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INTT.ODUCTION

Inn the school year 1657-1958 the English De-
pertment of North Central College, Hapervilie,
Tllinois, accomplished a virtually complete revision
of its course offerings. Previous to this time the
approesch to the teaching of literature was through a
study of historical periods and some individual
autrors. The revision established three basic genres,
poetry, drama, and novel, with one course in Shake=
speare and two survey courses in world literature,
modeled somewhat on the Great Books pattern, to
complement the genre courses. TFor English majors
a course in creative writing was available,

In 1963 a questionnaire was circulated to all
North Central graduates in English, 1950-1963,
seeking information and comment on the results of the
education the school had provided. Certain of these
comments led to the formulation of the present study.
Had the revision of the curriculum in 1957 resulted
in the preparetion of a teacher better prepared to
teach litersture? It was hypothesized that those
students given a genre aprroach to literature would,
on the whole, be better prepared as teachers than
those trained under the historical period approach.
Bvaluation reports of the graduates, secured by the
Education Department of the college from the gradu-
ates! employers, would be used to determine teacher
offectiveness. Appraisals of effectiveness of college
training would be secured from the graduates them-
selves,.

Following is an account of procedures followed
in securing the necessary information and the use of
these procedures in testing vhe hypothesis. The re-
sults form a part of the ISCPET attempt to improve the
training of secondary school teachers of English.

Since the authors of this study were unable to find any
peference in the literature To similar research programs
in this area of curriculum arrangement, much of the
atudy was on & "trial and error' basis and became espe-
cially useful in indicating the directions for a larger
study involving other schools in the ISCPET program.

When the Illinois State-Wide Curriculum Study
Center in the Preparation of Secondary School English
Teachers (ISCPLT) was [irst established, supported by
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funds supplied in accordance with a contract with the

Us S. Office of Education, one of the questions pro-

posed for answer by the twenty schools involved in the
Center activities was the following: "What preparation
in literature is of particular value to prospective
English teachers?" Among the research proposals sug=
ﬁested to answer the gquestion was the hypothesis:
Courses in periods, genres, authors, and criticism
ape more useful to the secondary teacher of English
then are survey courses.”




METHOD

Tn order Lo secure sufficient numbers to ve used
in the study, graduates in English of the three years
prior to the effective date of the curriculum change was
completely in effect were used, 1956-1958, 1961-1963.

A complete record of each graduate's college per=
formence was secured [from the Regilstrar of the college.
This ineluded courzes taken and grades earned; grade
point averagze for four years; rank in class at gradua-
tion; high school rank in class and high school gra=-
duated from; percentile ranking on the Amnerican Council
on Iducation Psychological Ixamination.

I'pom the English Departrient files, records were
secured indicating the individual's rank on the Coopera=
tive English Test or the Purdue English Test. A grade
index for English courses only was calculated from the
Registrarts transcript.

From the Rducation Department files, evaluation
sheets (from school employers) were securcde These
forms had been solicited by the Education Department
ofter the first and after the second years of teachinge.
(Appendix A~1) A total score and a score frou the
content area of the evaluation form were secured; and
an average score, ranging concelvably from 1 to 5 was
computed Lor each graduate for each of the two years.

A1l of the information secured was entered on a
pecord sheet developed for this study (Appendix Am2),
The record sheet included in the appendix records the
information for this study but was also designed for
use in a larger subsequent study, hence it calls Tor
more informetion than was nsed in this particular
examination of the North Central Collcge curriculum
revigsion,

Tpom the graduates of both periods 2a Self
Appraisal of College Preparation in the Area of Litera-
ture was secured (Appendix A=3). Scores for preparation
in genre and in period approaches were computed, and an
overall score was calculated, Scores could range from
1 to 5. Results were recorded on the individual report
forms and spe htabulated in Appendix B-5.

Results were vplotted on graphs (Appendix B=1
through Appendix B=l.) which compared rank in college
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graduating class, percentile rank on the ACE test,

overall grade index and grade index in English with
employera! evaluations of teaching ellectiveness.

A variance greater than approximately one standard

deviasion from the mean was considered significant®

for purposes of this study. The graphs of the two

groups involved in the study were then compared,




RESULTS

There were 30 English majors who graduated from
North Central College in the three years 1956, 1957,
1958. Of these 30, 19 had certificates to teach English.
In the 1961, 1962, 1963 group, there were 39 graduates,
36 with certificates to teach English.

A major problem and weakness of the study deve-
loped, in that, due to a lack of consistent policy in
previous years in the Education Department, only L
evaluation returns were found for the 19 teachers in
the 1956-1958 group. There were 21 second-year evalua=-
tion forms aveilable for the 36 members of the 1961-1963
group.

