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SPEECH COMMUNICATION LEARNING SYSTEM

PROGRAM A-- ORIENTATION

(Audio Script)

Welcome to Program A, the Orientation Program. If you have not

already done so, adjust the loudness to a comfortable level.

You should check to see If there are instructions near you which

provide Information on how to use the tape player at your station. If

these instructions are available, be sure to read them now if you have

not already done so.

You should now open your Learner's Handbook and turn to Program A,

Orientation. You will find this section on Page A-1. Near the top of

the page, and to your left, you will note the heading,Specific Objectives.

This prograi provides the Learner with a statement of the purposes of

the Speech Communication Learning System, provides the Learner with an

estimate of the time needed to complete all phases of the Learning

System, informs the Learner about the standard procedures and materials

used in the Learning System, and provides the Learner with instructions

for 'completing the learner Data Sheet.

The material in the remainder of this program should prepare you

to achieve these objectives, The purpose of the Speech Communication

Learning System is to help you achieve more intelligible and acceptable

speech-communication behavior.

Intelligible speech is speech which can be understood by other

persons. For example, if you were to give directions. to someone on

how to get somewhere, and the person was able to follow your directions,

then it can be said that you have intelligible speech. At least your

speech is intelligible for that one person. It is advantageous to
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have speech which is intelligible to many people, so that you will be

able to communicate to all kinds .of people in many different situations.

Acceptable speech means speech which a particular group or culture

consideru to be the "preferred" or "best" way to tan. Speech that is

considered acceptable in one part of the United States may not be so

acceptable in another part. Even in the same part of the country,

speech which is acceptable in one type of employment is not so acceptable

in another type of employment. The Speech Communication Learning System

is designed to help you develop a style of speech which is acoeptable

throughout the United States. In brief then, the purpose of this

learning system is to help you develop speech which is intelligible and

acceptable in a wide variety of situations.

Turn your attention once more to Page A-1 of your Learner's Handbook.

In the middle of the page you will see the heading,Response Section.

You should now be able to complete the first statement under the

Response Section. Write in the missing letters in Statement Number One

as I read through the statement for you.

The first statement says, "The purpose of the Speech Communication

Learning System is to help persons 2,21deve more INTBLLIGIBLEI-N-T-E-L-

ACCEPTABLE4.A-C-C-E-P-T-A-B-L-Espeech communication
behavior*

You should have completed the words INTELLIGIBLEI-N-T-E-L-L-I-G-I-B-L-E
and ACCEPTABLEAC-C-E-P-T-A-B-L-E. The purpose of the Speech

Communication Learning System is to help persons achieve more intelligible

and acceptable speech-communication behavior,

The majority of Learners complete the entire Learning System in ten

to fifteen hours, It le important for you to remember that the Training
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Supervisor has nothing to do with the amount of time you spend in the

system. If you are highly motivated and work hard to accomplish the

goals in each of the progra4, you will complete the entire system much

faster than if you put forth little effort. Remember, the Training

supervisor is simply here to dhow you where to find materials and to

answer the occasional questions Which you might have The time it

takes you to complete the entire learning program depends upon has well

you concentrate and how hard you work.

Nov then, look at the second statement under the Response Section

again on Page A-1. In Sentence Number Two, your job is to fill in the

two blanks. Statement Two should read, "The majority of learners

achieve all of the objectives of the entire laming system in TEN to

FIFTEEN hours."

The Learning System includes several one person programs and a three-

person program. The one-person programs are similar to the program you

are now using. The materials in the one-person programs simply consist

of a programmed tape and your Learner's Handbook. Each time you report

for a preliminary program you should get your Learner's Handbook from

where they are stored. Then you should select the programmed tape which

you need. Your Learner's Handbook should be filEd alphabetically so

that you will be able to find it easily. Several copies of each

programmed tape will be available and will be appropriately labeled.

When you report for a learning session, you simply get your Learner's

'endbook and appropriate programmed tape and take them to an available

tale player. When you find an available tape player, always listen

to Vte tape before opening your Learner's Handbook. The programmed

tape well tell you when and where to turn in the Handbook.



When you have completed a learning session, you should return the

taped program to the appropriate storage place. Argo, you should file

your Learner's Handbook alphabeticallylast name firstin the

appropriate place.

Later in the Speech Communication Learning System you will be

working in the three-person programs. At that time you will only need

your Learner's Handbook,

Now take a look at the third statement under the Response Section

on Page AA. Statement Number Three says, "The materials you need for

the one-person preliminary programs are the Learner's HANDDOOKHA-N-D-

B-0-0-&and the appropriate taped PROGRAM.-p'-R,O-GoR-M.

Now turn in your Learner's Handbook to Page Am4L Page A-2 is the

Learner's data sheet. At the top of this data sheet you will see a

place for your name, then lower and to your left, a place for today's

date. To your right you will see a place for your Learner's System

Number. Following this part of the data sheet you will see the heading,

"Learner I. D. Data." This heading is to your left, under the first

double line. The I. De section goes down to the double line in the

middle of the page. In ten seconds you will be asked to complete all

of the questions down to the double line in the middle of the page.

For the present, do not write in the section entitled "Learner progress

Record." After you have completed the first half of the data sheet,

please turn the recorder back on to complete ProgramA.

Now then, stop the tape player and answer all of the questions on the

data sheet down to the double line in the middle of. tie page.

By now you should have completed the first half of the data sheet.

The second half of the data sheet, entitled "Learner Progress Record"
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is to be used by you Immediately after each learning session. For

example, at the end of today's learning session you should turn to the

Learner's Progress Record, Page A.2, and find the words Program Ao

Orientation, and behind this section you should write in the date and

an estimate of the time you spent on this program.

Remember, each time you work in the learning system, you should

record the date and an estimate of your working time immediately fol-

lowing the appropriate program name.

Now then, turn to the Response Section on Page A-1 of your Learner's

Handbook. Statement Number Four reads, "You should keep c record of your

progress in the learning system by entering data on the data sheet

after each LEARNING--L-E.A.R-N-I.N-G.-session."

You have now completed all of Program A, except for the program

Checkout. Turn to Pgge A-3 in your Handbook. At the top of Page A.3

you will see the heading, "Program Checkout." The purpose of the

program Checkout is to determine whether you have learned the essential

material in Program A. You will also find a program Checkout at the

end of each of the remaining programs in the Learning System.

Now then, note the information in the block at the top of Page A-3.

Here you will see the underlined heading, "Acceptable Level of

Proficiency." Following this headings the statement reads, "The

questions at the bottom of this page aelitain to the 'program you have

just completed. If you miss more than one answer,, you are advised

to repeat the entire program."

See if you can answer all of the four questions. .amidofter you have

answered the questions to the best of your ability, turn this tape

player back on for the correct answers. Now turn off the tape player.
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Your answers to QuestionNumber One abould be INTELLIGIBLE and

ACCEPTABLE. The purpose of the Speech Communication Learning System

is to help persons achieve more INTELLIGIBLE and ACCEPTABZ speech'

communication behavior.

Your answer to Question Two should be TEN to FIFTEEN hours. The

majority of learners achieve all of the objectives of the entire

learning system in TEN to FIFTEEN hours.

Your answers to Question Three should be HANDBOOK and PROGRAM.

The materials you need fhr any one of the one-person preliminary programs

are the LEARNER'S HANDBOOM:and the appropriate TAPED PROGRAMS.

Your fourth answer should be LEARNING. You should keep a record

of yourjprogress in the Learning System by entering data on the Data

Sheet after each LEARNING SESSION.

If you have missed more than one of these questions, it is

advisable to repeat all, of this program. If you did not miss more

than one answer, you have successfully completed this program. and you

are ready to move on to the next program.

In either case, turn to Page A-2 and record the month, the day and an

estimate of the number of minutes that you worked on this program in this

learning session.

One final instruction. If your tape is on a reel, and not on a

cartridge, please rewind the tape. After you have removed the taped

program, please turn off the machine, Good luck on your next program.



SPEECH COMMUNICATION LEARNING SYSTEM

PROGRAM B--OVERVIEW

(Audio Script)

Welcome to Program D the System Overview Program, If you have

not already done so, adjust the loudness to a comfortable level,

You should now open your Learner's Handbook and turn to Program

11.0 System Overview, Wu will find this section on Page B-1, Near

the top of the page, and to your left, you will note the heading,

Specific Objectives,, The Specific Objectives of this program are:

to provide you with a map of the Learning System (in the form of a

flaw-chart) and to introduce you to the major elements in each of the

Learning Programs, The material in the remainder of this program

zbould prepare you to achieve these objectives,

The "flow-chart" on the front cover of your Handbook provides a

picture of the eatire Speech Coantunication Learning System,

To help you get an overall pictmre of the Learning System, take a

look at the flowlehart on the front cover of your Handbook. N then,

turn to the Response Section on Page B-1 of the Handbook. You will

note that the first statement in the Response Section says, 'The various

programs and performance sessione in the Speech Communication Learning

System are summarized in the flow chart-4'42-0-W C-HA-R-Ton Write in

the words FLOW CHART--FwIr*O-W C-H-A-RT,

The different parts of the learning system are described in terms

of the various geometric figure% In the upper left hand corner of

the flaw-chart you will see a "funnel" shaped design, Within this

figure you can see the wordeLeatner Enters System To the right of

this entry pointo you will see a series of diamond-shaped geometric
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forms. The diamond design is used to designate a decision point. In

every diamond there is a question which can be answered yes or no.

Above the top row of diamonds, you will see a row of rectangles.

Each message within a rectangle describes an activity or an assignment

which is to be completed.

Now then, follow the 9rrow from the entry point where it says

"Learner enters system." You will see that the first question in the

first diamond asks "A completed?" If you had not already completed this

program, you would answer "No" and you would follow the arrow up to the

rectangle which says "Learner works on Program A, Orientation." Since

you have already completed that program, you can exit the rectangle

to the left, and follow the arrows back to the diamond which asks,

"A completed?" Since your answer is "Yes," you follow the arrow to the

right until, you reach the next diamond. As you will recall, Program A

provided you with information regarding the Learner data sheet.

The next diamond asks, "B completed?" Since you are not finished

with Program B, your -newer is "No" and you follow the arrow up to the

rectangle which says "Learner works on Program 8, System Overview." Once

you have completed Program B, the one you are presently working on, you

will exit the rectangle and follow the arrows back to the diamond which

asks, "B completed?" When you have completed the present program, you

will be able to answer "Yes," and you willAmove on to the next diamond

which asks, "0 completed?"

As you can probably bee by, now, the folow4chart descrios the various

events in the Learning System. It also shows you the sequence in

which you encounter these events.

So far, this program, the Overview Program, has described the events

which you have already completed. But the main purpose of this program
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is to give the other items on the flow-chart. It will also state the

purpose of each of the programa in the Speech Communication Learning System.

Getting back to the flow-chart then, once you have completed this

program you will move on to the diamond which asks, "Zero completed?"

Program Zero is the program on Variable Identification. In this program

you will learn to identify the basic variables of Speech-Communication

behavior. After completing Program Zero, you will move on to Program

One, Variable Modification*

In Program One you will discover that speech behavior is extremely

changeable. Most people have the mistaken idea that it is very difficult

for a person to change the way he talks. When you take Program One,

Variable Modification, you will discover how easily a person may change

speech-communication behavior.

After learning about Variable Identification in Program Zero and

Variable Modification in Program One, you will move on to Programs Two,

Three, and Four. These three programs provide ynu with information

about the performance roles you will play in Program Five.

Program Two describes a Speaker role, Program Three describes a

Listener role, and Program Four describes an Evaluator role.

Many actual systems involve a Speaker, a Listener, and one or more

Evaluators who are observing the interaction of a Speaker and a Listener.

For example, there have probably been occasions when you were sitting in

a restaurant where you were an "outsider" evaluating the interaction of

a Speaker and a Listener at some other table.

Later, when you work on Program Five, yov will sometimes play the

role of a Speaker, sometimes the role of a Listener, and sometimes you

will be an Evaluator. Program Two will give you the information you will

need to perform well as the Speaker. Program Three will give you the

information you will need to perform as the Listener and
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Program Pour will give you the information you will need to perform

as the Evaluator.

Now then, turn to the Response Section on Page B-1, Statement Number

Two says: "In the three-person performance program, the three people 4ho

work together are the SPEAKER--SP-E-A-K-E-R--the

and EVAI,UATOR--E-V-A-L-U-A-T-O-Re"

Basically then, the first few programs-Programs A, B, Zero, One, Two,

Three, and Four--are really preliminary programs. These programs

provide you with the background which you will need to perform well in

Program Five, the Three-Person Performance Program. And the three-person

performance program includes a Speaker, a Listener, and an Evaluator.

To give you some idea of how Program Five works, turn to Page B-2

in your Learner's Handbook. At the top of this page you will see a

block which is labeled "Seating arrangement." Within this block you will

see a diagram of the seating arrangement for Program Five. The Speaker

sits facing the Listener* And the Evaluator sits behind and slightly

to the side of the Speaker The Evaluator is seated in this way so

that he can be seen by the Listener, but cannot be seen by the Speaker.

The reason for this seating arrangement will become apparent in a

few minutes.

You will notice that the words SPEAKER, LISTENER, and EVALUATOR

are incomplete, At this time, write in the missing letters. Speaker

is S-P-E-A-K-E-R; Listener is L-I-S-T-E-N-E-R; Evaluator is E-11-A-L-U-A-T-O-R.

Now then, notice the box in the middle of Page B-2, This box

lists the speech assignments which the Listener will assign to the

Speaker, At the beginning of a three-person session, the Listener will

assign Variable Zero, Eye Contact. You will note that the word CONTACT

is incomplete. Therefore, complete this word--C-041-T-A-C-T.
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When the Listener assigns Variable Zero, Eye Contact, the Speaker

should try to speak from class notes or similar written material until

he has achieved good eye contact for two minutes*

If the Speaker has spoken with good eye contact for two minutes,

the Listener will assign'the next speech variable, which is 'tombless°

Variable Number One is Loudness, write in the word 10.04414-NaEoSmS*

When the Listener assigns Variable One, Loudness, the Speaker

should try to speak from his notes with a voice which is loud enough

to be easily understood* When the Speaker speaks for two minutes with

an appropriate level of loudness, the Listener will assign Variable

Number TWo, Voice Quality. Complete the ward Q11ALITY.-Q.I.U.A.L.I.4.110

If the Speaker speaks for two minutes with a good voice quality,

the Listener will assign Variable Three, Pitch. Complete the word

PITCH.*P.I.T.0041. If the Speaker speaks for two minutes with

appropriate pitch variety, the Listener will assign Variable Pour,

Rated Complete the word' RATE..11-A' 4ftE*

And again, if the Speaker speaks for two minutes with good rate

variety, the Listener will assign Variable Me, Articulation. Complete

the word ARTICULATION""A01144C041404T*4444.N

Assignment Number Six, the last assignment, is to speak for two

minutes with appropriate speech behavior on all six variables, In

other words, the Speaker is asked to speak for two minutes during which

time he has good eye contact, appropriate loudness, good voice quality,

pitch variety, rate variety, and articulation*

When the Speaker can complete the sixth assignment that is, when

he can speak for two minutes with appropriate speech behavior an all

six speech variables, he will have completed this part of the learning

system and he will move on to the Terminal Role Program*
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Basically, the threeoperson program works something like this:
First, the Listener assigns the first variable) eye contact, The

Speaker then starts speaking from class. notes, or: similarirateriat.
the Speaker starts to produce a sentence with, poor eye contact, the
Listener says "HM' um." If the Listener says "UM' um," this means
that the Speaker must repeat and modify his sentence. That is,. the
Speaker must repeat' the sentence with good eye contact. To ecsolete,
the assignment on eye contacts, the Speaker mast speak for two minutes.
with good eye contact l4tIKsut getting a "UM' me from the Listener..

While the Spenierfii talking to the Listener, the Evaluateir.11
checking to see timt thatistener is doing his job correctly. Fo0

example, if the Evaluit* sees that the Shaker bas poor eye conte0t,
but the Listener does A* say "MI' um," then the Evaluator can .04nak
disapproval to the Liter The Evaluiter will signal disa.PP*Yal
ay nodding his head 40".dyiand forth indicating a silent "HMI um.:.!

When the List r; .ices that the Eyaluator is nodding "HIP. tie
itistener must say "WI .0iirt to the Spea)5ert an,m13.y the Listener
be doing a good job* 00.4t will, seldom .):4 necessary for the Evaluator
to Ova ::to *,the Listener. HOiaeVer, to make sure .1:40.4 the

Listener is doing his 104 the EvaluatfOI:itOresent to check

arrangement is i,pior*ent because the Speaker will not repeat and
'modify his speech coonatnii4ation,he will riot trove, unless the T.4st;=ner
eves him a "HMI. um" :when. the Speaker.firnols *Om inprovenerFt on
one:of the speechecompOleations

Now then, turn t 'die Response Simtioit on Page B-2 of your Handbook.
Statement Number Five 408, If the Speaker produces a. Olentene abaft
tihich the Listener it hpt confiddnt-w.C40N4.1%./.4144.Twathe Lip tends
gays viiiV um," Be sUre, to write in the word CONFIDENT4.-C-O-NrwI-D441-T.
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Now look at Statement Number Six. This statement says, "When the

Listener says 'HM' um,' the Speaker should REPEATR-E-P-E-A-T--and

MODIET--MO-D-I-F-Y--his sentence." Write in the words REPEAT--R-E-P-E-A-T--

and MODIFY--M-O-D-X-F-Y.

Statement Number Seven says, "If the Speaker produces a sentence

about which the Evaluator is not confident, the Evaluator signals

disapproval to the Listener by NODDING. N-O-D-D-I4-0--his head."

Write in the word NODDING--N-0-D-D-I-N-G.

Statement Eight says, "When the Evaluator signals disapproval, the

LISTENER should say 'HM' um.'" Write in the word LISTENER--L-I-S-T-E-N-E-R.

This same basic procedure is used for all of the assignments in

Program Five. If the Speaker can talk with good eye contact for two

mints he moves on to the loudness variable. If he speaks with a

sufficiently loud voice for two minutes he moves on to voice quality,

and so on through the assignments.

If a Speaker cannot complete all of the speech assignments during

one learning session, he will return for another three-person session

to try again. Most persons need only two or three of those sessions

before they are able to complete all of the assignments within one

session.

Now then, getting back to the flow-chart after you have completed

Programs At B, Zero, One, Two, Three, and Four, the arrow in the flow-

chart leads you to the rectangle which says, "Sign up for Program Five."

Once you have signed up for Program Five, the flow-chart indicates

that your next job is to report for Program Five. You will report for

Program Five in accordance with the schedule which you have signed.

