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THE INCREASING NUMBERS OF STUDENTS WISHING TO STULY
PORTUGUESE, WHETHER AT THE HIGH SCHOOL OR COLLEGE LEVEL, ARE
OFTEN MOTIVATED BY FACTORS EXTERNAL TO TRADITIONAL INTEREST
IN THE MORE COMMONLY TAUGHT LANGUAGES. THE PROSPECTIVE
STUDENT OF PORTUGUESE HAS OFTEN SUCCESSFULLY STUDIED FRENCH &
OR SPANISH AND PERHAPS HAS EVEN HAB FLES TRAINING IN A THIRD
LANGUAGE. SUCH A STUDENT SHOULD BE OFFERED COURSES IN
PORTUGUESE DESIGNED FOR SPEAKERS OF ANOTHER ROMANCE LANGUAGE
(ESPECIALLY SPANISH) . WHEN FEASIBLE, BOTH A REGULAR |
.ELEMENTARY AND AN ACCELERATED COURSE SHOULD BE OFFERED. IF

" THIS IS NOT POSSIBLE, A SCHOOL WITH A LANGUAGE LABORATORY OR

AUDIOLINGUAL EQUIPMENT COULD OFFER A PROGRAMED COURSE IN
SPOKEN PORTUGUESE FOR SPEAKERS OF SPANISH WHICH DOES NOT
REQUIRE THE CONTINUING PRESENCE OF AN INSTRUCTOR (SEE ED 010
319). IN ENCOURAGING ABLE STUDENTS TO STUDY PORTUGUESE, CARE . ;
MUST BE TAKEN TO MAKE USE OF THE BEST AVAILABLE TEACHING |

SCHOOL SEQUENCE OR INITIAL ONE-YEAR COLLEGE COURSE. ADVANCED :
COURSES IN LITERATURE ARE NOT SUFFICIENT. TO PRESENT THE FULL b
RANGE OF PORTUGUESE CULTURE. COURSES IN LUSO BRAZILIAN : ]
CULTURE AND AREA STUDIES SHOULD BE DEVELOPED AND TAUGHT IN )
PORTUGUESE. THESE COURSES NEED NOT BE SUBORDINATED TO A LATIN

AMERICAN STUDIES CURRICULUM, HOWEVER. AGAIN, INNOVATIVE

PROGRAMS COULD BE DEVELOPED USING PROGRAMED MATERIALS,

CLOSED-CIRCUIT TELEVISION OR VIDEOTAPED CLASSES, OR

- COORDINATED HIGH SCHOOL/COLLEGE CLASSROOM INSTRUCTION. BASIC

7O THESE SUGGESTIONS FOR IMPROVING THE CURRICULUM IS THE NEED
. FOR MORE AND BETTER TRAINED TEACHERS. THIS PAFER WAS

PRESENTED AT THE ANNUAL MEETING OF THE AMERICAN ASSOCIATION

OF TEACHERS OF SPANISH AND PORTUGUESE, CHICAGO, ILLINOIS,

ODECEMBER 27-29, 1967. (JD) '
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Any exemination of the imperatives in Portuguese curriculum contenl.., as in
any ace area, must vegin with & clewr un&erstandlng of the objectives we
bope to reach in owr ingtructional program. These objectives, in turn, nust
be based upon & recognition of 'bhe primsx‘:;f factors which motivate students to seek
treiniag in the ares of our comcerd. This procedure 1s @5 necessary in our comside
eration of the Portugrese curriculur in the high achdal as it is at the college
level. | |

s has beert amply demonstrated”, despite the fact that Portuguese language
and aras. s*im&:.es have been offered in fweriesn ednca.tional ms‘aitn'biens aince h
the nincteenth centwry, their existenca has bee'a sparaé.:.c, ebbing and flowing both
with the ccurse of world evenis which gave oeczsions) promineme to Brazil and other

Portuguese~spea&ung areas of the gl c»‘m and with the presence of communities of
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Portugnese-speaking imzaigrmbs in the United Stabes which sought Yo preserve their

cultural hsri'tage through educabing their children in the Porbuguese 1anguage.

