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THE NUMBER OF ADOLESCENTS ENGAGED IN SUFERVISED WORK :
EXPERIENCE OR WORK-STUDY PROGRAMS THAT FRESUMABLY HAVE ‘
BUILT-IN *MEANING® IS QUITE SMALL. ALTHOUGH IT IS CLAIMED
THAT MEANINGFUL WORK EXPERIENCE FOR STUDENTS INCREASES THE
HOLDING FOWER OF THE SCHOOL, BUILDS CHARACTER, DEVELOFS
DESIRABLE HABITS AND ATTITUDES, AND PROVIDES VOCATIONAL
ORIENTATION, RESEARCH EVIDENCE ON THE EFFICIENCY OF WORK
EXPERIENCE AS EDUCATIONAL OR THERAFEUTIC 1S LACKING. IF
POSITIVE OUTCOMES EMERGE FROM WORK EXFERIENCE, THEY ARE
PRIMARILY FINANCIAL OR OTHERWISE INSTRUMENTAL. THIS
INSTRUMENTABILITY, HOWEVER, IS CONNECTED WITH INCEPENDENCE,
MATURITY, AND RESPONSIBILITY. MEETING ROLE-MOZELS, KEY
FIGURES, AND VOCATIONALLY SUCCESSFUL PEOFLE MAY BE JUST aAS
IMPORTANT AS ANY OTHER EXPERIENCE. 1IN BEVELOFING OR EXFANDING
WORK~-STUDY PROGRAMS, IT MUST BE RECOGNIZED THAT THE
AVAILABILITY OF WORK SLOTS IN THE FRIVATE SECTOR OF BUSINESS
IS QUITE RESTRICTED, AND THAT, ALTHOUGH THE GREATEST NUMBER
OF POSSIBILITIES EXIST IN FUBLIC OR NON-FROFIT SETTINGS,
THERE IS A DEARTH OF INHERENTLY MEANINGFUL vC8S IN BOTH
SECTORS. THUS THE BURDEN IS ON THE COORBDINATOR ANC OTHER
ADULTS TO USE ALL KINDS OF JOBS AND “IMPART* MEANING TO THEM
BY BEING STRAIGHTFORWARD IN SPELLING OUT THE FACTS SUCH AS
DRUDGERY, ACCEPTANCE OF CRITICISM, AND TOLERANCE FOR
SUPERVISION. IT IS THE CONNECTION, THE RELATIONSHIP, OR THE
FACT OF LIFE WHICH GIVES THE EXFERIENCE MEANING, NOT THE TASK
WHICH HAS INHERENT MEANING. COORDINATORS ANC JOB SUFERVISORS
NEED TO RECEIVE SFECIAL TRAINING. FOR COORCINATORS, THIS MAY

BE IN WORKSHOFS AT FIRST, BUT EVENTUALLY CAREER SFECIALIZED
TRAINING IS ESSENTIAL. (PS)
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i¢ purpose of this paper is to provide erspective on the sionificzace of
& & £ S

real or simulaied work experience in the developmenti of the adolescent, While

ATy -

this invoives consideration of how efiective development takds place without Yreal’’
1 work experience, the fulcrum of the work-study program enables us to shift the

- .

. Li8C

ussion irom a critique of the pure curricuium to the pure job, and o 2pnro-
; priate mixes. The present eifort, then, is to use ihe generic work-study pro-

sram as a poiat of departure for a selective review of desirable ecucaiional out-
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» of strategics for pPreparing a wide range of students for effective aduls

Zunctioning, of conceptual, programmatic and staifing problems thai emeree from

]

such 2 review and, finally, to present ssceific recommendations as bases fox
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discussion rather than a: coasidered judgments.
: One preraise of this paper is that the school and the curriculum as pres-
L enily constituted do not provide adequate deveiopmental experiences fox iarge

3 auwmoers of secondary school students in America. 1i suitable changes are o be

: made they must assume the primacy of the school as the soclaliziag and develop-

mental ageat fox the vasi majority of adolescents. Thus, ihe er.argement of the
} range of developmental experiences in and out of school must ..sume that the

Numcrous writers have pointed up the stuliifying nature of secondaxy

scnool experience for large numabers of youth who tune ou: at various poinis in

their teens, including the many whose superficial conformity enables them to
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raduate with limited skills and with a somcewhat pathetic fait

oY

Jacre is a growing consensus that at least for the potential dropout and the gen-

»

ior work as well as to maximize general education.

