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S e S 1he College of Continuing Education at Metropolis University

==f, As Liveright*

N

o “Wo have a comparatively decent system of common

O schools, school for infants only; but except for the

- @ half-starved Lyceum in the winter, and latterly the

=i puny beginnings of a library suggested by the state,

O no school for ourselves....It is time that we had uncormon

[ schools, that we did not leave off our education when

"y we begin to be men and women. It is time that villages
were universities, and their elder inhabitants the
fellows of universities with lefsure=-if they are indeed
so well offesto pursue liberal studies the rest of their

lives,” : -
~=Henry David Thoreau.:ggggggl

In 1966, one hundred and twelve years after Thoread called
for the establishment of Yuncommon schools,” his dream is still
largely unfulfilled. But some seeds have been sown, and the shapa
of the future is already discerhable. | | '

Social developments such as the technological and cybernetic
revolution, increasing leisure, affluence and longevity, along
with the federal government's new concern for the arts and
humanities, its support for non-vocaticnal asa osn-agricultural
adult education, and the war on poverty are havis, a. . sortant
impact on the educational establishment. As the nees ¥ur  new
problemesolving approach to metropoiitan life becomes accepted,
there will be, . the notetocedistant future, a major public
university in every large urban area in the country, and these
public universities are likely to become the nerve centers for

adult education in these communities. And, as adult education
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in its own right responds to the social pressures with additional -
resaarch. aad furtperlprofessional development, it may well by the
- 1980*s have matured from a peripﬁeral. low=sgatus, expendabla . -
aétivity'to a'basic.lfntegrai; subsidiied‘pari'of the universiﬁy;.

Thesé trends suggest that there may well be a new institutional
form==a Collgge of Continuing Educatione=in each public urban
university. Let us then briefly visit Metropolis University 1n"'
1980 dnd examine In meve detail 1ts "uncormon®’ College of Continue
ing Education,

"1, METROPOLIS UNIVERSITY Y
Its Commitmeat to Continuing Education N
C Metropolfs Univarsity*“{s located in an important mid-westéfnwwha
city;: One of the stata's two largest universities, its primary
purpose 1s to meet the educational needs ﬁf the entire COmmuniti
on a 1ifelong basis.

At §ts Initial planning meetings, a sound program of continue
jng ecducation and community service was recognized to be an essene
tial‘fngredient for a responsive urban university, A policy come
mittee cdnsigting”of representatives of key commnity groups as well
as the faculty and administration of Metr0p011s‘un1ver§ity was
given major respunsibility for developing this program; The CORie
wittee adohted‘the,following quidelines for the college:

~ wopportunities for lifelong learning and continuing education

are a basic function of Metropolis University, anq its

."‘.‘.“...Q.“C.’”‘-“.‘O.-..ﬂ'.-ﬂ..'..”.ﬂ‘ﬁ'..‘.“ﬂ.‘....”“‘

#Although the College of Continuing Education at Metropolis Univer=
sity 1s a conjectural situation in & mythical university, it is
possible to construct it from programs already operating or on the"

drawing board, These programs are T{sted in the appendix.
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rasponsibility t6 its students does not end with graduation.
The research and teaching resources of the university will'

. ba utilized te iderntity and solva probiems in the community
*'as well as to provide it with accessible and velevant
prograns of continuing educations In carrying out these
responsibllitiés; Metropolis University will identify and

make maximum use of existing resourceslin the community, oﬁly
instigating programs itself 1f‘they are expeéially appropriate
to a university or can serve a germinal or demonétratioh
purpose.” | | |
~ Early in §ts discussions, the policy committee agreed that '1f
graduates of Metropolis University were to become lifelong learners,
cartain conscious evforts would have to bg made during the undere
| graduate years to firmly establish curfosity and interests and tﬁ.
provide $kills for independent study. This resulted in changes
in the methods of undergraduate teaching and the addition of -
~ ‘several courses. | |
| Teaching methods were revised to place greater emphasis onlv
. the identification and understanding of significant questions
and dilemmas than on achieving final answers. Faculfy members
. falt that students would be move Yikely to continue their study |
and leavning if, at the end of a course, they were left with open~
ended questions rather than a sense of closure. Since teaching is
one of the most effective ways of learning, opportunities were made
available for undergraduated to lead discussions and to teach -

both within the réguiar college and in the College of Continuing
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Education. Honors programs and increasing independent research
provided students wi;h skills and habits which would stand them in
good stead after formal Schooling is completed. |

