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The Association of Departments of English collected syllabi and course
descriptions from directors of freshman composition at sixty-six American
colleges and universities. A survey report based on this information,
College Programs in Freshman Composition (1968) by Bonnie E. Nelson, is
available through ERIC as TE 500 190. ]

Because many of the directors sent information which is not available

to the public and which could not be included in the full report, some

of these program descriptions are reproduced here in one of ten auxillary
reports: See also:
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Portland Community College
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UNIVERSITY OF KENTUCKY

English Department Lexington Form 9967 A

University of Kentucky

CRITERIA AND STANDARDS FOR EVALUATING ENGLISH 101 THEMES

Establishing absolute standards for evaluating freshman themes is
impossible becdause the criteria cannot be precisely defined or the writing
accurately measured, and because the variables are almost limitless and are
of fluctuating importance depending on subject, purpose, and audience. Yet,
although absolute standards cannot be set, some general ideas about what
freshmen should achieve in writing can be suggested. The following six
criteria comprise an arbitrary grouping of qualities that should be
evaluated. All of these are important and must be considered. But the
first three -- organization, support of generalization, and mechanics --
are of particular concern in Fnglish 101. Because the otheps -- content,
diction, and style -- require additional writing experience, training, and
maturity, they are more important factors in English 102.

What follows is a detailed analysis of the six criteria and an
application of them in providing guidelines for evaluating English 101 themes.

The Six Criteria

I. Organization

A. Has the writer written about the assigned subject?
B. Does he have a clear plan?
C. Has he developed it logically?
D. Has he adequately limited the subject?
E. Has he unified the paper around a central thesis?
F. Has he properly emphasized the ideas in the paper?
G. Has he written the paper from a consistent viewpoint?
H. Are his introduction and conclusion effective?
I. Has he linked his paragraphs together with transitional devices?
J. Has he organized his paragraphs?
1. Do they contain topic sentences?
2. 1Is all the material in each paragraph relevant to the topic
sentence?
3. Are the sentences arranged in logical order?
4. Is coherence achieved with transitional devices?

II. Support of Generalizations

A. Are examples, illustrations, facts, or other forms of evidence used?

B. Are they relevant?

C. Are they well chosen for the audience and the purpose of the paper?

D. Hould an intelligent reader accept the evidence used?

E. Do the details appeal to the senses?

F. Are abstract words carefully defined or illustrated?

G. 1Is the support of the generalizations as reasonably complete as the
time for the assignment will allow?

)




III.

Iv.

Mechanics

F,

/

Is the paper completely free of gross spelling errors and generally
free of others? _
Does the punctuation give the appropriate syntactic signals? Is
helpful punctuation omitted?
Does the writer know when to capitalize and when not to?
Does the writer handle titles, syllabification, numbers and
abbreviations acceptably?
Is the paper free of major sentence faults?
l. Is it free of unintentional fragments (Students may be asked

to underline intentional ones.)
2, Is it free of run-on sentences?
3. Is it frece of inappropriate comma splices?
Does the student follow acceptable usage standards in matter of
agrecement?
l. Is the paper free of serious subject-verd agreement errors?
2. Is the paper free of serious pronoun-antecedent agreement errors?
Is the paper free of serious errors of case?

H. Is the paper free of confusing dangling modifiers and other
ambipuities?

Content

A. 1Is the paper interesting?

Are the ideas relatively fresh and original?

Do the ideas reveal some maturity of judgment?

Do the observations susgest the writer's critical perception
and insight?

Has the writer analyzed the subject intelligently, accurately,
and thoroughly?

Have the writer's conclusions been developed from an objective,
lopical, comprchensive examination of the subject?

Has the writer gone beyond platitudes, trite comments, and
obvious statements?

H. Does the writer generally indicate his good sense?
Diction
A. Is the vocabulary level that of a college student?

Is it appropriate for the purpose, subject, and audience?
Are the words used accurately? B

Are esoteric terms clarified for the specified audience?

Has the writer avoided ineffective clich@s? U

Is the language interesting and vivid? :

Is the language too formal, stilted, or claborate for the audience,
purpose, or subject?

Is most of the language concrete?

Has the writer avoided unnecessary repetition of words or sounds?
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VI. Style

A. Have unnecessary words been elminated?

B. Are the sentences effective?
l. Are the sentences varied in length and type?
2. Are short, simple sentences used sparingly?
3. 1s the passive voice used only where it is appropriate?
4. 1Is subordination used when it would signal intended relationships?
5. 1Is parallelism used where possible? 1Is faulty parallelism

avoided?

C. Does the writer of the expository paper appear to be a sincere,
reasonable, unbiased individual?

D. Is the tone appropriatc to the audience. subject, and purpose?

E. Is the writing easy? Does it appear to flow effortlessly?

F. Would a reader like to meet and know the writer or read something
else he's written?

The Guidelines

The C Paper and Its Author

The C paper is an adequate piece of work, nothing more or less. The

student has organized the material ably, employed details to support his

generalizations, and handled mechanics satisfactorily. Although more might

have been accomplished in any one or all of these three areas, the C student

| has revealed his competence in them. {hat his papers usually lack is some

é praiseworthy feature: significant or fresh ideas, felicity of expression,
or grace of style. Although contaxnlng little that is impressive, C papers
explain an idea of some substance in a clear and acceptable manner. In
general, they may be labeled satisfactory, average, or adequate, usually
eliciting both favorable and unfavorable comments, and neither pleasing nor
displeasing a reader.

The D Paper and Its Author

The D paper is deficient in only one major area (orpanxzatzon, support, or
mecharics). If the writer makes serious errors in mechanics, fails to
organize his paper or paragraphs adequately, or does not provide ample
support for his generalization, he should receive a D. It is important to
remember that D is 2 passing grade, allowing the student to proceed inco
| 102. Conseguently, he must be able to write with some proficiency and with
some scense, and his papers must contain some redeeming features; otherwise
he should receive an E.

Sometimes it is tempting to overlook serious spelling sins or a tendency
to ramble because of some brilliance in content, style, or diction. Good
writing, however, requires that the student learn to discipline himself.
If he does not, he should not receive a C in the course. Until he can
write without some major weakness, his papers should be graded D.
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The E Paper and Its Author

The E paper is deficient in at least two of the threc major areas
(organization, support, and mechanic¢s). Because the writer has spoken ™
English for at least twelve years, and had completed four years of high
school English courses, he is literate. DBut his papers are so poor that
they are difficult, annoying, and confusing to rcad. Unless he receives
more training and experience in writing, he will cmbarrass himself, his
English 101 teacher, and the department if he is allowed to pass. Usually
the main problems in an E paper are faulty mechanics and inadequate support.
In some instances, the writer may skirt numerous difficulties by using simple
words and simple scntences to express simple ideas. A childish paper of
this type should receive an E even though it may be devoid of glaring
weaknesses.

Late in the semester it is hard to resist rewarding a poor student who has
worked diligently and progressed slightly. To raise this student's

grade because of improvement or effort rather than demonstrated

ability is to be unfair to him, to other students, and to the department.

An E grade is always d‘fficult to give, but if the student honestly

deserves it, then he should receive it. Along with the many privileges

and pleasures of teaching are the responsibilities. 'faintaining standards --
particularly at the D and I levels -~ is unpleasant and tryiryé but necessary.

The B Paper and Its Author

The B paper is not only competent in the major areas, and also the minor
ones, but it excels in several. As opposed to the C paper, the B paper-
contains certain achievements that make it more than satisfactory. Usually
these are in the arcas of content or language. Although lapses may appear
in the paper, they arcusuallytrivial and sparse. More than compensating
for them is the skill displayed in organizing and supporting ideas,
selecting words, handling mechanics, and treating the subject with
judiciousness, maturity, and insight. The B paper is not outstanding but
it reveals fine work by an intelligent student who has demonstrated
proficiency in all six areas, and excellence in some. Mere absence of
gross errors alone should never be rewarded with a 3.

»

The A Paper and Its Author

The A paper need not be publishable in The Atlantic Monthly or The New York
Review. Nevertheless, it is a superior picce of work that is a pleasure to
read and a temptation to show to colleagucs. Although outstanding, it need
not be flawless: even Homer nodded and Shakespeare might have profited from
blotting a line.

Usually the A paper excels the B paper in content, diction,and style. The A
student generally treats his subject in some relatively oripginal manner, rc-
vealing keen perception, mature judgment, and sound logic. He also uses
language with sensitivity, assurance, and vitality. HMoreover, he has developed
a style that possesses some grace, charm and vitality.

The A paper need not be perfect, but it should be a superior, outstanding,
and excellent piece of work for a freshman.
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A Final Word

In grading papers, teachers must be aware of the halo effect that causes one
outstanding feature to eclipse several weaknesses. A paper may be highly
interesting and adequately organized but if it has been done carelessly,
then it deserves at most a D. English 101 should teach students to . -
write carefully not erratically; to rely on perspiration, not inspiration:
and tc plan; write, revise, and proofread, not dash off first drafts.

It should build a firm foundation, not a shaky one. In the process, a
Faulkner or Barth may not pass the course. But hundreds of future chemists,
doctors, sccial workers, nurses, architects, lawyers, salesmen, farmers,

and teachers should learn to write clearly, concisely, correctly, and effec~
tively. As for the highly creative individualist, let us certainly encourage
him but let us also, for his own sake, teach him to discipline himself.
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YHAT YOUR COURSE IS ABOUT

The main aim of the course is to help you to learn to write--that
is to set your ideas down on paper clearly, interestingly, and persuasively.
Writing is so personal that probably no one can teach you to do it; the
most you can reasonably expect from your instructor is help while you learn.
And learning depends mainly on your own interest and quick-wittedness, rather
than any amount of dull plodding. Your own attitude is first an importance.
Your writing will improve most if you can persuade yourself to look at the
course as an opportunity and at your instructor as someone who helps you
by pointing out the faults that you need to correct.

But anyona who writes has to have something to say. Although your
ideas need to be worked out in your own mind, vour mind can be stimulated
from outside. Partly for that purpose, you will be asked to read essays
and articles, which will afterwards be discussed in class. (The rest of
the purpose of the reading is to show you how other people have set their
ideas down on paper.) The reading and discussion will stimulate you, we
hope, to do some thinking of your own. When that has happened, you will
have something to say--unless you lack the courage to say it. Remember
that it is much better to say what you think and be wrong than to say what
you suppose your instructor or classmate expects you to. The latter kind
of writing is dishonest.

While honesty is one virtue in thinking and writing, another is the
ability to see and admit mistakes. Many people are afraid that changing
their minds must be a sign of weakness; instead, when there is reason
enough, it is a sign of intelligence. Sensible people often form opinions
with the help of discussion, which brings to them new information and
different points of view. It is among the stupid and weak that discussion
"never gets anywhere."

Facts and ideas which are new to you will probably appear often in
your reading. But the ideas will make little or no impression on your
mind unless you read with full understanding. You already know how to
read, how much you understand of what there is to be understood. Actually,
most people read quite badly, and you probably have no re~al reason to
suppose that you are an exception. Therefore, you should make every effort
to learn, with your instructor's help, so that ideas can flow into your
mind in their proper shape.

The emphasis on ideas, both yours and those of other people, should
give you an important clue to the kind of course this will be. It has
been designed to give you a chance to learn to read with understanding
and write for understanding.
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English Department Student®s Name
University of Kentucky (please print)
December 12, 1967 Student's Section

English 101 - Final Examination

Please print your name and write your section number in the space above, Then
study the following topics for a few minutes to select the one that Yyou are
most interested in and informed about, Do not take too much time to decide,
Prepare a thesis statement or statement of intent and a two level sentence
outline (Foman numbers and capital letters) Make certain that you have
restricted your subject and be sure to provide a title,

Write a well supported, unified, logically developed theme, You need not feel
obligated to follow your outline exactly if you get other ideas as you proceed,
If you wish, you may allude to any essays or books read this semester,

Avoid the temptation to leave the examinstion early. As time allows, revise

and rewrite your paper or part of it. Although you will not be graded on
neatness, you may distract and annoy a reader if your paper is a mess,

Place your paper face up when you have finished, fold it from bottom to top,
and write your name, section number, and the name of your instructor in the
lower left-hand corner. In addition, place this form inside your paper. Do not
hand in any other papers to your instructor,

A,

B.

C

D,

E.

Fs

G

Examination Topies

The following statement appeared recently in a local newspaper:
It is a very thin line that separates those who burn draft cards
and tell men to refuse to go to the services after being drafted,
from outright communism. We sometimes wish that Congress would
actually declare a state of war so that these unpatriotic and
subversive groups could be forced "underground® or jeiled,
Discuss the subject of patriotism indicating whether you agree with the
writer's use of unpatriotic,

To readers unfamiliar with college life, define and describe one of the many
types of students to be found on this campus,

The Kernel recently devoted most of an issue to the strengths and weaknesses
of the Greek system at UK, Write an objective appraisal of fraternities and
sororities here, pointing out whether these social organizations serve any
significant purpose,

Violence, according to many, is an increasingly more evident characteristic

of American life, According to others, it is a nstural consequence of
American 1life, Discuss,

What would be one significant action that the University could take to help
its entering freshmen meet the problems of college life? Cite an existing
difficulty and show how your proposal would do much to alleviate it,

A current slogan warns, “Don't trust anyone over thirty!" Write an analysis
of the lack of understanding and communication between the generations,

Should students have complete autonomy in setting dormitory regulations?

Student's Final Examination Grade Name of Grader

For the Grader Only




Date

SYLLABUS FOR ENGLISH 101

Classwork

Assignment

Aug 30-31 Write name, class, section number, names of Read introductory section
texts (excluding paperbacks) on board. Assign of dictionary (front &
following in-class theme: From either your back matter; explanatory
high school experience or your reading in Writer material).
to Writer, indicate what you consider to be the
most helpful, interesting, unusual, or useless
advice about writing. Take roll. 1

l

Sept. 1-2 Check role carefully. Discuss purpose of McCrimmon, chapter 7. i
course (see handout), comment on textbooks. ’
Pass out and review "Directions for Freshman
Students," Begin dictionary study.

(Holiday 4) Return and discuss themes. Pass out and Have students write a 1

and review plagiarism handout. Continue dictionary entry for

5 dictionary - ‘study & begin chapter 7. new work, new use of old
word, or slang word.

6-7 Continue discussion of chapter 7 & McCrimmon, chapter 1.
analyse several definitions written on Write thesis for paper
board. on plagiarism.

8-9 Discussion of chapter 1 and student theses Write 200¢50 word para-
written on board. graph on plagiarism.

Theme 1.
R

11-12 Conclude discussion of chapter 1. Read chapter 2, exercises

13-14 Discussion of chapter 2, exercises. Readings for Rhetoric

(RR), (Twain, Hersey,
Orwell, or Camus).

t 15-16 Return papers; refer to Handbook in

} McCrimmon. Discuss essay; emphasize Write Theme II. See

| use of details. exercises RR, 19, 491,

E 510-11, 49. (250-350 wds)

18-19 Catch-up day. (Review handbook section.) Read chapter 5; assign
Set up schedule for conference #l. certain paragraphs for

study.

20-21 Discussion of chapter 5, exercises. Read RR, (Forster, Jarrell,

Bigelow, or Langer.)
22-23 Return & discuss papers. Analyze essay, Write Theme III. See

especially paragraph development.

McCrimmon, p. 140, ex. B.
(350-450 wds)




Aug 25-26

Conclude chapter 5. Analyze paragraphs.

Read chapter 3, exercises.

27-28 Discussion of chapter 3, exercises. Read chapter 4, exercises.
29-30 Return & discuss papers Read RR, (Bigelow, Wilder,
or Huxley =301). Write
outline for Theme IV (in-
class).
Oct 2-3 Analyze essay; outline it on board. Read chapter 6.
4~5 Return & comment on outlines. Discuss
chapter 6. Revise outlines. i
6-7 Write in-class paper based on outline. Review chapter 6. |
(Theme 1V).
9-10 Conclude chapter 6, exercises. Set up RR. (Bacon, Macaulay, or
conference schedule. Morgenthau).
11-12 Return and comment on papers. Study RR. (Optional)
~ sentence structure in assigned RR essay.
13-14 Discuss essay. Look closely at sentence Write Theme V with sentence
outline (600-700 wds).
See RR 133, 182.
16~-17 Catch-up day. (Glossary in McCrimmon). Read chapter 8.
MIDSEMESTER GRADES DUE OCTOBER 19
18-19 Discuss chapter 8. Read about 75 pages in
assigned paperback.
P 20-21 Return and discuss Theme V. Continue reading.
| :
23-24 Discussion of novel Continue reading.
25-26 Discussion of novel Continue reading.
27-28 In-class essay examination to test
application of chapter 8. (Theme VI) Continue reading.
30-31 Conclude discussion of novel Read chapter 9
Nov 1-2 Discussion of chapter 9. Prepare outline for
Theme VII (book review or
critical essay on novel).
About 900 words.
3-4 Conclude discussion of chapter 9. Write Theme VII with outline
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Catch-up day. (Analyze opening Read second novel.
paragraph in second novel).
Discussion of Novel. Read second novel.
Return and discuss Theme VII. Read second novel.
Continue discussion of ‘novel. Read second novel.
Assign Theme VIII, comparing
both novels in one particular
respect.
Discussion of novel. Prepare outline for theme.
Discusséiqn of movel. Write Theme VIII (about
1,000 words) & submit
outline.

20-21 Conclude novel. Discussion of both Free
novels.

22 Miscellaneous Free

Thanksgiving vacation

27-28 Schedule conferences. Review what Read RR. (Baldwin, Swift,
students should have learned from Plato, Hutchins, or
McCrimmon. Hardwick).

29-30 Discussion of essay Read RR. (Optional).

Dec 2 Discussion of essay Read RR. Alert students to

in-class paper on essay.

4-5 In-class papet (Theme IX) Read RR:. Hemingway)
6-7 Discussion of Hemingway. Read RR. (Cowley)
8-9 Return Theme IX. Discuss Cowley. Free
11-12 Summerize course. Information about final

examination.
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SUGGRESTIONS FOR A THEMATIC APPROACH TO TLIT"RATURE « English 102

1. Rebellion of youth against old forms and authority,

Turgenev, Pathers and Sons .

Joyce, Poriralt of an Arkist as a Young Man
Lerner:tov, A Hero of Our Time
Conrad, You

Victor
de Chateaubriand, Rene
Sophocles, Antigone

2, Exisbentlalism, ( should be used only with class of good studsnts)

May, Rollo. Man’s Search for Himself
Dostoeysky, Notes from Underground #
Camus, The Stranger

The @ of Sisyphus #
Sartre, Iroubled Sieep -
The Flle:

8
Kafka, Penil Colony and Other Stunies
Becket, alking Tor Uodot —

3, Human integrity and regponsibility.

Osborne, John, Luther
Anouilh, Becket =~
O'Flaherty, The Informer
Sophocles, Antigone

de Saint..Exupery, Night Flight

it Yo ATres
Hesso, St wolfl
Tolstoel, arenina *

Shakespaeare, Hamiet
Conrad, “erd Jim
Shaw, Saint Joan
Tbsen, The Master Builder

.0} E‘ng of the People
Jorgenson, St, Francis of Assisi

4. Love and marriage in literature.

Ibsen, A Doll's House
Plutarch, On Love, the Family, and the Good Life
Tolstol, Kreutzer Sonata
Shaw, }Man and Superman
Austen, Fanma

Pride and Prejudice
Congreve, Ihs Way of the World
Piekding, Tom Jones
Dostoevsky, the Friend of the Family
Bronte, Wuthering Helghts %

Shakespeare, The Taming of the Shrew

T P
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5. The hero in literature.
Conrad, Lord Jim Bellow, Henderson the Rain King dedek
Sophocles, Oedipus Rex Fitzgerald, The Great Gatsby *¥*
Shakespeare, Hamlet Hardy, Jude the Obscure

Macbeth
Camus, The Stranger
Sartre, The Flies
Fielding, Tom Jones *
Joseph Andrews
Ibsen, An Enemy of the People
The Master Builder

6. Fantasy in literature.

Swift, Gulliver's Travels
Huxley, Brave New World
Orwell, 1984

Voltaire, Candide

Tojkien, The Hobbit

T E————

Homer, The Odyssey
Lewis, Out of the Silent Planet

7. Racial relations in literature

Turnbull, Colin M., The Lonely African
Paton, Cry, the Beloved Country
Shakespeare, Othello

Conrad, Heart of Darkness

Faulkner, Intruder in the Dust **%

8. The writer as a social critic.

Arnold, Discourse in America Gogol, Dead Souls
Civilization in the United States Chekhov, The Cherry Orchard
Plato, The Republic Gorky, The Lower Depths
k Snow, The Affair Waugh, Brideshead Revisited
Galsworthy, The Man of Property Dostoevski, Crime and Punishment
| Dickens, Bleak House * Frisch, Biedermann and the
Hardy, Return of the Native Firebugs
Huxley, Brave New World Moliere, Tartuffe
Brave New World Revisited Romains, The Death of a Nobody
| Orwell, The Animal Farm
1984
9, War in literature.
Shaw, The Devil's Disciple Wells, The War of the Worlds
Major Barbara Fedin, Cities and Years
Koestler, Darkness at Noon 0'Flaherty, The Informer
Homer, The Iliad Remarque,_All Quiet on the
Sartre, Troubled Sleep Western Front

% Because of length or difficulty treat as two works.,

#%% American works may be used if they have not been read by any of the students
in English 101,




Selected from '"SUGGESTED PAPERBACKS FOR ENGLISH 102 "

Pato_n_' Alan
Cry, the Belowed Country

Remarque, Erich Maria
All Quiet on the Western Front

de Saint.Exupery, Antoine
Might Flight
t to Arras
nd, Sand and Stars

Sartre, Jean Paul
Troubled Sleep
Ths fepricva

snOWQ .ctb P. ’
Strangers and Brothers
The -I%TEE'.

