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3 THE FIRST OF FOUR STEPS IN A STUDY TO DETERMINE THE
4 LEARNING EXPERIENCES THAT SHOULD BE INCLUCED IN A
: DISTRIBUTIVE TEACHER EDUCATION PROGRAM WAS TO CONSTRUCT A
N PHILOSOPHY OF DISTRIBUTIVE ECUCATION CONSISTENT WITH THE
o . PHILOSOPHY OF VOCATIONAL EDUCATION, THE GOALS OF SECONDARY
EDUCATION, AND THE IDEALS OF AMERICAN DEMOCRACY. STATEMENTS
OF BASIC BELIEFS REFLECTING THE DEFINITIONS, PRINCIPLES, AND
OBJECTIVES OF THE CISTRIBUTIVE EDUCATION PROGRAM, DERIVED
FROM LITERATURE,; RESEARCH, SFEECHES, AND CONSULTATION WITH
f"g " SELECTED LEADERS, WERE EVALUATEC, TESTED FOR CONSISTENCY
AGAINST A PURPOSES OF VOCATIONAL EDUCATION CARD SORT,
REVISED, AND MADE INTO A 96-ITEM BASIC BELIEF CARD SORT. OF
: THE 372 DISTRIBUTIVE ECUCATION STATE SUPERVISORY AND TEACHER
b EDUCATION PERSONNEL, 153 RESFONDED TO THE STATEMENTS OF BASIC
" 1 ‘ BELIEFS. THE MAJOR FINDINGS WERE~-(1) THERE WERE FEW
STATISTICALLY SIGNIFICANT DIFFERENCES OF OFINION AMONG THE
RESPONDING GROUPS, AND (2) THE RESPONDENTS HAD A VERY HIGH
DEGREE OF AGREEMENT ON 83 OF THE 96 STATEMENTS. THE AGREEMENT
OF THE VAST MAJORITY OF THE LEACERSHIP IN DISTRIBUTIVE
3 EDUCATION UPON THE STATEMENTS OF BELIEF INDICATED THAT THE
PHILOSOPHY OF DISTRIBUTIVE EDUCATION EXPRESSED IN THE
FINDINGS CAN SERVE AS A THEORETICAL STRUCTURE ON WHICH FUTURE
RESEARCH CAN BE BASED. A BIBLIOGRAPHY, STATISTICAL DATA, THE
PROFILE INQUIRY FORM, AND LISTS OF THE AGREED-UPON BELIEFS
3 ARE INCLUDEC. (SL)

il it Al ne W | As <= .




COUNCIL FOR DISTRIBUTIVE TEACHER EDUCATION
\C PROFESSIONAL BULLETIN SERIES
\N D ; 4/ NUMBER 10

*ED019412

2k Mt sl gt 0

Ly

2
N

A PHILOSOPHY OF DISTRIBUTIVE EDUCATION

A Report of the First Step in the Research Project

A COMPETENCY PATTERN APPROACH TO CURRICULUM CONSTRUCTION
S IN
- DISTRIBUT IVE TEACHER EDUCATION

Funded Undexr Section 4(c), Vocational Education Act of 1963

4

Lucy C., Crawford, Associate Professor
Distributive Education

Department of Education

College of Arts and Sciences
Virginia Poiytechnic Institute

This dbulletin was produced and distributed
by

Virginia Yolytechnic Institute
Department of Education
Division of Distributive Education
Blackshurg, Virginia, 24061
1967




Consultants

Committee of Consultants:

J. R. Cullison, State Director, Vocational and Techrical
Education, Arizona

Peter G. Haincs, Professor and Chairman, Business and
Distribative Teacher Education, Michigan State
University

William B. Logan, Professor and Director, Distributive
Education Institutes, Ohio State University

Mary V. Marks, Distributive Education Specialist, United
States Office of Education

Warren G. Meyer, Professor, Distributive Education,
University of Minnesota

Harland E. Samson, Professor, Distributive Education,
University of Wisconsin .

George Stone, Director of Public Relations, J.C. Penney
Company, New York City

H. 1. Willett, Superintendent, Richmond Public Schools,
Virginia *

Statistical Consultant:

Clyde Y., [ramer, Proféssor, Statistics, Virginia Polytechnic
Institute

Project Coordinator:

Rufus W. Beamer, Head, Department of Education, Virginia
Polytechnic Institute

oy the

Research Staff

Lucy C. Crawford, Principal Investigator
0. Rebecca Hawkins, Assistant Project Director
Steve Jackson Lahoda, Statistical Assistant

Janice W. Horton, Secretary




U'S DEPARIMENT OF HEALTH. EDUCATION & WELFARE
OFFICE OF EDUCATION

THIS DOCUMENT HAS BEEN REPRODUCED EXACTLY AS RECEIVED FROM THE
PERSON OR ORGANIZATION ORIGINATING |1 POINTS OF VIEW OR OPINIONS
STATED DO NOT NECESSARILY REPRESENT OFFICIAL OFFICE OF EDUCATION
POSITION OR POUCY

CCUNCIL FOR DISTRIBUTIVE TEACHER EDUCATION
PROFESSIONAL BULLETEIN SERIES

NUMBER 10

- A PHILOSOPHY OF DISTRIBUTIVE EDUCATION ,

A Report of the First Step in the Research Project

‘'A COMPETENCY PATTERN APPROACH TO CURRICULUM CONSTRUCTION
IN
DISTRIBUTIVE TEACHER EDUCATION,

Funded Under Section 4(c), Vocational Educaticn Act of 1963

Lucy C. Crawford, Associate Professor
Distributive Education
Department of Education
College of Arts and Sciences
Virginia Polytechnic Institute

This bulletin was produced and distributed
by

Virginia Polytechnic iInstitute
Department of Education
Division of istributive Education
Blacksburg, Virginia, 24061
1967




ii

FOREWORD

The Council for Distributive Teacher Education was
organized in 1961. Membership in the organization consists of
teacher educators and other distributive education personnel with
an interest in advancing distributive teacher education. The
primary interests of the Council are research and publication.
This bulletin is based on a report of the first step in the

research project, A Competency Pattern Approach to Curriculum

Construction in Distributive Teacher Education, which was

supported by a grant from the United States Department of Health,
Education, and Welfare, Office of Education, Washington, D.C.

The identification of a philosophy of distributive education
during this period of rapid change in distribution should be
valuable to distributive teacher educators, adult instructors, and
teacher coordinators as a frame of reference in developing
programs of education for distributive employment.

The report was prepared by Mrs. Lucy C. Crawford, Associate
Professor, Distributive Education, Virginia Polytechnic Institute.
It was published and distributed through the courtesy of the
Distributive Education Division, Vocational Education Department,
Virginia Polytechnic Institute, Blacksburg, Virginia. Requests
for copies should be addressed to Mrs. Crawford.

Reno S. Knouse

Charter President, Council for Distributive
Teacher Education

State Teacher Educator for Distributive
Education

school of Business

State University of New York at Albany

January, 1967
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PREFACE

This bulletin eibodies a report of ithe first step of

A

the four-step research project, *i Competency Patteru Approach

1"

to Curriculum Construction in Pistributive Teacher Education,
funded under Section 4(c) of the Vocational Education Act of
1963, The final veport of the completc project is expected
to be submitted to the United States Office of Education
December, 19¢7. The purpose of the first step was to construct
a philosophy of distributive education consistent with the
philosophy of vocaticual education, the goals of secondary
education and the ideals of an American democracy.

This report includes a list of agreed-upon “eliefs
concerning definitions, aims and objectives, guidance,
coordination, curriculum, administration, and teacher education
as applied to the distributive education program as the

leaders in distributive education reported it ought to be,
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ABSTRACT v

Submitted by: Virginia Polytechnic Institute

Principal Investigator: Lucy C. Cravford

’ Title: A Competency Pattern Approach to Curriculum Construction
in Distributive Teacher Education

g Objectives: The ultimate gcbjective of this research project is
To determine the learning experiences that should be included in
a distributive teacher education program. To achieve this
objective, a competency pattern for the job of the distributive
education teacher~coordinator will be constructed. Specifically,
the objectives are: to construct a philosophy of what the
distributive education program ought to be; to determine
critical tasks of the distributive education teacher-coordinator
in relation to the philosophy; and to determine the competencies
(both professional and technical) that a distributive education

teacher-coordinator needs to perform these tasks.

Procedures: (1) Statements of basic beliefs reflecting the defini-

. tions, principles, and objectives of the distributive education
program will be validated by the entire population of state

. supervisory and teacher education personnel. A Purposes of

Vocational Education card-sort will be used to test for consis-

* tency. (2) A depth study of the job of the teacher-coordinator
will be made through the use oi a Critical Task card-sort. The
investigator will administer the card-sort to a group conposed
of a state supervisor, a teacher educator and six successful
D.E. coordinators in each of six selected states (a) to determine
relztive importance of the tasks; (b) to study role perception
of the three types of participants of the job of thke teacher-
coordinatcr as it is and as it ideally ought to be. (3) £ 1list
of Professional Competencies needed to perform the critical tasks
will be deveioped and submitted to the participants in the six
selected states for validation. Technical Competencies will be
determined by first determining the competencies the teacher-
conrdinator is expected to develop in the D.E. high schocl
trainees. 300 structured interviews will be held with full-time
employees, department managers, and managers in order to analyze
entry and career jobs in seven classifications of distributive
businesses in three locations. (4) In the second phase of the
research, which is not included in this propusal, the competency
pattern will be applied in the reconstruction of the distri-

. butive teacher-education curriculum at Virginia Polytechnic

Institute. A four-step plan using an interdisciplinary approach

will be used.
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A PHILOSO=HY OF DISTRIBUTIVE EDUCATION

Introduction

In an attempt to determine the learning experiences that
should be included in a c¢istributive teacher education program
{(both pre-service and in-service) a study, entitled "A Competency
Pattern Approach to Curriculum Construction in Distributive
Teacher Education," was begun in September, 1965, The project
was funded under Section 4(c) of the Vocational Act of 1963.

The objective of the study was to construct a competency
pattern for the job of the distributive education teacher-
coordinator. The competency pattern has four elements: a
philosophy of what the distributive‘education program pught to
be; the critical tasks of the distributive education teacher-
coordinator in relation to the philésophy; the professaonal
competencies that a distributive education teaghér-coordiﬁator
needs to perform fhese tasks; and the technical competencies the
teacher~coordinator needs in érder to develop 6ompetencies
needed by distributive workers to enter and advance in the
distributive field.

The purpose of the first step in the study was to construct
a philosophy of distributive education by constructing and vali-

dating the basic beliefs regarding distributive education as it

ought to be. It was assumed that a philosophy of distributive

/




education would be consistent with the philosophy of vocational
education, the goals of secondary education and the ideals of

an American democracy.

