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PREFACE

On April 8, 1965, President Roland R. De Marco met with the Educational
Poliocy Committee of Finch College and the Deéan, Dr. Rodney Felder, to
discuss the possibility of master!s degree work at Finch,

Interest in the subject had been developing at the college for some
time, The question had been raised more than once at faculty meetings,
and it appears no less than five times in the mimtes of the Educational
Policy Committee for 1963-65, The chairman of the Committee had dis-
cussed the matter with the Dean, who, with the President's approval,

had prepared a preliminary survey. The meeting with President De HKarao

on April 8 was arranged to provide an opportunity for thorough discussion !

and, if possible, agreement on a program to implement full investigation
of the idea.

Discussion confirmmed the fact that a major study would be needed, In
view of this, President De Marco made the following proposal:

That a Finch faculty member be asked and, if willing,
be appointed to study masterts degree programs for
small colleges and, in particular, to study the feasi-
bility of establishing such a program at Finch College,

This proposal won the unanimous support of the Committee, On MNay I,
with Coomittee recormendation, 1t was brought before the Finch facul
and again received unanimous endorsement,

I was then chairman of the Educational Policy Committee, and soon after
faculty endorsement of the proposal I was asked by the President to
undertake the study. I agreed, though fully aware of the difficulty
and magnitude of the task, because I felt it to be of great importance
to the college. Arrangements were made with the cooperation of my
departmental chairman, Dr. Jeremy Bagster-Collins, to relieve me of
part of my teaching load to provide time for the necessary research,

On May 25 I spoke st a regular meeting of the Board of Trustees to
inform them of the bhackground of the study and its goals, No action
of the Board was necessary at that time, but chamnels of cormunication
wore opened so that the Board might be kept informed as the study
progresseds Since then, as sections of the report have been submitted
to President De Marco, he has arranged for duplication and distribution
to all members of the faculty, the administration, and the Board,

.The orientation of the project from the beginning has been to place
the question of master's degree work at Finch in the context of a
broad understanding of master's degree programs in American education
today. To evaluate the role of the small college, and of Finch in
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partiocular, it has been necessary to see the larger baokground--not in
every detail but as it affects the function and structure of w._k for
the degree in a small institutional setting, Is there a present need
for master's degree programs, and is a future need likely? \hat are
the academic and professional functions of the degree? iwhat is the
relationship of the master's to undergraiuate work? to doctoral
programs? 'fhat patterns have been established for master!s degree
programs, snd wvhat are the significant recent developments? Are trends
discernible? What are the main poirts of difference between programs |
at liberal arts colleges, especially the amaller colleges, and programs
at large institutions? Can the colleges make any special contribution?
What effect does the establishment of a master's degree program have

on a college, especlally on the undergraduate program? How large a
faculty is needed, and with what qualifications? What library and other
educational facilitlies are required? What standards and guidelines have
been established by accrediting associations, state departments of
education, and other associations and advisory bvodies?

With such questions in mind, the study was planned in three stages,
The first would be a general orientation, to be achieved primarily
through wide reading in the literature of the subject, attendance at
conferences, and discussions with educators broadly involved in the
field. The second would be a close examination of various types of
programs in operation, especlally important recent developments in
master's degree worke This would be achieved through visits to
selected institutions to observe their programs and talk with the ad-
ministrators, faculty members, and students concerned; through corre-
spondence with program directors at other institutions; and through
supplementary reading and comparisons of program policy and structure.
Finally, in the light of an evaluation of needs and resources, recom-
mendations for Finch College would be made,

These stages or investigation have become the main divisions of the
report which follows, Part One surveys the subject for a comprehensive
view., Part Two examines closely three significant developments in
master's degree work: "MA-3" programs, special programs in teacher
education, and programs of study overseas. Part Three offers conclusions
and recommendations, The approach throughout has been at the level of
institutional policy, since the specifics of departmental programs

would properly have to be developed by the departments concerned, wvorking
with the appropriate faculty-administrative committees,

1 can thank here only a few of the many persons who, through their
knowledge and generosity, have contributed to the preparatior of this
report. At Finch College I should like to make grateful acknowledgment
in particular to President Roland De liarco for his constructive and
unfailing interest, to Dean Rodney Felder, to Dr. Jeremy Bagster-Collins,
and to many other colleagues on the faculty and staff, I am appreciative
of the opportunity given me by the liddle States Association, especlally

by Dre. F. Taylor Jones and Dean Albert E, Meder, to participate in the
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Lehigh University Cege Study of October 1966, from which I learmed
mich of value, I should like to thank Miss A. Jean Kemnedy and other
staff members of the New York State Department of Educetion at Albany
for information on evaluation and certification policies; Urs. Natalie
Badden of the Fund for the Advancement of Education of the Ford Founda-
tion for information and literature on experimental vrograms; Miss
Sandra Krebs of Education and World Affairs for information and per=- ]
mission to use the files of that organization in studying American-
sponsored programs overseas; and staff members of ths Institute of
International Education for lists and information about oversecas prozrams,

At institutions I have visited, I am grateful for the generous coopera-
tion of administrators and members of the faculty: at the City University |
of New York, Dean Mina Rees of the Graduate School, Dean Ruth G, Weintraub
of Hunter College, Professors Max Eckstein and Ernest Schwarcz of Jueens
College; at Columbia University, Dean Ralph S. Halford of the Graduate *
Faculties, Professor Raymond A. Ducharme, Jr., of Teachers College, and ;
Dean Henry Boorse of Barnard; at Elmira College, Professor Barbara W.
Northrup; at Fairleigh Dickinson University at lWroxton, England, Dean
Loyd Haberly; at Lehigh University, &ll who cooperated in the Middle ]
States Case Study; at Mount Hélyoke College, Dean Meribeth. E. Cameron.
and Proferqors lMary S. Benson, Margaret Boyd, Jane L. Maxwell, and
Jean Sudrann; at the New School for Social Research, Dean Joseph L.
Greenbaum and Professor Philip J. Nolson; at New York University,

Dean Ralph A, Ranald; at Sarah Lavrence College, President Esther
Raushenbush, Dean Jacquelyn Mattfeld, and members of the Committee on
Graduate Study; at Smith College, Dean Kenneth Sherk,and Professors
Louls Cohn-Haft and Lavrence A. Fink; at Wagner College, Dean Je. J.
Boles; at Wells College, Professor Diether G. Markees, Dean Chester F,
Natunewlcz, and Professors D, Joy Humes, Marion K. liabey, and Marion
Sonnenfeld; at Yeshlva University, Dean Joseph B. Gittler.

Those who have corresponded with me regarding various aspects of programs
and policles include Dean Keith Aldrich, University of California at

Santa Barbara; Sister M. Benevenuta, Rosary College; Dean Eleanor A,

Bliss, Bryn Mawr College; Dean Robert A. Bryan, University of Florida;
Professor Lyman B. Burbank, Vanderbilt Univorsity; Professor Robert N, 1
Bush, Stanford University; Dean John J. Carey, Florida State University;
Sister Marie Carolyn, 0.P., Barry College; Professor James L., Cate,’ '
University of Chicago; Professor Alfred A. Cave, University of Utah;

lr, John Chase, U.S. Office of Education; Sister James Claudia, 0.P,,
Slena Helignts College; Professor Robert Clausen, Hew York University;
‘"Dean Susan P, Cobbs, Swarthmore College; Professor i/illiam Coffleld,
Kansas State University; Professor Joseph Cohen, Tulane University;
Professor Louise Cowan, University of Dallas; Professor lMario Domandi,
Vassar College; Professor Malcolm P. Douglais, Claremont Gradu-te School
and University Center; Dean J. E. Elmore, E:1lham College; Dean Robert

F. Forth, Maryland Institute College of Art; Professor iilliam H. Forthman
Washington University; Dean Margery S. Foste:, Hollins College; Professor
Guy Fowlkes, University of Wisconsin; Profes: r F. Smith Fussner, Reed
College; Dean Elilzabeth Geen, Goucher Colleg: Professor iiobert Gilmore,
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University of New Hampshire; Professor Ellis A. Hagstrom, Emory Univer-
81ty; Dean Richard C, Hawk, University of Chicago; Professor John
Herbert, Reed College; Dean Alen M. Hollinsworth, Indiana University;
Professor Allan S. Hurlburt, Duke University; Professor william W,
Jellema, University of Michigan; Professor John R. Jones, Jr., Southern .
Methodist University; Professor William H., Jones, Emory Universitv;
Prof'essor William M. Jones, University of Missouri; Dean Richard A.
Kelley, Tufts University; Dean Nathanlel C. Kendrick, Bowdoin College;
Dean John We Kennedy, University of Necrth Carolina at Greensboro;

Dean John Se. Kleffer, St. John's College; Dean Benjamin \. Labaree,
Williams College; lMrs. Eleanor Lane, Stanford University; Professor
Frank Laycock, Oberlin College; Professor Richard H, Leach, Duke
Unlversity; Professor Robert E. Lee, University of Colordao; Professor
Ben jamin W. McCashland, University of Nebraska; Professor lerle B.
Marks, University of Southern California; Professor George O. larshall,
University of Georgla; Professor William H, Masterson, Rice University;
Professor Richard B, lorland, Stetson University; Dean Henry Noss,

New York Unlversity; Professor Thomas W. Parker, University of Arizona:
Dean Rosemary Plerrel, Pembroke College; Professor David E. Purpel,
Harvard University; Professor Charles F, Reasoner, New York University;
Professor lMaxine G. Roberts, University of Pittsburgh; Professor

Henry S. Robinson, American School of Classical Studies at Athens;

lr. Hammond M. Rolph, University of Southern California; Dean Sidney
Rosenblum, University of New Mexico; Professor John H. Sandberg,
Carnegle Institute of Teclhinology; Professor Edward Sarmiento, Saint
Louls University; Dean Leon Shoob, Monterey Institute of Foreign Studies;
Professor Elmer R. Smith, Brown University; Professor Ernest Stabler,
Wesleyan University; Miss Joan Sutton, Antioch College; Professor
Orville J. Sweeting, Yale University; lMrs. Lisa H. Tate, Bennington
College; liiss Dorothy M. Taylor, Temple University Tyler School of

Art; Professor Glynn Thomas, University of Wyoming; Mr. James P,
Thurber, Jr., Standord University; Professor Richard Toven, New York
Universlity; Dean Frank J, Vattano, University of Denver; Professor

John %/alton, the Johns Hopkians University; Professor Donald J. iehmeyer,
University of lotre Dame; Dean Robert B, ihitney, Amherst College;
Professor Edward Younger, University of Virginia; Dean Herwig G,
Zauchenberger, Yale University, I make grateful acknowledgment to alle

Finally, I should like to thank liiss Leslie Page and the secretarial
staff of Finch College for their care, patlence, and good humor in
typing correspondence and mimeographing sections of the revort.

C. H,

Finch College
September 1967
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PART I
: NEEDS, PROGRAMS, STANDARDS




1.

NEED FOR GRADUATE PROGRAMS

The need for programs of graduate study in the United States is greater now than

at any time in the past and is increasing year by year. Froa 1910 to 1960 the
over=all college and university population increased tenfold, but graduate school
enrollments increased more than thirtyfold. From 1940 to 1965 the number of bach-
elor's degrees awarded annually increased from 186,500 to 525,000, or 261%; during
the same period the number of graduate degrees increased from 30,021 to 126,300, or
421%. In the number of master's degrees alone, there was an increase of about
10,000 during the pxaix year 196L-65, to meke a total of 112,200 awarded in 1965,

This increase has occurred in response to demands of the times. The “explosion"
of information and scholarship in virtually all academic and professicnal fields
has made study beyond the bachelor's degree as necessary for advancement as it is

“m v e oan

yewarding for personal satisfaction. Teachers at all levels must now have advanced
degrees, as must many who enter such fields as dpsyoholo

social work, art history, library service, business and industria research and
government.

The institutions awarding graduate degrees vary in type from large universities to
small colleges. Here again the past twenty-five years have been significant in
changing the pattern. During that time the master's degree in partiﬂular has be-
come the concern of many colleges, which have develaped strong

programs as part of an academic or professional sequence, VWhen Frederic Ness and
Benjamin James began their study of graduate progrems in liberal arts colleges

in 1960, they found that of the 623 American independent liberal arts colleges
with enrollments of under 2500, 148, or over 22% were offering work leading to

the master's degree. Eighty-one of these programs had been started since 1946, and
in 1960 seventy more colleges were seriously considering the possibility of cffer-
ing graduate work.

Colleges which institute graduate progrems do so for varied reasons, but most of
the reasons relate to one or more of the following areas:

1, The student. In a small liberal arts college, it is felt, the graduate
student has certain opportunities impossible to obtain elsewhere. Ilie becomes
part of an academic community which is intimate enough to encourage close, in-
formal relationships between students and faculty and between students in dif=-
ferent disciplines. He can work closely with the faculty in his major field
and can develop a ccrai:itment to scholarship which may encourage him to go on
to the doctorate or otherwise contribute to the advancement of learning in
later .life. He receives individual guidance in research wvhich bridges the gap
between undergraduate and graduate study. He may, if he has had a satisfac-
tory undergraduate experience, continue that experience in the same institu-
tion in a2 sequence of studies planned to guide him toward full understanding
of his field. Or if his undergraduate experience has been less than satisfac-
tory, especially if his individuality has been all but lost as one emong thou=
sands, he has the opportunity to rediscover himself and develop his abilities
in a small institution of high academic reputation,

2. _The community. Because the small liberal arts college is often more
closely identified with its neighbornood or community than is the large uni-
versity, it can serve that community in e number of special ways. It can, for
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example, ide teacher training of the kind most needed in local schools.

It can serve the technological and professional needs of local business,
goverment; and service institutions. Through speciel progrems and scheduline
it can opcn vork toward advanced degrees to married women and others with oute
side responsibilities ond limited time.

3. The advencenent of education. The small college, more than any other
institutien, is “free to offer .xperimental programs at the graduate level.

if it has rot previously offered graduate work, it has no institutional pat-
tern to force it into a mold. Its master's degree is not overshadowed by the
doctorate, snd therefore full attention can be given to the development of a
strong master's pregrem, In particular, it has an orportunity to carry the -
humanistic traditicn beyond the bachelor's degree and to develop an under-
graduate--graduute sequence which will equip the student for further study or
for professional work, but most of ail for a rich personal life.

TYPES OF PROGRAMS

Varietions ol tre naster's degree are many, including the M.A.. M.S., M.A.T.,
M.Ed., M.Phil., M.F.A,, 4.B.A., and others more or less well known. Despite this
confusing proliferation., the degrees fall into three classifications of general
purpose: grofessicnal-terminal, cultural-terminal, and predoctoral. The pro-
fessional degr2es, which account for about 70% of all master's degrees awarded,
are earned in tsuch fields as education, nursing, library science, and engineering.
The cultural-terminal end predoctnral degrees, which together account for the
renaining 30%, are earned in the arts and sciences. Since in the natural sciences
the present trend is toward proceeding from the bachelor's degree directly to the

doctorate, the master's a2s a rredoctoral d«gree is most important in the humanities
and social sciences.

A.Among the newer developments in professionsl degrees, the M.A. M.A.T. has been of special

B.

interest to libeiel 2rts colleges, Their academic traditicns have enabled them
.0 offer progrums in which candidates take from 1/3 to 2/3 of their work in a sub-
Ject matter disciyline. y~t fulfill state certification requircments for teaching.
These progrems picvide a goold exemple of the way in which colleges can build on
existing streagth:z o provide cu unusually rich educational experience.

In culturgl.terninal and precloctoral programs also, colleges are finding it possible
to make en irvert.at rontribution., One of the most significant experiments at the
present time is ti.c M3 or taree-year master's degree program proposed by Oliver
Carmichzel. in 1632 and rninc: implemented by Ford Foundation grants to some 38
institutions. Tz purpose of the program is to create a strong master's degree

to be earned thrcugh a sequence ol studies beginning in the junior year of college.
Able candidiates, rattag in tio upper 15-20% of their class, are identified early
end encoursged to ent2r thc sequenze. Superior transfer students are also at-
trected by the copportunity to hecome part of the prczram. As the sequence is
designed, students in thejy junior and senlar years as undergraduates complete the
requirements for th2 A.B,, wevk toward compet.ence in two foreign languages, and
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each year particiﬁite in a special seminar vhich introduces them to the materials
and methods of research. In their year of greduate study, the students continue

to vork in their major fields, complete the foreign lnnguage requirements, wvrite

a master's thesis, and complete three semester hours or teaching at the junior
college level., When they receive the degree, they are ¢uelified to teach in a
Junior college or well equipped to proceed to the doctorate if they so desire,

This program is playing an important role in increasing the academic significance
of the master's degree. It serves an important need in preparing faculty for
Junior and community colleges, and it provides a link between the college and the
university. It seems especially well adapted to the curricular structure of senior

(third and fourth year) colleges, a number of which are extending their programs
to include a graduate year.

Master's degree programs which include study abroad have been developed in English

as well as ir foreign languages, in the social sefences » and 1n the
erts.. . ' ..

Accelerated master's degree programs are nov being offered in connection with ace
celerated work for the A.B., In such programs qualified undergraduates are admitted
to graduate courses for credit at the graduate level, and this has led in a few
institutions to the simulatneous awarding of the A.B. and the M.A.

Finally, among notable developments must be liete2 the cooperative programs involve
ing groups of colleges with or without an associate university. The close co-
operation between the Claremont College: in California and tae Claremont Graduate
School, the Middlebury-Wesleyen Plan for graduete study abroad, the Amherst-
Smith-Mount Holyoke-University of Massachusetts cooperative Ph.D. program end
facilities for exchange of faculty and students at the master's level--all these
and others have been established to provide the advantages of a small institution
in corbination.with the resources of greater size.

BASIC POLICIES AND STANDARDS

Despite the variety in master's degree programs, a number of generalizations can
be made concerning administrative policies and standards. The Ness-James survey
of 143 colleges, completed in 1962, has been especially useful in compiling the
following informatior; the number of colleges following a given practice, &s
recorded below, follows the statistics in this work. Additional information is
drawn from Berelson, Carmichuel, and other scurces listed in the bibliography.

Recruitment of students

The first master's degree programs to be established in the smaller colleges drew
their students largely from graduates of the home college. Then, largely because

¢ a desire to prevent inbreeding, a number of colleges began to exclude their

swn graduates as a mstter of policy, and by 1960 less thin 5% of graduste students
in collsges were at their home institutions. Since 1962, however, the introduction
of the MA-3 program, wi%.. its emphasis on the articulation of undergraduate and
graduate work, and the jnterest in simultaneous undergraduate and graduate work
ir accelerated programs have again increased the unumber of students earning
master's degrees on the home campus. Educational policy at present favors the

e




ceptance of an {nstitution's own graduates provided that the policy is Justified
articulation, acceleration, or the like.

g8

. attraction of graduates of other colleges and universities to a small college
orogram depends urcr the special festures of the program, both academic and per-
sonal. Academically, the reputation of the college and a strong program such as
the MA-3 or one which offers study in a highly specialized field will attract the
best candidates. Personally, students may seek the individualized program and
close faculty relationships of a small institution. This is especially true of
atudents who have discovered their major jnterests late in their college years
and must £ill in gaps in their general knowledge of a field, and also students
who have been awey from college work for some time and need guidance to help them
return. In education programs, teachers vho must complete state certification
requirements are often attracted to the small college by special course offer-
ings end flexible schedules.

Small colleges attract more nonresident than resident graduate students, more
part-time than full-time students, and more women than men. The colleges in the
Ness-James survey felt that a relatively small number of their graduste students
would go on to the doctorate, but rearly 60% of the students polled stated that
the doctorate was their long-term goal. Today the MA-3 programs would increase
this expectation.

B, Admissions
Responsibility for the admission of graduate students is usually not delegated .o
the undergraduate admissions officer. The colleges in the Ness-James survey re-
quire approval by one or more of the following:
Graduate Council (faculty-administrrtive committee)....49 colleges
Director or dean of the graduate DI .@rEMec.cseeeesesssss 4B colleges
Chairmen of individual depaxtments.....................hl colleges

Quelifications for admission, supported by documentary evidence, are widely
required in the following areas:
1. Bachelor's degree
From accredited college.......99 colileges
In accelerated programs, where undergraduates are permitted to elect
graduate courses for graduate credit, this requirement is necessarily
waived. Instead, the candidate must have an exceptional academic record
and is often required to be only 6-9 credits short of the bachel.or's degree.

2., Transcript of undergraduate work.

a. Minimum undergraduate average requirement
80% over=8ll..e.. .eeeq.42 colleges

b. Course requirements
Undergrad. major in proposed grad. £i€1deecesscscses20 colleges
Undergrad. major or minor in proposed grad. field... 6 colleges.
General education or area requirementsS.c.ceceesesscsssl] coileges
Courses in education (teacher training program):....18 colleges

c. Foreign language requrement......40 colleges
Often this may be fulfilled by successful completion of an
undergraduate course at the intermediate }evel,




3, Score on a qualifying exedination.
Graduate Record ExaminatioD.....ececes.c...54 collegee
Miller Analogies PESt ccocsoonsecsscssssssslll colleges
Despite reports of increasing dissatisfaction with the GRE, it continues
to be the most widely accepted examination. Only a handful of colleges
construct taeir own entrence examinations at the graduate level.

4, Letters of recommendation (those from undergraduate instructors
preferred) es.0000000 020 COlleges

5. Interview (recommended highly for individualized programs, such as that
at Sarsh Lawrence).....e..e..15 colleges

6. Health certificate.

T. Special requiremencs for teacher training programs.
Certification to teach (before beginning master's work)...15 colleges
Successful teaching experience............................11 colleges
Current employment as 8 teacher.ccceccsccccscscesscoccscoce 9 colleges

Transf r credits are accepted within limits, provided that the credits preseuted
for transfer are at the grade level required for the master's degree by the host
institution:

Acceptance of up to 6 semester hours of transfer credit......75 colleges
" " " " 8 " " " " " ceeese 5 colleses

1] "n n " 9 " " " " " veeses S c°1lege8
These limits do not apply emong colleges which have cooperative or reciprocal
arrangements for the exchange of students and faculty.

Conditional admission mey be granted in special cases; for exanple, age and ex-
perience may be weighed against some lack of high academic performance as cn
undergraduate...ccessseses0.17 colleges.

It should be noted the* sdmission of a student to graduate study does not ruto-
matically make him a candidate for the degree. In 46 (approximately one-third)
of the institutions in the Ness-James survey, candidacy for the degree is granted
only after the candidate has completed the required number of courses and ful-
filled his languege requirement. This explains the disparity between graduate
enrollments and the number of degrees granted: nationally the figure is five
enrollees to one degree, and in small cnlleges it is 8 enrollees to one degree.
It is expected, moreover, that as enrollments go up, the proportion of degrees
will go down. In the decade from 1950 to 1960, while graduate enrollments in the
143 small colleges increased from 7,510 to 25,20, the degrees awarded increased
cnly from 1,390 to 3,140,

C. Requirements for the master's degree
Basically the master's degree requires the successful completion of a year of

course work plus one or:mom@of the following: a thesis, a general examination,
and a lengunage requirement. Ip certain fields, such as fine arts and business
administration, special requirements extend full-time work to two or.three years.
M.A.T. and other teacher education programs may extend the program by a summer




or an extra semester in crder to provide time for e period of internship or
practice teaching. The faci that many graduate students are on & pert-tinme tesis
also prolongs the earning of the degree. Thus, although theoreticaily it w4cs pos-
sible to earn s mast~ 's degree in onc academic year at most of the colleges repre-
sented in the Ness-u. s survey, the time actually required by the averag2 ctudent
vas: 1 year........1l6 colleges

2 years.......39 colleges

3 years.......36 colleges

4 years....... O colleges

To avold an indefinite exteasion of the time rzgquired, many colleges have set
limits within which the degree must be eexrred. A high time limit usually means
that a coliege has many part-iime g:adazce students:

3 years...... 1 colleje T yrars........12 colleges
L vears...... 3 colleges 8 veurs........ 3> colleges
5 years......23 colleges 9 swnmers...... 2 colleges

6 years......12 colleges

1. The course work required for the degrce. in tcems of semester hours, it gener-
ally set at 30 credits (126 colleges). ‘he “ull range is from 24 to 36 credits,
some of the higher requirements reflecting ingtitutionel policy of pormitiing
students to substitute extra course work or a thesis.

2. Major requirements vary, in that 57 colleges permit the election of courses
suuside the field of specialization, and 22 collegus reaquire diversifica*tion.
In terms of the percentage of credits toward the degrce permitted in fields
outside the major, policy is as follows:

None outside the major field.,......31 colleges

16% outside che major field.........22 colleges

33% cuiside the major field.........38 colieges

50% outside the major field.........1l7 colleges

66% outside the major field......... 2 colleges
Within the major, 21 colleges require a strict sequence of courses, while 17
have a flexible sequence.

3. The grade average reguired for the degrece is substentizlly higher thau at the
undergraduate level. An over-all B aversgc is required by 78 colleges. and
some of these will accept either no credits of C work for the master's or no
more than 6 credits of C. There is usually no indication, however, of the
minimum average required for ¢ student tc riuain in good standing; it is not
unusuel for poor students to be advised tc witandrav rather than be dismissed
for low grades. Letter grades are generally ucec in the college progrems,
and averages are computed by the qualiiy point sjsion. At thc ocher extrer2,
kowever, it shouvld be noted that et « I..»r ‘i:5itulions either no ccurse grades

1 or "satisfactory-unsatisfactory” ratings are given, and students must qualify

: for the degree on the basis of their thesis anl gene;el examinaticens.

