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CHAPTER T - IWTRODUCTION

PROBLEM STATEMENT

With the current emphasis in our society on the importance of a college
education, the student who does not fit into the traditional ~co emic crogram in
our high schools is often neglected in our educational planning. This seems par-
ticularly true in many of our upper middle class suburban communities where vo-
cational educaticn has been slow in developing. Tynically the student in a
"comprehensive" suburban high school has had the following choices of program:
an academic, "college oriented" program which leads to entrance into a twn or
four-year college; a business prograin designed tc train students te enter an of~-
fice-related position upon graduation; a work-study program such as distribu-
tive education, providing on-the-job training for the high school student; and
the "gencral" program which educators often have considerable difficulty in
defining or defending in terms of supplying useful skills for the student who
will enter the labor market upon high school graduetion. The "general” student
is, of course, most often given a schedule which is generously sprinkled with
home econcmics or industrial arts, both of which anpear to becoming more and
more academically criented and neither of which are designed te provide the skills
necessary to compete successfully in the labor markct.

In New York State the advent of the Area Occupational Center has done much
to provide appropriate educational cheices fer the soc called "non-ccllege bound”
student. However, even these programs have neglected a number of these students
primarily because of twe reasens: 1)the inclination of many area centers to
establish entrance requirements resembling those of the two-year college and
2)the fact that most students must wait until thair junior vear in high school

to become elegible for a program in the Area Occupational Center. The opportuni-

ty to chcose vocaticnal education sheuld, of course, be available to every
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student, regardless of his academic notential, and the setting up of rigid aca-
demic requirements for entrance inte a vocational program is certainly not an
answer to the general student's dilema. Postponing enrclliment in a vocational
program until at least the junior year in high scheol 1is, of course, justifiable
from the standpoint of vocational development theory and the fact that most stu-
dents are not prepared to make a career chcice any earlier. However, it negates
the fact that many students, disgusted and discouraged with “formel education”,
wi'l drop out of school before they reach this noint, only *o pbecome candidates
a few years later for expensive faderal programs such as the Job Corps, designed
to salvage whatever vocational skills and humen dignity can be saved after
the youngstar has "floundered around” in the labor market a while.

The problem stated very simply then is this: what kinds of programs can
be established in the early secondary school for the "Special Needs Student"”
which will enable him to escape tha treditional academic routine and explore

vocational cducation as @ possible soluticn to his educational dilema?

HISTORICAL DEVELOPYENT OF THE MULTI-OCCUPATIONS PROGRAM

The Chief School fdministrators of the nineteen schoel districts making up
the First Superviscry District, Epic County, New York have been aware of and
concernad about the problems of the Special Heeds Student since they began plan-
ning cooperative services some seven years ago. A nunber of programs were in-
stituted in the local districts which were designed to attack the uniquc problems
of these Special Heeds Students. The one program which appears to have met with
the most success is the state supported STEP (Schonl te Empicyment Prcgram) Pro-
gram which nrovided for on-the-job training, usually in scheol setting, for the
potential drop-out and the slow learner. In many cases, however, the schools
choose not to begin a STEP program because of a variety of reasons inciuding:

1)high expenses, 2)transportation, 3)1ack of well qualified supervisory person-

nel, 4)1imited number of students which can be accomodated, 5)1ack of appropriate
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follow-up nrograms for the STEP "graduate", etc.
In 1965, David C. Cerruth, Director of Trade and Technicai Education of

the First Supervisory District, suggested to the schocl administrators that an

exploratory vocational program for the Special Needs Students be cffered at the
area cccupational center. During the 1966-67 school year, 36 students were enroi-
Ted in the first Multi-Occupations program at the Harkness Center, an area occu-
national center serving twelve of the nineteen school districts in the rirst
Supervisory District. During this year, the students had an opportunity te ex-
plore for ten weeks each ¢f the feilowing vocational areas: building maintenance,
food service, gas station operation, and mail-rnoem cperations.

During the current school year (1967-68) under a2 one-year grant of $52,000
from the Vocatinnal Education Division of the New York State Department of Ecu-
cation the Multi-Occupations program has been expanded to include seven veca-
tional exnlnratory offerings, remadial rcading, extensive ccunseling, and a
teacher in-service werkshop designed te acquaint faculty with the unioue
problems of the Special ileeds Student and to enable them tc develon special
instructional aids fer use with this group.

The fcllowing chepters constitute a repert of the progress cn the Multi-
Occupations project as of December 31, 1967. Chapter II-Acmiristrative Struc-
ture outlines the mechanics of the program, type of students involved, program
objectives, scheduling procedure, etc. ChapterIII-In-Service Werkshop, re-
ports on the material ccvered and the teacher's evaluaticn of their summer werk-
shcp experience. Chanter IV-Counseling-describes the group ccunseling program
carried on with the Multi-Occupations students and their reacticns to the program
sc far. The current status of the reading evaluation and remediation work is
reported in Chapter V, and Chapter VI cutlines the progress being made on the

develcpment of instructional aids fer use with the Multi-Occupaticns classes.




CHAPTER I1 - ADMINISTRATIVE STRUCTURE

SPECIAL NEEDS STUDENT DEFINED

For the purpes: of the Multi-Occunations rrogram the Snecial Needs Student
has been d2fined very simnly as the student whc cannct, for one or a combination
of reasons, profit by continuing in the tracitional academic pregram. Counse-
lers in the home schnols served by the area occupational center an¢ special edu-
cation teachers working with educable stucents have been asked to recemmend
students from the following three categories whom they feel would nrofit from
the Multi-Occupaticns pregram:

1. Potential Dropouts - students whe have been faced with one

failure situation after another thrcughout scheel and have
finally exoressed a streng dasire to drop cut of school "as
soon as they are old enrugh" or "as socn as thev can find

a good job." These students mos® often are just fed-up with
our system of formal oducation and want ne mere of it.

2 Slcw Learners - students who have been facec with one

failure situation after ancther but are centent to remain in
school in an "adjusted" or tnon-dinlema" prngram either be-
cause they are simply afraid of the outside worlc or they
have been cenyinced by sccial pressures that staying in
school is "the thing to do." These students most cften lack
any sense of educational or vocational directicn and

would be hard-pressed to ccme un with a satisfactery answer
to the questicn of why they are still in schrel.

3. Special Education_Students - students classified as educable .

mentally retarded who can profit from some degree of formal

vocational training.

- Al AT




PROGRAM OBJECTIVES

The three major cbjectives of the Multi-Occupations pregram are stated

as follows:

1. To provide exploratory vocational experiences fer students whe have
axnerienced learning difficulties in the traditional academic
setting. Development of srecific vacational skills in this
program is of seccndary cencern. The major emphasis is tc try
to make cach explcratery experience as interesting zs possible
and to give students the orportunity tc display their antitude
for a vocational arca through practical cxperience.

2. To improve the trainces' jnb anplicatien and job acdjustment
skills threugh extensive groun and individual counseling.

Statisties indicate that a major reascen for job instability is

not a lack of occupatinnal skili but inability to acjust tc
cne's fellow workers or superviscrs. This, of course, is alse

a major facter in oducctirnal instability in the Srecial Needs

stucent. The grrup and individual ccunscling in the Multi~
Occupatiens nrogram is designed te heln the student take a leok
at his own behavier and the way he relates tc his nzers and
sunervisers. Horefully, butter scheel acjustment as well as
batter future jeob adjustment will result.

3. Tc wmrreve the students' communicaticns skiils through remecdial
and covelonmental instructicn in reacing and writing. The source
of much of the Stecial Necds Students' difficulty with schcn1 1is
his failure to fevelor adequate reading skills. Most often this
stulent, becausc of his reacing deficiency, finds reading

extromelv distasteful. Hepefully by relating this typc of

instruction very clesely to his vecaticnal oxpleration scme
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interest in reading can be rekindled and some progress can be mace
toward imoroving communications skills.

In addition to the afore-mentioned objectives cof the Multi-Occupations
program, the staff has, as a result of the grant from the State Education
Department, undertaken a project to develop instructicnal aids appropriate
for the teaching of vocational subjects to the Special Needs Student. Because
of the raading problems of the Special Needs Student the emphasis here is on
the development of visual materials (i.e. TV Tapes, slides, tranparencies,
etc.) where verbage is held to a minimum,

STUDENT CHARACTERISTICS

The following exemplifyies the vide range of abilities and personalities
of the 55 students enrclled in the Multi-Occupations program during the 1967~

68 school year.

1. Caronolo~ical Age
Ranges 15 to 22
Mean 16

2. Ability (as m-v red with Peabody Picture Vocabulary Test)

I.Q. Range  69-120 (one girl scored 144)
I.Q. Mean 87 (Does not include 144 score)

3. Physical Disabilities

1 Epileptic averaging 3 petit mall seizures per day.

1 Brain-injured

1 Sevare hearing disability

2 Limited use of one or two 1imbs

1 Limited because of size (4'2" tali, 66 1bs.)

Others-apparently ncrmal but with a wide range of motor ability.

4. Emotional Problems

A wice variety of emoticnal nrotlems inclucing cne boy
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who‘disp1ays extremely erratic behavicr who can be exnected to "go off
on tangents after 10 or 15 minutes of cne activity" and another who
tends to become irrational when angered. Twenty per cent of the
students have been referred to the school nsycholegist at
the home school for some type of emctional problem.

5. Social Problems

Twe boys and one girl have spent time in some type of penal
institution. (One of these boys was dismissed from the Multi-
Occupations program anc has dropped cut of his heme scheol.)

I number of stucents have discussec their acventures in shop:
lifting, housebreaking, drirking, anc sexual activities in the
group ccunseling sessions.

6. Attendance Problems

Most schools renort that the stucents in the Multi-Occuna

tions program have past records of very nocr attenzance.

Exact figures will be rvailable ans 2 comparison between

their nast twe years and the present year will be made 1in

tha next nrogress rerort.

1t should be nointad cut that the above mantioned characteristics are ex-

tremes. The physical disabilities are found primarily in the Srecial Education
Students while the emotional and social nroblems arc rrevelant in the nctential
drep-outs and slow learners. It anpears that tho most prevalent charactaristic
among the majority of students is discouragement with themselves and disallusion-
ment with formal educaticn.

PROGRAM MECHFNICS

ps cutlined in tha nbjectives, the Multi-Occuretions nrogram invelves three
major factors: exnleratory vocational training. ccunseling, and remedial werk
in communications skills. The latter two are discussed in more detail in later

chanters. Suffice it to say here that these services are previded cnly to these

- .
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students wio desire to participate anc that time for these activities is taken
from the time period allotted to vocational training.

The Multi-Occupations program itself is a one year program. As mentioned
in Chapter I, it is offered at an area occupational center. The students spend
three hours per day, five days per week at the occupational center and the re-
mainder of their school day js spent at their home school where they are enrolled

in "academic" courses, such as English, sccial studies, mathematics, etc.

Exploratory Training-During the year the stucents are in the Multi-Occupa-

tions program they have an onportunity to explore four vocaticnal areas. The
students may choose the four areas from the follcwing available offerings: bench-
work and assembly, building maintenance, food service, gas staticn operation,
grounds and gelf course maintenznce, mailrcom cperations and medical aides.

cach cf these programs is ten weeks in length. Every program is not offered
every ten weeks. (See appendix A for brief course descriptions and master

schedule.)

Student Choice-The initial meeting of the Multi-Occupations group in Sep-

tember was an orientaticn meeting during which the students were given the op-
portunity to spend a few minutes with each instructor for an overview of the

course offerings. 4t the end of this orientation, the students made a cheice

of the four areas they would like tc exnlere. As a result of their experiencas

in the preogram and their discussions with their peers and the Multi-Occupations

staff, many of them have aitered their choices and selected other arcas. These

changes nave been nermitted in-so-far as the schedule permits and where the

staff feels the change in plans is a result of increasing vocaticnal maturity.
Greuping-Due tc the wide range of abilities and the wide variety of emoticnal

and social nroblems present in the Multi-Occupaticns grcup, there has been some

difficulty in determining how to “group" the students for their vocaticnal ex-

pleratory training. The Multi-Occupations staff deciced that greuping on the
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pasis of measured ability was not valid for this tyne of nrogram. First of all,
academic skills were not being emnhasized in the rrogram and metor skills are

not adequately measured on naper and pencil tests. Secondly, it was felt that
rerha.< one of the greatest benefits to be derived from the rrogram was tn Tearn
to associate with peers which were "different". It has been d ~vered, howaver,
that certain types of students do not "mix" well and the staff is still stirug-
gling with this problem.

Program Flexibility~In addition to rermiting the stucdcnt te make a choice

of the courses he wishes te exnlore, the pregram is flexible in that a promising
student may also transfer into a two year nrogram at the area occupational center
during the year. In 1966-67, two transfers from the Multi-Occupations program

to the two year food service prcgram were made and the students have worked out
quite well. In nWovember of 1967, a stucent vas transferred from Multi- Occunations
to the regular auto mechanics pregram and thus far is verforming at a high level.

