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A FATTERN COF PRCBLEMS IN COMMUNICATION AMING STUCENT °
COUNCIL MEMEERS AND BETWEEN THE COUNCIL AND ITS FACULTY
ADVISCRS CONTRIBUTED T A DECISION TO SUBSTITUTE A FROGRAM OF
SENSITIVITY TRAINING FOR THE USUAL STUCENT CCOUNCIL
ORIENTATICN PROGRAM. IT WAS HIFED THAT SUCH A FROGRAM WOULD
FACILITATE A FLOW CF EXFRESSICHN AND A RECUCTICN oF
INTERFERSONAL TENSIONS. COUNCIL MEMBERS AND ADVISCRS MET WITH
PROFESSICNAL T-GRCUF LEADERS IN AN INTENSIVE 2-CAY SERIES CF
SESSICNS. RESFONSES TO A STUDENT EVALUATICN FoiM INCICATED
THEIR BELIEF THAT THE FOTENTIAL FOR EFFECTIVE GOMMUNICATICN
HAD EEEN INCREASED BY THE EXFERIENCE. ADVISORS NOTEC MORE
FREE AND CFEN COMMUNICATICN AMZtIG STUDENTS, AMONG FACULTY
ACVISORS, AND BETWEEN THE STUDENT AND FACULTY GROUFS. (AL)
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STATEMEET OF TUR PROPT.SN

Participants in junior enllege student government need
to establish more effective working relationships in

order to carry out their assigned Sunctions.

IMPORTANCE TO JURIOR COLLEGES

Sinee msst junior céllegas provide opportunities for students
to perticipate in student government, and exercise varying
amounts of control over certain asvects of college 1ife,

the prodblems of establishing an effectivs gréup 1s felt

by many junior colleges. Icz Angelss City College has

an Executive Council, mede up of elécted students who

S9rve one semester. They work with an sdvisory staff

made uo of the Assistant Deen of Student Personnel, two

coordinatorg, and thes Dean of Student Personnel.

PROPOSED METHOD OF SOLUTION

Tu determine tc what exient the uss of laboratory train-
ing {or T-Group) 8xpsrionce makss membors end sdvisors

of junior colilege studont govermmonis more sffeciivs
particlpants in group actiomn. The LACC Excgutive Council
end the edvisory ataf? have experienced two days of
laboratory training in an attempt to aatablish a more

effactive working relationship.
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SOURCES

The primary source of information will be direct
observation. Other sources will include such authorities
as Weschler and Schein who list as laboratory training
aims:

1. to facflitate increased sensitivity toward group
procesaes

2. to incroase awaronews of the character of one's
own group partieipation

3. t0 increass one's ability to deal (m: a
variety of groups and situations 75)
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LABORATCRY TRAINING: _HISTORY, DRVELOMINT, AND CURRENT STATUS

In this paper the term laboratory training is used to identify
the educational experienee uhieh is also lnown as sensitivity training

and the Training Group (T Group).

The course description of laboratory training in the University

. of California Graduate Schcol of Business Administration reads as followss
"Knowledge and gkills leading to efiectiveness in interpersonal
relations. Understanding one's self as a leader, and others as
individuals and as members of workins groups. Understanding of group
progess, including group leadership. Practies in methods and
procedures available to managers in effectively dealing with sube
ordinates, peers, and superiors.*
Laboratory training is an educational procedivre designed to increase

soclal sensitivity (the ability accurately to sense what others think

and feel) and behavioral flexibdlity (the ability to behave appropriately

in a variety of interpersonal situations),

Z To ineresse the effectiveness of our relations with cthers we need to

know more accurately how they see uso...what we do that is useful and what

we do that detrects from our usefullness. This need led to the development

of the educatiocnal program called laboratory training which is being used

by a rapidly  rowing mamber of business, educational, govermmental, and

eivie organizations to increase the effectivensss of those who carry

important responsibilitiea in dealing with people.