Qgﬁign for the Study

A variation of Q-methodology was used to provide a basis
for constructing a philosophy of distributive education to
serve as a theoretical foundation for this study. A universe
of statements of basic beliefs was formulated and tested in
the form of a card-sort.
Statements of basic beliefs were drawn from the literature
. and research in distributive education and vocational education;1
from speeches at natiomal clinics and professional meetings;
from conferences with selected leader , including distributive
education specialists in the Unlted States” Office of Education*
and from personal experlence of the investigator. . These

2 to 2

»

Committee of Consultants composed of four experts in distributive

statements were mailed in the form of a questicanaire

education, a specialist in distributive education from the United
States Office of Education, a state director of vocational
education, ' a merchant, and a school admlnlstrator. For Committee

consideration, the bel1efs were organized into categorles

' 1

lsce Appendix £ for references used in the development
of Basic Beliefs,

8

2See Appendix B, Excerpt from Questionnaire to Committee
of Consultants. \




(definitions, aims and objectives, guidance, coordination,
curriculum, administration, and teacher education.) The
members of the Committee roviewed the statements in terms of
ciarity, scope, and soundness. They also added any statements
they felt were needed to make the list comprehensive,

A questionnaire composed of a universe of statements
concerning purposes and practices of vocational education
vas also mailed to the Committee of Consultants for their
reactions. Since distributive education functions as an
integral part of vocational education, it was assumed that the
basic beliefs would be consistent with the purposes and practices
of vocational education A tentative list of purposes and
practicesAof vocational education was developed by H. V. Sanders,
former héad of the Vocational Education Department at V.P.I.,
from twenti-six pieces of literature, with special attention to
current literature.3

At a meeting of the Committee of Consultants held in
Blacksburg, Virginia, in September 1965, the revised statements
of basic belief;'concerning distfibutive education’were carefully
considered. At this time the Committee also selected the most
important purposes and practices of vocational education from

the’ universe of statements previously spbmitted to then.

13N

3see Appendix A for references used in development of
. list of purposes and practices of vocational education.




The investigator then used this list of purposes as a CrosS-~
reference to determine whether or not the statements of
objectives in the Basic Belieis of Distributive Education were
consistent with the purposes of Vocational Education. The list
was also helpful in determining whether or not the list of
basic beliefs regarding the total program of distributive
education was complete,

The statements of basic beliefs were again revised and re-
submitted by mail to the Committee of Consultants. After a
£inal revision each of the 926 statements was printed on a 3" x
4" card to forﬁ a Basic Belief card-sort. To avoid the
possibility of a reaction to the category rather than to the
belief, the category, such as "definitiens," was not indicated
on the card. However, the cards concerning each category vere
assembled consecutively in the deck. Thisvstructured card-sort
represented a set of hypotheses, which, if accepted, would
become the theoretical foundation upon which the other elements
in the competency pattern would be based. Each participant was

[ 3 @ L] L] 4
also mailed a Profile questionnaire,

Population: The Basic Belief card-sort, with answer sheet,' was

mailed to the entire population of distributivg education state

4profile Questionnaire; Appendix B.




supervisors; assistant, a-ea, and/or district supervisors;

. and teacher educators as listed on the United States Office
of Education Directory of October, 1965. This Reactor Group I,
sometimes referved to as the Leadership or Leadership Group,

was composed of the following sub-groups:

Sub-Group A State Supervisors N = 53
Group B Assistant, Area or District
Supervisors N = 57
- Group C Teacher Educator N = 62

Data and Instrumentation: Each respondent was directed to sort

the cards into the following piles:

1 2 3 4 5
{ Agree Partially Neutral Partially Disagree
= - Agree Disagree

The respondent could arrange the cards as often as he liked,

with no restriction on the number of cards in each pile. VWhen
the respondent was satisfied with his sorting, he recorded his
answers on the answer sheet. On the cards which he placed in
the "partially agree," "partially disagree," or "disagree" piles,
he wrote comments clarifying the reason for the disagreement.

The respondents also completed a "profile" to give demographic

information which might be helpful in interpreting the results.

Returns: The exceptionally high percentage of returns on this
R national mail distribution is indicative of the interest and

? - concern of those having active responsibility for the distributive




educational program, Table I shows the percentage of returns by
the three sub-groups of Reactor Group 1. Oniy the returns of
those who comnleted in full both the reactions to the Basic

Belief card-sort and the Profile were considered useable.
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ANALYSIS AND INTERPRETATION OF FINDINGS

One hundred fifty three state supervisory and teacher

education personnel responded to the ninety six statements of

Basic Beliefs concerning Distributive Education as it ought to
gg.and subnmitted a Profile. As a measure of the degree to
which they agreed with each of these statements of belief,

their responses were assigned numeric values on a 5-point scale

and the arithmetic average of these values was computed for each

statement. An average of 1.0 would mean total agreement while

an average of 5.0 would mean total disagreement. Although the

largest average for any of the ninety six statements of belief

was only 1.9, the numerous comments by the reactors provided a

basis for revision of a number of the statements. Selected

members of the Committee of Consultants reviewed the tentative
revision of the statements, after which a further revision was
made. It was decided to re-submit twelve cards about which the
comments showed concern and on which the arithmetic average was
greater than 1.50. Guided by the returns from the reaction to

this re-submission, a final revision of these twelve statements

was nmade.
In the interest of ascertaining the relative degree of

agreement among the three sub-groups of resrondents, Spearman's

rank order correlation coefficient, corrected for tied ranks,

5The numeric values assigned were: l-agree, 2-partially
agree, 3-neutral, 4-partially disagree, and S5-disagree.




was use@ for comparing the sub-groups pairwise and Kendall's
coefficient of concordance was utilized as a measure of the
over-all agreement of the three sub-groups. These coefficients
were computed for each of the seven categories of beliefs and for
all categories combined. The coefficients of concordance are
listed in Table II and the rank order correlation coefficients
are presented in Table III.

In view of the magnitude of these coefficients, it is
evident that the three sub-groups of respondents did substantially

agree in regard to the statements of belief,
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TABLE II

COEFFICIENTS OF CONCORDANCE OF REACTIONS OF STATE
SUPERVISORS, ASSISTANT STATE SUPERVISORS,
TEACHER-EDUCATORS TO BASIC BELIEFS
CONCERNING DISTRIBUTIVE EDUCATION

Categories of Belief Coefficients of

Concordance

Definitions 0,78%*
Objectives 0.67%
Guidance 0.81%%*
Ccordination 0.81%
Curriculum 0.87%
Organization and 0.87*%
Administration

Teacher Education 0.95%%
Composite of 96 Items 0,85%%

*Represents significance at the 5% level.

**pepresents significance at the 1% level.

10
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TABLE IIIl

11

RANK ORDER CORRELATIONS  OF REACTIONS OF STATE

SUPERVISORS, ASSISTANT SUPERVISORS AND

TEACHER-EDUCATORS TO BASIC BELIEFS

Ed £AN L 8L B

CONCERNING DISTRIBUTIVE EDUCATION

g Rank Order Correlation Coefficients

? Categories of

g Beliefs State State Ass't State

% Supervisors Supervisors Supervisors

§ and and and

E Lss't State Teacher Teacher

g Cupervisors Educators Educators

é Definitions 0. 76 %% 0 .63 %% 0.52%

f Objectives 0.45 0.31 0.77%
Guidance 0,81 %% 0.65% 0.69%
Coordination 0.57 0.58 0,97%%
Curriculum 0.81% 0.71 0. 88 %
Organization 0.83 *x* 0.79%% 0,82:%%*
and
Administration
Teacher 0.88%% 1.00%% 0.88%%
BEducation
Composite of 0.80%x% O, 74%% 0,77 %%
66 Items

‘See Appendix C for ranking of items by the three

respondent groups.
: *Represents significance at the 5% level.

**Represents significance at the 1% level.
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Although, as previously explained, tae beliefs were not
originally submitted in categories to Reactor Group I, the report
of the analysis and interprztation of the findings is organized
so that beliefs are grouped ia the following categories:
definitions, aims and objectives, guidance, coordination,
curriculum, administration, and teacher ecucation.

Tables IV - X show each belief as it has been revised and
the composite mean of degree of agreement when the statements

were originally submitted.
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TABLE IV

REVISED STATEMENTS OF BASIC BELIEFS
CONCERNING DEFINITIONS

Card Number Belief Statement Composite
Mean of Degree
of Agreemeunt*

00 That distributive education is a 1.04

vocaticnal instructional p.ougram de-
signed to meet the needs of persons
who have entered or are preparing to
enter a distributive occupation or
an occupation requiring competency
in one or more of the marketing
functions.

0l That distributive education, as a 1.27

vocational program, ofifers instruc-
tion in marketing, merchandising,
related management and personal
development,

02 That distributive occupzations are 1.08

those occupations followed by
persons engaged primarily in the
marketing or merchandising of goods
and services, at both management and
non-mansgement levels,

*Degree of agreement on first submission of statements.
Respondents reacted to statements of belief on a 5-point scale:
l-agree; 2-partially agree; 3-neutral; 4-partially disagree;
o=-disagree.
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TABLE IV (coatinued)

Card Number Belief Statement Composite Mean
of Degree of
Agreement ¥

03 That a distributive education 1.37

teacher-coordinator is a menber of the

Jocal school staff who teaches
distributive and related subject
ratter to students preparing for
employment and coordinates classroom
instruction with on-the=job training
or with occupationally oriented
learning activities of students. He
is responsible for the distributive
education program in the school. His
responsibilities for adult distributive
education may vary.

04 That the distributive education 1.33
cooperative plan is an organizational

pattern of instruction which involves
regularly scheduled part-time
employment and which gives students
an opportunity to apply classroom
learnings in practice. It enables
them to develcp occupational compe-
tencies through training on jobs
related to their distributive
occupational interests.

05 ** That the distributive education project 1.61
plan is an organizational pattern of
Ifstruction which involves a series of
selected learning activities or projects
related to the field of marketing,
merchandising and management and which
are related to a student's occupational
interests.

**See Appendix E for percentage of agreement after re-
subnission.
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TABLE IV (continued)

Card HNumber Belief Statement Comnosite Mean
of Degree of
Agreement*
06 That distributive education 1.21

preparatory instruction, whether under

the project plan or as part of the
cooperative plan, is :instruction which
prepares youth or aduits for entry and
advancement in a distributive occu-
pation or in an occupation requiring
distributive competencies.

07 %* That distributive education 1.53
supplemnentary instruction is
instruction for distributive workers
wishing to refresh, update, or upgrade
competencies needed in their distribu-
tive empioyment, It is usually provided
on a part-time basis,

03 That coordination is the process of 1.40

organizing, developing and main-

taining effective relationsnips

among all groups involved in the

distributive education program to

the end that the student receives

the best possible preparation for

a career in distribution.