Sophocies
Opdipus
Lgona

Stein, Gertrude
Three Lives

Tolld,en. Ja no R,
The Fliseship g
e owship of the fin
Two Towers.
The Rat wrn of the King

Tolstoi, leo
Anna Karenina
Kreutzer Sonata

Turgenev, lvan
Fathers and Sons

Vergil
Aenedd

Voltaire
Candide

waugh, Evelyn
Brideshead Revigited
Viie Bodies

wﬂll’g Ha Go
The War of the Worlds
The m_e“ﬁachine

Vioolf, Virginia
The Lighthouse

PLAYS

Anouilh, Jean
Becket

Becket, Semuel
Waiting for Godot

Brecht, Bertold

The Good Weman of Setzuan
The Uaucasian Chalk Circle

Carus, Albert
Caligula and Three Other Flays

Chekhov, Anton
The Cherry Orchard

Uncle Vanya

Congreve, Willlianm
The Way of the Yorld

Frisch, Mex

Biadermann snd the Firebugs
Ibsan, Henxik

A Doll’s House

The Master Bullder

___Iﬁ Enemy g_.f the People

Ionesco, Fogene
The Khinoceros

Jonson, Ben

Valpone
Moliere, Jaan Baptiste

TarculTe

Osborne, John
Luther

Romains, Jules
The Death of a Nobody

Sartrs, Jean Paul
The Flies

E%r_b"fﬂa.nds

Shakespeare, William
Haml et
‘Tthello

The Taming of the Shrew
Hacbeth

DNttt itk B e




Shaw, George Barnard
Man and Superman
Saint Joan
The DevilVs Disciple

Hajor Barbara

NON-FICTION

Arnold, Matthew
Dscourses in Amurica

sation in the United States

-1l -
Riesmann, David

Selected Essays from Individualism
Recongidered

Tey, Josephine
The Daughter of Time

Turnbull, Colin M,
The Lonely African

Ward, Barbara
The Hich Nations and the Poor Nations

¥lve Ideas that Change the world

Bernas, Brie
Gures Feopls Flay

G‘m" Albert
e Hyth of Steyphus

Emar’ (“0)
Bertrand Russell®s Best

Fromm, Erich
May Men Prava!.lz

Goodman, Paul
Growing Up Absurd

Haxley, Aldous
Brave ﬂgﬂ World Revisited

Huxley, Julian
Van in the Modern World

Jorgensen, Johannes

St, Francis of Assisi
Kazantzakis, Nicos

The Greek Passion

Mgy, Rollo
‘ Man®s Search for Himself

Plato
The o
The Republic
Plubtarch
On Love, the Family, and th
Cood Life '

eyt P S0 Ry

# Because of difficulty or length, the work should be treated as equal to two.




-15 -

"™

English Department
University of Kentucky

Spring Semecter 19568
Freéshman English

English 102 -- Syllabus for Argument and Logic Section

1l Check 10ll carefully. Be sure students arve Prepare sentence
signed up for your section. Intreduction; outline for Iin-cliass
deseription of course; theme assignment -- paper.
avaluation of 101 course, departmental final,
_op first semester of college.
2 In=class paper Review McCrimmon, Ch. 4
3 Discuss outlining; read several student Read McCrimmon, 326-340
papers aloud £ have class try to cutline
them. Discusy standards.
N Return & discuss papers; McCrimmon assgut. Read McCrirmon, 341-362 i
5 Discuss McCrimmon; vork exercises. Read Modes of /rgument
: Introduction, pp 7-18
5 Finish McCrimmon discussion; lecturs on First essay in Modes
definition -- (Good vreference -- Bilshy, Of Argument
Patterns of Argument). ,
7 Discuss essay as a form of definition Out-of-class paper;
an extonded definition
300-500 words
8 Lecture on form of the modern argument. Rezd "A Modest Proposal
Discuses guide at the back of Beardsley's and "Lat’s Keep Charistmas
text. Commercial." Have:
| , students look for news-
paper editorizl op lattex
to the editor Ffor argu-
ments based on logic «-
sound or unsound,
3 Using . Beardsicy's suggestions, discuss "The School Segregation
the two essays =- noting particularly Decision of 1954,"
any aifference in form from the classical
to modern.
10 Discuss essay, following Beardsley'’s Alert students to bring |
suggestions 2% the end. in editorials asked for -
previously.




Provide an editorial or reader letter Prepare sentence
to be discussed in class. outline for a

$00-600 word argument
as in-class theme.

In-class theme
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English Department
University of Kentucky Freshman English

I VIS M L SRS A e

January, 1968

The Research Paper - Eng. 102

Class Period Class Work Assignment

6.

7.

8.

9.

ittt Sadiaiiidedlie i L dnnlb b CHRS A

10.

Read McCrimmon,pp.236-250.

Review of chapter " " sPP.251-263.
Review of assignment; work Bibliographical assignment.
out exercise pp. 261-2 in class. Read McCrimmon,263-280.
Review McCrimmon. Stress use Read McCrimmon, 281-325.

of summary in note-taking. Work
exercise p. 269; practice writing

footnotes.

Review sample research paper in Assignment in
McCrimmon. See exercise, pp. 279-80. Casebook.
Discuss use and form of quotations, Continue reading in
ways to merge them into text. Also Casebook.

use of ellipsis, brackets, capitaliza-
tion of titles.

Discuss casebook; writing of summary Write summary of
Casebook selection.

Discuss introduction to paper Write preliminary
outline with thesis.

Write introduction; in-class theme. Complete Casebook.
(Instructor checks & returns outlines) Write note cards.

Writing laboratory: students write Complete first draft.
draft in class.

Discussion of student problems. Complete paper.

A Few Suggestions

1.

2.

3.

4.

5.

Do not require students to type their papers. If they type, they will do so; if they
don't and you insist on typed papers, the students will pay a professional typist

to do the work and to make all corrections, footnotes, etc.

Follow footnote and bibliography form in McCrimmon but make students aware that
there are other acceptable forms that may be required in writing other term papers.
What is fmportant is to follow precisely whatever form is prescribed.

Students should realize that the research paper requires them to follow a series of
steps. They should learn how to work steadily on the paper instead of leaving
everything for the last minute.

Length of paper: 1,500 - 2,500 words. Try to make this writing assignment interesting
and challenging instead of having it develop into the usual tortuous ordeal.’

Insist that the paper be well written. Although the student has used sources, the
paper is his work, and should be written in his words. Like all his papers, this

one should be interesting, clear, correct, and effective.
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UNIVERSITY OF KENTUCKY
Lexington, Kentucky 40506

The following innovations have been introduced:

l.

Departmental Final Examination: all students are required to take

the departmental final examination at the end of the first semester's
course, Those receiving an E_receive this grade for the course
unless the student's instructor appeals for a review of the final

and all written work. One other matter about the departmental final:
it is graded by someone other than the student's regular teacher. In
addition, experienced staff members grade the papers of students
taught by graduate students who are teaching for the first time.

Student Profile Forms: all students have at least three conferences with
their instructors. At the end of each conference, the instructer
completes a student profile form to indicate the student's weaknesses and
to make certain that at least some of the conference time is devoted

to a review of the student's writing.

Statement of Standards: this statement has been developed to promote some
uniformity in grading. In addition, next year | plan to circulate a
theme every week and to follow it several days later with a detailed
analysis and evaluation of it.

Next fall | will begin a team teaching television experiment in Freshman
English. During the summer | plan to make a series of fifteen minute
video tapes and to write teachers' guides for them. This material will

be used by graduate assistants, who will follow my television presentation
with a thirty-five minute planned discussion of the points made.
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APPENDIX C

A STATEMENT OF PLAGIARISM

All academic work submitted by a student to his instructor ov other
academic supervisor is assumed to be the result of his own thought, research, or
self-expression. When a student submits work purporting to be his own, but which
1n any way borrows ideas, organization, wording, or anything else from some other
source without appropriate acknowledgment of that fact, the student is guilty of
plagiarism,

Plagiarism may take many forms. The most flagrant form of plagiarism
consists in reproducing someone else's work, whether that be a published article
or chapter out of a book, a friend's paper in another class or school, or an old
essay in some file, Also serious is the practice of employing or even allowing
another person to alter or revise work which a student submits as his own,
whoever that other person may be--friend, relative, roommate, professional typist,
stutor, or anyone else. Students may, of course, discuss assignments among them-
selves or with an instructor or a tutor; but when the actual work is done it must
be done by the student, and the student alone.

Similarly, when the student's assignment involves research in outside sources
of information, whatever they may be, he must be careful to acknowledge exactly
what, where, and how he has employed them., If he uses words of someone else, he
must put quotation marks arcund the passage in question, and add some appropriate
indication of its origin. Simply changing a word or two here and there, while
leaving the organization, content, and phraseology substantially intact and un-
quoted, is plagiaristic. Reproducing the uniquely individual organization or
ideas of another piece of work without acknowledgment of that fact also constitutes
plagiarism, wherever and however this may be done.

It ought to be understood, however, that nothing in these guidelines is
designed to discourage independent, creative research or the free expression of
ideas. Nor are these guidelines calculated to apply to those ideas which are so
generally and freely circulated as to be part of the public domain., On the
contrary, they are drawn to help students observe the amenities which govern the
formal transmission of ideas first encountered by a student in the process of
responding to an assignment,

It ought also to be understood that these guidelines apply equally to student
academic work of all kinds, and not only to written work., In any case in which
a student feels unsure about a question of plagiarism involving his work, he is
obligated to consult his instructor on the matter before submitting it,




English Department

FRESHMAN ENGLISH REPORT

(Piease type)

Name

University of Kentucky

I. Subjects of Papers Assigned:

1.

Course Section Room

Days

Semester _ 19

Hours

Estimated
Words

In/Out
Class

2.

3.

4.

5.

6.

7.

E
.
&

10.

1l.

II. Supplementary Reading Assigned (Novels, Plays, Nonfiction):

1.

2.

3.

III. Conferences Held (approximate dates):

1.

2.

4,

5.

3.

4,

IV. Chapters Assigned and Taught in McCrimmon (use numbers) :

Aruitoxt provided by Eic:

ERIC
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English Department
University of Kentucky

STUDENT WRITING PROFILE

Student's Name Campus Address
Campus Phone No. Instructor Section
Second Semester Address Phone No.

Second Semester's Instructor Class Section

First Semester Grade:

o -

First Semester Second Semester
1. Organization ! ' ! '
A. Written on assigned subject ! ' ' !
B. Limited the subject ! ' ' '
C. Clear thesis, logically dev.’ ' ' !
D. Unified paper ' i ' !
E. Transitions ! ' '
F. Complete, unified, orderly, ! ! ! ‘
coherent paragraphs ! ' ' A
! L] ' 1
II. Support of Generalizations ' ' '
A. Sufficient use of details ' ' !
B. Appropriate selection of ! ! !
details ! ' ' '
C. Effectiveness of details ! { ki
] K]
III. Mechanics - Usage ! ! i
A. Spelling | i i
B. Punctuation 3 ! -
C. Other (specify) i1l }
D. Sentence faults L !
E. Errors in agreement ! !
F. Errors in case !
G. Ambiguities !
' '
IV. Content ‘ ' ] ’ '
A. Interesting, fresh, original ) ’ t
B. Mature judgment, insight ! x '
C. Good sense !
D. Logical conclusions ' ’ '
- i ] T
V. Diction ! ' } !
A. Vocabulary level ! ' ] |
B. Concrete language ! !
C. Appropriate language ‘ '
] T
VI. Style 4 ! '
A. Conciseness ' f '
B, Variety - sentence length 4 '
type | ! ! \
¢c. Use of active voice I v 1
D. Subordination ’ T i
E. Parallelism ;7 f
'
F. Tone - . - b
© Explanation: X = weakness E = serious weakness

EBig ‘ | Addltlonal comments may be written on the other side.
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OHIO STATE UNIVERSITY

Columbus

ENGLISH 101
Composition and Reading (first quarter)

TEXTBOOKS
One of the four authorized desk dictionaries:
ta Webster's New World Dictionary
b ﬁgprIam-weﬁsfer‘s Seventh New Collegiate Dictionary
(c) The American College Dictionary
(d) Funk and “agnall's Standard College Dictionary

(2) Robert M. Gorrell and Charlton Laird, Modern English Handbook,
Fourth udition, (Prentice-Hall, 19675. %

(3) John £. Jordan, Using Rhetoric (Harper & Row, 1965) (Jordan)

(4) ?andall)m. Decker, Patterns of sxposition (Little, Brown, 1966). .
Decker

(5) A Theme Folder (this ten-cent foldar can be bought at any of the
- bookstores).

OBJECTIVsS OF THi COURSE

The primary purpose of i&nglish 101 is to improve the students' skill

in writing expository prose; the secondary--and ancillary--purpose of

the course is to improve the students' skill in reading. This state-
ment of objectives suggests that we regard :nglish 101 as a “"skills
course," a "service course." 1In a very real sense, g£nglish 101 1s
that kind of course; the iEnglish Department i1s responding to the plea
from parents, from the business community, and from the various
colleges that we teach students how to write. But perhaps we can
take a larger, a nobler view of our function. By teaching students
"how to write," we are also making a contribution to their liberal
education. The ability to articulate one's thoughts on paper in an
orderly, coherent, lucid, graceful fashion has traditionally been
looked upon as one of the marks of the educated man. Rhetoric as it
was taught by the Greek, Roman, medieval, and Renalssance school=-
masters was one of the liberal arts, a discipline that "humanized"
and perfected the educated man. We can best: realize this larger ob-
jective by teaching our students how to think, how to order their
thoughts, and how to express their thoughts—by training them in the
ancient arts of inventio, dispositio, and elocutio.

If we are to achieve this nobler objective in £nglish 101, we must be
concerned with something more than Just bringing our students to a
level of minimal correctness in matters of spelling, grammar, usage,
punctuation, and mechanics. This is not to say that in grading papers
we should overlook errors in spelling, syntax, and diction; we should
score those errors, and in assigning a grade to a paper, we should |
take into consideration the student's competence in the "fundamental
decencies." After twelve years of schooling, students should have
acquired this mastery of fundamentals, but anyone who has taught a
college freshman-class knows that some students have not. Some of
those students can be helped to remedy their deficiencles simply by
being referred to the appropriate sections of a handbook; others will
need the additional help of private conferences. Occasionally, when
the instructor finds that a number of his students are making the same

©

ERIC

Aruitoxt provided by Eic:
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kind of error in gramwmar or punctuation or mechanics, he may want to
devote a class-paeriod or part of one to such matters., J<{onsidering
the gradually improving quality of ancoming freshmen, this kiné of
help—referring the students to the handbook, giving them private
conferenc:s, and devotinz an occasional classroom lecture to funda-
mentals—is all that we can reasonably be expected to give,

The special provance of inzlish 101 is expository writing—that mode
of discourse. which seeks to explain, to inform. wsxposition 1s one of
the forms of discourse that the student is frequently exposed to and
comaonly asked to write——in textbooss, essay examinations, classroom
lectures, the news section of the daily paper, how-to-do books, in-
struction sheets, etc. lany of the rhetorical principles that govern
effective cxpository writingz also inioram ths other wodes of discourse—
argumentation, description, and narration. usnglish 102 attempts to
build on the skills acquirad in inglish 101 by antroducing the student
to those rhetorical stratesies that produce good arzumentative and
persuasive prose. .nglish 103 uses literature-—-poetry, drama, and

the short story-~-as a basis for further exercise in expository and
argumentative wrating. s=nglish 101 lays the foundation for all the
exercises in composition that the student does in the thoce quarters
of the freshman course.

T<XTBOOKS

Gorrell and Laird's Modern unzlish Handbook (Fourth sdition) is a
rhetoric handbook. Since MZH is the basic textbouk for all three
quarters of the freshman course, students should be urged not to sell
this textbook at the end of the quarter. Besides providing rhetori-
cal principles that the student can apply to the reading and writing
he does i1n the course, HMEH serves as a handy reference taxt for
matters of grammar, usaze, punctuation, and mechanacs.

Jordan's Usinz Rhetoric is a soundly conceived and charminzly written
rhatoric Text. The instruction it gives about the planning, organi-
zing, and writing of a theme will ground the student in techniques

that will be useful to him in any kind of writing he may be called on

to do in college and in later life.

Decker's Patterns of ixposition is an anthology of expository prose,
providing subject-matfter and models for the themes the students will
write. The headnotes to =ach section and the critical apparatus that
accompanies each essay help both teacher and student to probe the essays

profitably.

In many ways, the most valuabla text that we require the student to
buy is the dictionary. But tzachers will havae to bz fervent salesmen
of the dictionary. Ior some stranjie reason, students will not balk
at having to buy textbooks which most of them will sell ten minutes
after finishing the course; but they have to be urged, even coerced, to
buy the most valuable referencs tool that i1s available to them in
college. Teachers must "sell" the dictionary to thew. (Here is your
chance to exercise all your powers of rhetoric.) In order to induca
more students to buy a 500d desk dictionary early in their collesge
career, we are devotinz the second class of th: quarter angd the first
two writing -assignments to the dictionary. Sell the word—hoard.




During the quarter, the student will write a minimun of I{ive para-
graphs (150-200 words), four full-fledged expository themes (500-600
words), and an in-class theme (500-600 words) during the two-hour
final examination. Because snglish 101 is primarily a writing course,
the grades on the written assignuments should carry the principal
weaght in determining the student's final grad: in the course. But
the grades on themes should not be the sole determinant of' the final
grade; his participation in classroom discussions, his grades on
reading quizzes, the conscientiousness with which he does his revi-
sions should all - play a part in determining his final grade.

The student should be required to do some kind of ravision of all has
written work, except (because of lack of time) the five paragraphs
and the inal in-class theme. Teachers may set their own policy on
revisions, but some kind of revision should be required and teachers

.should reac the revisions. Some teachers require thear students to

rewrate the entire theme in the light of the zeneral comment and the
marginal comments. Other teachers require their students to rewrite
only those sentences or passages which have been marked in the manu-
seript. Some teachers allow their students the option—and there is
considerable padagogical merit to this practice—of rewraiting the
theme for an additional grade or an improved prade. But to merit an
additional or an improved grade, the second effort must represent a
zenuine reworking of the thems, not Just patchwork. The revisions
should be returned to the student, if not with a grade, at least with
some indication that his work has been reviewed and recorded.

R4ADING AND QUIZZ4S

In view of the objectives of .:nglish 101, we can Justify our reading
assignments on a nuiubar of counts: (1) We want to give our students
practice in reading on an adult level; (2) Ve want to provide them
with a stock of ideas for classroom discussions andé for their writing
assiznments; (3) We want to supplement our classroom lectures with
the instruction in rhetorical principles that the textbooks provide;
(4) We want to provide them with models for their writing assignments.

Since teachers have to assign more reading than can possibly be dealt
with in the classroom, they can ensure that their students do the
reading assizned by gaving frequent, aven daily, quizzes. Fregquent,
short quizzes that take up no more than five or ten minutes of a
class-period accomplish this purpose much better than weekly or bi-~
weekly quizzes over a lot of readinz matter. The Teacher's Manual

for Patterns of sxposition provides models for the kind of fill-in

and multipie-choice questiouns that teachers can devise for the reading
assiznments in the other texts. It is suggested that teachers assign
one letter-grade for all the quizzas jiven during the gquarter and that
this letter-grade carcy as much wezight as a grade on a theme. Howevern
teachers cannot Justify puttinz that wuch weight on the quizzes if
they give only a half dozen or so quizzes during the quarter.

The Daily Assignments part of this Syllabus indicates the reading
assignments from the various taxtbooxs prescribed for the course.
Although teachers may want to spend some classes elucidating and
elaboratinz on the theoretical matters in lidH and in Jordan, the main
focus of attention in the classroom will probably be the essays in
Decker'!s Patterns of <xposition or dittoed samples of the students!




writingy., Teachers should make zvery effort, however, to relate the
current discussions in MEH and in Jordan to the essay beinG discussed;
and they should also make an effort to relate their analyses of the
eszays in Decker to the next writing assignment they are 3oing to
makKke.,

TLACHZRS MAY NOT REQUIRE THEIR STUDENTS TO BUY OR iiAD ANY OTHER
$SXT§ogIgHOUT SECURING THZ EXPRESS PERMISSION OF THE DIRECTOR CF

CONFERENCES

T2achers should schedule a number of stagzared officze-hours for pri-.
vate conferences with their students. If those offlice~hours conflict
with the class-schedules of some of the students, teachors should
invite those students to arrange for other times. Teachers should
make every effort to keep their scheduled office-~hours; nothinz is

so frustrating to a student as to go to the teacher's office at a
schaduled time and not find the teacher in. If teachers foresce that
they cannot keep their office-hours on some day, they should have

the courtesy to announce in class that they will not bz an thear
office at such-and-such a time.

Students should be encouraged to see their teacher carly in the
quarter if they are having speocial problems. Ii stucents delay coming
to their teacher for special help until the last two weeks of the
quarter, there is usually very little that a teacher can do at that
point to help ther. The disposition and accessibility of the teacher
can do uuch to ancourage students to come in for extra help.




