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THE PURPOSES OF THIS STUDY WERE (1) TO IDENTIFY RESEARCH
PROBLEMS IN SCHOOL LIBRARIANSHIP, (2) TO INDICATE THE
RELATIVE IMPORTANCE OF THE PROBLEMS AND NEEDS IDENTIFIED, AND
(3) TO SEARCH FOR AND COMMENT UPON EXISTING RESEARCH IN THE
FIELD. OPINIONS ON THE RELATIVE IMPORTANCE OF RESEARCH NEEDS
AND PROBLEMS WERE GATHERED THROUGH QUESTIONNAIRES SENT TO
SCHOOL-LIBRARY LEADERS. THE LEADERS WERE PRINCIPALLY
CONCERNED WITH NEEDED RESEARCH FOR LIBRARY INSTRUCTION,
SERVICES, AND STATE AND FEDERAL PROGRAMS. ITEMS OF GREATEST
CONCERN WERE--THE CONTRIBUTIONS OF THE LIBRARY TO THE
TEACHING/LEARNING PROCESS, TEACHER EDUCATION ANC THE LIBRARY,
INSTRUCTIONAL MATERIALS CENTERS, ATTITUDES OF THE SCHOOL
STAFF, EVALUATION OF LIBRARIES, PERSONNEL STUDIES, AND THE
EDUCATION OF SCHOOL LIBRARIANS. AN EXAMINATION OF THE
EXISTING RESEARCH REVEALED THAT CURRENT EXPERIMENTAL RESEARCH
IN SCHOOL LIBRARIANSHIP IS ALMOST NON-EXISTENT, ALTHOUGH
STATUS REPORTS ABOUND. IT WAS CONCLUDED THAT THE RESPONSES IN
THIS PROJECT INDICATED I. DEFINITE INTEREST IN RESEARCH AND
RESEARCH NEEDS FOR SCHOOL LIBRARIANSHIP ON THE PART OF
LIBRARIANS, AND IT WAS RECOMMENDED THAT RESEARCH AND RESEARCH
TECHNIQUES SHOULD BECOME A DEFINITE PART OF THE CURRICULUM
FOR SCHOOL LIBRARIANS AND THAT INCREASED OPPORTUNITY TO
INITIATE AND PARTICIPATE IN LOCAL, STATE AND FEDERAL RESEARCH
PROJECTS SHOULD BE AFFORDED SCHOOL LIBRARIANS. APPENDIXES
INCLUDE A BIBLIOGRAPHY OF 252 ITEMS, THE INSTRUMENT USED FOR
THIS STUDY, AND SIMPLE FREQUENCY TABLES INDICATING RESPONSES
TO THE AREAS OF NEEDED RESEARCH. (AUTHOR/JB)
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Summary

Purpose and Problem:

The purposes of this study were: (1) to identify

research problems in school librarianship; (2) to

provide an indication of the relative importance of

the problems identified; and (3) to search for and

comment upon existing research in the field.

Methodolog:

Individual problems and areas of research were

identified through a search of the literature and

through successive, suggested revisions of a list of

research needs. Opinions on the relative importance'of

the problems were secured from uschool-library leaders,

by means of (1) a questionnaire which categorized the

list of research needs into areas of research and

required a rating on an importance-unimportance scale;

and (2) an open -end" questionnaire. Existing research

Findings:

was identified, examined, and reviewed.

School-library leaders evinced interest in every area

of the research needs, being principally concerned with

library instruction, services, and state and federal

programs. Little interest was shown in historical

studies or in technical studies of limited
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generalizability. Items of greatest concern were:

the contributions of the library to the tea ching/

learning process; teacher education and the library;

instructional materials centers; centralization;

attitudes of the srliool staff; evaluation of libraries;.

and personnel studies. A major interest demonstrated by

the "open-end" questionnaire was the education of

school librarians. A review of existing research in

school librarianship lead to the conclusion that

research in this field has only made a beginning.

Though status studies abound, little controlled,

experimental research has taken place. Some interesting

descriptions of demonstrations and experimentation in

school library programs have been reported.

Conclusions:

If the response of the school-library leaders were

indicative of the concerns of all school librarians, then

there appeared to have been a definite interest in

research and research needs in school librarianship on

the part of the librarians. Based on this interest, it

was concluded that increased attention to reseErch and

research techniques should constitute a definite,

planned portion of the curriculum for school librarians,

and that increased opportunity to initiate and participate

in local, state, and federal research projects in

-librarianship should be afforded school librarians.



This project is designed to identify and examine

problem areas in the field of school librarianship which

require further research. School libraries, and their

contributions to the whole educational endeavor, have

received little research attention. The school library

occupies a unique pivotal position within the school,

influencing, as it does, school practices and educational

change. It is one of the few departments that deals with all

curriculir and extra-curricular activities of students. The

librarian-student relationship is almost the only one in a

school that is nonjudgmental, and the librarian is able, thus,

to exercise an influence that is quite different from his

professional colleagues. The librarian is unusual in the

school situation in that he consults with, assists, and affects

teachers in all departments, and is generally viewed by the

administrator not only as the head of a department, but also

as one of the prime figures in the development and extension

of the curriculum and the encouragment of independence and

excellence in student scholarship.

Since the stimulus provided in certain subject areas

by the National Defense Education Act of 1958, and the

introduction of and extensive publication on the 1960 STANDARDS

FOR SCHOOL LIBRARY PROGRAMS, the scope of school librarianship

has undergone major changes. Many questions have arisen which

need to be identified, explored, and examined for their

feasibility for further research. New developments in school

centralization and decentralization, the new principle of
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materials centers, the new role of the elementary school

library, new technical possibilities presented by automation

and machine operations, and a new emphasis and interest in

school libraries within school systems and state departments

of education -- all these are reflected in the new problem

areas encountered in school libraries today. Other questions
4

concerning library management and organization, supervision,

efficient operations, relations with other libraries, student

use, effective library instruction, cooperation with

administrators and faculties, and audio-visual facilities in

libraries are being raised or reconsidered. Innovations in

education have also taken place. Varying patterns of school

organization, departmentalization, flexible scheduling, team

teaching, programmed learning, independent study, new curricular

developments, and others have generated alterationsin education,

and, of course, in the school library field.

Testimony of library leaders and specialists on the

Elementary and Secondary Education Act has pointed up the

current status of school libraries, and various studies by

Gayer, Lowrie, Lohrer, and others have begun the work of

research in school librarianship. Exploratory studies are

being encouraged through recent publications and projects

such as the Knapp Project, the Encyclopedia Britannica Award,

the School Library Development Project, and others.

The great changes in federal legislation, mostly

in the past ten years, have and will affect schools and school

libraries. The amended National Defense Education Act has,
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for the first time, provided opportunities for school

librarians to attend institutes to work on library problems

and to supplement their professional preparation. It has

also extended the original provisions of the National

Defense Education Act into other subject areas. The new

Elementary and Secondary Education Act should have great

influence on expanding school library facilities and

collections. Other bills being considered may also present

school libraries and school librarians with added opportunities.

Research monies in all fields of education are becoming

available for anyone wishing to examine a school library

problem, not only through the various acts and provisions

administered by the federal government, but also through

state departments of education, collegiate research organizations,

local school systems, and various associations.

Much, however, remains to be done. Some attempts have

been made in the past to identify those problems in the field

of school librarianship which need further discussion or

investigatory study. Aside from the interesting lists by

Taylor m articles wanted by library periodicals, there has

been only one listing of needed research in school librarianship.

During a 'conference in Chicago in 1961, called to introduce

the STANDARDS FOR SCHOOL LIBRARY PROGRAMS, a meeting of library

leaders, led by Frances Henne of Columbia and Sara Fenwick of

Chicago, was held to discuss needed research areas. This

discussion led to'the publication of the mimeographed list
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entitled, RESEARCH NEEDS OF THE SCHOOL LIBRARY PROGRAM. It

contained ideas for types of publications (one being a "list

of needed research projects") and suggestions for areas to

be investigated.

A more recent examination of the problem of research

needs in all types of libraries was reported by Frank L.

Schick, John C. Frantz, and others in the JOURNAL OF EDUCATION

FOR LIBRARIANSHIP (Spring, 1963). Containing certain general

topics applicable to all types of libraries, it also included

a short list of suggestions for research in school librarianship,

divided into ideas on administration and supervision, student

development and library use, and library functions and use.

Based on bibliographic essays originally prepared :by the

Committee for Research on Inter-Library Cooperation in the

Public Library Field (Columbia), the article was supplemented

in the school library field by topics suggested by M. H. Mahar

and R. L. Darling.

The Gayer report on elementary school libraries'

research (ALA BULLETIN, February, 1962) categorized current

studies under the topics: " ... status of elementary school

libraries; school and public library relations; materials and

expenditures; personnel; evaluation of elementary school

libraries; pupil outcomes related to elementary school

libraries." She also included "Needed Research" in which

she identified the following items: (1) uniform gathering of

statistics; (2) accessibility studies; (3) school and public

relationships and responsibilities; (4.) "... roles of the



elementary school librarian and library in work with

exceptional children and in special teaching situations ";

(5) role of the administrator; (6) programs of teacher

education insurirc knowledge and understanding of the school

library and of c"..1drenis literature; (7) elementary school

library service to teachers; (8) starting elementary school

libraries; (9) recruiting school librarians; (10) " ... the

role of such factors as accessibility, the program of library-

related activities, integration of use of reference materials

in the instructional program, and the contribution of the

library to the learning process, as applied to the elementary

school." Gayer had here identified problem areas and current

research in elementary school librarianship.

Certain other research has been accomplished. In

addition to studies of the U.S. Office of Education (such as

the Darling statistical studies and the Mahar work on the

responsibilities of state departments of education), several

other research projects have recently been completed. Studies

included in the Kroll volume concerning libraries of the

Pacific Northwest (with its highly interesting work on

attitudes of school administrators), the Fiske examination of

censorship and selection, the Burress survey on censorship,

the status study undertaken by Ahiers in Washington, Gaver's

work in elementary school libraries in New Jersey and Puerto

Rico, the Jones dissertation on socio-economic factors related

to student use, the Lohrer study of school libraries as

instructional materials centers -- all these are indicative of
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problem areas, possible solutions, and research interest by

the profession. Many others need to be examined.

The whole picture and potential o: education and of

the library within the school is altering rapidly. With the

changes in schools and school libraries, and with the

provisions for assistance to libraries and librarians having

been made under the National Defense Education Act and the

Elementary and Secondary Education Act, it is becoming

imperative for further research to be iniated to assist in the

solutions to unanswered questions.

The need for research in school librarianship has

been pointed out. Of the 1959-1964 research projects listed

in LIBRARY RESEARCH IN PROGRESS (No. 14), only eight per cent

were directly concerned with school libraries. And, in his

examination of "The Quantity and Content of Masters' ,Theses

Accepted at Library Schools Offering the Doctor's Degree, 1949-

1956" (JOURNAL OF EDUCATION FOR LIBRARIANSHIP, Spring, 1963),

R.D. Walker found that "School libraries represent a weak

second with 71 theses or only 10 per cent of the total" (this

figure being based on the total number clearly involving a

type of library). In his review of one hundred twenty nine

doctoral dissertations since 1930, J.P. Danton commented that,

on the basis of titles, "only nine can be said to be of direct

pertinence to school library service... " ("Doctoral Study in

K Librarianship in the United States," COLLEGE AND RESEARCH

LIBRARIES, November, 1959). Since the 1961 list of research

needs for school libraries, only the short section dealing with

school library areas in the Schick article (Schick, F.L. et al.,



"Library Science Research Needs," JOURNAL OF EDUCATION FOR

LIBRARIANSHIP, Spring, 1963) ane the Gayer report on
1.

elementary school library research have appeared

7.

II



Objectives of Project

This project poses and attempts an answer to the

following questions:

1. What nee the problem areas in school

librarianship that are of prime importance?

2. What studies have been accomplished that

will provide, or will assist in, possible

solutions to the problems?

3. What areas need further research?

This project, then, has the following objectives:

1. The identification of major problem areas

in the field of school librarianship

2. Categorization of the problem areas by

their relative importance

3. Review of available studies pertinent to

the areas.
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Relative Importance Areas of Needed Research

The first step in this project was the determin-

ation of the various problems and questions in which

research appeared to be needed. A list of these problems

was made after a search of the literature to find any prior

lists. As noted above, three such lists were found: the

1961 American Association of School Librarians' research

needs; the Schick list for all types of libraries; and, the

Gayer examination at the elementary level. The investigator

concluded that the recency and extensiveness of the Gayer

list precluded any detailed re-examination of the elementary

school library field. Therefore, this project deals primarily

with the secondary level. These lists formed the beginning of

the projectl.and acknowledgement is made here to their

contributions to the final list. Other items were identified

through a search of the literature in education and library

science, personal knowledge and experience of the investi-

gator, and by querying other librarians.

After a list of items was compiled, the items were

placed in the following seventeen areas: aims and objectives

of school libraries; school library standards; patterns of

school library administration and control; school library

personnel; collections; budgets and business practices;



accessibility and use; technical processes; publicity and

public relations; guidance functions; library instruction;

state, regional, and federal programs; library research

methods and statistics; services to teachers and students,

and special programs; housing and equipment; relations with

other libraries; and selection and censorship.

The first form was referred for comment, additions,

and corrections firstly to library educators of all

specialities at the Library School, University of Wisconsin,

and secondly to a selected small group of practicing school

librarians. Revisions were made after each group's contri-

butions. A third and fourth form were used with two different

classes in the school library course at the University of

Wisconsin and with members of the 1966 NDEA Institute for

School Librarians at the University of Wisconsin. A final

list and the scaling was devised from the suggettions of these

various groups. This final list appears in Appendix A.

After the questionnaire was designed and tried out,

it was determined to secure the opinions of leaders in school

librarianship. The "leaders* were defined and placed in

subgroups as follows:

Subgroup A - directors and officers of the

American Association of School Librarians

and American Libraty Association councilors

representing the American Association of



School Librarians, as identified by the

American Association of School Librarians.,

This subgroup ie composed of those listed

above who served for the years 1962-1967.

Subgroup B - presidents of American state and

regional school library associations, as

identified in "State. and Regional School

Library Associations", published by the

American Association of School Librarians.

Subgroup C - state school library supervisors

and consultants, as identified in "State

School Library Supervisors, 1965-1966,"

and supplements, published by the American

Association of School Librarians.

Subgroup D - library educators responsible for

school library courses, as listed in

JOURNAL OF EDUCATION FOR LIBRARIANSHIP

(Winter, 1966).

All persons were contacted and asked if they would

respond to a questionnaire concerning research needs in school

librarianship. One hundred eighty-four of two hundred eighty -

two answered affirmatively. The table below indicates the

response to the initial letter:
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TABLE 1. RESPONSE TO INITIAL LETTER

Subgroup No Yes Total Per cent of Total OrouV.,i

A 10 38 48 17.02:

8 24 37 61 21.63

C 36 64 100 35.46

D 28 45 73 25.88

Total 98 184 282

Per cent of response

Total group:

No - 34.75 oh
Yes . 65.24 0/0

Subgroup A:

No - 20,83 0/0
. Yes - 79.17 0/0

Subgroup B:

No - 39.34 o/o
Yes - 60.65 0/0

Subgroup C:

No - 36 o/o
Yes - 64 0/0

Subgroup D:

No - 38.35 o/o
Yes - 61.6 o o

Thus, it can be seen that the responses from

library leaders represented what might be termed a self-

selected group (65.24 o/o). This group was then sent the

questionnaire.'



TABLE 2. QUESTIONNAIRES SENT.

PillMINW

13.

Subgroup No. sent Per cent of group

A

B

C

D-

38 20.6

37 20.1

64 34.7

45. 24.4

If the percentages of the subgroups of the sample

in Table 2 were compared to the percentages of the total

group to whom initial letters were sent, it would appeir

that the sample was approximately proportional to the

total group( as shown in Table 1):

TABLE 3. COMPARISON OF PERCENTAGES OF THE SUBGROUPS

Subgroup Per cent of total
initial letter
group

Per cent of total
questionnaire group

A

B

C

D

17.02

21.63

35.46

25.88

20.6

20.1

34.7

24.4



Of the 184 questionnaires sent out, a total of

174 answers were received. Only three persons returned the

questionnaire, declining to complete it. Two other unusable

questionnaires were returned with the code number omitted,

making it impossible to assign them to subgroups. Thus,

169 usuable questionnaires were obtained. The perecntage

of the total completed returns was 92.93; the percentage of

the total completed usable returns was 91.84.

The percentages of the subgroups are noted below. The

percentages of the subgroups which returned usable questionnaires

would appear to be approximately proportional to the percentages

of those to whom initial letters were sent and of those to whom

the questionnaires were sent.

TABLE 4. COMPARISON OF PERCENTAGES

Sub- 7767577057FEW7-77O of group o/F-Tal group
group usable question- sent question- sent initial

naire naires letter
.p.em.........a.

A

B

C

D

21.3

18.93

34.91

24.85

20.6

20.1

34.7

24.4

17.02

21.63

35.46

25.88

On the following pages are tables of percentages, indi-

cating for each item in the questionnaire (1) the percentages in

the scale of the total group and (2) the percentages in the

scale of each of the subgroups.
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TABLES OF PERCENTAGES OF RESPONSES

.....4owaseermleZralleigeReget""6,'""'"

15.

LT1STION:Contributions of the school library to the learning process
A-1 (especially effects on academic achievement)

Percentages
1*

-

1* 2 3 4 5

garb CNN& 41=0 111=1. 4111=11 OMB IMO 011111M Iwo

ALL .00 .59 5.33 20.12 73.37 .59

A .00 .00 .00 30.56 69.44 .00

B .00 .00 9.38 12.50 78.13 .00

C .00 1.69 5.08 15.25 77.97 .00

D .00 .00 7.14 23.81 66.67 2.38

Mime 1111 eno. IMMO OMB ./Mfo a a -

QUESTION: Contributions of the school library to the teaching
A-2 process

Group

WIM 41=0 mow Oro *NM 1

Percentages
1* 2 3 4 5 6

- IMMI OMB 4101. Iwo OM* =OM ems

ALL .00 .00 5.33 24.26 68.64 1.78

A .00 .00 .00 13.89 86.11 .00

B .00 .00 .00 25.00 68.75 6.25

C .00 .00 6.78 30.51 62.71 .00

D .00 .00 11.90 23.81 61.90 3.38

am. OM MED
IMO ONO 111,

* 1, unimportant; 2, f limited importance; 3, importance; 4, very

important; 5, absolutely essential; 6, undecided.



TABLES OF PERCENTAGES OF RESPONSES

t.,:;25r2ION:Historical study of school library development

3

Group

a
1*

Percentages
2 3 4 5

11 11 01.11.
11

.#

ALL 15.98 41.42 33.14 4.14 .59 4.73

A 22.22 44.44 33.33 .00 .00 .00

B 12.50 40.63 370.50 .00 3.13. 6.25

C 18.64 45.76 22.03 5.08 .00 . 8.47

D 9.52 33.33 45.24 9.52 .00 2.38

1.11M OEM lo MOO I

16.

MID

QIESTION: School Library Laws ( development, current status, contrasts
A-4 among states, etc.)

Group

MI= =MP IMMO ellum =Mb OMO

Percentages
1* 2 3

OEM

ALL

A

B

D

OMB IMMO

2.96

2.78

3.13

5.08

.00

4

=lo a OM. ONIN

5

MEND

6

23.08 43.79 21.30 5.92 2.96

38.89 38.89 13.89 2.78 2.78

9.38 40.63 43.75 .00 3.13

20.34 47.46 13.56 10.17 3.39

23.81 45.24 21.43 7.14 2.38

COM SOO OMM OMO

ewe

ORM 01.1.

* 1, unimportant; 2, e limited importance; 3, importance; 49 very

important; 5, absolutely essential; 6, undecided.



TABLES OF PERCENTAGES OF RESPONSES

tOESTION: School Libraries as instructional materials centers

A-5

rroup

ALL

A

B

C

D

1*

Percentages
2 3 4 5

animo Olow 11Mil OMIP am. 11.111 QOM
OM&

.59 4..14 15.98 23.08 53.85

.00 2.78 13.89 22.22 58.33

.00 3.13 12.50 9.38 75.00

1.69 3039 16.95 25.42 49.15

.00 7.14 19.05 30.95 40.48

411111 IMMO OM. ANIM .11 41MMt MEOW

QUESTION: Status studies of school libraries

A-6
a

Group

ALL

A

C

D

IIMNO OMNI 111111
OM. 1

17.

a

2.37

2.78

.00

3.39

2.38

a

Percentages

1* 2 3 4 5 6

OM. DOM 11111s
OMM

5.33

2.78

3.13

8.47

4.76

20.12

36.11

18.75

15.25

14.29

36.09

33.33

37.50

40.68

30.95

WM. MEM

20.71

16.67

15.63

16.95

33.33

13.02

8.33

15.63

15.25

11.90

r s a am, ONO OMIP

4.73

2.78

9.38

3.39

4.76

a

* 1, unimportant; 2, of limited importance; 3: importance; 4, very

important; 5, absolutely essential; 6, undecided.



NMINO ,7.y.1.
'41

TABLES OF PERCENTAGES OF RESPONSES

18.

',...UESTION: Historical development of school library standards

B_,

.I a a
1*

Arm 111Mor

,..LL 13.61

A 13.89

B 12.50

C 13.56

D 14.29

Percentages
2 3 4

dn.= am. avow

5

a Se a -
39.05 38.46 4.14 .00 4.73

41.67 36.11 2.78 .00 5.56

21.88 56.25 3.13 .00 6.25

50.85 27.12 5.08 .00 3.39

33.33 42.86 4.76 .00 4.76

QUESTION: Study of states' standards and enforcement of standards

B-2

Group

a a

Percentages

1* 2 3 4 5 6

ALL 1.18

A .00

.00

C .00

D 4.76

11.83

144,7

3.13

13.56

11.90

27.81 33.73 22.49 2.96

30.56 22.22 25.00 5.56

9.38 59.38 28.13 .00

37.29 23.73 23.73 . 1.69

26.19 38.10 14.29 4.76

* 1, unimportant; 2, of limited importance; 3, impertance; 49 very

important; 5, absolutely essential; 6, undecided.



TABLES OF PERCENTAGES OF RESPONSES

(.41:ESTION: Study of regional standards, and enforcement

Group

13-3
1*

IMO
a MOM 41111.

Percentages
2 3 4 5 6

am. 41MNI. mow 0111 4M IMO OM.

t7Y

A

B

C

D

MM. sm. IMO

.59 13.02 36.09 31.95 15.38 2.96

.00 16.67 36.11 19.44 22.22 5.56

.00 3.13 28.13 59.38 9.38 .00

.00 20,34 40.68 22.03 15.25 1.69

2.38 7.14 35.71 35.71 14.29 4.76

Mir .111. 41.MMI MIIN - MM. OM. OM.

QUESTION: Present status of school libraries as compared with the 1960
B-4 "Standards for School Library Programs"

Group

OEM WORM OEM agar Mao

Percentages
1* 2 3

AIN= awle 1 411M 411M

4, 5 6

OEM 411111M

ALL 1.78 '4.73 20.71 37.87 33.14 1.78

A .00 8.33 16.67 38.89 33.33 2.78

B .00 3.13 21.88 31.25 43.75 .00

C 3.39 1.69 23.73 38.98 30.51 1.69

D 2.38 7.14 19.05 40.48 28.57 2.38

IMM OEM apa IMO IMO

* 1, unimportant; 2, f limited importance; 3, importance; 4; very

important; 5, absolutely essential; 6, undecided.



4V.

TABLES OF PERCENTAGES OF RESPONSES

(,UESTION:
Establishment and revision of school library standards

B=.5 (How often? By whom? etc.)

-
Group

ammo

1*
Ala

1,LL
2.96

A 2.78

B .00

C 1.69

D 7.14

Percentages
2 3 4 5

WINO

61/11w
al MOM

a a
6

5.92 21.89 37.28 27.81 4.14

8.33 36.11 33.33 13.89 5.56

.00 9.38 50.00 40.83 .00

8.47 15.25 40.68 33.90 .00

4.76 28.57 26.19 21.43 11.90

eimb
=WV OMB OEM

Ow No

MEW

VE8STION: How do standrds impede or help school library development?

Group
1*

UMW .1. -

111.1.
OM. a

ALL

A

B

C

D

Percentages
2 3 4

1.11M MINIM
OMEN.

5 6

.59 :2.96 21.89 41.42 31.36 1.78

2.78 2.78 25.00 38.89 25.00 5.56

900 .00 15.63 40.63 43.75 .00

.00 .00 20.34 42.37 35.59 1.69

.00 9.52 26.19 42.86 21.43 .00

a a
* 1, unimportant; 2, of limited importance; 3, importance; 49 very

important; 5, absolutely essential; 6, undecided.



TABLES OF PERCENTAGES OF RESPONSES

LUESTION:Tools for evaluating school libraries (type, effectiveness,

B-7 etc.)

IMO SIM Omm IMO OM OM

Group Percentages
2 3 4 5 6

*am mom OM ..... E..* 41... el

ALL .00 1.18 11.24 34.32 52.07 1.18

A 000 2.78 8.33 19.44 66.67 2.78

B.,) .00 .00 21.88 40.63 37.50 .00

C 000 .00 6.78 35.59 57.63 .00

D .00 2.38 11.90 40448 42.ii6r-v 2.38

OEM =MD
IDAW AM. OMB MIM

OUESTION: Organization & administration of school libraries in a campus-

C-1 house organization ( large schools organized into self-

contained schools or houses)

Group

ALL

A

B

C

D

I*

=11. .Nor

4.73

2.78

6.25

5.08

4.76

-

Percentages
2 3 4 5 6

en. MEM =MD

12.43

19.44

3.13

10.17

16.67

IMO MEV

40.83

30.56

21.88

55.93

42.86

23..08

25e00

40.63

13.56

21.43

10.06

16.67

12.50

5.08

9.52

IMO wmar. 4BMIP
IMNIO IM 041 IMMO MID

8.88

5.56

15.63

10.17

4.76

II Imo 1111Mb

* 1, unimportant; 2, of limited importance; 3, importance; 41 very

important; 5, absolutely essential; 6, undecided.



TABLES OF PERCENTAGES OF RESPONSES

kzUESTIGN: Relations of local school libraries to regional materials

C-2 centers a MINV a
Group

1* 2
Percentages

3 4 5 6

- IMOD
OM. MN. INIM ennIMP

ALL 1078 7.69 34.91 34.32 17.75 3.55

A 2.78 11.11 30.56 33.33 16.67 5.56

B .00 3.13 31.25 40.63 15.63 9.38

C 000 8.47 35.59 30.51 23.73 1.69

D 4.76 7.14 40.48 35.71 11.90 .00

ammo

SEEP

QUESTION: Organizational patterns of multi-librarian school libraries

C-3

Group
1*

Percentages
2 3 4

,Mme a a a

ALL 2.37 5.92 31.36 37.28

A 2.78 5.56 36.11 30.56

B .00 9.38 34.38 31.25

C .00 5.08 27.12 40,68

D 7.14 4.68 30.95 42.86

5 6

MIN a 6MID 4111m.

20.71 2.37

22.22 2.78

18.75 6.25

27.12 .00

11.90 2.38

gIMMo
ND a SEEP a IMP SEM

* 1, unimportant; 2, of limited importance; 3, importance; 4, very

important; 5, absolutely essential; 6, undecided.



23.

TABLES OF PERCENTAGES OF RESPONSES

OJESTION: Practices in organizing and administering elementary,
C-4 junior high, and/or senior high school libraries.

OIM OW OM OM 411M

Group PerZentagZs
1* 2 3 4 5

ALL 2.37 8.88 26.63 31.95 28.99 "1.18

A 2.78 16.67 25.00 36.11 19.44 .00

B .00 .00 12.50 25.00 59.38 3.13

C 1.69 8.47 35.59 30.51 23.73 .00

D 4.76 9.52 26.19 '35.71 21.43 2.38

QUESTION:Organizational patterns and problems of public-library-
C-5 administered school libraries

Iwo mu am um .0. am ... am IN la

Group Percentages
2 3 4 5

- - - - WM am am ..M. V

ALL 105 '21.89 31.36 17.75 12.43 4.73

A 13.89 30.56 22.22 11.11 13.89. ,8.33

B 3.13 12.50 40.63 28.13 iwz 6.25 9.38

C 15.25 18.64 27.12 20.34 16.95 . 1.69
/

D 11.90 26.19 38.10 11.90 9.52 2.38

ISM ONO ONO ONO

* 19 unimportant; 29 of limited importance; 3, importance; 4, very

important; 5, absolutely essential; 6, undecided.



41+

TABLES OF PERCENTAGES OF RESPONSES

OESTION: Relations of elementary, Junior and senior high school

C6 libraries and librarians in a school system
..

...
..

Group
- ...

Percentages
1* 2 3 4 5 6

am am am dm, am Ow am. am am

ALL 3.55 12.43 40.24 23.08 18.93 1.78

A 5:56 22.22 41.67 16.67 11.11 2.78

B .00 .00 31.25 25.00 43.75 .00

C .00 11.86 49.15 25.42 11.86 1.69

D 9.52 14.29 33.33 23.81 16.67 2.38

IMO al. SEEP

fins
4mos I cm,

QUESTION: Problems and patterns of organization and administration

of separate and combined school libraries and audio-visual

departments
SIM

Group

ALL

A

B

C

D

Percentages
2 3 4 5 6

emit
SIM ONO 011. 0.

.00 '2.37 12.43 34.91 49.11 1.18

.00 2.78 11.11 36.11 50.00 .00

.00 .00 15.63 28.13 53.13 3.13

.00 3.39. 8.47 33.90 54.24 .00

.00 2.38 16.67 40.48 38.10 2.38

ONO ONO IMID GRIP

* 1, unimportant; 2, of limited importance; 3, importance; 49 very

important; 5, absolutely essential; 6, undecided.



25.

TABLES OF PERCENTAGES OF RESPONSES

OESTION:Comparison of availablility of materials, services, costs,
C-8 personnel, etc. between centralized school libraries and

..
departmental regource..centaxs .. .. Ow OM -

Zioup Percentages
1* 2 3 4 5 6

IMO 411M)

4111
demi

ALL 1.18 1.18 21.30 36.69 38.46 1:18

A 2.78 .00 16.67 38.89 41.67 .00

B .00 .00 28.13 43.75 28.13 .00

C 1.69 1.69 25.42 28.81 40.68 1.69

D .00 2.38 14.29 40.48 40.48 2.38

GEM
ewe Inns Ines SIMI ONO

QUESTION: Role of the local school library supervisor, and
C-9 relationships to local school librarians

Group
1*

am. -

Percentages
2 3 4 5 6

ALL 00 .4.73 26:04 36.09 31:36 111:78

A .00 2.78 36.11 27.78 33:33 .A0

B .00 3.13 18.75 43.75 31.25 3.13

C .00 1.69 28.81 27.21 40.68 1.69

D .00 11.90 19.05 50.00 16.67 2.38

GM=
GM= GNI. IMO

* 1, unimportant; 2, of limited importance; 31 impertance; 49 very

important; 5, absolutely essential; 6, undecided.



TABLES OF.PERCENTAGES OF RESPONSES

CXESTION:Role of the state school library supervisor, and
C-10 relationships to local school librarians

Group Permientagas
1* 2 3 4 5 6

IMO

MVO GNP ONO MIN awe low

ALL 1.18' 8.28 24.85 33.73 30.18 1.78

A 5.56 8.33 27.78 30.56 25.00 2.78

. B .00 6.25 25.00 34.38 34.38 .00

C .00 1.69 22.03 3220 42.37 1.69

D .00 19.05 26.19 38.10 14,29 2.38

INNS IMP .11NO IME. .1=lb

QUESTION:Exploration of the effectiveness, services, and use of a
C -11 single ',community,' library serving junior colleges, elementary,

secondary schools and the public

Group

OMB

ALL

A

B

C

D

tam

Percentages
1* 2 3 4 5

MIN N. VEND IMP IMO IMP WM*

MID SIM

7.10 :21.30 29.30 29..59 17.75 6.51

5.56 25.00 25.00 16.67 19.44 8.33

.3'13 18.75 34.38 12.50 18.75 12.50

8.47 18:64 32.20 18.64 20.34 1.69

9.52 23.81 26:19. 21.43 11.90 7.14

10111 MIN IND ONO

* 1, unimportant; 2, of limited importance; 3, importance; 4$ very

important; 5, absolutely essential; 6, undecided.



2

TABLES OF PERCENTAGES OF RESPONSES

(UESTION: Practices and problems in the use of traveling school
C.12 librarians (those assigned to more than 1 library in

..
more than 1 building' .. ..

Group Percentages
1* 2 3 4 5 6

=ID IMO

ALL 3':55 15:38 3846 26.63 14.20 1:78

A 8'03 13.89 44.44 22.22 11;11 .00

B 3.13 9:38 34.38 34;38 15.63, 3.13

C .00 . 8.47 42:37 27.12 18:64 3.39

D 4:76 30.95 30.95 23.81 902 .00

111 IMP awn =Me

QUESTION: Certification of .school librarians

-D-1

IWO

Group

ALL

A

B

C

D

.4

-

Percentages
2 3 4

OM

437 :601

2'48 8.33

6.25

.00 3.39

7":14 902

ONO OEM Was

5 6

25.44' '30.77 32.54 2:37

27.78 25:00 33.33 2'.78

6.25 40:63. 46:88 :oo

30.51 33.90 30'01 1-.69

30.95 23.81 23.81 4:76

* 1, unimportant; 2, of limited importance; 3, importance; 49 very

important; 5, absolutely essential; 6, undecided.



TABLES OF PERCENTAGES OF RESPONSES

(4UESTION: Educational preparation of school librarians (and recency
D6.2 of training)

group
es

Percentages

1* 2 3

ALL .59 2.37 16:57

A 2.78 .00 16.67

B X00 :00 12-00

C .00 . 5.08 13:56

D .00 208 23.81

4 5 6

31.36 47.93 1.18

33.33 44.44 2.78

31.25 56:25 .00

3001 49:15 1.69

30:95 42:86 .00.

QU ES TION: Training of non-professional library workers
D-3

Group Percentages
1* 2 3 4

OMB SNIP Sim

ALL 2-.96 :5:92 4024

A AO 5.56 38.89

B .00 6:25 46 .88

C 3.39 5.08 40:68

D 7:14 7:14 35:71

1

CND MM.
Oh

5 6

11 IMO

28.99 20.12

27.78 25.00

21.88 25.00

32.20 16.95

30.95 16.67

1.78

2.78

.00

1.69

2.38

* 1, unimportant; 2, of limited importance; 3, importance; 4, very

important; 5, absolutely essential; 6, undecided.



TABLES OF PERCENTAGES OF RESPONSES

QUESTION: Continuing education of school librarians

D.

Group Percentages
1* 2 3 4 5 6

29.

IBM 4WD IWO OW MUM

... .. ... ... - ... .. , .... -

ALL .59 4:73 1598 50.89 26.04 1.78

A 2.78 2.78 16.67 50.00' 25.00 2.78

B .00 .00 25.00. 46.88 28.13 .00
.

C .00 . 6.78 16.95 47.46 25:42 3.39

D .00 7.14
7.14 59.52 26.19 .00

.60/ mum ONO IND ONO elmo C
WO MED -

UEQSTION: The personality and "image" of the school librarian

D.5

Group Percentages

1* 2 3 4 5 6

1MM OW WM
4111W

ALL 3'.55 13.02 30.18 23.67 27.22 2.37

A .00 25.00 27.78 22.22 22.22 2.78

B .00 12.50 25.00 21.88 40.63 .00

C 5:08 8.47 32.20 15.25 33.90 5.08

D 7.14 9.52 33.33 38.10 11.90 .00

WM 1111111

OW

* 1, unimportant; 2, of limited importance; 3, importance; 41 very

important; 5, absolutely essential; 6, undecided.



Asetteletrzeormae.

TABLES OF PERCENTAGES OF RESPONSES

DCOESTION:
Use and value of student assistants in the library

-6

Group
aM MM 4111M

Percentages
1* 2 3 4 6

M. MID SIM IMO GOO OMIIr UM.

ALL 4.73 18.93 30.77 26.04 15.98 3.55

A 2.78 25.00 25.00 25.00 19.44 2.78

B .00 6.25 25.00 43.75 15.00 .00

6.78 22.03 38.98 20.34 8.47 3.39

D 7.14 19.05 28.57 21.43 16.67 7.14

sue IMO GOOD mem ale WOO MID son

QUESTION: Value of student library assistant experience to the
D-7 student

vow

Group
1*

-

Percentages
2 3 4 5 6

ALL 3.55 .14.20 35.50 25.44 18.93 2.37

A 8.33 8.33 36.11 22.22 22.22 2.78

B .00 3.13 31.25 43.75 21.88 .00

C 3.39 20.34 38.98 22.03 11,36 3.39

D 2.38 19.05 33.33 19.05 23.81 2.38
0

111 ONO QED 41111 OMIIr OMIIr MIS

**I., unimportant; 2, f limited importance; 3, importance; 49 very

important; 5, absolutely essential; 6, undecided.



