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The purpose of this study was to investigate the research hypothesis that group
guidance and group counseling procedures would produce positve changes in the
self-concept and professional attitudes of prospective teachers. Pre- and post-test
| measures of the Tennessee Self Corcept Scale, TERP (ES-VID Attitude Scale, and the
! Vocational Decision Questionnaire were administered to 302 prospective teachers.

Statistical analysis of the rcsults showed significant positive gains for several
t subgroups, with subgroups of females in comparison with males and group guidance
E students in comparisior with directed students showing the greater positive gains. The
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conclusion reached in this study is that group guidance and group counseling
significantl £, vduced changes in the self-concept and professioral attitudes. (author’
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Effects of Group Guidance and Group‘
Counseling on the Self Concept
and Professional Attitudes of

Prospective Teachers¥®

Harry G. Padgett George M. Gazda

The purpose of this study was to investigate the research hypothesis
that group guidance and group counseling procedures would produce
positive changes in the self concept and professional attitudes of
prospective teachers. Pre-and post-test measuresof the Tennessee
Self Concept Scale, TERP (ES-VII) Attitude Scale, and the Vocational
Decision Questionnaire and a post Attitudinal Questionnaire were
administered to 302 prospective teachers. Statistical analysis of
the results showed significant positive gains for several sub-
groups with subgroups of females in comparison with males and

Group Guidance students in comparision with Directed students
showing the greater positive gains. The conclusion reached in tbis
study is that Group Guidance and Group Counseling significantly
produced changes in the self concept and professional attitudes.

1n recent years there has been a growing awareness that teacher education
should include more than content learning. Professioﬁal literature is reple.e
with suggestions for a mental hygiene approach in teacher education (Khleif,
1965; Peck, 1964; Pinson, 1965; Samler, 1965; Withall, 1964). Samler (1965)
emphasizes self-understanding as the key aspect of mental health and an
essential ingredient for making mature choices and assuming re3ponsibility.
Jersild (1952, 1955) emphatically supports the necessity for self-understanding
for the teacher who would be effective a working with children, and Porter
(1964) supports Jersild's emphasis as follows:

... + the process of becoming a teacher is basically a process of

individual self-actualization with all that this implies in terms <

of development of self, motivation to become a teacher, self-concept,

purpose, perception of experience . . . the implication for the

teacher education program of the process of becoming a teacher have
scarcely been tapped . . . (p. 439).
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Cozbs (1965) stated that it is at the scurce of supply, the teacher-pre=
paration program, that peview and irnnovaticn are critically needed.

Tn the.r search for inncvative methods and procedures, teacher educators
have turned to the research in Sccial Psychology and Grup Dynamics. The
current study was an attempt to investigate the research hypothesis that
group guidance and group counseling prccedures would produce positive chapgéa
in the self-concept and professional attitudes of prospective teachers. The
underlying assumptions were thet a positive self-concept and a progressive
educational philosophy are prized and necessary characteristics of teachers
who promote positive mental health.

Subjects of the Study

The subjects were selected from ernrcliees in Education 3Q3A, Introduction.:

to Profassional Development &% the University of Georgia. Subjects in the
treatment groups (Tables 1 and 7 ) were instructed by Imstructor 1L (directed
procedures) and Instrustor Il (group guidance procedures). The four treat-
ment groups were defined as follcws:

. Control I--Classroom experience cnly--under Imstructor I or

under Instructor II} @ .«

2. Contprol II--Classroom experizace only--under Instructor I or
under Instructor II, but these subjects had volun:eered for
Group Counseling;

3. Experimental I--Classroom experience plus four-to-nine siessions
of group counseling; and '

4, Experimental II--Classroom experience plus cne-io-three sessions
of group counseling.’




Subjects by

Table 1

instractor and Group

Instouctor X Instructor II Total

Control I 53 81 - 134

Control II 33 - 51 90

Experimental I 13 32 51

Experimental II %9 18 27

Total 1l 188 302

Table 2°
Subjects in Group Counseling by Instructor

Instructor I Instructor II Total

Counseling Volunteers 87 112 1798

Offered Counseling 34 57 9l

%#Hold Group 33 55 &8
Participated in

Counseling 28 50 78

%0ffered counseling Winter Quarter
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Hzgothesis

The following null hypoticsls was tested:

O

Subjects who had been sub”.zted to spucified classroom and

groud counseling probedu“bs GO not cdiffcr significantly on

mea:ured changes of the self-conccpt ané professional attitudes

«n grouped accoraing to sclected variables,

Three statistic~l procedures were uscd to test the null hypothesis: (1)
Least Squares Analysis (Harvey 156C), (2) the Duncan's Multiple Range -
Tast (Kramer, 1951); and (8) the Chi-square Test of Independence (Dixon,
1965),

Metuod and Procedure

All subjects were pretuct.d on tho Tenncssee Self Concept Scale (Fitts,
1965), tha TERP (ES-VII) ittitude Scale (Kerlinger, 1958a, 1958b, 196712, and
the V-cational Declsion Questionnaire (author-devised). After participating
in classroom procedures under Instructor I (Directed) or under Instructor II
(Group Guidance) plus group counseiing if they had volunteered for this
additional experience, the subjects were retested on the same instruments
and an Attitudinal Questioanaire (author=-decvised). Both instructors used
same text, course outline, bibliography, and had access to a pattery of
psychological tests., The purpcse of the course inclided psychological
testing, promotion of a seli-understanding experience, and a presentation

of basic educational concepts.