In most cases three learners will have signed up to take Program

Five at the same time. You will note that the next diamond in the
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flowchart asks, three Learner3 Ipretient? If all three learners are
present, the arrow points down to a six.sided figure which says Toles
five, six, seven* Role Five is the Speaker, Role Six is the Listener,
and Role Seven is the Evaluator. Each of the three learners will play
tide' of these roles, The ..supervisor will woke the dercision as to which
learner should play Mh role. He will sake this decision oo..ihe
basis of prioriiies*.* if it is your first occasion t lagitr
In Program Five, he wiivtry to have you be the Evaluator or Lis. fir,.
If you have been en Evalpator or Listener,the supervisor say, have you,

play the role of apea*1:1

Again, in loo.king it your flowftehret you will note that
persons are not preSe4,;: the flowchaft directs you the neck 4040:441 .

which asks, two Litafileles presents tiro learners are present, :yap
are directed down to the six-sided figure which says, Tittles S*'
If two learners are preSent one will p4y..1(itole Five, the Spealieri, and

.one will play Role Silc,.**he Listener. In a ease where only

learners are present, '1** will proceed with Program Five without an
Evaluator. Again, the sUperviser will decide which Learner will be

the Speaker and which Learner will be the Listener.

If two persons have not reported for. Program Five, the flowchart
directs you to the next Almond which asks, oae Learner pres.enti:

.only one person is pre:Oit,you are dieted to the six.sided
.

which reads, repbrt to littetvisOr. In same asses the supervisory .:may

excuse you from this particular learning session and you will be asked
to return to take Program Five at the next learning session. If it is
convenient, the supervisor may play the role of Listener while you
play the role of a Speaker.
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In most cases, you will work on Program Five for a 300minute

session. In some eases, however, you will complete Program Five in

less than 30 minutes. When the session ends, either because the 30

minutes has elapsed or because you have completed Program Five, the

flowchart directs you to the next diamond which asks, "Were you :In

tole fivethe apecikeivi" If you did not play the role of Speaker,you

are directed to report for a second learning session in which you will

age in work in Program Fiite. If you were the Speaker, you are asked,

Did you conplete assignment oixfi If you did not complete Assignment

Six, you are also directed to report for another session in which you

will again work on Program Five.

If you were the SpOit,ker, however, and did complete Aseignment Six,

you will :oote that the flowchart directs you to work on Program Six.

Program Six provides you with the final !nictitation you will need

to successfully exit the:Pearning Systems To this point in the systims

you have been working tin.speech variables which pertain to speech

delivery. In Program *, you will be working on 429.2A diction..

Once you have completed Program Six, you are ready to report.:fori

Program Seven, the Terrainal Performance Program. In the Ter4nal

Performance Program .yOtt:Will. play the role of Speaker. You w1.4..

deliver a short ,speech *in which you will demonstrate both good ml.t.11..

deliver andand me...ecti diet

Other Learners will be present to hear your speech and to evslWe

your performanceq These learners will decide if you have acceptable,

speech delivery and acceptable speech dictionc

After coospleting Program Seven, you may be given a brief five
minute post-system interview. This interview is not included in some

learning systems.
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Again, looking at your flow-chart, you will notice that after

completing Program Seven and the post-system Interview...If it is

required- -your next Job is to sign up for the Terminal Evaluation. Then

you report for Terminal Evaluation.

The Terminal Evaluation is the final evaluation of your speech-

communication behavior.

If all delivery criteria are not achieved in your final performance,

you again report back for more work on Program Five. If all delivery

criteria and all diction criteria are achieved, you will have dom.

pleted your final evaluation and you will exit the entire Learning System.

Now then, turn to Page B-3, for the program Checkout. Here you will

find eight questions. Answer these questions to the best of your

ability, and then turn the tape player back on in order to hear the

correct answers. At this time, then, stop the tape player.

Your answer to question One should be FLOW-CHART. The various

activities in the Learning System are summarized in the flow-chart.

Your answer to question Two should be CONFIDENT. If the Speaker pro-

duces a sentence about which the Listener is not confident, the Listener

says "HM' um." Your answer to Three should be EVALUATOR. If the

Speaker produces a sentence about which the Evaluator is not confident,

the Evaluator signals disapproval to the Listener, Your answer to Four

should be SPEAKER. The Listener guides the behavior of the Speaker.

Your answer to Five should be LISTENER, The Evaluator guides the

behavior of the Listener. Your answer to Six should be LISTENER, The

Listener never says-anything but "HM' um" and "um HMI." Your answer

to Seven should be EVALUATOR. The Evaluator never says anything. He

just nods to the Liptener to indicate confidence or lack of it. And

your final answer should be REPEAT and MODIFY. When the Listener

---,.,....1.
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says "W41 um," the Speaker should repeat and modify his sentence.

If you have missed more than one of these questions, it is
advisable to repeat all of Program B. If you did not miss more than

one answer, you have successfully completed Program B and you are

ready to move on to Program Zero.

In either ease, turn to Page .A2 and record the month, the day,

and an estimate of the number of minutes that you worked on this program

in this Learning Sessinn. Once you have recorded th6le *data, you ore
-ready t* repeat Prograit 13 or to Move on to Program Zero, the Variable

Identification Program..

--,One final instruction, however... If your tape is on a reel*
and not on a cartridge, please rewind the tape. I,fter you have

removed the taped program, please turn off the macAne.

Good luck on your next program.



SPEECH COMMUNICATION LEARNING SYSTEM

0--VARIABLE IDENTOICATION

(Audio Script)

Program Zero. Variable Identification. You should have your Response

Handbook open to Program Zero, Page O.10 Notice that Program Zero is

a program in variable identification. The three objectives of this

program in variable identification are listed on the Response Form.

The first listed objective is to enable you, the learner, to understand

the nature of listener confidence in speech-onntunication In terms of

its effects on the speaker. To state this first objective in another

way, it is to see how a listener forms his opinions about a speaker in

terms of the ease with which he understands that speaker. The second

objective of this program is to enable you, the learner, to identify

the limits of each of six variables within which a listener is con-

fident. And this of course implies that beyond these limits a listener

is not confident. And the third objective listed on the Response Form

is to provide you with guidelines for producing alternative ways of

speaking on each of the six variables. This is so that you as listener

will know what alternatives can be provided by a speaker when you signal

lack of confidence to him, and so that you as speaker will produce

alternatives when a listener signal lack of confidence to you.

Now, let's return to the first objective of this program. When

you meet a person for the first time, you form opinions about him or

her. For example, suppose you are interviewing someone for aAoh.

Or suppose you are a college professor and some student who is just a

face to you in alai comes to see you in your office. Most persons

mould like to think that in such situations as these they form opinions
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about these new acquaintances very slowly. But research does not support

this. It seems that we form our opinions about others in a very few

seconds. Hence, fill in Number One on your Response Form. When we meet

someone, we form an opinion about Urn in the first few SECONDS, S-E-C-O-N-D-S.

Seconds. If we merely see a stranger, and if he doesn't behave in a z ay

that affects us or if he doesn't speak to us, we may not form opinions

about him. However, most persons we meet speak to us before they behave

in any of way that affects us. And in these cases, we form opinions

about these persons in less than fifteen seconds.

Now, if you are on the receiving end, and people form opinions about

you in a matter of seconds, this may not seem to you to be very fair. And

you would probably feel It was even more unfair to find out that in a few

seconds they have decided whether to hire you or not, whether you're a

good student or not, whether you are honest. or dishonest-, sincere or

insincere, and that they have formed opinions about you on many other

dimensions of personality and character. Unfair? Perhaps. at when .you

meet a person, you don't Check his life history and study his behavior

for many days before'yOu form opinions about him. And, in the same way

no one does that much research on you before he is willing to mention

characteristics about you to himself and, perhaps, to others.

Research also indicates that, not only are these opinions about

persons we meet formed almost instantly, but almost everyone in the same

culture forms practically' the same opinlons about the same individuals

in a matter of seconds. In other %lords, there is astounding agreement

about traits of persons, no matter which persons form those opinionsmft

Whether they are males or females, or children or adults. Now complete

Sentence Number Two on the Response Form. When many different persons
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meet the same Individual, they tend to form the same-SwA4lowE-msame

opinions about himo

To review, people form opinions about others almost instantly when

they meet them, and an opinion formed by anyone about a person is almost

identical to the opinion of anybody else about him. Since we have a

fact of human behavior that exists whether we like it or not, we could

well ask the same three questions researchers in speech-communication have

asked. One question is: Haw much do these opinions change that everyone

forms so quickly. In other words, how permanent are these quickly

formed opinions, or don't they change when we get to know the people

better? A second question is how accurate--not how much agreement but

how accurate- -are these judgments that are so quickly formed. Ir, other

words, do people really behave the way we think they do? And a third

question is, what are these quickly farmed opinions based on.

Let us consider the first question about how permanent these opinions

are. The answer from research is that they tend to be very permanent

indeed. People tend to look only for those behaviors in others that

agree with the opinions they have already formed about them.

Hence, you should now complete Sentence Number Three on your Response

Form. The opinions about -*.others that we form in the first few seconds

do not tend to change because we tend to look for only those behaviors

that CONFIRM our quickly formed opinion's.

The next question is how accurate are these judgments about a person:

that we form so quickly. Research on dozens of traits reveals in every

case that these quickly formed opinions about how others behave are

accurate only by chance. in other words, if you were being interviewed

for a job by twenty interviewers at the same time, they would agree



almost unanimously about how intelligent you are, how interested you

are, how cooperative, how industrious, how trustworthy, and on anything
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else they were asked about you. But if a team of psychologists could

study written reports of your behavior in various situations over the

past few years and then make judgments about you without meeting you,

there would be only chance agreement between the interviewers' opinions

about you and the reports of the psychologists about you. ::.

Now Complete Statement Four on your Response Form. Our quickly

formed opinions about persons we meet are accurate only by CHANCE,

You may well wonder, if judgments about the behavioral traits of

others are accurate only by chance, why don't we train people to learn

to make judgments about others that are more accurate. Unfortunately,

there doesn't seem to be a way between instant judgments that are accurate

only by chance and judgments that are made by professionals after

studying detailed behavioral reports. And remenber, the psychologists

shouldn't see or hear the persons they judge. Otherwise, they will be

influenced to see them the same way everyone else sees them, and they

would tend to form opinions about them that are the same as everyone

else's opinions, opinions that are not based on behavior but on a few

seconds of seeing and listening to them.

In other words, our quickly formed judgments are exceedingly

inaccurate as guesses about how people actually behave. But they are

exceedingly accurate as guesses about how everybody else actually

thinks they behave.

Well, why don't we teach people not to make judgments about others

so quickly? The answers seems to be that we form opinions almost in-

stantly about anything new that affects us, and we then behave as if
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those opinions 'were true. We do tend to change our opinions when our

behavior based on those opinions doesn't seem to be successful. Unfortu-

nately, if everyone behaves towards someone as if he isn't honest or

sincere or interesting, there isn't very much chance of their behavior

towards him seeming to them to be unsuccessful. He may suffer from

their treatment of him, but there isn't much chance that their mistreatment

of him Will make them see that this brings suffering to them.

Where does all of this lead? Well, there is one way to give everyone

we meet accurate information on which he can form opinions about us. We

can have the behavior of every citizen tabulated, inventoried, and

evaluated by computer. Then, when we meet someone, we can hand him

our official computerized character report. It will tell him how honest

we are, how well informed we are about everything, and anything else he

wants to know. But this is an invasion of privacy that few of us would

want.

The only alternative that seems to remain is for us to discover how

this lack of confidence in us can happen. Then we can learn to avoid

those things that cause that lack of confidence to be formed.

Let's review for a moment. We meet people for the first time, and

sonic of these times are very important. We may be meeting someone when

we apply for a job, or when we enroll in a class, or when we see a

customer, or when it's someone who may well become our partner in a

business or throughout life. And in every case each of these persons

forms almost the very same opinions about us, and these opinions are

formed in a very few seconds. And they tend not to change in time. And

in terms of how we actually behave, their quickly formed, nearly unanimous,

and nearly unchangeable opinions are accurate only by chance.
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In a moment, then, everyone we meet determines that be has confidence

in us, or he does not.

Our final question, then, is to discover upon what this confidence

or lack of it is based. And, once we discover that, we can modify

those behaviors that cause such a sudden lack of confidence to be formed.

Again research would indicate that this lack of confidence is

formed almost entirely on the basis of our speech. Of course, what

someone is wearing might offend, or a great physical deformity could

produce such an impression, but the dres6 must be in very Door taste

and the deformity must-be much greater than a mere physical handicap

for such an impression to be formed. And, even then, speech that

produces confidence in the listener will offset to some extent or even

entirely the visual effect that is produced.

Now complete Number Five on your Response Form. Opinions about

persona are formed almost entirely on the basis of their S-P-E-E-C-H

their speech.

For a moment let's divide speech-communication into content, or what

is said, and delivery, or how it is said. Obviously, if a lack of

confidence can be established in a few seconds, there isn't very much

content that can be communicated in such a short time. Even in research

on long speeches, ratings of a fifteen second taped sample of a speaker's

delivery will predict that speaker's ability to convince an audience better

than ratings based on the entire written text of his remarks.

If the first few seconds of our meetings with, others establishes

very firmly how much confidence they have in us, one could well ask

"Do you mean to say that our speech after the first few seconds won't

change a listener's confidence in us?" The best answer based on research

seems to be, "Yes, it will, but it will tend to affect confidence in what
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we my: rather than confidence in us." To review, then, when two persons

meet for the first time, in the first few seconds each tends to establish

a degree of confidence in the other anywhere between no confidence at

all to extremely great confidence. This is confidence in terms of what

kind of person the other person is. Afterwards, as they continue to

communicate, their confidence in terms of what kind of person the other

is tends not to change, but their confidence in what he says from moment

to moment will vary greatly.

Now respond to Items Six through Nine on the Response Form. Number

Six. During the first few seconds in which two persons meet for the

first time, each establishes a degree of CONFIDENCE in the other.

Number Seven. As they continue to communicate, this confidence that

each has in the other tends to stay the SAME. Number Eight. What

varies from moment to moment after that is the confidence that each of

them has in what the other one SAYS, and not the confidence in what

kind of person the other person IS. Number Nine. In both cases,

this CONFIDENCE is based almost entirely on the other person's SPEECH.

S-P-E-E-C-H.

are now ready to go on to the second objective of this program.

That is, we will now look at those characteristics of delivery that

produce listener confidence or a lack of it, both in the speaker and in

what he says.

Listener confidence is affected by seven speech-communication

variables. They are eye contact, loudness, voice quality, pitch, rate,

articulation, and diction.

The first six of these variables are treated in these Preliminary

Programs and in Speaker Performance, Listener Performance and Evaluator
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Performance Programs. The Last variable, diction, is treated in Terminal

Role and Terminal Performance Programs.

Now complete Item Ten on the Response Form. The seven major

variables that control listener confidence are EYE CONTACT, LOUDNESS,

VOICE QUALITY, PITCH, RATE, ARTICULATION, and DICTION.

Now let's Look at each of these first six variables In turn. In

other Preliminary Programs you will work on after this one, each of

these variables will be discussed in more detail. At this time your

objective is to examine each variable briefly to see what asigland,

in its varying, what are the limits within which confidence tends to

be produced and maintained and beyond which of confidence tends

to occur.

As each variable is discussed in terms of lack-of-confidence,

the third program objective will be achieved. That is, this discussion

will provide guidelines for alternative ways of speaking on each of the

variables.

Throughout all programs these variables are referred to both by

name and by number. They are numbered from zero through five.

Variable Six, Diction, is not worked on until the Speakeraistener,

and Evaluator Performance Programs are completed. Diction will thire-

fore be identified as a variable in the Terminal Role Program.

The first variable we will consider, then, is Variable Zero,

Eye Contact. Turn to Page 0.3 on your Response Form. There you see

"Variable Zero, Eye Contact" written above the definition of Variable

Zero, Eye Contact. Notice that eye contact is defined as the degree

to which the speaker will "maintain readiness to revise on basis Of his

listener's lack-of-confidence signals." Ii other woods, eye contact

means the degree to which the speaker modifies his Lx4ech-commun3 oation

on the basis of his listener's signals of lack-of-confidenceo. It
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does nei. mean that the speaker merely looks at his listener. Eye contact

can even be assessed while listening to a tape recording of a speech

communication. The act of speaking is an calgoing process of selection.

Because the act of speaking is an ongoing process of selection, a

speaker frequently revises what he says. It is therefore rather easy

to listen to a tape recording of a speaker and to guess correctly on

almost any revision whether the speaker is trying to discover what

he wants to say or whether that revision is his reaction to a signal

that his listener was not confident of what he has just said.

Listen to an example of each type. First, the eye contact with

the speaker's monitoring his own thoughts rather than the reception

signals of his listener:. "Well, think...that is, most of the time,

I guess...I.I happen to find that after a day or so, can't work

as hard at...well, you know what I mean, I get kind of tired or, uh,

well, I just don't like to keep doing, uh, work or that sort of thing."

Now a sample of a speaker's revising based an signals of lack-of-

confidence that he reads in his listener's face: "Well, I usually

come home about five-thirty and then...Yeah, I know that's pretty

late, but I don't start till nine... And then I eat a big meal...Well,

I'm pretty hungry because I only have maybe a bowl of soup for lunch...

And then...after a big meal...i get sleepy and watch TV...No particular

program. They all pat me to sleep anyway."

It is rather obvious in the second case that the speaker got a

raised eyebrow or same other signal of lack of confidence when he

said, "five-thirty" and again when he said, "big meal," and again when

he mentioned, ?Tut Good eye contact, then, requires that the speaker

look at his listener, but not just to be looking at him. He is watching for
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the speaker to signal lack-of confidence. Now look at the graph under

Variable Zero, Eye Contact, Notice that on the left we have a range

of listener's lack-of-confidence signals that produce revisions. On

the bottom reading from left to right we have a range of listener

confidence from extreme non-confidence at the left to extreme con-

fidence at the right in between is a range called the critical zone.

A critical zone is used rather than a critical point because some

listeners are more tolerant than others. They have been trained to

believe that poor listening is somehow their fault rather than the

fault of the person speaking to them. A listener can't actually do

much to improve his listening. He can ask the speaker to repeat, but

he can only ask him to repeat once or twice. TO ask more often than

that would make the speaker angry. Or a listener , mv . closer to

the speakqr. But only in very unusual cases is a listener's lackaef-

confidence actually improved by his sitting somewhere else. Hence,

on every variable there is a critical zone. Towards the left of

this zone are listeners who more readily blame themselves for failures

of others. Towards the right are listeners who more readily blame

speakers rather than themselves for any lack-of-confidence they 'feel.

Incidentally, on each variable those listeners on the right end of

the critical zone generally maintain more confidence by control of

that variable when they themselves are speakers.

Now look at the curve that describes the general relationship

between eye contact and listener confidence. Notice that listener

confidence generally increases as the speaker revises to restore his

listener's lack of confidence.
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Now complete the four items under eye contact on the Response

Form. Item Eleven A: The listener gives a SIGNAL to mean that he

lacks confidence. Eleven The speaker with eye contact can DETECT

this. The speaker with eye contact will then REVISE. This will give

the listener CONFIDENCE,'

Variable One is Loudness. Notice on Page 0-4 of the Response Form

that Variable One, Loudness, is the degree to which the speaker will

"maintains variety in loudness within his listener's hearing range."