Among the courses added in the effort to develop 1ifelong
Jearners was a seminar dealing with human and personal development.
It permitted students to examine their emerging needs and problems
1n small peer groups. These seminars contﬁnued nfter graduation
as a major activity of the alumni association and assisted in the
transition from college to work.1 Another required course concerned
itself with the devesopment of learning and study skills utilizing
new techniques for information storage and retrieval and the
1ncreasing number of opportunities for individual study. This
seminar was given once to orient frashuen to opportunities within
the univorsity and again to orient seniors to facilities in tho
community. |

A cooperative work-study program was insticuted by the conmittee
for young people who could not attend college for financial reasonse
Employers hired workers n ‘pairs over a year's period, tius pare
mitting two students to olternate between work and sohool.2
Although origiodlly developed to meet é community prokism, this
program was $o successful in motivating students and increasing
- their ability to combine theory with practical experience, that it
was extanded to noneneedy stodents as well;

After making the abave changes in tho undergraduate curriculum
to provide a climate for 11felong learning, the policy comnittee

édentifiad six eiements which Shay feit to be essentiai‘for a
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sound program of continuing edugation and community service,
These weres

1. A curriculum especially for adults. _

2. A readily accessible campus built to meet adult needs,

3. The best possible faculty for continuing education with

"~ a oiear {dentification with the College of Continuing
Education, ' B
- #. Clearecut administrative rasponsibility for planning and

conducting the program. S

?. Imagivative and effective use of new educational technoe

B Communily participation ia planning and sxecuting program,

The manner §n which these essential elements have been transe
lated 1nto operating at Metrosolis University is described in the
resainder of this chagter. |

11. A CURRICULUM ESPECIALLY FOR ADULTS

The policy cormittee of the Collage of Continuing Education
agread that a curriculum developed along traditfonai departmental
and disciplinary Tines would not meet the needs of aduits. Since
the basic motivations and interests of adults fall normally into
four primary rolese=worker, family member, citizen, and selferealize
fng individuale-it was decided to develop the curricuium of the
college along the lines of these roles, Four institutes were
ostablished, each with its own planning committee composed of
cormunity menbers whose experience lay in the particular area of
that fnstitute along with representatives of the administration
and faculty of the College of Contfnuing Education, The four
" fnstitutes wered

1. The Institute for Occupaticnal and Professional
ment to answer tne needs of the aauit as a worker,
2 The Institute for Personal and Family Develepment to u
assiSt adulis to Achieve maxiium efrectiveness in family and a
personal ralations,

3. Ihe Institute for Civic and Social Development to prepare
him for participation in commnity, wationai, and &

Develope
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world affairs,

4, The Institute for Humanistic an&lLiberai
to encourage self-raalization and persona

Developmant
mnent.

Each ef these iastitutas, under Lhe quidance of its planning
committes undertook té assess the needs fo} cantfnuinn eduration'
and cormunity service in 1ts area of consern; 1dentify and secure

- information about act1v1t1es and programs already establ{shed to
meet those needss al]ncate rasnonsibiiity for various levals of
tha program to the di'ferent educational iInstitutions; stimulate
cooparative planning‘to 1ink together these facilities; and
develop sach prdgr‘ms as should appropriately be carried on by
the‘COllege of Continuing Edusation.d | |

Three centers were established which serviced and cut across

vthe four institutes. ‘These were a Center for Counseling and
Community Referral, a Center for Research and Professional Deveiopw
ment and & Center for Metropolitan Studies and ProblemeSolving,

| 111, THE IHSTITUTES |

A. The Institute for Occupational and Professicnal Develounment

A comnunity survey of community needs and facilities {dentified
many programs for ‘man as workery As a matter of fact, there was
proliferation and duplication in this area with the public and
~ proprietary schodls, the culleges, and husiness and industiry offering
- varied opportunities for occupational and vocat:ional trﬁining. The
major task, tharefors, vas to secuve soma agreemsat as to the proe
gram most appropriate for each aeducational Tnstitution as well as

to divide respon;ibi}ity hetwaen the schools and fndustry. Certain




vl

gaps and needs did, however, become apparent which could most
properly be met by the College of Continuing Education. The
following programs yere consequently developeds

1. S;;cial Degree Programs for Adults: An AB degree
especially for adults could be secured through a combination of
independent study, credit for knowledge gained outside the
classroom (awarded on the basis of nationally accepted examinations).‘
a series of interdisciplinary seminars, and a project in depth.5
Because of its flexibility, this special program enrolled hundreds
of housewives as well as persons in business, industry, and the
armed forces. Adults who wanted simply to round out their education
add who were not interested in a degree could take the seminars
and independent study in the humanities, the social sciences, or
the natural sciences. A special MA for a&ults was established aﬁ
a terminal degree primarily for ﬁpecialists who wish to enlarge
their horizons.® An MA degree in the humanities was offered
primarily for secientists and an IS in the scientific areas for
humanists. Employers, increasingly interested in ensuring a
broader point of view among their middle and top personnel, provided
annual one-month sabbaticals7 to permit their employees to partie
cipate in the seminars as a capstone to independent study
throughout the year.