Student Evaluation-As the Multi-Occurations program was discussed during

the summer in-service workshop it became obvicus that a traditional grading sys-
tem would not be satisfactory. A11 of the evils of numerical and letter graces
seemed te be doubly unfair and unrealistic in the Multi-Occupations program.
What is the difference botwcen a 65 tire repair and 85 tire remair? Who's taste
must we satisfy in dotermining whether an annle nic is worth an A cr a B? lhat
nart dees a student's nrevious experience nlay in our evaluations? If-we are
truly cormitted to the concept of individual differenc?s how can we conceive of
a student "failing" at vocational exnloration? Mary may discoevar that she is
not particularly interested in cr adert at meking a hespital bec, but this sheuld
be censidered as a sten toward vocaticnal maturity, not os ancther failure

It was ultimately docicdad that, for nurroses of report card grading 0 (Out-

standing), S (Satisfactory) and U (Unsatisfactery) would be used. It vas agreed

that a student would he given an unsatisfactory if ho refused to abide by certain
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shop regulations and meet certain basic requirements in each ccurse. In addi-
tion, each teacher is enccuraged to keep a progress chart for each student uron
which he listed basic skills covered in his class. When a student demonstrates

a certain degree of proficiency in each of these skills he is checked as having
completed it satisfactorily. Also, at the end of each ten week rerioc, an over-
all evaluation is cocmplete for each student in which a recommencation is made
concerning the students' future training in the vocaticnal area just completed.

(See Apnendix A)

Class Size-The present size of Multi-Occupations classes averages fifteen.

It was anticipated that this would be a reasonable group to work with since scme
students would be out of class ~=rirdically for counseling and reading. In
the case of Gas Station Operation, half of the students are assigned te the

station while the others arec engaged in classroom or shop werk.

The Multi-Occupations "Graduate"-The student whe comnletes the Multi-Occu-

pations program has three rossitle alternatives. The student who is interested
an: _aponstrates-eufficicnt »rtontial may return fae follewinge yoar to a regular

two-ycar prcgram. If the scaff feels that a stucent cculd not rrofit by acdi-

tional formal training even though he shews en interest in & vecational area. the

recommendation would be tc return te the home scheol in a werk-study program.
If the student decides that c¢ropning out cf school is his best cheice, he will
have the advantage of having had some basic training in a number of vocational
areas which shculd helo him in his adjustment te the work werlc,

EVALUATION AND-RECOMMENDATION-

These nrersonnal at the area occupaticnal center whe are connected with the

Multi-Occunaticns program and the counsalors in the neme schools who are - -
theroughly familiar with the proaram aprears te be cenvinced that it is worth-
while and has censiderable potential for grewth. Of these items discussed s¢

far, however, there are continuing problems in twe majcr areas: grouning of
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students and student evaluation.

It is evident, of course, that as the curriculum is further developed and
as instruction is improved so as to better accomodate individual differences
the problems of student grouping will decrease. However, there is strong feeling
on the pari of the staff that continued attempts should be made to come up with
the right "mix" of students to increasc the potential for learning. The most
promising area for further exploration here seems to be te consider some method
of "grouping by perscnality." Of course, tihe personality of the teacher is also
important when consicering this problem. Considerable work remains to be done
in this area.

The Multi-Occupations staff appears to be convinced that the 0, S, U method
of grade reporting is appropriate fcr the pregram as long as something must an-
pear on a report card for each student. Unfortunately, all of the feeder schocls
do not share this feeling. One school, for example, continues te mainf.ain that
they have to have numerical grades for all students for all subjects because
their computerized report card system does not allow for the use of 0, S, or U.
The major problem with the present system of evaluation lies in the actermina-
tion of evaluative criteria for each of the vocational areas and in developing
an adequate check sheet or questionnaire type reporting sheet. The evaluaticn
form (Apnendix A) has its shertcemings and continuous effort must be exercised
to improve it. Any movement away frem the traditicnal grade reporting methods
is an improvement, however.

Due to the scvere emoticnal and behavior problems presented by some of the
students, and the fact that some of them have severe problems with moter skills,
setting a rigid class size of fifteen seems at this point te be unreasonable. In
a vocational shop where dangerous equipment is involved and where development

of manipulative skills receives scme emphasis, it is impossible to previde the

necessary individual attention recuired when working with this many stu.ents. It is




- 12 -

" reccmmended that the class size remain flexible, ranging from § tc 18, derending

upcn the students involved and the shon facilities and instructional staff
available

Membars of the Multi-Occupations staff have alsc spent considerable time 1in
discussing possible additions to the vocational offerings for the program. The
three mentioned most frequently are cosmetology (manicuring, dispensory girl, re-
ceptionist), floriculture (flower arranging and nlant nropagation) and merchan-
dising (shelf stocking, inventreying, cash register operation, etc.). ho deci~
sicns have been reachec on the addition of these proCrams.

One of the biggest problems anticipated with the Multi-Occupations program
in the future is providing fer adequate staff. Until now the teaching assign-
ments for Multi-Occupations have, for the most part, been handled Ly the regular
teaching staff. Beainning in 1968-69, hewever, all cf the regular staff will
have full-time teaching assignments in the regular twc-year programs. This will
necessitate hiring half-time pecnle fer all Multi-Occupations teaching assign-
ments. A number of problems are anticipatec, including recruiting of acequaie
personnel and certification of toachers for this tyre of special program. i
number of pessible solutions are being explered: 1)Making use of teacher aids
whe weuld work with the regular staff on a full time basis, therefore, permitting
the exreriencec teachers to assume responsibility for both the twe year classes
and the Multi-Occupations classes, 2)Sharing teaching nerscnnel with cther schocls
or Special Educaticn, 3)Working out cocperative wrrangements with lecal indus-
tries or businesses to make use of their personnel for 10 week blocks of time.
lhatever arrangement -r cemxinaticn of arrangements is made for teaching staff,

close supervision of the program will be an absolute necessity anc the rossibility

of a full-time Special leeds Ccordinator should be expiored.
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CHAPTER III - IN SERVICE WORKSHOP

In the project proposal approved by the State Education Department, suffi-
jent funds were made available to operate a twenty day in-service workshop for
he members of the Multi-Occupations staff. This work-shop was to be held during
he four weeks in August preceeding the opening of school and was te include small

roun discussions about the characteristics of the Special WHeeds Student and ef

ective ways to work with them, and provisions for the faculty to work on the
eveleoment cf instructional aids for their respective courses.

Since project approval was not receivecd until July, planning time was cut
hert and it was decidec to operate the workshcp fer fifteen days in Rugust and
ive days cn Saturdavs anc¢ schoel holidays thrcughout the year.

HE SPECIAL NEEDS STUDENT

A psycholngist had been tentatively engaged to werk with the staff in the
mall group discussicns concerning the unique problems of the Special Needs Stu-
ent. However, since nroject anprcval was scmewhat late, he acceoted another
csiticn for the month of fugust and was unable to participate. This necessi-

ated the use of the follewing staff members of the Beard of Cooperative Educa-

+ & 9 L e

tional Services:

1. Wayne E. Werner - Guidance Ccordinater at the Harkness Center

who had just returned from a one-yecar NDEA Advanced Institute
at the University of Oregen where the emphasis was on group
ccunseiing.

2. Wendy Schreeder - cocrdinator of the First Surervisory Dis - ;
trict's program for children with learning and behavicr prob- |

Tems uncer the Special Education divisicn of the Beard of Ce-

operative Educational Services.
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3. Kenneth Freeland - Coordinater cof the work study pregram operated by
the Board of Coonerative Educational Services for high school age Snecial
Education students.

A schedule of daily activities as well as summaries cf the presentations

Mr. Werner, Mrs. Schrceder, and Mr. Freeland are founu ° in Annencix B. The

neral format follewed in their part of the workshop was as follews: 8:30~9:00
M. - nresentaticn of discussion material, 9:00-10:00 ~ small groun discussicns.
e major objective of this nortion of the wcrkshen was, of course, to develon

the staff a better understanding of the tvpnes of studants they would be work- -
g with in the Multi-Occupations prcoram. /. number of sucgestions were made by |
e discussion leaders, anc mere imnortantly bv the teachers themselves, con-

rning apprenriate ways to deal with situations which were 1ikely te come up in

e ccurse of their work with the Snmecial 2eds Student.

RRICULUM DEVELOPMENT

The progress of the werk on curriculum will be dealt with in Chanter VI.
ever, since a larce perticn of the time in the in-sarvice werkshen was spent

the davelenment of instructional materials, this work will be mentionec briefly

re.
| Prior to the /August workshop, the staff had drne seme work with Mr. Carruth :

yd with Dr. Eisle, frem the Curriculum Develerment ¢tivision of the Beard of Co-

e KT i e

erative Educational Services, on the development cf ccurse cutlines and the

P

iting of objectives. Therefore, the curriculum development portion of the in-
rvice werkshep was plann2d on the assumpticn that they were prepared te consider

soecific nroblem of develepine instructicnal aids. Due to the veriety of

rbal rroblems anticinated ameng the Multi-Cccupations students, the emphasis
s te be on the develorment of visual meterials.

The first Teqical step arnearcd tc be to review existing materials to see
any *.r:aplicable or adaptable ferr use with the Svecial Needs Student. Film

ERIC

Aruitoxt provided by Eic:




rrjectors, film strin nrojectors, slide projecters, and cverhead nrojectors were

de available to the staff to preview mater. is. The services of the district's

ilm 1ibrary were made available. A large number of instructiornal materials

atalogs were provider anc secretarial help was on hand te send for nreview ma-
erials. Staff members were also encouraged to visit local industries in search
f appropriate teaching aids. For the first week of the work-shcp, the teachers

re left pretty much on their cwn to explore the many rescurces available.

During tne last two weeks of the wcrkshep, a more structured rrogram was

rovided. Presentaticns were made by the Curriculum develooment materials pro-

uction versonnel and T.V. personnel on 1)the use of of Visual Aids in instructien,
Juse of the Educational Film., 3)davelonment of 8 mm film Teons and 4)educatinnal
elevision. Teachers were encouraged to use the remainder of their time in de-
eloning their own Tibrary of instructicnal aids. The last twe days of the werk-
hop were devoted teo a "Shew and Tell" din which each of the werkshep particinants
isplayec¢ for the rest of the greun the materials er {deas for materials he had
evelcped.

ORKSHOP_EVALUATION i

It is, of coursa, difficult to nrovide any kind of statistical evidence sup-

orting the value of a workshop of this nature. However, the following ccmments '

irom the participants' evaluation sheets, are indicative of the kind of resncnsa

#he werkshon received:

"The information given and the discussinns wnich followed the presentaticns
i11 be of great value when working with any group of children or adults. The
roup was made aware of the complexity of the learning rrrcess and the importance

f the teachar's rrlo 9n this ~recess.” - :

"Acquainting the teacher with identification characteristics, needs, and
uides for managing the behavior of the mentally retarded was important to con-
ider when planning effective learning situations suited to this groun.”

"The visit to the Niagara Frontier Rehabilitation Center was most worthwhile.
ome of the philosophy exnressed by its directors might well be adanted to our
jtuation. Many simi’arities to our cwn situation could be cited.”
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"I personally found that tc discuss previous failings and student problems
ith counselors and colleagues rewarding.”

"The time spent in curriculum research was valuable but not adequate.”

"Setting ur the course of study and evaluating that cutline with total group
as again time well snent.”

"There would be value in exploring some manner in which this tyre of curri-
ulum study could be carried on, on a continuing basis. Each member of the group
eemed able to supply creative stimulation for cthers cutsice his or her own
pecialty."

"Visual Aids are needad for curriculum fer a "Feod Sarvice” nreogram I am
0old. "Fine" I say, "I'11 do it as soon as I get time.” But trying tc find the
ime during the regular school year is nct as easy as it may sound.”

"Finding time to preview films for my course was of great value. Learning
ow to make transparencies and video tapes, etc. was something that I for one really
eedad to know. Since I cbtained this knowledge I have been able to make a large
umber of visual aids with great success.”

The folicwing comments from the group leaders alse indicated that the work-

hop met with some success:

"The group, at first, appeared to be somewhat reserved, perhaps a little ner-
ous. They didn't quite know what to expect."

"The first cay the group wanted to know if they could Teave at 4 o'clock.
ow it seems that many of them are still in the building working as lave as 5
o' clock on curriculum materials.

"The group became very invcived and hac many questions which they're beqgin-
ing t¢ heln cach other answer at this noint."

"The groun seemed to be taking a look at themselves as well as the kin:is of
tucents they anticipate meeting in their classes.”

"The encouraging dynamic that seems to be emerging is that others in the group
nd to offer help rather than looking to the greun leacers.”

Criticism of the workshop appears te be niinimal but worthy of censiceration
or similar werksheps in the future.

Only one participant expressed a need for a more structured program as far
s the curriculum work is ccncerned. /11 of the others appearec tc thrive on the
reedcm they had., Most of them ha ideas they had wanted to explere for scme
ime and appreciated having the time to ¢o just that. The key to the success

f this type of program appears to be to have sufficient qu ™ "“ied personnel
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ailable for the staff to consult with and adequate supplies and equipment for
em to use.

