courseling

psychology major. The classification system vtilized, however, was probebly

accurate. Poth the type of degree ard name of the major were criteria of

classifization.
Tebie bk

Graduate Majors of Counselors

a——c

% . Major Frequency
] Sociology 1
%Z%‘ Psyahology 5
~f%t Student Fersonnel 32
iift Education &
{‘ ‘ Counseling and Guidsnce 51
e Jther >

About two-thirds of the couunselors reported a supervised practicum
experience during their graduate program, with an average of 4.15 semester
credits. The typical practicum sebtting was in a four-yesr college or university
1‘7 (N=36), with secondary schools the next most frequent (N=19). Few counselors
o hed experienced a supervised practicun in a two-year college (N=6) before
/ they were hired. The practicum expericnce most often emphasized supervised

/ : counseling (N=45). Six individusls reported a practicum devotad




sbout equally tc counseling and other student personnel services, Student

personnel services otaer than counseling comprizsed 16 of the practicun experi~

ences reported. An snvestigation of the effects of the sebiing and primaxy
emphasis oF icum ewperieiice on counceling skills would be appropriate.
s a comselor more effectiv { hiz mraduate *raining ineludes a practicum
experience similar in significent dimensions %o the position ue will hold
following graduation? What are these "sigaificant dimensions?"

Each counselow was asked to indicate if he had taken graduate courses in
selected areas. No nessurement of' the gmount of work in an area was attempted.
It was hoped that an estimate of the types of experiences comprising counselor
training programs could be obtained by the checklist procedure. The frequency
of selected subjects in graduate work is presented in Table L5,

Tapie L5

Distribution of Greduste Course dork [13=111 )

Number {Percentape) of Counselors

Subject Ares Wne nhzd z Course

——r———_

Counseling Interview
Clinical Testing
Tducational Testing
Group Guidance {includes
group dynamics)
Occupational Information

Research Methodology (includes
statistics, theses)

Other Student Personnel and
Guidance

Occupational Education
Higher Education
Other Education

Cognate Courses {(psychology,
sociology, anthropology)

9z (83%)
43 (39%)
56 (77%)
75 (6€%)
07%h)
{72%)
(46%)
(34%)
(48%)

(L2%)
(77%)

————y




It can be seen that counseler training programs are varied. Most of the
counselors (83%) had a course of some tyye in interviewing, in educational
testing (77%), and in a cognate ersa (77%). Cther than these ereas, there
was not much in common in the graduate education of counselors included in
this study.

Moreover, there appears itc be little affort expended by the two-year
collepes to provide any training for counselors after they are hirved. If it
could be assumed that the typical cowselor i a quaelified professional
vossessing all the skills necessary for any duty he may be assigned, then
theve might be a justification for 1ittle in~-service trainirg., The results
of this study, however, make this assumption indefensible. It seems tnat
the individueal. college should assume some Ie3pONSl ibility for training an
sndividuel for the specific requirements of a particw) » pocition. Only 19%
of the counselors had any on-the-jcb training in any two~yeay college where
they have been employed.

Iitem 30 of the Inventory asked for an evad lugbion of sraduzte experisnces.
Part one asked "in relationship to your current job assigrment--~What were the

nmost significant graduste experiences or courses?’ Responses were (in descend-

ing order of the nunber cf times lished):

Testing cowrses {all tyves, generally indicating 33
applied bes tmng)
Practicum or intern experience 31
Counseling theory courses 24
Counseling technigques courses a3
Psycnology courses 1k
Research methods and statistics courses 13
Group dynamics courses, sensitivity braining 13

Administration courses, including higher edvcation
and student personnel 9




Occupational information courses
Sociology courses
Guidance courses

Personal contact with professors

Part two of item 30 asked "What were the least helpful graduate experi-
en~es or courses?”" Fewer individuals responded to this questions, and some
of the responses were the same as experilences mentioned as most significan™,
The design of a particular learning experience and the nature of the current
job assigrnen’ should be considered in these ambivalent cases. Responses
were (again in descending order of requency) :

Occupational-vocational information courses

General education courses

Research methods and statistics courses
Administration courses, including r .dent personnel
Philosophy of education

Tests and measurements

Guidance courses

Group dynamics, Sociology, Practicium each

Several counselors mentioned graduate education in the "comments” section
also. A few of the more common comments are summarized below:

"more course work on the community college and in group
dynemics (sensitivity training)."”

"meny initiel anxietizs would have been lessened if T had had
more counseling exprrience end & Srpervised practicum.”

"need a good training progsam in psychotherapy, and & good
supervised counseling practis . More doctrral programs for
counseling and clinical p.ychcl..y sould be estabilshed in the
New York City ar=se."

"would like a decint supervised practicum.”

"eounselor training is completely lacking in group dynamics
(group counseling and sensitivity training). I have had to learn
this on my own.,"
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"I am appalled at your use of the term 'college guidance
counselort and reject it. If that is all one is in the two-
year college we are really missing the boat.”

