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ONLY SCHOCL INTEGRATIGN CAN FROVICE NEGRO STUCENTS WITH
EQUALITY OF ECUCATIONAL OFFORTUNITY. AS CONFIRMEC BY DATA
FROM SUCH STUCIES AS THE COLEMAN REFORT ANC THE U.S.
COMMISSION ON CIVIL RIGHTS REFORT, "RACIAL ISOLATION IN THE
FUBLIC SCHOOLS,* THE SOCIAL CLASS ANC RACIAL COMPOSITION OF A
SCHOOL STRONGLY INFLUENCES STUCENTS' ACHIEVEMENT AND
ASFIRATIONS. NEGRO STUCENTS IN CLASSROOMS WHICH ARE MORE THAN
HALF WHITE, ANDC ESFECIALLY STUDENTS IN CLASSROOMS WHERE THEKRE
IS COMFLETE INTERRACIAL ACCEFTANCE, ACHIEVE AT A
SIGNIFICANTLY HIGHER LEVEL THAN NEGRO STUCENTS IN SEGREGATED
CLASSROOMS. HOWEVER WHITE FUFILS IN FRECOMINANTLY NEGRO
CLASSROOMS FERFORM EELOW THE LEVEL OF WHITE STUCENTS IN
ALL-WHITE SCHOOLS. INTERRACIAL ECUCATION BENEF1TS BOTH WHITE
ANC NEGRO STUCENTS BY OFFERING THEM CONTACTS WHICH HELF TO
FREFARE THEM FOR INTERRACIAL LIVING AS ACULTS. NEGRO STUCENTS
IN INTEGRATEDC CLASSROOMS TENC TO HAVE A GREATER., MORE
INTERNALIZEC SENSE OF CONTROL OVER THEIR ACHIEVEMENTS AND
ALSO TENC TO EVALUATE THEMSELVES ACCORDING TO MOKE
MICCLE-CLASS, ANC THUS HIGHER, STANCARDS OF ACHIEVEMENT AND
ASFIRATION. NEGRO STULCNTS WHO HAVE CLOSE WHITE FRIENCS IN
THEIR FEER GROUF MAKE THE MOST USE OF THIS CROSS~RACIAL
SELF-EVALUATION, ANUL THUS ARE THE MOST STRONGLY AFFECTEC BY
THEIR INTERRACIAL SCHYOL EXFERIENCF. THIS FAFER WAS FRESENTED
AT A SYMFOSIUM ON IMFLICATIONS OF COLEMAN REFORT ON EQUALITY
OF OFFORTUNITY, WASHINGTON, L.C., SEFTEMBER 3, 1967. (LB)
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RACE AND EQUAL EDUCATIONAL OPPORTUNITY
| THIS DOCUMENT HAS BEEN REPRODUCED EXACTLY AS RECEIVED FROM THE
) ' PERS N OR ORGAMIZATION ORIGINATING IT. POINTS OF VIEW OR OPIMONS i
Thomas F. Pettigrew STATED DO XOT KECESSARILY REPRESENT OFFICIAL OFFICE OF EDUCATION

Harvard University POSITION OR POLIC.
In racial terms, the cemplex concept of “equal educational sty

translates into effective integrated schooling, That anything less them this

has not prevea to be truly equal opportunity for Negro American childrea u a
demonstrably harsh fact of the current scene - and there is reason to bolim ..
that the same helds true fer white American children ss well, Thore are -ay
Teasems for this translation, a number of which®@eceive considerable suppert
frem the extensive Coleman data, This brief summary will utilise analyses of
these data from the 1966 Coleman Report itself,! the 1967 U.S. Commissica <a
Civil Rights report on Racjal Isolatien in he Public Schools 2 and nore roout.
unpublished work in which I have collaborated with Marshall Smith and Robert ~

Riley of Barvard University,

The most significant school correlate of achievement test scores m- |
covered by the Coleman study is the social class climate of the schoells studemt
body, This variable is measured by the social class origins of all of a scheels
students; and it appears most critical in the later grades and scmevhat mere
important for Negro thaa white children, Put bluntly, childrea ef all beck-
greunds tend to do better in schools with a predominantly middle-class -nu-:
aad this treand is especially true in the later grades where the full ferce of.
peer-group influence is felt, This basic finding of the Coleman Report has
¥een vigorously challenged by a number of methodological critics, mome of Ihm
.S6em aware that the {deatical finding had been attained by thres earlfer