This paper focuses on the way in which work experience, broadly con-

o

ceived, may contribuie to the new range of strategies to help motivate, educate
and develop a wide range of youth., To place the potential value of work experi-
c¢uce in context, however, necessitates brief comment on some reasoas or in-
ability to learn, lack of interest and motivation, and widespread resignation ox
azlicnation. In addition to educational retardation which typically increases in
secondary school, the lack of intrinsic meaning in the curriculum is not compen-

* ° Ao

by sufiiciently strong or clear evidence of extrinsic value (such as specific

0.

sate

job preparation) and thus the hopelessness and meaningless for one large cohort
is perpetuated, It must be noted, however, that for considerable numbers of
students there is intrinsic meaning in the curriculum as is=--that is, inherent in-
terest in learning the various school subjects as now taught. For others, the

S

extrinsic rewards and returns {diploma, college eatrance requirements, clerical

skills) are sufficient to enlist theix energies and attention, even if the actual out-

comes are not as great as desired (low meas sured achievement).

While it is true that in the long run learning and knowledge may be pur-

[}

ued lor pleasure, it is not vulgar pragmatism to understand and accept the

eneval desire of adolescents to know the value or usefulness or meaning or re-

(U

iationship of their school experiences. So it is of major importance to indi-
cate the Tragmentation of the curriculum itseli, the frequent failure of teachers,
counselors and parents to provide understanding of how the curriculum relates
to li

¢, how each subject relates to the others, how school tasks and rewards re-

late to Y"real" tasks and rewards~--the connections are not very clear to most
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svadents.  While thesc are imporiant preblems for even many bright nd moti-

vaiea youngsiers, the scarch for order and meaning is especially d';‘z:cu;: where

¢ is no cducational tradition in the home or where basic skilis ave poor; and

et
.
('.:
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roblems are accentuaied by departmental (unconnected) scheduling, by in-
creasing desire to participate physically and socially as an adult and by pex-
sistenily unmet necds to acquire practical, focused, seclected vocational skilis.
The significance of work experience in adolescence may weil be that it
Provides meaning, connection, relationship and activi ity at a time and in & con-
text whaen nothing else is available. However, a mere outiine of the several-ap=-
proaches to work experience in schools (not io mention work which is in no way

connected with the school) shows that the ariiculaiion of the experience rather

than its availability is probably the mos: imporxiant factor, The possidle ap-
proaches are: (a) Additive-~the work is merely added to the school day, for pay,
i.or credit, etc.; (b) Substitutive--one or more courses ox schoo. requirements
replaced by work for credit (with or without pay); (c) Integrative--work is con=-
sciously and purposefully seen as integrating prior, curreat and future educa=

tional and life experiences.

The over-all problem of this paper may now be posed moxe pointedly in
the form of several sets of questions;

1, What is the meaning of work experience? Is it as vocational training?

Adal

o

As character development? As substitute for ineffective acadermic exe-
perience? As incentive, motivator, relief from boredom? As integrative
experience? As financial necessity?

2. Is work experience a temporary panacea for what may have to be remedied
in the curriculum itself and thus subject to eventual discard oxr is
gitimate long;range objective to make it a permanent part of the curricu
lum? Does everyone require a “real" work experience or coes the reality

oi school itself and its potential for providing many new simulated
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experiences (including work simulation) suffice for rmost studenis? The

crucial question in effcct is: Isn't school iiself "real'; cannot its reality

e

[l

\ave much greater educational value ?

3. What are the desired behavioral outcomes of schooling which are especially

fgl ek ol Lt AL Lent Tl

significant fox future carcesr development? To what extent does school it-

scli best prepare for work? Conversely, to what extent does a work ex-

Perience in adolescence have much greater value for pexrsonal than foxr vo-
cational development? Such paradoxes are inherent in the nature of trans- :
iormational experiences and processes.