Results and Discussion

Upon the basis of statistical analysis of the data the null hypothesis

Ipersonal Correspondence, to Dr, Harpry G, Padgett, Appalachian State
University,,from Dr. F. N, Kerlinger, New York University, September, 1967,




was rejected., Tables 3 and & zive the results of the Least Square Analysis
and Duncan's Multinle Range Tests of Significance for the TSCS and TERP

(EV-VII). 7ne results are given in terns of positive gaims.

’ Table 3
Aralysis of Variance Duta Zox Tennessee

Salf Concept Scale and TER? Attitude Scale

Tennessea~--AllL Suhjects

|
Score Effect fobid F., Ratio P i

Self Criticism: Class 3 5 3,20 .Q5
Sex L 5.65 Q5
Instructor x Sex 1 7 .36 01

Identity: Instructor 1 6.63 .05

Moral-Ethicals Instructor x Sex i Lo43 .05

Variability: Sex 1 4,10 01
Tennessea-~Experimental I

Physical Self Sex 1 4,89 .05
TERP (ES-VII) Attitude Scale '

D (A-B) Score: Class 3 5.23 .01

Sex L 3.93 .05




Positive Gain on Tenncusee Self
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Concept Scale and TEXP (ES-VII) Attitude Scale

Tennessee Sclf Concedt Scale

Score

Gain Group

Comparison Group '

Self# Criticism
Self Criticism
Self Criticism
Self Criticism
Identity
Moral-Ethical Self
Moral-Ethical Self
Variability
Distribution

Physical Self

D (A-B) Score

D (A-B) Score

Fenale-Total Group
Seniors and Sophnmores
Terale-oirected Croup
dales=-Group Guidance
Student Group Guidance
Ferales-Group Guidance
¥ales-Directed Gooupy
Female-Total Group

cudents-Group Guidance

Males-Dxperimental I

TER?

Seniors and Sophmores

Female~-Total

Males~Total Group
Freshmen

Males~Directed Group
Males~Directed Group
Students~Directed Group
Males-Group Guidance
Malus~Group Guidance
Males~Total Group
Students~-Directed Group

Females~Experimental I

Freshmen

Males~Total
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Sevepal noticable trends were coserved Wiaen the subgroups having sig-
nificant F.ratios were studied:

(1) Four subgroups of ferales uads significantly greater positive
gains than did subgroups of males, but only one subgroup of
males made significantly greater gains than females, Females
in the Total Group sacweé significantly less defensiveness on
the Seif Criticisw scove than Aid males in the lotal Group
and females in the Lirected Group showed sigaificantly laess
defensiveness than cid wales in the Directed Group. The
Self Criticism score is comprised of ten mildly derogatory
statements which most people admit as keling true of them.

These subgroups of females showed an increased acceptance of .
thesa statements as being cnarasteristic o them., Females in
the Total Group sicwed significently greater cains in self in-
tegration as measured Dy The Vaplebiliity score than did males.
However, the malc jroup exaibited acdequate integration. Males
in group counseling showed sigaificantly greater positive gains
in their perception of thele physical selves than did females.
The Physical Self score is a measure of the person's view of
his body, health, appearance, skills, and sexuality.

(2) All of the adjusted means of the Tennecsee Self Concept Scale
subscores, except the Moral-Ethical Self, showed a more positive
direction for Group Guidance students than for Directed students.
On three of the twelve subscores, Identity, Distribution, and
Selr Criticism scores, ¢imificarntly greater galns were recorded.
Group Guldance stucents icencified themseives significantly more
nositive, were more certaln of their seli-perceptions, and were
"ess defensive than were Divected students. The Identity score,
comprised of "What I Am" Items, is a measure of the individual's
basic identity. The Distributlon score is a measure of the certainty
of how one sees himself. Definiteness and certainty are indicated
by a high score, The Self Criticism score may measure openness
(higher score) or defensiveness (icw score}. Extremely high scores.
may be indicative of a patholégical lack of defensiveness.

(3) As measured by the Self Criticism score, seniors and sopamoras
become significantly less defensive than £peshmen and somewhat
less defensive than iuniors, (Thz fact that freshmen were new
students and the junlor group was composed mainly of transfer

-
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students may account for the results.)

