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ONE OF THE GOALS OF EDUCATION 1S FELFING EVERY LEARNER
ACHIEVE HIS INDIVIDUAL FOTENTIAL. IN DIRECTING EFFORT TOWARD
THIS GOAL; EDUCATIONAL LEADERS MUST IDENTIFY AND MEET BIVERSE
NEEDS IN THE FOLLOWING AREAS--(1) THE MATURITY OF THE
LEARNER, (2) HIS FHYSICAL AND SOCIAL ENVIRONMENT, (3) HIS
FAMILY BACKGROUND, (4) HIS FHYSICAL CONDITION, AND (5)

; INDIVIDUAL DIFFERENCES IN ABILITY, INTEREST, AFTITULE, AND
ASPFIRATION. ENROLLMENT GROWTH IN JUNIOR COLLEGES AND ADULT
EDUCATION CLASSES, INCREASED EMFHASIS ON EDUCATION <F THE
DISADVANTAGED, AND FRE-SCHOOL FROGRAMS ARE CITED AS TRENDS IN
EDUCATICON IN THE TWENTIETH CENTURY. CHILDREN FROM HOMES OF
FOVERTY, MIGRANT CHILDREN, AND CHILDREN WHOSE FARENTS SFEAK
ANOTHER LANGUAGE FRESENT DIFFERENT KINDS OF EDUCATIONAL
CHALLENGES TO THE SCHOOLS. THE MAJOR RESFONSIBILITY IS SEEN
AS THE FREVENTION Of FAILURE. THIS REQUIRES LEARNING
ACTIVITIES WHICH ARE HIGHLY INDIVIDUALIZED, FREEDOM FRCM

> RIGID GRADE STANDARDS, AND A CLOSER HOME SCHOOL RELATIONSHiIF.

L THIS SFEECH WAS DELIVERED AT THE NATIONAL CONFERENCE ON RURAL

EDUCATION AT OKLAHOMA CITY ON OCTOBER 2,. 1967. (SF)
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The Diverse Needs of the Learaers to Be Servsd
Helen Heffernan

Throughout our country, sn almoat contimuous procuss of profassional
conferencing or educational questions is going on. Atiractive announce-
ments appear in every mail and in every journal concerning carefully
designed programs on a wide diversity of educationsil issues and services.
Such 2 completely dedicated pursuit in search of means to meet the adu~
cetional nesds of sur country hes certainly never been matchéd or exceeded
iuo the histery of education.

But asong all these earnest groups, whsther their focus be on human
growch and developmant, on physical and mental health, on curriculme Erom
nursezy school to adelt aducatfon, on loarnerz ard the learning process, oo
discrete subject-matter £ieids, on research, on home-schoel-commaunity
relations, on organization and sdministrazion of schools. on school plsnt
facilitiss, no group encospasses all educational concerns more conplately
than a group mesting 4s the Department of Rural Education, Nationsl
2ducation Assceiatisn,

As one of a trivmvirate assigned to look at Thz Task We Face, 1
approcshed my pakt of thio task with confidence. ieng profassivnsl
azseciation with the £irst spoaker, opportunity to share our mmtually
cherished beliefs about the social significance of education were reassuving.
Schools have a duel role (1) of helping gvery learner to achieve his indi-
vidual potential, a3 (2; of keeping ug a aa.t;;i.ﬁﬁ of free people dedicated
to demoeratic priacip‘lae and ideals. Without such goals our sffores are
meaningliess and lack direction. With them, education will coutinue Lo

make the sans astonishing progress in the last third that we made in the

first two-thirds of the twentierh senturs. U.S. DEPARTMENT OF HEKLTH, EDUCAIION & WELFAKE
OFFICE OF EDUCATION

THIS DOCUMENT HAS BEEN REPRODUCED EXACTLY AS RECEIVED FROM THE
PERSON OR ORGAKIZATION ORISINATING (7. POISTS OF VIEW OR OPINIONS:
STATED DO NOT NECESSARILY REPRESENT OFFICIAL OFFICE OF EDUCATION
POSITION OR POLICY.




X But aii of us deeply concerned with education, professing the same
ideals, sust sesk coustantly to lead. It is not possible to lead unless
we know whare we are geing., Our previous spesker heas given us a 2oad map.
But & road map is useless unless we watch the rest of the traffic, select
3 the right corners to turm, keep ocur ayes on the road, and never lose sighk
of our distant goals.
These are timaz that call for wide-opsn eyms awd nc blinders; wide-open
E minds and no prejudices; wide-open Hhorizons with no limiting high hedges of
: sur own makieg; and wide~cpen hearts in which the chiidrer and yough aznd
% adults we serve can find security and cherishing end caring, Not gome
1 children and youth and adults but all of them. This I3 the way of demouracy.
“ Yhe are these people the school sarves? Why do they have divevse ncads
that schools are chszllenzed first to identify and then to meet? What are
tha basss of diversity in human beings?
At least f£ive bases sf diversity seexm inescapable in meeting the task

we face. Theze include:

7
<
1
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1.