. .
L -~ - .
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Coleman, J, S,, Campbell, E, Q., Hobsen, C, J., Hchrtlnd, Jey Nood, Ai'N,,¢

Weinfeld, ¥,D., Z York, R. L. Equality of educational oppor tunity,

Washington: U. S. Government Printing Office, 1965 (No, G:-38001). -

U. S, Commission on Civil Rights, Racial Ysolation 1n An The pudlie cchooh.
ﬁnhlngton, D.C.: U. S. Government Printing Office, 1%67,
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studies which smployed sharply a'fferent measures and sanples from those user
by Colma.:’

The racial significance of this fundemental aspect of tire Coleman Repert
bacomes obvicus as soon as we recall that only about one-fourth z: most of the-
KNegro American population can be accurately described as *mjddle-class,” Apart
from strictly racial factsrs, then, extensive degsegragation 1s necessary to .
nrovide Negro pupils with prodmlni.atly midile-clasz school settings. Oa theso
class greunids alone, Regro children in intsrracial classrooms would be expected
to achieve more than similar Negro childrer in-ail-Negro classrcoms, and these
éxpectations are supparted in the Colezan data, Negrochildrea from“more tham )
half® white classrooms score highe: on both reading and mathematical achievee
ment tests than other Negro c*ildren; and this oftocg: is strongest amoug those -
who began their interraciil schooling in the early gradu.a in addition, Negre
studeats in "more thza half” white classrooms yield as a group higher stamdard
deviations in te#ast scores than Regroeu in classrooms with fewer uhltu.s

But are these achievement benefits of the interracisl classroom complete
& funzcion of the school social class factor? Or are racial composition uctm'. ‘
fadependently related dn additicx? The text of the Coleman Report 1is oqulmlﬁ
on this point; it speaks of the desagregation effect being '...;hrgoly, perhaps
vholly, related to...," or "...largely accounted Par bYeses” other studeat bedy
c:lmm:t:u'ln:lc:t.6 The Civil Rights Commicsion's Te-analysis of these data, °
hm, focuses further attention upon :his particular questiom amd fiads that

. there iz izdeed a critical racial composition correlate, The re-asalysis wso

covers relatively largs and consistent differences ia faver of those twelfth-
grade Negroes who are in "more than haif® white classrooms evea after the twe
major factors of the Coleman analysis have been controlled - family secial

3 Cleveland, Stuart, A tagrdy look at Stouffer's findings in the Harvard mebility

project, Public Opinjon Quarterly, 1962, 26, 453-454; Michael, J, A, Righ
echool climates and plans for eatering college. Pubuc Opinion Quarterly,

1961, 23, 585-593; Wilsom, \. B, Resddential ugrogntia of secial classes

and aspiratioms of huh school boys, Amerjcam Socielogical gcvim l’!l,

26 836-845,

4 c.lm’ et 210’ 9Op. 2!&0’ p. 332,

3 Ibid,, p. 333, The scores of the few Nezroes with all white classmates have

the highest SD°s of all, though smaller cell sizes are iavolved,

® 1bid., pp. 307, 330,
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class an¢ schocl socul-clau.7 The apparent benefits of interracisl classroocms
are not limearj that is, Negroes in preduminantly-white classrooms score aigher
on the average, but those im classrooms with *less tham half .whites de zs batter
than those in ali-Negru classrooas, Onca again, this effect of improved per-
formance appears greatest for those Megro childrem who bogin their biracisl -
training in the.early grades, Joreover, it 1s mot a zaro-sum gems, The achiswvee
At Bcures -of vhite children im biracial classes with *more than half® white

. .Studeats average just as high as those of comparable children in alleshite
. elsqs-;a

The Commissi 1 Report also makes a crucial distimction betwesa a ‘merely

_.-d.ugrogatod schosl and an integrated one, Desegregation involves only a

.specification of the racicl mix of students - preferadbly, more thaa half Ihiu.