4. General examinations,vwritten. oral or Loth, are ortea required before a student:)
is recognized as a candidete for the deguec or veroirce he is gradvated. These
examinations center on the student's {icld of speciulizotion and/or on a
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specialty within that field. When oral, they msy be related to the tlasis,
Responsibility for their composition or development rests most often with the
major departments but mey vary as follows:

Department chairman..cceeececccecsssecseesd3 COlleges

Gradvate Council,.cceeececcccscccsssssss 3l coOlleges

Director of the graduate progrem.....s...22 colleges

Graduate faculty as a Whol€eeocosesncoessl 60110868

The thesis is regarded es of great importance in the liberal arts graduate
programs, It is rcquired in 76 colleges, which may allow from 3-6 credit hours
tovard the degrce for its ccmposition, It is most likely to be dropped in
teacher training programs, where 6 hours of course work may be substituted for
it or 3 hcurs given to the development of a special project,

The foreign language requircment for the mester's degree is being given much
attenticn ot the prescnt time., Of the U0 colleges which listed a language
requirement in the less-James survey, most specified it es an admission re=-
quirement and went no further at the graduate level., The MA-3 programs, how=-
ever, requive pioficiency in two languages, and muck effort is being made to
exterd this d~mcnd te other programs., The purpose is not only to equip the
stulent to furction .ore successfully as the holder of a graduate degree but
to rc_ove onc cf the major barriers to the Ph.D,

The_groduate curriculum
The gr~duate curriculum is more often plarred by groups within the college than
by ea1 ‘ndivicual such as the director or graduate dean:

Groaate CO“DCiloo--000000000000079 COIleges

Dopevimental chairmed,iessesessss38 colleges

Faculty as a whOICroooooooooooooozs c°lleges

Dircetor of graduate progrem.....l9 colleges
Nest courses ucually originate in the departments and are submitted to a faculty
or faculty-2éninistrative committee for acceptance, nodification, or rejection.
Acccotence is the generel rule and has led to some concern over the prolifer-
atica of courses and too much specialization.

Types_of courses and other work for credit rauge from the lecture course to
indereadent study. The tables below will give some idea of distribution
by type:
a. Estincted percentage of credit toward the degree earned in lecture or
lesture~-discussion courses:
0«20% cesecscnscecnaal co11€888
21=%0% (ecesoceveassl9 colleges
L .60% . ceeseceseseesld colleges
61-80% ceeceresce oaslt2 colleges
81*160’00.000...0...13 co11eges
b. Estimated percentage of credit earned in seminars, exclusive of
thesis seminars:
0“20%00.00000000000.80 co11€ges
DVel0f s cazeesaeaseld COlleges
h1-100%00:00¢aoooooo 5 colleges
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¢, Estimated percentege of credit earned in thesis seminars:

0-20%............107 CO].leges
. 21'100Z coonssssee 3 colleges. L

d. Estimated, percenidge of. ~~edit earned by the thesis'
o-QC‘..O....OOQOOIOG collegcs

* 2-14-’"100% ceesanses &‘ 00110633 - ) e

e, Estimated percentage of ¢tredit earned by independent study exclusive
of the thesis: .. -

0-201-'000000 000000107 colleges

2., Mixed courses which admit both graduate ané undergraduate students have
been a subject of controversy for some time. They are of two kinds:
graduate level. courses which admit selected undergraduates and upper
level undergraduate courses which admit graduate students for credit.

Graduate courses which admit selected undergraduates are the more
favorably regarded of the two, since they are held to increase the
challenge to the superior undergraduate rather than reduce it for the
graduate student. They are also necessary to accelerated programs

in which the undergraduate mey earn credit toward his master's degree
before he has achieved his A.B, The fact is that more than T70% of

vhe graduate courses in small colleges are open to undergracuates whose
qualifications meet the established standards of superior grade average
and closeness (usually 6-9 credits) to the bachelor's degree.

ko,

Upper level undergraduate courses which are open to graduate students
for credit toward a graduate degree are more sharply criticized.
Although the presence in a class of graduate students of sow? maturity
and experience may challerge the undergraduates to greater effort, the

r . question of challenge for the graduate student arises. To comperseate,
the graduate student is often required to read beyond the regular

class assignments, to prepare an unusually extensive research paper,

or to complete some other project requiring independent work. holecover,
it is customary to allow him credit toward a graduate degree -~aly if i
he achieves a grade of B or better in an upper level undergraduate

course., With such safeguards, all but two of the colleges in The Ness-

: James survey give credit to graduate studerts for completing sucl. civrcer

]
An entirely different policy prevails with respect to lower division
undergraduate courses. Although graduate students are occasicnally
rermitted to elect these for a specific purpose (in teacher training .
progrems, for example, where candidates may lack distribution in

liberal studies), they rarely if ever may count credits for this work
toward a graduate degree.

3. Subject matter fields open to students working toward a master's degree
arc many. The following table shows those in which courses are
available at a substantial number of colleges:

Education ceeeseesesees120 colleges PhysicSeeceecesesses 6T colleges
English.seseeessesessss 9 colleges EconomicS..eeeeesss66 coller2s
HiStorye.eeosececcecess 92 colleges Philosophy.eeees...06 colleges
BiOlOgY.ecoossosessssees T8 college8 Frenchieeeecsessss 65 colleges
PSYChOlOZYssesesessssss T8 colleges Spanisheeeessscsees59 cOlig(eS
Chemistry.ceoeeeeeosceee 17 cOlleges Art.cececccececsseess9l collegzs
MathematicS..eesecesess T6 colleges GeYmANesesesosssessd0 cOllages
S0C1010gYseesssecsscess T5 colleges Speech.cecescsessss 48 collages

Religion............... 3 colleges Business Adm.......L4 colle:s
Political Science...... " e

% colleges Physical Education k3
MuSic....OOO.....O..O..

colleges ClassSiCBesesceseese0 €Ll im0
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In all, 42 subject matter fields were available in the colleges of the Ness-James
survey, but the course offerings per field averaged only 10, and not all of the
courses were offered each year.

There has been some experimentation with interdisciplinary studies in the colleges
as vell as in the universities. This may be accomplished by integration, in which
two or more discinlines unite to form a new field, as in the sciences (viochem-
istry, bionhysics, etc.). Or, as is more usual in the humanities, it may be ac~
complished by juxtaposition, as in American Studies jrograms. Such programs may
contribute much to the crossing of disciplinary lines, and they may be challeng-
ing to students and faculty. Experience has shown, however, that before insti-
tnting them a college should investigate the extent to which they may equir the
student either for further graduate study or for a career. A number of exreri-
mental programs have failed because credits eerned in them have not been accepted
outside of the home institution.

A greaduate program differs from a mere series of courses in 1ts sense of sequence
and integration., Colleges which are planning to institute graauate work are re-
veatedly advised to think in terms of a program, The program should draw upon the
resources of more than one dejartment but need not require the narticipation of all.
The student who completes a true progrem, regardless of his major, should possess

a camurehensive view of an organized field of knowledge. The current interest in
and foundation support of programs such as the MA-3 and the M.A.T. is largely due
to the fact that as organized programs they seem likely to contribute most to the
education of the student and the establishment of the master's degree as a mark

of achievement in the academic and professionel hierarchy of studies.

Student counseling and aid.

Student counseling at the graduate level is primarily academic and in this respect
is the responsibvility of the departmental chairman (62 colleges) or the director
of the graduate program (u48).

The fact is, however, thet graduate students, like undergraduates, have social and
personal problems slso, and these cannot always be solved by mere access to the
college psychologist, chaplain, or the like,

Integration into the life of the college is one of the major problems of the gradu-
ate student in a small institution. He may have come to the institution in the
hope of avoiding the imnersonality of a university, only to find that he is fully
accepted neither by the undergraduates nor by the faculty, and that he has only a
handful of fellow graduate students with whom to make friends. The colleges ap-
proach this problem ir various ways, but their policies agree as follows:

a. Some activities imvolving both faculty members and graduate students are
planned to maie the graduate students feel welcome in the "community of
zcholars" at the college. These activities are planned by the Dean of
Students (33 colleges) or by groups such as student-faculty committees.

b.A graduate student "common room" is provided for relaxation and informal
talk between the students. This is especially important in colleges which
have a large non-resident graduate registration.
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¢, A graduate student reading room is set up in the library whenever possible,
It may contain basic reference works and on occasion may be used for
graduate seninars.

d. Living accomodations for resident graduate students are arranged to provide ’
privacy for study but proximity for friendship within the group.

2.Mnancial help for graduate students in small colleges is notoriously less widely
available than in the universities; indeed, this is one of the major problems in
recruitment of superior students for the colleges. Unlike medical students,
graduate students in the arts and sciences have no tradition of fanily help
beyond the undergraduate level (wvomen may be able to draw from this source more
frequently than ren), and most students are reluctant to take out loans because
their financial. prospects are less encoureging than in medicine or law. The
colleges, therefore, despite limited budgets, provide what financial aid they can,

e. Graduaste assistantships for undergraduate teaching are the most widely used
form of aid, since they help the college also in faculty recruitment, espe=-
cially where senior staff members have assignments in the graduate program.
A few colleges staote that the assistantships are a major institutional bene-
fit frcm the sraduate prosrar. .Acudc:ically speakin -, however, a iore in-
portant function of the assistantships, when properly supervised, is to
provide an internship program in college teaching., The MA-3 sequences
especially make this a part of the curriculum. It is felt that if the lib-
eral arts tradition is to preserved, a teaching internship in a liberal arts
college is the most effective training pground for prospective members of
the faculty., In the Ness-James survey, 5i of the 143 colleges provided
graduate assistantships or internships in some form,

b. Some other work such as clerical duties in the college offices or library
is provided purely as financial assistance,

¢. Some fellowship and scholarship funds are available, The median in 1962
in small colleges was $1500 exclusive of tuition, It is possible, of course,
for winners of Woodrow Wilson and other national grants to choose to do
their graduate work at a small college, but the fact is that most of these
students so far have chosen the large universities.,

d. Miscellaneous forms of aid include free textbooks for scholarship students
and free tuition for the wives of married male students.

3.P1acgment gservices for graduate students seem to present no special problem
because of wide opportunities at present for holders of advanced degrees. Where
help is needed, however, it is provided through the regular placement office of
the college (67 colleges) or the department chairmen (30 colleges).

IV, FACULTY

A. Recruitment
Almost 90% of the faculty in liberal arts colleges is drawn from the regular,
full-time teaching staff of the institutions, with preference being given to the
senior and more experienced members. Several colleges make a strong point of the
fact that they do not require any faculty member who is opposed tc the idea of
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graduate work at the institution to participate in the graduate program. Where
t- .inical and other highly specialized courses are needed, the regular faculty is
supplemcnied by part-time experts in these fields., It is considered important.
however, to have o strong full-time staff who are not only highly qualified

in their disciplines but also dedicated to the traditions of the institution.

l B.Qualifications

1,The doctorate or its equivalent, that is, the highest terminal degree in a given
field, is thc essential minimum qualification for teaching at the graduate level.
Although it is possible to find some instances of graduate teaching without the
doctorate, colleges limit this severely by requiring, for example, that no more
thcn one mamber of a depaertment may lack the degree, and the strong preference is
thet all members have it.

2.Productive scholarship is a second important qualification with much greater em-
paasis at the graduate than at the undergraduate level. Publication, participa-
tion in professional meetings, keeping abreast of new developments in one's field
- 21l ave considered necessary if the graduate faculty is to provide the kind
of direcction that graduate students need. In teacher training programs wherc
the thcsic requirement has been abolished for the master's degree, the publica-
tion requircment may be relaxed, but academically this is held to be a retreat
frca high stenédards and is frowned upon by accrediting agencies and committees

for evaluation.

3.Effective teaching is also emphesized, especially in the college programs. Ex-
tensive experience and succeg in teaching advanced undergraduate courses may be
used e3 a criterion here, since superior undergraduates and graduate students are
oftca taught in the same class (see above, "Mixed Courses").

4.Re1k is the final criterion, closely associated with the other three. The general
p-actice is to heve no faculty member below the rank of associate professor give
jnstruction at the graduate level.

C.Teaching loal
+ csomewhet lighter teaching load for the faculty member who works even part of his
time at the graduate level is both strongly recommended (see Middle States criteria)
and widely precticed. A 3-hour graduate course, for example, may count as 4 hours
; of teaching credit, and an hour of credit may be given for the direction of three
or four theses. The faculty member may also be provided with graduate assistants
to hendle rcutine work.

] The rational® of this derives from the necessity for more careful preparation and
individual counseling at the graduate than at the undergraduate level and also from
the obligation of the graduate faculty member to contribute to and keep abreast of
scholarship in his field. Most of the graduate faculty at smaller colleges teach
undergraduates as well as graduate students, and this is thought to be beneficial
to the college as a whole, but it is agreed that any participation in graduate work
makes special demands which must be recognized in terms of load.
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D. Salary
Higher salery scales at the graduate level existed at only about 20% of the
colleges in the Ness-James survey. The average is generally higher, however, since
it is usually the senior and higher ranking members of departments whc teach
graduate courses.

Extra stipends up to $1000 for a 3-hour course are sometimes provided in lieu of
a reduction in teaching load, and extra stipends are always provided if graduate
teaching is undertnken in addition to a reguler program. This is not considered
academically sound, nowever, because of the special demands of ¢raduate teaching.

E. Rese “ch funds, c*~.
Facully rcsearcn funds and help in getting outside grants have become increasingly
important with the current ¢niphasis on rescarch. Colleges are still much more
limited than universities in the resources they can provide for research,but.they ‘are
} making an effort to move in ihis direction. Beyond making what funds they can
5 available, they encourage research in the fcllowing ways:
E 1. Reduced teaching load for research
?

2. Special leaves of absence

3. Clerical facilities to help with typing, filing, recording results

L, Salary and promotion plans to recognize successful research

S.Help to faculty members who apply for outside grants.
| It chould be noted that at about T0% of the colleges surveyed these benefits are
i available to all faculty members, not merely to the graduate faculty. The graduate
E faculty tekes advantage of them more often, however, because of more frequent

involvcement ir research,

F. Morale
There appears to be a direct relationship between improved faculty morale and the
opportunity to participate in a graduate program, provided that the progrem is
well planned in relation to the resources of the college and the teaching staff,

Faculty members surveyced took a negeotive attitude toward graduate work only when

* . their opinioa it represented a drain upon the college and upon themselves,
laadequate funds ror high-level acadcmic development in terms of staff, course
offerings, cad facilities brought a critical rraction, as did inadequate provision
for the extra damonns gradvate work .akes uron the teacher. Evening and summer
session teaching ia eddition to reguler werk and the carrying of a standard schedule
plus edditional oblig:*ions to do research produced the greatest degree of dis-
satisfection.

Enthuvsiastic support, on the other hand, was freely given whenever graduate pro-
grams were thoucht to be sound academicaily and well administered. Professional
stimuletion through challenge, the pleasure ol working with highly motiveted
students, the stimulus of research. time and motivation for thorough preparation,
pride ju resu'ts, status in the profecssion, opportunity for promotion and finan-
cial benefits, catisfactior in helping to develop a high-level academic and pro-
fessiondal program, increased pride in the reputation of the college--all these

were among 4%c benefits cited. It should be noted, moreover, that approximately 2/3
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of the college faculty members involved in graduate programs expressed support,
whereas only sbout 1/3 were predominantly critical.

A r I
N _M;T!IR i BA‘T‘TQM

Both the Middle States and the New York State criteria emphasize the importance
of identifying the graduate progrem es a separate entity within an institution,
The dean or director of the prosram plays a key role in establishing this iden~
tity. Long range planning for continmiity and progress, departmental ccordiration,
and the establishment and meintenence of high graduate stendards are among the
important areas in which he exercises leadership.

A problem in many institutions, cclleges es well as universities, is the achieve=-
ment of a balance of responsibility and authority between the depariments and the
graduate deen. The departments must, of course, provide academic guidance within
each discipline and contribute to the development of educational policy. On the
other hand, especielly in a small institution, the departments are concerned to

a large extent with undergraduate instruction, and most of the departmental faculty
teach part- or full-time at the underpgraduate level. Loyalty to the discipline or
department may, therefore, come into conflict with loyulty tc the college as a
whole in relstion to the graduate program, and vested interests may set up oppo-
sition to progressive change. Berelson, Ness-James, and Corson, amoig other au-
thorities, are concerned with this problem and emphasize the need for sufficient
authority to be vested in the office of graduate dean or director to achieve the
unity in diversity which is essential to the success of the program as a whole.
Administrative participation and leadership in decisions on appointments, promo-
tion, and salary as well as questions of academic standards aid policy is consi-
dered essential at the graduate level,

PFYEICAL FACILITIES

4t most colleges physical facilities are shared by the graduate and undergraduate
programs; therefore, it is not generally felt that graduate work requires a suv-
stantial new capital investment. The fact is, ncvertheless, that such facilities
as library collections almost always need to be expanded as graduate work is in-
troduced. The whcle college benefits., but the graduate program provides the oc-
casion for expansive change.

Library

The discrepancy between theory and practice in library holdings is wide when one
considers the recommendations of the American Council on Education of a 100,000~
volume minimum for undergraduate and & 1.5 million-volume minimum for graduate
instruction; the estimate is that only 177 of the colleges meet the undergraduate
minimum and only 25 graduate schools meet theirs (no distinction is made here
between naster's and doctoral.programs). A check-list of the library holdings of
a few colleges which offer graduate programs will show, however, that they have
substantisl collections, even where their students have access to large university
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O CuopCraiive iivraries:

Bryn Hawl eeeeececsccessss298,055 vols.; 1,000 current periodicals
”

Ecrlhal..ceeeeseccccccceess115,000 " 549 "

GouCher..eeeeecesccceneessl25, 12 " 666 " "
Midd1obUryeeeeeeoececonsss 240,450 " 629 " "
Fount Holyoke..eeeeseeess.285,000 " 950 " "
Peeluseeosecocsoacesaceessllil 356 " 500 " "
Sarah LawrenCe...eceeees..104,125 " 373 " "
S2itheecs:eoeescocssscans s 866,8TH " 1,870 " "
VBSS esecsssecccccsssesssldd3, 061 " 3,503 " "

In theory, library service for a good graduate program is held to cost three to
four tines as much as service for undergraduates only. In practice, the increased
oatlay Cc¢~.nds upon the extent tc which present facilities are inadequate for
greduete nceds, Fifty colleges in the Ness-James survey reported substantial im-
provemeats in library collections and facilities undertaken because of the demands
of gruduate work, Of these, three provided totally new library buildings; others
nade a large initial outlay to remedy deficiencies in special areas, such as edu-
catiorn, anc followed this with specisl annval allocations for a number of years;
still otacrs made a general graduat: allocation {not by department) or simply a
larger zcneral allocation when graduate work was introduced at the college., As
ror figures. reports of initial expenditiies to remedy departmental deficiencies
renzed from $9,000 to $15,000; annual departmental allocations were $2000 to
$3000; annual graduate allocations were from $3,500 in a budget of $26,000 to
$5,000 in = bude-t of $50,000. Since the reporting colleges are not identified,
it is impossible to relate these figures to the size of the institution or of the
graduate operation; total figures on library expense are available in American
Universities and Colleges,but these are not broken down into graduate and under-

graduate figures. Inquiries at individual colleges are necessary tc provide
detaile@ information.

It should be noted that funds for library expansion need not always come from the
collegc itself. The National Science Foundation grants and grants for NDEA
surmer institutes provide for acquisitions in areas covered by the grant., Other

foundation support too may specifically provide for the library or riay be used,
i+ part, for this purpose,

Such adjuncts to the library as carrels for graduate students, 2 graduate read-
ing rocm, =tc., may be budgeted with library or with general expenditures, Although
not so e¢csential as the books themselves, these are nonetheless considered im-

portent for student performance and morale in the functioning of the gradluate
prograr.

Cthey facilities
Leboiatories, classrooms, offices, and dornitory space, like library facilities,
ere sherea by graduate and undergraduate programs. The Ness-James survey glves
a fow 1igures on such facilities added and planned by colleges because of their
graduete offerings:
Laborstories (science and language)....added, 15 colleges; planned, 25
ClasClOOmMSeeeeeese.0000000sscescsccssstilded, 10 colleges; planned, T
SCZinar rOOmSeeseesscecscscsscssssscssscadded, T colleges; planned, 7
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Graduate school offices, a graduate lounge, graduate student housing, counseling
facilities, and edditional faculty office space were reported but no figures
were given,

BUDGET

The importance of a careful cost analysis and projection of income before a college
embarks upon a graduate program is emphasized by every authority, Since there is

a difficult and conplex relationship between undergraduate and graduate budget-
ing within an institution, it is customary for several or all of the following
officers to participate in the financial planning: the college president, the
bursar or other financial officer, the dean or director of the graduate progranm,
the academic dean, special planning committees.

A.Initial support

The first few years of a graduate program almost invariably need outside financial

support. This may be available from a number of sources:

-~ 1. A foundation grant. This is possible only where the college has an outstand-
ing academic reputation and the program it pr-poses is distinctive and ex-
perimental,

2. A government grant. In the past such funds have been given almost exclusively
to large universities, even when, as in the NDEA foreign language study sub=-
sidies, they were theoretically available to smaller institutions offering
the M.A. and the M.A.T. The future development of government support pro-
grams should be followed closely, howevesr.

3. A grant from the trustees. This is not unusuel as a subsidy for small college
prograns,

4, A special fund campairn to enlist alumni and community support.

9. Support from industries being served bty special graduate programs, usnally in
technical fieids.,

Financial subsidy for the start of a graduate program is considered so important
that colleges are warned not to bezin programs unless their resources are adequete
for at least five years,

Continuing support

The concept that graduate programs are never self-sustaining financially is widely
accepted; the facts are confused, however, by budgeting and accounting procedures
and by the impossibility of translating into figures benefits such es enhanced
reputation which the graduate program may bring to the college as a whole.

Funds for thz continuing support of graduate work must be planned in recognition
of the fact that maturing programs show an upward trend in costs. Funds may be
drawvn from one or more of the following sources:
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1. Total subsidy. Foundation grants, especially continuing grants from the
National Science Foundation; special endowment funds; annual fund drives.

2. Graduate student fees, These may be an important item of income; yet it is
a fact that tuition for graduate students is often considerably lower than
tuition for undergraduates, and generous fellowship support is considered
mandatory. Even at the City University of New York, for example, advanced

graduate programs were planned on the assumption that without support there
would be no students. '

3. Undergraduate program. This may be called upon to subsidize from 10-75% of the
{ cost of the graduate program, either directly or, more often, indirectly by
absorbing most or all of the instructional and institutional overhead. Justi-
fication of this practice lies in the benefits which the undergraduate program
is felt to receive in reputation, morale, intellZectual stimulation, etc., i
from the continuation of graduate wvork.

C. Budgeting Procedures
One- of the difficulties in determining the exact cost of araduate programs
derives from the fact that in many institutions (over 50% of those in the Ness-
James survey) the graduate and undergraduate programs are not budgeted separately.
The reason is that the two programs share facilities (library, laboratory, etc,)
and faculty, including the graduate assistants who teach undergraduates.

-

Distinctions are relatively easy where graduate programs are financed by special
grants or endowments, or where they are confined to summer or evening sessions.
Othervise, when a distinction is made, it may be merely a separate line in a
departmental budget, not reflective of the full cost of the graduate program. Or
graduate assistants m=ay be given a separate code number which makes it possible
o charge them to the department using their services.

Scrie institutions attempt to make the graduate school carry its full share of
overhead by basing charges on proportional enrollment or on proportional income
from fees or other sources, but at others the graduate school carries a lower

percentege of overheed destitie the belief that it is more expensive to operate
than the undergraduate program,

In general, policy in budgetirg seems to be established by the individual insti-
tution to serve ite own special needs in the financing of graduate wori.,

VIII. EVALUATION AND ACCREDITATION

A. Evaluation

More uniform standards have been established for the evaluation of undergraduate
and doctoral programs than for programs leading to the master's degree, perhaps
because of the wide variations which exist at the master's level. A zompariscn

of the underrraduate and doctoral criteria, as reported. by .Berelson, throws some: .
light, however, on the intermediate area represented by the master's degree.
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Tcp lib, arts Other 1lib. arts
Undergraduate criteria collegres colleges

1. Doctorates on faculty (medians) 55-60% 30-35%
2. Normal teaching load (hours per week) 12 1k
3. Teaching done outside discipline (av,) 5% 1%
L. Provision of research opportunities

for faculty 607 357
5.Graduates who continue education

a. At graduate school (vote: figures 16-20% 11-15%

b. At professional school (would be higher 16-207 6-107%

(in 19650)
Graduate criteria Top 12 Univ. 2nd froup 3;4 greeg

1. Doctoretes on grad. faculty 92, 917 902
2. Faculty teaching grad. level at

least half time 637 6L% 93%
3. Faculty with 6 or more articles in major

learned journels during S5-year period 62% 52% 36%
b, Grad. students with 1/2 to full time

programs T2% u37 37%
5. Arts and - .ence students in total grad.

enrollment ,vs. prof. enrollment) 457 23% 1h%
6. Articles by greds. 10 yrs. after Ph.D. T7% (4.8 art.) 73% (4.3) 66% (3.5)
7. % of total U.S. Pn.D.'s awarded 347 20% 20%

Besides providing these figures, Berelson lists a number of other criteria which
may be applied in evaluating a graduate program:

1.

7.

Enough students for mutusl stimulation (at the top universities the averege
is 10 or more candidates for the doctorate in 60-65% of the fields in which
the degree is offered).

A large enough faculty to provide necéssary specialization.

A faculty with degrees frcm the leading universities.

Selectivity in the admission of students.

Enforcement of the foreign language requirements,

Provision for independent research by students--not a large percentage of
lecture courses.,

The training of students in research, and high standards for the thesis or
dissertation.

B. Accreditation

Accreditation of graduate programs, as opposed to self-evaluation or educational
surv2ys, is a relatively nev phenomenon. Standards have been proposed and com-
mittees have mede studies from time to time, but only in the past few years have
the regional accrediting associziions and state agencies begun to develop specific
guidelines and regulations.
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The Middle States Association has traditionally followed a policy by
which it accredits a whole institution with all of its programs, graduate
and undergraduate, or withholds accreditation; it accredits institutions
rather than programs, cn the principle that institutions should offer
programs only in flelds where high standards are possible. For the
guidance of institutions considering the establishment of gsraduate work,
the Association did, however, publish a set of guidelines in 1259, and
with the expansion of master'!'s degree programs in the early 1900's the
Cormission on Institutions of Higher Educatlon drew up tentative guide-
1ines on the master!s degree, which were presented for discussion by the
membership at the anmial meeting in December, 1965, With final revisions
the document on the master's dogree was published by the Association in

February, 1967. A copy is included for reference in Aprendix A of this
reporte

The University of the State of New York also has been studying the
problems related to graduate programs and has developed a code for
evaluation. This was approvod by the Cormissioner and issued in March,
1962, and an additional set of standards for the evaluation of H.A.T.
prosrams was issued in June, 196lje Both of these documents are included
for reference in Appendix A,

CONCLUSI.ON

The need for master's degree programs and the contribution which many liberal
arts colleges have been able to make to satisfy this need makes it evident that
more programs must and will te established in the near future.