1. The maturity of the learner

2. 7Tha physical and social environment

3. The family backgrouud of the isarner

4. The phiysical tonditisn of the learnar

5. Individual diffevences in sbility, incavest. aptitude and aspiration
There smay wall be other bases for diversity; ascme of these may appesar is

sub~heads of the five we will atiempt to sxamine a4 little further,

1. The Maturity of the laarner
The maturity of the learner is one of the primary conditions that creates

diverss nesds. During the twentieth century, we have modified cur ideas

from time to time concerning the age of the learners to be sexved.
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At the begiunning of the century, the average &:iendance of pupils in
the elementary schools was four and a half yearvs. The dropouts occurred
in the fourth and £ifth grades. In 1967 wore than 98 percent of the
elemsantery-school-age populaticn is attending a sixe or eight~year alementary
school,

At the begluning of the century, & very small percent of owr younsg
peopie had gocess to secondary education--~probably less than ton pexcent,
Now, cvery young person can attend 2 sacondary school, about 70 percent
araduate, and it is rellably predictad that by 1970 very nearly ali high-
schocleage youth will be in high school until they complete a twaive-~yaar
public school education,

what has happenad in elementary and secondary schscls during thla
century justifies great pride in our national achievement., But this
achisvement i3 evidence that the American people have boundless faith
in education as the avenue of social mobility--the way that has kept the
doors of opportonity open for our young people.

The diverss needs the schools must sarve have been expanding by 3
growing demand for widely accessible aducational opportunity at thirteenth
and fourteenth grade levels to provide a junior ccilege, or what is coming
mors frequently to be called a community colleage. Such a community college
is designed to provide either the lower division colleglate program ox
terminal techaical tyaining leading to business ox industry.

As we think of the expansion of educational cpportunity upwazd, wa
cannot gscape the most sevious considavation of sdult education., 7The
modarn point of view is that education is a life-long process. The years
of formal schooling are designed primarily to begin the procses of education
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vather than coaplete it. Because of this, aducstion throughout our sehocie
muat be geared to thy cencepts of iesrning how o lsasn and te geiniag
genuine satisfaction fu learning so that the individusl will wish te
continue learning throughour 1life.

There 15 not S communily, large or smsll, in cur gountry but couild

profit fren fmmginative, community-wide undsvtakings in civie ¢duestion,

in developing civie competence, in soniwser educstlon, iu family 1ife

| 3 education, in humin relatisns aud in the understanding of werld affairs.

| Eéucation fails far short of mseting the needs of adults vhen they oas
find nothing woze interesting £o do in the sveniag than to visw tha blood,

] brutalicy and sggrassion provided by sost of the coemarcial telsvisicn

4 programs. In 2o area of education have we lefs voasan for esngratuizeian

than in the field of adult educaiiovn.

L aad !
‘.

e upsurge of imteresi in the probles of the disadvantaged Segment
of t}mirican sociaty was probably triggersd by Michasi Haggerty, inm his
bock: The Other Awsrics, which was first published serially in The New
Yorksr anéd later in book form. Since the and of Horld War II, our citizens
had been deluded by the myth of our affivent society. Veople geusrslly
believed that poverty--the grast ensmy of advauncing civilizztion humd basn
hanigied forever. Eut Withasl Haggerty burst the bubbley of hignéss a&nd
3 batternesz and averyous rich., On the basis of thoroughly reliszble studies

he proved thet about a quarter of our pecple are living at & subetanderd

Sl

level and about a £1fth have fallen fotc the abyss of abjact, dismal,

hopless poverty.
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The Economic Opportunity Act of 1964 was the first evidence that
the President and Congress of the United Ststes had gotten tha massage.
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The Act made provision Zor & variely of cpportunities but perhaps the wost
spectacularly successful was the Hesd Gtavt Program.

Research had baen sning on for a long time on the isportsnea of the
esrly yeurs of 1ife. Siowly, simce the first kindergarten was establighed
in Watertown, Wisconsin in 1855, kindergarten education had bean extended.
By 1752 about half the kindergarten-ige-children of the country hnd 3
kindergarten svailable to thes. Host of these children lived in city
school districes. Buk, by and large, these were not the kind of kinder-
’gat;un that peopla envisioned who worked hard over the years for thelr
estsblisiment. In cha interest of econcmy, ard not in the iuterast of
childven, teachers ware assigned 60 children in two sassions of 30 ¢hildran g
each, ong group raporting for 156 ninutes in (’hﬁ morning and & similax
group in the aftermoon. In gensrai, this syganization was accepted
througheut ths country in spite of the fsct that such overcrowding was
& constact thrags to sffestiva functioning of a kindergarten and to the
geowth of young children,

Obviousiy those conditions defeated kindergarten programs snd Kindsz-
garcan teachert. Mo feachar could koww 60 five~yeur~olds well encugh 2

pargons to mest their fndividusl nsads ss thess young children vare making =

their firse adjustment to cowplay group i4fa. Work with parents was in-
possible because of leck of tiwe and snergy. Rindergartens becane ragimented.
Childran woro pushed, vushed, crowded &nil unsuitable activities weve
impossd "to keep them quiet.” Imagination, creativity, sensitivity,
flexibility, curiosity ars completely lost under thess conditions. GCood
kindergarten teachars ssked for iransfer to a primary grsde, Prospsctive
kindergavtan teachars were doterved from entaving s profession which made

such unrealistic and seif«defeating dowands.