Ead

o P N T Ay X
"‘"l\."f\ww " s b A ’E’(‘ L i o2 o T

- RIS ¥ . WISy T
. - o e ) P PR ; WAt ks RS R R R SO LA T ERR T = e ol
pom il . e F . &%

-20 =

DAILY ASSIGNMENTS

. PREFACE

Normally, in the ten-week quarter, teachers of MWF sections will meet their students
30 times (often in the Autumn Quarter, 31 times), and teachers of TTh sections will
meet their students 20 times. This schedule of daily assignments is set up for MWF
sections. Teachers of TTh sections will have to make their own adjustments in
apportioning the assignments for their twenty meetings with their students. Since
the quarter sometimes starts on a Monday (as in the Summer, 1967 quarter), sometimes
on Tuesday (as in the Spring, 1968 quarter), sometimes on Wednesday (as in the
Autumn, 1967 and the: Winter, 1968 quarters), this schedule is set up according

to lst meeting, 2nd meeting, etc., instead of according to the days of the week.

At thebeginning of each quarter, teachers will be given a printed sheet which
specifies the day and date of 1lst meeting, 2nd meeting, etc. Teachers can then
transfer these dates to the margins of the Syllabus.

Teachers are urged to follow the Syllabus quite closely, at least until they have
taught the course once or twice. THE SYLLABUS FREQUENTLY SUGGESTS MATTER THAT
MIGHT BE TAUGHT ON A PARTICULAR DAY, BUT ALL TEACHERS SHOULD FEEL FREE TO IGNORE
THESE SUGGESTIONS, IF THEY DECIDE THAT THE CLASS-PERIOD CAN BE MORE PROFITABLY
SPENT ON OTHER MATTERS. Teachers may find that some matter needs to be repeated and
reinforced or that some matter scheduled for later in the quarter needs to be taken
up earlier or that it would be more profitable to spend the class-period consider-
ing dittoed samples of student writing. The important thing is that teachers make an
effort to integrate the reading that the students have done in the three textbooks
with what is the main objective in the course, time spent in discussing particular
student problems has priority over anything suggested in the Syllabus.

Writing Assignments are designated in the schedule, but teachers might want to have
an overview of these assignments for the quarter:

During the first two weeks of the quarter (the first 5 or 6 classes),

the students are to write a minimum of five paragraphs (150-200 words).
Paragraphs No. 4 and No. 5 should be written in class on the same day.
Teachers should try to get these paragraphs back to the student at the
next class but certainly no later than two classes after they are due.
With such a tight schedule of writing and grading, there will probably

not be time for revised versions of these paragraphs to be submitted (but
teachers may determine their own policy on revisions of paragraphs). The
,grades on these five (or more) paragraphs are to be averaged out and a.single
letter-grade recorded for these paragraph exercises, and this letter-grade
is to carry as much weight as the grades on full-fledged themes. Teachers
who see some advantage to getting a full-fledged theme from their stu-
dents before dealing with paragraphs may reverse the order, assigning
Theme No. 1 at the 2nd meeting of class, having the theme come in at the
3rd or 4th meeting, and getting it back no  later than the end of the
second week. They can deal then with the five paragraphs in the 3rd and
4th weeks of the quarter. New Teachers, however, are urged to observe the
schedule set forth in the Syllabus.
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(Teachers of TTh sections should use this schedule of MWF writing
assignments to guide them in scheduling their writing assignments.)

1st - 15th Revision of 72 due
2nd 17th

3rd (Five paragraphs to be 18th Return Theme ,/3
4th written during first 19th Assign Theme /4

5th six classes) 20th Revision of ;3 due
6th 21st Theme {4 (in class)
7th  Assign Theme ; 2 22nd Assign Theme /5
8th  Return para. 74 and 745 23rd

oth 24th Return ;4

10th Theme #2 due 25th Theme /5 due

11th 26th Revision of #4 due
12th Assign Theme 43 27th

13th Return Theme #2 28th Return ;5

14th 29th ‘

15th Theme ; 3 due 30th Hand in Theme Folders

Theme ;6 to be written during
final examination.

1st KFirst meeting with class (the class is to be kept for the full
fgrt{-e%ght minutes; TTH sections are to be kept at least fifty
minutes). -

Have the students fill out class cards. %hile the students are
doing this, you should review their IBM schedule cards to make
sure that all the students in your section are scheduled for
English 101 at that hour and day. (If you should discover a
discrepancy, return the schedule card to the student and send
him immediately to Denney 407 to be rescheduled.,) Call out the
name of each student, and exchange his IBM schedule card for
the class card he has filled out. Do not accept a class card
from any student for whom you do not have a schedule card.

Spend the rest of the class-period discussing such matters as
the following:

(1) Write your name and office~number on the board (tell them
you will announce your office-hours later).

(2) write the titles of textbooks on the board. To prevent
students from buying the wrong texts or outdated editions,
you should bring copies of the texts to class and hold them
up for the students to see. .

t , i3; Be fervent salesmen for the dictionary.

Read to the students the statements printed on the inside of
the Theme Folder, especially the policy on absences (the
sixth absence in a MWF class or the fourth absence in a

TTh class makes the student liable to a failing 2zrade in the
course) and the policy on plagiarism (a proven case of pla-
giarism gay result in a failing grade not only on that theme
but in the course).. Since there will be some shifting of
students during the first week of the quarter, you would do
well to repeat these policies later. C

(continued next page)
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'EMENDATIONS OF THE ENGLISH 101 SYLLABUS

ac v se whe tight scheduling of the five paragraph exercises durdng the Uirst
tWwo weeks of the quarter imposed a heavy burden on the teachers, the n.mper
of paragraph exarcises hus been reduced from five to four and the spacirg of
1@ aasignments has been changed,

ote that under this new scheduls only the first paragraph hzs to be returned
o the student at the very next class after 1T {s due.

Note too that paragraphs #2 and #3 are due st the szme time, but under this
sehedules these two paragraphs are written outside of class instead of during
the class period. For this Joint exercise students may be asked to davelop
two difif'erent topics or topic santences cr to develop two related para-
grapha~~for instance, two aeguentlial puarazrapns as they might a&ppear some-
whnere in a full-fledged theme.

Note that under this schiedule all paragraphs are returned to the student
before the next onme is due~-sc that he can profit from your corrections and
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comments .
NEW SCHEDULING OF PARAGRAPH ASSIGNMENTS {MWF Schedule):
1t Assign parva. #1

2nd  Para. #1 due
Assign para. #2 and pari. #3
srd Return para. #1
Lih Para. #2 snd Para., #3 due
S¢h  Assign para. ¥ (to he wrltten in cluss on Tih day)
6th  Return para. #2 and pepre. #3 |

Tth Paran. #U ﬂme'{Wpittem in class)

Btlh Assign Theme #2

Oth  Return pura. #4

10th Tﬁam@ #2 due {the first full-fledged theme of the juarter}

The remaining thems-assigrments are to follow the schedule set wp on p. &
of the Syllabus. :

ADD THIS TO THE READING ASSIGNMENT MADZ OW THE Stin DAY OF CLAS3:
- MEH: Chapter &, "2dequsts Developmert,” pp. 52-64.

EQWhan you have miade these correciions in he body ¢f the Syllabus, you nay
remove this sheet, :
. ;

\
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(5) Discuss the nature ané scope of the coursa-—-mainly a course
in expository writing, number ol theames, revisions, reaaingy
assisnments and quizzes, policy on late thcemes, private

. conferences.

(30) Point out correction symbols you will use an grading papers.
(see Section 28 an MiH, pp. 579-584 and front and back
endpages of Me£H) .

Tell the students to bring their dictionary to the next class.

Assign: lisH, "Language, the Means of Being Human," pp. 350-365.

Jordan: "Rhetoric and Dictaion: Meaninz Through Words,"
pp. 175-189

Immediately after class, alphabetize your class cards, fill out
The red card, securs the bundle of cards with a rubber band, and
bring the cards to Denney 407 so that a class-1list can be typed
up from the cards. Report the nunber of students to the person
in charge of Room 407.

Dictionary familiarization.

Spend the class-period golng through the dictionary with the stu-
dents, pointing out to them the many kinds of reference material
that the dictionary contains. For instance, you might take one
or two words (e.g. remember) and point out the many kinds of
information supplied (spelling, hyphenation, pronunciation, in-
flected forms, part-of-speech labéls, variety and order of mean-
ings, synonyms and antonyms, idiomatic phrases(e.g. 53_).

Assizn for the next class paragraph #1 (150-200 words) on some
aspect of the dictionary. You might, for instance, dictate a
topic sentence that you want tham to develop (esg. A good desk
dictionary provides a‘surprising variety of information about
words). Choose some toplc or topic sentence which will require
the student to use his dictionary for evadence. '

Assign: MEH, "Unity; The Topac sentence," pp 19-37
Collect Paragraph i1

You mizht spend this class period reading some of the paragraphs
aloud, comnenting on the diction (poanting out how recourse to
the dictionary can enrich one's vocabulary and prevent misuse of
words) or on the strengths and weaknesses of these paragraphs as
units of discourse.

Assign for next class paragraph /2 (150-200'words), preferably on
a topic or topic sentence related to the dictionary.

Assign: Jordan, “"Rhetoric and Relationship: The Province of the
Paragraph," pp 120-145

lMgH, "Paragraph Patterns,” pp. 38-51
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4th Collect paragraph #2. Raturn paragraph #1,

Analyze, for unity, some of the paragraphs included in the units
from MEH or Jordan assignad for today, or you may want to ditto
some Of the paragraphs written by the students and analyze thoss
for unity. - ' ‘ ‘

Assign for next class paragraph #3 (150-200 words), in whach the
students concantrate on unity. You may want to make use of the
topic sentences listed in MEH, p. 37. |

Assign: N.H, "Coharence and Contlnqity," pp. TO=bT7

5th RKeturn paragraph #2. Collect paragraph # 3.

. Analyze, for patterns and/or adequate develcpument, paragraphs in
Jordan, or in MiH or paragraphs submitted by the students.

Tell the students that at the next class they will write, in
class, two paragraphs (f4 and £5) on some topic or topic sentence
based on the followins reading assignment.

AsSign: Dacker, on2 or more of the three essays in Chapter 1,
"Illustrating Ideas by Example," pp. 1-23.

€th Return paragraph i3,

Spend thz2 first 5-10 minutes of the class discussing the merits
and shortcowinzgs of the paragraphs submitted so far,

During the last 40-45 minutes of the class, the students are to
write paragraphs #4 and #5 based on the readinz assiznment in
Decker, pp. 1=23. These paragraphs could take the form of an
essay-examination (se2 Jordan, "Writing .ixaminations and Theme, "
211-210). The students assigned in Decker, which are to be
answeredé in two separate paragzraphs, notable for their unity,
coherencz, and adequate development. Or thay can be asked to
develop two topic sentences based on the assignment in Decker.

Assizn: Jordan, '"Rhetoric, Grammar, Usage," pp. 1-17.
Jordan, "Rhetoric and the Se1f," pp. 18-35.

7th Ppssign Theme #2. Thas, the first full-fledged theme that the
students ar2 asked to write, 1s to be some kind of expository
theme (500-600 words). You might use the writinsy Suz3zestions in
Decker, p. 23 and p. 45. (In connection with a thewme of classi-
fication, refer the student to MEH, "Analysis and Classification,”
pp. 90-100.) |

Spend the class-period discussing student parazgraphs or discds-
ing essays in Decker, pp. 1-23 or discussinj the two chapters
pead for today in Jordan, pp. 1-17 and pp. 10-35.

Assign: MdiH, "The Topic: the Main Idea,” pp. 3-18.

Jordan, "Rhetoric and Knowledge: Getting a Subject,"
 ERIC pp. 30-54.
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8th RKeturn paragraphs #4 and . 5.

Using the instruction provided in the assiznments for today from
MsH and Jorcan, prepare the students for the wrating of Theme ;2,
Jordan, for instance, prescnts a step-by~step procadure for pre-
paring to write a theme (see pp. 36-54). You mizht take the
subject you assigned for Theme ;2 and do with it what Jordan does
with the subject of Censorship (pp. 40-41). Then you might lead
the students on to limiting the subject (Jordan, 43-40 and MEH,
6-8) and then to formulating a thesis sentence (Jordan, U5~

and lisH, 8-12). -

Assign: Decker, one or more of the three essays in Chapter 2,
"Analyzing a Subject by Classification," 25-48,
M, "Transitions, Introductions, Conclusions,"121-130.

Oth Continue thes preparation for Theme ;2 bezun last class or prepare
the students for Theme ;2 by studying one of th: essays assigned
for today from Decker, 25-4b.

BY THs TIMi THS STUDENTS HAVE WRITTsN FIVE PARAGRAPHS, THEY MAY
Bi EXHIBITING SOME DEFICIENCES IN THEIR KNOWLEDGE OF PUNCTUATION
AND MECHANICS. 1IN .THAT CASi, YOU MIGHT ASSIGN THEM TO STUDY
PERTINENT SACTIONS OF CHAPTiKRS 25 AND 25 IN pisH, pp. 407-530.,

IF PROPXR PUNCTUATION AND MECHANICS BECOME A PREVALUNT PROBLEM,
SITHSR NOW OR LATER, YOU MIGHT SPIND ONE OR TWO CLASSES ON THeSw
MATTERS. THE BAST WAY TO HANDLE THIS PROBLEMS I3 TO DITTO
SXTRACTS FRUM STUDENT WRITING AND HAVZ THE STUDENTS CORRiCT THi
PUNCTUATION AND MECHANICS IN CLASS AND CITE THE RUL: FROM MEH
THAT APPLIZD IN THAT CASE.

10th Theme #2 due.
Analyze one or more of the essays [rom Decker, 25=45.

Assizn: Decker, one or more of the three essays in Chapter 3,
"gxplaining by ieans of Coumparison and con=-
trast,”" 49-70. ‘
Jordan, "Rhetoric ané the Reader," 55-753.

11th Analyze one or more of the essays from Decker, 49«70, brinzing to
bear rhetorical principles studied in Jordan and MeH, -—e.8.
Rhetoric and the Self, Rhetoric and the Reader, the Topic, the
Thesis, Introductions, Transitions, and Conclusions.

Assizn: MER, "Organization; the Outline, " 101-120.

Jordan, "Rhetoric and Structure: the Outline and Its
Uses," 105-119.

12th Assign Theame #3. (Devise your own theme topic for thas axpository
theme, or consult Writing Suggestions in Decker, p. 70 and p. O4.

Analyze the organlzation of one of the essays from Decker, 49-70,

You might lead the students to propose an outline for the essay.
E . You can write the outline on the board as the students propose
ERIC the parts. e.g. Introduction: how many paragraphs? (all para-

Full Tt Provided by ERIC.




graphs in Decker are numbered); what is the author doang in the
Introduction?

I: Propose a topic-heading for this section; how many paragraphs
II: Propose a topic-heading for this section; how mary paragraphs?

Assizn: Decker, one or more essays in Chapter 4, "Using Analogy
as an kxpository Device," pp. T1-04,

13th Return theme ;2. (Give directions about itevision of all themes
this quarter. Refer students to MsH, "Revising and Correcting
the Theme," pp. 147-174.)

Analyze essays from Decker, pp. 7T1-94, perhaps in preparation
for the kind of theme you have asked for in , 3.

Assign: Jordan, '"rhetoric and &mﬁhasis: Differences in Sen-
. tences," pp. 147-1T74.

14th Analyze essays from Decker, pp. 71-94,

15th Theme #3 due.

Analyze essays from Decker, pp. 71-94. You mizht analyze the
sentence=-structure of one of thase essays, in the light of the
discussions ‘¢f the sentence in the recantly assigned sections
in Jordan (147-174) and in JsH, (191-224).

Assign: M.iH, "The Kernel Sentence," pp. 191-205
MiH, "Predication," pp. 206-224,

k
|
% 16th Revision of ;2 due.
Analyze essays inlDecker,_pp. 05-120,

Assizsn: Decker, one or imore. of the essays in Chapter 5,
"gxplaining through Process Analysis," 95-120.

| 17th Analyze essays in Decker, pp. 95-120.

Assizn: MEH, "variations in Patterns; sxpletive, Passive,"”
MiH, "Coordination and Parellelism," pp. 235-250.

18th Return Theme : 3.

Analyzec essays in Decker, pp. 95-120. By now the students have
read enough about the rhetoric of the sentence an iiH and in
Jordan that they should be able to start analyzing the sentence-
structure ana the style of some of the essays.

Assizn: Decker, on2 or more of the three essays in Chapter 6,
"Analyzing Cause and s<ffect Relationships,"
pp. 121-150
:H, "Subordination; Modification,” pp. 251-276.




19th

20th

21st

22nd

23rad

24th

25th

26th

Aruitoxt provided by Eic:
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Assign Theme U4

Since the students have only fifty minutes 1n which to write thas
theme, they should be given at least a general idea of the topic
they will be asked to write on. They may not brinz to class any
part of the theme already written out; the theme they turn 1in
must ge written déuring the forty-eight minutes of the class
period.

Analyze essays in Decker, pp. 121-150.

Assizn: lidH, "Coherence within Sentgnces: Function lords,
leferance, Agreement," pp. 277-305.

Revision of ‘3 cue.

Analyze assays in Decker, pp. 121-150. If the essays in this
section are to serve as a model for Theme . 4, you might study

them with that end an view.
Theme #4 - (written in class)
Assign: MiH, " ;mphasis and Style," pp. 309-325.
MsH, "Point of view, Tone, and Style," pp. 320-347.

Assign Them #5. {Devise your own theme topics, or consult
writing Suggestions in Decker, p. 120 and p.150.)

Analyze essays in Decker, pp. 121-150.

Assign: Decker, one or more of ‘the thrae essays in Chapter Ty -
: ."ysing Definition to Halp 4<xplain," 151-181.

Analyze essays in Decker, Dp. 151-181

Assizn: ~Jordan, "Rhetoric and Diction: Oualities of ords,"
MiH, "Vocabulary, Meaning, Yord Choice," pp. 357-396.
Return Theme 4.

Analyze essays in Decker, ppP. 151-181, or discuss Theme #4.

Theme #5 due.

Assizn: Decker, one or more of the three essays in Chapter O,
"Reasoning by Use of Induction and Deduction,"”

pp. 183-206.
Revision of Theme ;U4 due.
Analyze cssays in Decker, PD. 1583-208.
Assizn: Decker, one Or more of the three essays in Chapter 9,

"ixplaining with the Help of Descraption,'p0g.
234.
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27th Analyze essays in Decker, pp. 209-234,

28th Return Theme ;5.

Announce at least the general topic for the theme to be written
during the two-hour final examination.

At every class during the final week of the quarter, the teacher
should write on the board ths date, the time, and the place for
the final examination. (Teachers nust give their final examine-
tion at the date and time specified on the dittoed examination
schedule that the Director will publish.)

Analyze essays in Decker, pp. 209-234 or spend time on writing
problems that still need attention.

Assign: Dacker, one or more of the thres essays in Chapter 10,
"Usang Narration as an sfxpository Technique,"

pp. 235-265 .

20th Analyze essays in Decker, pp. 235-205 or prepare students for .
the final in-class theme or deal with writinz problems that

still need attention.

30th Theme Folders due (the folder should contain all the paragraphs
and themes and revisions the student wrote duringz the quarter).

Deal with whatever matters scem to need attention.

31st N.B. 1In any quarter in which there are thirty-one class-periods
.. scheduled, the .teacher will meet this thirty-first class.

THZ FIMAL CLASS, WHETHER IT IS THE 30th OR TH: 31st
}SSTING, SHOULD BE KEPT FOR THi FULL P:RIOD.
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ENGLISH 102
Composition and Reading (second quarter)

TEXTBOOKS
(1) One of the four authorized desk dictionaries:

a) Webster's New World Dictionar

b) Merriam-webster's Seventh New Collegiate Dictionary
c) The American College Dictionar

d) Funk and Waenall's Standard Co*lggg_nictionggx

(2) Robert M. Gorrell and Charlton Laird, Modern English Handbook,
Fourth Edition (Prentice-Hall, 1967).

(3) Harold C. Martin and Richard M. Ohmann, The Logic and Rhetoric of
Exposition, Revised Edition (Holt, Rinenart, and winstom, 1903).