BRICF HISTORY CF I/ABORLTORY TRAILLIG

28

The genasis of the principles underlying laboratory training may be
traced to a workshop held at State Teachers College in New Britain,
Connkticut, during the swmer of 1946. The zim of the workshop was to

develop more efisctive locrl leaders in facilitating umderstanding of




mmum.uwmmwmummtmmm
Comxission bad besn recently crested. The co-sponsor; the Research
Ceter for Group Dynamics of MIT, had as an objective the testing of
geveral hypothessd sbout the effects among perticipants in terms of
transfer of behavioral changes to backebome situaticms. ()

The participants were divided into three groups of tem in uhich the
participants spent much of their formal training time on the analysis
of beck-home problems. cT '

An evening meeting for discussions by the observers and leadsrs was
plamsd as part of the schedule. Soms participents asked if they might
attend these mretings in addition io the deily sessions. The open
a1scuesion of thels ovn bebavior and its cbserved consequences had an
electmic effect on both the perticipants and the training leaders.

What had been a conversation between research 6bamern and group
1eaders in earlier meetings wss inexorably widened to include participants
who had been part of the evenis being discusseao Bafors many evenings had

passed, all partieipants were attending these seasions, To the training staff
it seemed that a potentially powerful medim and process of re-education had
bean inadvertently hit upen. (h)

Croup members, if they were confronted more or less objectively

with data ¢ nceraing their oun behavior and its effeets, might achieve
highly meeningful learnings about themselves, the responses of others
to them, and sbout group behavior and group development in general.
DEVEIOPMTNT

3 VA

During the year 1947-L$ several other agencies joined the Rassarch
Center for Group Dvmamies, ineluding the University of Califcrnis. One
of the festures during this year was a small conbinuing group ealled
the Basie Sidlis Teaining {BST) Group, dssigned as a medium for several
kinds of learning, one of which was training in humen rsletlons.
- b




From 1949 to 1955 the history of lahoratory training is marked by a
varisty of eu:pgrimrrtal attanptsi to cz'eate. training formats and
teclmologies to serve learning objectives seex, xiow, as extraneous
to those peculiarly within the provinee of latoratory training.

The period from 1996 to fhe present in marked by efforts to re~
_r integrate laboratory training experiences. (})
Beginning in 1960, the National Training Laboretory has eonducted

a more comprehensive intern program addressed to the pressizg need

tc professionalize the field of hunan relations training. This
progran is designed primarily to help in the development as tra:hieru

of universitysbased persons who ean subsequently undertake a variety

of training and eonsultation tasks under NIL and other auspices., With
this aim in mind, interns selected have earnmed, or nearly earned, thelr
doctorate in one of the basie or applied behavioral seciences. Typically,
they have demonstratcd aptitude for developing and handling "helping
relationships with other persons or with groups. Their initial progran
occupies a complete swmer, (k)

CURRENT STATUS

The cen®ral theme in laboratory training operation has become
clarified in the 17 years of its avolution. Tt is now seem basically
as a group devoted to the mutual facilitution of learning by all of its
g members. A major content of the le,-aminé sought is the developing

exngrience of the group and its members in here-and-now behavioral
events. Each uember is encouraged to function as cbservar-partieipant, as
disgnostician-actor, as planner~exscutoreevaluator, as theorist-practioner,

a8 expresser of feeling and eritic of exprassion, as helper-client.(6)




These hyphenated functions of perticipstions are separated in
much of 1ife as it is lived, both among persons and within persons.
Laboratory training experience confronts members with areas of dis-
integrity and fragmentation in their own patterns of response, personal
and collective. It presses each member to understand the bases of his
disintegrity and to invent patterns of response that are more integral
in quality and in effect.
WHAT A LABORATORY TRAINING GROUP CAN DO

Laboratory treinirg produces a deeply personal experience. Perhaps
more then any other £orm of human relations training, it stirs and pujoda
peopls into taking a good, close look at themselves and at their
relationships with othars, Throughout a fulllength training experieace,
spasnodic pesks of excitement, even exhilarstion, seem inevitaple followed
by long periods of apathy and frustration, which in turn are characterized
by expressims of futility, disgust, and avger.