TABLES OF PERCENTAGES OF RESPONSES

OESTION:School librarians as members of professional organizations
D-8 (participation, benefits, attitudes, etc.)

Group Percentages
ONED QM MO ONO INEW MO GM

1* 2 3 4 5 6

... .... . OM WHO 41111 NM* Imp OM SNIP -

ALL 1.18 18.93 32.54 27.81 17.16 2.37

A 5:56 19.44 30.56 27.78 13.89 2.78

B .00 3.13 18.75 34.38 43.75 .00

C .00 . 23.73 37.29 23.73 11.86 3.39

D .00 23.81 38.10 28.57 7.14 2.38

'Mt IONS ON, 'Mt 'Mt OM= 'Mt

QUESTION: National inventory of school library personnel resources
D-9 and needs

=EP

Group

- -

ALL

A

B

C

1*

MEM

Percentages
2 3 4 5 6

0111111 IMO

1.18 : 6.51 31.36 26.04 30.77 . 4.14 .

.00 11.11 27.78 19.44 33.33 8.33

.00 .00 40.63 31.25 28.13 .00

.00 8.47 28.81 25.42 33.90 3.39

4.76 4.76 30.95 28.57 26.19 4.76

0111111 ONO

* 1, unimportant; 2, of limited importance; 3, importance; 4, very

important; 5, absolutely essential; 6, undecided.



32.

TABLES OF PERCENTAGES OF RESPONSES

(jESTION: Working conditions in school libraries

D-10

1*

ALL 2.37

A .00

.00

C 1.69

D 7:14

Percentages
2 3 4 5 6

OEM OM OM MIND IND 111.

8.88 32.54 26.63 26.63 2.96

11.11 36.11 36.11 16.67 .00

3.13 9.38 34:38 53.13 .00

5.08 45:76 20:34 23.73 3.39

16.67 28.57 21.43 19.05 7.14

QUESTION: Study of the optimum number of personnel (professional,

Essal technical, clerical) required to give adequate service

1*

.00

.00

.00

Percentages
2 3 4

IMO IMO MID

6

1.18 1449 28.99 50.89 4.14

.00 5.56 27.78 6:67

.00 12.50 21.88 62.50 3.13

1:69 13.56 30.51 52.54 1.69

2'08 26.19 33.33 26.19 11.90

* 1, unimportant; 2, of limited importance; 3, impertance; 49 very

important; 5, absolutely essential; 6, undecided.



r

TABLES OF PERCENTAGES OF RESPONSES

(UESTION: Study of methods used to fill vacancies temporarily

D-12

Group Permientaa's

1* 2 3 4 5 6

ONO sow Oft

ALL

A

B

9.47

13.89

3.13

C 6.78 .

D 14.29

26,04

22.22

12.50

33.90

28.57

40.24

47.22

53.13

32.20

35.71

OW ONO woo slab mom

14.79

25.0o

13.56

14.29

5.33

8.33

6.25

5.08

2.38

33=

IMO IMP MID

QUESTION:Study of placement services for school librarians

-13

Group

ALL

A

B

C

D

IMO OOP OE*

Percentages
1* 2 3 4 5 6

4.14 .

.00

.00

8e47

4.76

ONO 11111.

Ova 411111,

5.33 31.36 33.14 20.17 4.73

8.33 30.56 38.89 13.89 5.56

.00 15.63 37.50 34.38 9.38

3.39 35.59 30.51 18.64 5.08

9.52 38.10 28.57 19.05 .00

OM, NEI ONO elm ONO MIN

4.73

2.78

3.13

6.78

4.76

Om.

Oa

* 1, unimportant; 21 of limited importance;.3, importance; 49 very

important; 5, absolutely essential; 6, undecided.



TABLES OF PERCENTAGES OF RESPONSES

(tUESTION: Study of the motivation of personnel to enter, remain in,

D-14 or leave school librarianship

Group Percentages
1* 2 3

ONO

GEO

5 6

ALL 1.18 5.92 27.81 36.09 25.44 3.55*

A .00 8.33 27.78 36.11 27.78 . 00

B .00 .00 28.13 50.00 18.75 3.13

C 1.69 6.78 23.78 33.90 30.51 3.39

D 2.38 7.14 33.33 28.57 21.43 7.14

swot
OMNI MM moo alm

QDUESTION:Study of recruitment methods and their effectiveness

-15

IMP

Group

1111. SIM

Percentages
1* 2 3 4 5 6

GPM alEir ammo amp Im dm.

ALL .00 '6.51 31.36 31.95 27.81 3.83

A .00 11.11 30.56 27.78 27.78 2.78

B .00 3.13 28.13 0.13 37.50 3.13

C .00 5.08 25.42 38.98 28.81 1.69

D .00 7..24 42.86 28.57 19.05 3.61

OEM

lam

* 1, unimportant; 2, of limited importance; 3, importance; 4, very

important; 5, absolutely essential; 6, undecided.



TABLES OF PERCENTAGES OF RESPONSES

(UESTION: Study of the mobility of school librarians
D-16

..

Group
- - -

Percentages
1* 2 . 3

MED

35.

- - - - -

4 5 6
, - - - - -

ALL 4.14 27.81 39.64 23.67 1.78 2.96

A 2.78 38.89 47.22 5.56 .00 5.56

B 3.13 12.50 40.63 37.50 3.13 3.13

C
. 5.08 30.51 40.68 18.64 3.39 1.69

D 4.76 26.19 30.95 35.71 .00 2.38

MED OM MIND tMD OM 411IIII 1100 ONO ONO IMMO INN

QUESTION: Study of the need for double certification requirements for
D-17 school librarians (education and librarianship)

Group

MB .

Percentages
1* 2 3 4

IIMO. WIN IBM ONO ONO OM GOND

OM MED 1111

5 6

GOND OM" 4E10

ALL 3.55 '8.28 28.40 24.85 30.77 4.14

A .00 8.33 33.33 22.22 36.11 .00

B .00 .00 34.38 34.38 25.00 6.25

C 5.08 6.78 22.03 27.12 35.59 3.39

D 7.14 16.67 28.57 16.67 23.81 7.14

OM UM OM OM WM IIM Om MID 1101D IND

* 1, unimportant; 2, of limited importance; 3, importance; 4, very

important; 5, absolutely essential; 6, undecided.



TABLES OF PERCENTAGES OF RESPONSES

CXESTION: Study of the distinctions (duties, pay, responsibilities,

D-18 training, etc.) among clerical, technical, and professional

wogkers i schwl libraries. .. .. .. MO MO

Group Percentages
1* 2 3 4 .

5 6

MM MO OMB SIM Mow
ea* NNW

ALL 1.18 10.65 34.32 23.08 28.40 2.37

A .00 5.56 33.33 19.44 38.89 2.78

B .00 9.38 31.25 25.00 31.25 3.13

C 1.69 8.47 30.51 28.81 28.81 1.69

D 2.38 19.05 42.86 16.67 16.67 2.38

Ole OM IMO 111 CND ONO INN SIM

QDUESTION:Educational preparation of school library supervisors

-19

Is

Group

-

Percentages

1* 2 3 4 5 6

ON. 1111111.

GPM IMO WIND
IMO MEND

ALL .00 '4.14 17.75 42.01 34.32 1.78

A .00 8.33 11.11 47.22 30.56 2.78

B .00 3.13 21.88 31.25 40.63 3.13

C .00 3.39 15.25 49.15 30.51 1.69

D .00 2.38 23.81 35.71 38.10 .00

=lb OEM
aim

ONO

* 1, unimportant; 2, of limited importance; 3, importance; 4, very

important; 5, absolutely essential; 6, undecided.



TABLES OF PERCENTAGES OF RESPONSES

OESTION:Certification of 'school library supervisors
D-20

edroup PerZentagfteNS

1* 2 3

37.

4 5 6

ALL .59 6.51 23.08 40.83 26.63 2.37

A .00 8.33 19.44 41.47 27.78 2.78

-B .00 3.13 28.13 28.13 37.50 3.13

C .00 3.39 23.73 47.46 23.73 1.69

D 2.38 11.90 21.43 40.48 21.43 2.38

QUE3TION:Duties, responsibilities, and workload of local school
B-21 library supervisors

OEM

Group

=au

Percentages
1* 2 3 5 6

amp 411 NEI

ALL .00

A .00

B , .00

C .00

D .00

111110

sum awe MOM ONO

'4.14 27.81 39.05 27.81 1.18

2.78 25.00 38.89 33.33 .00

3.13 21.88 31.25 40.63 3.13

1.69 28.81 45.76 23.73 .00

9.52 33.33 35.71 19.05 3.66

* 1, unimportant; 2, of limited importance; 3, impertance; 4, very

important; 5, absolutely essential; 6, undecided.



r'

TABLES OF PERCENTAGES OF RESPONSES^

(QUESTION: Role and responsibilities of state school library supervisors

D-22

Group Persientagegs

1* 2 3 4 5 6

ONO IMOD OW

Ss

4WD GIND IMED IMO Oft doe 11 INN

ALL .00 9.47 23.08 34.91 30.77 1.78

A .00 13.89 25.00 27.78 30.56 2.78

B .00 3.13 21.88 37.50 34.38 3.13

C .00 3.39 18.64 38.98 37.39 1.69

D .00 19.05 28.57 33.33 19.05 .00

ONO
imeep 1101 OUP AMIN 11=1" =OD I WM

QUESTION: Methods of recruitment and appointment of state school

D-23 library supervisors

IOW

Group

INN

Percentages

1* 2 3 4 5 6

AIM Mal MID

OMIN
111110

NNW

=ID

IMP 1/1111.

ALL 4.14 11.83 34.32 27.22 18.93 3.55

A 2.78 19.44 33.33 22.22 19.44 2.78

B .00r 9.38 25.00 28.13 34.38 3.13

C 3.39 6.78 38.98 32.20 15.25 3.39

D 9.52 14.29 35.71 23.81 11.90 4.76

OMB 111111. ONO Nal) IMO

* 1, unimportant; 2, of limited importance; 3, importance; 411 very

important; 5, absolutely essential; 6, undecided.



TABLES OF PERCENTAGES OF RESPONSES

(UESTION: Relations of local school library supervisors with local
D-24 administrators and with other local supervisors

Group PerZentaimia
1* 2 3 4 5 6

39.

SNP OW WEI 1111M

alp NMI WIN IMO 111111 NNW 1=1.

ALL .59 6.51 28.40 37.28 24.85 2.37.

A .00 5.56 22.22 36.11 36.11 .00

B .00 6.25 28.13 43.75 18.75 3.13

C 1.69 3.39 28.81 38.98 25.42 1.69

D .00 11.90 33.33 30.95 19.05 4.76

11111111/

QUESTION:Special education preparation/experience for librarians

D-25 in special programs (e.g., work with the culturally
deprived retarded)

Group Percentages
1* 2 3 4 5 6

0.M OMB man IMO 1111100

IMO

OMB

ALL .59 '9.47 33.73 38.46 15.98 1.78

A .00 5.56 36.11 38.89 19.44 .00

B .00 9.38 40.63. 34.38 12.50 3.13

C 1.69 11.86 37.29 28.81 18.64 1.69

D .00 9.52 21.43 54.76 11.90 2.38

;
OM MD OEM OM IMP OM OM MI. OM

* 1, unimportant; 2, if limited importance; 3, impertance; 48 very

important; 5, absolutely essential; 6, undecided.



TABLES OF PERCENTAGES OF RESPONSES

QUESTION: Non-library tasks assigned to school librarians (especia'aly
D-26 in relation to non-teaching tasks assigned to teachers)

Group

ALL

A

B

D

MID

PeiZentags
61* 2 3 4

1111110

4NOMP SIM amp

2.37 19.53 28.99 27.22 18.93 2.96

.00 13.89 38.89 30.56 11.11 5.56

.00 9.38 18.75 25.00 43.75 3.13

.00 27.12 30.51 25.42 15.25 1.69

9.52 21.43 26.19 28.57 11.90 2.38

ella woo ORD

QUESTION: Relative value of classroom teaching experience as
D-27 background for the school librarian

Group

=ID

ALL

A

C

D

aim

SIM ONO 1=1 OM OEM

Percentages
1* 2 3 4 5 6

ONO emit 411111p 4NOMP IMP 411.110

ONO

.00 '5.33 33.73 31.95 27.81 1.18

.00 8.33 22.22. 36.11 33.33 .00

.00 3.13 28.13 40.63 25.00 3.13

.00 3.39 40.68 22.03 33.90 .00

.00 7.14 38.10 35.71 16.67 2.38

IMO aim

* 1, unimportant; 2, of limited importance; 3, importance; 4, very

important; 45,,, absolutely essential; 6,.undecided.



TABLES OF PERCENTAGES OF RESPONSES

(QUESTION: Relative value of an undergraduate liberal arts background
D-28 for the school librarian

OM MD OM AM

Group Percentages
1* 2 3 4 5 6

ALL .00 5.92 39.05 31.36 21.69 1.78

A .00 8.33 30.56 33.33 25.00 2.78

B .00 3.13 31.25 34.38 28.13 3.13

C .00 3.39 50.85 22.03 23.73 .00

D .00 9.52 35.71 .40.48 11.90 2.38

4WD ONO MEP ems emis MID WIN emis 4INs

1111M.

1111111 Ono

QUESTION: Practices and problems of selling materials (paperbacks, etc.)
E-1 in school libraries

Group

am,

ALL

A

B

C

D

Percentages
1* 2 3 4 5 6

GEM ONO GEM 1111 MID VIMMD

10.06 '34.32 37.87 8.88 5.92 2.96

16.67 27.78 50.00 2.78 2.78 .00

3.13 28.13 40.63 12.50 15.63 . .00

5.08 42.37 30.51 11.86 5.08 5.06

16.67 33.33 35.71 7.14 2.38 4.76

GEM OP. CND SEM

GEM

* 1, unimportant; 2, of limited importance; 3, importance; 4, very

important; 5, absolutely essential; 6, undecided.



TABLES OF PERCENTAGES OF RESPONSES

(QUESTION: Professional materials collection - selection, location,
E-2 site, recency, utilization, etc.

.. .. ..

4Group Percentages
1* 2 3 5 6

...

OM MO MP MO MP MP MO OM MO

ALL 2.37 8.28 39.05 28.40 21.89 .00

A 5.56 13.89 41.67 27.78 11.11 .00

B .00 6.25 28.13 40.63 25.00 .00

C 1.69 3.39 37.29 23.73 33.90 .00

D 2.38 11.90 47.62 26.19 11.90 . .00

MD MED ilmo IMI .low IMOD a MP

QUESTION: Selection principles for printed materials (especially in
E-3 different subject areas)

OM Ma OM GM

Group

UM

1*

- -
--

-

Percentages
2 3 4 5 6

NM MO OM OM

1.18 7.10 29.59 34.32 26.63 1.18

'.00 11.11 36.11. 27.78 25.00 .00

.00 .00 18.75 43.75 37.50 .00

.00 10.17 27.12 37.29 25.42 .00

4.76 4.76 35.71 28.57 21.43 4.76

OM OM

* 1, unimportant; 2, f limited importance; 3, importance; 4$ very

important; 5, absolutely essential; 6, undecided.

a MO MP MP ONO



TABLES OF PERCENTAGES OF RESPONSES

Q,UESTION: Selection principles for non-print materials (especially
E-4 in different subject areas)

Group
M

Pere ntags
MO m 41110

1* 2 3 4 5 6

MM WM 4IMM temo

ALL

A

B

C

411 411 MM.

1.18 4.14 20.71 30.18 42.60 1.18

.00 8.33 19.44 16.67 55.56 .00

.00 .00 18.75 40.63 40.63 .00

.00- 5.08 20.34 30.51 44.07 .00

4.76 2.38 23.81 33.33 30.95 4.76

WM GEM 4ms SSD amp Om MM

QUESTION: Effectiveness of selection tools for printed materials
E-5 especially in different subject areas)

Group Percentages
1* 2 3 4 5 6

SIM INENv

ALL .00 4.73 29.59 35.50 30.18 .00

A .00 5.56 30.56 30.56 33.33 .00

B .00 3.13 18.75 46.88 31.25 .00

C .00 5.08 28.81 32.20 33.90 .00

D .00 4.76 38.10 35.71 21.43 .00

1111 411M IMO 41s. OM*

* 1, unimportant; 2, of limited importance; 3, importance; 49 very

important; 5, absolutely essential; 6, undecided.
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TABLES OF PERCENTAGES OF RESPONSES

(UESTION:Effectiveness of selection tools for non-print materials
E-6 (especially in different subject areas)

Group Percentages
- - -

1* 2 3 4 5 6

- -

ALL .00 2.96 15.98 31.95 48.52 .59

A .00 5.56 16.67 19.44 58.33. .00

B .00 6.25 9.38 43.75 40.63 .00

C .00- .00 16.95 32.20 49.15 1.69

D .00 2.38 19.05 33.33 45.24 .00

inn OM OW II Mr
-,..OW OM 1MM OM

am WM WIM 1MM Ow WM wm Wm

QUESTION: Paperback books in school libraries (use, effectiveness,
E-7 organization, costs, etc.)

Group Percentages
1* 2 3 4 5 6

4Iwo WM WM Own 4Imm GEM elm Ow OM Gill.

ALL .59 " 13.02 44.38 28.40 11.83 1.78

A 2.78 5.56 50.00 33.33 8.33 .00

B .00 3.13 40.63 34.38 21.88 .00

C .00 15.25 42.37 27.12 13.56 1.69

D .00 23.81 45.24 21.43 4.76 4.76

IWO Ilwo IMMI. MIIM OW

* 1, unimportant; 2, of limited importance; 3, importance; 49 very

important; 5, absolutely essential; 6, undecided.



TABLES OF PERCENTAGES OF RESPONSES

(UESTION: Methods of evaluating the school library collections
E-8

Group Peimantalems

1* 2 3

OM MOD MEI OM, OM

ALL .00 2.96 12.43 31.95 52.66 .00

A .00 2.78 16.67 19.44 61.11 .00

B .00 .00 9.38 25.00 65.63 .00

C .00- .00 8.47 33.90 57.63 .00

D .00 9.52 16.67 45.24 28.57 .00

awe EMI 411MID
111=1, 4111.

QUESTION: Various methods of acquiring materials (problems,

E-9 comparative costs, etc.)

Group

111110
mow

Percentages
1* 2 3 4 5

Goo
MIR WINO =lb

6

ALL 1.78 ' 6.51 43.79 24.85 21.30 1.78

A .00 8.33 44.44 16.67 25.00 5.56

B .00 3.13 34.38 34.38 28.13 .00

C 3.39 .:3:09 50.85 23.73 16.95 1.69

.:-,D 2.38 11.90 40.48 26.19 19.05 .00

MED

* 1, unimportant; 2, f limited importance; 3, importance; 4, very

important; 5, absolutely essential; 63 undecided.



TABLES OF PERCENTAGES OF RESPONSES

QUESTION: Methods and costs of weeding collections
E-10

... -
Group

ONO

ALL

A

B

C

D

- - -
PerZentaime

a.

s
1* 2 3 4 5 6

W IN Ono

illMr mu. Om 11

2.37 21.30

.00 27.78

.00 9.38

3.39 25.42

4.76 19.05

GINO ma. MD

-

40.24

38.89

28.13

38.89

52.38

OMB MO OM. OM =1111

22.49 11.83 1.78

25.00 5.56 2.78

34.38 25.00 3.13

20.34 11.84 .00

14.29 7.14 2.38

ONO OEM OEM IMP

QUESTION:Use and effectiveness of state-approved lists
,

in materials
E-11 selection

OM

Group

ALL

A

B

C

D

ONO

- - - - - - -

Percentages
1* 2 3 4 5 6

OM

UM WINO OEM OM

OMB IIIIMID OMB ,Il MB

5.92 21.89 39.05 15.98 14.20 2.96

5.56 30.56 44.44 5.56 11.11 2.78

.00 9.38 40.63 25.00 21.88 3.13

10.17 23.73 30.51 13.56 18.64 3.39

4.76 21.43 45.24 21.43 4.76 2.38

MID OMB
GNP

* 1, unimportant; 2, of limited importance; 3, importance; 4, very

important; 5, absolutely essential; 6, undecided.



TABLES OF PERCENTAGES OF RESPONSES

OESTION: Study of the use, justification, and problems of
E-12 "closed-shelf" collections

Group Percentages
1* 2 3 4 5 6

ONO SNP ONO

GSM MID MI" 1111 SIM

ALL 12.43

A 11.11

B 9.38

C 13.56

D 14.29

28.40

38.89

12.50

27.50

33.33

aro am am

37.87 10.65 7.69

16.67 13.89 16.67

56.25 9.38 12.50

40.68 10.17 5.08

38.10 9.52 .00

MED morn Mow MRS um MM. OM.

2.96

2.78

.00

3.39

4.76

IMO

QUESTION: Study of the use, justification and problems of reserve
E-13 book collections

Group

-

Percentages
1* 2 3 4 5 6

SIM 110

OEM 1111111 IMMO MOS 'ram
NINO =Mr

Ulm

Oftrr Ono

ALL 7.10 31.36 39.05 13.61 7.10 1.78

A 11.11 38.89 19.44 11.11 16.67 2.78

B .00 15.63 56.25 18.75 6.25 3.13

C 6.78 32.20 40.68 15.25 5.08 .00

D 9.52 35.71 40.48 9.52 2.38 2.38

* 1, unimportant; 2, of limited importance; 3, importance; 4, very

important; 5, absolutely essential; 6, undecided.



TABLES OF PERCENTAGES OF RESPONSES

In, ...........

(4UESTION:Study of the extent of duplication necessary and desirable
E-14 in a school library

Group PerZentagems-- -- -- --

1* 2

- -

ALL 1.78 .17.75 40.24 22.49 16.57 1.18

A 2.78 11.11 38.89 25.00 22.22 .00

B .00 12.50. 34.38 34.38 18.75 .00

C 1.69. 15.25 42.37 23.73 15.25 1.69

D 2.38 30.95 42.16 9.52 11.90 2.38

5 6

. -- - - - - -

Wm= =NO GEED GNP ONO 4IMMD 411=. 111 IIIMI ONO IWO ORD

QUESTION: Study of "loss" rates' in school libraries

E-15

ONO

Group

-

ALL 7.69 31.36 36.09

A 5.56 25.00 41.67

B 3.13 25.00 31.25

C 10.17 35.59 37.29

D 9.52 35.11 33.33

- - .

Percentages

1* 2 3 4

WM mwse MED IN111

OM OM IMOD SIM O

MOW OM ONO

1111111.

5 6

OM ON, Immo GNP ONO

12.43 11.83 .59

11.11 16.67 .00

18.75 21.88 .00

8.47 8.47 .00

14.29 4.76 2.38

IMO OM al=

* 1, unimportant; 2, of limited importance; 3, importance; 4, very

important; 5, absolutely essential; 6, undecided.
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TABLES OF PERCENTAGES OF RESPONSES

QUESTION: Adequacy of school library budgets
F-I

Group
SNP sow,

I*

- - .. .. ..

Percentages
2 3 4 5 6

ALL 1.18 5.33 21.30 27.22 42.60 2.37

A .00 11.11 8.33 25.00 52.78 2.78

B .00 .00 9.38 34.38 56.25 .00

C 1.69 5.08 27.12 23.73 40.68 1.69

D 2.38 4.76 33.33 28.57 26.19 4.76

QUESTION: Planning and controlling library budgets
F-2

Mow

Group

OMB OM OM ems ONO NM

Percentages
2 3 4

Mil ONO Win IMO OM NOM

5 6

ALL 1.18 4.73 27.22 37.87 26.63 2.37

A .00 16.67 19.44 27.78 33.33 2.78

B .00 .00 15.63 40.63 43.75 .00

C 1.69 1.69 35.59 37.29 22.03 . 1.69

D 2.38 2.38 30.95 45.24 14.29 4.76

* 1, unimportant; 2, f limited importance; 3, importance; 4, very

important; 5, absolutely essential; 6, undecided. '.

0



TABLES OF PERCENTAGES OF RESPONSES

OESTION: Study of the business practices and records of school
F-3 libraries

Group
Oat

SIIND MIA

ALL

A

B

C

D

SIM

a .. .. - --

Percentages
2 3 4 5 6

MEIN UM CMS OM 11.= OM. WIM OM

2.37 15.98 34.32 28.40 17.16 1.78

2.78 27.78 25.00 30.56 8.33 5.56

.00 6.25 28.13 40.63 25.00 .00

3.39. 8.47 4.0.68 27.12 20.34 .00

2.38 23.81 38.10 19.05 14.29 2.38

4111M OEM II 01.10 IMM SEM MD am a a

QUESTION: Problems of allocating library funds to school departments
F-4 for purcha.;e of library materials

Group

MI=

ALL

A

B

C

D

OM.

OM= UM GM OMB

1*

a a a - -

Percentages
2 3 4 5 6

=ON

SIM OM OM MEN .7.. -

2.37 '11.24 42.01 28.40 14.20 1.78

.00 16.67 33.33 38.89 5.56 5.56

3.13 9.38 21.88 37.50 28.13 .00

3.39 6.78 50.85 20.34. 18.64 :00

2.38 14.29 52.38 23.81 4.76 2.38

a - -

MO OMB MM WM WM SIM MEM WM emm a
* 1, unimportant; 2, of limited importance; 3, importance; 4, very

important; 5, absolutely essential; 6, undecided.
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TABLES OF PERCENTAGES OF RESPONSES

(UESTION: Methods of allocating, distributing, and accounting for

F.5 state and federal aids for school libraries

Group
.

Percentages
.

1* 2 3 4 5 6

OM 1111=
SNP \ IIIMM 4WD SMO OEM

ALL .59 8.88 28.99 31.36 27.22 2.96

A .00 16.67 41.67 13.89 22.22 5.56

B .00 .00 21.88 28.13 50.00 .00

C 1.69. 6.78 23.73 38.98 28.81 .00

D .00 11.90 30.95 38.10 11.90 7.14

QUESTION: Relationship of the school library budget to the total

F-6 instructional budget

WM MOD 0111. =11 OM CNN .

Group Percentages

1* '2 3 4 5 6

IMO 11. Elmo IMO
OM MN OIMP

ALL .00 2.96 21.30 32.54 42.01 1.18

A .00 5.56 16.67 25.00 50.00 2.78

B .00 3.13 12.50 31.25 53.13 .00

C .00 1.69 20.34 33.90 44.07 .00

D .00 2.38 33.33 38.10 23.81 2.38

OMNI WINO 1111111

111111 SIM

* 12 unimportant; 2, of limited importance; 3, impertance; 4, very

important; 5, absolutely essential; 6, undecided.



TABLES OF PERCENTAGES OF RESPONSES

(4UESTION:
G-1

Group

MINN WIN*

ALL

A

B

C

D

emo. CIAO

52.

Programs of extended use of school library facilities
(evening, weekend, summer)

Percentages
1* 2 3 4 5 6

OEM, aIM ONO 1

.59 2.37

voo 2.78

3.13 .00

.00- 1.69

.00 4.76

1=11 lo IMIMM

22.49

19.44

15.63

25.42

26.19

IMMO 41I

39.05

33.33

37.50

40.68

42.86

1M

MOO

34.91

44.44

43.75

30$51

26.19

QUESTION: Evaluating student use of the school library

G-2

Nam

Group

ALL

A

B

C

D

MOM MID NEMO OEM IMO

Percentages
1* 2 3

ONO IMO

.59 1.78

.00 2.78

.00 .00

1.69 1.69

.00 2.3$

17.16

16.67

18.75

20.34

11.90

INUM

WNW ONO
mum

4

34.91

25.00

40.63

35.59

38.10

ImM

OEM

ft=

5

44.97

55.56

40.63

38.98

47.62

OMR

.59

.00

.00

1.69

.00

6

R.=

.59

.00

000

1069

.00

* 1, unimportant; 2, of limited importance; 3, importance; 4, very

important; 5, absolutely essential; 6, undecided.
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TABLES OF PERCENTAGES OF RESPONSES

JESTION: Accessibility of school libraries to bus-transported

0 -3 students

Group Percentages

1* 2 3 4 5 6

em.

ALL

4

B

C

D

OMNI May

INWP OMB MID IMM 1 4111110 MIMS 1111110 4111 MUNI

1.18 6.51 40.83 31.95 17.16 2.37

.00 2.78 47.22 25.00 19.44 5.56

.00 6.25 31.25 40.63 21.88 .00

1.69 1.69 45.76 27.12 22.03 1,69

2.38 16.67 35.71 38.10 4.76 2.38

NMI

mom. 011IM WO. .1mgo
a IMMO IWO ORM UM.

QUESTION: Patterns of controlling access to libraries

G-4

Group

elle OM, Masa Imam .8

Percentages

1* 2 3

O M.
IMO

OIM .1111017

ow= NOM arm OWN dmlir

5 6

Invo OM.

ALL 4.14 : 9.47 37.38 27.81 18.93 2.37

A .00 5.56 41.67 25.00 25.00 2.78

B 3.13 9.38 15.63 40.63 31.25 .0C

C 5.08 10.17 45.76 22.03 13.56 3.39

D 7.14. 11.90 38.10 28.57 11.90 2;38

AIM NNO
.10M OEM

giro

a

SIM

* 1, unimportant; 2, of limited importance; 3, impertance; 4, very

important; 5, absolutely essential; 6, undecided.



TABLES OF PERCENTAGES OF RESPONSES

QUESTION: Use of school libraries in independent study programs and

G-5 traditionally organized programs

Group

ALL

A

B.

C

D

1*

a
Percentages

2 3

OEM 011. QOM ONO

.00 1.18 20.71

.00 5.56 16.67

.00 .00 12.50

.00 .00 25.42

.00 .00 23.81

NNW
-

4 5 6
- a

33,73 43.79

25.00 52.78

43.75 43.75

30.51 42.37

38.10 38.10

a a MOD

.59

.00

.00

1.69

.00

QUESTION: Influence of various factors (such as accessibility) on

G-6 the utilization of library services

Group

ALL

A

B

SOW
IMMO M MI" IOW NM. MOO *MO

Percentages

1* 2 3 4 5 6

OM= .01=1.

.00 4.14 26.04 38.46 30.18 1.18

.00 5.56 22.22 36.11 36.11 .00

.00 3.13 28.13 37.50 28.13 3.13.

C .00 5.08 23.73 32.20 37.29 1.69

D .00 2.38 30.95 50.00 16.67 .00

* 1, unimportant; 2, f limited importance; 3,. importance; 41 very

important; 5, absolutely essential; 6, undecided.
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TABLES OF PERCENTAGES OF RESPONSES

55.

Q,UESTION:Teacher use of sithool libraries (especially relationships

G-7 between recency ,./f educational preparation and use, subjects

. _
taught and use, etc.) ..

Uroup PerZentaies

1* 2 3 4 5 6

ALL .59 2.96 13.61 32.54 49.70 .59

A .00 5.56 5.56 27.78 61.10 .00

B .00 3.13 18.75 28.13 50.00 .00

C 1.69- 3.39 13.56 30.51 49.15 1.69

D .00 .00 16.67 42.86 40.48 .00

01 WOO

ass II MIN ems

QUESTION: Administrators' use of school libraries

G-8

Group

Sm. a 401 1

Percentages

1* 2 3 4. 5 6

a Inas Viggo .1

ALL

B

C

D

maw

3.55 '13.02 30.18 29.59 21.89 1.78

2.78 13.89 16.67 41.67 22.22 2.78

.00 12.50 28.13 28.13 31*25 .00

3.39 11.86 33.90 18.64 28.81 2.29

7.14 14.29 38.10 35.71- 4.76 .00

S Inn

* 1, unimportant; 2, f limited importance; 3, importance; 4, very

important; 5, absolutely essential; 6, undecided.
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TABLES OF PERCENTAGES OF RESPONSES

QESTION:Advantages/disadvantages
of a library-study hall combination

-9

SRN. ...p

Group
OM. 11.11=

1* 2

omm aim Wm

Percentages
3 4 5 6

GEM IMMO IMIM onlmlb

ALL

A

B

C

D

IIIND II Mo

a - a MOD

411

7.69 23.67 23.67 17.16 24.26 3.55

11.11 33.33 25.00 13.89 13.89 2.78

.00 9.38 18.75 21.88 46.88 3.13

8.47: 18.64 23.73 22.03 25.42 1.69

9.52 33.33 26.19 9.52 14.29 7.14

ear.. CND OM. i iMOD OMNI IMM 111 111MM OM IIMM

QUESTION: Effect of centralized libraries in all levels of schools

G-10 on teacher/pupil use

Group

Inn IMM Sow

1*

MIIIM OEM OEM a ANIM OEM

Percentages
2 3 4 5 6

OEM. NM =Ile WM ONE* IN= elm a gralm MOW

1111 .1/NO IBM. ON=
0.0

ow.

ALL 1.78 2.96 12.43 31.36 50.30 1.18

A .00 2.78 5.56 38.89 50.00 2.78

B .00 6.25 12.50 37.50 43.75 .00

C .00 1.69 8.47 16.95 72.88 .00

D 7.14 2.38 23.81 40.48 23.81 2.38

*

...

11 0=1 OM.

1, unimportant; 2, of limited importance; 3, importance; 41 very

important; 5, absolutely essential; 6, undecided.



TABLES OF PERCENTAGES OF RESPONSES

QUESTION: Effect of individualized reading programs on pupils'

G-11 attitudes toward the library

Group

ALL

A

B

C

D

Percentages
1* 2 3 4 5 6

- as a as ... .s as a da

.59 3.55 24.26 39.05 31.95 .59

.00 2.78 30.56 33.33 33.33 .00

.00 3.13 18.75 40.63 37.50 .00

1.69' 1.69 27.12 40.68 28.81 .00

.00 7.14 19.05 40.48 30.95 2.38

al= AMID 011
OEM

QUESTION: Attitudes of librarians toward the teaching function and the

G-12 information service function, and their possible conflicts

Group

a. a a a a wilme
firm mow a

Percentages
1* 2 3 4 5 6

,1110 a a
ALL

A

B

C

D

a a

1.18 5.92 26.04 31.95 32.54 2.37

.00 5.56 27.78 47.22 19.44 .00

.00 6.25 25.00 28.13 37.30 3.13

3.39 3.39 27.12 23.73 38.98 3.39

.00 9.52 23.81 33.33 30.95 2.38

a a a a a a a

as

* 1, unimportant; 2, of limited importance; 3, impertance; 4, very

important; 5, absolutely essential; 6, undeeded.
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TABLES OF PERCENTAGES OF RESPONSES

QUESTION: Centralized services at local, county, state and regional

H-1

Group
1110

Percentages
1* 2 3 4 5 6

ONO

i =IMO

ALL .59 2.96 13.61 28.40 53.25 1.18

A .00 .00 13.89 16.67 66.67 2.78

B .00 12.50 15.63 40.63 31.25 .00

C ..00* .00 8.47 28.81 62.71 .00

D 2.38 2.38 19.05 28.57 45.24 2.38

QUESTION: Use of book jobbers in acquiring materials

H-2
%Me

Group

- a -
Percentages

1* 2 3 4 5 6

Mama 411110 ONN.
=MD

ALL 6.51 12.43 47.34 24.85 7.69 1.18

A 8.33 13.89 38.89 22.22 13.89 2.78

B .00 15.63 53.13 28.13 3.13 .00

C 5.08 10.17 45.76 28.81 10.17 .00

D 11.90 11.90 52.38 19.05 2.38 2.38

IMMO
.

* 1, unimportant; 2, f limited importance; 3, importance; 41 very

important; 5, absolutely essential; 6, undecided.

.40.1.011VIMMINIMON



59.

TABLES OF PERCENTAGES OF RESPONSES

OJESTION:Problems of purchasing and using printed catalog cards
H-3

Group

ALL

A

B

C

D

iM
Percentages

-aMIO OOM

1* 2 3 4 5 6

GOOD - ONO - Slaw ONO Imm - OWED

3.55 15.38 37.28 28.40 13.02 2.37

5.56 13.89 30.56 30.56 19.44 .00

.00 15.63 37.50 31.25 15.63 .00

1.69. 15.25 35.59 35.59 10.17 1.69

7.14 16.67 45.24 14.29 9.52 7.14

mom GINO *MOD ow. Mow - MOM - emo mo

QUESTION: Use of commercial processors by school libraries
H-4

Group Percentages
1* 2 3 4 5 6

MIND - OEM

ALL

A

B

C

D

WNW

MOM

2.37 6.51 34.32 33.73 21.89 1.18

2.78 2.78 27.78 30.56 36.11 .00

.00 12.50 40.63 31.25 .15.63 .00

.00 5.08 28.81 42.37 23.73 .00

7.14 7.14 42.86 26.19 11.90 4.76

OMB One IMO ON. .11Er SEM IMO

* 1, unimportant; 2, of limited importance; 3, importance; 4, very

important; 5, absolutely essential; 6, undecided.