2. For workers who wish to go beyond the preparatory and

ongoing job training provided by industry add government, the

College of Continuing Education offered 2 wide variety of courses




~ either from Metfopoiis U. or from other institutions.

2
both on a resiuential basis at the inner-city campus and on
an evening or weekend basfs in cooperation with nearby 14beral
arts colleges. These courses covered all the disciplines
relevant to the {nterests and needs of the workers and involved
theory and broad concepts rather than limited occupational
training. By 1980 the Evening College of the 50's and 60*s had
pretty well disappeareds The regular undergraduate or graduate
courses formerly offered by them had been taken over by the
rag&alr campus divisions, thus placingifhé rasponsibliity for such
education where it baloggs. -

3. Ih cooperation with prbﬁessioﬁal'aSsociations. (1awyers,
doctors, engineers, etc.), the College of Continuing Education |
helped to set up énd housew~at 1ts inner=city cambhs~éa wide
varieiy of seminars, institutes, and conférences'to keep the proe f
fessionals abreast of new findings in their fields. The professional
socleties themselves proﬁided most of the technological and operae-
tional information and recruited stddents, while the coliege made
availaBle the appropriate faculty to provide theoretical background,

8

4, Building on the‘experience gained in the Cooperative
Extension Service in the late nineteenth and early twentieth centus
ries and growing out 6f the Technical Services Act passed by-Congress
in 1965, the Institute for Occupational and Professional Development
carried on an active fddustrial, scientific, and social service
demonstration and fihld program, Its staff members interpreted the

latest developments iﬁ engineering, science, and the social sciences
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" to practitioners in the Tield wio utilized these findings in their "

occupations and profassions,
By 19609 responsibility for all of the more technical aspects

of specific vocational and occupational training had been allo=

cised either direccly to business, industry, or the qovernment.9

or, where appropriate, to the public schools and junior colleges.

. The univepsit} was free to concentrate on the kind of education

for “wan as worker" which logically falls within its educational -

orbit.
B. The Institute for Persona! and Family Development

Since the assessment of community needs and resources revealed
a vast array of associations and organizations which were already
carrying on programs in the commnity or which haa national .
resources and programs which could be brought to the communitylo
The main task was therefore ona of attempting to orchestrate the
total program in its community and of training ieadership for such
programs. To carry out these functions, this institute included
the foldowing activitiesg

1. A special tasksforce made up of representatives from the
Medjcal School, School of Nersing, School of Social Work and the
social sciences as well as from comunity agencies vas set up to
establish a broad curriculum for personal and family development
and to determine the extent to which these needs were being met in
Meteopolis. The set of goals which grew out of this study serve

as giidelines for a community-wide program.

2, To implement the con..unity-wide program the fnstitute cone
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ducts a continuing educational TV program utilizing the Public
Affairs Network (described in Section II1 C 4),

3. A special program aimdd at recruiting and training
adults for subeprofessional and volunteer jJobs in family and
social welfare and for service in a variety of commnity agencias
was developed.

4, A fanily counseling service was operated in connection
with the psychology departmente-primakfiy on a groupecounseling
basis, | ”

5. Pioneering programs for pree and posteretirement were
availabla primarily through counseling prior to retirement and ree
farral after rotirement to the most appropriate Kind of aducational
activity or volunteer service. | -

6. Training programs for leaders, feachers. and administaétors”
of educatfonal programs carried on by other agencies was offered
by the institute with emphasis on educational techniques and mothods,

human velations, and sensitivity training.“

C. Institute for Civic and Social Davelopment

hoss of important municipal bond issues, the poor quality of
local government, the lack of understanding of local, national,
and intarnational fssues all pointed to a gread need for education
in this area. Programs to meet the need were almost nonexistent.
As a result, major responsibility for creating such programs fell
clearly to the Coliege of Continuing Education.

The proposed curriculum developed by the Institute planning

committes is aimed at increased undegstanding of metropolitan, state,
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~ and national govennmani as well as of typically urban problems
such as: urban planning and developmant; housing, civil rights;
law enforcement; pollution; education, etc, Understadding of
international affairs was also agreed to be essential. The
following were among the programs developeds
| 1. A fieid seminar aimed at understanding the metropolitan
area and {ts governmént. operated thoowgh seminars at the innercity
campus and field visits to the conmunity itself. The community,
{ts resources, and its activities would be the textbook and labora-
tory for the program, and the bus its primary classroom. 12
2. Extension of the field seminar to state and national
_governesnt, again with great relianse on field trips and observation

at the state and antional capitols.