Until rdcently, very little was known about the personal. and individual
reactions of the tmipmu~torbeturorfo§-mo-wthqmittad
themselves to the uncertainties, the trials and tribulations of the typical
laboratory training experience, On the Outside, even unskilled observars
could note that something was hepper.ing. The intense huddles of small
groups after each training session, the hasty departure of some members
as if "trying to find fresh air,” the friendly glances in the halls,
the lmowing look of sharing e all these contributed to the "mystique" of
the laboratory training proces®. {1})




Laboratory training can be employed to influence peri.ual learning and
organizational change -« the tuo main target systems. lsthoratory
traininé is an educational strategy which is based primacily on the
experilences jenerated in various social encounters by the learners
themsalves, and vhich aims to influence attitudes and davelop
ecmpetencies tovard learning about human interactions. Laboratory
training a‘bﬁempt:s to indcce changes with vregard %o '§he lsarning process
1%a3lf and to covmvnisete a pertievlar method of lesrning emd inquiry.
It has to do with Mlearning how to learn."

PROBLIS 1N CCMIUNICATING THE IDDA OF LABORATORY TRAINING

Laboratory training does wot £1t into the eonvembicnal categories
of education or therapy. It contains elements of both buk mintaing
its wniquensss.

Laboratory training is new, starting as recently as 1947 and hes not
yet truly setiled or codified its eoncepts and practices.,

Laboratory traiwing is experience-based loarning whish besets us with
the problem of matching symbols with experience. It iz alwaye diffiecult
to convey our osm vailed observations and experience with Laboratory
training to others who have had other experiences.

Laboratory training is far from being fuliy understood, cither in
terms of processes or cutcomes. We are eoncerned with the myltitude
of dats generated rather then the lack of it

LABORATCRY TRALIING GROUP STYLTS

Iaborato.ry training groups can be plaeed along a continuum with five
focal points. Oné extrams of this continmm contains trainer styles that
reéserble group therapy; at the other exirems, we ca: find trainers thag

have only a remote resarblance to group therapy. (10)




THEORY At PROELEM SOLVIIG «s This theory states that learning takes
place through ldentifying group problems, finding the relevant behaviorel
science theory for the problem which will suggest the direction of the
pesolution and then practiecing the sidlls needud to resolve the problem.
This fecuses primarily on group membership, and only secondarily en
Personal learning. It is an approach that 4s highly cognitive and

skill oriented.

THEORY B: PERSTUALITY DEVELOPITNT e This theory states that learing
takas place throughbecoming sensitive to ons's own and other's feelings.
The trainer and training activities attempt to produce a psychological 1y
safe climate which focuses on emotionsl processes. Evoking parsomal
responses is encouraged and rewarded. Theory is based on emotional
dynamics, existantialist and lmanistie psychology.

THEORY Cs VALID COMIUNICATION AND AUTHENTIC RELATIONSHIPS oo Owerlapping
vith Theory B, this one states that learning in the laboratory takes
Place thzough the development of more authentis interpersonal relationships,
learned primarily with and through the trainer who presents a role

modwl of how to be authentic or congruent. This &s based on the inter-
personsl theories of Harry Stack and Carl Rogers.

THEORY Dt A MODEL OF INQ'IRY == This theory states that learning takes
Place through the development of a new attitude toward the learning
process ituelfl and the discover- that intrapersonal, interpersonal, and
group phenomena can be studies systematically by gathering data,
analyzing them, and arawing conclusions from them. Part of ths learning
becomas salient, and a recognition process whereby dats about one's

own and other's feelings can be observed. This theory focumes primarily

on the Aearning proesss itself.