"more svecific information gbout junior colleges and

3
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"oreater depth in personality assessment and knowledge
of measurement instruments."

"can't find anyone trained to work in placement.”

"need to get awey from graduate programs desigmed to 4
meet certification requirements. Add more advanced psychology ;
and personality courses. Need to be familiar with computers.” ;

"Schools of education should ba gbolished . . . Sociology, i
history, and literature provide a much finer basis for working :
with people.”

"Shouwld definitely coatain some form of sensitivity training.”

These comments really require no further comment.

The last part of the Inventory of Staff Resources dealt with how the
counselor spends his working time. Estimates of the percentage of total work
time spent in each of eight types of functions were requested. Although
self-reports of time in particular duties may be unreliable, this approach
was utilized because it was feasible and because only an estimate was required.

Counselors do seem Lo devote the largest proportion of their working time
to consultation functions ( a mean of 34.h4% was reported). But, approximately
two-thirds of their work time was taken up by other activities. These
activities with their respective mean estimated percentages of time are:
Service functions, 11.52%; Orientation functions, 10.26%; Orgenizational
functions, 9.49%; Appraisal functions, 7.92%; Participation functions, 5.35%;
Reculation functions, 5.31%; and other functions, 5.26%.

The question must be rajsed whether ccunselors are utilizing their

particular expertise to the best advantage. Tangeatial to this question, of

course, is whether the two-year college counselor should be a counseling
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specialist or a student personnel generalist. Can proflessional student person-
nel sctivities in a two~year ccllege be organized such that the professional
staff can all be specialists? This would be a fruitful research ares with
implications for both the practice of student personnel and the graduate ;
training of professionals. j

Finally, counselors were asked at which group of students counseling
activities were directed. As expected, full-time students received the most
attention. It was estimated that an average of 75% of the time spent in
counseling activities was devoted to full-time students. Part-tine students
(Less than 10% of the total enrollment) were the focus of approximately 13%
of the counseling effort. And evening students (almost 50% of the total :
enrollment ) received 10% of the total professional time in counseling.

Coungelors’ Recommendations for
Improving Two-Year College Counseling

Personal comments about counseling services in their own colleges were
solicited from counselors. Many of the suggestions for the improvement of
counseling services were quite relevant in view of the information gathered
in the present study. Some of these suggestlons were:

More research and meaningful data on counseling, even at an
slementary level, is sorely needed.

There is a crucial need to distinguish between therapy and
"helping" as counseling activities. Then, counseling objectives
should be established for each institution which best further
institutional objectives.

A1l types of testing chould be expanded, with a concomitant
increase in ‘the interpretaticn of test results as a form of counsel-
ing relationship.

In-service training should be increased.

Sr b



The training of fulure counselors should emphasize psychology
rather than education.

Study skills specialistsmust be hired.

Counseling activities must be administered effectively within
& responsive organizational pattern. Administrators of student
personnel services should be competent professionals capable of
creagtive organizational leadership.
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Part I

APPRAISAL OF STUDENT PERSONNEL: FUNCTTIONS

Listed below are several functions whicn ccuilid be clagsified as "student
personnel” functions. Utilizing the following scale, please circle the
appropriate number following each function which most nearly indicates your
own opinion of how well each function is performed at your college.

NP Not Performed, or I have absolutely no knowledge of the performance
of this function.

1, Poor. Functionis performed, but is entirely inadequate.

2. Feir. Function is performed, but the quality and/or quantity of
services dces not meet the needs of the college or students.

3. Satisfactory. Function is performed in an acceptable manner, with
room for improvement in quality or broadening of
application,

L., Ouktstanding. Function is performed in an excellent menner. Difficult
to improve eibher and quality or quantity of services.

For exarmple, under "Precollege Information" you may think that the handling
of inquiries conceri:ing college attendance is handled well, but there should be
many mere activities added under this function. You would probably circie "2
for this funchion.

Note that the illustrotive tasks for each function are only a few examples
of the activities includec in that furiction. You mey be able to think of many
more tasks wnich would be included in any function.

Please rate every function and circle only one number or NF for each function.

Iljustraetions of Some

Function Typical Tasks
1, Precollege Information Conferring with high school groups;

preparing and distributing descrip-

tive material; handling of inquiries NP 1 2 3 4
concerning college attendance;

offering advisory talks to parents.

2. Applicant Consulting Interpreting test results to appli~
cants; explaining curricular reguire-
ments; assisting students in select- NP 1 2 3 &
ing courses: introcducing career
plenning.