(4) Morris Freedman and Paul B. Davis, Contempora Controvers
(Scribner's, 1966). (cC) _’, Porary =Y

(5) A Theme Folder (this ten-cent folder can be bought at any of the
bookstores). |

OBJECTIVES OF THE COURSE

The primary purpose of English 102 is to improve the students! skill
ir. wrliting argumentative and persuasive prose; the secondary-—and
ancillary—purpose is to lmprove the students' skill in reading and
evaluating such prose. The course bullds on the skills taught in
English 10l—writing snd reading expository prose. The student 1is ex-
pected to come to English 102 wlth some mastery of sentence structure,
paragraphing, organization, grammar, usage, punctuation, and mechanics.
Puilding on this foundation, this cour'se seeks to increase the stu-
dents! efficiency in handling argumentative and persuasive dlscourse,
the kind of discourse that they will be most often exposed to in later
1ife and that they will most often be called upon to write, if they
write at:all. In a broad sense, all verbal communication may be looked
upon as basically persuasive. As Martin and Ohmann say (p. 128),
"sithough a ccmmunication may be apparently only explanatory or des-
criptive in purpose, it i1s at the same time an attempt to lead others
to see or understand something as the writer sées or understands it."
If this i1s so, many of the techniques and strategles the students
learned in dealing with expository prose in English 101 can be brought
to hear in reading and writing the kind of argumentative prose that is
the speclal province of this course. - ’

Ae Martin and Ohmann say in their Introduction (p. 5), "This book is
Luiit on the premise that writing is 2 - way of coming to know as well

ae a way of communicating what is known." Consequently, as they go on
ro aay, "students who are intent on improving their writing will gen-
erally achlev: success most rapidly 1f they begin wilith some &nalysis

of “he process of coming to know and then move on to study end practlce

ERIC
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of the means by which we express what we know." What Martin and Oh-
mann are saying here 1s what the ancient rhetoricians preached: that
the process of discovery (inventio) must precede the process of ex-
pression (elocutio). It was for this reason that Aristotle defined
rhetoric as "the art of discovering all the available means of persua-
sion in any given case." - ' | S '

Among the means of persuasion are the appeal to reason, the appeal to

emotions, and the appeal of the speaker or wrlter'!'s character or per-

sonality. Because man 1s essentially a rational animal, the appeal to
reason is, or can be, an effective means of persuasion. We will sat-

isfy the reason of our audlence if what we say is true or at least

" probably true and if our mode of reasoning is valid. Because logic 1is

primari%y concerned with the validity of reasoning, we should in this
course make some effort to acquaint our students with at least the
basic principles of deductive and inductive reasoning and with the
major fallacles, the abuses of valid reasoning.:

Because of the limited time available in this course, we cannot give
our students a full-fledged course in formal logic. Teachers too will
vary in their ability and disposition to teach formal logic. Those
teachers who have had some training in logic, eilther scholastic logic
or symbolic logic, will probably be.disposed to spend several class
periods acquainting their students with the terminology and method of
a loglcal system. Those teachers who lack such training will probably
be more disposed to take the "common sense" approach to the analysis
of valid and invalld reasoning. .

'Regardless of how much time they.choose to spend on logic in the class-

room, teachers should at léeast acquaint themselves with the fundamen-
tals of inductive or deductive reasoning as presented in Gorrell and
Leird (pp. 152-182) and in Martin and Ohmann (pp. 72-83, 89-122), and
some of the intrepid ones may want to. tangle with the basic principles
of mathematical or symbolic logic as presented in Martin and Ohmann
(pp. 83-89). The important thing, however, is that the teacher have
some methodology and perhaps some terminology for dealing with argu-
ments as they appear in the essays that students read or in the themes
that students write. With time as limited as it is in this course,
the b.st way to present logic is to take argumentatlve passages, elther
from professional prose or from student prose, and analyze how the
writer i1s reasoning and then evaluate how truthfully and vaifaiy he 1s
reasoning. Our interest and our students' interest should not be in
logic for its own sake (even though it can become a fascinating game,
especlally in dealing with the syllogism) but should be 1in logic as a
tool to make us better readers and writers and ultimately more human
persons. Not all students can be led.to see why an "undistributed
middle term" results in an invalid inference, but any student with a
mite of ratlionality can be led to detect the unreasonableness of the
argument, . "He must be unhappy, because he never smiles." : The least

- Wwe should strive to accomplish in this:course is to train our students

:to detect a. sophlstical argument; 1t will be so much the better if we

can also teach them to discern why the argument is sophistical. Logic,
after all, 1s Just a systematlic way of detecting invalid reasoning.

ERig\,_
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As mentioned earlier, argumentative discourse makes use of some of the
same technlques and strategies used in expository discourse. Martin
and Ohmann's first chapter deals with Defining, an activity also dealt
with in English 101. But whereas expository discourse rescrts to def-
inition primarily to explain or to inform, argumentative discourse
makes use of definition primarily as the basis for an argument. For
instance, suppose the student was set the task of writing a theme in 3
which he had to argue the proposition that his university was (was not)
a great university. One of the ways in which he could proceed to dem-
onstrate his thesls would be first to establish a definition (perhaps
a stipulative definition) of "great university" and then to demonstrate
mainly by evidence and testimony, that his university conformed (daid
not conform) to that definition. Likewise, one could show the differ-
ence petween using analogy or cause-and-effect to expose the nature of
something and using the same strategies to develop an argument. The '
teacher can render a real service to the student by referring, wherev-
er possible, to techniques learned in connection with expository dis-
course and by showing how the same techniques serve different purposes
in argumentative discourse.

Emotilonal appeals and ethical appeals (the persuasiveness of the writ-
er's character) probably flgure more prominently in argumentative dis-
course than in expository discourse. The teacher should dispel the
notion that appeals to the emotions are necessarily illegitimate and
shovld make hils students aware of the effectlveness of emotlonal ap-
pea.s. The ethical appeal can well be the most effective of the three
appeals in the persuasive process, because if an audience does not
admire or trust the speaker or writer, his most cogent rational and
emotional appeals may all go for naught. The essays in Contemporary
Controversy will offer many opportunities for the teacher to analyze
The effectliveness and legitimacy of all three of the persuasive ap- -
peals, and Martin and Ohmann's chapser on Persuading (pp. 127-161) pro-
vides a succinct exposition of these strategles.

Since presumably English 101 has brought students to a respectable
level of grammatical competency, English 102 may offer the teacher the
opportunity to exerclse students in refining thelr style. 1In English
101, students have been exposed to Jordan's "Rhetoric and Emphasis:
Differences in Sentences" (pp. 147-174) and "Rhetoric and Dictilon:
Qualities of Words" (pp. 190-210) and to Gorrell and Laird's Sections
12-17 on Sentence Rhetoric and Sectlons 18-19 on Style; in English 102,
the second half of Martin and Onmann's book (pp. 169-245) provides stu-
dents with further—and somewhat different—instruction in the strat-
cgles of style and the vital role style plays 1n the persuasive pro-
cess. Some time should be spent thils quarter in analyzing the style

of essays in Ccntemporary Controversy or the style in the students'
themes.

TEXTBOOKS

Students who have taken English 101 should already own a copy of one
of the four authorized desk dictionaries. Transfer students should be
strongly urged to buy a good dictionary, 1f they do not already have
one. Some classroom useée might be made of the dictionary in connection
qith Martin and Ohmann's chapter on Defining and with the essays in
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Part II, Section 1 in Contemporary Controversy on the dictionary con-
troversy. ' But students should be making constant use of their dic-
tionary in their work not only in this class but also in their other

Gorrell and Laird's Modern English Handbook (Fourth Edition) is the
same rhetoric handbook that the students used in English 101. Perhaps
not as much classroom use will be made of MEH in English 102 as in
English 101, but MEH continues to be a basIc textbook for this course
and will be used again in English 103. It is also, of course, the
reference text for basic matters of grammar, usage, punctuation, and
mechanics, and 1f teachers use any Correction Symbols in grading . -
themes, they will use the set of symbols in MEH. : -

Martin and Ohmann's The Logic and Rhetoric of Exposition (Revised Edi-
tion) 1s the basic rhetoric text for the course. Not only should all

the chapters in this book be read and studlied, but the principles set

forth in these chapters should constantly be brought to bear in class-
room discussions. ‘ -

Contemporary Controversy presents sixty-three essays by contemporary
authors on contemporary issues. As the editors point out in their. ]
Introduction, "In each section we have tried to represent two sides of

" the i1ssue and, usually, what seems to us to be the objective position."
These essays should provide the basis for some lively classroom dls-
cussions, but they should be used mainly as exemplifications of the
rhetorical principles discussed in Martin and Ohmann and as models for
the argumentative essays that the students will be called upon to write. .-

THEMES AND REVISIONS

During the quarter, the student will write a minimum of five argumen-
tative themes (500-600 words) and an in-class theme (500-600 words)
during the two-hour final examipation. Because English 102 1s pri-
marily a writing course, the grades on the written assignments should
carry the principal weight.in determining the student's final grade in
the course. But the grades on themes should not be the sole determi-
nant of the filnal grade; his participation in classroom discussions,
his grades on reading quizzes, and the conscientiousness with which he
does his revisions should all play a part in determining his final
grade.

The student should be required to do some kind of revision of all his
written work, except of the final-in-class theme. Teachers may set
their own policy on revisions, but some kind of revision should be
required and teachers should read the revisions. Some teachers require
their students to rewrite the entire theme in the light of the general
comment and the marginal comments. Other teachers require their stu-
dents to rewrite only those sentences or passages which have been
marked in the manuscript. Some teachers allow their student the op-
tion—and there 1s considerable pedagoglcal merit to this practice—of
rewriting the theme for an additional grade or an lmproved grade. But
to merit an.additional or an improved grade, the second effort must
represent a genulne reworking of the theme, not Jjust a patchwork. The
revisions should be returned to the student, i1f not with a grade, at
least with some indication that his work has been reviewed and recordd.

| ERIC




The Daily Assignment part of the Syllabus specifies the particular
class-meeting at which themes are due, but teachers may appreclate get-

ting an overview of the writing assignments. (Teachers of TTh sec-
tions should use this schedule of MWF writing assignments to guide

'them in scheduling their writing assignments. For instance, in TTh
classes, Theme #1 should be assigned at the 2nd meeting of the class
and should be due on the 3rd or 4th meeting of the class; Theme U
(written in class) should be given in the Eighth Week of the quarter
at the 14th or 15th meeting of the class.)

1st 16th Theme #3 due

2nd Assign Theme #1 17th

3rd 18th Revision of #2 due
b4th 19th Return Theme #3

5th Theme #1 due 20th Assign Theme #U

6th 21st Revision of #3 due
7th Assign Theme #2 2ond Theme #4 (written in class)
8th | 23rd Assign Theme #5

Oth Return Theme #1 24th
10th Theme #2 due 25th Return Theme #4
11th 26th Theme #5 due

12th Revision of #l due 27th Revision of #U4 due
13th Assign Theme #3 28th

14th 20th Return Theme #5

15th Return Theme #2 , 30th Hand in Theme Folder

Theme #6 to be written during
final exam

READING AND QUIZZES

- We can Justify the copious reading we demand of students in this writ-
' ing course on a number of counts: (1) We want to give our students
 practice in reading on an adult level; (2) wWe want to provide them

with a stock of ideas for classroom discussions and for themes; (3) We
want to supplement our classroom lectures with the instruction in rhe-
 torical principles that the textbooks provide; (4) we want to provide
our students with models for their writing assignments.

Since teachers assign more reading than can possibly be dealt with in
' the classroom, they can ensure that their students do the reading

| assigned by giving frequent, even dailly, quizzes. Frequent, short
quizzes accomplish this purpose much better than weekly or bi-weekly
quizzes over a lot of reading matter. Fill-in and multiple-choice

. questions are ideal for this purpose, because they take up only five
or ten minutes of a class period and can be quickly graded.

' THE DAILY ASSIGNMENTS PART OF THE SYLLABUS DOES NOT SPECIFY WHICH
ESSAYS IN CONTEMPORARY CONTROVERSY ARZ TO BE ASSIGNED OR HOW MANY ARE
TO BE ASSIGNED OR ON WHAT DAYS OF THE WEEX THE ESSAYS ARE TO BE
ASSIGNED: IT MERELY INDTCATES THE SECTION OF THE BOOK FRCH WHICH
ESSAYS MAY BE ASSIGNED DURING EACH SUCCESSIVE WEEK OF THE QUARTER.
ALTHOUGH THERE MAY BE TIMA FOR A THOROUGC: ANALVSIS OF ONLY A SINGLE
ESSAY IN CLASS, IT IS SUZ(!ESTED THAT A M7NINUM OF THREE ESSAYS BE
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ASSIGNED EACH WEEK. 1In order to keep the reading assignments relative-
ly parallel throughout the quarter, teachers are asked to observe this
schedule for making specific reading assignments:

FIRST WEEK -: Essays from Part I, Prologue, pp. 3-21 o

SECOND WEEK : Egsgg§ from Part II, sections 1 (pp. 25-64) and 2 (pp.

THIRD WEEK : Essays from Part II, sections 3 (pp. 09-118) and 4 .
(pp. 119-148) : -

FOURTH WEEK : Essays from Part II, sections 5 (149-165) and 6 (166-.

186) .
FIFTH WEEK : gggﬁys from Part III, sections 1(189-205) and 2 (206-
SIXTH WEEK : ggg?ys from Part III, sections 3 (236-259) and 4 (260-

SEVENTH WEEK: Essays from Part III, sections 5 (288-317) and 6 (318-
‘ | 343) or 7 (344-381) '
EIGHTH WEEK : Essays from Part 1V, sections 1 (385-405) .and 2 (406-

428) |
NINTH WEEK : Egg?ys from Part IV, sections 3 (429-453) and 4 (454 -
TENTH WEEK :‘gggiys from Part IV, sections 5 (487-501) and 6 (502-

TEACHERS MAY NOT REQUIRE THEIR STUDENTS TO BUY OR READ ANY OTHER TEXTS
WITHOUT SECURING THE EXPRESS PERMISSION OF THE DIRECTOR OF THE COURSE
(Individual students may be encouraged to read some of the books and
articies 1listed in Additional Reading at the end of every section of
Contemporary Controversy, but a whole . class should not be asked to do
any of this additlonal reading. Large as our library 1is, it cannot
nandle a mass invasion of freshman students. Besldes, whenever whole.
classes are sent to the library on the same assignment, there 1ls aluways
the danger that books and journals will be stolen, misplaced, or mutl-
lated. There is more than enough reading material in the prescribed
texts to keep our students occupled throughout the quarter.)

CONFERENCES

Teachers should schedule a number of staggered office-hours for pri-
vate conferences with their students. If those office-hours conflict
with the class-schedules of some of the students, teachers should in-
vite those students to arrange an appointment at some other time.
Teachers should make every effort to keep their scheduled office-hours;
nothing 1s so frustrating to a student as to go to the teacher's office
at the scheduled time and not find the teacher in. If teachers fore-
see that they cannot keep thelir office-hour on some day, they should

be courteous enough to announce 1n class that they will not be in thelmr
office at such-and-such a time. : S

g+udents should be encouraged to see thelr teacher early in the quar-
ter 1f they are having special problems. If students delay coming to
thelr teacher for special help until the last two weeks of the quarter,
there 1s usually very 1little that a teacher can do at that point to
help them. The disposition and accessibility of the teacher can do
much to encourage students to come in for extra help. '
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DAILY ASSIGNMENTS
Preface

This schedule of daily assignments is set up according to lst meeting
of class, 2nd meeting, etc., instead of according to the days of the
week. At the beginning of each quarter, teachers will be given a
printed sheet which specified the day and date of 1lst meeting, 2nd
meeting, etc. Teachers should transfer these dates to the margins of
the Syllabus. Teachers of TTh sections will have to make the appro-
priate adjustments in their daily assignments.

Teachers are urged to follow the Syllabus quite closely, at least un-
til they have taught the course once or twice. The Syllabus frequent-
ly suggests matter that might be taught on a particular day, but all
teachers should feel free to ignore these suggestions if they declde
that the class-period can be more profitably spent in repeating and
relnforcing matter that has previously been dealt with. The 1mportant
thing 1s that teachers make an effort to integrate the reading that
the-students have done in the three textbooks with what 1s currently
belng done in the classroom.

1st First meeting with the class. The class is to be kept for the
full forty-eight minutes; TTh sections are to be kept at least
fif'ty minutes. (See the Syllabus for English 101 for suggestions
of matters that might be discussed on this first day.)

Have the students f£ill out class cards. While the students are
doing this, you should review their IBM schadule cards to make
sure that all the students in your section are scheduled for
English 102 at that hour and day. (If you should discover any
discrepancy, return the schedule card to the student and send him
immediately to Denney 407 to be rescheduled.) Call out the name
of each student, and exchange his IBM schedule card for the class
card he has filled out. Do Not accept a class card from any stu-
dent for whom you do not have a schedule card.

Assign: LAROX: "Introduction: Experience and Language," pp. 1-5 -

 ————————

CC: One or both essays in Part I, "Prologue," pp.3-21

Immediately after class, alphabetize your class cards, fill out
The red card, secure the bundle of cards with a rubber band, and
bring the cards to Denney 407 so that a class-1ist can be typed
up from the cards. Report the number of students in your class
to the person in charge of Denney 407 .

ond Assign Theme #1

(It is suggested .that this first theme be one that makes use of
definition as a basis of argument, correlating 1t with Martin and
Ohmann's treatment of definition in the first chapter of LAROX
and perhaps modelling it on the dictionary controversy (CcC, pp.
25-6l4), which has its roots in definition—what 1s the primary
function of a dictionary, a recorder or a leglslator of language?)

Assign: LAROX: Defining and Describing, pp. 9-20

~ ORI 5 S
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Assign in LAROX: Defining and Describing (contid), pp. 21-29

During SECOND WEEK, teachers may assign, on any day or days of
that week, one or more of the essays in CC, Part I, sections

1(25-64) and 2 (65-98).

(Some teachers may want to make the essays 1in Contemporary Con-
troversy the principal matter for discussion 1in their classes,
bringingto bear in the discussion and analysls of these essays
what the students are currently reading in Martin and Ohmann.
Other teachers may want to spend one day a week reviewing the
current reading assignments in Martin and Ohmann and perhaps
working on the exercises at the end of the chapters and then
spend the rest of the week 1in class applying the rhetorical prin-
ciples in Martin and Ohmann to the essays assigned in Contempo-
rary Controversy. The important thing is that there be constant
Interreiating of the rhetoric in Martin and Ohmann with the
essays 1n Contemporary Controversy and with the themes that the
students are assigned to write. At any time during the quarter,
students may be asked to review any of the sections in MEH which
they studied in English 101.)

Assign: LAROX: "Defining and Describing (cont'd), pp. 29-U7

Since Theme #1 1s due the next class,,teachérs may want to spend
class time discussing matter in LAROX or in CC which 1s pertinent
to the theme the students will be wrlting.

Theme #1 is due.
Assign in LAROX: Asserting, pp. 48-57

During the THIRD WEEK, teachers mag assign one or more essays 1n
cc, part-II, sections 3 (pp. 99-118) and 4 (pp. 119-148).

st

Assign in LAROX: Asserting (cont'd), pp. 57-T1

Assign Theme #2

(For Theme #2, students might be asked to take one side or the
other in the controversy on the Encyclopaedia Britannica or on
the new translations of the Bible or on Toynbee's view of history
and defend their stand; or they could be asked to argue some
larger 1lssue (e.g. the conflict between conservative tendencles
and progressive tendencies in any culture) growing out of the
controversies in these essays from CC, pp. 65-148.)

Assign in LAROX: Proving (Syllogism), pp. 72-83; in MEH, Logic:
Deductive Reasoning, pp. 166-179. 4

Optional assignment in LAROX: groving (Symbolic Logic), pp. 83-
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Spend class time explaining the logic of the syllogism, or use
essays in CC for analysis of instances of deductive reasoning.

Return Theme #1.

(Specify date when revision of Theme #1 is due. Give instruc-
tions about revision of all themes this quarter. See sectlon
28 in MEH, pp. 581-584.)

Continue discussion of or analysis of deductive reasoning, Work-
ing with Exercises in LAROX, pp. 122-126, or with essays in CC.

Assign in LAROX: Proving (Inductive Proofs), pp. 89-100

in ~MEH : Evidence: Inductive Reasoning, pp. 152-162
During FOURTH WEEK, teachers may éssign one or more essays in CC,
Part II, sections 5 (149-165) and 6 (166-186).

Theme #2 due

Spend class time discussing the logilc of inductive reasoning and/
or illustrating the operation of inductive reasoning from essays
assigned in CC. '

Continue discussion of inductive reasoning.

Assign in LAROX: Proving (Forms and Strategles of Proof), 100-112

Revision of Theme #1 due..
Assign in LAROX: Proving (Refutation and Fallacies), pp. 112-126

During FIFTH WEEK, Teachers may assign one or more eésays in CC,
Part III, sections 1 (189-205) and 2 (206-235).

Assign Theme #3

(This argumentative theme should be an.exercise in deductive
proof or in inductive proof or in some combination of the two
modes. A fruitful exercise is to set students the task of
gathering their own evidence, from research or personal observa-
tion, to substantiate some thesis. (For example, evidence from
a week's lssue of the Lantern of the predominant focus of inter-
est in the various news storles, feature articles, or advertlse-
ments; a personal survey of co-ed fashions over a week's time on
campus; personally conducted poll of at least 50 students on
some issue of current interest.) For some other suggestions for
such assignments see LAROX, 124-125 and CC, -204-205 and 234-235,)

Dischss and/or illustrate strategies of refutation in éssays from
CC or in letters to the editor (in the Lantern or local newspaper)
or perhaps i. some dittoed material.




14th Continue discussion of strategies of proof and refutation.

Assign in LAROX: Persuading {(The Writer), pp. 127-141.

15th Return Theme #2.
(Specify date for revision of Theme #2)

Teachers may want to spend class time discussing this theme—

working perhaps from dittoed extracts—for prevalent weaknesses |

in grammar, punctuation, or usage or in paragraphing or in

organization or in validity and cogency in reasoning. Such a

discusslion would be helpful to the student in revising this

ggeme and in avoiding the same kinds of mistakes in the next
eme.

Otherwise, spend class time discussing strategies of proof and
refutation, preferably in the essays previously assigned in CC.

16th Theme #3 due.

Assign in LAROX: Persuading (The Reader), pp. 141-150.

Durling SIXTH WEEK, Teachers may assign one or more essays in CC,
Part III, sections 3 (236-259) and 4 (260-287).

17th Analyze essays 1n CC for strategles of establishing the ethos of
the writer and appealing to the disposition or the audience.

Assign in LAROX: Persuading (The SubJect), 150-166.

18th Revision of Theme #2 due.