TABLES OF PERCENTAGES OF RESPONSES

(.zUESTION:Problems in the care of
books (mending, binding, housing,etc.)

H-5

Group
14 2

Percentages
4 5 6

ALL

A

B

C

ONE, 011.111. =MD Aram
ONO =NM OIENO

11.83 39.05 36.09 7.69 2.96 2.37

11.11 52.78 27.78 2.78 2.78 2.78

00 31.25 40.63 21.88 6.25 .00

10.17 42.37 37.29 6.78 3.39 .00

23.81 28.57 38.10 2.38 .00 7.14

QM. 41111! a OM. NINO
a MIND

QUESTION: Problems in the acquisition and care of periodicals

H-6 (storage, binding, microfilming, etc.)

Group
1*

=11. INN% 11

ALL 2.37

A 2.78

B .00

C 1.69

D 4.76

40.0 .11. ODOM Of NM NOM
MIND 1111

Percentages
2 3 4 5 6

INIMo .1111 MOW S 'MIND ONWO
Oar Om.

17.16 35.50 31.95 11.83 1.18

16.67 44.44 19.44 16.67 .00

15.63 25.00 40.63 18.75 .00

16.95 35.59 33.90 11.86 .00

19.05 35.71 33.33 2.38 4.76

MOW ea.& S MMI MOND WM%
111110.111

WM. ONO OMB

* 1, unimportant; 22 of limited importance; 3, importance; 4, very

important; 5, absolutely essential; 6, undecided.



`2ABLES OF PERCENTAGES OF RESPONSES

izU2S'HON: Evaluating circulation methods
H-7

Group

=1 411110

ALL

r,

D

Percentages
1* 2 3 4

IMMO VMS% MINIM

411M Om, 4111.0 -
5 6

.111101 11110
Maw

5.33 24.85 43.79 17.75 6.51 1.78

5.56 25.00 38.89 22.22 5.56 2.78

3.13 15.63 37.50 37.50 6.25 .00

5.08 28.81 52.54 8.47 5.08 .00

7.14 26.19 40.48 11.90 9.52 4.76

wave almw 4110 OIMMD
1=11 IMMIN

QUESTION: Use of automation in the various phases of library operations

=WM

Group

ems

ALL

A

B

C

D

taws

1*

TORNO 4111.0. - 11011,0
Som. emo. some

Percentages
2 3 4 5 6

Woo Owns - Um.
.100 IMMIM glom

.59 10.06 21.30 30.18 36.69 1.18

.00 5.56 16.67 27.78 47.22 2.78

.00 15.63 37.50 28.13 18.75 .00

1.69 10.17 18.64 28.18 40.68 .00

.00 9.52 16.67 35.71 35.71 2.38

01110 41.01ro INMID =1, 110.16 Omar wow oft* 4
* 1, unimportant; 2, of limited importance; 3, importance; 4, very

important; 5, absolutely essential; 6, undecided.



TABLES OF PERCENTAGES OF RESPONSES

OZ.

LUESTION:methoth., problems and costs of organi5ing, cataloging, storing,

H-9 and cinnaIating ausio-visual materials (including repair)

Group Percentages
1* 2 3

a
4

. a MI
.111.111.

5

OM,

WINO "NM

ALL .59 3.55 18.34 33.73 42.60 1.18

A .00 2.78 19.44 27.78 50.00 .00

B .00 3.13 18.75 37.50 40.63 .00

C .00 3.39 13.56 32.20 50.85 .00

D 2.38 4.76 23.81 38.10 26.19 4.76

11 INE.0 Wow WOW ONIM elme.

QU3STION: Study of the use of the catalog, including effectiveness of

n-10 simplified catalog cards

Group

OVINO OM& on: .41= MIND 41111On

Percentages
1. 2 3

IMMO a 41111 41111.0 NEM.

4

alMO elM 11111111110

5 6

OWN, .1110=

ALL 1.78 11.83 34.91 31.36 19.53 .59

A 5.56 5.56 30.56 36.11 22.22 .00

B .00 12.50 15.63 40.63 31.25 .00

C 1.69 10.17 45.67 23.73 18.64 .00

D .00 19.05 38.10 30.95 9.52 2.38

MOM Mmo. a - WINO* 01. a 1111,

OM.

* 1, unimportant; 2, of limited importance; 3, importance; 4: very

important; 5, absolutely essential; 6, undecided.



TABLES OF PERCENTAGES OF RESPONSES

0).

(.4UESTION: Which system of classification and arrangement is most

H-11 effective and useful (Dewey, L.C. "Interest", Other?)

Group Percentages
1* 2 i 4 5 6

ALL

A

B

C

D

*MO glum. - MINIM

MIMEO

7.10 22.49

5.56 22.22

.00 6.25

8.47 22.03

11.90 35.71

411 ammo el=ab WIMP a

27.81 21.89 18.93

33.33 19.44 19.44

31.25 40.63 21.88

27.12 20.34 22.03

21.43 11.90 11.90

MIMI., 111111.11 VENN I M0 - /EM 411111.,

1.78

.00

.00

.00

7.14

OM. 111

QUESTION:Studies of technical processes (including workplace,

H-12 process charts, time and motion)

Group

11 1111011 tomb am.. ow.. a.m. - 411MD ammo

1*

Oa.

Percentages
2 3 4 5 6

...Wm Vi IIM IIIMENIP 1111. .11.1 OWN 04111. .111.1M

ALL 3.55 10.65 42.01 26.63 15.98 1.18

A 2.78 11.11 33.33 27.78 22.22 2.78

B .00 3.13 40.63 37.50 .18.75 .00

C 6.78 10.17 35.59 30.51 16.95 .00

D 2.38. 16.67 59.52 11.90 7.14 2.31

NO. a IIIMmo ammo .11 ellmib Own mom

* 1, unimportant; 2: of limited importance; 3, importance; 43 very

important; 5, absolutely essential; 6, undecided.



TABLES OF PERCENTAGES OF RESPONSES

LUESTION: Administrators' attitudes toward school libraries

I-1

Croup

- ._

111 ,11111,

Percentages
1* 2 3

INI. MIINIM. 41111M Now

4 5 6

4111 .=1 0.

ALL .59 1.78 13.61 30.77 52.07 1.18

A .00 2.78 8.33 25.00 61.11 2.78

B .00 .00 .00 28.13 71.88 .00

C .00 3.39 15.25 28.81 52.54 .00

D 2.38 .00 23.81 38.10 33.00 2.38

MN... 111.1M MO. 111111 .1111 MOM 41mis,

QUESTION: Teachers' attitudes toward school libraries

1-2

Group Percentages
1* 2 3 4. 5 6

OEM 111111w WNW elmis ems. mow a

ID= IMO emllo mr MOM =VW ,IIMMI.

ALL .59 1.78 11.24 32.54 52.44 1.18

A .00 2.78 8.33 25.00 61.11 2.78

B .00 .00 6.25 18.75 75.00 .00

0w .00 1.69 11.86 40.68 45.76 .00

D 2.38 2.38 16.67 38.10 38.10 2.38

*

NM. ammo a a lima ewe.

1, unimportant; 2, of limited importance; 3, importance; 4, very

important; 5, absolutely essential; 6, undecided.



TABLES OF PERCENTAGES OF RESPONSES

(,zUESTION:Community attitudes toward school libraries

1-3

Group

MM. ,O=1.= llama

ALL .00

A .00

B .00

C .00

D .00

S S S awe

Percentages
2 3 4 5 6

41 1011111= 411.mlb
OMB

4.73 30.77 34.91 28.40 1.18

5.56 27.78 30.56 33.33 2.78

3.13 28.13 25.00 43.75 .00

3.39 27.12 42.37 27.12 .00

7.14 40.48 35.71 '14.29 2.38

OM* ,4MIMP
.111MO

QUESTION: Non-school librarians' attitudes toward school libraries

1-4 and school librarians

OM.

Group
1*

Percentages
2 3 4 5 6

111111. IIMOM
OMEN 111 MN.",

ALL

A

B

C

D

1.78 14.20 27.81 30.77 22.49 2.96

.00 16.67 30.56 27.78 19.44 5.56

.00 9.38 28,13 31.25 31.25 .00

1.69 15.25 28.81 28.81 25.42 .00

4.76 14.29 23.81 35.71. 14.29 7.14

NONNI
IMMO

4111.0. S 11

* 1, unimportant; 2, of limited importance; 3, impertance; 4, very

important; 5, absolutely essential; 6, undecided.



TABLES OF PERCENTAGES OF RESPONSES

QUESTION: Examination of school :ibrary publicity methods

I-5
_ - -- - - - - -

Croup Perc,-..itages

1* 2 3 4

.111111110 /IMMO i - - - _
5 6

11111.
MEMOam. IMRE.

ALL 4.14 18.34 42.60 2426 7.10 3,55

A

B

C

D

a

.00 25.00 41.67 22,22 5.56 5.56

.00 3.13 59.38 21.88 15.63 .00

5.08 20.34 42.37 23.73 5.08 3.39

9.52 21.34 30.95 28.57 4.76 4.76

MIMEO ea.. alma ...., .11110 - - INJO ell -

QUESTION: Students' attitudes toward school libraries

I-6

Group

OEM INIEN. gaia .11

1*

IIIMIN OWN. 41. IMMO Maw. ftEll OMB

Percentages
2 3 4 5 6

.111 ,IIIMI WOW RENO - enn .111 ol Onow .1.1w

ALL 1.18 2.37 16.57 33.73 44.38 1.78

A .00 2.78 16.67 30.56" 47.22 2.78

B .00 6.25 12.50 15.63 65.63 .00

C .00 1.69 16.95 38.98 40.68 1.69

D 4.76 .00 19.05 42.86 30.95 2.38

... 111.1. ,..... *me ems MIMED OMB MM./ S WNW
Wow

* 1, unimportant; 2, of limited importance; 3, importance; 4, very

important; 5, absolutely essential; 6, undecided.

i



TABLES OF PERCENTAGES OF RESPONSES

67.

QUESTION: Role of the school library and librarian in guidance

MEND

Percentages
1* 2 3 4 5 6

411 MN.

1.78 6.51 35.50 33.14

A
d.,c" 38.89 33.332.78 c

.00 6.25 25.00 28.13

1.69 5.08 38.98 33.90

2.38 9.52 35.71 35.71

111111

20.71 2.37

16.67 -.:2.4.78

40.63 .00

16.95 3.39

14.29 2.38

.11=1.
*Poo CO. 411.10 MINN.

QUESTION:Effectiveness of the library in providing occupational
J-2 information

ON, ONO =11. MEWS, - 41 -

1*
Percentages

2 3

11 IMMO. amen 111= -
5 6

OW. 01

1.78 10.06 42.60 30.77 12.43 2.37

.00 11.11 50.00 33.33 2.78 2.78

.00 3.13 40.63 25.00 31.25 .00

.00 11.86 44.07 30.51 11.86 1.69

7.14 11.90 35.71 33.33 7.14 4.76

MI= OEM
.1 WEEP 111 111MID 11.

* 1, unimportant; 2, of limited importance; 3, importance; 4, very

important; 5, absolutely essential; 6, undecided.



TABLES OF PERCENTAGES OF RESPONSES

OESTION:Effectiveness of the library in providing information for

J-3 the college-bound

Group Percentages
1* 2 3 4 5 6

1.11, :MIMEO IMMO

ALL 1.78 10.06 42.60 27.81 14.79 2.96

A .00 8.33 55.56 25.00 5.56 5.56

B .00 3.13 31.25 28.13 37.50 .00

C .00 10.17 45.76 28.81 13.56 1.69

D 7.14 16.67 35.71 28.57 7.14 4.76

a_0.0
=IMO MIIM

01111. 111

QUESTION: Relationships between the school library and the guidance

J-4 department

Group

ALL

A

B

ON. OWN* ON. 4111 =Mow

Percentages
1* 2

4111.1111.

411111,

4

41 0..10

5 6

11 .1

2.37- 6.51 45.56 29.59 13.61 2.37

2.78 5.56 52.78 27 78 8.33 2.78

.00 3.13 40.63 28.13 28.13 .00

1.69 3.39 50.85 27.12 13.56 3.39

4.76 14.29 35 71 35.71 7.14 2.38

Wine wow.
Immo

* 1, unimportant; 2, of limited importance; 3, importance; 43 very

important; 5, absolutely essential; 6, undecided.



TABLES OF PERCENTAGES OF RESPONSES

1.4U2STTON:
J-5

-Group

Personal guidance through books: what role for the

school librarian?

111 IMIND

1*

*Ewa 11.
IMO 1111. "M.

Percentages
2 3 5 6

.1 elbow, WYNN.
11=0 =NM

!ALL 1.18 8.28 3b.09 32.54 20.12 1.78

A 2.78 8.33 36.11 36,11 13.89 2.78

B .00 3.13 31.25 28.13 37.50 .00

C 1.69 8.47 42.37 27.12 18.64 1.69

D .00 11.90 jv. ncydwl 40.48 14.29 2.38

MIN 4.00 0.
400 MN=

QUESTION: Efficacy of various programs of library instruction for

K -i pupils (formal instruction, instruction integrated with

teaching.linits_library orZentation, etc.) _

Group
1*

Percentages
2 3 5

0. ORM, 111 - S MOM

ALL

A

B

C

D

WNW

6

.00 2.96 15.38 30.77 49.11 1.78

000 2.78 5.56 33.33 55.56 2.78

.00 3.13 6.25 37.50 53.13 .00

.00 1.69 16.95 25.42 55.93 .00

.00 4.76 28.57 30.95 30.95 4.76

.1111111 S MaNO
MM.

=MD

WIMP ONOW

* 1, unimportant; 2, of limited importance; 3, importance; 4, very

important; 5, absolutely essential; 6, undecided.



TABLES OF PERCENTAGES OF RESPONSES

QUESTION: Articulation of libr-

K-2
-

-droul()

1*

instruction at all levels

flIMM ONO MIND mom

Perentages
2 3

emmow NIMIA
Iml

ILLL

A

B

C

D

.59 1.78

.00 2.78

.00 3.13

1.69 .00

.00 2.38

4 5 6

ammo el MINO OMMIP
1111111101

23.08 39.05 34.32 1.18

19.44 47.22 27.78 2.78

12.50 31.25 53.13 .00

28.81 35.59 33.90 .00

26.19 42.86 26.19 2.38

4111 =11.

QUESTION: Integrated use of reference materials in the instructional

K-3 program of the school

Group

WIMP 0110M
- OW. 11 IMMO =IMO

Percentages

1* 2 3 4 5

111.10M 11.0* 411

ALL .00

A .00

B .00

C .00

D .00

ea. 01110 allow
MOM

.111 4111M

Osmo

2.96 20.12 33.14 40.83 2.96

8.33 16.67 33.33 36.11 5.56

.00 18.75 18.75 62.50, .00

.00 22.03 35.59 38.98 3.39

4.76 21.43 40.48 30.95 2.38

Wm. .1111 .1.110 =0 Ow= WINO INIMM 4111.0. IMMO =MO
IMMO

12 unimportant; 22 of limited importance; 3, importance; 4, very

important; 52 absolutely essential; 6, undecided.

roggeowpwapim.,



[

,

TABLES OF PERCENTAGES OF RESPONSES

71.

QUESTION: Effectiveness of various teaching techniques and devices

K-4

-Group Percentages
1* 2 3 4 5 6

Ism 41111* am Or MIND Or* SENO IMOD
WOW

ALL .59 1.78 27.22 32.54 34.32 3.55

A .00 5.56 25.00 25.00 38.89 5.56

B 3.13 .00 21.88 37.50 31.25 6.25

C .00 .00 30.51 28.81 40.68 .00

D .00 2.38 28.57 40.48 23.81 4.76

elm. IMO Moo O.* 4110m Or SIMI Olft Il

QUESTION:Role of state departments of education in school library

L-1 improvement

Vim

Group

IMIII OM, Om

SIMI

ALL

A

B

C

D

1*

SIMI GEM

IIMI own

Percentages
3 4 5 6

owe 11011 aim OM=

1.78 2.96 24.26 29.59 37.87 3.55

.00 2.78 36.11 19.44 36.11 5.56

3.13 .00 15.63 34.38 43.75 3.13

.00 1.69 16.95 30.51 50.85 .00

4.76 7.14 30.95 33.33 16.67 7.14

WOO IIIM

* 1, unimportant; 2, f limited importance; 3, importance; 4, very

important; 5, absolutely essential; 6, undecided.



TABLES OF PERCENTAGES OF RESPONSES

14UESTION: Role of regional accrediting (and other) associations in

L-2 school library improvement

Uroup Percentages
.. .. .. .. .. .. ..

1* 2 3 4 5 6

MN* MOM OM, 11111116 OEM OEN* Om aNG, mob

ALL .59 6.51 28.99 31.95 28.99 2.96

A .00 8,33 33.33 25.00 30.56 2.78

B .00 6.25 21.88 31.25 37.50 3.13

C .00 1.69 30.51 37.29 30.51 .00

D 2.38 11.90 28.57 30.95 19.05 7.14

Om. ONO OMIB aft= MOM 111 ,INEW IIMID

s

Mao Saw NM IMO

QUESTION: Role of library and education associations in school

L.3 library improvement

Group

Ilmno UMW IVO 111111M MIND IMO =Mb law ra WM

Percentages

1* 2 3 4 5 6

OEM WNW WM =11 SONO MIMI, IMOD INNIII 111111 OM.

ALL 1.18 4.73 30.77 34.32 25.44 3.55

A .00 11.11 36.11 30.56 16.67 5.56

3 .00 .00 28.13 34.38 34.38 3.13

C .00 1.69 27.12 38.98 32.20 .00

D 4.76 7.14 33.33 30.95 16.67 7.14

01. elm mom 01. SIMI MEM IMO ONO amp Millo 41Iwb

* 1, unimportant; 2, f limited importance; 3, importance; 41 very

important; 5, absolutely essential; 6, undecided.



73.

TABLES OF PERCENTAGES OF RESPONSES

QUESTION: Effects of state aids on local school libraries
L-4

Group
Gas OMNI INNS

Percentages
4 5 61* 2 1

SEM =MO 1111.11 OEM

ALL 1.18 6.51 30.77 34.32 22.49 4.73

A .00 16.67 30.56 27.78 16.67 8.33

B .00 6.25 15.63 46.88 28.13 3.13

C 3.39 1.69 28.81 33.90 30.51 1.69

D .00 4.76 45.24 30.95 1190 7.14

sum Moo MOM
Mmlo -

QUESTION: Effects of federal aids on local school libraries
L -5

ON.

Group Percentages
1* 2 3 4 5 6

ALL .59 1.18 18.93 33,73 42.01 3.55

A .00 5.56 19.44 33.33 36.11 5.56

B .00 .00 12.50 40.63 43.75 3.13

C 1.69 .00 15.25 32.20 50.85 .00

D .00 .00 28.57 30.95 33.33 7.14

IBM .1M eme MEM IMOD OM. IBM UN=

* 1, unimportant; 2: f limited importance; 3, impertance; 4, very

important; 5, absolutely essential; 6, undecided.



TABLES OF PERCENTAGES OF RESPONSES

OESTION:Survey of school library aid programs on the state and

L-6 federal levels

Group
.. .. .. .. .. ..

Percentages
1* 2 3 4 5 6

ALL .59 5.92 27.81 27.81 33.14 4.73

A .00 11.11 22.22 25.00 36.11 5.56

B .00 .00 25.00 46.88 25.00 3.13

C .00 3.39 27.12 27.12 36.98 3.39.

D 2.38 9.52 35.71 16.67 28.57 7.14

QUESTION: Development of a national pattern for the gathering of

M-1 uniform library statistics at the state and local levels

Group

Il IMMO fi Imp - Maw

Percentages

1* 2 3 4 5 6

QOM OMNI IMO emlb - - WNW

ALL 2.96 5.92 28.40 21.30 35.50 5.92

A .00 5.56 25.00 13.89 47.22 8.33

B .00 3.13 37.50 21.88 28.13 9.38

C 1.69 1.69 27.12 27.12 40.68 1.69

D 9.52 14.29 26.19 19.05 23.81 7.14

NNW CIEs IOW OM Oilmio OEM Nam IMP SIND

* 1, unimportant; 21 of limited importance; 3, importance; 41 very

important; 5, absolutely essential; 6, undecided.



TABLES OF PERCENTAGES OF RESPONSES

QUESTION: Gathering, use and effectiveness of statistics in local school
M-2 libraries

Group Percentages
... -- .

1* 2 3 4 5 6

IS OMR CND 1.1.111 =No

iimo 411110 l em map as MMO MMIO OW IMM

ALL .59 13.02 33.73 29.59- 18.34 4.73

A .00 13.89 27.78 27.78 25.00 5.56

B .00 6.25 43.75 21.88 18.75 9.38

C .00 6.78 35.59 35.59 22.03 .00

D 2.38 26.19 28.57 28.57 7.14 7.14

Mom 414/44 IMIIM 441. MEM MOOD a MEM MMID MM. MEM MOM

QUESTION: State requirements and patterns in gathering statistics and
M-3 other information about local school libraries

Group

air Com elm* Ow. OMII MOM MOM Om MOM MOM MOM

Percentages
1* 2 3 4 5 6

m.o. eftalb Iiii =No ow. *NM MOM 4MM MoilM ehM.

ALL 1.78 13.02 37.28 25.44 15.98 6.51

A .00 13.89 30.56 2.7.78 19.44 8.33

B .00 6.25 56.25 25.00 3.13 9.38

C 1.69 8.47 40.68 22.03 27.12 .00

D 4.76 23.81 23.81 28.57 7.14 11.90

MOW IMM MOM MMO MOW MOM 040 MOP MOM MIIM ONO

* 1, unimportant; 2, f limited importance; 3, importance; 4, very

important; 5, absolutely essential; 6, undecided.
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TABLES OF PERCENTAGES OF RESPONSES

ttUESTION:

M-4

Group

ALL

A

B

C

D

ow. WNW

Effectiveness of various methods of studying school

libraries (use studies, cost studies, evaluative methods,

attitude,,,,, etc..). .. .. a ..

Percentages

1* 2 3 4 5 6

WW1 a
.00

.00

.00

.00

.00

glim

5.33

8.33

3.13

5.08

4.76

33.11.

19.44

56.25

25.42

. 38.10

111 11=ID =MR

31.95

30.56

25.00

35.59

33.33

AWN. IIIIIMI

QUESTION: Role of the library in team teaching

N-1

Group

ALL

A

B

C

D

OM

MOM OM. OM 11 NNW

Percentages

1* 2 3

.59

.00

3.13

.00

.00

dna

1.78 22.49

.00 27.78

3.13 12.50

1.69 23.73

2.38 23.81

4

a

36.09

33.33

31.25

35.59

42.86

OM OEM 6. OM OM Mai

26.63

38.89

6.25

33.90

21.43

2.96

2.78

9.38

.00

2.38

5 6

39.05

28.89

50.00

38.98

30.95

.00

.00

.00

.00

.00

* 1,. unimportant; 2, of limited importance; 3, importance; 4, very

important; 5, absolutely essential; 6, undecided.



TABLES OF PERCENTAGES OF RESPONSES

QUESTION; Effect of advanced placement programs on the library

N-2

Group
Ism

1* 2

OMEN NM. MOD 1MM

Percentages
3 4 5 6

a

ALL .59 3.55 35.50 36.09 23.08 1.18

A .00 .00 41.67 '36.11 19.44 2.78

B .00 6.25 28.13 28.13 37.50 .00

C 1.69 1.69 35.59 40.68 18.64 1.69

D .00 7.14 35.71 35.71 21.43 .00

memo NNW/
GEM =1. WO. a 4110

MOM

QU ES TION:
Role of the library in programs for the mentally handicapped

11.3

a NMI a a

Group

SIM

ALL

A

B

C

D

=0

Percentages
1* 2 3

a IIMOM

.00 : 11.24

.00 13.89

.00 12.50

.00 8.47

.00 11.90

a

4 5 6

35.50 36.69 15.38 1.18

36.11 33.33 13.89 2.78

28.13 37.50 21.88 .00

42.37 32.20 15.25 1.69

30.95 .45.24 11.90 .00

MOM ONO II NM

OM*

IOW IMMO ale

* 1, unimportant; 2, of limited importance; 3, importance; 41 very

important; 5, absolutely essential; 6, undecided.



TABLES OF PERCENTAGES OF RESPONSES

OJESTION: Library orientation practices for teachers (especially
N-4 new teachers)

1*
Percentages

2 3

MEN eMn OEM

a

4 5 6

.00 5.92 28.99 25.44 38.46 1.18

.00 8.33 33.33 22.22 36.11 .00

.00 .00 12.50 28.13 59.38 .00

.00 8.47 25.42 30.51 32.20 3.39

.00 4.76 42.86 19.05 33..33 .00

QUESTION:Role of the library in programmed/automated instruction
5

GSM 1. I. 101.1M MOM

Percentages
1* 2 3 4 5 6

ALL .59 : 5.92 34.32 28.40 30.18 .59

A .00 13.89 27.78 30.56 25.00 2.78

B .00 3.13 31.25 21.88 43.75 .00

C 1.69 3,39 40.68 27.12 27.12 .00

D .00 4.76 33.33 33.33 28.57 .00

* 1, unimportant; 2, f limited importance; 3, importance; 4, very

important; 5, absolutely essential; 6, undecided.



TABLES OF PERCENTAGES OF RESPONSES

QUESTION:Library programs for the non-library oriented subject areas
N-6

Group Percentages
... --

1* 2

-- -- - -

ALL 1.78 8.88 33.73 34.32 18.34 2.96

A .00 5.56 41.67 33.33 19.44 .00

401 MEN

AM MO IIITIP Nos IIINI

3 4 5 6

(11 41111D 4mgo 1

B .. -1,1
J0.1..., 6.25 25.00 40.63 91.88 3.13

C .00 10.17 32.20 33.90 16.95 6.78

D 4.76 11.90 35.71 30.95 16.67 .00

.... .... .... a 41. wawa ems owe 4110 ION

QUESTION: Role of the library in programs for the culturally deprived

N.7

Group

ans. aim Iwo. ii tom am. OM Om. 4wm

1*

Qum ow. ono own

ALL .00 :

A .00

B .00

C .00

D .00

Percentages
2 . 3 4 5 6

on.. .111E ono. woe amp aim ii
4.14 26,63 42.01 26.04 1.18

2,78 22.22 47.22 27.78 .00

9.38 21.88 25.00 40.63 3.13

1.69 32.20 45.76 20.34 .00

4.76 26.19 45,24 21.43 2.38

a 01.. a IIM a SINS MN, OM

* 1, unimportant; 2, of limited importance; 3, importance; 4, very

important; 5, absolutely essential; 6, undecided.



TABLES OF PERCENTAGES OF RESPONSES

OJESTION:Student reading (Why?Areas?Sources of materials?Effect
N-8 of school library)

.4a

uroup Percentages

1* 2 3 4 5 6

.00 2.37 24.26 39.64 31.95 1.78

.00 .00 25.00 '36.11 38.89 .00

.00 3.13 15.63 40.63 37.50 3.13

C .00 3.39 30.51 38.98 27.12 .00

D .00 2.38 21.43 42.86 28.57 4.76

.11=I OEM IIMMO AM. SWIM .111. ONO*

QUESTION: Influence of the school librarian on local curriculum

N-9 development

Group

aim 0.10 ammo Maw

IMO

CENV OM* ORM IMOD

Percentages
1* 2 3 4 5 6

OMB 41 11. NNW .1/Mo fiwo 4IMM woe

ALL .00 : 1.18 24.26

A .00 .00 16,67

B .00 .00 18.75

C .00 1.69 28.81

D .00 2.38 28.57

36.69 36.69 1.18

36.11 kr, e),)
--r(d, w4 .00

31.25 46.88 3.13

40.68 27.12 1.69

35.71 33.33 .00

SPED ORM

11 AND climb

* 1, unimportant; 2, of limited importance; 3, importance; 49 very

important; 5, absolutely essential; 6, undecided.



TABLES OF PERCENTAGES OF RESPONSES

QUESTION: Functions of the library in programs of reading instruction

N-10

Percentages
1* 2 3 4 5 6

& 411

111M .11 MEM 11=1. NNW MOD SOW SEM

.00 2.96 24.26 37.87 34.32 .59

.00 5.56 16.67 41.67 36.11 .00

000 .00 9.38 25.00 62.50 3.13

.00 3.39 33.90 37.29 25.42 .00.

.00 2.38 28.57 45.24 23.81 .00

aim ammo
ONE Om.

QUESTION: Study of the services requested by teachers and students,

N-11 and effective provision of such services

Percentages
1* 2 3 4 5 6

MOO alme

1.18 2.37 20.71 44.38 30.18 1.18

.00 .00 22.22 50.00 27.78 .00

B .00 .00 21.88 28.13 46.88 3.13

C .00 5.08 15.25 50.85 17.12 1.69

D 4.76 2.38 26.19 42.86 23.81 .00.

Omar . Ow=

Win Maw

* 1, unimportant; 2, of limited importance; 3, importance; 4, very

important; 5, absolutely essential; 6, undecided.



TABLES OF PERCENTAGES OF RESPONSES

QUESTION: The school library in teacher education (teacher-
N-12 training institutions)

Group Percentages
1* 2 3 4 5 6

a

ALL .59 .59 10.65 28.99 57.99 1.18

A .00 .00 16.67 25.00 58.33 .00

B .00 .00 9.38 25.00 65.63 .00

C .00 .00 8047 35.59 54.24 1.69

D 2.38 2.38 9..52 26.19 57.14 2.38

a MEM a ONO

- OMB 1111111 sm. a

QUESTION: Library programs for the gifted
N-13

Group

IMO ONO OMID a =PM

1*

IMO NNW
ONO

4110a 411.11*

Percentages
2 3 4 5 6

WAND 1111.110 IPM

ALL 000 5.33 34.32 37.28 21.30 1.78

A .00 5.56 41.67 38.89 13.89 .00

B .00 6.25 28.13 28.13 37.50 .00

C .00 3e39 37.29 37.89 18.64 3.39

D .00 7.14 28.57 42.86 19.05 2.38

OIND a OMR UMW IMMO a
* 1, unimportant; 2, of limited importance; 3, importance; 4, very

important; 5, absolutely essential; 6, undecided.



TABLES OF PERCENTAGES OF RESPONSES

QUESTION: Location of the library within the school
0-1

UrOup Percentages
1* 2 3 4 5 6

ALL 4014 14.79 37.87 24.85

A 2.78 25.00 38.89 19.44

B 3013 9.38 15.63 37050

C .00 11.86 47.46 23.73

16.57 1.78.

11.11 2.78

34.38 .00

16.95 .00

D 11.90 14.29 40.48 21.43 7.14 4.76

.111w Owe 0....11 ONO ela. 11111111.

QUESTION:The school library as housed in a separate building
0.2

411.111M

Group Percentages
1* 2 3 4 5 6

ammo 11111. NEM doom ONIEr eml

ALL 4.14 : 20.12 39.64 21.30 10.06 4.73

A 5.56 22.22 44.44 16.67 5.56 5.56

B ..00 25.00 25.00 28.13 18.75 3.13

C 1.69 15.25 47.46 2034 11.86 3.39

D 9.52 21.43 35.71 21.43 4.76 7..14

*

1111 OM, OMB WMNI *IMO a SNP alma

1, unimportant; 2, of limited importance; 3, importance; 4, very

important; 5, absolutely essential; 6, undecided.



TABLES OF PERCENTAGES OF RESPONSES

OESTION: Effective internal arrangement of facilities and

0-3 equipment

Group
....

? ercentages

1* 2 3 4 5

INNIa MEND =Mb 41010 OMMP ONO

84,

ALL 1.78 10.65 36.09 28.99 20.12 2.37

A .00 13.89 41.67 22.22 19.44 2.78

B .00 6.25 18.75 40.63 34.38 40

C 1.69 8.47 40.68 23,73 224;03 3.39

D 4.76 14.29 38.10 33.33 7.14 2.38

Mao MO. MEW
GIMP IMO a a 0111M

QUESTION: Study of facilities in a school library

0-4

Onw

Group

IPM. QOM elm 11710 OEM MM.

Percentages

1* 2 3 4

OMB

5 6

a IMMO 411 .0/0 WNW Mai MOM 011

ALL 1.78 : 9.47 39.64 30.77 14.20 4,14

A .00 11.11 44.44 25.00 13.89 5.56

B .00 9.38 25.00 31.25 34.38 .00

C .00 8.47 38.98 38,98 10.17 3.39

D 7014 9.52 47.62 23,81 4.76 7.14.

*
MN. ONO a OMM . . a . . WAD

1, unimportant; 2, of limited importance; 3, importance; 4, very

important; 5, absolutely essential; 6, undecided.



TABLES OF PERCENTAGES OF RESPONSES

QUESTION: Comparative costs, efficiency and life of school library

0-5 equipment

w
Group

ALL

A

B

C

D

Percentages
1* 2 3 4 5 6

1.78 18.93 39.05 23.08 14.79 2.37

.00 33.33 19.44 22.22 22.22 2.78

.00 3.13 37.50 40:63 18.75 .00

3:39 15:25 47.46 18:64 13.56 1.69

2.38 23.81 45.24 16.67 7.14 4.76

11=011 ON*

QUESTION: Determination of the desirable seating capacity in various

0 -6 size schools

Group

a a a a QOM a
Percentages

1* 2
. 3 4 5 6

a a a a

a a a a 6.n a a

ALL 3,55
: 14.79 40.83 23.08 13.02 4:73

A 2.78 19.44 33.33 16.67 25.00 2.78

B .00 3.13 37.50 34,38 25.00 .00

C 1...69 10.17 50.85 25,42 6.78 5.08

D 9.52 26.19 35.11 16.67. 2.38 9.52

a a ' a a Pwa a law a a
\O

* 1, unimportant; 2, of limited importance; 3, importance; 4, very

important; 5, absolutely essential; 6, undecided.

a a



TABLES OF PERCENTAGES OF RESPONSES

'QUESTION:
0-7

Group

Study of the effective use, housing, and equipment of

audio-stations, listening booths, listening rooms,

electronic carrels, and study carrels
Percentages

1*

OMNI. ONO&

ALL .00

A .00

B .00

C .00

D .00

.11

2 3
MOM

2.37

.00

6c25

.00

4.76

19.53

19.44

15.63

18.64

23.81

IMO a

OMB

31.95

16.67

31.25

32.20

45.24

S

SIM S

5 6
ONO

44.97

61.11

46.88

49.15

OEM MVO

l'.'18

2.7e

.00

oo

2.38

elm

a

QUESTION: Effective methods of organizing and housing special

0-8 collections (college catalogs, maps, pictures, charts, etc.)

Owe

Group

OMB

Percentages

1* 2 3

OININO
MM.

ALL

A

B

C

D

4073

2,78

.00

3.39

11.90

11.83

16.67

6.25

13.56

9.52

34.32

30.56

21.88

44,07

33.33

5 6

MEM. =MP

27.81

25.00

43.75

18.64

30.95

19.53

22,22

25.00

20.34

11.90

11114

OEM

-. a OM! la gOIM WOO
1111. MEM

Saw ow.

1.78

2,78'

3.13

.00

2.38

ONO

* 1, unimportant; 2, of limited importance; 3, importance; 42 very

important; 5, absolutely essential; 6, undecided.



TABLES OF PERCENTAGES OF RESPONSES

QUESTION: Librariants role in planning new libraries or remodeling

0-9 old libraries

Group
1* 2

Percentages

COM Wisp MEW a w a
4, 5 6

a a

ALL 1.78 4.73 15..98 36.69 37.87 2.96

A .00 5.56 27.78 2222 41.67 2.78

B .00 .00 6.25 37.50 53.13 3.13

C 000 1.69 18.64 4o.68 37,29 1.69.

D 7.14 11.90 9.52 4a-.86 23:81 4.76

QUESTION:Relationships of school and public library service

P-1 (distinctive functions and areas of cooperation)

6111. 01110

Group Percentages

1* 2 3 4 5 6

ALL .1.78 4.73 21.30 36.09 34.91 1.18

A .00 5.56 27.78 38.89 25.00 2.78

B .00 6.25 18.75 43.75 31.25 .00

C 1.69 1.69 18.64 27.12 50.85 .00

D 4.76 7.14 21.43 40e48 23.81 2.38

* 1, unimportant; 2, of limited importance; 3, importance; 4, very

important; 5, absolutely essential; 6, undecided.



TABLES OF PERCENTAGES OF RESPONSES

QUESTION: Interlibrary loan practices (individual pupil's requests

P-2 and teachers' requests for class use)-

-
Group

.fm ammo

ALL

A

B

C

D

OMO /1. 'MO Illi AMMO

Percentages
1* 2 3 4 5 6

_ a a II ONID :NM 410 ..M. Ia.