1

acse questions reflect the concern of the present writer with the trans-

T

tiat it is not isomorphic, and yet, is ca able of preparing one adeqguately for the
) ? P P p o

dirough simulated is the pathway of the pilot, the submarine commander and the

2N

paysician, How relevant ths is to the mechanic, the clerk, the whole range oi oc-
cupations is best answered by exploring new ways of transformation rather than by
simplistic efforts to reproduce reality or to change the venue of education, These
.coasiderations are helpful signposis in the exploratior of work experience; the
iiterature is all too rife with categorical denunciation of the impractical, meaning-
iess, dull (presumably forever) character of the curriculum for so many students

and the value of ''real" experience is the remedy,

Beiore examining the concepis of work experience, and reviewing the pro-

Ad
*
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gwaras, the claims, the evidence of effectiveness, and the implication for curricu-
iam Gevelopment, it is appropriate to indicate the scope of work experience (unre-
re.ated to school) in the high school years,

From the time (only 50 yeaxrs ago) when work was the Primary function of

adolescents to the time when it is an incidental aspect of the lives of 14 to 17-year

oids, their removal from the production system to the preparation system has led
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timae but the vast majority of these were obvicusiy in sumraer jous {iess than 13
weeks).  Again, oif the 41 per cent who worked, four-fifins were pari=tizne wore
Lers, oi whom nearly half worked less ¢
cil year., (Special Labox Foxrce Report No. 62, 1966, “"Work B

-

Popuiation in 1964"). We know thai formwork and babysiiting were tae single

:é

¢ common occupations; and we know that thexre is no correiation bebween need

and job availability but it is to go beyond the data and beyond the scope of the

Preseat paper to detail the meaning of work experience for those who did work.

it is worth noting, however, that aropouts have nad cons rably less pari-time

WOk experience than stay-ins,

Zven if work experience is more comrdon than many suspect, it is siill a

«

minox aspect of adolescent development. If we now consider the nuraber engaged

>

R supervised work experience or work-study programs that presurmaably have

o‘

vilt~in "meaning, " it is quite small. (The estimates are inadequate, )
—~et us also bear in mind that prior to the age of 14 there is genexally
spsasing (regional and cilass variations allowed) very little work expexience and

very limited performance of chores or other responsibilities. Thexre are, of

course, scnools, clubs, scouting, games and aihletics, cauxrch and many other

orzanized or informal avenues for learning responsibility, persistence, task

oricntation, etc. It is generally felt, however, that for large groups of children

tacse learnings are not well developed by 14, and that in the high school yecars
we are manifestly failing to build citizenship, positive work attitudes, etc. Zaving
successiully removed most of the daneers of u unnealthy ox premature work from

tae growing years we now seek a cut-off point, alternately postponin ng the time

when young people may enter the labor miarket and pushing it back so that they may
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W prodlem is complex, the resnonse irequently quite simnle: “"mean-
A & Iy A 7y &

Lriud work exp

<

zicnce. " The operational word, "meaningiul' has absorbed 2
rangce o1 connotations {rom "hard,!" therefore character-building, to Yreal,"

tnerciore meeting the nced for previewiag the real world, to income=-producing,

¢ socially usciul to interesting. The proposed vehicle (leaving aside the vast ma-

bbha

. . . ". - . > Py
sowity o1 actual part-time jobs described above) is the school-work program:, the

bbby

cooperaiive education program, work-study, etc. with school supervision and co-

ordination esscntial aspects., For the remainder of this paper, except as othere
wise noied, work-study will be used as the generic term for all these types of pro-

e dt Pk
b“ C-AAAS.

What is most strange to behold as one considers the multi-claims fozr
"meaningiul" work experience for siudenis as increasing the holding power of the
scnooy, building character, developing habiis and attitudes and providing vocationsa
orientation is the fact that "meaningful" work is appareaily what is disappearing
irom the grasp of increasing nurnbers of high school graduaies. Venn and others
point out that the lot of many drop-outs and graduates is a quli, dead-end, mean-
ingless job. Paul Goodman points to the corrupt society that .gives young people
joos where the contact is primarily with shoddy materials, low work standaxrds,

eic. A great many service jobs which fuliili highly altruistic functions (hospitals)

as question is, to anticipate, why should the relative minority of interesiing,

poseiul jobs in the total occupational structure be given {even in small numbezs

to tae least competitive candidates~-school children?

And yet there is almost a religious fervor in the ritualistic phr

ze¢cur in practically every list of benefits issued by the advoca

ases waich

tes of work experier
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wnd which claim everyihing from incomie to redemption. Some typical samples

Vork experience tecaches responsibility.