lFrea P. Bllison, The Teeching c:t‘ Portuguese in the United States, a paper presented
%o the VI Coléguic Intemamanal de Babudos laso-Brasileiros, Harverd University,
1965, end Fred. P. Eliison, "Portuguese in the First Fifty Years of the anpse,"
@mia 1, {1967) 860-871.
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Poday's interest in Portuguese is clesrly a phencmenon of the twentieth
cenbury. Whether we attribute it to the impact of U.S.~Brazilian raletioms
during World War II, to the sppsarance of Portuguese on the govermment's "eritical

msges” 1list, to the promimence given Brezil in the Peace Corps program, to

the emergence of Brazil as & dominant nation in Isbin American affairs, or to
the _B'b;mﬁlus of federal support -f‘or the initiation 61’ ‘Portuguese studies progrems
at the various edncuticmi le*Jéls , the fact remains tha.t there exists in the
Utited Stabes no consistent social demand for the langusge based ou the conviction
that 16 is both valusble and useful in cur educatiomal system?,

This realization, coupled with the current comparative enrollment figures
in foreign lsnguages, places Portuguese from the cutset im a far different position
then 1ts "bulk languege" coumterperté: French, German, and Spanish. The ’
for these languages has, after all, growm oub of a 200-yeer nxtional gwarenass end
'a'.ppreeiajbion 'of the m?:_buml, poli‘l;._ical, and economic smort.anee of the cdmbrigp
in which they ave spoken. The demand for Portuguese, however, continmues to .
depend vpon the externel. factors I’;ﬁave 1icted, as well as on the existence of
a general national "mood” begebting an increased motivation to study foreign
. languages end culbures in general and upon the increasing mumber of students who,
reflocting their eavlier start in language stuly through PIES, desire to stuiy |
a second, or even third, foreign languege.

Of course, the stm:‘.ng-pdint. Por the study of any peopl_e, their life, idess,
history, and destiny, is the mastery of their spcken langvage. I need not recount
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here the long pericd in the development of today's philoscphy of foreign language
tesching. It must suffice to assert agsin that the only satisfactory vehicle for
the initial language~learning experience in Portuguese is the one in which all
four language skills-listening ccoprehension, speeking, reading, sand writing~-ere
presented in that order, bhen m%enswely and extensively drilled, and set forth
in an inductive learning experi«ence. " Until recently, we may have been justified
in attributing some of our growth problems to the lack of published instructional
programs {texts &nd taées) | of this deseription. Now with the appearance of such
mteria.lsg, their rapid introduetion imto Portuguese programs is urgent. The
student with no prior foreign langusge exparience can now be expected to build
the kind of four-skill language proficiency in Portuguese as he hes in the "bulk
lenguage” areas. With slight modificstions, moreover, usually in the matter of
evolving & horizomtal treetment of each unit, thése. texts should prove as successiul
&t the high scheol level as théy have been al the college level.

Bub what can we offef the incz‘éaéing muber of students who have a.lready
studied another foreign lsuguage? Oftan he has alveady worked with French or
Spanish. He %tends to be a more highly motivated sfudenftj, having profitted from
the discipline of earlier successful langusge study, but many times hesitaetes in
udertaking further foreipn languege study because he wishes néi‘. to follow what h
is for him a ‘tedious procedure of begimning again in courses without rega:rd for

his grgé;ber -Mngmgeoleamiug sophisbication. ¥Yet here we have an unexplcited

L

3umong others, we may memtion: H. Hoge epd P, Inmardini, Orel Bregilien Po .
University of Wisconsin: Milweukee, 196l; Fred P. Ellison, et al., Moi, XD ?m:'t ese
Austin, 1965; Claude K. Ieroy, FPorbug
of Wisconsin Extension Division, 1964; and ‘éarma Isa‘bel Abreu and cléah Rameh,

Portugués combemporfineo, Weshington: Georgebown University, 1566,
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advantege: courses in Portuguese especially designed for students with proficiency
jn another Romence language, especially Spanish. There can, of eourse, be no
sacrifice of methodology. The same full four-skill presentation, drill, and
inductive generslization of grammar characteristic of the best audio-lingual
inetruction must be present here. The econcamles are effected by ﬁhe frequent points
o? s’imi‘.larity between the morphology and syntax of Spanish and Portuguese where
analogy and educated intuition or "feel" can teke the place of lengthy presentations.
At the phonological level, quite naturally, there are fewer points of similarityh.