This does not mean merely that every syllable, even the least important

syllable of the least Important word, will be heard. Not only must all

the syllables be heard for a listener's confidence to be maintained,

but the syllables amid be varied in loudness above that level.

Listen to an example of insufficient variety in loudness first. "Mr.

Lee, Inn interested in applying for that job you advertised in the

newspaper, I've had about ten years' experience in that kind of work

and I think I can really do a good job for you." You are confident

that you heard every word, but are you confident in him?

Now, listen to those same words with variety in loudness, but not

all of that variety will be within your hearing range. Do not change

your volume control. "Mr. Lee, I'm interested in applying for that

job you advertised in the newspaper. I've had about ten years'

experience in that kind of work and I think I can really do a good

job for you."

Now complete Number Tgelve on your Response Form. Loudness is

maintained when the speaker's syllables vary in loudness, and the

listener can easily hear the speaker's least loud syllable. This

concludes Part I of Program Zero. If this tape is not on a cartridge,
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please rewind this tape and then go on to Program Zero, Part II.

Thank you.

The next variable, Variable Number Two, is Voice Quality. Notice

on page 5 your Response Form how voice quality is defined. It is the

degree to which the speaker will "maintain a voice quality that varies

from the middle on five dimensions to signal special meaning for

certain words." Now look at the chart directly under the words,

"Variable Two, Voice Quality." Notice the five dimensions listed In

the center region marked "Confidence Zone." As you can see by the

labels listed on either side of these dimension numbers, the first

dimension is called the breathy--tense dimension, the second is called

the flat. thin dimension, the third is called the throaty-fronted

dimension, the fourth is called the denasal-nasal dimension, and the

fifth is called the clavicular-orotund dimension.

Any human with normal hearing and a normal speech mechanism can

produce all then of these extremes listed in the lack-of-confidence

zone. He can also produce any voice anywhere between these extremes.

The first dimension, as shown on the chart on rage 0-5, is the

breathy-tense dimension. This dimension refers to the amount of

force a speker puts on his vocal folds or as they are sometimes

called, vocal cords or vocal bands. This force he puts on his folds

to keep them closed against the air pressure he applies below the folds.

If he uses very little force to keep his vocal folds closed against

the air pressure from below, a breathy voice is produced. A breathy

voice sounds like this: 1, 2, 3, 4, 5, 6, 7, 8, 9, 100 This is not

whispering. In whispering the folds never come together at all.

Notice that every odd number is whispered in the following sequence,
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and every even number is breathy: 1, 2, 3, 4, 5, 6, 7, 8, 9, 10. You

can produce a voice like this by slumping in your chair and relaxing

your neck. Try counting from one to ten, with a breathy voice. One,

two, three, four, six, seven, , ten.

At the opposite extreme on this dimension is a tense voice quality.

This means that the force the speaker uses to keep his vocal folds

closed against the air pressure from below Is extremely great. Listen

as tension increases from one to ten: 1, 2, 3, 4, 59 6, 7, 8, 9, 10.

The dimension from an extremely breathy voice quality, such as this

one, to an extremely tense voice quality, such as this one, is the

first dimension of the five dimensions of voice quality. The breathy-

tense dimension refers to the degree of vocal fold tension a speaker

uses.

Notice on the chart in your Response Form that a listener lacks

confidence in a speaker when he uses a voice quality that is either

breathy or tense. Yet, remember that no one is breathy or tense because

he was born to speak that way. He learned to speak that way. And he

did not learn to speak that way because he behaves in certain ways.

He learned to spdik that way merely because he did not detect any lack

of confidence among his listeners when he happened to speak that way

in early childhood.

If a speaker uses a breathy or a tense voice quality on most of his

words, he will be perceived as being ... certain kind of person. Remember,

even though these perceptions are accurate only by chance, they are the

perceptions nearly all of us have. For example, a breathy speaker,

according to research, is perceived as one who is weak, weak physically,

weak mentally and weak morally. One explanation of that perception,
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and indeed of all perceptions about personality based on speech, is that

we think that is how me would sound if we, who don't use that voice

quality, were very weak.

A person with a tease voice quality, at the other extreme from a

breathy voice quality, sounds like this: He tries very hard to hold his

vocal folds closed against the air pressure from below. Such a speaker

is judged to be very nervous, and unstable. One lacks confidence in a

breathy speaker because he seems too weak to be trusted; one lacks

confidence in a speaker with a tense voice quality because he sounds too

emotionally unstable to be trusted.

Notice n the voice quality chart in your Response Form that certain

words are listed alongside the words "breathy" and "tense." These

words do not describe how speakers with these voice qualities are

perceived. They describe what is perceived when speakers use these voice

qualitie3 very seldom and only on certain words. For example, we could

say, "The kitten's fur is very soft" or we could say, "The kitten's fur

is very soft." In the second case a breathy voice is used, but only

on the word "soft." However, if a person talks like this all the time

and he talks about atomic energy and movies and kittens with this

breathy voice quality, then he can't really convey softness by saying,

"The kitten's fur is very soft."

A tense voice quality used to emphasize a special word makes that

word suggest anger, as in "Don't:" or importance as in "The principal

ingredient is confidence." But again, a speaker can't be tense on all

words and convey these connotations. Now listen to a female with

these voice qualities. 1, 2, 3, 49 5, 6, 7, 8, 9, 10. 1, 2, 3, 49 5,

6, 7, 8, 9, 10.
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The second dimension of voice quality is the level at which the vocal

folds are positioned in the neck. If the vocal folds are held too high,

it sounds like this. This is a thin voice quality. 1, 2, 3, 49 5, 6, 7,

89 9, 10. A thin voice quality is not high pitched; It can be thin at

any pitch. For example: 1, 2, 3, 4, 5, 6, 7, 8, 9, 100 You can sound

like this by raising your vocal folds in your neck and counting like this:

ls 2, 3, 5, 6$ $ 8, 9 10.

At the other extreme on this dimension Is a flat voice quality* A

flat voice quality is produced when the vocal folds are pulled down too

low in the neck. A flat voice quality sounds like this: 1, 2, 3, 4, 5,

65 7, 8, 9, 10. Again a flat voice can be produced at any pitch. For

example: 1, 2, 3, 4, 5, 6' 7, 8, 9, 10. A speaker can use a flat voice

quality on certain words to suggest dullness or boredom. For example,

"You want to go to the show? All right." And a thin voice quality on

certain words when the speaker's usual voice produces listener confi-

dence will suggest doubt or insincerity. For example, "We could do it

or "That's just fine."

A female with these voice qualities sounds like this: 1, 2;

6, 7, 8, , 10. 1, 2, 3, 4, 5, 6, 7, 8, 9, 10.

Every one of the five dimensions of voice quality is independent, so

that any voice on one dimension can occur with any voice on any other

dimension.

Hence, thus far we have a breathy voice, A, B, C, 0, E4 and a tense

voice, A, B, C, D, E, and a breathy, flat voice, As B, C, D, E, and a

tense, flat voice, A, 14 C, D, E, and a breathy thin voice, A, B, C, D,E,

and a tense, thin voice, A, B, C, Bs Ea
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Now turn to Page 6 on the Response Form. Notice the matching.

Now match the first part and lest part of the first four statements, by

filling in the letter that identifies the correct completion of each

statement. For example, a breathy voice quality is produced with_

very little effort to keep the vocal, folds closed. Rence,you place the

letter C in the box at the end of the first statement. A tense voice

quality Xs produced withl.f.11, very much effort to keep the vocal folds

closed. You should now have the letter R at the end of the statement

about a tense voice quality. The third sentence is: A flat voice

quality is produced with (remember, a flat voice quality sounds like

this) ......A flat voice quality is produced with vocal folds too

low in the neck. And the fourth statement, a thin voice quality is

produced with vocal folds high in the neck. Bence. you now have

these letters in the first four boxes: C, H, X. G. The breathy-tense

dimension refers to the amount of effort to close the vocal folds against

air pressure from below. The flat-thin dimension refers to the low

or high positioning of the vocal folds in the reek.

The third dimension of voire quality is the degree to which the

base of the tongue is generally positioned in the month toward the

front or toward the rear. When a speaker pulls his tongue towards the

rear, it is a throaty voice quality. This is how a speaker sounds who

has a throaty voice quality, 1, 2, 3, 4, 5, 6, 7, 8, 9, 10. Pull, your

tongue back, open your moth wide, and count with a throaty voice

quality: 1, 2, 3, , 5, 9 7, 8, , 10. A speaker with a throaty

voice quality such as that produces lack of confidence. Howeer, when

a voice quality that maintains the lie eners confidence is throaty on

a word, it gives the listener a special connotation that the speaker is

1
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tentative; he hasn't made up his mind. Or he is ridiculing it. For

example, "I'm not sure I want to hurre or even "Oh?"

At the other end of the throaty-fronted dimension is a fronted

voice quality. A fronted voice quality is produced by shifting the

base of the tongue far forward in the mouth. It sounds like this:

This is a fronted voice quality. Principles of political economy.

1, 2, 3, 45 5, 6, 7, 8, 9, 10. Now listen to counting with a throaty

voice quality on the odd numbers and a fronted voice quality on the

even numbers: I, 2, 3, 4, 5, 6, 7, 8, 9, 10. Now say, "principles of

political economy.° Now count along with a fronted voice qualxty.

1, 2, 4, , 6, , 8, 9, . When a voice quality that

maintains listener confidence varies on a word towards the fronted

extreme on the throaty-fronted dimension, the listener will receive

a connotation of precision or irritation. For example, "I want this

done REsealsgi that way."

This is a female with a throaty and a fronted voice quality.

First, the throaty voice quality as she counts, and then the fronted

voice quality. 1, 2, 3, 4, 5, 6, 7, 8, 9, 10. 1, 2, 3, 4, 5, 6, 7,

8, 9, 10.

Now fill in the two boxes on your Response Form pertaining to the

throaty and fronted voice' qualities. A throaty voice quality is

produced with ...A, the tongue base far to the rear. A fronted voice

quality is produced with ...F, the tongue base far forword.

Now listen to some voice quality conbinations.

This is a breathy-throaty voice quality.

This is a tense-fronted voice quality.

This is a flat-throaty voice quality.
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TA.J.s is a thimithroaty voice, quality. This Is a flat-fronted voice

quality. This is a thinftfronted voice quality. This is a breathy-

thinthroaty voice quality. This is a tenselatmthroaty voice

quality. This is a tensemethinwfronted voice quality.

The fourth voice quality dimension is the denasalnasal dimension.

This refers to the degree of nasal cavity reinforcement.

The nasal cavity is an open area above the roof of the mouK,that

extends from the rear of the mouth to the nostrils out at the end of

the nom. Anytime sound reaches the mouth from below, it must enter

the nasal cavity to some extent. If very little enters, it sounds like

this: This is a denasal voice quality. Sometimes we speak this way

when we have a cold. 1, 2, 3, 49 5, 6, 79 8, 9, 10. If a very great

amount of sound enters the nasal cavity, it sounds like this: Thls

Is a nasal voice quality. 1, 2, 3, 4, 5, 6, 7, 8, 9, 10. Now count

along with a nasal voice quality. 1, 2, , 4, 9 6, 8, 9 10.

When a speaker with a voice quality that maintains listener

confidence shifts to a denasal %vice quality to emphasize a word, he

connotes unimportance. For example, "Don't." When he uses nasality

to emphasize a word, it connotes complaint. For example, "Oh, 'Ayr

or just the one word, "NO." This is a female who varies her voice

quality on the denasal nasal dimension. First she will count with a

denasal voice quality* and then with a nasal voice quality. 1, 2* 3,

4, S, 6, 7, 8, 9, 10. 1, 2, 30 4, 5, 6, 7, 8, 9, 10.

Now complete the next two statements on your Response Form. A

denasal voice quality Is produced with very little sound energy

in the cavity above the mouth. A nasal voice quality is produced

with lots of sound energy in the cavity above the mouth,
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Now for a few voice quality combinations. This is a breathy-nasal

voice quality. This is a tenseedenasul voice quality. This Is a flat.

nasal voice quality. This is a thin-fronted-nasal voice quality.

This is a breathy-throatywdenasal voice quality. This is a tense-

flat-throaty-nasal voice quality. The fifth and last dimension of

The fifth 'end last dimension of voice quality is the clavicular*

orotund dimension. This dimension refers to the degree to which the

speaker uses his chest cavity as a kind of sounding board. A human goes

beyond, orotundity when he sings. Hence, the orotund end of this

dimension sounds a little like a speaker almost singing his words. He

must speak slowly to do this, but not all slow speech is orotund. This

is slow speech. This is an orotund voice quality. 1, 2, 3, 4, 5, 6,

7, 8, 9, 10.

At the opposite extreme is a speaker who sounds like he is talking

from his shoulders upward, as if he is standing in water up to his neck.

It sounds like this: This is a clavicular voice quality. 1, 2, 3, 4,

5, 6, 7, 8, 9, 10. Count along very fast: 1, 2, 3, 4, 5, 6, 7, 8, 9, 10.

All fast speech is clavicular because.there is not enough time to

build up sound energy in the chest. All fast speech is clavicular,

but not all clavicular speech is fast. This is fast clavicular speech,

1, 2, 3, 4, 5, 6, 7, 8, 9, 10. This is slow clavicular speech, 1, 2, 3,

4, 5, 6, 7, 80 9, 10.

A speaker whose voice quality maintains confidence may use a

clavicular voice quality on a word to suggest weakness or haste. For

example, "He rushed right by me." "I hate sickness." And a speaker

whose voice quality maintains listener confidence car. use orotundity

on a word to suggest very great importance. For example, "The sign

read, 'Danger'." "There was only one word to describe his feeling,
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loneliness*" Lieten to a female vary her voice quality along the

clavicular-orotund dimension. First the clavicular mid then the

orotund voice quality. 1, 2, 3, 4, 5, 6, 7, 8, 9, 10. 1, 29 3, 49

5, 6, 79 8, 9, 10.

Now complete the last two boxes on your Response Form. A

clavicular voice quality is produced with...D9 very little sound

energy in the chest. An orotund voice quality is produced with

lots of sound energy in the chest.

This is the end of Part II. If this tape is on a reel and not a

cartridge, please rewind the tape. Then go on to P.'ogram 0, Part III.

Thank you.

This is Program Zero. Part /II.

All ten boxes should now be filled in. Reading from the top down,

the letter In each box should be: C, R. 4 G. AL, Fe 4 E, /6 D.

Now for a few voice quality comhinations. This is a breathy-

thin-clavicular voice quality. This is a flat-clavicular voice quality.

This is a tense-orotund voice quality. This is a thin-orotund voice

quality. This is a brathy*throaty-Jorotund voice quality. This is e

breathy-thin-fronted-denssal-clavicular voice quality. Ties is a

tense-flat-throaty-nasal-orotund voice quality.

You have now learned to identify the variable of voice quality.

Now complete Number 14 on the Response Forma. A speaker with listener

CONFIDENCE will maintain a voice quality that varies frG)11 the MIDDLE

of five dimensions to signal special meanings for certain words.

Now let's look at the third speech-cammualcation variable that

affects listener confidence, pitch.

Turn to Page 7 on your Response Form. Look at the definition
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under Variable Three, Pitch. It Is that, to maintain listener

confidence, the speaker must "maintain variety in pitch for minimum

listener confusion in identifying each sentence's key word and type.

Notice the diagram of the sentence, "He did" that appears at the

right of the graph. In such a simple sentence as that two word

sentenee there are two poSsible key words, "He" and "did." There are

also three sentence types. Hence, there are six alternatives that a

listener must discriminate among. Llaten to each of the six possible

sentences. First, the key word "did" as an unemphatic statement. An

unemphatic statement is the kind that we put a period at the end of

when we write it. As an unemphatic statement with the emphasis on

the second word, then, it would be, "He did." An emphatic statement

is the kind we end with an exclamation point when we write it. With

the second word as the key word, this would be, "He die" As a

question with "did" as the key word, this mould be, "He did?"

The other three sentences would be an unemphatic statement, an

emphatic statement and a question with the first word, "He," as the

key word. These sentences would be, "He did." "He did!" "He did?"

Hence._ anytime a speaker says the two words "Mb" and "did" as a

sentence, the listener will lack confidence if he cannot Instantly detect

changes or both loudness and duration changes, but these choices cannot

be signaled nearly as well by loudness end duration when they are made

which of the two words is the key word and whether the sentence is a

mere statement, an emphatic statement or a question.

P, -arch indicates that this confusion among English sentence

alternatives is reduced most when the speaker's pitch changes are used

to signal the speaker's choices of key word and type. These pitch

changes can also occur together with loudness changes or duration
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without changes in pitch. tor example, It is much more clearly a

question when we say "He did?" than willen cti! say, "He did?"

Look at the pitch graph on your Response Farm. It shows the

relation between pitch and listener confidence. The percent of a

speaker's sentences in which his listener selects both the key word and

sentence type before he must make another selection is closely related

to listener confidence, So long as the listener can decide what any

sentence's key word and type are before he must make another decision,

he maintains confidence. When he is confused and takes longer to

decide, and he is confronted with another choice he must make before

he has nade his decision about the previous one, he will tend to Lack

confidence in that speaker. If he has alieady asked that spelecer to

make elearer what he meant on one or two sentences just before this

happened, the speaker will tend to fall rapidly into that 'Listener's

lack-ofwconfidence zone.

Research indicates that key: word and sentence type are more

clearly Indicated to listeners as the pitch, range increases. For example,.

if we compare "He did" to "He did," the word "did" is more easily

detected as the key word in the second case. Listen again. "He m."

"He did."

But mere pitch variety in a speaker cannot enable him to maintain

his listener's confidence. His pitch must vary to indicate each

sentence's key word and type.

Notice the five sentences on your Response Form from iSA to 15E.

In each sentence there are three words that are underlined and followed

by boxes. At the end of each sentence area period, exclamation point

and question mark. First, listen to the five sentences with pitch

variety which tends to produce lack.,ofmconfidence.



Page 0.23

15A. You saw that movie.

15B. Mgm, went home before noon.

15C. I saw him today,?

15D. She loves him?

15E0 You did that!

Now listen to each one again and put an X in one square after the one

of the three possible key words. As lo put an X to select one of the

three forms of punctuation.

15A. You saw that movie,

15B. nu went home before noon.

15C. I saw him today?

15D. She loves him?

15E0 You did that

You have now made ten selections. They are all correct because

they are your selections. No listener fcr whom these sentences were

intended can select incorrectly; he can only select with some degree of

confidence or lack -of- confidence. It makes no sense to talk about what

was rem sent. If it did, we could ask, "When do children really

begin to communicate, even though no one understands them?" Indeed,

your ability to make selections determines your confidence, not what

some speaker says he meant to say. UV's look at that again. The

ability of a listener to make selections determines his confidence,

not what the speaker says he meant to say.

