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YOUR LEADRKSHIP DEVeLOPKENT PROGRARM

By KEHNRLH FRASURR

Ans improvement made in education in this country during the 20
years immediately ahead will be made larsely through’ the leadership of
neople now employed in administrative positions.”l

‘"he preceding statement is alarming when coupled with the realization
that increasing amounts of resources are being invested for in-service
education in agriculture military interests. recreation and other areas but
very little for ecucational administration. In this presentation the writer
will comment on the following questions related to programs of educational
leadersﬁip developnment ;

1). 1Is there a need for educational leadership develOpment?

2). What procedures are suitable for programs of educational
leadership development?

3). What understandings . knowledse, and skills should be emphasized
in programs of LEducational Leadership Development?

4). What educational form shows promise for programs of kducational
Leadership Development?

5). What kind of behavior encourages programs of Educational Leadership
Development?

b). What action is needed now to encourage the programs of Edueational
Leadership Development?

1. Is there a need for Lducational Leadership Development?

—— - — MSa—Om e S——

A persistent uneasiness about the future has been frequently stated in
America by people on the street, by newspaper columnists, by radio commentators,

by authors and by statesmen. While uneasiness is not new in the affairs of men,
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1 Footnotes refer to the number of the bibliography listing.




there are many who insist that the present feelings are so intense and wide
spread as to demand immediate and extensive attention to the following:

strikes that disrupt an orderly way of life

undeclared wars that are expensive in terms of human
values manpovwer, and economic resources

racial uprisings that are divisive. destructive and
unsettling

rapidly changings technologies that produce unemployment
and dislocation of people

close and uniform urban life that brings the destruction
of individuality and crushes creativity

dissolution of family and community ties that produce
alienation

Requests for solutions call for higner level of knowledge. improved
values. and increased understanding. While parents, politicians, preachers,
and publishers are urged to greater efforts in finding aprropriate solutions,

the educational administrators and leaders are most often cited as at once the

causative factors and the appropriate agents for resolution of the problems.g

Thus underscoring the view that educational leaders must help to meet the stresses
of the society. To do this the educational leader must be able to identify the
forces which are producing the stress.

the problems appear to arise from relatively
few sources. They arise from the major social dislocations
affecting American Society; from the rapid social changes
affecting American communities which impose changes upon the
schools: from cultural changes which necessitate new role
definitions for educational administrators; from individual
characteristics of superintendents, end seemingly, from the
persistence of traditional modes of creanizational behavior
and governmental structures and practices.,

Faced with the myriad tasks and responsibilities of
operating his schools. except for the special occasions, the
superintendent has little opportunity to study his problems
carefully.and in their fullest context."

Traditionally, the local school system has been seen as a responsible
agency for in-service education of teachers. However, little has been done

for teachers in most communities. Even less has been available to the educationsl
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e mnr Lany aaninistretors noave attenplea to ueet toe need by attenains
wi ocansional jrotessicnsl meetine in taeir ficla.  ‘Pne vrofessionsl or.aunisations

nave usually puolished a masazine and nela an occusional confersuce or WOr.LSu0T
Recently tne American Association of iicnool Administrators and the Nationél
Associntion of .econdary Jenool Prineiials uuve veen expressin~ an increased
awareness of responsiivility for in-gervice education of their members, Private
s-encies and puilanthiropic sroups aave occasionally praviaded a proszram or
researen funds but the efforts have been limited and sporacic. Universities
Lave cleimea tne area out tuey nave veen pustiea to proviae for meetings of sutort
Juration for local aree auministrators. “he state ~overnments nave provided
oriertation mectings for new princicals and specicl sessions to aelp
administrators understand cuunmes in state regpulations. Yhe federal rovernment
nas jromotved fow opportunities for in-serviee education of auoministraters.
Whild cue may suy tint in.service caucation ues not veen reauily available for
caucational administrators.
2. Wihut proceuures are suitavle for pronrams of tducational leaaersuiy
ilevelojrent?

A nelptul ster in providing in-serviece education for administrators is
Lo uuve o fairly clear idea of tue procerdures tnat scem to be nromising.,
vne way Lo wecomplisn tuis is to asa trose wuo provide the service ana thoie
who nvail themselves of tie offerin-s. A ~roup of vprofessors attendins tuc
aational uonference of Profescors »f Lwucational Administration in 1435
nre, seud tne Pollowins list of wayrs by wiilcn nrofessors mey best serve
pructicine adniniatrators:

w

1). DProvide =rour conferences of ituaiviaual administrators
with similar administrative responsivilities. (lem. Prin.)
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9).