That there is some opposition to graduate work in the college cannot oe denied.
Such oppositicn ccmes from two sources: generalist principles and the fear that

a college will not be able to maintain a quelity program at both the undergraduate
and graduate levels,

Generalists argue from the traditional concept of the liberal arts college as a
non-specialized, non-professional institution dedicated to intellectual cultiva=-
tion for its own sake. From this point of view, the trend toward graduate edu-
cation exerts a beleful influence on the undergraduate curriculum. Graduate
work is specialized by nature and encourages the establishment of professional
goals &nd, perhaps, a strong major during the undergraduate years. To counter-
act this influence some zeneralists, most notably Earl J. McGrath, have suggested
that if colleges enter the graduate field at all they should esteblish only
generalized master's degree programs. So far, however, such programs have had
little success, since they do not meet the need for specialized knowledge which
is sending most students to graduate school at the present time.

Those who oppose graduate work in the college because they fear a decline in
quality cite the likelihood of large undergreduete sections, heawvy teaching
loads, inferior faculty, poorly qualified assistants, lowered standards for
adnission and for the degree, and inadequate scholarship and fellowship rrograms
if a college expands beyond the limit of its resources. All °f these dangers
are real enough; yet many colleges have been zble, through careful planning, to
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institute graduate prcgrems which not only avoid weakening but actually strengthen
the undergraduate curriculum. Theodore Distler and Hugh Taylor are among those
who have studied the problem and concluded that a well conceived and well admin-
istered graduate program can add to the undergraduate strength of a college. A
number of colleges in the Ness-James survey stated that their main reason for in-
stituting graduate work was to strengthen their undergraduate resources, human as
well as physical. Berelson asserts: "Graduate study helps institutions grow in
quality."

Investigaticn so far, therefore, has made the need more evident and revealed no
insurmountable cbstacles to the institution of a maester's degree program in the
liberal arts college. On the contrary, the desirability of more programs of this
type becomes increasingly apparent, provided that safeguards are established to
assure quality. As this repart proceeds to the close study of prcirams in opera=-
tion, special attention will be given to the intesration of graduate work with
the traditions of a college, including the establisi‘ment of an under-
graduate-graduate sequence.

e ol W T A < Ao




PART II

PROGRAMS IN OPERATION
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THE MA-3

The MA=3 has been in existence for approximately five years. Already
it has been videly recognized as providing the incentive and the

means for superior education at the master's degree level. Its
effectiveness is attested by reports from almost every participating
institution of graduates showing early distinction in teaching and
other professions, and of an unusually high percentage going on to

the Ph.D. Of the 41 programs originally subsidized on an experimental
basis by five-year grants from the Fund for the Advancement of Educa-
tion of the Ford Foundation, 35 have already been evaluated as so
successful that they have been given permanent status in the curriculum,
and additional programs are now being started without subsidy. The
new concept of the senior college, designed to take students through
the third and fourth undergraduate years and the first year of graduate
work, is directly related to the success of the MA-3.

The MA-3 idea was originally proposed in 1960 by Dr. Oliver Carmichael,
consultant to the Fund for the Advancement of Education. Dr. Carmichael
published his plan thz following year in the book Graduate Education:

A Critique and a Program. Here he _utlined a threefold purpose: (1) to
£f111 the impending need for col.«ge teachers, especially at the junior
college level, and for other highly qualified personnel in government,
business, and professional work, with holders of unusually strong
master's degrees; (2) by strong preparatior of master's candidates,

to shorten the time needed for completing the doctorate and thus to
encourage those capable of earning the highest degree; (3) to increase
the prestige of graduate work in the arts and sciences among superior
students so that it might merit consideration along with such traditional
professional fields as medicine and law. Dr. Carmichael developed a
detailed plan for implementing his suggestions, from the identificaticn
and attraction of candidates to the administration of the program,

and this plan, with some modifications, has provided guidelines for

all programs subsidized by the Fund. The philosophy governing Fund
support has been to encourage the development of original planning

while carrying out the purposes and general outline which Dr. Carmichael
proposed.

Because of this special relationship between proposal and application,
the study which follows is divided into three main parts. First,
Dr. Carmichael's proposal from Graduate Education: A Critique and a

Program is outlined in some detail. Second, two highly successful
programs now in operation are compared and practice in other programs
summarized. Third, a special experiment in college-university
cooperation in the MA-3 is described. Material on specific programs
was gathered by direct correspondence and conversations with directors
of MA-3 plans at 37 colleges and universities, selected at the
suggestion nf the Ford Fcundation.




I. The Carmichsel Plan

Recruitment and admission
The MA-3 is designed for the upper 15-20% of the student body, as identified
by scholastic aptitude and achievement.

Dr. Carmichael would begin recruitment among high school seniors with
outstanding records in the academic course. Informed guidance counselors
and opportunities for promising students to vicit colleges to be inter-
viewed and see MA-3 )rograms in action are primary mezons of stimulating
early interest.

Colleges are advised to make every effort to identify prospective candidates
among entering freshmen, to interest them in graduate study, and to help
them plan their programs for the first {.;o yea=5 to »rovide the best
possible preparation. During the first two yewrs thcse students should
achieve two goals:
a. They should complete all general and arcz icquirements
for the A.B. degree, such as requircuents in English,
social studies, natural science, nzthcmatics, and a foreign
language.
b. They should maintain a scholastic average in the upper
15-20% of their class.

Admission to the pregraduate program, which begins with the third
college year, should be an honor and a privilege to be earned. An
esprit de corps among interested and qualified students should be
encouraged as early as possible. A faculty Recruitment Committee
(described below, under the heading Faculty and Administration) ray
be set up to work with individuals and departments during the first
two college years to stimulate interest, to evaluate, and to advise.

At the end of the second year, student records should be scrutinized
and recommendations for admission made. Some students who were
thought promising as freshmen will be eliminated at this time, and
others, who developed academic strength after admission to college,
will be added. Transfer students, especially those who have shown
distinction in completing the academic coursz at a junior college,
are an important source of recruitment as thzy apply for upper level
work. The Carmichael plan suggeststhe possibility of cooperative
arrangements with junior colleges so that pregrcdw~te admission
requirements may be met.

Admission to pregraduate or graducte work at tho end of the third or
fourth college years would be unusual but not imposcible in the MA-3.
Permission would be granted only to those stuvdents vho, although
working outside the program, had kept pace wi“h it zri fnifilled the
requirements. Thus the door is left open for ‘'late b1.oiers" and
holders of the A.B. from other institutions who givce nremise of
superior performance in graduate work.
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The Pregraduate Program
Studants in the third and fourth college years, according %o the

Carmichael recommendations, should fulfill all regular course work
required for the A.B., should complete a major and, if cusiomary at
the institution, a minor field of concentration with departmentax
advice, and should maintain at least a B average. In addition, they
should fulfill special requirements as follows:

a. Independent reading. A list of readings designed by a faculty
committee in the student's major field should be given to the student
each year for completion within that year (September to September, to
allow for summer study). The readings should be chosen with a view
to preparation for a Ph.D. qualifying examination. During the third
and fourth years the readings may also serve as a source of material
for special seminar papers.

b. Seminars and papers. Seminars designed to introduce the student
to the university idea of scholarship should be organized for MA-3
candidates in both pregraduate years. The seminars will ordinarily
be in the student's major field. For his seminar each third-year
student should be asked to write two semester papers requiring
elementary research on an assigned subject, and each fourth-year
student should write a more extensive senior essay. It may be
possible, through choice of subject, to correlate some of the
independent reading described above with the seminar papers. In
preparing the papers students should be asked to follow the manual
of style used for graduate work in their field. Credits should be
assigned for the seminars so that they may count toward the under-
graduate major.

c. Foreign languages. Since a primary purpose of the MA-3 is to
encourage students to go on to the doctorate, and since most doctoral
programs require a reading knowledge of at least two foreign languages,
the MA-3 requires preparation in two foreign languages rather than
the one usually required for the A.B. The recommendation is that
candidates begin or continue work in one foreign language during the
first two college years and begin work in a second language during
the third or fourth year. The object is to achieve proficiency in
one language and rcading skill in the second before receiving the
master's degree. The candidate will then be able to pass his
language examinations at the beginning of his doctoral study. In
fields where another skill, such as statistics, is customarily
substituted for the second language, requirements for the MA-3 should
be appropriately adjusted.

d. Summer study. Formal course work in the summer should not
ordinarily be required ¢f MA-3 candidates, since they must devote

at least part of their free time to independent reading. Summer
study may be recommended in individual cases, however, for special
purposes such as fulfillment of the foreign language requirement.

It may be especially helpful to the candidate who enters the program
late, with good ability but some lack of special background.
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The Carmichael plan envisions the pregraduate pPrograms as comparable
vith premed programs or prelaw. The requiremenis outlined above
provide only the academic framework. Equally important is the con-
tinued development of esprit de corps through special activities,
opportunities to meet and converse with distinguished scholars, and,
most of all, a close faculty-student relationship. It has been

found that the interest in scholarship and the achievement of pre-
graduate students, far from discouraging other undergraduates, serves
a8 a leaven in the student body.

The Graduate Program
The final year of the MA-3 continues the work of the third and fourth

undergraduate years to complete the master's degree requirements.
The master's 1s conceived as demanding 30 credits of academic work
beyond the A.B., most of it in the major field. If the institution
awardother master's degrees, the MA-3 is regarded as an honors
master's degree program. In addition to fulfilling all of the
regular requirements, MA-3 candidates must complete the following:
a. Independent reading. The reading lists of the third and fourth
undergraduate years are continued as a part of graduate work.
By the time he receives his master's degree, an MA-3 candidate
should be able to pass a ®h.D. qualifying examination in
his major field.

b. Seminar and thesis. A thesis may be demarnded of all master's
candidates at an institution, but in the MA-3 program the
thesis should be of especially high schciarly quality. The
thesis seminar should continue the work of the junior and
senior seminars in providing guidance and training in scholarly
writing. By the time he receives his degree, the MA-3 candidate
should be able to approach the writing of a doctoral dissertation
with assurance.

€. Foreign languages. The candidate should complete work on his
second language in the graduate year.

d. Teaching experience. Since one of the purposes of the MA-3
1s to supply the need for college teachers, the candidate
should be given one semester »f supervised teaching experience
at the junior college level in his graduate year. Preferably
he should teach one 3-credit elementary course in his field
under the close supervision of an experienced instructor.

Comprehensive examinations may or may not be required by a given
program. The Carmichael plan assumes that they will probably be
required of all master's candidates and that MA-3 students should be
held to exceptionally high standards in passing them. Preferably
there will be an oral examination on the thesis as well as written
examinations, since the oral provides additional experience in
meeting requirements for the Ph.D. The minimum B average which

MA-3 students must maintain applies also throughout the graduate year.




The recommended program may be summarized as

1st yvear | 2nd year

. 3rd year

| 4th year

id.
follows:

oth yvear

Completion of all general
and area requirements for
A.B.: English, social
science, natural science,
mathematics, foreign
language, etc.

Maintenance of scholastic
average in upper 15-20% of
class.

Identification of likely
candidates as entering
freshmen on basis of

high school record, test
scores, academic interests,
personal qualifications.

At end of second year,
selection of candidates

for pregraduate program

on basis of college record.
Some addition and elimina-
tion at this time.
Transfer students to be
adeitted if they meet
requirements.

S

{papers re-

{assigned

i

L e

Istyle.

Pregraduate program.

Completion of major, minor,

Maintenance of B average
at least.

Beginning study of a second
foreign language

Junior re-
search train-itraining semi-
ing seminar: |nar: senior

2 semester ,thesis requir-
ing research
quiring ele- }and observance
mentary re- |of scholarly
search on style.

subject. Ob-
servance of
scholarly

fomplete requirements.

4

and elective requirements for
A.B.

Senior research

Graduate program.

Completion of re-
quirements for M.A.
degree.

Maintenance of B
average.

Completion of
second foreign
language requiremen

Completion or 3
semester hours of
supervised teaching
experience at the
junior college leve

Completion of thesi

Completion of compr
hensive examination
and defense of thes
if required.

Completion of independent reading in 3rd, 4th, and
5th years from 1ists compiled by faculty committees
pith a view to preparing students for Ph.D. quali-
.Eying examinations.

Pummer study of independent reading. Summer
courses only as needed by individual students to

If the candidate goes on to the Ph.D., as expected, he should pass
his foreign language and qualifying examinations in the first semester
of his first year of doctoral study, complete his course requirements,

and begin research the same year.

In the second year he should write

his dissertation, pass his defense, and receive the degree. If this
seems optimistic, his long training in research writing as well as
his thorough preparation in his subject and in foreign languages should

be kept in mind.

The MA-3 is conceived as especially well suited to the needs of women

students of high ability.

If they are reluctant, as many women are,

to commit themselves to the long-term demands of the doctorate, they
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can earn an unusually strong master's by the end of the 5th year

and will be qualified to teach at the junior college level, where
instructors are greatly needed. If, after completing the master's
program, they wish to go on to the doctorate, they will find the
time requirement considerably shortened by the preparation they have
received.

Faculty and administration

Beyond the usual departmental organization, three faculty committees

are recommended %o support the !'MA-3, especially in its first few years.

a. Recruitment Committee. This committee, with 3-5 members,

would seek to arouse interest in the program and might be asked
to make recommendations on admission. It might organize programs
on college teaching as a profession and might invite distinguished
scholars to the campus, It would keep in touch with promising
students during their first two college years 2nd would counsel
them on meeting the requirements for admission to pregraduate
work. It might be authorized to study relationships with specific
nigh schools and junior colleges with a view to recruitment.

b. Pregraduate Committee. !lost of the 3-5 members of this committee
would have undergraduate teaching as their primary responsibility,
but at least one member should be primarily concerned with graduvate
work. The committee would be asked to keep in close touch with
pregraduate studnets individually and as a group. It might cooperate
with the recruitment committee in making recommendations for ad-
mission and with the graduate comaittee in establishing the lists
for independent reading. It would continue thc work of the re-
cruitment committee in providing opportunities for students to
hear and meet distinguished scholars and would in general promote 4
close faculty-student relationships. The Carmichael plan suggests
that in a small institution the same committee might perform the
functions of recruitment and pregraduate supervision, but the
recommendation is that in such circumstances the committee members
would need released time for their extra duties.

¢. Graduate Committee The majority of this 3-5 member committee should
be primarily concerned with graduate teaching, but at least one member
should represent the undergraduate approach. The committee should
work with department chairmen, and with the pregraduate committee 1f
desired, in drawing up the lists for independent reading. The
validity of the lists will depend on a clear understanding of the
purposes, scope, and type of preparation needed for the Ph.D.
qualifying examination in given subject matter fields and also on
an understanding of the intellectual growth of students, year by
year. The lists must be revised periodically to meet current
standards.

The Graduate Committee must also work closely with students to
encourage and advise them and with departments to maintain standards
of quality. It may organize special meetings with scholars for
graduate students, and it may set up seminars for departments at
which standards, especially those for evaluating students' written
work, can be discusscd and compared.




Recruit-
ment,
identifi-
cation,
admission
to MA-3

The differences as well as the similarities will be apparent in the
following comparative chart:
Arizona Pembroke
Incoming freshmen are offered a Incoming freshmen are identified on
number of incentives to identify admission on the basis of three criteria:
themselves as superior students: l. They must place in the predicted
1. They may apply for upper half of the entering class|
advanced standing with
high scores on CEEB 2. They must present 3-4 years in
Advanced Placement exams. one foreign language in order to
The exams must be be able to study the literature
forwarded to Arizona of that language in college.
after grading at Princeton,
and 1f the appropriate 3. They must have demonstrated thei
depts. then approve, interest in and potential for
freshmen may be exempted pursuing a life of scholarship.
from req. courses and

27,

The Graduate Committee might be asked to work with other colleges
to help them arrange programs by which their graduates, holding

the A.B. degree, could qualify to enter the MA-3 program in the
final year.

Because the work of the Graduate Committee is likely to be ex-
tremely demanding, especially during the first few years of a
new program, the Carmichael recommendation is that the members be
given released time during these years to fulfill their duties.

The administration of the program is conceived as the responsibility
of a graduate dean or director, who would work with the students, the
faculty committees and departments, and the general administration of
the college to coordinate efforts and plan for continuing success.

It must be kept in mind that the program as outlined above had not

yet been tested in practice. As the analysis of actual programs will
show, however, it was remarkably effective in providing a workable
pattern which institutions could develop in relation to their individu-
ality and their students' needs.

II. Programs in Operation

The MA-3 programs at the University of Arizona and at Pembroke College

of Brown University have been selected as representative of programs

in operation because they are full-scale adaptations of the Carmichael

plan, achieving successful results under widely varying cenditions. |

admitted to more advanced | Like Arizona, Pembroke perwits incoming
work in biology, chemistry] freshmen to win exemption from freshman
English, foreign languages{ English by examination (CEEB advanced
history, and mathematics. | placement or dept. exam). It permits
them also to satisfy foreign language

2. They may score well on requirements (see next page) and
placement examinations distribution requirements (CEEB adv.
after admission to placement or dept. exam), although it

college. In English they
may win exemption from
one semester of
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Arizona Pembroke

Recruit- the freshman course and receive will not give credit by examination
ment, etc. credit for that semcster on suc- toward the undergraduate degree.
(cout.ﬂ cessfully completing the second. Unlike Arizona, however, Pembroke

In foreign languages they may ful- uses none of these examinations

fill the entire 16 unit undergrad. or exemptions as selection devices

requirement by proficiency exam for admission to the Master's

(but see below for additional FL sequence. The three criteria

req. for MA-3). In math they may listed above are considered sufficient.

be exempted from basic courses. In
chemist)»y they may be admitted to
Honors work even as incoming fresh-
men with consent of the dept.

3. They may receive non-residence
credit by examination for up to 12
credits of college work by arrange-
ment with the R:gistrar and the
appropriate dept. (This privilege
may be exercised throughout the
undergraduate years; it is not re-
stricted to incoming freshmen.)

It might be noted that while the
avenues to distinction for entering
freshmen summarized above may re-
flect the less selective admissions
policy at Arizona, th. opportunities
for acceleration are also helpful

to MA-3 candidates who may wish to
qualify for some graduate work in
the fourth undergraduate year.

Fresh-{l. By doing distinguished work in the The MA-3 is actually an MA-5 at
man first semester of a basic course, Pembroke. That is, identification
year freshmen may be exempted from the of incoming freshmen by the criteria

second semester and admitted to

summarized above is considered
mcre advanced work.

sufficient to permit a student to

start the undergraduate--graduate
sequence immediately. It is

possible, however, for a student

who does not fulfill expectations

or who changes her plans to transfer

to the ordinary undergraduate program

at the beginning or end of any

serester during her undergraduate years.

2. Students interested in the MA-3
‘are strongly urged to qualify for
Honors work in tke second semester
of the freshman year. To qualify
for Honors a student must be nome
inated by a member of the tecaching
faculty, recommended by a faculty
committee whick reviewsthe nomina-

tions, and approved by vote of the Four courses are the normal undergraduate
University Honors Council. If ad- load at Pembroke. I“e special Mastez's
mitted, the student is given special candidate in the freshman year divides hev
privileges and responsibilities: program between two courses normally

a. He participates in a special open to undergraduates and two designed

lecture series, '"Frontiers for her special requirements.
of Knowledge,'" in which

Arizona faculty and visiting
scholars discuss research
in progress and welcome

ERIC questions,




Freshman
Ycry
(cont.)

b.
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Arizona

He is permitted to enroll in
Honors sections of basic courses.
He is interviewed by a panel of
faculty members, who question him
about his work, the subject matter
of his courses, his field of in-
terest, his curricular and extra-
curricular activities, and his
plans for the future. The purpose
of the interview, which is re-
peated in the sophomore year, is
to give the student the bencfit of
advice fiom several faculty
members and also to give him
experience in expressing him-

self orally so that he may be
prepared for oral examinations

and interviews in the future.

Among the general advantages of hb-

Honors work to an undergraduate,
Arizona lists close association

with faculty members, indie
vidualized planning, permission
to enroll for excess credits,

and permission to make freer
course substitutions than

other students. Upperclassmen
may also pursue independent study
and receive graduate credit for
some courses taken as under-
graduates (see below). Honors
students are also given special
consideration in applications for
scholarships, and at the end

of the sophomore year, in
applications for the MA-3
program. The point may be
repeated that Honors work at
Arizona is not the same as MA-3
work but is regarded as the
normal road of entry tn the MA-3
program. Students may, however, F
continue Honors during their
third and fourth years without
appliying for advission to the
MA-3.

Since the MA-3 requires a minimum
of two years in one foreign
language at che collcge level

(or the passing of an

examinatior at that level) and

at least one year in a second
language, students interested

iy the program may include
larguage study in their work for
the frcshman and sophomore years,

but they are not required co do so}
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The first of the special courses

is a seminar open only to students

in the Master's program and to a few
others by permission of the dept.

Such seminars are offered by the
depts. of classics, economics, English,
French, German, history, linguistics,
philosophy, political science, Russian,
sociology, and Spanish. The student
normally elects her seminar in the
field of her expected concentration,
although a final choice of field

need not be made until the end of

the sophomore year. Seminar work
consists of independent reading or
laboratory experiment, the writing

of critical papers, and seminar dis-
cussion.

The second special elective is

language study: either a continuation
of the language presented for admission
or beginning work in a second language.
No special courses for Master's
students are offered in language,

but the requirement of continued
language study applies only to them,
since other students may satisfy degree
requirementsby passing a foreign
language test at the intermediate level
or above or entering with advanced

.*standing in the language at the college

intermediate level or ahove.

Each freshman in the Master's program
will also be assigned to a faculty
counselor, a member of the dept. of
her major irnterest--the field in

which she expects to pursue graduate
work. This counselor will ordinarily
remain with th2 student throughout

the five years of the program. One
faculty member in each participating
department will usually counsel all of
the special Master's students in that
department and will bring tnem together
periodically in informal seminars. If
a student changes her field of concen-
tration, a ccunselor from the new
department wili be assigned.

Pembroke, like Arizona, has an Honors
program which is closely allied with
special Master's work, but at Pembroke
Honors work does not begin until the
third year.

Ry




Sophomore
year

1.

2.

Arizona

The special lecture serie-,
“"Frontiers of Knowledge"
continues throughout the
sophomore year.

Sophomore Honors students are
admitted to a special
colloquim in natural science,
conducted sn a discussion basis
with a small number of
participants.

Sophomore lonors students are
also admitted to a special
section of the required

-Humanities course with a small

enrollment.

The interview by faculty
members, described above, is
repcated in the sophomore year.

Language study may be continued.

30.
FPembroke

Candidates continue to fulfill language
and distribution requirements.

Another special seminar, open only to
candidates for the Master's program or

by permission, is elected.

Counseling by the special faculty

adviser is continued.

At the end of the year each student
chooses the field in which she eventually
expects to pursue graduate work.

2.

3.

The record of each student in the program
is reviewed at the end of the sophomore

| £o7 which requires a cumulative average of
i2.75 or above. Some students who were not

j originally selected for the Master's program
but who have demonstrated scholarly
excellence in the first two years may also

At the end of the sophomore year, , be invited to participate at this time.

a student is accepted or rejected
Admission ! At Pembroke, as at Arizona, a student may

for the MA-3 program.
is based on the following
criteria:

1. Recommendation by a

faculty member from one

of the participating
departments (at present,
anthropology, English,
French, geology, history,
physics, and Spanish).
Academic record during the
freshman and sophomore
years, especially work in
Honors courses.

Interviews of candidates by
faculty committee.

2.

3.

All candidates are screened
by the faculty committee
for the !1A-3 program, under
the chairmanship of the
director of the program.

participate in the Honors pregram without
electing to participate in the special
’ Master's program, but at both institutions
a student in the Master's program is
¢ expected to qualify for and to do Honors
i work. At both institutions Honors work is
i available only in specified departments.
These departments at Arizona are listed
t in the opposite column; at Pembroke they
are the ones in which special freshman-
sophomore programs are available: classics,
! economics, English, French, German, histcry,
linguistics, philosophy, political science,
Russian, sociology, and Spanish.

q ho Sty SO o D e: oo o awn o

Junior
year

Between the sophomore and junior
years, the !}MA-3 candidate jis re-
quired to elect an Honors course

in summer reading for 1-3 credits.

He reads from a list drawm up by

his major adviser, and on his returm with the Graduate School.

y At the beginning of the Jjunior year
zeach student comes under the super-
» visilon of the Honors Directar within
| her major department. This is a
senior faculty member in close touch
Honors
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Junior lhe takes an oral or written examina- | work differs siightly from depart-
year tion or submits a report on this ment to department, and programs
(cont.) |reading to the satisfaction of the must be planned to meet requirements
adviser, who then sends a grade to and yet suit the needs of individual
the Registrar for entry on the students. Each student also con-
student's permanent record. tinues to benefit from the advice
of the faculty counselor with whom
During the junior year the student she has worked since the freshman
takes the course liornors for Juniors year.
for 2=4 credits in his own major
department. This course requires Juniors, in general, elect Independent
independent study under the direc- Study in the major field, together
tion of a faculty adviser from the with several courses required
department and culminates in the for Honors in that field. (Honors
writing of a report. The work is students normally take at least
designed to introduce and accustom ten semester courses, excluding
the student to the sources, tools, elementary courses, in the major
methods, and techniques of his field during the junior and senior
major field, and hopefully it will years; some of these are required
prepare the way for the selection courses and some clectives, the
of a senior Honors project, which proportion varyine from department
will in turn lead to the master's to department.)
thesis.
At the end of the junior year each
In addition to his Honors course, candidate's record is reviewed by
the junior pursues regular course the directing committee to determine
work in his major and related fields |uwhether she may continue in the
and continues foreign language study | program.
if he has not yet fulfilled the
requirements.
At the end of the junior year the
MA-3 candidate is given an oral
examination by a panel cf faculty
members. The examination includes
questioning on his course work, .
his program, and his plans.
Senior | Between the junior and the senior In the senior year each candidate is
Year years, the candidate elects a required to take at least one inde-

second course in summer readins
for 1-3 credits. As before, the
list is arawn up by the major ad-
viser, and the student is given

a grade on his return after sub-
mitting a report or being examined
on the material.