(4) On the TERP, seniors and sophmores Secame significantly more
progressive in their educational philosophy than did freshnen,
and somewhat mooce progressive than did juniors. (The newly
arpived students in the University climate, freshmen and trin . .
juniors, may not be personally and professinnally ready to in-
corporate certain philosophical concepts.) Kerlinger (1958h)
suggests that the progressive teacher is characterized by warmth,
sensitivity, employment of dewocratic procedures, and student-

centored attitudes,
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(5) Significant gains were recorded between subgroups of males on
Self Criticism and Moral-Ethical scores, but no trend was
noted.

Although there were some measured changes for the Control and Experi-
mental Groups, the differences were not sufficient to produce significant F
ratios, except for males on the Physical Self score on TSCS.

No significant Chi-squares were recorded on the Vocational Development
Questionnaire, but the results indicated a tendercy for students to become
more crystallized in their decisions regarding the teaching profession, i.e.,
to teach or not to teach.

On the Attitudinal Questionnaire studerts in Group Guidance Classes
rated Education 303A significantly more valuable as an ins. t and self-
understanding experience than did Directed Classes. In ranking the various
course experiences all subgroups ranked the use of psychological inventories
for self analysis the most helpful and beneficial experience of the course.
Fifty per cent of the students in group counseling ranked group counseling
first, but in ranking the five experienczs on a one-to-five scale, the top
ranking of the group counselees agreed with the other subgroups. The
rdnked experiences were: liecture and discussion of the text, general class
discussion, outside reading, battery of psychological inventories, and group
counseling (ranked only by those in counseling).

The findings of this study suggest that Group Guidance and Group
Counseling did effect positively the self--concept and professional attitudes.

Not only were there evidences of significant and directional changes in the

k]

Group Guidance students and Group Counseling students on the Tennessee Self
‘Concept Scale, but also evidence of more positive attitudes toward the

overall course experience. Educators need not to be reminded that learning

can best be implemented when the learner is personally involved in the




learning process., Prospective towchers or Initiates on the royal road to
orofessional certificaticn mey be asslisted In wakifig realistic decisions rie- '
garding the teaching professicn througn innovative procedures, Group
Guidance procedures provide cpporiunity for active participation of students
in the classroom experience and Group Counseling provides a medium for

deeper personal exploration. Further rusecarch is suggested for studying

the effects of these and relatud procedures on the personal and professional

development of prospective teacher.

Harry G. Padgett is Assistant Prolessce of Education and Unlversicy Counselor,

Appalachian State University, Boone, Nerth Carolina and George M, Gazda is
Professor of Education, University of Ceoryic, Athens, Georgia, and Department
£ Psychology and Psychiuiry, Medical Col.zge,of Georgia. «

%This research constitutes port of the scnlicr author's doctoral dissertation
corpleted at the University of Georzia under the supervision of Dr. Gazda.




References

Combs, A.W. The professional educaticn of teachers., 3oston: Allyn and
Bacon, 1965. ‘

"Dixon, W. J. (ed). BMD biomedical computer programs,. Los Angeles: Health
Science Computing racility, iS65. ’

Fitts, W, H, Manual Tennessee Self Concept Scale. Nashville, Tennessee:
Couns lor Recordings and Tests, 1965, !

Harvey, W. R. Least-squares analysis of data with unequal subclass numbers..
United States Department of Agriculture Researcn Sexvice, ARS-20-8,
July, 1960 - 1-157,

Jersild, A. T. In search d; self, New York: Bureau of Publications,
Teachers College, Columpia University, 1952.

Jersild, A. T. When teachers face themselves. New York: Bureau of Publi-
cations, Teachers College, Columbia University, 19535.

IR e

Kerlinger, F. N, Manual for education scale E_and education'scale iI. Un-
published Instruction Booklet, 1958a.

Kerlinger., F. N. Progressive and traditional, basic educational attitudes.
School Review, 1858b, 55, 80-92.

Khle.., B. B. Sociocultural framework for training teachers in a school
mental-health program. School Review, 1965, 73, 102—113.

Kramer, C. Y. Extension of multiple range tests to group correlated ad-
justed means. Biometrics, 1957, 13, 13-18.

o

Peck, R. T. Personality pattern of prospective teachers. Journal of . ..
Expeuizﬁrng_Pszchologz, 1960, 29, 169-175.

Pinson, L. Psychology can contribute to teachers' mental health. Catholl-
School Journal, 1965, 65, 49-5.. .

Porter, M. R, Some basic premises for teacher education. Journal of
Teacher Education, 19584, 15, 439-hhl,

~ Samler, J. School and self~-understanding. Harvard Educational Review,
1965, 35, 55-70.

Withall, J. Mental health in the classraom; Journal of Teacher Education,
. 1964, 15, 193-199.