0% That the cooperative method in 1.21
distributive education 1s 2 means
by which an organized sequence
of on~-the-job learning experiences
to develop competencies related to
each student's distributive
occupational interest is correlated
with classroom instruction.
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TABLE 1V (continued)

Card Number

t Composite Mean

of Degree of
Azgreement ¥

BT I et h XXy

AT TR LT,

10

11

12%%

13

That in distributive education 1.35
participating experiences are

learning experiences which focus on
activities of distributive occupa-

tions and decision-making situations

in distribution.

That the project methcd is a means 1,39
by which classroom instruction is

correlated with a series of group

and/or individually designed learning
activities and projects related to

a student's occupatiocnal interest.

That a project in the distributive 1,60

education project plan is a combina-

tion of organized classroom and

community learning activities related

to an individual's distributive
occupational interests. The length of
time to complete the project depends upon
the ability of the individual learner.

That a distributive occupational 1.32
objective is a current career goal,

selected by the student, the pre-~

paration for whicl is the purpose

for his vocational instruction in

distribution and marketing.

That Distributive Education Clubs 1.31
of America is a youth organization

provi~ing a program of activities

which complements and enriches

distributive curriculums.
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TABLE 1V (continued)

Card Number RBelief Statement Composite Mean
of Degree of
Agreement*

18 %k* That an Advisory Committee for 1.53

E distributive education is a group

5 of persons representative of both

4 the school and the business comrunity
which gives recommendations that may
be used for the development and
improvement of the distributive
education program. School repre-
sentatives are ex-officio members.

- 16 That a Training Sponsor is the 1.3¢
person in a distributive organization
designated to be responsible for

training and supervising the

distributive education student on his

: job., He works directly with the D.E.

o coordinator.

17 That 2 Training Station is the place 1.17

of employment of the distributive
education student where he receives
on-the-job training and supervision
by his employer and/or training
sponsor.
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TABLE V

REVISED STATEMENTS OF BASIC BELIEFS CONCERNING
AIMS AND OBJECTIVES

Card Number Belief Statement Composite Mean
of Degree cf
Agreement*

18 That preparation for gainful 1.28

employment and for advancement in
a distributive occupation is

the primary goal of the
distributive education program.

19 That the distributive education 1.08
program should engender an
understanding and appreciation
of the American private enterprise
system as a cornerstone of the
American Democracy.

20 That the distributive education 1,10
program should foster an awareness of
the civic, social and moral
responsibilities of business to
society,

21 That the distributive education 1.06
program should encourage and
promote the use of ethical standards
in business and industry.

22 That the distributive education 1.10
program should stimulate the student's
interest in his chosen distributive
occupational field by providing an
understanding of the opportunities it
offers him to be a contributing
member of society.

*Degree of agrzement on first submission of statements.
Respondents reacted to statements of belief on a2 5-point scale:
l-agree; 2-partially agree; 3-neutral; 4-partially disagree;
S-disagree.
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TABLE V (continued)

Card Number

Belief Statement Composite Mean
of Degree of
Agreement *

25

26

27

28

That the distributive education 1.18
program should prepare distributive

personnel to analyze consumer demand

and to satisfy the needs and wants

of coansumers intelligently, effici-

ently and pleasantly.

That the distributive education 1.11
program should provide training

that results in increased

efficiency in distribution and

marketing.

That the distributive education 1.23
program should coantribute to the

improvement of the techniques in

distribution and marketing.

That the distributive education 1,20
program should be sensitive to

changes in distributive and

marketing practices and procedures

as they are affected by societal,

econonic, technical, and educational
developments, and adapt to such

changes,

That the distributive education 1.24
program should advance the objectives
of the total edurational program.

That the distributive education 1.22
program should strive to develop

among employers, employees and

consumers a wider appreciation of

the value of specifically trained

personnel in distribution.
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TABLE VI

REVICED STATEMENTS OF BAJIC BELIEFS
CONCERNING GUIDANCE

Card Number Belief Svatement Composite Mean
of Degree of
Agreement *

29 That a primary gocal ofi each D.E, 1.48

teacher-coordinator's guidance
activities should be the growth and
adjustment of individual students
in relation to their occupaticnal
interests in distribution and
marketing.

30 %% That each distributive education 1.61
student should have a distributive
occupational interest if he is to
give his best effort in learning
technical skills and kncwledges
and in naking occupational adjust-
ments.

31 That all applicants for the distri- 1,27
butive education program should
be carefully considered to assure
the inclusion of those students
who can and sincerely wish to profit
from instruction.

32 That in selecting %*raining stations 1.08
for distributive education students,
every effort should be made to select
those most likely to pnrovide occu-
pational and educational opportunities
in keeping with the students' car. -
bilities, interests and goals.

. *Degree of acreement on first submission cf statements.
Respondents reacted to statements of belief on a S-point scale:
l-agree; 2-partially agree; 3-neutral; 4-partially disagree;
S5~-disagree.

**3ee Appendix E for percentage of agreement after re-
submission.

-
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TABLE VI (continued)
Card Number Belief Statement Composite Mean
of Degree of
Agreement*
33 That distributive education students 1.17

should be provided continuous
assistance in securing the knowledge,
skills and attitudes needed in making
adequate choices, plans and inter-
pretations essential to satisfactory
adjustment in the distributive
occupations.

34 That each distributive education 1.20
student is a unique person
intellectually, socially, emotionally
and physically and shoula be treated
jndividually according te his
capacities and intevrests.

35 mhat cooperative effort should 1.25
be made to detect and modify
conditions that interfere with
the distributive education
student's advantageous use of
his educational and occupational
opportunities.

36 %% That a distributive ecducation 1.64
student should determine for
himself, with the assistance
of guidance resources available,
the point at which he should
cease his formal education--at
high school, post-high school, or
college level,

37 That many youth need supervised 1.42
occupational experience as well as
correlated instruction in the
skills, knowledge and attitudes of
their occupations in order to make
+hem more intelligent and productive
participants in economic life.




. TABLE Vi (continued)

Card Number Belief Statement Composite Hean
of Degree of
Agreement *

38 That students who are selected to 1.42

enter the distributive education
cooperative classes potertially should
~ be able to represent the schecl in

i a satisfactory manner when in contact
with business people oi the compunity
and the customers they serve.

<3

S 29 That each student enrolled in 1,14
1 distribtutive education should be

f made fully aware of the opportuni-

ties and careers in distribution

and marketing that are available

to hin.

40 nat distributive education students 1.11
should be counselled periodically
by teacher-coordinators, employers
and suidance councelors concerning
progress towards their occupational
chjectives.

41 That the distributive ecducation 1.44
program should provide guidance and
vocational counseling for adults

’ needing training or re-training

for occupations in distrisution

and marketing.

x &2 That individual student records 1.15
should be kept by the distributive

- education teacher-coordinator in

cooperation with the student as

evidence of progress and competencies

achieved either through projects

compieted or through occupational

experiences.
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TABLE VII

REVISED STATEMENTS OF BASIC BELIEFS CONCERNING
COORDINATICHN

i
it

Gk

Card Number Belief Statement Composite Mean
of Degree of
Agreement *

10N
3

That coordination is the activity 1.44
which unites all components of the

program and without which the

distributive education program at

any educational level caanot be

considered vocational.

44 That the amount of time which 1,18
distributive cooperative students
spend on the job should be
realistically appraised s¢ that
they will have time anc energy to
master the other subjects in which
they are concurrently enrolled.

45 %% That the amount of time which 1.60
distributive cooperative students
spend in school and on the Jjob
should be regularly appraised so
that the combined time for school and
work does not usually exceed the
nornal work week,

46 That training sponsors of distributive 1.3¢
‘ education cooperative students should

? be oriented to their responsibilities

' in providing real-life learning

experiences for students on the job.

This includes periocdic evaluation

of the students' occupational

experience.

*Degree of agreement on first submission of statements.
Respondents reacted to statements of belief on a S5-point scale:
l-agree; 2-partially agree; 3-neutral; 4-partially disagree;
S5-disagree.

**See Appendix E for percentage of agreement after re-
submission,
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Card Number Belief 3tatement Composite Mean
of Degree of
Agreenent %

L7 %% That coordinators should be 1,84

emnioyed by the school system for a
sufficient period of time hefore and
after the regular school year so
that they may fulfill all of the
responsibilities of the job.

48 That effective coordination 1.20
activities provide an
opportunity for the teacher-
coordinator to help keep Rkis
occupational knowledge up
to date.

49 That students in the project 1.39
plan should have, whenever
possible, employment experiences
which are coordinated and
evaluated in terms of studeats'
occupational interests.

50 That ccordination is primarily 1.26
an instructional technigue
involving individual studeats.
it also includes other activities
of a2 community's distributive
education program, such as public
relations, research and certain
aspects of guidance.
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TABLE VIIQ

REVISED STATEMENTS OF BASIC BELIEFS CONCERNING
CURRICULUM

Card Number Belief Statement Composite Mean
of Degree of
Agreement*

91 That the major portiom oif 1.68
distributive education curricu-
lum content is derived from
functions of marketing.

52 That Jdistributive education 1.11
curciculums should include, in
addition to functions of
marieting, the area of personal
development including buman
relations and occupational
adjustment; the application of
skills in mathematics and
communications to distribution;
appropriate product or service
technology; and basic economic
understandings.

53 That DECA, the youth organi- 1.34
zation for high schcol and pest-
secondary school students,
should be co-curricular in that
it should provide opportunities
to further develop competencies .
nornally learned in the class-
room and on the iob, It also pro-
vides opportunities to acaguire addi-
tional competencies, such as leadership
and social skills.

*Degree of agreement on first submission of statements,
Resvondents reacted to statements of belief on a 5-point scale:
l-agree; 2-partially agree; 3-neutral; 4~partially disagree;
S-disagree.
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TABLE VIII (continued)

Card Number Belief Statement Composite Mean
of Degree of
Agreement *

54 That vocational instruction in 1.42

distribution and marketing

should be based primarily on

the local needs and trends in
marketing, merchandising and
related mapagement. However, it
should also take into account state,
national, and world trade as well as
such things as family mobility and
occupational relocation.

55 That the development of 1.04
competencies in distributive
occupations iavolves both
individual and group
instruction.

56 %% That in most distributive 1.67
occupations judgment, human
relations and communication
skills are predominant
while manual skills are
frequently less important.

57 That distributive education 1,22
should provide for correlation
with other subject areas
such as English, social studies,
economics, mathematics 2nd art,
a3 well as with subjects in other
vocational fields.

58 That the arcas of study concept 1.32
of distributive education
curriculums proviaes for a
flexibility in cursriculum
organization that makes the
depth of instruction depend on
occupational objectives and
conmpetencies needed by individual
students and on their abilities.

o—— =t
et Sm—

*¥*See Appendix E for percentage of agreement after re-
submission.
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TABLE IX

REVISED STATEMENTS OF BASIC BELIEFS CONCERNING
ADMINISTRATION

Card Number Belief Statement Composite Mean
of Degree of
Agreement*

59 That distributive education 1.24
should be an integral part of the
public school system.

60 That distributive educaticn 1.12
should serve the needs of voth
the individual student and the
business community.

61 That the administrative 1.41
pattern and exercise of
controls for administration
of distributive education
should be flexible in order to
serve the diversified needs of
individuals and daistributive
businesses.

