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THE ICENTIFICATION AND RECTIFICATION OF FERSONAL READING
NEEDS THROUGH INDIVIDUALIZEC READING FRCCEDURES ARE
DISCUSSEC. THE SHIFT OF CORRECTIVE READING FROM GROUF TO
INDIVIDUAL NEEDS IS URGED. REMEDIATION SHOULD BEGIN WITH
TOFICS AGREEABLE AND ENJOYABLE TCO THE LEARNER. THROUGH FUFIL

. CONFERENCES ANC AN INFORMAL READING INVENTORY USING THIS TYFE

OF MATERIAL, REMEDIATION AND SKILL GRCWTH CAN BE DIRECTED AND
MOTIVATED TOWARD PERSONAL SATISFACTION. CONTINUAL CIAGNOSIS
OF NEEDS IS CEFENDENT ON DETAILED ANECDOTAL RECORDS
CONCERNING PUFIL INTERESTS, FREE READING, AND A SKILL
BUILDING FROFILE. SHARING THE FINDINGS WITH CACH CHILD, HIS
FARENTS, AND OTHER FROFESSICONAL STAFF MEMBERS IS RECOMMENDED
AS A FOSSIBLE AID T HEALTHY IMPROVEMENT OF SKILLS AND
SYMFATHETIC UNDERSTANDING OF DISABILITIES. REFERENCES ARE
LISTED. THIS FAFER WAS FRESENTED AT THE INTERNATIONAL READING
ASSOCIATION CONFERENCE (BOSTON, APRIL 24-27, 1968). (MQ)
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USING INDIVIDUALIZED READING AS A
DIAGNOSIIC TECHNIQUE

Diagnosing reécung skills basically means finding out about a students
reading strengths and deficiencies., Individualized reading » vith proper
attention to record keaping, is one of the most promising of 211 tdchn:lques
for gathering specific data about the reading status of a student. It is
an approach, Carline (2) says "to teaching reading in which the teacher
mst focus attention on each childs® sbilitles, interests, and needs."

The growing interest in individualized reading, reflected in reading
labs, kits, texts and in the literature, has focused increased attention
upon unique traits of the individual as a learner. With less and less
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reference to inflexible and rigid grouping arrangements, individualized
reading procedures | are filling a vacuum in the idertification and rectie |
fication of personal reading needs, It ia, writes Manning (L), "ons of
the refreshing innovations that has moved into current praciice.®
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All reading teachers should show concern for at least four major cone

siderationao' - These are progress in the sisiple mechanics of independent
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word attack, cauprshension of essential thoughts and cognition, word
recognition and cornceptualization, and rate of reading. Any attempt to
coﬁect doficiencies must ultimately deal with the spaclifics of these cone
siderations. The blanket approach, a continuous program of davelopmental
reading without concern for the individuals personal reading profile, will
not do the job by design and rarsly by chance.

Individusl Versus Group Teaching

The primary teachér tends to emphasize the mechanics of reading and
mey minimize his obligations to the other considerations. In contrast,
the middle grade teacher and the secondary teacher are prone to give more
attention to comprehension and word recognition, Even the better reading
teaghers ofton neglect some aspects of a balanced program, This is why
corrective reading emphasis should be ghifted from group needs to individual
needs. What is good for the group may not necessarily meet the requirements
of individuals within thé group. Teachers must come to realize that in
the long run, individualized reading is more considerate of her time than
group teaching. Qf course, group instruction, larges or small, 1is fins
wheni the needs of the group ars the sams, It takes diagnostic teaching
and evaluation to determine this. Before wzsting the time of the total
class by teaching a skill, it is sensible to determine which individuals
or small groups need the help.

Vary Materis]
An individualized reuading program permits and encourages the reader
to select his own material for reading. in observation and notation of

vhat is selected by the child affords the teacher a fine opportunity to

diagnoss interssts and levels of readabllity. Remediation of disabilities
should begin with topics that are ugreeable to and enjoysble to the learner.
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Retter cbservation of interests through self-selection ie usually possible
when there is a readily available source of material near at hand, This
meane a classroom library to supplement the school library, Dolch (3),
in his booklet Betier Reading in Youp Schools, recognized the importance
of having a classroom library when he wrote, "Booke in the room are best,
even if the teacher of each room goes to the library each month and tame
porarily borrows a lot of books, In doing so, he will think of particular
children who need the books."® The stress is upon i.t}c_iiyidual needs and
abilities in handling different books in contrast to group needs in handling
a single level texto

The Conference

Basie to all individualized reading is a conferences The conference
offers the most inviting opportunity to learn about specific reading skills.
The information recorded during the conference points cut the math the
teacher should follow to lmprove the childs reading ability. Recognizing
the needs howaver is not enough., During every conference soms notations
should be made and filed in a folder reserved for the particular child.
The books used in the conference may be taken from & graded or nongraded
gelection: It is important, However, to have some selections taken from
graded selections occasionally to serve as an informal inventory of skills
with knovn levels of reudability.

