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T he ldeal Pre!mmtzaﬂ of Farezg)z o
Lzzﬂgmgf T eacfzer.s‘ T

Nm:son Beooxs, Yale Umverszty

N THIS discussion I have, first of all faken
the word “ldca.l” as representing the best of
its klnd. I have tz2ken it to mean what I am sure
a.lrea.dy exigis somewhere and can reasonably be
expected to exist anywher X have not tried to
zake jt stand for supreme or absolute perfec-
tivn, Secondly, 1 have use& the term foreign
la.nguage teacher to refer to anyone who teaches
a language other than the learner’s. mother
tongue., Although most of ‘my comments bear
dnectly on conte'uporery Ia.nguages, mcludmg
English, it wﬂl be feund that, to a surpnsmg

. exfent, the same considerations apply to classi-

FL 00D 'eeg

cal language.as well Thn‘iy, since preparation
nnphes preparatlon fox: somethmg, 1 have con-
sidered it a part of my a551gnment to be exphclt
about what itis our teachers are preparmg for.

A great deal has happened to Janguage ieach-

_ ,mg since the Secon,d World War, and particu-

larlj dunng the Tast decade. Just what is our
status.jn the academic world in the middle of
the mneteen-sxxtlesf Certamly our professxon
now preeents many xeatures that were not char-
aumshc of usin s nmexeen-thlrues, and itis
hanks to ihe kmd of teaching that was
current and typical at that time t¥at we are
where we are today. We can no longer think of
'language teachmg only as it was then, wedded
‘to word hsts, grammar anaiysxs, and transla«
tions, with aJmost no use whatever of the target
language as used by . those who speak if na-
tively, Today there i isa greatly increased range
of objectives and acnvftles, an _open-minded-
ness, 2. receptmty to leadership, a sense of
impor tance and urgency, an awarenens  of public
interest in and support for what we do—-—not to
mention federsl financial aid—-and a satlsfac-

" _tion in accomplishment, all of Whlch would have

_been hard to discover among those engaged in
language . teaching between the two World
Wars. ...

Because of speolal na,tlonal needs in the eo.rly~

1940’8, scholars iti the field of descriptive lin-
guistics were mvlted to ‘come to the aid of lan-
guage programs wluch up to that tmie, had

o

oeen Dlanned and du'ectedf almost excfumvel y
by scholars in the field of hterature. As’ a resuit
of the changes in the character of out programs
since then, it is appropnate for us to ask,”ii: all’ .
seriousness, what we are’and’ where we a.reas'iif -
now, Are we to think of ourselves as the Eﬁﬂd of
parents——hterature and lmgmst: cs-—who do not
live together, althour'n each cl_alms custody of
the oEsprmg? Or are we hke an ‘u unbranded
ho

¥t Wt
e

establishes : 2 claun? Or are we. "to «b”e compare& 7
to a vigorous a&olescent who has Ieft home to o T L

TN
s Sae)

hitch his wagon to? o P
TIbelieve that only the third of u,h e cnoxces 15
valid. And I beheve that we shaxl noi; “be ina
positien to outline an_ 1dea] preoa,ratl. »,j '_
foreign language teachers until we have drawmr
up at ieast a working model ofa d:z.mphne under
whose aegls this preparatxon is to take ﬁIa\.e.
discipline is somethmg there are, fmI profees,om "
of and Ph.D. progcams in, a.nﬂ I have ,‘,; xéss
than this in mind i Jin ‘the Drongsis  that follow. 1~
*ecommend that v.e.move to estabhsh ourseives
&s an independent discipline with all pusrblé
academic speed——-a rate of change tha“t s not
hkely to bringon vertlgo. o

A Wew D sczplme. Lcmgzmge Iﬂstmcfwn ‘
The au' mll be c‘ieare- 11' we state o'.:f oBJec

tives af, once, ‘and T Ses them as three Ianguage
ccmpetence cultural insight and "awarenéss,
and literary acquamtance. ‘The secon& of these
is iraplied in the first—if we are'to do'mozé than
recode the culture in whn:h e lve—sud the
third is also implied i our teachmg istoike | 1
pIace in formal educatlon in. acadexmc scnools o “
and colleges i in the Umted %ates Smce we have

not exmted on our own up t to 10w, We ate in e
fortunate posmon of héing able o set ourselves ,
up, 28 an 1deal d:sclphne. For thls, we. could S