3. Adsignment of adult interns to various branches of the

metropolitan, state, and national governments thus providing
retired persons with a second occupation and assisting goverament
to carry on special studies and activities which could not be
done with reguiar personnel.
4. A continuing public-affairs institute to discuss crucial

| government issues. The program was carried on fn cooperation with
the local educational television station (the Public Affairs Nete
work) and a series of “listening posts" for small discussion groups
throughout the area.13 In this continuing "teach=in" top faculty
present the facts and background information while the politicians,
officials, and citizens provide special points of view.

5., Continuing eudcation for officials and employees of the

city, state, and fedemal governments through seminars and {ndepande
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ent study arranged by the appropriate agencies in cooperation with
varjous départments at Metropolis U. or other universities.‘4

6. Special programs of study in depth for goveirnment employaes,
{eaders of community organizations, and {ndividual citizens, either
through seminars o} {ndependent study which would inciude substane
tive information as well as the wore traditional leadership and
sensitivity training.‘4.. ,'

7. The international program would include field seminars
to the United Nations and to various embassies, discussion of
international fssues over the Public Affairs Network, internships
in intarnational agencies, and training of 1eaders.‘5 In addition,
the College of Continuing Education would sponsoi the development
of "sister=relationships® between Metropolis and comparable citles
in Europe, Asia, Africa, and South.Ameriéa and develop programs'
of area studies at the college and follow-up field visits and
study~tours to tha various "sister” cmm'::xmit;‘tees."6

D. Institute for Humanistic and Liberal Development

As in the Civic and Social Development Field, the special
jnstitute comnittee found gread needs for continuing eddcation
and almost no programs to meet these neads. Again, major responsie
bility fell upon the College of Continuing Education.

The committee made a basic decision with respect to content
and curriculum. It agreed that, to be truly humane and litemate,
a nonescientist mist be conversant with the new technology and
the sclentific method, just as a scientist must have ninimum T{teracy

in the arts.
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1. As a base for a program oi scientific humanism, a new
tuseum of Popu¥ar Science, established and operated by the College
of Continuing Education, in cooperation with the scientific
socjeties and private industry and aided by the National Science
Foundation, served as the nerve-center for most of the scientific
programs for the laymen.]7 A modification of the Deutches
"~ Museum in Runfch and the Museum of Science and Industry in Chicago,
this museum was developed to permit scientists and technologiststo
interpret new developments, friventions, and theories to the public,
Science seminars, demonstration=-tours, and lectures given at the
moseum were carried to the community by the Public Affairs Network.‘a
Both the educational program and the museum ware afmed at adults,
though younger pérsons could a1s0 use the facilities and particie
pate in the sehdnars. The varied museum program also provided |
opportunities for adults to participae in the science sequences
in the specfal MA and AB programs, to engage in individual study,
to. carry on experiments through takeehome kits, and to study_in
depth through participation in regular on-campus classes.

2, In the arts and iumanities, major reliance was placed
upon the arts and cultural institutions in the commwunity and in
the various universities. The following were some of the specific
programs instituteds?

a. A program of education of audiences in which the
College of Continuing Education in cooperation with the arts
{nstitutions attempts to develop in citizens a broad understanding

of the arts in general, a conmitment to and experience with one

particular art form. general knowiedge of others and a sense of
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responsibility as a citizene-patron of the arts. This program'hom-
bined seminars, visits to museums and theaters, discussion with p
artists, actors, and playwrights, and some actual experience in
. %doing“=~reading plays, painting, playing an {nstrument, etc, 19
b, More advanced workshdps for persons interested in a
particular art forme-including courses in appreciation, writers,
dance and art workshops,20 masterclasses in music,?! an

c. Participation in the ats and humanities portions of the
.- special AB program and in the terminal masters program as well'
as spacial on-campus courses and {ndependent tutorial studies 1n
depth in a particular area of arts of humanitias,

d. Opportunities to participate-~after completing varfous
study and seminar programs@-as vaolunteers in the varfous art:
and coltural institutions in the commund ty,22

IV, THE CENTERS
~ According to the comrittee’s plan, the thhee centers, an |
{ntegral part of the Collage of Continuing Education, would cut
- across the four institutes and provide services and research |

to all ofithenm,

Referral {operated in COOpe
the chool of Education add

A. Cnnter for Counseling and Communit
eratior w the Counseling Program n
the Psychoaogy departmant)

This center, responsible for {dentifying and assembling infore
mation about continuing educaticn rvesourees fn the community and
for counseling adults about those opportunities carried on the
following activities:

1. Bringing together in one convenient and accessible location

complete information about available and potential resources for
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continuing edusdiden of all kinds in the community. It makes such
information readily available tgrough modern information storage
and retrieval systems and an anmual directory of contfnuing educa=
tion opportunities in Métropolis.23