It does mot include any description .of the quality of the interrscial. unuct.
:.)lnroly desegregated schools can be either erfective or ineffective, cam bosost
,:miu interracial acceptance or !=atanse imterracial- ‘hostility, Ia short, a

desegregated school is mot necessar:ly a “good school.” Recall the larger -
standard deviatioms for the test scores of Negro childrea ia desegrogated classe
rooms, Many of these childrea sre doiag «xtremely well, but othars .are net
doing mearly as nll.. What zccounts for the difference? The Commissioa's re-
mlycu of thou Coleman data suggests that the explanatory interveming variable
is intorracgal accegtanco. In the schools which cam tynly be described as "iate-
grated® where most teachurs report n-; racial teasiom whatsoever, Negro studaats
eviace higher verbal achisvemeat, more defimite college plans, and mors pesitive
racial attltndu than comparable Negro students in tense, merely “desegregated®
lchooll. Desegregation, then, is & necessary but mot sufficieat conditien far

htogrntla; for integration iavelves ia additiea to racial mix s climate of
iaterracial acceptamce,

While importamt, high achievement test scores are surely mot the sele
goal of education, Indeed, many advocates argue for imtegrated educatiom -caly
in terms of the non-academic bemefits of divers«< c.mtacts, Preparation fer the
interracial world of the future, they insist, demands iaterracial schools today
_t_qr boch "hlto and Negre youth, The Colemaa data speak to this issue, too..

7 U; S. Commission on Civil Rights, OSpo cite, P 90,

8 1b14., p. 160.

9 Ivid., pp. 157-156.
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The Coleman Report itself shows that white students who attend public schools
with Negroess are the least likely to prefer all.white classrooms and all.white
“close frisnde™; and this offect, too, is strongest among those who begin

their interracial schooling in the early gradoa.lo Consistent with chese results
are data from Louisville, Kentucky on Negro pupils, In an open choice situatioa,
Negro children are far more likely to select predominantly white high schools

if they are currently attending predominantly white junior high schools.u

A Civil Rights Commission survey of urban adults in the North and Wost
suggests that these trends continue into acdulthood, Negro adults who themselves
attended desegragated schools as children tend to be more eager to havé their
children attend such schools and do in fact more often send their children to
such schools than comparable Negro adults who attended only segregated
schools as childrcn.lz They are typically making more money and more frequently
in white-collar occupations than previously-segregated Negroes of ccaparsble
origins, Similarly, white adults who experienced as children ‘ncegrated schoole
ing differ from comparable whites 4n their greater willingness to reside in
an interracial neighborhood, to have their children at%end interracial schools , -
and to have Negro tricnds.l3 For both Negro and white adults, then, it appears

that desegregated schooling does in fact preparz its products for interracial
living as adults,

Most discussion to date of thess results has centered upon theiy praétical
implications, But of greater psychological significance are the questions they
raise concerning the actual dynamics of the interracial claasroom and the precise
individual processes which undergird these crude aggregate findings, A number
of fascinating clues concerning these psychologicai processes are provided in
the Coleman Repect, two of which deserve special mention: "fate control”™ aad

10 Coleuan, st al,, op. cit., p. 333,
1 U, S, Qo-ission on Civil Rights, C hts USA: Public schools
. States, 1962, Washington, D,C.: U, S, Government Printing OZffice, 1963,
12 U, S, Commission on Civil Rights, Ragjal gsoinggon jn_the publjc schools, o .
. c_l&.’ PP. 111.113.
13

Ibid,, pp. 111-113,
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"social evaluation,"” The former is essentially Rotter's “iateraal-extermsl

14

control of reinforcement" variable; while the latter refers to the ercsse

racial ccaparisons made possible by the interracial clauroou.u

Student persomality variables are surprisingly strong iadependent corree
istes of test performance in Coleman?s data for all groups of childrea, though
different measures predict white and Negro achievement, An “academic selfe-
concept™ variable - measured by such items as "How bright do you think you are
in comparison with the other studeats in your grade?™ - proves more sigaificant
for white performance, But a brief scale of "fate control"=indicated, for
example, by disagreeing that "Good luck is more important tham hard werk for
success® « is much more important for Negro performance, Not surprisingly,

this sense of internal control among Negroes tends to be greater in desegre~
gated schools,