62 That the cooperation of the 1.05
professional staff at local,
state and federal levels is
essential to the optimum
accomplishment of the goals of
the distributive education program.

63 That the distributive education 1.22
program should include preparatory
(both cooperative and non-cooperative)
and supplenmentary instruction
offered in high school, post-~high
school sand adult courses.

*Degree of agreement on first suktmission of statements.
Respondents reacted to statements of belief on a 5-point scale:
l-agree; 2-partially agree; 3-neutral; 4-partially disagree;
S-disagree.
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TABLE IX (continued)

Card Number Belief Statement Composite Mean
of Degree oi
Agreement*
3 64 That the distributive educztion 1,07
~ 3 program should include

instruction for both youth and
8 adults who have a career
] objective in the field ol
distribution and who can
profit from the instruction.

65 That the distributive 1.06
education program should provide
a contiinuum of educational
opportunity that allows individuals
to refine or redirect their
occupational objectives,

66 That the projiect plan in 1.37
distributive education should
be provided in those school
systems where the need for
occupational training cannot be
met effectively through the
cooperative plan or where there is
need for occupational training in
addition to that provided by the
cooperative plaa,

87 That vocational instruction 1.24
for adults should be available
for the entire spectrum of
management and non-management
employees in distributive
occupations at various levels
of responsibility from eniry
through management,

68 - That supervised occupational 1.41
experiences should be provided
for as many distributive
education students as possible,




TABLE IX (continued)
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JEPE—— Y

Card Number

Belief Statement

Composite Mean

of Degree oif
Agreement ¥

69

70

71

T2%%

73

That the distributive

education program should reflect
training needs and en:ployment
opportunities as evidenced

by resources such as community
surveys, business census and
labor force reports, and
advisory services.

That distributive education for
disadvantaged youth requires
special planning and articu-
lation with the regular high
school and post-high school
distributive education
offerings.

That a comprehensive high
school should inclucde a progran
of distributive ecducation.

That distributive education
should be available both to
high school graduates and
those vho did not complete high
school.

That a Distributive Education
Advisory Committee should give
advice in planning, developing
and evaluating the program in
each community.

That distributive education

should cooperate with other
vocational services in planning
instructional programs for those
occupations which cut across fields,
each service providing the
instruction in which it specializes.

1.11

1.32

1.70

1.14

**See Appendix E for percentage of agreement after ro-

submission,.
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TABLE IX (ccentinued)

s w—

Card Number Belief Statement Conposite Mean
of Degree oif
Agreement *

75 That criteria for evaluation 1.43

of the distributive education
prcgram should be tentatively
established during the planning
stage and that the criteria
should be revised periodically.

76 That periodic fcllow-up studies 1.10
of distributive education
graduates and drop-outs is
essential to the evaluation of
the effectiveness of the
distributive education program.

77 That each state and territory 1.0©
should charge leadership
personnel with specific
responsibilities for the
further development and
improvement of the distributive
education progran.

78 That participating experiences 1.45
are essential if the project plan
is to be a worthwhile vocational
experience,

79 That the project plan requires 1.30
that time be allowed in the
teacher's schedule to identify,
direct and evaluate projects and
participating experiences
contributing to each student's
occupational objective,

80 That the project plan requires 1.36
that time be arranged in the
student's schedule to identify,
develop and evaluate competencies
achieved through projects
related to his occupational objective.
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Card Number

Belief Statement

Composite llean
of Degree of
Agreement*

81

82

83

85

36

That because cof individualized
jnstruction and the nature of the
behavioral outcomes desired; the
size of the distributive education
class is an important factor.

That because of the learning
outcomes desired and the dcmands
of program managenent, the distri-

1.13

1.37

butive education teacher-coordinator

chould have more time %than the

average teacher to plan, prepare and

coordinate instruction.

That specially designed classroom
facilities are highly desirable
for the in-school distributive
education instructional program.

That audio-visual materials are

highly desirable for good class~
room instruction in distributive
education,

That preparatory training should
be available to out-of-school
youth and adults seeking to enter,

1.17

1.10

re-enter, or re-train for enployment

in distribution and marketing.

That distributive education personnel 1.27
should carry on such research as is

needed to provide information

relating to the distributive education

program,
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TABLE X

REVISED STATEMENTS COF BASIC BELIEFS
CONCERNING TEACHER EDUCATION

Card Number Belief Statement Composite Mean
of Degree of
Agreement *

87 That distributive education 1.20

teacher-coordinators need
specialized training both as
teachers of marketing and

: as coordinators of cooperative
3 and project training.-

i 88 That distributive education 1.21
student teachers should have

student teaching experience in

a distributive education program

under the supervision of an

experienced, well-quzlified

distributive education teacher-

coordinator.

BRI RS« Sk P e ht

&9 That distributive education 1.25
personnel at every level
should te currently occupation-
ally knowledgeable in distribution.

T TEERMTETESSTRT T Y

: %0 That in a changing world of 1.01
1 distribution it is essential

: that both content and teaching

% method in distributive education

3 be kept up-to-date.

o1 That both group and individual 1.07
instruction should be used in the
in-service training of distri-
butive education personnel.

TR LA EPIR S T R T o
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*Degree of agreement on first submission of statements.
Resvondents reacted to statements cf belief on a S5-point scale:
l-agree; 2-partially agree; 3-neutral; <4-partially disagree;
S=-disagree.
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TABLE X (continued)

Card Number Belief Statement Composite Mean
of Degree of
Agreement *

O2%:x That the distributive education 1.72

O3 %%

Q4 %%

05 %k

teacher-coordinator should partici-
pate in the adult education program
whenever possible, thereby creating
a more Tavorable training environ-
ment for cooperative students and
jncreasing their own occupational
knowledge.

That teacher-coordinators 1.57
should return to a distributive

occupation at intervals when

occupational updating is needed

and advisable.

That teacher education certifi- 1.36
cation requirements should permit

the distributive education

program to capitalize on the

availability of potential

teaching personnel with a

variety of abilities and back-

grounds, provided standards are

not lowered.

That teacher education for post - 1,83
secondary instructional personnel

should include advanced study in a
distriktutive field or in a

distributive function.

**gee Appendix E for percentage of agreement after re-

submission.
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The revised statements of basic beliefs found in
Tables IV - X reflect the thinking of the large majority oi
the leadership in distributive education throughout the natiom.
A summary of the demographic jnformation concerning the
member< of the leadership group, referred to as Resactor Group I,
found in Appendiz D, shows the wide range of education and
experience of the participants. The thoughtful comments which
vere submitted along with a rating to indicate the degree of
agreement with each statement made it possible to construct
a philosophy of distributive education which reflects the

considered opinions of the leadership in dicstributive education.




SUMMARY AND IMPLICATIONS

The Droblem: The problem in the first step of the study,

x4 A 9 3 ABAYWw I weraee

"A Competency Pattern Approach to Curriculum Construction in
Distributive Teacher Education," was to construct a philosophy
of distributive education by constructing and validating the

basic beliefs regarding Distributive Education as it ought to

b-e‘..

The Procedure: A variation of Q-methodology was used to construct

the philosophy. Statements of basic belief were carefully

L)

structured by the investigator, with repeated reviews by a

Ccmmittee of Consultants. A Basic Belief card-sort composed of
96 statements, each of which was an hypothesis, was then

constructed and tested.

Major Findings: ®Since 89% of the members in Reactor Group I,

composed of the leadership in the several states and territories,

returned both the Basic Belief card-sort and a Profile, the
findings from this step of the research project represent the
opinions of the vast majority of distributive education state
supervisors, assistant supervisors, and teacher educators.
The rating of each belief by the respondents provided a basis

on which to determine the degree of agreement on each basic

belief and the numerous comments noted on the backs of the cards
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made it possible to further refine the statements., Most of the
comments are reflected in the revised statements found in

The Major Findings are:

1. There vere few statistically significant differences
of opinion among the three respondent groups in Reactor Group I,
composed of state supervisors, agsistant state supervisors, and
teacher educators in the several states and territories regarding
the basic beliefs concerning distributive education: the
definitions, aims and objectives, guidance, coordination, curricu-
lum, adninistration and teacher education,

2. The respondents in Reactor Group I had a very high
degree of agreement on 83 of the 96 statements of belief. On
13 statements, there was a disagreement ranging fronm 1.51 to
1.83. On one of these statements, (caréd 51), the suggested
revisions would have duplicated the statement on card 352, SO
this statement was not re-submitted. VWhen the remaining 12
statements were re-submitted, the response from 87.1 per cent
of the group indicated a high degree of agreement on 9 of the
12 statements. On three oi the statements the degree of
disagreement ranged from 31.0% to 36.1%, but the numerous
comments explaining the reason for disagreement made it possible

to revise these three cards to satisfy the concern of the

leadership group.
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3. The 96 statements of basic belief, as presented as
Tables IV - X, form the theoretical founGation for this study
and become the first element in a competency pattern for the
job of the distributive education teacher-—coordinator.
Theoretical singular propositions were tested in the structured
card-sort. The high degree of agreement of the members i
Reactor Group I and the high degree of agreement among the
three sub-groups oa each of the categeries of belief ~ade it
possible to construct a philosophy which reflects the deliverative
opinions of the leadership in distributive education throughout
+he nation. Some concepts about which there is continuing concern

wil]l be found in Appendix G.

Implications: These findings have implications for all phases

of the distributive education program and should have a bearing
on other vocational educational fields as well. The fact that
the vast majority of the leadership in distributive education
has agreed upon definitions, aims and objectives, curriculum,
guidance, coordination, administration and teacher education
as applied to this field indicates that the philosophy of
distributive education expressed in these findings can serve
as a theoretical structure on which not only this research but

related research can be erected.

©
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Research workers in other vocational fields may find a
comparison of the philosophy of agricultural education, business
edacation, home economics education, and industrial education
with the philosophy of distributive education of value both
from the standpoint of content and from the method used in the
construction of the hasic beliefs. Distributive teacher edu-
cators can use the findings as a major source of material for
the course in organization and administration of distributive
education. Distrikutive Education administrators--national,
state, and local-should find the philosophical statements helpful
in interpreting the program to the public.

Basic Beliefs regarding distributive education should
become an important segment in any consideration of a philosophy
of vocational education.

The objectives, as identified and tested in this study,
should serve as a guide for all phases of the distributive
education program. It should be possible to derive specific
teaching objectives from the broad program objectives.