A Reading Inventory
If a child makes a selection from & non-;graded source, the teacher
should note how well the material is handled in terms Lof word rezding
accuracy and degres of comprehension. In a one hundred word 8amp1§ a child
should never make moye than 2 to 4 errors if the mterdal is to be considered
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instructioral. Following soms silent reading, an immediate satisfactory
reaponse to sbout 2 0f S or 3 of L anest;.ons is suffi. c'iant.

when checking word read:mg errors it is convenient t.o i‘o].low the childs!
cral reuding and roglster mlesed words by siiply extending a finger for
each error, Five fingers means five errors, This is too many errors per
hundred for successful instruction except in rare cases whéro the content
interest for the child neutralizes heavy vocabulery loads.

In counting errors, include about six kinde: repetition of more than
one word, insertion of words, omission of words, reversals of words or
phrases, substitution of words and requests for help in pronouncing or gete
ting the meaning of a wordo In determining a rezding level the number of
'errora is more important than the kind of error. For remediation, however,
it is most helpful to know the kind of errors the cnild tends to make.

Most errors often appear to be repstions of the sume kind of mistake,

Guiding Sid1l Growth

For economy of time and for diagnostic purposes, spscific word attack
skills may be taught to the uhole group. A s;l.mpie--.oml or written
evaluation following a skills lesson reflects needs of particular children
who might be regrouped for further teach:mg A skills list may be taken
from the basal reader guide books, a curriculum guide or an outnm such
as Barbe's (1), o y

An analysis of reuading interests, comprghonsion and cognition may
come from three sources. One source is a short written response from the
child. This should not be confused with the conventional book report.
Conventional book reporting too frequently discourages reading und reporting
of any kind. A short form with-a request to say "whatever you like" about
a book is enough, Supplementary Judgmsnts coms from listening to
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vhooktalks® given informally by children for their classmates. The lack
of interest or motivation to talk about a book can often be Just as
informative as 2 long irrelevant discourse.

Individual conferences help the teacher to acquire a deeper undere
standing of a ¢hild’s specialized vocabulary. His speclalized vocabulary
may reflect knowledge of subjecte a.r;d'topics foreign to his peers who msy,
othervise, be regarded as superior readars.

The words a child stumbles on are very personal oness Thqy ars per-
sonal bscausz they rspresent a current, obvious obstruction to reading
gbout scmething he has shown a desire to read =~ not a choics selscted by
gommons else. These words should be recorded by the teacher and shared
with the studento It is usually helpful to have the child add these words
to his personal word list. There should never be a penalty for missing
words from a personal. selection. A penalty, in the form of lowered grades
or extra ass_ignméxits works to the disadvantage of the lecrner and counter-
acte ths Tewarde of acquiring an exspansive vocabulary. Coming to grips
with more end more apecial woxds is & basic goal of the individualized
-reading teacher. Encouraging a bypass rather than facing the challenge

of gbeatpr word recognition and conceptualization is not consistent with
a sound philosophy of teaching reading,

Rate of recding tells the teacher somsthing sbout the child?s needs.
Rates should be regularly judged from free selected, independent level
materiale In other words, meke Judgmente from the child's selection
becauge this is the type material that concerns him most; Ths fvee level
or independent materiel should be relatively easy in terms of vom
load and meaning.

To meke contrasts in rates improvement when progress is noted in other
okillas, it is helpful to have a rscord of reuding facility before the
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corrective msasures were tiken and following the effort. For this it is
convenient to pick several selections nf graded material (about 200 words
in each) and jJudge rate at an ecasy level by having the same material read
bofors and after the skills improvement was noted.

Buphasis for remedlal purposes is not placed upon rate of reading but

upon the improvement of word attack and comprehension. Nevertheless, a
slow reader reflects his difficulties in his vocebulary and understanding.
As a child’s word recognition, word concepts and comprehension ability grow,
rate usually improves. When a child reads slovwly with few mistakes and
maintains a high level of understanding, attention should then be given
to an improved rate in keeping with the child's abilities, Tables of
~ norms for various grads levols are availsble in a mumber of texts. The
téachar should be cautioned about secking to bring rates or any other skill
up to grade level for any child unless the potential is compatable with
the norms, The norme are for ral"emce ard help a teacher measure her
group in comparison with the larger test sample, Thay become & harmful
reference if they are looked upon as standards for every child to attain,

Using The Racordg
The record an individusl reading teacher kesps is an essentall factor

in her continual diagnosis of yeading needs. During each conference the
teacher should be prepared to make short notations about missed worde, num-
ber of worde missed per 100, silent reading comprehension, oral reading
fluency, rate and any word recognition techniQue that the child appears

to need,

Information gained from the conference, records of kinde and mmbers
of bocks read, book talks and discussion, help ths teacher and others
interosted in a childs progress to get a fuller picture of his reading
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profiles It is worthwhile to share the findings with the studenf, his

parents, the supervising staff and any others whose understianding of

personal rieeds might lead to a healthy improvement of skills and a

sympathetic understanding of disabilities,
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