A number of the participants commented on the value of the "Show and Tell”
ssicn hel the last twe days cf the workshc~. It was suggestec that this type
activity be scheculed earlier in the workshop. Perhaps cemonstration lessons
d cther types of similar activites could be scheduled pericdically throughout

e workshop program. Making video-tapes of these sessions also appears to be
rth consicering. This weuld enable the demonstrater to "see himself in action”
d be a more active participant in the Jdiscussion pericd to fellow.
When the worlshop started some . ncern was expressed about "mixing" the
rriculum work with the small group ciscussions on the Special Needs Student.
was difficult for some individuals to sce how these two apparently unrelatecd
as could be effectively cembined. 1In planning the workshop, no censcious at-
mpt was made to tie them tcgether. However, as the werkshop progressed, it
came more and more obvious to the participants that the types of activities
ey planned and thi types of instructional aids they developed cepended a great
al upon their knowledge of the types of students they were Tikely tc be working
th. The twe sections of the workshep, therefcre, complimentec each other qui.e
cely.
. The only other major recommencation which was made by the participants was
at the werkshon be extended over a longer period of time. Most of the staff
1t that they needed more time. However, it is readily reccgnized by everyone
aducation that there is never enough time to accomnlish what cne weulc like
do. In looking at the workshop in retrospect, it is felt that the productiv-
y and the enthusiasm might have begun to "wear off" with too much more time.
e staff members were at the pcint where they neeced to try some of their ideas
t befere they went tco much further in their developmnet of instructional aids.

e major problem, of course, is to provide sufficient time during the schcol
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year tc maintain enthusiasm for their work and to evaluate and revise their ideas.

1t is suggested that the “auivalent of at least five days per semester be set

aside to engage in appropriate follow-up activities for this typc of a workshop.




’

CHAPTER IV - COUNSELING
In addition to having instructional nrograms which tend to be heavily
weightedwiﬁ"favor of the college-oriented student, many suburban schecols also
“have guidance programs which ares“college~oriented”. In most cases, this
does not appear to be a function of the philosophy of the guidance departments
in the schools. Most counselors verbalize what is considered to be a genuine

concern for all students. However, statements of philoscphy and methods of op-

eration sometimes differ. There appears to be a number of recasons for this

situation to exist. The following are examples:

1. The college oriented student is more verbal and mere demanding
of the counselors time than the Special Heeds Student.

2. It is often "more convenient" for the counselor to work with
students on college planning because college information is readily
available and admissions counselors are constantly beating a
path to their door. On the other hand, the types of information
which would be useful in working with the Soecial Meeds Students
are very often either unavailable or inappranriate.

3. As indicated in Chapter II, many of the Snecial Needs Students

hava encountered a series of distasteful exneriences in school.
As a result, these students tend to distrust any member of the

school staff which may appear to have some authority. Considerable

time is required tc overcome this feeling of distrust and many
counselors are so involved with clerical duties that they do not

have the necessarv time to spend with these students. This problem

is further complicated of course, by the disciplinarians in some schools
who sand "troublamakers' to the guidance office for "the cure" and

are Tikely to suspend or expell them if they are not "straightened

out" in a matter of hours. This crises oriented apprcach to

counseling does not provide for the type of atmnsnhere necassary ‘
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to be successful with the Special Needs Students.
4. Many Special Needs Students come from home situations which do nct
encourage dependence upon anycne. Some of these youngsters have

been pretty much "on their cwn" fer a number cf years and have not
had an adult whc wculd take the -time tc tisten to their concerns

cr talk cver their prob1ems with them.

An additional problem in providing counseling services for the Special
Needs Student who is enrolled in the area occupational center is the fact that
he is in the home scheel for only cne-half of the school day. During this time
he is usually enrolled in an English class, a social studies class, a physical
education class, and another elective such as math, science, art, music, ctc.
Unless special counseling programs are nrovided for these students the counselors
have an extrerely difficult time having students released from class time for
counseling.

GUIDANCE AND COUNSELING IN THE AREA CENTER

Within the fremework of tne area center concept the ultimate responsibility
for provision of guidance and counseling service remains with the hcme scheel.
However, it is readily recognized that there will be preblems arise for students
which evolve around their work at the area center. In addition, there are ce;~
tain types of cccupational and educational information which are related to the
student's work at the area center about which the arez center's guidance perscnnel
tend to be more kncwledgeable than the home scheel counseler. Also, the ccunse-
Tor in an area center who disnlays a genuine cencern for the welfare of the
students is likely to find that students will seek him out to discuss personal
problems. These facters, of course, raise questions concerning the role of the
counselor in the area center.

In seme situations prefessional ethics prevent the area center counselor
from sharing confidential information with anycne. 1ln a majority of cases, how-

ever, the most satisfactory answer to the question raised abeove is to take a




"team approach" to student problems. This, of course, means a considerable amount
of time on the telephcne and in conference with both counselors, vocational
teachers and administrators, parents and the students themselves in determining
courses of action and in deciding who is going t> do what to carry out these
courses of action. In some cases it is determined that the home scheol should
follow through on a problem; in other cases the area center counselor will have
this responsibility; in still other cases all party's cencerned will follow

through on some phase of tne problem.

MEETING THE COUNSELIAG NEEDS OF THE MULTI-OCCUPATIONS STUDENTS

When the Multi-Occupations program was ccnceived it was determinead that,
because of their unique characteristics, counseling services beyond these of-
fered to students enrolled in the regular programs at the area center would
be necessary. Crises-oriented counseling had not proved successful in the
past. Their feelings of distrust for adults in a school setting cculd not be
overcome by dealing only with problems which arcse in a classrcom situation. /s
a result it was decided that the Multi-Uccupations stucents should have an op-
portunity to sit cown with a counselor in a ncn-threatening atmosphere and ex-
plore his feelings about himself, his peers anc the adult worla.

It was a'so decided that meeting thesec students in small process groups
was the most efficient and mest meaningful method of accomplishing this. Each
student was invelved initially in at least two group meetings. iifter the initial
meetings, the students made a choice as to whether they would continue in the
groups. Over half of the students chose to becom: involved in the groups and
met during the first semester on a weckly basis. As the second semester begins
it is expected that new groups will be formed and scme of the old groups will
be restructured sc that almost all of the Multi-Occupations students will be
involved during the year they are enrolled in the program. Time for the greoup

meetings is taken from classroom time ancd the topics for discussicn range from
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perscnal problems to problems evolving around the home scheol or area center
programs.

In addition to the counseling groups with the students, a weekly meating
is held with the entire Multi-Occupations staff. These discussions most often
evolve arounc specific students. As the discussions develop, hcwever, it is quite
often discovered that problems which appear initially to be unique to one student
are in reality common to a number of students. Therefore, these staff meetings
are often quite effective in improving the "counseling skills” of the teaching
staff.

In addition to these formal attempts to help students discover themselves
"informal counsaling” is underteken in the area center. The freedom of the shop
situation enables the guicuance coordinator and the special needs coordinator
to spend a great deal of time talking with students while they are "on the job"
making an apple pie or changing a tire.

EVALUATION AND RECOMYENDATIONS

It is extremely difficult to cetermine empirically the value of the group
counseling sessicns in the Multi-Occupations program. Even though all of the
stuaents are not directly involved in a group they are all subject to a more
positive approach to the process of education than most of them have been in the
past. They reczive the attention of a staff ranging from secretarics tc the
building principal who are genuinely ccncerned abcut their welfare anc are willing

to listen tc them. Every effort is made to create an atmosphere thrcughout

the program in which they can feel accepted. Results cf attitude surveys or
questicnnaire given tc his home scheol teachers and counselors would therefore
reflect changes which are a result ot the entire program, nct an isciated segment
of the program.

Even thcugh statistical evidence cannot be proviced in support of the group

ccunseling, subjective cbservations by the staff would indicate that some posi-




tive effects are resulting from these meetings. On a number of cccasions students
have askad when their next neeting will be held or if they coulu meet more often
than once a week. On the few occasions when group meetings have been cancelled
or postponed the students were quite obviously disappointed and on occasion cis-
played their disappointment quite venemently. On more than cne occasion students

have indicated that these meeings are the first time adults have taken the time

or interest to listen to their view point and not "lecture" them. Even the fact
that tha students feel free to stop in the guidance office tc pass the time of
day or to tell the counselors or secretaries about a new dress or a trip they
took over the weekend or a date they had, etc. is an indicaticn that they are
beginning to feel comfortable with some adults, perhaps for the first time in

their Tives.

There appears to be consensus among the multi-cccupations staff that, although
the team approach involving the area center counselor and the home school
counselor is effective in dealing with student problemss the addec attention pro-
vided for the Multi-Occupations students thrcugh group counseling is a necessary
part of the total program and every effort should be made to provide the neccssary

porsennal to continue this service.




CHAPTER V - READING

Just as the group counseling in the Multi-Occupations program is meant to
suppiement - not supplant - the counseling of the home sch..1, the reading nro-
gram conducted at the area occupational center is designed to supplement tnose
attempts at the home scheol to improve the reading skills of the Special Needs

Student.
The reading program at thc occupational center is based on two major pre-

mises: 1)the most basic "occupational skills" are reading and communications

skills and these cannot be separated from "siiop skills" and 2)the major reason
for the Tailure o7 traditional reading programs to develop these skills in the
Special ileeds Student is the lack of motivation on the part of the students -
motivation which could perhaps be develeped in a reading situation which is closely j
related to a vocational skill.

The first of these premises can scarcely be argucd. Considerabie evidence
has been presented vhich indicates that failure to advancc on the job is often
a result of a reading deficlency. needless to say, many potential workers are
not even hiired becausa of inability to complete an anplicetion blank or inability
to communicate effectively in an interview situation. lith the rapid cienges
taking place inour economy and tihe trend toward a more complex technical society,
the Tack of adequate reading anc comnunications skills will pose an increasingly
serious nroblem for the potential worker. The non~-reader or poor reader will

continue to fall further and further behind in the race for jobs.

There alsc appears to be censiderable agreement that a major reason for
the Tack of success with many students enrolled in traditional roading programs
is the Tack of student rotivation. Lverycne from the parents to the kindergarten
teacher has been blamed for this lack of desire on the part of some students

to learn. However, cne of the most vali¢ indictments against the schools in this

respect secems to be that they have somenow failed to deronstrate to the Spccial
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Needs Student the relationship between learning basic reading skills and making
a living a few years in the future - the emphasis has too often been on "reading
for reading's sake". When the Multi-Occupations program was being planned, it
was hypothesized that motivation to read could be developed in some students

in the area center more readily than in the home school. When the student was
faced with a situation in which he had to read the label on an 0il can or the
instructions in an automobile waiual te properly serve a customer in a service

station, or that he had to be able t¢ read a recipe to make edible apple turn-

overs or spagetti sauce, he might have the necessary motivation to seek help
with a reading problem. It is, of course, extremely important to have the
rcading help readily available for him when he does reach this point. It is

also extremely important to have a reading instructor who is in a posicion to
consult with the vocational instructor on the types of reading material with
vihich the student may be faced in the shop situation. The reading instructor
and the vocational tzacher must be in a position where they can compliment each
other's efforts. (It should be noted that the ultimete enswer to the reading
problems of the Special heeds Student is to develop programs which encourage this
clese relationship between the "real" world for each youngster ang the "academic"

world of the scliool setting much earlier in the students aducationel career. Sai-

vage operations at the secondary level are certainly not the most ideal solutions
to the problem.)

There are additional factors which appear to support the offering of reading
instruction to the lulti-Occupations studants in the area occupational center.
1)The non-academic setting of the center appears to be lass threatening to the
Special liceds Student wio has faced a series of failure situations in an academic
environment. Reading in this kind of an atmosphere is often more palatable tc the
Special Heeds Student., 2)do grades are attacned to the rcading program at the area
center. The emphasis is to develop in the student 2 desire to improve nimself at
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his own rate of development, not to compete with his pcers for some arbitrary

standard of achievement establishea by adults.

PROGRA!1 MEChANICS

The reading portion of the Multi-Occupations program involves three basic
activities for most students: diagnosis and orientation, motivational activities,
and remedial werk.

DIAGHOSIS AinD ORIENTATIOA - Initially all students who are enrolled in the

Multi-Occupations program are involved in the reeding progream in that they all

meet individually with the reading instructor for an interview and brief testing

session. An attempt is made at this time to find cut something about thc student's
educational background and his reading habits and interests (or lack of interest),
In addition, a Peabody Picture Vocabulary Test is aduinistered te each student to
get some idea of nis level of intellectual ability. Dascd on the results of this
interview, additional diagnesitc evaluation is. scheduled on an as-needed basis

for each student to determine which areas of reading discbilities are in need of

the most attention. uring this initial phase of tiic prcqgram considerable time

is also spent in discussions with the studunts concerning *lic need for reading
skills and in explaining how the readirg progrom vii11 opurate.

When 211 students have completed the diagnosis and orientation portion of the
program they have the opportunity to chcose whether they will remain in the reading
program or not. It is made clear to thos2 students who cincose not to stay that
the reading instructor and tne reading pregram cre available for their benefit
and that if they decide at a later time they would be interested in participating
they may do so. In this year's Multi-Occupations group twelve students chese
nct to become invelved in the reading progranm.

For these students whe decide to remain in the nrogrom & determination is
made concerning their assignment to a reading group. As a result of the initial

testing and interviewing 2 greun of twenty-eight students exoressed an interest

©

ERIC

PAFuliText Provided by ERIC
“ " v




cry WP E .

L B o . !
SRR ICAR “ .
‘ ‘ - 27 -

roqrar but had some rather serious reservatinns about what it

in the reading P
=ese stydents were reading at levels renging from third to

cculd do for them.

n eradd and 2 jarge
the’r enrollment in the Multi-Occupations rrogram. This grcun

. nurser had had unsuccessful exreriences in remedial reading
ten

otasses prior to

of students was divded into small grecups and was scheduled for mcetinas twice a

week which invo]wd activitics designed to motivatc them and regencrate an interest

in reading.

