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INSTITUTIONAL RESEARCH IN THE JUNIOR COLLEGES IS A
RECENT DEVELOFMENT AND UNTIL THE ESTABLISHMENT OF THE ERIC
CLEARINGHOUSE FOR JUNIOR COLLEGE INFORMATION, NO EFFECTIVE
MEANS OF DISSEMINATING THE RESULTS OF THIS RESEARCH HAS BEEN
AVAILABLE. CERTAIN GAFS EXIST IN TVYFES OF RESEARCH, FROBLEMS
STUDIED, AND FOCUS--(1) STUCIES OF STUDENTS COMMONLY
EMFHASIZE FERFORMANCE AFTER TRANSFER, BUT DO NOT ASSESS
CAUSES OF GOOC OR FOOR FERFORMANCE., NOR DO THEY DRAW
INFERENCES OR CONCLUSIONS. NEED EXISTS FOR STUDIES OF
DROFOUTS AND TERMINAL STUDENTS. (2) CURRICULUM STUDIES
TYFICALLY COVER CEFARTMENTAL PFROGRAM PESCRIFTIONS, SURVEYS OF
OTHER INSTITUTIONS, SFECIFIC PROGRAMS FOR LOW ABILITY
STUCENTS, AND FEASIBILITY STUDIES FOR NEW FROGRAMS. LITTLE
EVALUATIVE RESEARCH HAS BEEN FERFORMED. (3) EXFERIMENTAL -
PROGRAMS ARE REFORTEC IN DESCRIPTIONS ANC STATEMENTS OF
RATIONALE, WITH SOME ATTEMPT AT EVALUATICN. (4) THERE IS
EVIDENCE OF NEED FOR RESEARCH IN CLASSROOM TESTING. FEWER
THAN 20 FERCENT OF THE UNITED STATES JUNIOR COLLEGES HAVE
ORGANIZED INSTITUTIONAL RESEARCH PROGRAMS. INSTITUTIONAL'
RESEARCH, NECESSARY FOR EFFECTIVE FLANNING AND EVALUATICON OF
FROGRAMS ANC COLLEGES, MUST BE EMFHASIZED AND SUFFORTED. THIS
DOCUMENT AFFEAREDC IN "JUNIOR COLLEGE JOURNAL.," VOLUME 38,
NUMBER 3, NOVEMBER 1967. (W(Q)
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GAPS AND OVERLAPS IN

INSTITUTIONAL RESEARCH

The Clearinghouse for Junior College
Information at U.C.L.A. Hopes To Encourage
Research Through Its Bibliographic Services

By John E. Roueche

Literature in the field of the community college
is growing at a rate comparable with that of insti-
tutional growth. Many books on the junior college
have been written in the past forty years. Several
educational journals are focused on this area of edu-
cation. Research on problems relevant to junior col-
leges is conducted by universities, state departments
of education, various educational associations, pri-
vate corporations, and by the institutions them-
selves.

Institutional resecarch in the community college,
however, is a recent phenomenon. The community
college itself may be characterized as a product of
the twentieth century. Except for a few isolated
cases, organized research in the community college
was unknown prior to the second half of this
century.?

Recognizing this paucity of research, junior coliege
leaders are becoming increasingly aware of the
value of research in all institutions and they have
begun to understand the need to compile and dis-
seminate research findings. But a major problem
results: compilations of findings are relatively un-
known. To fill the gap, the ERIC Clearinghouse for
Junior College Information has focused its emphasis
on obtaining and making available these so-called
“fugitive” institutional research studies. (“Fugi-
tive” indicates that the study has not been published
and/or widely disseminated.) Currently these in-
stitutional research studies are the most fruitful,
untapped source of information on the community
college.