10).

11).

13).
14).
15).
lb).
17).
1),
19).

2u).

T

suile a reauy reference livrary containing information
relative to administrative problems for area administrators.

Set up meetings witn a group of administrators from the
same school system with differing responsibilities.
(Supt., Asst. Supt., Director, Principal).

Develop cooperative evdluation teams to study orgenization
and practice in administration.

Work with special purpose committees of practicing
administrators for the improvement of practice, (Committee
on Staff Selection).

Issue bulletins of information helpful to administrators.

Involve practicing administrators in research problems
of a practical nature.

Direct administrators in a program of professional reading.
Provide a personnel file of employable young administrators.

Take over administrative posts in schools while school
administrators are on leave for study.

pevelop an area administrative resource and consultant
list.

Speak out in area meetings and in the press concerning
administrative problems and their solution.

Provide individual consultant services for administrators.
Provide administrative interns to work with administrators.
Study the application of administrative theory to situations.
Provide é research service for writing grant proposals.

Work out theoretical constructs based on administrative
tieory.

Involve a team of professors to work with an administrator
in a school system over a period of a year or two.

Ask administrators to teach an occasional course or class
period.

Set up school visitation and post-visitation conferences
with school administrators.
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ﬁxy?ggppm§§pgybof ways of helping educational administrators surveyed
one hundred and forty professors and one hundred and forty superintendents
in .ew York State cach of whom was asked to rank order the items on the
basis of their Jjudrment remardingihelpfulness. It was found that professors
and superintendents were in general agreement as to the rank order of items in
terms of helpfulness. In the total ratings, the items that included
conferences and the exchanpe of ideas were more favored than were items based
upon research and theory.

he professors tended to rate as more important. tnan did the sﬁperintendents~
such items as meetings of administrators from the same school system, involving
practicing administrators in research problems of a practical nature, studying
the application of administrative theory to situations, and work with theoretical
constructs based on administrative theory. On the other hand. the superintendents
placed a higher rating than did the professors on issuing bulletins of information,
providing & personnel file of employable young administrators, developing an
area administrative resource and consultant list and an individual consultant
services for administrators. Items dealing with reading ana information for
the superintendents were pgiven a low rating by superintendents.,

while there was pgeneral agreement between professors and superintendents
on the rank order of the items, the results of the study tend to confirm the
idea that perception differs between individuals and groups as they view a process
from different environmental positions. The results seem to indicate that
this is so even when the indivdiuals have much that they hold in common but
are employed in different functional roles. In general it seems fair to state
that professors and superintendents with lonrer service tend to agree more

fully than do less experienced professors and superintendents. If this trend
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is verifica and continues. it may indicate an even sharper difference

tetween superintendents and professors in the future, ''he older professors and
superintenqents at present tended to have more ;imilar career patterns

wnereas there is a tendency at present for professors of administration to

uave ‘a-stronger tueoretical base witnh little or no superintendency experience.
Un the otner nana it appears tnat the professors in metropolitan areas and in
preparation programs offering the supefintendency certificate tend to agree
with the young professors on the value of tneory. Since the tnrust toward
tneory is relatively recent, it may indicate tnat there nas been more opportunity
for young professors, professors in metropolitan areas and professors in
programs preparing superintendents to learn about the value of administrative
tuneory.

A national study completed in August 1Yv6 is somewhat parallel to the

o]

one reported above. In this study tne same list as above was sent to one

nundred and forty professors and to one nundred and forty practicing administrators
in forty states. The responses indicated that professors were more inclined

to value tne importance of administrative theory than were superintendents, a
finding similar to that indicated in the earlier study done in New York State.

«ne national study called attention to some interesting differences of
perspective by geographical sections of the United Statés. Professors in the
Northeast were more favorable to administrative theory tnan were professors in
the boutnwest. Superintenaents from the Northwest differed most from
superintendents from other sections. ‘[ne superintendents from thne Soutneast
and from tne bouthwest were more favorable to having professors speak out

at meetings thnan wére superintendents from the Northeast and from the

Wortnwest.




(&4
—l-.