4073 10006 47.34 28.99 7.10 1.78

2.78 11.11 50.00 16.67 13.89 5.56

.00 9.38 40-:63 46.88 3.13 .00

1.69 11086 42:37 33.90 10.17 .00

14.29 7.14 57.14 19.05 .00 2'08

QUESTION:Role of public library service to schools in improving/

P-3 retarding school library development

Group

MM. UMW
.se anus OlIAM

Percentages

1* 2 3 4 5 6

a a - - =sow

ALL 2.96 8.88 30.18 34.91 21.89 1.18

A 2.78 13.89 27.78 33.33 19.44 2.78

B :00 9.38 31.25 46.88 9.38 3-;13

c .00 3.39 30.51 30.51 35.59 .00

D 9.52 11.90 30.95 33.33 14.29 .00

GIMID =t SEIM 11111
111.= 0.11. VOM

* 1, unimportant; 2, of limited importance; 3, importance; 41 very

important; 5, absolutely essential; 6, undecided.



TABLES OF PERCENTAGES OF RESPONSES

cdUESTION: Advantages/disadvantages of the school-housed public

library

Group

ALL

A

B

C

D

411M

1* 2

WHOM IMMO MIN NRIP

OEM 0411: VM MIS

Percentages
3 4 5

10.06 19.53 35.50 14.20

5:56 22.22 27-.78 22.22

3:13 31.25 43,75 9.38

10.17 6;78 35.59 15.25

18.93 1.78

16.67 5.56

12;50 .00

32.20 -.00,

19.05 26;19 35.71 9.52 7.14 2..38

QUESTION :Relations of the school librarian and teachers with the

P-5 public librarians

Group

ALL

A

B

C

D

am. 1Imm =MD OM=

Percentages
1* 2 3 4 5 6

11111. IMO . ONO OMM

1.78 : 7.10 40.83 35.50 12.43 2.37

2. 78 13.89 33.33 38.89 8.33 2.78

.00 3.13 53.13 34.38 9.38 .00

1.69 3.39 37.29 3300 23.73 '40

2..38 9.52 42..86 35.71 2.38 7.14

. . . a WM WM!

* 1, unimportant; 2, of limited importance; 3, importance; 4 very

important; 5, absolutely essential; 6, undecided.



TABLES OF PERCENTAGES OF RESPONSES

QUESTION: Relationships of student use of school, public and

P-6 collegiate libraries and effects

Group
GEM SIM .....

O=NM 111. MB
1

1*
IMMO ON. it MM.

ALL 059

A .00

B .00

C 1069

D .00

Percentages
2 3

Mow eser

7.10 39.05

11.11 38.89

9;38 34.38

.00 38.98

11.90 42.86

Oft 0..0 ".".

4 5

.. a - -

33.73 17.75

33.33 13.89

37.50 18.75

33.90 25.42

30.95 9.52

- - - _

6
COW

1.78

2.78

:DO

,,nn

4.76

a

QUESTION: Teacherfs role in selection (and educational preparation

Q-1 of teachers in selection)

Group

a I MEM laws

Percentages
1* 2 . 3 4 5 6

MOM*

ALL

ORM WM,

*..00

ill18

'

A .00

B .00

C .00

D '000

Om.

1:18 20.71 41.42 35.50 1.18

.00 19.44 30.56 50.00 .00

3.13 25.00 40.63 31.25 .00

1.69 20034 44.07 30.51 3.39

.00 19.05 47.62 33'.33 .00

NOM/ MM. a IMO 01111 MO. =MI OIMMO MOM

* 1, unimportant; 2, of limited importance; 3, importance; 4, very

important; 5, absolutely essential; 6, undecided.



TABLES OF PERCENTAGES OF RESPONSES

QUESTION: Administratos role in selection

Q-2

Percentages
1* 2 3

NEM alma. NM.
OM.

5 6

4=0.1 OEM

1.78 8.88 38.46 31.36 17.75 1.78

5.56 13989 25.00 27.78 25.00 2.78

.00 6.25 56.25 28.13 9.38 .00

000 8.47 32.20 35.59 20.34 3.39.

2.38 7.014 45:24 30.95 14.29 .00

- - Imow

QUESTION: Censorship in school libraries by non - school groups or

Q-3 individuals
allw Ow. Ows War ammo

Percentages

1* 2 3 4 5 6

3.55 : 5.92 29.59 32:54 26.63 1.78

5056 .00 36:11 30.56 27.78 .00

6.25 15063 25.00 18.75 31.25 3.13

3.39 1.69 22.03 40:68 30.51 1.69

000 9.52 38.10 33:33 16.67 2.38

.1111110
SIM OEM IIMEM Imo IMO OM.

* 1, unimportant; 2, of limited importance; 3, importance; 41 very

important; 5, absolutely essential; 6, undecided.



1

As,

TABLES OF PERCENTAGES OF RESPONSES

92

QUESTION: Internal censorship by librarians or other school

Q-4 personnel

_ .. .. mp MM Mr

Group Percentages
1* 2 3 4 5 6

ALL 1.78 4.14 26;04 39.6)4 26.63 1.78

A 5;56 5.56 22.22 38.89 25.00 2.78

B 3.13 3.13 31.25 34.38 28.13 ;00

C .00 3.39 25.42 38.98 30';51 1;69

D .00 4.76 26-.19 45.24 2143 2.38

111010,

411=11 - em. 01In SM. MN. OM% NNW 411

11

ONO .1=6

QUESTION: Role of professional organizations in combating censorship

-5

Group

ONO
ONO 11 flIft ORM

- /NOD 11

ammo anon, law

Percentages
2 3 4 5 6

a a 111111111

OWED
i

ALL 1.18 7.69 35.50 39.05 14.20 2;37

A .00 13.89 30;56 4722 8.33 .00

B .00 16:25 31*.25 37.50 25.00 '..'00

C 1.69 6:78 38:98 35.59 11.86 5*.08

D 2-08 4.76 38.10 38.10 14.29 2;38

Ow= 11.0 INMO

sow 11=No IMO

* 1, unimportant; 2, of limited importance; 3, importance; 49 very

important; 5, absolutely essential; 6, undecided.



TABLES OF PERCENTAGES OF RESPONSES

QUESTION: Problems of centralized selection of materials

Q-6

Group Percerages

411

1*

MOO IMP

ALL 1.78

A :00

B .00

C 1.69

D 4.76

2

4=1. Mow ONO

4

:; a OEM

5 6

111=11 11.M AIM

10.06 30.18 33.14 21.89 2.96

13.89 22.22 38.89 22.22 2.78

12".50 25.00 37.50 25.00 .00

5.08 28.81 32030 25.42 6.78

11.90 42.86 26,10 14.29 .00

Om. S. IP 11=111 S. S. OEM 111011

QUESTION:Effectiveness of book selection committees

(1-7

on

Group

OM) MOD a .11 .1111

1*

mow ORM OMNI

Percentages
2 3 4, 5 6

en= Mao
01111111.

sr.

ALL .59 5.33 40.83 31.36 20.12 1.78

A 2.78 2.78 36.11 27.78 27.78 2:78

B .00 3'.13 4o.63 43.75 12.50 40

0 .00 5.08 44.07 23073 23.73 3.39

D .00 9.52 40048 35.71 14.29 .00

.11 WOW
MEM 411M. 111 a OM. ONO

* 1, unimportant; 2: of limited importance; 3, importance; 4, very

important; 5, absolutely essential; 6, undecided.



TABLES OF PERCENTAGES OF RESPONSES

'UESTION: Use and effectiveness of book selection policies

Q-8

Group

ALL

A

B

C

D

NA* ONO AMID ONO

Percentages
1* 2 3 4 5 6

=MP 11111. 111=1 - IOW 11=111.
41 ONI I

.00 3.55 21.30 39.64 34.91 .59

.00 .00 27.78 300.56 41.67 .00

.00 .00 21.88 43.75 34.38 ..00

.00 1.-69 2243 33.90. 40.68 1:69.

.00 11090 14.29 52.38 21..43 .00

I OMB OMO 4MNO MEND IMIND 411Ma MIND -

QU ES TION: Practices and problems of student participation in selection

9

MEV %Mb 111Ims
MI*

Group
1*

- -

2

a a

1018 17.16

2.78 22'.22

.00 12.50

.00 8.47

2v.38 28.57

- 411=1 IMINe 1111111.

Percentages
. 3 4 5 6

- ..... .... _ a

4201 25.44 11.83 2.37

36*.11 11.11 25.00 2.78

43.:75 34'08 9:38 400

C 47.46 30.51 10.17 3.39

38.10 23.'81 24/.76 2438

ALL

A

B

D

* 1, unimportant; 2, of limited importance; 31 importance; 41 very

important; 5, absolutely essential; 6, undecided.
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In addition to the percentages, the means and grand

means of the questions and the areas are of interest. On the

following pages may be found (1) a table of the grand means

of each area, giving the grand mean for each area of the

questionnaire for all the groups and for each group, and (2)

tables of means for each question or statement in each area

for all groups and for each group. Frequency tables may be

found in Appendix D.

x
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GRAND MEANS FOR EACH OF THE AREAS OF NEEDED RESEARCH

77e;77-* Al]. Subgrotir-Mgroup81EiToup .Sairoup
Research Grou s A ** B C D

A

B

C

E

F

G

H

I

J

K

L

M

N

P

Q

3.68

3.67

3.62

3.66

3.44

3.78

3.90

3.46

3.91

3.52

4.12

3.92

3.66

3.93

3.54

3.52

3.72

'3.61

3.61

3.52

3.66

3.43

3.70

3.94

3.55

3.95

3.40

4.13

3.79

3.85

3.92

3.52

3.46

3.75

3.81

3.90

3.83

3.92

3.75

4.16

4.06

3.59

4 4.20

3.93

4.29

4.10

3.52

4.14

3.93

3.52

3.72

3.63

3.67

3.69

3.65

3.45

3.79

3.91

3.51

3.90

3.50

416

4.09

3085

3.88

3.57

3.78

3.81

3.70

3.55

3.44

2.46

3.22

3.53

4.04

3.21

3.68

3.34

3.94

3.63

3.33

3.85

3.19

3.19

3.59

111..11~ Al 4/...40-.0 11...11...Mwa..g* 410...,..p.ge ommega...1 46..611111i.

* To identify the Areas of Research, see Appendix A

** Subgroup A, officers and directors of American Association of
School Librarians; Subgroup B, presidents of state and regional
school library associations; Subgroup C, state school library
supervisors; Subgroup D, library educators.



TABLES OF MEANS OF RESPONSES

tiuestion * Means of Groups

MID

97.

I

All A** B C D

Groups ..subgroup Subgroup Subgroup Subgroup

A-1 4.67 4.69 4.69 4.69 4.61

A-2 . 4.64 4.86 4.73 4.56 4.51

A-3 2.29 2.11 2.37 2.15 2.56

A-4 3.04 2.74 3.29 3.04 3.12

A-5 4.28 4.40 4.56 4.21 4.07
4

A-6 3.17 2.91 3.24 3.16 3.35

Grand Mean,
Area A 3.68 . 3.61 3.81 3.63 3.70

B-1 2.35 2.29 2.53 2.25 2.40

B-2 3.66 3.59 4.13 3.59 3.47

B-3 3.50 3.50 3.75 3.33 3.55

B-4 3.98 4.00 4.16 3.93 3.86

B-5 3.85 3.50 4.31 3.97 3.57

B-6 4.02 3.85 4.28 4.16 3.76

B-7 4.39 4.54 4.16. 4.51 4.27

Grand Mean,
Area B 3.67 3.61 3.90 3.67 3.55

C-1 3.23 3.35 3.59 3.04 3.15

C-2 3.61 3.53 3.76 3.71 3.43

C-3 3.70 3.66 3.63 3.90 3.49

C-4 3.77 3.53 4.48 3.66 3.61

* To identify the questions, see Appendix A

** To identify the subgroups, see page 96.
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TABLES OF MEANS OF RESPONSES

GNI ONO
elm elm

question Means of Groups

All A

Groups subgroup Subgroup Subgroup Subgroup

C-5 2.97 2.79 3.24 3.05 2.80

C-6 3.42 3.06 4.13 3.38 3.24

C-7 4.32 4.33 4.39 4.39 4.17

C -8 5.11 4.17 4.00 4.07 4.22

0-9 3.96 3.92 a 4.06 4.09 3.73

C-10 3.85 3.63 3.97 4.17 3.49

G-11 3.19 3.21 3.29 3.24 3.03

C-12 3.33 3.14 3.52 3.58 3.02

Grand Mean,
Area C 3.62 3.52 3.83 3.69 3.44

D-1 3.87 3.80 4.28 3.93 3.50

D-2 4.25 4.20 4.44 4.26 4e14

D-3 3.58 3.74 3.66 3.55 3.44

D-4 3.99 3.94 4.03 3.95 4.05

D-5 3.59 3.43 3.91 3.68 3.38

D-6 3.31 3.34 3.88 3.02 3.23

D-7 3.43 3.43 3.84 3.19 3.44

D-8 3.42 3.26 4.19 3.25 3.20

D-9 3.82 3.82 3.88 3.88 3.70

D-10 3.68 3.58 4.38 3.61 3.31

D-11 4.35 4.61 4.52 4.36 3.95

D-12 2.80 2.75 3.19 2.74 2.60



TABLES OF MEANS OF RESPONSES

question

D-13

D -14.

D-15

D-16

D-17

D-18

D-19

D-20

D-21

D-22

D-23

D-24

D-25

D-26

D-27

D-28

Grand Mean,
Area D

E-1

E-2

E-3

E-4

E-5

*

Means of Groups

99.

A11 A B C D

Groups 3ubgreup Subgroup Subgroup Subgroup

2.88 2.77 3.39 2.85 2.60

3.82 3.83 3.90 3.88 3.64

3.83 3.74 4.03 3.93 361

2.91 2.59 3.26 2.84 3.00

3.74 3.86 3.90 3.84 3.36
1

3.68 3.94 3.81 3.76 3.27

4.08 4.03 4.13 4.07 4.10

3.88 3.91 4.03 3.93 3.68

3.92 4.03' 4.13 3.92 3.66

3.89 3.77 4.06 4.12 3.52

3.47 3.37 3.90 3.51 3.15

3.81 4,03 3.77 3.84 3.60

3.61 3.72 3.52 3.52 3.11

3.42 3.41 4.06 3.29 3.12

3.83 3.94 3.90 3.86 3.63

3.70 3.77 3.90 3.66 3.56

3.66 3.66 3.92 3.65 3.46

2.65

3.59

3.79

4.10

3.91

2.47

3.25

3.67

4.19

3.92

3.09 2.68

3.84 3.85

4.19 3.78

4.22 4.14

4.06 3.95

2.42

3.33

3.60.

3.88

3.74
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TABLES OF MEANS OF RESPONSES

question Means of Groups

Ail A B C D

Groups ,i;?Ipbgroup Subgroup Subgroup Subgroup

E-6 4.27 4.31 4.19 4.33 4.21

E-7* 3.39 3.39 3.75 3.40 3.08

E-8 4.34 4.39 4.56 4.49 3.93

E-9 3.58 3.62 3.88 3.48 3.48

E-10 3.20 3.09 * 3.77 3.12 3.00

E-11 3.11 2.86 3.61 3.07 3.00

E-12 2.72 2.86 3.03 2.65 2.45

E-13 2.82 2.83 3.16 2.80 2.59

E-14 3.35 3,53 3.59 3.36 2.98

E-15 2.89 3.08 3.31 2.69 2.68

Grand Mean,
Area E 3.44 3.43 3.75 3.45 3.22

F-1 4.07 4.23 4.47 3.98 3.75

F-2 3.86 3.80 4.28 3.78 3.70

F-3 3.43 3.15 3,84 3,53 3.20

F-4 3.42 3.35 3.78 3.1:4 3.15

F-5 3.78 3.44 4.28 3.86 3.54

F-6 4.15 4.23 4.34 4.20 3.85

Grand Mean,
Area F 3.76 3.70 4.16

G-1 4.06 4.19

G-2 4.23 4.33

G-3 3.59 3.65

4.19

4.22

3.78

3.79 3.53

4.02

4.10

3.67

3.90

4.31

3.27
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TABLES OF MANS OF RESPONSES

keuestion

ORO

G-4

g/A

WPM ain IMP ilmt

Means of Groups

All A
Groups 3ubgroup Subgroup Subgroup Subgroup

alai 411. alai tai r ._ Mb Ilmt

3.49

G-5 4.21

G-6 3.96

G-7 4.29

G-8 3.54

G-9 3.28

G-10 4.27

G-11 3.99

G-12 3.91

Grand Mean,
Area G

3.71

4.25

4.03

4.44

3.69

2.86

4.40

3.97

3.81

3.88

4.31

3.94

4.25

3.78
a

4.10

4.19

4.13

4.00

3.30

4.17

4.03

4.24

3.60

3.38

4.61

3.93

3.95

3.90 3.94 4.06 3.91

3.27

4.14

3.81

4.24

3.17

2.85

3.73

3.98

3.88

4.04

H-1 4.32 4.54 3.91 4.54 , 4.15

11-2 3.15 3.20 3.19 3.29 2.88

11-3 3.33 3.44 3.47 3.38 3.03

11-4 3.67 3.94 3.50 3.85 3.30

H-5 2.50 2.31 3.03 2.51 2.21

11-6 3.34 3.31 3.63 3.37 3.10

11-7 2.95. 2.97 3.28 2.80 2.90

H-8 3.93 4.20 3.50 3.97 4.00

11-9 4.16 4.25 4.16 4.31 3.85



TABLES OF MEANS OF RESPONSES

OM;

tzuestion Means of Groups

luZ

-All A
Groups 3ubgroup Subgroup Subgroup Subgroup

H-10 3.55 3.64 3.91 3.47 3.32

H-11 3.23 3.25 3.78 3.25 2.74

H-12 3.41 3.57 3.72 3.41 3.05

Grand Mean,
Area H 3.46 3.55 3.59 3.51 3.21

I-1 4.34 4.40 4.72 4.31 4.02

1-2 4.37 4.49 4.69 4.31 4.10

1-3 3.88 3.94 4.09 3.93 3.59

1-4 3.60 3.53 3.84 3.61 3.44

1-5 3.12 3.09 3.50 3.04 2.97

1.6 4.20 4.26 4.41 4.21 3.93

Grand Mean,
Area 1. 3.91 3.95 4.20 3.90 3.68

J-1

J-2

J-3

J-4

Grand Mean,
Area J

3.66 3.57 4.03 3.61 3.51

3.43 3.29 3.84 3.43 3.22

3.45 3.29 4.00 3.47 3.13

3.47 3.34 3.81 3.49 3.27

3.63 3.51 4.09 3.53 3.59

3.52 3.40 3.93 3.50 3.34

K-1 4.28 4.46 4.41 4.36 34.92

K-2 4.06 4.03 4.34 4.00 3.95

K-3 4.15 4.03 4.44 4.18 4.00



TABLES OF MANS OF RESPONSES

tzuestion Mean* of Groups

WWI

103.

All A
Groups "Jubgroup Subgroup Subgroup. Subgroup

hos as. ONO

K-4 4.02 4.03 4.00 4.10 3.90

Grand Mean,
Area K 4.12 4.13 4.29 4.16 3.94

L-1 4.02 3.94 4.19 4.31 3.54

L-2 3.85 3.80 4.03 3.97 3.54
a

L-3 3.81 3.56 4.06 4.02 3.51

L-4 3.74 3.48 4.00 3.88 3.54

L-5 4.20 4.06 4.32 4.31 4.05

L-6 3.91 3.91 4.00 4.05 3.64

Grand Mean,
Area L 3.92 3.79 4.10 4.09 3.63

M-1 3.86 4.12 3.83 4.05 3.36

M-2 3.55 3.68 3.59 3.73 3.13

M-3 3.44 . 3.58 3.28 3.64 3.11

14-4 3.82 4.03 3.38 3.98 3.73

Grand Mean,
Area M 3.66 3.85 3.52 3.85 3.33

N-1 4.11 4.11 4.22 4.12 4.02

N-2 3.78. 3.77 3.97 3.74 3.71

N-3 3.57 3.49 3.69 3.55 3.57

N-4 3.98 3.86 4,47 3.89 3.81

N-5 3.62 3.69 4.06 3.75 3.86

N-6 3.60 3.67 3.74 3.62 3.43



TABLES OF MEANS OF RESPONSES

.

I

J.V1f.

0111 OM SIM 011P NINO AND eme OM allI alb

question Means of Groups

All 'ti B C D
Groups hibgrioup Subgroup Subgroup Subgroup

ONO AIM OM Imo ow am ma SIIM IMO WM GM

N-7 3.91 4.00 4.00 3.85 3.85

N-8 4.03 4.14 4.16 3.90 4.03

N-9 4.10 4.31 3.29 3.95 4.00

N-10 4.04 4.08 4.55 3.85 3.90

N-11 4.01 4.06 4.26 4.02 3.79
a

N-12 4.45 4.42 4.56 4.47 4.37

N-13 3.76 3.61 3.97 3.74 3.76

Grand Mean,
Area N '3.93 3.92 4.14 3.88 3.85

0-1 3.36 11 3.91 3.46 2.97

0-2 3.14 2.94 3.42 3.26 2.90

0-3 3.56 3.49 4.03 3.58 3.24

0-4 3.48 3.44 3.91 3.53 3.10

0-5 3.31 3.34 3.75 3.24 3.02

0-6 3.29 3.43 3.81 3.27 2.74

0-7 4.21 4.43 4.19 4.31 3.90

0-8 3.46 3.49 3.90 3.39 3.22

0-9 4.07 4.03 4.48 4.16 3.67

Grand Mean,
Area 0 3.54 3.52 3.93 3.57 3.19

P-1 3.99 3.86 4.00 4.24 3.73

P-2 3.24 3.29 3.44 3.39 2.83

P-3 3.65 3.54 3.58 3.98 3.31
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TABLES OF MEANS OF RESPONSES

tzuestion

MO

L. lab mob air L.

105.

Means of Groups

A11 A B C D

Groups "Albgroup Subgroup Subgroup Subgroup

P-4 3.13 3.24 2.97 3.53 2.59

P-5 3.51 3.37 3.50 3.75 3.28

P.6 3.62 3.51 3.66 3.81 3.40.

Grand Mean,
Area P 3.52 3.46 3.52 3.78 3.19

4

Q71 4.13 4.31 4.00 4.07 4.14

Q-2 3.55 3.54 3.41 3.70 3.48

Q-3 3.74 3.75 3.55 3.95 3.59

Q-4 3.87 3.74 3.81 3.98 3.85

Q-5 3.59 3.50 3.81 3.52 3.59

Q-6 3.65 3.71 3.75 3.80 3.33

Q-7 3.66 3.77 3.66 3.68 3.55

Q-8 4 07 4.14 4.13 4.16 3.83

Q-9 3.30 3.34 3.41 3.44 3.00

Grand Mean,
Area Q 3.72 3.75 3.72 3.81 3.59
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In an effort to secure further expressions of

opinion and to reflect any areas of research needs that might

have been omitted from the survey, all respondents were sent

a form, "School Librarianship: A Survey of Areas of Needed

Research, Part II," with a covering letter (Appendix B).

This form requested the respondents to list their opinions

of the major research needs in the field, and was designed to

elicit unstructured responses (as opposed to the highly

structured design of the survey itself). The physical format

of Part II with its requirement of writing an opinion, in

addition to the fact that the mailing took place during

Christmas vacation and the mid-winter meeting of the American

Library Association and that a certain fatigue factor was

present, limited the response expected. No follow---up letter

was sent.

The response totaled 75 out of 169, or 44.37 per cent.

Divided by subgroups, the response was:

RESPONSE TO PART II, BY SUBGROUPS

Sub rou

A

B

C

D

.-73

No. of res onses Per cent

15 20

16 21.33

25 33.33

19 25.33

75



It should be noted that subgroup CI, the state

school library supervisors, was larger in Part II than in

the original survey. Therefore, the responses in Part II

were more representative of the opinions of the state library

supervisors than was the case in the original survey.

In Part II the entire group was requested to list

areas of needed research in school librarianship. Most

respondents commlnted fairly extensively on school library

problems, limiting themselves to from two to five major areas.

Others listed briefly many topics, some as many as fifteen to

seventeen. The feasibility of research projects or studies on

the various problems uas rarely considered so that in most

cases the respondents appeared to interpret Part II as an

opportunity to express their concerns over the major problems

or particular local problems in school libraries. For that

reason some topics might be included which do not appear to

be researchable.

The replies to Part II varied widely,'and did riot

lend themselves to tabulation. Certain problems and trends,

however, might be noted and comments concerning them, quoted.

In the quotations that follow,.the respondents are not

identified by name or position, but their inclusion in one of

the subgroups is noted: subgroup A, officers and councilors of

the American Association of School Librarians; subgroup B,

presidents of state school library associations; subgroup C,

state school library supervisors; subgroup D, library educators.
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The respondents occasionally commented on the "dc_Tarate

need" for answers to problems. As one (subgroup B) stated,

"We are still working on the level of the dark ages."

Another respondent (subgroup C) suggested, "Whatever studies

are conducted should be freed as much as possible from some

of the basic assumptions which the profession has long

cherished." Serious questions were raised, some of which

dealt with these basic assumptions.

One major recurring topic concerned the education

of school library personnel. Over half of the respondents

either simply listed this as a problem or included a longer

statement about it. Opinions were expressed on the quality of

the education of school librarians and on library schools and

library school courses. The length of training elicited

opinions such as these:

Is it possible for us to establish a program for preparing
school librarians in an undergraduate program? We must

keep in mind that the school librarian must have special
expertise in library science, audiovisual materials,
curriculum at the level he or she is practicing, educa-
tional psychology, administration, literature at the

level of practice, reading skills, techniques, etc., and

teaching processes. We need so many school librarians

that it is very unrealistic for them to get an under-
graduate degree where they specialize in some area of

education and then work toward a master's degree in
library science. Is the master's degree in library]
sccience) essential for a school building librarian
in grades k-6, 7-9, or 10-12, etc.? Is it even practical?

Cannot we establish a program for the school librarian
to qualify him or her to do the work of a school librarian

and do this in the usual four year program for teachers?

(Subgroup C)
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I have always felt that a Master's degree in Library
Science was never the "first" prime prerequisite of a
beginning school librarian. Our schools today train

teachers in four years, as a rule. It is true that

many of these teachers do go on and obtain their Master's
degrees. If our institutions of higher learning can turn
out specialists in four years, why can they not turn
out another specialist, the school librarian, in four
years?_Again, the fifth year degree ill always be greatly
encouraged. Returning to the four year preparation of
school librarians would undoubtedly help to erase that
exceptional shortage in this field. In fact, one of the
principal reasons f6r our shortage of librarians, in all
fields, is because of this fifth year requirement. Research,
over a period of years, would reveal what many of "our
professionals" do not want to admit, or even think about- -
namely, librarians with four years of college background
and training are just as effective and successful as those
with a master's degree in the field. (Subgroup A)

Comments on library schools and library school

courses also appeared:

... it might be very helpful to look into the problem of
adequate facilities to train the needed number of librarians.
Are our library schools able to accept a sufficient number
of students? Are their entrance requirements reasonable?
Are the courses offered geared to training school librarians?
If not, what changes need to be made so that the school
librarian is well trained for the job? (Subgroup C)

Review of the curriculum of library schools to meet the
needs of the librarians in the schools, the actual working
conditions. (Subgroup B)

Training of persons to become school librarians - this
involves a combination of techniques necessary to being a
teacher as well as the basic library science courses. The

latter should be geared specifically to the school
situation. (Subgroup A)

The formal training of school librarians needs thorough
study. Much time is spent in such course work as cataloging,
etc., which could be better used for training of skills
they will need in a school situation. (Subgroup C)

Research should be done concerning the formal non-library
training of school librarians. Should emphasis be placed
on liberal arts? How much classroom experience should they
have before they begin their library training? (Subgroup C)



Education of school librarians - consider the revision
of Library School courses to meet the certification
requirements for school librarians and the changing
needs of the school curriculum. (Subgroup D)

With new stress on concept teaching and inter-disciplinary
courses, librarians need to update thinking from the
"factual-information, reference book .sTproacht: Reference
courses might give problems-solving techniaues or "case
studies" where refEerence3 problems are mcre sophisticated
and philosophical. Research might be needed on content
and approach of refcerencel courses as compared with
actual needs of students and scholars who will be library
patrons. (Subgroup D)

Need for more realistic instruction toward practical
application, in college Departments of Library Science.
(Subgroup D)

What kind of professional training is best for the librarian
who will be working in the school library of the future?
We need to know more about the kind of training which will
best prepare a person to meet the demands of the school
library of the future. Does an instructional materials
center require a librarian with a different kind of train-
ing than that traditionally given in the past? What is
the best kind of training for the person who will be
working in an instructional materials center and not in

a traditional school library? (Subgroup D)

More colleges should offer courses in LIBRARY SCIENCE.
(Subgroup B)

Another problem ... is the shortage, so called, of faculty
members for Graduate Library Schools. There is actually
no shortage whatsoever of skilled, experienced, and well-
trained individuals to teach library science subjects.
Unfortunately, many of these people lack their "union
card," i.e., the Ph.D. or the D.Ed. Studies will reveal
that many of our Library School teachers who do have their
Doctor's degrees have them in such fields as History,
English, Foreign Languages, etc., in everything but Library
Science. Because they do have a Doctor's degree they
automatically are a specialist in any field they choose
to follow. (Of course, they have "at least" a Master's
degree in Library Science). A Doctor's degree is ... (not]

a necessary re uirement for a Graduate Library School
teacher ... t Subgroup A)



There has been a de-emphasis on the specialty of
school librarianship in library schools across th.
nation and the effect is being felt in education to
the detriment of millions of children. (Subgroup C)

Development of courses for school librarians: 1.
Advanced book courses, 2. advanced aEudiovvcisual]
courses. (Subgroup D)

Orientation of a school librarian's professional
training toward service in a school. (Subgroup C)

The education of school librarians. Is a teaching
credential really necessary? What makes the.efficient,
capable, and imaginative school librarian? (Subgroup D)

One area that concerns me is the screening of people
coming into the library schools. The image of the
librarian is a very important factor. Should we not be
very careful of those individuals who have not been
contented in a first choice of professional work?
(Subgroup D)

Some library leaders stated their opinions on an

extended program of education:

What about educating and training school librarians for
various facets of the program? (i.e. supervision,
instructional media, work with teachers and administrators).
(Subgroup C)

Education of school librarians for (l) elementary, jEunior3
hEigh] scchool], high] scchool], supervisory levels,
(2) professional and non-professional levels, (3) student
guidance and team teaching situations (Subgroup D)

Training of school librarians for new programs. (Subgroup D)

Competencies essential El determined] in job analysis of
school librarians. Education for these competencies -
both general and library education. (Subgroup A)

Educational preparation of school librarians. Educational
preparation of school library supervisors. (Subgroup A)

Continuing education of school librarians. (Subgroup C and D)

Research on ways and means for up-dating attitudes of
practicing school librarians seems of greatest importance
to me now. There are so few NDEA Inst:',utes and this type
of re-education will no longer be available after this
sununer. (Subgroup B)
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Some respondents observed the varying needs of

the partially-trained librarian and the non-Professional:

Untrained teacher personnel who are aiven the responsibility
of school libraries need help. Would it be possible for
colleges to offer more extension work in library skills
at selected points so that the teacher-librarian could
drive fifty miles or less to take courses. (Subgroup C)

Personnel attempting to administer library programs,
particularly in elementary schools, are not library-
trained, yet are called "librarians." Implication:
Stronger certification standards need to be adopted and
"enforced." Research: Method of achieving stronger
standards for certification and "enforcement" of same.

(Subgroup C)

The place of the library technician or library aide in
the school library program. Should there be library aides

as there are teacher aides? What should these people do?

How should they be chosen and prepared for their duties?
(Subgroup A)

Another major topic noted by many respondents was

the shortage of school librarians and the need for increased

effort in recruitment. Approximately one-fifth listed or

commented on this topic:

Better ways of recruiting better librarians. (Subgroup B)

Study recruitment methods and effectiveness. (Subgroup C)

Best methods of recruitment. That is, what types have
yielded best results in the past? (Subgroup C)

What can be done to increase interest in librarianship
so that more help can be had? Right now, our concern is

qualified librarians who will alleviate some areas in
desperate need of librarians. ... Personally I can't

see where this lends itself too easily to research except

that it might bring out reasons why so few are going into

the field ... . (Subgroup B)

Perhaps recruitment is the major problem in our state. Even

when we recruit possible candidates, very few of the colleges

within our state offer courses. Because tuition is much

more reasonable in our state schools than if students go

out of state, many will go into other fields. Is this true

of other states? If so, could this be one of the reasons
for the scarcity of librarians? I personally feel that
school librarians ... are stymied in their efforts to bring

about better working conditions until more qualified
librarians can be found. (Subgroup B)
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When we determine how best to prepara school librarians,

then we must undertake new and imaginative approachc-s to

recruitment. Once the personnel problem is on its way to

solution, then we will have the people to solve the
myriad of other concerns facing school librarianship.
(Subgroup C)

Because of Federal funds plus other trends which are

producing a rise in interest concerning school library
development, the need for additional librarians is bound

to produce a problem. Consequently, I feel that emphasis

should be placed on recruitment. Probably recruitment
should receive the highest priority when considering

areas of school librarianship in which to conduct research.

(Subgroup C)

Another facet of the field that the school library

leaders wanted fesearch in was that dealing with some basic

assumptions of school librarianship. Here the leaders wanted

research into the aims, objectives, and effectiveness of the

library in the school:

Can we document the assertion that a good centralized
library (instructional materials center) not only promotes

more effective teaching - and learning - but also is the

economical way to acquire and administer instructional
materials (Subgroup C)

The number one problem is the establishment of a clear
definition of the precise role of the school library in
contemporary education. This would require a detailed

study of the relationship of the library to' the total

educational complex. Directly related to this would be

an assessment of the role of the school librarian with

regard to the educational objectives of the school.

(Subgroup C)

At a time when so much attention has suddenly been focused

upon the school library it is not enough to assume that

a school library is ipso facto a good thing simply because

it exists and receives some measure of use. If Title II

did nothing else, it did reveal the fantastic discrepancy

which exists among all those facilities which have been

called "school libraries". Is a bookcase in a principal's

office or a mediocre classroom collection actually better
than no library at all in terms of really effective

service to students? (Subgroup C)
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The school library and the curriculum. We need to know
more about how the school library can be used to imple-
ment the school curriculum, how the librarian can be
used in helping to develop the curriculum, what is the
prpoer role of the library in relation to the curri-
culum, etc. (Subgroup D)

The school library and the educational and technological
revolution. For the past five years there has been a
kind of educational revolution 14 Ater way, with' new
concepts, changing ideas, new methods, etc. We
need to know more about what the school library can do
to assist in this revolution. Wbat.is the library's role
in team teaching; what new demands have the educational
revolution made on the school library? We know quite a
bit from experience, empi-icaily, but we need to know
more, and what we know should have a sounder scientific
basis. The same applies to the school library and the
technological revolution. How can the school library
best take advantage of the new machines which have
become available? How will this technological revolution
shape the future of the school library? (Subgroup D)

,111.1101

Questions on the effectiveness of school libraries

or instructional materials center were also included here:

Effective school library programs. How can effectiveness
be measured. In what areas are we succeeding? In what
areas are we failing? What are the contributing factors
to our failure? (Subgrcup A)

Contributions of the school library to the teaching and
learning processes. (Subgroup A, Subgroup C, Subgroup C)

A definition of what a reasonably good library or materials
center should encompass. The personnel needed to effectively
operate the materials center. (Subgroup C)

Evaluation of ochool libraries which would include such
items as resources, programs, services, effectiveness in
the school program, etc. (Subgroup D)

What actual contribution does the school librarian make
to the gross learning which takes place in the school? What
part of the actual teaching does the librarian do? What
part of it should the librarian do? How can we justify?
The teaching and learning of concern here is that in the
total curriculum and not just in library science for
students and teachers or in utilization of media of learn-
ing or instruction. The implication here is that if the
answers are not significantly positive then we might
possibly have technicians fo the technical work and leave
the teaching to the teachers. 4.. A second implication



here is that if we cannot find significantly positive
answers to such questions, probably we cannot justify
our suggestions of a librarian in each school. The
library, yes -- But possibly not the professional
librarian. (Subgroup C)

The effectiveness of the school library as an instructional
materials center in today's changing education. (Subgroup B)

Measuring implementation of the It nstructionalj
Mcaterialsj Ccenterj Concept. (Accommodation of the cross
media approach in school libraries.) Subgroup C

Instructional Materials Center concept. We need all types
of research studies to help us implement this concept
on a state-wide basis - especially its effect on the
total instructional program, the effect budget-wise in
use of funds in this concept as related to those of
other organizational patterns. (Subgroup C)

Research into the cost, procedures, and techniques of
the development of instructional materials centers.