. amt are

[PPSR

ol Mty S5 e MR 1 RGN NS n Bk var o T




3., Student Regigtratis ~ ming nrecedures a
forms: processir,g e
ard withdrawals; projectin
and cless enrcllments,

4, Academic Regulation Interpreting reguirements o stu-
dents; ndvising fasulty and sdminis-
tration on acsdenmic polleies; evale
vating sraduation elipibility:; pre-
senting pextinent infermetion in
questions of probation and dis-
gualification,

Student Advisenment Schedul.ing advisees into classes;
reviewing senior college reguice-
ments; advicing studerts on special
study ckilis needed,

Groun Orientaticn Conducting orientation classes;
intreducing students to all aspects
cf ccllepe life; presenting occupa-
tionel. information; teaching effective

ode 3 >
study skillis.

Studant Counseding Condueting comnseling interviews;
acting as cstalyst in student evalua~-
tion of values; sdministering and
interprating diagnostic tests: making
aypropricte referrals; providing a
speciald progrza of tealth counseling.

Studying menpower needs within

the conmunity and region; indenti-
Nving sources of occapational infore
metion; develoving ef'fective
methods for disseminsting caryecy
inlorostlon,

Anelyeing Cinancial needs of stu~
derts; seeking funds for grants-~in-
id; administering student louns;

3 for part-lime employment.

Procenent Aryanging plecoment, interviews Jor
radumbes and &reopeats maintaining

liaicon with cmployment sources;
conduciting Tollovweup studies.

Student Self-Gover ment  Advising sludenti governnert; ine
creasing the involvenent of students
in the colless decision-making
prozess; condueting leadexshiny pro-
grans O3 Cclassosn; supervising elec-
tilong and student conferences,




Co~Curricular Activities

Social Regulation

Student Induction

Health Service

Applicant Appraisal

wdncational Testing

Persommel Records

Program Ariticulation

Assisting students in the planning

of a varied activilies program; en-

couraging student involvement in NP12 3k
significant projects; supervising

student activivies; helping in

budget preparation; evelusting the

worth of various activities.

Working with administration and

students in developing policies

covering all social activities; NP123L
mainteining a social calendar;

arranging for facilities; hendl=-

ing cases of social misconduct.

Training returning students to help

new students; introducing students

to college activities; interpreting NP 12 3 b
student services and regulations.

Availability of, or referral to a

physician; personal health

counseling; providing first aid NP123hL
treatment.

Maintaining a list of approved

off~campus hcusing; conducting .
inspections of housing; NP 123 L
facilitating student-landlord .
comunicetions,

Eveluating transcripts of previous
academic work; serving on admis-
sions committee. NPL23 L

Selecting and developing appropri-

ate testing instruments; adminis- .

tering tests to incoming students; NP 123 &
developing normative and predictive

data.

Developing & meaningful and inte-

grated records system; establishing

and implementing policies regarding NP 1 2 3 L
record accessibility; conducting and
interpreting research on student
characteristics.

Arranging for staff liaison with

high school counselors and with

appropriate officials at colleges NF123%4
of transfer; appointing student

personnel staff members to faculty

committees; arranging for close

coumunication with various academic
departments.




2l, In-Service Education

22, Program Evaluation

23. Administrative
Organizstion
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Providing for staff supervision;
encouraging staff participation
in professional associations;
arranging for consultants to the
staff; orgenizing & systematic
program of in-service training
for both the professional and
the clerical swaff.

Developing experimental projects;
conducting local institutional

research; cooperating in regional,

statewide and national research
projects; arranging for folliow-
up studies of former students.

Providing administrative leadership
to all facets of the student person- .
nel program; preparing organization- NP 1 2 3 b

al patterns and jcb descriptions;
preparing budgetary requests;
identifying and interpreting
staffing needs,

NP123Lk

NP123k

i st
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RELATIVE FREQUENCY OF STUDENT PROBLEMS

iy Below are given seven kinds of student problems, arranged alphebetically.
"$: . Which one of these, in your judgement, is the most common or frequent in your
‘ coliege? Indicate your answer by writing a "1" on the space provided to the
right of the heading. Now, which one is the next most common? Answer by
placing a "2" on the line to the right of the sppropriate heading. Continue
in this way until you have used numbers 1 through 7, with "7" indicating the
least common tyvpe of problem.

i (1) Educational-planning problelMS.usececcecescecsencevccssosssncssscsssss
%éi‘ such as electing courses, choosing co-curricular activities,
T selecting a transfer college, etc.

S5 :

:Kgff“.‘-‘“ (2) ﬁnancj.aj- pro‘blems..@..b.........J............Q.........Q........
4 such as insufficient funds, too much outside work to allow
fi‘; time for study, inefficient budgeting, etc.

,‘:";i‘ . (3) HeaJ-th problems.\\......'................0.......0.............0‘.
R such as general poor health, specif.c ilinesses, severe

F physic 1 handicap, etc.

‘{:;r}‘ (l;') Mixed Or Combinartion problems.........’io.................9.....0.
:C? such &s a combination or social-emotional and scholastic
2 ] adjustment problems, a mixture of educational, health, and
\;ﬁ financial problems, or any other combination.