Ta 1964, the Congress pasred the Xconomie Opportunity Act &ud by the
suomer of 1965, Hoad Start prograns wers offeéred to help gocig-aconoaically
disadvantaged children, who would start schoel in the Fall; 2o scquire some
of the knowledge, habitz and attitudes which would facilitsts thelr success-
ful sdjustwent to tha school situation.

During the summer of 1365, Head Start programs served mote than half
a million children chiefly in congested, urbsn aress. Ravely his any
aducational progrme stimuiated greatery public interest. Many newspapers
carried well-iliustraved full-page reports of their local prograus. The
sutcomses ware so helpful not only to the ¢hildren but Lo the pavents as
well that many communities orgsnized to continue tha program on a yeavr
rourd basis,

The initiation of Head Start has already lofluenced the status of
Kindergarten Bdusation, To 1957, Rhode Island ducrded that all sciosl
districts nust have kindevgartens, Maryland made stats ald avallable fox
kindszgarian, 88 did Hiasouri,

Since mort of iy nactonal organizations concavned with edudation
are now on racord as spproving opportunity for public éducation beglinning st
aze 3, we may anticipate accelavated development of prograws fov all young
children, regardlesa of sconowmic status in tha yesrs lanediataly ahzad,
Continustion of Head Star: programs for soclo-acosomicelly dissdvantaged
childran alone will result in a form of segregation based on poverty--
another intolevable basis for classification of human beings. The
alternative is the wxtension of ediwationsl oppostunity to all young chils
dren. If we nssd justification, we have it, in ths statemant of Benjamin

8, Bloon" of the University of Chicago as the wasult of his long years

i

Inaosanin S. Bloom, 3gabilivy and Change in Human Characteristics,
New York: John Wilay & Suns, Inc., 1965, p. 5.
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of rossarch. He says that

« o the nost rapid peviod of development appears to be
tha Sivst five vears of life.

In sddresvicg the Amsrican Association of School Administrators in 1966,

Dr. Bloom said further

veeby age 5 (grade 3) at least 30 percent of the gareral
achisvenent sattern 2¢ age 18 {(grade 11} has bean devels
opad....Studiss of vocabulary development suggests that

ahout cna~thivrd has besn developad by the timg the individual
hes entered gchesl.
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These early years are years of experience getting and must not be considered

an opportunity (o put pressure on the vary young for formal learning.
Ard, zo we may goanclude that education iﬁltha twentiath century has

become & “exadle ¢o the grave! proposition. In fact, Education, USA

Kaghington Hopitor (September 18, 1987, page 17) announces “that & new

praject; innocususly callsd Parent and Child" ‘'which moves the Head Start

concept cloar dsum to the prenatal peridd, is about to gat off the ground”

as & pilot project in 30 salected citive this fall.

2. Ibe Fhysical and Social Zavironment of the Leazner
Much has been said about the effect of the envirommental setbting in

creating diverde nzeds, The vural astting, ag all vho have worked in it
kuiow, has advantages aund disadvantages. We know that every parson's mind
is wade by the eavironment le which he lives and so fu providing good
education Zor zural people we wust ui;ess and utilize the advantages and
comprasate for the disadvantages,

What are some of the significant advantmges of rursl life? City
dwellers probably do not fully reslizz Low wmuch the nolse, the wlutter,

the evowds thrasten their effactive funciioning and the growth of thair
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children, Rural life can provide sn environment for the young that fs

not overstimulating and that does not destroy ianterast and zest for living.
Rural life is not yet dominated by the machine that thrastans to

debumanize ity dwellers. Ave we all te become siots on IBM cards? What

happensz te imaglnation, creativity, and curiosity when man's 1ife is

completely reguiated by the machine?

“ﬁ'f Frs

City 1ife becomes increasingly artificial; the expevicuces of city

3
-

pecple are mwstly secondhand. Newspapers, radio and telavision commentaters
select what they wish us to kuow sbout the world and it comes f£iltered through
the particular biases of the writer or commentator and frequently determined
by the particular ax he has to grind. In the process, the sensitivity of the
receiver gets dulied, -

City life is fragmented. We do a lot of idle talking about Ethe genera-
Zion gap.” In this we deny history; we think and live as though man had

b R A R S L S R T Y O N B

a0 previous history on which to draw. Ue forget the hard won "funded
capital of civilization.®

Ou the other hand, the conditionz of the ruwral envirorment make

DAL L W A R e, S

possible & zloge and continuing relaticaship with natural things, #

constant realization of man'’s oneness with his natural universe. Perhaps

PR AR R ATV AR

we have taken "the native values of rural 1ife” somewhst for granted, Row,

E it becomss gcrucial that we learn to understand and cooperate wich the
natural order. Survival depends upoun 1t. And, thus, we may £find a decper
and richer veality in a wider universs.