At this point, a definition of terms is appropriate.
For our purposes, institutional research will be re-
garded as a designation for self-studies conducted
by junior colleges.? These studies may be concerned
with issues which have current application or they
may be basic to long-term institutional planning.3




- Any local investigation directed toward providing
‘data in administration, planning, evaluation, or
, policy formulation is considered institutional re-
' search.* The most important factor is that it be an
. analysis conducted by a junior college of one or more
. aspects of its current or future academic or fiscal
- operations. In brief, all studies done within the
" college, involving any phase of the institution, its
. program or operations, are included in the term,
~ institutional research.®

Gaps and Overfaps

© Since it began operation in the summer of 1966,
. the Clearinghouse for Junior College Information
. has processed approximately one thousand docu-
" ments, the majority of which are institutional re-
; search studies produced by junior college research
. offices or designated staff members.

- Although some valuable research is being done,
* certain gaps in types of research, problems studied,
" and focus have appeared. Following are four major
~ categories in which many studies have been con-
\'; ducted resulting in some gaps and overlaps:

- Junior coilege students: The typical junior college
- research study on this topic is a follow-up report
on the junior college transfer student. For the most
. part, these follow-up studies focus on success of the
junior college transfer student, with success being
\! measured by grades earned at four-year colleges and
universities. These studies inevitably seem to lead to
the conclusion that:

1. Students who enter junior colleges and even-
' tually transfer to senior institutions typically ex-
perience a lower grade-point average during the
B first semester following transfer.

2. In most cases, the transfer student’s grades
recover from the loss which occurs during the first
semester.

8. Grade-point averages of transfers improve with
each successive semester in which they are enrolled
at the senior institution.

4. The transfer student who does graduate may
take longer to reach the baccalaureate than does a
comparable native student.

These research findings tend to corroborate con-
clusions of Knoell and Medsker,” and reinforce re-
search data going as far back as 1928.8

Although a few of these institutional research
studies add bibliographical data on students, most
include only grade compilations and comparisons
tabulated by subject area and name of transfer in-
stitution. They are limited in scope since they do not
provide an insight into reasons for the transfer
student’s success or failure; nor do they attempt to
draw inferences, conclusions, or recommendations
for modifying junior college offerings in light of
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their findings. At present there is a crucial need to
expand the scope of research to include attacks on
problems associated with junior college transfer
students.

One aspect of the dilemma is inherent in the way
in which junior colleges view themselves and their
functions. Junior colleges claim to be multipurpose,
comprehensive institutions, yet the typical research
study focuses on only one segment of the institu-
tion’s students—those who transfer to four-year
institutions.

Evaluating the accomplishments of students who
leave the junior college prior to earning a degree or
prior to completing a program of instruction is one
of the most pressing problems we face. In a recent
investigation of problems in California junior col-
leges, the “dropout” problem was identified as the
third most important area of twenty-zix such prob-
lems needing further study and research. The need
was summarized as follows:

1. What do students gain from attending junior
colleges for one semester or one year?

2. Do students gain anything from enrolling in
junior college and withdrawing prior to completing
one semester?

8. What happens to students who are dismissed
because of poor scholarship?

4. Is student dropout a serious problem?

5. Why do students withdraw from college?

6. How may the dropout rate be reduced?

7. What values do students possess that cause
them to make early or late, wise or unwise, effec-
tive or ineffective career decisions??

There is need for junior colleges to initiate re-
search on dropouts to answer the questions posed
above. The overwhelming majority of junior college
students have not been the subjects of junior college
institutional research.

Curriculum development and evaluation: Institu-
tional research studies of junior college curriculums
have focused attention on the following topics: (a)
institutional and departmental curricular programs
developed within the framework of specific educa-
tional objectives; (b) status studies of curricular
programs at other institutions; (c) specific pro-
grams for low-ability students; and (d) feasibility
studies to determine the need for new, occupationally
oriented curricular programs.

A few experimental community colleges have
produced studies which developed a rationale for de-
fining educational objectives as a first step in cur-
riculum development. These studies are valuable
because they represent an institutional effort to state
learning objectives in terms of desired behavioral
outcomes. The behaviorally specified learning ob-
jectives represent those competencies expected of
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any student who receives credit for a given course.
Such a process provides the classroom teacher with
a sound basis for designing and evaluating a pro-
gram of study.