Work expericnce develops iniilative

Wozrk experience insiills confidence.

It gives the student an opporiunity to earn money, thus & sense of inde-
pendence and security is gained. :

It permits the student to learn the value of money by handling money he )
has earned. ]

‘The money carned helps the student provide for his needs and develops
seli=csiecem.

Woxk experience develops a respect fox law through a guided contact with
labor laws.

it teaches youth to work with others in an adult world.

Young people learn the meaning of standards.

Punciuality and regularity are given new raeaaings.

11. A sense of value is develoned,

2. Work has been found to have a ceriai: therapeutical value,

13. Working with people develops a respect and understanding for the worker.

-

While some of these axre roxe promising than others, very liitle eitner in

this publication or any others spells out the details of these glittering generalities,

A odoud

. from the standard text-book in the field, Ivins and Runge, Work Experi-

-

ence in High School, Ronald, 1951.

d
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ARY OBJECTIVES FOR KIGH SC=0O0L WORK EXPERIENCE

promotion of good student attitudes toward work.

promotion of good student worik habits,

couragement of desirabie traiis of charactex.

zomotion of feelings of scli-respect and achievement in students.
romotion of cooperative attitudes in students.

romotion of student guidance, including some vocationzl preparation.
iaking possible a limited supervised introduction of studenis to the activie
ties and demands of the normal work world.

SZCONDARY OBJECTIVES FOR HIGH SCHOOL WORK EXPERIENCE °
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.. Promotion of good employeec-employer or worker-wozk supervisoxr relation-
ahi’&S.

—evelopment of job intelligence and imagination in student wWorKers,

Developrment of student competence in the management of Personal finances.

Development of specific vocational skills in students.

Motivation of school noawork experience pProgram.

Development of interest in the schoolls regular or nonwork experience pro=-
gram in those students who respond best ox only to real-life situaiions.

7. Development of general, elementary vocational skills.

Os U1 s L IV
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Lo acmonsirate the loosencss of conceptualization, the con 1sequcat Giili-

()

culoy i wescarcn and cvaiuation, clsewhere these aulh aors aliisra that "work cxe-
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oy sutving that transfer of values in one kind of work ex: crien
naGe over ©0 anotier in voecationz: traiaiangz. Tae writer states this ce: sainty,
sitnou” n ac cannot describe the cxach rackies or degeee of transfex
caics tie relatedness of this idea fo the well-es .c.olished general 3

r -
cransicr of learning: transfer can be accomplished, but only as the at r.acn...c..‘.
ntoa

oI macaning (the indication of transiez to be made ‘rom one siiuatio
aficcts its dw ce.

< saould be noted that 15 years latex very little in the way of better or clearer ro.
seaxch evidence exisis,

Detaiied descriptions of programs may be found in a variety of sources, tac
mMost extensive inventory appearing in "Profile of Youth-=1943," U. S. GPO, 1963
What is clear from all the literature is that the aumbpers of youih in work~study

Programs is quite small, thai follow=up is rare, critical self-evaluation unusual,

objective research very rare, even the basic daia ambiguous. The typical quality

-

of a seil-evaluation is: ", . , as good as they felt their classroom training is, the
gain much in added knowledge and skills they nevesr could receive in the classroo:jn,
(Paoenix Business Work-Experience Program) Burchill‘s "Work-Siudy Progzams
for Alienated Youth" contains descriptions of a number of important programs but

nard data is noteworthy by its absence, Bea ,amn’s study for the Nzationzl Com-

ona S 0ede

mitiee on Employraent of Youth is probably the best survey but cannot produce data

LIS

taat is not there to begm with. Perhaps the best generalization is the one shat
Herman and Sadofsky make in a different context, ", , . the proiusion oi loosely-
Soncsived, imprecisely stated objectives which permit great latitude for individual
sierpretation. ! (Youth-Work Programs, NYU, 1966)

it is iateresting and perhaps to be expected that the best evaluations of

I3

s-siudy programs are of college-level cooperative programs=~~Antioch, Fenn,

<

(4]
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Nozrtheasiern, eic. (See publications of the National Commission fox Cooperative
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Pallone in a recent study, "Colle 3¢, Work and Seli-ideal Congruence)