N A

‘§~».ew

&’ (5) Scholastic-adjustment DProblelliS.ceeceececsccsersoncasscsosessscone
such as academic feilure, poor 3tudy hebits, dissatisfaction
with courses, underachievement, etc.

(6) So‘c‘ial“emotional- Problenls‘........t‘..............................

. ' such as lack of socigl skills, personality difficulties,

religious or moral conflicts; etc.

(7) Vocationaj- prOblenlS.....oo..O.o.o..ooo..ooo..t.o..ooooo.oo.oo..o.

such as vocational indecision, conflict with parents about
vocational goal, interest-aptitude discrepancy, etc.




Part TIT

ATTTTUDE TOWARD COUNSELING AND COUNSELING SERVICES

What is your cpinion about providing special guidance and counseling services
(i.e., personsl interviews, special testing, vocationael sdvising, etc., by

a professionally trained counselor) for students in two-year colleges? Please
circle one number.

(1) These services are unnecessary as long as adequate information esbout
vocations and academic requirements is available from other sources
or off-campus agenciles.

(2) Counseling services seem necessary for a few students, but these services
should be kent to a minimum,

(3) Counseling services are important to many students who seem to have

academic, vocational, or personal problems serious enough to interfere
with college work.

(4) Counseling services are essential if all students are to get the
maximum benefit from their college experience.

Should the functions of the professional counseling staf¥ at this colliege be
assuned by she teaching faculty, with appropriate adjustment of teaching
load and adequate clericel help? Flease circle one number.,

(1) Yes

(2) No

How would yo>u compare the competence of the college's counseling personnel
with thot of the teuching faculty? Please circle one number.

(1) On the whole, the counselors are not as well prepared for their job as
the teaching faculity are for theirs.

(2) The counselors are sbouit as well quelified for their job as the faculty
are for tlheirs.

4

(3) The counselors are generally better qualified for their job than the
teaching faculty are for theirs.

How do students at vour college feel sbout going to see a counselor?
Please circle one number.

(1) Most students simply do not know & counseling services is available.
(2) Many students do not feel free to go see a counselor.

(3) Most students feel free to go to & counselor.
(4) Nearly all students feel free to see a counselor.
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5. Do the students who have seen a :ounselor at your college generally fe.l
they have received: Flease circle one,

{1) No help?
(2) Some help?

(3) A lot of help?

6. The professiongl counseling services offered students at your ccllege should
be: DPlease circle one.

(1) Reduced.
{2) Mgintained about as now offercw...

(3) Increased.
] Thank you for your cooperation.

. g; ) Please pui' the questionneire in the enclosed enveiope
7Y and retwrn to the Dean of Studente Office or to the person
5 who forwerdead it o you.

3 AR Arnmats r W



Appendix B

Inventory of Counseling Services
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INVENTORY OF COUNSELING SERVICES

Tisted below are a series of services which might be offered by a collzge
guidance counselor.

Ubilizirg the following scale, please circle one number oz WP at the right of
-F

esch service +o indicate youw own opinion of how well esch service ic performed at
your college.

NP 1lot Performad

1. Poor. Service is performed, but is entirely inadequate.

2. Fair. Service is performed, but the quality atd/or quantity of

serrices does not meet the needs of the college or students.

e 48 e ook P2l U AT B et St Bl e % 5% Rl e T e - vt e

Service is performed in an acceptable menner, with room for

3. Satisfactory.
improvement in quality or brcadening of application.

Service is performed in an excellent manner. Difficult to

improve either quality or quantity.

k, Outstanding.

Piease rate every service. Circle only one number or NP for each service.

1. Interpretation of stendardized admission tests to beginning NP123k

students to assist in plenning their academic programs.
2, Administration end intervretetion of diagnostic tests for

basic scholasbie skills, such as reading, writing, and NP1l23%k

mathematics.
3. Administration and interpretation of interest tests. NP1l23Lk
b, Use of tests for special vocational skiils, such as

mechanical aptituds or dexterity tests. NPL23L
5. Conducting specizl studies for the purpose of improving

services to students, to the faculty, or to the college. NP1L23 4
6. Administration and interpretation of general ability or

intelligence tests. NP123L
7. Administration and incerpretation cf personality tests. NP1L23 L
8, Fxplanation of admission requirements and furnishing

information about the college to individuals or groups. NP123k
9., Orientation to the campus and to college life. NP123 k4
10. Interpretation of course and scholastic requirements for

ot e da e .

particular academic progreaus.