Continue discussion of strategies of persuasion. (See Exercises
in LAROX, pp. 161-166)

19th Return Theme #3.
(Specify date for revision of Theme #3)
Teachers may want to spend cluass time discussing Theme #3.
Assign in LAROX: Grammar and Rhetoric of the Sentence, 169-186.
During SEVENTH WEEK, Teachers may assign one or more essays in
CC, Part III, sections 5 (288-317) and 6 (318-343) and 7 (34i4-
38-1)0

20th Assign Theme #4.
(Give at least the general toplc of this theme, which will be

o written in class on the 22nd meeting of MWF classes, on the 1li4th

ER&f "~ 15hth meeting of TTh classes. The topic for this theme should
= (continued next page)
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probably be something in the realm of probability, the realm
where absolute proof 1is impossible and where, consequently, one
must rely on the resources of persuasion to win assent from an
audience. Actually, most issues concerned with human affairs
exist in this realm of the contingent and the probable.)

21st Revision of Theme #3 due.

During EIGHTH WEEK, Teachers may assign one or more of the es-
says in CC, Part IV, sections 1 (385-405) and 2 (406-428).

22nd Theme #4 (written in class)

Assign in LARQX: Idea and Order in the Paragraph and Essay,
pp . 206-228 .

23rd Assign Theme #5

(In treating of style as one of the strategles in persuasion—
style, for instance, as it helps to establish the ethos of the
writer and as 1t works subtle emotional effects on the audience—
teachers may want to make this last theme an exercise in stylls-
tic analysls of some essay in CC. In preparation for such a
theme, students might be set the task of gathering statistical
data on such stylistic features as sentence and paragraph length,
varieties of sentence structure, kinds of diction (concrete or
abstract, monosyllabic or polysyllabic, etc.), kinds of sentence-
openers, figures of speech, etc.)

24th Assign in LAROX: Words and Style, 229-245

During NINTH WEEK, Teachers may assign one or more ef the essays
in CC, Part IV, sections 3 (429-453) and 4 (454-486).

‘ 25th Return Theme #U
(Specify date for revision of Theme #4.)
(Teachers may want to spend class time discussing the rhetoric

of sentences and paragraphs in Theme #4 and/or the arrangement
[organization] of this theme.)

26th Theme #5 due.

Discuss strategies of style in one or more essays in CC.

27th Revision of Theme #4 due.

During TENTH WEEK, Teachers may assi%n one or more essays in CC,
Part IV, sections 5 (487-501) and 6 (502-536).

©
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At every class meeting 1n the last week, write on the blackboard
the date, time, and place of the final examination. Final exam-
inations must be given at the time specifled 1n the Schedule of
Examinations published by the Director. It 1s suggested that
you announce at least the general toplc for the theme to be
written during the final examination. To draw all the threads
of the course together, the teacher might make this final theme
a rhetorical analysis of one of the essays in CC.

Return Theme #5.

Teachers may want to spend class time discussing thlis theme or
further preparing the students for the final in-class theme.

Remind students that at the next class they must hand in thelr
Theme Folder with all themes and revislons.

Hand in Theme Folders

If this 1s the last day of class, announce again the date, time,
and place of the final examination, and spend class time either
preparing the students for the final examination or reviewing
matters that still need some attention. ‘

In some quarters (often in the Autumn quarter), there is a 3lst
meeting of the class. When this occurs, teachers should meet
the class for the full period.

A x%«“‘:




ENGLISH 103
Composition and Reading (third quarter)

Textbooks

(1) One of the authorized desk dictionaries:

(a) Webster's New World Dictionary ,

(b) Merriam-Webster's Seventh New Colleglate Dictionary
(¢) The American College Dictionary .

(d) Funk and Wagnall's Standard College Dictionary

(2) Robert M. Gorrell and Charlton Laird, Modern English Handbook,
Fourth &dition (Prentice Hall, 1967). ~MEH

(3) Poems, ed. C.F. Main and Peter J. Seng, Second Edition (Wadsworth,
1965). (Poems) .

(4) The Experience of Literature: Fiction, ed. Lionel Trilling (Hol.t,
Rinehart, and winston, 1967). (Fiction)

(5) Tragedy and Comedy: An Antholo of Drama, ed.‘Sy1§an Barnet,
Morton Berman, and WiIliam Burto (Little, Brown, 1967). (Drama)

(6) A Theme Folder (this ten-cent folder can be béught.at'any of the
bookstores). S

OBJECTIVES OF THE COURSE

The primary purpose of English 103 is to provide students with further
exerclise in expository and argumentative writing, based on thelr read-
ing of poems, short stories, and plays. The secondary purpose is to
improve the students' skill in reading-—reading of those modes of dis-
course commonly labeled "belles lettres." Although literary texts
serve as the basis for reading and writing assignments, English 103.
should not become an introduction-to-literature course or a course in
practical criticism or a course in creative writing. Hopefully, many
freshman students will later elect to satisfy theilr Humanities requlre-~
ments by taking some upper-division English courses, where they will
have the opportunity toc study literature as literature. In this courss,
we expose the students to three of the literary genrés, but we want to
keep the primary emphasis on composition.

Although a composition course based on lliterature is, for many teach-
ers, the most enjoyable kind of freshman course to teach, 1t can also
be for them the most difficult to teach. It can be an enjoyable
course for them because their interests and competencies lie primarily
with literature; but it can be a difficult course to teach because of
thelir uncertainty about how to use lilterature to teach composition.
The collislon bhetween the teachers! disposition and the uncertain de-
mands of the course makes it very tempting to abandon even the pre--

tense of teachln comppsition and to embark upon an unencumbered
Eﬁiaxcursion through the "realms of gold."

Aruitoxt provided by Eic:
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To prevent teachers from being lured away from the mailn objective of
English 103 by the siren song and the lotus fruit of literature, this

syllabus will suggest ways in which literature might be used to teach
composition.

One of the ways of using literature as a means of teaching composition
1s to lead the students to see the similarities and differences be-
tween the expository and argumentative modes of discourse and the mil-
metic modes. As Marvin Bell points out in his airticle "Poetry and
Freshman Comoosition," in College Composition and Communication. XV

If poetry and composition are in some ways dissimilar, they ‘
are, in other ways, quite similar. Generally speaking, the
student who studies poetry becomes aware that poetry is not,
despite certain definitions and credos which imply so, a
spontaneous out-pouring of language. He learns that most,
if not all, of the same techniques which go into the writing
of a good poem are available and/or necessary to the writing
of a decent composition. Indirectly, he concludes that some
measure of art may reside in a composition, providing 1its
author has become a good enough writer,

An obvious way in which expository/érgumentative discourse and mimetic
discourse are similar is that they both use words as their medium of
expression, and for the most part they draw upon a common stock of
lexical and syntactical resources. Although the mimetic modes of dis-
course occasionally make use of a special diction—the so-called
"poetic diction"-—and of unusual syntactical structures-—departures
from regular word-order, especlally in poetry and poetic drama—the
differences 1n lexicon-and syntax are largely differences of degree
rather than of kind. We speak of poetry, for lnstance, as making more
use of "heightened language," of sensory diction, of images, of figures
of speech, than prose discourse normally uses. Students should be
made aware of how the poet'!s skillful choice and disposition of words
enable him to convey a thought or an emotion more succinctly, more
precisely, more memorably than the writer of utilitarian prose does.

These observations might suggest that we are pointing out only the
differences in the language of poetry and the language of prose. But
no native speaker of the language fails to recognize that there.is a
profound difference between a prose essay and a short story or a novel
or a prose drama; no one, in other words, would put a book or an artl-
cle about migrant workers into the same category with The Grapes of
Wrath. Occasionally, the line of demarcation between expository prose
and mimetic prose dims, as in the case of John Hersey's Hiroshima or
Truman Capote's In Cold Blood, but even the most unsophistlcated
freshman would not mistake these two works for fiction, even though
they make heavy use of fictlonal technlques. Almost instinctively he
recognizes that these are not "imitations" but that they are records
of historical events.

The difference between In Cold Blood and a play like The Desperate
Hours or a story like The Turn of the Screw lies fundamentally in the
Tact that the latter two are imitations, fictive representations, of
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human actions. But there are other sources too of the difference be-
tween fictional modes of discourse and non-fictional modes. In his
Poetics, Aristotle distinguilshed the various genres of the mimetlc
arts—=tragedy, comedy, eplic, lyrics, music, painting, the dance—by
looking to the different matter, means, manner, and end of the repre-
sentation. In treating of three of the literary genres in English 103,
we should find these criteria helpful in leading our students to see
the differences between these genres. But we might also make use of
these criteria to make distinctions between non-fictional discourse
and belles lettres. Perhaps the matter and the means would not reveal
the essentlial difference, because, asS we have seen, non-fictional and
fictional discourse often treat of the same matter (human actions) and
invariably makes use of the same means (words). The most illuminating
distinctions will probably result from the application of manner and
end. A discussion of manner will take into consideration such things
as use of dialogue, point of view, dramatized or narrated presentation,
the various ways of organizing the parts (temporal, spatial, assocla-
tional, logical), "voice," and tone. A consideration of the end will
probably get us to the essential difference between non-fictional dis-
course, and fictional discourse, and we may end up with Coleridge's
distinction that the end of non-fictional discourse is truth while the
end of fictional discourse 1s pleasure.

But wherever such discussions would end up, they would be valuable be-
cause they would make students aware of the various uses of language
and because a consideration of the various uses of language has spe-
cial relevance in a composition course based on a reading of litera-
ture. We could glve a capstone to the course if in the Tenth Week of
the course we were to take a single theme and show how 1t is varilously
treated in a prose article, in a poem, in a short story, and in a
drama. Such an investigation might teach our students more about the
art of composition than anything else we have done 1n the three-quarter
sequence of the freshman course.

Another way perhaps of helping teachers keep English 103 "on target"
would be to suggest the kind of writing assignments that might be
given. In general, the course will remain on target 1f the writing
assignments result in expository or argumentative themes which rely on
the literary texts for data, for evidence, for any kind of substantia-
tion of a generalization of conclusion. But since teachers would
probably welcome something more specific than this, let us suggest
some theme assignments which would fulfill the main objective of the
course.

One of the articles that deal with the problem of how to use litera-
ture in a composition course and still keep the focus on composition
is the article by John A. Hart, Robert C. Slack, and Neal wWoodruff, Jr.
of the Carnegie Institute of Technology—'"Literature in the Composition
Course," College Composition and Communication, IX (December, 1958),
236-241., ~The authors summarize the rationale of their freshman course
at the Carnegie Institute in this way:

Our three conditions for success in using literature in the
teaching of composition are these: that the instructor teach
composition, not literature; that the literary works chosen

1 be manageable by ‘e student without scholarly or critical

| EKU? aid and afford him a lengthy soaking in an experlence which

Full Tt Provided by ERIC.
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holds his interest; and that the writing assignments based

on literature challenge the student to find meaning in what
he reads and pose a calculated variety of particular compo-
sitional problems.

Note especially the phrase "without scholarly or critical aid." It 1is
very easy for a teacher to forget that most of the students in his
classes are not and do not intend to be English majors, that they lack
the teacher's expertise in literature, that they do not command the
terminology and techniques for talking about literature in'any very
profound way. The teacher should certainly not expect his freshman
students to engage in the kind of historical, textual, genetic, struc-
tural, or mythopoetic criticism that he writes for the journals or for
his graduate courses. But these students are capable of understanding
and responding to literature, on an elementary level. It 1s on that
rudimentary, non-technical level that the writing assignments should
engage the students.

The authors of the above-mentioned article give examples of the writing
assignments they gave to thelr students, who had been assigned to read
Huckleberry Finn, and these assignments are good 1llustrations of how
To engage students in expository or argumentative writlng on theilr
level of competence:

Analyze with illustrations the quality and limitations of Huck's
intelligence (based on Chapter:1-12).

Discuss the good and evil conseduences of lying, using examples
from Huckleberry Finn (based on the novel through Chapter 29).

A superficial look at Huckleberry Finn might lead to the con-
clusion that it 1s about an ignorant boy who 18 trying to escape
and dodge his responsibilities to society 1n order to be a
loafer. Discuss the extent to which the opposite is actually
true (based on entire book). ,

None of these assignments presupposes or requires any highly technical
knowledge on the student's part, but they all require the student to
read the novel carefully and to resort to the text in order to expose
or demonstrate his thesis. : -

In his article "Lord Jim, Classical,Rhetoric, and the Freshman Dilem-
ma" in College English, XXV (October, 1963), 22-25, Robert L. Esch-
bacher cites examples of the kinds of writing assignments he gave his
freshman class: - |

For definition, the student must be directed to the many uses of
one key word in Lord Jim: romantic. From the caustic narrator
of the first four chapters to the still-bewlldered Marlow of the
fina. paragraphs, the word appears in .scores of contexts and
involves almost every type of definition.... The student who has
defined romantic (or perhaps verified its lack of filrm definition
in Lord Jim) has.come far toward a real understanding of the
novel. He has examined the text closely, and 1f definition has
been well taught, he has seen almost automatically one maJjor
method of organizing a complex body of material-—and he will not
be likely to dismiss the novel as a subjJective pastime.
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Classification of eight or nine of the major characters in any
way the student chooses—but with the ultimate goal of better
understanding Jim and Marlow—can produce an astonishing range
of insights, with an occasional essay that will eclipse much
of the published criticism of the novel. The best students
become absorbed in a classification based on, say, the charac-
ters' unconscious virtues and vices, or on their relative
grasp of the complexity of Jim's dilemma. The poorer students,
predictably but profitably, settle for the English-guropean-
Eastern or sympathetic-indifferent-hostile divislons—but
usually they see the perils of too glib a classification even
in these simple terms.

Comparison-and-contrast offers a key to one of the dominant
thematic and aesthetic problems of the novel: Is the Patusan
section a falling off from the Patna affair? . . . More speci-
fic questions, seminal enough to produce excellent themes, can
run like this: How does Jim's sulcide compare with Brierly's?
How does Jim's leadership in the native conflicts contrast to
his Jump off the Patna? . . . How does Marlow's final Jjudgments
compare with his earlier ones?

Process, that bagglest of the rhetorical techniques, is often
unwittingly embraced by even the baggiest of instructors. The
application of this cause-and-effect principle is virtually
unlimited in Lord Jim, and can rein the most capricious hobby
horse. I would seriously consider for essays the processes
underlying questions such as these: . How does the careful
reader come gradually to the discovery that the Patna did not
go down? How does Marlow manipulate the reader's sympathies
in Jim's favor?

The argument I assign on Lord Jim involves this obvious problem:
Does Jim redeem himself in Patusan? If so, from what? If not,
why not? The students usually do not have to be told that the
essays they have written so far offer materlal relevant to this
final comprehensive question: redeem must be defined, and auto-
matically implies a contrast to earlier action, and can be
analyzed as personal or social or ethical redemption, and
clearly involves a process.

Notice how all of Mr. Eschbacher's writing assignments exercise the
students 1n those rhetorical strategies that our students are intro-
duced to in English 101 and 102 and that in each case the students must
go to the literary text for material to develop his theme.

The examples of theme assignments from the previous two articles were
posed in the form of a directive ("Discuss,""Analyze") or of a question,
but theme assignments based on literature can also be set 1n the form
of a thesis sentence. Martin Steinmann and Gerald Willen in theilr
anthology Literature for Writing, Second Edition (wadsworth, 1967) pro-
pose dozens of writing assignments which would be suitable for English
103. Here are a few examples of theme assignments they made in the
form of a theslis sentence:

They set their students the task of writing a theme of comparison
of attitudes toward love in four short stories, using Faulkner's

Full Tt Provided by ERIC.
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"Barn Burning" as the pivotal story in the group. They point
out that the thesis sentence "The boy's ambivalence toward
ljove in 'Barn Burning' is an ambivalence shared by at least
three other characters in modern short stories" is not as
generative as the thesis sentence "Many works of filctlon are
concerned, for wvarious reasons, with the fallure of love as

a guiding force in the modern world." The first thesis sen-
tence, they contend, is more descriptive than analytical and
runs the risk of developing into four separate essays rather
than one tightly unified essay. The second thesis sentence
lends itself to a development by comparison within a unifying
framework. "The 'various reasons,'" Steinmenn and Willen

go on to say, "will have to be explailned 1n detall, with
11lustrations drawn from the lives of the characters you will
be discussing; you will be able to use 'Barn Burning' as
typical of 'many works of fiction' and the boy as the center
of your discussion. And from the boy you should find it

easy to get into comparative analysis of the other characters
without giving the impression that you have dragged them in
merely to fulfill an assignment.” .

Here 1s a thesis sentence they propose for a theme pgompted
by the reading of several poems by Romantic poets: "In
certain of thelr poems, Coleridge, Shelley, and Keats see
man as being ill at ease in the world." This thesis sentence
obviously demands that the students provide some definition
of the key term "ill at ease" and suggests development by
comparison and contrast, since these poets see man as being
111 at ease in the world for different reasons. '

Here 1s a thesis sentence that involves the student in a
stylistic analysis that should fall within thelr competency:
"The language in contemporary poetry is notably more col-
loquial, both in diction and 1n syntax, than the language
of sixteenth-century (or seventeenth-century or eighteenth-
century) poetry." This thesis sentence too calls for a
definition—in this case of the term colloquial-—and 1nvites
proof by the citation of examples from the poetry of the two
eras. Such an assignment, however, probably requlires a pre-
liminary investigation in one or two classroom sessions of
colloquial dictlion and patterns. It might be helpful also
to provide the students with pertinent quotations from
Wordsworth's Preface to the Lyrical Ballads and Coleridge's
Blographia Literarla about the revolution these two poets

rioped to foster In writing poems in "the language really
used by men."

What about explications of literary texts as theme assignments in this
course? Such writing belongs primarily to the province of English 302
(506), Critical Writing, a course designed especially for English
majors, who are expected to do a great deal of this kind of writing in
thelr upper-division courses. 'But since explications are exercises in
expository/érgumentative writing and since they concentrate on literary
texts, they would qualify as appropriate assignments in English 103.
Teachers should be cautioned, however, not to require. of their fresh-
man students those in-depth, highly technical analyses that can be
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legitimately required of upper-division English majors, and they cer-
tainly should not demand the kind of exhaustive analysis that is in-
volved in an explication de texte. And since the themes 1n English 103
are relatively short (H00-b00 words), students should be asked to con-
centrate on only one or two elements in a poem, a play, or a short
story—e.g. 1mages, scene-divisions, point of view. Such assignments
should never be made until there has been ample demonstration of the
technique in the classroom.

What about exercises in creative writing in English 103? Let it be
sald categorically at once that the writing of poems, plays, or short
stories should never be set as an assignment for an entire class. In-
dividual students, however, might be permitted to substitute a creatlve
effort of theirs for one of the regular theme-assignments. But teach-
ers should exercise discretion about granting such permission. Some
students resort to this subterfuge in order to avoid the discipline of
the regular assignment. In high school they regularly got A's for
their formless, aimless exercises in self-expression, and as a result
they have been given an inflated notion of their talent. Genuine
creative talent is such a rare commodity that we certailnly want to
encourage and nurture it wherever we detect a hint of its presence.

On the other hand, we don't want to encourage the lazy, undisciplined
charlatan. :

Hopefully, these suggestions about theme-assignments and classroom
discussions will help to clarify the objectives and rationale of
English 103 and will enable the teacher to take his delight in this
opportunity to teach literature but still keep the emphasis on composi-
tion.

TEXTBOOKS

The dictionary continues to be a valuable reference tool in English
103, and students should be shown how recourse to the dictionary can
enhance their understanding and appreclation of literary texts.

The Modern English Handbook, Fourth Edition contlnues to be the basic
nandbook/rhetoric, and while not as much classroom use will be made of
MEH as in Fnglish 101 and 102, students should be referred to this
Text whenever they exhibit weaknesses in grammar, usage, punctuation,
mechanilcs, paragraphing, or rhetorlical skills.

Poems, ed. C.F. Main and Peter J. Seng, Second Edition (Wadsworth, 1965)

presents a generous selection of English and Amerlcan poetry, with
helpful expositions of the technicallties of the poetic art.

The Experience of Literature: Fictlion, ed. Lionel Trilling (Holt, Rine-
hart, and Winston, 1067) is a collection of twenty-two stories by
American, British, and, in translation, other European writers, of the
nineteenth and twentieth centuries. Each of the stories is followed
by a 3-4 page Commentary by Lionel Trilling. The storles range 1in
length from Hemingway's three-page "Hills Like White Elephants" to
Tolstoi's forty-page "The Death of Ivan Illych."

Tragedy and Comedy: An Anthology of Drama, ed. Sylvan Barnet, Morton
Berman, and Willlam Burto (Little, Brown, 1957) presents ten dramas,
%pcient and modern, five of them tragedies, five of them comedies.

ERIC
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THEMES AND REVISIONS

During the quarter, the student will write a minimum of five themes
(500-600 words) and a sixth in-class theme (500-600 words) during the
two-hour final examination. Because English 103 is primarily a writing
course, the grades on the written assignments should carry the princi-
pal weight in determining the student's final grade in the course.

But the grades on themes should not be the sole determinant of the stu—
dent's final grade; his participation in classroom discussions, his
grades on reading quizzes, and the conscientiousness with vhich he does
his revisions should all play a part in determining his final grade.

The student should be required to do some kind of revision of all his
written work, except the final in-class theme. Teachers may set thelr
own policy on revisions, but some kind of revision should be required.
The revisions should be returned to the student, if not with a grade,
at least with some indication that his work has been reviewed and
recorded.