Soncludes that there is greater congruence beiween the seli-concent (percesiual
seil) and seli-iceal (aspirational seil) amongst college fresamen with vogationaily
work experience than in non-wozk or "casual' work ex perience Iresarasn,
Cajective data of any king, however, is so rare in this domain that citing such a '
suidy zives oae a hcady feeling. :

Tac lack of research or other objective evidence which may be subjected

counseiors, cmployment specialists, and others have accumulated a body of e~
2iricai data which despite its impressionistic emphasis should be helpiul in fuiure
cevelopment, In fact, the positive and negative outcomes of work ex-

Juvience as reported should not be seen as proof but as the bases for formulating
~7zotasses, Lven the listings that appear above may be useful if supplermented
scasctively to provide the substance of what the presumed and observed effects of
.. xinds of work experience are on adolesceats,

Thus Dale Harris emphasizes the primary sigaificance of part-time worlk
&s transition to adult status; this needs o be considered in the context of ithe toial

Proviem of discontinuity in the student 's life. Dilloa, in one of the most importaat

siudies oi the eifccts of a work-study program (despite the fact that the resulis are
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oased entirely on questionnaires) indicates that the opportunity to make real rmis-
takes wacre promotion and pay are involved rather than just school grades is of
sreat importance in terms of skill development. H¢ also finds a significantdevelog
ment o "confidence and social maturity" (unspecified). If, in addition, we con=-

sicer his and others! negative findings a balanced perspective on the prodiera may

eaterge. Dillon indicates that the major roblem with such prozraras is the re-
_ S JOT P 3

iuctance of cmployers, Mzaking jobs available is almost entirely a function of
izbor market conditions rather than of educational needs, We may well ask
wacther a curtailed occupational distribution is an eifective sample of "'reality, "
Super suggests the great value of the exploratory possibilities of part-
time and vacation work for career choices and goes on to specify the development
ol ''mature work habits" as highly desirable outcomes; reguiarily, punctuality,
Tesponsibility, meeting deadlines, providing an opportunity to mix with adults,
testiag of one's apiitudes and interests, traveling to woxk, aressing for work,

eic. e is very careful to indicate the nega

o

ives: the frequently unrelated job,

unredated to anything else in the student's life except {inancial need; the likelihood
-at he will get a ""worms eye" view of the work; very little oxientation or chance

«0 Opserve a variety of jobs or an explanation of the whole job or operation; the

- s

.::':.i‘;:‘.a ransier value,

Other writers agree that Pre~eminent dangers are the employer!s de-

-

S apparent irom per-

“

=< o cheap labor or othexr problems of exploitation but it

| 22

soné. observation and from detailed, irank experiences of numezrous experts and

-

coowainators that t typically, schools come to eraployers cap in hand aad are usu-

3.1y lozathe to be very critical o spoil "school~community relations,”" As

’J.

ce from

5ross exploitation, the most important consideration may well be how many job

7]

e Ymeaningful." Here the consensus is that most are not but that it is impoxzian

fn

{vx youug poople to experience routine, drudgery, repetitiveness, etc., because

iis s indeed the "real world." The fact that so many young pecople are themselve
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to overlook the nature of the job itself in favor of the extrinsic returas is
the best evidence perhaps that the romantic infusion of the concept of Yrmeaning=-
sud'' may be a basic deterrent to the development of work experience as educa-
tion. We shall retura to this point again.

Perhaps the weakest {or strongest) point of any work=-study program

)

- K . . - * - ° o o - - 3
(hewe distinguished from independently obtained work) is the coordinator, whose

function ranges from clerical custodian to i{rue counseloxr, integrator, educator.:
The regional variations, the personal styles, the usual lack of specialized train-
ing fox this role, the arbitrariness of the appoiniment, etc. are too well=-known,
Jae greatest difficulty is the fact that the coordinator usually coordinates at most
the student and the joo, the school and ihe employer, but rarely is there extiensiv
coordination of work experience and acadéemic studies, Where there is, itis
most likely to be in the vocationally relaied studies ox basic English or math

.

skills, The Jack of imagination and creativityintrue cducationalintegration is
most notable,