S
P

* I)eIiVered b thie Confcteice on the Ptepmﬁon o{ ,'" g |
Forelgn Laugnage- Teachers, -conducted by the Magsia .. - - -
chusetts Advisory Commitize on Forexgn Languagee a,. N
Harvard Univemty, May 7 1965 B “

-




e e et P e i Sttt e = 5B et b e

- e % o it

7 NELS’ON ,BROOKS

nardly do better than to look closely at the
three learned professions—law, medicine, and
_theology—to see if there cannot be extracted
from ther: apattern of organization appropnate
"to our need and intent. Naturally, I cannot aim
at comnleteness in the time we have, nor can T
prescrve a ‘rue sense of proporuons in the topics
treated, While I shall stress certain matters that
are Jiew or in need of change, much that is of
ﬁrst zmportance wﬂl have to be taken for
granteu. e T

AsIsee 1t ‘there are six dlﬁerent kes dmgs or
categon&z under wlnch the elements necessary
_to estabhsh our actmty as a dlsmplme may be
grouped These six ca.tegOne.s are as fo‘ilows*

""""
.....

c) ﬂle cumculum Content for the penod of
= “professonal concentra.tlon, ‘
d) 2 qaallfymg exammatlon for permlssmn to
“practice;” T " ‘
e) internship, - -
f) i°code of ethical standards chat parucx-

,panfsfmust adhereto.”
T wish to propose zome innovations, both

 ambiticas and zedest, and some changes, both

mav-“’ and ; ‘ﬂmor as well as the continuation of
i, ..ha.. now do that is of unquesuoned
}ealue ba

My first proposal concerns the name of our

" new dxsclpl.ne. Up to now we have spoken, both

generaIIy and spemﬁcally, of lenguage lea.rmng
~ Ipropose that from now on we speak, instead,
of ianguage instruction. I was led t» this pro-
posal by the followixg staterrents cf Professor
JYerome Bruner, a professor of psychology at
Hm'vard. “Y thmk that any clase observer of the
educational scene would almit that there has
been lxttle direct influence of learning theory on
the acteal conduct of education. Learning
theory, a &es::nptwe dlsaplme, has described
how xearmng occurs in certain circumscribed
mtuatxons that have been studied because they
rélated to theoretical issues w1thm the theory of
: learnmg, The thew:etxcal issties in question have
had little to & with the concerns of the edu-
cator. - . . The psychology of lestning has only,
. been tangentxally concerned until very re-
cently, with the optimal means of causing learn-
ing lo occur. Very little of learning theory is
gz'ven over to optlmum orders of encounter for

L

the learning of mater'als. o The results of o

such research would pronde 2 bagis for a theory

of instrustion that is complementary to a theory

of learning, There is every 1eason to believe that
a theory of instructisn would both broaden and

em-mh ﬂmnnnn nf ]ﬂ!lf'l’\‘lfag) 'h]'nf “nfﬂ wra "\ntre

cieveloped a theory of insiruction will webe able - - |

to test propositions about the best way to teach
soraething. It is. Just such a theo):y that is re-
, qmred for ¢ provmg ideas qnouf. rqgncxﬂum .

- It is manifest that Iearmng ind instruction ..

when apphed to Ianguage are by no. meaqs the
same, Language Iearmng forms a greater or a
lesser part of what every human bemg does wko
is ahve and awake, Wben we are very. young,

the leammg of ianguage is one of the most im- .
portant actmtx.s we engage m, a.nd it takes .

place with amazmg eﬂiclency whiether™ anvone

bothers te instiuct us or not, foen o?der A

 tho: 25’ the “sournids. and the grammar of ‘the.

mother tongue have been thoroughly learned .
we continue throughout our liyes to acquitenew” . -
words “and ‘riew’ meamngs for words alfeady’ -

known, Language instruction i mphes iangx.aga
learning, but theré isfar: more to formal instric-
tion than the leammg process itselt, No matter

how successful the psychologist may be as he . N
observes and describes language learmng inhis. .
laboratory, he will not g5t fat in the area of

language instruction withdut the collaﬁo:anon

of the language teacher. It is premsely tb.e dxﬁer- , |

language instruction that the teacher has mfor-

mation about and expenence of and that.the ..

psychologist lacks. Our need is to know what

Ianguage learnmg, both qua.htatxve and quantl- .

instruction we prepare “and present m our .

classes. The glst of Professor Bruner’s com-
ments is no ‘more thar what mauy a language
teacher has thought, and indeed said, more than
once in the past. The. significant fact is that
these views are now expressed by a psychologxst

and therefore must command an attention in

his field that no mere languag,e teacher could
ever expect to recezve. ’ : :