During the sernior year the course
Honors for Seniors, carrying 4-6
credits, leads to the writing of

an Honors paper (considered the
equivalent of a senior thesis). As
noted above, this work is designed
to lead to the master's thesis.

If the student has taken advantage

pendent study course designed to

increase her competence in biblio-
graphical or laboratory methods in her
major and she does as much work as possible
possible in Honors seminars.

Comprehensive examination and thesis
requirements for undergraduates

differ from department to department.
In general, comprehensive examinations
are required of all undergraduates in
non-sequential majors, and special
Master's candidates observe the
general regulation. A thesis is
required of 'lonors students (hence
‘laster's candidates) in some fields




Senior
Year
(cont.)

Arizona

of opportunities for acceleration
throughout the undergraduate years
(credit by examination, summer
reading, etc.), it is expected that
he will complete his credit re-
quirements for the A.B. degree
before the end of his senior year.
Depending on his rate of accelera=
tion, he is therefore permitted to
take up to 15 units for graduate
credit during his senior year. In
no case can the came credits be
counted toward both the undergraduate
and the graduate degree, but this
device for acceleration is especial-
ly helpful to the student who ex-
pects eventually to proceed to the
Ph.D. and wishes to complete his
credit requirements as soon as
possible.

Candidates are also encouraged to
take the foreign language reading
examination for the master's degree
(one language required) during the
senior year.

A special feature of the Arizona
program during the senior year is
an "apprenticeship' which he serves
with one faculty member in his
major field. He does such work as
assembling bibliographies, survey-
ing library holdings on a special
subject, preparing tests and ques-
tions, correcting examinations,
reading special papers or reports,
setting up laboratory experiments
and demonstrations, classifying
and preparing specimens for col-
lections, reading proof, compiling
special indexes, and reading and
preparing abstracts of books or
articles of special interest. lie
spends about 5 hours a week at this
work and is paid at an approved
hourly rate. The purpose is to

provide him with some experience

in preparation for his teaching as-
signment in the graduatc year, to
give him a <aste of academic life,
and to provide an opportunity for
him to work closely with a faculty
member in his chosen field.
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but not in others. For example, a

thesis is required in classics, in

English, in history, in sociology;

no thesis is required in economics,
in French, in Spanish.

The Honors examination differs from
the general comprehensives and 1is
required of all candidates. It may
be oral, written, or both. In

fields where a thesis is required,

it emphasizes the material of the
thesis and related subjects. If
there has been no thesis, the exam-
ination concentrates on the student's
course work and independent reading.

At the end of the senior year the
successful candidate receives her
A.B. degree with Honors.




Senior
year
(cont.)
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During the second semester of the
senlor year the student must pass

a comprehensive written examination
given by his major department and
finally an oral examination on his
field and the material of his thesis
The oral examination is conducted
by a panel of faculty members ap-
pointed by the Honors Council of

the University.

At the end of the senior year suc-
cessful candidates receive the
A.B. degree with Honors.
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Graduaté
year

Course work at the graduate level
is continued, and students who
earned some graduate credits the
preceding year may now begin to
earn credits in excess of the
master's requirement, to be
counted toward the doctorate.

A thesis is required. The subject
will preferably be developed from
work done for the senior thesis

the preceding year. Independent
reading and investigation done
during the junior and senior years
and in the graduate year in prepara-
tion of the thesis should, it is
felt, constitute at least one fifth
of a student's total credits during
these three years.

During the graduate year candidates
are asked to pass the foreign
language test in a second language.
This, together with the test which
they passed in one forcien language
during their senior year, satisfies
the language requirements for most
doctoral programs.

The candidate also is given one
semester's teaching experience at
the college level during his
graduate year, preferably as a
regular graduate assistant in his
department. He conducts lectures
and discussions, supervises recita-
tions and laboratory sections,
assigns and corrects written work
of several types, evaluates and
grades recitations and written
work, and conducts remedial sessions

Course work is continued at the
graduate level, but emphasis falls
on independent study and research.

A thesis is required in which the
student is asked to demonstrate
her grasp of method as well as
subject.

For teaching experience, each
student 1s assigned to a senior
faculty member who acts as counselor
and provides opportunities for the
student to advise undergraduates,
direct laboratory work, and aid

in classroom instruction.

A general qualifying examination
in the field of the student's
specialty is also required for the
degree.

At the end of the graduate year
successful candidates receive the
M.A. degree.




Graduate
year
(cont.)

Arizona

This experience is given preferably
in the first semester so that the
second semester will be free for
the completion of the thesis and
preparation for the final examina-
tion. For his teaching the student
is paid at regular rates for a
graduate assistant from depart-
mental funds.

Finally, the candidate must pass

an oral examination on thesis and
subject field. Since he has been
examined orally by a faculty com-
mittee at least once a year for

the five years of his undergraduate
and graduate work, assuming that he
took advantage of Honors opportuni-
ties, the graduate oral will be
less formidable to him in prospect
than it would be to the average
student, and he will be well equipped
for further oral examinations if

he decides to proceed to the
doctorate.

At the end of the graduate year,
successful candidates receive the
M.A. degree.

Faculty
and
Admin-
istra-
tion

———t
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The program is administered by a
Director attached to the Graduate
College of the University, with
the cooperation of the Director
of the Honors Program for under-
graduates.

These directors are advised by
faculty committees such as the
Honors Council and by the parti-
cipating departments.

Faculty members are called upon to
advise and work closely with
students, especially in directing
independent reading and research
and in carrying through the
apprenticeship and assistantship
programs. They also serve on
exanining panels at all levels of the
curriculum and participate in the
"Frontiers of Knowledge" lectursz
series. Such special responsi-
bilities are weighed in determining
course load, though no published
formula is available.

The program is administered for
Pembroke College by the Dean, who
serves as Chairman of the Special
Master's Degree Program. There is
a corresponding administrator for
men at the College, and constant
cooperation is maintained with the
Dean of the Graduate School.

The Director of the Honors Program
and the Honors Council advise on
the coordination of Honors work
with the program.

Participating departments have a

high degrce of freedom in establish-
ing -requirements (thesis, examina-
tions, required courses) and offering
special programs such as freshman
seminars.

Faculty members are called upon

within their own departments to

serve as five-year counselors, to
direct Honors work within the depart-
ment, to serve on departmental Honors
committees, to direct student teaching,
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Faculty
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to direct work on theses, to give
comprehensive and oral examinations,
etc. As at Arizona, such responsi-
bilities are weighed in determining
course load, but there is no pub-
lished formula.

Finance| The Arizona program is described as
"not in itself a scholarship program
in a financial sense,'" but partici-
pants are encouraged to apply for
scholarships and fellowships through
regular channels with confidence
that they will be "quite likely to
fare well ip the general competi-
tion."

Beyond this, some "modest" financial
assistance has bcen provided cspe-
cially for participants. Beginning
with the junior year, money is pro-
vided for the purchase of books for
summer reading, for subscriptions
to professional journals, and for
acquisition of special reference
works. Some direct grants are made
for special research projects, in-
cluding field projects, and for
special study such as enrollment in
a summer foreign language program.
Finally, as noted above, students
are paid at the regular hourly rate
for the work of the senior year
apprenticeship and at the regular
rate for the assistantship of the
graduate year.

Arizona received a five-year grant
from the Fund for the Advancement
of Education to start the program.
Most such grants are in excess of
$200,000, but Arizona does not
specify the exact amount.

No special scholarships or tellow-
ships are dcsignated for the program,
but as at Arizona, students who need
aid may apply through the regular
channels. Since to be in the program
they must have outstanding academic
records, they grc thought likely to
fare well.

There are no special grants for

books, special projects, or appren-
ticeships. Graduate assistantships
are available in the graduate school
on a regular basis, and those students
who carry a regular assistantship
program are paid at the regular rate.

The Brown University grant from the
Ford Foundation for this program
was $262,000 to provide support for
five years, This amount was to be
used for subsidy at Pembroke, the
College, and the Graduate Schocl;
hence it cannot be c¢.nsidered in
relation to Pembroke zione.

Pros=- Arizona has been a leader in

pects inetituting prograns “cr the su-
perior student at both the under-
graduate and the graduate level.
The MA-3 is considered a natural
extension of this movement toward
excellence and has already been
integrated into the university
structure of honors and encourage-
ment of advanced study. The

Q Director of the program, Professor

At Pembroke, as at Arizona, the
integration of the special master's
program with the honors structure
already in existence has been help-
ful in relating it to institutional
traditions. The more selective
admissions policies at Pembrok:

lead to less emphasis in the program
on the identification of the superior
student and the conferring of dis-
tinction and special opportunity.
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Thomas W. Parker of the Graduate
College, writes that it has up-

graded scholarship on the campus,

especially among liberal arts
students, and that for superior
students it has provided an
unusually strong academic
sequence, a distinction to be
earned, and the opportunity

to vork closely with able and
respected faculty members. He
is particularly interested in
the fact that the program has
helped to erase 'the artificial
line between undergraduate and
graduate work" and that it has
been "especially beneficial for
those students--of whom there is
a high number--continuing on
for the doctoral degree."
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Yet there is some sense of distinc-
tion in the expressed philosophy
of the Pembroke program, "“that the
educational process should be a
continuum, that for many students
undergraduate work should lead
simply and directly to graduate
work, and that the attitude end
competence required of a graduate
student may be instilled within
the undergraduate years." While
the student who corgletes the pro-
gram is believed to be qualified
to teach her specialty in a junior
college or the first two years of
an undergradusite college, the many
who are encouraged to proceed to
the doctorate should be able to
earn their degrees in only two or
three additional years. As a
further encouragement to doctoral
study, 1f a Pembroke student
decides after her senior year in
this program that she wishes the
Ph.D., she is permitted to bypass
the M.A. because of the unusually
strong training of her undergraduate
years.

The comparison of the Arizona and Pembroke programs and the relation-
ship of both to the original Carmichael plan shows that despite dif-
ferences in detail a common philosophy finds expression in features
characteristic of both: identification and recruitment of superior
students, provision for independent reading and directed research at
the undergraduate as well as the graduate level, establishment of an
undergraduate-graduate sequence to ease the transition from college
to graduate school, development nf skill in two foreign languages,
introduction to teaching in the undergraduate or junior college,

encouragement of doctoral study.

Special features--freshman seminars,

summer reading, teaching apprenticeships--reflect the imaginative
interpretation of the basic principles in the context of institutional

Tesources and needs.

Other Institutions

Since every institution studied offers some snrecial features distinc-

tively its own, a complete summary would be lengthy.

A selection may

be useful, however, in indicating the variety which exists:

1. Co-curricular events.

Most institutions arrange some special

lectures, discussions, and the like, for MA-3 candidates (see the
"Frontiers of Knowledge" series at Arizona described above). The
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events scheduled at New York University are related to these but are
notable for the full use they make of the resources of the University
and of New York City itself. The "co-curricular" designation derives
from the fact that although these sessions are not formal courses, they
are considered a part of the Ford Scholar (MA-3) curriculum, not "extra-
curricular" in the usual sense of that term,

The N.Y U, sessions have been developed from a pilot project of the
1963-64 academic year. About ten meetings were held that year, from
November to April, and most drew upon the resources of the university:
the Fales Collection of rare books, taping sessions of Sunrise Semester
lectures, and a tour of the Institute of Fine Arts. Visits to the

U.N. and the New York Historical Society were included also. Some dis-
tinguished members of the faculty and administration participated, for
example, Dean William Buckler and Dr. Sidney Hook.

In 1964-65 the series was expanded and the emphasis shifted from

tours to seminars and discussion meetings. Four early fall meetings
centered on the cultural resources of New York and included a tour of

the ANTA Washington Square Theatre. These were followed by a series

of seven meetings on various aspects of college teaching. Speakers
included Professors Emanuel Stein and David Boroff, and students were
again invited to taping sessions for the Sunrise Semester. Finally,

from March to May, there was a series of six meetings on the contemporary
arts, led by such Practicing artists as Virgil Thomson and Marianne Moore.
Throughout the year, SRIERNYCX the meetings were supplemented by a

series of faculty-student buffet luncheons to provide an opportunity for
informal association and discussion. An effort was made to bring to the

luncheons those faculty members whom students had expressed a special
desire to meet.

The 1965-66 series was comparable except that there was further
emphasis on the arts in contemporary America, with four sessions each
on the visual arts, music, and poetry. Richard Rodgers, Virgil Thomson,
Muriel Rukeyser, Robert Lowell, and Richard Wilbur were among the
participants. Seminars on college teaching and scholarship were led

by such guest speakers as Professor Robert Langbaum of the University
of Virginia and Henry Simon of Simon and Schuster.

After three years of operation tke series has proved to be important
in stimulating interdisciplinary interests among students, in orienting stu-
dents toward academic and intellectual 1ife, and in recruiting students

: eager to participate in a program offering such opportunities in addition
to formal study.

2. Interdisciplinary courses. The interdisciplinary movement has been
gaining strength for many years, since the early experiments with American
: Studies, Medieval Studies, and the like., Because the MA-3 programs point
toward graduate work, which normally requirss specialization, relatively
little has been done to introduce interdisciplinary courses or sequences
within them, even where such courses or sequences are available. At
Pcmbroke, for example, a student may do Honors work in interdepartmental
‘ fields, and in addition University Courses in Interdisciplinary Studies
have been sponsored at Brown by the Carnegie Corporation and are open to
Pembroke students; however, these do not form a part of the MA-3 sequence.
This situation makes more notable the few experiments that are being
3 made. At N.Y.U. sone interdisciplinary courses, for example, an explora-
tion of relationships between English literature and philosophy, are
planned for MA-3 undergraduates at University College. At the University
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of Colorado a social science-interdisciplinary course is required of all
Colorado Sc.olars (MA-3 participants) in the junior year. This is a
weakly two-hour colloquy between students and an interderartmental staff
of four or mnore on the relevarcy of the students! specialtles to general
Inowlcdre; it is planned to give students experience 1in handling ideas
(the 1985 tople was "Decision and Ch-ice in a Democratic Soclety"). At |
Tulane University a series of interdenr:tmental colloquia for participants
extends from the second through the fourth year. For second-year students:
a broad, general toplc is Proposed each year (for 1965-06, "Is There
Anything Universal in lan?" and for 1966-67 "lian Against liytk: A History
of Fallacious Theories"). For third- and fourth-year students there is

a choice among collequia in the humanities, the natural and 1life sclences,
and the social sciences (hunanities topic 1965-66 and 1965-57, "An Inves-
tigation of the Arts in the Twentieth Century"; natural and 1life sciences
topic for the same years, "Contributions of Physics and Chemistry to the
Biological Sciences®; social sciences topic 19 5-66, "Social Criticism

in Satire,” and 1966-67, "Values in the Soclal Sciences: Invaluable or
Wlorthless?"). At St. Louis University, recuired philosophy and special.
reading courses are designed to guide particlpants toward a synthesis of
their specialized knowledge and an understanding of the relationships |
between it and other fields. All of these programs are still experimantal,
but they reflect coasciousness of a need for balance between increasing |
specialization and the liberal arts tradition,

3. Junior year abroad. Only oae university among those studied specificially
relates a special master's program to the junior year abroad, but this
relationship is well defined and correlated with the program as 2 whole.
The Tulane Scholars and Fellows Progran is designed, like the Pembroke
program, to extend from the student's first year inm college through his
first graduate year. For the first three years the student is called a
Tulane Scholar, and for the last two years he is called a Tulane Fellow.
This division, together with the early start in the freshman year, makes
it possible for the junior year to serve as a culmination of basic studies,
to be followed by the advanced phase of the program, and Scholars are urged
to enroll for the Junior Year Abroad Program. Tulane does not maintain its
own campuses abroad but gives credit for approved programs at universities
in Great Britain, France, Germany, Spain, Italy ard Israel. Since "full
coupetence” in one foreign language and sufficient knowledge of another to
use it in research are required of all Scholars and Fellows at Tulane,
as of Ma-3 candidates at almost every institution, study abroad is con-
sidered valuable in meeting the foreign language requirement as well as
in providing opportunities for cultural exchange and depth in various
fields of major interest.

4. Pregraduate summer session. Although almost all of the MA-3 programs
have successfully helped students to earn the master's degree within a
year after receiving the A.B. and alsc to accelerate the Ph.D. if they
choose to continue their studies, a few reports record delays at the
master's level because of difficulty in finding a topic and complating
research on the thesis. This difficulty does not seem to arise at
institutions which require independent study culminating in _ senior
thesis during the undergraduate years. At the University of Wyoming,
however, the senior thesis is optional, and all MA-3 candidates are re-
quired ‘'nstead to complete a five week summer term in residence after
receiving the A.B. This summer term is devoted to exploring a thesis
subject, or if the student has already made progress onm his thesis,
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to completing some graduate coars: work in advance of the fall semester.
To lessen the financial burdea of the summer session, each student
participating in it receives a stipend of $400.

Relationships with junior colleges. Since one of the purposes of

the original Carmichael plan was to educate faculty members for junior
colleges and also to provide superior advanced programs for honor
graduates of junior colleges, a number of MA-3 institutions emphasize
the establishment of close relationships with junior colleges for
rccruitment, for practice teaching in the graduate year, and for
placement of students who complete the program. The University of
Denver specifically works on recruitment and placement with the coopera-
tion of junior colleges in the area. Tulane, despite its preference for
five-year planning, accepts qualified junior college graduates as third-
year students on the same basis as students who have spent their first
two years at Tulane. Stetson has developed a placement arrangement with
Florida public junior colleges to the point where appointments are assured
for all students who complete the fifth year at Stetson and receive the
master's degree.

Recruitment of women. The MA-3 has proved tu be especially effective
with vomen students. Professor Richard llorland, Director of the program at
Stetson, writes of the advantages of the i{A-3 for women, for the sponsoring
institution, and for the community:

Most women undergraduates, at this point in their

careers, are thinking of things other than spend-

ing four years pursuing the elusive Ph.D. They

are, however, quite inte.ested in obtaining the

master's, and they make excellent teachers. In

the revision of our program which will take place

next year when the Ford grant expires, we intend

to give particular attention to this aspect.
Stetson i8 coeducational, but Professor Horland suggests that the MA-3
would be very effective also at a women's institution. In relation to
this, it is a fact that at a number of universities which have coordinate
men's and women's colleges--Tulane, for example--the women's college
offers a broader and more diversified 1A-3 undergraduate program than
the men's: more special courses, lectures, honors seminars, and the like.

Finarnce. Many institutions, like Arizona and Pembroke, specifically
annouace that the MA-3 is not designed to offer special finarcial support
to students. Applicants in need of assistance are urged to apply through
the reguiar institutional channels, where their outstanding academic
records usually assure them of full consideration. Beyond this, small
awvards for the purchase of books and subscription to journais and payment
at regular rates for teaching and other work done as graduate assistants
are the only funds available for direct aid. At such institutions the
Ford grants have been used entirely for administrative expenses, faculty
salaries, visiting scholar programs, library purchases, and other costs
related to facilities and personnel.

A few institutions, however, offer direct subsidies to students who
qualify for the }{A-3. The $400 stipend for a pregraduate summer Session
at Wyoming has been mentioned above (Item 4). Wyoming als~ awards
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$300 per year for the junior and senior undergraduate years to every
participant in the program, and for the gradiuate year it awards $1201.50
plus remission of fees to every participant. Florida State University
offers $100 for the junior year, $200 for the senior year, and special
consideration for graduate fellowships of $1800 or assistamtships at
$1200 during the graduate year. The University of New Mexico reports
the most generous grants: $250 for the junior year, $400 for the senior
year, and for the graduate year $2200 {onlv half of which is charged

to the Ford Foundation).

As for faculty costs, a reduction. in the teaching load of participating
faculty members has been found necessary to allow time for preparation
and for the individual counseling and direction of independent study
which the program requires. New Mexico experimented with increased
reimbursement vs. a reduction in load and concluded that if a choice
must be made, the reduction in load is essential. The recommendation

of the Coordinating Council at New. Mex:co for the establishment of a
permanent program after the "phase-out” of the Ford experiment stipulates
that faculty members should have these special responsibilities "entered
into a definition of their 'full acadenic load' when administrative
decisions are made concerning teaching assignment." It might be noted
that this decision bears out Middle Stites recommendations on the
establishment of graduate programs as recorded in an earlier report.

Finally, while budgets for the program are not generaliy available,

the New Mexico budget for 1964-65 has been published and is reproduced in
Supplemert A of this chapten, Since every institution offers its own
interpretation of the MA-3, and since there are wide Jifferences from
place to place in the number of participants, the variety of special
course offerings, etc., no one budget can be considered typical of all,
but this may serve at least to illustrate the practical financial arrange-
ments of a prograa in its fourth year of operation.

II1. College-University Cooperation ‘

A special development of the MA-3 idea has become increasingly important
with the recent interest in consortia and other arrangements for inter-
institutional cooperation. In a cooperative MA-3 prozram the student
completes his undergraduate work at a liberal arts college, following

a course of study which parallels the undergraduate portion of the MA-3
curriculum, with emphasis on independent study, research writing, two
foreign languages, etc., and then for his graduate year transfers to

a1 affiliated university. The Michigan Scholars in College Teaching
Program, entailing cooperation between Kalamazoo, Hope, Calvin, Alma,

and Albion Collages and the University of Michigan, conceived in

1961-62, was one of the first of its kind and has beer so successful

that plans call for an indefinite extension after the Ford grant expires.
Similar cooperation exists between the University of Chicago and some

36 liberal arts colleges in the Middle West. Only last year (July, L965)
the Ford Foundation approved a grant to implement a cooperative program
between the University of New Hampshire and five colleges in its zrea:
Plymouth State, Keene State, Nasson, St. Anselm's, and Bates.
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All of these programs have been reported as beneficial to the institu-
tions participating Zn them, but one danger of the "college cluster”
idea is that the colleges may lose some degree of their individuality
becaugse of the dominance of one university over the group. A different
arrangement, and one of promise, has been established between Goucher
College and four universities: Brown, Duke, North Carolina, and ‘'lestern
Reserve. Goucher has also a separate arrangement with Johns Hopkins
which permits qualified Goucher seniors to take gradjuate courses for
credit at the university. Because of the special interest of the

. Goucher plan, the following details of its operation may be helpful:

Recruitment and admission

Goucher prefers to identify prospective candidates as entering freshmen,
and to encourage inquiry and application from able high school seniors
the college has prepared a small brochure, "The College Teacher Program,"
for distribution to selected students. The brochure briefly outlines

the program at Goucher and at the cooperating universities and relates
the program to Goucher's trciition of "pioneering cfforts . . . to co-
ordinate the curricula of the secondary schools, the colleges, and the
universities . . . [and] to assist and encourage the exceptionally able
student.”" The brochure emphasizes the need for college teachers and

the special advantages to women of a college teaching career, which,

it points out, "is compatible with marriage and the rearing of children,"”
Students are invited to inquire further about the program from the
Director of Admissions at Goucher.

Qualifications for admission to the program, beyond the general
qualifications for admission to the college, are specified as intelligence,
an excellent scholastic record in high school, proficiency in at least

cne modern foreign language, and interest in teaching.

when the program was started in 1963, Goucher estimated that if 100 likely
candidates were identified in the freshman class, about 25 of these could
actually be expected to go on to work for advanced degrees. In actual
figures, 82 members of the class of 1967 were associated with the program
as freshmen in 1963; by the beginning of the sophomore year that number
had shrunk to 50; at che beginning of the junior year there were 34, of
whom 5 we~e not on the original list: it is expected that 20 of these
represent a hard core and will definitely go on to graduate work. The
estimate of atrrition was therefore fairly accurate, although it may

prove to have been high if a numver of good prospects who are not yet

definitely committed decide in fzvor of graduate work during the senior
year.

Freshman yeax

Students are advised in their choice of programs by “guidance officers"
(in the Coucher system, these are almost all members of the faculty

who are not chairméa of departments).

Foreign language study is enphasized, with the ovject of attaining
proficiency in two modern foreign languages by the end of the sophomore

year (assuming that the student enters college with a good background
in one foreign language).

A special feature at Goucher is the freshman seminar, designed to
give the superior student "a vivid, immediate engagement with the

.
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techniques of independent work and research.” Candidates for the
College Teacher Program are expected to participate in one of these
seminars during the freshmap year.

Sophomore year
Foreign language study continues, as does fulfillment of basic academic

requirements. The 'guidance of ficers" continue to advise candidates
until the end of this year.

At the end of the year students who hope to continue as participants
in the program are asked to fill out a questionnaire concerning their
interests and plans. This questionnaire is returned to the dean, who
in turn distributes the information to the chairmen of the prospective
major departments of the candidates (at Goucher the departmental
chairmen serve as major advisers). The chairmen will have the respon-
sibility of announcing the names of students officially accepted as
"pregraduates” during the junior year, of advising those students
during the junior and senior years, and of establishing a liaison
with the graduate departments in their field at the appropriate
universities; the questionnaire is considered important for guidance
in all of these areas. (A copy of the questionnaire is provided in Sup-
plamenit B of thischapter.)

Although ideally the student is expected to reach the "literature
level” of her second foreign language by the end of the sophomore
year, Goucher reports some disappointment with actual results. At
least two good candidates in 1964-65 were only starting a second
language at the end of their junior year; possible reasons for the
delay included poor preparation in high school, late decision to
enter the master's program, the crowding out of language courses

by major requirements. Whatever the reasons, it is considered
possible for such a student to meet the requirements if she takes an
intensive summer language course between her junior and senior years.
The college prefers, however, that the summer work be done between
the sophomore and the junior years,and it provides limited funds to
assist needy students to complete summer language programs at that
level. Awards are made by a committee of departmental chairmen,
acting with the dean; $3327 was awarded in 1964-65.