Curriculum workers at every level of the distributive
education program can use the findings regarding basic beliefs
of distributive education as a step toward a "curriculum theory

model".6

6pavis L. Elliott and Arthur W. Foshay, '"Chart or Charter:
Recent Developments in Educational Discourse," Review of
Educational Research, Ibid., p. 234, citing F.X.C. Northrup,
The Logic of the Sciences and the Huranities (New York: Meridian
Books, 1959).
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In addition to the akove references, papers and committee
5 reports presented at National distributive education clinics
* of 1939, 1946, and 1963 were used.
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1. EXCERPT FRCNM
CUESTICNNAIRE TO COMMITTEE OF CONSULTANTS

BASIC BELIEFS CONCERNING DISTRIBUTIVE EDUCATION

Please review the following statements of basic beliefs
concerning distributive education for clarity, scope, and
soundness. Space has been provided below each statement for any
changes you think are needed or any corments you would like to
make about the statement. Space for 2ny additional beliefs

you would like to add is provided at the end of each section.

" - You will note that I have listed the beliefs under several
classifications. This is simply to make it easier to deter-
mine whether or not all the essential beliefs are covered.

When the statements of belief are made into a card-sort, they

will not be classified.

Please return no later than August 27 to:

Mrs. Lucy C. Crawiord
Department oifi Education
Virginia Polytechnic Institute
Blacksburg, Virginia




7
BASIC BELIEFS CONCERNING DISTRIBUTIVE EDUCATION 47

A, Concerning Definitions, we believe

1. That distributive education is a public vocational
instriuctional program designed to meet the neads of
persons over 14 years of ag~ who have entered or are
preparing to enter a distributive occupation. It is
a program of instruction in marketing, merchandising,
and management,

2. Thkat distributive occupations are those occupations
followed by proprietors, managers, or employees engaged
primarily in marketing or merchandising of goods and
services. These occupations may be found in retailing,
wholesaling, and service estatlishments, and in pro-
duction industries where the marketing function appears.

3. That a distributive education teacher-coordinator is
a member of thc school staff who teaches the related
and techaical subject matter involved in work experience
programs ancd coordinates classroom instruction with on-
the-job training. He is responsible for administering
the school program. He may or may not be responsible
for the acult program in distributive education,

Additional Beliefs

7The complete questionnaire included 87 items classified
under seven categories.
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2. Recoded Profile
of
Yelected Distributive Education Personnel

Please return to:
- Mrs. Lucy C. Crawford
Distributive Education

Virginia Polytechnic Institute
Blacksburg, Virginia

Introduction: As a part of a research study, "A Competency

i Pattern Approach to Curriculum Construction in Distributive

-~
A 2y

Teacher Education", it will be extremely helpful to have a
profile of those selected as participants for the study. It
will take you approximately ten minutes to complete the
questionnaire, I shall appreciate your completing it as soon
as possible. A stamped, self-addressed envelope is enclosed

for your convenience in returning the Profile to me.

. Directions: Please use ONE of the code numbers to indicate
your answer to each question. Write the number of your answer

on the line to the left of the item number.




Item No.
1.
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Present Position

0.

9.

Age

LN

Full time Distributive Education teacher-
coordinator

Tull time city or county supervisor of
Distributive Education

Teacher-educator of Distributive Education
State supervisor of Distributive Education

Assistant state supervisor of Distributive
Education

Area or district supervisor of Distributive
Education

State supervisor of Distributive Education and
Office Education

State supervisor of Trade and Industrial;
Assistant state supervisor of Distributive
Education

State supervisor and teacher educator of
Distributive Education

Curriculum materials specialist

91-25 5. 46-50
26-30 6. 5155
31-35 7. 56-60
36-40 8. 61-65
41-45 9. 66~70

Highest degree held

0.
1.
2.
3

Bachelor's Degree

Master's Degree (M.S. or M.Ed.,)
Special Certificate or Degree

Ed.D. or Ph.D.

Other (Specify here )
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Year highest degree was earned

0. 1980 or bvefore 3. 1960-1961
1. 1251-1935 4L, 1962-1953
2. 1956-1260 5, 1964-1965

Last year enrolled in a college or university

0, 1950 or before 5. 1962-1964
1, 1981-1955 6. 1964-1965
2. 1956-1960 7. 196E5-1966
3. 1960-1261 8. DPresent
4, 1962-1963

Nunber of quarter credits (1} X semester credits)
earned bevond highest degree

0. none A, 28-36 7. B55-63

1. 1-9 5. 37-45 8. 6472

2, 10-18 6. 435-54 9. 72 or over
3. 19=2%

Credits earned beyond highest degree were in
. Distributive Education
. Education, Vocational Education and/or Psychology

. Retailing or Marketing

0

1

2

3. Business Education
4, Combination of 0,1
5. Combination of 0,1,2
6. Combination of 0,3

7. Combination of 0 and any other subject

8, Other (Write in)
9

. Does not apply or no credit earmned
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Your major in undergraduate degree
0. Marketing or Retailing
1. Business Administration
2. Distributive Education
3. English, Speech, Journalism
4., Social Studies, Psychology, ¥conomics, Education
5, Business Education

6. Home Economics Education, Agricultural Education,
Trade and Industrial, Industrial Arts

7. Business Education and Distributive Education

8. Marketing and/or Business Administration and
Education

9. Other (Write in) Science, Math, Mechanical
Engineering, Physical Education, etc.

If vou have a Master's degree, please indicate your
area of concentration

0. Marketing or Retailing

1. Education or Vocational Education
2. Distributive Education

3. Business Education

4, Other

5. Does not apply

1
.

Fy
: {3
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6. Business Administration; Management
7. Distributive Education and Business Education
8. Marketing or Retailing and Distributive Education

9. Marketing or Retailing and Education or
Vocational Education
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Number of hours of "Directed (Supervised) Work
Experience," as part of undergraduate or graduate
degree

0. none 4, 501-750 hours

b | Lo maman s =
7

i. 200 hours 781

<1000 hnaure
[} E AN A A 4 AW A VI

2. 300 hours 6. 1001-1800 hours
3. 500 hours 7. 1501 hours or more

Date of last .xperience of Directed (Supervised)
Work Experience

0. Present 3. 1962-63 6. 1954 or before
1. 1964-65 4, 1961-62 7. Does not apply
2. 1963-64 5, 1955-196€0

Number of years experience in retailing

0. none 3. 18 nonths €. 4-5 years
1. 6 months 4, 2 years 7. ©6-10 years
2. 1 year 5. 3 years 8. 11-15 years
9. 16 years or
more
Date of last experience in retailing
0. Present 3. 1962-63 6. 1954 or before
1. 196465 4, 1961-62 7. Does not apply
2. 1963-64 5., 1955-1960
Number of years experience in wholesaling
0. nomne 3. 18 months 6. 6-10 years
1. 6 nonths &, 2 years 7. 11=15 years
2. 1 year 5. 3«5 years 8. 16 years or

more




15.

16.

17.

18,

19.

33

Date of last experience in wholesaling

0. Present 3. 1962-C3 6. 1954 or before
1. 1964-65 4, 1961-62 7. Does not apply
2. 1963-64 5. 1955-1960

Number of years experience in service occupation

0. none 3. 18 months 6. 6-10 years

1. 6 months 4, 2 years 7. 11-15 years

2. 1 year 5. 3=5 years 8. 16 years or
nore

Date of last experience in service occupation

0. Piesent 3. 1962-63 6. 1954 or befcre
1. 1964-65 4, 1961-62 7. Does not apply
2. 1963-G4 5. 1955=1960

Number of years experience as a Distributive Education
teacher-coordinator

0. none 4, 7T-9 years 7. 16-18 years

1. 1 year 5. 10=12 years 8. 19221 years

2. 2-=3 years 6. 13=15 years 9. 22 years or
over

3. 4.6 years

Date of last experience as D.E. teacher-ccordinator

0. Present 4, 1961-62 7. 1952=56
1. 1964.65 5., 1958=60 8. 1951 or before
2. 1963-6< 6. 192855-57 9. Does not apply

2. 196263




20.

22,

23.

Number of years experience as a city or county
supervisor of Distributive Education

C. none 4, 17-9 years 7. 16=-18 years

1. 1 year S. 10-12 years 8., 19-21 years

2. 2-3 years 6. 13-15 years 9. 22 years or
over

3. 4-6 years

Date of last experience as a city or county
supervisor of Distributive Education

0. Present 3. 1962-63 6. 1955-57
1. 1964-65 4, 1961-62 7. 1952-56

9. Does not apply

Number of years experience as 2 teacher educator
of Distributive Education

0. none 4, 7=9 years 7. 16-18 years

l, 1 year 5. 10-12 years 8. 19-21 years

2. 2=3 years 6. 13-15 years 9. 22 years or
over

3. 4-6 yvears

Date of last experience as a teacher educator of
Distributive Education

0. Present 3. 1962-63 6. 1955-57

1. 1964-65 4, 1961-62 7. 1952-56

2. 196364 5. 1958~60 8. 1951 or before
9. Does not apply
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24. Number of years experienée as a state, assistant
state or area supervisor of Distributive Education

0. none 4, 7-9 years 7. 16=18 years

1. 1 year 5. 10-12 years 8. 19-21 years

2, 2=3 years 6. 13=15 years 9. 22 years or
over

3, 4-6 years

25. Date of last experience as a state, assistant state
or area supervisor cf Distributive Education

0. Present 3. 1962-63 6. 1955-87
1. 196458 4, 1961-62 7. 1952=56
2. 1963-64 5. 1958«60 8. 1951 or before

9. Does not apply

26. Number of years experience as adult instructor
(not included in No. 18, 20, 22, 24.)

0. none 4, T7-9 years 7. 16-~18 years

1. 1 year 5. 10«12 years 8. 19-21 years

2. 2=3 years 6. 13-15 years 9. 22 years or
over

3. 4-6 years

27. Date of last experience as adult instructor

0., Present 3. 1962-63 6. 19558-57

1. 1964.85 4. 1961-62 7. 1952-56

2., 1263-64 5. 1958-60 8. 1951 or before
9. Does not apply
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Virginia Polytechnic Institute
Blacksburg, Virginia

3. Basic Beliefs Concerning Distributive Education

To: Distributive Education State Supervisory Personnel
Distributive Education Teacher Educators

From: Mrs. Lucy C. Crawford

A research project in which you have a vital part has been approved
under Section 4(c) of the Vocational Act of 1963, As the attached abstract8
explains, the study, entitled "A Competency Pattern Approach to Curriculum
Construction in Distributive Teacher Education," is attempting to determine
the learning experiences that should be included in a distributive teacher
education program--both pre-service and in-service.

The first step in the study is to comstruct a philosophy of distributive
education, including basic beliefs about all phases of the program as it
ought to be. Statements concerning these beliefs have been drawn from the
literature and research in distributive education and vocational education,
from speeches at national clinics and professional meetings, and from con-
ferences with selected leaders, including D.E. specialists in the U.S.
Office of Education. A Cormittee of Consultants composed of five distri-
butive educators, a school administrator, a state vocational director, and
a merchant reviewed the statements for clarity, scope, and soundness.