Cntma for Selcctzon S
' In setting up criteriz for the selecnon of can-

didates, the followmg points sheuld not be over- N

1A, de Grazia !md D. A, Sohn (edxtors), Rcvoluh(m "
Teachmg, New Vork: Bantam Books, 1964, PP 4—5
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IDRAL PREPARATION OF FOREIGY LANGZIAGE TRACHERS B

looked: 5 good chatacter, a fondness for children
and adolescents and pleasure in working with
them, and evidence of academiz achievement
that augurs well for success on two counts; one:
the intellectual demands that must be net
during the proxongeu phase of prepzrativn; two:
the intgllectual challenge of future classes that
are sure to include many of the best students in
the school or college in which the candidate will
eventually teach, In addition, there should be
dxscerr.xble in the candndate something of the
mzosmnary 's altruism and of the amateur

tor 8 exuberance, for these are qualities he is
sure to need in many of the cnﬂcal and tellmg
moments of hls careef. o

P‘e-'eqmsztes

Tho prerequlsxtes for the pn)gram of specxah-
zatlon it language’ mstructxon are an wader-
graduate major in an appropnate subject area,
a recogmzed and measured degree of compe-
tence in the four language skills of the target
language, and a period of resxdence in the target
culture, either within the foreign country itself
or an authentic cultural island, Though it may
not always be posmble to fulﬁll all of them be-
fore beginning the period of concentration,
these prerequisites should nevertheless be recog-
nized as such and s‘hould coatinue to ke consid-
ered apatt from a baslc program of professlonal
preparatxon. ;‘~ .

A N I A :
Pmad of C’omentratzan ‘

“The cumculum to be followed durmg the
nenod of concentration is, of course, the very
keart of the entire program of teacher prepara-
tion. It is essentially a graduate school program,
alihough certain parts of it may well be in-
cluded in the years that precede the bachelor’s
degree. In my vxew, it comprises eighi differsnt
fields of study; six of them being neighboring
discip'ines that all deal with language, and two
of them relating to the framework and back-
ground, the techniques and procedures that are
necessuy for professmnal practice.

It is clear that in the nexus of problems we
must face there are certain focal pointe that
demand serious and continued attention. What
is to be the role of the mother tongue in instruc-
tion in the target language? What is the role ox
translatlon when learmng to use a language as

~ its native speakers use it—who obviously don’t

tra.nslate? How xs th' explan.atxon of stmcture ) k, ‘d

te be selated to gaining control of the new struc-

tur.? How is instruction jn ths audw-hngual

are:s of Tanguage to be related to fnstruction in “ '

readmg and wntmg? How is measurement to be

deveroped and used so that it can'be a reinforees
:¢ }earning? What is the role of *ultural; :
and Jiterary studies in language coarses? How
are we to relate language to commumcatmn, .

ment

dnce there is far more te communication tﬁan

language—and far more to language than com-, 1
munication? And, insistently and perpetually,

what do we mean by meanmg? Tt will be found

that each of these problems requires ‘frequent .
reference to several or all of the eightfields:of . .
study ‘T have referred to and of kach I sheh
speak in greater detailin a few moments.w S

Qﬂal:fymg E*amnatzon ﬂ: L f i

~ Fortunately, the unavoxdable need for: ak o
qualifying exammation has already in large part .
been met, Thanks to the foresight of our profes- .
sional leaders and to the financial aid provided .
by the federal government, we now have, iu the | .
MLA Proficiency Tests for Teachers and Ad- .

vanced Students _batteries of tests ih seven

areas of competence These have already begun
to have a beneficial effect upon the programs of

teacker preparation and upon the CaPablenees, o

of our teaching personnel. They, will requiie

only modwt addmons to matoh our new neet‘:z, S

Iﬂt@ffmth ) ::" * “ “":":.: ,:.fu- ; ,,‘ :

observations of master teachers at work, and for
initial penods of teaching under the smvexllance

Supervx;ed pracuca} trammg isa eat'eﬁg\oneaff” f
_requirement for every properly prepared candi- =
date for teaching. There is need for repeated

of master teachers, as well as for the advantage o

of close supervision dunng the ﬁrst year 5 teach- o

mg assxgnment

Coade of Etkzcs ,
The adjective ‘ideal’ in our tatle permxts us to

e'.\,, :
y oo

be fyily high-minded, and we will do well to .

establish a code of ethics that the specialist in

language instruction will be required to observe.