The applications 2o education ave obvious, they inciude graster emphusis

on science based on the natwral environment at all levels, realistic

agricultural education, forestry education, propagation of ornumental




plants, gardening. All these £ields open vistas of cultural aud vcoational
education. Becoming one with the natural environaent has implications
for expsasion of outdoor education so that mora of our people will have
cestored for them their unity with the physical and biological nature of
things, will widen their sensitivity to beauty and xenew their spirits much
in need of renewivg in a world deeply distresaed because of man's lack of
judgment and wisdom in ovdering his relationships to nature snd to mankind.
The minus side of the assessment of the rural environment iz of much
jess significsnce in these days of instintaveous comwnication and rapid
transportation. We can use these Instzuments of comsunication to bring |

¥

into every classroom vivid pletures of life in distant lands, industrial

as ot $o evnges

processss, sciontific expeximentation, works of art, wmusical compositions,
drazatic presentations ¢o eavich the lives of futai children and adeits.
More and more, schools ave taking children on study trips and even more
sabitious journeys so that may have actual firsthand exparisnces.

gtilisation of the assets of the rursl environment 1ies largely in
tha hands of the educetionsl lesdership, Rural schools need not raplicate
urban schools bug must build courageously on the strengths foheraent in
theair oun envivonment.

Cexpansation for the cultural 1imitations of tha rural envivonuent
c#lls for ingenicus, ﬁag:{;mtive, craative solutions. But, can we support
these solutions financially? With 7 perceat of the world’s population and
55 parsant of the world’s wealth, we cén have any kind of educational pro=
gram the peoplie of this country want. We may need a vigovous restatemant
of our political theory that the people of this country create the wealth
of this country snd may use tha legal political channale available Lo

spend this wealth in the public Intevest,
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3. The Family Beckaround of ths Lasrney
Many of the idess already wmanizioned bearine on the diverse nseds of

learners have their origin in the family background of tha child. Fox
oxample, the fact that the parents have gelected to live in & rural
environment whish may give school peopls some cues concerning the values

heid by particular families.
Ghiidren from Homes of Poverty: The probiem of poverty, whiah was the

target of the Beonomic Opportunity Act of 1964, impinges heavily on the

family background of the lsarner. In 1851, tha Commissioner of Edmcioﬁl

comeenied on the Report of the Subcomeittee on Low Income Yaailies of tha

Joint Committee on the Economic Raport iu these words:

...the close relationship betwsen low income and sickuess and
disease, low income snd lack of educational oppertunity, low
{ncome and any bagic sense of security....Foverty breeds
{gnorance and disexse. But igrorance and diseass breed
povarty. Besentially iZ is a vicious circle, ong in which
not only individuals and families ave caught but large and
important sections of our population. Those states that
have the poorest schools, the fewest hespitals and public
nealth services, have alse the lowest per capita income.

\
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what can schoels in rural areds do to bredk 'thevicious eircle
of poverty?" The question can probably be answezed by telling what oug
commmity has actuzlly attempted to meet the problems of children who
had fewer sdvantages. mis;fhc ataryz ae 4t wos told to mé on Septamber 7,

b e a w
i . o
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13671

When Federal funds bacame available in Decewber, 1365,
we made a survey of our children aund their needs. Then, &

oL e gy ol 4

Lo
iy

,'Fadex'ax Security Agency, Report of the Commissioner of Edusation,
1931, p. 22.

2part of the discussion with Mra. Thelma Gumes, Agsiitant Superintendent
of Schools, Tulare (California) School District.
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sxall groun of iaachers, sdministrators, supssviscs, S
consultants had & brain-storaing gsession and came out with
gome idezs rhat sesmed to have marit and to beé fuasible in
corsa of distzick resources. He were concerned sbout aver-
cording some of the socisl and esnotional insdeguacies that

are partially casscnsible for the failure of thess childran.
3ong of these dreans have been realized so we can lock back
with some satisfaction and look ahead with great expactatisus.

Beraune of the reduction in Zunds we have found 1¢
necessary te suriail or oliminate zcse of Sur programs. We
have dropped tka supplamentary reading program. This progrén
siregned resding for enjoysant. In this program, zach ehild
was given & book at his raading level each month and then
pavsitted o teke it houk Lo becomas @ par:t of his personal
1ibrary. For some children these bonks ware their first truly
pavsonel pogsession. They took grest pride iu cunsrahip
and reading interests developed Iz 2 geatifying sanner.

We ave continuing our program for Lhres aad foureyear-
ald childran., This progres was gegrred in 1263 with funds
asds available by the Rosenberg Foundation. It has tripled
{c encolbmeat. We have sn~tom-spot avidancs of the securacy
of the revssrch by Blooan and Deutsch.