(Subgroup C)

A study of the use of a variety of media in school
libraries and the effect on learning of the Iostructionalj
Moterialsj Ccenterj approach. (Subgroup C)

The influence of school library programs on students

was also noted in the general topic of school library

effectiveness:

The effectiveness of school library services related to
the academic and personal development of pupils. (Subgroup D)

More research should be done with the benefits the children
derive from a well-rounded library program with the
materials center concept. If possible, groups with this
type of library program contrasted with control groups
who have classroom collections or other library services.
(Subgroup B)

The effect of the school library upon student academic
success. (Subgroup C)

Effectiveness of school library service. We need to know
more about how the school library can more effectively
serve students... , That is, what are the most effective
things the school library can do to help students, if the
library is an instructional materials center, if it has
study carrels and listening stations, if there is non-
scheduled use of the library, etc.? (Subgroup D)
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Is it true, as school librarians believe, that having

convenient access to really good school library
materials and services makes an appreciable difference
in students' level of performance in their curricular
activities. (Subgroup C)

11
Attempt to get concrete proof that a student who knows
materials and libraries will succeed better in college

In addition to the education and recruitment of

school librarians and to questions on the effectiveness of

and in business. (Subgroup D)

school libraries, the respondents commented on teachers' and

administrators' use, educational preparation, and attitudes

toward school libraries. Reactions on school administrators

were:

Greater recognition of duties and needs of librarians,

on the part of school administrators, including need for

adequate staff and clerical help. (Subgroup D)

Getting cooperation from the administration on library

matters. (Subgroup B)

School administrative awareness of values of the library,

and of professionally trained librarians. The concept of

subject specialists (non-library-trained) to man the
satellite librarie6 needs further refinement and orienta
tion towards library principles. There is a possibility
of the librarian becoming the hand-maiden of the subject
specialists (See Lloyd Trump's version of Ic nstructionai3
Mcaterials3 Conters)). (Subgroup C)

Need for better understanding of and stronger leadership
from school superintendents. (Subgroup A)

Attitudes of top administrators toward school librarian-
ship and reasons for these attitudes. (Subgroup A)

Attitude and cooperation of school administrator toward
the library. (Subgroup B)

Working with administrators in promotion of school library
services. (This is to include ways of informing the
administrators of the advantages of the materials center
idea and working through him to draw all the teachers into

greater participation. I feel strongly about this. Many

of our administratqrs grew up in schools where there was
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no centralized library. They need to be sold on the idea

of the benefits to the students from the materials center

as we know it today. (Subgroup B)

The need to communicate to teachers and administrators the

value of library service7bie fan of education needs

UnTaiiiiiarig of the potential value of good library

service. (Subgroup A)

Inclusion of "purposes and use of school libraries" in

curriculum of institutions training administrators and

teachers. (Subgroup D)

Educating, through institutes and workshops, school

administrators, the school boards, the teachers, and

other interested persons, the exact demands placed upon

a school librarian, po that the school library is not

considered "frill":to education but is the "core" of

all education. This involves the need for allocating

adequate budgets, adequate space and equipment, adequate

help, and the policy prerogative of a school librarian.

(Subgroup A)

Comments related to teachers included:

Teacher involvement in the uses of library resources.

(Subgroup A)

A course in the fundamentals of LIBRARY SCIENCE and the

operating of a school library should be required of ALL

future teachers. (Very few teachers know how to use a.

library effectively) (Subgroup B)

Correlation of work of school librarians with that of

classroom teachers - especially, training of, classroom

teachers to take advantage of library resources. Research

might cover the adequacy of training being received by

teachers within basic education and profcessional)

training. (Subgroup D)

Relationship of the school ,library and librarian to

teachers and to new methods of teaching, such as team

teaching, independent study emphasis, educational tele-

vision. (Subgroup A)

Use of the library by all departments. Relationship of

the library and acudiol-vcisual). Recognition by faculty

of the library as a teaching instrument. JSubgroup D)

Teachers who are "non- library' users. (Subgroup D)
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Teacher use of school libraries.(Subgroup B)

Teacher participation in library activities.(Subgroup B)

Encouraging teachers to use the library. (Subgroup B)

Teacher-librarian relations, i. e., involving the teacher
in the further use of the library for her students'
needs. (Subgroup C)

Some research should be done to document the fact that
the majority of teachers do not know how to use instruc-
tional materials. This could be then be used to help
persuade teacher training institutions of the need to
include this kind of information in the pre-service
courses for teachers. (Subgroup C)

Another area in which the respondents indicated a

need for research was that of centralized cataloging, process-

ing, and handling of library materials:

Survey of centralized processing in school systems. (Both

a survey and a study of effective programs).(Subgroup C)

Research on centralized processing of books and non-print
materials, i.e., methods, costs, etc. (Subgroup A)

Centralized services at local, county, state, or regional
levels. (Subgroup C)

Local vs. centralized and/or commercial processing - -
advantages, disadvantage in terms of labor and finance
involved and with consideration of many collections handled
by persons with minimal training. (Subgroup C)

V
Central cataloging Of books, audio-visual materials, and
other related non-Wok materials in the school library.
However, adequate help, space, and budgat is needed to
achieve this goal. (Subgroup A)

Some facts and figures (good ones) to show values of
centralized processing versus use of commercial
processing. (Subgroup D)

Cost studies of centralized technical services including
ordering, cataloging and processing - District plans and
commercial firms. (Subgroup D)

I think one of the most important areas is the one of
centralization of school library program. In our own system
we have a crying need for such a system. Centralizing pur-
chasing, SELECTION, and processing of books and other
instructional materials for a system with several schools.
Not only the incredible waste of time and money but the
sad need of trained personnel to work together on this.
(Subgroup B)



A further aspect of the field which was observed

as needing research was that of the selection and handling

of books and non-print material. These observations are

quoted below, and are generally organized as statements on

books, paperbacks, and non-print materials.

Book selection: upgrading of sources from which books and
materials are-selected. Present resources librarians are
requested to use fail to meet curriculum needs. (Subgrolv B)

All problems in connection with selection of materials.
With additional funds available in so many so=17
with expansion of materials to include all types and
forms, wise selection and the building of sound collec-
tions seems to me to be of first priority. (Subgroup A)

Guidelines for the evaluation of materials - more than
philosophical selection principles. (Subgroup C)

A study of the methds used for the selection of materials
and of th' tools that are used ( their strengths and
weaknesses).(Subgroup C)

Something needs to be done on the book selection process:
what are bases for selection, is it a local matter,
prevalence of state recommended lists, etc. (Subgroup C)

Pressures on the state to provide each school with pro-
fessional assistance in view of the fact we are receiving
materials under Title II. Who is qualified to get these
books into the right place for our students. (Subgroup DJ

Paperbacks - - their value for school libraries; recommenda-
tions for cataloging, processing, shelving, and circulating.
What about placing quantities in classrooms? Would this
affect adversely or in a positive fashion school library
service? (Subgroup C)

Selection and use of non-book materials. (Subgroup D)

Developing techniques for housing and administering the
new materials. (Subgroup D)

Research into the area of evaluating media for Audio-
Visual materials and nonfiction books concerning their
availability, creditability, and their standards. (Subgroup C)
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A basic list of Acudio) Vcisual) materials (such as
films, filmstrips, records, tapes, slides, picture sets,
transparencies), suitable for curriculum development in
grades K to 6. This could be a joint project ... . It
could include information on criteria for selection,
processing services and reputable distributers of these
materials in regions . (Subgroup A)

We need evaluative criteria or standards for purchasing
non-book materials for the new Icnstructional) Mcaterials)
Conters) (Subgroup B)

The topics, school librarians' education and recruit-

ment, the effectiveness of school libraries, teachers/adminis-

trators and the library, centralized processing, and the handl-

ing and selection of print and non-print materials, were the

major areas mentioned by the respondents. There were other

areas which were of interest, which were not as prominently

commented upon, but which idicated research or information
%;

needs. Some of these were: supervision; demonstration libraries;

state school library agencies; regional centers or depositories;

cataloging; use of libraries for non-library activities; media

for reviewing materials; library instruction; librarian's

workload and professional and non-professional tasks; federal

aid to libraries and librarians; cooperation with other libraries;

developmental values in children's books; image and personality

of the librarian; student assistants in the library; non-

professional assistants; certification requirements; inter-

library loans; guidance in the library; public relations within

and outside the school; the librarian and curriculum development;

libraries within small schools; scheduling of classes in the

the library; organizational patterns of school libraries; job

analyses; school library practices.in technical services;



standards for school libraries; school libraries and the

reading program; independent resource centers; cost studies;

intermediate level collections; school library positions as

compared with other libraries' positions; automation; tools

for evaluating school libraries; articulation of student

library education; and extended school library service. In

some cases,only one respondent stated that research was needed

in the area, but in other cases three to four mentioned the

topic. Some of the comments on these subjects are noted below.

Federal aid to libraries and librarians was directly mentioned

several times, and was indirectly noted as parts of other

statements.

The realistic effect of federal funds. How have these
monies been used? What was the starting point? What has

realistically been accomplished? (Subgroup D)

Effectiveness of Ncational, Dcefense3 Ecducation] A1ct3
Institutes for school librarianship, programs under the

Higher Education Act for school libraries, etc. (Subgroup C)

A more systematic way of handling Title II funds on the

national and state levels. (Funds are not mole available
to the state until the school year is almost half over)

Guide lines are changed. (Subgroup B)

Problems dealing with supervision and supervisory

personnel were also noticed.

Various organizational patterns of service for District
Library Supervisors and the effectiveness of each. (Subgroup C)

The role of the school library supervisor. Place in the

school district's organization; authority, etc. (Subgroup D)

How effectual and necessary is a state director of school

libraries? Is this a person all state educational agencies
should have? In what capacities can he best serve?

(Subgroup B)
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For library supervisors, new curricrtla needed - should

include work in personnel supervision, school admingisgti

tration3, and finance. Research needed comparing the
allowable electives, and needs as seen by present
libcrary, suptervisors] and their administrators.
(Subgroup D)

The librarian's workload and the professional and

non-professional tasks assigned to and accomplished by him

was an area of concern, as was the related subject of non-

professional assistants.

Workload of professional librarians - Report on actual
costs of professional librarians' performing mechanical
routines. (Subgroup C)

Rights of a school librarian to compensate for time
involved; ie, differential on pay scale; opportunity to
attend departmental meetings in the school and to
contribute the library's share; encouragement to attend
professional meetings ... (Subgroup A)

Comparison of time spent by professional librarians in
professional, educational and curriculum-type duties
compared to clerical work such as typing, filing,
cataloging etc. (Subgroup C)

Job analysis and job descriptions for professional
staff. (Subgroup D)

School librarians are often given additional assignments
instead of library work. e.g. Home room, classes, study
hall. (Subgroup B)

Lack of adult clerical and technical assistants hired
locally to free librarians from clerical tasks so they
can develop sound programs and increase library services.
Implication: Increased budgets for over all library pro-

grams are necessaryto provide this assistance. Research:
Budget needs to support additional needed personnel'.

(Subgroup C)

Provision for clerical help (so that a librarian can be

a librarian!). (Subgroup B)

Clerical tasks essential in school library service.

(Subgroup A)
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Some persons replied by suggesting the establish-

ment of regional centers, demonstration centers, or deposi-

tories to serve school libraries and librarians.

Possibilities in establishing regional centers for

evaluation of school library materials. (Subgroup D)

The Knapp School Projects have proven what can be done

with money and dedicated librarians but there aren't

enough of them and too few administrators have visited,

them. Could ways of establishing demonstration school

libraries in each state probably through the state

education agencies be studied with guidelines for

same? (Subgroup B)

The establishment of regional depositories of original

publications, sudhas individual school library pro-

cedures manuals -- curriculum units, including lists of

instructional materials used for areas covered in certain

grades -- games, homemade or commercially produced, used

for library instruction in elementary schools. Original

copies could be reproduced on request at nominal

cost. (Subgroup A)

Materials selection becoming increasingly difficult with

so many different media being included in library

collections. Implication: Need to develop many more

materials selection and processing centers with librarians

having released time to attend regularly scheduled

meetings at such centers. Research: Cost of establishing

such centers; number of libraries needed to participate

in these centers for them to be economically feasible.

(Subgroup C)

The problems of public library and school library

cooperation were also raised.

Cooperation among types of libraries in servicing children,

young people, and adults. (Potential, possible limitations,

guidelines). (Subgroup D)

Combination School-Public libraries - how the various

patron needs are met or neglected - effect on instruction-

al program - why they are not very successful. (Subgroup C)

Research to develop better lines of communication

among the school librarian, the school's faculty,

and the public library in the community. (Subgroup A)
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Research needs in library science instruction for

pupils and in flexible scheduling were observed.

Continuity of student library education from elementary
level through high school - a well-developed co-ordina-

tion under a qualified director of school libraries.

(Subgroup A)

A study of the teaching of library skills, its effective-,

ness and methods. (Subgroup C)

What types of library instruction result in better
learning? (Subgroup C)

Number of High Schools giving LIBRARY SCIENCE for credit?

This provides the students with an opportunity to
learn and serve. Many enter library work after graduating.

... Some have continued their education for LIBRARIAN-

SHIP. ... We prepare students for many jobs in high

school, so why not more emphasis on the library field.

(Subgroup B)

Flexible versus Scheduled Library Periods (elementary
leval). (Subgroup C)

At the elementary level, attention given to out-nioded

"scheduled class' set-up versus freed use of the library

as a mateials center. (Subgroup D)

Representative opinions on research needs on a

variety of topics are quoted below. In most cases only one

and in a very few cases two or three respondents. indicated a

need in the area.

Automation -- What electronic machinery and automated
equipment is recommended for library routines and
instruction? (Subgroup C).

Intermediate level collections to serve several small

Ii7EMIZistricts - various possibilities - how much,

what kind of materials - how financed - how services are
provided, etc. (Subgroup C) .

An updated study similar to Dr. Alice B. McGuire's study

at the University of Chicago on developmental values in

children's books. (Subgroup C)

An updated study of state school library and instructional

materials services. (Subgroup C)



More needs to be done in how to best publicize the
activities of the library. This is to include more at

the grass roots level. I believe that one of the short

comings of libraries and librarians today is that they

are so busy witt the many tasks that they do not realize

the value of rublik,ity. It is throughthis publicity
that perhaps we can do much good for the profession and
for the persons being served. (Subgroup B)

The total reading program which would include cooperation
with faculty, administrators, book selection, public
library cooperation. (Subgroup D)

Effectiveness of book selection committee. (Subgroup C)

Study of states' standards and enforcement of standards.

(Subgroup C)

New trends in library administration should be applied
to the small school unit, attempting to answer such
questiarairTalTaTiter programming applied to school
library needs (Many school systems are now adding such
equipment - how can library system within the school

use it), (b) volume-of-work studies on the point at which

it is profitable to add expensive equipment for processing,
circulation, repair and/or rebinding ..., (c) cooperative
systems for book selection, cataloging and/or processing.
(Subgroup D)

Extended hours of library service - status quo and best

ways of doing. (Subgroup D)

Coe; studies of library service. (Subgroup D)

Inter-library loans between or among high schools.

(Subgroup B)

Guidance opportunities in the library. (Subgroup B)

Practices in organizing and administering primary, middle

school and high school. libraries. Problems and patterns
of organizing and administering separate and combined
libraries land audiovisual centers. Comparison of the
availability of materials, services, costsand personnel
in central school libraries and independent resource
centers. (Subgroup C)

A study of the use of student library assistants, educa-

tional value of such programs, aims of programs, problems
and effects of programs on students participating in
them. (Subgroup C)

Practices and problems in the use of traveling school
librarians. (Subgroup C)
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The personality and "image' of the school librarian.

(Subgroup B)

The role of the school librarian in curriculum develop-
ment. Realistically. (Subgroup D)

Relationship of the school librarian with the school
guidance department. (Subgroup B)

Research is needed covering areas of school library
practices - their v.f.lue (or lack of it) - I refer to
such items--as fines, accession.records, etc. Do these
really have a funct2on in a school library? (Subgroup C)

Certification. What are the library- audio) v(isual3
functions and how should certification be divided?
What should be the regulations for part-time teaching
librarians in rural areas? (Subgroup C)

Effective organizational patterns for maximum use of
materials.(Subgroup C)

Use of Library of Congress class numbers in secondary
school libraries. (Subgroup C)

To What degree should technical and other procedures in

school libraries agree with those in neighboring public

and university libraries? (Subgroup C)

Professional collections -- Location; size; how serviced.

(Subgroup C)

The need for trained librarians who are knowledgeable
in the field of human relations and who will place people,

above techniques. (Subgroup A)

The greatest need is research into areas which will focus

the attention of administrators, teachers; and government
officials on the contribution which the school library
can make to the instructional program, espocially) the

need for trained personnel and the organization of school

libraries with adequate personnel so that they can render

the highest service. Most school librarians are not
trainedin library schools today to be able to administer

or organize a materials center. Nor are educators educated

to realize the contribution the library can make or what

their role is, what their responsibilities are in a library

centered school. (Subgroup D)
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Thus, Part II has revealed that the major concerns

of school library leaders, as represented by the respondents,

was in the educativ', of school librarians and in recruitment.

School librarians' education watl listed by over half of all

the leaders in all the subgroups. It was interesting that

subgroup D, the library educators, was disquieted by this

topic and suggested research. Subgroup 0, the state library

supervisord, also evinced interest in the proper education of

librarians and non-professional personnel. Attention was

directed to the training of school librarians in instructional

materials and in the management of materials centers. Continuing

education, especially in workshops and institutes, was stressed.

Despite the interest shown by subgroup D in school librarians'

education, only one respondent stated that advanced degree

work was desirable.

Reflecting the shortage of school librarians, some

twenty per cent of the respondents, especially subgroup C,

expressed the responsibility of the profession to attract and

retain competent school librarians. Although the library leaders

communicated their doubts over whether or not the topic, i.e.

recruitment, could be researched, a fairly large number listed

it anyway, many stating in effect that the multiple problems

of school libraries could not be solved until the scarcity of

professional librarians was alleviated. A substantial number

also indicated that perh4s professional librarians were
-,-

assigned or did too many" non- library or non-professional tasks,

thus contributing to the waste of professional time and to the

shortage of librarians.
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In addition to the two major areas, the respondents

were also interested in other research topics. In general,

the following topics represented the expressed opinions and

concerns of approximately ten to fifteen per cent of the

respondents: (1) the effectiveness of the school library;

(2) relaticuships between school librarians and adriainistrators

and teachers; (3) centralized processing; and (4) the selection

of book and non-book materials. Questions arose on proving

the value of the centralized school library, its contributions

to the school program, and its effectiveness as related to

student academic achievement and personal development. Subgroup

C, the state school library supervisors, was particularly

interested in establishing the values of the instructional

materials center app:Jach. Probes were suggested into the

attitudes of school administrators and teachers toward the

educational contributions of the school library and toward the

school librarian as a specialist. Some respondents expressed

the belief that these attitudes, a lack of cooparation with

the school librarian, were reflective of the .professional

preparation of teachers and administrators and asked for a

study of library instruction and orientation in teacher-

training institutions. The questions of attitude and cooperation

were not generally those of subgroup D, the library educators.

The interest in centralized processing was principally

evidenced in questions on the feasibility and costs of setting

up and maintaining such centers. Needs in the field of selection

were varied. The continuing problems of the selection of books,

their relation to curricular and extra-curricular requirements,



and the quality of reviewing periodicals were listed. Also,

the library leaders were concerned with the selection of

non-print materials, and particularly with reliable reviewing

media for them. Some respondents noted that the problems on

selection have been compounded by the pressures of the avail-

ability of funds under the National Defense Education Act and

the Elementary and Secondary Education Act. Diverse other

needs were also included by individual library leaders.

In general, it should be noted that the persons

responding to Part II were mainly concerned with questions about

the philosophy of the school library program,, increasing library

service through better prepared and additional personnel,

through bigger and more carefully selected collections, and

through more effort to improve instruction by cooperation and

understanding with the faculty and administration of the schools.

There were two fields in which greater interest might have

been expected because of the emphasis on them in the past five

years. These two Areas, standards for school library programs

and federal aid to education and libraries, were mentioned

only occasionally. Almost completely lacking was any indication

of interest in personal student reading guidance, relationships

with students as individuals, and interdependence and affilia-

tion with other libraries and librarians.



Accomplished research was located through a

search of the literature. Various indexes and bibliographies

were used: BIBLIOGRAPHIC INDEX; EDUCATION INDEX; LIBRARY

SCIENCE ABSTRACTS; LIBRARY SCIENCE DISSERTATIONS; LIBRARY

LITERATURE; DISSERTATION ABSTRACTS; LIBRARY RESEARCH IN

PROGRESS; "Graduate Theses Accepted by Library Schools"

in LIBRARY QUARTERLY; and "Current Research" in SCHOOL

LIBRARIES; Other bibliographies were also checked. When

available, all studies were read and annotated, or noted.

Master's theses are lightly represented here, as they were

difficult to obtain and generally dealt with reviews and

syntheses of existing studies or various problems which

were strictly local in nature.

No attempt was made to include purely descriptive

commentaries on an individual's or an individual library's

particular investigation of local situations in school

librarianship, unless in the judgment of the investigator

they appeared to have a more universal appeal and use. Thus,

statistical studies, case studies, historical reviews, masters'

theses, doctoral dissertations and similar research are

included here when they were available.

The various studies were then categorized into the

areas of research needs, with the same organization and

headings as were used in the basic questionnaire, and comments

and descriptions of the studies were written. Full biblio-

graphic citations were omitted from the text as being too

cumbersome, but studies cited may be identified by referring

to the bibliography.

i
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AIMS AND OBJECTIVES

This section deals not only with the library's contribution

to the teaching-learning process, but also with the general

effectiveness of the library and with the library as A. materials

center. Also included are historical studies and examinations of

school library laws. Some status studies are placed here and some

are included later according to thesubject or major emphasis.

Elam
1.

Histories of school libraries, such as the Cole article (1959),

traced generally school library development. Vought (1923) described

the evolution of school libraries, basing much of her article on

New York's history. Mary Hall's history (1915) concentrated on the

high school, while Whitenack's (1956) was concerned with elementary

schools. Aldrich (1959) reviewed the history of school libraries

in Ohio, emphasizing the legislative history. Aldrich's study

contained interesting descriptions of the struggles of the school

district libraries and conclusions on the activities of the state

department of education. Concerning state standards, Aldrich

stated, "There is no exact set of standards desirable for all

school libraries in Ohio... . Constructive standards should be

sufficiently flexible to accomodate loca?. needs and desires."

In an attempt to examine the develment of the school library

as a materials center, Hartz and Samuelson (1965) reviewed the

library standards of the American Association of School Librarians

and the literature of education and librarianship, and stated,

1-7-aram bibliography for complete citations.



"It is generally conceded that by 1940 ..." the library became

the "... center of all school activities." Although the early

Certain standards contained recommendations on the then existing

audio-visual materials, "... it is rot until the 1950 edition

cof the EVAWATIVE CRITERIA] that the library is designated as a

resource center of instructional materials," according to Hartz

and Simuelson&

Frances Henne (1955) commented on the trends in school

libraries for twenty-five years, identifying these trends as

expansion of library facilities, reiteration of objectives

and goals, and extension of library services." Henne described public

library service to children and the elementary school library

movement, stating, "Of the developments during the past twenty-fiv.

years, one seems to stand out above all others - the effort to

make good library service, easily accessible to children."

In her discussin, "Toward Excellence in School4ibrary Programs,"

Henne (1960) identified influential socio-educational forces in

school library development: (1) improvement of schools, higher

standards and enriched curricula; (2) imaginative teaching; (3)

increased numbers of students; (4) expansion and changes in

knowledge; (5) "... the ability. to use a library and its resources

is one of the major rudiments of education... . The critical

analysis and evaluation of materials and judgment and reflection

regarding the use of their contents form part of the educational

process... ." Henne further noted factors which have retarded

development: anti-intellectualism; adult dependence on mass media;

adult unfamiliarity with school libraries; lack of leadership and

money; and the time lag between the acceptance of an educational
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idea and its adoption for use. On this latter point Henne ob-

served, in a footnote:

The fifty years that is frequently given as an extreme
time span between the introduction and acceptance of an
idea has now lapsed for school libraries. School
libraries have been described as being in a pioneer
stage for so many years that surely theirs is one of the
longest pioneer periods in history, and this writer,
for one, is weary of wearing a coonskin cap. It should
be stressed that the lag for school libraries is not
one between quality and the stage just beneath quality;
it is all too frequently the lag between quality and
nothing or between quality and what is poor or
downright bad.

Spears (194) described, in parallel columns, "yesterday's library,

today's library, and tomorrow's library," demonstrating the chang-

ing concepts of the library's contribution, and supporting his

view of the library as the co-ordinating curriculum agency.

General Aims and Ob'eCtives

The library's contribution to the education of the student

might be indicated in several studies. Hastings and Tanner's study

(1963) was designed to discoVer "... whether improved English

language skills could be developed at the tenth-grade level through

systematic library experiences in place of the traditional emphasis

on formal English grammar." Four matched groups of students, two

experimental and two control, were pretested, with no significant

differences among the groups found. The experimental groups worked,

systematically in the library; the control groups did not. Post-

tests revealed that one experimental group, which had no formal

teaching of grammar except where "... particular problems arose

within a functional context tended to surpass all other classes

at statistically significant levels in tests involving grammar and

spelling skills." The authors then concluded, "... it is indeed

worthwhile for the English teacher to provide systematic



experiences in library reference work throughout the course of

instruction."

Another study by Barrilleaux (1963) in science education

attempted to determine ft... the effects of using multiple library

sources as compared to the use of an issued textbook in eighth

grade science." One section of students was given a textbook and

invited to use other materials; the'other used multiple library

materials, but no textbook. The investigator judged that "There

appears to be a tendency for eighth grade students using library

references to be, on the average, superior students with

textbooks - in gains of science understandings and reading ability

in science" and"... to show greater growth in critical thinking

ability... ." The differences between the groups in factual

informal was not significant.

School library activities and the effects on pupils were

portrayed in the Day and Jones report of the 1961 Southern States

Work Conference. Trinkler's compilation (1962) also provides

various descriptions of library programs. R.N. Jones (1953), in

her research of the school library's contribution to the objectives

of elementary education through the selection and use of books,

concluded that the library "....can aid materially in the accomplish-

ment of the objectives..." by knowing the aims and methods of

elementary education, cooperation with the faculty, knowledge of

children, publicizing and evaluating library activities, and by

encouraging student participation in selection and increased

competencies for book selectors.



An interesting, but descriptive, commentary on library

centralization was that of the Kankakee, Illinois, schools (1965)

where classroom collections were prevalent. In maintaining class-

room collections, one principal observed, "First, we feel that

it's easier to check books out of each room and second, a central

library ties up a room and a teacher which could be used for
tf

general instru4ion. But,if we could profit by having a central

library we'would investigate it more thoroughly."

One of the most informative studies on libraries in schools

was the Gayer research (1960) on the effectiveness of centralized

library service in.elementary schools. Designed "... to determine

whether objective evidence could be secured to justify the estab-

lishment of elementary-school libraries...," the stated purposes

were:

(1) to develop instruments which will evaluate the
program of library services available in elementary
schools in terms of (a) the provision of library-
related materials, (b) the accessibility of resources
and services, (c) the extent of library-related activities,
(d) the degree of pupil mastery of library skills, and
(e) the amount and kind of reading done by children; and
(2) to study the scores and ratings obtained on these
instruments in terms of (a) their relationship to
measures of educational achievement and community posi-

tion and (b) their ability to differentiate between
schools having varying degrees of library provisions.

Six elementary schools, divided into three categories of two

each (Category I, classroom collections only; Category II,

central collections but no librarian; Category III, central

libraries with a librarian), were selected on the basis of grade

distribution, availability of past scores on the Iowa Test of

Basic Skills, and the representation in Category I, II, or

The population studied included the faculties and the sixth grade



students in the schools. Some of the variables studied and

correlated were educational achievement, socio-economic status,

collections, accessibility, library activities, student library

skills, and student reading. Gayer found that the measures used

clearly differentiated in favor of the school-library

category (III3..." in collections, accessibility, activities, and

library skills. "The measure of the amount and quality of reading

provided substantial differentiation in favor of the library

category on the basis of the amount of reading. On the basis of

the 9uality, of reading, there was differentiation in favor of the

school library Higher student educational gain was found

in the school-library category. No relationship was found between

family socio-economic level and the provision of a school library.

The investigator concluded, recognizing the limitations of the

study ( a major one being the small sample), that "... definite

advantages accrue in the school that has a school library manned

by a professional library staff." Replication of the study was

planned, but not funded.

A reading consultant in one of the Knapp Project schools,

Adams (1965) reported her observations on the changes in the role

of the elementary school library and on the effects of library

service on pupil reading.

A major study by Lowrie (1961) reported on elementary school

libraries. After consulting administrators, teachers, and librarians

in forty-eight schools in ten systems in eight states, Lowrie

found general acceptance of the philosophy and services of the

school library, noted experiences in curriculum enrichment,
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commented on reading guidance, and observed the need for

understanding of the contributions to the school and the

potentialities of the elementary school library.

Willson (1965) evaluated the effectiveness of

centralized elementary school libraries by examining the

differences among sixth grade pupils in six schools having

centralized libraries and six matched schools without

centralized libraries. Pupil outcomes and related factors

were tested by the Iowa Test of Basic Skills, California

Test of Mental Maturity, and Gaver's Accessibility of

Learning Materials-Rating Scores, Library Activities

Checklist, and the Library Skills Test (modified). Willson

found measurable differences in reading ability, achieve-

ment test scores, research skills, and general educational

gain between students in schools with centralized libraries

and students in schools without centralized libraries.

She also found a measurable effect on learning 'due, in

part, to the activities of the library.

Gaver's reviews (1963 and 1965) of the applicants

for the Encyclopedia Britannica awards pointed out the

factors important in the development of elementary school

libraries. Among these were long-range improvement plans,

leadership by state and local supervisors, financial

support, interest on the part of citizens and administrators'

support.



138.

Paralleling, in some respects, the Gayer work

on elementary school libraries, Sullivan (1966) examined

the Knapp School Library Project as it concerned secondary

school libraries. In her "Knapp School Library Project,"

Sullivan reported on the evaluation policies used to

select the schools. Among the factors evaluated were:

geographic distribution (with the Midwest furnishing most

applicants); varied student enrollment; book collections;

c*rriculat changes; procedures, resources, and policies

for material selection ( "...,"... few can point toward an

established, adopted policy for the selection of materials");

audio-visual materials; extended hours of service; physical

facilities; staffing; and school library programs. Sullivan

followed this report with an analysis of the "Knapp High

Schools and theALA Standards" (1966). Here facilities,

staff, and collections of the three Knapp Project high

schools were compaed with the 1960 STANDARDS FOR SCHOOL

LIBRARY PROGRAMS.

Instructional Materials Centers

The concept of the school library as an instruc-

tional materials center has received some attention.



Hall (1963) in his dissertation on the organization of

instructional materials centers found not only a variety in

the concept of the instructional materials center, but also

that " the concept of integrating the library with audio-visual

communication services... has been realized only to a limited

degree in actual practice."

Sattley (1956) and others have voiced some objections to

the instructional materials centers and to the practicality of

their being implemented, pointing out the scarcity of librarians,

the workload that precludes the additional burden'of audio-

visual materials, and the shift in service emphasis from the

student to the teacher. ID "The School Library as a Materials

Center" (1963), edited bylilahar, the principal focus was on the

educational preparation of librarians administering such centers.

In this, contrary to the findings of Hall, Lohrer stated, "With

very few exceptions, the instructional materials center concept

of the school library has been accepted and is being implemented

" Lohrer further commented that successful programs were

generally administered and used by librarians and teachers

knowledgeable in library and audio-visual methods and principally

interested in providing for the needs of students. Lohrer further

described her study (1963), the purpose of which was to discover

the extent to which the traditional school library had expanded

to act as an instructional materials center, and what such

expansion implied for the education of school librarians.

1



School libraries in thirty-two states were visited, and a

checklist was designed to give information on staff, resources,

organization, equipment and facilities, and budget. Visits to

accredited library schools and analyses of over three hundred

catalogs of colleges having library science and/or audio-visual

courses were accomplished. Although the effective implementation

of the concept of instructional materials centers appeared

scattered throughout the country, Lohrer found that excellent

elementary and junior high school centers might generally be

identified as being, in the southern and western states, that

some of the Illinois and other midwestern states had excellent

individual centers, that states lacking state supervisors or

having large areas and scattered populations tended to lag behind

others, and that large city systems appeared to be more tradi-

tional in approach. Lohrer commented, "With the exception of

Florida, no state stands out as having a fully developed program

of school libraries which accepts the philosophy of the national

'Standards for School Library Programs'."

An interesting survey to determine the status and relation-

ships of school library and audio-visual services in the state

of Washington was that reported by Ahlers (1964). The survey

used two questionnaires, one for individual building programs

and one for district programs. Information was given on central-

ized collections (17 0/0 of the elementary schools did not have

libraries), staffing (38 0/0 of the schools had full-time

librarians), expenditures ( average library expenditure was

$2.66 per'pupil and the average district per pupil expenditure

for audio-visual materials was $1.68), collections (an average



of 6.2 books per pupil and "small" audio-visual collections),

quarters and equipment ("... audio-visual equipment was present

to some extent in all schools, but overhead projectors ... in

fewer than one half of the schools."), organization and admin-

istration, and programs (although many services were provided,

audio-visual services needed to be expanded and improved).

Concerning district centers, the survey revealed a. need to

staff the centers with professional librarians, to expand beyond

processing and cataloging, and to provide the newer media.

A conclusion of the National Education Association report

on "Planning and Organizing for Teaching" (1963) has major

relevance: "In general, the school library, where it exists, is

not adequately built into the educational program..." and that

the philosophy of the library as an instructional materials

center and as a contributing member of the instructional team

is perceived by relatively few librarians and only dimly

by most teachers and administrators."

Status StudiPA

Various status studies are included here; some are incor-

porated into later sections. Many status studies exist, too

many to be cited usefully here; as in many cases they apply only

to a local situation and are reapidly outmoded.

Aside from status studies pertaining to one school or

school system, several state-wide surveys have been accomplished.

Breiland compiled the Neir Mexico survey of elementary, junior,

and senior high school libraries. New Jersey's investigation of

elementary school practices (1963), with a return of 100 0/0 of

the questionnaires, examined the availability of materials and
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the per pupil book expenditures, reporting data by classrooms

rather than by schools. North Carolina's survey, edited by

Downes (1965) and incorporated into a general governor's

report on library resources, compared the school libraries,

elementary and secondary, to both national and regional standards:

Leigh and Crawford's Hawaii survey (1960) reported on the con-

dition of school library development, with recommendations for

the future. Ahlers extensive sur'vey (1964) of school libraries

and audio-visual materials in the state of Washington, Goodwin

and Richardson's Indiana survey (1964), Pennsylvania's 1963

(since updated), the New Jersey Library Development Committee's

study (1964) which examined public, academic, vocational, and

technical high school libraries in addition to parochial and

private, are all examples of status studies of varied compre-

hensiveness. Another interesting survey is the Catholic Library

Association's examination of school libraries (1964).

Three more unusual ones were the surveys of Oregon, New

York, and Maryland. Phillips and Laures' study (1962) dealt with

Oregon's public libraries, and is unusually interesting in its

descriptive "case studies" of public library-public school

relationships.

In the New York assessment of school quality (1959),

Goodman's purpose was the development of techniques for measuring

quality, assuming that "Effectiveness must be measured by how

well a system performs in terms of its potential." Various

measurement devices were used ( socio-economic index, intelli-

gence and achievement tests, number of library books per pupil,

ea
4



and others). Findings included, among others: in certain

systems community expectations tended to "... stimulate

these systems to outdo themselves... "; "... school systems

tend to use additional financial resources for the benefit of

the pupils of higher socio-economic status... "; and "There is

a correlation of .51 between yi,,r pupil expenditure for

instructional purposes and composite achievement score at

Grade 7 ."

A most interesting and extensive study is that of the

Maryland Department of Education (1964). With 100 o/o returns

and the limitations clearly stated, this surveyed (1) the status

of individual school libraries, (2) central office services,

and (3) personnel and budgets. Among the findings were: per

pupil library materials expenditures increased 1340 o/o over

the 1946-47 school year; 4.6 o/o of the schools had central-

ized librAries; ,50.7 ofioof the libraries had fewer than 3,000

volumnes; and 29.1 o/o of the twenty-four school systems of

the state hid full-time supervisors.

One of the most comprehensive of regional reports was

that of the Pacific Northwest Library Association's (1960)

"Elementary' and Secondary School Libraries of the Pacific

Northwest" (R.L. Darling and others; M. Kroll, editor) on

standards, supervision, school and public library relations, and

the status of libraries in senior highs, junior-senior highs,

and twelve-grade schools, junior high schools, and elementary

schools, with conclusions and recommendations in each category.