As a case in point: the coaching of studen’s for
extra-mural tests often presents thorny prob-

. - s
P - . A 1Y el
) f R . MR O AN

lerzs about which the individual teacher would

be relieved and grateful to have responsible -

professional opinion clearly etated.,

i
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Cusriculum for Period of Concentration }
However lengthy ma:" be the time we feel it
necessary to spend oa matters that come under
the headings of didactics and technology, the
crux of the matter, the very nucleus around

Slertdar S maenbamadd .
which our entirs activity iz wntered s in an

approptiate grasp of wiat six major fields of
study have to “ay about the nature of language
aud jts h_sto*y, the learning of it and its use. We
~ may indeed provide our student teachers with
long Tets of what to do and kow to de.it, but
wnless these recommendations and techmques
are supported by well-g&uunded justifications, I

~ see no way of givirg professional status to what

we do, nor of providing prospective teachers

| :mth an. accenta.ble rationale for the du:ectwes |

we impart. - -
 Today, for the first tlme in hmtory language
stands clearly rpmmfpﬂ--m narf.—-m the nham
~ and shadowiess light of science. Especially is
this trme of the scunds of language and the ways
in whlc.h they cluste: and sequence themselves
- to form what ‘we eall words and: intonation
patterns But also—in part«-‘language con-
tinues to remain securely cloaked in secrecy.

* ‘And this § is especxally true of the manner iz

“which meaning attaches itself to, is borne by,
then separa.tes itself from what we call utter-
ances and sentences, He who deals with lan-
guage mast be prepared to accept what science
says about it and he should be grateful for the

~ unsuspected truths about language which sci-

. ence h. s revealed. But he who would attempt
to unde.stand language in its enurety must be

o prepareﬁ to say farewell to science when he

 wishes to explore areas into which science is not
as' yet prepared to go. I believe-that 'we must
recoghize as twe cardinal principles of our new
, dlsmplme that it cannot be related unilaterally
{0 any single existing discipline but must asso-
ciate with several, and that it cannot be related
solely to either the sciences or the hamanities
but must establish its roots in both areas.

You may be sure thot this mid-position which
Iam reccmmendmg will not, at least at fiist, be
a comfortable one. We are sure to be masunder.-
stood both on the right and or the left. We shall
hear from the humanist that the teaching of
living langnages should not be debased, that the
teaching of langudge must end up in the study
of literature, that we are forming civilized and
cultivated young people, not parrots, We shall

ATt A ——————.

hear from the scientists that then' subjects c»i
Specxal.zauon are being tnwahzed and there
will be distant thunder about, the dangers of
assumption without adequate proof--a high-
sounding sentiment that also logks fine in prmt, ‘,

he
““f “’hleh, ax v?n ?rmﬁple tc t;a"\.h w}', or C‘y Wil yu

live by, approaches the absurd, If we are to
withhold action until all the proofs are in, who
would ever vote for a PO.LUC&I candidate, or

mdeed wko would ever g°t married? Th,e under- o

graduates T rusf face at nine:fen next Monday ‘

morning cax’t wait until [ am ‘armed with ade, . : ,

quate proof for the nghtness of everythmg 1
shall say or do _Some mxsunderstandmg of our
new position is to be expected and in time 1t

will dissolve. Meanwhlle, I do not beheve itis

our assignment to try, as the story: goes, either _
to humanize the suenust or. to simonize .the.
huma.mst——-thouzh if_better J:qumdl relations.

should result f;om 2 deaﬂ’r uLierstan dmg of"‘ .

what language iz and how xt is leamed and
taught and used we should certamly xejou:e

4 spects of Language

An mventory of what we do know about >

langnage is Jengthy, useful, and often sucpiis.

mg A hstmg of mhat we do na:f know about ) A

.....

certamly frustratmg Language ha:; many as—
pects, varying from clockwork to poetry, and‘

the numerous ways of v1ewmg language merit

sustained study by the persor. who is o make

language instraction his life’s work. Taken one s

by one, these different aspects Jead usto t]*e siz
dmcxphnes’ to whxch I have referred. G

Phdosophy
I propose that we begin with phxlosophy, that

sea of specula.tmn from which the island . of

science continues q'lowlv to emm-oe asit adds tha
hard cold facts of m-ovable truth to its growing
edge. Language is a system of symbols and can
be tvlly understood only when consxdered a8
such, and in company with a number, of other
symbol systems which the human mind habit-
ually .employs, such as music and mathema-
tics, myth, rite, and ritual. For the most part.
language is important not in itself butin whatis
stands for. Dealing with language is not the .
sam.e as dealing with precicus stones or lumber.
or fabric or fuel. These are valued for what they
are in themselves, The value of the packets of