" Tn keeping with similar findings in studies made
elsewhere, high school rank in graduating class was
generally predictive of North Central College rank in
graduating class, although this finding was not neces-
sarily a part of the study. Of the 1956-1958 group of
teachers (19), 12 were in the upper 1/3 of their high
school class and graduated from North Central in the
upper 1/3. Three from the upper 1/3 in high school
dropped below that figure in collsge. Of the 1961-1963
group (36), 30 were upper 1/3 in high school and college
ranking, while 9 were upper 1/3 in high school and below
that renk in college.

When comparing college rank in class with teaching
performance as rated. by employing supervisors, two were
average in the 1956-1958 group. One was above average
and one was below average in subject competence, while 1
was ebove, 1 average, and 2 below average in overall
effectiveness. Nine of the 21 teachers in the 1961-1963
group performed about as expected, i.e., Nno more than one
standard deviation from the mean as roughly outlined on
the scattergraph (Appendix B-1). Six performed better thaa
expected, and 6 performed below expectation in subject com=
petence. In overall effectiveness, 5 were above average,

' § below average, and 1l average.

Comparing teacher effectiveness as measured by
employer evaluations and grade point average in English
courses at North Central TAppendix B=2) gave the
following results: The 1956-1958 group showed 2 above
average in subject, 2 above average in overall, 1l average
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in subject competence, 1 below aversie in subject and 2
below average in overall e¢lfectivenecs. For the 1961-
1963 group, 9 above average in both subject competence
and overall effectiveness; 9 averare in subject compe-

tence and 10 in overall effectiveness,

Comparing teacher effectiveness as measured by
employer evaluations with grade point average in all
work at North Central (Appendix B-3) gave the following
results: For the 1956-1958 group, 3 above average in
sub ject competence and 2 in overall effectiveness, 1
averaze in overall effectiveness, 1 below average in
subject competence and 1 in overall effectiveness. For
the 1961-1963 group the results were similar: 11 above
average in subject competence and in overall effective-
ness, 1l average in subject competence and & in overall
effectiveness, 3 below average in overall effectiveness.

Relating percentile rankings on the American Coun-
cil on Education Psychological Examination and ratings of
teacher effectiveness by employers (Appendix B-ll) gave
the following statistiecs: The 1956-1958 group showed 3
average in subject competence and 3 in overall effective-
ness, 1 below average in subject competence and 1 in over-
a1l effectiveness. For the 1961-1963 group, L above
average in subject compstence and 3 in overall effective~
ness, 9 average in subject competence and 8 in overall
effectivensss, 7 below average in subject competence and
9 in overall effectiveness.

Seven of the graduates of the 1956-1958 group
returned appraisal forms of college effectiveness in
their preparation; twenty-one of the 1961-1963 graduates
returned the same forms. The earlier graduates scored
3.t7 on genre, 3.78 on period, and 3.L46 overall. The
later graduates recorded an average score of 3.0l on the
genre items, 3.27 on the period items, and 3.26 on over-
all items. On an item analysis the earlier graduates
scored 3.29 on voetry, li.ll. on novel, 2.86 on essay, 3.7l
on short story, L.l7 on drama, 3.ll. on biography, and
3.1l on non-fiction. The later group scored 3.71 on
poetry, L2l on novel, 2.43 on essay, 3.33 on short story,
3,09 on drama, 2.l on biography, 2462 on non-Tictions
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DISCUSSTON i

Because of the small number of evaluations bg
employers of the earlier graduating class, 1956-1958,
it was not possible to verify or to refute the hypo~-
thesis of the study. What few returns there were from
the earlier group seemed to indicate about the same
correlations as the larger number of returns from the
later group. It would appear that a more sophisticated
- statistical study would need to be made of a larger
population, preferably including students from other
schools with different approaches to the teachling of
literature, in order %o obtain support or negation of
the hypothesgis.

It would also appear from the results, however,
that, quite apart from the manner in which the course
in English is taught, the more successful student in
college, as indicated by class rank, will be the more
successful teacher, as will the more intelligent stu-
dent, as indicated by percentile rank on the ACE test.