In tne national study, views were found to vary witn years of service,
Professors with less than ten years of service placed greater empitasis than
otner professors on tne value of livrary references and on administrative t@eory.
Professors witin over thirty years of service laid greater stress than did
other professors upon asking professors to take over while a superintendent
was on leave. Professors with over twenty years service were more favorable
tnan other professors to asking superintendents to teach an occasional course.
Superintendents with less than twenty years of service were more favorable than
more experienced superintendents to the study of the application of administrative
tneory. Superintendents witn over tnirty years of experience favored more
than did other superintendents the asking of professors to speak out in
meetings and in having professors work witin a school system over a period of
time tnrough visitations and conferences. Hanking of items by superintendents
with over tnirty years service and by professors with less than ten years
of service varied more than from the rankings of other experience categories.

In reneral, such items as reading the literature, professors taking
over administrative posts, studying theory and having administrators teach
courses did not have strong appeal for respondents. On the other hand,
cooperative endeavors including the direct discussion of administrative
practices problems ana orpanization rated high priority in total scores
among, both professors and superintendents in tne national study.

Amony tine blocks encountered in the traditional methods of in-service
education for administrators has veen tne difficulty of doing more tnan
talring menerally apout provlems because of the reluctance or inability of
administrators to furnisi the information needed to understand fully the faclors

present in a given situation. As a result, departments of educational
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administration in manys universities nhave turned to tine use of simulated
materinis Jur voth vre service and in service education prosrams. The
advocates of simualtion insist that it encourages the development of models
and concepts tnat may be used for either research or preparation. It is
held that individual interest and involvement are more readily attained and
tnat participants are more aware of tne backsround information needed in making
decisions. Individuals are erncourazed to profit by mistakes and to try new
approaches in a situation wnere the necessity to defend and rationalize are
mininizea. ©imulation also offers the opportunity to compare the behavipral
responses of individuals unaer lixke conditions.

There appears to be general agreement in the profession as to the
kinds of in-service education that are most worthy, but new and inventive
means of in-service education are ueeded to meet the challenges of a rapidly
changing society.

3. VWhat understandings, knowledge, and skills should be emphasized in

o et R e W ¢

programs of Educational Leadership Development?
A program of leadership development should be built upon consideration

of at least the following elements:

A, Cultural attitudes and understandingsl3

1). A social sensitivity and readiness to respond positively
to members of all social. economic and ethnic aroups.

2). A disposition to cowoperate with other people in planning,
executing, and evaluating courses of action.

3). 'ihe power to think and to ingquire into problems of human
concern in an appropriate manner.

). 'fhe disposition and the ability to create through synthesis
and communication while living a rich and stimulating though
relaxed life.

5). ‘"he power of self-direction that enables one to maintain
satisfactory relations with others and to assume responsi-
pilities consistent with nis values and skills.
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).

7).

~O-

An awareness of the democratic aspiration arising from tae
nevraic-Caristian etnhnic, the uumanistié traditions. and the
tradition of science and technology.

An understanding of tne interdependence of people.

s

sasic understanding of education

1).

The aims. objectives and orpanization of education in
American life.

The tasks of growtn and development of children and youtn.

The metnods of teaching and the use of teaching aids in a special
area and their application to otner areas.

''ne importance of planning and sound problems solvine,
procedures in curriculum development.

The procedures and the instruments of educational measurement.

The nature and importance of communication and group
process.

Administrative understandings2

1).

i) .

Understanding of educational program development.
operation, and decision making at all levels, (elementary.
secondary . adult).

Understanding of public and human relations.

Understandine of school finance and school business
management.

Understanding of the legal structure of education.
Understanding of educational building aesign.
Understanding of researcn ang statistics in education.

Understanding of the methods of obtaining. organizing
and supervising professional personnel. '

Understanainge of the structure and organization of
education and administration at the local . state, and
national levels.

13

Bkills related to eaucational leadersihip

1).

The ability to understand one's motivation for action
and their effect on groups and individuals in relation
to proposed chanees.
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7).

.

e ability to help others in seeins the need for change.

The ability to state the problem facing those involved
in the process of change so that the specific areas

of modification needed are clearly understood by the
people involved.

The ability to involve others in deciding upon end
planning strategic actions and to engage in training
the personnel who will carry out the actions. '

The ability to collaborate in carrying out a plan
constructively.