A
B
pie
w ® -
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sound and the surved.snd dotted marks we call
langu.ge lies not in the sounds and m.:ks that
we produce and interpret, but in what they
represent. To understand language as a symbol
systemx—one of many—to understand how
iapgnage carries mea.aing and how we know
what this meaning is, an inquiry closely con-
necied with the ultimate question of how we
know what we know—all these cunsiderations
lead us to philosophy.-

~ Because of its ability to qymbolue teahty and
to mediate between thought and overt action,
language stands at the threshold of the real and
the non-real. The relationship of language to
communication, of analysis to analogy, of
meaning in a 'vord to meaning in a sentence—
all. these are constant everyday problems in
la.nguage ciassrooms,. and for the teacher in
trai s'iiﬂg +l.mz mnwa end deserve an examina-

i e B S

tioa in the lxght of pIqusophy

Phdalogy

Language has a hlstory, and a very long one.
How it began and developed in its spoken form
is. impossible to reconstruct, but in its written
form it has long been studied intently by spe-
 clalists in the establishing of and interpret.tion
and. evzluation of texts as well as the formula-
. tion of grammar rules about its structure. If we
wish our students to understand sometbing of
the history of language, espe(:lale in its written
form, to understand how a given text is estab-
lished and interpreted and evaluated, to know
something of the maany grammars tha.o have
atterapted to describe how language works,
know somethmg of the slow changes in both
form and meaning that languages undergo, to

iderstand the full story of the redaction of
spoken language to written or printed form,
from mere correctness to the complete under-
standing of a literary text and to the fine points
of stylistics, then thev are fully entitled to an
acquaintance with the traditions and proce-
dures and values of philology.

- ddterature
The importance of literary studies for our
future teachers is too ubvious to require more
than brief reference in this review of indispens-
able areas of study. But it may be worth recall-
ing that language, mundaae and banal as it so
often is in everyday use, possesses the remark-

e b o s

able capacxty of being able to ‘take on at times |
an catheiic quality and, in the hands of thepoet
and the wnter, of being transfoxmec‘l into fine

art. An sxperence #ith language in this trans-

muted form shoufd mot be denied eltber ovr 1
teachers or their siudenis.” And, spar from
hterature as an end in Melf a ]udxmous ‘G“ of '

[1

b ;.
RIS
LR, 5

Psyakology ;;»::jr'??' BRE O

Again, anguagelssomethmg we do all of 1s, ‘ 1
and it is almost as natural'to us as eatmg and ’
sleeping and brea.thmg ‘It permeates our inner
lives as well as being an mdlspensable factor in
our relationghips with others. If we- observe
language from this pomt of view and say that it
is behavior, then the science of human ’behavmr, : |
nsvchology ‘must hdve many thmzs fosay < L
about tkis so Characteristic mental and physical "
activity of all iuman beings. We:arenot born " -
with }anguage but we learn it, a,nd memoztyf
habit Eormanoo, innate amhty and moi:wa’o wm f L
all play a part in the end result. Wher we velate
learning to the instruction process, we become
sharply awars of teachet—student mteracnon, ’
and we realize that language, in its essence; i o
neither individual behavior ror gtoup behavior, o
but dyedic behavior, and merits intense study in )
these terms. In addition, we peed to know whit
progress is bcing made as a resuit of oui— rﬁst;‘.fv- o
tion and therefore we need frequent recourse'tp
measurement. For this too we must turn to the
psychologxst the speaahst in mental measureu A
ment, SRS
Tn making an a.ppPal to psychology, howew.r, o
we are entitled to be specxﬁc about the kind of
psychologist we think isin a position to help s,
for already a wumber of re& herrings have been
dragged across. our patn an have deﬁecte.'I us .
from a true underﬁtandmg of} ‘anguage 1earnmg T
in the circumstances in which it is our obliga= I
tion to see that learning happens. The psycholo-
gist whose help we seek is one who, fivat of all,
has himsclf made substantial progress: toward .
coordinate bzhnguahsm, and. ‘thereby . undeb-
stands what we who must man the controls m
the classroom are talking abouf, oné 'who is
wﬂhng to recognize the profound xmportaace of
cognitive behavior ix. second janguage learning,
who is willing to ock the door of his psychelogi- ~
cal laboratory and betake hnnself to the class'
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roon, mth all its quwenng ard uncertain vari-
ables, and carry out as dest he can his controlled
experiments in terms of the teact rs, thelearn-
ers, ~nd the conditions of learning that are to Le
found there, and who is at least as interested in
what nge the teacher car make of the rosniie
obtained as he is in developing the process
wkereby the experimentation is carried out.