Clearly, these persomality-achievement findings result from tappimg iate
& complex process involving a two-way causal pattern, Not only do those Begre
childrea with & senss of intermal comtrol subsequently do better ia their
school achievement, but those who do well in school achievement undoubtedly
begin to gain a sense of inmtermal coatrol, Nevertheless, it is temptimg te
speculate with Coleman that each child faces a two-stage problem: first, he
sust leara that he can withia reasomably broad limits act effectively upoa his
surroundings; and, second, he must them evaluate his om relative capabilities
for mastering the envirommaat, The critical stage for white children seems to
be the secomd stage concerning the self-concept, While the critical stage for
Negro children seems realistiocally enough to iavolve the question of mamipula~
ting an ortem harsh amd overpoveriag environmeat, In any e¥ent, more detailed
experimeatal work along the limes of Rotter's research and Coleman's speculae
tioa appears warreated,

A number of theozetical comsiderations from soclal psychology - ramgiag

14 Rot\t:or,‘ Jo B, Imternal versus external comtrol of reinforcemeat, Paychol-

9gical Momographs, 1960, 80 , Whole No, 609 .
15 Pettigrew, T, F. 35ocial evaluatioa thecry: Convergences aad applicati-l,,'

In D, Levine (Ed,), 19%7 Nebraska Symposium on Motivation, Limcolm,

Nebraska: University of Nabraska Press, im press,
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from Allport's intergroup contact theory = and Newcomb's acquaintance theory
to Rokeach's belief dissimilarity theory18 = suggest a broad social evaluaticm

hypothosll: Many of the consequences of interracial classrooms for both Nesro

and vhite children are a direct function of the oggortungties such _classrooms
ggovide for cross-racial self-evaluation, It follows from such an hypcthesis

that the more opportunities for crosseracial self-evaluation a school provides,
the greater ‘the consequences, And it also follows that chosze chiidren for whom

peers of the other race become referent should evince the largest changes,

These predictions are consistent with the anslyses of the Coleman and
Commission reports and with the conceptual framework and experimental results
on biracial performance of K’atz.19 iience, the repeated indicatiors cf the
special potency of desegregation in the early elementary grades fit well with
the self-evaluation view, Young children have less rooted seif-conceptions
and have nst yet adopted uniracial school cliques as their chief peer refereats,
So, too, do the Coleman conclusions that the most significant school correlate
of test scores is the social class climate of the school's student body; and
that this factor is especially important for Negro children, Schools with a
middle~class milieu furnish higher comparison levels for achievement and
aspirations; and these higher levels will be especially influential for dise
advantaged Negro youngsters whose referents otherwise aight well have lower
levels, And the special efficacy of "more than half" white classrooms and
schools, particularly those characterized by cross-racial acceptance, is also
consistent with these predictions, The integr2ted class and school are unique
in the range of opportunities they provids Negio chiidren for maximal selfe.

16 Allport, G, W, The nature of prejudice, Cambridge, Mass,: Addison-Wesley,

1954,

17 Newcomb, T, M. The acquiantance process, New York: Holt, Rinehart & Winstom,

1961,

18 Rokeach, M., - Mezei, L. Race and shared belief as factors in social choice,

Science, 1966, 151, 167-172; and Rokeach, M., Smith, P, W., & Evans, R, I.
Two kinds of prejudice or one? In M, Rokeach, The open and closed mind,
New York: Basic Books, 1960; Pp, 132-168,

19 Katz, I, Review of evidence relating to effects of desegregation on the

perforsance of Negroes, American Psychologist, 1964, 19, 381-399,
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evaluation against higher comparisom levels, ' ’
The inclusion in Coleman's student schefules of a questiom about cresse
racial friendships makes possible direct tests of the social evalustion hypothee
su. All students tested in the sixth, sinth, and twalfth grades yere askeds
"Think now of your close friends, How many of them are white? None, less tham
half, about half, more than half, all,"” Assuming "close frieds® to be refareat, ‘
the social evaluation hypothesis predicts that the major consequences ¢f imtere
racial schools for both Negroes and whitss will de found among those whe i
report "close friends™ of the other race, 3