SCHOOL LIBRARY STANDARDS

This section pertains to the development, establishment,

revision, effeqivenessand enforcement of state, regional,

and national standards.

Darling's survey of standards (1964) is an updating and

expansion of a previous survey, and provides an analysis and

comparison of state, regional, and national school library

standards, with the influences of each noted and with quotations

of states' standards included.

The 1960 "Standards for School Library Programs" has

apparently generated an increased interest in standards and in

evaluation. One of the outgrowths of the 1960 standards was

described by Kennon (1961) in her article on the School Library

Development Project. Kennon reported on the implementation of

the 1960 standards. These standards were also used in various

states and regions as a measurement of the status of school

libraries. The Illinois Association of School Librarians in

examining standards for that state (1965) proposed a three-

phase movement toward meeting the national standards, with a

study of existing status as the first step. The Gayer and

Velazquez report on Puerto Rican school libraries dealt also,

in part, with an evaluation of the libraries, as compared to the

1960 standards. The report is unusual in its Survey, followed

by a personal investigation, and in the extent of the treatment

of the problems. Prostano's dissertation (1962) compared

Connecticut's school libraries with the 1960 standards. His

study, with a questionnaire based on criteria in the 1960

standards, concluded the comparison showed that "... not only



were the percentages of schools meeting the standards exceedingly

low, but the percentages of schools actually providing the

resources evidenced a raUer desperate picture." Prostano

further found tfiat: 1.5 0/0 of schools of 200-900 pupils and

3.9 0/0 of the schools of more than 900 students met the

standards for librarian-pupil ratio; 4.9 0/0 of the 200-900

pupil schools and 14.6 ofo of schools of 1,000 or more met the

minimum book standard; and 64.9 0/0 of the schools received

various services from public libraries.

Revisions on the 1960 standards were suggested by Henne

(1966). She pointed out the major areas needing revision, basing

her recommendations on "... suggestions that have been made

voluntarily to the writer and also responses made in answer to

informal inquiries..." by school librarians, administrators, and

others. The major areas were: services; accessibility of materials

and services; and system-wide, state, regional, and national

planning and cooperative efforts.

When Christine (1966) surveyed extended service in school

libraries, she also asked the administrators and school librarians

(forty in all) if they would support the 1960 standards. Two of'

nine administrators and fourteen of twenty-nine librarians

answered negatively. The replies ( such as, "Adminsitrators

refuse to adequately staff now, these standards are ridiculous,".

"We'd have to move out to make room for the librarians," and "In

the realm of never, never land") indicated a gap between the

standards and their acceptance by somepracticioners.

Day and Jones, in their 1961 Southern States Work Conference

report on quality school library service, described effective



library service, patterns of organization, school library

supervision, the responsibilities of administrators and faculty

members, and the different functions of public and school

librarians. Education in library science was also included,

and stressed prospective teachers' and administrators' instruc-

tion in school libraries and materials and in-service training

for school librarians. The report reflects the extensive exper-

ience of the participants and the work of the state and regional

committees.

Of major importance to the development of elementary school

libraries and appropriate standards is the Southern Association

of Colleges and Schools' work, "Achieving Quality in School

Library Service" (1964). This evaluative instrument pointed out

the methods: personnel, and ways of reporting in studying school

libraries or library systems. Of particular interest are the

criteria for evaluation, both the 1960 standards and the Southern

Association standards being included. The library was evaluated

on the basis of purposes, program, personnel, facilities, budget,

collections, school-community interaction, staff responsibilities,

coordination, and the like. A percentage of books by subject area

and a'Book Evaluation Chart was also used.

Jones and McJenkin (1964) described the cooperation between

the Standards Committee of the American Association of School

Librarians and the Southern Association in implementing the

national standards and encouraging the adoption of the Southern

Association standards.
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Srygley (1964) studied "how nearly certain selective

situations approach meeting..." the Southern Association's

standards and identified "... a few elementary school libraries

in each of the Southern States which seem to have made outstand-

ing progress in school library development... ." Thirty schools

were identified by the state school library supervisor and were

queried by questionnaire (94.7 0/0 return). Detailed information

on centralization of libraries, number of librarians, book and

magazine budgets, expenditures for other materials, centralized

processing, books per pupil, professional materials, audio-

visual collections, and the like were reported for each school

or school system.

Kennon (1962) commented, with examples, on the trends in

elementary school library development and analysed the four

common elements of successful efforts by state and local groups

to improve elementary school libraries: (1) "focus on the program

of services provided..."; (2) "emphasis on cooperative action";

(3) "use of surveys and evaluation of existing programs to

identify needs and goals"; and (4) "long-range planning of steps

necessary to obtain good ... programs."

Sherman and Faris (1966) described the development of basic

and advanced guidelines for the audio-visual field in elementary,

secondary, and collegiate level schools (These guidelines were

later adopted as standards by the Association of Chief State

School Audio-Visual Officers). Self-evaluative instruments
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concerning (1) the administrative commitment to the media

program, (2) curricular and instructional relationships,

(3) the center, (4) facilities, (5) budget, and (6) staff were

discussed.

Billings (1966) reviewed state, regional, and national

standards, commenting particularly. on movements to revise the

North Central standards. Billings also reported the results of

a survey to determine areas of the 1960 standards that were in

greatest need of revision ( seating capacity, increased budgets

and collections, clerical assistance, audio-visual collections,

and relations of the school librarian and the audio-visual

coordinator) stating, ft... the changing role of the library in

the educational program of today's schools is calling for an

adjustment of school library standards to make them more com-

patible with the changing teaching procedures, multi-media usage,

and mechanical developments."



PATTERNS OF SCHOOL LIBRARY ADMTTSTRATIoN Ann (MIMI,

This section is intended to explore how vprious types of

school libraries ere manag,ed, whnt, administrativP problems are

encountered and how they are solvod, and what aro the roles

and relationships of difforent librarians and supervisors.

Aside from various textbooks which described in minute

dotail the workings of the school library and the responsibili-

ties of the school librarian, and articles which portrayed

local administrative and managerial practices, information on

aspects of school library management might be obtained from

certain research. Dorin (1960) assessed the practices of voca-

tional high school libraries in New York City. After completing

a list of principles governing the operation of libraries,

interviewing selected teachers, specialists, and administrators,

and utilizing official reports; Dorin examined the libraries,

concluding that in over 50.0/o of the schools libraries were

considered as separate depai-Lments and in 13 0/0 of the schools

librarians participated in "cabinet discussions" (as a member of

the principal's "cabinet "). Status as a separate department and

inclusion in the "cabinet" consituted one of Dorin's major

recommendations.

Corbacho's research (1963) is one of the few examinations

of the administrative organization of materials centers. The

aim of the study was to "... survey, describe, and analyse the

administrative organization of selected system insti'ue,tional

materials centers." A sample of two from a universe of eight was

II; '1'
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selected and studied. Corbacho found that (1) each district and

unit needed a coordinating head, (2) authority and responsibility

should be defined and understood, (3) predetermined tasks should

be assigned to capable employees whose abilities should be

utilized to the highest degree, (4) flexibility and cooperation

should be built into the operation, (5) routines should be

standardized, and 16) others.

Hall (1963) studied two types of organization of instruc-

tional materials centers, building and system-wide centers, in

an effort to ascertain which type provieded a greater accessibil-

ity of materials to elementary school teachers and pupils, con-

cluding that each building should contain instructional materials

placed in a building center. Donnelly (1965) attempted to identify

problems and practices in staffing,, organization and administra-

tion, services, facilities, and utilization in selected high

school instructional materials centers.

Gross's report (1963) on the administration and-organiza-

tion of children's services in public libraries, noting as it

does certain universal applications of management principles.

Gross identified administrative and authority patterns and noted

the increased effectiveness of the department when it operated

under unified authority. Though different types of administra-

tion were examined; no one best type was identified nor was

there any correlation between a particular type and the success

of the childrenis department.
')
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SCHOOL LIBRARY PERSONNEL

This area is concerned with the education, certification,

duties, working conditions, recruitment, background, personality,

professional associations, and relationships of persons work-

ing in schcol libraries. This encompasses the school librarian,

the non-professional school library worker, the student library

assistant, the local school library supervisor, and the state

school library supervisor or consultant.

011
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Education

Various studies pointed out the status of the educational

preparation of school librarians. McPheeters' mail survey of

librarians and adMinistrators of school and public libraries

in metropolitan areas (1960) uncovered the fact that 22 0/0

of all public library children's librarians and 18 o/o of all

school librarians lacked the bachelor's degree. On the master's

level, 26 0/0 of the public librarians held the master's degree

and 16 o/o, the master's in library science; 42 go of the

school librarians had master's, and 10 o/o held the master's

in library science or its equivalent. Lambert's study (1960) of

the school librarians in WHO'S WHO IN LIBRARY SCIENCE (1955

edition) recorded that 80 0/0 had liberal arts bachelor's,

13 o/o had bachelor's in education, and 10 0/0 had a second

library science degree. One significant figure noted by Lambert

was that 57 0/0 of the school librarians had no formal post-

bachelor's study, and 8 0/0 had no formal training in library

science. Vance (1962) concluded that the.profes.sional status

of school librarians in Michigan had improved,not.ingAre.as..-y

C1/4 1. 4' 1 'ti 'LC"
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of improvement as, "the increase in the number of full-time

librarians, the attainment of a better formal education with

substantial library science training, the meeting of certifi-

cation requirements and the increased amount of professional

experience... ." Vance also discovered some problems in pro-

fessional education:lack of courses in adolescent literature

o' seleCtion of non-print materials; lack of practice work;

and lack of participation in in-service education.

Lattimer's (1963) opinionaire surveyed the opinions of

one hundred persons in New York state and elsewhere (selection

procedures not defined) on the educational needs of school

librarians, noting an 88 0/0 positive response on the requiring

of a fifth year degree. Respondents further indicated support

for a foreign language requirement, adequate preparation in

education courses, practical experience for prospective

librarians, and the inclusion in the curriculum of work with

non-book materials.

Papers presented at a conference on the "School Library

as a Materials Center," edited by Mahar (1963), discussed

current problems in education for librarianship and contained

not only descriptions of current curricula but also a report

by Lohrer on the implications of the instructional materials

concept. Gayer commented on the responsibilities of accredited

library schools and the possible accreditation of single-

purpose schools, while Henne noted, "...* the movement toward

a 6-year program, instead of 5, as an optimum professional

sequence for many, perhaps most, librarians."
(.:'(;1. LI ,t
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Banton (1959) pointed out the scarcity of dissertations

in school librarianship, stating that only one school librarian

with a doctorate was actually working in a school library.

Henne (1966) discussed, in "As Good as Librarians Make

Them," the programs for continuing education in the Title XI

NDEA Institutes.

Condit and Sharp (1964) described an in-service course in

library resources for classroom enrichment for elementary and

junior high school teachers and librarians. Evaluated by a

questionnairer.the course was judged to be superior or above

average by most of the participants. Identified as the most

helpful aspects of the course were: choral speaking; helping

children interpret literature; illustrating books; and writing

children's books. Identified as the major omissions were:

mythology; story-telling; Negro Folklore; library skills; the

reluctant reader; and recordings.

An interesting study by Scuorzo (1961) in an allied field

pointed out the lack of preparation in the selection, evaluation,

use, cataloging and administration of audio-visual and other

instructional materials for persons designated as "Audio

Visual Materials Building Coordinators."

awsks.anA.Etangtma
The NEA study of personnel administration in urban school_

districts (1963) reported, "The percents of ... librarians

tssigned to elementary schools were much lower in small dis-

tricts than in the marge. Only two of the positions identified

separately - counselors and librarians . show a completely

LA.04' 'I'
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consistent variation with size of school district. Higher

percents of men were employed.as librarians in the small

districts than in large."

The National Education Association reported (1962) on

professional staffing ratios in two groups of cities: Group I,

cities of 500,000 or more; Group II, cities of 100,000 to

499,999. One aspect of the report recorded the numbers of

librarians and the numbers per 1,000 pupils for elementary,

junior high, senior high, and all schools. In the all-schools

category only one city of Group I had one librarian per 1,000

students, and seventeen in Group II, fourteen of the seventeen

being in Southern states.

Wright's and Greer's survey (1963), confined to the junior

high school, found that in schools of less than 300 pupils,

although 80 0/0 had a central library, only slightly more than

half had the services of a librarian. In larger schools "...

approximately one-sixth of the junior and one-twelfth of the

junior-senior high schools had no such service."

A major study of library needs, undertaken by the American

Library Association and entitled, NATIONAL INVENTORY OF LIBRARY

NEEDS(1965), reported the then current deficiencies in school

librarianship. Professional school librarians were defined in

two different ways. The first definition was that of the school

librarian who had six or more hours of library science. In

comparing the number of such school librarians with the number

.required to meet the STANDARDS FOR SCHOOL LIBRARY PROGRAMS, a

deficiency of 79,100 school librarians was found. In comparing

.
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the number of school librarians with fifteen or more hours in

library science training (the second definition), a gap of

87,000 was found between the actual number of school librarians

and those required to meet the standards.

Distribution of school librarians in WHO'S WHO IN LIBRARY

SERVICE (1955 edition) was briefly portrayed by Lambert (1960).

Geographically, the librarians were distributed in forty-six of

the then forty-eight states, with approximately one-third of

the states represented by more than twenty-five librarians, and

with California the greatest "debtor" state, i.e., the difference

between the state of birth and the state of employment. Most of

the librarians were employed in secondary schools. No senior

high school librarians were listed from three states; no junior

high school librarians, from eighteen states; no elementary

school librarians, from twenty-five states.

In a dissertation on factors which influenced school

librarians to select school librarianship as a career, McCreedy

(1963) found the influential factors were the enjoyment of

books, liking for young people, interest in young people's books,

and a desire for intellectually stimulating work. School librarians

stated that their experience as a student assistant in a school

library was important, as were their experiences in "good school

school libraries with active programs of service" and with full-

time librarians. Tiny librarians also entered this career from

teaching, a majority having been assigned the school library as

an additional duty.

Salary studies were reported principally by the National

Education Association. In a 1963 report on salary schedule



provisions in school systems of 25,000 or more pupils, in which

twenty -eight of thirty-seven systems reported data for school

librarians, it was found that in nineteen systems school librar-

ians were on the same salary schedule as teachers. In nine

systems either there was an independent schedule or a differential

above the teachers' schedule for school librarians. In a compari-

son of salary schedule minimum and top maximum provisions in

1958-59 and 1962-63, it was noted that the per cent of increase

of average minimum salaries was 21, and the per cent -)f increase

of average top maximum salaries was 23.3.

The N.E.A. reported in its examination of the economic

status of teachers in 1964-65 that the average salary for all

school librarians in 1964-65 was $6,721.00, 9.4 0/0 higher than

for 1963-63. In systems of 25,000 or more students, the salaries

of school librarians and classroom teachers was almost the same,

while in smaller systems school librarians' salaries were more,

averaging $500-$600 more.

McPheeters' study (1960) reported the median salaries of

children's librarians in public libraries as $4,710 and of school

librarians as $5,700.

It should be noted that in computing the "dollar gap" in

school librarians' salaries, the NATIONAL INVENTORY OF LIBRARY

NEEDS used a minimum average salary of $6,000, quoting a N.E.A.

study on the economic status of teachers, 1963-1964.

Supervision

Lattimer (1964) surveyed the status, functions, and practices

of local school library supervisors in NeW*York state. Though

limited by the slection of the sample 'and the questionnaire design,
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and the selectibn of the sample, this presents information on

supervisors' tasks. Conclusions on areas in which effective

programs could be strengthened included: more action research

on the library' contribution to the school; staff orientation

to libraries; outlines of the role expectations of supervisors;

greater awareness by supervisors of the changing nature of

education and its effects; recruitment and in-service training

of librarians; and others.

The Mahar report (1966) of a 1964 conference on school

library supervision in large cities was a compilation of the

conference addresses, the subjects of which were school

libraries in urban education, integration of the curriculum

and supervision, services to the culturally deprived and the

gifted, personnel, financial support, and general recommendations

for future action. One particularly interesting section con-

tained descriptions of how school library supervisors were

working with the problems of school libraries in urban education -

from the organizational pattern in New York City and the experi-

mental curriculain Pittsburgh to the concern for attitude

change in Los Angeles.

The study on school libraries of the Pacific Northwest (1960),

edited by Kroll, also reported .on the extent and type of super-

vision at the state and provincial and local levels. Based on

official documents, interviews, observation, and questionnaires,

it was found that no state or provinci-al department of education

had a full-time school library specialist on its staff and that



local systems varied widely in providing supervision (normally

by general administrators or supervisors, a school library

supervisor, or a librarian in one system responsible for more

than one library). In most of the schools supervision of the

school libraries was the responsibility of either general admin-

istrators or general supervisors. Those systems having a full-

time library supervisor noted a closer coordination between the

library and the curriculum. Over half of the library programs

were supervised by regular librarians who had part-time super-

visory responsibility. The principal advantage of this was

identified as the achievement of unity and planning within a

system; the major disadvantage, as the division of attention given

both to supervision and to the individual library. This particular

study is one of the few which provides information on the status

and contributions of school library supervisors.

Other

McPheeters' account (1960) described the movement of

librarians from public library to school library work and vice

versa, noting that an approximately equal exchange took place,

and that public librarians were not drawn to school librarianship

because of salary or working conditions.

Descriptions of work week, scheduling, extra-curricular

assignments, unscheduled periods and the like were contained in

the 1959 National Education Association analysis of conditions

of work.

Winters' dissertation (1962) was an attempt "... to differ-

entiate the interests of male librarians from those of men -; n-
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general and to establish an occupational scale for male

librarians," as a part of the Strong Vocational Interest Blank.

Reports of job satisfaction on the part of school librarians

found in McPheeters (1960), Vance (1963) and the McCreedy

study (1963) had relevancy to this area.



COLLECTIONS

This section is concerned with the general and special

collections of materials in school libraries, and the problems

attendant.

As noted in the NATIONAL INVENTORY OF LIBRARY NEEDS (1965),

the collections in centralized school libraries, when measured

against the STANDARDS FOR SCHOOL LIBRARY PROGRAMS, revealed a

gap of 233,424,000 volumes. The present collections, then, were

less than half of the number required to meet the standards.

A portion of STUDENT USE OF LIBRARIES (1964) contains a

paper by F.L. Schick and ethers on the resources for student use.

This not only noted the vast increases in publication and popula-

tion, but also reported on the availability of resources in public,

college, and school libraries. The report noted "... the grave

conditions existing in our public school libraries... ." Data on

resources was taken from a 1960-61 survey of public school libraries

(U.S. Office of Education) and from a questionnaire to' twenty -five

communities selected because of their geographic location, size

of the institution, and amount of statistical information avail-

able. Public school library resources and services were influenced

by two identified factors (an increase in enrollment and curricular

changes in various facets of the schools' programs) and were

examined on the basis of : (1) estimated per cent of the total

instructional budget allotted to school libraries; (2) per pupil

expenditures for library books; (3) size of secondary school

collections; (4) employment of full-time librarians; (5) extended

hours of service. Assuming a level of 3 0/0 of the total instruc-

tional budget is required to provide average Service, the report



noted that only two of the twenty-four systems allocated 4 0/0

or more. Only one system reached the recommended per pupil

expenditure (STANDARDS FOR SCHOOL LIBRARY PROGRAMS), and five of

the major school systems of the United States (Baltimore, Boston,

New Orleans, New York City, and Philadelphia) operated on school

library budgets of less than 15 o/o of that recommended to meet

the standards. In none of these five systems did the book

collection meet standards. Only two of the twenty-four had ten

or more books per pupil. Although most of the systems had full-

time librarians in all the secondary schools, systems such as

Baltimore, Boston, Dds Moines, New York City, and Philadelphia

did not. Seven of the twenty-four systems indicated some night

service (one of the seven had one high school with Saturday

service), but the number of schools with such service in a school

system was small( New York City, 17 of 220; Chicago, 9 of 51).

Thus, it appears almost impossible to disagree with the statement,

in five major cities almost all of the public secondary

school libraries are equipped to provide only a fraction of the

materials and services which today's high schools require." If the

conditions in elementary schools follow the typical pattern, it

can be assumed that the level of support there is considerably

smaller than that for secondary schools.

Tha colla^f4^n of wtael.-;n1Q, especially hnoks, haA been dealt

with many times, particularly as portions of status studies. Some

studies have attempted to analyse book collections and to demonstrate

the special characteristics of various collections. The McCusker'

dissertation (1963) hypothesized and generally found that



elementary schools without central libraries lacked comprehensive

book collections. Egoff and Gibson (1963) analysed the print

collections of school libraries of New Westminster, with

recommendations for strengthening collections.

Certain special aspects of the print collections were also

studied. Conferences, books, and articles on the use of paperbacks

were reported. Bogart (1965) commented on the use of paperback

books in fifty New Jersey schools; recommending an expenditure of

$2.00 per elementary school pupil and $4.00 per secondary student,

and increasing accessibility through classroom as well as library

collections. Urell's study of the use of paperbacks in high school

literature classes provided information on the physical durability

of the book, and also on attitudes toward use of paperbacks of

students (75 0/0 preferred paperbacks), parents ( 60 c/o favorable),

and teachers (favorable eriought to justify experimenting with

their use). Bruell.gave an account of one Illinois school's

adoption of paperback books to replace anthologies in high school

English. In two Colorado senior high school English classes, one

class was taught the traditional way and one had a planned reading

program, with a classroom collection of paperbacks (Rioux, 1962).

The rate of reading of the research group increased two to one

over the control group. Further research, expanded throughout a

junior-senior high school for one semester, found an increased

interest in reading, with inconclusive statistical findings on

differences in pre- and post-tests. Rioux identified reasons for

purchasing paperback library books (based on an eigthteen months'

experience)as: (1) encouragement of student reading; (2) attract-

iveness to the reluctant reader; (3) encouragement of students'



personal libraries; (4) provision for adequate duplication of

titles; (5) expendability; (6) low replacement cost; (7) low-

cost expansion of book resources; (8) paperback influence in

increasing the use of hardbacks; (9) attitude change of the

faculty. Grogan (1962) portrayed her experience in the attraction

of paperbacks to vocational high school students.

Project Discovery (Muller, 1965) was designed to test edu-

cational change produced by saturating schools with audio-visual

equipment and materials and to discover the effects of maximum

availability of materials on teaching, learning, and attitudes.

An attempt at measuring the capability for kinds of instruction

in schools was the National Education Association's "Studies in

the Growth of Instructional Technology, I." Based on the assump-

tion that the increased provision of ausio- visual materials and

equipment is " one:of the preconditiOns for a technological

revolution in education this studied the growth of audio-

visual equipment in the schools, noting that the motion picture

was the principal audio-visual tool. until the mid-1950's when the

newer media began to be introduced more generally. Further infor-

mation in audio-visual materials and their utilization in schools

and libraries may be found in the section, Aims and Objectives,

and in various status studies.

In addition to sections in status studies concerning the

quantity and title distribution of magazine collections, the Koste

dissertation (1962) established criteria for *evaluating the quality

and children's magazines and assessed the value of existing maga-

zines, none of which met all the criteria. Studies concerned with

collections in special fields or subject areas may also be founii.

The National Education Association research monograph on facilities



for science and mathematics teaching concluded, after a

questionnaire survey with a 31.3 0/0 return, that, for example,

almost 25 0/0 of the respondents reported inadequate science

reference materials. An Office of Education bulletin (1960)

reported, in part, on a survey of materials on the United

Nations in nine American school systems having a school library

supervisor. All libraries contained book and periodical material,

and supervisors indicated needs for additional materials.

An interesting, though limited, study by Sabadosh (1965)

was intended to ascertain how libraries and librarians were

responding to the new media and the new teaching methods. Four

prominent high schools and their libraries were selected and

examined. On the basis of a general discussion of materials

centers and of the' examination of the selected libraries, the

investigator concluded that the new teaching methods implied

for school libraries: the need for larger, broader collections,

with more duplication; larger library staffs with varied

interests and backgrounds; and increased library space, designed

for greater flexibility.



BUDGETS AND BUSINESS PRACTICES

This area is devoted to the problems of the school library

budget, its adequacy, planning, controlling, and allocating,

and the various business practices and records of school libraries.

Much information concerning per pupil expenditures for

books, other print materials, and audio-visual materials can be

found in various status studies, or as portions of other studies.

Two publications of the American Library Association treat

budgets or budgetary needs. The "National Inventory of Library

Needs" (1965) pointed out that the 1964 expenditure for books

of public schools with centralized libraries was 59 0/0 of the

standard of $4.00 per pupil and 39 0/0 of the standard of $6.00

per pupil, with a total dollar gap of over 47 million dollars

between the 1964 expenditures and the standard of $4.00 per pupil

and over 106 million dollars, of $6.00 per pupil. It was esti-

mated that the amount needed by school libraries to bring the

collections up to standard, to maintain them, and to provide pro-

fessional staff was 1.37 billion dollars (at the $4.00 standard)

or 1.47 billion (at the $6.00 standard). The report on the avail-

ability of resources in "Student Use of Libraries" (1964) noted

H it is probably true that at least 3 percent of the total

instructional budget is necessary to provide average school

library service." Of the twenty-four school systems surveyed, two

budgeted four or more per cent for school libraries.

Ziskind (1958) surveyed budgeting principles and practices

of 375 schools in varying size communities in every state, with'



fairly similar questions for librarians and administrators

(33 1/3 ofo return), and later conversed with administrators

and librarians on the results. Although this preceded the 1960

standards, it noted the practice of basing budgets on the

various state, regional, and national standards (particularly

enrollment). Zizkind commented, "Need is always in the back-

ground of budget making but proper emphasis upon the actual

requirements of a library requires a detailed evaluation by the

librarian acquainted with his books and facilities, his schodl,

his faculty, and his student body."

Bothwell studied the current "small item expenditures"

(divided into three categories: Quality Improvement, which in-

cluded library books and audio-visual supplies; Quality Related;

and Basic) of seventy-one school districts of the Associated

Public School Systems, selected for research purposes by P.R.

Mort. Among the findings were: "small item expenditures" were

found to be a vital factor in achieving quality education; and

an increase in general per pupil expenditures usually resulted

in an increase in Quality Improvement expenditures.



ACCESSIBILITY AND USE

This section is devoted to the use made of the library by

administrators, teachers, and students, and to the library's

accessibility, including extended hours, restraints imposed by

traditional study hall and student control measures, flexible

scheduling, problems of bus-transported students, and the like.

Accessibility and use of elementary school libraries are

the subjects of several studies. McCusker (1963) studied the

availability of materials in elementary schools without central-

ized libraries. The purpose of Hall's dissertation (1963) was

to ascertain which of two types of organization of instructional

materials centers (a system-wide center or school-building

centers) gave greater access to materials in the lementary school.

Hall found that provision for pupil use of the system4ide center

was "... not evident... and seldom exists among individual

elementary school materials centers," and that teacher use was

principally dependent on accessibility, with distance and ade-

quate time also being important.

Two articles described elementary school programs of un-

scheduled library periods. Williams (1965) portrayed the advan-

tages of unscheduled periods to a Chicago school. Flexibility

in scheduling at Indiana University's elementary school was

pictured by Wert and Pell (1965) who evaluated the experience.

They noted that as teachers came to accept the pupils' individual

use of the library, flexibility in scheduling increased.
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Several studies of secondary schools have been accomplished.

McWilliams (1959) scrutinized school library use by above-

average, average, and below-average juniors in three senior

high schools, determining the purposes of use and the factors

encouraging or discouraging use. Above-average students tended

not to use the school library because of "... lack of time,

school activities, preference for study hall.. and the in-

adequacy of the library." More below-average students reported

visiting the library everyday fl... to read the newspaper, to

study where quiet, to spread out work, to be near friends, to

get out of study hall..." and others. Generally, as the number

of library visits increased, so also did the less serious pur-

poses of the students. Some 16 % of the students reported that

library use was unnecessary in the preparation of assignments.

In this study it appeared that major school library use was not

by the above-average student.

Ducat (1960) studied student and faculty use in three secon-

dary schools, with data from questionnaires, records of actual

use, and a supplementary in-depth study of students in one school.

Ducat found that: (1) teachers vary widely in their opinions of

the importance of library materials; (2) "Only a small percentage

of the total student enrollment makes regular and frequent visits

to the school libraryn; (3) students of lesser ability make less

use of the library than do students of greater ability. Ducat

concluded that her study It provide(d) little evidence that

the school library plays a vital role in the total school pro-

grams of the schools investigated, ndue partially to the absence

t
c-



of leadership by administrators and, in certain subjects, to

the lack of motivation to use school library materials and the

lack of programs requiring the use of many types of materials.

One interesting study, limited by the statistical treat-

ment, incompleteness of data, and lack of stated purpose, was

that of Hartz (1964). A questionnaire was administered to

3,872 of 9,541 students and 89 of 461 teaching faculty in

eight high schools concerning their use of the library in one

school day. 41 0/0 of all the students used the library some time

during the day, with 52 0/0 of this number using it to return,

renew, or charge out books or to study their own books. Only

28 0/0 were engaged in a type of independent study. 19 0/0 of

the teachers used the library, but only 12 0/0 used it for

academic purposes. Thus, it would appear that the school library

was not extensively used by either group. "However," the author

stated, " the study is not necessarily typical of the use of

the library on other days. . But I do not believe the con-

clusions drawn from this one-day study would be altered to any

great degree."

Among various ideas to increase the accessibility of school

libraries is the extension of hours. Howell (1965) reported a

survey of California school libraries, indicating 8 o/o of the

high schools with night service, 7 0/0 of the high schools

contemplating such service, and a scattering of elementary

schools open at night. In evaluating night service 55 0/0 of
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the administrators and librarians reported excellent to good

success; 45 0/0 reported fair to poor success. Where night

service had not been successful and had been discontinued,

reasons for discontinuance were identified: 71 o/o, insuffic-

ient student use; 15 0/0, lack of funds for personnel; 8 0/0 ,

lack of personnel; 3 o/o, inadequate materials; and 3 0/0,

discipline problems. Factors influencing success were:

librarian on duty; adequate collection; clerical assistance;

adequate lighting of grounds and the presence of a custodian.

Although Howell (1965) reported discipline to be import-

ant in discontinuance of night service by only 3 0/0, the

survey of Christine (1966) of forty selected administrators

and librarians in certain California schools found that school

librarians were opposed to extending or providing night service

principally because of the discipline problems inherent in

night openings.

A major study in encouraging library use which has important

implications not only to college libraries but also to school

libraries is the Monteith Project reported by Patricia Knapp

(1961). Designed to be "an experiment in coordination between

the library and teaching staff to change student use of the

library," and to encourage development of the student's ability

to do independent study, this project explored librarian-

teacher relationships, a more active role of librarians in the

total teaching situation, and the evolvement of a library-

integrated curriculum. The project developers believed that if

the librarians took part in the initial planning of the course



work they might assist in developing "... a program in which

the student's competence in the use of the library broadened

as he moved from subject field to subject field, deepened as

he moved from class level to class level, and in which the

contribution of the library to learning was fully manifest."

Not only were library experiences deliberately inserted into

the undergraduate curriculum, but bibliographic assistants,

under the direction of a project librarian, were also assigned

to faculty members.

The work of the Monteith Project was based on the belief

that students needed actually to use the library to attain

competency, that their use had to be connected definitely with

course work, and that through cooperation with the faculty

library experiences could be built into the curriculum. Knapp

stated, "The primary objective of our research, therefore, was

to focus our attention firmly upon the relations betwetm faculty

and librarians as they changed and developed through the two

years of the pilot Project." The project was evaluated on the

basis of three types of data: observational notes; interview

transcriptions; and transcriptions of reminiscences. your

characteristics were identified as contributing to the develop-

ment of the project: (1) dual role pattern; (2) concept of social

distance; (3) the divisional organization and group allegiance;

(4) ambivalence between roles. Each of these affacted the project

and its organization. This particular project is noteworthy in

its attempts to increase student library competence through

teacher-librarian cooperation and also in its use of the research

techniques and viewpoints of sociology.
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Several studies on teacher use of libraries have been

done. The Perkins report (1965) tested the knowledge of library

fundamentals of 4,710 college seniors in teacher training in-

stitutions, using three different tests. Perkins found that,

"No evidence was gained ... to contradict the hypothesis that

prospective teachers, as a group, cannot make intelligent use

of library facilities."

Gaver's article on teacher education and school libraries

(1966) was based on a.study designed to discover to what extent

teachers and administrators were "... acquainted with the nature,

function, and effective use of the school library in classroom

teaching and in the total educational program" and "... the

evaluation, selection, and use of teaching materials of all

kinds." A survey of 1,209 institutions of higher education

(32 0/0 usable return) was conducted. With the background of this

and similar studies, Gayer concluded that many teacher training

institutions lacked the resources to acquaint students with

libraries and teaching materials and that many teachers lacked an

understanding of the library's role in education.

Another report ("Current and Future Use of New Media in

Teacher Education," 1965) has implicAtions on the teachers' use

of materials. The project, Teacher Education and Media (TEAM)

Project, surveyed teacher training institutions preparing elemen-

tary and secondary teachers to discover to what extent the new

media was utilized in the preparation of prospective teachers.

38 o/o of the over 600 replying institutions stated that no

instructional media courses were offered. The media most often



used in teaching by the education faculty were sound motion

pictures, silent filmstrips, and transparencies, while pro-

gramed instruction and radio and television broadcasts were the

least used. Although most respondents reported no restrictions

on the acceptance of educational technology, restrictions, where

they existed, were listed in order: "... lack of money, lack of

or poor quality of available materials, lack of time, lack of

familiarity with materials and the value of technology...," and

others. Thus, it would seem that prospective teachers may have

limited exposure to the newer media.

An interesting segment of the Cianciolo dissertation (1963)

dealt with the criteria she established to determine the

accessibility of trade books in elementary school programs.

Significant factors in accessibility Cianciolo found td be "...

location of the book collection, the professional preparation

and efficiency of the library personnel, the availability of

funds, circulation practices, a summer school library program,

and the relationship between the public library and the school."
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TEChNICAL PROCESSES

This area is concerned with the technical processes of

school libraries, including acquisition, cataloging, processing,

circulating, and the like, and with the centralization of

servir and processes. Information concerning technical processes

in school libraries may also be found in the general technical

literature and in that of other types of libraries where

problems in technical processes may be similar to those in school

libraries.

Reflecting a major interest of school librarians are the

various studies on centralization, with centralized cataloging,

processing, and other services. Slack (1964) examined centralized

and cooperative school library systems, surveying the existing

school libraries of the Church of Jesus Christ of Latter-Day

Saints' school system, certain centralized systems in California,

and the library .system of the Oregon State System of Higher

Education. After commenting on the various systems surveyed and

their experiences, Slack stated that centralized processing was

feasible and efficient when most of the materials were commonly

ordered by member libraries. Huddleston's thesis (1956) aimed

at analysing the types of centralization in school libraries

and indicating the strengths and weaknesses. Following a

literature search, consultations with specialists, and visits

to various centers, Huddleston found that centralized services

appeared to attain greater economy and efficiency, to expand

services and collections, and, at times, to separate the library

from the local school and local control. The investigator

pointed out the advantages of centralization: maintenance of
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model collections; cataloging; acquis:Ltion; assistance to

local schools; provision for supplementary materials; union

catalogs; inter-library loans; advisory services; and improved

liaison with other agencies.

Coburn (1961) investigated the then present status of

cataloging in New York City's elementary schools and centralized

cataloging procedures, formulating a plan for centralization,

with proposed operations and estimated costs. The proposal

included objectives, personnel, equipment and supplies, space

requirements, and work processes. Lively (1962) described the

Madison, Wisconsin public schools' center which handled order-

ing, cataloging, physical preparation, delivery, mending, and

preparation for the bindery. Lively pointed out the time and

money saved, and noted that "... uniformity and accuracy in

classifying and cataloging are achieved with centralized

processing."

Among the various descriptions of centralized cataloging

and processing is that of the Baltimore public schools by Wiese

(1961). She portrayed first the background, establishment, and

the workings of the center, and included information on the

volume of work and costs, and conclusions on the advantages and

disadvantages. An average of 2,400 books per month were cataloged

and processed (9,660 in one peak month), excluding books acquired

from non-central office funds. To compare time and costs in

cataloging, school librarians were asked to study the time spent

in cataloging and processing twenty-five books using Wilson



cards and twenty-five books where all cards had to be typed.