Another groun of fifteen students anneared to be "ready" immediately for

some type cf developmental or remcdial work. HMest of these students were the

cducable students in the program and were reading at the first through fourth

grade levels.
_* WOTIVATIONAL ACTIVITIES-is pointed out above, a majority of the students

in the Multi-Occupations program were not considered "rcacy" for remedial or de-
valonmental reading. They had difficulty seeing how any more reading classes
would heln them. Few attemnts had bcen made in the nast te ralate reading to
the "real" world of thesz students - the tepics the students were interested in
had, for the most nart, boen discarded as beina of auestionable literary value
and, therefore, nct worth snending time on in an English class cr reading grour

in the home schools. The students were susnicious that rceding at the area

conter would be more of the seme. Invelving thesr students in remedial werk with-

out attemnting to develen healthier attitudes toward reading anncarad te be a
useless undcrtaking.

Obviously, no sinale anprcach would be successful in dealing with the moti-
vational problems cf all the students in the Multi~Cccuraticns nregrem.  Veriety
of anproach and varicty cf materials gearcd te the needs of the individual stu-
dents is, therefore, absolutely neccssary. Extensive use is made of all tynes

of audio-visuel material as well as renular reading materials such as naperbacks,

tionally crientcd materizls such as renair

megazines, newsparers, atc. anad voce




v 28 -

manuals, cockbcoks, can labels, blueprints, etc. The key, cf ccurse, is to have
availeble for the students thc materials in which they have an impediate interest,
whether it is scuba-diving and smoking, carpentrv an¢ cars, motorcycles and music,
or hot-reds and hotdogs.

In addition to orovisicns for a variety of materials, two other factors are
emerging as being extremely impertant te the success of the reading program. Bcth
cf these anpear to bz rather cbvicus but frenuently overleoked in the nermal

reading prcgram.

First, readine cannct be separated from the cther cemmunicaticns skills in
the reading program - attention must also be given te cral communications and

written communicaticns. /11 too often in the course of his school carecr, the

Seecial Iiceds Student has been told that hc deesn't speak well encugh, his vocabu-

lary is inadeauate, his grammar is noor, his punctuation is inaccurate, his snelling

is atrccious, end his dialect is ridiculcus. Language divergence is generally

scerned by adults who eften have very little understanding of the family beck-

greund in which thesa Tanguage nattcrns were devalenad,
The first step, then, is o accent the student and te ccnvince him by word,

deed, and attitude that the language he snnzks and writes is his, that it is natural,

that it exnresses meaning and tnat n: can communicete effcctively. Confidenco

in the student's communicaticns skills is built through writing abcut and dis-

cussing tonics which are of interast to the students - tonics about which they
have read cr seen cn a T V pregram or in a mevie. Initially nc attemnt is made
to "corract" the student's writing or sneaking. Emphasis is placaed upcn making
therm fecl comfortable with this typa of approach to communicatiens. As the nre-
gram is develening and the studénts arc a2ining more confidence, meny are be-
ainning te ask questicns about language structure, sprelling, nunctuatiecn, etc.
It is at this ncint that werk of a remcdial or develenmental nature in reading

can begin.
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A sccond factor which is extremely important for the success nf a reading
pregram is the dagree of cooperaticn received from the cther staff members in
.8 schoel setting. /n attemnt is made in the Multi-Occumaticns nrogram to jnvelve
the tetal staff in the pregram.  Vecaticnal instructers are encouraged tc nrovide
the reading instructor with copies of any written material used in their classes.
They are also encouraged to invelve the recading instructor in the deve Tonment
cf instructional materials for their classes. Althcugh an attemrt is made to
keep fermal instructicn and verbalization to a minimum in the vecoticnal class-
reom, instructers are enccuraged to invclve students in activitias in the class-
rcem which relate to cemmunications (i.e. writing jeb sheets, cenying recines,
reading narrations tc filmstrins, etc.). The imrrriance of develening communi-
cations skills for job success is also emohasized in the vecetiecnal classrorm.
Thus far it has been more difficult than expucted to imprass upon the vocational
instructors tho imnortance of their cooneraticn in the success of the readaing
program. However, there is reason to beclieve that as the total Multi-Occupations
nrogram continues tc develor this nroblem will be alleviated. The real nroblem
in this arca is one of relating the activities of the ereac center with thesc of
the homa schorl in both the reading area and the vocaticnal area. This anpears
to be additicnal justification for a ccordinater of the Multi-Occupaticns program
cen 2 full-time basis,

REMEDIAL AND DEVELOPMENTAL READING - Remcdial and developmental rcading in

the Multi-Occunations pregram is net drastically different than that carried

en in these heme scheols wherce a reading instructor is available. Extensive

use is made of autemetad devices such as centroalled readers, language masters,
Craig reader, taoe reccrder, etc. and cther technioues uscd in the nermal reading
nrogram.,

It is recegnized, of course, that net a1l students will rcach the reint at

the same time where remedial cor developmental rzading will be apprerriate for
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them. It is nrobable that many students will not be ready for such 2 orogram
during the entire year they are in the Multi-Occupaticns pregram.

As menticned carlier, fifteen of the students (mestly educable) began a
developmental nrogram immediately following the diagnestic interviewing. Six
additional students are now involved in a "reading vcrkshop” which invelvas small
group and individual activities of a2 remedial nature.

It should be emrhasized that these students are actively engaged in remecial

work five days per week ot their rcauest, primarily because they cculd see fer

the first time that rezding had some meaning for them. Another indication of the
success of the motivaticnal reading activities is the fact that twe boys have
chesen to drep reading at the arca center se they could enrell in a program at
their home scheel. Weither boy had any interc~* what-sc-ever at the baginning

of the year in such a nrogram. A third boy dronped out of the Multi-Occupations
program all tegether because he felt for the first time that he was achieving

some success in an acacemic pregram ot his home schoel and wanted te spend more

time there so ho could take extra reading and keep his cther grades un.




CHAPTER VI - CURRICULUM DEVELOPIENT

Progress Renort iumber 2 which will be forthcoming in Julv, 1968 will con-
cern itself nrimerily with the topic of curticulum and the status of its de-
velopment for the Multi-Occupaticns progrem. Report number 2 will include ccurse
outlines and descrirticns of materials which have been rrenared for use with
the Special Needs Student as outlined in the rroject funded by the State Educa-
tion Denartment. The nresent report, therefore, will be confined tc comments

concerning some cf the "discoverics” made by the Multi-Occurations staff as they

worked cn instructicnal materials for the Srccial Necds Students.

LACK OF APPROPRIATE MATERIALS - Preliminary expleration of existing instruc-

tional metarials had suggestec that material for the Speciel Heeds Student vas
scarce. Ps tha instructors became more ~nd more involved in revicwing comrerciallv
nroduced materials this point was brought home more cmphatically. In fact, as
materials were reviewed by vocaticnal instructors anc the reading instructcer,

it bocame evicent thet much of it is written at rerding levels which are vell

above the level of comorehcnsion cf the students in the traditional vocaticnal

prearams.  Mest aute mechonics text books, for examnrle, were found teo be written

for the thirtcenth and fourteenth grade levels in reading.

INDUSTRY £iS A SOURCE OF MATERIAL - Instructers were encouraged to explore

every rossible source of matcrial which might be of some benefit to them. Locel
industry was suggested as one place te lock for materials. Many cf the instruc-

tors returned from trins to industry amazed at the veriety cf matarials which

were available and cculd be adanted for use in their vecaticnal areas. Caually
encouraging was the fact that industry anpcared te be se willing to cecnerate by
naking these materials available to the scheels.

PLANNING TIME - The instructers soon roalized that orovisicns for adequate

time to nrerare materials was critical. Mest of the faculty indicated that the
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three-week summer workshop was not adequate to do a gned job of curriculum
nrlanning. Perhaps more criticel than summer planning time, hcwever, is adequate
time curing the scheel year to review his matarials and make revisicns after

they have been tried out on student corcups. In some c2ses, antire course cutlines
or sets of materials davelcrec during the summer have  been discarced as heing
inanpronriate for the Special Needs Student. Instructors are finding it cx-
tromely cdifficult curing the schoel year to find the time to revisc plans and
cdevelop new materials, however,

STUDENT INVOLVEMEWT - A number of the instructors nave experimented with

invelving students in the prenaration of instructicnal meterials. Perhaps the
best examples of this were the production cf a number c¢f 8 m.m. loops, narticularly
in food service and building maintenance. Thuse leeps, usually three or fcur
minutes in length, involve sirnle nreccedures which can be demenstrated in a few
steps (i.e. setting a cror lock, making notatc crcaucttes, cleaning a coffee urn).
Student inveolvement included setting un the seauence of shots to be filwed, pre-
paraticn of necessary oxplanatory signs, assembly cf the necassary sunplics anc
equinment, and actually performing the nrocedure whilé.being filmed.. Scme cf

the students' first attemrts at preducing 8 m.m. Toens are »f auesticnable

value as far as future teaching devices are conccrned. However, there seems tc

be Tittle auastion about the value of thc exrerience for the students invelved.

fs instructcrs beceme more familiar with pupil-teacher planning precesscs and

~s they continue tc werk with students con the devclopment of film lcops, videc
tanas, nesters, otc. the auality of the end preduct will alse nc ceubt imrrove.

VERBALIZATION PROBLE - Those instructers whe heve werked with the Multi-

Occunations studants arrear te recognize more readily that thcy have a tendency
te verbalize cr "talk at" students teo much, and that this is perhans the least

effective way to work with this type cf student. Uorking with curriculum neonle
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whe are knewledgeable about the effective use cf instructional meterials, as
well as meeting weekly te discuss student behavior appear to be resnonsible to
a great extent for this realization. Instructers are beginning tc 1cok more
carefully at their teaching methrds and the effectiveness of the teaching -
learning situations thcy are nutting tcgcther.

Over-all, the actual nroducticn of instructicnal materials has moved at a
slcwer pace than expected when this part of the preject was begun. One of the
major reasons for this appoars to be the "rcadiness Tevel" of the instructors
to undertake this type of 2ctivity. They are well cualified frem the standpoint
of understanding the centent of their vocaticnal subjects. They are alsc ex-
tremely enthusiastic and desirous of developing worthwhile programs. However,
therc anpear tc be some deficiencics in their preparation 2s teachers which

their present teacher training programs are net filling. This tends tc make

the curriculum develcpment precess scmewhat slov.
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30AXD OF CNOPERATIVE EZDUCATINHAL 5 ERVICHS
First Supervizsory District, Zrie County
Harkneass Center

CHTTASE DESCRIPTIONS - MULTI~OCCUPATIONS PROGHAM

ENCHWCRK AND ASSEMBLY

senchwork and Assembly is designed to acquaint students
with some of the basic operstions commonly found in industrial
assembly lincs., Operationn such as soldering, drill pruon
operation, prinding and polishin:, +tc. will be tsurht s the
students prodiuce a ustble product in sosembly-line tushion.
Quality control and some mark.ting ~kills will aloo be &n
interpal part of the benchwork wnd tarecmbly progran.

BUILDTNG M INTENANCE

Building HMaintenance will cover the propur methoda of
cleaning and caring for an industrisl, businces, or school
wilding., In addition un introduction into plumbing, wluctrieal
work, carpentry and masonry will also by includcd. Moaintoenmced
Af powr tools und smull gusoline vngines and the proper usw
and car: of hand tools will be covercd.

FOOD PRLPARATION AND BERVICE

Emphasis in the Foed Preperation mnd Scrvice progran in
on quaatity frod prouparation. In nddition to covering the skills
noenscary for walters and waltresses, considernbly time 1s
gpunt in the proparation of simpl. foods such us soups, sulonds,

aandwichus, desserts, wte. Xitenen sunitution und sut'oty arc
nlsc covercd,

GAS 3T.TIOW OPERATION

3tudents in the Gas Station Cperstion phase of the Multi-
Necupations program will receive experience in an actunl aurvice:
station under the supervision of a Harkness Cunter instructor,
Th: majiosr (mphasis in this program will be on customur survice.
ilso included in the program will be considerable work on nmincr
ropairs and scervies such oo lubrication, ©il change, ire ropoir,

car washing, cte.




GROTNDS ATD GOLT CCURSE MaINTENANCE

The Grounds and Golf Coursc Maintenance program inciudes
inatpuction in the planting and carc of trecs, shrubs, flowers,
grasscs, cte, and the usc and maintcnance of hand and power
tools, mowers and cquipment. Spueifie instruction in thc curc
of golf ccursecs will also be included.

MAiATL ROOM OPERATIONS

Mnil Room Opurations involves learning tho operation of
o varicty of machines usually found in n large industrial or
husin- ss mail or inpticeting room, Instruction in the following
mochiters is inelud a: ditito, mimcograph, offset printing pruss,
addreesogranh, cmbogsorraph, lebtop=foldur, postage scules and
poaotags meber,

MEDICAL, ATDE

The Medical Aide progrom includes instruction in the care
snd clesning of the hospital unit «nd cquipment and the carc
of the puticnt, including focding the patient, bed baths, body
mochanics, paticnt positioning, -.tc.