Junior vear

Students work to fulfill major requirements and continue foreign language
study if necessary. They are now advised by the appropriate departmental
chairmen.

The Goucher academic year, from September to June, is divided into
three terms, with each term followed by a vacation. When the College
Teacher Program was instituted, it was planned that the names of
"pregraduates'’ would be officially announced by Jcpartmental chairmen
at the end of the sophomore year. After some experience, however, it
was decided to delay the announcement until the end of the first term
of the junior year. This provides the student with a little more time to
make sure of her interests and plans, ard it also provides time for
her to become known to her major adviser. Acceptance as a pregraduate
is roughly equivalent to matriculation in the program on the basis of
over two years of college work.

axt a k. ay
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Senior year

Students complete their major requirements with the advice of departmental
chairmen.

As direct preparation for graduate work, students complete either a
two-term independent work project at Goucher or a graduate course in
the major field at Johns Hopkins. Brown, Duke, North Carolina, and
Wectern Reserve have agreed to credit the graduate conrse at Johns
Hopkins toward the master's degree "provided the course credit is in
excess of the quantitative requirement for the Goucher A.B."

Graduate year . ’

Goucher graduates enter the regular master's programs at Brown, Duke,
North Carolina, or Western Reserve, assured of their acceptance

because of their participation in the undergraduate program. Goucher
"confidently expects" that the program will have provided such strong
academic background in the undergraduate years that participants will
earn the maste.'s degree after one year of graduate study anc the

Ph.D. after three years. This expectation is still to be tested, since
the first group of participants will not begin graduate work until the
fall of 1967.

N v S T T e

One problem which has arisen even before the start of the graduate

phase ¢f the program is that of the student whose interests and academic
needs lead her toward graduate work at a non-affiliated university.

A strong record may assure her of admission elsewhere, but is she
eligible to participate in special features of the program and perhaps
benefit financially from it--be given grants for summer language study,
for example-~if she does not intend to complete it within the affiliated
institutions? Goucher cites one example of a student whose field is
best pursued in a special program at Harvard, and another of a student
taking her senior year at Princeton in the Critical Languages Program.
To provide for such students Goucher hopes to increase the number of

its affiliations, even on an individual and perhaps temporary basis.
There remains the question of graduate fellowships, however, which are
hoped for from the permanent affiliates but may not be available in

a temporary affiliation.

Faculty and administration

Of all the programs studied, that at Goucher has the least special

faculty-administrative machinery. The primary reason for this 1is

that since graduate work is not offered at the college itself, the

prog:-am is mifaly one of counseling students to meet graduate require-

ments by taking advan.age of established features of the Goucher

curriculum, such as freshman seminars, languape study, and senior

E projects, and the counseling is done within the regular college structure.
Grants for summer language study and the establishment of a personal

E liaison between departmental chairmen at Goucher and corresponding
departments at the affiliated universities are innovations but would

[ scarcely have an immediately perceptible effect on college life.

This situation has both advantages and disadvantages for the college.

The advantages ie in the lack of disruption of already strong channels
of undergraduate education. The disadvantages lie, on the one hand,

in making the college a directly preparatory institution for specified
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universities, and on the other, in the absence of certain distinctive
features vhich have brought a new intellectual enthusiasm and spirit
of dedication to other MA-3 campuses: special lectures, courses,
academic sequences, and the visible articulation of undergraduate and
graduate work.

CONCLUSION

The growth and success of the !A-3 idea, from its conception in 1950
to the reality of some forty programs at colleges and universities
today, must impress the cbserver.

This is not to deny that problems remain to be solved. Institutions
which started programs with the help of Ford grants must now find ways
to make them self-sustaining. Improvements are needed in the identi-
fication of superior students, especially in the freshman year; in

the early fullillment of foreign language requirements; in the guidance
of undergraduates in independent reading and research. Evaluations of
faculty teaching load must be made to provide more time for individual
counseling and the direction of student projects.

One of the objectives of the program, too, may need restatement. It
will be recalled that Dr. Carmichael specified his interest in educating
able faculty members for the growing number of junmior and community
colleges and for freshman and sophomore classes in four-year colleges,
and many of the Ford grants were mede for this purpose. The academic
community, however, still has grave reservations abcut any degree less
than the doctorate as preparation for college teaching. A conference

of some forty directors of MA-3 programs in Chicago in November, 1964,
produced a consensus that the master's degree, even with strong prepara-
tion, is a "journeyman's card" to be used only until the yourg instructor
can proceed to the doctorate. This problem is solving itself in that
almost all MA-3 directors report that a remarkably large number of

their graduates are continuing study with notable success. The MA-3

is seldom terminal but provides both incentive and preparation for the
highest degree.

In this connection, the recent Yale announcement (May 12, 1966) of a
two-year m:siter's legre: program leading to the M.Ph., the Master of
Philosopl y degree, has :n interesting relationship to the M\-3.

Dr. Carm. chael s crigin:l 7lan specified that the degree to be awarded
students wao cumpleted .he strong program he outlined shouli be called
the Mast>r of hi .osop! y to distinguish it from weaker degr:zes. When
the For., grants were n :de, however, institutions were left free to
name th ir ow: progran; and degrees, and the traditional M.A. was
genera iy revsin_d--s~netimes called the Honors M.A. Meanwhile, ad-
ministrators end scholars continued to work on the probler of the
so-callied A.B.D.'s, the candidates for the deetcrate—whe (omplete all
requi- ements except the dissertation and continue thereaiier to wand' r
in a Jegreeless professional limbo, somewhat higher than the master's
but lower than the doctoral level. In November, 1965, Fredson Bowers
of the University of Virginia published a suggestion that a rew degree,
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the Doctor of Arts, be instituted for such persons, and in March, 1966

a faculty committee on educational reform at the University of California
at Berkeley recommended the adnption of this suggestion. There was some
feer, however, that a new doctoral degree might debase the Ph.D. The
Yale M.Ph. is therefore designed to incorporate the same idea--all
requirements for the doctorate except the dissertation--with a degree
title borrowed from the Carmichael plan.

There can be no doubt that the M.Ph., which requires an extra year of
course work, is stronger than any master's degree which can be earned
in a year beyond the A.B. Yet, except for professional or semi-
professional degrees which traditionally require two or three years--
the M.F.A. and the M.B.A., for example--it is difficult to defend
requiring more and more time for the master's. The reluctance to
recogrize the master's as preparation for college teaching remains
and seem3 likely to endure. One of the chief virtues of the MA-3 is
that it offers strength without prolongation and that it actually
accelerates the doctorate for those who can and do go on.

The many other virtues of the MA-3 will be apparent from the content
of this report: the challenge to superior students and provision for
their development; the encouragement of able young women who may be
reluctant to commit themselves for more than a year beyond the A.B.;
the raising of undergraduate standards in the process of developing
an undergradudte-graduate continuum; the stimulation of academic
achievement in high schools and junior colleges, both through the
incentive of qualification for the progra.. and through the education
of able teachers; the education of personnel with supevior qualifica-
tions for non-teaching fields such as government, business and
certain professions.

The MA-3 is a challenge tc the college as well as to the student,
and its response to today's needs justifies the effort it requires.

T T T P T T T T T T S N A T Ty




SUPPLEMENT A

Financia]l Statement of the Career Scholar Progran
University of New Mexico
1964-1965

Note: The Career Scholar Program (MA-3) at New Mexico completed its fourth
year in 1964~65. Fifty students were enrolled in the program that year

(11 graduate students, 25 seniors, 14 juniors) . Twelve departments (54
faculty members) participated, as did four deans, the Academic Vice-President
of the University, and the Director of the General Honors Program. The
program had its own newsletter (6 issues) and sponsored three special meetings
and colloquia for participants as well as a series of informal discussion
meetings. Stipends were given to students (see page §0 of this report).

In the following statement, salaries for the Director (Assistant Dean of the
Graduate School) and others reflect only the portion of time devoted to this
program, not full amounts.

Salaries:
DirectOTc.ccoccecscessscssd 4,500.00
Secretary.cceccccccccccss 2,100.03
Faculty advisers......... 13,025.00
Total S81ArLe8 .ccececcccescccceses$19,625.03

Student Stipends: -
JUNLOTS .o cevencoscasesese 3,693.75
seniotso................. 8’062.52
Craduates ..coceeosecssess _12,125.00
Total $23,881.27
S\lmt Stipends.......... 800.00
Total Student Stipends.............$24,681.27
Book Allowances for StudentS8....ccceceeecccece 129.15
swplies .nd Equipmnt....................... 19.60
Meetings, Including Honoraria for Guest Spcakers 451.80

Publications and Information Bulletins....... 74 .89

$44,981.74

Cash Balance, July 1, 1964...$12,690.80
cash Received, Sept. 18,1964_$44.000.00
Tot‘l..................s........... 56’690.80

A Current Year's Expenditures......ccccesececes 44,981.74

Cash Balance, June 30, 1965. . ccececncnacsssss$11,709.06
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SUPPLEMENT B

Goucher College Questionnaire

(From the Office of the Dean)

QUESTIONNAIRE FOR SOPHOMORES INTERESTED IN COLLEGE TEACHING AS A CAREER

We are trying to map out the direction and focus of your studies for the
next two years and to work out the synchronization of your undergraduate
work with your graduate studies in order to assist you in acquiring your
first advanced degree as speedily as possible. In order to help you and
vour major adviser in planning for the next two years, we need to know

the answers to the questions below. Will you complete the questionnaire
and return it to me as quickly as you can. Your replies will not commit

you in any way but they may serve us and you as guidelines in planning
for the future.

(1)

(2)

(3)

(4)

(5)

(6)

)
(8)

(9

Name Class

What d¢ you now expect your r- or to be?

What are the fields of study (or courses) that you consider should
support your major?

Have you developed an interest in any period in History - 19th century -

18th century, for example?

What two modern foreign languages 4o you expect to carry forward to an
advanced level?

Do you plan summer study of one of the foreign languages this summer?
Where? (Please 1indicate in which language and at what level you plan
to study, as well as the duration of the program.)

Do you expect to finance this yourself or will you need aid?

Have you applied for aid? From what source?

If you consider it necessary to apply to Goucher for firancial aid for
summer study, please complete the attached form.

Which one of the four universities with which we are affiliated do you
think you would iike tc attend?
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MASTER'S DEGREE PROGRAMS IN EDUCATION

Master'!s degrees in education account for approximately 4407 of all
master's degrees awarded anmually in the United States--more than

in any other field, professional or academic, Although education

is also the lecading major fleld in dachelor's degrees, it accounts
for only about 254 of these as against 0% of the master's, according
to the most recent figures issued by the U.S.0fflce of Education
(Summary Rerort, 1966). Education, moreover, is an especially
important field of graduate study for women. Of all master's degrees
awarded, women have been earning an average of 30-33% during the
1960's, but they have been earning lli-Si% of master's degrees in
aducation. To put it another way, 56-62% of all master's degrees
awarded to women have been in education.

The needs of the commnity, to the point of natlonal crisls, as well
as professional patterns and requirements underlie these figures.
The post=iorld War II school population explosion, the post=Sputnik
pressures to upgrade the quality of instruection in the schools, and
the increased social pressures on education in the 1960's have been
widely publicized and have stirred response. One direct result has
been a sharp increase in the mumber of elementary and secondary
schoolteachers: mora than half a million additional teachers 1n the
decade from 1950-1960, a contimued increase at the rate of approxi-
mately 100,000 every two years since that time, and shortages still
reported despite the latest total of over one and three-gquarters
million. During this period state and local beards of education
have fostered the extension of formal training deyond the bachelor's
degree for both elementary and secondary teachers. In three states,
including New York, a fifth year of study, though not the master's
decree, is now required for permanent certification of elementary

as well as secondary teachers, and twice that number of states
require a fifth year and/or the master's for teaching at the second-
ary level, Lven more widely, salary and promotional incentives
encourage the earning of a master!'s degree, while the availability
of fellowship 2id, paid internships, and loans has eased the problem
of costs. The special interest of women 1ln master's degrees in
education ¢an be related to the fact that women today hold more than
80% of elementary and almost 50% of secondary teaching positions
despite a trend toward the recruitment of mocre men for classroom
teaching than in the paste.

But the full significance of recent developments in master's degree
programs in education cannot be expressed in quantitative terms.
Expansion has been accompanied by analysis, exverimentation, the
revision of o0ld mathods and programs of study, and the initiation of

new, The variety of degrees being awarded today, ranging from the
traditional M.A. or M.S. with concentration in an educational field
to the X.Ed., the M.S.E.E., the M.A.T., the M.S.T., and many others,
reflects in some measure the search for solutions to the twin proble
of recruitment and preparation. This variety can seem bewlldering
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at first glance, especially since distinctions amonz prosrams cannot
be drawn primarily on the basis of degrees. The li.A.T., for example,
which was originally associated with the preparation of liberal arts
graduates for teaching, may now be reserved (at Stanford, for example)
for experienced *eacners and graduates with orevious professional
preparation, whereas the M.S. in Zd., traditionally a professional
degree, may be earned (for example, at Zlmira) by working in the
liberal arts fields alcnes, Formont and change, the loss of old dis-
tinctions and the formation of new, nave been so great that the Ford
Foundation report on "The New Teacher" (1902) refers to a "revolution
in teacher education" and maintains that "the path to thz teaching
profession is changing as dramatically as the path to thc medical
profession chanzed following the historic Flexner ieport on medical
education in 1910,"

Throuch all of this ferment, onc basic distinction and three major
directions of development are clear, The distinction liecs between
programs (wnatever the degree) designed for liberal arts graduates
with 1little or no previous professional preparation and programs
designed for graduates of professional sequences and/or experienced
tcachers, The major diractions of development, affecting both types
of orograms, though in different ways, are these:

1, Academically, there is increasing emphasis on work in a
sub ject-matter field; and insofar as vnossible, this work
is done in courses taught by or developed in consultation
with members of the academic (arts and sciences) faculty,

2. Professionally, therc is loss emphasis on "methods" courses
and more on the history, philosooiiy, socliologry, and psychology
of education, on curriculum itheory, and on researchh into the
learniny pirocess,

3. Clinically, the internship is now nreferred to nractice
teaching, despite a consequent lengthenin; of the time
required to earn the degrec by as little as a surmer or
as much as a yeare.

As the first two trends indicate, a strong effort is being made to
encourase and sustain a compvlementary, fruitful relationship between
education and the liberal arts. At the same time, as shown by the
borrowing of the "internship" concept from medical education, there is
an effort to strengthen professional proparation by practicel as woll
as theoretical means,

In the study which follows, the basic distinection noted above provides
the frarework for organization. First, programs fcr liberal arts
graduatcs will be discussed, and then nrograms for those with professionsl ¥
background, Differcnces in the preparation of elementary and secondary '
school teachers will be noted 1n both sections and relatlonships to the
ma jor trends identified, A third section will outline some svecial
features and developments of general interest, Iliaterial for tie study
has been gathered by means of visits and correspondence with program
directors and chairmen at Lj2 rcpresentative institutions. In addition,
the dlalogue which has been going on in the literature of educaiion has
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been used to throw light on new developments whenever possible, In
particular, Dr. Jomes B, Conant's influential study, The rducation of
American Teachers (1963), undertaken with the support of the Carncgle
Corporation, vwill be referred to in some detail, Other espccially
helpful sources have been the report of the larvard Committee, ''he
Graduate Study of Education {1900); discussions of education programs
In Graduate bBducation Today, edited by Evcrett iWalters for the American
Council on Zducation (1965); and Ford Foundation booklet reports on
foundation=supnorted exveriments in teacher education in tne 1900's,
r'inally, since prozrams for the tralning of teachers rmst opcrate
within the context of certification requirements, though ideally they
should not be determined by such requirements, statements of New York
cortification nolicies for elementary and secondary sciiool teachers
and staterents concerning the evaluation of k.A.T. and Internsaip
programs, torether with statements by the iiiddle States Association

on teacher cducation progrsms, will be included for convenience in
the Appendix,

I. PROGRAiS FOR LIDERAL ARTS GRADUATLS

The problem of preparing liberal arts graduates to teach in either
elementary or secondary schools has long been that of professional
traininge. Without going into the longstandins dispute between
"acadsmics" and "educationists" as to whether or not one can teach
well without such training, it may be convenient to summarize the
three areas of study which are generally accepted today as necessary
parts of g teacher's education:
1, Acadenmic background
ae General education in the liberal arts
be Concentration in a major subject area (especially imovortant
for secondary and specialist teaching)
2¢ Study of "foundation" subjects
a, Humanistic foundations: the history.and philosophy of
education
b« Bchavioral foundati ns: the psychology and sociology of
education
3¢ Professional training
ae. liethods of teaching the materials of one's field
b. Supervised practice in teaching, together with an ovpor-
tunity to discuss and evaluate teaching problems and
their solution
Liberal arts rraduates may be expscted to have a strong background in
the first of thesc areas, but wirh the possible exception of feneral
psychology they lack experience in the others. Yet they may be excellent
recruits to teaching if thelr college records demonstrate academic
ability and if they have the riscessary versonal qualifications, A
master!s depree prosram in education alone is not tne answer, for in
the first nlace the lack of undergraduate study of the field would
preclude a full orogram of courses on the graduate level, and in " he
second vlace it would be academically wasteful and professionally unsound
not to deepen through ;raduate work the notential tcacher'!s interest in
and understanding, of his undergraduate major field,
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The programs which have been developed a&s possible sonlutions to this
problem range from those which advise the student to complete work
for a conventional academic M.A. and in addition to complete the

work in professional educatlion required for a teaching certificate
(thus separatinz master's degree work from work for certification),

to those vhich concentrate on education requirements and keep academic
work at a minimum, Between such extremes lie the integrated programs
which attempt to achleve a balance. Outstanding arionz these and
worthy of speclal consideration are the programs which lead to a
llaster of Arts in Teaching degree,

M.A.T. programs have been in Axistence since the 1930's, but they have
been especially significant since 1952, when under the leadership of
Dean Francis Keppel and with the aid of a grant from the Fund for the
Advancenent of iducation of the Ford roundation, the darvard University |
School of Education organized the Tweniy-iline College Cooperative Plan |
to recralt superior graduates of liberal arts colleges for secondary |
school teaching., Other celleges and universities, many with the help

of Ford grants, developed corresponding li.A.T. programs in the 1950's
and 60's, with or without a designated zroup of cooperating colleges

but almost always with emphasis on a liberal arts background of

superior quality. Iiiost of thesc programs prepare students for secondary
school teaching, building on the academic subject field of the under-
graduate major, but more recently a few have offered a sscond "track"

of preparation for elementary teaching. As noted above, the M.A.T.

has also been adapted to the recuirements of experlenced teachers
working for an advanced degree, but this develooment is still
comparetively rare,

A few generalizations about M.A.T. programs may be helpful:
l. Admissions. Standards usually include the following:

a. A bachelor's degree from a "recognized" liberal arts institution.

b. An undergraduate major (or at least 2l credits; in the academic
field of proposed graduste and professional concentration. The
subject should be one commonly taught in secondary schools:
English, history, mathematics, or the like.

c. A "superior" undergraduate average (usually interpreted as at
least B for the last two years or B in the major field,.

d. Little or no previcus study in professional education courseg.

é. Personality and motivation for teaching.

2. Degree requirements, These vary, but the range includes the follow

a. 30-40 credit hours of post-baccalasureate work, most at an advanced
or graduate level,

b. From 1/3 to 2/3 of this work in the academic rield of the under=
graduate major. The rest in educatior courses and professional
programs which prepare the student for teaching while fulfilling
certification reaquirements,

c. internship or practice teaching under supervision of both
graduete faculty and school personne..

de Great variation in such degree requirements as a comprehcnsive
examination, a thesis, and foreign languasge proficiency.

3. Time. Ranges from 9 months to 2 years of full time graduate study
plus internship.
i, Results. Zxcellent reports from school systems employing M.A.T.

R
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graduates, though so far, as Conant has pointed out, thesse
represent only a small percentage of working teachers, since
the M.A.T. has been widely available for a relatively short
time. Ths academic and professional capabllity of M.A.T.
graduates is evidenced by the fact that nationally about 1/}
of them go on to doctcral study after an average of 2 years
cf teaching experience., If they elect to take the doctorzte
in an academic field, they can usually count toweard it tnelr
academic work for the M.A.T., though not their vork in educa-
tion; if they take the doctorate in education, they can count
toward it virtually all of their work for the M.A.T.

A few specific examples of M.A.T. programs will clarify some of the
generalizations about organization and requirements. The programs
analyzed below were chosen because they are offered by relatively
small institutions with strong undergraduate programs, located in
different areas of the country., Programs designed to qualify
graduates for secondary school teachling wlll be analyzed first,
since these are most often associated with the M.A.T. because of
their natural correlation with an undergraduate academic ma jor.

4.A.T, Programs for Secondary School Teach;gg

Smith College

l.Graduetion from 'ap-
proved" 1liberal arts
tollége o6r school of

1lib.arts in university.

2."Superior" undergrad.
record, esp. in field
applicant intends to
teach. This record
mist satisfy both
Dept. of Ed. and dept.
of field of teaching
that applicant shows
promise as grad.studat
and teacher,

3.Undergrad. concentra-
tion in prosnective
teaching fleld of
approx. 2l credits,
incl. min. 18 credits
above freshman level.
To qualify applicant
for summer internship,

teachlng fleld must bel Admissions approval by

orre of following:
English, French,
history, mathematics,
sclience, music, art.

li.Reading lknowledge of
at least one foreign
language,

5.Evidence of personal
qualifications for
teaching °

Oberlin College

1.Graduation from ac-
credited college with
ma jor or equiv. in
one of followlng: art,
Eng., for. lang. (Fr.,
German, or Span.),
math., soc. scl,
(anthro.,econ., gvt.,
hist., or soc.),
science {viol., chem.,
or physics).

2.Undergrad. record
with ave of B or
better,

3.Enthusiasm and charac-
ter trailts necess
for good teaching.

Supporting documents

for application:
a. Undergrad.transcdpt
be G.R.E. scores
¢. Ruference letters

Oberlin M.A.T. faculty
committee required,

Note: Prior certifica-
 tion or near certifica-
tion for teaching dis=-
qualifies an appi.icant
tor tiis programg but
Peace Corps experience
welcome.

Reed College

l.Bachelort's degree
from accredited
college or university,
with (a) major or
equiv. 1in Eng., fore
lang., math, phys. or
biol. sci., or history
end soc. sci., and
(b) broad liberal ed.
2.Personal characteris-
tics which 1indf:ate
success in teaching.
Supporting documents
for application:
a.Undergrad. transcdpt
b.3 reference forms
c.(Optional) Aptitude
part of G.R.E.
d.Wherever possible,
interview with Reed
representative.
Admissions approval by
faculty Committee on
the Ed. of Teachers.

Hote: Prior work in ed.
or teaching experilence
does not disqualify

from M.A.Te, but course

work 1s sybstituted for
internship in program.
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Smith College Oberlin College Reed College
Supporting documents for
application:

a.Undergred.transcript

b.Succinct statement
of plans fcr teaching
c.Three letters of
reference, one from
member of undergrad.
ma jor dept.
Admissions approval by
Depte.of Ed, and dept. of
acad. fleld. ’

Note:0lder 'omen grads.,
esp. of Smivh, welcomed
and may prepare for
teaching or return to it
after lapse of years.
Recent teaching experieufa
does not disqualify,but
internship omitted and
pattern of courses dif-

ferent,

Degres [l. 10 semester courses, |l. 34 credit hours, 1.Min. of 30 credit
requireq{ distr. as follows: distr. as follows: hours (may be more),
ments a.Summer intern a.Summer courseg-- distr. as follows:

teaching--1 course (1)Psych, foundations| a.Summer pre<intern-
beSummer course in of 0deccecceseld CP ship course in
curriculum & princi- (2)Introd. to teach- principles of teach-
ples of subj.=-1ocous ing (observation, ing (incl. observa-
c.Courses in teaching analysis,practice) tion & practice)3 or
area during acade cecescssseccceesl CY b.Half-time internship
year--l4-5 courses (3)Independent study (3 periods daily)
d.Courses in ed.during of materials for throughout acad.
acad. year, incl. teaching major FOATeceeaean-ar 08D
practice teaching-- SUbJeecscccscel OF c.Ed. courses during
3=li courses b.Teaching semester=-- acad. year:
2,0f the 8 courses dur- {1) Internship..8 eor (1)Seminar in cur-
ing acad. year, 3 2) Seminar in cur- riculum and
sdould be at grad.level riculum, methods,# mothods..... 3cr
& no more than 2 interf principles..3 er (2)Hist. of Am.
mediate. c.Campus semester-- - ed.or phil.
3.Grade of B or better (1) Grad. study in in edeccecece 3CT
in all courses or MajOrecsc0el CF (ﬁ)Ed. payche.ee 3cTr
sominara (but one C (2) Soc. or phil, of (L)Child & adoles.
may be permitted if ed. or compara- psychececeeee 3CP
dept. recommends to tive ©6deees 3 COT d.Courses in acade.
M.A.T. Committee). Total of 1l er. in subj. area during
No thesis required. ma jor field and 12 cr acade years..eel00r
in ed. plus 8 cr in- Total mine. of 10 cr. in
Note:Experienced teach- | ternship. major field and 15 cr.
ers working for M.A.T. 2, Average of B for in ed. plus 6 cr. in-
complete only 8 courses the 3l cr hours, ternshipe.
(no surmer), with lj in with no grade below Z.bgveﬁg:dof B in ax;;ajor
teaching f o counting toward suble. e T ey
and 2 9190%2‘1,2;,2 in edT gegree.i & %:l%:a%. oF. T8% wor

. HJo thesis required. No thesis required.
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Reed College

Note: An alternate plan
for inexperienced 1lib.
arts grads. permits com=
pletion of l.A.T. during
acade year (no summer;
byr substituting unpaid
student teaching in
spring semester for the
pald year-long internship
Experienced teachers
working for M.A.Te at
Reed also complete work
in one acad. year 1if
they study full time.
Both internship and ‘
student teaching omitted.
The 30 cr. req. for
degree distr.as follows:
Ma{.field...lO-lS Cre
incl.2-cr seminar
paper)

Edoooo.ooooo 5-10 CTr.
Electives... 10 cr.
(may incl. work

outside maj. field)

Reed policy permits grad.
credit to be given for
undergrad. courses if
approved by grad.advisen
but student may be req.
to do extra work in
undergrad. course.