T'EORY Es CrHSCIOUS iOTIVATIOM e~ This states that leaming takes
place through msking conseious certain feelings and resetions in growp
nembers tovard key issues that are unsonscious or umoticed., The sssumption
is made that bringing ncomscious feelings to the level of mwareness

in itself leads to personal growth. (10)

The five categories represent a very rough approximation of reslity.
m'hmmmmtm.m@.uunmmmm
all five tiv:ories and others who would deny mevbership in amy one. Most
trainers can be included in one or two categories.

ESSENTIALS T mmnﬁibng__;mmm EXPERIEHCE

%> The Here<and-Now-Focus. The immediate experiences of participants furnish
the basie ingredients for laboratory training. The struggles of

groups to achieve satisfactory orpanization and forward movement,

the strivings by members to find a place in the formation and functioning
of their groups, the efforts of members to integrate discrepant dsmands
s‘emning from multiple memberships, vhthin and without ihe laboratoryee

all these expsriences yiel<d vivid and personal content for le-ming.

Such learning csn b2 accomplished best if participants ars assisted

in collecting data about their efforts-personal and collsctivs-end

i analyzing these date collaboratively. A major foeur in every
lzboratory program is on relsasing sigaificant here-smd-now experiences for
amelysis, concspiualization, practice, and generalizatisz.
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2, The thers-and-them focus. At appropriate times, attention needs

also to be directed to situations away £.om the laboratory, more
Particularly to those situations in which participants have lived and

wil’ 4v-~ aggain. If lsacnings and behavioral gains begun in the

laboratory trairing group are to mthar transplanting from the laboratory
island to the mainlends of 1ife and work, participant attention needs to

be focused on the relations betwsen there-and-them and here-and-now.

This ordinarily involved the diagnosis of forces at home which are resistant
to or supportive of betier vays of fmetioning. It includes assistance

in developing realistic commitments to contimue such disgnosis in collab-
oration uith associates at hume,

3. Focus on Social and Value Perspectives.  In the associational 1ife of
thelaboratonth.parbtdpmtiselnnnngedtomsessthoadﬁqmcyof

his value orientations and socisl perspectives as vall as his motivations,
knowledges, and skills. .This may deeply threaten self-concepts. TLe
perticipant ordinarily needs support In feocusing reconstructive attention
upon diserepancies among the differing values he lives by in various

parts of his life or betwean his interpersonal values and the values implicit
in his orientation to larger social issues and problems.

Lo Focus on the use of Tools and Skills of Imquiry. Learning and growth
can be materially edvanc d as the individual improves his sidlls in ing iry -
in data colisciion, data amelysis, diagndsis, exnerimentation, and evaluation.
As thess inquiry sidlls are developad, the individusl becomes less dependent
upam authordity figures te teaéh hin vhet he needs to learn and btetter

abie t0 use p2er resources in clarifying and golvirg probleas in his life.




Skills of inquiry may also help him {0 be sore compstent in assessing
forces which affeet him in situations away fron the lab. and in enlisting -
others in joint assessment and modification of thesa forces. ‘

5, Focus on Self as an Agent of Change: [Unless the individual perceives
hﬁ:modforcontimedlaamingandgmwthmdaecoptspersmlm
sibility for initiating steps toward learning, unless he has reduced
internal barrisrs aad blocks to bis leaming, andmmmnamedto
recelve belp from others snd is give help to oth.ers in processes of changing,
_]J,ttlo contimins learning or change will take place in himself or in the
social systems of vhich he i8 a part outside the lab, The lsboratory
traiping exparience assists the participant to sse I :elf, actuelly and
potentially as an agent of change. (b)

hb.Dcaigm

1. The Laboratery dssige muat support an integrative learning experience
for each partieipant. This calls for daveloping ereative interrelationships
emngamisierof aspacts of lsaraing often trasted a5 2ntitheses in ed-
ucational programs: comson ond individue] learning. emction and ideas;
imvolved action snd objsctive snalysis, practicsl experience and ressarch
knowledge, learning with the help of peers and learning from an expert
teacher,