2. Providing a counseling service both Sor individuals and
for groups and orgapizatibau interested in continufng education.
It refers individuals to the wost appvbpriate prograﬁ or tutor {uh
(whether at the college itself, regular classaes at Netropolis U.
or elsewhere in the community) and fHen&fdes the agency, institus-
tion, or coilege instiiute'which would be of greatest help in
organizéng a program.34 '

3. Helping to establiish and house a Central Volunteer Bureau
in cooperation with the local Council of Social Agencies and the
Institutes of Civic and Social and Humanistic and Liberal Develop=
ment so that individuals could be referred to volunteer jobs.25¢

4, in cooperation with the various institutes, organizing

individual tutorial sewvice whereby persons fnterested in
independent study could be roferred to tutors either at Metropolis
U. or at other institutions.
B8, Canter for Rescarch and professional Development (Opevated in
cooperation with theAdult kducation UiV sjon of the School of
Educaticn.) |

This center, responsible for research and training of proe

fessional and semi-profeséional adult educators and for evaluation
of continuing education in the comaunity carried on the following

activities:
1. Research fn adult learning and teaching, adult wotivatian.
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and participation, comuaity organization, and other areas
diractly related to cdntinuing edusation. |

2. Graduate programs in adult education leading toward a m
masters degree or a doctorate for persons who devoted full tfma
to adult education efther as teachers or administrators.26

3. A special rescardh and study unit in comparativae internge
-tional adult education to provide background for Arerican adult
| educators in international activities in the field, to familiarize
foreign adult educators uith activities in the United States, and
to develop a small cadre of adult educators with a sound basic
approach to international adult education in the Unfited Statas.27

4, Training seminars and courses for partetime and lay leaders
involved §n various kinds of continuing education in the
commnity.28 | |

5, Fellowships and internships whereby graduate students in
the center could have an spportunity for practical esperience worke
fng both in the institutes and with sther continuing education
organizations.zg

6, Ongoing evaluation of all continuing education groups
conducted by the Collega of Continuing Education, Educational
objectives viere establiéhed in cooperation with the program
planners far every program in each institute to determine the

effectiveness of the varicus pregrams.ao

udies and ProlylemeS0iving (operated
vision and/or a Center

C. Conter far Hetropclitan St
in cooperation wita the >ocia
for Urban Studies)

This center stimulated and facilitated studies and research -

in the community by means of the following activities:
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1. Assisting the va?iousvinstitutes in carrying on their
assessment of community ﬁeeds and resources by involving appropriate
faculty_and regearch assist&nce within the'universitya3l

2; 'Assisting in 1dgnt1£ying crucial éommunity problems
through ihe 1n§titutes anélthe network of urban agénts (see Section
V C) located in all parts of the community. analyzdng the natufe
of these problems, and recfuiting appropriate faculty members to
assist in their solution, Iﬁ reversa, assisting faculty in |
identifying and locating appropriate proﬁlems and olocales for
rasearch programs in the community and 1n'secur1ng funds for such
study.32
| 3., Arranging for evaluation of the social impact of continuing
education activities conducted both by the institutes and elsewhereee
in cooperation with the Center for Research and Professional Developd
mente~and setting up continuing pub!ic opinion ﬁtudies to determine
the fmpact of the total jrogram and parts of it on attitudes and
activities in the community.

| V. ADMINISTRATIVE AND ORGANIZATIONAL ARRANGEMENTS

The follawing is a brief outline of thepphysical, organizational, |
administrative, aﬁd financial arrangements which the policy | '
conmittee agreed were requived to implement the program of lifelong
learning at Metropolis U. in 1980,°
A. A Readily Accessible Campus for Adults

Metropolis University has an inner-city campus for continuing
ecacation Tocated ih a formerly deteriorating section of the city.
Property 1s acquirede-as part of a . urban renewdd plasr-by

a metropolitan planning ageacy and sold; at low cost, to the
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university.33 The campus itself is surrounded by a privately
developed “complementary campus" which includes theaters,
motion picture houses, nuseums, parks and faciiities for other
persorming arts as well as housing both for permsnent residents
and transients {involved in universityaactivities.34

The innerecity campus consists of a]

| learning center for
adults (a modern atheneum for continuing education).2 a fairly
small residential unit, and3 the Museum for Popular Science.