304RD OF COOFER,LTIVE EDUCATIONAL SERVICES
Fipst Supcrvisory bistrict, Eric County
9% Acro Drive
Buffalo, Nuw York 14225

10 WEEK EVALUATION - MULTI-OCCUPATIONS

Student Course

Instructor

ATTITUDES AND PERSONAL PERFORMANCE

1. CARE OF WORKING SPACE, TOOLS, EQUIPMENT & MATERIALS

Very careful and neat

Makes good use of most ltems
Acceptable

Fruquently carelesa

]

Supporting ccomments:

Shows complete disrugard for tools and cquipment, wasteful

2, INITIATIVE -~ USE OF WORKING TIME:

Makes good usc of time, often sceks additional work

Usually complectes assignments

Very seldom completes work assignments

Supporting comments:

Porforms assigned tasks completely, checks work carcfully

Will complete assignments only with consistent prodding

3. DEPENDABILITY, ABILITY TO WORK WITH MINIMUM OF SUERVISIONS

Excuptionally depondable, no supervision required
Veory dependable, neods anly occasional supvrvision
Genurally dependableo

Somstimes unreliahle

Newds eonstant supervision

]

Supporting comments:

ERIC

FullToxt Provided by ERIC.




ATTITUDE TOWARD CN-WOLKERS:

Very cooperative, nlways willing to hclp nthers
Conperates well with others

Usually conperates willingly

Very scldom cooperatus

Disagrceable, inclined to causc trouble

il

Supporting comments:

5.

ATTITUDE TOWARD INSTRUCTOR:

Respectful, very hclpful
Coopi:rates well

Usually cosperative

Very socldom cooporates
Disrcspuctful, dous not cropcrate

1]

Supporting c mments:

APPEARANCE:

Well 2zpoomed, dresscs appropriately for the gsituation
Usually well proomed
Tasecepsabls for coployment in this vnecational ficld

Supportin: e oo

Te

ATTENDANCE:

G-nd

Fair

Enr, would have difficulty hnlding & job with attendance
pattern

Supprrting commints:




SUBJECT MATTEH

1, INTEREST T COURSE:

appears tn be extremely intercsted in this work
Displayed a high degree »f interest

Frequently displayed intorcst

Very little intcrest displayed

No apparent interest

Il

supporting comments:

2e AITITNIDE ¥0R THIS TYFE OF WOLK:

Shows execellont potential in this ficld
Shrws eonefd :xabl. »atential

C~uid gsucee ol with eoneistont hard work
Shows 1linrii.d noiuential

W apparcent promisc in this ficld

Il

Sunpsrting comments

REC QMMEL DT ION

Student should eonsider roturning to the Harkness Center
for the twe year progsrasm in

Student shHould consider continulng his training in this
ficld through some type of n-the-job training.

Studunt sh»ould consider secking training in o different
vncati~nal ficld.

LAdditional comments:
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BOARD OF COOFERATIVE EDUCATIONAL SERVICES
First Supervisory District, Erie County
99 Aero Drive
Buffalc, New York 14225

FACUT,TY WORKSHOP -~ MULTI-OCCUPATIONS PROJECT
Auzust 14-31, 1967
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FACULTY PARTICIPANTS

Maurice Clark - Food Service

Prances Collins - Nurses a4ide

Pauline Firestone - Food Scrvice
Hennig Holland - Building Maintenance

Robert Krueger - Grounds & Golf Course Maintenance

Duke LeMere - Gas Station Operation
Geraldine Simmons - Mail Room Operations
Borden Smith - Food Scrvice

WORKSHOP CONSULTANTS

Vocational

David Carruth - Direector, Trade & Technical Education
David Hill - Multi-Occupations Project Coordinator

Wayne Werner - Guidance Coordinator

Curriculum

James Biscle - Dircctor, Curriculum Development

Norm Johnson - Agsistant Director, Curriculum Development

Joseph Plesur - Educational TV
Ted Ertle - Educational TV

Al Kracbel - Educational TV

Bob Lang - Materials Production
Muriel Lindsay - FPilm Library

Special Education

Ken Frecland - Work-3tudy Cocrdinator
Wendy Schroeder - Learning and Bchavioral Problems



WORKSHOP OUTLINE

Mon. Aug. 1l = 9:00 - 10:15 Oricntation (Hill)
10:30 - 12:00 Communications Workshop (Werner)

1:00 - :30 Review of Existing Curriculum Plans
(Hill, Werner, Lang)

The remainder of the three-week workshop will be devided into
two major arcas: (1) a communications workshop and (2) curriculum
development work and evaluation.

COMMUNTICATIONS WO RKSHOP

The communications segment of the workshop will mcet trom
8:30 to 11:00 A.M, and will involve pre¢sentations, discussion,
films and tapes related to the area of interpevrsonal communicibior.
Emphasis will be on discussion of effwctive ways in which to work
with the Special Needs Student.

Presentations by Wayne Werner, Ken Freeland and Wendy
Sehrocdor will include the following topics: Characteristics
of the Special Necds Students, Sources of Learning and RBehavior
Problems, Levels of Communication, The Win-Tose Paradigm, The
Nature and Power of Acceptance, Self-Concept, Facilitasion of
Significant Learning, Dcveloping Student Responsibility for
Learning.

Films to be used are: Anatomy of a Group, Setting the Stage
for Tearning, Diagnosing Group Operation, Individual Motivation
and Behavior.,

Tapes will include The Poor Scholar's Soliloquy, and No
School Report.

CTURRICULUM DEVELOPMENT

A major portion of the faculty's time will be spent in
developing curriculum materials and instructional aids appropriate
for the Multi-Occupations Students. This work will involve the
following:

Course of Stuly Orgnnization - The organization of teaching
nite inve a lopicul coquence and the writing of Ie arning
objechives should be near completionn. Evaluation and
review of these coursec outlines will be accomplished on
an individual basis with the cooperation of the curriculum
consultants during the first days of the workshop.

Curriculum Resecarch - Considerable time will be spent in

rovicwing incoructional materials catalogues in an attempt
to locatc existing materials which are gppropriate for




the Special Needs Student. Those materials which appear
to be appropriate will be ordered for preview. In
addition, contacts will be made with local organizations,
businesses, and industries in an attempt to find usecable
teaching aids end instructional ideas, Letters to other
schools offering similar programs and to professional
nrgenizations will also be sent.

Tnstructional Materials Development ~ Considerable emphasis
will be placed on the development of audio-visual aids
for use in the Multi-Occupations program. This will
involve working with Bob Lang snd Joe Plesur and their
staffs in the development of vidco-tapes, overheaid
transparencies, 8mm., f£ilm loops, slide stories, etc.
This will be done on an individual basis with each
teacher working with the curriculum personnel most
appropriatce for the particular problem they are involved
with.




BOARD OF COOPERATIVE EDUCATIONAL SERVICES
First Supervisory District, Erie County
99 sLern Drive
Buffalc, New ¥York 14225

MULTI-OCCUPATIONS IN-SERVICE WORKSHOP

August 1L-31, 1967

The following presentations were made during the 15 day
workshop for the Multi-Occupations Staff at the Harkness Center.

Small group discussions were held after each presentation.

Mondeay, August 1l
LEVELS OF COMMUNICATIONS - WAYNE E. WERNER

All of our encounters with people involve communication with
them and this is usually done in a verbal manner. I would like to
outline what I would consider some steps in personal communication
which will describe what happens during various types of encounteic,
I have broken these down into five levels based on a breakdown made
by Dr. John Butler, Staff Psychiatrist at Oregon State University
Medical School,

Level 5 communication is the type of discourse which takes
place between two people and is not understcod. It may cause
one party to become hostile. This may be an area where we say
that people are tuned out or we may tune people out becauase what
they are saying does not make sense or we consider against what
we think or believe. Unfortunately, much of the communication
between students and teachers and between teachers and administra-
tors seems to be at Level 5.

Level I communication is of the nature that I hope that we are

having right now. That is to say I am giving you some of my




thoughts and opinions., You are listening and, hopefully, under-
standing what I am saying. There is no emotional loading in-
volved. It is simply a transmission of information from one
person to another, and, hopefully, it is understood in the manner
in which it 1s given.

Level 3 communication usually involves some emotional loading.
Like Level L it 1s understood and will be accepted, However, the
content usually involves a personal matter (at the feeling level)
which has happened in the past. It is important that the listener
gives the feeling that he is i th" the student or counselece and
that he understands and accepts what is being said.

Level 2 communication, like Level L, is understood and accepted.
It has emotional loading like Level 3, but the content involves
how the person is feueling in the "here sand now", And, it is
important that the s tudent or counselee feels that the teacher or
counaclor understands what he is saying and that he accepts the
student or cecounselee as a person and is not judge-mental, If
the teacher nr counselor begins to sort his mail, or write reports
or looks out a window, or makes a phone call while the student
or counsclee is talking, the level of communication will probably
move from Level 2 back tn Level 5 immediately. We need to give
people our individed attention when we are talking at a feeling
level or we will lose them.

Level 1 communication is probably the most difficult level
of communication to achieve. It happens very geldom and usually
will Lappen only between two people who are very much in love or
experience the same thing at the same time. ©®Such as, two

astronauts moving out of the earth's stmosphere., Level 1




experiences cannot be explained to a person who has not had the
experience or was not there., It is something that happens butween
the pcople involved at the time, Both understand it and feel it
but cannst describe the feeling to an "outsider",

It is important that we try to keep our everyday communication
at Level I} or loﬁer sc that we are able t» be understood by those
around us and can communicate acceptance and understanding to

nthers, so they will be able to accept us as persons who will be

homest with them and whn they can trust,

«p ap up AP g
e

Tuesday, Aupust 15 |
WIN-LOSE TARADIGM -~ WAYNE E, WERNER

Usually in »ur inter-pers-nal rclations, we very often

catagnorize each cneounter on the basis »f winning it or losing it.
We catagorize gond or bad rr right or wrong., It usually doesn't
make any differcnce whether this takes place in a classroom between
students and teachers nr botweon teachers, associates, wives, or

any~ne we may enccunter in our daily living. The thing that of'ten

happens when we catagorize is that we have an emotinnal response
to the event., If we fecl a sense »f loss, we may resct in several

ways., One way is to withdraw, and when we withdraw, we inhibit

our behavior and we very often replace our actions. #nd, when we
withdraw, we may become capitulators,

A complete capitulator is the type of person who wants peace
at all costs. This is to say, he will do anything he is told even
though he usually dnes not like it. He inwardly rebells against
it but he does the assignment becausec he is afraid not to. He is

not secure enough with himself to stand up for what he thinks is

right.




A copitulator very ~ften is the vietin nf a4 serics of poycho-
s-matis illncsses. Some of the most froquent "nes are lower back
nains, arthritis, dandruff, and ulccrs.

411 ~f these illnesses erce very reel, but they ars the rcault
nf n conflict within the perscn vhich causes tension ond anxicty.
And, since thc person canndt got thuse feelings out, they munifest
themsclves in the form ~f these lllnesszes.

As the withdrawal beceomes more severc, the pers.on may beeomes
more deprusscd ond from inereased Jdeprossions will boeeome extremely
unhcalthy mentally, physiecally, and s~cially.

Since -ur ¢motisnal resp.nscs ave loarned throush experience,
the provisus yaragrophs have oxplained "ne type ~f loarned uXperi-
snce =~ that ~f withdrawal,

Lot!s toke o lotk «t what happensg 2s Wo oXpraSS ~Mrselves
rather than null away from the situntion. One methal is to lwt
penple kn-w what we think., However, we may n t be undeistHrHd orp
what we say may nnt be aceepted.

Fri~ RBerne, in his book, Games Pesple Play, sutlines many »f
2

the most familiar games tlot we all play at varying times. In sur
gseinl one-unters, ~ne »f the mrst ¢ mmon Jomes culd be callud,
"Why 1-n't you - yes, but....." This 1s a game which takes plucc
when ne pers-n 2sks a questione The respo nse may be, "Why don't
you 57 and so," to whick thu persTm y u ask the questin replies,
1

"Yes, but, I have already triel tha and such cnd such happencd,'

The ~ther person then says, "Well, then, why dm't you," the reply

to which is "Yes, but," anl 89 n.