CONFERENCES

Teachers should schedule a number of staggered office-hours for pri-
vate conferences with their students. When they post their scheduled
office-hours, they should announce that 1f these hours do not fit a
student's schedule of classes, he can arrange for an appointment at
some other time.

Students who are having problems should be encouraged to see their
teacher early in the quarter. If they delay asking for special help
until the last two weeks of the quarter, there 1is usually very little
that the teacher can do at that point to help them. The disposition
and accessibility of the teacher can do much to encourage students to
come in for extra help. ‘




This syllabus does not carry a Daily Assignments section, as did the
syllabl for English 101 and English 102. Instead, this syllabus will
lay out in a general way the sections of the three textbooks from

which specific assignments can be made at various stages 1n the quarter,

First of all, here is an outline of the major stages of the course:

FIRST THREE WEEKS (1st through 9th meeting of the class): devoted to
Poetry

SECOND THREE WEEKS (10th through 18th meeting): devoted to Fiction
THIRD THREE WEEKS (19th through 27th meeting): devoted to Drama

LAST WEEK (28th through 30th or 31st meeting of the class): devoted
to a review of one of these genres or to a comparative
study of the three genres. '

OVERVIEW OF THE WRITING ASSIGNMENTS

Of the six themes written during the quarter (including the in-class
theme written for the final examination), it is suggested that two of
them be devoted to poetry, two to fiction, and two to drama. However,
the teacher may want to make the sixth theme one which integrates the
three genres studied during the quarter. In the case of Theme #U4 and
Theme #6, which are written in class, the teacher should specify ahead
of time at least the literary texts upon which those themes will be
based. Teachers of TTh sections should adjust their writing assign-
ments to the MWF schedule.

1st 16th  Theme #3 due

2nd  Assign Theme #1 17th

3rd 18th  Revision of #2 due
Lth 19th  Return Theme #3

5th Theme #1 due 20th  Assign Theme #4

6th 21st Revisilon of #3 due
7th  Assign Theme #2 22nd  Theme #4 (written in class)
8th 23rd Assign Theme #5

9th  Return Theme #1 24th

10th Theme #2 due 25th  Return Theme #4

1l1th 26th Theme #5 due

12th  Revision of #1 due 27th  Revision of #U due
13th  Assign Theme #3 28th

14th 20th  Return Theme #5

15th Return Theme #2 30th Hand in Theme Folders

Theme #6 to be written during the
final examination.



READING ASSIGNMENTS

This part of the Syllabus does not specify which selections are to be
assigned and discussed in class nor how many; 1t suggests only the
sections of the text from which assignments are to be made at certain
periods of the quarter. As a general rule, the fewer selections that
are discussed in class, the more likely it is that the course will re-
me*n "on target." There would be no objection, for instance, to
spending an entire week on a single poem, play, or short story.. How-
ever, teachers may want to assign more reading than can be dealt with

in the classroom just to give their students the experience of reading
a wide range of literary works.,

FIRST WEEK (1st, 2nd, 3rd meetings of MWF classes):

Assignments from following sectinns of Poems:
The Words of a Poem, 3-26
The Reader and the Poem, 27-52
Images and Themes in Poems, 53-T4

SECOND WEEK (4th, 5th, 6th meeting of MWF classes):
Assignments from following sections of Poems:

The Poet's Use of Simile:and Metaphor, T75-104
The Poet'!s Use of Other Flgures, 105-132
The Poetfs Use of Symbol and Allegory, 133-157

THIRD WEEK (7th, 8th, 9th meetings of MWF classes):

Assignments from following sections of Poems:
The Whole Poem, 239-272
The Sound of a Poem, 185-209
The Tone of a Poem, 210-238
Poems for Comparison, 303-369
The Rhythm and Meter of a Poem, 158-184 (optional; may be

too ?echnlcal to be treated adequately in the allotted
time -

FOURTH WEEK (10th, 11th, 12th meetings of MWF classes):

One or more of the following stories in Fiction:
William Somerset Maugham, "“The Treasure"

Guy de Maupassant, "Douchoux"
Anton Chekhov, "Enemies"

James Joyce, "The Dead"

Franz Kafka, "The Hunter Gracchus"

D.H, Lawrence, "Tickets' Please"

Ernest Hemingway, "Hills Like White Elephants"
John O'Hara, "Summer's Day"
Albert Camus, "“The Guest"

FIFTH WEEK (13th, 14th, 15th meetings of MWF classes):

One or more of the following stories in Fiction:

Nathaniel Hawthorne, "My Kinsman, Major Molineux"
Fyodor Dostoievski, "The Grand Inquisitor"

.M., Forster, "The Road from Colonus"
Thomas Mann, "Disorder and Early Sorrow"
Isaac Babel, "Di Grasso: A Tale of Odessa"

(continued next page)




Isak Dinesan, "The Sailor-Boy'!s Tale"
William Faulkner, "Barn Burning"

Lionel Trilling, "Of This Time, Of That Place"
Bernard Malamud, "The Magic Barrel"

SIXTH WEEK (16th, 17th, 18th meetings Of MWF classes)

One or more of the following long stories in Fiction:

Herman Melville, "Bartleby the Scrivener: A Story"
Leo Tolstoi, "The Death of Ivan Illych"

Henry James, "The Pupil"

Joseph Conrad, "The Secret Sharer"

SEVENTH WEEK (19th, 20th, 21st meetings of MWF classes)

One or two of the following plays from Drama:

Sophocles, Oedipus the K

in
William Shakespeare, TheT%égggi of Othello
Henrik Ibsen, Hedda @Gabler

EIGHTH WEEK (22nd, 23rd, 24th meetings of MWF classes)
One or two of the following plays from Drama:

Aristophanes, The Birds
Shakespeare, As You Like It
Moliere, The Misanthrope

NINTH WEEK (25th, 26th, 27th meetings of MWF classes)
One or two of the following plays from Drama:

Luigi Pirandello, Henry IV

Tennessee Williams, A Streefcar Named Desire
George Bernard Shaw, MaJor Barbara

Thornton Wilder, The Matchmaker

TENTH WEEK (28th,29th,30th meetings of MWF classes)

Devote this additional week to (1) poetry or the short story or
the drama, or (2) a combination of these three genres. (For
instance, you might take some theme and trace out its develop-

ment 1n a poem, a short story, and a drama in appropriate selec-
tions from the three textbooks.)

Sometimes there are 31 meetings scheduled for MWF sections. When-
ever this occurs, this 31st class is to be met for the full period.
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THE PURPOSES OF COMPOSITION

N4

m “Writing [maketlﬂ an exact man’’~—Francis Bacon =/

The word ‘‘exact’ in the quotation means ‘‘precise”’ aln_d refers to thinking. Writing does not
consist of making black marks on white paper. Writing is almost purely a creative operation
of the mind. During your college years your teachers will help you develop the precision in
thinking and the precision in writing which are inseparable for effective communication. |

A “‘Reading maketh a full man’’——Francis Bacon

The word *‘full” in the quotation means ‘‘informed.’”” To think and write precisely, a writer
must have material to think about. For that reason writing and reading are also inseparable.
At Purdue your courses in composition aim to improve your ability to read intelligently. You
will study such writers as James Baldwin, George Orwell, Rachel Carson, and Erich Fromm
on such topics as science, religion, language, and politics. Your reading will raise questions
for you to write about and will also provide models of effective organization, methods of
argument, and precise use of details.

A Reading, thinking, and writing make a changed man.

The discipline of thinking and writing precésely about an idea will alter your mind by forcing
you to bring into sharp focus conceptions which were previously obscure. This clarity will in
turn enable you to communicate more effectively with other people. Albert Einsteln wrote a
famous letter to President Franklin Roosevelt which persuaded him to enlist the power of the
government in atomic research. In that instance a physicist convinced a statesman of the
worth of a new,.difficult scientific theory. Such ability to communicate effectively——to write
clearly, to read intelligently——is essential to every student in college and afterward, what-
ever his profession. :

STANDARDS FOR EFFECTIVE WRITING
Some of the standards by which your teacher will evaluate your themes are as follows:

CONTENT AND STRUCTURE

A competently written expository theme must reveal to the reader clear purpose and structure.
Your theme should especially demonstrate your ability to formulate generalizations, to express
them in topic sentences, and then to develop such statements into unified paragraphs by
means of pertinent and specific supporting material. The several paragraphs composing the
whole theme must, in turn, show logical interrelationship.

GRAMMAR, MECHANICS, USAGE
Your themes must demonstrate control of the grammar and mechanics of English and of cur-

rently accepted English usage. Composition courses at Purdue, however, do not include
extensive instruction in grammar, mechanics, and usage. You are primarily responsible for
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overcoming deficiencies in these arcas. Therefore, you should consult the table of contents
and index of your handbook for help.

Some serious mistakes are listed below. Opposite each is the abbreviation or symbol which
the teacher will write on your paper to identify the error.

Sentence fragment (incomplete sentence) FRAG
Two complete sentences written as one sentence with no .

punctuation between 7 FUSED
Two complete sentences joined by a comma only CS
Disagreement in number of subject and predicate or

pronoun and antecedent AGR
Faulty pronoun reference | REF
Improper diction _ D
Misspelled words SP
Clumsy sentence, awkward expression K
Non-parallel construction ' | V24
Wrong word wW
Improper use of slang SL
Inappropriate use of colloquialism COLLOQ
Omission of a word or pu_nctuatibn A
Faulty punctuation P

Your instructor will probably use additional symbols. Be sure you understand them.

-

GRADING

If several of the errors listed above occur in a single theme, it may fail. However, correctness
in grammar, mechanics, and usage does not in itself assure a passing grade. A theme must be
mature and intelligent in content, must be sound in structure, and must conform closely to
the teacher’s assignment. These are essential requirements for a passing theme.

Theme grades are as follows: A — Excellent; B — Good; C — Fair; D — Passing; F — Un-
satisfactory. Some of the criteria which help determine these grades are described in a table
on page 5. Your themes are carefully read, your errors fully indicated, and your strengths
and weaknesses commented on. Study the sections in your handbook explaining the errors in
your theme. Your improvement requires serious attention to your instructor’s comments on
your writing and thorough correction of your errors. A writing assignment is not complete
until the theme has been corrected and your instructor has accepted it. Only then is the grade

final.




CONDITIONS AND THEIR REMOVAL

A conditional failure grade (E) is given to a student who does not satisfactorily fulfill the
minimum essentials described above. If the student receives an E in English 101 or 102,
whether for doing non-writing assignments inadequately or for failure to write a sufficient
number of passing themes, he must remove this condition at some time during the following
semester or again be assigned to the same course. A student who receives a grade of F in
either English 101 or 102 is strongly urged to repeat the course the following semester,

SUBSTITUTION FOR ENGLISH 102

If you complete English 101 with a semester grade of A, you may, with the approval of the
head of your school, substitute for English 102 an elective gourse in English literature or’
language, or in writing. Discuss with your advisor which course is most desirable for you,

CONFEREMNGCES

Whenever you desire help of any kind, make an appointment to confer with your instructor., He
will tell you his office number and hours.

PREPARING MANUSCRIPT

With ink use Form B paper for both class and outside themes. If you type, use Form A. Never
use both sides of the paper. Appearance will affect the grade, although erasures and correc-
tions are permitted and expected on your class themes.

Write the title of the theme on the first line, and capitalize each important word. Between
the title and the beginning of the theme, leave a blank space of one line. Leave a one-inch
margin at the left. On Form B paper the red line is the margin. Indent each paragraph about

one inch.

Fold and endorse the theme properly. With the theme lying flat, face up, in front of you, bring
the left side over the right, make the edges even, and crease down the middle of the sheet,
leaving the cut edges to the right. Then beginning about two inches from th> bottom, endorse

as follows:

English 101 — Division A (or whatever the class or division is)
Mr. (insert instructor’s name)
September 3, 1964 (correct date) -
No. 1 (Class) or (Outside)

Smith, John H. (your name)

HONESTY AMD USE OF SOURGCES

Although most students are honest, some intentionally or unintentionally use other’s writing
as if it were their own. They thus become guilty of plagiarism, which means using without
credit the ideas or expressions or productions of another. You are, therefore cautioned
(1) against using, word for word, without acknowledgment, phrases, sentences, paragraphs,
etc., from printed or manuscript material of others; (2) against using, with only slight changes
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in the wording, the materials of another; and (3) against using the general plan, the main
headings, or a rewritten form of someone else’s material. '

When phrases or sentences are taken from any source —— a book, a magazine, a lecture, or a
" notebook —— they must be enclosed in quotation marks, the name of the author must be stated,

and dircctions for finding the material (if it is printed) must be given,

The Department of English considers that this discussion is official notification of the nature
and seriousness of plagiarism.

SUBMITTING THEMES

Outside themes are handed in at the beginning of the recitation period at which they are due.
Your instructor may refuse to accept any late paper. Late themes or corrections, if accepted,
will be given a lower grade unless a satisfactory explanation is offered.

Themes to be revised or rewritten are due at the next class-meeting after the return of the
papers. Corrections are to be made according to your instructor’s directions: a correction
sheet, corrections on theme, or rewriting. Hastily or carelessly made corrections will be
returned for additional work and will lower the original theme grade.

Failure to hand in two or more themes automatically debars a student from credit for the
semester’s work.

KHEALE AWARDS -
Through the generosity of John H. Kneale, a Purdue alumnus, annual prizes of fifty dollars

are awarded for the best set of four themes written by a student in English 101 and in English
' 1030 )

TRIAL FLIGHT

The Department of English publishes annually a magazine Trial Flight containing examples
‘of the best freshman writing. Its purpose is to show you what students like yourself have
been able to accomplish. Possibly a theme which you write this semester will be selected
for next year’s issue. Trial Flight will be given to you by your instructor.
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CRITERIA FOR GRADING THEMES

e =

CONTENT

ORGANIZATION

DICTION

GRAMMAR
PUNCTUATION
SPELLING

A significant central
idea clearly defined,
and supported with
concrete, substantial,
and consistent relevant
detail

Central idea apparent
but trivial, or trite, or
too general; supported
with concrete detail,
but detail that is oc-
casionally repetitious,
irrelevant, or sketchy

Central idea lacking,
or confused, or unsup-
ported with concrete
and relevant detail

Rhetorical and Logical
Development

Theme planned so that
it progresses by clear-
ly ordered and neces-
sary stages, and de-
veloped withoriginality
and consistent atten-
tion to proportion and
emphasis; paragraphs
coherent, unified, and
effectively developed;
transitions between
paragraphs explicit and
effective

Plan and method of
theme apparent but not
consistently fulfilled;
developed with only
occasional dispropor-
tion or inappropriate
emphasis; paragraphs
unified, coherent, usu-~
ally effective in their
development; transi-
tions between para-
graphs clear but abrupt,
mechanical, or monoto-
nous

Plan and purpose of
theme not apparent;
undeveloped or devel-
oped with irrelevance,
redundancy, or incon-
sistency; paragraphs
incoherent, not unified,
or undeveloped; transi-
tions between para-
graphs unclear or in-
effective

Sentence
Structure

Sentences skilful-
ly constructed Qni-
fied, coherent,
forceful, effec-
tively varied)

Sentences correct-
ly constructed but
lackingdistinction

Sentences not uni-
fied, incoherent,
fused, incomplete,
monotonous, or
childish

" Distinctive: fresh,

precise, economi-
cal, and idiomatic

Appropriate: clear
and idiomatic

Inappropriate:
vague, unidiomatic,
or substandard

Clarity and effec-
tiveness of ex-
pression promoted
by consistent use
of standard grame
mar, punctuation,
and spelling

Clarity and effece
tiveness of ex-
pression weakened
by occasional de-
viations from
standard’ grammar,
punictuation, and
spelling

Communication ob=
scured by frequent
deviations from
standard grammar,
punctuation, and
spelling

T APV

rod
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This excerpt from a student theme* shows the form of an outside typed theme and provides
examples of the teacher’s marks and comments. '

SATURDAY INVADERS

Windey gud - a sthin Col
ere is an assortment]of Saturday students found within ° \DQ
oy eat [ y
a music sqhool in a metropolitan area., wWithin the ivy-covered walls
during the|week, all is quiet as can be expected in a music schools

Nearly all| of the college students are students in every sense of .
'T;\o'hf-

P the word, | Butg on Saturdaysg pandemonium breaks loose with the in-

vasion by J'students" between the ages of five and eighteen.

Theré are very young children whose doting parents are aspiring

for them to attain ights of musical achievement. These chil=

dren may be separated into two groups. re_are those who are what

cCS their parents have hopedy there 1so those who would rather be

anywnere in the world but at a fsic school., To them, music-is a Ref. e
m— 58 RASUymS

thing to be unhappily endured, Tbﬁ are easily distinguished from s:-&: '\:‘ oy
' Y1} ¢

one another at orchestra yehearsal. The first group listens with 3twmd, »n ‘e
' oth Q““ﬂc

rapt attention to the onductor's instructions and explanations,

With swinging feet/Ahat can't quite reach the floor, the others let

their eyes wandpf over the faces of the people who are listening to

the rehearsa¥, The heads of these erstwhile young musicians move as uu

though on/pivots, much to the consternation of the harassed conductor.

£ high wh““f ‘t‘,“c?“ I amstitute 31‘; 1 Fiud outla
high school stu ents constitu next large age group. v =& Owe
R' ‘4-\- Fious ge age B wad » You have

oud MweteTheref are, of course, a few near-geniuses, but very few, Most of them olasadey

Mmevs  Ttauctusd . usicd “gewy
come stumbhng through the corridor and up the stairs with only theto ﬁhumk
Voaraties ot

14 shudtts .
of +ha

L°§“’ flaa score of last night's game fresh in their minds. Eince they haven
Wy able ) , . S0t OgA
-}o\tnf had much time to practice during the week,] and since even music

Uy Ha tod-
\w\wm.. teachers scmetimes like to hear a play-by blay account of the latest

gy
&“w:: basketball game-tﬁse’;am-rappy musicians often manage to keep a
rather one-sided conversation going for twenty-five minutes of theu'

half-hour lesson pericds., A full day of teaching of thi. type pro- Av\‘olguus.
Fhiy *\Q‘ .IX-F‘N\\“-& o g

vides an unscheduled rest for these teacherse ‘e of shudint?

*Taken from Joint Statement on Freshman English in College, and High Scheol Preparation .
by the Departments of English of Ball State Teachers College,Indiana State Teachers College, O
Indiana University, and Purdue University. .4




o

-6l -

BASIC COMPOSITION SEQUENCE  English 101 102

The basic composition sequence comprises two courses in directed expository writing de-
signed to be taken in the freshman year. :

ENGLISH 101

This course emphasizes the organization of the expository theme based on your own ex-
perience. You will learn to isolate and describe the individual experience and to compare
and contrast it with other experiences. You will also study and write ak~ut some relatlon-
ships between experience and language and between experience and ideas.

WRITING

You will write at least fifteen themes during the semester. Some will be written out of class
and should be 850—-500 words in length. Others will be written in class, and though often they
will be shorter than your out-of-class themes they ghould be adequately developed. You
should devote the entire period to planning, writing, and proofreading your class theme.

GRADING -

Your first four themes will receive no letter grade, their quality being indicated as follows:
superior, \/+; satisfactory, v/; unsatisfactory, y/—. Thereafter your themes will receive letter

grades. (See the statement of criteria on page 5.) Your last four themes will be class themes.
They will be a kind of final examination to determine your achievement in writing. Your final
grade will depend upon this achievement and the improvement you have made during the
semester.

-

ENGLISH i02

In the second semester you will concentrate on the logical and rhetorical problems involved in
writing discursive essays. You will learn to discriminate among different kinds of statements
(fact, assumption, hypothesis, opinion, feeling), to formulate each kind of statement precisely,
and to validate each kind of statement through the use of appropriate logical and rhetorical
methods. The reading of discursive prose and imaginative literature will provide much of the
stimulation and material for your writing.

WRITING

You will write twelve themes, four or five of them in class. These themes will be somewhat

" longerthan those written in English 101; onewill be a documented essay of 1000—-1500 words.

GRADING

All your themes will receive letter grades. (See statement of criteria on page 5.) Your final
grade will be based on your overall performance and the quality of your writing, especially
in the final themes,
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COMPOSITION AND LITERATURE  ENGLISH 103

PR Y P Rl

This advanced composition course is designed to teach select groups of students two dis-
tinct skills. You will be instructed in the critical reading of imaginative literature; you
will study the elements of good writing.

First, you will become acquainted with the vocabulary of criticism — with such concepts as
structure and imagery, tenor and vehicle — and using them,will learn various approaches to
fiction, poetry, and drama. The authors to be studied range from Sophocles to Shaw, from
Thomas Mann to John Updike.

Second, you will apply your new knowledge of literary principles and the elements of writing

by composing themes, both critical and creative,based on your reading of litczature. For ex-
ample, you might be asked to write on such a topic as The Role of Duty, Wisdom, Pride,
and Fate in Oedipus Rex.

If you have indicated superior writing ability by your high school achievement and your
score on the verbal section of the College Entrance Examination, you will be assigned direct-
. ly to English 103. If you receive a grade of C or better, you will be given an additional
three credits for English 101 and excused from English 102.

If you are an English major, you will be required to take Enghsh 103. However you may be
first assigned to English 101, or English 101 and 102, as prerequisites, depending on your
preparation and ability.

PR

WRITING

You will write approximately twelve themes, some of which will be written in class. Outside
themes will vary in length depending upon the assignment but will generally be longer than
those in English 101. Longer essays based upon research and outside reading may be re-
quired.