’t
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Help with course selection for students transferring to a four-
year inatitution. NP123bk

Instruction in study skills, either with groups or individual .
students. NP1L234

Interpretation of skills and special gbilities needed for
paxrticular occupations. NP12 3«

Providing occupational informati~n such as books, pamphlets,
statistics, and the local and national employment outlook. NP1l23kL

Help with personal - social - emotional problems. NPl23L

Clarification of values, sttitudes, personal gosls, etc. NP1l23k

Assisting students with financial problems to find grants,
part-time jcbs, or loans, and to properly manage their finances. NP 1234k

Referral for remediel help with basic scholastic skilus. NP123 L

Liaison with both high schools and four-year colleges so students
interested in transferring will have the necessary information
to plan for program regquirements. NP123Lk

Liaison with locel business and industry employment representatives
and state employment service, NP1l23L

Utilizing the services of a mental heglth clinic or other
professional services for more severe personal problems. NP1l234

Use of a psychometrist for intensive testing. NP123k
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Appendix C

Letter of Introduction
Fseulty Personal Data Sheet

Student Personal Data Sheet




NEW YORK STATE COLLEGE OF AGRICULTURE
A STATUTORY COLLEGE OF THE STATE UNIVERSITY

CCRNELL UNIVERSITY
ITHACA, N. Y. 14850

DEPARTMENT OF EDUCATION
STONE HALL

Dear Sir:

The enclosed questionnaires are part of a study being conducted by the
Depertment of Education, Cornell University, in cooperation with the New York
tate Bducation Department. We are attempting to find out more about the
counseling and guidence services offered to students in two-year colleges in
New York.

Your frenk, honest responses to the questiomaires will help us to complete
the survey, and ultimately to make recommendations for improving guidance and
counseling services for students in two-year colleges.

All of your responses are completely confidential. No data about
individusl persons or colleges will appear in the final report of the study.
Please feel free to make comments or suggestions ova the questionnaires wherever
you feel this would be helpful.

The directions are self-explenatory. Please read the items carefully and
respond to each item. Your prompt completion and retwrn of the questionneire
within two days to the person who forwarded it to you will be appreciated.
The questionnaire may be returned in the enclosed envelope.

Thank you for your cooperation,

Sincerely,

Dalva E. Hedlund
Assistent Professor




College

FACULTY PERSONAL INFORMATION SHEET

ries which deseribe you:

Male.........0..‘......&....0......0.............0............

FemaleO.....................C....O.................t..........

Full-time......O...............................0..............

Evening ciass instructorecececcceccccsecrsessoccesscccccscconcnse

or
(3) Part-time (other than evening ¢lassesS)eeceecesccsccsssssscoces

(4) If pert-time, what percentage of your time is devoted to
teaChing at your institution?..........ﬁ..‘...................

Highest academic degree held:
(l) leSS than bachelors...e.00......0.....U....0..........00....0.
(2) Bachelors.o...........0.000...0..0...0..0...00.0.........0....

(3) Masters................‘............b..m..........0.°‘..OG....

(h) Doctorate..............................0.......0........C.....

How many years have you taught (part-time or full-time) at this
two-year COllgge? (1”3)0.........................................

(4=6)e ceeseoosssescsssssssssessssecscessnooscne

(7“9)...‘...‘..t................O....l.........

(Over 10)........‘....‘......C.............G'S.

How many years total teaching experience (full-time equivalent at
any’level) have you had? (1-3)......00‘...........0....0.........
(u-6)............'00.........U..........

(7“‘9)0.00.0.-0.00ooooooooa.:‘-oooo-:...o

(Over lo)...0...'0............!....‘..'.
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College

STUDENT PERSONAL INFORMATION SHEET

i

Please check the categories which describe you:
1 RA

o\ NS

1. (l) MaJ.eoaeoooooooooooootol;oooooooooooooooeooooooooooooooooooo\ L J

- (2) Fema]-e.......................0..0...0......0..&.......0....... 130

2. (l) F'tlll"time student..lI.....Q...‘.....’.....’.................... 253
(2) Part-time student (other then evening c1355€5) e eeccceosacscces 20

(3) Evening class Student...0.........0........0..........O....... 53

3. Counting part-time enrollment as full-time attendance, are you a:
158

(1) ﬁrst yea’ St’udentOOOE9.09‘00.0.................‘.............
or
(2) Second year studeNtecesesceessscessaososessscscnncsasissssoves 1L42

Lk, (1) Are you in technical education - occupational majoresecececces 1hh
or
(2) 2 general education - transfer MAJOreeceeescecececscosescsveces 136

5, Do you plan to transfer to a four-year college? (1) YeSceeoesoens_ 220
(2) NOooooooooooo 77

, 6. Do you live (1) 8t NOMEcu.sererassssssossunccaroncecssunseccssssae 226
. (2) away From NOME.seeseesssesesssoscorsassscscasscece 86
":: 7. Please check the spproximate numbey of times you have seen &
,_' professional counselor at your cocllege for:
\ (1) Personal counseling, other than registration (O)ecesesocsoceos 103
\ (1-3)ecececcoeso._ 349
’ (4 or more)sseess 59

(2) Testing program (aptitude test, interest inventories,
r::‘- achievement ﬁest, etc.) (O)......................‘.....‘..... 189

(1m3)eveseossssssssscssssscscsccscsase 108

.""‘ ) ()4‘ or more)....................o...o. 3
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TNVENTORY OF STAFF RESOURCES

Our purpose in the INVENTORY OF STAFF RESOURCES is to obtain an understand-
ing of the experience and training of participating staff members. Your complete
response to these items is needed. With your cooperation, we expect to make
significant recommendstions that will increase and strengthen opportunities for
professionel training. Fliease remember that 21l individusl responses are

completely confidential.