We may generalize at this point, prior to a full examination oi the im-
plications, including other data as we proceed. If positive ouicomes emexrge
{rom woxrk experience, they are primaxily financial or otuerwise instrumental,
Wiis very instrumentality is connected, however, with independence and maturity
eszonsibility and cannot easily be separated. The orientational, attitudinal,

-

Chazracter -aevelom“cm aspects oi work cannot as easily be averred., As ior its

euwcational value, meeting role-models, key fzgures, vocationally successiul
2eo3ie may de as irnporiant as any other experience. 3ut the strengtaeaing of

worg-study bonds is most apparent where the coanection between the job and the
scaool course is clearest (distribuiive education, certain mechanical joos, etc.).
Possibly the most successiul examples of work=-study programs are in those

cases where they are needed least, that is, where the studenis have iairly good

understanding of their vocational goals and the job is a bonus. The fact is that

" - ——— o o -
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therce is considerable screcning in many prograrms and those who need it the rmos
¢ 1ot permitted to report to the employer, (This is even a problem in special
programs foxr disadvantaged or alienated youth, ) Many cooperative programs may

-

blue-ribbon programs, reserved for “'good kids." The weakest links are

Ixequently the coordinators, the absence of intrinsically "meaningiul" jobs thus not

-

deing adequately corrected 1 oy careful educational discussions of the meaning ol

routine, bowring jobs,

li it were not basic common sense that work is a necessary and vital aspect
of our lives, we might pursue at greater length than necessary the implications of
tae lack oi research evidence on the eificiency of wozk experience as educational o: ‘5
taerapeutic, It should be noted that the best research efforts t0 examine the effects
oi work experience on attitudes, personality and employability have been in the
& of vocational rehabilitation, specif icaliy in the use of sheltered workshops.

Heve, for example, work attitudes have been more carefully dimensionalized than

anywhere else,

2. oy

Although the foregoing is far from a comprehensive review of the signifi-

cance oi worlk experience in adolescent development, it is surely suggestive and

ST Tee 4o Jo8 o - - LS LRJ
wiustrative of the conceptual and methodological problems which must be dealt with
Sfurthermore, while it is beyond the scope of the present paper to indicate in detail

Y

ochavior outcomes of secondary ecucation in terms of eventual job

PN

tae cesired

seriormance, strategies for developing such objectives (beyond the mere catae

:oguing wiat now pervades the literature) do emerge irom our review. In fact, is

one bears in mind the eight criteria for a well-designed vocational curriculum
2aVR position paper, June 12, 1966), it is possible to organize the many de-

sirad vocational behavior outcomes in these terms.

It may be most helpful to illustrate the way in which a trait which may be

coniidered a desirable characteristic of an efiective worker may be speciiiad,

waca traced through the developraental span into the secondaxry school and into the




wors-expericnace program or Possible alternatives., If we consider the global vir-

we, '""positive attitude toward work, " we may find that this is composed of a range
of attitudes such as tolerance for drudgery or repetitiveness, or perhaps task per=-

in one of his papers on corapetency, states,

Juires a certain Cconstancy ' of effort. There must be sustained -
enceavor with control of wayward impulses that distract from the re-
Guirements of external reality and socizl roles. There must be a ca-
pacity for persistent attention to tasks, sometimes dull in themselves,

¢ form part of the job requirements ox that oelong in a long=-range
plan to achieve remote goals.,
great variations in child-reazring prac

- -

tices, in social and iamaily attitudes to=

wards persistence, including the strzia to avoid drudgery because it is so much a

part of onels life, emerge in the developsment of impulse control and of consiraints,

ae selective use of energies, and ia notions oi goal-direcied behaviox at succes=-

sive levels. These and other factoxrs are present in kinder

caier or lesser degrees as aspects of a behavior syndrome with task persiste
[~ ] Fy "

Certain distinctions beiween deprived and middle~class children are rele-

vani nere: in the early grades deprived children are often superficially alert, re-