The ability to collaborate in assessing progress. the
methods of working. and resulting human relations of
those taking part in change.

The ability to involve others in the stabilization and
the spread of change.

Operative skills15

1).

o

9).

Interpret adequately the status, needs, problems, and
policies, and plans of the scnool.

Provide pertinent information concerning schdol problems
and suspend judement until the pertinent facts have
been examined.

Conduct all school affairs in an honest, ethical, and
tactful manner.

Utilize consultants and specialists outside the school
and cooperate with them in solving educational problems.

Encouraze all persons who will be affected to participate
in policy development. and to stimulate cooperative

planning.

Deal impartially and equitably with all individuals
and groups.

Show a sincere interest in the welfare of school
personnel.

Organize citizens or parent advisory groups. and cooperate

with them in the study and in the solution of school problems.

Willingly devote extra time to important school affairs.

T T A R T s =~ w3
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10). ‘“4oroushly understand the important requirements of
jobs under his supervision. select and assign persons
according to the requirements. and promote growth
of personnel.

11). Courageously demand that recommendations he considers
necessary for the welfare of the school be accepted
and hold to tnese recommendations in the face of unjust
pressures and infliences, in spite of jeopardy to his
personal position.

12). Accept criticism gracefully.
13). Conduct meetings and conferences effectively.

14). Organize the schools to offer community services and
provide for community use of school facilities.

15). Accept full responsibility for achieving the educational
objectives of the school system. -

lv). Ably defend the school, school personnel, and himself
from unwarranted criticism and unjust action.

17). SBafesuard the health of the sciiool personnel and protide
for their personal safety.

18). Set a good example by his own personal behavior.

1¢). kncourage interested persons to' visit the.schools and
board meetinugs. ' '

20). Administer the budget pruuently and keep accurate
financial records.

21). peak effectively.
22). Initiate action promptly in cases of emergency.

23)., Familiarize himself with school board policy before
makine public statements or taoxing action.

2h),  Ldentify nimsclf witnh the policies of the school svstem.
and supnort the policies.

25). Utilize parents and cooperate witn tnem, to solve problems
satisfactorily.
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J uUndaerstandins of and skill in dealing with problems of the
society
1). Identifying sources of problems.
). Limiting the problems present.
3). Meeting the problems identified and limited.
L. Mhat orpanizational form shows promise for programs of Educational

Leadership Development?

U e e ——— o

In addition to the current lack of appropriate opportunities for
in-service education for administrators, it is almost impossiole to get
the administrator away from his job long enough to provide worthwhile
in-service education for him. For this reason, at least once each ten
years and perhaps more often educational administrators should re-examine
their values attitudes. skills and knowledme through a carefully prepared
program involving a minimum of a month or two months away from the job.

A staff college for educational leaders in each state or section
of the United States would provide an opportunity for administrative leaders
at the local, state and national levels to give full attention to the
renewal of their educational foundations. The staff colleges should
sﬁpplement eacn other in terms of resources develqped ana consultants used.
Professors from the area involved and elsewhere in the country or in the
world mimnt serve this group on & rotating basis and therefore broaden
tiie base of materials and kinds of approaches with which the professors
have become familiar. 7This idea has been found workable by the American
Manasement Association throush residential centers for management trainine.
Stanford University has successfully brought in scholars for a year to its

Behavioral Sciences Center at Stanford, California.




Iro 1962, tue University Council for tducational Administration
ruvlished Preparine Administrators: ew Perspectives under the editorship
of Jack Culbertson and Stephen Hencley.3 A section of this work which
was written by A. D. Albrigut (p.13Y) points to several examples of
staff colleges which have been established. He points to the five military
colleses maintained for staff Ly the United States. a staff collere for
executives founded in 1448 in incland. a staff collerme for hosnital administrators
in 1951 (also in England), a staff collere in public administration
in Canada in 1954, a school for nationzl administration in France and similar
arrangements in Brazil, Argentina Centrel America and six other countries.
"hese opportunities have contriouted not only to the men attendine but
also to strencthening the offeringss of universities in the countries mentioned.
In sctting up a staff collere for cducational leaders, one faces a

number of questions that must be considered as the plan develops. Perhaps

the primary consideration is for whom the staff collese is desiconed.

Assumine that it is for educational leaders, are these leaders primarily
interested in public education, private education, elementary education,
secondary education, or higher education? Ilven more specifically what
rind of peronnnel form these various tyoes of institutions where levels of
education arc of interest?