While most attention has been given to the
development of programs for low-ability students,
there has been little research in the evaluation of
these programs. The problem is compounded by the
fact that the typical junior coliege recognizes the
need for remedial or developmental studies, yet few
of them have engaged in systematic evaluation of
these programs.

All evidence indicates that junior college leaders
are aware of the need for systematic curriculum
evaluation. The Peterson report lists as the number
one problem facing California junior colleges:

“. .. measuring the effectiveness of instruction, in-
cluding evaluation of (1) teaching methods, (2) new
methodology, (3) textbooks, (4) library materials,
(5) relation of class to educational gain, (6) spe-
cial facilities, (7) in-service education, and (8) test-
ing devices and the development of guidelines for
good teaching.”’10 .

This presents another problem: though junior
college leaders express interest in curriculum evalu-
ation, the limited research they perform bears little
evidence of an evaluation orientation. In brief, there
is little indication that current research in the area
of junior college curriculum results in program
modification based on specific research findings and
recommendations.

Experimental programs: Research studies of ex-
perimental programs vary widely in purpose, con-
tent, and findings. Investigations of experimental
programs in the junior college usually fall into one
of the following categories: status studies of experi-
mental programs at other institutions; summary
statements of rationale provided and procedures
followed in the establishment of an experimental
program ; evaluation studies of comparative instruec-
tional approaches; and controlled experimental re-
search projects.

Three studies with broad implications for the field
are, briefly :

1. Golden West College, Huntington Beach, Cali-
fornia, developed an audio-tutorial approach in its
liberal arts biology courses by following these
methodological procedures: (a) defining each goal in
measurable terms; (b) establishing a hierarchy of
goals for greatest emphasis in the course; (c) de-
termining the time to be given each unit, or goal;
(d) recording tapes, writing and preparing work-
books and laboratory manuals; and (e) securing
from the dean for institutional research an identi-
fication of the kinds of data which must be assembled
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to assure adequate evaluation of the program from
its inception.!! Because it represents an effort to
build a program on the basis of specific learning
objects, the Golden West report is of particular
value. Perhaps more important, the study provides
a suggestion for continuous evaluation.

2. The findings of an experimental project for
low-ability students at Los Angeles City College
resulted in a specific program alteration. Evidence
gained from the experimental program demonstrated
that while progress was made in raising the reading
level of the students involved in the program, not
enough progress could be made in a semester or a
year to enable the student to move into regular
classes with a reasonable chance of success. Since
most low-ability students did not continue in the
college for more than one academic year, it was
decided to emphasize those things which would help
the student to know himself and his potential, to
help him accept realistic vocational goals, and to
help him become a better citizen. Based on specific
research findings, the focus of the program for low-
ability students was shifted from remediation to
general education.!2

8. A research study to determine if large classes
are conducive to effective learning in the writing
skills was recently completed at Indian River Junior
College, Fort Pierce, Florida. While there was some
variation in student preferences, the results of the
pre-test and post-test showed that, given the same
quality of instructors, program, and students in-
volved in the experiment, class size ©o fifty-six
students is far from a significant variable in the
learning of writing skills.13

These three serve as examples of well-designed
studies in the area of experimental programs. In
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general, however, few studies have been completed
that relate to experimentation in the area of instruc-
tional improvement. In 1963, Johnson found that
“few junior colleges have initiated plans of approval
and may be designated as ‘islands of innovation’ in
education.” * The need for more research and ex-
perimentation in this area is patently clear.

Classroom testing: For the junior college student,
the part of the course which is of vital concern is
also the part about which very little research has
been done —the uses, administration, and evaluation
of the classroom test.!> Considering its importance,
there is need for more infcrmation on the proper
function of the classroom test in the junior college.
There are varied accounts of the use of standardized
tests for screening and placement, but there is not
yet sufficient research on the testing of course con-
tent as a measure of learning.