Unfortunstely tha tescher-aide prograw was slso cut dus
ts laek of funds. In cur bwo targat schools, howevar, we still
provide teachers with & limited awount of sexvice. e uss
tha aides in clessccoms workiag wi th the children in ovas
teaching situstions; they ars not used as housskeeping aides
or o producs moxe "pals purpls ditto gheats.”

our Yidening fhrizons progren wad girst atartad iv this
district with funde frow the Rosenberd Foundation. This 42 &
travelestudy program for ehildren in gradas £ive through
eight, During tha suamer & selected group of 60-70 boys
and girvle =pand six weeks euploving socus of the wonders of
our Stats, They travel and san Earmars’ mavkets, susic
contars, ALT MUEINNE, industrial plants, histoyis contexs
of intersst. During the school ysar on extended wesk ¢uds,
#15ch grade children visit historic spots, the besch, thoe
mountains. .

Tha valus of tosse prograws 13 gppavent in the quality
of the children’s pooizy and storias and other forms of
creativa expression, Too oftan we axpect putput from
shildren whan theze s besn no toput,

Wa are daaply concerned about the haalth of our chile
dren. Duriug the firet yar 197 pupils ware glven Sompres
hansive physical exazinations. All wars given hearing, yision;




and dental exasinations. 7Th2 purse and health alde carried
on axtensive follow-up work with the parents. A study of
outrition wvas made and supplemants nosdsd ware determined.
Nutrition classes wa¥e set up for parents,

Kinaty percent of Zhe children sxanined showed low hemo-
globin to an exteat Luat midication was nesded. Working _
through parents and Zocal physicians surgical help was secured--
casas of infected Zousils, hernis, strabismus, and others ware
cared for. raregnts ware uniformly grateful for this heip
and suggested that a “Halp Anothar Child Health Fund” be set
up to which everyons would make whatever contributions Lo was
abis to make. In this way, the health needs of additional
shildran were wet.

A pavent sducation program was cexried on by means of
study trips., The parvents were as impoverished in experiences
as the children. The district provided a situdy trip for
parents svery Thursday to soms point of intevest toc tham a3
parants and citizens. A sympathatic guide halped thex o
understand the axparisnces.

In June 1967 one of the paveats wrote & lettar concexning
har experience. The letter was in S8panish but was translated
by one of the ajdes. This ic a “pronf of the pudding” kind
of svalustion bscause tha 1ife of this wWosn was changed
bescause of the program. Bere is & translation of ths letter:

Dear Mrs. m‘:

1 wish te express ny gratitude to Mes. Gladys Fant for having
tuis wonderful progeam, also, to Mary Gaveia, who alvays
invited us on £ield trips, workshops, £iles, and night school
classes. Since I have besn taking part in this progras, I
feal that I am no longer in tbe davk.

We visit high achools and colleges. I rsalize hiow much sur
children can learn bacause it 48 rheve within reach. Education

means Wore Lo me now than befors,

Wa are & Family of fifteen, twelve children, oy husband, wy
mother and myaelf. We have always worked in the fieldo; we
followed the crops from one plsce to auother, :

My childres yavs alvsys lats ootering school becauss we had Lo
£inish tim harvesi, Our greatest concern then was Lo feed
and clothe sur children 3o they wers always late starting
echonl, They naver stavted until mid-November. My h
wouldn't let tham JLart soonexr.

As I said before, cducetion began to twan wmors to =& and X
worried about wy children. I began to galk and talk to wy
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husbapd about ictiing the children s%sre school In Ssphember,
iike tiey were suppssed to.

Since I got nowhere with him; I took a step that I have never
done before-~to go égainat sy husband’s wishes fo stubboruncss!
1 went to the high school principal; i told him what ry problem
was. He was very undarstanding and said ke would alk to my
hugband, He did. My husband told the pringipel that be

naedad tha boys to work becauss he couldn’t support all £ifeeen
of us by himsglf,

The prineipsi told him e cculd get help through Welfare. OF
couzss, we wouldn't hear of it hecause our childven ave out
responsibility zzé nobody else's, At last, we said we would
aceept help whzan we needed it and our boys started geheol in
Sctober--ztill late,

Then last Septembere-~in i966-~ I wont to sea tha prineipal
2zain, amd asked hin to talk to wy husband again about
letting the childien start school im Ssptenber. Well, the
schopl sent for him. I don’t koow whai they aaid o him.
But whan my hushand veturned home £rom school, he sald to
pe that we better buy the children their school clothing sc
they can start school. I tell you this is the first tima in
yaars thst they stavted schosi in Septamber. 1 mow have tw
boys ami one gitl in the tenth grade, then on down ts Head
start., All this wes made possible hecduss of this wonderful
progran. I am very gratéful. I bave learned & lot.

The field trip was something I look forward toj talkiag o
tha othar ladics and bearing them talk mestly about the
education of their ¢hildren. Ve all want our childrea to
be educated sc they can €ind a place in.their community and
be better citizeas.