It is interesting to note that groass grade
point average, whether overall or in English, was not
particularly useful as an indicator of success in
teaching. The direction of the scattergraph (Appendix
B~3) was negative in both cases., It could be Inferred
at this point that teaching effectiveness on the field
requires a different set of abilitles than does the
acquiring of grades in the classroom and that some
other measure of ability would be more useful in pre-
dieting success for teachers. It could also be
inferred that the grading policies of the school were
stringent and thus tended to depress all grades so
that the just average student at Worth Central, from
the standpoint of gross grade point average, is really
more capable than his grades would indicate. Some
support for this latter position might be deduced from
the fact that class rank and rankings on the ACE test
did show a positive direction on the scatbtergraph.
When measured against other students in the school,
in other words, the rvesults were more what one might
expect than when teaching effectiveness was measured
against the absolute standard of a grade point average.

Changes in position of individual students from
measure to measure were noted. Although none of the




individuals wes absolutely stable, some were relatively
so, always either above, below, or average, no matter
what measure was used. Some few, however, were quite
volatile, appearing in all three categories, depending
upon the measure. This might support the inference,
made previously, that teaching effectiveness is not
closely encigh related to any of the measures applied
in this study for them to be used as absolute deter-
miners or predicters of teacher success, though, as is
also pointed out, some measures seem more useful than
others.,

One of the disabilities of the entire study is
1ts reliance upon evaluations made by supervisors. The
‘variance in interpretation of scoring, and perhaps even
in the care with which the evaluation is done, makes
the study somewhat subjective in nature. Evaluations
by two or three persons familiar with the teacher!'s
performance would be more reliable obviously, bub it
was impossible to secure this sort of information for
this study. "

The results of the Self Appraisal were inter-
esting even though inconclusive., They revealed that,
on the whole; the earlier graduates felt they were
better prepared to teach than were the later graduates.
Numbers certainly might have had some effect here since
only seven of the earlier graduates, as compared to
twenty one of the later, were involved in the study.
Distance from a first teaching experience could also
have affected the results, lending enchantment to the
college days.

Quite important, however, was the item analysis,

revealing tBat bthe earlier graduates felt they were well
prevared in all genres, while the later graduates seemed
to be able to identify more precisely a particular genre
in which they were weak. Of special significance to the

North Central College English Department was the fact
thet the lowest scores of the later graduates were in

essay, blography, and non-fiction (2.43, 2.1h, and 2.62).

In setting up the genre approach, staffing had made it
4impossible to include a course or courses in literary
prose (which would presumably include these weak areas),
and the result is rather apparent statistically. Cer-
“tainly this contributed substantially to the fact

noted sbove that earlier graduates rated their overall
preparation higher than the later graduates did.

8
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Of equal significance was the fact that in the
two genres in which the later graduates felt better
prepared than did the earlier graduates, l.e., novel
and poetry, the faculty persons teaching in those areas
have been on the staff throughout the period covered by
the study. It is not beyond reason to assume that one
person specializing in a genre may become expert enough
to bring about noticeable and even statistically signi-
ficant changes in the ability of students to function
as teachers in those genres after graduatlon.

Rather incidental to the purpose of the study,
but of possible significant value to any English depart-
ment, is that the switch from a period to a genre approach
made it possible to readily identify weak areas in the
course offerings of the school as indicated by the
graduates! self appraisals of their college preparatlon.
When the teaching of the various forms of literature l1s
scattered in a number of different courses, any wealmess
in a particular form tends to be obscured. If a college
has the means to correct a weakness, the genre approach
at least makes its identification much more possible.

It is perhaps also possible to suggest that, 1f
all courses in a genre are baught by one teacher, the
genre approach in a smaller school has an inherent
strength (or wealmess, as the case mey be). In effect,
the approach becomes a form of teacher appraisal as
well as an appraisal of college preparation. What the
result would be in a larger school (or in a smaller
institution, for that matter) where several teachers
handle each genre would be harder to identify, butb
particular areas of strength and weakness could still
be singled out.




CONCLUSIONS, IMPLICATIONS, RECOMMENDATIONS

No definite answer to the hypothesis of the study
was discovered due to limitations in the data avallable
which appeared as the study progressed. It became
apparent that a more selective and definitive evalua~
tion form was needed to verify or disprove the hypothesis
and that evaluation reports from several observers would
_be more useful and relisble. It could be sald that the
change in curriculum at least had no measurably bad
effects on teaching effectiveness.

Somewhat incidental to the purpose of the study,
it asppeared that rank in class and percentile rank on
the ACE test were failrly reliable indicators of future
teacher effectiveness. Gross grade point averages were
not.