0

Poasive and "bright-eyed,

AN/ o

But they are often really restless, impulsive, non

tass-orienied, and the teacher {inds that controlliag wayward impulses occupies

her time increasingly uatil the children are eventually tamed into a kind oi con-

irclied apathy with management superseding teaching until the adolescent period

loosens the conirols again, Despite the fact that the disadvantaged adolescent

-

&y now have to face jobs involving drudgery and toil,

>

the habit ox motive for

peraisting in drill or repetition (Whether of verbal or manipulative tasks) has not

seen developed in the school, nor elsewhere. It 2 particular devrived or disacd=

-

vaniaged youngster is considered eligible for a work program, then his resiste

&nce 1o raonotonous work may be even stronger than for a middle class boy whose

faraily despises repetitive work and who himself deplores it but who can withstand

it because he knows it won't last, he can sce its place in a tota goal structure,

e - ——
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10 one aas o spell this out for aim. Iis "meaningiulaess' is in terms of supjpie-

moniary cavaings, perheps learning something about his fathex's business, jok-

ez
ing with bis {ricnds, enjoyin;r; the different social railieu, etec, For the fixst boy
income may not, paradoxically,be enough. . . ii there is no perceivable goal oz
ouicome tacn ihc ability to develop task persisteace is quite limited.

To illustrate further: the manual developed by the New Yoxk State Educa=
tion Department for STEP, School to Employment Programs ({ox poteatial drop-

t3) spells out typical daily orieatatiion lesson plans for the cooxdinator. For

exaraple~--HOLDING THE JOB (Topic 8): knowing first what your tasi 15 and

et
4}
[ o]
o
(e

oing it; Accepiing supervision and criticism; doing your besi; Avoiding re-

t

peaied exror; Working as pari of a tecam; Learaing move than your speciiic job,

wasre possible; Accepiing responsibiiiiies willingly., O Topic il, HOW 70

MEASURE SUCCESS ON THE JOB: Tae satisiaction of doing & job well

l~t
[
N
3
o3
e
o3

aew sxills and operations; The pleasure of doing something you like; The wages
you make aad the chances ior advancement; Learain
Although the {oregoing needs to be impiemeated by coordinaiors who ob-
viously develop the topics, there is aothing anywhesrc in the manual which deals
with monotony oxr drudgery. There is, in fact, soraecthing seductive about tne
provalses made about work waich can oaly lead to further alienation and distrust.
in sazrp contxast is the specific concern about this whole problem in the program
ol Mounidization for Vouth {The Recruitment and Training of Crew Chiels ia the

Uchan Vouta Wozrk Corps, by Dan DeWees and Robert Schrank):

JAesistance to repetitive worik is characteristic of our trainces., Cer-
tain wox'k tasks ave, oif coursc, i:he::»r.tly repeitive: sanding, cleaning
taoies in the luncheo ongtig, etc, Some necessary worlk is dirty and tedi-
ous. Tae crew caief si .Tuy reiterates the necessity of these tasks.
Trying to seduce the t:a. nee or o disguise the distasteful asnects with
sorae alieged rewawrd merely antagonizes the trainee. Crew ciaieds who
aave tried these dishon s.“. iactics are soon found out. In this connec-
ton, it is iraporiant that work whaich is unatiractive not be used as

14
anisaazend, Ousr ti

wunitive.

ainees have often secen certain kinds of work as

'

N SN T T VT T I




Ve may scc inthisexample a number of possibilities for simulated work

tasks in the school which can then be used only if they are explicitly detailed

- emaeman s *Y

and rclated to actual repetitive tasiks in everycday life. The effort to make
icarning "fun'" often discourages such realisiic relating but just as inhibiting
is the lack of iniormation on the part of many teachers of the nature of jobs
wiich can be connected. What is necessary, therefore, is not oaly a realistic
inZ

ovicniation to many jobs, but to imworiant comiaonclities in jobs, in training
? -

srograms, etc. The awarcness of rosetitiveness, iis illustration, its place in

[ g

a:e coping sirategies. Games, hobbies (such as the routine of collecting),

school tasks, basketball practice, etc., may all be used. The mastery of
cognitive tasks, for example, needs to be justiiied to the student and related

as part of larger achievements, not as seli-evident. Dull, repetitive practize
ir. shooting fouls is not perceived taat way if the outcome is clear., Percewving

Tae outcome of any number of school tasks iavolving memorizing or drill is just

&s possibie for most children.