Perhaps one reason for the relatively small num-
ber of research studies on classroom testing is that
both test and course material are faculty preroga-
tivzs and junior college faculty memkers do not
typically report on their class procedures. Despite
this, it cannot be denied that teachers should at-
tempt to answer the basic questions:

1. For what purpose are tests given?

2. Are test questions primarily geared to recall
of course content?

3. Do tests really assess achievement of course
goals ?

4. How might experts in test construction aid
teachers in designing effective tests? 16

Undoubtedly most teachers would agree that they
want to retain the right to conduct their own test-
ing. Many of them, though, would be interested in
learning about the experience of other teachers in
similar situations. These teachers would welcome
sound innovations, separated from rumor and hunch
—innovations suggested by their counterparts in
other junior colleges and adaptable to similar courses
elsewhere.

Some Perspectives

A recent investigation of institutional research in
the junior colleges of the United States found that
fewer than 20 per cent of the junior colleges have
formally organized programs of institutional re-
search and fewer than one-third of the colleges
surveyed had plans for evaluating their research
programs.!” Effective institutional research pro-
grams are the result of a commitment to the need
ior research as a prerequisite to institutional plan-
ning. Institutional research in the junior college
needs increased financial support and renewed em-
phasis on the endeavor. If programs are to be

planned and systematically evaluatad, if effects of
the college on its community and on the lives of its
students are to be assessed, junior college institu-
tional research must be supported to a degree greater
than its current level.

Through its efforts the Clearinghouse for Junior
College Information is attempting to contro! the
research literature in a bibliographic sense. It is also
endeavoring to support junior college research by
adding emphasis to the institutional reseach pres-
ently produced in community colleges.

1 Stickler, Hugh W. “The Expanding Role of Institu-
tional Research in Junior Colleges.” Junior College Jour-
nal 31: 542-548; May 1961.

2 Sprague, Hall T. Institutional Research in the West.
Boulder, Colorado: Western Interstate Commission for
Higher Education, 1959.

8 Brumbaugh, A. J. Research Designed to Improve
Institutions of Higher Learning. Washington, D. C.:
American Council on Education, 1960.

4 Stickler, op. cit.

5 Hendrix, Vernon L. “Institutional Research in Junior
Colleges.” Paper presented at the National Institutional
Research Forum, Minneapolis, May 18, 1964 (Mimeo-
graphed.)

6 Silvey, H. M. Master’s Theses In Education, 1964-65.
Cedar Falls, Iowa: State College of Iowa, 1965.

7 Knoell, Dorothy M., and Medsker, Leland L. Factors
Affecting Performance of Transfer Students from Two-
to-Four Year Colleges. Berkeley: Center for the Study
of Higher Education, 1964; and Articulation between
Two-Year and Four-Year Colleges Berkeley: Center for
the Study of Higher Education, 1964.

8 Showman, H. M. “Junior College Transfers at the
University of California at Los Angeles.” California
Quarterly of Secondary Education 4:319-322, June, 1929.

9 Peterson, Basil N. Critical Problems and Needs of
California Junior Colleges. California Junior College
Association and the California State Department of Ed-
ucation, 1965.

10 Ibid.

11 Boyce, Dudley. “Toward Innovation: The Golden
West College Story.” Huntington Beach, California:
Golden West College, 1967 pp. 15. (Paper given at the
Seminar on the Experimental Junior College, Palo Alto,
California.)

12 Gold, Benjamin Knox. “An Experimental Program
for ‘Low-Ability’ Students.” Los Angeles: Los Angeles
City College, 1965. (Mimeographed.)

13 Hopper, Harold H. “Writing Skills: Are Large
Classes Conductive to Effective Learning?” Fort Pierce,
Florida: Indiana River Junior College, 1966 (Mimeo-
graphed.)

14 Johnson, B. Lamar. Islands of Innovation. Los An-
geles: University of California, 1964.

15 Altshuler, Thelma. “Classroom Testing Practices in
the Junior College,” Junior College Research Review 2:
September 1967.