'l. The Learning Center includes offices for tutorial sessions
as weli as small discussion rooms and lounges, used both for
regular geminars and for special programs and study gooups
arringed by the adults themselves.35 It 1s equipped with a modern
system of information storage and retrieval whereby geooups or
fndividuals may have shared-time access to printed materials, films.
TV tapes, history tapes, veproduc#ions of paintings, recordings,
~ programmed and computer-aided instruction, and other visual teaching
aids.35 Special tutors from the fustitutes help students use these -
new technological resources and provide courses in independent
study.37 Although the Learning Center is the nerve-center and
major repository of educational resources in the metropolitan area,
satellite centers and 1ndividuals outside of the ecenter city have
ready access to its materials by means of two-way communications
devices. The Learning Center houses the studios of the Public
Affairs Network and is equipped to receive reactions from the

*listening posts. 1t also includes administrative and faculty

offices for the full-time and adjunct staff and appropriate
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Tounges and faculty meeting rooms.

2. The Resiential Center-~a small one since great meliance

is placed on the transient residential facilities in the complea
wentary campusd-s' provides housing for several hundred persons
with small discussion rooms and study carrels in each of the
sleeping vooms, This residential canter<«as differentiated from

the ones in the complementary campus (which also has tie-lines to

the Searning Centar)=-$dlused primarily in connection with

studies and research being carried on by the Centar for Research
and Professional DeveIOpment.39 | |
3. The Museum of Popular Science, whichvls described carlier

is located on the campus and includes seminar, study and tutorial

" rooms Gor group and independent study in addition to the pefmanent

and many changing exhibits.

" The combined college and complementary campus emerges as the
new cultural center of ﬁetropdlis. In 1980 such innerecity campuses
are increwingly becuming a crucial factor in the rebuilding |
and renaissance of cities. | |

B, Faculty Arrangements

the everepresent problem of securing enough quality faculty
to meet the evereegpanding educational needs is solved by the
College of Continuing Education at Metropolis U. through two new
developments.,

The first 1s a reverse *lend-lcase® arrangement with industry
and the government in Metropolis. Well-qualified natural and
social scientists as well as umanists are made available to the

College'of Continuing'Education &S an 'idjunct faculty" on |

s
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sabbatical leave f;om their regular Jobs.40 These outstanding
persons (including at least as large a percentage of Ph.D.'s as
on the campus faculty) are initially screened by members of the
iegular faculty. After appointment, they become an integral part
of the academic community of Metropolis U. with regular faculty
rights and privileges. They have access to a special faculty
Jounge at the Learning Center, belong to the campus faculty club,
participate in institute faculty meetings, and are clearly
identified with the university in every possible way.

The second method for dealing yith the faculty problem is
through the increasing useocof “faéulty aides.® These are adults
who are actively involved in the program of continuing education
and who progress to assist leaders and teachers in the community
and tutors at the College of Continuing Edusation. In addition
to being carefully selected by the faculty of tﬁe various institutes,
these faculty atldesmmust complete a special training and educa;ion
program in the Center for Research and Professional Development,
C. Adninistration and Organization

The four institutes and the three Centers, the satelltte
.centers.4] a gooup of “"urban agents® (ve-orferted and retrained
Cooperative Extension féeld workers and county agents), and the
Alumni association (which by 1980 has pecome primarily an arm for
the continuing education of Metro U. graduates) constitute the
College of Continuing Education. The college 1s headed by a

Vice-President or Provost for Continuing Education and Community

Service,
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Each Institute 1s staffed by a dean, a small core of regular
campus faculty members on leave from thefr departments, and ona
or two members of the adgunct Taculty on sabbatical leave from
their employers. Additional seminar leaders and faculty for the
programs carried on diractly by tha Institute are racruited
primarily from the adjunct faculty, assisted by facultly aides.

The centers are staffaed by a divector and‘staff associate;--
regular faculty memders conducting vesearch in the community as
well as graduate students from counseling, education, and urban
studies==again assistad by faculty aides.

In additicn to staff fnvolved in the institutes and centers,
the College of Continuing Education has a corps of urban agents
assigned to different comuwnities in the metropolitan area., They
are intimately familiar with the community and establish ralatioﬁs
with the conmitiees, the administrative bodies, and the various
resources for continuing education in the communtity, Their |
function is to identify educational and research needs and
marshal programs and resources to meet them,

De Financing

In direct contrast to the situation in 1960's, the Coldege
of Continuing Education in 1980 is not expected to be a “money
maker" for the univérsity.43 Consistent with its commitment to
continuing education and community service, Metropolis University
provides the salarfes for the core staff, key faculty, and basic
office help as an integral part of the vegular university budget,
Additional.salaries are paid out of the qperating budget of the
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College of Continuing Educations income from tuttions, grants, and
contracts.

Financing, beyond the core staff, is highly diversified and
varfed. A consultant firm assumes responsibility for building,
financing, and opprating the “complementary campus® (the residene
tial housing, the related cuitural @acilities, eating places, etc.)
It also handles the maintenance and food services, Costs were -
greatly teduced by coordinating construction of the regular and
the complementary campuse.