Also, I enjoy the workshops very much. I used to sew a liccle
but since I took pave in the sewlng workshop, where Mrs. Proust
gave lessons in sewing and also on how Lo buy witerials, I aow
sev niore:-Y:ihavichsen sewing children’a clothes aod selling
then, 1 make most of my clothes and my mothers &nd my chile
dreng,

1 sould 2o oa and on, telling you the things I have learnad
and enjoyed, not only myself but the children 28 well on

these Field trips. I took care of £ive of tha preschool chil-
dren on che trips. At first, chey ware shy, but soon cama
out of their shells; now they are frisndly and happy and eager
to start school. Thay love the bus vides, the trip to the
dairy, the goo and tha parks. My husband and 1 do not spaak
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Boglish. We started nightschool classes, thanks to Hary for
:r'.m?iting US.

T know that by attending schooi we will be able to understand
our children and help thes. We are buying & home. Now, wa
will plant our roots hera and te pare of the commmity and
gshool. Thank you, thank you for the pavest and commnity
relations program, and to Mrs. Gladys RKent,; for her under~
standing kindness, Shs is truly a wonderful person.
Regpectfully,
{Parent's name)
Ko doubt stories like this could be teld absut hundreds and hundreds
of cumxaunities. The seerat of halping peeople who gre in trouble is in
wantingz to help them; resily caring about vhat happans to other huwmsn baingd,

The Children of Sessonal Workers. Family stability is uavally con~

sidered of great importance in prowoting normal growth and develcpuent in

children. But chroughout the twentiath century, the most challenging

problem confronting ruval educators in many states hus been the childven 28

seasonal agricultural workers whogse families drife from crop to crop.

A quartzr to & eif million of our children ave invelved. These ave
the children of pereants who are receivaed with apen arms when the crop is
ready for harvest and ave sociaily raajaétaé zad vrged Yie be on vour way"
whon the job iz completed.

Tha plight of these children mskes it lmperative to use all the
resources at our command under the Bconomie Opportunity Act, and the
Elementary and Secondavry Education Act in macting the problem. Because
basic cconowmle conditions seem to require thege migrant families, State
fundz also should be available.

For many decades we have gought a cure for this preblem which is

devastarine t5 Families and children., It hias been gaid thet there i3 no




cuve except the elinination of migrancy but that desivable aolution still
1inas far in the distance,

Every child is entitled to full aducstional opportunity available
to other children. The migrant child belonge to the Ratfon's most edu-
cationally underprivileged. To use one State &s an sxample, although
lay and profegsional people ia Californiaz have worked zealously on this
sroblen at least since 1925, a suvvey mede in 1961 indicated that migrant
children wsie @ vear or mocs reterded in school achievement. These childzen
were served by 6.6 more teachers who were not fully qualified than the
percent of such employment throughout the State and that 27.5 percent of
the districts meintained a half day session which is approcimately 20
percent higher than the State parcent aund 25 psreent of the schools reporied
their bulldings to he insdequate. Obvicusly, thezos childran ars the vickios
of discrinination.

The problem has had the interest and active support of the United
States 0fftce of Education which over the years has held national and
regionsl conferences on the aducstion migrant children and has publishad
bullating and reports. The Department of Rural E;iumtiaa, NEA, has mafin~
tained & continuing interest in the problem, In @ 1954, the Department
pubiished The Bducation of Migrant Children by Shirley E. Gresce and io
1960, sponsored the publication of Knowing and Jeaching tha Migrant Child by
Blizabeth Sutton.

WL S
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The results of Stete activities under E0A and ESEA are showlng marked
prograss in weeting the diverse needs of migrant children. In a pousition

paper prepared for presentation at the State Confersnce on Migrant Education
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$a Sacramentc, California on September 23-2%, 1966, Dr. Helen Cowan Hovdl
analyzed the educational nseds of migrant children under sighteen headings
as follows: equal epportunity, idantification and citizenship, sttitudes
favorsble to success, rélevance and moaning, mastery of English, vouational
guidance awd education, bettar living, kinderzavten and presciicor Prugizms,
individualized learning programs, broadening background and interasts,

secondary education, adult education, continaity in the sducational program,

sufffeient specialized pexsormel. adeguate facilities and gsquipment, Zlexi-

bility in educational arrangements, supplementary finencing. This compre-

hensive 1ist of educationul nesds of the children, youth, and adults engagaed

" in geaaonal agriculzural labor might well be applied to all education but

because of deprivetion Dr. Wood malkes a special application in each case to
the wnmet needs of the migrants. |

Children from Homes in Hiich Another Langusge is Spoken. Children
representing ancthet need come from homes in which langusge other than

English is exclusively spoken. Thay pressot 8 problem to teachers and
schools where all instruction is given in the Bnglish lénguage. Toe
importance of helping these children to gain proficiency in the langusge
of their adopted cultuve camiot be over-estimated. Although mo educator
would wish & child to lose comssnd of his nativa language, his eduestionsl

vocational success in an Englishespesking culture demands facility and

a-nil'

fivency in the use of English.