16 Ibid.

17 Swanson, Hzrbert Leland. “An Investigation of In-
stitutional Research in the Junior Colleges of the United
States.” Los Angeles: University of California, School
of Yducation, 1965. (Unpublished doctoral dissertation,

23




e e P e S

Volume 38 m November 1967 m Number 3

Junior college journal

THE MAGAZINE FOR JUNIOR COLLEGE EDUCATION B AMERICAN ASSOCIATION OF JUNIOR COLLEGES

Emphasis—American Junior Colleges, Seventh Edition

AAJC Approach ® William G. Shannon

Profiting from Activism ® Edward H. Redford

Measurement and Evaluation ® Dean W. Seibel

ERIC and the Junior College ® Arthur M. Cohen

Gaps and Over'aps in Institutional Research ® John E. Roueche

Junior College Educators Indicate Information They Need ® Lorraine Mathies
“Pound-Wise Planning” ® Max Tadlock and George Ebey

New Jersey Community Colleges: A Report and Prognosis ® Angelo C. Gillie
Statements on Student Rights ® Jane E. Matson

Three New Twists in Occupational Education ® Ronald W. Hallstrom

o ) . “'PERMISSION TO REPRODUCE THiS
Literature in Passing COPYRIGHTED MATERIAL HAS BEEN GRANTED

News Backgrounds BY Z2tricah jos: M"’-‘L
4 and Jabn £
Credits TO ERTC AND ORGANIZATIONS OPERATING
(9] UNDER AGREEMENTS V/ITH THE U.S. OFFICE OF
EDUCATION. FURTHER REPRODUCTION OUTSIDE

§ THE E
. © Copyright American Association of Junior Colleges 1967 THE clggygé?]"oky;ggkis PERMISSION OF

Officers and Board: Donald A. Eldridge, President, Bennett College ® Stuart E. Marsee, Vice-President, EI Camino College ® Edmund J. Gleazer, Jr., Executive
: Director ® Bill J. Priest, Dallas County Junior College ® Everett M. Woodman, Colby Junior College ® Joseph W. Fordyce, Santa Fe Junior College ® John
" Lombardi, Los Angeles City School Districts @ Charles E. Chapman, Cuyahoga Community College ® Earl L. Klapstein, Mt. Hood College ® Stephen E. Epler,
" Fremont-Newark Junior College District ® Charles E. Hill, Rochester Junior College ® Charles W. Laffin, Jr., State University of New York Agricultural and
Technical College of Farmingdale m Ray A. Miller, York Junior College. Council on Research and Service: Robert E. Lahti, William Rainey Harper Callege ®

b Edward Simonsen, Bakersfield College ® James L. Wattenbarger, Florida State Department of Education ® John E. Tirrell, Oakland Community College ® Sister

E- M. Majella Berg, Marymount College of Virginia. AAJC Staff: Edmund J. Gleazer, Jr., Executive Director ® William €. Shannon, Associate Executive
k. Director ® William A. Harper, Director of Public Relations ® John P. Mallan, Director of Governmental Relations ® Roger Yarrington, Director of Publica-
B tions ® Kenneth G. Skaggs, Specialist in Occupational Education ® Lewis R. Fibel, Specialist in Occupational Education ® Gilbert D. Saunders, Specialist
R in Occupational Education ® James D. Stinchcomb, Specialist in Occupational Education ® Bob H. Reed, Director of Facilities Information Service ® Jane
F- E. Matson, Specialist in Student Personnel Work ® Jack C. Gernhart, Administrative Assistant ® Richard T. Chinn, Business Manager.

. Junior College Journal is published monthly from September through May (Decembei-January issue combined). Subscription: $4.00 per year, 75 cents per
;- copy. Group subscriptions (ten or more) available to junior college faculties and boards of trustees at $3.00 a year. Foreign subscriptions (excluding
. PUAS countries) including air mail postage, $10.00 per year. Advertising rates on request. Second class postage paid at Washington, D. C. by the Ameri-
© can Association of Junior Colleges; 1315 Sixteenth Street, N. W., Washingtor 20036. Printed in U.S.A.