Detalls
of in-
tern-
ship

MEC

Aruitoxt provided by Eic:

Offered in coop. with
Northampton H.S., which
has summer program for
both enrichment and
remedial study.
Teaching done by
"teams" of one masier
teacher and no more than
2 interns, Each intern
serves on 2 teams, nor-
mally under 2 different
teachers,and works in
both enrichment and
remedial classes. All
intern teaching closely
supervised by master
teachers. Subjects:Eng.,
French, hist., math,sci,
music, arte. '
Internship occuples
mornings for b6-week

sumer gession and counts
as equive. of 3 grad. cr.

Offered in coope. with
Cleveland publie schools
and other school systems
in area. During pre-
internship summer 1ntrodﬁ
t» teaching,exp. also
avallable in two demon=-
stration school programs
on campus:one for gifted,
one for dlsadvantaged
high school pupils.
Intern performs all
duties of regular class-
room teacher during full
time intern semester
(spring or fall). Under
supervision by Oberlin
& by school. Subjects
avallable for ass: Enge.,
French, math, sci.
Special ass. in "Inner
City" schools available

for those desiring work
with disadvantaged.

Offered in coope with
Portland public schoolse
System notable for dvlpt
and experiments with
curriculum, team teach-
ing, flexible scheduling,
programmed instr., pro-
grams for the disad-
vantaged, etce

Interns selected
after interviews at both
college and schools,
whenever possible.
Throughout acade. year
teach under supervision
for 3 periods a day
(usually full morning)
and also have limited
participation in extra- .
curricular school activie
ties. Re~aive 6 cr towad

M.A.T. Concurrently-carry

approx. 10 er class work.
Advising teachers
selected for skill and
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Smith College Oberlin College Reed College
Concurrent req. is after4 Full time internship interest. Each advises
noon course in curriculm| for one semester counts| 1-l4 interns, has one
and principles of teach-| as 8 cr toward degree, period of released time
ing maj. subj., also Concurrent req. 1s for each advisee, and
equive. of 3 grade. cre Saturday morning semi- 1s paid extra stipend

Over-all supervision | nar in curriculum, of $200 for one advisee
by Smith Coordinator methods & principlos |and $1C0 more for each
(Ch. of Ed. Dept.) and by] for 3 cr. extra ($500 for li).

H.S. Principal. Over-all supervision Teacher introduces in-

Interns pay fee of by Oberlin Director, tern to teaching subje
2150 for internship, working with M.A.T. in this school, has

125 for course, $15 for| Committee, and by frequent conferences,
registration. Receive school supervisory observes,; evaluates,
no stipend, but some personnel, has close liaison with
scholarships available. Interns earn salary | college supervisor.
Tuition for acad. year of $2500 under contract By college, advising
in addition to summer to schools. This ex- | teachers are given staff
tuition ($1200, not in- | ceeds Oberlin tuition status, listed in cata-
cluding dorhitory and ($1550 but likely to log, given free use of
special fees) but here be raised). Scholar- 1ibrary and free tuition
again fellowshlps, ships and College and | for a seminar, invited
scholarships, and loans | NDEA loans also avail- | to participate in con-
avallable. able. ferences, otce
Interns regularly
accepted in fields of
Eng., for. lang., math,
sci., soc, scl.k history

l There has been one

‘ - intsrn in art.

E Over-all supervision,
| beyond advising teachers
: by school principals and
F college supervisors .

v (members of Ed. Depte,
sometimes 1ib., arts fac.
Sometimes experienced
school teachers & admin-
| istrators,

| Interns pald stipend
| : of $2100 by schools
(Reed tuition for entire
M.A.T. program $2050l)0
Scholarship aid up to
$1700 and loans also

available.
Faculty |Chairman of Smith Dept. Director of M.A.T. Chairman of fac. Commit-
& adm. | of Ed. 18 Coordinstor program works closely tee on Ed. of Teachers
of M.A.T. program. Ad- | with M.A.T. facully directs M.A.T. program
vised by faculty com- committee, Committee (this comm. concerned
mittees: M.A.T. Commit-| decides on admissions with all work in ed. at
tee and Conmittee on and standards. Student |Reed, undergrad.as well
Grad, Study. All depts. | whose grades fall below|as grad.). Comme has
of college cooperate req. must get permissim represontatives from
in advising M.A.T. of M.A.T. director, acad. dopts. as well as

ztudents and admitting | chairman of acad. dept., Ed., and Registrar also

‘them to courses even if | and Dean of College to |& member. M.A.T. staff
depte. does not regularly] continue. draws on schools as well

offer grade. worke. Each student has ad- |&8 Reed; much coope On

visor in maj. dept. broad base.
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The traditional association of the lM.A.T. with the effort to develop

a complementary relationship between professional education and the
1iberal arts has been widely sustained by institutlions offering the
degree, even though they have broadened its function. This partly
explains, as already suggested, why tne M.A.T. Seems especlially well
suited to the preparation of secondary school teachers of academic
subjects. Prospective elementary teachers of’ "common branch" subjects
have need of the liberal arts but in more breadth than concentration,
and they are, moreover, usually faced with moeting certification re-
quirements which specify extensive work in professional education,

Despite these difficulties, the M.A.T. is sometimes offered as prepara-
tion for elementary teaching. Of the institutions whose secondary
programs are analyzed above, Oberlin has an elementary "track" also.

The following table may be helpful in clarifying significant differences:

Oberlin Colieggf-M.A.T. for Elemontary Teaching

Program . Significant Differences
rom Secondary Program

Completion of requirements for baccalaureate
degree, including an undergrad. major in an

academic subject,
In addition to academic major, applicants Specified distribution
must have completed courses in the following in liberal arts flelids

fields as part of general ed. background: to provide general ed.
a.English comp. and 1it. background for elemente»y
b.Two years of a foreign languags teaching. .

c.One year eack of lab sclence and math

d.One year each of U.S. and European hist.
and electives rrom anthro.,ecor.,govt.,
and soc.

e.Fine arts (art apprecietion, studio art,
msic appreciation)

f.Introductory psychology Undergrad. req. in psayche.

Up to 9 cr in prof. ed. courses may be ad-| to give student start

mitted as part of undergrad. record and need | toward heavier prof. ed.

not be repeated in similar grad. courses, req. at grad. levele Also
though grade. cn will not be given for work encoursagement of some
complsted for baccalaureate degree. undergrad. work in ed,

'Dogreo

require~
ments

two academic years and distributed as follows3 heavier then for secondary

36-38 credit hours, earned during a period of% Credit hour requirement
a. 30-32 cr. earned during a year of full progrem (3 cr.), and

time graduate study on campus. time extended to 2 acad.
(1) Min. of 9 cr. in academic field or years (from 1 acad. year
fields to complete background for and one summer).

elementary "common branch" subjects.
(2) A1l other credits in prof. ed. courss Regq. in prof. ed. heavier

chosen to provide prof. orientation |and that in acad. flelds

and fulfill state certification req. | 1ighter than for secondary

be 6 cr. earned during a second year of program (req. 1l cr. in
full time internsﬁt:l;p teachingyunder concentrated acad. field).
supervision in local elementary schools,
and concurrent participation in in- Full year of internship
ternship seminar at Oberlin: (vse. ocue semester)again

emphasizes professional
training,




Details | Salary for full year 1s the usual starting For théir one semester
of in- | salary for elementary teachers in this of internship, secondary
tern- locality: $5400-$5500, including credit candidates earn approx.
ship for graduate study alresdy completed, $25006
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Other matters, such as supervision of interns und over-agll adminis-
tration, are essentially the same for the elemsntary and secondary

programs., It might be noted, however, that because of the greater

emphasis on work in education for prospecvive elementary teachers,

the education faculty of the college plays a relatively more active
role and the academic faculty a less active one in instructing and

advising these students,

The realities of preparation for elementary school teaching raise a
question, indeed, as to whether the M.A.T, is the most appropriate
degree for this purpose. It is not a question of standards but of the
assocliation of the M.A.T. with a graduate program requiring at least

a third and preferably at least half of the student's work in the liberal
arts, The need of the prospective elementary teacher for more work in
professional coursns suggests that a different degree would more accu-
rately reflect the nature of this graduate study, Smith College, for
example, awards the M.Ed. rather than the M.A.T. to students in the
fileld of elementary education and requires 9 undergraduate credits in
education for admission to the program. Reed offers no program in
elementary education., Among universities, Harvard and Chicago have
been leaders in developing the M.A.T. for secondary teaching, but
Harvard offers the M.Ed. and Chicago the M.S.T, in the elementary field,

A second queation is whather an institution may prefer not to offer a
special M.A.T. program for secondary teaching but may choose instead
a degree designation whicha can be applied to both elementary and
sscondary programs, and perhaps to programs for liberal arts and edu-
cation graduates alike, To use the M.A. for this purpose seems less
than satisfactory because it dblurs the lines between professional
study and. work in the purely academic disciplines., Such degrees as
the ¥.S., the M.Ed., and the M.S., in Ed, are more fully acceptable
because of their professional or semi-professional connotations,
Since these, uniike the M.A.T., were not designed specifically for
the liberal arts graduate but have been adapted to his needs, they will
be discussed and comparisons made in connection with programs for
graduates with a background in professional education,

Il. PROGRAMS FOR GRADUATES WITH BACKGROUND IN EDUCATION

The term "background in education," though widely used for convenience,
may refer to the qualifications of at least three distinct groups of
graduate students: (1) those who majored as undergraduates in an academic

field but who elected to take one or more undergraduate courses in
education, usually for a total of 6=12 credits; (2) those who followed

& professional sequence in education as undergraduates anc ulfilled

the requirements for .certification or provisional certificaiion to teach;
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(3) those

ence elect to study for a master's degree.
group need virtually the s
undergraduate work has been entirely
1ittle more flexibility is provided by the [
toward certification.

mich flexibility,

concerncd, but they may

graduate courses in academic fields.

various "multi-track" programs have been dev
of these students of differing backgrounds,
one of the professional degrees.
admission and degree requirements of three such progr
respectively to the l.S., the
in tne following tables.

backgrounds,

priate to teaching at various levels,

secondary gradss.

The choice o

ame sort of graduate

MeEd., and the MeS. in
Each progran
from liveral arts or primai ily liberal a
teachers with prior certification;

certified teachers who after some years of classroom experi-
Students in the firat
program as those whose
in the liberal arts, though a

ew credits already earned
Students in the second and third groups have
even freedom, where certification requirements are
lack the prerequisites for admission to

eloped to serve the needs
usually in connection with
To illustrate their operation, the
ams, leading

Ed., are summarized
accommodates students of diverse
rts graduates to
each ofcers courses of study appro-

from the primary through the

determined by comprehensiveness and clarity.

A.

THE M.S. PROGRAM AT YoSHIVA

Ferkauf Graduate School of Education

— Uncertified
Candldates

Elementary Teaching, N-6

T ‘Certified
Candidates

Candidates

f programs for analysis--the li.S. at

Yeshiva, the M.Ed. at Pittsburgh, and the M.S. in Ed. at Queens--was

Elementary and Early Sscondary
| Teaching, N-9
Uncertifled

Certified
Candlidates

1. Bachelor's deg.

from atcrede. 1lib,

arts college,

incl. following

distr. of credits:
ae. 8L er. of 1lin
arts studlies (ex-
cluding studio or
sitills), incl,
min., of 12 cr.
each in humani-
ties, soc. sci.;
math & nate. sci,
be Haje of 2li cn
min. in 1lib. ar
area, excluding
courses credited
to basic certife.
IroQe

2. GRE Aptitude

Test scores,

1-2, Same excepv
that bach's deg.
may be from lib.
arts or teacher!
college, provide
distr. require-
merits are nmet,

3. Some form of
certif. or equiv.
to teach in N.Y.
State (necessary
course areas
specified).

1-2, Same as for
Uncertified--
Elementarye.

1-3, Same as for
Certified--Ele~
mentary.

|

All applicants expected to proyvide usual supporting

documents (transeripts, recomm }
050 b0 oot o pLs, endations, stce.) and

for teaching,

quiremdnﬁ of personal qualifications




slementary, N-6 l
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Elem, and Early sSec., #-9

——— v e e —

Uncertified Certified Uncertified Certified !
Degree 1. Min. of 36 cr.,| 1. Min. of 33-36 |[LMin. of 36 er., {1l. Min. of 33-36cr,
requlire-| distr, as follows{ cr, distr. as distr. as follows} distr. as follows:
ments as SoC., phil., | follows: a. Soce, phil., a. Research in
hist., foundations| a. Research in hist., foundations | edececcccecsess3 CP
of ed.........3 cy 6do.........3 Cre of ed.'..'.ooooB cP b. Behavioral
b. Behavioral b. Behavioral scii] b. Behavioral scle & soc. 9=12ar
SClecesesssceel CB & SOCees.s.9-12cilsciences......6 cr}{ c. Adv., prof. pras
¢. Teaching meth4 c. Advanced prof.j ¢. Methods & techt tice & .heory9-lar
ods & tech,N=6,12af practice & theorﬂlnigues of teaching| d. Lib. arts con-
d. Libo arts con 000000000012-15 N- 009000000009 crTr tent courses in
tent area.....6 cy de Adv. course d, Methods of maje field..lz-%g
e. Guided elec- | work in 1ib arts |{teaching content
t1v600000000003 c maJOI‘ area... 6m area’ 7-9000003 cr
f. Fleld exp. & e. Lib. arts maj.
seminar, incl. mi content area..6 cr
300 hours in obs. f. Gulded elec-
stud. teaching,6c¢ tiVe.eeeceeceseld CT
g Fleld exp. &
2. Comprehensive 2. Comprehensive || seminar, incl. minl 2, Comprehensive
exam or mastert!s |exam or master!s ||300 hours of exp.,| exam or master!s
thOSis. th3818. etc.o.ooo.oo.o cry) thOSis.
2. Comprehensive
exam or master!s
thesis.
: Secondary Teaching Seco e
& Specialty in Eng. or Soce. Studies Speciality in Eng. or Soce. Stuiles
Uncertified vertified
Admission| 1, Bach's deg. from accred. lib. Same throughout except that in
require- arts college. addition applicant must be pro-
ments 2. 36 cr. in maj. teaching subj. visionally certified to teach his
3¢ 84 er. in 1ib. arts, incl. min. subject (Zng. or Soc. Studies) in
12 ¢1. each in humanities, soce. sec. school or must be qualified
scl., math and nat. sci. for such certification l1list of
. GRE scores cn. Aptitude Test & courges or equiv. necessary for
Adv. Test in major field. | thisl,
Degree !1l, Min. of 36 cr., aistr. as follow; 1. Min. of 33-36 cr., distr. as
require-| a. Soc., phil., hist. foundations | follows, according to student's
ments Of 6deccccccccoscccccces cr. | previous coursework:

Behaviorgl sciences.ce.. g cr.
liethods & materials of teach-
ing subj. in sec. school 3 cr.
Sec. school curr. and/or prob-
lems in instructionee..- 3 er,
Content courses in acad. subj,.
field.eeeeeeesvesccsceseelb CT,
Internship seminar and field

OXPErieNncOecececcecccsss O CT,

be
Ce

d.
O
T.

2. Comprehensive exam or mastert!s
thesis.

a. Research in education.eceoc.. g

b. Behavioral seci. &/or soCe...

c. Flelds of study & ed. in ma jor
Subject ArOfceccsscsse 002,,.‘--27 cr.

<P
cr,

2e Comprehensive exam or master!s
thesis.

i
‘
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It should be noted that besides specifying areas of study, as in the
summary above, the Yeshiva catalog lists a cholce of courses, which
fulfill requirements under each heading in educational flelds.
Courses in academic subject areas are not specified but left to the
decision of the student in consultation with his adviser,

The internship progrem at Yeshiva 1s operated in connection with

i Project Beacon, an institutional project for training educational
and psychological specialists for work with the socially and cultur-
ally disadvantaged. Internships in this project pay a stipend of
$1,800 per year.

Be THE M.Ede PROGRAM AT PITTSBURGH
School of Education
Graduate Teaching Internship Programs

1, Elementary Teaching

Uncertified Candidates Certified Candidates (min,.elligibility for
Pennsylvania Interim College certificate)

Admis- |1, Baccslaureate deg. in 1-li. Same as for uncertified, except that
sion ' 1lib. arts & all other degree may be in teacher education.
require-| reg. req. for admiss, to
ments |grad. study at univ, 5o Omit, since already have at least Interim

2. Satisfactory refs. & || College certificate,

good personal potential

for teaching.

3. Satisfactory inter-

view ratings from 3

members of face. of

School of Ed.

i Acceptance as teacher

by cooperating school

center.

5. Agreement to complete

work for Interim College
certificate for teaching

in summer session prior
to opening of regu.ar
school term.

Degree |36=h42 grad. cr., plus 30-34 grad. er., plus 6 or. internship with
require-| 6 cr. internship with seminar. Distr. over 12 months of full time
ments seminar. Distr. over work (acad. year plus following summer,
15 mo. of full time arranged in trimester plan).
work (2 summers and
intervening acad. yoarj| Two optlons available in course distr. Option
J provides for aporox. 2/3 of study in prof,
Course distr, as followsj| fields and 1/3 in acad. fields, Option II
. provides for approxe. 1/3 in prof. flelds and
2/3 in acad. flelds. These options available
only to students who have already completed
a prof. sequence. Course distr, in accordance
with these options as follows:

: ©

L ERIC

1dod by ERIC.
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: Certified
Uncertified Opte I _ Opte 1I
Degree |Course distribution areas. D B
require~{ Humanistic foundations
ments (Elsoc., histe, phil.) 7 er. 7 cr. 2=l er.
tconts) | Behavioral foundations
Growth & dV].pto 3 or. ‘,3)'“ e -
Psych, of learning 2 cr, 2 cr. 2 C e
Res, & statistics introd. 2 Cr, 2 cr. 0=2 cr.
Prof. concentravion
rrine, & Prac,--Eleie 6 cr.(38) - -
Reading in elem. sche 3 cr.(S) - -
Problems in elem, ed. 3 cr. 3 er. -
Elem, curriculum 3 cr. 3 cr. 3 cr.
Methods elem, teaching 2 cr, - e
Res, in elem. ed. 3 cr, 3 cr. 3 cr.
[Interrship & seminar,
cr. not coynted] (6 cr.] (6 er.] (6 er.]
Academic studies, plus
no-cr. interdisc. sem. 8 cr. 10 cr. 20 cr,
2. Secondary Teaching
Admission Same as for elementery applicants, certified and uncertified, except
reguire~ | that field of academic concentration must be in-a subject sppropriave
ments for secondary s>hool teaching, L
vegree Total credit requirement same as for elementary progranm, except (as
require- | indicated by following summaries) total credits for previously
ments uncertified secondary cand’dates average 35, plus 6 for the internship,
and for certified candidates average 30, plus 6 for the interaship,
as contrasted with [j2 end 30-3l respectively in the eégmgggag field.
. rtifi
loncertified Opte I Opt. II
@ Course distribution areas:
E Humanistic foundaiions
| (Ed. soc.,hist.,phil.) 7 ere L er. 2-l4 er.
| Behavioral foundations
| Growth & dvlpt. 3 cre (S;% - -
| Psych. of learning 2 ¢r, 2 cr. 2 cr,
| Res. & statistics introd,; 2 cre 2 cr, 0-2 cr.
§ Prof., concentration
| Princ. & Prac.=-Sec, 6 cr. (S) -- -
g Seminar--curr. & method 2 cre 2 ire -
; Sec, school in Am, culturg 2 cr. 2 cr, 2 ¢
E Res. in soce. 6d. 2 Cre 2 (re 2 cr,
g (Internship & seminar
g or. not counted) (6 cr.) w (6 er.] 16 er.)
? Acaderic studies, plus
| no-cr. interdisc. seminar | 10 cr. " 10 cr. 20 cr.

L

- .- - - e a— o a—

elating to the e
0)include the fol
jssions liberal arts candidetes outnumbere

Facts of special interest
this program (initiated 19

l. In applications and adm

# (S) signifies summer courses preceding regular program, required
of upcertif;g§_§§u§eqta onlye

- - e = ——

arly vears of operation of
1&‘f§ga P
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oeducation candidates almost two to one, and males outmmbered females
two to one,

2. The median undergraduate quality point average for candidates in

elementary education was 2.5-2.6 and for secondary candidates 3.0,

3¢ The majority of secondary candidates with liberal arts background
had majored in social sciences as undergraduates,

o The secondary program grew in numberc much more rapidly than the

elementary, This appears to be related to the fact that about 2/3 of

the liberal arts candidates entered the secondary program.

The internship at Pittsburgh 1is opersted in cooperation with the
public school systeme Interns are employed by the schools on a half-
time basis and are paid one ualf of a bSszginning teacher's salary
($2000-3250C0)s They are supervised by both public school and uni-
versity nersonnel working together,

C. THE M.S. IN Ed. PROGRAM AT QUEENS
1. Elementary Teaching

(All applicants)
l. Bacc. doege or equiv, from'college of recognized standing,."

2 Recomm. from collegée in which arplicant completed the pnrerequisite
courses in prof. ed, These prerequisite courses comprise the
total vnaergrad. sequence, a total of 32 cr., incl, student
teaching,

3. Min. undergrad, ave, of B~ or equiv,

e Min, undergrad, ave of ® or equiv. in field of concentration,

Note: 4s these requirements make clear, a liberal arts grad.
could not gain admission to this program withou ing up
required 32 undergrad. cr. in 8d, With the student teazhing re-
quirement, it is estimated that this would take about 2 years.
For sascondary teaching, as wiil be seen below, this requirement
is mitigated to some extent by a svecial progran,

Beyond the requirements for admission, students must meet matricula-
tion requirements before proceed:ng with more than 15 cr. of grad.
worke These specify provisional certification to teach, physical
and personal qualifications, and approval of a program leading to
permanent certification,.

Degree (A1l candidates)
require- l. Completion of approved proge of at least 30 cr, with min, B
ments (3.0) average.
; 2¢ Min, of one course in each of the following areas:
ae. Foundations of ed, (hist., phil., soc,)
be Ede &/or dvlpt. paych.
ce Curriculum & methods
de Ede research
For elem. toaching, req. min. of 16 cr. in advanced courses in ed,
ﬁ. Min. of 15 cr, of adv. work in academic subj. or area.

o Completion of research study or thesis, or passing comprehensive
exam (choice determined by area of specialization)




Adaission
require=~
monts

2o
Liberal Arts Graduates

6l;.

Secondary Teaching

gqpcation Graduates

le Bacc. deg, from acored, L=yr.
college,
2. Undergrad. distr, of courses
to include following:
a. 60 cr. in gen. 1ib, arts studies
incl. 12 or. ea. in humanities,
soc., scil., math & nat. sci,
b. Cnough er. in.subj. to be taught
to come within 8 c¢r. of N.Y. state
prove. teaching certif. req. (this
varios by subj, from 18 in math to
42 in a science).
3. Satisfactory undergrad. tran-
script, recommendations, interviews,
etc.

———e s -

Seme basic req. as for applicants
in elem, 6d., incl, undergrad.
prof. sequense in ed, courses and
aced. concuntration appropriate
to ngpoaed teaching field,
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Degree
require-
ments

2 er., distributed as follows:
l. Summer workshop in urbtan tgach-
CXre

ing......................

Full time paid internship
throughout acad. year.... Ui

2
Cr'e

Courses to be taken concurrent-
ly with internship:

a. Internship seminar.... It cr.
be Workshop, secondary ed.2 cr,

3.

,-"o

Additional grad. courses

11‘1 ed.ooooooooooooooooooo.9 cr.
5. Avpr. grad. courses in teaching
subjo-aoo000000000000000015 cr.
Time req. to complete prog. probably
more than 2 years: summer, intern-
ship year, plus 2l cr.

Internship not offered in every subj,
every year but only in subjs. where
teachers are "urgently needed," In-
{terns compensated at rate for begin-

ning teachers,

30 or., distributed as follows:

le Min, of one course each in
ly basic areas of ed.:
a. Foundations (hist,, phil.,soc)
be Ede &/or dvlpt. psych.
. Curriculum & methods
d. Ed. research

2¢ Remaindar of program subject
to joint approval by advisers
from ed. and acad. dept,
Pattern similar to that for
elementary teaching except
that the K courses mentioned
above will satisfy the ed.
req. (no 16 cr. min. in ed.).

[}

One important issue which arises from a comparison of the programs

at Yeshiva, Pittsburgh, and Queens is
ments for a degree,

what do these degrees mean? 1In the Pittsburgh pro-
gram and the ‘Queens -secondary program’in particular,._students not. already
certified for teaching are required to complete substantially more
credit hours for the degree than those with prior certification.

cannot be argued that this is merely a making u
the end point of total preparation, undergraduate and grea
is the same; i1f that were so, previously certified students who had

that of consistency in require-

It
ground and that
uate combined,

of lost

P




6s.

followed professional sequences as undergraduates would be required to
earn enough academic oredits to make their combined undergraduate and
graduate records equivalent to those of liberal arts graduates. The
Queens elementary program, which demands of all apvlicants the full
undergraduate professional segquence, is loglcally more consistent but

in effect excludes liberal arts graduates from the important elementary
field, Of the three programs summarized, that at Yeshiva comes closest
to achieving a broad consistency of total preparation in providing
different but parallel ways into the profession for students of different
undergraduate backgrounds,

The concorn of all of these programs with certification, either before
or during work for the master!s degree, is appropriate to their pro-
fessional charactsre A number of purportedly professional programs,
usually M.S. in Ed.,studied at smaller institutions avold this problem
by making certification merely the responsibility of the individual
student, to be achieved, if necessary, beyond the work for tne degree,
Such a policy might be justified in relation to the primarily academic
11.A., orograms mentioned in the previous section, but it seems unsuitable
to programs leading to a professional degree. It was for this reason
that university programs were chosen for analysis in this instance
rather than, as usual in this revort, programs offered by colleges,
The clearly professional character of these programss; thougih not their
comprehensiveness, is a quality to which college prosrams might
reasonably aspire,

Finally, since master's degree programs for students already certified
build upon a long=-term sequence of professional study, some consideration
must be given to that sequence and the possibilities it offers. The
"cortified" track of the three programs just sumarized provides a view
of the end point of the sequence as interpreted by three institutions, but
it is difficult to gain from one part a sense of the developmeat of the
wholee \Witnout going into a detailed study of undergraduste programse-

a subject beyond the scope of this report=-it may be helpful to examine
briefly the ideal sequence, from high school through the master's degree,
suggested by James B. Conant in The Education of American Teachers.