In this statement it nas veen assumed that leaders of public
alementary and secondary education are of initial focus. Havine faced
tais point, one must then aetermine wietner or not the stuff collese will
be vuilt around administrative positions, ureas of primary focus, areas
of interest, types of institutions. and such other factors as may be

deemed vertinent. Let us say that tne central office administrators are
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tie rrimary sroup to ve considerca ana tuaerefore the prosram will
ve providéa for administrative officers sucn as: supcrintendents, assistant
Caurlotenients. ana tnose with district-vide responsivilities.
A second nquastion that must be faced is the kRind of instruection
poly or service thut the stuff colle~e will provide. Is it fundamentally
wn or~onization tunat will acal witl tne sources of problems within_tne gociety
and witn means of identifrint limitin-. and meetin~ the prouvlems
created by these forces or is it an or~unization that will coﬁcentrate

on the sinds of solutions that nave been made to these provlems in tne past

and tnat are being made in the present? Iurther will it made an effort to

determine the direction of future chance ana tue implications for education
or will it state what nas been in tiie hope that this is thé best indicator
af things to come?

1n this connection it is known thut tne educational backrround of
many of tne leadérs of education have fallen behind in terms of the
vusic knowledge understanding and skills that tney have been able to
naintain. It is furtner assumed tnat the prorrams from waich many of tnese
leaders came were not really desisned to make district wide administrators
of tuem. ‘“nerefore it is believed that some rather fﬁndamental materials
shoula pe introduceda into tne pro:ram. ‘nese materials should: (1) Pirst delve
into such matters as the develorment of our current social science as viewed
from tLne standpoint of many disciplines including sociolosmy, economics
political science, anthropolory the arts and the military. (2) In
addition, educational leaders do not know where they may turn for help in

facine current problems. In otuer woras. what resources are available
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to educational administrators? What resources should we develop anda how may
these resources be best utilized? (3) A further consideration deale with the
role tnhat the school system is expected to play in tune current scene. Does

it serve as an institubion for academic programs, vocational nrograms, economic
programs, social reform, Br community éervice? Does it undertaine to interpret
the chanpging society or does it serve a more active role? If one or all of
these roles are to be served tien whicli ore takes priority, which ones offer
the most promise for the present, which ones will help us most in the future.
and wnat kind of realigtic combination must the educational leader evolve in
different situétions?

If these roles are to be fulfilled, each leader must then know somethins
of" the part that ﬁe méy play as he relates to otners, to the role of the
institution, to resources that are available and to the current issues within
society. Facing these problems is a big order. It calls for a well defined
plan of action. It calls for experience in defining ﬁians of action and in
modifying these plans as new forces and new information becomes available.
inerefore, it is suggested that educational leaders who attend the staff
colleze should have an opportunity to design a plan.or plans for action with-
in tueir specialized area ¢f leadership. Theée plans should be discussed with
other institutional leaders in a situation where status is minimizea and ideas
are maximized. Thus, the modification and revision of the plans are permitted.

The experiencé in the staff college should be followed by general
conference evaluation and visitation to individuals who participated in order

to determine those elements in the program thut sound most helpful and so that

sugpestions may ve made to participants.
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. What wdind of behavior encourarses nrosrans of Lducational leadersii
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Development ?
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e Lnecouragsingr
1). Let's not talk about people being below or under us.

©). QRather than sayine someone works under us or for us.
let's speak of them working with us.

3). Let us think of spreading information out rather than
down.

Let us credit others when they have.a new idea.

Let's not ~rab off more than our share of the con-
versation. If someone tries to stop you -~ ston!

Let's not aprlaud ourselves with suech words as
“obviously' or "It stands to reason."

l.et's encourare ratner than discourage differences.
Unless we have differences we cannot learn anything nevw.

Let's not be too sure that "it won't work." Let's say,
"I haven't been able to work it."

Let's not cover up error. evervbody errs. lLet's just
not make the same error.

Let's not reserve courtesv for social conditions.
. .10
Discouraging,

iiever nrepare in advance. SOpeax spontaneousl]ly -- it
keeps things on a superficial level.