T Professional Experience

(1) (2) (3) ()

Institution Title Yrs. in Position

(5) (6) {7)

Next most recent position Institution Yrs. in Position

(8) (9). (10)

Next most recent position Institution Yrs. in position

11, Are you a full-time college staff member? (1) YeSaeaesoescocosscnne

(2) NOeseeosossssocnsnns

What percentage of your professiopel time is given to
sctivities associsted with functions listed in the
Inven'tOE;! P_f.g?lm531ing SemceS?...l..l................ﬂ.....O....

Do you classify yourself as a professional student personnel
Worker? (1) Yes...cv....o.......o.......0.........................

(2) NO.....\\.C'0............C.....0.......................

(3) No‘b Sllre......t‘.‘.. .......0.!.......‘......0............

Please indicete in the appropriate spaces the number of years of experience in
verious assignments. (Include your current posi.tion.)
‘ Four~yesr College
Elementaxy Junior and
Secondaxy Colllege University

Primarily Teaching

Primarily Student
Personmnel Work

Primarily Administration
(Non-Student Personnel)

Total years of educational experience:




+I Formal Education

(1) (2) (3) (1)

Undergraduate Institution Major Degree Year of Graduation

Approximate number of undergraduste credits in:
(semester hours; quarters hours equal two-thirds of semester hours)

(1) Education (2) Psychology (3) other social sciences
Graduste Education

Course Work:

(6) Institution (7) Major

(8) Total semester hours (9) Degree, if any

(10) Institution (11) Major

(12) Total semester hours (i3) Degree, if sny

(14) Institution (15) Major

(16) Total semester hours (17) Degree, if any

Special Workshops or Institutes in Counseling or Guidance:

(18) Title of workshop (19) Number of weeks
(20) Title of workshop (21) Number of weeks
(22) Title of workshop (23) Number of weeks

Supervised Practicum

Did you have a supervised practicum? {1) Yes (2) No

25, Ilnstitution 26. No. of Credits

Setting: (1) Elementary (2) Secondary (3) Jr. College
(4) University or 4 yesr college (5) Medical Clinic
(6 Other

Please indicate emphasis of the practicum:

(l) Prim "3 Super‘fised CO‘llnSeling...-.................a.....-.-.e

(2) Primarily other student personniel SErviceS...e.escecsccecscecces

(3) Equally counseling and other student personnel ServiceS..ceecees




-, - 3 T, 1
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29. Distribution of Graduate Work

Please check the areas in which you have had graduate course werk.
(l) colmseling irrtemewoottQ.Q..Q..000000OOQO....QQQ..QQQQQC.0.00
(2) Clmica]- testing..c‘.c.......QlQ.Q.OQ.QQQ...QQ..Q.QQ.Q.'...Q.Q

. s
--~avlvnel tiestlng..Q.....Q.....QQ.....QO...Q..OQQQ.Q..Q..Q..

(2
{4) Group guidance (includes Group AYNEMICS)e.seeeceesccoccsocesse

(5) Occ@ationa.l. infoma.tionc....C.. G0 0 060600600 000000 060606¢C0600060v000000

(6) Research methedology (include statistics, thesis, dissertation)
(7) Other student persommel and guidance (excluding (1) through (6) «

(8) OCCupatiJnaJ- eduCation..........QOQQQQQ.QQQ....QQ'.QQQOOQ.JQ.Q

(9) Hj.gher eduCation.Q.ﬁQQ.Q.Q.QO....Q.Q.QQ’....Q&‘..Q.QQ.QQJ..QQU.

(lo) Othp.? education......&....QOQO.QQQQQ.QQ.OQ.O.QQQQQQQ.O.Q..Q’..

(11) Cognate covrses (psychology, socioclogy, anthropology)eee.ceeess.

30. Evaluatior of Graduste Experiences

(1) In relationship to your current job assignment--What were the
mos ¢ significant graduate experiences or courses?

(2) What were the least helpful graduate experiences or courses?

. 31. Profession Opportunities

(1) Have you had any on~the-job training or supervision (non-credit)
in any junior college in which you have been employed? (1) Yes.

X (2) No..
(2) If yes, please describe where , when, and the nature of the

training or supervision:




ITI Work Time Estimste

Estimate the percentage of your total work time that you spend on the
following types of functions. ‘he sub-headings axre suggestive only, not
exhanstive, and are not intended to mean that you necesssrily perform g1l

t+he duties in a given csategory.