From eleven to twenty minutes were spent on each book having

Wilson cards and thirteen to twenty-nine minutes on the other

group. Cataloging and processing costs per book (Wilson cards)

was $.79 - $1..351 and $.84 - $1.83 per book when cards were

typed. Wiese identified the advantages of centralized catalog-

ing and processing as: (1) better quality, uniformity, con-

sistency, completeness, and accuracy in cataloging and classi-

fication; (2) elimination of problems created by inexperienced

or new personnel; (3) release of librarians from routine tasks

to devote time to professional tasks, with a consequent im-

provement in librarian morale; (4) reduced tim& required to

prepare books; (5) familiarized students, teachers, and

librarians who move from one school to another with a uniform

system; (6) eliminated the hiring of clerical persons for each

library; (7) saved storage space in the individual libraries;

(8) made basic collections for new schools more quickly avail-

able; (9) kept catalogs up-to-date; (10) provided for expansion

of services to include ausio-visual materials. Among the dis-

advantages were (1) librarians might not devote time to familiar-

izing themselves with the new books, (2) some librarians wanted

changes in classification and subject headings, (3) some

librarians believed it took longer to get books prepared for

circulation when centralization was used, and (4) cross refer-

ences were not quickly included in some catalogs. Wiese

concluded, " Centralized cataloging is providing the librarian

with a more efficient tool for locating and using library

resources and with more time to render professional services."



Auld (1964) analysed the manual system of compiling

orders for school libraries at the Hawaii Department of

Education centralized processing center, and described the

conversion to punched cards. This change provided an efficient

method of ordering materials and provided information: tabu-

lnti^n by individual school funds, by purchase order, and by

title; a four-part order form ( one part of which was sent to

the cataloging section for pre-cataloging), and a detail card.

Aceto's report (1964) of the New York Library Association

School Libraries Section's survey of twenty school systems in

New York operating central processing centers examined, by

questionnaire, the reasons for establishing the centers, staff,

facilities, services, and problems. Aceto noted the most usual

reason for establishing central processing was lack of adequate

staff, a problem which was apparently then transferred to the

centers. In only a few cases were preliminary studies on costs

and organizational patterns done before the centers were initiated,

and no center reported any complete time and cost study after

the initiation. Aceto stated, " Processing 'overkill' is found

in all the centers to some degree. Such antiquated operations

as shellacking... and use of the accession record reflect an

unhealthy and costly concern with 'busy work' and a lack of

thoughtful analysis of all operations to determine the basic

requirements of an effective and efficient system."

Problems in cataloging concerned Jones, Watt, Wolfe, and

others. Watt (1962) portrayed the classification scheme she

developed for elementary and secondary textbooks and supplementary



materials in the Educational Materials Laboratory of the

Office of Education. M.L. Jones (1965) described the classi-

fication system for children's books used by the Toronto Public

Libraries, pointing out the difficulties encountered by children

advancing to other libraries and the problems involved in fitting

some of the newer children's books into such a system. Werner

(1957) and Fatka (1958) reported ways of cutting cataloging

costs. Lowrey and Hicks" time study (1959) on school library

cataloging, though limited by the design, was an attempt to

ascertain the time librarians spent in clerical duties and the

average time concumed in cataloging a book. Voss's dissertation

(1964) on standard times for certain clerical routines of

technical processing commonly used in different types of libraries,

though not precisely aimed at school libraries, provided infor-

mation on standard times for clerical tasks.

The acquisition of school library materials is another

subject of interest. Becker (1965) investigated the acquisition

practices of Pennsylvania's regional instructional materials

centers, finding member districts did not fully participate in

acquisition procedures which were dominated by regional center

directors and that procedures for the evaluation of possible

purchases were incomplete.

Paige, after commenting on the red tape and unusual pro-

cedures in school library book ordering (1964), surveyed (1965)

school library systems in in towns and cities of various sizes

to discover the kinds of services the libraries were receiving



from book suppliers. Approximately half the respondents re-

ported that the bid system to secure a wholesaler was not used.

The reuirements of smaller libraries were more likely to be

net than those of the larger ones. Paige also described the

practices of larger systems of breaking up large orders. She

reported that 40 0/0 of the respondents stated their rate of

cancellation by suppliers was 2 o/o or less. Five library

systems in cities of over 100,000 noted 90 0/0 or more delivery

in thirty days, but other places reported 25 0/0, 30 o/o, and

40 0/0 delivery in thirty days. Only one librarian indicated

dissatisfaction with the service.

Burns (1962) described a predetermined buying formula,

'using school library books as one example of ordering in un-

known quantities and securing the best discounts by estimating

the total book order, classifying the books into general dis-

count rates, and securing bids..

The management of audio-visual materials has also received

some attention. Pressler (1965) reported on a junior high school's

organization of slides, phonograph records, tapes, overhead

projectuals, and mounted pictures, and especially the cataloging,

filing, and book catalogs for them. Mahoney (1963) described the

consolidation (cataloging and circulating) of elementary school

films and filmstrips into a central film library. The use of IBM

cards and catalogs for film cataloging in the Wichita public

schools was portrayed by Wolfe (1963).



Problems in circulation were generally oilt with in

publications (e.g., Fry study) on different types of libraries.

Some work entirely confined to school libraries has been done.

Fix's method (1964) of using flow process charting and the

timing of operations in a circulation system was an interesting

example of a technique of examining and redesigning a procedure.

Automation of information services and technical processes

by machine operations as applied specifically to school libraries

has received some attention, though principally of a purely

descriptive nature. The National Education Association publica-

tion, edited by Bushnell (1964), included, along with material

on automated scheduling and computer-based instructional systems,

a section describing information retrieval systems of possible

use in schools and school libraries.
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PUBLICITY AND PUBLIC RELATIONS

This area is intended not only to cover the methods used

by school librarians to publicize the services and collections

of their libraries, but also to examine the attitudes of admin-

istrators, teachers, students, non-school librarians, and the

community toward school libraries.

The attitudes of administrative personnel in schools, or

factors influencing attitudes, were presented by Itamura, Mack,

and Davenport. Itamura (1949) examined twenty-two textbooks

on secondary school administration published after 1900 to

observe the type, presentation, and space allotment of materials

on school libraries and to trace the change in emphasis on

school libraries. Itamura noted an average of about ten pages

on school libraries per book, with stress on the role of the

library and the requirement of a trained librarian, and with two

trends identified (higher qualifications for the librarian and

extended periodical collections). The investigator discovered

ff
probably only 5 or 6 books appear to be of outstanding and

exceptional quality on the discussion of the high school library"

and "there are only a few very outstanding hooks which would

enlighten our secondary school administrators about the high

school library."

The purpose of Mack's dissertation (1957) was to analyse

the content of certain educational periodicals normally available

and of interest to school administrators to ascertain the kinds

of information on school libraries, publi5..led in a one year

period, that they contained. Mack was particularly interested



in their coverage of the library's contributions to the school's

educational program. Only eleven of the 1,561 articles dealt

specifically with school libraries, and, in the area of instruc-

tion, the greatest stress was on the library's contribution to

language arts. Among Mack's conclusions were: (1) school

librarians have not written sufficiently on their specialty

for the periodicals; (2) little attention was given to the

library's contributions to some curricular or co-curricular

areas; (3) the library's relationship to other services and

agencies was inadequately covered; and (4) material on adminis-

trative provisions for services (except quarters) was limited.

Davenport's study (1962.), though limited by a very small

sample and by the social desirability factor which well might

have influenced her questionnaire, was an attempt to determine

the attitudes and practices of school principals regarding the

school library. This study, demonstrated the
favorable attitudes

of twenty school principals from a limited geographic area.

Woodward (1961) discussed practices of school libraries

and librarians as factors affecting the creation of a congenial

climate within the library and the school, and questioned each

of such practices.



GUIDANCE FUNCTIONS

SIP .1,1,

This area is concerned with the librarian's role

in reading and personal guidance, and the relationships

between the library and the guidance department in schools.

It also is intended to examine the effectiveness of' the

library in providing special materials, such as occupational

information, to individual or groups of students.

Certain research has furnished background infor-

mation on the guidance functions of the librarian. Hajda's

inquiry (1963) of pre-conditional factors of adults' reading

was an attempt to ascertain what, influences persons to be-

come life-time readers. Among Hajda's findings were:

ft
... reading of books in adolescence tends to be more impor-

tant than reading books during childhood (except early" child-

hood)..."; "... educational achievement is more than twice

as important as reading books in childhood (except early

childhood) and about a third as important as reading non-

assigned books in adolescence"; "private exchange of books

is ... three times as important as history of using chbol or

other library"; and "an attachment to books that lasts for

life is more likely to depend on parental family than on the

school."

A highly interesting study which concerned a

previously untouched area was the Berninghausen and Faunce,

(1964) exploration of juvenile delinquency and the reading of



sensational books. Matching two groups of delinquent and non-

delinquent boys, and administering a checklist test and re-test,

and conducting a personal interview with each, the investigators

found no significant differences in the groups for the number

in each group reading "Sensational Books" or "Boys' Books,"

but did find a significantly greater number of delinquents

reading "Adult Books." Though the authors noted serious limita-

tions to the study, they concluded that no relationship

between delinquencu and reading sensational books could be

inferred.

Willis.(1962) identified the differing factors between

two groups of matched seventh grade student who did not have

significant differences in intelligence, grades, or social

distance scores, but who did differ in reading for personal use.

He found many differentiating factors such as personal, inter-

personal, and family-cultural origins, and pointed out "... the

most important factor differentiating extended from non-extended

readers was the variation in self-concept."

In an investigation to determine reading preferences of

seventh and eighth grade students, to examine their voluntary

reading, and to discover how reading preferences were related

to differences in intelligence and attainment, Sizemore (1962)

concluded that the study was "... in agreement with other

investigations in suggesting the importance of continued

guidance in reading by parents, teachers, and librarians...,"

and in the need for balanced collections in home and school

libraries, with books of varying difficulty for boys and girls.



Several studies rela' 1 to elementrlr,y .1 child-

ren were also found. NcCrac n (1966) note*' :J.cessity

for providing advanced read ig materials fo- pupils,

in his sLudy of children wl were reading they entered

f_rst grade. Bishop (1963) zamined the expor nccs (of

elementary school childre. . centralized librrAric's) which

facilitated or retarded r in; and learning. Among* Bishop's

conclusions were: the lit ian was one of the critical

influencing elements; and "librarian's influence on the

outcomes of the library eI 1.ence were due to: (a) her

ability and williAgness to ip children to locate materials;

(b) her efforts toward hel 3 children to learn efficient

library usage; (c) her rea ons to and method:: of controlling

the children's conduct; (d er efforts to infm the children

of the contents of the li y; (e) her interest in the

children's personal needs Droblems.0 Martin (1955) re-

ported the conclusions of tudy of what books meant to

children in a story hour i public library: identification

with the book characters; mulation of imagination; ex-

tension of personal experir e; sharing of personal reactions;

and determination of accepi le behavior.

The role of the libr and the 'librarian in the

guidance program eras also c( .idered. Dane (1961) discussed

reading guidance by librarit in elementary schools, and

noted efforts to assist pup in meeting needs and mastering

developmental tasks. Guidar counselors in selected American



schools were queried by Warner (1963) to determine what

contributions school librarians made to personals academic,

and vocational guidance. Warner stated that H... much remains

to be done if the librarian is to be effective as a co-worker

in guidance,' school librarians need to secure more training

in guidance, and guidance workers should take more responsi-

bility in providing in-service education in guidance for other

members of the faculty.

Studies on the teachers' participation in readin,n:

guidance and'in the activities of the school library also have

a bearing. 1- Hagrasy (1961) tested and demonstrated that there

was a n... measurable relationship between (1) teachers' read-

ing habits and library backgrounds (as predictors) and (2)

pupils' reading and library skills (as criteria) ." In

and Ormsbeefs discussion of secondary school science programs

in Connecticut, the authors evaluated the effects on school

libraries of a program placing science materials and equip-

ment in schools. In those schools where student achievement

improved and interest increased, the science materials had been

made an integral part of the curriculum and the n... teacher

recognized that he must guide, inform, and 'motivate' his

students in the effective use of the materials.
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LIBRARY INSTRUCTION

This area deals with various programs of instruction

in the use of the library, the articulation of instruction,

specialized programs, and effective teaching devices and

techniques.

School librarians are often faced with the problems

of instruction in the use of the library and with cooperative

efforts fostering the development of independent study skills.

Library instruction in many school systems begins with early

elementary grades and continues through college. Various

studies and research reports having a bearing on library

instruction have been accomplished.

One series of studies on independent study in

elementary schools was the Shaker Heights experiment reported

by Krohn, Helfrich, and Emery. The purpose of the three-year

project was to teach students in fourth, fifth, and sixth

grades work study. skills and to develop independent study habits,

with the hypothesis being "... that children can learn without

the teacher being present, as they were given access to many

materials, motivation, and skill to look for their answers

themselves - and then left on their own," according to Krohn

0_965). Sixteen basic lessons in library skills were presented

by the librarian, in large-group instruction, and reinforced

by teachers and librarians. Later refinements included in-

volvement of teachers and librarians in the presentation, changes

in the basic lessons, pretests, released time for independent

activltes for students demonstrating competency through the

pretets, and the development of a curricului guide.



Emery (1962, 1963, 1964, 1965) reported on the

Shaker Heights experiment comparing two experimental and two

control schools and utilizing the Iowa Work-Study Skills Test,

the Nationwide Library Skills Examination, and a test of

independent study skills, and, additionally, a consultant-

observer, librarian-consultants, and a study of pupil, teacher,

and parental attitudes. Emery noted that the objective tests

did not in all cases favor the experimental schools, but that

there was subjective data indicating favorable parental and

teacher attitudes and increased independence of student study

habits.

Bonn (1960) synthesized and evaluated the literature

on training in the use of the library, not confined to one type

of library. In Stull's dissertation (1962) a framework for

viewing the teaching of elementary school reference reading

and a handbook for teachers was developed. Gengler (1965)

examined the differences between sixth grade students' ability

to apply selected problem solving skills, one group being

instructed by a classroom teacher and one group receiving

additional instruction by a school librarian. She found a

significantly higher mean in schools where additional instruc-

tion was conducted by the school librarian. A study in instruc-

tion in the use of encyclopedias and in reading guidance, the

purpose of which was to examine the effectiveness of a library

program for low achievers (a group having a mean intelligence

quotient of sixty-four on the Binet), was described by G.L.

Jon (1961), who stated that "the immediate results of this



instructional program in library science to the retarded were

so satisfactory that it would seem to indicate that further

study with these groups is needed... ."

Schwartz and Schofield (1965) described their exper-

iences in using transparencies and study guides in teaching

the use of encyclopedias to elementary school children.

Programmed instruction has also received some atten-

tion. Reed (1963) discussed programmed instruction in libraries,

reviewing work by Waller, McCoy, Trump, and others. McCoy (1962)

reported a study on instruction in library techniques to

college freshmen. A sample of freshmen was selected and then

divided into three groups of approximately seventy-five each:

Group I (experimental) was instructed by machine; Group II

(control) was taught the same subject matter by the lecture

method; and Group III (zero) had no instruction. Testing a null

hypothesis that "... there is no significant difference in

student achievement in learning how to use the library between

freshmen taught by the conventional method and freshmen taught

by the teaching machine," McCoy found (1) no significant

difference in the achievement scores between the experimental

and control groups and (2) a lesser performance by the zero

group than the other two. Genung (1965) reported the use of a

teaching machine, the "Videosonic," which incorporated the

visual, audio, and response. types into one. Five machines were

used, one located in the lobby and programmed for general

information, and four in subject divisions, programmed for

periodical indices and the use of the card catalog. Two classes
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in introductory sociology were given an orientation to the

library and the videosonic machines were available to them;

a third class in introductory sociology did not have the

orientation program and students were asked not to use the

machines. Genung found that students who had had the orienta-

tion and had used the videosonic machines used less professional

library time to find information to complete their assignments.

One major study in student use of libraries and the

integration of library instruction with the curriculum was

the Monteith Prbject, reported by Knapp (1961, 1964), and

dealt with in this paper in the area on accessibility and

use.

A survey of the status of the teaching of library

skills in Connecticut elementary and secondary schools was

conducted by the Connecticut School Library Association and

reported by Jay and Yesner (1964). Gathering data by

questionnaire, and based on a 41.54 0/0 return, the study

treated the stated curricula of the schools ( 45.23 0/0 of the

schools had library skills in their written curricula;

54.32 0/0 of the schools formally taught library skills),

testing and grading of the skills taught (45.89 coio reported

no grading or testing), teching tools, responsibility for

teaching library skills (cooperation between the school

librarian and the teacher necessary), the accessibility of the

library, and the.library staff.



STATE AND FEDERAL PROGRAMS

This area is intended to treat state and feddral

aid programs, their effects on school libraries, and the

influence of state departments of education, regional

accrediting associations, and library and education

associations on school library development.

Some information portraying state programs was

found in reports of state departments of education and of

the state school library supervisors. Much descriptive

information has been provided in the literature concerning

federal programs under the National Defense Education Act

and the Elementary and Secondary Education Act. Bomar (1966)'

commented on various federal acts such as the National

Defense Education Act of 1958, the Vocational Education

Act of 1963, the Economic Opportunities Act of 1964, and

others, and reviewed specifically the 1965 Elementary and

Secondary Education Act, noting the increased attention to

school libraries by the federal government. Gayer (1960)

summarized the effects of the National Defense Education

Act in various states.

Mahar's study on the responsibilities of state

departments of education for school libraries (1960)

reported on the services provided these libraries and on the

responsibilities of the departments toward school libraries.
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Based on replies received from the departments of education,

the study was also concerned with the legal bases for the

services and responsibilities, the personnel in state de-

partments who dealt with school libraries, and the

strengths and needs of the state departments.



LIBRARY RESEARCH METHODS AND STATISTICS

This area is intended to deal with statistics of school

libraries, a national pattern for gathering such statistics,

state requirements, and local compilations. It also is concerned

with research methods utilized to study school library programs

and aspects of such programs.

Statistics for school libraries may btc found in abundance

in the various status studies, but are normally confined to local

school systems or to relatively restricted geographic areas.

Information on national statistics may be found in publications

of the Office of Education, Department of Health, Education and

Welfare, and of the American Library Association.

Mahar and Holladay (1964) reported on the 1960-61

statistics for public school libraries, and Mahar interpreted and

analysed these. statistics. The Mahar and Holladay compilation and

the Mahar interpretation were superseded by the Darling 1962-63

statistics of public school libraries (1964). Darling surveyed a

stratified sample of secondary schools with enrollments of one

hundred fifty or more pupils and with centralized libraries, and

compared the status of school libraries in 1962-63 with a provioun

(1958-59) survey of school libraries by Mahar. Amon!: the findings

were: schools with centralized libraries increased from 50 0/0

to 59 0 /0; students served by centralized libraries increased

from 68 0/0 to 74 o/o; approximately 50 o/o of the elementary

.school libraries reported centralized libraries; approximately

e



56 0/0 of all school librarians were in secondary schools,

with 29 0/0 in elementary schools and 16 ofo in combined schools;

and 78.1 0/0 of the school librarians had fifteen or more credits

in library science. Data concerned with collections and expendi-

tures revealed an average per pupil expenditure for books of

$2.28 (an increase of $.68 per pupil over 1958-59), an average of

6.2 volumes peripupil (an increase of 0.9 books per pupil), and

the inclusion of audio-visual materials in the libraries of

66 0/0 of the schools.

Such statistical information as presented by Mahar and

Darling was especially useful when compared to standards in the

various topics covered, and were indicative of the status of

school libraries and school librarians. Such a comparison was

contained in the "National Inventory of Library Needs" in the

section on school libraries. There school library needs or gaps

were identified by comparing statistical data from reports of the

Office of Education with the 1960 "Standards for School Library

Programs."

Information on various methods of research may also be

found in an examination of certain research studies, such as

Gaver's development of instruments to ascertain the effectiveness

of centralized elementary school libraries, the Knapp report of

the library science-sociological study at Monteith, or Jones'

research on socio-economic levels and school library services.

Such studies are reported in this investigation in the various

areas to which they obtain.



SERVICES TO TEACHERS AND STUDENTS, MID SPECIAL PROGRAMS

This area pertains to all the various services normally

available in school libraries and to s-becial services pro,

vided for special programs or special groups, such as ad-

vanced placement plans and programs for the mentally retarded.

Services to, and influences on, aspects of the school program,

such as curriculum planning, reading instruction, and in-

service education of teachers, are also covered here.

General Services

Research on general services of school libraries was

available. Shell (1965) surveyed Ohiols public secondary school

library services in 1956 and 1963 and noted the major improve-

ments in the libraries. The principal aspect of the 1956 survey

was reported to have been the influence of the librarian on

the services offered. The 1963 survey noted that one-third of

the schori principals believed the library inadequate.

M.L. Jones (1964) tested the hypothesis that public

and school library service for twel2th grade students varied

according to the socio-economic level of the neighborhood.

Selecting two large city main public libraries and four branch

libraries in each, four small public libraries, and eight high

school libraries, in communities of varying socio-economic

levels, Jones collected data on the communities, schools,

libraries, and students, and compared the data on libraries

and library services with the socio-economic levels established.



The hypothesis was generally substantiated, and especially in

hours, personnel, and size and quality of collections in the

branch libraries of one city, in the collections and quarters

of the school libraries, and in the services offered by the

larger staffs of the higher socio-economic neighborhood levels

for both school and public libraries.

Secondary School Library Services

Certain studies pertained particularly to secondary school

library services. Meyer (1957) surveyed the services in the

North Central accredited schools of Nebraska, using as an eval-

uative. instrument, fl A Planning Guide For the High School

Library Program" (modified). More recent state surveys of

.services were Shell's (1965) of Ohio's public secondary schools

in 1956 and 1963..She stated the 1963 respondents judged the

availability of materials for home and class loan as the most

outstanding library service, and reported reference service

as adequate in 98.2 % of the schools. One of the recommendations

of the Donnelly dissertation (105) was the development of an

"in-service program to acquaint teachers with the services and

personnel of instructional materials centers. The demands on

school library .services and collections of flexible scheduling

was described by Manlove and Beggs (1965) and Tidwell and

Wiseblood (1965), the latter noting'a 'program in which 33%-40

of each student's time was planned for independent study.'''

1.



Elementary School Librar Services

Further vesea,zh on elementary school library services

was available. Autio (1958) reported the opinions of elementary

school principals in selected Nebraska schools concerning the

difficulty of providing sufficient library service without a

full-time librarian. In a determination of library services in

North Carolina elementary schools and an analysis of the services

in comparison with state and national standards, covering program,

personnel, organization, materials, expenditures, and quarters;,

Parker (1962) found that "... a good program of library instruc-

tion and reading guidance were found in few schools," and that

"quantitative standards should be based upon a statement of the

program of services'to be rendered by the elementary school

library,"

The current status of reading instruction in elementary

schools, and recommendations for the improvement of instruction,

was the subject of "The First R7 (Austin and Morrison, 1963).

Among the findings were: (1) reading was taught to a "moderate"

degree by the self-selection of reading materials (trade or

library books) L 47 ojo of the schools surveyed (grades one

through three) and 54. 0/0 in grades four through six; (2) pro-

grams to improve reading instruction were hampered in schools

without centralized libraries or adequate facilities; 3) the

lack of trained librarians, inadequacy of funds, and the increased

number of pupils have adversely affected "the services and quality

of school library programs1"(4) "Oennal librarivi with full.



time teacher-librarians (school librarians professionally

trained in library science and education] ... were able to

offer almost complete service for all students and teachers,

limited only by the material and the number of children needing

service "; (5) special programs or the retarded and gifted were

affected by the library program. One of the concluding recommenda-

tions of "The First R" was the establishment, of a centralized

library with a fUll-time school librarian and with a book collec-

tion which met national standards and which was selected by a

selection committee lead by the librarian.

A study of elementary school library services was under-

taken by the Tacoma Association of Classroom Teachers (1962). One

aspect of the research investigated the relationships between

library services and the time spent in a school by a traveling

librarian, concluding that "... a minimum of time to provide such

service was more than two days a week in elementary schools of

over 200 population."

Part of JOurrell's research (1959) utilized a "balanced

reading program" for enrichment of instruction in grades four,

five and six, borrowing interest-grouped collections from the

public library (there apparently being no school libraries in the

system). This Stimulation of reading by the schools might have

been reflected in the reported doubling of the circulation of

the children's department of the public library.

In evaluating the effect of the' establishment of three



demonstration libraries in Indiana elementary schools, Goodwin

(1964) noted a relationship between the setting up of the

demonstration libraries, with full-time librarians and adequate

services and facilities, and the establishment of other libraries

of equal caliber in other schools, thus confirming her original

premise that a demonstration was "... the most effective means

for producing change."

Special Services

Certain special programs or special services were also

observed. Toronto's program of information retrieval for students

( a search service which provided bibliographies, books and

xeroxed articles for individual students) was described by

Freiser (1963). Hastings and Tanner (1963) tested the influence

of systematic library usage on high school students' language

skills, and found a significant difference in language skills

improvement between students who did and did not have systematic

library work. A program of library services for seventh grade

gifted and slow learners was depicted by Lenon (1962). She con-

cluded that both groups needed and reacted to individual reading

guidance and that the creativity of the gifted and the communica-

tion skills of the slow learners could be stimulated by using

library materials. Casper (1964) reported on the effecs of a

Junior Great Books Program on gifted fifth grade pupils. Green's

examination of schools in two rural counties of the South, and

the effects of segregated schools on Negro pupils, noted the

inadequacies of the school libraries and recommended programs of

_ftoon."11,., ,



expanded services in the school libraries. Library services to

the culturally disadvantaged were discussed by Lowrie (1965),

and successful prOgrams of library services throughout the

United States were portrayed.

Services for Teachers

School library services for teachers have also been

studied. A national report of the secondary school teacher and

the services of the school library was issued by the National

Education Association (1958). Based on a questionnaire return of

29.4 0/0, the report. found (1) the majority of schools had

programs for the development of students' library Allis,

(2) most teachers recognized "... library services as either

essential or important to effective teaching in their subject

areas," and (3) the library was providing materials aiding the

professional growth of teachers. The study further found that

teachers divided into three distinct groups in their use of

library materials: (1) major users (English, social studies, and

science); (2) minor users (business education, industrial arts,

4-4 A. 111 .

aLlu. mauliemavAxso Emu %), pok,ent,la.l. users (art, foreign languages,

home *conomics, music, health, and physical education).

An interesting indication of the position of school

librarians in rela4on to classroom teachers was the report of

the California Senate Factfinding Committee on Governmental

Administration (1963). School librarians were ranked second or

third, following only school principals and fellow teachers, as

II:



to the "degree of helpfulness in enabling classroom teachers

to do a better job of teachirkg."

Matthews (1963) describod the services, facilities,

location, personnel, and staff relationships inherent in the

establishment of staff libraries in `schools for the mentally

retarded, and identified the continuing education of the pro-

fessional staff''as the most important reason or service of such

a library.

Services to which teachers might have become accustomed

during their educational preparation were reported in at least

two studis (and, additionally, in the research nn teacher educa-

tion in and acquaintance with school libraries in the area on

accessibility and use). MacVean (1958) surveyed curriculum

laboratories in fifteen Midwestern institutions of teacher-

training, and reported the services listed by ten or more of

the institutional laboratories: "... (1) to assist students in

construction of units of work and lesson plans; (2) to collect

and organize curriculum materials; (3). to assist in selection

and analysis of textbooks and other materials; (4) to advise 022

students about curriculum problems; (5) to give lectures to

students about curriculum materials; (6) t lend curriculum

materials." Rogers (1961) described a pr at Oberlin used

to acquaint master's degree candidates in teaching with ifistruc-

tional materials in general, with those in special subject areas,

and with sources for selecting and evaluating them.



HOUSING AND EQUIPMENT

This area is concerned with the location, arrangement,

facilities and equipment of school libraries and with the role

of the librarian in planning school libraries.

Some .i:11!ormation on school library facilities and housing

was found in various status studies, Much descriptive infor-

mation on local schools and school systems was also available.

Some research studies and some descriptive reports were found.

A dissertation on the use of library standards in planning

school library facilities was reported by Herald (1957), who

utilized the then existing American Library Association standards

and then compared twenty.five selected, recently constructed

school libraries with the standards. The analysis showed cer-

tain.planning weaknesses: (1) greater flexibility needed;

(2) more student seating; (3) more attention to spatial re-

lationships; (4).more care with the details of the facilities;

(5) provision for all types of instructional materials. Herald's

conclusions pointed out the necessity for drawing up educational

specifications as part of the initial planning, with the

librarian serving as a leader of the planning team, and the

effectiveness of library standards as a resource in planning.

Trotter (1964) examined physical facilities and basic

space for instructional materials centers, using standards he

established through searches of the literature and interviews

with experts, and also devising a fortran computer program

based on those standards. Trotter drew the following conclusions:
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(1) there wab a developing awareness of instructional

materials centers! values; (2) the development of educational

specifications was the most feasible procedure for planning

such centers; (3) though no optimum design existed for instruc-

tional materials centers, "There are, however, certain basic

kinds of space that are necessary..." and "... the planning

of space for' effective use of aural and visual techniques of

instruction is vital to providing an optimum learning environ-

ment."

The myths of school libraries which presented pitfalls

in planning were discussed by Helfrich (1965) and identified

as ('1) large study areas with large tables to ease supervisory

Problems, (2) separate librarians! offices, (3) perimeter'

shelving, (4) "silent" libraries, (5) heavy wooden furniture

specifically designed for libraries, (6) location in a central

room in the main classroom building, (7) peripheral status

given to non-book materials, (8) special checkout system for

teachers as opposed to locating teachers' offices in or near

the library, (9) library orientation classes scheduled only

on teacher demand., and (10) library inaccessibility when access

was limited to scheduled visits.

Sharp (1965)' outlined the steps to be taken by educators

and architects in planning school library facilities, exemplified

by planning for an instructional materials center. Here Sharp

pointed out the necessity for defining not only the philosophy,

need and purpose of the proposed facility, but also the activities

and functions, and the space needed to implement them. Elaments

tn.- k t .0 t
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in school library planning (general location, necessary

rooms, use of color, reading rooms, and furniture and equip-

ment) were discussed by Taylor (1964).

A major, series of articles, edited by Johnson and

Bomar (1964) appraised planning quarters for school libraries,

and contained discussions of the functions and activities of

a school library and their effects on quarters and equipment,

the role of the architect, educational specifications, and

case studies and floor plans of elementary and secondary school

libraries. The libraries were selected as .examples of plans

reflecting flexibility, activity areas, space and functional

relationships, "predetermined purposes and activites to be

housed,!, and various provisions in equipment and furniture.

In "Library Facilities for Elementary and Secondary

Schools', (Office of Education, 1965), after a disOussion of

the influence of educational trends on school libraries and

of innovations in school library facilities, quarters, and pro-

grams, guidelines for facilities, based on the 1960 "Standards

for School Ldbrary Programs" and various state standards,were

given. Among the aspects of libraries treated were general

location, size, shape, rooms and/or areas, furniture and

equipment, and certain physical features such as lighting,

sound control, general appearance, and spatial relationships.

In each instance, specific recommendations were made.
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Ellsworth and Wagener (1963) in their report for the

Educational Facilities Laboratory described school library

plans and included "prototype architectural designs" and

drawings and examples of library facilities and equipment.

This report, as in the other reports of the Educational

Facilities Laboratory, emphasized the instructional materials

concept and the use ornew educational media in school library

planning.
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RELATIONS WITH OTHER LIBRARIES

This area examines the relationships of school libraries

to the other types of libraries, and particularly the functions,

cooperative efforts, services, clientele, and roles of school

and public libraries.

Various state surveys and studies were reported. Phillips

and Lauris (1962) in their study of the public libraries of

Oregon included a description of the inter-action between

public libraries and school libraries and of the services

provided school libraries by three county libraries. Schenk's

survey of the Arkansas public libraries (1964) noted the

services furnished by public libraries to school libraries and

recommended the discontinuance of the state library commission's

practice of sending book collections to schools. Humphrey (1963)

described the status of school and public libraries in Rhode

Island (where 58.97 0/0 of the towns lacked certified librarians

in the public schools) and emphasized the inter-relationships

of school and public libraries in providing quality service.),

Reporting on a questionnaire survey of Wisconsin public

libraries, with an 88.o/o return, Burr (1963) noted 53 o/o of

the public libraries as meeting with school personnel and

51 0/0 visiting schools, but only8.58 0/0 of the public

library boards as adopting policies related to student use or

public library-public school relationshipe,. Interestinffly, the

public librarians rated their working reletibhships with

schools as good (4.7.7 o/ o) or exoellent'(23.1'o/o). Among the



recommendations by School principals for improving public

school-public library communications, as reported by Sheil

(1965), were (1) "positive working relationship with the

public library" and (2) "teacher-public librarian cooperation."

Leigh and Crawford (1960) reviewed school and public libraries

in Hawaii, and Wezeman (1965), in Pennsylvania.

Ihterdependence of libraries in various regions or

communities has also been examined. McIntyre (1965) described

the cooperative extension of services by school and public

libraries in Dade County, Florida. Westchester County, New

York, Library System inaugurated a program improving library.

services to high school students. Winkler's comments (1966)

on this program noted conclusions after one year's operation:

more school-public library cooperation was needed; and separate

collections of books in public and school libraries were

required.

Fenwick (1960), in her discussion of public library and

school relationships, examined the library resources available

to high school students in twenty-seven Chicago suburban

communities. She identified certain common problems: (1) lack

of provision of print materials other than books; (2) larger

and more established communities had fewer pressures on

public libraries by student use; (3) communication between

schools and public libraries existed in the larger, well-

.established communities but was lacking in communities with



less well developed public libraries; (4) "the lengthening of

the school hours of service... is an important development";

(5) school librarians needed to refer serious students to

university, specal or state collections; (6) the problem

of duplication of materials was not a concern; and (7)

cooperation in selection of materials needed to be investigated.

Fenwick concluded that "there is today ... a discouragingly

vast separation in understanding and a great absence of

communication" between public librarians and school personnel.

Petty and Reid (1963) conducted an interview survey of

206 students in four representative Chicago suburban public

libraries to determine why the students used the public library;

Whether they had used the school library, and elements

influencing students to select public or school libraries.

48.6 0/0 of the students were using the public library for

reference purposes (604 o/o for socializing). Approximately

one-third of the students had used the school library prior

to their public library visit, with their reasons for public

library use being stated as "need for more material" (52 o /o),,

lack of time in which t) use t).1 school library (21 o/o), and

"material not available at school" (26 o/o). 59.6 0/0 did not

use the school library first, lack of time to use it being the

principal reason. When asked which library they would prefei

if the school library were open the same hours as the public

library, 73.3 0/0 of the.students preferred the public library



mainly because of the better book and periodical collections

and the convenient location of the public library.

Among the conclusions of Ducat's dissertation (1960),

which were based on data from questionnaires answered by

2,266 students and 108 teachers in three Mid-West parochial

schools (secondary), from records of library use, and from

other supplementary data, were: (1) only a small percentage

of students made frequent and regular visits to the school

library; (2) better students, proportionately, used the school

library more than students of lesser ability, but the latter

depended almost entirely on the school library; (3) better

students used a "wider variety of library sources" and a

"wider variety of library materials"; and (4) "Most of the

students use the public library as a complement to the school

library, but about one-fifth use it as a substitute for the

school library."

One examination by Freeman and Company, management'

consultants, of public libraries in three California counties

(1965) concluded, concerning school libraries, that they did

not and could not serve students effectively and that "the

need for library collections within school facilities is not

established." These conclusions were apparently based on

student interviews in the public library and on an indeterminate

number of visits to certain school libraries. No criteria for

the selection of the school libraries were given. No exhaustive



study of school libraries, their services, standards, or

level of programs and performance was apparently undertaken

to support conclusions on school libraries.

Other studies,of, perhaps, wider scope were also

reported. Martin's report (1963) of reading and the sources

of reading materials of students (the relatively good readers)

in Baltimore appeared to apply, in some respects, to other

localities also. Data was gathered from interviews with heads

of households of a selected sample of 1,913 households in the

Baltimore-area, from questionnaires from 3,578 students in

twenty-three public and parochial schools (excluding the

non-readers, approximately 33 0/0 of the students), and from

questionnaires from Central Pratt Library and branch libraries

,users. Among the findings were: (1) the average student was

in the school or public library eight to nine hours a week,

with these libraries supplying over eight million hours of

service a year; (2) school or public libraries furnished four

out of five of all non - textbooks read by students; (3) "School

libraries supply approximately one-third of the library needs

of their students"; (4) most students preferred to use the

public library because of better collections,'the hours of

service, and fewer restrictions; (5) over one-half 'of the

public library patrons were students with school-related

reading; (6) increased school enrollments and increased demands

on the public library will probably result in the public library

'devoting at least 75 o/o of its services to students; (7)

"The school libraries with their present resources will be



unable to absorb much of the increase. ... The school

libraries will play only a token role in the educational

programs of schools, unless very substantial changes are

made." After reviewing the findings of his study, Martin then

proposed a program of action, the principal focus of which

was the immediate improvement of Baltimore's school libraries.

This was an extensive and important study of library services

to students and of the demands of, and the use by, students

on all types of libraries, with implications for future

development in school and public libraries.

Another report on student use (American Library

Association, 1964) presented information on the availability

and accessibility of materials for students in twenty-four

selected school systems (reported more fully here in the

area on accessibility and use). Both the study by Gross (1963)

and that of Conant (1965) were also concerned with aspects of

school library and public library cooperation.