Now complete Number 16 on your Response Form. A speaker with

listener confidence will maintain variety on any sentence to enable

his listener to select that sentence's KEY-X-E-Y -key word and

sentence TYPE--T-Y-P-E--before he must select again.
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Viriable Number Three, Pitch, refers therefore to signals to the

listener which enable him to select one of several meanings for the

same sentence before that listener must make another selections.

The next variable, Variable Number Four, is rate. Rate refers to

the speaker's control of output of sentences which enables his listener

to select on any sentence from among all alternative sentences con-

sidered by that listener before he must select again. The definition

of rate on the Responsr Form is that to maintain Listener confidence

the speaker will "maintain variety in rate of sentence production to

enable his listener to select among those sentences he considers before

he must select again." Look at sentences 17A through 17H on your

Response Form. Listen' to a reading of each of the eight sentences

With a rate which tends to produce lack of confidence. Do not fill in

the boxes, But think which of the two sentences in each case you

would select.

17A. Mr, Smith, our milkman is ill.
Mr. Smith, our milkman, is Ill.

17B. Miss Lee, his secretary, will see you now.
Miss Lee, his secretary, will see you now.

17C. "Which" is the word you want?
Which is the word you want?

17D. He said, "I can go."
He said I can go.

17E. He bought some salt, pork and eggs.
He bought some salt pork and eggs.

17F. He said to my brother, Sam, "I'm a fool."
He said to my brother, "Sam, I'm a fool."'

17G. You should; try again.
You should try again.

17H. Mary, the lady on your right, is leaving.
Mary, the lady on your right is leaving.
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Now listen to these same sentences again. This time put an "X" in

one of the two boxes to select one of the two sentences in each case.

17A. Mr. Smith, ourmilloman is ill.
Mr. Smith, our milkman, is ill.,

17B. Miss Lee, his secretary, will pee you now,
Miss Lee, his secretary will see you now.

17C. "Which' is the word you want?
Which is the word you want?

17D. He said, "I can go."
He said I can go.

17E. He bought some salt, pork and eggs.
He bought some salt pork and eggs.

17F. He said to my brother, Sam, "I'm a fool."
He said to my brother, "Sam, I'm a fool."

17G. You should; try again,
You should try again.

17H. Mary, the lady on your right, is leaving.
Mary, the lady on your is leaving.

The point here is that every selection you have made is correct.

The only question is the extent to which you bad difficulty in deciding

between the two alternatives. And this is not your fault, but some

lack -of- confidence produced by the speaker.

Now complete Number 18 on your Response Form. A speaker with

listener CONFIDENCE will maintain variety in rate of SENTENCE pro-

duction to enable his listener to SELECT among those sentences he considers

before he must select again.

As the graph on your Response Form shows, when the listener is

still trying to figure out which sentence a speaker meant, and he is

presented with another decision he must make before he has decided

which one was said, he will tend to lack confidence in that speaker.

'Pm
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A rate which tends to produce lack-of-confidence may be fast or

slow, with lots of pauses or with none. The only answer about what

Rind of rate maintains listener confidence depends on what specific

sentences are being said to what listener for what purposes. And only

a particular speak;. Ind a particular listener in a particular situation

can ever determine that. But in sysyy. situation a speaker u t maintain

a rate that enables his listener to engage in detection of his

sentences withoiat feeling rushed.

The last variable to be considered in this Preliminary Program

Zero, Variable Identification, is the variable called articulation.

Articulation refers to the degree to which the speaker maintains

listener confidence by enabling him to select any word from among al-

ternative words considered by that listener before -pother listener's

decision point is reached.. Let's look at that again, Articulation

refers to the degree to which the speaker maintains listener confidence

by enabling his listener to select any word from alternative words he

considered before he must make another decision.

Turn to PajelD of Preliminary Program Zero on your Response Form.

Notice the definition of Variable Five, Articulation. It is that to

maintain listener confidence the speaker will "maintain variety in

syllabLe production to enable his listener to select among those wards

he considers before he must select again." Look at the example to the

rie,t of the graph. The two sentekAles are I scream and Ice cream.

The rate on each sentence and on each word is the same. But the

difference is that the sound of I in Ice and the sound of I in I are

actually physically different sounds. Listen again. I scream. Ice

cream, As another example, consider the four words listed on your
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Respons& Form under "Ice cream." They look like they differ in that

three of them end in a p, t, or k. But very seldom do you hear persons

blast those sounds in seed, seat, seek. Let's leave the exploeion

off completely and you can still tell in many cases which of the four

words is said. See. Seep. Seat. Seek. Seep. See. Again, the

secret is in the way the vowel is said. It is said four different-

ways. Articulation, then, clarifies syllables and words, and pitch

and rate clarify senteaces. And of course voice quality can also

clarify.words, as in soft, nasty, strong, stupid, bard.

Now listen to sentences 19A through 1911. Again, do not mark any

X's in boxea on, this reading. First, they will be read with an

articulation that leads to lack-of-confidence. They (There) are

strangers in town. Is it tin (thin)? It's his fodder (father). Are

they deceased (diseased)? I don't want the letter (ladder) to be

used. Bill earned (learned what he needed. Are they Thursday (thirsty) ?

He used some mice (ice) in the experiment.

Now they will be read with improved articulation. This time place

an X in each box to indicate each of your selections.

19A. The are strangers in town.

19B. Is it thin?

19C. It's hid father.

19D. Are they diseased?

19E. I don't want the latter to be used.

19F. Bill earned what he needed.

I9G. Are they Thursday?

19g. He used some mice in the experiment.

Again, as in the exercise on rate, every one of your responses is

correct because your ability . to make selections determines your
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confidence, not what some speaker says he intended for you to receive.

Now complete Statment Twenty. A speaker with listener confidence

will, maintain variety in SYLLBLE.-S.Y.L.L-A.B-L,E-syllable production

to enable his listener to SELECT among those WORDS he considers before

he selects again.

On Variable 3, Pitch, on Variable 4s Rate and on Variable 5,

Articulation the listener is involved in making selections. He must

select syllables, words, and sentences, and the speaker who maintains

listener confidence enables his listener to make one selection before

h2 must cope with making another. And the next selection in each case

may be another syllable, or word or sentence. The listener, then, goes

from decision point to decision point. When one lives with certain

persona for a long time, he learns that he has to make selections very

rarely and he can make them with great confidence. But most of the

affairs of the world are not conducted by persons who live and work

together closely. In these more everyday. speech - communication

activities dozens of selections are made each minute and lack -of-

confidence can easily occur. It is the purpose of this and other

programs Z1D follow to enable you to learn better how to alter the

speech - communication behaviors of others to whom 292 listen so that

you can listen with greater confidence, and to enable you as speaker

to learn better how to detect lack.of-confidence in your listeners and

how to alter your speech.communication behaviors to maintain his

confidence in you and what you say.

Complete each blank on the Checkout after you turn off this machine.

Now turn to the Checkout of Program Zero in your ;earner's Handbook.
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Then, after you have filled in every blank, turn the tape on again. Do

this now.

Welcome back. The words you should have filled in are: Number 1,

confidence; Number 2, lus and is; Number 3 (in any order), ma contact,

loudness, voice 20116.q glIgb rate, articulation, and diction;

Number 4, re vises; Number 5, 11312 and least; Number 6, :4ddle and words;

Number 7, ha and :law Number 8, sentence and sentences; Number 9,

2391,022, and words?

This completes Program Zero, Variable Identification. The next

program, Program One, Is Variable Modification. In that program.yoU

will learn how the changes in speechwcommmication behavior in each

of these six variables is brought about.

If this take is /Tat in a continuous loop cartridge, please rewind

this tai before you go on to the next prognm. Thank you very much.

t



SIEECH CORMUSICATION LEARNING SYSTEM

L..Variable Modification

(AUDIO SCRIPT)

You have now completed Program Zero, Variable Identification.

This is Program 1, Variable Modification.

Now open your Learner's Handbook to the first page of Preliminary

Program One. Under Variable Modification are listed the specific

objectives of this programe These specific objectives are to: (1)

Sensitize the learner to the dynamics of variable change in the

Speech-Communication Learning System; (2) Convince the learner that

he should reject all critical zone speech-communication behavior

regardless of extent of improvement; (3) Inform the learner about

rate of behavioral change under these conditions.

These three objectives will not be achieved in the order in which

they are listed. Rather, all three objectives will tend to be

achieved at the same time. First you will be provided with information

that will be needed to understand some brief samples of Performance

Sessions. Performance Sessions are those that you will participate in

after these Preliminary Programs have been completed. After this

introduction to those samples of Performance Sessions, you will

listen to those samples. You will hear each of the variables zero

through fiv4 being modified. Then, to conclude this program, some

statements about those samples of variable modification are to be

completed.
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This is a program, then, to describe how speech-communIcation

behaviors are changed within this learning system.

A change in speech-communication behavior--or indeed in any other

kind of human behavior for that natter. -is not very difficult to

bring about. First of all the person must behave. Giving him lectures

about behaving differently won't make him behave differently. For

a person to behave differently he must behave. Now, once he behaves,

and that behavior is the kind that produces lack -of- confidence, he

needs to be notified that he has produced lack-of-confidence right

after he has behaved that way. To review then; we've got to have

behavior, and we've got to have notification of lack-of-con=dence

instantly, the Bement that behavior occurs*

Now complete Statements One, Two and Thkee on your Response Form.

Nuebir One. For someone's speech-communication behaviors to change,

he meat BEHAVE. Number Two. For someone's speech-communication

.behaviors to change, must be NOTIFIED the MOMENT any behavior produces

lack -of- confidence. Number Three. For someone's speech-communication

behaviors to change, he must behave, end he must be notified the

moment any behavior producea LACKw6fe4710dfidened.

What Is needed, then, is a situation with certain special

requirements. The situation should tend to provoke behavior of a

kind that needs to be moaned, and that sec-4a ac ouch as possible

like the situation In which the modified behavior should be used, and

a signal is needed to indicate when lack.of-confidence occurs.

In the SpeechmCommunicatIon Learning System, the situation that

provokes speedhcommunicatima nehavlor is celled a dyad. D-Y-A-D.

Every dyad occurs in a special area called a Performance Session
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area. In every dyad there are at least two learners and usually three.

One and only one of these learners is a speaker. The other learners

are listeners.

In every Performance Session, three things account for the speed

at which the learners work. One is that they work on one and only one

variable at a time. This Ls so that, when the learner-as-speaker

produces lack -of confidence in his listeners* he will know which

variable he must modify to produce confidence in his listeners. Other-

wise, the learner-as-speaker may try tc modify his speech-communication

behaviors in terms of any one of the six variables, and this will

consume a great amount of time needlessly while he modifies variables

that are not related to the lack -of-confidence he produced.

A second thing that speeds the learners through their tasks in

Performance Sessions is that the learner-as-speaker has already

learned some ways to modify his behavior on that speech-communication

variable before he participates in these Performance Sessions. Stated

simply, he knows some other things to try.

And the third thing that speeds learners through Performance

Sessions, other than knowing r.hidh variable produced lack-of-confidence

and knowing some other things to try, is knowiAg when one of these

trial behaviors produces confidence again.

Now complete Statements dour and Five on Your Response Form.

Nuemr Four. At the moment a speaker is notified that his speech-

communication behavior produces lack-of-confidence, he must know

the VARIABLE-4-A-R-I4-11-114--that produced this lackof-confidence,

and he must know ways to modify his behavior an that variable. Number

rive. For someone's speech-communication behavior te the e, he must
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behave, he must be notified the moment any behavior produces lack-

of-confidence, at that moment he must know the VARIABLE that pro-

duced lack-ofNiconfidence he must know wins to modify his behavior on

that variable, and he must be notified when any modification he tries

produces CONFIDENCE.

In Performance Sessions learners-as-liztenern are responsible

for notifying the learner-as.speakerwhen any of his speech- communication

behaviors produce lack-of- confidence. Then, once the learner-es-

speaker has been notified that one of his behaviors has produced Jack-

of-confidence, and he modifies that behavior, he must know when one

of his modifications produces confidence in his listeners.

Now complete Statement Number Six. In Performance Sessions, the

listener is responsible for notifying the speaker when his speech-

communication behavior produces LACK -of- confidence, and for notifying

him when any modificat/on of that behavior produces CONFIDENCE.

In every Performance Session the learners-as-listeners use a

very simple signal to the speaker to notify him when lack-of-confidence

occurs. One of them simply says, "BM" um" with his mouth closed.

It merely means thatthe learner-aR-speaker is to go back and try

again. When that happens, and one of the speaker's modifications

produces confidence, a leerner-assaistener simply says, "um HM',"

again with the mouth closed. In every dyad of speaker and listeners,

then, "HM' um" Ognala a behavior that produces leek -of-'confidence,

and "um HM'" after "HM' am" signals a modification of that behavior

that produces confidence. Even more briefly it could be said that

"IE49 ate" simply means "Go back" and "um BM" simply means "Go on."
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Now complete Statements Seven and Eight. Nuinber Seven. the

two signals the listener uses are "IIM' um" and "um H1499." He signals

that a behavior has produced LACK-of-confidence by saying......."1W um."

Be sure to write capital H and a capital M and then a little u and a

little 06 The capital H and M indicates that the first syllable is

higher pitched, louder, and longer, "Me um." Humber Eight, The two

signals the listener uses are "HM" um" and "urn HM'." He signals that

a MODIFICATION of a behavior produces confidence by saying, "um HM' 0,"

Notice that your "um HM'" is written with a little u and a little m

followed by a capital H and a capital N. This means that on "um HM'"

the se,cond syllable ie higher pitched, louder, and longer, "um HM9.1"

Hence, in Performance Sessions learners-aa-listeners do two

things. They signal when e speakees behavior produces lack -of-

confidence, and they algae when a speaker's modification of that

behavior product:a confidence. In Performance Sessions the learner-

as-speaker, also does two things. He is responsible for speaking- -

for engaging in speech-connunication behavior--throughout the session

in which he serves as the speaker. He is also responsible for being

able to modify his behavior on any of the six variables whenever

lack-ofconfIdenae is signaled to him.

Nor complete Statement Number Nine. In Performance Casslons

the speaker Is responsible for engaging continmely In speech-

communication BEHAVIOR and for being able to MODIFY his behavior an

on any ...SIX variables when his listener signals 1=k-of-confidence.

In every Performance Session, then, the learner-ae-speaker is

revonsible for two thinge--speaking and modifying-0=d the learner-

as- listener is also responsible for two things-gat:paying, "HM9 um"
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and "um HM" at the proper times.

A meaningful question to ask at this time, then, is "With each

of them having two duties to perform, which one of them, the learner-

as-speaker or the learner-as-listener, is Ili greater control of the

speaker's rate of change.

The best answer seems to be that practically every learner who

has completed these Preliminary Programs has ideas of other ways of

speakiag on every variable, and he can produce a modification of any

of his behaviors when he is called upon to do so. However, some of

these learners-as-speakers change their speech-communication behaviors

much more rapidly than others. And this is far more because of the

signals they receive from their listeners than because of any behaviors

produced by them, Some learneirs-as disteners feel a lack -of- confidence

and for some reason wait to see if, somehow, the speaker's behaviors

might change. They may wait for many minutes before they realize that

only a signal of lack-of-confidence from them can produce a change.

The reason for this is that by their sitting silently, their silence

has been a signal of confidence. And some listeners, when they signla

lack-of-confidence, rre so astounded by the vast improvement in the

speaker's first or second modification that they will then signal

"tun }M'" to notify the speaker that he has improved. However, the

listener then realizes, too late, that the speaker interprets this

"um HM'" as confidence. But to the listener he has merely graduated

from lack-of-confidence Into the critical zone. It was the great

improvement that made him respond, "um HMI." Now he must say, "1124, ue
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for the very same behavior for which he has alrea signaled "um HM'."

And this does confuse the learnerionsspeaktar. And slows down his

progress very much. Hence, we now have two ways learners -as- listeners

affects speaker's rate of change. They can speed up change by

saying, "MP Lie early and by not saying "um until confidence

is produced. And a third way that learnersmas-listeners slow up the

progress of learners-as-speakers is by taking too much time to signal

"HM' It The reason for this is not that the listener can't make

up his mind whether he is confident or not. As the speaker continues

to talk, the listener knows at every moment whether he is confident

ore not However, some learners-as-listeners want to ask themselves

precisely they aren't confident before they signal, rum, um."

And this search for reasons before saying "HM' um" takes time. Hence,

by the time "HM um" is said, the speaker may be in the middle of

another sentence. Then he tries to modify a speedhcommunication

behavior that was not the one that produced lack -of- confidence in the

first place. And this confuses both the speaker and his listeners,

and the rate of progress slows down.

In sum, then, the listener aunt signal nar sun" quic k yL not

waiting to figure out why he said it, he must say "UM' um" to

produce any change whatsoever on any speech - communication variable,

and he must not say "um HM" when a modification increases con--

Mende but is still, in the critical zone.

But the listener is not entirely in control of the rate at

which a speaker's behavior changes. The speaker who knows several

ways to try discovers the way that produces confidence faster than

a speaker who has to sit and think of another way to try.
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Now listen to several samples of Performance Sessions in which

each of the six variables is modified. Try to keep in adnd how

the speaker sounds as he begins working on a variable, and try to

compare that with how he sounds three or four mir-tea later. Also

try to listen to the &am of change. Notice how the chart on

Page 1-3 of rour Response Form des2ribes a general pattern of change.

Across the bottom of the graph is time. Reading from bottom to top

is increased confidence. The line represents the listener's level

of confidence on every one of the speaker's sentences. Each small

slash across the line is a sentence said by the speaker. A large

black dot means the listener said "HM' um." A large white dot means

the listener said, "um HM'." Hence, this speaker said 3 sentences

that lacked confidence before the listener said, nine um." Then

the listener said, "HM' um" twice more, and then he said Aim ISP."

This graph does not represent any of the samples you we about

to hear. Do, not try to follow the graph to count number of wan-

vices or level of confidence. Merely listen to detect the rhythm

of change that occurs on every sample.

You will hear eight samples, one on each of the variables of

eye contact and loudness, then three on voice quality and then one

on pitch, one on rate, and one on articulation, in other words one

on each variable except voice quality, and three on the voice quality

variable. After you hear all eight samples, you will be milted to

respond to two questions. Then, after you corplete the Checicout,

this program will be completed. Listen now to how change occurs

in Eye Contact, Variable Zero.



(Each sample introduced with:)

The next sample involves a listener and a speaker working on

Variable Number $

(At end of second savnle0 This concludes Program One, Part I. If

this tape is on a reel and not a cartridge, please rewind the tape

and then go on to Program One, Part II. Thank you.

This concludes the eight Performance Session samples. Now

complete Statements Eleven and Twelve on your Response Form. Number

Eleven. Variable modification usually occurs in less than ten

MINUTES. Number Twelve. Variable modification occurs faster when

the listener says "BM' um" FASTER, when the listener keeps saying

"HM' um" regardless of improvement until CONFIDENCE is produced, and

when the speaker does not lack ways to MODIFY his behavior when

"MP um" is signaled to him.