Scmewhat similar economies may be achieved in courses based on the student's

_prior proficiency in French, but Spanish is, after all, closer to Portuguese in

terms of historical development end a language which many have studied in programs
commencing as early a&s the fourth grade. |

This does not meen, however, that the same materials we use for the regular
fdndamen‘bal course will produce superior results with students who have attained
prior proficiency in Spanish. Optimum results in this latter situation require
meterials especially designed for it. |

Jdeally, both the regular fundsmental course gnd the accelerated cne based
on Spanish should be offered. Most high schools and colleges, however, opt for
only one of the two possibilities®. Staffing and scheduling difficulties ere

y . | |
Pavid M. Feldman, "A Comparison of the Segmental Phonemes of Brazilian Portuguese

and Americen Spanish,” Linguigtics xxix (1967) uh~S7.

5David M. Feldman, "some Statistics. on Portuguese Studies in the U.8.," Hisg’anid
XINI (1963) 787-791; Gilbert Caveco, The Teaching of Portuguese im the Colleges
and Universities of the U.S., Fall River, Mass.: Durfee H.S., miveographed, 1
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the major impediments. Yet here again, recent developments suggest & possidle
soluticn. Because of the higher motivation and greater language-learning
sophistication of the student alr'eé.dy proficient in another foréign language,
he would seem to possess the psychological characteristics required for successful
performance in programmed learning. An axperimenta; pfosrmed course in aﬁok‘ez_i
Portuguese for those with proficiency in Spanish already exists, based on the
same audio-lingual principles outlined above, bug deéigx_ied for use without the
continued presence of an instructor®. Its use, or the use of materials like it
which will undoubtedly develop in the future, cons’éit’utes one poséible solution -
to the problem. Thus, in essence. any school equipped with an audio-actiire-'-eo'mpare |
language laboratory or two-track tape recorder stations 1n-the library can,
without inereasing staff or facilities, oﬂ'er both types of fundsmental 1anguage
coui'se-. School districts mey wish also to 1nvestigéte’ possibilities for assistance
undér' NDEA in the introduction of Pbrtuguese into -théir curricula.

Once the basic language eovrses are instituted, the choice of text must be f
made. Wha.t may suffice as o begimiing text in the "bulk" languages may not serve
our needs. We ca.nnot afford the rate of attrition of disinterested or msufficiently
challenged students common in the "bulk"” languages. We must seek only audioeliggual R
tei:t'sv of the best design, provided with a co-ordinated laboratory tape program, and
1ingnistically authemtic in every respect, including cho'iqe of dialect!. But Just

7For a, f’urbhar discussion of the dialect problem, see: l‘ranc:ls Roaers, Propoaec!
"’“eu{ cations for a *Portugués moderno® ‘I'e:rb‘book, " Hiﬂa.nia XLVXIX (196h) 823-8?6
= : _L_,,: Devel, pent

cgnﬁeregcg, Universiﬁy of '.l'exas, !o!ay , 1061
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as important is the feature of carefully struetured cultural focuses from the very
first lesson on. We know, of course, that in the best audio-lingual materials in
any language the language itself is presented as en intimate manifestation of
culture through an awareness that language is at once the means of commmication
of its speakers and the very fabric of which their thoughts arve formed. Thus, in
equal degrees, the linguistic elements of culture are taught as a part of lenguage
learning end non-linguistic aspects of culture are used as vehicles for language
1edrning. _