The published analyses employing the "close friend” variable camfiry this
hypothesis, Thus, with the family and school social class variables controlled,
Negro children with close white friends far less often prefor all Negro trind-
and an all-Negro school than other Negro children regardicss of the racinl
composition of their claurm.zo Classrooms with half o- more white studeats
relate strongly to these interracial Preferences sclely becszuse Negrcas ia them
mors oftem have close white friends,’! In additien, Nesross who participate ia
extrascurricular activities more frequently report .close white frunds.zz ‘

Negro achievement scores and college aspirations present a somewhat dife
ferent picture from the attitude data, Having close white friends is roht«!
neither to higher scores nor aspirations in all=Negro classrooms, But ia more
than half white churoou Negro students with close vhite friends temd to !nvo
both higher achievement scores and college upirat:iom.za '

Friendship oporates in a similar fashion for white students, Heace, vlth
: father's education centrolled, having close Negro friends is strongly and pesie
g* tively related to white preference for an interracial school.“ Aad recall

; that white pupils who begin their interracial schoouu in the urly grades are
more likely to have close Negro friends when they reach the aineth and s:nltth

S

f
- %5, s, Commtssien oa Civil Rights. Appendices to Raols] Jsolatien in the

Mo “‘lhmt“’ QCQ3 U. S, Gmmt hht‘.‘ o‘f‘@‘. l"’;
Pp. 97499,

2l 1b4d., p. 103,

22 4, p. 102,
[ .
23 144, Pp. 100-101,

%% ibid., p. 161,
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TABLE 4 ;

VERBAL ACHIEVEMENT OF WHITZ TWELTTH-GRADERS
IN PREDOMINANTLY -NEGRO SCHOOLS'

W

Parental Education Low ' High .
[ __ : — ‘qu 1/;
White Composition Half ~ More Halt More .
o Classroom or Less than Half or Less than Half
I e ————— e e e SN, :
Seme of "Close: Friends" y , e ' . |
~ Are Negro | -
Verbal Tast Msans 24,8 26,2 7.8 30.2
{N) (323) (150) (100) (33)
None of "Clcsest Friends”
Are Nagro
YVarbal Test Means 21,8 30.6 30,3 34,1
(M) (221) - (237) (17)  (107)
Mean Differenc. 3,0 44b «2¢8 3.9
P (one-tailed) £.005 - £,001 <10 (.08

"rhuo are sppcial anaiyses from the Coleman Report data (Coleman,
et al,, 1966); theze data are from the metropalitan Northeast.
‘An of the schools involved in these analyses are from predominantly
lower-status schools since the cells for upper=status schools are
too small for meaningful comparisons: "Low parental educatien®
applies to children whose pareats average less than high scheel
graduation (12 years),
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grades, 23 But the published analysss de net ceasider the white child in the
predominantly Negro ochnl.; Since white pupils ia these scheels perferz ea the
average belew cemparable white childrem im predominantly white scheels, the
secicl evaluation predictien ia that thess white childrea im predomimantly ¥sgre
schec! vith cleso Negre friemds will scere lowar tham these withest Nagre
friends, In recent prelimineldy analyses of the Celeman éata frem tho metrepelie
tsn Nertheast, this predictiea 1s cenfirmed, (See Table 1) It weuld appear

chat fermal aggregate medels of the cemsequendes ef imterracial classreams are
pessidle hegimning with Celeman dats and & secial evaluatien frameverk,

Fimally, 1ot it be clearly stated that Celemsn and his ssseciates achieved
a landmark cemtributien in an amsingly shert span of tine, Though Aet withwst
its predlens of sampling, am-ruspense, and analysis, this massive and sbitiens
study cheuld inflnesce educaticaal research sad practiocs fa yeara te cems,
It 18 of necessity a Wread-gavged, aggregate nruy of what exists aew in
lnﬂm pudlic schoels, It cemléd melither detail precise leiraisy precesses
. Ber test Yhat American public scheels oewld peteatisily becems in ths Sateve,
.b: Wlar te the acked eye osmpared with am electiunic micresceps, the Celemaa
Repert eutlined th:. gress faots of Americsn odueatien teday; thile the presisies
of the limited experiment is aew nesded teo detail the wadergiriing Nrecesses
that geo unseen by the survey, Frea fase cemtrel te secial cwaluatien, the
zesults of the Celeman Repert are ripe fer frwitful werk,

25 Coleman, 35 81,0 22+ 81500 ' 335 | ‘ R