It is your reaction to the statements, as revised, that will help to
determine an underlying philosophy of distributive education. This
philosophy will form the foundation not only for this study but for other
research to follow.

You who are acknowledged leaders in the distributive education program
have a vested interest. in the results, for they will be useful not only in
course construction but in the administration of the program as well. For
this reason, I will seud you a copy of ihe results of the findings from this
first step in the research as soon as an analysis can be made instead of waiting
until the entire prcject is complete.

The statements, with directions for noting ycdar reactions, are being
mailed under separate cover. Of course, your respcnses will be held in strict
confidence. Your thoughtful and prompt response will be sincerely appreciated.

May 1 ask you to complete the enclosed Profile and return to me in the
enclosed self-addressed envelope. It will take you only about ten minutes
to complete.

Thank you.

Attachment (1)
Enclosures (2)

8Abstract, pe Vo
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9
INSTRUCTION SHEET FOR BASIC BELIEFS CONCERNING DISTRIBUTIVE EDUCATION

You have been given a deck of 95 small cards (00-94). Each
ey

card has a statement of belief regarding the distributive educa-

tion program as it ought to be. Vhat you are to do is to indicate

your agreement with each statement by sorting the cards into

five piles. Please put the bheading cards in a row on a table like

this:
f Agree Partially Neutral Partially Disagree
- Agree Disagree
: Pile 1 Pile 2 Pile 3 Pile 4 Pile 5

Next, place the cards in the pile that most nearly describes
your reaction to the statement. Re~-arrange as often as you like.
When you are satisfied with your sorting, record your answers on
the answer sheet, "Basic Beliefs Regarding Distributive Education".

Don't Disturb Your Cards Yet. Check your answer sheet to be sure

a1l cards are acccunted for. Then do one more thing: OCn the

back of each card in "Partially 4gree", '"Partially Disagree',

or "Disagree" piles, indicate the reason for the disagreement. If °
the disagreement is due to wording only, please re~-word the

; statement. Make any comment you wish on the hack of cards in Pile 3
“ Enclosed you will find a sfémped, self-addressed envelope.

At your earliest convenience, please return the cards and the

answer sheet to me.

gruease read the words "I believe" in front of each
statement.




Directions:

responds to the num

nnnnsi-‘*

VMY

pile 4,

o
© e W &a

opposite this number,

ANSWEER SHEET

Note that each card has a number,
ber in the columns headed "Card Humber",
Please place the number of the pile in w

the card number,

For example,

. ¢t
Ty

P

- ——

it

This number cor-

hich you placed a card
if you placed card #30 in
locate #30 under the column card number and write ¢

R
Lo

Card | Pile Card | Pile Card | Pile Card | Pile
Number | Number|{| Number| Number || Number| Number || Number | Number

06 19 33 57

01 20 39 58

02 21 40 59 1
& 22 41 Go

04 - 23 42 51

05 24 43 62

06 25 44 63

07 26 45 64

Qo 279 46 65

09 20 47 66

10 29 45 67

11 30 49 63

12 31 50 69

13 32 51 70

14 33 52 71

15 34 53 72

16 35 54 73

17 36 55 74

18 37 56 75
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VIRGINIA POLYTECENIC INSTITUTE
Department of Education
Blacksburg, Virginia 24061

4., Review of Selected Revised Statements of
Basic Bzliefs

To: Participants in Step I of the Research Project,
*A Competency Pattern Approach to Curriculum
Construction in Distributive Teacher Education"

From: Lucy C. Crawford, Principal Investigator

The response of the members of Reactor Group I to the
"Basic Belief Card Sort' was beyond my best expectations.
Although the agreemert of the participants was below 2.0 on
every card {1 meaning compiete agreement; 2 meaning partial
agreement cn a 5-point scale), the numerous comments received
made it possible to improve sone of the statements.,

Selected members of the Committee of Consultants have
reviewed the statistical analysis of the findings and the
proposed revisions that were made as a result of the comments.,
1 In order to provide the leadership in distributive education
3 an opportunity to review revised statements about which the
4 comments showed concern, statements with an agreement of 1.51
or more are enclosed for your reaction.

In the original "Basic Belief Card Sort," the classifi-
cation of beliefs was not indicated so that your reaction to
: the belief would not be influenced by your reaction to the
3 classification in which the belief was placed. On the revised
statements you will note that we have indicated the classifi-
cation of the beliefs. The fact that a statement is a definition,
for example, may affect your reaction to it. Reaction to the
classification, itself, is not a part cf this research.

As soon as we receive the responses to this enclosed
questionnaire, we will mail you a complete list of the revised
statements. You are welcome to reproduce the list of statements.
We shall appreciate your giving credit to the research project.

Many thanks for the serious consideration you heze given
: to this effort to determine the beliefs of the leadership
concering the distributive education program, I shall
appreciate your returning your response to this final revision
at your earliest convenilence.




REVISED STATEMENTS OF SELECTED BASIC BELIEFS €0

Please review the revised statements of Basic Beliefs
and record your responsz on the attached answer sheet.

Since ail previous comments have

teen carefully considered

in the revisions, we are asking for your response on a two-

point scale - agree or disagree.

If you disagree, please

indicate the reason under the space for comments.

That the distributive education
project plan is an organization-
al pattern of instruction which
involves a series c¢i selected
learning activities or projects
related tc the field of market-
ing, merchandising and manage-
ment and which are related to

2. student's occupational
interests. It enables students
to develop occupational compe-
tencies throuzh real life
experiences.

05 DEFINITIONS

That distributive edncation
supplementary instruction is
Instruction for adults or out-
of-school youth wishing to
refresh, update, orx upgrade
competencies needed in their
distributive enployment. It is
usually provided on a part-
time basis,

07 DEFINITIONS

That a project in the distribu-
tive education project plan is a

comnbination of organized learning]

activities related to an indivi-
dual's distributive occupational
interests. The length of time
to complete the project depends
upon the nesture of the project
and the akility of the indivi-
dual learner,

12 DEFINITIONS

That an Advisory Committee for
distributive education is 2
group of persons representative
of both the school and the
business community which gives
advice that may be used for

the development and improvement
of the distributive education
program.

13 DEFINITIONS

That each distributive
educaztion student should have
a distributive occupational
interest if he is to give his
best effort in learning
technical skills and know=-
ledges and in making
occupational adjustments,

30 GUIDANCE

That a distributive education
etudent should determine for
hinself the point at which he
would cease his formal edu-
cation--at high scheol, post-
high school, or college level.

36 GUIDANCE




That the amount of time which
distributive cooperative stu-
dents spend in school siaould
be regularly appraised so
that the combinec time for
school and work does not
exceed the normal work week,

8 COORDINATION

tapfmailye -
=y .

That coordinators should be
employed by the school system
for at least 10 months during
the yezr so that they might
fulfill all of the responsi-
bilities of the job.

a7 COORDINATION

That in most distributive
occupations judgment, human
relations and communication
skills are predominant while
manual skills are Irequently
less important.

c6 CURRICULUM

Thzt distributive education
shouzld be available both to
high schcol graduates and
those who did not complete
kizh school.,

7% ADMINISTRATION

That distrikutive education
teacher=-coordinators sihould be
involved in the distribvutive
education adult program ian soxne
capacity, even if only advisory,
thereby increasing their own
occupstional u.derstandings and
also creating a more Favorable
environment for their students,

22 TEACEER EDUCATION

That teacher-coordinators
should retura to 2 distributive
occupation at intervals when
updating is needed and
advisakle.

23 TEACHER EDUCATICH

That teacher education Zfor
post secondary instructional
personnel should@ include
advanced depth study in a
distributive field or iz a
distributive function.

25 TEACHER EDUCLTION

Thank you for
mailing this TODAY!
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Please check in the appropriate coiumn, If you disagree
with a statement, please indicate the reason under "comments"'.

Card Number Lzree Disagree Corments

05

07

12

13

30

36

56

72

92

93
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APPENDIX C 63

THE RANK ORDERING OF BASIC BELIEFS
WITHIN EACH CATEGORY BY
THREE SUB-GROUPS OF
REACTOR GROUP I

The mean of degree of agreement on each statement of
basic beilief and the corresponding rank order of that state-
ment within its category by the three sub-groups in Reactor

Group I are found in Tables XI - XVII.
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THE =AITX CRDERING OF BAS3IC BELIEFS

TABLE Xi

VITEIN EACH CATEGZRY BY
THIREE CUB-GROUPD OF

RELACTGR GROUP? I

State Assistant Teacker
supexrvisors State Educatoers
Supervisors
Definition Mean Rank Mean Rank Mean Rank
0 1.00 1 1.02 1 1.0 2
1 1.22 6 1.2¢ 5 1.33 8
2 1,06 2 1.12 3 1.05 1
3 1.4 16 1,47 14 1.18 3
4 1.722 6 1.37 19,5 1.40 10
S 1.63 18 1.67 18 1.55 16
6 1.27 9 1.43 12.5 1.28 6
7 1.47 18 1.43 12.5 1.67 17
8 1.22 6 1,81 15 1.47 12.5
9 1.22 6 1.22 ¢ 1.20 <4
10 1.35 11.5 1.31 8 1.38 9
11 1.41 14 1.27 6 1.42 14,5
12 1.39 13 1,65 17 1.73 18
13 1.22 6 1.29 7 1.44 11
14 1.33 10 1.37 10.5 1.24 5
15 1.5¢ 17 1.57 16 1.42 14.5
16 1.35 11.8 1.33 9 1.47 12,
17 1.18 3 1.04 2 1.27 7
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TABLE XI11
THE RZNK ORDERING OF BASIC BELIEFS
VITHIN EACH CATEGORY BY

THREE SUB~-GROUPS OF
REACTOR GROU? 1

State Assistant Teacher

supervisors State Educators

Supervisors

Objective Mean Rank Mean Rank Mean Rank

18 1.22 ¢ 1.37 11 1.24 10.5
19 1.6 3 1.08 & 1,02 2
20 1.16 5 1.82 1 1,11 &
21 1.06 2 1.4 2.8 1.0 2

22 1.12 <& 1.0¢ 2.8 1.13 5.5

23 1.04 1 1.2¢ 8 1.7¢4 10.8
24 1.1 6 1.06 & 1.0 2

25 1.37 11 1.20 7 1.13 5.
26 1.20 7.5 1.27 9 1.1 7
27 1.20 7.8 1.32 10 1.20 9
28 1.31 10 1.1 6 1.18 8
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TABLE XIII

THE RANK ORDERING OF BASIC BELIEFS
vITHIN EACH CATEGORY BY
THREE SUB-GROUES OF
REACTOR GROUP X

State Assistant Teacher
Supervisors State Educators
Supervisors

Guidance Mean Rank Mean Rank Mean Rank
29 1.43 11 1.59 11 1.42 11
30 1.59 14 1.80 14 1.45 12
31 1.16 5.5 1.22 7.5 1.31 ¢
32 1.06 1 1.02 1 1.16 4
33 1.120 2 1.2¢ 6 1.1 4