Now turn to the Checkout of Program One. Complete each blank

on the Checkout after you have turned off this, machine. Then, after

you have filled in every blank, turn the tape on again. Do this now,

Welcome back. The words you should have filled in are: Number 1,

arialk and es,...kkme; Number 2, lack and confidence; Number 3,

behavior, podify., six and lack; Number 4, faster, not, and critical

zone; Number 5, faster, confidence, and piodify.

This completes Preliminary Program One, Variable Modification.

You are now ready to learn hot< to perform in each of the three roles

in Performance Program sessions. Program 2, Speaker's Role. If this

tape is on a reel and not a cartridge, please rewind the tape before

you go on to the next program. Thank you.



SPEECH COMMUNICATION LEARNING SYSTEM

2.-SPEARER'S ROLE

(Audio Script)

Speech Communication Learning System. ThAs is .Program

Speaker's Role. As you begin this program, you should have the

Learner's Handbook open to Page 2 -]..

You will observe at the top of the first sheet the listing of

specific objectives for the Speaker's Role Program. Objective

Number 1 is: describe the basic Speaker task. Objective Number 2:

describe listener-oriented sentences. Objective Number 3: describe

the process of sentence modification.

In this program you are particularly concerned with sentences

spoken to persons you do not know, sentences which are technical,

that have one or more technical words in them, and sentences that must

be acted upon by the person who hears them, You are concerned in

this program then, with saying sentences to a stranger. You are

concerned with sentences which are technical, sentences that have

technical words in them. You will make technical sentences. You

are concerned with a situation in which a listener must act on what

you tell him. You are particularly concerned with sentences that

cause a listener to do something, to tql, As you know now, it is

relatively easy to change the way any particular sentence is said.

We often say speech is flexible, that it can change easily. And this,

each of us knows from his own experience, is indeed the ease. Every

person talks one way to a child. Ho talks still another way to

someone his awn age. And he talks in still another way to a person
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mach older than himself. We are concerned here, as we said before,

with a particular communication situation. Will you look at Item 1

in the Response Section on Page 2.1. The situation of interest is

the one in; which we do not know. we do not know the person. We

speak sentences with technical words in them. A man speaks sentences

with technical words. And,thirdly0 we are interested in the listener

who must act, who must act on what he hears. So, on the Response

Section in '!his program, the concern centers on sentences spoken to

a stranger-S-T-R-A-144-E-Ri-sentences with technical words in them--

T-E-C-1141-I-00A-L--and sentences which the listener must act on --

A-C -T.

The basic problem then, is fitting a sentence to the capacity

of a particular listener at a particular time and in a particular

place. The basic task of the Speaker most simply is to fit his

sentences to his listener or a particular set of listeners, an audience

if you wish. And this Is part of what makes the matter of saying

technical sentences difficult. On the Response Form, will you please

write in the basIt teak of the Speaker is to fit his sentences to the

capacity--C-A-P-A-C-1-T4--to the capeicity of his listener.

In the Speech-Communication Learning System there are three

roles. Each of these roles gives a special point of view in the

general problem of fitting sentences to the capacity of listeners. The

Evaluator sees both the problem of Listener and Speaker. The Listener

becomes most aware of the problem of the Listeners of course, anethe

Speaker most aware of the problem of the Speaker. The amount of

learning is approximately equal for each of these three roles. In

addition, there are six essential variables mastered in the Preliminary



Page 2-3

Programs. These Six essential variables are eye contact, loudness,

voice quality, pitch, rate, and articulation° Again, each of these

six variables contributes equally to listener confidence.

Please turn to Page 2-2 in your Learner Handbook. You will see

a flow chart for the Performance Program. If you start at the top,

you will see the words LEARNER ENTERS PERFORMANCE PROGRAM. Immediately

below that, notice the rectangle which says that the LISTENER INSTRUCTS

THE SPEAKER TO WORK ON THE NEXT VARIABLE. Please write in the words

ASSIGN NEXT VARIABLE. Right under the word Listener, write down the

words assignAS-S-IG-N -NEXT VARIABLE. Variable is spelled

V-A-R-I-A-B-L-E. In an actual Performance Program, the Listener would

probably say, "We shall begin on Variable 0 which is Eye Contact."

Later, at the appropriate time, he would say, "We shall now move to

Variable 1, which is Loudness." So, in the rectangle you ought to

have written LISTENER ASSIGNS NEXT VARIABLE°

Following the arrow down to the next rectangle. The word Speaker

appears. Right under the word Speaker, will you please write down

SAYS ONE COMPLETE SENTENCE. You should have SPEAKER SAYS ONE COMPLETE

SENTENCE, The material, the Speaker uses to form his sentences is

very important. We have found the most useful materials from the

Speaker point of view are lecture notes or other fragmentary material.

By other material., we mean technical notes in an area of interest to

the Speaker. It helps rather little to read complete sentences out of
a textbook. It helps very much to take one word or a phrase written

on a sheet of note paper and to decide how to make this a complete

sentence. It is probably the: a person stores information in his
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brain in a kind of fragmentary way, and that part of the process of

talkirg involves making complete sentences 'out of the words, and phrases

and concepts that are stored in the brain. At any rate, we find that

sentence fragments or notes are very useful material to practice with

in forming sentences which are well adapted and well suited to the

Listener. It should take a very short time for a Speaker to look at

his notes and make a complete sentence. By a very short time, we mean

on the average of under two seconds.. This means the Speaker looks

down at his notes, plans a sentence, looks up,.and says it. The

Listener signals within one second whether or not he is confident

that many other persons will find this sentence both Intelligible and

acceptable. This means exactly that the Listener estimates or judges,

as quickly as he can, whether or not a person of the kind we have

described a moment ago, the stranger, the person who is unfamiliar

with the technical content of the sentence, whether that person can

use or act on the content of that senteme. It is this kind of person

the Listener represents as he sits in the Listener chair. His indication

to the Speaker is whether or not he is confident that such a person

would be able to repeat back, that is he could find the sentence

intelligible or that he found the sentence acceptable, to find it

said in such a way that it Is agreeable for him to hear.

It is important here for the Speaker, from the Speaker's view,

to recognize that the Listener's job is to very quickly signal whether

a sentence, a sentence with technical words in it, is said in such a

way that a stranger has a good chance of understanding it easily and

acting on it confidently. So the Listener's job is to signal the

Speaker very quickly. He signals him by saying, "NM' um" if he is
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not confident. If he is confident, he simply says nothing.

Return now to *dr flow chart, in the first diamond, the diamond

with the word LISTENER in it, will you please write signals--S-I-G-N-A-L--

CONFIDEUCEC-041-F-I-D-E-N-C-E--the Listener signals to the Speaker.

whether or not he is confident. He signals confidence. From this

diamond follow the arrow to the left and up to the rectangle with the

word SPEAKER in it. Beneath the wottd SPEAKER, write REPEATS AND MODIFIES

SENTENCE. The Speaker says those same words again that he has lust

spoken and he changes the way he says them. He does not change the

actual words but he changes the way in which he pronounces them. It

is at this point that the Speaker does his most important work. It is

at this point that the Speaker develops his ability to be flexible,

to modify the way that he's just said a sentence without changing the

actual words that he has just spoken. To modify it in the direction

that makes it easier for the Listener and for all those persons that

the Listener represents to understand,

Usually mithin one or two trials. the Speaker is able to modify

the sentence so that the Listener will signal confidence. Very soon

in the Learning Session the Speaker learns to anticipate, to guess what

the Listener will do. We all have a great deal of practice in this

day by day exercise by watching facial expressions of persons we

talk with. This is why the 'variable of eye contact is so very important.

As soon as you are able to anticipate the reaction of your Listener,

you are then ready to modify a sentence before you have finished it.

That is, you can say only part of a sentence, start over, and very

likely say it in such a way that your Listener will find it acceptable

and intelligible for thode persona he represents. 116 will signal

4

4.
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confidence, The next stage beyond this that you should work toward

as quickly as you can is the stage of planning a sentence colopletely

before you say it, in a wly that you are quite sure that it will get

a signal of confidence from your Listener the first time. That is,

that your Listener will be confident that the sentence is intelligible

and acceptable for those he represents. And this of course is the

basic thing that Sou are trying to learn, and learn it quickly enough

to be able to do it regularly. To be able to plan a sentence quickly,

within a second or Woe to be able to say it and to be confident

as you are saying it that the person who listens to you will find the

sentence both intelligible and acceptable.

These, then, are the important stages in the learning session

from the Speaker's point of view. The first stage is the shaping

or farming of complete sentences from sentence fragments. The task

here is to be able to do this quickly. In normal conversation, one

does not have a lot of time to stop and think and plan and go back

over what it is he plans to say. In a job interview, for instance,
4

if one takes 15 seconds to plan a sentence, the interviewer would

probably wonders about how nuch the person really knows. One can

plan it wells but for nany of us, particularly with technical subject

matters, a little practice is required. this practice of course

will be obtained in the later Performance Program. The second stage

of this is.the codification of a sentence that has already been said,

To be able. within a second to modify end make better the sentence that

has just been spoken. It is another Important stage. The stage

beyond that is that of anticipating or estimating the reaction of.the

Listener and when this is fully perfected the final stage is not far

away.. That Is being able to plan sentences so that the way they are
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said the Mist time makes it highly propable at least 9 times out of

16 that the Listener will be confident, that the persons he represents

will find that sentence intelligible and acceptable. Will you turn now

to Page 2.37 Let us summarize what we have just said about the four

stages in sentence modification. The four stages are forming a

sentence from sentence fragments--P.R.A.G.ME-N-T; to repeat and

modgy a sentence.M10D.I.F.Y; to estimate the confidence of a

Listeners In other words to be able to guess or predict how confident

a Listener will be and, finally to plan sentences that are received

with confidence, to P'LEA .N1 to plan sentences which are received

with confidence.

It is now time to very quickly check to see whether or not you

have learned those things from this Speaker Role Program necessary

For you to serve in the Speaker Rolc In the later Performance Program.

Will you please turn to the Checkout on Page 2.3 for the Speaker

Role Program and complete the materiel on that sheet. It will take

you pr" ably under two minutes so, in the meantime, will you stop the

playback device.

Welcome back. Very quickly let us go over your answers on the

Checkout for the program. Objective Number 1, you should have

indicated thz.t the basic task for the student is to fit sentences to

the capacity 10 the Listener. For Objective Number 2, you should

include the words INTELLIGIBLE and ACCEPTABLE. A sentence which is

listeneroritented is a sentence which is both intelligible and

acceptable for that listener and for all of those listenenstliat he

represents. You remain particularly concerned with listeners who do

not know you, who are not familiar with your specialized vocabulary but
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still who must under these circumstances act on what you tell them.

For Objective Number 3, describing the process of sentence modification,

you ought to indicate that there are several stages that you can

recognize. The first, the very simple one of forming complete

sentences from note fragments. The reacting to the Listener's signal of

lack-of-confidence by modifying a sentence, and the anticipating

what the Listener's reaction will be, and then the careful planning

of the sentence initially, the first time, so that it has a high

probability of being judged confidently by the Listener. The Listener

assigns the Speaker six different tasks to work on, six different

assignments. The first of these, the first five actually, relate to

the essential varlebles. The final assignment deals with working with

all of these variables at the same time.

The Speaker terminates his work in the Performance Program when

he has completed Assignment Six successfully. By now it should be

apparent that the role of the Speaker is both very simple and probably

relatively very short. The learning stages are important° It is

important to be able to construct or to make a complete sentence from

fragments such as lecture notes. It is important to be able to

modify a sentence on a signal fram a Listener and to be able to do so

quickly and well. It is important to anticipate what the reaction

of a Listener will be. And, finally, beyond the very important and

last Btage of being able to plan sentences quickly, in such a way that

they have a very high probability of being reacted to confidently by

many listeners°

This completes Program Two on the Speaker Re..2. The next Preliminary

Program is Program Three on the Listener Role. If your tape is on a reel

and not a cartridge, will you please rewind the tape and turn off this

machine° Thank you.



MUCH COMMUNICATION LEARNING SYSTEM

3o LISTENER ROLE

(Audio Script)

Pri)gram 3, Listener Role. Speech Communication Learning System.

This is Learning Program '3, Listener Role. Please open your Learner s

'Handbook to Page 3-1 on the Listener Role. This program Is designed

to enable you to accomplish four specific objectives. There will be

a short Checkout over these objectives at the end of the program.

The first objective is: describe the persons the Listner

represents. Second, describe the process of sentence modification.

Third, demonstrate fast and clear reacrion to the six essential

variables. Fourth, describe the four Listener decisions: when the

Speaker says one complete sentence; when the Speaker maintains a

variable for two minutes; when the time to end the session arrives;

and, when Assignment Six is completed. These are the four objectives

this program As designed to enable you to achieve.

Let us begin with Objective 1: to describe the persons tie

Listener represents. The Listener in the Speech Comnunication Learning

System represents a person or many person s. represents an audience

whom the Speaker does not knaw who are unfamiliar with the technical

content of the sentences th.2 student speaks, but who must still act

upon the information contained in those sentences. So there are three

important parts of this representations: the person represented is a

stranger, he is unfamiliar with the technical content of the sentences

he hears and he must yet act with confidence on the basis of the

information contained sentence by sentence in what the Speaker does say.



Page 3-2

For Item One i :he Rsssponse Seetl,on Tam you please write down

the fallowing wards: 1 LI5TENR REPRESEWTS AN AMENCE0 The

Listener represents--R-E-M-E,S-N-T6S--an audience--AAJ-D-Iol-NoC-E.

His audience of course is mmpscd of persons the Speaker does not

know.

So such for Objective One The Listener represents himself yes)

because the chances are very good he alwys does not know the Speaker,

The chances are alsii quite good he is not familiar with the content

of all of the ameences that the Speaker does says that he must ect

upon the sentence as it is prtssented. So the Listener represents

himself at the same time that h?. represents nay other perrions an

audience, at the same time when he serves in the role of Listener.

Now on to Objective Number !krio to describe the process of

sentence modificatisn. You will r?call from the earlier flc chart

that the Speaker says one complete sentence. The Listener imediately

and withir one secamd signals whether is confident that sentence

would be intelligible and acceptable for many other persons.

Will you complete Item Two on the Response Section. Thu listener

signuIs within ONE second if he is convident. One-0-N-E. if the

Listener signals no confidence or lack-of-confidence through the

nite urns " the student immediately repeata and modifies that complete

sentence. The Listener again decide, once again, when he hears the

sentence once more whether he is confident or not. If he is this

time, he will say "um HM'" and the Speaker then would go on to say

one more complete sentence. So, very simply: the process of sentence

modification begins when a Speaker says one complete sentence,
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The next stage requires that the Listener signal whether he is

confident or not confident. And,finally, when the Speaker improves

his sentence, the Listenet at the appropriate tima, signals confidence

and the Speaker goes on to make a new sentence.

Will you turn to the Item 3 on the Response Form. The process of

sentence modification--M.04-I-F-I-C-A-T-I-O-N--the process of sentence

modification begins when the Speaker says one complete sentence--

S-E-N-T-E-Nwe-E. The Listener signals confidence--C-0-N-F-I-D-E-N-C-E.

"HM' um" signals no confidence or leek-of-confidence. No confidence--

N- O-- confidence. The Speaker repeats and modifies--M-O-D-I-F-I-E-S--

the sentence. When the Listener changes fmm "BM' um" to "um HMI,"

he signals he has become confident-.444-0414--confidento

We move now to Objective Number Three: to demonstrate fast and

clear reaction to the six essential variables. Notice that the six

essential variables are listed down the left side of Page 3-20 These

variables are 0, eye contact; variable 1, loudness; 2, voice quality;

3, pitch; 4, rate; and 5, articulation. Returning again to the top

of the page, let us read these definItioas over very quickly and then

work on them for a little while.

The definition for eye contact which you covered earlier Is to

maintain readiness to modify on the basis of Listener's lack -of-

confidence signal. In the Performance Program these will be made

very easily. In situations outside of the Performance Program, of

course, the signals may not be so clear but they are certainly as

important. Loudness. The 'problem of loudness is to maintain variety

in loudness within a listener's hearing range. In other words, one

adjusts the loudness with which he talks to the requirement; of the

Listener and not to the requirements of his own ears. Variable Number

Two, voice quality. The problem is to maintain a voice quality which
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varies from the middle of the range on five dimensions to signal

special meanings for certain words. In other mores, if one varies

voice quality, the Listener finds some particular meaning in that

variation. The problem for the Speaker is to intend to have the

Listener understand what he indeed does understand. Number Three,

pitch tt maintain pitch variety on each sentence to enable a Listener

to select each key word and sentence type before he selects again.

This means that the Listener has to figure out what the key words in

a sentence are and when a sentence comes to an end, and what type of

sentence indeed he has heard. A Speaker who uses a monotone continuously

places a tremendous burden on the Listener. He has to do a lot of

guessing and sonner or later he will make some serious mistakes. Variable

Number Four is rate. The problem is 'to: maintain variety in rate of

sentence production to enable a Listener to select among those

sentences that Listener has to consider before he must select again.

Variable Five is articulation. The problem is to maintain variety in

syllable production to enable a Listener to select among those words

he must consider before he must select again. The Listener needs now

to learn to operate with these six variables äo that he can react

within one seennd as he assigns each of these variables to the

student. At the beginning of the Performance Program, the Listener

would say, "We shall now begin on Variable 0 which is eye contact."

The Speaker would follow immediately with his first sentence. After

the Speaker had maintained eye contact without interruption for two

minutes, the Listener would then say we shall move on to Variable One

which is loudness. As the Listener works on Variable One,'the Listener

would be careful to see that he continues to maintain good eye contact

while working on loudness. Following on to the other variables, as
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the Listener assigns Variable Iwo, he continues to observe for

Variable Zero and Variable One. The final assignment, Assignment Six,

made by the Listener requires that the Speaker consciously maintain

all of the variables within good limits fix two minutes. Part of the

problem that the Listener identifies and works on is related to the

matter of maintaining six variables for a considerable period of time.

It is quite easy to maintain good eye contact for 15 seconds but to

let loudness, or pitch, or articulation suffer in the meantime. So

the problem the Listener works with is to get the Speaker to maintain

the six variable within functional ranges or limits for a considerable

period of time. MOment by moment in the learning session the tutor

faces the decision of "yes" or "no" or "um HM" or "HM' um" and he

faces it at each time the Speaker says one sentence or often some

part of it.

A bit of practice for the Listener appears in order right now.

The Variable Zero, eye contact,is rather easy to operare within the

learning session itself so we will pass that up. We shall pass

quickly on to the variable of loudness, In the learning session, you

might hear a sentence said in this way: "Name s prominent millionaire

of this country." You would immediately say, "HIV um," because the

last part of the sentence simply fades away and you as a Listener

would nz't have very much chance guessing whet the words are. The

next time around it comes out, "Name a prominent millionaire of the

country." And you would again say, "WV um" simply because the first

part is not in equal proportion to the last part in loudness. Maybe

the third time around you would hear it this way, "Name a prominent

millionaire of the country." And you would say, "um HM'."
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Now let us speed this up to a normal rate. The same three

sentences again, "Name a prominent millionaire of the country."