Another popular game is Mini-Max. We all play this when we
snswer a question with a question, Like, we may ask, "How much
§s twn and two?" The reply may be, "Four?" with a question mark.
So, if we are right then we can say, "T knew the answer was four,"
But, if we are wrong, we can say, "I really didn't think that was
the answer," and we have covered ourselves, no matter what the result
is. Now, when we play games, we have to use adjustive behavior

snd this may lead to capitulation or at the k ast, streasiul

situations which also leads to pcor health,

The most decirable responses to a "here and now" ecvent seems

Lo be expressive action which is understood and aceepteds, This nay
be in the form of censtructive criticism, advice, or simply «
question. If it is understood rnd accepted, then the two pavtics
involved are inclincd to have a shared awareness oft the nrrobloem,
This usually leads to spontancity, better inter-action and invol -
mcnt which gives the people involved 2 sense of freedom. As a

result, enhances good social, mental and physical health,

Tt would scem, then, if we are able to look at "here and now"
ovents in such a way that we canr espond to thenm in a manner that

is understood and accepted, this would be an improvement in communi-

cation in our dsily cncounters as well as butween students and

workers or school administrators or our familicse,.
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WRDNESDAY, AUGUST 16, 1967
MATURE AND TOWER OF ACCEPTAN CE - WAYNE E. WERNER
There are many words in counaeling vernacular that are used
in much the same manner in which a amall youngster recites the

Pledge of Allegiance or the Lerdc Trayer; glibly and with little




appreciation of the true mesning and significance, It is probable

that many counselors who look upon themselves as truly acceptant have

not had the time nor the opportunity to examine the concept in all

of 1ts ramifications and to re-evaluate themselves accordingly. A

profession of acceptance on the part of the counselor without a

fairly thorough implementation may serve only to confuse his counsclec.
While Fullmer and Bernard (Counseling Content and Process) saw

acceptance as "the process of relating to another person as an equal”

the 1962 Year Book Committee for the Association for Supervision and

Curriculum Develeopment described the concept as "a. foeling »f being

a part of, oneness, of identity with". Acceptance, for them, appoared

to be the opnosite of rejection and alienation, Carl Rogers viewed

acceptance as "a warm regard, as a person of unconditional self-worth',

Tn somc¢ instances attempts to define and describe what something

is, are best facilitated by first developing ideas of what it is not.
With this approach in mind, acceptance appears to be:

1. Not sn act of condescending, of a helping hand from one who has
to one who has not. As L s previously been stated, not e pro-
cuss of "doing to" or cven "doing with" but rather a facet of
the process nof growing together.

2, Not a lack of involvement or a with-holding of oneseclf, Human
functions improve with usc and exercisc, and amounts inereuse
in proportion. Thc¢ more one gives and shures of oneself, the
more clffective he becomes,

3. Not a condition but 2o process, not an objective but a proccdurc

which none of us completcly achicves,

i ot a bag of tricks.
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5. Not approval, sympathy or tolerance or any kind of evaluation
’ e¢xpectancy, good or bad., That is to say, one who catagorizes,
; judges, and labels probably is not perceived as or actually
is accepting,

6. Not permissive in the sense that no limitations are set in the
relationship. On the contrary, each person has the obligation
to be authentically himself, Acceptance is not possible other-
wise, One cannot be what he is rot, It 1s possible to differ
substancially in opininn and action wi‘h someone else and still
accept him as a person.

7. Not completely permissive in the respect that a "eouldn'!t care
less" attitude is projected.

Statements of this nature concerning the mutuality cf accoeptance
and it!'s being essential for awareness and openness to cexperience,
appear to warrant both explanation and continuing conjecture.

1. In the first place. the concept one has of himself, his se¢lf=-
regarding attitudes are a result of the manner in which he has
becn accepted by significant others. A person is always looking
for cues about himself, and these cognitions become the anchors
whercby he fashions his se¢lf definition. Thus one's se¢lf con-
copt is determined primarily by the way others define him.

Ar interesting corrolary to this also may be that as the
individual becomes what he is as a result of interacting with
other penple, neither can he change or become s-mething differsnt
without interpersonal contacts, iiclusion and/or acceptance.

2. Whether or not a pers-n expects to be valued positively or

negatively, to> be welcomed or rejected, is determined by the

way he remenbers how it has been in the past,




3. One tends to fecl most questicned, unaccepted, and threatened
in thns. areas wherc he feels most inadequate, The more he
d~ubts his ~wn worth because he has lacked acceptance, the more
threatened and defensive he will be,
i, One whn plays defensively only wins a few games.
5, Studies have shown that individuals who doubt their ability to
denl with certain aspacts of their c¢nvironment tend to defend
their sclf-image by shutting off, denying t5 awarcness, OU at
le ast distorting mnst of the distwrbing elements with it. i
6., The individual whe cannot accept himsclf is dented the validitly
of percepticn so necessary for relating effectively to reople.
Acceptance relieves the client of using sclf=defoating
defunse mochanisms which have blocked his ability to main
objoctive knowledse of himself and others, and which havu
distorted his rorle~taking. Defensc implics threat and attack.
7. A poers n who lacks accentance and who is threatened, nften is
aponizingly self--ricnted, Counsclors and tuachers usually

cannot uvxpeet either gratitude »~r concern for themselves to be

cxpressed by troubled students. In fact, exprcssicns of con-
cern for some~ne nthor than himself and his own problems may

often be taken as an indieatiin of vrogress and growth .n the
part »f ¢ troublcd student.
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THURSDAY, AUGUST 17, 1967
NATURE AND POWER OF ACCKITANCE (Cont'd.)
Discussi-n and qucstions involved at the ¢end + the first half

nf the prescntation on acceptance revolved largely arcund thce person

who lacks a:ceptonce and who is thruatened, beins also very much




sclf=nricntud and sclf-centered. We 2lsn discussed the point that
we as teachers and counselers usually cannot expect either gratitude
nr anpreciatinon for the help we zive to prnblem students.

Tn enntinue:

8. In the scnse of the need for belonging or acceptance, the
individual m:y attempt to gain a closer relaticnship with
neople by attempting to do and 7 be exactly as they appear
tn want him t» be, Their approval comes tn mean o muchk that
his own authenticity and identity arc sacrificed. He never
crmes to know himself because he appreciates himsell so little
and he feels sn sure of being rejected that he does not dare
to bc whatover he is. He vacilates from one human being to
annther, ambivalent, disnrgonized, almrst impossible to relate

t~ and know, and generally so disturbing that he is difticult

to tolopate. Who can deal with a "maybe" or an inemsistency?
How does ~ne relate to a continulng ¢ ntradicti-n?

9. No one appears to know whethcr nne is able to accept others
becaus. he himself has been accepted, or whether he can accept
himsolf bucause n~thers have accepted him. Probably it is
sufficicent tn say that one “oes not exist without the other,

The question »f who shall be accepting first seldom ariscs
in schnols. It is taken for sranted that the scaclier or coun=-
selor who best accepts himsclf and who is operating from a

prsition ~f psychnloprical secarity must assume the responsibility

for establishing che relationship as accepting if he is to

nromote personal growth rather than merely to become another

problem £or his student.




As a matter of fact, student behavior which he finds most
difficult to accept may constitute the best indications of
inadequate feelings in areas in which growth is possible for
the teacher or counselor,

10. Our society is such that the attitude and insistance that a
really gonod person always puts others first has nperated to

snhibit the ability of many of 1its membors to value anc accept

themsclves. Chesk your own reaction the next time someone
expresscs sincerce appreciation to you or pays you a compliment,
an you take what hc ie trying to glve and hence make the
expression of his feeling posgsible, or must you deny both his
feeling about you and yHur ability to do something yoursclf?
11. It is necessary for nne o accept his own behavior, feclings,

and reactions, or in other words, himself, before it is possible

for him t- do anything about them. A person must learn to own

| his feslings, to own himself, the good as well as the bad. The

acceptance of a mistake as onets own is the first step in the

growth process.

One who does not feel accepted and cannot accept others generally

s
n
.

feels isolated or "not a part of". He lacks u feeling of

personal identity for the roeason that t his requires an ildenti-

ficatinn with snrmething ond as far as meaningful interpersonal

contacts are concerncd, he has nothing. It is very difficult

to be a person without peoitle. Robinson Crusoe without Friday

rcally was not much. With Friday there he had status, importance,

and identity. If he had been unable to accept Friday and

rejected him, he would have deprived himself of all of these.
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In most, if not all of the preceding points a circular and
self-defeating pattern can be scen. Becruse one is unable to
accept himself, he is unable to accept others, which reduces
their acceptance of him making acceptance more difficult.
Certain degrecs or shades of pgruy, as far as being accepted is
concerned, exist in all of us, Probably few of us whon claim
some knowledge in the field »f interpersonal relations have
dealt with the naturc of our >wn acceptance of others, The
roint herce is that it will avail us 1little to be coneerncd with
the quality »f acceptance manifested by rersons other than our-
selves, I can only speak of "How it is with me',

Those nf us engaped in the so-called "Helping professions"
face a twr~dimensional problem ir makins thooce we attempt to
help feel accepteds The fivst of these is the personal question
of whether we ourselves ave renlly capable of ucceptance of
cursclves and nthers. The secmd facet deals with our ability
of cenmunicating our acceptance to our stulents and counsulees,
Our succcss-oriented sncial system, the act of designating the
parties involved in an intcvpersonal situaticn as "Helper" and
"Weeding Help" automatically labels ~ne as being morce competent
and the other as less competent. Those who need help most
avnid asking for it and resist with varying degveces of hostility
being "ealled in" and the other ~ffers ~f
The adequate person, or the one o~n the myst competent side

of the desk may be perecived, statue-wise, as speaking from a

hisrher level than the one on the okher side,




What can counselors and teachers d0? How can we help students

and enunselees to feel accepted and communicate on their level?

Genrge Plerson at the conelusion of study of fulleyear NDEA Coungel-
ing and Guidance Institutes, atated, "The crunselor or teacher who

cannot receive help himself cannot help otherSe.eesss” In crunsel~

ing, this mesna that the very nature of the helping process 1s auch
that the helper (the teacher and counselor) cannot remain outside
»f the process that is taking place hopefully in the student or
courselee,

Teachers and counselors nced to realize that they need students
and coundelees as Crusoc needed Friday. Students anc counselees
not only present them with a chance to be teachers and counselors
by furnishing them vith the apportunity to be increasingly more
¢ffective individuala,

Since urging another to lensrn and change and be different may
be ennatrued by him as dissatisfaction with how he is or non~accept-
ance; how can a teacher or counselor be active agents in promoting
another growth and change without reinforeing hia feelings of
inadequacy? Possibly this can best be done by offering t» change
with him; by the tcacher or counselor recogmicing the opportunity
for personal growth presented by hia interactim with the student,
Opnortunitiea for Je arning and prowth are acldom reallzed until
their existence ia recornized. Such a realization can generate a
genaine and profound respeet on the part of teachurs *md counselor
for the value of those for wh t ¥y work. Frcm irnis frame of

f
|
| reference, the ¢ommunication of acceptance should not be difficult.
t




Two things which seem to merit reemphasis are:

1., In areas with the greatest potential for persenal growth for
most all of us may psst be represented by those individuals
tn be most distrubing, and

2. The moat valid measure of one's acceptance both of himself and

of others may rest in his capacity to let others help him.
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FRIDAY, AUGUST 18, 1967
PACILITATION OF SIGNIFICANT IEARNING - WAYNE E. WERNER

Two Types of Assumptions in Education

I. The Assumptions Implicit in Current Educati.

TIf we observe our educational institutions at all levels,
from first grade through graduate study, and if we try to abstract
from the behavior of educators, those assumptions or principles upon
which they act, I believe we will come up with some such list as that
which follows. It should be clear that these assumptions are implicit

rather thon explicit, that they are drawn from what teachers do

rather than from what they say.

1., Onc of the most obvious and purvesive assumptions is that the

student cannot be trusted to pursue his own learning.

2, A second implicit assumption 1is that presentation cquals learning

This is evident in cvery curriculum and every lesson plan.

ation

3., This third and very basic assumption is that the aim of educ

is to accumulate brick upon brick of factual knowledge., There

must be a "Foundation of Knowledge."

L. Another basic prinecipie underlying our educational procedures is

that the truth is known. In almost every textbook, knowledge is

presented as a closed book. "These are the frcetse®




Another undeniasble assumption cvident in all of our educational

operations is that constructive snd creative citizens develop

from passlve learners.

One final and very pervasive assumption, especially in American

education, 1s that evaluation is education and education is

evaluation,

Taking c¢xaminations and preparing for the next scuv of exams 13
a way of 1life students. Rarcly docs the student ask himaelf,
"What aspect of this subjcct or this bk would intereat me?"
The sole questinn is, "What do you suppose will be asked on the
cxamination?" When a faculty member or parent asks a student
what he got out of a cortain course, the gtudent's vesponse 1s
exactly what -ne would expect in this systems "I got a B",

How can the incorporation of the process of 1-arning and

changing be made the despest purpose nf the educational experience?

I believe 2 new set of assumptions will replace the present principles,

and the 1list which follows 1s an attempt t» set torth some of these

assumptions,

1.

2e

3.

Human beings have a natural potentiality for learning. They are
curious about their world; they are ambivalently eager to develop
and learn; they have the capacity for making congtructive dis-
criminations between learning spportunities,

Significant lcarning takces place whon the subject matter is per-
ceived by the student as having relevance far his own purposesS.
Much signifieant lesrning in acqnired through doing. When a
student is atcempting to cope with a problem which 1is directly

confronting him, effcetive learning is 1likely to occure.
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l.

Learning is facilita*.d when the student participates responsibly
in the learning process, Whon he chooses his own directions,
helps to discover his nwn learning resources, formulates his ~wn
problems, decldes his own course of action, 1ives with the
consequences of each of these choines, then significant learning
is maximized.

Self-initiated learning, involving the whole person of the iearnsr
feelings as well as intellect - is the most pervasive and 1nsting.
Where it iz the totally snvolved learning of oneself, by oneself,
this 4is moat effective, This is not learning which takes place
"snly from the neck up." It 1s a"gut-level™ type of learning
which is profound and pervaslive.