Even though Dr. Conant's recommendations, to be implemented, would require
changes in existing certification policies (he favors making certifica-
tion primerily the responsibility of the institution rather than the
state), they are significant both for their unifying philosophy, con-
cerned. with achieving a balance between academic and professional prepa-
ration, and for the extent to which they have already influenced and
continue to influence sequential progranms,

Teacher Training Sequence
(Jo Be Gonant Recommendations)

I, High Schocl Program (general aducation)
Engzlish (including much practice in writing)eececccesscoe
Foreign language (one, studied consecut: '0ly)eccenceces
I‘iathematicSQQ000000000000006000000000000000.0.0000.0000 3-
Natural scienc°0000000000000000000000000000000000000000
History and social 3C1eNCOccccccscsssescccsssscecsccsce "
Art and MiSiCeecoceeoncccececsccsceccscssnccsccscssccscscscces "

Only students who place in the top 30% of their high school classes
in following a program of this type (equive I.Q. at least 111)

should be considered for teacher training in college.

ears
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I1. FEirat two vears of college (general educatlon continued)
A. Contimation of subjects studied in high school
Sub ject No. of courases No, of s 3
Englls anguage & COmp.) 2 g
Literature (Western tradition) 2 6
History (at least half other
than American) 3 z
Art aprreciation/ music apprec. | 2
Mathematics 2 6
Sciences (physical & biclogical+
each studied consecutively, I 12
B. Beginning study of subjects not studied in high schoo.
Psychology (introductory--gen.)| 1 3
Soclology & anthropology 1l 3
Philosophy (introd. to phil.
problems) 1 3
Economics (introd.) 1 3
Political science (introd.) 1_ 3
20 sem. courses 0 oredits
II1l. Last tw-~ years of college--professional sequence
Elementary Secondary
A. Sub ject concentratione.ecescce.30 crd Ae Subject concentratioNecceccccsse 4s en
le K=3 candidates l. English: incl. Brit, & Am. 1lit,
Might construct an area "msjor" structure of Eng. lang., spesech
in language arts, social studies & drama, adolescent 1it, advanced
sclience, or the like, rather comp., reading problems.
than confine concentration to 2. Soclal studies: incl. history
one strict academic disciplins, (33 er.), pol. sci. (3 cr)
2¢ =6 candidates econ. (3 or.), goograpLy (6 Cr')e
; Should have a more specific 3. Nathematics: incl. nath (39 cr),
; academic speclalization, with physics or chemistry (6 cr).
; ma:tery demonstrated by sequen- . rhysics-chemistry: incl. physics
tia. study or comprshensive (2} ere), chem. (21 cr) |
g examination,. Se Bilology: incl, biol. (3& cr),
; B, Professional concentration....30 ch physlcal sei ( 9 cr),
| All candidates, K=6 [Foreign languages, art, music,
| 1, Course in child growth and physical ed. not included in this
; dvlpt, with one class and 1ist because taught at any level
one lab meeting per week and requiring proficlency of a
for a full year. May be best different kind.)
| in Junior year.ec.seeeccesss(3 o) Note: The suggested credit hours in
i 2, Hist., phil., or soc. of ed., the subjects above are all to be
5 provided qualified ianstr. is considered in addition to credit
i avallable (historian, philos- hours earned as part of the distri-
; cpher, etc.); otherwise, replace bution in general education.
| with psychology. One semester, | Be Professional concentrationeec....el5 oOr
r pref. junior year..ceces...{(3 or) (micht vary from 12-18 cr in practice)
, 3+ Course in teaching reading, 1, Hist., ghil. or soc. of Am. ed.
§ incl. (a)overview of elem, proge.., (if instre. fully quelified)..(3 er)
E (b)basic reading skills & appl., 2. Ed. psych., incl. tests & measure-
i (c)reading for K-3 or h’-6’ (d) ments.....o.................e(3 er)
i lab experlence with some prac- 3. Practice teaching & specilal methods
| tice In teaching. One sem...(3cr)
E
i

©
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Elementary Secondary

in subject fileldecccececccee(9 oT)
Note: Emphasis throvghout these
recommendations is on awarding a
teaching certificate at the secondary
level in one field only. Conant
believes this is educationally
sound and that it can be practically
supported by high school consolida-
tion.

L. Series of intansive workshops
in content and method of teach-
ing elsmentary school subjects
(aporopriate sections for K3
and l}=b specialists).....es(10er)

5S¢ Full year (senior) of lab ex=-
periences to complement prof.
course work, incl. at least
8 weeks of practice teaching
with a mine, of 3 hours dail
in classroomececceccccccccal

(K=3 only)
6a. Additional one sem. course in
identifying and correcting
reading problems, incl. lab
expc:'ience...............(3 cr)
(=6 only)
be Additional one sem. course in
special methods of teaching
field of subject concentration.

..........Cl‘..............(} m

cr)

Totr.). credits for four years....120 cn|Total). credits for four yearse-----120 er

Certification, in the Conant plan, would come at the end of the college
program upon the recommendation of the college, the awarding of the
baccalaureate degree, and the submission of evidence that the candidate
performed successfully as a student teacher in an approved and appropriate
supervised practice teaching situation. |

IVe WJork for a master's degree would be encouraged by a teacher's salary scale
with substantial increments (1) at the point of attaining tenure after a
probationary period and (2) at the point of earning the master's (rather
than random course credits without a degree)., The degree itself, however,
would be of a special kind, presupposing an undergraduate program of the

type outlined above, certification, and some teaching experilence, Its
principal requirements would be as follows:

Admission

Open to any graduate of the teaching sequence of the same institution
in the same field of endeavor (for example, elementary teaching, the

teaching of social studies in secondary school, etc.). No minimum
undergraduate average required.

Degree re-f 1. 30 credits, disiributed as follows:
quirements Elementar

a. Advanced instruction in the

teaching of reading, arithme-
tic, science,

Secondary

a8e Further work in psychology.
be Further work in or study of
the hist. & phil. of ed,

b, Advanced instruction in child | c. Seminar on teaching methods
, psychology. in fleld of specialization.

¢e If teaching in slum school, de About 2/3 of pgrad. work to
study of soc., pol. sci., and dvlp competency for handling

econ, as bearing on school
problems & urban conditions,

advanced placement work in
fleld of specialization.
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. Elementary Secondary

d. About 1/3 of grad. work to Alternative to (d): Preparation
deepen and amplify knowledge to teach in a second field.
of undergrad. area of concéne (Conant believes institutions

tration, esv. Eng., hist., awarding master'!s degrees should
scl., or math, gttgst ?o prep. in one or two
jelds.)

Conant recommends that any course needed to increase the competency
of the teacher should be allowed for credit toward this speclal
master's degree, oeven if the course is at the elementary level

(a new fleld of science, for example),.

2. Satisfactory performance on a comprehensive mastert's examination,

Time re-

quirement | in four summers or two summers plus one semester of full time study,.

It should be possible for a teacher to complete work for the degree

Conant recommends leaves of absence for the purpose. He strongly
opposes part- time study carried on while the teacher has full time
duties in the classroom, and he would not credit such part time
study toward the mastert!s degree,.

Degree
designa-
tion

Special title, indicating special professional degree. Conant recommends:
Master of Education in Elementary Education

or
Master of Education in [Secondary School Subject--English,
Social Studies, or the 1like]

If the Conant recormendations for a professional master's degree are
compared with the requirements of existing programs summarized on
pages 57-64, several important differences and similarities become
apparent, First, admission requirements have been simplified by the
assumption that those entering the program will be graduates of the
same institution and will already be certified to teach; thus jletters
of recommendation and the 1ike become unnecessarye. The specific

re jection of a minimum qualifying undergraduate average, however, runs
counter to the effort to attract "superior" graduates to such programs,
Conant's screening occurs earlier, with admission to the undergraduate
sequence of only the top 30% of high school pgraduates and, of course,
with the awarding of the bachelor's degree and certification to those
students only whose undergraduate performance has been satisfactory.

Is screening before entrance into the profession more justifiable than
later obstacles to selfeimprovement and advancement? Second, the
recormendation that any course needed to increase the teacher's competency,
even if elementary, be counted toward the degree runs counter to the
current emphasis on "graduate level" work for the masterts, Would the
adoption of this recommendation in a broader context help to remove the
barriers to professional-liberal arts interchange in master's programs?
Flnally, one of the important points of agreement between these recommenda=

tions and current practice is the concern for tnis interchange and
balance at all levels of preparation, If Canant is somewhat less demanding
in terms of "education ersdits," 1t must be remembered that he 13 inde-
pendent of state requirements. He confirms the importance of the three
areas listed on page 5|, however, as current practice reflects the belief
that professional and asademic thought are mutually 1lluminating,




IIX. SPECIAL FEATURES AND DEVELOPMENTS

A. The Internah%g ~
nternships have been mentioned in connection with almost every program
deseribed nbove, Because they are such an important development in
teacher education at the graduate level, it seems essential to dis-
tinguish them from practice teaching assigmments and to provide addl-
tional details about their operation,

The main points of difference between interns and practice or student
;eachers as outlined by the Ford Foundation in "The New Teacher" are as
ollows:
Intern Student Teacher
1., Paid member of the school staff, 1. Unpaid novice.
2. Starts at the begimning and stays 2. Often starts apprenticeship after

until the end of the term or plans are made and plays a role
school year, participating in the obviously subordinate to that
planning as well as the carrying of the regular teacher,

out of classwork.

3, Guided by an experienced teacher, 3. Guided by teachor and college
who is given a lighter teaching adviser, but because of status
load to do this work, and also by as novice may be denied experi-
college or university advisers. ence of assuming responsibllity

for important instructional work.
o Partl tp-tes in internship seminar lie May or may not have seminar
to brinz discussion of theory and experience.
experience to bear on teaching
problems,

These differences help to explain why the internship is considered more
appropriate to graduate than to undergraduate programs: since the intern
has greater responsibility, he should be more mature and qualified by &
broader educational experience. Legal considerations are also important:
since the intern is a pald member of a school staff, he must possess the
legal minimum qualifications for a beginning teachere. These legal
qualifications vary from state to state but may include a bachelor's
degree and/or provisional certification, Some states have established
o special "interim" certificate for the intern (see the reference to
this in the Pittsburgh program summarized above), The reason why most
internship programs for liberal arts graduates require attendance at a
summer session preceding the internship year 1s that the summer courses
are designed to meet legal requirements as well as provide orilentation
for students who lack background in professional education.

A

TR TR SEATE BT T AR AR

The "detalls of internship" sumuarized on pages 55and S6 in relation
to M.A.T. programs will provide some illustration of how the typical
internship operates. Especially important are the following points:

(1) the interview of the prospective intern by school officials as well
as members of the college faculty or administration; (2) the contract
signed with the school by ecch intern, making clear both salary and
responsibility; (3) the selection of advising teachers, ad justment of
their work load, arrangement for special remuneration and/or privileges
as well as a clear understanding of their resvonsibilities to the
interns; (li) the arrangement for liaison and supervisory personnel
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to link the intern's school experience with his work at the collegé or
university; (5) the organization of the internship seminar, usually
meeting in the late afternoon or evening or on Saturday morning,

The internship lends itself to various arrangements which may benefit
both interns and teacher-advisers. At Brown University, for example,
there is an "interchange" plan whereby a regular teacher is replaced
by two interns for a school year in order to spend that year in

full time study toward a master's degree at Brown. At the Clarsmont
Graduate School, interns participate in an experimental teaching team
program in which a small group or team of teachers with complementary
fields of specialization, some experienced and some new to teaching,
undertakes all instruction for a corresponding "team" of 9u=-200 pupils
within a school. At other institutions interns are paired for the
year, one assuming primary responsibility for a class in the first
semester and the other in the second but both participating in all
planning and teamwork as needed.

Financlially the internship is both a benefit and a problem, It is a
benefit for the obvious risason that it helps to finance the intern's
graduate work and apprenticeship in the profession, and it helps him
to develon a sense of responsibility in carrying out the terms of
his contract. The internship may be a problem, however, if local
school budgeti do not provide the necessary funds and outside help
is not availabie, The Ford Foundation has helped to support intern-
ship programs as has the Federal Teacher Corps. 1Ideally, though,,
funds should be provided by the school where the intern serves as a
staff member, and in some localities it has been extremoely difficult
to secure this kind of financial cooperation. New York City is one
of these localities. The funded internshims at Queens College and
the internship program at Teachers College, Columbis, which sends
interns out of the city for their assigmments, represent attempts to
overcome the financial problem and provide internship experience in
the New York area comparable to that which exists elsewhere, It is
to be hoped that the widely developing professional esteem for the
internship will increase school cooperation in all localities,

Professional Participation
Opportunitles for master's degree candidates to participate in

professional conferences are provided by a number of programs as a
way of 1ntroducing the new teacher to an ‘mportant aspect of pro-
fessional life,

At Johns Hopkins, for example, all M.A.T. candidates are required to
participate each spring in an off-campus conference held in an attractive
location such as Williamsburgh or the Pocono Mountainse The conference
has a central theome: "The Teacher in Contemporary Soclety," "Education
in Megalopolls," or the like. Others invited to attend are public

school personnel cooperating with the program and moembers of the
university faculty. The conference lasts for two days, and students

are expected to participate fully by reading papers and joining in
discussion with the experienced teachers in attendance,
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Tho summer conference at the University of Wisconsin is also notable
in bringing together administrators, teachers, college faculty, and
interns from all institutions participating in the Post-Graduate
Teacher Internship Programe. Interns at. this conference do not read
papers but are given an opportunity for formal and informal discussion
with experienced colleagues. They may also read departmental
curriculums, textbooks, and other material in current use, approach
problems such as the relationship between school and community, and
are invited .0 submit ideas and ask questions on any aspect of the
teaching profession.

At Yale a number of important in-service instltutes in subject matter
fields are held in the summer and throughout the academic yeare
Although these are designed primarily for experienced teachers, not
for interns, the interns have an opportunity to familiarize themselves
with whet has become one of the leading methods of up-dating the
nowledge of working members of the professilon,

Study Abroad

The wesleyan-Middlebury Plan for teachers of foreign languages has
been mentioned in a previous report ("Master'!'s Degree Programs Abroad").
This plan enables candidates to spend one academic year in the M.A.T.
program at Wesleyan, earning approximately 18 credits in professional
education courses, of which at least 6 are in practice teaching, and
6-12 academic credits; then to earn 6 credits in a summer session at
Middlebury, followed by 2l oredits in the appropriate )iddlebury
graduate school abroad. At the end of the year abroad, the studont
receives tho M.A.T. from \/esleyan and the M.A. from Middlebury and

1s qualified for certification in most states to teach his language
at the secondary school level,

A more recent development, interesting because not limited to students
interested in teaching a foreign language, is the overseas seminar

in comparative education instituted by Queens College in 1966 and now
in its second year of operation with registration Ilncreased from 13 to
25, Students who complete work for the seminar earn 6 graduate credits,
3 in comparative education and 3 in area methods, supported by a paper
based on observation. The theme of the seminar and its itinerary
changes from year to year: in 1966 it was "Social Transition and
Educational Change" in England, Israel, and Seandinavia; in 1967 it

is "Tradition and Change in Education" as observed in England, France,
and Spain, The group 13 housed abroad on school and university campuses
wherever possible and is accompanied and directeld by the program
coordinators from the education faculty at Queens,

Experimental Techni%ues

The participation of interns in team teaching has been mentioned already,
and interns participate also in school experiments with flexlble
scheduling of classes and flexible grouping of pupils for effective
instruction. The Claremont Teaching Team Program provides excellent
i1lustrations of all these techniques in operation, but they play some
part in almost every program,

Beyond these techniques for the classroom, others are being developed
to improve graduate instruction itself or to give the student teai§ing
experience beyond the schools At Stanford, for example, interns in
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secondary education have their classroom sessions recorded on tele-
vision tape so that they can analyze and evaluate their own performance.
Micro-teaching, by which an intern develops a limited topic in only
five to ten mimtes of teaching, is also used for sampling of effective-
ness at Stanford., At Vanderbilt University, interns participate in

a series of demonstrations and discussions of educaticnal television,
including the plamning of programs and studio teaching as well as the
use of programs as resource materiale At the University of Southern
California, production techniques for educational television are )
taught as an aspect of audio=-visual technology, and students participate
in planning and filming programs,

Graduate Trainin- of Teacher-Specialists

The term “speciaflsf" Is being used today in a number of educational

contexts: academic, intellectual, social, physical, and professional,
The increasing complexity of educational activities has created a
need for highly trained personnel in specific fields, and graduate
schools are responding to that need, often with programs at the
mastert's degree level,

Academically, for example, the spzcialist may be a teacher with
advanced training in a new arcea of his subject, At the Carnegile
Institute of Technology, recently developed M.A. programs for teachers
in English, history, and the natural sciences draw upon Carnegle
institutional participation in curriculum development by means of
Project English, Project Social Studies , the Physical Sclences Study
Cormittee, the Biological Sciences Curriculum Study, and the Chemical
Education Materials Study. These programs concentrate upon changing
concepts of a subject, such as the development of structural linguis-
tics, upon the nlace of new knowledge in a curriculum, and upon
approaches based on the psychology of learning. They are not designed
to introduce novices to teaching but rather to enabie experienced
teachers to exercise leadership in changing academic flelds,

Other programs for academic specialists are more conventional in that
they are in effect "sixth year" programs within or beyond the framework
of the master's degree., They are available especially in Caliifornia
and New York, where the structure of teacher certification requires

a {ifth year of study and rewards a sixth with the "specialist" desig=-
nations A program of this kind which incorporates the master's degree
is the two-year High School Specialist-Teacher Program at the
University of Southern California. Designed for uncertified college
graduates with majors in high school subject fields, this program
provides 21 credits in professional education courses, two years of
teaching experience advancing from a pert-time assistantship to a

full time internship, and 20-28 credits toward, or for ambitious
candidates completion of, an academic M.A. Sixth year programs
beyond the master's degree exist at a number of New York institutions,
including N.Y.U., Hunter, Queens, and Yeshiva. Teachers College has

a flexible Professional Diploma progranm which may incorporate work
for the masteris degree or proceed from work previously completed.

Programs for specialization in urban teaching or teaching in deprived
areas have been developed at the master!s level by a number of institu-
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tions, One of the most distinctive is the Antioch-Putney M.A.T.

in the social scilences, a problem-centered program concerned with
civil rights, poverty, emerging nations, and intercultural relation-
ships. Designed primarily for liberal arts graduates with a major
in one of the social sclences or in history, it offers course work
and independent study on the Antioch main campus in Ohio or on the
campus at Putney, Vermont, and includes an internship in teaching
disadvantaged high school classes in Washington, D.C., Baltimore,

or the Miaml Valley, Ohlo, Graduates enter teaching or serve with
such agencies as the Peace Corps and the Job Corps. Uther progrmus
of socio-educational speciallzation which have already been mentioned
are the M.S.T. in urban elementary education at the University of
Chicago and Project Beacon at Yeshiva,

Specialist programs in physical or "exceptional™ intellectual instruc-
tional fields-~-for deaf, blind, and otherwise physically handicapped
children and those who range from —etarded to exceptionally bright--
have existed for some time and are now expanding, Almost every
university offers such programs leading to a masterts degree, and
programs are avallable also at some colleges, Hunter, for example,
has a wlde range leading to the M.A. and the M.S. in Ed. Even more
highly specialized are the programs available at a few single-purpose
institutions such as Gallaudet College in W/ashington, D.C., which
ofigrs the M.A.T., 6lementary and secondary, in the education of the
deaf,

Finally, there 1is an increasing interest in specialist programs ir
educational techniques, such as remedial reading, and in non-teaching
educational flelds, such as guldance and school counseling. Here

agaln masterts degrees may be earned at most universities and at

some colleges, such as Hunter. Yeshiva is one institution with

recently expanded facilities in these areas. It might be noted that

the psychological speclalties, such as guldance, often lead, like school
administration, into sixth year and doctoral work,

Continuing Education

The teacher shortages of recent years, together with the interest of
college-educated women in entering or re-entering a profession after
thelr children are old enough to free them from full time family
responsibilities, have stimulated experiments in master?!s degree
programs designed especially fo. prepare mature womea to teach. These
differ fiom programs which welcome mature graduate students along with
others, for example, the Smith internship M.A.T., in that they are
usually part time to allow for partial home responsibilities, have
classes schnduled at hours convenlent for the hcusewife, and because

of thelr part time natuve, extend over a period of years. They may also
require a period of probation before the woman is accepted as a regular
graduate student because of the difficulty many experience in returning
to study after a lapse of time,

One successful program of this kind is the New York University-Sarah
Lawrence College Graduate Program in Eerly Childhood and Elementary
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Education, & cooperative threeeyear program of part time study leading
to the M.A. in Ede degree, Counseling is provided by the Sarah
Lawrence Center for Continuing Educationj course worik is offered by
N.Y.U., partly on the Sarah Lawrence campus (10 ocredits) and partly

in the School of Education at Washington Square; student taaching is
done in Westchester schools. The program was started with the

support of a Carnegie grant. One difficulty so far unresolved has

been that of commutation during the year of required course wvork on

the Washington Square campus; even with classes scheduled at convenient
hours, women have found this a serious problem,

An attempt to vrovide for continuing education by a "milti-track"
arrangement is represented by "Plan M" at Harvard, leading to either
the Ed.ile or the M.A.Te The course work of this vlan is identical

to that of the regular degree sequences, but it is extended over an
extra year, bringing the total time to two or three years. The student
enters on a probationary basis. A cholce may be made between an unpaid
teaching apprenticeship and a paid internship; if the internship is
chosen it must be carried on full time for one semester.

Conclusion

Study for this report has included prograns offered by both colleges
and universities. The effort has been to identify immortant de >lop=-
ments in a chanzing, expanding field, especially those with hizgh
promise cf educational qualitye. The question arises, however, as to
whether the college or smaller institution can contribute to these
developments, and if so, vhat the nature of the contribution may be,

The evidence suggests that the college can and rmst make a contribution
for two reasons: need and svecial qualifications, The need arises not
only from general educational pressures already indicated but also from
the growinz emnhasis on doctoral study in university graduate schools
of educatione The 1966 report of the Harvard Committee, The Graduate
Study of Education, recommends "a roduction of our commitment to
master's adegreec programs." Even the "clinical programs of nigh quality"
vhich might be contim:ed at the master's level are preferably to be
restricted by future dolicy to students of doctoral potential, Other
universitios, too, report or recormend s policy of priority for
doctoral programs and candidates, 1t 1s not to be expected, of course,
that university schools of education will abolilsh their master's degree
procrams in the near future, but the student whose primary or immediate
interest is in the master's degree may be at a disadvantage both in the
competition for admission and in jnstitutional concern for his needs.

Colleges, on the other hand, can contribute not only concern but whole=
ness o programs leading to mastert's degrees in teachinge. In a college
the teachicr or potential teacher docs not work in a self=-contained
professional school but in the larger acadenic enviromment of which he
should be a part., le receives professional training from nrofessionals
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but pursues academic work in the same classes and under the same
conditions and standards as students in tie academic fields., The
ideal of the "teacher-scholar,” which inevitably stirs the a: .lemie
imagination though it is inevitably elusive, comes closer to reality
in such a climate, and the success of college M.A.T. programs attests
to the practical effectiveness of the academic-professional approach,

To be weighed in the balance are problems of facilities. Mastert's -
degree programs in education, like programs for academic master's
degrees, require a highly qualified faculty with a teaching load
which permits time for student counseling, preparation of graduate
courses, and scholarly and professional activity, Library and
laboratory facilities must be more extensive than those suitable

for undergraduates, Outside the college, arrangements must be made
for student teaching or internship experiences with suitable super=-
vision by both college and school. James B, Conant has estimated
that even an undergraduate program in education to be effective
should be taught by at least 3=l full time instructors or the
equivalent, including "clinical professors" to direct student teach=-
ing and seminars from ¢ background of outstanding service in the
schools. A graduate program would make greater demands on the college,
including demands on the academic departments if the climate of
wholeness is to be achieved,

State requirements, too, must be met if education programs are to de

of practicel use to their graduates., Academic master's degree progranms,
it is true, must meet the standards of regicanal accrediting associations,
but accreditation characteristically views the institution as a whole
and a gradudfe program as a part of the institutional pattern, Standards
are high but allow for flexibility of designe State certification
requirements are much more specific in terms of credit hours and

courses of study, and "program approval" by the state exercises a
significant influence over degrees as well, One reason why the M.A.T.
is rarely awarded by New York institutions, for example, is that it

is difficult, though not impossible, to meet the standards of the

state interpretation of the degree,

These difficulties, real though they may be, suggest that the college
should proceed slowly rather than stand apart from the professional
education field. It cannot and should not attempt to establish a full
range of master's degree programs in education where none existed
before. But it can establish programs in its areas of strength, and
with long-range planning, it may look toward broader service. 1Its
potential contribution is too important to be denied.




7.

MASTER'S DEGREE PROGRAMS ABROAD

Study abrosd at the master's degree level under the sponsorship of
American colleges and universities is a recent de/e‘~oment in higher
education. Junior year programs for undergraduates, principally

la 1g.age majors, have existed for a long time, as have various oppor-
tunaties for doctoral candidates to study or do research abroad.
Master's degree programy however, were extremely rare before 1950,
and most of those existing today were founded after 1960. Of the

53 programs surveyed for this ctudy, only 3 were founded before 1950,
15 were founded 1950-59, and 35 were founded since 1960. Many of
the programs sre, th:vrefore, still in the process of development and
are subject to re-evaluation and change.