"NM' um." "Name a prominent millionaire of the country." "HM' um."

"Name a prominent millionaire of the country." "um W." Timing of

the Listener signal of confidence or no confidence is very, very

Important. It must come within one do:mond after the student finished

his sentence. This is true both of the negative and positive Listener

responses. Remember, the "NM' um" or negative response is said with

the mouth closed, basically a nasal sound with the stress on the

first syllable. The "um NH" Is also said with the mouth closed and

with stress on the second syllable. The second part is louder,

The reason for saying it this way is simply that a Listener can make

the sound quickly and consistently over the 20 or 25 minutes of the

'evening session and it's easy for the Speaker to hear and to identify

which one was said. So it Is important that the Listener be fast with

his responses and it is important also that he be quite clear in terms

of signaling the Speaker correctly. Let us take one more series on the

variable of loudness. There will be several sentences with the Listener

response after each sentence. Your task is to say at the same time

the Listener says "um HM'" and "NW um." Be sure you change from the

negative to the positive, from the "HMI UWL to "um HM' ,n on the

appropriate sentence. For each switch at the appropriate time, will

you score a plus in one of the boxes at the right side of Page 3-2

across from the particular variable that you are working on. So for

the loudness variable, if you switch at the right time, mark a plus

In the box to the right of the variable loudness. If you switch at

the wrong time, record a minus.
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Here we go! "How large is the sun compared with the earth ?"

"UN' um." "How large is the sun compared with the earth?" "BM' um."

"How large is the sun compared with the earth?" "um HM'." If you

switched on the appropriate sentence, give yourself a plus on the

right hand side; if you did not, give yourself a minus. We will

count these plus and minus scores when you complete the program so

be sure and keep careful track. Let us move on again to another

example on loudness, "Today is Friday." nine um." "Today is

Friday." "um W."

Now to Variable Number No, voice med.U. Again, you'll hear

a series of sentences. Your task is to switch from the minus

"MI um" to "um BM" at the same time the voice on the tape does so.

"Why are the flagpoles surrounded by lightning rods?" "BM' um."

"Why are the flagpoles surrounded by lightning rods?" "EM' um."

"Why are the flagpoles surrounded by lightning rods?" "um W."

Another example from voice quality. "Give the abbreviations for

January and February." "Hme um." "Give the abbreviations for

January and February." "Mr um." "Give the abbreviations for

January and February." "BM' um." "Give the abbreviations fbr

January and February." "BM' um." "Give the abbreviations for

January and February." "DP um." "Give the abbreviations for

January and February." "MM' um." "Give the abbreviations for

January and February." "um HM'." If you switched an the appropriate

sentence, give yourself a plus, if not, give yourself a minus over

on the right band column.

Let us move on to the variable pitch. The problem here is to

maintain a variety of pitch that clearly signals key words and

sentence types. Here Is an example, "How often does the century plant



bloom? "HM/ um." "Haw often does the century plant bloom?"

"HM/ um." "How often does the century plant bloom?" "HM' um." "How

often does the century plant bloom?" "um HMI." A plus for the right

switch, a minus for the wrong. One more example on the variable of

pitch. "What is the chief purpose for Industrial strikes?" "EH' um."

"What is the chief purpose for industrial strikes?" "HM' um6" "What

is the chief purpose for industrial strikes ?" "HIV um." "What is

the chief,,purpose for ,industrial strikes?" "HM' um," "What is the

chief purpose for industrial strikes?" "um HM/." A plus for a switch

at the right time, a minus for the switch at the wrong time.

Let's move now to the variable of rate. The problem here, of

course, Is to maintain a rate across a sentence that make it easy for

a Listener to understand. "Name some uses to which electricity is put."

"HM' um." "Name some uses to which electricity is put." "HM' um."

"Name same uses to which electricity is put." "BE' um." "Name some

uses to which electricity is put." "IV um," "Name some uses to which

electricity is put." "um EM'." A plus for the right switch, d minus

for the wrong. From sentence to sentence in the Learning System

you will sometimes observe very substantial changes from one modification

of a sentence to the next. This is one of the reasons why in your work

as a Listener it is so very important to stay with a sentence until you

are confident it is both intelligible and acceptable. for the members

of the audience that you represent. Another example now from

variable four, rate. "What would cause the air to escape from a

bicycle tire?" "Ht e um." "What would cause the air to escape from

a bicycle tire?" "HM' um." "What would cause the air to escape from

a bicycle tire?" "EM' um." "What would cause the air to escape from

a bicycle tire?" "HM' um." "What would cause the air to escape from
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a bicycle tire?" "umHM!" A plus for the right and a minus for the wrong

time in switching. Move now to Variable Five. In the Learning Seeaion,you

would say at this stage,"We will now work on Variable Five which is

articulation." Your Speaker would say a sentence perhaps in this way. "Name

a famous Indian tribe." "HMI' um." "Name a famous Indian tribe." "IN' um."

"Name a famous Indian tribe." "HM' um." "Name a famous Indian tribe."

"um HMI." Plus or minus, give yourself a score'on the right side

across from the variable articulation. Another example from articulation.

"Explain why a cork bottle floats." "10111 um." "Explain why a cork

bottle floats." "1111' tun." "Explain why a cork bottle Emits." "HIV um."

"Explain why a cork bottle floats." "HM' um." "Explain why a cork

bottle floats." "BW: limo" "Explain why a cork bottle floats." "on DV."

Plus for right switch, minus for wrong. You now have some practice

in reacting in the way that you would react as you listen and is you

signal a Speaker whether or not his sentence as he said it that

particular time was or was not intelligible and acceptable to the many

persons in the audience that you represent as a Listener, If you

are not immediately and fully confident that the sentence would be

both intelligible and acceptable, the best thing to do is simply to

say, "NW um." Your Speaker then will repeat and modify the sentence

one more time and the chances are always very good that it will be

much improved the next time around. This, you should expect, and this

indeed you will find as other Listeners before you have found. The

remarkable thing about the role of the Listener is that after you

listened to other persons for a period of time you will discover,

perhaps discover rather suddenly at some moment,that you also hear

yourself for the first time in a very different and a much more complete
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way. It is this aspect of the role of Listener which is most valuable

to you as a persin. If you listen to a Speaker for a session or for

several sessions, you'll start hearing yourself in a way that permits

you to change your own speech as you are talking. This is one of

the major goals of the Listener Program.

We now leave the six essential variables and turn to the flow chart

for the Performance Program. Will you please turn to the next page,

Page 3-3. Notice the now familiar flow diagrams starting at the top

center where you begin the Performance Program, the first rectangle

with the words LISTENER ASSIGNS-NEXT VARIABLE. You of course now know

how to do that. You know how to read the rectangle below that where

the Speaker says one complete sentence. The diamond below describes

the hardest work and the most important work that the Listener performs

Below the word Listener, will you please write in the word confident-.

.The decision of confidence on the part of the

Listener signaled ro the Speaker Is the single most important decision

that the Listener has to make. He has to decide whether or not a

particular sentence as it was said at that particular time was or was

not intelligible and acceptable for the audience that he represents.

Will you draw a line out from the left of the diamond, the Listener

confident question Draw a line out to the left; join it to the

arrow. The bottom block says: SPEAKER REPEATS AND MODIFIES

SENTENCE. On that line. that you've just drawn, will you write the

negative response "HM' urn." Spelled simply "11-M' u-m", "HM' um."

This is the most critical reaction that the Listener mates. Occasionally,

in relation to this decision of confidence or no confidence, he will

receive guidance from the Evaluator. This probably will not happen

more than three or four or perhaps& half &men times per session.-
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So when you serve as Listener, you should expect once in a while, not

often, but once in a while, that you will receive a signal from the

Evaluator in relation to your vote of confidence on a sentence that

the Speaker has just said.

Returning now to the main line of the flow chart, draw a line

from the bottom of the first diamond to the top of the second diamond.

From the Listener confident diamond to the Listen-two-minute diamond,

the one in which he decides whether the Speaker has gone two minutes

without modification. on the particular variable. So will you write

IA TWO-MINUTES WITHOUT MODIFICATION in the second diamond, Beside the

Listener's chair in the Ptrformance Program Session yod will find two

clocks. The first of these clocks is bet at two minutes to help you

in keeping track of the time a Speaker has been on a particular

variable without haviw,to modify any of his sentences. Each time

you make the negative response, each time you say, "UM' um," you

reset the clock to two minutes so every time you say "EN um " with

your right hand reach out and reset the clock. This is the clock

dealing with the change from one variable to another, from going from

Variable Zero to One, from One to Tim, and from two to Three and ea on.

It requires that the Speaker spend two minutes on a variable without

error, without having to modify a single sentence. It is very important

to the progress of the Speaker that you keep accurate time and

accurate account of how long he has worked on each variable without

having to modify a sentence. You'll find this is something" you can

do very easily. You will notice thatlas the two minutes t Apse, a

light turns off so that both you and the Speaker know immediately

that you are to shift to the next variable.
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There is another clock. This one has to do with timing the

entire Performance Program session. The session normally runs

about 25 minutes. So,when you begin the session, set the session

timer. When it turns out the light, you'll know you've come to the

end of the session.

In the diamond to the left, will you please write in T1HE TO END

SESSION. Write in the word endE-N4-..session--5-E-S.ST/-0441,-in the

diamond to the left. In the bottommost diamond, you'll see again the

word LISTENER and the letters'A-S-C. The question here has to do with

the\ end of the training period for the particular Speaker you are

working with when he is about to complete Assigmment Six. Will you

write in the words ASSIGNMENT SIX COMP:f2TED. AssignmentA-S.44.N.

1.11..E4-T--six--S-i-Xcompleted--C-0-M.P.L.E-T.E-D. Listener Assignment

Six Completed. When your Listener has completed Assignment Six, he hao

completedhis work in the Performance Program and is then prepared to

go on to the next program, the Terminal Program of the Speech

Communication Learning System.

By now you should have filled in all the diamonds, drawn all the

lines on the flow chart. If you have not yet done so, will you

complete it now.

Will you please turn now to the next page for the Checkout

for the Listener Role. The Checkout should take about two minutes.

Before you begin, will you please stop the playback device.

Welcome back. Very quickly now, let us go over your answers

to see that we agree on them, Number One, the Listener represents

persons who are unknown to the Speaker, who were unfamiliar with the

content of the sentences he says, yet who must act on what they hear.
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Objective Number Two, a sentence Is modified by the process at%

Speaker saying a sentences the Liatener meting quickly to it, sad

emirate/4 to it. The Speaker either repeats and modifies the sentence

or goes on to form a nos sertence. Objective Humber Three, fast and clear

reaction to the six essential variables. Moue score here is based on

the right and wrong, the plus and minus respe3ses you made to the

examples given earlier in this program. 1111 you please sarite in the

'umbers now, if yen have not already Acne so. fie" Pour, the Listener

decisions are, first of all, when the Speeker says ow complete sentence,

the Listener decides whether or not he is confident, and signals that

Devotion to the Speaker. Second, decisionimede by the Listener center

on the Chaining of variables. He keeps track of the tine, be observes

the light in the lesDnimg session room, .end he moves from Veriable One.

to Variable Two and TWo to Three at the appropriate tine. Decision.

Number Three, when it Is time to end the session. Agin the Listener

uses the tieing cloak and the light device to make that decision. the

iburth decision, the Listener releases the Speaker first training. This

Mews when the SpepOr.as,saboessfUlly comgeted Aselipment

Om lest rwftliaa.... remll ugit. *es said

tha Variable Wait* Program. limns Me.. The Listener la

the one person most resionaible for a Speaker's learning to be ,acri

effective in speechoomminnicatios. If the Listener does not signal

ladkmofsoonfidence wham the Speaker tends to mal4 Listeners lidk

confidence, the Speaker 001130t change. If theitatener just sits.thers.

and lets the Speak& talk, the Speaker cennot ohmage. If the Listener

(beam say, 914w NOW the Speaker moot change*



1

17 .

age 344.

For the' Speaker .even to try to chaise, the listener Eat say,

Me um." Mien the Listener says, "MP um" to the Speaker,..he 1 not

punishing him; he is merely giving him information. To withhold.

that information when it is needed is punishment.

Let us assume the worst of all possible Performance Program

sessions. In that worst.of all possible Performance Program sessions

neither the Listener nor the Ilvaluator says, "NM' um" throughout the

entire 'session. This is the worst of all possible WrforMance

Program sessions becauie., first of all, is almost inconceivab4

that any speaker can coritoen4:3*;$00 ir..fiiitedek`.0449

Dalitiffor% in every min** be says on.101*"'variebles'fc+r such, a wag

time. He has to nfi#ens0 on at"filast one or 'WO

gierstencei on one or *Ogle the six vi000:es over that much time.:

Bat since the Listeiwk )1,0,90 not say, "jjki'.,ue :even once, the Ppe:ikiti

will complete AssignaireW.Two through gi.**:'*ourteen minutes,,

the session wilkezitt.,,, 'tite Speaker wig. the` go on to Program 44,

In Program Six he foobabli..gants ge#" **es or more the 100.i4
ti

Mama of session the Teri** *rformance ProgipiC,

compared with holi4;:topi"*.fould take lit** improved in the.'

Performance Progr#.!.-lokii in this woll#1.4.0. ,1 possible case Ai*

anima that he reciet.41004e same lack MO** in a Terminsi

Performance session *it* received if* Agfilietlormance Prop*. This

is almost Isposs104*Atilise the Eval*O#.:*,i'll be different idfr.**., ,

likelihood is extresiety ',Xow that one *skip 'coo get two persoos
.%

both Programs who do not signal pm, lintifof-donfidence to him it 'any

time. However, let us #itioume that this doubly worst of all pOssigi:

sessions does actiss.tx,* occur. Now the..tiliaker lanes the Terisinel
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., ...
.

except when the Eiaelsti(teit4filgoalixl hiss ..may it, that Listeni0
1

44,1,:.
t , .1.

'have to complete lLicigli)**'

.
be sent all the way1A4000 complete thtii6i Performance Progi4iiii.

over again. The col tQ Ai Speaker? FaOtwen minutes wasted;- .m

Page
r

Performance Program ,end appears for a ,aril Evaluation. This'*1
. . ..,.... . "tyl....1..- . ,::k s):..
Terminal EvaluatiO6 cdnilita.of three periode who are not learneii in

11
.,...,s

the Speech-Communication isiiarning.Syietein. * the Terminal Evaliiii Cron
.. .:

this Speaker will lxit pioduce:dorifIdeitee:Sn'thescrocitside EtielhAtori .

si ,: . ,.,

because of his lack of bitiffikkol on the .fiiiiti liiii variables. So fie :real: .. : :1 Y '''

tin tines as long ia.iiiiptitte the Terminil. iiiforrnanee Program, and

he giust also complete Progran over And he is a pereo.

whose &wire to do flab the ''"i 1yiane Program and the s';
"

Terminal Program is ist0 now. 414$ .3:ittintt have a thtni:0)1O:'.

.;.".with it! It was the:*9.iiiiiiss" of hiCle timer who wouldn't says,ttiv ttit L ;

. , : t ''.. "
1 troii""Mil ton that gave hiat.:111 of this . ,

I 1:re ';If you feel that. you do not Icnow Listener when to say,. it.
,t: :47 .t 411,

UM

you can always repeat wogram one,
...t 1:4

, / e ification. If ypict;.

'are not MVO tan ilk** Ohio* to seuitti Ice when they make. A
CI. no% .

. . .4-
confident of them a

I

t they sayt,..yoitt.can repeat ProgramPlello,,
..

Variable IdentificseFigtiK;;
,t

, - I

Finally, if en Avai,,,/it#tor reports ft listener never NIA" ial"
.

r''. *t.
1; 7

1

. .1 I

g

and One;.16,*0...egain before he 48.0 gtrie
.

another Performand*,"M000a session.
,

him to work anothe.r tett4. Mute than f
. . .

k 1,:t.s. 1 , '

.rvork an ed" glitiotiai tin*.- . ...
., OP

Because se it is Iil*V41";
*Vig%iiiieuse sone Spealr0.1., .1..

cv-*4474,

.; -7e

....

The Speech-Coati:044;v Learn
%q.v.' ....,tv-

-dletiq".

rantees eh* , ,1,),
A .A__
. .:

the Listener who 2Acka. fidenee soya, witi* deuv when the
a :'''''"r--. ... rat

dotes

....-(

dotes not say, "HM'
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Speaker will have to be in the System longer before any change occurs.

We come now to the end of the Listener Role Program. Whenever

you have time, please feel free to observe the work of the Listener
in a Performance Program. The next Prelimbary Program is Program

limber Your, the Evaluator Role Program. If this program is on a

reel and not a cartridge, please rewind the tape before you go on to

the next program. Thank you.
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SPEECH COMMUNICATION LEARNING SYSTEM

4--EVALUATOR ROLE PROGRAM

(Audio Script)

This is Program Four--Evaluator Role Program. This is the Speech

Communication Learning System Evaluator Role Program, Program Number

Four. Please open your Handbook to the section on Program FourThe

Evaluator Role Program.

In the Speech Communicatian Learning System, there are six

essential variables and three essential roles. The three roles are

Speaker, Listener, and Evaluator. The Learner speaks with the help

of a Listener he modifies his speech and improves it. A Learner

listens by paying close attention to a Speaker and thereby learns to

hear himself more completely. The Evaluator observes the communication

between the Speaker and the Listener as they work together.

There are two specific objectives for this program. First, to

guide the Listener decision when necessary, and second, to record

response data on the Performance Program.

Turn now to the Response Section on Page 4-1. The Evaluator

guides the Listener--G-U-I-D-E-S--the Evaluator guides the Listener.

This is indeed his main job in the role of Evaluator. On to Item Two.

The Evaluator guides the Listener decision of confidence--C-0-N-

F-I-D-E-N-C-Ey-During a normal learning program, a Listener will

decide whether ornot he is confident 100 or more times. During that

same performance program, the Evaluator must decide whether or or he

agrees with the decision of the Listener.
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On to Item Three in the Response Section. The Evaluator also

guides Listener decisions on changing variables-4-ARi-A-B-L-S,

on time to end session--ESN-D --session and when assignment

is completed so the Evaluator also guides Listener decisions .on

changing variables ,on time to end session,and when Assignment Six is

completed.

To Item Four. Each of the four Listener decisions are no- -N-0 --

or yes-444--decisions, This is very important,

Item Five. The Listener signals confidence with "HM' um" or

"um HM'," "HM9 um" is spelled "H-M' u-rn" and "um HM'" is spelled

"u-rn H-M'" So the Listener signals confidence with "HM" um" or

"um HM'."

Item six. The Evaluator signals agreement by silence--S-I-L-E-N-C-E.

If the Evaluator agrees with the decision that the Listener has made,

he says nothing and does nothing.