Another point at which the imperatives for Portuguese programs differ from
those of the “bulk" ianguages 35 in the patter of course sequences, Given the
higher average of motivation of the'_ Portuguese student , We can expect a faster
pace of learning and higher level of achievement in the initial college course or
first two years of the high school course. We need to encourage the student upon
completing these courses to continue the study of the language in its cultural
contexts, rather than to continue in additional courses devoied exclusively to
the language. Yet we must not confuse this cultural context with courses in
literature. Literature is, after all, but one of tﬁe cultural réscmrces of any |
people and, at least in the type .of 'pz"_ogrsm 1 am discussing here, should be kept

within a proportion relative to the entire panorams of the Portugnese-speaking

eivilizetion. The ideal follow-up course, then, should focus on a broad consideration

of the Portuguese~speaking world. In so doing, however, we must guard against
subordineting the Luso-BraZilian sequence 4o all-inclusive curricula in Iatin
American studies, as it often, unfortunately, happens. While it is indisputably |
true that Brazil's colonial and independent history is intimately liﬁlzed to the

whole piectwre of the Peninsular colonization in the western hemisphere, unless




the Luso-Brazilian curriculum is independent of the Latin American studies progran,
we risk a de-emphasis of Portugal's r8le in sub-Seharan Africa and in the Par Bast.
The balance between the study of the Portuguese-speaking world as an independent one
and the study of Brazil as a part of Latin America mst serupulously be maintained.

Courses in the Porbuguese curriculum mst be teught in Portuguese with constant
a.t‘ae_ntion paid to the use and improvemetrb of the language in undsrstahding lectures
and readings, taking notes, paz'bicipating in class discussions, writing term and |
seminar papers, etc. |

We maintain that & two~year intensive sudio-lingual course in Portuguese at
the high school level should be followed by courses inm Tugo=-Brazilian civilization,
but we are likewise aware of the problems of staffing and scheduling these courses.
In so planning, we must be alert once again to the potential of programmed Jearning.
The preparation of programmed materials for this purpose might well be the -subdeét
of en experimental project with assistance from the appropriate funding agencies .'
Another possibility in this area is cloged-circuit television. For example, a
high-school advanced coursé in Iuso~Brazilian civilization would view the eollege
course in the same material {three days per week. Readings would be accomplished
as homework and discussions under the leadership of the highé-ééhool’ ‘teacher would
take place on the othei two days each week, &s would also the testing program.
Neturally, adjustments in lesson plaips could be mede %o correspond to the needs
of the particuw schools ._8 Whether by means of videctepe or direct broadcast; such_
a program is becoming more end more possible as the installation of closed-ecircuit
snd videotape equipment becomes standard in high sehools and colleges. Of course,

BA project of this type is now belng planned at California State College at

Iullerton, under the direction of the author.




students completing the civilization course ab the high school level would receive
advanced placement credit upon college entrance——an additional stimlus to enrollments.

Besic to all of this is an intensive effort to expand the training facilities
for prospective teachers of Portuguese. For those many Spenish teachers whe have
studied Portuguese, more summer and academic-year institutes sre needed. Just
es importantly, consistent follow~up programs should be established on an in-service
basis. Unfortunstely, at least until now, cauntion and hesitancy regarding such
programs have been the rule at many of the funding sources. Certainiw this is an
area of concarn in which the responsible voice of the profession should be heard
more clearly.

Pinally, the colleges and universiues which do now or seek to offer programs
for the training of teachers of Portuguese must reelize that such programs have
special requirements. It is not enough to put the prospéctive teacher throught
the same training program &S 'the student seeking rege_a_rch or non-pedagogicé.l carcer
objectives. The future teacher wili need intensive work in languege, lingﬁis'::ics,
stylisties, and the specific methodology of teaching Portuguese at the various
academic levels, in addition to the reguler acedemic offerings in the general.
Portuguese curriculum, |

Thus the renaissance of Portuguese studies in this decade, which is & source
of 'pridé for us all and the very motive for this meeting, carries with it some
jnescapable imperatives. I have attempted to outline only some of the more urgent
emong them, Neturally, we would hope to see these suggestions complemented by
structured prograns in study sbroad, field experience, and travel.