Only programs under the direct sponsorship of American colleges or
universities <vere included in the study. Thus a distinction was made
tetuecen these and arrangements which individual students might make
to receive graduate credit for work done abroad. Of the sponsoring
institutions, 32 depend academically upon the facilites and coopera-
tion of foreign universities but require that students' courses and
credits be approved by a resident director of studies for the work

to be counted toward an American master's degree. On the other hand,
11 institutions maintain their own campuses abroad, where courses and
credits are tailored to American requirements, though the faculty is
largely foreign. There are also a number of study-travel plans, often
summer programs, which have no one institutional base abroad.

Many of the programs register both graduate and undergraduate students,
but one of the differences between long-term (one semester or more) and
short-term (usually summer) programs is that the long-term programs

are iess apt to mix graduates and undergraduates in the same courses.
At least 17 of the 20 short-term programs but no more than 9 of the

33 long-term programs combine the levels.

Language and civilization programs are most widely offered (17 long-

term and 11 short-term among those studied), but there is also a variety
of other subjects, including art, art history, political science, inter-
cational relations, social science, and education., Some of the programs
at foreign universities are limited in subject matter only by the
curriculum of those universities, provided that the American students

are fluent enough in the langua® used to participate fully. Institu-
tions which maintain their own campuses abroad tend to use English as the
language of instruction.

Exact statistics as to budget and sources of support for the programs

are generally unavailable, but there is evidence that most support

comes from participants' fees to the sponsoring institurions. Some
foundations, including Carnegie, Ford, and Rockefeller, have contributed,
as have a number of denominational and civic organizations. Students
who have won fellowships for graduate study, such as Fulbright and NDEA




. grants, have also been able to apply their funds to approved programs
for study abroad.

The material which follows has been arranged in two main divisions:

programs requiring a semester or more abroad and those requiring less

than a semester. The difference is important, since in (he long-term

Programs overseas work must be substantial enocugh to provide the
student with a large part if not all of his credits toward the master's
degree, while the short-term programs provide only a few credits among

many [ ]

A brief over-all view of a wide sampling of programs is pre-

"8,

sented in chart form; then a few representative programs are  compared
in detail.

Special thanks for help in gathering information 18 due to Education

and World Affairs, which opened its files for study and made available

data from the draft of a directory, The International Programs of

American Universities, scheduled for publication by Michigan State
University in 1960, ° :

I. PROGRAMS REQUIRING A SEMESTER OR MORE ABROAD

Institution Place l Field of Type of !u.s. Adm.| Level Duration
Study Study & Fac,

U. of Cal. Colombia, Not re- Foreign Res. Some Acad.
(Santa Bar- France, stricted University | dir. grad. year
bara adm.) Germany, courses but

Hong Kong, plus U, of mainly

Italy, Cal. under-

Japan, tutorials grad.

Spain,

U.Kingdom | i

]
Central Paris French tcourses at | Res, Grad. & Acad. yr.
Coll. lang. & Porbonne Dir. undergr. Plus
Pella, Ia. civ. summer
Fairleigh Wroxton, English Fuest Res. Grad. 2 summers .
Dickinson U. | England lie, & lecturers, , dir. & sumners; to MA.
civ. field tripsq asst. undergrad.
gapers acad. yr.

Indiana U., |Chile, Not re- oreign ! unspeci- ., Grad. & Acad. year
Bloomington Germany, stricted niversity | fied | undergrad,

France, ourses

U.Kingdom
Johns Bologna, International] Courses at | Res. dir.! Grad. Acad.
Hopkins Italy studies - J-H Center ! & fac. only year
University (Diplomacy, ° by J-H profs

Econ., Law)

& guest
lect.




Inst,

nq.

Place Pield of Type U.S. Adm. Level Duration
Study of Study & Fac,
Middlebury Paris, Language Foreign Res. Grad. cad.
College Mainz, & civ. univ,.; but dir. only ear
Florence, in Spain follow-
Madrid courses by
Sp. profs.
at college
center ddle-
Monterey Unspecified Language, Foreign None, but Grad. ad.
Inst. of but emph. Civ., Polit-| wuniv. foreign only p
Foreign on Europe ical Arts adviser I
Studies
N.Y.U. Madrid Language Foreign Res. Grad. & |Acad. |
& Civ. University dir. under- [year 1
grad. |
Oberlin India, English Teaching Fac. Grad. -3 years, 4
College Formosa as a ass't exch. only followed
foreign - lby 1 grad.
lang. r. at
Oberlin
Rosary Coll, Florence Fine Arts, Courses at “Res. adm. Grad. |[1-2
River Forest, Music Pius XII staff only  years i
1llinois Institute |
Smi th Hamburg Lang. & Foreign Res, Grad. cad.
College Civ. university dir. & ear
under-
grad. l
(2 progs.)
U. of So. Vienna, Lanz. & Foreign Res. Grad. & Acad. yr.
California London Civ.; university; dir. under- Nienna;
i Int'l Rel. U.S.Air Force grad.in llonger
i Center Vienna; [for part-
' grad. [time
! only in [students,
London .London
Stanford U. Hamburg Lang. & Foreign Res. Grad. & |2 quarters
Civ. university dir, under-~ |[(spring
grad. |& summer)
progs.
Syracuse U. India, Int'l Internship Res. Grad. (11 months,
Pakistan Public in U.S. Adm. only coord.
Adminis- Gvt. Agency ith
tration grad .study
at

ISytacuse




0.

!
' i
Inst, Place Field Type U.S .Adm. Level |Duration
of Study of Study & _Fac, -
Temple U, Rome Fine Courses at (Res, Grad. & Acad. yr,
Tyler Sch. arts Tyler Sch. |dir. under- |also
of Art. | in Rome (foreign grad. |summer
' faculty) (2 | FTO8.
, progs.)
Tufts U, Naples, Lang, & | Tufts Center| Res. Grad. &|Acad. yr.;
Tubingen Civ, { Naples, spec| dir. & under~ |summer
. courses; U, | fac., grad. lalso in
of Tubingen | Naples; Naplce; {Tubingen
res.dir, grad,
Tubingen only
Tubinge
Vassar Coll. Hamburg Lang. & Foreign Res, Grad. |Acad. yr.
Civ, University dir, only
Whitman Bavaria Lang.,Civ., Foreign Unspeci~- Grad. &jAcad. yr.
College, Soc.Se., university fied under-~
Walla Walla, Humanities grad.
Washington
Yale U, Germany, Not restric-{ Foreign Unspeci- Grad. [Acad. yr.
Tokyo ed, Germany;| wuniversity, fied only
Eng.as for- Germany;
eign lang., teaching |
Tokyo ass't Tokyo |
. (COOPERATIVE PROGRAMS) .
Assoc.Col- | Liberia African ‘ Teaching & | Exch. Grad. |2 years
leges of the (Cutting- studies adm.ass't | faculty only ‘
Midwest ton Coll., '
Suacoco)
Cal. State Europe, i Not re- ; '
Colleges Japan, stricted Foreign Res. Grad. &Acad. yr.
Formosa university dir. under~
grad.
Inter- Japan, Lang. & Courses & Res, Grad.; 111 mo..
University Formosa Civ. research at | dir, a few -
Centers study center under- |
(Stanford grad.
adm.) ! :
London- London & Area Foreign Exch., Grad. |Acad. yr.
Cornell field wk studies, university faculty only
Project in Asia China & & research

S.E.Asia




Institution

1I. PROGRAMS REQUIRING LESS THAN A SEMESTER ABROAD

el

!
Place Field Type U.S.Adn. | Level Pmuon
of Study of Stuly & Fac.
Bryn Mawr Avignon, French Courses by Res. dir.| Grad.& = Surwer
College France Lang. & French profs. undergrad .(6 wks
Civ. at Institutes (2 gradd 6 grad.
courses)| cr .max.)
George Australasia,] Education Seminars & Dir. Grad. & | 2 months
Peabody Europe, USSR field study undergrad.
c°11 oy H
Nashville,
Tenn., SNEA
Indiana U,, Eastern Russian Workshop: U.S .fac. grad.& | one
Bloomington Europe & lang .& travel-study partici- undergrad.month
USSR civ. pating in| (90grad,
workshop 30 under-
(15 in grad. '64-5)
1964-65)
Georgetown U, Guadalajara,| Lang, & civ. Courses at Res .dir. Grad. & | summer
Wash., D.C. Mexico political Inst. of undergrall . (5-6 wks,
sci., art Technology 6 grad.
cr. max,)
State Coll. Europe:? Social sci. Travel,plus 2 dirs. grad., & | summer
of Iowa countries, & the arts 2-wk semi- undergrad.6 cr.
incl.USSR naxs in © max.)
Oxiord &
Vienna N
Marquette U., Bad Godes- German Foreign Res .dir, some grad.summer
Milwaukee berg lang. res., field 2 fac. mostly 2 Swk
trips, etc. undergrad .sessions) _
Mundelein France French Travel- 1l fac. grad. & | summer
Coll., lang. study member undergrad.
Chicago & civ.
Northern Western Art Travel- 1 fac. grad. & | summer
11.u., Europe study member under- 2 months
De Kalb grad. 8 gr.cr.)
U.of Okla- Grenoble, Foreign Foreign univ.| 1 res. grad. & | summer
homa, Madrid, lang. & civ. & travel adviser undergrad.3 - 10
Norman Rome, art gr.cr.)
Munich,
USSR
Portland Cairo Arabic American U. Res .dir. Mostly summer
State Coll., studies in Cairo grad.
Oregon
So.Ill1.U. Mexico Lang. & Foreign Res. dir. | Mostly summer
civ. univ. grad. (6 wks)
Temple U. Rome Art Courses at Res .dir. Crad. & | summer
Tyler School Tyler in urder- (8 wks,
of Art Rome grad. 10 gr.

cr.)
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Objectives
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DETAILED ANALYSIS

Of the programs listed above, many merit close study, but six have been
selected as representative of differing approaches to substantial or
long-term master's degree work abroad in the major fields of language-~
literature-civilization, fine arts, and international studies:

1. Middlebury in Paris, one of the oldest and best established of
the foreign language-civilization programs which use the resources
of a foreign university, ‘s compared and contrasted with the
recently opened Wroxton program of Fairleigh Dickinson University,
which has its own campus for the study of a foreign but English-

speaking civilization.

2. The Temple University Tyler School of Art in Rome, administered
with the cooperation of the Experiment in International Living,
1s compared and contrasted with the Pius XII Institute Graduate
School of Fine Arts in Florence, administered by Rosary College,
a small liberal arts institution.

3. The Johns Hopkins Center for Advanced International Studies in
Bologna, designed for the second year of a highly specialized two-
year master's curriculum, is compared and contrasted with Tufts
in Italy, which offers a one-year master's degree in Italian
Studies with much graduate-undergraduate interchange.

A. LANGUAGE-LITERATURE-CIVILIZATION

Middlebury in Paris

Middlebury in Paris (official title
the Middlebury Graduate School of
French in France) was organized in
1949 with the help of a Carnegie
grant and by agreement with the
University of Paris. Within a few
years, it was providing a pattern
for the establishment of other ,
Middlebury language schools abroad:
Spanish at Madrid and Salamanca in
1951, German at Mainz in 1959, and
Italian at Florence in 1960.

The purpose of all these schcols is
to enable American students who
have a professional need for the
master's degree in a foreign lan-
guage to earn an academically
recognized American degree through

a year of study at a foreign uni-
versity.

Enrollment at Middlebury in Paris,
1964-65, was 85 (25 men, 60 women).

Fairleigh Dickinson=Wroxton

Fairleigh Dickinson purchased the
56-acre Wroxton property, including
the Abbey House, from Trinity Col=-
lege, Oxford, in 1963. The house
was extensively renovated for
college use: central heating, modern
wiring, new plumbing, and a moderm
kitchen installed, and provision
made for classrooms, reading rooms,
common rooms, and bed-sittino rooms
for 40 students. The first students
were accepted for the summer session
of 1965.

The purpose is to serve both gradu-
ate and undergraduate needs: to pro-
vide a 2-summer gsequence leading to
the M.A. in English from Fairleigh
Dickinson, and during the academic
year to provide a junior year abroad
program for non~foreign language
majors among undergraduates.

Enrollment at Wroxton, summer 1965,
was 40 (34 regular grad. students,
6 special students).




Middlebury

3.
Fairleigh Dickinson

Admission| 1. A.B, from "approved college". 1. A.B. from accredited college.
require- | 2. Undergraduate major or equivalent 2. A strong undergraduate record
ments in French. in English, including at least
3. Intention to teach or other 24 credit hours. Transcript
definite professional need. (The required.
progran is not designed for 3. Names and addresses of two
candidates for the doctorate or "responsible references."
others wishing to do independent | It is recommended but not required
study or rescarch.) that degree candidates have a
4. Pledge to speak only French reading knowledge of at least ome
during the course of study. foreign language.
S. Successful completion of a
preliminary summer session at Non-degree candidates and students
Middlebury. All acceptances who do not wish to work for credit
are provisional only until this may be accepted if they offer
requirement is fulfilled. evidence that they fit into the
program and can profit frcm 1it.
Only full-time students who are
serious candidates for the degree
are accepted.
Degree 1. Successful completion of 6 cr. 1. Successful completion of 24 cr.
require- of work at the preliminary sum=- of course work during two summers
ments mer session at Middlebury (see at Wroxton (two &4 week
admission req. above) . : sessions each summer). Examina-
2. Completion of an orientation tions are set and evaluated by
program in Paris organized by Fairleigh Dickinson faculty
the resident Director of Studies members in residence, not by
for the month of October. This the English lecturers.
program includes courses in 2. Completion of a research thesis
translation, composition, and in connection with a 4-cr. thesis
explication., During this course offered by Fairleigh
period the student also chooses, Dickinson on its American campus.
with the Director's approval, This course may be taken in
his program for the year. absentia by students who do mot
3. Successful completion of 20 cr. live near the campus.
of course work at the University | 3. Completion of 4 more cr., either

of Paris, distributed over two
semesters. Programs must in-
clude an advanced course in
each of four fields: grammar or
linguistics, oral practice and
theory of diction, literary
history or criticism, national
history and geography. Attend-
ance is required, and students
must pass course examinations
set and evaluated by the French
professors.

4, Preparation of a short thesis or
memoire under the supervision
of a tutor or repeteur to whom
the student is assigned early in
his first semester abroad. The

by extending the thesis or by
further course work at Fairleigh
Dickinson or at another university.
Thus there is a total of 32 cr. for
the degree.




Middlebury
Degree thesis is cournted as 4 cr.
require- toward the degree. Thus there
ments is a total of 30 credits for
(cont.) the degree.

5. Evidence of habitual and success-
ful use of French for all com-
munication, oral and written,
throughout the year.

Beyond the M.A. in French from
Middlebury, which may be earned by
fulfillinz the above requirements,
the M.A.T. from Wesleyan University
is available to students who pre-
cede the Middlebury year with a
year at Wesleyan, taking appro-
priate courses in teaching methods,
practice teaching, and the like.

Students in France are encouraged
also to take the examination for
the Diplome Superieur and are
given a bonus of 2 cr, if they
succeed.

84.
Fairleigh Dickinson

lum &

facili-
ties

Curricu-| The resources of several divisions

of the University of Paris are

academic|available to Middlebury students.

They attend one or more series of
lectures in the Faculte” des Lettres
and elect courses from among those
offered at the Centre Albert-
Chatelet, the Institut des Pro-
fesseurs de Frangais a l'Etranger,
the institut de Phonetique, the
Institut ¢ 'Etudes Politiques, and
others. Thus, although the #tudents
are officially enrolled ir the
Faculte” des Lettres, their choice
of courses is extremely wide, and
the type of work expected ranges
from attendance at lectures to
completion of practical exercises
for language skills. As specified
under Degree Requirements (Ne. 3),
they are asked to distribute their
advanced work cver four fields, but
they may exercise preference within
those fields, provided twat they
concentrate their programs on
French-related studies.

All programs must be approved and
credits evaluated by the resident
Director of Studies for Middlebury.

Two courses are offered in each of
the twvo 4-week summer sessiocns at
Wroxton sach year, and eachy course
counts for 3 cr. Different courses
are offered in successive summers
to enable students to earn 24 cr.
in two summers of work for the M.A.
Courses offered in 1966 will be as
follows:

First session, July 4-30

Shakespeamls Historical Plays--1
The English Theatre: A 8urvey

Second session, August 1-27

Shakespeare's Historical Plays=--I1
Shakespeare's Contemporaries

Beyond regular course work there is
a full schedule of field trips.
Wroxton is only 16 miles from
Stratford, 23 from Oxford, and

75 from London; this made it possible
for students in the 1965 summer
session to make frequent trips to
all three centers, to attend five
lectures in Stratford, and to see
gix Shakespearean and seven con-
temporary plays. In addition, all




Curricu-

lum
(cont.)

Middlebu

Field trips include a day at
Chartres and an excursion to the
Loire country in the spring as well
as a number of official receptioms.

As enrolled students at the Uni-
versity of Paris, the Middlebury
group enjoys full library privileges.

———— ——— . ——

[ O e ]

8s.

Fairleigh Dickinson

traveled by bus to Stonehenge and
Avebury, to Nottircgham and Malvern,
to Salisbury, Worcester, and ’
Coventry Cathedrals, and to other
sites of historical and literary
interest, including Blenheim Palace,
Sulgrave Manor, Warwick Castle,
Broughton Castle, the Upton House
Museum, Compton Winyates, the Ched-
worth Rcean villa, and a Roman villa
gite near Wiginton, where they were
allowed to help with the excavation.

A library with holdings chosen to
complement tlie course offerings has
been installed at Wroxton Abbey.

For more extensive research, Wroxton
students are permitted to use the
Oxford University libraries.

PFaculty

admin-
istra-
tior

The faculty is that of the Uni-
versity of Paris, as indicated
above. By special arrangement,
facuity members give examinations
to Middlebury students and evaluate
the results in courses counting
toward the Middlebury degree.

The Director of the Middlebury
Language Schools in Vermont has
over-all responsibility for the
overseas programs as well. Im-
mediate responsibility for each
foreign program, however, is im

the hands of the resident Director
of Studies. His duties are both
academic and social:

1. To advise students academically
and approve each student's
choice of program.

To evaluate each student's pro=-
gram and performance in terms
of the American system of
credits and grades.

To organize orientation courses
for students each October
before regular courses begin.
To assist students to make
suitable living arrangements.
To help students tc meet
foreigners of similar back-
ground and interests.

To request withdrawal of any
student not making proper use
of the course (students are
required to report immediately
to the Director any illness or
inability to attend classes.,

2.

3.

4.

6.

Two experienced faculty members from
Fairleigh Dickinson are in residence
at Wroxton. They hold weekly
tutorial hours with the students,
assign term papers, set examinations,
and establish grades.

Course lectures are given by six to
eight British writers and scholars,

with occasionally a visiting American,
who come to the Abbey for this pur-
pose. They make themselves avail-
able for conferences with students
and meet students socially at coffee
hours, but they have no direct in-
volvement with papers, examinations,
or grades. The lecturers for the
Shakespeare course in the summer of
1965 included the Director and the
Secretary of the Shakespeare Insti-
tute and the chairmen of English
departments from Liverpool, Leeds,
Warwick, and Bryn Mawr. Lecturers
on contemporary fiction and drama
included a reviewer for PUNCH, drama
critics from the IRISH TIMES and the
QUEEN, producers from the Stratford
and Oxford theaters, and actors of
Shakespearean roles. The senior
tutor of Trinity College, Oxford,
lecturcd on Roman Britain heraldry,
and Oxford University.

The Dean of the Collegz of Liberal
Arts at the Fairleigh Dickinson
Rutherford campus has over-all
responsibility for the Wroxton
program.




Travel,
resi-
dential,
& social
facili-
ties

Middlebury

Each student is responsible for
his own transatlantic transporta-
tion. He must report to the
Director of Studies in Paris by
the date established for the
Middlebury program to begin,

Each student is also responsible,
with the assistance of the Direc-
tor of Studies, for making his own
arrangements for room and board.
His choice is usually among the
following:
1. The Cite’Universitaire
(limited number of rooms).
2. A private French family
(room and board).
3. A small hotel.
Students who live at the Cite’or
at a hotel take their meals out
at government subsidized student
dining halls or at restaurants,

Students are invited to a number
of social events such as recep-
tions and excursions planned by
the Director of Studies to help
them get acquainted with the
French. They are warned in ad-
vance, however, that international
friendships are difficult to esg-
tablish, .

Finance

€6.

Fairleigh Dickinson

Students may arrange individually
for their transatlantic transportae-
tion or may sign for a group flight,

All students live at the Abbey House
in double or singlc bed-sitting rooms.
They take their meals at the Abbey
aleo.

Recreational facilities on the 56-
acre estate include bicycling,
croquet, ping pong, etc. A public
golf course and public riding stable
are located nearby. In the village
of Wroxton therc are a few facilities:
a post office, a general store, and
churches (Anglican, Catholic, and
Methodist) . At Banbury, three miles
awvay, there are medical and hospital
services, banks, a car rental agency,
stores, etc.

Students are encouraged to establish
friendly relations with English

people at Wroxton and Banbury, but

the location and self-contained
program at Wroxton makes it impossible
for them to participate in the ex-
changes of university life.

The cost to each student is as

follows:
1. Summer session at Middle-

bury (all-inclusive) $440

2. Tuition, Paris 600
3. Diploma fee 15
4. Room & board, Parie(app.)1400
5. Extracurricular " 350
6. Transatlantic travel" 450
7. Emergency fund " 300

$3555

Note that only the first three
items above are paid directly to
the college. The others are esti-
mates of what a frugal student will
have to spend. The college recom=-
mends that students have addition-
al funds available and that they
carry medical insurance.

The cost to each student per session
is as follows:
1, Fee for each session

(includes tuition, text-

books, trips, theater

tickets) $300
2. Room and board each
sessicn (double room) 250

3. Application fee 5

4. Transatlantic travel 325
(group flight)
$880

But note that to earn the degree a
student must attend two sessions per
summer for two summers. This would
raise the cost to $2,855 (four times
items 1 and 2, and twice item 4).
Beyond this, extra funds would be
necessary for recreation, emergencies,
health insurance, etc. Finally, to




Finance
(cont.)

Middlebury

A few scholarships arc awarded

for the preliminary summer session
at Middlebury, but the college has
no scholarship funds for the pro-
gram abroad. Limited loans are
available from college and NDEA
funds.

Winners of Fulbright awards, if
assigned to the University of Paris,
may apply their funds to the Middle-
bury program, as may winners of
French government scholarships ad-
irinistered through the Institute
of International Education.

In 1964-65, eleven of the 85 stu-
dents in Paris held Fulbright
awards, two had fellowships from
the Alliance Francaise, two held
French government grants, and six
were on appointment from the West
Point Military Academy.

1.

earn the degree the student must
offer eight extra credits, earmed
at Fairleigh Dickinson or some
other university, ané the cost
of these must be added to total
costs on the same basis as the
rreliminary sumner sescion at
Middlebury. The cost of the
Fairleigh Dickinson program to
the student, therefore, is at
least as much as the cost of the
Middlebury program.

T"rom the point of view of the
institution, Fairleigh Dickinson
reported a budget of $80,000 for
Wroxton in 1965. ilo further de-
tails were available, however,
and even this figure may not be
informative in view of the fact
that the program was not in full
operation until the summer of
that year; the undergraduate
program had not yet begun.

TS

Hietory
& objec-
tives

B. FPINE ARTS

Temple-Tyler in Rome

The Temple University Tyler School
of Art was established in 1934, and
since 1951 it has offered a summer
3tudy-tour of Europe for 6 graduate
or undergraduate credits in the
visual arts. The permanent School
of Art in Rome is a new venture,
undertaken within the past year in
cooperation with the Experiment in
International Living. It offere
courses for both graduate and
undergraduate students throughout
the academic year and in a summer
s28sion, 1Its objectives are to
carry on the over-all Tyler goals
«f training professional artists
and teachers of art and in addition
to offer opportunities to study
Italian art in its historical and
cultural setting and to increase
international understanding.

Rosary-Pius XII in Florence

The Pius XII Institute Graduate
School ot Fine Arts was founded
through the generosity of Myron
Taylor, vho in 1941 presented
the Villa Schifanoia, his Flor-
entine home, to Pope Pius XII
with the request that Dominican
Sisters from Wisconsin establish
there a graduate school of fine
arts for American women. The
Ingtitute was opened after the
war, in 1948, and in 1954 Rosary
College of River Forest, Il1l.,
administered by the same Domini-
can Sisters, began to confer the
macter’s degree for work done at
the Institute. The program is
now accredited by the North
Central Association of Colleges
and Secondary Schools.

Objectives are to develop the
student's creative power through
a program of technical training
and scholarship in the arts, and
in the process to cultivate
humanistic breadth and inter-

national understanding.




Admission
require~
ments

Temple-Tyler

1. Bachelor's degree from accred-
ited institution.

2. Strong undergraduate record,
with at least 30 cr. in art and
6 cr. in art history (transcript
required).

3. Portfolio demonstrating drawving
ability, competence in a major
studio field and achievement in
other fields.

Ik, Names and addresses of five
references for artistic ability,
scholastic performance, and ’
character,

5. Brief, written statement of the
applicant's aims as an artist
in seeking to study abroad.

6. Health and welfare form, incl.
health insurance,

T. Personal interview,

I{ a student who has already been
accepted as a candidate for the
MFA at Tyler applies for the Rome
program, he must submit a schedule
of courses to be taken abroad and
at Tyler after his return to ful-
fill the requirements for the
degree.

Applicants who are candidates for
degrees at other institutions may
apply for the Rome program but
must submit a letter from their
dean or director recommending them
and giving assurance that the Rome

credits will be accepted for transe
fer.

1.
2.

88,

Rosary-Pius XII

Bechelor's degree from accredited

college.

Undergraduate major in art or

music, or a bachalor of fine arts

degree, or the