ngmstws

Language is systematic, almost fantastically
s0, and requires that the user m.ster its compli-
cations if he is to make it work for him at all. Ju
order to obtain a scientific dw:nptxon of the

systematic functxomng of language, we turn to
o descnptwe linguistics, for an understanding of

_ianguage is sure to remain inadequate and dis-
“torted without féference to the prmczp:l £ind-

- ggs of ﬂ'u-a discinline. Lin ..mughm. hemne by
. separatmg coc[e from meaniug, and altbough it
__ helps ug lit*le with the latter, its discoveriss in’
.. tegard to the sounds, the forms, and the syntex
o :t‘pattems of Ianguage have been and will con-

© " tinué iX be of enormous help in language in-

.7 struction. -

ngtustxcs also separates spoken Ianguage
from written 3anguage and has made us aware of
many dxﬁerenc&s that had gone unrecognwed

" and that are of prime importance in our work.

One of the most valuable observations that the
;'lmgtnst has to make to the language teaches
" concemns a leng list of gopular misconceptione

" about what L.eruage really is, We tend to think

that a language isits vocabulary—-surely every
newspaper or popular magazine article on the

_ subject suggests this, We tend to think that the
alphabet of a ianguage represents the sounds of
the language We tend fo think that the least

‘ comlfmn denominator of spoken speech is a
word. We tend to think that the traditional list

- of the parts ‘of speech reflects the way words go

together to make up seniznces, Now all of these
things are true, in a rough and ready, Canada-is-

gorth-of-the-United Statec kind of way, but

_each. ‘of .these. statements, when. examined
closely, turns zut to be inaccurate, sometimes
extravagantly so, and it is the linguist who has
opened our eyes and our ears to many of the

facts » language of which we were unaware or
about which our knowledge was inaccurate, The

specialist in language instruction can no longer
be permitted to remain in ignorance of what is

I —— S——— . i
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_ now to bc lmovr~ qhcmt; the nature of Ins subject .' ,
matter. There is no Leler Lemedy for this than

asustained exposure to the mscnpnve linguist's
analy:is of language and of a gives ! anguage-—
with the insistent p oviso that thls be doss with

2 view ta the nitimate nes ﬂnn nh:dan!- l‘snt-\.\a‘ :

wili make of the jnsights thue to be. acquired,

What we may expect from the l.ngmsts is, I
think, faitly well reflected.in the. otitline of

courses that will be offered: 4t the Imtxtute o o \
Linguistics to'be held this coming summer at

the Umverszty of Michigan. It is, T sup‘)ose, no
sus pnse that the word philosophy appears ne-
where in the list of 57 course:, but to me it és

surprising that the word phﬂology Tikewise -

appears nowhere, although the words phonoI-
ogy, morphology, and syntaz appear over and
over again. Now, I ar ¢ld enough to remember
{mm whom the lmmmzte got thesa terme mu]

ithough I am no bel.ever in ancestor wo:shlp,
it doee seem that when we have inharited grand-

mother’s jewelry and he, bankbook and large

sections of her 1a.ded estates, it is rathe: un-

grateful to banisn all refercnce to her forever.
Of direct interest to us in this ngmstlc Insti-

tute Program is the role assxgned to Ianguage
teachmg There are three courses in which this

is referred to, one on the apphcatxon of linguis-

tics to the teaching of English as a second Tan-
guage, another on linguistics and the teachmg
of French, and a third on Fnguistics and the
teachmg of Spanish, although these last two

appear to have been added as an a.fterthought. ,

One happy fact that :nust never be over-

looked is that dozens of the best linguists that

are te be found are also among our very best
language teachers, These are the persons who,
by changing hats, have been able to infuselan-
guage teaching with salient principles of linguis-
tic analysis, and we are eternally grateful to
them for it. Nevertheless, there is no blinking
the fact that when linguicts get together as
Linguists, iittle is said or though® sbout the
problems of classtoom instruction.

‘Cultural Anihropology

Finally, as we scrutinize language caiefully to
see axactly what it means, we are led directly
to the culture in which the language is spoken
nativeiy, for only through our efiorts to under-
stand culture can we arrive at a knowledge of
what a language means to these whose lacguage
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1t ls. Thla necessitaice an excursion into the field
of cultural anthrepology.. Every element of
) language corresponds to a segment of the total-
ity of the thyught and ~ction and surroundings
of those whe 'Dcok it. It is this point-py-point
relationship that gives it currency and value in
the culture to which it belongs. .