34 1.2¢ 9 1.12 3.5 1.2 7.5

35 1.16 5.5 1.33 7.5 1.25 7.5
36 1.53 13 1.71 13 1.67 14
37 1.22 8 1.42 9 1.60 13
38 1.49 12 1.65 12 1.16 4
39 1.20 7 1.10 2 1.13 2
40 1.12 3 1.18 5 1.0 1
41 1.41 10 1.55 10 1.38 10
42 1.14 4 1.12 3.% 1.18 6
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TABLE XIV

THE RANK CRDERING OF BASIC BELIEFS
WITHIN EACH CATEGCRY BY
THREE S5UB-GROUPS CF
REACTCR GROUP I

State Assistant Teacher

Supervisors State Educators

Supervisors

Coordination|} Mean Rank Mean Rank Mean Rank
43 1.22 2.5 1.45 6 1.6¢4 6

44 1 1.20 1 1.08 1 1.25 1.5
45 1.29 4 1.63 7 1.84 7
46 1,41 6 1.43 5 1.33 4
A7 1.67 & 1.90 8 1.93 8

48 1.22 2.5 1.12 2 1.25 1.5
49 1.47 7 1,33 4 1.36 5
50 1.31 S 1.20 3 1.27 3
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TABLE XY

THE RANK ORDERING OF BASIC BELIEFS
WITHEIN EACH CATEGCRY BY
THREE SUB~-GROUPS CF
REACTOR GROUP I

State Assistant Teacher
Supervisors State Educators
Supervisors
Curriculum Mean Rank Mean Rank Mean Rank
51 1.0 8 1,71 7 1.458 7
, 52 1.10 2 1.00 1 1,22 2.5
o 53 1.28 4 1.39 4 1.35 6
y 54 1,35 7 1.453 6 1.29 4.8
- 55 1,08 1 1.06 2 1.00 1
56 1.53 6 1.84 8 1.49 8
57 1.3%5 5 1.0 3 1.22 2,5
58 1,22 3 1.43 B 1.29 4.5




TABLE XVI

THE RANK CRDERING OF BASIC BELIEFS
WVITHIN EACH CATEGCRY BY
THEYE SUB-GROUZS OF
REACTOR GROUP I

State Assistant Teacher
Organization Supervisors otate Educators
Superviscrs
and
Administra-
tion Mean Rank Mean Rank Mean Rank
59 1.33 19 1.2¢ 14 1.15 12
60 1.08 3.5 . 1.18 11.5 1.09 7.5
, 81 1.41 23 1.41 21 1.40 21
§ 62 1.08 3.5 1.02 1 1.04 3
| 63 1,24 12,5 1.27 18 1.15 12
64 1.4 1 1.12 6 1.04 3
; 65 1.056 2 1.10 4.5 1.02 1
g 66 1,37 21.5 1.33 19 1.42 22
f 67 1.2¢ 12,5 1.22 13 1.27 15.5
1 68 1.27 14.5 1.€3 27 1.35 19
% 69 1.16 9.5 1.10 4.5 1.0?7 6
: 70 1.27 14.5 1.2 16.5 1.38 20
% 71 1.43 24.5 1.49 28 1.47 25
72 1.69 28 1.32 28 1.56 28
% 73 1.59 27 1.45 22 1.2 17
74 1.20 11 1.14 7.5 1.9 7.5
75 1.29 16.5 1.47 23.% 1.53 26




TABLE XVI (continued)
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Crganization SugZ?sisors Asgézzznt E33i22§25
Supervisors

and

Administra-

tion Mean Rank Mean Rank Mean Rank
76 1.12 6.5 1.06 3 1.11 9
77 1.10 5 1,046 2 1.13 10
78 1.33 19 1.47 23.5 1.56 27
79 1.292 16.5 1,31 18 1.31 18
80 1.33 19 1.29 16.5 1.44¢ 23.5
81 1.16 9.5 1.18 11.5 1.05 5
82 1.47 26 1.53 26 1,15 12
83 1.43 24.5 1,37 20 1.44 23.5
84 1,14 3 1.16 2.5 1.20 14
85 1.12 6.5 1.1¢4 7.5 1.04 3
86 1.37 21.5 1.16 9.5 1.27 15,58
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TABLE XVII

THE RANK ORDERING OF BASIC BELIEFS
WITHIN EACH CATEGCRY BY
THREE SUB~-GROUPS OF
REACTOR GRCUP I

state Assistant Teacher
Supervisors State Educators
Supervisors
Teacher
g Education Mean Rank Mean Rank Mear Rank
87 1.22 4 1,1 3 1.24 4
i 88 1.16 3 1.31 6 1.16 3
; 89 1.32 S 1.16 4 1.25 5
i 90 1.00 1 1.92 1 1.02 1
? 91 1.06 2 1,04 2 1.11 2
§ 92 1.61 8 1.80 9 1.76 8
| 03 1.3 7 1.51 7 1.65 7
% 94 1.41 6 1.20 5 1.47 6
g 95 1.82 9 1,59 8 2,13 9
%
4

N EATLTLRED R G IR ) AT TR S TR
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APPENDIX D L TROFILE OF MEVBERS OF REACTOR GROUP I

Background information on the participants in Reactor
Group I was obtained thirough a Profile questionnaire, an

excerpt of whichh is in Appendix B.
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TABLE XX
HIGHEGT DEGREES HELD

Bache-{Master's| Special ngD. Cther
lor's Certificate Ph.D.
tate Jupervisors 7 38 3 1 0
Ass't Gtate Supervisors 12 K3 3 0 1
Teacher Educators 3 37 0 15 0

TABLE XXI
YELR RIGEEST DEGREE LELRNED

1950 orj1251-|1956~|1960~11962-|1S64~
n

Before |1¢856 [1960 |1961 1963 1985
State Supervisors 21 12 & 6 2 4
Ass't State Supervisors 14 10 11 4 7 K.
8 3 15 & 7 °

Teacher Educators
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APPENDIX E
TABLE XLV 39

PERCENTAGE OF AGREEMNENT LFTER RE-3SUBMISSION
CF 12 BELIETS*

Card Number Revised Beliei Statement Percentage oZ
Agreement
05 That the distributive education 67,3

project plan is an organization-
al pacctern of instruction which
involves a series of selected
learning activities or projects
related to the field of narket-
ing, merchandising and manage-
ment and which are related to

a stucdent's occupational
interests. It enables students
to develop occupational compe-
tencies through real life
experiences,

07 That distributive education 34,7
, supplenmeantary instruction is

: instruction for adults or out-

; of-school youth wishinz to

3 refresh, update or upgrade

competencies needed in their

distributive employment., It is

usually provided on 2 part-

time vasis.

12 That a project in the distribu~ 20.7
tive education project plan is a
combination of organized learning
activities related to an indivi-
3 dual's distributive occupational
interests. The length of time
. to complete the project depends
upon the nature of the project
and the atility of the indivi-
S dual learner.

a VAN A

Bicdi T A ralinry

*Respondents were asked to react to the revised statements
on 2 two-point scale = agree or caisagiee and to indicate reason
for disagreement. Of the 133 questionnaires mailed, 118 (88.7%)
were returned. Twenty of the original members of Reactor Group 1
were no longer available as participants as members of the
Leadership Group.
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TABLE XLV (continued) 90

Card Number Nevised Belief Dtatement Percentage of
Acreement
Mgy

1E That an Acdvisory Comnittee for 8.6

distribuvive ecducaticn s a
group of persons represecncative
of both the school anc the
business commuaity which gives
advice that mey ke used for

the development and improvement -
of the distribvutive education
progran.

30 That each distributive 23.2
education student should have
a distributive occupational
interest if he is to give his
bust effort in learning
technical skills and knov-
ledges and in making
occupational adiustiments.

36 That a distributive educzticn 69.5
student should determine for

himseli the point at which he

would cease his formal edu~

cation-=~at high schcel, post-

hizh school or college level.

48 That the amount of time which 63.6
distributive cooperative stu-
dents spend in school should be
regularly appraised so that
the combined time for school
and work does not excees the
normal work weel.

49 That coordinators should be 9.7
employed by the school system
for at least 10 months cduring
the year so that they night
fulfill all oi the responsi-
bilities of the job.




TABLE XLV (continued) 91

Card Number Revised Belief Statement Percentage of
Agreement
g3 That in most distributive 9.2

occupations judgment, human

relations and commuaication

skills are predominant while
manual skills are frequently
less inwportant.

72 That distributive education 96 ,¢E
should be availakle both to
high school graduates and
those who did not complete
high school.

02 That distributive education 25.8

teacher-coordinators should te

involved in the distributive

education adult program in sorme

capaciiy, even if only advisory,

thereky increasing their own

occupational understandings and

also creating a more favorable

environment for their students.

23 That teacher-coordinators 0.7
shoulc returr to a distributive
occupation at intervals when
upcating is needed and
advisabile..

9% That teacher education for 39.3
post-secondary instructional
personnel should include
advanced depth study in a
distributive field or in a
distributive function,




APPENDIX F g2

A STATEMENT OF OBJECTIVES: 3O0CIAL AND ECONOMIC AIMS OF THE

PROGR/M OF DISTRIBITIVE EDUCATIONIO

1. To train for high standards in tiae Aistribitic
and services by improving merchandising and se
nractices, in terms of -

£
L
ling

=

a. Benefits to the buying public,

b. Opportunities foir the employee, and

c¢. ©Sound, protiitable operations for
enployers.

2. To develop, among employers, employees, and consumers,
a wider appreciation of the value of trained personnel.

3. To train for a wider appreciation and understanding of the
basic processes of distribution in our national econony.

4, To cdevelop a well-rounded program which recognizes the
comparable value of -

a. Extension training to increase the
efficiency of those now employed.

b. Cooperative part-time training to
provide for replacement needs as
required annually for the distributive
occupations.

5. To train for increased eificiency in distribution with
particular refererce to the merchandising and managemenv
problems of the small merchant.

8. To train for a better understanding of the mutual problens
of employer and employee through a study of personnel and
management problemns.

7. To develop a closer tie between the school and the business
commuaity.

3. To deserve the confidence of business in accepting distri-
butive education as an integral part of the business
community.

10pirst National Training Conference for Distributive Education,
Minneapolis, Minnesota; 1939.




APPENDIX F o3

DISTRIBUTIVE EDUCATION OBJECTIVES AGREED UPON AT
1949 AVE CONVENTION

The following objectives for distributive education were agreed
upon at the 1249 Atlantic City Convention of the American
Vocational Association by the Distributive Education Division.

1. To promote high standards of operation in the distri-
bution of goods and services through the improvement.of
marketing and merchandising throughout the distributive
field.

2. To assist in the reduction of the costs of distribution
through increasing the efficiency of distributive
workers.

3. To aid the buying public through better services to
consuners.

4, To develop kalanced, comprehensive training programs
to serve all fields of distrivution.