Creativity in learning 1s best facilitated when gelf~criticism
and self-evaluation are basic, and evaluation by others is of
secondary importance. Creativity blossoms in an atmosphere cf
freedom, (Our nbservatinns of the progress of this work shop
emphasizes this pnint),

The most socially useful learning in the modern world is the
learning of the process ~f learning, & continuing openness to

experience, an ineorporation into oneself of the process of change

Gonditions Which Facilitate Learning

Tn the first place, there is no doubt that 1earning takes place
mnst effectively when the individusl 1s face to face with the
problem which is meaningful to him, a problem to which he desires
to find a solutinn,

When the teacher is a real person, being what he i1s, entering

into a relationship with the learner without presenting & front
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or a facade, he is much more likely to be effective.

Seen Trom this point of view 1t 1s suggested that the teacher can
be a real persnon in his relationship o his students. He can be
enthusiastic, bored, intersstcd in his students, sngry, sensitive
and sympathetic. Because he accepts these feelings as hils own,
he has no need tn impose them on his students.

., Another attitude which stands out in the work of those who have
been zucecessful in promoting learning 1s acceptance, (a veluing

of the student, a valuing of his feclings and his opinions,

. A further element which establishes 2 climate for learning 1s
empathic understanding, When the teacher has the ability ©o undere
gtand the student's reactions from the inside, has a sensitive
awarcness nf the way the process of education seems to the student .
then ag:in the likelihood of personally meoningful lesrning Is
Incrcased.

This kind »f understanding is sharply different from the usual

t evaluative understanding which f£ollows the pattern of, "I under-

stand what is wrong with you." When there is sensitive empathy,

; nowever, the reaction in the karner follows something of this

pattern, "A% la st someone understonds how it feels and seoms to

be me without wenting to analyze me oI judge me, Now I can blossom

and grow end loarn,®

Currendly, education ofien develnps indivicduals who can readily

eriticize any proposal or 1dca, but who are o eomplete loss when it

crmes o making & positive plan or deeiairn regarding constructive

action,
Following the abow presentation a tape recording of "The Poor

Seholar!s Solilnquy" was played for the stafft!s reactiong




The Poosr Schrlerts S»liloquy

By Stephen M. Corey

s, I'm not very gond in school, This is my second year in the seventh
ade and I'm bigger and taller thaon the other kids, They like me all
ight, though e¢ven if I don't say much in the sehoolroom, because outsi
¥ can tell them how to do a lot of things. They tag around me and thut

port of makes up for what goes "n in schocl.

) dnn't know why the teachers don't like me, They never havce very much
eems like they don't think you know anything unlcss they can name tho

a1 1t eomes out of, I've gnt a lot of books in my room at home~-book,
ike Popular Seiense Meehanical Encyclopediz und the Sears! and Ward's

atnlrgues, but I don't very often just sit down and reed them thrmgh

ike they make us d» in schocl, I use my bsnks when I want to find
ome thing ~nt, 11ke whencver Mom buys something sec mdhand I 100k it
ip in Searat! or Ward'!s first and tell her if shets getting siwmg OF

hot., T can use the index in a havry to find the things T wout,

jin school, though, we've got tn learn whatcver is in the book and I
ust can't memerize the stuff. Last year I stayed after gchn l every
ipht for twe wecks trying to learn the names f the Presidents, Of
~ursc I knew some of them like Washingt w and Jetrerasn md Linedn,
put there must have been thirty altogether nud I never did get them

B traipght,

Ttm not ton sorey though beeause the kids who Learncd the Presidents
ad to turn right arcund and learn all the Vice Fresidents, I am
aking thc seventh grade ~ver but oHur teacher this yeas isn't 8o

B ntercsted in the names of the Presidents. Sh. has us trying to
Hearn the names of all the great Ameriean inventors,

Kids Secemcd Intvercsted

I guess I Just can't remembor names in history. Anywey, this year I'vo
been trying to learn about trucks beesusc my mele owns three and he
Baays I can drive one when I'm civkeen, I alroeady know the horsepawer
end number »f forward and brckward spacda r twenly-six Anerican
trucks, somc of the Diesals, and T can spot each cne a long way off,
Tt's funny how the Diescl works. I started to tell my teacher about
M1i: 1ast Wednesday in science class when the pump we were using to make
B vocuum in & bell jar got hot, but she said she didnt!t sec what a
Deiscl engine had to do with ~ur cxporiment on aipr prcssurv 82 I just
Rkoept still. The kids scemed interosted though. I to°k four of thenm
ar-und my uncle's garvage oiter ach~l and we saw the mechanic, Gus,
tearing o big truck Dicscl down, 3vy, dnes he know his stuff}

Ttm not very good in gengraphy, cither. They call it ceonomic geograph,
this year, Welve been studying the imports and cxports of Chile all
week but I couldn't tell you what they are. Maybu the reeson is I had
to miss schonl yesterdny because my uncle tnok me and his big trailer
truck d~wn statc about two nhundrcd miles and we brought almost ten

tons of stock to the Chicag: markcet.




He had told me where we were zoing and I had to flgure out the highways
B to toke and the mileage. He dldn't do anything but drive and curn
where I told him to. Was that fun§ I sat with a mep in my lap and
told him to turn south or southeast or some other direction. We made
seven stops and drove over five hundred miles round trip., Itm
figuring now what his oil cost and also the wear and tear of the
truck-e~he calls it depreciation-- so we'!ll know oW much we made s

T even writs out all the bills and send letters to the farmers about
wh at their pigs end beef ecahtle vrought at the stockyards, I only
mede three mistakes in 17 letters lost time, my eaunt said-- all
commas, She's been through high schocl and reads them over, I wish
T could write school themes that way, Tne last one I had to write
was on, "What a Daffodil Thinks of Spring," and I just couldn't get
going,

T don't do very well in school arithmetie either, Seoms I juat. canit
keep my mind on the problems. We had one tae other day like this:

If a 57 foot telcphone pole falls across a cement highway 80 that
17-3/6 feet extend from one slde and 1~9/17 feet from the other,

how wide is the highway? That seemed to me like an awfully silly
way tn ge* the width of a highway, I didn't even tv to answer it
beeause it didn't say whether the pole had fallen straight across

or not,

Not Getting Any Younger

Even in shop I don't get very good grades, All of us kids made a
bronm holder and bookends this term and mine were sloppys I jus®
couldn't get interested., Mom doean'!t use o broom any more with her
new vacuum cleaner, and all our books are in a bookcase with glass
doors in the parlor, Anyway, T wanted ©o make an end gate £ or my
welets trailer but the shop teacher said that meant using metal and
wond both and Ttd have to work with wood first, T didnt% sce why,

but I kept still and made a tie rack ot school and *he tail gate after
schenl at my unclets gerage, He said I saved him $10.N0

Civies is hard for me, too, I've been staying after school trying to
lerrn the "Articles of Confederatinon® for almost a week because the
teacher said we couldn't be gond citizens unless we dide I really
tried, bccause I want to be a good citizen, I dld hate to stay after
sechnol though because & bunch of us boys from the south end of town
have been cleaning up the old lot across feom Taylor'!s Machine Shop

tn make a playaround out of it for the 1little kids from the Methodist
home, I made the jJungle gym from old pipe and the guys made me Grand
Mcengul to keep the playground going. We raised enough money collecting
scrap this month to build a wire fence clear around the lot,.

Dad says I can quit school when I'm fifteen and I'm sort of anxious
tr beeouse there are a 1ot of things I want to learn how to do and
as my uncle says, I'm not getting any younger.




MONDAY, AUGUST 21, 1967
SEIF~CONCEPT AND VCCATIONAL~CHOICE - WAYNE E, WERNER

self-concept, ego=-ideal, self-image and self-structure &are nften
used interchangeably and from a varicty »f cholces available, Brammer
and Showtrom's definition of gelf-concept is as follows: "the indivi-
dualts dynamic organigzation of concepts, values, gnals, and jdeals whici
determine the way in which he showLd behavel." The jndividualts self=
concept assumcs various subjective attpibutes "in the form of I am (his

nature), I can (his capacities), I shouid or should not be (his values),

T want to be (hls aspirations). The self-concept, then, ig a developed

adequate sense of fdentity which is characterized by conaistency under
strcss,

To illustrate by anecdntes Although the correct question to ask
yomgsters is "what do you want ©0 do?" one gsecond-izrade teacher, durin
show-and-tell asked his charges to tell mihat they wanbed to be," The
first youngster to volunteer gnid, "My neme is Sam, and Itd likc to be
an airplene pilot if I cen, and I think T cen." As w¢ sce there are
some self=concept aspects 1n Samts resprnss along with some feelings
nf adequacy in aspiration 1evel, The next child, however, remarked,
"My name is Sadic, and I'd like o ,:rowW up to be a lady and have 2 baby
{f I eon, and I think I can," Here we see & youn;ster aceepting a
snelal=bi~logzical role, again with feelings of potential aJequaecys. The
third ehild bounced up to the front and blurted, "My name is Dan, and
I d-n't give o damn aboub gam and his plan, but T14 like to help Sadie
with her plan if I can, and ~ think I cen.," Dan ldentified strongly

with other people and shows that he's willing to help nthers achleve

their gnals,




1,

2.

3.

Occupational choice is a developmental process that extends over

meny years and must be considered in conjunction with the develop~
ing self=concept.

One tends to become what others think of him and when we accept
what others think of us, the process becomes a self~fullfilling
prophecy (iike the children from "bad homes"),

Tndividuals learn their self-concept from the way in which they
are treated by significant others. Research tells us that the
social-self is more job~success relevent than the skill-selt's We
live with people; all psychological growth ls dependent upon
contact with people,

Valid cccupational information can be restrictive upon today!s
youngsters, We can destroy initiative, lower aspiration level,
grind down a budding relf~concept based on feelings of social
adequacy and skill mascery, merely by being rights Right, that is

todayl To illustrate by anecdote:

Churchill was scheduled to drop-in on quite a few cocktail parties
given to celebrate an election victory. By the time he arrived at
the last one in the series, he was, as the British say, "in his
cups." Maneuvering through a narrow door enroute to the bar which
Wwas ascross the room, Sir Winston happened to jostle Lady Smythe,
placed like many women I've met - right in the doorway, The

Grand Dame whispered to Churchill as he tried to pass, "sir Winston
you're drunk," The gueat of honor, apparently not hearing,
proceeded directly to the haven of the bar. Halfway across the
room - buzzing with celebrating guests - Lady Smythe called rather
openly, "Sir Winston, you're drunk,". Not deterred, Churchill
continued without pause, At the bar now, and across the room from
his tormentor, he was getting his drink when Lady Smythe screamed,
"Sir Winston, you're drunk." Churchill, hunkered over the serving
counter, peared back across the now silent room and retorted,
"Lady Smythe, you'rc ugly. And further more, TOmorrow, when I'm
sober, you'll still “e uglye"

Lady Smythe was right today, but from Churchill!s frame of referemnce
tomorrow would bring a different conclusion based upon changing

conditions, because Churchill had personal faith in his future,

he had power in the present. DBut, of course, some conditions do




not change with time (like the heauty of Mrs. Smythe ).

What are some facts? We experienced a 59% increase in the

production of goods and gervices with a 3% increase in the number

of man~hours worked during the period 1947-1963. 97% of net~gain

in workers since World War IT has been in "white Collar" occupations.
Today, 25% of e£ll of the U.S, income is "ymearned" by the economists!?
term of "earned" and Munearned." That is to say, it is "unearned" in
the senwe that it is not done by a 1aborer, skilled or unakilled.

By the turn of the sentury, it is predicted that 50% of all income
will Pe "unearned". T5% of the Junlor High School students today

will be working in jobs that do not currently exist.

When it is wniformly predicted that the typical worker will
change his type of Job two nr three times (or more in a working
carcer), then under such circumstances, new questions of self-
identity appear when the Job disappears or 1s fundamentally trans-

formed. Then what happens to the definition oy who cne 1is, &

definition tased on a work-role?
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Tuesday, August 22, 1967
LEARNING AND BEHAVIORAL PROBLEM3 ~ WENDY SCHROEDER

Although the program for learning and behavioral problems 1is

designed for the students in the primary, intermediate and Junior

| .

khigh grade levels, many of the problems represented in these classes
;are also evidenced in the Multi-Gccupations group.

State law mandates that to be eligible for a "gpecial education

class" a student must be judged emotionally disturbed and/or brain

injured, Every attempt is made in the program for learning and behavior
problems to avoid attaching labels to the students, The only requirement
for referral to this program 1is that the student 1s presenting signi-

ficant difficulties in the classroom. It is assumed only that the

significant difficulty or behavioral prowlem is a result of a learning
disability.

The first objective of the program 1is to get the children's
behavior under control, Many of these children are hyperactive; most
have a relatively short attention span. Most of the students have
experienced failure in every phase of school 1life. They hate school,
resent being taken from their classroom, and may think they are retarded
pecause of the label "special class", As a result many of the students
are "climbing the walls" or "swinging from the light fixtures". To

control the behavier the classes are small (8 students per class) end

~very structured in terms of behavior, The limits are set immediately

and a prime factor 1n maintaining discipline is the consistency of the

teacher, Once the students understand their limits the teacher can

work on 4vhe learning problems.