. There are important distinctions to make as
we frace the elements of langnage to the seg-
ments of culture to which they refer. We must
first. of all, distingnish_between culture and

czvihzauon, the latter being essentially con-.
nected with living in cities, while the former.

refers, to. the totality of thought and life. We
_ must.alse distinguish. between ‘vezbal and non-
verbal culture; between the féod we are offered
and what we say as we accept it, And we must
 maks a still further distinction for which I pro-
pose the terms farmal culiare and deeg culture,
meaning by. forinal calture the vesults of crea-
tive endeavor, the achievement of ;.utelloctual
and artistic genius, and all the varions medes of
sxgmﬁcant thought and genteel living of which a
country is fully aware and justly proud, and is
quite ready to talk about, to display, and even
- to export. By dqcp culture, in contrast, we refer
to, mdividua.l thoughts and actions, the beliefs
and concerns and hopes and worries, the per-
sonal preferencea and the personal possessions,
- the many and subtle gradbhons of interpersonal

_ relatlonshlpse -+ expressed in deeds and words,
the, day-by-day details of life as it is lived—
often with Iu"° or no awareneos—-—at home aud

chﬁdhood and in manhood in country and in
aty——m a word, what it is likc to be a Japancse
. or & German oOr a Peruvxan. The word cultare
has many different meamngs, and we must learn
to agree vt which meaning is meant. But not to
learn culture, both formal and deep, is Dot to
learn .meaving, and in. Janguage learning we
woild. be left with the sounds aad forms and
syntax that referred to our own cuiture, or to
the wrong, thmg, or to notnmg at all,

Summary of Dssczplmss ’

‘Thus we have three areas of the humanities,
philcsophy, philology, and literature, anc three
areas of science, psychology, linguistics, and
anthropology, with which our nsw discipline
must establish chunnels for exchange of insights
and information and with which our students

must be brougbt into contact Tn owr cxcumon
into these six dlscxphn&o, our interest is essen-
tially in concepts rather than termmology, in
studies and resvts that have a significant bears
ing upon classroom insiructiourather thaninan
extensive review of all the bazic nnnmples of the
diccipline concerned. I this méans that we must‘, '
have coirses in the field of X for the non-

specialist, let us have them, Ti some of the best o

specimsts in the field of X cannot teaoh such

courses, ‘et us idendZy those who car, Findings .

that remain so esoteric that they canbe unde

stood only by the speclalist ¢ are not’ among Ourf

pnmaryconcoms,
Dydase;tm

Dydacacs may be dmded mto‘two pmnelpeil .
sectxons one eomprising conrses  appropuatefor |
any. canmdate preparing for a. teachmg caresr, o

such as the histezy of education, the phllosophyy
of education, aud edv sational psychology. The,,

second sectxo.: is conceme& dirextly "with m—':‘

struction in foreign languages and dl that xc

1ates 1o it, including objectives, cours. content, . "
materials, classroom dynamics. and tec}mques, R
isste and measurements, as well as matters that . |

pertain to the m:ofocsmnal growtk and deveiop-" "

ment of the teacher when he will be in service. ‘

Many detaﬂs in this second sectmn of dydacﬁcs L

need_to be clogely. rela.teo to the mtemshzg .

pha.se of preparatlon . -
In the training of the future teacher there _

should be a recognition of the needs he’ hmself C

has as an advanced student of thesabjects he is
studying as well as of the ne¢ds he will baveia

dealmg with his future students in the early" \7

phases of langaage study. The difference in o
these two kinds of needs and their important ~
mterrelatnonshxp should be fully respected ‘

. l

| Tecknalngj’: o
Technology has become increasingly i unpor |

PR
A

tant to ug in the past f2w years, especially aswe ;

have encountered it in the form of mechanisms
for recordmg and reproducmg the sounds of the; -
human voice, and in experimentsin teaching: byr
means of television, On the whole, Ishould say
that we have accommodated , outselves, fairly
soccessfully to the use of electro-mechanical
devices in ianguage m.stmctxon, and any lan-
guage teacher preyaring for a career in either
school or college is in undoubted need of a first
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iand experience with the installation and use of
s uch devices as aids in instruction. '
W may note with vegret that in this category

‘profesaiona} conzerns oftea collide head on with

A S il m kP aY L . _ & a* . . iz _&#
e proul mote thai apimatss tue wurld ol

business, Conclusions as to the instructionai
wor‘h of mechanisms cannot be drawn merely

from data on volime of sales As a case in point,
the t'aéhmg of foréign languages to children by