The difficulty of obtaining an objective answer
to the hypothesis of this study 1s made more apparent
by the study. However, that answer would still seem
to be a valid and especially pertinent goal to seek if
possible. If larger numbers of teachers were used, more
schools Involved, more accurate instruments devised, and
a wider range of measures applied, it would seem that
results might be obtained which would allow for generall-
zation and might support or negate the hypothesis., If
different approaches to the teaching of English at the
college level could be compared, perhaps using results
fpom several different schools, some directions might be
indicated., In fact, as a result of this study, a more
ambitious program, involving five schools, was proposed
and set up incorporating the experience of this study
and attempting to solve some of the problems that it
revealed, |

Certainly the cry from the high schools for
teachers better prepared to teach indicates the impor-
tance of any and every posslble effort to ascertain
those methods of approach to teacher training at the
undergraduate level which will be most effective.

This particular study has benefited North Central
College's English Department in helping %o reveal pro-
blem areas in its teacher training program. The
compilation of the statistics served the department

in discovering facts about its program and the
agsumptions underlying that program. The most-
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challenging fact discovered concerned the assumption
that the course offerings that had been included were
adequately covering all of the genre areas needed in
teaching English in the bigh school. The study
revealed that this essumption was not well grounded
and suggestod definite directions for change in the
program. Any department, in any college, faced with
the problem of verification of the assumptions of

its educabional philosophy could benefit from the
sort of study made possible by this ISCPET grant.




SUMMARY

This study was an attempt to determine whether
a curriculum change effected in the English Department
of North Central College in 1957-1958 has resulted in
improved teacher effectiveness of graduates as measured
by evaluations provided by the supervisors or by the
principals of the graduates in the field, It was hypo-
thesized that the change to a genre approach to litera=-
ture would iive a prospective teacher bestter preparation
than the period approach which had been used previously -
at the college. Statistics were compiled on two groups
of students -- 19 who graduated in 1956-1958 and 36 who
graduated in 1961-1963, It was discovered that, due to
fhe small number of evaluations of the earlier sraduates,
no real provinz or disproving of the hypothesis could be
made.

Some correlations between teacher effectiveness
and the objective data were noted for the later gradua-
ting group. These findings Werse of interest and possible
significance to the English Department of the college in
future training of teachers.

Some possibilities of the genre approach in
identifying strengths and weaknesses in course presen-
tations were indicated.

Shortcomings of the study served to point up the
need for a larger program with more carefully controlled
statistical sources and more refined evaluative instru-
ments. It would appear that the genre approach at least
has done no worse in preparing effective teachers, but,
if possible, the hypothesis still needs to be supported
or negated for future guidance in teacher training

programs in English.,
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Appendix A=l

NCRTH CSENTRAL CSULLIGE
FAFSRVILLTE, TLLINCIS

TZACIER EVALUATICON SCALE

Name of Teachazr

Name of Principal or Superintsndent

School iddrass
Personal Qualliiiesg: digh Low
L]
1. Intelligance (judgment, foresight) 123L5
2, Reliability {proaminess, denendability, 23L¢s
conscientinusness, sense of rospensidility)
3. BEmotionel stability (professiecnsl neise, 12345
even temper) -
Lo Initiative {eriginality, creativeness, 12345
resourcefulncss )

o
n

3L5S
£, Consideratencss {courtesy, tact, sympathy) 12345

12345
345
3L5
345

5. Altractivensss (anpearance, dress, manner)

7. Enthusiasm {interesi).

-
P

8. Auaﬁvalll

' -

[
ro

2, Senze of humer

+=
no

10. Voiee (mou at*ﬁn, expressiveness,
I Yt §

use ¢f Erglish)

+
N
(O]
=~
Ut

11, Health {vitality, energy, drive)

Professional Uncwled-e, 8kills, Attituds:

1. Enowledge of suljzet matter (breadih and L2345
accuracy of knowledre, ucholarshlp,
interest in subjsct)
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Appendix A=l (continued)

Teucher Svaluation Scale = 2

2. Professionsl attitudes (interest in teaching, 123L5
open-mindedness, cocperation, rec ceptivity to
criticism)
3. Knowledge of principles and techniques cf teaching 1 23 L5
L. Understanding of pupil growth and development 123L6S
g, 8kill in deciding on appropriate objectives 12345
6. Skill in uvsing a variety of instructional 12345
materizls (resources, equipment, textbooks,
cther materials)
7. Skill in selecting and pisnning a variety of 123L65
appreprizte learning activities
8, Skili in directing learning activities 123LS
9, Skill in teacher-pupil relationships (including 12345
discipline, wor klﬁg with individuel pupils)
10, Skill in classrcom management (keeping of 12345
recurds accurately and naat‘vA
11. Skill in evaluating pupil achievement 12345
Descriptive stsiement cof teacher (including estinate of prebable

S“LCG s 55 & teacher):