The key to the success of the program is in individualizing

instruction. No single curriculum is used with each class, Instead




an attempt 1s made first of all to identify cach child's apecific

le arning problem ~ to f£ind out why the child can't learn; A number

of tegting devizes and ohservations are used to make this determination.
Next an "educatlonal prescription" is written for each child, making
use of a wide variety of materials and approaches. The critical item,

of course, is what to use when,
Once the child begins to fecl the acadecmic sucecss he has been
missing the work can progress and it 1s hoped that eventually the

child will be able to return to a regular classroom situation,

The following are samples of some of the types of problenms f're-—
quently encountered in the atudents in the program for learning and

behavior problems:

VISUAL PERCEPTUAL DISABILITIES

I, Position in Space
A, Clumsy and hesitant movementse.
B, Difficulty understanding what 1is meant by words designating

spatial position -- for examples 1in, out, up, down, before,

behind, left, right.

d and confusing

¢, TLetters, words, numbers to him are distorte
(reversals)

TT. Perception of Spatial Relationships

A, Improper perception of the sequence of letters in a word.

Exemple: He may read string as stirring or spell it sitrng.

B, Math - unable to remember sequence of processes involved in

problems of long division or fail to perceive the relative

position of the digits in problems of multiplication.

C, Map reading, understanding graphs, learning systems of measure-

ment may be equelly difficult.




Terceptual Constancy-~Ability to perceive an object as posscssing
although he may learn to recognize a number, letter or word in

a particular fcrm or context; he may be nuite unable to recognize
the same symbol in a different manner. (The child is constantly
deceived by his senses.)

TV. Visual-Motor Coordination - ability to coordinate vision with

movements of a part or parts of the body.,

1., Unable to dress himself 3, Poor in cutting, pasting, drawing
2. Poor in sports i, Difficulty in writing

# Acndemic learning may be less affected by disawilities,

Ve Figure-ground ~ ability to select from mass of incoming stimuli

a limited number of s timulus which becomes the center of attention,.

1. Appears tobe inattentive and disorganized.

2, "Stimulus bound" - unable to draw a straight line betwcen
boundarics because onc nf the byundapics capturcs his
attention and he directs his pencil towards il e
RESULT: A. Forms letters incorrcectly.

B, Work appears carelcss.
¢, Unable to find his place on page.

D. Skips sections,

E., Unable to solve problems on crowded page.
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Wednesday, August 23, 1967
THE PROBLEM OF MENTAL RETARDATION - KEN FREELAND

Mental Retardatinon Defined

Mental retardation is a condition, characteriged by the faulty

development of intelligence, which impairs an individual's ability to

learn and to perform tasks appropriate to his age.
The failure of intelligence to develop normally nay be due to
nt the time of birth, or in

discases or conditions--occurring before or




wrancy Or ~p{AiN0d=-~ thet demage the brain., It may also be due to

actoprs dotermined DY heredity that affect the development of the brain

nd by home‘or gocial conditions which fail to provide.she child with

dequate ayinulation or ~pportunitlies for learning.

auses of Mentql Retardation

There are more than 200 known diseases and conditi-ns that can causc
mental retardation. A3 yet there 1is no treatment to cure this condition.
The fant that their chiid will never catch up 1s one of the hardest
things for parents to accepb.

Degrees of Retardation

The degree ~f retardation varles greatly among individuals. It can
be so severe that the afflicted person rust have protective care through-
out his 1life. In others the pretardation is so mild that many tasks can
lbe learned and 2 measure Of independence 1in every day 1ife can be
achieved., In a substantial number of cases the affected persons can
adjust in a limited way s the demands of society, and in many instances
can, with help, become productive members of the labor force,

There is no fully satisfactory way of characterizing the degrees
of retardation. According to the classification proposed by the American
Associlation on Mental Deficlency, they range from profound to mild. The
develnpmental characterlstics, potential for education and training,

and social and vocational adequacy, nccording to this classification,

are sumarized below by age groupse




ISTICS OF THE MENTALLY RETARDED

Pre~-cchool Age
0 ~

Maturation and
Development

School Age

6 - 20
Training and
Edvcation

Adult
21 and over
Social & Voca-
tional Adequacy

lrate 35-50
Lre 20-35
{found 20 and

Under

AL RETARDATION vs MENTAL ILLNESS:

DEVELOPMENTAL CHARACTER
s of 5
1l Re~ IQ
tion Range
50-70
1

31lower to talk,
walk, and feed
self than most
chlldren,my
appear nc~ma

Noticeable de-
lays in motor
development,
particularly
speech;responds
to training in
various self=
help activities

Marked delay in
motor develop-
ment, little or
no communication
skill; may re-
spond teo train-
ing in elemen-
tary self-help

Gross retarda=
tion, minimal
capacity for
functioning in
sensory and
motor areas;
needs nursing
car»s

| Mental illness usually doe
sudden change in personality.
This illness cen be treated an
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s not occur before Sc
It is generally an emotional problem.

d cen be cured.

Cun acquire
practical and
academic skills
to 3rd~b6th

grade level, can
be guided to=-
ward social con-
formity

Can learn

gimple commun-~
,cation, health,
and safety
habits, & man-
ual skills; un~
1ikely to pro=-
gress beyond 2nd
grade academic
level

Has some under-
standing of
gpeech & some
responsej; can
profit ffom
Systematic
habit training

Delays in all
arcas of devel-
opment, shows
pasie emotional
responses; may
respond to
training; needs
supervision

Can usually achisv
adequate social
& vocational
skills to allow
minimum self~-
support, may reed
guidance & ald
when under unuswal,

gsocial or
economic stress
Cen perform  sinple

tadks under shelte-
erod conditions;
articipates in

aimple recreatim
yravels alone in
temiliar places;
usually incepable
of self-main-
tenance

can conform to
daily routines

& repetive activ-
{ties; needs
continued Direc=
tion & super=-
vision in pro=~
tective envir-
onment

May walk &have
primitive speeon
development;
usually benefits
from regular
physical actlvity
incapable of
gelf~-maintenance
Needs nursing
care,

hool and is a
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dentificatiom »f Mental Retardation

This is done by parenmts and teachers, By using a medical examinati

. Q. tests, Achievement Tests, Personality tests, cte., It 1s recessary

o know the disability of the child before planndng the program.

haracteristics of Mental Retardation

Mental retardatiom in no way changes the humaness of an individual,
ierefore, socially, physically, and emoti-mally the hasic meeds of the
hild are the same 2s of all children.
ntal Retardation is often aceompanicd by:

Short attention span. (Featherstone, Hill, Snyder)
. - Great difficulty in workimg with abstractions, (L9th Yearbook)

« Diffieulty in using the symbols of eomputation and communicaticn,
(Cruze, Cole, L9th Yearbook, Snyder)

Ycarbook)

o. Inahility to project interest heyond the immediate. (Baker, Cole,

. Need for the conerete amd. situational in learning, (Hill, L9th
Drenned, Goldstein)

)e Imadequate or at times am erratic drive. (The Backward Child,
| Lenzer, 29th Yecarhook)

&. Tnability to evaluate oneself., (Baker, Cole, Hill)
. Sensitivity to negative criticism. (Baker, Cole, Hill)

. Inability to take failure constructively. (Featherstone, The Baekwar:
Child, Lanzer, 29th Yearbook)

. Defenmse of rneself. and actions in the face of criticism. (Goldstein,
The Backward Child, Lanzer, 29th.Yearbook)

« Critiecal Attitude toward others, (A. Kirk)
. Confusion in the face of new problems, (Goldstein, Snyder)
o . Am inability to draw conclusions or abstract galient learnings- from

either a concrete experience or a bndy of facts., (Cole, Hill,
. Mailloux, 49th Yearbook, ) -

« The need for.many a specific and varied inssances as basic to any
. atbempt at geweralization. (Cole)




An inability to see likenesses or differsnces between objects or
things. (Cole, Featherstonc, Snyder)

Defective reascning ability, poor discrimination, and inability t»
make deductions. (Snyder)

Inability to infer aceompanied by illogical conclusims based on
insufficient eviience. (Drcnned, Baker, Hill,Mailloux)

A lack of adaptive assnciative or organizing powers., (Cruze, Goldste!
Mailloux)

An inability to transfer learnings from situation, (Hill, Jacob,
Kirk, 29th Yearbook)

An inability to work -n compllcated tasks or to follow complicated
nr involved directioms. (Breckenbridge, Kirk, L9th Yearbook)

An inability to continue effectively without somo re1stion o
supervision,

. Varying degreecs of visual, auditory ana general sensory pervoepll e
(Kirk, Snyder)

. Restricted power for independent actim, initiative and resource«
fullness., (Cnle)

. A tendency ton copy or imitate. (Mailloux, The Backward Child)
., 4 tendency tn sterentyped responses and behavior, (Baker, Kirk)

. Because of mental confusion the child often prefers the company of
muech younger children. (Breckenridge, Jacob)

, He may fear to share, (Cole, Hill)

. He may avnpear to have little ambition but may really lack imaginatinm
(Snyder)

., He tends tn be more or less confused in proportion to the size of
| the group in which he finds himself.,

poses and Objectives of Education for the Educable Mentally Retarded:

The goals for the mentally retarded are the same as for all children
the secondary schools, experience is given in the tool subjects, utilia:
hese subjects in everyday aectivities; developing rome building skills;

lob training; and personal conducte
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Work Study Progrom:

Phase 1 - School all day getting the necessary preparation for
tting a job.

Phase 2 - Sehool 1/2 day = or 1/2 day is spent in a school system
a jobe

Phase 3 = School 1/2 day and either the sehool work program or a
bmrunity Jjoba

Phase L. - Full time employment in the community,.

Phase 5 =~ Gradustinn

nring all this a gupervisor is ennstantly available to help the students
h any eapacity.

damental Needs of the Mentally Retarded Student:

The most fundamentel need of the. retarded student is the feeling

f security, - He.also needs training in Job occupation, training in tool
bjsets to help him get alomg im - the world, trainimg in bheeoming confi~
ent to try new things., He meeds to feel that he cen and does aeccompish

gestions for Fseilitating Aeseptable Social Behavior in the Mentall
Retarded

e "y

‘Gmiding Principles Regardimg the Edueation of -t -Slow Loarnisg Chil

The. mental aebility of the slowslearning child 1s ehzrasterized by 2
alower rate »f and a less full total development than 1s that of the

. hormal P-hildc -

+ The mental -ability of the slow~learning ehild is- chapaeterized by
‘lmitations in abildtles ipvolviag abstract thinking and symbols.
The use of conerete -materials will aid in developiniz ability in the

“slow learning ehildd through doing things.

. Varying 1.Q. levels within & geoup of 91cw~learningunhildren"indioate
verying degrees and rates of learning ability. Provision should be
made fopr the ehild to attain-a-maximumﬁaehievemﬁntfin~eadh-ahility

- %o be developed with consideratiom for the umevenness -of the
ehillties displayed.

. The learning situaticns provided must be suited to the ehildts level
and rate of learmimg ability Lo enable him to sueeced,

B Learning situstions showld be ‘appropriated to”ths”physiological“and
aneial age of the child.although they magt mot. demand intellectual.
=rocesses beyond his abilitye

6. “Fallure and .diseouragement result when undue pressure 1is applied znd
- the mentally retarded ehild. is urged to accomplish work beyond his
ebility.- The. elements of suceeng and ‘approval are of greet imp
in the edueation of the slow learming child if he - is. ta. develop -self~
~nopfidenes. apd selferellamess--- . . o — .
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Pr~vision shnuld be made for the reeognition of individual gffort
and aceomplishment comparing with the childfs nwn previous efloris
oy some suitable goal of attainment for that particular chill rather
than comparisons between children of unequal abilitles.

The mentally retarded child is limited in his ability to apply in
mme situation experiences learned in annther. It is difficulc for
him t~ anticipate consequences anc to appraise his own actinns and
accomplishments, He learns best through concrete experiences, and
the repetition of experiences, tn develonp desirable habits and
attitudes.

Specific habits and information must be taught the slow-learning
child while the nermal mey acquire the same habits and attitudes
ineidently.

Planned procedures tend to promote satisfactory development and

ad justment of the mentally retarded child so learning situations
should be guided and planned in such 2 way tha . they will furnish
specific knowledge, skills, attitudes, and habits that will function

in every day life situatlons.

In the leerning process the elements of need, recurrence. and
success are just as essential to effective learning for the mentally
rotarded child as for the normal child. Too much stress 1s often
placed on repetition with a disregurd for a recognition, on the

part of the child, of needs, purpose, oOr interest, Recurring
material or situations must be meaningful.

Every slow learning child presents an individual problem., Grouping
of children for instruction is a convenlent device for instructional
purposes but the teacher must stud7 each individual and apply
necessary individual instruction $n serie instances in order to
assure the maximum growth of each child in the group.

Reference: Education ef the Slow Learning Child by C. Ingram,

apter III pp. 34-41 E~5735-1

Classroom Practice Affecting Social Adjustment uf the Mentally Returded:

(1) Well planned activitles
(2) Self-direction
(3) Materials sclected with care

(L) Begin with simple and something .ie knows and move to more
difficult and abstract,

(5) Routines - simple
(6) Individual instruction
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Susgestiong for the Menagement of Behavior of the Menta1lly Retarcdcds

uE
(1) Positive approach
(2) Encourage, not diseourage
(3) Specific statements
(L) TUse calm voice
(5) Avoid threats

(6) Avoid issues with student = dn this privately

(7) Be conaistent
(8) Pay attention tu good things

(9) Focus attention on what you want chil
what you expect.

(10) Keep teacher vervalism to 2 minimum,

Pilm: "Selling One Guy Named Larry"

d to do and