What is of utmost impoxtance, however, and here the prototype oi th

TRRCRTOy

-

‘ work-study coordinator is helpful, is the exslicit, honest, siraightiorwaxrd

sseiling out of the facts. It is the conneciion, the relationship, ox the iact of

-

Zife which gives the experience reaning, not the task which has innerent mean-

R WA AT TR

inz. It is the allowing for emotional and affective processes, for fear and

.

xs by avoid=

-

nostility towards changing one's mode of dealing with repetitive tas

Je

[y

zace and escape, which is the essence of the guidance fuaction hexe. It shouid

bz clear from this example that similar detailed analysis of “rssponsibility,

izcceptance of criticism, " "folerance for supcivision, " etc. are all nesded.

- {’/‘\-r AR

Zut the development of a suitable work location ior a work-study program wiihe-

we wreparation in advance and without continuing coordination and integration

311 rob the work experience of its poiential.
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auned asnect of development and how to analyze work so as 1o derive these

(§]
o3
part
“
p

nd clusters of commo*zalny which may be used in generatiang new

iypes oi experience in or our of the school to accomplish the purposes oi work

-~

icnce. Inasmuch as the chances of work experience bein

g eiiective with=
rdination have been demonstrated to be limited, then it follows that

12.8is may well be on how the experience is integrated rather tnf..n
aracter or quality of the experience itseld,

What follows is a series of suggestions for developing, strengihening

i or expanding work-study programs; and a series of related suggestions for the

3 )

Y

4

tse of other experiences oxr devices foxr accomplishing the same purposes. It
) P N )

is in this section that the implications of the analysis of the problem oi work=

study programs will hopeifully provide us with a realistic context ior good

i pianning. The {act is that in the foreseeable future the number of 'real’ work

L\
(4 x-
1<)
»re

s propably quite limited and aiier we review the potential here, we will
ead to divect ourselves to suitable alternatives.

i (1) rirst, with respect to availability of work slots: the private sector is
senerally recognized by cooperaiive education people, by urban experis and
Ly others as quite restricted. Whatever industry and business may do ia the

-

woy ol'training and community service, its capacity for absorbing situdents is

-irmaited aad its cesire to do so likewise. We may {ind that the best opportuni-

{73

*
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@

vi t in large, well=organized, socially-minded corporations on the oae
“end and smail, marginal firms oa the other. In between, for example, are
copaximent stores for whom this kind of program is an indispeansable aspec

2. its operation and recruitiag,

nere is general agreement that the greatest number of possibilities

;5

.
CRist G

public or non-profit seitings. (Detailed lists have been prepared by

tne Depavbment of Iabor in connection with tiic Neighborhood Youth Corps. )

P T
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Zere the labor shortage is acute, the services esseatial, the possibility of co=
cperdtion and coovdination maxinial, Hospitals, schools, social weliare agen-
cics==police, transit, public works operations abound in such work cppoxiuni-
tics. rowever, as in the case of private industry, the pressures come fzor

bpudget, unions, lack of supervisors aand trainers, to resirict even thes e pos-
sibilitlies. Supervision of trainees is expensive, evea though the uitimate re-
wards may be great; and we find paradoxes whexre budget freezes impede po-

tential personncl economies through hiring of siudents.

\3}  In cither private or non-proiit seciors, however, there is 2 dearth of

inherenily meaningiul jobs. Thus the burdea is on the cooxdinator, the job
supervisor and other adults (teachers, non-supervisory workers on job loca-

tions) to use all kinds of jobs and impart meaning to them. Specifically, co-

oxrainators and job supervisors need (o receive special training; othexrwise the

vazlue is lost or minimized, Workshops at fizst, but eventually career spe-

ciaiized training is essential for school coordinators (expanding this far beyond
the presently limited training of disiributive education cooxrdinators, for ex-
ample, o a whole range of cooperaiive education personnel). Special training
Zoxr job supervisors, especially in public agencies (the example of ithe program
Zor Municipal Cooperative Education Program in New York City is notewoxiay)

is ol uimost importance. An_imporian: aspect of work experience, especially

o dés\aﬁvaataged students, is the contact with role models, woxrkers who take
& interest in them, nelp motivate them for success and jor acquiriag

ewmssamne T

i haaoils and behaviors which, foxr example, other minority group workers
aave developed in achieving a modicum of social staius and economic secusis
Orienting such adults, other than supervisors, is an indispensable aspect o

- & -

worik=stuay programs, and yei this is usually dispensed with, unfortunatel iy