Item Seven, the Evaluator signals disagreement by nodding his

head. Nodding is N head--H-E-A-D

Number Eight. The Listener changes--C-HAN-G-E-S--his decision

when the Evaluator signals him to do so. Thus, if after a particular

sentence the Listener says, "Irlt um" and the Evaluator believes he

should have said, "um HM'," the Evaluator would shake his head sideways

indicating disagreement and immediately the Listener would change

from his "HM' um" to a clear "um HM'" which would signal the Speaker

to go on and form a new sentence, So the Evaluator simply has one way

of signaling the Listener that he disagrees; he shakes his head sideways

in a way that makes it easy for the Listener to see. The Listener

then changes his decision, his yes-no decision from no to yes or

from yes to no,
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There is one exception to the general rule that the Evaluator guides

the Listener's decisions. This exception happens whenon one of the Speaker's

sentences, the Listener says, "HM' um" for the first time. In that case the

Listener is saying that he lacks confidence in what the Speaker says and no

guidance is needed from the E-aluator. The Evaluator must try to figure out

why the Listener said "HIV um," why the Listener lacks confidence in that

Speaker on that sentence. The Evaluator therefore tries to figure out why

the Listener lacks confidence in the Speaker before the Speaker revises that

sentence for the first time. By the time the first revision of that

sentence occurs the Evaluator should be ready to guide the next decision of

the Listener. That next decision, after the Listener has once said "HM' um,"

is subject to change by the Evaluator. If the Evaluator agrees with the

Listener on a revision, he remains silent. if he disagrees with the Listener

on a revision, he nods his head. If the Listener says, "HM' um" on a re-

vision, the Evaluator will disagree by nodding his head up and down to mean

"yes" or "say 'um HMI." If the Listener says, "um HM" on a revision, the

Evaluator will disagree by nodding his head sidewyas to mean "no" or "say

HMI um." When the Speaker vas a sentence and the Listener remains silent,

the Evaluator may nod left to right which signals the Listener to say "HMI UM"

And when the Speaker revises a sentence, the Listener must say either "Mt um"

or "um HM'" cn that revision, And in either case the Evaluator can disagree

with him.

Hence, the Evaluator can disagree withal& Listener response to a Speaker's

revision, and he can disagree with a Listener's silence on any sentence

the Speaker says. The one and only one time the Evaluator can not disagree

with the Listener is when the Listener's response is "HM' um" to what the

Speaker says--not to his revision but to what he says originally.
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Will you turn now to Page 44. You'll notice down the center of

the page, the flow chart that we have worked with previously and that

you will work with again in the performance session° At the top it

says BEGIN PERFORMANCE PROGRAM° Immediately below is the rectangle,

LISTENER ASSIGNS NEXT VARIABLE.endSPEARER SAYS ONE COMPLETE SENTENCE

followed by the first decision that the Listener makes. It's also

the most frequent decision that he mays sour 100 or more times in

each Performance Program.

The Listener decides on the basis of the sentence he has just

heard whether or not he is confident. That sentence was said in a way

that would be intelligible and acceptable for the audience that he

represents° If he says "BIT um" or no, the Speaker repeats and,without

changing the wording of the sentence, he modifies that sentence.

At this point, the Evaluator has heard the sentence at the same

time the Listener heard it and he also observes the signal of confidence

that the Listener sends to the Speaker° If he is in agreement, he

says nothing, If he is in disagreement, he shakes his head indicating

that he is not in agreement° At that point the Listener very quickly

says "um HET." In other words, he changes his vote of confidence on

a particular sentence. In this sense the Evaluator has the final say

so and the Listener does not argue with him.

So the normal chain of events, the Listener assigns the variables,

the Speaker says one sentence, the Listener is confident or not

confident, he signals the Speaker, the Speaker either goes on to

produce one new sentence or he modifies the sentence has just spdken.

Now along the right hand side, one sees how the Evaluator does the

work that he is supposed to do° In the rectangle to the right, the
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first one, will you write in EVALUATOR HEARS SPEAKER'S SENTENCE*

Evaluator hears-4444-R-S-aspeaker--S-P-Ew.A-K4-Rf'S--sentence--

S-E-N-T=E41-C-E. Immediately below that Speaker hears Listener signal

of confidence, will you write in EVALUATOR HEARS LISTENER--L-I-S-T-E-N-E-R--

SIGNAL OF CONFIDENCE--C-0-NFI-D-E-41-C-E. Will you write those words in.

Immediately below is the diamond which signals the Evaluator

must make his key decision* Does he agree or does he not agree with

the decision that the Listener has signaled to the Speaker? So will

you write in the diamond EVALUATOR AGREES WITH LISTENER, agrees with

Listener--L-I-S-T-E41-E-R. If no, the Evaluator must then guide the

Listener decision* In the rectangle immediately off to the left beyond

the word NO, will you write in EVALUATOR GUIDES LISTENER DECISION--

G-U-I-D-E-S--LISTENER. DECISION--D-E-C-I-S-I-0-N.

Now you have the complete picture of the work that the Evaluator

does in relation to any single sentence that the Speaker says* In

other words he does very much what the Listener does, but he has the

power to guide the Listener decision*

Will you turn now to Page 4-3 and we will continue exploring th2

work the Evaluator must op as he guides the decision that the Listener

makes* There are three additional decisions that the Listener nukes

during a performance program* These are indicated by the diamands in

the middle ^f the paged The Listener "nat. 1010p 1. track of the /*IMP; find

out when a Speaker has worked on a particular variable for two minutes

without having to modify a single sentence* Immediately to the left

of that, the Listener must keep track of the time. He has a time

clock to indicate the length of the performance program. When the

time period is over, a light goes out and this is a signal to end the

session* Occasionally a Listener may miss this signal and the



Page 4-6

Evaluator would need to indicate as briefly as possible that it was

time to end the session. Finally, the Listener must recall when

Assignmunt Six is complated0 This is the final assignment in the

Performance Program where the Speaker is instructed to work on Variables

Zero through Pive at the same time andoihea he maintains these

variables within their limits for two minutes, this is time to end the

Performance Program.

This completes the information on Objective One, to guide the

Listener decision when and where necessary. This is the most important

thing that the Evaluator does in the run of a performance proAiam.

Innerly ways it parallels with the work of the Listener but in many

ways it goes far beyond that becauseohen the Listener makes an error,

it is the task of the Evaluator to set it straight and to do so

immediately. As in all of the previous programs, the emphasis here

is on speed. The Evaluator must react in less than a second so that

the Listener can relate this corrected signal on to the Speaker.

At the right of Page 4-3 rill you write in the words OBSERVE

LISTENER DECISIONS, The Evaluator observes Listener decisions.

Will you please write in those words. OBSERVE--0-B-S-E-R-V-E--LISTENER

DECISIONS--D-E-C4-SI-O-N-S. Immediately below the rectangles in the

diamond, will you write in the words EVALUATOR AGREES--A-G-R-E-E-S--

WITH LISTENER-4-14T-E-N-E-R. If the Evaluator does agree with the

Listener, the answer is YES and he simply continues observing. The

answer is NO, he take such brief corrective action as is necessary.

In other words, he would very briefly, in a word or two, tell the

Listener what the problem was and if necessary tell him what to do

to correct it.

The job of the Evaluator is to guide the Listener to make sure

that the Performance Program moves along smoothly and it is his
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responsibility to see that Indeed the Listener aid the Speaker do

profit from the Performance Program.

We move now to the second objective for the Evaluator Role Program.

This is to record response data on the Performance Program. Will you

please turn to Page 4. At the top of the page you'll notice a blank

after the words EVALUATOR NAME. followed by a request for the hour

of the Performance Program and the date. These are just mini:nal kinds

of information we'll need to be able to trace back to a particular

Performance Program. Below that are categories for strong points

and weak points. We would like you to record response data that

indicate to you the strong points in the particular performance program

that you evaluate and we would also like to know the weak points in

the particular performance program that you evaluate. At the end of

the session 'we would like you to make one or more recommendations

for Improvement of the Performance Program as you think it could be

improved.

These recommendations could be very important to the Speech

Communication Learning System staff in revising future drafts of the

program. After observing a particular Speaker and Listener work,

after recording the strong points as well as the weak points, we

would expect that it would take a very few minutes for you to make

one or two very helpful recommendations for program Improvement.

Please turn to Page 5.5 for the Checkout. Turn off the playback

device, complete the Checkout and then turn the playback device on

once again. Very quickly let us go over the items on the Checkout.

The Evaluator guides the Listener. The word you should have written

in is GUIDES. Number Two, the Evaluator nods or shakes his head
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sideways when he does not agree. The key word is AGREE with the decision

that the Listener has just made. Number Three,, when the Evaluator shakes

his bead sideways, the Listener changes, the Listener changes his decision.

Number Four, the Evaludtor also makes notes on the responses of the

Listener and the Spedker.during the Performance Program. In other words,

the Evaluator also takes notes on the responses. Number rive, from these

notes he makes one or more recommendations that the staff will employ in

revising the Speech Coemamication Learning System. These recommendations

are vegy important to the staff and will be made good use of, so we -

would appreciate as much care as you would take in making these recommen-

dations for us. One additional use is made of these Evaluator reports.

If the Listener does not say, "IRV umr when he or the persons he repre-

sents lack confidence, the Speaker cannot change. When this happens, the

Speaker takes much longer to complete his progress through this Learning

System. To avoid causing any Sp aker such extra time, would you please

note on your Evaluator's report if you worked with a Listener who never

said, "Ile umr except when you nodded for him to do so. And please call

this to the attention of the Learning Supervisor as soon as the session

ends. That Listener has not mastered Programs Zero and One and he will

hold other Speakers back anless he completes Program Zero and One again.

The Evaluator has one other &notion to perform in every PerfOrmance

Program session. At the beginning of each session the Evaluator will

cheek to see that the Speaker sits in the Speaker's chair, the Listener

sits in the Listener's chair facing him, and he as Evaluator site just

behind and to the side of the Speaker. Then he signals all of them to

turn to the correct page of Section Five in their Learner. Handbooks.

Turn now to Section Five in your Handbook. Notice that pages 5-1 and

5-2 are the Speaker's checkout script. Pages 5.3 and 5-4 are the
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Listener's Checkout script. And Pages 5-5 and 5-6 are the Evaluator's

Checkout script. Now turn to Pages 5-$ and 5-5. Notice that the scripts

are exactly the same, as it says at the to nf the page, except that, when

a learner in one role asks a learner in another role a question,. the one

who aska the question can see the answer he should hear, but the one who

must answer that question can see the answer he should, give, if he is

following his own script.

This script Is to be read at the beginning of every Performance

Program session. It takes a few minutea, but it saves time in the long

run because it ineures that every learner. knows his own job before he

begins. Look at .the column on the right of any of the six pages from

5-1 to 5-6. Notice that, when a learner does not give the reply he should,

the one who asked the question merely repeats his Question. He does not

give hints. Eventually, the one who gave the wrong answer will get it

right, even if he has to look at someone else"s script in his Handbook.

When he does answer correctly, he will learn to associate his answer with

the
,

gam and not with some learner's hint,

As far as the Evaluator is concerned, it is the Evaluator's job to

see that every Learner brings his Learner'. Handbook to the session, that

eadh one one sits In the chair he should, that the script is reed to
44um

begimsession and that hints are not given if any question is incorrectly

answered.

We've come now to the end of the Evaluator Role Program, You are

now prepared to begin work in the Performanne Program. You w1:14 now

need to sign up for the Performance Program. In the Performance Program

you'll expect to work on the six essential variables and to .serve in the

three essential roles. the essential variables again are eye contact,

loudness, voice quality, pitch, rate, and articulation. The three
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essential rolee are Speaker, Listener4, and Evaluator. The Spedker

normelly talks frmu fragmentary notes of one variety or another, sometimes

taken in lecture courses, eametimes taken on items of interest in his area

of specialization. It is important that these be note fragments from

technical material. The Listener reacts to those sentences said by the

Speaker. He says either "MP urn" nr rum HM'" indicating to the Speaker

that he should either repeat and modify the sentence or that he should

go on and make one new sentence. The Evaluator guides the Listener

decision and takes notes on the responses 'of° both Listener and Speaker

during e performance program.

AU six variables are approximately equal in importance. All three

roles are approximately equal in importtnce in terms of learner progress

in the Speech Communication Learning System.

This is the end of the Evaluator Role Program. If this is a

cartridge, please turn off the playback device. If this is a tape

recording, please roil beck the tape before turning off the playback

device. Thank you.



SPEECH COMMUNICATION LEARNING SYSTEM

6..eTERMINAL ROLE PROGRAM

(Audio Script)

For you to be qualified to begin this program, your delivery skills

are well above the average of persons your. age. And this is no small

achievement.

This program, Program Six, is called the Terminal Role Program.

This Terminal Role Program prepares you for participation in what Is

called the Terminal Performance Program.

Turn to Page 6-1 of Program Six, Terminal Role Program, in your

Learner's Randbajk. Notice the Specific Objectives listed at the top

of Page 6-1. The Specific Objectives of the Terminal Role Program

are (1) to describe the variable of diction, (2) to describe the two

roles of Speaker and Evaluator in the Terminal Performance Program,

ane (3) to describe the two activities of developing and questioning

In the Terminal Performance Program.

In the other Performance Programs in which ya. participated in

some or all of the roles of Speaker, Listener and Evaluator, the

objectives of those programs were to enaLle the persons in the speaker's

role to maintain listener confidence on six different variables. These

six variables were eye contact, loudness, voice quality, pitch, rates

and articulation. You may recall that in the Variable Identification

Program, Program Zero, a seventh variable was mentioned. The seventh

variable that was mentioned in Program -etc is the variable of diction.

But it was said at that time that diction would not be discussed or

worked on until the objectives of the Preliminary and Performance Program
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had been achieved. Now that these Preliminary and Performance Program

objectives have been achieved, let's begin to look closely at that

seventh variable* diction.

For a moment imagine that you can divorce completely the peaninK

of any sentence or group of sentences from the particular words and

word order that are used to convey this meaning. We could then refer

to the possible variety in selection of words and word order that do

not change the basiq meaning of sentences, For example, "You threw

the ball" and "The ball Was thrown by you" have the same basic

Meaning. Both refer to .the same subject, "the ball." Both identify

what happened about that subject of "the ball." It was thrown and

"you are the one who threw it." Hence, we could even select the

following series of sentences as having the same basic meaning as

"You threw the ball," They are, "The ball Is what I am talking about.

The ball was thrown, You are the one who threw the ball."

Nov complete Statement Number One on your Response Form. Diction

is related to the speaker's choices of words and their order that do

not change the BASIC MEANING of sentences.

This choosing of words and word order is related to diction, but

it is not diction itself. To consider the meaning of the variable

diction itself, let us give a name to any basic idea that a speaker

communicates that his listener could not have predicted would be

communicated. Let us call this liaca.Aoarma. Information, then, does

not consist of ,an,,,,,, basic. idea communicated by a. speaker. Information

refers only to any basic idea that a listener did not know before

it was spoken. For example, if a speaker says, "He's my brother, you

know,"and,if the listener already knew he was his brother, the sentence
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provides no information. Hence, any sentence with a basic idea that

the listener could have predicted completely before he heard it eon,

tame zero information,:= information0

We are now ready to define diction itself. It should be recalled

that Variable Pour, Rate, refers to variety in syllable flow. Diction,

then,: refers to variety in information flow. But here the varicty in

information flow that is diction is controlled by the speaker's

selection of particular words in a particular order.

Now complete Sthtement Number Two on your Response Poem. Diction

is variety in selection of words and word order to control the flow of

INFORMATION.

This control of information flow by selecting particular words in

a particular order is closely related to the listener's confidence in

the speaker as a person and to the listener's confidence in what the

speaker says.

What is true of Variables Zero through Five in terms of their

relation to listener confidence is also true of this variable of diction.

Hence, let's review these relationships for a moment.

Listeners make judgments about a speaker in the first few seconds,

and these judgments ablaut a speaker tend to be very similar regardless

of which listener forms these opinions. There is no accuracy except

by chance in these opinions. That is, there is no accuracy In the

sense that these opinions describe how the speaker actually behaves in

various situations rather than how almost everyone thinks he behaves

in those situations.

The variable of dictiOn greatly affects listener confidence in the

degree of intelligende of a speaker. It seems impossible at first
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glance that a listener can make a judgment about the intelligence of

a speaker in fifteen second or less, in which the speaker w.111 (31.y

say about five sentences at most. However, even one sentence tends

to 'reveal that 'a huge number of selections inward usage and word

order have been made.

iet's look at the first two sentences that tend to occur in

Terminal Performance session. The first sentence of the speaker is

meiely a statement of his name, and he is asked to give his lest name

fret, and then his first name. However, the.sebond sentence announces

what the speakex will then talk about for at least the next four

minutes. ,Letts look at tip and only WO alternatives of this second

sentence for a moment. One speaker begins, "The thing I'm going to

talk about is .t.suh..stanip collecting, and I'm going to try to' show

yoUthat ..4..uh.""ostamp collecting is not only a lot of ...44.:.fun

but you can havetp.e:uh.:... make a lot of money too." Another speaker

says, "Stamp collecting, a, hobby for fun.....an0 profit." One sentence

In Soh case. But you have 'ileard enough .already that, if each speaker's

sentence were typed and handed to you, you Would judge with some

Confidence that the second was spoken by a person who is more inteiligt

than the first. Yet, it should be remembered that, as on the other six

variables from eye contact through articulation, judgments about

behavior based on diction are also accurate only by chance.

Let's analyze the two sentences. the first one was, "The thing

I'm going to talk about is stamp collecting, and I'm going

to try to show you that,:eipuhm.stamp collecting is not only a Iota.

ii.:uh....fun you can have door'

second was, "Stamp collecting,

uh....make a lot of :money too." The

a hobby for fun.and profit."
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Certa5nly no one believes that the first speaker did not know the two

words used by the second, "hobby" and "profit." Both words could

easily be expected to occur in the first speaker's later sentences and

research indicates that almost all of the difference in listener

confidence is related not to which words a speaker knows but to which

words he uses.

Part of the explanation of this is that a person seldom tries to

talk to someone about a subject about which he has no knowledge of the

vocabulary that one must use to talk about that subjects As.an example,

one would not usually= choose to talc about stamp 'collecting if be did not

know many of the terms that stamp collectors use. Vocabulary building

Is the main objective of most courses in schools and this is especially

true of introductory courses. Before anydne can consider ideass which

relate vocabulary items'to one another, he must learn that vocdbulirk.

And people just aren't tempted to talk about algebra or history until

they have a considerable vocabulary in the area that equips them to

talk about algebra or history. Hence, as one looks at speech...Communication

processes that produce laek-of-confidence in listeners, one seldom finds

a ease in which laokftof-confidence is due to the speaker's selections

being limited because the speaker did not actually know certain words.

And in most of those few cases when the Speaker does not know a word

that is part of the vocabulary of the subject of their Communidation, the

listener will generally mention that word to the speaker and define it

so that they can communicate efficiently. And the listener wiilmot.

generally tend to lack confidence in the speaker because this happens.