Alwasys take your responsiitilities lightly. This reduces
vour anxiety and increuses the frustrations of the others.

wever try to understandg the parposes of the rroup -
this runrantees that you'll sccomplish nothinge,

Always do tihe lion's suare of the talkine, None of
the otiiers have good ideas anyway.

sever sive credit. hoe it all for yourself. '['he rest
just love a brapeart. :
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LY. Always s:ena of cour gewes of expericuec.
Wyile eompensates for your iuen of nbility.

7). wover tell anrone now Joy ao it else :rou mav lona
rour prestise una position. : B

). Alwurn encourcce tiue for.stion of clicues. fre
~rour callt Last lon- when they ucvzn to P1'Nu
amowny tacmselves

. . 1o,
C. .asic vuestions concernins Leadership DCVLlO“Nent

1). Are membcrs of the rsrouw. awarce of common intercsts
ana needs Do rrouy memuers purticipate a.ctivelxr in
the plann1n~ of their learnin~ activities?

2). Loes tne prosram enavle memuvars of the sroun to
formulate and achieve theiv ains?

3). Is the prosram subject to enunge srowinz out of
continuous evaluation? S

). Does tae promram provide successes and satisfactions
for the aroupr and its nmemvers tnut are sufficient to
vrovide motivation for continuing nartlcimatlon” o

5). Arc informationnmivina anc skill-trainine 1ntroluced
in response to needs felt vy the proup in the course
of its activities? ‘

(). Arc the materials used suiteble to the backgrounds '
of the group? . .

v. want action is needed now 1o encourasc tiie program of bducational

- ¢ .0 e w W e new

Lea dersn;p DGVCIO“mGntQ
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A thorougn resrounding of educational 1eaders ig essential i? tneyr
are to understand and interupret tie society to make the ess ential shifts
in educational opportunities. to rmet nvconcogt of tihe jou of éducntionql
leaders, and to develop the values and the consequent roorientaﬁionvtq
a rapidly chaneing society.Y Rerroundine cannot Dé provided by a sipnle

azency. It must be accomplished throurh a massive froptal attack marsballing

sll of the resources and amencies available. A rast approach is needed,
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wnational, state and local tass forces are needed Lo conezJer the prob]em

of in-service cducation for equcational lcuders,' Arreem“nt $uoulu be

rezcnaeq on items such as the followins:

tie group or groups to ve serveu

the nature of tue needs of tnese .roups

ti.e rRinds of curriculun that are necded

the metnods that will be used

tne resources that are avuilable

tue organizational forms and patterns that wzll

best serve.

tne means of evaluating the success of the effort =

While afrreements are being reacned the followipgm steps should

be taken: ..
Administrative groups snould point out forcefuylly '
to local. state and national officiels as well as to
universities the need for 1n~qervice education for
administrators.

sourds of education should encoyrage administratqrs.to -
take every available opportunity to inerease the competence
of administrative staffs. (Money for leaves of absence,
temporary replacements, travel, supplles equlpmgnt and
consultants should be p?OVlde) L
Universities with erioub commitment to the preparation

of administrators should develop sufficient staff to
provide for researen, service, pre-service, in~serv1ce
opportunities for educatlonal admlqlbprator». =

itate lducation Departments sionld encourare poards
of education to ve liveral concerning in-ae:vice
education opportunities and such state equcatiqn
departments should estaplish a staff colleme for
administrative leaders of education ip tne stgte.

me federal government should set up a fynd to gssist
the states in the flnanclnp of staff colleges of
educational leaders.

SUNMMARY

In-service education of administrators nas received too little

attention from tne universities, state education departments. and fyrom
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e fegepnd rovernment.. The needs are crcals and Lhe conlenls hing boen
ientitied,  'tnere are many approaches Lo in-service educeation for
administreators and Lhere 1o gencreal warrecment, in Lhe profession as Lo

those that have the most promise. - iecent developments in educational

administration offer avenues for improved in-service education but

these need to be based upon sound consideration, development‘ana use in
order to reap the benefits. Perhaps we shoﬁld keep in.mind the f&llowing
quotation:

'Well, in our country, 'said Alice
still panting e little. 'You'd generally get
to somewhere else -- if you ran very fast.
for a long time, as we've been doing. , ,
'A slow sort of country! said the Queen.
'Now, here, you see. it takes all the running
you can do, to keep in tne same place. If you
want to get somewhere else. you must run at least
twice as fast as that! - '

0

Througn The Looking Glass
Lewis K. Carroll
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