Signatlura

1y




Name:

Address:

Appendix A=2

STUDY RECCRD SHEET

School:s
Employer:

High School (from):

High School Rank

1]

IQ cr

Yatsen Glaser

GRE

oy Y a0
GRE L anc i

College Class fank

Overall Grade Index

Hrs. of English {incl. I‘.‘Iathods)L

English Grade Index

15




Appendix A=2 (continued)

Study Record Sheet - 2

1st Year Supervisor

2nd Year Supervisor

1st Year Self Appreisal

2né Year Self Appraisal

Grad. School Grade

16




Appendix A=3

TEACHER!'S SILF APPRAISAL OF
O0LLECE FREPARATION IN AREA OF LITERATURE

Name: Teaching at:

Belcw is presented a variety of statements pertaining to the

preparation your college gave you to teach literature. Rate each

of the statements from O (very poer) to 5 (excellent) with 3 being
considsred average.

1s
2e

Te

8.
9.
10.

13.

1.

Anility to teach poetry.

Ability to relate literature to historical pericds in which
it was written.

Ability tc show relationships between literature and life,

Ability to deal with philoscphical premises underlying the
literature.
Ability to teach the novel.

MR 1

___ Ability to deal with psychological premises underlying the
literature.

___‘Ability to communicate own concern for literature to students.
Ability o teach the essay.
Ability to assign and handle book reports.

Ability to locate and utilize literary materials other than
textbooks.

____Ability to evaluate critically the literature textbooks
provided.

Ability to teach the shori story.

Ability to suggest or advise cn new texts or materisls in
literature.

Ability te adapt literature materials to the pace and
abilities of Lue students.

17
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19.

20,

25,

a—

Appendix A=3 (continued)

Teacher'!s Self Appraisal -~ 2

Ability to adapt literaturs assignments to students.

Abilily teo teach drama.

Ability tc cenverse and share with other teachers of
literature,

Ability to utilize techniques ciher than lecture ior

instruciicn,

Ability tc organize literature naterials ccherently for
presentation to class over a period of weeks.

Ability to teach biography.
Ability te arcase interest in literature generally.

Ability to relate literature to other subjects taught in
the school,

Ability to teach non-ficticn.
Ability to arouse new ideas in students.

Ability tec arouss irterest in literature other tian
Americarli,

Ability to arcuss creative talents in students.
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- Appendix Bl

CLASS RAYK RELATED TO

TEACHING EFFECTIVENGSs OF NORTH CENTRAL COLLEGH ESRGLISH MAJORS

005"' —
1.00w R0) 4 33 @15
.‘.349 @
;%0 1,50 ® |3
B0 1.99 c © g 38
r~ B T el
88 2.00- O = @ ggr 52| @D
85 A
HE 2ol
e d D ®
g’; 2,50~ =
Pt
5% 7 1 RS
.o 30~
Sa 3.4
G~ ®
22 3050"
5499
L0
hohS
Y0 50=

he99 10 20 30 Lo 50 60 70 80 90 100

Class Rank Percentile

Subject rating, 1956-1558 A Overall rating, 1956~1958 @
Suvject rating, 1961-1563 | Overall rating, 1961-1963 (1)

(Scores cutside the double lines are approximatsly one standard
deviation above or btelow the mean. Bach number refers to an
individual of the later graduating group included in the study;
each lelter refers to an individual of the esrlier graduating
group. Zach individual, in both groups, will thus appear at
twe locaticns on graghs B-1 through B-lL.)
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Appendix B=2

GRADE POINT IN ENGLISH RELATED TO

TEACHING EFFECTIVENESS OF NORTH CZNTRAL CCLLIGE ENGLISH MAJORS

b}
/

Effectiveness Rating

r~
e}
Y
5
P
Q
3
=
o
o+
©
o
i
3
2
~

eacher

_

m
&

l

Le991 20 1.50 1.60 1.80 2.00 2.20 2.40 2.60 2.80

Grade Point in English
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Appendix B=3
?’ OVERALL GRADE POINT AVERAGE RELATED TO

TEACHING AFFECTIVENESS OF NORTH CENIRAL COLLEGI ENGLISH HMAJORS
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Appendix Bl

PERCENTILE RANK ON THE (1946) ACE TEST RELATZD TO

TEACHING EFFECTIVENESS OF NCRTH CENTRAL CCLLEGE EXNGLISH MAJORS
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Appendix B=5
GRADUATES' SBLT APPRalSL), OF EFFECTIVENISS

Ot TEACHING

1961-1963

Overall Zffectiveness 3,25
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