A speaker who is just learning about football, and; therefore, lacks

a complete vocabulary of football terms, will be perceived by listeners

as uninformed rather than as having poor strategies for selecting words.

1
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Diction, then, is not related to the size of one's vocabulary. It

refers to which words a speaker chooses of those he knows.

Word usage, then, the selection of particular words in a particular

order is how the variable called diction is manipulated. And this

process of selecting and ordering words greatly affects a listener's

Confidence in a speaker and in what that speaker says. Look at the

graph of a relation between confidence and diction shown on your

Response Form. Notice that listener confidence is related to the

percent of the speaker's selections of words and word sequences that

the listener does not revise,

The more the listener engages in revision of the speaker's

sentences the less is the confidence of the listener in that speaker

and in what that speaker says.

One kind of listener revising might be called substitution. The

listener substitutes his word for the speaker's word. The speaker

says, for instance, "I feel..." and the listener reacts to this beginning

of a statement by placing himself in readiness to receive a statement

about the speaker's feeling, expecting a word to follow T fees" _such as

tired, disgusted, disturbed, miserable, or some other label_pf an"

emotion. But the speaker who said, I feel..." concludes with l'that

there is another topic that we should explore." "Ohs" the listener

says, "He means he thinks, not he feels." Or a speaker says, We must

expedite this deliberative ,process" and his listener :translates, "Ohs

he means we're got to decide faster."

The listener in these examples assumes that he has a better chance

Of understanding the speaker if he substitutes his own u his for those
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the speaker says. To the extent that'his strategy of substitution does

indeed improve his ability to grasp what was said, he tends to lack

confidence in the speaker, and in what that speaker says.

Now complete Statement Number Three on your Response. Form. A

listener must sometimes revise a speaker's infOrmation by SUBSTMTING.

But this substitution of words by the listener for wards said by

the speaker is not the only way the listener revises. Consider the

following example. The speaker says, "There are many people on this

earth who happen to belieVe it." The listener revises with, "Oho

many believe it." fie condenses twelve words into three, from "There

are many people on this earth who happen to believe it," to "Many

believe it." A speaker is wordy when his listener must revise by

summarizing. He summarizes because he doesn't. need that many words

to,iget that Information.

Now complete Statement Number Four on your Response Form. A

listener must sometimes revise a speaker's information by SUMMING,

Summarizing.

The opposite extreme of a listener's revising by summar:zing occurs

when a speaker IS too succinct. That is, he packs his information

into too few words. Suppose we have a person who has mastered ideas

in an area after a lot of learning has taken place. Than he may tend

to speak to listeners who do not have his degree of mastery of those

Ideas as if they do. This "speaking over the listeners' heads" does

not necessarily make them lack confidence in him, but It does lay

the foundation for it. Lack-of-confidenbe sets in when the listener

can. and does signal the speaker that it is over his head, and then the

speaker merely repeats what he said, in much the same words as before.
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Consider the folloWlifg example. TWO speakers say the same

sentence. It is, "Logarithms are exponents of a common base."

goth'speakers are '&111ed in eye contact and each receives

his listener's signal:to revise. RemeMber the original sentence.

It was, "Logarithms**. exponents of a.cominon: base." The first

...:speaker adds, "That 4s, you take ail the exponents of a common base

axu those are 1ogailt4ilisi" The second peaker revises with01*

yott decide on any. ki504*mber, some constant, and then itax.nui0er

at all can be specifidd,as some power tiitibich you raise that nUmber

you decided on." .The,arst speaker's revision is as likely to

revising as his origiOal,sentence. In the. case of the second spOker,
.

the revision woad tend make the listener confident. If not,

it vicn-ji tend to mike t* listener more confident, so that he ,would

then ask for an example*: Briefly, then.01C-40 produces 17

.6nfidence when a 44i.e.4r signals the speaker to elaborateiind he

ides not.

Now canplete Statemet Number Fiie Oii yOur ftsponse Form. A

Iietener must sometimes revise a speaker's information by ELABORATING.

Now let's snmma.rize various kinds of diction that relate to lack,

of confidence, taCW0f4onfidence tends to occur when the listener

signals for revision, and the speaker merely repeats, or the speaker

revises in some way other than the way the listener requires.

If the listener actually does neea the speaker to repeat, it is

the speaker's rate that needs revision (Variable Number Four), and

not the speaker's diction (Variable Number Six). Diction does not

refer to the rate at which the speaker produces words, but to the

rate at which he produces Information,
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Hence, 12 the nate:per signals lack?ofi.confideuce because of the
= .

speaker's forkaation aow, and the speaker interprets

this signal to mean lack.of- confidence because of the speaker's word

flow, the speaker:Will merely repeat when he should revise, and

confidence will. ,.not be gained.

Now complete Statement Number Six on your Response Form. A speaker

does NOT revise imftim*41tgwhen he REPEATS.

Many times when the listener signals lack ref-confidence, the speaker

does provide reVision of his Information flow, but it is a type of

revison that the listener does not require. For example, the ..ietener

may need the speaker to elaborate, and the Speaker summarizes. Or

he may need the speaker to summarize and he substitutes. Bence,. the
,

speaker who does not produce the kind of revision the listener needs

fails to satisfy his listener's needs.

Now complete Statements Seven and Eight on your Response Form.

Number Seven. A speakOmith. listener confidence maintains variety

in DICTION by selecting; words and word Orders that his listener dogs

not tend to REVISE. Number Eight. Mien the listener needs to revise

a speaker's information* the speaker with listener confidence will

maintain variety in dietpan by SUBSTITUTING, SUMMARIZING, or

ELABORATING to his listener's SATISFACTION.

This then, is how a speaker varies his information flow to.maintain

his listener's confidence.

Now let's look at the Terminal Performance Program in terms of

the two roles you wil4 play in any TerminelPerformance session. These

two roles are the roles of speaker and Evaluator.

Now complete Staterat Number Nine on your Response Form. In the



Page 6.410

Terminal '..irformance Pro ram the two roles are the SPEAKER'S role and

the EVALUATOR'S role,

Since you have previously learned about both roles in Preliminary

Program Two and Four, at this time there is only the need to find out

what special tasks that learners in these roles have in the Terminal

Performance Program.

Any Terminal Performance session involves three learners, just as

in the Preliminary Perftrmince Program. However, in the Terminal

Performance Programme learner is the speaker and the other two are

both Evaluators.

Now complete Statement Number Ten. In any Terminal Performance

session ONE learner is the Speaker and TWO learners are Evaluators,

Every learner comes:to each Terminal Performance session prepared

to speak about something that he will probably know more about'than

his Evaluators will know. He comes with nformation to yresent, He

knows enough about what he will say that he is prepared to talk for

four on that subject, And he is prepared to analer

questions. He makes no notes to bring to the session, and he does

sammteany sentence he will say, To review, then, each learner

prepares for a Terminal Performance session by selecting a subject

to talk about that he feels qualified to answer questions on, end by

deciding upon at least four minutes of information that he will

develop or elaborate upon before he replies to questions.

Now complete Statements Eleven, Twelve and Thirteen on your Reaponse

Form. Number Eleven. The learner prepares for each Terminal Performance

session by selecting a subject to talk about that he feels able to

ANSWER -- A-N-S4-..R, to answer questions about. Number Twelve. The

learner prepares for each Terminal Performance session by deciding upon
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at ].east FOUR .,,,,,,P-041Amm four minutes of Information that he will

develop or elaborate on before he answers questions. NUmber Thirteen.

The learner does NO T memorize his informati.on or bring notes on his

information to any Terminar:Performance sess3on.

In the Teriinal Pekoimance Program one task of the learner in

the Speaker's Role is 'to maintain variety in diction so that his

Evaluators very seldom have to revise the information he develops or

provides. When the Evaluators lack confidence because of his diction,

and signal hiss to revise, then his other task is to revise not repeat,

but revise -- substituting, summarizing. or elaborating to satisfy

his evaluators.

Now complete State sit Number Fowteen on your Response Po* The

two teaks of the learnerin the Speaker's Role in a Terminal Performance

session are (1) to maintain little need the Evaluators to REVISE

what he says, and to revise when he is signaled to do so in ways that

produce Evaluator SATISFACTION.

This concludes Part / of Terminal Role Program, Program Six. If

this tape is on a reel and M, a cartridge, please rewind the tape

before going on to Program S1x, 1 Part II. Thank you.

program Six, iratIi. When a speaker provides valuators with

information, the EvaluatOrs must act upon that Information or decide

on the basis of that information in ways tr-t affect themselves end

others. And they must apt and decide with confidence. Hence,

gvanators tend to judge the 'speaker who ,provides them, with information

very much as they would judge someone they hid hired cr would hit%

who would give them such information. Hemet the learner in the role

of Evaluator is in the role of a person who must make rather important
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decisions that affect others based onienformation he receives from

that Speaker. He, therefore, has some ability to accept or reject
this information. Hence, he has, in effect, some ability to accept

or reject the person who. gives him this information. Hence, an

Evaluator has, in effects. a view of the person who gives him information

very much the same view that a. person has who is interviewing someone

for a job or for a promotion.

Evaluator lackoof..confidence, then,* is different from T.,istener

lackwofcanfidence. Listeners require confidence in information they

receive from a Speaker because they will act on that information in

ways that affect that Speaker. Evaluamm require confidence in
information they receive from a Speaker because they will act an that

information in ways that affect persons other than that speaker*

Now complete Statement Nrimber Fifteen on your Response Form. A

tja 2r must act upon information he re'eives from a Speaker in ways

that affect that ...peaker; an aVg.....ator met wet upon information he

receives from a Speaker in ways that may not affect that Speaker, but

they must affect OTHERS.

Hence, the learner. in the Evaluator's role is judging the speaker's

flow of Information in terms of whether he is wi.11ing to affect others
on the basis of the information he receives.

(rite way of saying this is that the Evaluator evaluates a Speaker

as if he is considering hiring that Speaker on promoting him so that

he would be in charge of persons or in charge of more persons. When a

learner in the role of Listener, says "igil um," he means, "Say again.

I don't get it yeto" When a learner in the role of Ealuator says,.

"UM' um," this means "Say differently; I don't buy it yet." Moreover,

a ggtener is not very free to ask questions and he listens to 'ILL k47.i
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understand the speaker rather than to lead hit in certain ways. The

Evaluator, having greater risks, is more free in asking questiones

Hence, He does not merely listen to understand but he asks questions
to increase his underctanding on certain platters related to the
Speaker's subject that the Speaker perhaps maid not have raised on

his own. Hence, Evapittirs listen in such a way that, witile they

listen, they consider:qUestions that they want to ask the Speaker. .

Now complete Statement Sixteen and Seventeen on your Response Form..

Number Sixteen. The three tasks of the learners in the Evaluator's
Role in a Terminal Peke:chance session are: (1) to evaluate the Speaker's

ARABILITY and pliOlviDTSILITY, (2) to signal. the Speaker when oh any

sentence lackiwofoconfidence in his ability to achieve these goals

OcCurs; and (3) to consider questions he w311. ask later. ther

Seventeen. When an Evaluator &t wills lack-of.confidence in the Speaker's

hirability and propiotability on any sentence by saying, "MP UM," the

Speaker will REVISE. He does not REPEAT the Sentence he has Just said. .

Evaluators do not ask all kinds of questions. They do not bring

up new subjects the way interviewers do. And they do not uqually

ask questions that can, be answered "yes" or !"no;" They tend to ask

qUestions in such 'a Way that the speaker must expand upon the In,

formation he has developed.

Ifor example, they *old tend to ask "at do you like suchftandfasuch?"

rather than Iva, you like suchand-such?" They would tend to ask,

'ftlihat did you think you learned from that?" rathel than, "Do you think

you learned anything from that?" They would probably !Ask, "ft are

these things different and how are they alike?". rather than "Arti these
things different?"
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Now complete Statement Number Eighteen. Evaluators ask questions

that lead Speakers to EXPAND upon the information they have developed.

Now let us turn our attention to the last specific objective of

this program which refers to the way any Terminal Performance session

is run.

In any Terminal Performance session there is one speakeiinid two

Evaluators. The two Evaluators sit side by side.. On a table between

the two Evaluators la, the two"minute and session timer.

The two Evaluators face the Speaker. One of the evaluators resets

both the two-minute and session timer. Then the Speaker begins to

supply his four minutes of Information. Either one or both of the.

Evaluators may say, 'tier um!' on any sentence the speaker says,. When

that happens, the Evaluator who says, "fit urn" resets the too - minute,

timer at the moment he says, "I1Mt urd."

Now complete Statements Nineteen and Twenty on your Response rormt,

Number Nineteen. Both veil-Inters sit side by side facing the Speaker,.

and between the two Evaluators is the TXM, Number Twenty Any time

either Evaluator says, "ibli um," that Eveluator RESETS the tiro-minute

timer.

When either Evaluator says, "114' urn," on any sentence, the Speaker

ez4229, that sentence. He does not repeat. it, On that revision either

Evaluator, and not necessarily the IstmeEvaluator, may say, "MP UM 6"

The ,Speaker may therefore revise one sentence several .rmeso. When a

revision produces confidence in bsaEvaluatOrs, neither one of them

says, me um.° TheyJdo not nod. _They do not say, "umIRO." The

speaker knows by their not signaling ladkftnfoconfidence that he.has

produced a revision Of that sentence which satisfies both Evaluators.
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Now complete Statement Number Twenty-one. When A Speaker's revision

of a sentence produces confidence in both of his Evaluators, NEITHER

Evaluator says ,"HHP um." Hence, "RH' ion" is a signal for the Speaker

to go back and rev/se. o, "HM' um" is a signal for the Speaker to

develop his four minutes of information further.

As the Speaker continues to develop his information, if the twom

minute timer light goes out, it means that neither Evaluator has

said, "HM' um" in the previous two minutes. This is a signal to the

Speaker that he has completed his first assignment. He has completed

his developing of his subject. He is nor ready for hli second

assignment in which his Evaluators ask him questions.

Now complete Statements Twenty ..two and Twenty-three on your

Response Form. Number Twenty-two. When neither Evaluator says,

"HIP umP to the Speaker Ina TWO-minute period, the Speaker has

completed his developing assignment. Number Twenty-three. When the

developing assignnent is completed in any Terminal Performance session,

the first QUESTIONING assignment begins.

The one Evaluator of the two wbo has a Learning System

Number begins the questioning. He asks the Speaker any question that

leads the Speaker to expand upon the information that he developed

in his first assignment. He does not bring up any other subject.

Now complete Statement Number 2Wenty-four. The first questions

are asked by the Evaluator with the LOVER Learning System Number.

The first Evaluator, the one whose Learning System Number is the

lower, resets the two..minute timer and asks a question that leads the

Speaker to expand upon the information he developed in his first

assignment. The Speaker then begins to expend upon his developed

information to reply to the question. Ca any sentence said by the
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Speaker 11,.,:tiar Eveustor may say, "IRV um" to signal leckwof-confidence

as before. Ands, when either ot: the Eve.lustors says, "SW tunas" that

Evaluator resets the twomminute timer. Each time the speaker completes

his reply to the first Evaluator's question, the first Evaluator asks

another question. The second Evaluator does not ask any questions

during this second assignment, but he may say "HM' tun" at any time

while the Speaker replies to the other Evaluator's questions.

When neither Evaluator says, "HM' um" in any twominute period,

the !first Questioning Assignment is completed.

Now complete Statements Twenty-five and Nenty-six on your Responie

Form. Number Twenty- five. When NEITHER Evaluator says "BM' um" on

any of the Speaker's replies to any of the first Evaluator's

questions in any twoaminute period, the second valuator RESETS the

two.-minute timer and begins his questioning. Number Twenty -six. The

two minute timer is reset each time an Evaluator says "HM' um" and to

begin the DEVELOPING assignment and each QUESTIONING assignment.,

The second Evaluator may asks questions that lead the speaker to.

expand upon the information he developed or to expand upon his replies
to the first Evaluator's .questions.

When the speak er replies to questions from the second Evaluator,

again either Evaluator may say "HM' urn" on any speaker sentence, and

that Evaluator resets the two-minute timer.

When the Speaker manages replies to the second Evaluator's questions

to which neither Evaluator signals "EV um" in any two- minute period,

the timer light will go out. This means that the Speaker has completed

his Second tZttestioning Assignment.



Page 0447

The third and final questioning assignment then begins. On this

assignment, after the twpwndnute tuner is reset by one of the
EValuators, ,eit.her, of the two Evaluators can ask questions of the
speaker that are related in any way to the information the Speaker

has delieloped or expanded.

In this Third Questioning Assignment, as in the first two, either
Evaluator can say* Me um" and reset the twoirMinute timer. And. the

Speaker completes this last assignment when neither Evaluator signals
"HM" um" to any of his..replies in any two.ndnute period.

Hence, the Terminal Performance Program is convicted by the

learnerwasoSpeaker when .he completes four assirments. They are .

the developing asSigr meiri and the three questiliining assignments in
whiel 'he first replies.to each Evaluator separately, and finally
when he replies to both. a them at once.

Nov complete Steteinents Twenty-seven and Twenty eight. Number

Twenty seven. Biers nefthor Evaluator says, in sr tun" tc any of the
Speaker's replies to the:iecood Evaluatorle quistions in any tip,
minute period, the timer is reset and Ban! Evalufgtors begin their
questioning. Number Twenty- eight. The Terminal Performance Program

consists of one DEVELOP* assignment and three QUESTIONING assignments,
At this time let's Listen' to a learner izr4i Terminal Performance

session as he develops material on the subject of the restrictionof
performers in televAsiork, . (3 minutes of his speech)

The learner.as.4pesker you just heard was on his devel.GAng
1100.gnment. He still has the three questioning assignments to complete
before he completes the terminal Performance Program.



Pose 6448

When the learnermwSpeaker completes the Terminal Performance

Program, be reports to the Le-urning System SunervIcior who schedule

him for a PostmSystem Interview and for Terminal Evaluation, In the

Terminal Evaluation he will leave the Learning System if he has

completed all criteria of both delivery and diction if he is in

need of some further work in diction he will complete the four

aseAgnments in the Terminal Performance Program again. if he is in

need of some further work in delivery, he will complete the six

assignments in the Performance Program again.

Now turn to the Checkout of Pro am rise Complete each blank on

the Checkout after you turn off this machine, Then turn the tape on

again. Do this now.

Welcome beck. The words you should have filled in are: in

Number 1, informatisin; in Number 2, AOltpang, mgmagleal, and

elaborattaK (in any order) and satisfaction; in Number 3, revise and

sattsfaellea; in Number 40 hirabgitv and LLtabomil= (in either

order); in Number 5, expand; in Number 6, develooint and

(in that rvder),

This completes the Terminal Program. You are n 'soma; to report

to the Learning System Supervisor who will schedule you for a

Terminal Performance session. If your tape is on a reel and not a

cartridge, will you please rewind the tape before you turn off this

machine. Thank you.