Basic financing for the Learning Center is securdd from
various kinds of government Joaus, from the city government (in the
form of reduced Yand costs and bond issues), and from private
industry (in loans or donations of the required technological
equipment). | ‘

The Resideatial Centere=on the campuse-is also financed by
& combination of fedeval loans, oparating contracts with the
development firm, grants and contributions from individuals and
foundations, and a minimum specfal charge for all conferees.

Tha Musoum of Popular Science is financed by the National
Science Foundation, aided by ¢hotributions from NASA, Trom private
industry, and from private foundations. Operating costs are
covered by the city government, private industry, the university,
and fees for special events, semlnars, and projects.

The bulll of the operations of the various institutesesthe
faculty costs~wage covered by tuition paid both by individual

45

students and by their employers. = Research activities in the
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varicus institutes and ceniers and in the college dn general
are financed primarily through federal grants from the Us Se.
GFfice of Ecucation, housing and Urban Development, the Departments

of Commerce and Labor, and the National Endovment for tha Arts and

Humanities.

E. Comwusnity Cooperation
Throughout the entire development of the Collage of

Continuing Educativn, commnity garticipation In developing the
basic progran and in planning and carrying out the program of the
fnstitutes has been emphasizeds In addition, the active adjunct
faculty and the fécu]ty aides provide a menaingful and inteyratad
relationship between the college to the community. The satellite
centers both in the city and in the suburbs as wvall as the
effective use of urban ageats (selected where possibla from
indégenous leaders ia the various communities) bring'the college
directly ianto the communities and, through community advisory
groups, responsibility for program development is sharad with the
students. The entire concept of conmunity participation and
jnvolvezent has been so completely built fnto the planning,
staffing, and evaluation of the program that it is part of the

structure rather than a separate and special agdtivity.

F. Use of New Educational Technology

Through the use of the wost up-to-date information storage

and retrieval systems in the Learning Center,-=which is the
physical core of the college=~the deveioprent of §ndividual

Tearning carreis, two-way couannication between the innarecity
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and satellite campuses, and, eventually, tie~ins with home learning
carrels.45 as well as thoough the Public Affairs Network, the
College of Continuing Education will, from the odtset. nale o
maximum use of the new teéhnoiogy. A sﬁecial teéhnologfcal
advisory committee, working with a Divector of Innovation and
Planning, (in the Vice-President's office) keeps the college |
au courant with the newest developients. At the sams time, the
college will not overlook traditional teachiyy and learning methdds,
Independent study, assisted by the new technology, will become'
a major way of learning. Responsibility for the teaching and
tutorial tasks will be widely shared by faculty aides with the
wore experienced tutors while the “aides" wove from an éxt&usiﬁe]y
learning to a learning-teaching situation. |

| VI, CONCLUSION |

Dahgerous'and difficult as it is to predict the futuve, this
attampt to pragnosticate what continuing education will Yook like
in 1980 is not entirely utocpian and imaginary, I is fwportant
to underiive again that aluost all of the spacific proposalsesfor
the physical location and development, the use of faculty; the o
involvement of the community, the flexible use of new and old
techniquas and methods, organization and administration.‘anﬁ
financing==have rocts in some activity already underway in 1966.

Whether the "uncommon college® for continuing education ”
becomes a common and accepted part of aniversities in‘lﬂﬁa or
not depends on the extént'ta vinich univarsities subscribe to the

concept of 1ifelong Iearning in the next’decida‘and‘the degrae
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to which they plan for a truly comprehensive program of
continuing education in the commnity rather than merely providing

bits andppdeces of a total program as they do in 1966,




APPENDIX
1. CBkinple¥nbidedity,the appendix are not alleinclusive. They
suggest only ong or two programs or aétivities to 1llustrate
material in téxt. Many'other &xamples‘could be citéd, but the
following’awill éerva‘as'a starling point for readers who dasire
to look at 1ngredfents of the College of Continuing Education,
1. Oakland University, Hichigan.

2. Pochester Institute of Technology, "Earn-Learn® program;iDrexel
Institute of Technology; Antioch College, efc.

3. Urbas Extensiocn Center, Duffale (in ve Povarty Programs)s planned
coordination of adult edycation activities at St. Louis, Fo.

4, Rational system of college level examinations now under develope
ment by Council off College Leval Examinations of College Entrance
Examination Soard,

5. Prototype programs "especially for adults® in operation at -
Univessity of Oklahema, Syracuse Univensity, Goddard Collage.