lﬂelm Cowan Wood, "The Bducationsl Neads of Migrant Children.” This
paper was presented at the State Conference on Higrant Bducation in Sacrsasnto,
Californis on September 23-24, 1966. The confereuce wis go-sponsorad by the
Bureau of Elesmsntary and Secondary Education, the Oftice of Coumpeusatory
Zducation and the Inter-State Migraant Education Project, Title V, ESEA. Copfies
may be secured from the Office of Compensatery Bdusasion, Seccaumento, Uali~

fornia, 95814,
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acculturation of varfous forsign langukge groups is greatly infiuenced
Ly pavental attitudes. Certain cultures ses the iwportance of early learning
of English to the child's school sdccess and support the efforts of the
geiwol by the use of English in the howe as joon a3 the parents themselves
gain fucility with the language. Other cultures have strong emotional
attachments to the native langusge and fesr the saparation from their
children that the learaing of ansther languaga in school might bring about.

gince instructional materials used in the schools of the United States
are almost axclusively publisbed in Eaglish, school people wiil probably
nead all the diplomsey ap their cosmand o meet a problem essentially rooted
in the guctions of the parants.

Aithough this need has besn apparent iz our schools throughout the
entire twentieth century &3 we receivad wsva aftexr wave of {mmigration fxonm
various countries, eéncezxtgata’d work on the problem is & ralatively racent
developwent, Research stulies are under way in a8 numbsr of centers on the
toaching of English as a gecond langusge. The ter for Applied Lingulstics,
Washinss.oa. B.C. has given effective lesdexship ihe the problem. Three
conferences wore held ag followa: ZTuscon, 1964; San Diego, 1965; New Yozk,
1966, Iu Miami Beach in 1967, & nationel organization was formed callied
Teachers of English as & Sscond Languags, vhich adds TESOL to our dresdy
bulging alphabatical vocabulary.

The Department of Rural Education has also been concerned with this
problem and in 1966 published The Invisible wl & report on the

1 {aibie Mimerity, Washingten, D.C.: Departmaut of Rural
rducation, National Edueation Association, 1946,
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NEA-Tuscon Sutvey on the teaching of Spanish to the Spanish-Speaking.

In any couprehensive discussicn of the diverss noeds of the learners
to be served, sonsideration would be given to the difficult problems of
needs rocted in racial differences in family background and in value systess
held by tke different classes in what many of e hope will eventually becoms
& clessless soclety. Bub neither your timQ nor my erudition sakes this

Pﬂagibi.o

4. The Physicel Condition of ths Zsawmex

any fllusions school pecple may have that in tha United States “our
children are thk healthiest in history" will be swiftly dispelled by the
comparative study made by Roul Tunley and reportad under the title: “America’s

Unhaalthy Childran - sn Eserging Scandsal” in Narper's Magsasine for May, 1966.
It is probably unuscessary to defaisd the assumption that wa cannot west
the needs of any chiild unless he is in reasonsbly good health.

Mr. Tunley makes his cuse in five brief statements:

In 1950...we ravked sizth in deaths of bables per, thousand
bivths...according to WHO statisticsy for 1961, )fc havs alsd
down to something 1ike fiftaenth place., (p. 42)

Spokesmen for organired medicine...like zo afiributs our peor
showing to cur heavy Negro population compaved, say, to
Sweden or lolland. 3But thare 13 no ivharent resson why Negro
babies should have a poorer prospect of survival than whites-«
sxcept poverty and inferior presatcl care. This is the
maaning of the striking statistical picturs one finds in New
York, whars, in the predominantly white and reasonably
af€luent borough of Queens, infant deaths are 300 percest
lower than in Negro Havlem. In Minnssota«-where all racas
have equal accens o £ivst-class hospitais~-inimnt mortsliicy
pates ava identical for whites and nuwwhites. {p. 42)

The conssquances of poor or inadequats pranktal care axe
raflected not only in infant desaths but sleo in thoss who
survive with sreventable defecis. A high propertion of the
two million mentally retarded chilldren in the United Stkies
are born to poor families, and many of the deissts could hava
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been forestslled by simple medication ani trastwent before

birth., Imdead, most suthorities sgrea that rvetardation could

be cut in half if we applied vhat we already kuow about such
familiar bazsrds as faulty wedabolism and Cerman meazles. (p. 43)

Most advanced pations recognize thut the care of children's

testh is cruciaily important; they pravide free, or almost free
dentistry for their young, Yet the richestination ia the world,
according to & fadaral survey, alleez half its youngsters to
rvsach the age of fifteen without ever haviag ssau the insiia

of & dentiat’s office. As & vesult half of 12 Asmericans in ther
eirly teens have au average of teu decayed teeth in their mouths.
Furtharmore, one out of svery five children in Amarican suffers
from a chronic ailment largsly becsuse of neglect.

e e ot Teleut Washington, D.C. study found that large nucbers

of first greders wavs faillng bechuse therm were anemic and
that the trouble with meny nonveaders was they they couldn't

ses propacly.

Nothing neads to be added to thess quotations. If we really want to
build & healthy nation and plan for the futurs, we must start with our
children. Is this a propar concasn of the schools? To be sure, it is,
heciuse we cannot attain our educational objectivas unlass the diverse
health needs of our children &re met.