GRADING

All your themes will receive letter grades. (See statement of cntena on page 5.) Your final
grade will be based on your overall performance and the quality of your writing, especially
in the final themes. -
[}

the value of the essay as a form is that it succeeds not
for the sake of the argument, as philosophy does; not for the sake
of the writer’s “‘personality,’” as character does, but because the
writer has succeeded in sharing his meditations with us. In an
essay, it is not the thought that counts but the experience we get
of the writer’s thought; not the self, but the self thinking. And
above all, it is not the ‘‘subject’’ that counts with us, for this
subject might have been arrived at by anyone — it is the subject
as arrived at by the writer, as it has grown in his thouaht as it
has been done justice to by himself alone.

Alfred Kazin




. ' - 66 -
SOUTHERN ILLINOIS UNIVERSITY
Carbondale

Frashman and Sophomore

GEZIIJZRAL STUDIES

Znglish Courses

Department of Inglish
Southern Illinols University
Carbondale, Illinois

March, 1262

ERIC

Full Tt Provided by ERIC




FORIE.JARD

The following information has bheen assembled to provide a
general description of the freshman and sophomore General Studies
courses staffed by the Department of ZEZnglish. Although of
necessity somevhat general, the course descriptions and sample
syllabi attempt to provide an overall view of the nature of the
seven freshman and sophomore courses.

5D 101 - English Composition I
G3D 102 - £nglish Composition II

GSC 103 - “Jorld Literature for Composition
G3C 201 - Introduction to Drama

G3SC 202 - Introduction te Poetry

G3SC 209 - llodern Literature - Form and Idea
G3C 210 - Introduction to Fiction

The sample themes have been selected to indicate the type of

papers assigned and to illustrate the typical student response.
The themes have not been edited.

“Je hope this information will indicate the rationale for
General 3tudies courses in Bnglish. If you wisl: further
information, please do not hesitate to contact us.

Thomas !i., Davis, Director
Gz=neral 3tudies in English
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THE TJRITING SLIJIC
llain 304

The riting Clinic provides additional help to individual
students for one hour cach week. During Clinic sessions, the
student revises his papers and reviews his writing problams
under the supervision of an instructor or student aide (a
senior English major). He receives no credit or grade for his
work in the Clinic, but his progress is recorded and reported
to his composition instructor; if a student misses three
consecutive sessions at any time during the quarter, his
instractor is notified.

GENERAL 2ROCEJURE

After grading the first theme, each composition teacher
refers students to the Clinic for additional help. The student
then arrangzs to attend the Clinic one hour each week and submits
his graded papers to an instructor or aide, who analy=zes the
errcrs and assists the student in revising and rewriting his
themzs, correcting errors, and revieswing mechanics. Each veek,
the work accomplished is recorded on a worksheet (a typical
example follows). Finally, at the end of the cuarter, the
instructor is informed of the number of times the student
aittended the Clinic and the kind of help the student received.
A permanent record of all students who attend the Clinic is
kept on file. '

STATISTICAL RESULTS OF THE FALL QUARTER (1937)

Four ianstructors and six aides staff the Clinic; at least
two people are always available from 3:00 to 5:00, lMonday
through Friday. During Fall Quarter, 485 students attended,
for a total of 2,119 student-hours spent in the Clinic.

Of the 477 students enrolled in freshman composition
courses who received additional help in the Clinic, 302 passed
their courses and 175 failed. Among the students who failed,
29 either stopped attending classes or received authorized
withdrawals.
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SuPLE. TRITING CLINIC
HORSIIEZET
NAlLSs Jonas, James

RECORD i+ E 13276
CLIJIC TIIE: 10: 00 Tuesday

DATEs WORK:

Raviewad overall organization.
3/29/57 } Rewrote thesis statement: had it criticized from
both its structurz and content.

Reviewed weal: sentences and incorrect sentences
10/5 ' (Frag., C.s3., awk.)
Planned for third themz with expository thesis.

10/13 Absent

Reviewed toplc sentence and relation to paragraph.
10/20 "Irote short paragraph and had it criticized.
Zxplained theses paragraph with "funnel" approach.

{ Used programmed text on vocabulary to held improve
10/27 specific word choice.
Revised organization of "Pro-liy Opinion" paper.

4 11/3 Absent

Reviewed errors on last theme, C crade; however

11/10 still had some diction and sentence errors in it.
Ifade an outline for a comparison-contrast in-class
theme.

Discussed possible methods of organiczation for
11/17 final examination in-class tlhicme.
“Jrote a final thesis varagraph for practice.

We S

Form 2

e Y _

Py
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GSD} 101 - ENGLISE COIPOSITION

Texts: McoCrimmon, Writing :Jith A Purpose; Fourth E£dition
(Eoughton Mifflin).
Johnson & Davis. College Reading and College Writing
(3cott, Foresman).

The rhetoric, Writing With A Purpose, is a standard text
whose format is too widely known to require ezplanation. Of
the four parts of the text, One and Two ("Planning the Compo-
sition" and "Expressing Ideas") are used almost in their
entirety, Three ("Special Assignments") is omitted except for
the chapter on the critical essay, and Four ("Handbook of
Grammar and Usage") is used primarily by students to check
points of grammar, mechanics, and style. Collzge Reading and
College riting, an anthology of largely contemporary essays
which reflect student interests, provides illustrations of
rhetorical principles and gives the student ideas and
information for his own themes.

Approach and lMethods:

The first of a three-quarter composition sequence, 101
is required of all students scoring below the seventieth
percentile in English on the ACT Test. In the second and
third quarters of the sequence, students write about language
and literature respectively; but in this introductory course,
they are taught to write expository themes on gen2ral subjects.

Students in 101 meet three hours per week in groups of
twenty-five or less. Although procedures vary somewhat in
cach class, the arrangement of material within each unit
follows a four-step plan: 1) discussion of the iicCrimmon
taxt--rhetorical principles, exercises, and model themes;
2) structrual analysis of essays from the anthology: 3)
application of principles in a theme or short written
exercise; and 4) evaluation and follow-up--analysis of
student themes, review of ideas and problems, etc.

In the first unit, students learn the essentials of pre-
writing--selecting and restricting topics, formulating thesis
statements, and outlining. Introductory and concluding
paragraphs, not covered by McCrimmon, are generally included
in this first unit. Unit Two acquaints students with the
major patterns of organization--illustrative, analytic, and
argumentative--with particular emphasis on analysis. In
connection with patterns of organization, students consider
the topic sentence, transitions between paragraphs, and
selection of appropriate supporting material. &lthough the
paragraph is discussed throughout the course, Unit Three
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examines more closely the techniques of paragraph development
and the ralation of individual paragraphs to the total theme.
Unit Four, the critical paper, in effect sums up the previous
units by requiring students to apply their knowledge of
organization and development to literature, a subject they
will be writing about in the remaining two cuarters of the
composition sequence. As a continuation of licCrimmon's
discussion of paragraph unity and coherence, the final unit
considers teclhmicues for writing effective sentences.

Themes and E:amse

In addition to numerous short exercises in iicCrimmon,
stucdents write six essays, including a diagnostic theme and
the final examination. Iost themes are written in class and

require students to follov one of the major organizational
patterns. After themes two and four, students meet individually

with their instructor to discuss problems and to evaluate thelr
progress.

G5 101: SAlPLE SYLLA3US
IWPROOUCTION TO THE COURSE

1 Orientation
2 Diagnostic Theme -l

UWIT ON3I: DPREVRITIHG

3  licCrimmon, pp. 3-17 (Choosing and Restricting the Subject,
Determining the Purpose); written exercise in restriction

4  iicCrimmon, pp. 13-27 (Thesis and Statement of Intent):;
written exercise--thesis statements

5 licCrimmon, pp. 18-27 continued; exercises pP. 23-24, 25,
27-30; explanation of correction symbhols

UWIT TI0: PATTERNS OF ORGANI. .,TION

6 lcCrimmon, pp. 55-52 (Illustrative Pattern); Johugen and
Davis (JD), pp. 320-333, 37-42 for structural analysis;
written exercise--outline for essay on Illustrative Pattemm

7  licCrimmon, pp. 62-67 (Comparison and Contrast); JD, Ppp.
383-390 for analysis; written exercise--outline for
Comparison and Contrast theme

8 Comparison and Contrast continued; analysis of student

outlines
S In-Class Theme ;2 (Illustrative Pattern or COmpgrison and

Contrast)
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10 licCrimmon, pp. 57-72 (saalytic Pattern--Classification and
“rocess): JD, vp. 53-71, 150-150 for analvzis; written
awercise--outline for Classification essay

11  lLieCrimmon, pp. 74-75 (Casual hnalysis); JO, pp, 10-13,
352-355 for analysis; written exercise--outline for
Casual inalysis essay

12 Discussion of student outlines (meetings 19 and 11);
commant on Theme :r2

13 {icCrimmon, pp. 75-83 (hArgumentative Pattern); J essays
for analysis

14 Argumentative Pattern continued; optional cdiscussion of
iicCrimmon, pp. 326-354 (Deliberation: Problem Solving):
written exercisz--outline for Argumentative essay

UNIT TLREE: PARMGRAPH DEVELOPLELT

15 licCrimmon, pp. 103-114 (Comsleteness and Unity); analysis
of paragraphs from JD and student themes:; Out-of-Class
Theme 3 (Classification or Casual Analysis)

15 lieCrimmon, pp. 114-120 (Paragraph ilovement)

17 Paragraph lovement continued: analysis and evaluation of
paragraphs £rom JO, student themes

13 lieCrimmon, pp. 120-127 (Coherence ané Transition); written
exercise-~in-class paragraph

19 Analysis of student paragraphs (Theme #3): exercise in
paragraph coherence

20 ilkcCrimmon, pp. 127-130; excrcises pp. 135-140 (optional);
JD paragraphs for analysis

F U.JIT FOUR: THE CRITICAL ES3AY

21 LicCrimmon, pp. 219-224 (Interpretation and Tachnical
Analysis); JD, p. 334--poems for discussion; Out-of-Class

‘ Theme ¢4 (Argumentative Pattern)

22 MbCrimmon,;pp.224-230(0r1t1cal Judgment); analysis of
model themes, pp. 225-225

r 23 Readings for critical essay

24 Evaluation and discussion of Theme 4 (selected themes

and paragraphs)

95 In-Class Theme .5 (Critical Essay)

3 U.IT FIVEs EFFECTIVE SEUTENCES

25  licCrimmon, pp. 141-144 (Common Sentence); analysis of

selected waragraphs JD

27 licCrimmon, pp. 144-150 (3alanced and Periodic sentences):
written exercise-~the Common Sentence

23 lleCrirmon, pp. 150-130 (Characteristics of Eifective
3entences); written exercise in sentcnce revision

29 2ffective Sentences continucd; evaluation of revision
exercise

30 Preparation for final examination--discussion of assigned

realings, instructions, raviev
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Gev 101l: SAIPLE THEIIE
STUDENT COiZLAITS HGALIST T2 S.I.U. ADIINISTRATION

Students at southern Illinois University have many
grievances against the administration - all of vhich are
within reason. They range from no voice in running the
university to no voice in running their own life. The
three major complaints against the administration are the
banning of motorcycles, the stricter regulations in regard
to housing, and the administration acting "en loco parentis.”

Tha banning of motorcycles was an illogical and ill-timed
act by the administration. Ilany students worlked all summer
to buy a motorcycle to bring to college. 3But two weeclks before
school is to start the administration sends out letters stating
that there will be no motorcylcles on campus this year. liany
students now have their Hondas sitting in the garage at home,
collecting dust. Besides being an ill-timed act, it was an
illogical one. J3tudents that attend high school in Carbondale
ars allowed to drive cars and motorcycles - apparently the
administration feels that high school students are more mature
than the students attending Southern Illinois. One reason
given for the banning of cycles was the number of deaths last
year. '/hat the administration fails to point out however, is

hat more people were killed last year in automobile accidents
than in motorcycle accidents. This is not a nationwide
statistic but a statistic for the city of Carbondale. iven
the chief of the 3ecurity Police said that in over three
forths of all motorcycle accidents, there is a car that is at
fault. The administration is also hurting the peovle in
Carbondale and nearby communities. Jsince students no longer
have their own transportation, the stores must either vrovide
it or lose the student's business.

“That hurts the Carbondale businessman more than the
restrictions on motorcycles are the rigid restrictions regarding
housing. Private homes can no longer take in students as
boarders. The residents that used to do this are now turning
against the administration. One house-holder gave a donation
of one hundraed dollars to the action Party to help them trv to
abolish these new restrictions. ilore important than having
the residents turn against the administration is the fact that
the administration is creating a great deal of animosity among
the students. Wight rallies and black armbanés are becoming a
familiar sight on the campus. & twenty-one ysar old student,
who can drink, vote, drive, and get drafted, is told that he
must live in supervised housing while attending this school.
"Then the summer comes, he goes back home to his own apartment.
In a list of grievances given to President ilorris, it was statead
that the "right to live where we want and where we can afford
to live has been taken away, not for our benefit, but for that
of certain vested interests." These "interests" are the large

e e bt i i Ao o A ¢ b



off-campus dorms that are only half filled due to a drop in
enrollment. Therefore, the little businessman must suffer
while the large businessman moves in and takes over,

While htg business is taking over the housing policy,
the administration is trying to run each student's life.
Using the theory of "en loco parentis" the university assumes
guardianship of the students. One policy currently in effect
is curfew for all girls. Another is the policy of search and
entry. Under this policy, a student's room may be entered
and searched by the Security Police at any time without a
search warrant. Then there is the policy of double jeopardy,
whereby the student may be prosecuted first by the university
and then by the state. Although this policy has bean declared
unconstitutional, it is still in effect at Southern Illinois.

All of these grievances against the administration are
g legitimate. The policies now in effect at Southern will
backfire. The businessmen of Carbondale are turning against
the administration, the students on campus are against the

‘ administration, and future students will think twice before
choosing S.I.U. as the school where they would like to go.
While there was a drop in enrollment this quarter, there will
be an even bigger decrease next fall. And while the admin-
istration continues to carry on these policies, students are
looking for new schools to attend--where the administration
does not become dictator over the students.
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GSD 102 - EJNGLI3H COLPOSITION

Texts: Perrin. ilriter's Guide and Index to English. (Scott,
Foresman).
Anderson & Stageberg. Introductory Readings on Language.
(Holt, Rinchart).
Two supplementary texts. (One, fiction; one, non-fiction).
Departmental Style Sheet.

The Jriter's Guide is used primarily as a review text and
handbook reference; Introductory Readings on Language contains
essays on the nature of language, its origin and developmsnt; on
words, their meaning and usage; and on the principles of logic.
Supplemantary selections, fiction and@ non-fiction, are also used
cach cuarter. They provide a variety of topics for writing
assignments and, moreover, Gemonstrate the techniques used in
narration aad in exposition. Finally, the 3tyle Sheet introduces
the student to the form and styls of critical writing and the
use and documentation of source material.

Approach and ilethodss

Students who successfully complete 101 are enrollad in the
second course of the three-cuarter secusnce--G3sD 162. (3tudents
who rank from 70 to 325 on »ACT scores are exempted £rom the
first quarter and assigned to the second.) Althouch this course
also stresses the techincues of writing, major emphasis is
placed on the content of themes. The subject matter of the
coursas is divided into five units: 1) a review of writing
principles; 2) the nature of ths language; 3) words--form,
meaning, and usage; 4) clear thinking; and 5) selected readings.

In Unit One, four or five class meetings are devoted to a
review of the structural principles of writing--the technique of
selection and restriction of subject matter, the preparation and
development of various thesis-santence types and effective
paragraphs, the use of transitional devices, etc.--and, finally,
an introduction to the acceptable style and form for all written
work.

Units Two, Three, and Four focus upon the selections in
Introductory Readings on Language--essays which stress the
universality of language but cmphasize the restrictive perception
placed on language by the different cultures. Unit Two is
devoted largely to the examination of language, its symbolic
qualities and the wide range of inconsistencies within it. In
£he third unit, students study essays on the origin, classifi-
cation, and interpretation of words, on differences of language
practices, and on regional and social variations. This unit is
especially appropriate for writing assignmants which require the
students to consult the Oxford English Dictionary and other
dictionaries as well as various periodicals. Unit Four includes

R e caxesipone
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readings on the use of figurative language and symbolism and
on the types and methods of literary criticism. This uait,
therefore, introduces the student to tue procedures of critical
analysis.

The last unit is basad upon the two supplementary te:xts,
Generally these texts are chosen to illustrate the effects of
history or science on civilization and language. For exampla,
texts which have been used in the past wers A short ilistory of
Science (Doubleday) and Huxley's Brave Jew Jorld.

In addition to short writing assignments--analyses,
exercises, and one or two hourly examinations--the students
must write siz to eight papers, usually tliree in-class themes
(including a diagnostic theme written during the second class
meeting) and three out-of-class themes. The final examination
is also an impromptu theme with topics generally based on
Brave New orld.

GSD 102: SaNPLE SYLLABUS
UNIT OilZ: IWNTRODUCTION aND REVIEW] OF PRINCIPLES OF COIPOSITION

Orientation

Theme il (In-class)

‘Iriter's Guide, "The Stages in IIriting," pp. 30-62

Iriter's Guide, "ilriting Paragraphs,” pp. 1l1l0-156; Style Sheet

W R W5 B drnga ™5 7 S
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UNIT TJO: THE WATURE OF LANGUAGE. Introductory Readinds ;

[ 5 "Language Defined," »pp. 1-15
5 vGift of Tongues," pp. 41-60
L 7 “Uses of Language," pp. 33-33; "Language, Logic, and Grammar,"
pp. 21-31
} 3 Theme 2 (In-class)
UWIT TERER: JORDS--IFFORIi, IEAHING, A USAGE. Introcductoxry
Readings
2 " Jord-ilaking in English," pp. 34-107
10 "Ztymology and Meaning," pp. 113-123
11 wlassification," pp. 157-153; "Bias ‘lords," pp. 175-133

i
12 “Interpretation,” pp. 134-155 f
13 “Djctionaries and the Znglish Language," pp. 133-149 !
14 "Bargain Basement English," pp. 342-34>; "Grammar for i
Today," pp. 350-357; "Differences in Language Practices," |
pp. 358-372 |
15 "Some  Jords Stop at llarietta, Ohio," pp. 3C1-385 5
16 Theme .3 (Out-of-class); "Regional and Social Variationms," i
pp. 333-405 |
!
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Aruitoxt provided by Eic: )
{




UNIT FOURs CLEAR THIWRING.

17 "Signs and sSymbols," pp. 133-202; “"Figurative Language,"”
PP. 216-227 - ) -

18  "The Hoop," pp. 203-206; "The Lottery," pp. 215-227

19 Theme 4 (In-class) '

20 "hre All Generalizations False:" pp. 433-495; "Evaluation
of Bvidence," pp. 456-306

21 "Post Hoc Rides Again," pp. 507-514; "Analogies," pp. 515-522;
"Ambiguities," pp. 523-541

22 Examination over material in Introductory Reading

UJIT FIVE: SUPPLELEN

(ARY TEXTS—-=Piction and Non-Fiction

23 Theme 5 (Out-of-class). Based on supplementary selections.
24-23 Analysis and discussion of selactions. (Theme |:6, Out-of-
class)

ination (Theme 7).

GSD 102: SAIPLE THIEIE

THE SPECIFIC TROUBLE

TIITE GEHERALI ZATION

For somz reason, the vocabulary of the Znglish language has
never expandsd to cover all the shades of meaning in an idea.
As a result, many of the words used in BEnglish are much too
general, and are thereby limited in their usefullness as idea-
symbols. Obviously, there are many words vhich fall into this
catagory, but the one about which this paper will be written is
"loneliness." A&s will be seen, this word is incapable of
expressing the various nuances of attitudes vwhich are partially
implied by it.

To see why 'I®neliness" is too general, it is necessary to
observe what other words we have as subsets of "lomeliness" and
why these still are not sufficient. Logeliness itself denotes
a mental state due to the lack of accompaniment; it is an emotional
estrangement. This estrangement can be one which alienates the
individual f£rom someone or something he loves, from God, or from
himself., Only the first aspect of loneliness has any qualifying
subterms,

Included in the emotional estrangement from that which is
loved are the conditions of being homesick and lovesick. Lome-
sickness refers to the desire to be back in familiar surroundings;
however, there are degrees and conditions to this feeling which
ars not accounted for in the general term. Take, for example,
the attitude of a child vho is away from home for the first time
and becomes homesick; that is, he longs for the security of his
family. Then examine the feelings of the traveler who is

.

homesick for familiar sorroundings. Contrast both of these then
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with the depression of the exil may never see his country
again. But none of these compare with the severity of hope-
lessness of the isolated individual who is away Srom familia
surroundings without anyone at all for Company . Bach one of
these cases has its oum particular degree of leneliness;
instance, the child's homesickness could be termed
"parenvetousness"; the traveler's, "vislornity"; the emile‘s,
"patriapariasis"; and the castaway's, "iseolasblneurosis.”
Similarly, "lovesickness" is not specific cnough. It does not
seem correct to equate the feelings of semeone who may see their
loved one again with those, like the widow, who never will. To

_ distinction, it is necessary to give a label to eacly
such as, the widew's loneliness could be called "widrief"; and
the other's, "amorsolation.™

_ Besides those feelings of estrangement £rom other peeple
and things already mentioned, there is the feeling of being
estranged by misunderstandings. Two divisions of this would be
the emotion f£alt by a child who is neglected, or tha feeling
experienced by the person who has no one of his intslligence

to be with. If label e must, these could be ealled "abanlament"
and "supratarism® respectively. In uniom with these more -
abstract forms of loneliness are the sufferings of estrangement
from God or from one's own self. Both of these are very special
types of loneliness, and like the others, nesed their own symbols.
Perhaps, being lonely as a result of isclation from God could

be ealled "Theisolism"., Likewise, loneliness from losing one's
identity could be called "egobereavement," |

Whether or not the terms suggested in this paper are ac
makes little difference; however, it should be obvious by no
that the general term "loneliness" is relatively useless. PFor,
like the others of its type, no general term can suffiece when a
specific meaning is to be conveyed. Thus, the English vecabulary

should be expanded in oxder to allew more specific words

replace general terms.
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GSC 103: SAIPLE THEME

ROLE OF FATE I¥ OZDIYUS

£ this challenge. & in this ‘ )
s the beliat in the pbeﬂesqinu@ fate @F man t@ unfeld

/;7 11g scene. Only
Crom ignorance t@ kn*

3‘tw :;eeu,

in th;délav.