: 5. To aid distributive owners and managers to conduct
: their business operations efficiently for the benefit
of the consumer, employer and employee.

6. To assist persons already in a distributive occupation
1 to do a ketter job.

~

To prepare employees in distributive occupations to
take advantage of opportunities for advancement,.

8. To prepare qualified young men and women for the distri-
butive jobs of today and the business leadership of
tomorrow,.

9. To aim for a better understandinz of the mutual problems
of consumer, employer and erployee.

T AW R PN TS

. 10. To develop z closer working relationship between the
schools and the business community.
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APPENDIX F

GOLLC OF SECONDARY EDUCLTION

The following goals of secondary ecducation have been
listed in a statement issued by._ the National Association
of Secondary School Principals:*t

1. All youth need to develop salable skills and those
uanderstandings and attitudes that make the worker an intelli-
gent and procductive participant in economic life. To this
end, most youth need supervised work experience as well as
education in the skills and knowledge of their occupations,

2. All youth need to develop and maintain good health
and physical fitness and mental health.

3. A1l youth need to understand the rights and Quties
of the citizen of a democratic society, and to be diligent and
competent in the performance of their obligations as mewbers
of the community and citizens of the state and nation, and to
have an understanding of the nations and peoples of the world.

4, A11 youth need to understand the significance of the
family for the individual and society aud the conditions
conducive to successful family life.

5. All youth need to know how to purchase and use goods
and services intelligently, understanding both the values
received by the consumer and the economic conseguences of
their acts.

6. All youth need to underst ¢ the methods of science,

%4

the influence of science on human iife, and the main scientific

facts concerning the nature of the world and of man.

7. All youth need opportunities to develop their capa-
cities to appreciate beauty in literature, art, music and
nature.

8. All youth need to ke able to use their leisure time
well and to budget it wisely, balancing activities that yield

satisfactions to the individual with those that are socially
useful.

11National Associztion of Secondary-iochool Principals,

Planning for Americzu Youth (rev. ed.; original printing,
19445 Washington, D.C.: The Association, a department of
the National Education Association, 198%1), p. 9.
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9. All youth need to develop respect for other persons,
grow in their insight into ethical values and principles,
be able to live and work cooperatively with others, and to
ow in the moral and spiritual values of life,

to
to
gr

10, All youth need to grow in their ability to think
rationally, to express their thoughts clearly, and to read
and listen with understanding.




The interpretation of the statistical analysis in light
of the numerous commenis by the respondents indicates that
there are still some coiicerns among < rtain members of the
Jeadership group regarding several concepts included in the
Basic Belief card-sort, Most of these conlerns stem from the
fact that the Vocational Education ict of 1263 made it possible
for the first time for reimbursed distributive education
programs to include instructional programs for youth and
adults who are interested in careers in the field of distribution
but who are not yet employed. Pricr to this time only employed
individuals could be envolled in distributive education courses.
£s a result of this provision for pre-employment training for
both youth and adults, mew terminology was introduced into the
literature, primarily through the interpretation of the
Vecational Education Act of 1963, through publications of the
United States Office of Education, and through professional
journals. Some of the concepts, with comments by the investigator
follow:

APPENDIX G
96
CONCEPTS AND CONCERND

I. Regarding Definitions

A. Concept: Plan versus Method, (Example: Project
Plan; Project Method; Cooperative Plan; Cooperative
Method)

Investigator's Comment: The use of the word "'plan"
indicates an organizational arrangement: on the
one hand the project plan permits the student to
remain in school for the full day; whereas the
cooperative plan arranges 2 laboratory schedule.

The use of the word 'method" in this context
indicates a means (over and above the methods used
in the classroom) of reaching an educational
objective: for students in the project plan the
method of making the classroom instruction
vocationally meaningful is that of providing a
series of group and/or individually designed
learning activities and projects related to the
student 's occupational interest; for cooperative
students the method of making the classroom
instruction vocationally meaningful is that of
providing correlated on-the-=job learning
experiences.

B. Concept: Project - Project Plan - Project Method.,

Investigator's Comment: There is considerable
concern armong the leadership regarding the use of
the word 'project" to distinguish the pre-employment
phase of the distributive education progran from
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the cooperative phase. Osince projects have been
used in the cooperative plan from the inception of
the distributive education program, the leadership
expressed doubt that the word '"project'" is the
descriptive word needed to identify this new phase
of the distributive education program. The
introduction of terms used in current distri-
butive education literature was deliberately
incorporated into the group of definitions so

that as a foundation for this research there
would be a common understanding of the mezaning

of these terms.

C. Concept: Preparatory Instruction. A number of
comments noted that instruction under the
cooperative plan should not te considerec
"preparatory," since the students are already
employed.

Investigator's Comment: The definition as stated
in the belief is based on the definition as
reported intpart 104 - Administration of Vocational

Education. 12 This legal interpretation has possibly
influenced the response to this statement.

? D. Concept: Supplementary Instruction.

Investigator's Comment: Now that the adult level
of instruction has added prevaratory instruction
for unemployed adults or out-of-school youth and

: for employed individuals who wish to change to

'3 a distributive occupation it is necessary to dis-
tinguish between the preparatory instruction and
the instruction for those already employed in a
distributive occupation. The word '"supplementary"
carries the connotation of "adding to" the vocational
competencies of individuals employed in distributive
occupations. The reason supplementary instruction
is usually provided on a2 part-time basis is that

R if the adult is employed Tull-time he can rarely

enroll in a full-time program of ianstruction,.

3 12United States Department of Health, Education, and Welfare,
3 Part 104 - Administration of Vocational Education: Federal

Allotments to States, (Washington: Office of Education, reprinted
from Federal Register, August 28, 1964), p. 12353,
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E. Concept: Participating Experiences versus Project.

Investigator's Comment: A participating experience
can be as simplie an assignment as ‘‘observe three
store windows and indicate the line and desigh in
each display"; whereas a project is more comple:.

II. Regarding Aims and Objectives:

There were no concerns expressed regarding the
statements on aims and objectives, There was a very
high degree of agreement on each of the ten statements.
In comparing these objectives with the objectives

listed in the 1939 Dunwoody Conference Report 13
and those listed in the 1949 A.V.A. Convention Report,
it is important to note that despite the fact that
procedares, techniques, and policies change to reflect
changing conditions, the aims and objectives tend to
remain constant.

III. Regarding Guidance:

A. Concept: Career Objective - Goai - Iuterest: The
concern appears to be the degree of commitment to
a career goal,

Investigator's Comment: An underlying principle of
all vocational instruction is that the instruction
is related to the student's vocational objective,
Since the selection of a career objective and

work adjustment are problems of attitude, the
ascending scale used to define educational
objectives in the affective domain suggests a

way of expressing the emotional stages an individual
goes through in arriving at an ultimate gozl. The
four major stages in the affective domain are (i)
awareness; {(2) responding; (3) valuing; (4) commit-
ment., Most of the distributive education high
school students are at various levels of the first
stage during the initiai instruction in the
distributive education program. As each individual
gains more knowledge and experience he usually

138ee Appendix F for list of objectives in this report.
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moves nearer his goal. It is for this reason that
the term '"vocational interest" (a high degree of
awareness) has been substituted for the term,
"'vocational objective" in several of the statements.
This suggestion came from several respondents and
when incorporated into statements that were re-
subnitted received a high degree of agreement.

Concept: Terminal.

Investigator's Comment: The statement concerning
the student's terminating his formal education
was included in the "beliefs" to counteract the
statement many counselors make to students: "Ii
you take D.E. you cannot go to college.,™

Concept: Guidance services to adulis needing
training or retraining for occupations in distri-
bution and marketing,

Investigator's Comment: Since respondents were
directed to react to the Basic Beliefs concerning
the distributive education program as it ought to be,
their comments which indicated disagreement only

on a basis of '"lack of time," etc., were not
accepted as valid reservations,

Regarding Coordination:

A,

Concept: Amount of time high school students
spend at school and at work.

Investigator's Comment: There are a number of
factors which affect the amcunt of time scheduled
for an individual student for his school and on-
the-~job activities. A "normal vork weekX" must be
defined for each individual student in order to
accomodate the many variables among the groups

of cooperative students. Since one of the major
responsibilities of the distributive education
teacher-coordinator is to maintain an effective
and harmonious relationship between the school and
the cooperating business establishment the problem
of adjusting each student's schedule to his
individual needs is of paramount importance.
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B, Concept: Preparation of Training Sponsors.
Investigator‘'s Comment: The preparation of traiming
sponsors for their responsibilities regarding the
training and supervision of distributive education
students can be handled in a variety of ways.
Individual instruction through coordination visits
is the most common way, but group meetings for
training sponsors to consider philosophical
questions, such as the evaluation of the student's
progress, have been found to be very effective.

C. Concept: Time for Coordination.

Investigator's Comment: Since many high school
distributive education students have work experiences
during, if not throughout, the summer months it is
essential that the distributive education teacher-
coordinator be emploved a2 sufficient amount of time--
both before and after the regular schnol year--to
effectively carry out his responsibilities.

V. Regarding Curriculum:

Concept: Predominance of judgment, human relations
and communications skills,

Investigator's Comment: Judgment and decision-making
skills are required in distributive occupatiocns at
every level of endeavor. The degree of skill required
depends on the particular situation. For example, a
beginning salesperson decides whick merchandise to show
a customer (price, color, style, etc.); judges when

to attempt to close the sale, The decisions become
more complex as the salesperson attempts tc overcome
objections and to make suggestions. Although judgment
and decision-making skills are quite evident at the
management level, they are by no means limited to that
level, as some of the comments of respondents suggested.

VI. Regarding Administration:

There were no concerns expressed regarding this
category of beliefs which are not reilected in the
revision of the statements in Table IX.
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VII. Regarding Teacher-Education.

A.

Concept: Increasing occupational knowledge
through participation in adult distributive
education activities.

Investigator's Comment: JIf the distributive
education program is as it ought to be, instructional
programs for adults would be available. Since the
cbjective of the adult program for adults employed

in distributive occupations ("'supplementary
instruction") is to up-date, refresh, and up-grade
conpetencies needed in distributive employment,
participation in adult activities usually increases
the occupational knowledge of the teacher-coordinator.
In responding to the statement of belief concerning
this concept, the kind and amount of participation
was not a consideration.

Concept: Refreshing practical experience of teacher-
coordinators through additional distributive
employment.

Investigator's Comment: Since through coordination
visits teacher-coordinators have the opportunity

to observe changing practices and procedures in
distributive occupations and in distributive
businesses, it is not necessarily essential that
they return to distributive employment periodically.
As a learning experience, however, purposeful
empioyment, even for a limited time, sometimes
equals or exceeds learning exreriences provided

in recognized professional and/or technical courses,
A distributive teacher-education program should
provide the opportunity for distributive education
teacher-coordinators who feel the need for this
learning experience.

P e i o