(1) Orientaticn Functions...............................o.o....a....,..__’“a_waaj%

L

Dissemination of informstion to prospective students, informa-
tion giving to groups--associated with induetion into college,
effective study skills, vocational decisions, educational
planning, rules and regulations, etec.

(2’) AEE‘.&*a’isal. EMCtiOnSQ.l.Oo............O.................e.......9....——.’“ %

Maintenence of sbudent records

Testing of achievement, sptitudes, interests, etc.

Making of individual case studies, etc.

%

(3) Consultation FUNCEIONSececssesessrescenessoncctossnnosontvossonesser

DProfessional services to students individually and in
groups in clarifying basic values, attitudes, interests,
and sbilities; all phases of decision-meking; formulating
educational-vocational plans; identifying and resolving
probliems interfering with plans and progress; referring
%o apvropriste resources for more intensive and deep-
segted personal problems.

(;.!'.) PartiCiEation B\mc.tions....o....ﬁ......ﬁ.ﬂ...\..!0.'.........0...0.@ %

Advising student govermment or jenizations, conducting -
government leadership programs, etc.

Arranging For cultursl activities; sponsoring of clubs
and orgenizations; orgarizing special interest groups
914 other co-curricular activities, etec.

(5) Reglllation mmCtiOHSUG00'6...\!.0.‘&0..6..0.00........9......"‘:..0... %
Student registration prucedures; Handling student infraction
of college rules; Supervision of student social getivities;
Dealing with student petitions.

(6) Service Fmicd:'io‘ns\‘..0(5.'...00.......9..00‘.0...0.9...0.......Q...e.. ,0
Financigl aids service; Placement service. ’
(7) Organizational FunctionSe.cececceecscecos. cvcvsnssoccoccccenacscsce %
Articulstion wita other institutions; Administration of
studeiit persommel & rvices; In-service education of staff
members; evaluation, etc.
o

(8) o'b-‘j&}: mctlonSGOo.oo"oo.oo&tooooooooooooooteooooooeoeoobvoo.o’boOo Io

(Use caly if a function is not implied in above groups. If
used, please describe functions briefly below. For examnle,

teaching one couvrse pevr gemester. )
Total:  100%




IO )

36
(3) Of the total time you spend in covnseling activities (100%) what
percentage is devoted to (1) Full-time studentS..ceeecceccscecaceass q
(2) Part-time day studentS.cevecrececscssse %
(3) Evening studentSeeceecesnrssacoosscaanes %
COMMENTS: Yo~ ‘“ersonal comments on your previous education, what further train=-
ing you need *iculties and problems your college counseling service has, and

suggestions fox improving counseling services in your college are welcomed and
encoursged.

Thank vou for your cooperation.

Please put the questionnaire in the enclosed envelope
. and return to the Dean of Students Office or to the person
who forwarded it to you.
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INSTRUCTIONS TO CAMPUS COORDINATOR

Please complete the enclosed questionnaire entitled “Informetion About the
Institution and Student Body.' Where estimates of numbers or percentages
are required use the best source you can find for these figures. Where
your opinion or experience is required to answer an item, be as complete
and objective as possible in arriving at an answer. For instance, you may
wish to consult with someone else when indicating what happens to dropouts
from your college. Be sure to include yourself, if applicable, under the
item asking for names of members of the student personnel staff,

When you have questions sbout the appropriate base numbers for total enroll~
ment or other figures, use those figures reported to the Division of
Institutional Research, SUNY, in the Fall of 1%67.

14 will be necessary to cbtain a random sample of students and faculty at
your college. We will draw %he sample of individuals to send questionnaires
to, if you will accomplish the following steps:

(2) Obtain a complete list of all students at your college (including
full-time, part-time, and evening students). A student directory may
be adequate, if available.

(b) Obtain a complete list of the faculty at your college (again including
full-time, part-time, and evening instructors).

(¢) Forward the completed "rooormation About the Institution and Student
Body," plus the student and faculty lists to Cornell in the enclosed
envelope. The student and faculty lists will be returned to you if
requested.

(d) Should you not be sble to obtain a complete 1isting of students cr
faculty to send us, please call immediately (607-275-2063) so we can
make different sampling vlans for your college.

We will send you questionnaires for counselors, selected students, anc
selected faculty members at your college. These questionnaires will be
addressed to individuals included in the sample. All you need do 1is see
thet they are distributed to the proper individuals.

Fach individual student, faculty member, and counselor will compiete his
questionnaire, seal it in the enclogsed envelope, and return it to you.
When 81l or most of the questionnaires are returned to your, you will
simply package them and mail ¢he package ©o us (1st class postage). We
will be in contact with you prior to this last stage of data collection.

Pime is very importent in the collection of the data. You are urged to
use the telephone for any questions or problems you may have, and to give
your immedrate attention to the study. With as many colleges as are
participating in the study a delay of a few days on individual campuses
can lead to a delay of weeks in completing the study.