A different aspect of school library-public library

relationships, that of the main or branch public library

housed in a school, was surveyed by White (1963). Primarily

directed at the effects of a school location on service to adults,

this survey presented the following information: (1) public

librarians were generally opposed to school-housed public

libraries; (2) services of branch libraries in schools were less

than those independently housed; and (3) collections in school-
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housed public libraries were not sufficient to serve adults

effectively. Comments for and against the school-housed

public library and descriptions of cases of school-housed

public libraries were also included.
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SELECTION AND CENSORSHIP

This area"is concerned with the problems, practices,

and proficiencies of school personnel and pupils in the

selection of-materials for the. library. The role and

effectiveneis of book selection committees and selection

policies are also included. Aditionally, internal and

external censorship of library materials is treated.'

A great variety of periodical descriptions on

materials selection were available, 'many portraying the

problems and solutions of individuals or particular

libraries. Some studies, also, were reported. Hodges

(1957).in her survey of sixty-one state and local school

library supervisors to ascertain book selection practices,

noted that over half the respondents reported no guiding

book selection policy in their systems and that there was

general agreement on three elements of selection: (1) the

freedom of each school to select; (2) wide participation

in selection was fundamental; and (3) the assistance of

the supervisor in selection was needed. Hodges further

identified problems in book selection as the librarians'

failure to reado'problems of locating curriculum-related

books, knowledge of the total school program, and the

importanoe.of building balawed collections. Rowell (1966)

discussed the importance of book selection/examination

centers, desoribing several in operation.

Information on the selection of books in
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elementary schools without libraries was presented by

McCusker (1963), who surveyed, in 1956-1957, the elementary

and rural schools in Iowa by questionnaire, visit, and

case study. Rural schools which depended on county

superintendent's collections had most of their available

materials selected by the county superintendent. In

elementary schools teachers and district superintendents
s

were the selectors. MeCuSker found, The majority of the

superintendents and teacher did not indicate familiarity

with professional book selection tools and did not use

theme', with the superintendents relying on ft... book clubs,

book company salesmen, and the Iowa Education Association...".

and the teachers, on the Association, book clubs,

''Grade Teacher' and 'Instructor"."

Reviewing media as aids in book selection were

studied by Galloway (1965) whose purpose was to examine the

extent to which juvenile books published during a fifteen

month period in eight periodicals or newspapers were

reviewed, and to judge the effectiveness of such reviews.

Galloway noted that 25% of the books were not reviewed in

any of the media, that only two periodicals reviewed more

than 50% of the books, that ft... more descriptive and

critical reviews of juvenile books are needed," that

reviewers need 11 to be more aware of the increasingly

vast and diverse audience which relies on reviews in

selecting books for schools," and that "periodic

assessment of reviews of juvenile books is needed." A most

interesting portion of the Galloway dissertation was her
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'list of criteria by which the reviews were assessed.

Cianoiolo (1963) established certain criteria for the use

of books in elementary schools, some of which (demographic

fai:tore, reading interests, curricular areas, and

procedures and responsibilities) concerned the selection

of trade books for the schools.

Two background studies, among others, provided

information and understanding on literature studied in

American high schools (Anderson, 1964) and on the

"...psychological principles universally seen in the

adolescent period" through quotations and critical

interpretations of fictional material (Kiell, 1959).

A further aspect of this area is censorship, in

which research has been accomplished. Sortie background

studies were available.'

Jahodale research (1964), based on literature searches

and interviews with experts, was intended to examine

ft... whether so-called 'obscene' reading matter has a

detrimental effect on young people in the sense of inducing

socially or individually harmful habits and actions," and

to identify important relevant experiential factors. Among

the conclusions of this study was the appraisal that there

was no evidence in the literature on juvenile delinquency

that ft... would justify the assumption that reading has a

major motivVIng force in it" (juvenile delinquency).
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Berninghausen's and Fauna's study (1964) explored the

relationships between juvenile delinquency and the reading

of "sensational books," finding that ft... more delinquent

boys appeared prone to read adult books, with erotic

content, than were ion-delinquent boys," these books

generally being similar to adult reading tastes and not

"sensational.""No inference of causal relationship between

delinquency and reading sensational books is made,"

conoluded the investigators.

A major study in this field was the Fiske (1959)

analysis of censorship in California school and public

libraries. Fiske examined censorship in selection, in

restrictions on circulation and location, and also reported

on administrator-librarian relationships and the isolation

of the school librarian. Fiske noted that most school

librarians "... habitually avoid controversial material, and

there is not one who does not take controversiality into

account under some circumstances." Fiske further found that

internal censorship (questions raised on materials by school

personnel) was more prevalent than external censorship

(questions raised by parents or other non-school personnel),

but that external censorship was resisted more than internal

censorship was.

Ahrens' (1965) surveyed a selected sample of

secondary school teachers who were members of the National
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Council of Teachers of English in order to determine

censorship attempts on the teachers in textbook or

recommended library reading (80405% retnnl.); 1204% of

the teachers reported at least one specific objection, in a

two -year period, of a book used or proposed to 'be used in

an English course. Ahrens reported the major incidence of

censorship in fairly large suburban schools, with teachers

who were ftdoing a good.job of teaching English," who hail

majored in English and had advanced work, and who attempted

teaching realistic modern American fiction. Another survey

of English teachers and administrators (not librarians) in

Wisconsin schools was reported by Burress (1963). Bach (1965)

and Lutnick (1962) generally reviewed censorship in schools

and defenses against it.

An investigation of censorship in Nassau County (New

York) senior high libraries (Farley, 1964) disclosed:

(1) most of the librarians had experienced censorship

attempts, generally. ineffective, by non - school personnel;

(2) all librarians exercised censorship, with about 30% rarely

. censoring and less than 10% usually censoring; (3) books

frankly depicting sex were censored by all librarians; and

(4) censorship performed because of the opinions of the

librarians mae more prevalent than that suggested by non.

Staff members.
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Conclusions

This study has demonstrated, in some measure, the

varied interests of certain groups of school librarians

in the research needs in their field. With certain

exceptions, there would appear to have been substantial

concern on the part of the librarians for the initiation of

research in certain areal previously not examined, for an

extension of certain exploratory studies, and for the

replication or updating of older research. The exceptions

were principally directed at historical studies, which

might well oompel the conclusion that the respondents were

chiefly interested in !faction research!! on certain critical,

current issues. It should also be noted that little interest

in highly teohnioal processes (except automation and

centralization) and in certain more narrow aspects of school

librarianship was shown.

If we continue to follow the general plan of the

instrument employed here and the organization utilized in

reporting existing research, then it is possible to indicate,

in admittedly rough measures, the concerns expressed here.

Examining first the grand means of the various areas, it might

be observed that the area of most importance was Area K,

library instruction, followed by Area N, services, while the

area of least importance was Area E, collections, preceded

by Area H, technical processes:



`Hank Order of'the Areas (Determined by Grand Means)

Area
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Grand Mean JuiRFIYEEEF`""

A, Aims 3.68 8

B, Standards 3.67 9

C, Administration 3.62 11

D, Personnel 3.66 10

E, Collections 3.44 15

F, Budgets 3.78 6

G, Access and use 3:90 5

Hi Technical processes 3.46 14

I, Publicity 3.91 4

3, Guidance 3.52 13

K, Instruction 4.12 1

L, State & federal programs 3.92 3

No- Research 3.66 10

N, Services 3.93 2

0, Housing 3.54 12

P, Relations, other libraries 3.52 13

Q, Selection-censorship 3.72 7

It should be noted, however, that the above can be

considered as no more than a rough, general indication of

the possible concerns of the respondents, as the items and

means within the areas were combined to produce the table,

obviously obscuring some information.
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If, on the other hand, we examine the individual

items, a further measure of concern might be indicated in

the percentage of total response on the scale in the category,

absolutely essential." All items of the questionnaire,

where one third (33.00 was used as the out-off figure) of

all the respondents ranked the item as "absolutely
4

essential," are noted below, in rank order, divided into

(1) items ranked " absolutely essential" by 50% or more of

the respondents, (2) by 4% to 49499% of the respondents,

and (3) by 33% to 3949% of the respondents.
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Items Rated. "Absolutely Essential" by 50% or More of the

Respondents (in Rank Order)

IUM"` Item

111111101114,

No. on X
Questionnaire

1. Contributions of the school library
to the learning process (especially
effects on academic achievement) A.1 73.37

. 2": Contributions of the school library
to the teanhing process A -2 68.64

3`.* The school library in teacher educa-
tion (teacher- training institutions) N -12 57.99

4: School libraries as instructional
materials centers A-5 53.85

5. Centralized services at local, county,
and regional levels . H-1 53.25

6. Methods of evaluating the school
library collections E-8 52.66

7';- Teachers' attitudes toward school
libraries .

1.2 52.44

8. Tools for evaluating school libraries
(type, effectiveness, etc.) B-7 52.07

8. Administrators' attitudes toward school

libraries 1-1 52.07

9; Study of the optimum number of
personnel (professional, technical,
clerical) required to give adequate

service D-11 50.30

10.Effeot of centralized libraries in all

levels of schools on teacher /pupil

Use G-10 50.30
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Items Rated "Absolutely Essential" by 40 49.99 Per Cent of

the Respondents ( in rank order)

Rank Item No. on Per Cent
Questionnaire

11. Teacher use of school libraries
(especially relationships between
recency of educational preparation
and use, subjects taught and
'use, etc.) G-7

12.. Problems and patterns of organization
and administration of separate and
combined school libraries and
audio-visual departments. C-7

12. Efficacy of various programs of library
instruction for pupils (formal instruction,
instruction integrated with teaching units,
library orientation, etc.). K-1

13. Effectiveness of selection tools for non-
print materials (especially in different
subject raeas). E-6

14. Educational preparation of school librarians
(and recency of training). D-2

15. Evaluating student use 'of the school
library. G-2

15. Study of the effective%kuse, housing, and
equipment of audio-stations, listening booths:
listening rooms, electronic carrels, and
study carrels. 0-7

16. Students' attitudes toward school
libraries. 1-6

17. Use of school libraries in independent study
programs and traditionally organized
programs. G-5

18. Selection principles for non-print
materials(especially in different subject
areas). E-4

18. Adequacy of school library budgets. F-1

18. Methods, problems, and costs of organizing,
cataloging, storing, and circulating audio-
visual materials (including repair). H-9

49.70

49.11

49.11

48.52

47.93

44.97

44.97

44.38

43.79

42.60

42.60

42.60



224.

Items Rated "Absolutely Essential" by 40-49.99 Per Cent of

the Respondents (in rank order) (cont.)

Rank Item No. on er Cent
Questionnaire

19. Effects of federal aids on local school
libraries. L-5

19. Relationship of the school library budget to
the total instructional budget. F-6

20. Integrated use of reference materials in the
instructional program of the school. K-3

42.01

42.01

40.83



Items Rated "Absolutely Essential" by 33-39.99 Per Cent of

the Respondents (in rank order)
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Ran tern No. on 'er Cent

.411.1.2k12120Are

21. Role of the library in team teaching. N-1 39.05

22. Comparison of availability of materials,
services, costs, personnel, etc. between
centralized school libraries and
departmental resource centers. C-8

22. Library orientation practices for teachers
(especially new teachers). N-4

23. Role of state departments of education in
school library improvement. L-1

23. Librarian's role in planning new libraries
or remodeling old libraries. 0-9

24. Evaluating circulation methods. H-8

24. Influence of the school librarian on local
curriculum development. N-9

25. Development of a national pattern for the
gathering of uniform library statistics at
the state and local levels. M-1

25. Teacher's role in selection (and educational
preparation of teachers in selection). Q-1

26. Programs of extended use of school library
facilities (evening, weekend, summer). G-1

26. Relationships of school and public library
service (distinctive functions and areas of
cooperation). P-1

26. Use and effectiveness of book selection
policies. Q-8

27. Educational preparation of school library
supervisors. D-19

27. Articulation of library instruction at all

levels. K-2

27. Effectiveness of various teaching techniques
and devices (library science). K-4

38.46

38.46

37.'87

37.87

36.69

36.69

35.50

35.50

34.91

34.91

34.91

34.32

34.32

34.32
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Items Rated "Absolutely Essential" by 33-39.99 Per Cent of

the Respondents (in rank order) (cont.)

Ran tern No. on
uestionnaire

Air

'Per Cent

27. Functions of the library in programs of
reading instruction. N-10 34.32

28. Present status of school libraries as compared
with the 1960 "Standards for School Library
Programs." B-4 33.14

28. Survey of school library aid programs on
the state and federal levels. L-6 33.14

In scrutinizing the items above ranked one through

ten, the overwhelming response in rank order one and two

should be noted. Though these rankings were undoubtedly a

measure of the concern of the respondents for the

contributions of the school library to the teaching/learning

processes, they might also be indicative of "socially

desirably" responses.

As demonstrated by the responses and rank orderings,

the respondents appeared to express their opinion as to the

major importance of: the contributions of the school library

to the teaching/learning processes; centralizing libraries

and technical processes; evaluations of libraries and

library personnel; attitudes toward school libraries on the

part of the school staff (and their competence and acquaintance

with school libraries; and the instructional materials center

concept.
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When the second part , the so-called "open-end"

questionnaire, is examined, then the stated concerns of the

respondents were centered in the areas of school librarians'

educational preparation and of the acute shortage of school
4

librarians. These might have been reflective, to some extent,

of the proportionately larger representation of the state

school library supervisors in response to this portion of the

questionnaire. The supervisors seemed to be particularly

concerned with the shortage of personnel.

In comparing the major concerns of the library

leaders,as exWessed by their responses to the scaled

questionnaire and the open-end questionnaire, with the recent

research reviewed above, it should be stated that, in general,

no definitive research study existed in any of the areas.

Some surveys and status studies were found, most of which

reported the then current position of school libraries and

school librarians in a limited geographic area. Many

Many descriptions of practices and problems exist. Of

considerable importance were the implications of the reports

of various demonstration projects such as the Knapp Project

and the Shaker Heights Project. Various historical essays also

proved of interest. However; experiemtal, controlled research

in the various problem areas of school librarianship, or,

indeed, in the raison d'etre for school libraries, or in their

contributions to the objectives of education was, in the

view of this investigator, almost non-existent.
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Thus, this investigation has identified various items

and areas of research; and has provided an indication of the

relative importance assigned to the items and areas by a national

group of school librarians selected on the basis of their

leadership positions. The project has further attempted to

describe existing research, and to compare, where possible, the

existing research with the identified research needs.

The extent and variety of the respondents' interests

should be noted, as should the response rate of the profession

to this lengthy, detailed questionnaire. It would appear that

the concerns expressed here and the rates of response would

indicate, to some measure, that the leaders in school

librarianship have an interest in research into the problems

of their field. If the interest of the leaders were indicative

of the interest of the whole profession, and it would appear

as though it might be so, then it might be stated that school

librarians in general seem to be concerned with research in

school librarianship.

Thus, an expressed and implied interest in research

appears to have been shown. A corollary to this interest seems

to be both the preparOion of school librarians in research

and the opportunities available for selool librarians to do

studies. It, therefore, seems logical to advocate an increased

attention to research, research needs, and research techniques

in the educational preparation of school librarians. And,Ifurther,

it appears logical to advocate that greater opportunities be

afforded school librarians to initiate, participate in, and have

funded projects investigating problems in school librarianship.
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LIBRARY SCHOOL
UNIVERSITY OF WISCONSIN

SCHOOL LIBRARIANSHIP; A SURVEY OF AREAS OF NEEDED RErEARGH.

School librarians and library educators have long
recognized the need for further research in the field of
school librarianship. This survey is an attempt to identify
research areas and to indicate their relative importance.

On the following pages are various questions and proposals
for needed research in school librarianship. These research
needs were identified through a search of the literature, by
personal experience, and by querying other school librarians.
Acknowledgement is made to the identification in American
Association of School Librarians RESEARCH NEEDS OF THE SCHOOL

iLIBRARY PROGRAM (May, 1961) and n F.L. Schick et al. "Library
Science Research Needs," JOURNAL OF EDUCATION FOR LIBRARIANSHIP
(Spring, 1963).

The research needs identified in this survey are organized
into the following areas:

A.
B.
C.
D.
E.
F.
G.

H.

Aims and objectives of school libraries
School library standards
Patterns of school library administration and control
School library personnel
Collections
Budgets and business practices
Accessibility and use
Technical processes
Publicity and public relations._
Guidance functions

K. Library instruction
L. State, regional, and federal programs
M. Library research methods and Statistics
N. Services.to teachers and students, and special

programs
O. Housing and equipment
P. Relations with other libraries.
Q. Selection and censorship

May we ask .you to.assist us by considering these questions and
by indicating .your opinion of the relative importance or each?
Please categorize your opinion of each_item:br.circlingithe
appropriate number..
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A SURVEY OF AREAS OF NEEDED RESEARCH IN SCHOOL LIBRARIANSHIP .

Circle the number that best indicates your opinion on the
importance of new research on each item. If you are undecided,
draw a line through all the numbers of the item.

The numbers on the scale have the following meanings:

5 - absolutely essential
4 - very important
3 - important
2 - of limited importance
1 - unimportant

&AIMS AND 'OBJECTIVES g SCHOOL LIBRARIES

1. Contributions of the school library to
the learning process(especially effects
on academic achievement)

2; COntributions of the school library :to
the teaching piocess 5 4 3 2 1

3. Historical study of school library development 5 4 3 2 1

4. School library laws (devlopment, current
status, contrasts among states, etc.) 5 4 3 2 *1

5. School libraries as instructional materials
centers 5 4 3 2

6. Status studies of school libraries 4 3_ 2 1'

5. 4 3 2 1

7.*

B. SCHOOL LIBRARY STANDARDS
J

1. Historical development of school library
standards 5 4 3 2 1

T
. .444. 04

2A Study of, states,' standards and enforcement
standards,. 5. 4- 1

of :regional standards and enforcement 5 4 3 2 1,

4. Present status,of,school.libraries as compared
with the 1960. "Standards for School Llbrary
Programs" 5 4. 3: .2

ONIGNINONIMINIMINOIMPOINAMMIU

* Space is provided at the end of each area for your
suggestions.for additions. to the. list.
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5. Establishment and revision of school library
standards (How often? By whom? etc.)

6. How do standards impede or help school
library development?

7. Tools for evaluating school libraries
(type, effectiveness, etc.)

A-4

5 4 3 2 it
5 4 3 2, 1

5 4 3 2 i

C. PATTERNS OF SCHOOL LIBRARY ADMINISTRATION AND CONTROL

1. Organization & administration of school
libraries in a campus-house organization
(large schools organized into self-
contained schools or houses) 5 4 3 2 1

.1

2. Relations of local school libraries to
regional materials centers

3. Organizational patterns of multi-librarian
school libraries+

4. Practices of organizing & administering
elementary, junior high, and/orsenior high
school libraries

5 4 3 2 1

5; 4 3 2 IL

5. 4 3 2 *1

5. Organizational patterns & problems of public-
library-administered school libraries 5 4 3 2

6. Relations of elementary, junior,. & senior-high
school libraries & librarians in i-iaidor
system 5 4 3 2 1

7. Problems & patterns of organization &admin-
istration of separate & combined school
libraries &Audio-visual departments.

8. Comparison. of availablity of materials9 costs,.
2services4.personnelvetc. between centralized'
school libraries &. departmental resource
centers'

.9. Role of ..the local school library supervisor,
& relationships to local school librarians

10. Role of the state school library supervisor,
'8c relationships to local school librarians,

11.Explor40.911,0the effeOivenesstAervices,
use of a' s.1 :,community" library serving
Junior. gol1ege1441emen4ry & seOndary
10110010.* the PUlatt

I

5 4 3 2 1
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4 j 2 1
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4 3 2 1

3 2 1
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12. Practices & problems in the use of traveling
school librarians (those assigned to more than
1 library in more than 1 building)

A-5

4 3 2 1

13.

D. SCHOOL LIBRARY PERSONNEL

1. Certification of school librarians 5 4 3 2. 1

2. Educational preparation of school librarians
(and recency of training) 5 4 3 2 1

3. Training of non-professional library workers 5 4 3 2 1

4. Continuing education of school librarians 5 4 3 2 1

5. The personality & "images of the school
librarian

6. Use & value of student assistants in the
library

7. Value of student library assistant experience
to the student

$. School librarians as members of professional
organizations (participation, benefits,
attitudes, etc.)

9. National inventory of school library
personnel resources & needs

5 4 -3 2 1

5. 4 3

5 4 3 2 1

4 3 2 1

5 ,-1! 1 2 1
irr

10. Working conditions in school libraries .5 '4 3 2 1*-

11. Study of the optimum number of personnel
(professional, technical, clerical) reqUired
to give adequate- service. I . 5 4 3 2

.I

12. Study of methods used to fill vacancies"
temporarily

13. Study of placement services for school

1

5 '4 3 2 1

5 4 3 2 1

14. Study of the motivation of personnel to enter9
remain in, or leave school librarianship 5 .4 3 2

15. Study of recruitment methods & their
effectiveness

16. Study of the mobility of school librarianis

17. Study of 'thenee4for doitbie certification
-y requirements for school. librarians ;0,

:education & librarianship)
, .

1 11)4%,1
.

5 . 4 3 2..

5 4 3 2 1

.3 .2 11

% Y



18. Study of the distinctions (duties, training,
pay, responsibilities, etc.) among clerical,
technical, & professional 'cirkers in
school libraries

19. Educational preparation of school library
supervisors

20. Certification of school library supervisors

21. Duties, responsibilities, & workload of local
school library supervisors 5 4 3 2 1

22. Role & responsibilities oA state school
library supervisors 5 4 3 2 1

23. Methods of recruitment & appointment of .

state school library supervisors 5 4 3 2 1

24. Relations of local school library supervisors
with local administrators & with other local
supervisors 5 4 3 2 1

25. Special educational preparation/experience
for librarians in special programs (e.g.,
'work with the culturally deprived, retarded) 5 4 3 2 1

26. Non-library tasks assigned to school
librarians (especially in relation to non-
teaching tasks assigned to teachers)

Aa.6

5 4 3 2- 1

5

5 4

3 2 1

3 2 1

5 4 3.
-2 1

27. Relative value of classroom teaching exper-
ience as background for the school librarian 5 4 3 2 1

28.. Relative value of an undergraduate liberal
arts background for the school librarian

29. .

E. COLLECTIONS

1. Practices & problems of selling materials
(paperbacks, etc..) in school libraries , 5 4 3 2 1

.

. ' _t.
.

2. Professional materials collection - selection,
location,. size, recency, :utilization., .etc. 5. 4 3 a I. .

-J. Selection principles fors ,printed "materials .

(especially:in d4ferenta isubject
areas) 5: 4, 1 z'. I

.4. gelection_princtples-for,nowqrint materials
(especiallyAa.different subject areas)

5 4. 3 2 1

; 3

tr.

.111; 1ls: '4 1 r :t:1 ,t.'( A 1 . '4i 4...

I "

5 4, 3, 2: 1



5. Effectiveness of selection tools for printed
materials (especially in different subject
areas)

6. Effectiveness of selection tools for non-
. print materials (especially in different

subject areas)

7.1apertd.ck books in libraries (use, costs,
effectiveness, organization, etc.)

8. Methods of evaluating school library
collections

'9. Various methods of acquiring materials
(problems, comparative costs, etc.)

10. Methods 4 costs of weeding collections

11. Use & effectiveness of state-approved lists
in materials selection

5 4 3 2 1 .

5 4 3 2 1

5 4 3 2 1

5 4.3 '2 1

5 4 3 2 1

5 4 3 2 1

12. Study of the use justification, & problems
of "closed-shelf" collections 5 4 3 2 1

13. Study of the use, justification, & problems
of reserve book collections 5 4 3 2 1

14. Study of the extent of duplication necessary
& desirable in a school library

15..Study of "loss" taes in school libraries

16.

F. BUDGETS AND BUSINESS PRACTICES

1. Adequacy of school, library budgets

2. Planning & controlling library budgets

3. Study of business practices & records of
school libraries

A

4.. Problems of allocating library funds to school
depts. for.purchase of.library materials.

. ,

Methods of allocating, distributing, &
accounting for.. state, & :federal. aids,,,for
school libraries

5.

%.
.7 ,;11

a a $

5 r
CI

ill wl t. iI
C.J.;! I tc;1

't v", .(1
ti

5 4, 3 2 1

5 4 3.- 2. 1

5 4 3 2 1

5 4 3 2 1

5 4 3 2: 1

L(



6. Relationship of the school library budget
to the total instructional budget

7.

A-8

5 4 3 2 1

G. ACCESSIBILITY AND USE

-1. Programs of extended use of school library
facilities(evening,weekendoummer) 5 4 3 2 1

2. Evaluating student use of the school library 5 4 3 2 1

3.. Accessibility of school libraries tabus-
transported .students 5 4 3 2 .1

4..Patterns of .;controlling access to school.
libraries 5 4 3 2 1

5. Use of school libraries by students in
independent study programs & in traditionally
organized programs

6. Influence of various factors ( such as
accessibility on the utilization of library
services

5 4 3 2 1

5 4 3 2 1

7.. Teacher use of school libraries (especially
relationships between recency of educational
preparation & use, subjects taught &usetetc.) 5 4 3 2

11. Administrator's use of school libraries__ 3 2 :.-1

9. Advantages/disadvantages of a library-
study hall combination 5 4 L.3.. 2 1

10. Effect of centralized libraries in all levels '
of school on teacher/pupil use

11.-Effect of indi;fidualized reading programs on
pupils attitudes toward the library .

12. Attitudes of librarians toward the teaching
function & the information function, & their
possible conflicts 5 4 3 2 1

13.

5 4 3 2 1

H. TECHNICAL. PROCESSES

1. Centralized services at local, county, state,
& regional livels 5 4. 3 2 1

2. Use of book ..jobbers in acquiring materials 5 4 3 2 1

3. Problems of purchasing & using printed
.catalog wds. s. 5 4 3 2 1



4. Use of commercial processors by school
libraries 5 4 3 2 1

5. Problems in the care of books (mending,
binding, housing, etc.) 5 4 3 2 1

6. Problems in the acquisition & care of
periodicals (storage, binding, microfilming,etc)5 4 3 2 1

7. Evaluating circulation methods 5 4 3 2 1

8. Use of automation in the various phas-es of
library operations 5 4 3 2 1

9. Methods, problems, & costs of organizing,
cataloging, storing, & circ4ating audio-
visual materials (including repair) 5 4 3 2 1

- r .

10. Study of the use of the catalog, including
effectiveness of simplified catalog. ,cards

11. Which system of classification & arrangement
is most effective & useful (Dewey, L.C.,
"Interest ", etc.)

12. Studies of technical processes (including
workplace, process charts, time &motion)

13.

I. PUBLICITY AND PUBLIC RELATIONS

1. Administrators' attitudes toward school
libraries

2. Teachers' attitudes toward school libraries 5 4 3 2 1

3. Community attitudes toward school libraries
.4 3

4. Non-school librarians' attitudes toward school
libraries and librarians 5 4 1-'1Z 1

5. Examination of school library publicity methods 5 4 3 2 1

6. Students' attitudes toward school litn4aries

7.

11,......M2ROLLUErIONS

1. 19Ie'or the sChool library & librarian
guidanCe

5 4 3 2 1

5 4 3 2 1

5 4 3 2 1

5 4 3 2 1

1;

4 I O.

n
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5 1 3 2



2. Effectiveness of the library, in providing
occupational information

3. Effectiveness of the library in providing
information for the college-bound

4. Relationships between the library & the
guidance department.

5. Personal guidance through books: what role
for the librarian?

6.

K. LIBRARY INSTRUCTION

1. Efficacy of various programs of library
instruction for Pupils ( formal instruction,
instruction integrated with teaching units,
library orientation, etc.)

2. Articulation of library instruction at all
levels

3. Integrated use of reference materials in the
instructional program of the school

4. Effectiveness of various teaching techniques
and devices

L. STATE REGIONAL AND FEDERAL PROGRAMS

1. Role of state departments of education in
school library improvement

2. Role of regional accrediting (& other)..
associations in school library improvement

3. Role of library & education associations in
school library improvement

A-10

5 4 3 2 1

5 4 3 2 1

5 4 3 2 1

5 4 3 2

'5 4 3 2 1

5 -4 3 2 1

5 4 3 2 1

5 4 3 2 1
;7,,.

5 4 3 2 1.

5 4 3 2 1

5 4 3 2 1

4. Effects of state aids on local school libraries 5 4 3 2 1

5. Effects of federal aids on local school
libraries

6. Survey of school library aid programs on
. the state and federal levels

7.

1 ! . t,) I
L11 :, 1.1

-A

'

1*

5 4 3 '2 1

5 4 3 2 1
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glialigyAgsgamumpos AND ST1TISTICS

1. Development of a national patt-,1-a for the
gathering of uniform library Gtatistics at
the state & local levels

A-11

5 4 3 2 1

2. Gathering, use & effectiveness of statists
in local school libraries 5 4 3 2 1

3. State requirements & patterns in gathering
statistics & other information about local
school libraries

4. Effectiveness of various methods of studyimg
school libraries (use studies, cost studies,
evaluative methods, attitude, etc.)

5.

5 4 3 2 1

5 4 3 2 1

N- SERVICES TO TEACHERS AND STUDENTS AND SPECIAL PROGRAMS

1. Role of the library in team teaching

2. Effect of advanced placement programs on
the library

3. Role of the library in programs for the
mentally handicapped

4. Library orientation practices for teachers
.(especially new teachers)

5. Role of the library in programmed/automated
instruction 5 4 3 2 1

5 4 3 2 1

5 4 3 2 1

4 3 2 1

6. Library programs for the non-library
oriented subject areAs

7. Role of the library in programs for the
culturally deprived

8. Student reading (Why? Areas? Sources of
materials? Effect of school library?)

9. Influence of the school librarian on local
curriculum development

10. Functions of the library in programs of read-
ing instruction

110 Study of the services requested by teachers &
students, & effective provision of such ,services5 4 3 2 1

12. The school library in teacher education
(teacher-training institutions) 5 4 3 2 1

5 4 3 2 1

5 4 3 2 1

5 4 3 i i

5 4 3 2: i

S 4 3 2 1

of.Mied wil
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13. Library programs for the gifted 5 4 3 2 1

14.

01 HOUSING AND EQUIPMENT

1. Location of the library within the school 5 4 3 2 1

2. The school library as housed in a separate
building 5 4 3 2 1

3. Effective arrangement of facilities and
equipment 5 4 3 2

4. Study of facilities in a school library 5 4 3 2 1

5. Comparative costs, efficiency, & life of
school library equipment 5 k 3 2 1

6. Determination of the desirable library
seating capacity in various size schools 5 4 3 2 1

7. Study of the effective use, housing, & equip-
ment of audio-stations, listening booths, - t-A-

listening rooms, electronic carrels & study
carrels 5 4 3 2 1'

8. Effective methods of organizing & housing
special collections (college catalogs, pictures,
maps, charts, etc.) 5 4 3 2 1

9. Librarian's role in planning new libraries
or remodeling old libraries. 5-4- 3 2 1

10.

P RELATIONS WITH OTHER LIBRARIES

1. Relationships of school & public library ser-
vice(distinctive functions & areas of coopers=
tion 5 4 3 2 1

2. Interlibrary loan practices (individual pupil's
requests &teachers' requests for class use) 5 it 3 2,

3. Role of public library service to schools in
improving/retarding school library development 5 4 3 2 1.

44 Advantages/disadvantages of the school-housed
public library

5A Relations of the school librarian & teachers
with'the public librarians

5 4r 1,

5 4r 3 2 1
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6. Relationships of student use of school,,
public and collegiate libraries & effects 5 4 3 2 1

7
SELECTION AND CENSORSHIP

1. Teacher's role in selection (& educational
preparation of teachers in selection) 5 4 3 2 1

2. Administrator's role in selection 5 4 3 2 1

3. Censorship in school libraries by non-school
groups or individuals 5 4 3 2 1

4. Internal censorship by librarians or other
school personnel 5 1 3 2 1

5. Role of professional organizations in
combating censorship 5 4 3 2 1

6. Problems of centralized selection of
materials 5 .4 3 2 1

7. Effectiveness of book selection committees 5 :# 3 2 1

8.0se & effectiveness of bOok selection policies 5 4 3 2 1

9.Practices kproblems of student participation
in selection 5 4 .3 2 1

10.

A;.
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COPY OF PART II

B-1

Library School
University of Wisconsin -Code No.

School Librarianship: A Survey of Areas of Needed Research. Part

Please state below those problems of school librarianship which are
of prime concern today, which should be included in any list of

'research needs, and which should have the highest priority*

Meade11.01166.114aillaarA

NOTE: Opinions will not in, any way be identified with,the
..personAmpressing them.

P RJILLZURY



COVER LETTER TO ACCOMPANY PART II

Library School
University of Wisconsin
425 Henry Mall
Madison, Wisconsin 53706

B-2

Dear Colleague: .

Thank you for the return of the questionnaire on "School Librarianship:
A Survey of Areas of Needed Research. We appreciate the time involved
in your answering it. The questionnaires are now being tabulated, and
the tentative results appear highly interesting.

May we call on you for further comments? Will you review those problems
in school librarianship which in your opinion are of prime concern today,
and from these will you select those problems which you believe should be
.included in any list of research needs and should be given the highest
priority? We are soliciting your reaction in this way in order (1) to
provide you with an opportunity to comment further on research needs, and
(2) to provide us with your further considered opinion of needs and
priorities in school library research.

We feel that your expressed beliefs, and the tabulated results of the
questionnaire, will better enable us to reflect accurately your
interest in school library, development and research.

'MLW/jlo

i +

Sincerely,

Mary L. .Woodworth

a
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C-1

INITIAL LETTER SENT TO ALL LIBRARY LEADERS

Library School
University of Wisconsin
425 Henry Mall
Madison, Wisconsin 53706

Dear Colleague:

I am working on a project studying areas of school librarian-
ship in which research is needed. The project is composed of
two sections. One section is concerned with the identifica-
tion of needed research areas and their categorization by
leaders in school librarianship. The other is an examination
of accomplished research. The areas of research needs were
identified through a search of the literature, by personal
experience, and by querying other school librarians. These
areas now require categorization according to their relative
importance.

Would you be willing to assist us by examining our list of
research needs and giving us your opinion on their importance?
The list will be approximately nine pages and will require
only a checking to mark your opinion. I am enclosing a post
card on which you may reply.

I am hopeful that this project will be useful to school
-librarians and library educators and will act as a stimulus
to further research.

Sincerely,

Mary L. Woodworth
Instructor, Library Science



LETTER ACCOMPANYING SURVEY

C-2

Library School
University of Wisconsin
Madison, Wisconsin 53706

Dear Colleague:

Thank you for your post card indicating your willingness
to assist us with "School Librarianship: A Survey of. Areas
of Needed Research."

I am enclosing a copy of the survey. You will note that we
are asking you to circle the number that best illustrates
your opirLon of the importance of each item.

I am also enclosing a stamped, addressed envelope. May we
ask you to return your completed survey by November 21,
1966.

Thank you for your assistance.

Sincerely,

Mary L. Woodworth
Instructor, Library Science

) 1,



FOLLOW-UP LETTER ON SURVEY

Library School
UnAversity of Wisconsin
425 Henry Mall
Madison, Wisconsin 53706
Novamber 18, 1966

C-3

Dear Colleague:

A reminder! May we ask you to riturn the questionnaire on
a survey of areas of needed research in school librarianship.
You will recall that this questionnaire, sent you a short
time ago, is an attempt to identify and categorize research
needs.

Please ignore this reminder if you have already returned the
questionnaire.

Thank you.

Sincerely,

I II ' .I
: I A 1

U.'

;f
4.:

Mary L. Woodworth



FOLLOW-UP LETTER ON SURVEY

Library School
University of Wisconsin
425 Henry Mall
Madison, Wisconsin
53706
November 28, 1966

Dear Colleague:

A reminders May we ask you'to return the questionnaire for
"A Survey of Areas of Needed Research. in School Librarianship."

Please ignore this if you have already returned it.

Thank you.

Sincerely,

Mary L. Woodworth

: n-1



APPENDIX D SIMPLE FRWANCY TABLES

Frequency tables for all groups are placed first.

The tables can be read by referring to the left-hand side
where the area and question numbers are placed. Reading then
to the right, and ignoring column 0, the number of responses
in the scale from one to five can be determined:

1 - unimportant
2 - of limited importance
3 - important

. very important
5 - absolutely essential

For example:

Area A 0 1 2 3 5

1 0 0 1 9 34 124

Thus:, for question 1 in Area A, one, respondent indicated the
question was of limited importance while 124 responded that
the question was absolutely essential. Undecided responses
are ommitted here.

Following the frequenCy tables for all groups are the tables_for
each of the subgroups, all of which can be read in the same
manner as the example given.
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SIMPLE FREQUENCY TABLE. SUBGROUP A
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