Yollowing Mr, Tunley's article in Hérper's Magaxine is & condensad
statemant from an article appsaving in Medicsl Horld Jews (Novamber 5,

 19685). Within the past five yesvs, five Boston hospitals have owde

comprehensiva studies of 1,442 preschool children aged four to ix who
vers snrollad in OEA Haad Start projucts. Over 31 percent exhibited

major physical defects or smotional problsas. To quots directly from this

statepant:

A very wide rvange of physicel pathology was uncovered,

including cardiovascular deficit, bronsho-pulmcnasy disfunchion,
grthopsdic problems snd dissases of the gestre<intastinal

tract. Growth of soms children was rvetarded as & result of
matabolic distushancds or mainutrition; inadequate hearing or

vision were extramly common....
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Most atriking of all was the high vate of ewotional disturbance.

Hearly 25 pevcent of all the childwen hed some sort of paychological

difficulty, ranging from serious behavisral problems to psychoses.

This is part of the tragic picture revealed by the Boston study.
Unfortunstely in a study involving s many cases, we probably gei an assesa~
asnt of whet is peebewly trus nationwide. These 31 percent of the Hemd
Start children will snter achool with two strikes againat thew. Teachers
and parents will put pressure on them to learn to yemd--the most difficule

task they will @ver have to achicve, Head Stavt ahould give us a chance

.to £ind those children who are desperdtely in noed of medical care. These

heilth needs of ehiidren, however, represeat divarse needs wiich will
dgtemim whethsr they sre lesrners or not. Childfen who axe Sll-nourished
or suffer from some physical defect daviate from normal behavior pattarns.

The heaith of ths Natfon's chtidven should be our grestest concers.

5. Individusl Diffevences iu Ability, juteresis, and Aptitudes in Jearnars
Any thoughtful teacher will say that his greatest problem 13 in mgating

the wide vange of noeds present in every classroom. The group with widzl the
tescher works i% composed of many different individuals each with his cwm
peculiar needs. Appavently, educators nevey tire in attampting to devise
o0 oﬁmiaieatative artangesant to reduce the diversity in a classroom. The
methods being teied by enthusiastic proponents today were tvied iu the 30's

asd disosrded Sor o varisty of reasons. Current efforts are unlikely o

da
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ta mors successful particulariy 4if school people are truly concerved about
the image & child gets of hiwself if he happans to fall into & group of so-
called "retarded” or “slow" learnezs. |

We need to think soms naw thoughts on this problem. First, we must

work to ses that avery tescher has @ teachable size classe-not more than 23

AT T A T e Sy




>

at the maximm, Then, we must £ind the ways to ha
aac

1p teachers £o undazstand
h child and to diagunose his {ndividual Joarning needgs. We mugt help

teachers to accept the point of view that their task is ¢ halp sach child
rake his next step successfully.

The class group will have many group
activities bacause children need to learc to live

pargons di

and work togetber, accepk
£fevent from themselves and identify themsalves with what is
good for the group.

But many of theilr apecific leavning activities will
be highly mdivx&uahz

with sach child working at his owu rats toward
goals he understands aud with compatent taacher guidancs.

The teacher's mijor responsibility wmust ba

the prevention of failure.
within the classrcom ail childr

en nead not use the 3&me rexthook, sach
child newd not use the same workbook bub each

&of success.

child neads to bave sxpsriances

The gysatitask of lssdership is to fyes teachars from che
1imitations imsposed by

rigid grade stindards. If we veliave individusls
aiffer from ong snother in every

concaivable way, let us reslly put this
belief into action.

obviously, if individual varistion axista then
averyons will not be

gble to do the sams thing in the same amount of
time and with an equal degrac of compatence.,

Not only must we accept this

as & principle to Mive by, not only wuat ve
help teachers o tearn to live by

and helieve i

agfect of parental expectancia

s that ucead a child's capacity is causing dis~
agtrous pressure on ARy c¢hildren.
is e

it but we must help parents to understand
t and act courageously in accordance with theiy belis

iafs. The

In Children Undex I’r«suu,z the warning
learly given to thogse who will Listen and hear before

ohio

personal tragedy

LN T

1o onaid €, Doll and Robert S.

Flening, {hildren Under Prgzsute, Columbus,
: Charles Z. Maxrrill Books, Iuc., 1966.
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comss to any child or to his parants.

To naet the needs of children, we wust stress the fmportance of
developing a relazionship hetween howme and school in whicﬁ parents aud
teachers sre full partners in the zeogram of education. If such a4 ze-
lationship can be devalopad, then sventually avery schocl will become &
commnity sarvice cefiter aquipped to minlsztey o a wide variety of human
needs.

other needs might be discugsed if time permitted. The nead of a
curriculun which will prapare tomorrow's citizens to ba sffective in tha
presevvation of our democratic way of life, successful homemskers, pursoins
thoroughly informed concerning the seriousness of our internal probless
of human relations a3 well as cur world reiations, human beinge who think
vwell of themssives and thus can accept differences in other psople and
trest them with dignity, respect and justice, persons praparsd to mabe
& living, persouns able to use leisure constructively, and to adjust to
1ife in & tachuological civilization. But theze are the basic and common

needs that good educetion strives congtantly to meet.