INFORMATION ABOUT THE INSTITUTION
AND STUDENT BCDY

College

Address

President

Office Address

Acgdemic Dean

Office Address

Dean of Students (if any)

Office Address

Person designated to coordinate the Cornell survey at your college:

Names

Position

Office Address

Telephone
Please use Fall, 1967, figures as reported to SUNY,
(l) TotaJ- studen.t enrolMEnt................0..'.............D.‘......

(2) Number Of men....i...........ﬂ.‘....t‘—.‘.ﬁ..0......................

(3) Nlmber Of women.........'...............O..................0......

(h} Iqmnber enro:!_led_ as fl.lll-‘time S‘t'u.dents (12 hOU.I‘S oxr mOI‘E)o XXX

(5) Number enrolled as pert-time students (less than 12 hours),
excluding evening students.......h....................‘...........

(6) Number of students enrolled in evening classes ONlY¥eeeececccccccns




Of all students currently enrolled at your college, and counting
part-time enrollment as full attenda:ce, what percentage are:

(1) in their first year of attendance at your colleBCeccececcesssrses

in their second vear of athendance

- — -

currently in their third or more year of attendance at your

col]-ege.............ﬂ......'..0.........‘........G..............

Approximate number of full~time students who are married: Men

Women
Aprroximate number of full-time students 20 years of age or older...

Percent of full-time students receiving financial aid asdministered
by your colliege, excluding Scholar Incentive and Regents Scholar-
ShiPS and. inCluding On-campus Part“tirﬂe Workoooooooooooooooooooo see 00

Homes of students:
Please indicate the percentages of full-time students who:
(1) 1ive Bt NOMEeececcsevsccsvcecossesescsssssassssossosnssosssnsc
(2) 1live away from hOME..ceeeeevecsesscsccsescsccesnosssssssesssces

In your judgement, what are the msin reasons why some students
- /e =t ’
sniit from one curriculum to another?

(Use reverse side of sheet, if more space is needed.)

Of every 100 newly enrolled, full-time fresihmen in your college, estimate as
closely as possible how many:

(1) lesve during the Tirst year without completing a program of

study.........................0-........‘....‘....66..9383.03003 %

(2) complete a program of study during the first yeareeessesscessses %

(3) leave during the second year without completing a program of

stu@..............a....(‘....0....'....‘\‘....!‘...............U. 7

»

(4) complete a program of study during the second yeari.ceeesecscsecs %
Total 100 %

In your experience, what are the main reasons why sone students leave
your college without graduating?

(Use reverse side of this sneet, if more space is needed.)




10. Please estimate tne total number of students during 66/67 school
year who: (1) transferred to a four-year institution.seeecececceeces

(2) transferred to other than a four-year institution....

(3) entered gainful employment.esceececsssscscossscecvocss
11. The Dropouts

T

h e 4 d
If you have informetion (formal informszl

state below what happens to them or wha th ey tend to do after they leave
your institution:

(Use reverse side of this sheet, if more space is reeded. )

12, Please list those agencies which have accredited your college:

13. an:ber of teaching fac‘ﬂty: (1) FLl\ll-ti-me......'...................

(2) Part-time
(a) in day AivisSiONececcesssoscasee

(b) in evening divisSiONeeecceseceos
Academic degrees of teaching faculty:

Number of':
Full-time Part-time
with Doctorates.eesses (1) ()

With MosherSeesseseese {2) (5)
with less thon Masters (3) 6)
14, Student Personnel Staff

Please list below the names and titles of all the full-and part-time
members of the student persomnel staff. % of
Estimated
Full Part total time
time time in
(check one) it] counseling

() )
()y ()
() ()
() ()

{Use reverse side of sneet, if more space 1s needed.)




e A e e

15,

21

Please explain the orgenization and administration of the student personnel
program at your college. For example, who is responsible for the overall
program?

What are the formsl lines of authority?

Does the individusl in charge have major responsibilities in other areas of
administration?

Please provide an organizational chart.
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Participating Colleges




Paxticipsting Colleges

Auvburn Cormunity College

Broome Technicel Community College
Corning Community College

Dutchess Community Colliege

Tashion Institutue of Technology
Janestown Community College

Jefferson Commnity College
Kingsborough Community College

Mohawk Valley Community College

Nassau Community College

New York City Cormunity College
Onondsge. Community College

Orange County Community College
Queensborough Community College

gtaten Island Community College

Suffolk County Community College
Sullivan County Community College

SUNY Agriculturald and Technical College
SUNY Agricultural snd Technical College
SUNY Agricultural and Technical College
SUNY Apricultural and Technicel College
SUNY Agricultural and Technical College
SUNY Agricultural and Technical College
Genesee Cormunity College

Community College of the Finger Lakes

at Alfred

at Canton

at Cobleskill
at Delhi

at Farmingdele

at Morrisville