‘telev: sion may well have become & good ikvest-

ment fipancially, but its pedagogical vaiue, if
any, has not y:t been demonstrated in any
wvalid way. Tn the area of technology as it affects

maténal mixch confusion has resulted from our,
owa professx ~ual faﬂme tc distinguish between

what contribute: divectly {9 langnage instruc-

" "tion'and the uses to whichlanguage competence

;nnn kn Mrd o Lhanm ¢ has haan tna:v-orl Dinfruvas

i uw ru.u Nbbl 4% ’\Qw BFE WAL & & vl widy

for exampl‘e, are peculiarly eff..ctive in cultural

_stuzmes, but their contritutioa to the learmng of
phonology, morphology, and syutax is practi-

cally nil. The opposing tendencies of pictures to
parzicularize and of langnage to generalize have

go far not been accommedated to ous needs, or

evea understood

,‘,_fmmcdzat&Sxfs o L
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Iam well aware that at fizst it will not be easy
to find persons to prepare the programs or give
the courses I am describing, But I have some
suggestrons as to how such programs may be
outlined and the steps to be taken to identify

" “ilicse who can teach them, Since the year 1959,

there have been held on the campuses of colleges
and universities all over the country NDEA

_ Inmscitutes, now numbering in the hundreds. The

parhmpants in these Inetrutes have been
teachers in service in the s~condary and ele-

‘mentary schools. Each of thése Institutes has

had a director, chosen becausg he had an iipor-
tant position in the language and lizerature
department of his institution and hecause of his

" willingness to tackle the probiems of language

instruction at the school leyel, I can think of no
griup of peopie in a better positiox to report oz

what language teachers know and need to know.
If it were my assignnient, I would appoint a
commission of persens selecied from this group
(headed perhaps by Professor Lawrence Poston,
the great white father of the NDEA Institute

Progtam) whose task it would be to architsct

the program - necessary for cstablishing the

discipline of language msuuctmn ag such and

to identify those who, by talent and tempera- ..

ment and experience, are well qualified to as-" .
sume an nnportant xole in our ideal program of .
icacher preparaijon. To tms Tist of availabie .

university personnel I would add the names of

those who act as supervisors of language pro- . - |

grams in state departments of educaum and in

school ‘svstems that support.a vxgomus andx S !

fomaxd Iookmg language program, . . oo .
.As we move inio our new. locatxon and sur~ (o w
roundmgs, we shall not all be. happ;lv settled . .

and content at.once. We sha.ll continue to ha;e.

with u3 those whe are devoted, to the Charlw ¥
magne approach to language learmng—-?o'_ e
named because! of the spell it fms castover... .. f

European language programs appa:rently ever:.
nn\.nn l-]mn ‘M‘.Ama Aneg' \rn +ha Tfm-l-ol Qtaves p1Y .

WA vu

led to the readmg 3bject1ve of some decades,',: e
ago, whose prodigious unsuitabil’y; to our needs |

was proved about as deﬁmtlver as anythmg:,‘ ”

could be. Yet it should not, be. thought that ali . . .
our efforts in the past were without worth, The . .. ...
study of Janguages and Jiteratuzes and cult*u'es,

other than our own is anoble thing; no fatter if'
the resu'ts’ were often-much lelis than they:
migh$ have been. nrmnlyxwe aliwﬁs?zt*fo

serve the good features of tradmonal A&ngtzage
programs, but we now wich to 2dd to. ﬁlem a:
large measare of *etum that ‘was, not posmble\
before, and that a new. one.nsauon, r.nd New..
techniques have demonstrated as, bemg well

withie our grasp. ... - IR ‘ 4

In conclusion, may I repeat\a statement mam
at the beginning, that the ideal’ preparauon of

S

foreign language teachers ProSUpDioct 2 Pro- .. .

gram and 3 staff egmpped to make the desited
result possible. We. can hazdly. plan for. the
preparation of teachers mthouf pla,nnmg for

the framework within which it can take pla.(;e. ‘

For this reason it has been necessary to. speak

not only about the subject of our discussion but . .

also alout the creation of a new. dlscxphne
withia which it, can be provxded Since the year. .
1952, and especially since the year 1958, we who,

teach fc-eign la,nguages have been given a place .

in the sun. It is Ly sincere hope that we may
establish this new discipline with the broadest
professional support after intensive discussion
and planning in order that we may. merit :n.nd
retain the enviable place we now havo.

i