A man of aumer% eritical and cre ativu intcllig@nee of swift
\ Ve & ' O} 8 \ ! s is

v

, It is the gods,

h@Jbver,'whe are the camlnatinﬂ flgﬁes @@L‘ﬁé hi actipn. They

have issued the prophecies and seen that they ars ful £illed. |

Jow fate has taken over. Fate has determined that @@leus shall

know the truth--that he was the murder of his father and that
hecame the husband of his mother.

5




Yy, We m@geLY‘*”T““’*“?‘

sit with my prawwsa,
the center of the worlé,

r JorlLs qovefi>i v ol , ad
is a divinu power and a Aivine knowledge.

,45g~v1~hin

It was, iwjeeu,

acclaimed for anﬁde‘!ng thu r adle of Lhu ?;f'\‘ A it
the very same one vhich put him into such a situation of self-
diSQGVGg@'amd dagtruccion.

. e c30mMe god wWas at your 31de,
As men believe, when you delivered us.

(Lines 33-39)4

sophoales alsc
in:erio; t@ uhn ﬂ@@s b@

1*ere@me @na's om fate. S man's
ible when comparzsd to those of dha godis.

e

An@th@r of hiu icaav “hiﬁﬁ arb basmc @ ureak ”fx“ %
1] dan

the gods or hig Eellov men, th~w 3
will) be punished. This is :
p,mlshmenL—-nlin&aess anﬁ asanconme’,
“x, ‘“_/stinam Eabe\ne liv@ xor dhb

and isolation.

And, finally, as
man is a mere victum e" fate; he is a predestined creature:

sophocles suggests at the end of the play--
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Sessions 1-5:

Sessions 6-14
Sessions 15-24 Rosmes

Sessions 25-30 The

1st week Miller & Slote Chapter 4

4 H "

2nd & 3rd weel
4th week: "
5th & 6th weeks: "

XSS "

pment @f trag'” 7
g&eéﬁg@us Rex&

" K " ]_
" " 2




7v’wo% ect 6r’expﬁﬁz§w‘; f
- $unctlioning as mere é@eoi‘ on ‘
- cheme, and thus to help pradue

w‘"The Examination“ By 1.
T - 'S in meneral

-eferring to t e g;;
@w;d~aate ﬁ@'wcgn*

dwaregfé“ﬂf@“w a
TO a lesser de
= c = R - ‘, 11

The dominant tone of ' nphe Examination

-ement . {ronical, in th t
@ﬁe p@em is not =
ras ndo -

‘s’to‘ie admonis
type of strict con:

. the @perating

t e, Reterenee gS,
! "t‘"ir claws '
aery. But *a-“\*‘;*»r
w n, References to DLOOLLE
s. For an "outsized growth, " a
on regult in c@heren~e of imagery thro

steri ji |
com ti@n of bird and surgic imagery heightens the i
symbolic of dez yth are perf@wp@ng

\xj;l;ure—like birds of prey,




“theme he wishes to express
ss, birds @f prey, which
1ers“ ané are

9repwweé to scru‘ 12e : )
him to make sure he is anaesﬁhewizeé. The e
cemove the oraxn, mﬁfk ef‘ cert in areas, and
yrous y to the "‘*“.l e

,?@—“aw tlﬂ‘examinee cannot exp
‘ 1he'with q»ui'it ~OnfO

t is g@verned\ﬁy ‘ rablished patte ‘ Jou

] officers. Th g ‘he examinee are lit*w’”l ( nved,

| so that he will "fercet the sky" or at least "fiy no higher than
his superiors £ly."

In the last two stanzas, irony emerges. The spedier Says

that next time the examinee's tongue will be aplit so that he
can talk "correctly"--not saying anything which would nct coincide

h the opinionz and attit‘a@n of his superiors. They will also
inw wence his tapte for books and clothing in accordance with the
conformity of the area where he will live. If the examinee
urvives this atcempt to conform him, he may recover and hope
for "succuﬁr“»moﬁboaf n examiner himself~-"return to join their

ranks," and torce otl er people to contorm,

r Thus, in "he Examination® *1. D. Snodgrass developes a theme
of striving for confo  in society in gemeral, and in education,
p@litics, and the military in particular. The theme is devel D d

throuch a tone of ironical overstatement for emphasis t admoni sh

the leaders of tomoyrow against a society which stifles inquiry |
for the sake of conformity. Interacting with tone to enhance
theme is the author's bird and surgical imagery. The result is

\ a poem--an organic whole. !
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G3C 210: INTROLUCTION YO FicTION

Jaffe & 3cott., Studies in th
& Jinston).‘

one éf‘th‘fellewinE_;;§“?s of novels:
I
Dostoyevsky. Crime and Punishment.
Conrad. Lord J
Joyce. EE%»39www‘

Hardy. R
Faulkner,

Crane. The Red
'ngwav. ‘ ‘

Hem:
Cozisens.

Appreach and Methods:s

™is course is designed to acguaint the student with
1) the techniques and craftqmanship of the short storxry and
2) the rec ent themes, techniques, and modes in the novel.
such elements as tone, characterization, style, theme, etec., are
considared in depth through the analysis of particular short
stories. Bach instructor may choose any one of the three
groups of novels, vwhich are chosen to illustrate similar themes
in different eras. The first paper is usually technical in
nature, wvhile the later essays are generally critical analyses.

axrth ileeks Pride and Prejudice.
Fifth ‘leeks Jaffe & Scott.
Sixth leeks Return of the lative.

3eventh, Tighth tleeks: Jaffe & Scott.

Winth ‘Jeek: Light in August.

Tenth leek: Jaffe & 3Scott.

(fiolt, Rinehart

Second, Third Jeeks: Jaffe & Scott (selected short stories).

kb
e TR L



G3C 209: I[IODERY LITERATURE

Texts: Brown. A fuarto

, juarto of Modern Literature. (Charles Scribner).
Six Great liodern

short dovels. (Jell).
Plays. (Dell).

— - ‘7*

t liod
i “‘*
o) =4 V4

Unlike the three genre courses, GSC 209 is designed to
introduce the students to each of the major genres of literature
and to acquaint them with the general principles of criticism.
Because the course is a general survey of literary types, its
primary emghasis is upon the theme or central idea of ecach work.
ithe papers written in this course are essentially, therefore,
thematic studies; and the student is expected to trace the
development of the controlling idea in a particular work or to
compare and contrast variations of themes.

lst - 2nd Weeks: Introduction
Galsworthy, p.3; Anderson, p. 74
Welty, p. 80; Joyce, p. 70: Lindbergh, ». 584

Wolfe, p. 127; Trilling, p. 153; Quiz
FEardy, pp. 417-419; Robinson, pp. 421-422
Bliot, pp. 442-445; Auden, pp. 461-454
Thomas, pp. 465-4569

Baldwin, pp. 500-506

3rd - 5th eek: Three Sisters (Six Plavs):; Guiz
| Kafka, p. 106; Crane, p. 44
Jeffers, p. 459; Frost, pp. 424-423
IThe Master Builder (3ix Plays); Quiz

6th - 7th ‘leek: [The Dead (gix short Hovels); Quiz
de la Mare, p. 423; Sandburg, pp. 429-431
Pound, pp. 433-434; Lawrence, pp. 435-436;

Williams, pp. 451-452

he lMadwoman of Chaillot, p. 315

Cummings, pp. 447-448; Quiz
Spender, pp. 465-4566

8th - 10th Week: Noon Wing (Siix Short Hovels)

All My Plays); Quiz

Conrad, p. 25

Faulkner, p. 99; Quiz
fhe Bear (8ix short Novels)
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GdC 209: SMPLE TS

Although the mm@@@@@@m@ mgmmmm@
of youth to the maturity o ;”3 lu common to "The Short Kappy
Life of Framcis llacomber," ' eJmﬁ&E mm,
the manner of pmmm M@@Memmﬁ@mm
@bﬁﬁ@&s ;;sr@gﬁﬁm providing ' interesting o s@n@ﬂ&fé@o The most
significant contrasts are %@* of time rad to bring
@Ltﬁtﬁgf &A@@%@@ %@ manhood, the very @@t@p of the initiation

b ationshiy the character undergoing the
s of ‘Qﬁ?@@her-g@g@g v and the

 as imp the author

- *”*ae) @zg @&1@ @@1@@ ,
and inferred by the reader.

pericd of time required to bring about the initiatien
to menhood is distinctly different in cach ;ﬁ the stories. Although
Frar @ikg Hacomber was thirty-five years *r @E a . he was not a man.
a;&aa@a@amde@m& uck over &&@@DMQ&@;@@
the wholesale gllggm”gh%gr of a few buﬁﬁigal@ [ %@ sly changed his
life. m@m er's mi@smgag@n occurred in less tahafa an h@t@gu The
@algaamma at tw ent y-seven years of age, was not a mature individual
either. His five @@;7@ vg &@@5. ansde “ty/. and M@c sion finally
culminated in a “"do-or-die" g@@bl.e@ vhich succeeded and enabled
him to achieve manhood. The boy was @n@f f@@@m years old when
he became a man, but he had been undergoing his metamorph hosis
for four years. He had been slowly se@@@mng and prepar img for
t-:he @a » when he £inally woul@ leave boyhood b ehind. It is somewhat
onical that as the ages of the men increased, the time required
r the initiation process decreased.

- The very nature of each initiatien to ‘Maln,h ] 18 quite
different. F§ ane}:l;s llacomber's initiation to ma h,@ was purely

of an emotional nature. All of his life meamb@@' s h@ugah@s a_m@
a@ﬁi@m . bad s;em governed by the books he had read or the
influsnce of other people. yﬁl@gn his emotions gained the upper
?iJ ‘a‘f‘véﬁp Macomber m@@@s;s@wm bridged the gap between youth and
ar nhood. The Caiatgfimv 8 ah@ng@ was both emotional and rational.
He used both strong emotion ‘and rational behavier to wm his
ngLe at the end of the story. The @a@ptzaﬁi&n ré)pl ced his fears
and indeeisive behavior with @@@E@g}e ama p@rs%iﬁ%w thinkin g<.) The
nature of the boy's growth to manhood was more ratic onal than
em@%ﬁ@ngl . KL@ Jia@ analyzed mﬂms@ld:' and knew what had to be done
to a\lﬁ&@ aturity. wlseﬁx@ugpn his £inal meeting with the bear

! i:ﬁ e planning for that me eeting had been

was very emotic
pf@meéﬂ.&ﬁrat thought-out.

The relationship between the character undergoing the

] initiation to manhood and his gu. &ngf influence or "father-image"
is profoundly dif: é}»:“ma in each of the stories. Robert "filson
and Francis lMacomber exhibit a rather dsigst%)f%é@ ffafﬁl@ez o a,néi’ sr@n\ "
relation shig. Duyriﬁfg the ecourse of the story : ugl
phases of distrust jealously, hate, disgus pa

‘ dne: @a h other. Tﬁ@%ﬁ\e faali gs re al fr@ f LE
any particular moment, however. u]ls@n and




t%and‘ :am‘l l ve
3;@1 by %

P LS
th;z Wox
the sm@ em ;L@ms.

Qr might nét rem‘ in
hepef.u L

'm, there is a go
been. 'I'he ‘b.{ﬁy will
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help k@@p c;«xmmsieu to a LwLane

2.
3.

4,

;: Instructions al > a ‘\'\,»:!n.ng*studgemafta
ses will he previde@ at fhe same time.

S Materials for class use can be dup‘iratﬁia

he Lngl“é‘%“: 6,ffi@e, Mi n 313. L 7_‘Pleiasr~ type tlga ditie

6.

) are ahsent thme t:';me}s ean;se:mtivel';

- directly, in writing, %o thelr de w,
ring theiz academic standing by being absen
rted to their desns. Absence fems are availablaa

e § 313,




y ‘LLIJ‘

gues

| ou £ind, the ¢
ahs@]gutel.}y msential tlmg yw ce@p@mte i

Bafore
[ £ \|
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i3.

‘1;%ever. te dismiss a troublesome student
Aslk him '*‘“fve@ tell:ia,a;;“, >

14.
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ition is essentially a compremise
e to do--1f we h é 'l%s“...,@ggg what
neet each class cimately 30
ange of possible u'gas oﬁ ' instyucti
st select and G@B@éﬁtm@e or spﬁé ad
hing ry evelopment of the
and <« “f jctionax ' @tu&g
ling, the regearch
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mmn ete,
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attent;a@n to’ evex:p m&ng): N’Y @1 ‘

eles ;:. cochevent w2 riting, ¢
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J, fore,

: hev 80 satisfying»"
ure may be overlooked.
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by marking them; help




ine ‘@@:&g
t c@nt.,gnt ‘or effective st

ey pmeve they have learnsd--not on what
nd couldn't do at t.he beginning of the

zhe suparv»i)s@rs or me. Our purpose
de broad outlines for mr,

y 1 ~1 t"‘el free té use YOUr own expx » and
s a wozrkable program for yeur classe:s.




ts University
' Number 5
be able to i :
ey left school, i
>ady in a s , . University New !
f studv and curren ors who plan to «
students involved should be able to fi heir rent
’ : s is not the case, they should withdraw
1 ture and current status ;
: ONS~--The department of Emglish on the Carbondale

c S to the

ed an automatic exemption policy in relati ,
h percentile

three-quarter composition sequence. Students who rank in the
or above on their ACT scores in English are automatically exc
first two quarters and assigned to.the third. If they make C's or better,
they are given credit for the full nine hours of the sequence. ents who
rank between 70-89 percentile are automatically excused from the first
quarter and assigned to the second. Upon satisfactory completion, these
students receive six hours of credit.

In the school year 1966-67, 130 students were excused from the first
two quarters and assigned to the third, and 184 students were excused from
the first quarter and assigned to the second, making a total of 314 auto-
matically exempted from one or more quarters. Statistics for Fall Quarter
of the school year 1967-68 indicate a significant increase in the number
{ of students who rank in the top tem per cent of the ACT scores. During the
7 | Fall Quarter of this year, 236 students were excused from the first two
3 quarters and assigned to the third, an increase of slightly 60% more students
; _ who ranked in the top ten per cent than during the school year 1966-67. In
- contrast to the 184 students who were excused from the first quarter in the
fall of 1966, during the Fall Quarter 1967, 308 students were automatically
excused from the first quarter. The exact percentage of increase on this
] | level is not known, because the cut-off points in the school year 1967-68
{ were lowered to include ten per cent more of the freshman class.

F - Students are not required to waive one or more courses; they are free

: to take each course in the sequence if they wish. For those studeats who

p selected the automatic exemption option, however, less than 5% who were

: excused from two gquarters and assigned to the third made less than C's.

; o Twelve per cent of those students who were exempted from the first quarter

' » and assigned to the second made less than C's. In both cases, however,

only three per cent failed either course. In addition to recognizing the ’
capabilities of entering freshman students, the automatic exemption policy
enabled the department to teach 30 sections fewer than would be required

if the policy were not in effect. :

Qe o am “an o
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Thomas C. Oliver
Supervigsor of Testing

Yiarren K. tillis
Asst. Supervisor of Testing

William B. Oven
Research Assistant

Carbendale
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This e,tudy was conducted by the Teeting center t the

2 A A

requee;t of the Gteduate Schoo).. The purpese vias to esteblfi.eh' ’-

any exdmting relet,ienehip b&f&;ﬁeﬂ‘ unﬂergmdm@e« G‘rede Point

Average and pe ;r/fe;s‘:.;; nce on the Gteduwte Engli.eh Exemiution.

specific question put te the re;eeerchers wee "le those atu-
N %

dente who fail the. Gtadwte~ Ens«l:l.sh gxem:lmtion tend to have l.ew

una‘ergreduete G!A'ex?" e co §
| ;‘
-;r . :

RESWTS

Graduate English Examination scores and U.G.P.A. were

obtained for all graduate students who had taken the Graduate

English Examination during the period January, 1963 through
December, 1963. The data utilized in the study were scores of

first atten

pts on the exsmination and undergraduate grade point

dise

average equated to a fivespoint scale. Two~vay frequency

tri.bmtione and percentagee are reported in 'l.‘ablee 1: end II.
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A Comparison of Scores on the Graduate English Examination with
Undergraduate Grade Point Averages

______Under , int AVETages o e
13.00  3.25 = 3.50 3.75  4.00 4,25  4.50)

eraduate Grade Point

e
i
i
|

é’ SO HetSLHMNE] 00 B O s a8 J

7

‘7“. 8‘
-
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{

A Comparison of Pags~-Fail-Theme Scores
on the Graduate English Examination with
Undergraduate Grade Point Averages

— e Undergraduate Grade Point AVORARES, e
Craduatd |3.00 3.25 3.50  3.75 4,00 4,25  4.50°

oy | .| o8| as| o f .03 ) .03 - |

mmy | .20] 9] .20} .07 ] a2 | .06 | .08
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IV,

V.

vI.

VII.

28% of those students vith undergraduate GPA's of 3,00-3.24

failed the objective portion of the examination. 20% of the

students in this range were required to urite the theme.

28% of those students with undergraduate GPA's of 3.35-

L
Acd® X3 24

fatiled the objective portion of the examination. 19% of the

students in this range were required to write the theme.

18% of those students with undergraduate GPA's of 3.50-3.74
failed the objective portion of the examination. 207% of the

students in this range were ,zegu;ited to write the theme.

08% of those students with undergraduate GPA's of 3.75-3.99
failed the objective portion of ‘the examination. .07% of the

students in this range were required to write the theme.

.03% of those students with undergraduate GPA's of 4.00-4,24
failed the objective portion of the examination. 12% of the

students in this range were required to write the theme.

+03% of those students with undergraduate GPA's of 4.25-4.49

failed the objective portion of the examination. .06% of the

students in this range were required to write the theme.

None of the students with undergraduate GPA's of 4,50-5.00
failed the objective portion of the examinmation. .08% of the

students in this range were required to write the theme.
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87% of those students failing the

thems. 76% of those

X. 69% of the total populstion passad the cbjsctive portion

the exs

e

unconditionally. 47% of those students passing

—

tion unconditionally had undexgraduate GPA's below 3.75.

I. The present conditional passing range

WS,

of college freshman norms. ¥
&

Research indicates that 13.75% of the Grad

@1
-

(Total N=752) fail the .

on their first trial.

either the objective or theme portion of the examination on -

3% fail either the objective or theme

Q

L
¥

portion on the sscond trial.

]
i

» that the pressnt scores zequired to pass the

o o

sardnation (both cenditionally and uncondie

g L

:ionally) are extremely low in terms of college freshm

Under the existing rule a Graduate student at Southern Illinois




g
2
'e

cores at the 29th percentile of college

freshman noxrms is

alloved to write a theme to complete this

requirement, If a student scores at the 47th percentile of

college £ ejghmn norms he has fulfilled the English sequire=

ment of the Graduate School. However, on the basis of this

study it would be predicted that raising the conditional

-
o
g

+ This atudy vould indicate that the Graduate English Examina-
tion, if the present pass-fail=theme eut-@ff scores. sEe
retained, is not perticularly discrimingting for those stu-
dents vwith undergraduate GPA's of 3.75 and above. In this
range (3.75<5.00) only 5% of the population fail the test and

only 8% are required to write the theme.

III. The data indicate that the highest percentage of failures
(24%) occur below the 3.75 undergraduate GPA level. There

appears to be vety little difference between the 3,00-3.24,

3,25+3.49 and 3.50-3.74 ranges in term of percemt of failures,

Recommendations

1. The results of this and previous studies would seem to indi-
cate the following:
A. The Graduate English Examination might be waived for’

those students who enter the Graduate School with an

undergraduate GPA of 3.75 and above.




Those students vwho enter the Graduate School with

an undexgraduate GPA of 3.74 or below might be

required to take the Graduate Ei

below that of the average entering freshms

School of Southern Illinois University

aglish Examination.

The student vho passes the Graduate English

Examination objective portion gonditionally

would be required to pass a theme to satisfy

I
-3

e Graduate English requirement.

. 2

portion of the Graduate English Examination
on the first trial might be required to com-
plete a remedial English course. The student
could then be required to pass the Graduate

English Examination or the successful complee

tion of the course could be substituted.

II. The National MNormative Data on the Cooperative English Examinae
tion indicates that Southern Illinois University presently

requires graduate students to demonstrate proficiency vhich is

n in college.

recommended that the passing score be elevated to a point

assuring that a student who receives a degree from the Graduate

ciency in English in accord with the advanced degree and at

least equal to or above the average score for entering college

e it i i
8L f,,,,‘nw:

 has demongtrated a profi-