6. Master of Liberal Arts, Johns Hopkins University.

7. Thivteen=waek sabbaticals with full pay now included 1n contracts
for some thirty-thousand steelworkers @ith seniority each year,

8. Large proportion of programs offered at residential centers u
such as those at Michigan State University, Universities of flebraska,
Okluakoma and Georgia are of this type.

g, U. S. Chamber of Commerce estimated that, in 1964, ineservice
training and education programs operatéd by business and tndustry
costs bgtween five and fifteen biilion dollars annually. '

10. Figures provided for a study of adult education in the U. S.
conductad in 1265( with only a froction of the voluntary agencles
reporting) indicated that some fifty-two million adults were reached
by prograns carried on by health, welfare and social agoncies.

11. Lists of sceves of such training programs at universities can
be securad through Hational Training Laboraiory and Leadership
Resources Institute.

12. "Laboratory College® cperated cocperatively by Northweslern

University and Center for Study of Liberal Education for Adults, 19 .

}3. Met;opl&x Assembly program, Washington University, St. Louis,.
s t619 .

14. University of Wisconsin trainfng program for governmont employees.
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15, Foreign Policy Association programs including "Great Decisions."

16, Detroit Adventure, Wayne=State Univeristy, 19 , Study-travel
programs at Syracuse University, Brigham ¥oung University, etc,
Cooperative University summer study programs: Universities of
Rochester and Hull University, England; HcMaster University and
University College of Rhodesia at Salisbury (until 1965); Coopere
ation between extension divisions: University of British Columbia
and University 66 Rajasthang Hichigan State University and Univere
sity of Nigeria at Nssuka.

~37. rartial steps in this direction, Oregon Museum of Science and
Industry; hatural Science Museum, University of Nebraskaj Huseums
in connection with coldeges in Soviet Union.

18. Station WGBH, Channel 2, Educational T. V. Station in Boston.

19. Fine Arts Program, University of Chicago as well as several
additicnal programs now operating or projected under Title One of
the Higher Education Act,

20, University of Hisconsin general extension programs including
theatre and writer's workshopi University of Michigan statewide
art and writers program, -

21. Master programs in music offered by University Extension, Unie
versity of California. |

22, Chicago Art Institute--and other Art Museunms in major cities,
23. Radcliffe University, The Nexi Stops Educational Upportunities

of Creater Bostone~for Adults; compiles by ihe taucation Exchange
of Greater L0s6oON,.

24. Sarah Lawrence Continuing Education Programs for Haoinen,

26.' Full research and graduate education programs in adult educd=
tion now offered in sixteen universities in U. S.

26. Chicago Welfare Council, Volunteer Bureau.

27. Several propasals now in preparation for submission under
International Education Act of 1966.

28. University of Indiana and Florida State University.

29, Internships in general extension divisions at University of
Wisconsin and in residential Center at University‘of Chicago.

30 Preliminary work relating to evaluation of {nformal programs
developed by Center for Study of Liberal Education for Adults, 19 .
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31, University College, Syracuse University.

32. Center for Metropolitan Studies, American University, Washington,
b Co; Center for Urban Studies, Rutgers; the State University of
New Jersey, : .

33. Hyde ParkeKenwood Land Clearance and urban renewa] program,
Chicago,

34, Plans developeb for a?ea Surrohnding San Francisco State Collefe
{and Berkeley) by private development corporation.

35. Institute for Retired Frofe*sionala, Hew Schocl for Soc1a1
Resaarch, Ne Yo - - . :

30, Florida Atlantic Univefsity. Boca Raton. Fla.
37. sacnelor of Liberal aLudies, Universxty of Oklahoma,

38, University of Wisconsin Conference Center depends entirely
on addacent eommercial kousing for its confarees,

39. Michigan State UniVarqity residentia! center equinped with -
one=way windows and arrangements Tor taping discussion for
research purpcses. . : ;

40, Y. S. D. Ae Graduata School, Vashxnotdn. D. €. and Cénsortiuﬁ
of Unlversities in Washington, D. Ce offcr1ng graguate programs.,

1. bur11ngton Center for adults of Hortheastern University. Bos;én.‘

, 42. Unwversxty of nissuurx. vvst vquinza Un1v“rs1ty--forwer SR
-cogperative extension Siald staff retrainhd tc. represent entire

uni#nss1ty. . .

43, State subsia1g§ for General Extension in Lahd Grant colleges .-

.~ now bvary frem zegw to over 40% of budset.. A1l state cooperative
extension prggrans ‘financea by fedeval and, state governments and

. Tocal coant1es with .no tuitinn charnod

- 44, Projections for university canpuses. undnr State Un1versity of

tiaw York provnde for such mixed 1inanc%ng. S

43, Tuition refunds for aucuessfully coup letea courses offered
to ewploy»es now by most najor nat1ona1 1nduv+ries.‘

4. ”lhns nca undnrway fcr home' 1earn1nq carrels in Davis, Calife
ornwa and other “new cit1es .

1
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