2. An gdecunt®design is coen &8s a set of siruntures %o induce and guids
participant experiencs, and aralysis, and evaluvatios; with incrsasing
initiative from participants im divecting and eveluwatiny their oum learnings.
3, PFinally, an adoquatedesign zcbiewes 2 balence betwssa the use of

{ested mothndolepisz and activities and the indredecilon of raw traiming
inventions which will gdvance staff lserning and contribuie o Lhe proe

fessionel krowledse of ¢ wrowing commpity of iaboroiawy itrainera. (9}
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adapting Tratning to o Partiesler Population of Partieipation
Partieipants in one lab differ from perticipente in snother lsb, First

tsedr mesds for learming differ. Leaming nceds cammct be flly entici-
pated in advance of training, but data collected from perticipmnts bafore
the 1ab are useful to a staff in getting & feeling for initially perceived

1tisunforautfmbeuwmmmspoctthewmmmm
otp-rticipante ﬂmastbysoektomahp-thnmﬂntm Parti-
mmwumummdwmmnmmm
Janguage of the bibkvorial sclences and the helping professiocals, It is
Mtwauﬂmouumtbnpm»mﬁmlmldmpﬂicﬂu
mhtm”tmmmummmmmmm
sdapting Training Plans Yo Availeble Time:
Omofthamobﬂoulﬂnihtimtowhinhatuiningawfmt
adjmtitap]mitfhtﬁmmﬂ.lbho Lack of adsquetetime mekes more
acute the difficultiss of integrating staff differences which center in
g3 ferant valustions of verious training sxperiences, Yot the same short-
ness of timo forees a confrontation of differences in training ideology
among staff mexberso H%hsrwﬂtingcmﬂictscmbemdcmﬁmy,
4nnovations in training techpology and stafi growth can result,
The Impact of Laboratory Training on Individual Learning and Change

The laboratory training group is aimed toward facilitating learning

of a special type: inevezsed gensitivity towsrd group processes, increased




avareness of the character of one's own groun partisipation, and
increased ability to deal with a vardety of group situations. The learnings
which an individual pains at a humam relations laboratory are valuable
%0 the extent that he is able to utilize them in the groups which are
immortant to him in his back-home setting. (3)
The Courss of Development in Laboratory Training

It is generally recogmized that, whdle ench laboratory training group i.s.

mique, there is a family resemblance among all groups which includes an
initial period of exploration and floundering, the gradual emargence of
same sort of functional structure, and a concomitant attention to problems
of authority and power and of relati:nships among peers. It is assumed
that the development of a functioning group out of the initial vacuum

and the associated examination of interpersonal and grouo issues constitute
the medium in which learning ean oecur. As the luiboratory training group
continues to meet, definite stmcture emerges out of an initially more
undifferentiated state, (12)

The Begiming of a laboratory Training Group
The initial remarks made by the group trainer are extremely important

in defining the chareetar of the group. One approach is to begin the group
with as 1ittle detail as possible so that the situation is barel: defined.
This leads t0 a relativcly ambiguous situa*ion intc which projection of
individual perceptions of the group can take place easily. The impetus

for the drive to obtain resnonses from the training leader lies im ths

newness of the situation. When somsone is beast by anxiety in a new situatiom
the natural response i3 to saek help from experts or people who seem to

know what is poing on. Vhen the trainer fails to supply this heip,

anxiety and dependence increase, As dependency is frustrated, hostility

increases.

i




The general approach of aommparticipation in the socially expected
leader role at the start of laboratory training can be understosd best in

terms of anxisty and learning., Soms of both is nesded for change. The
concept of optimal anxiety is especially significant for the rationale

of laboratory training. If group members are uncomfortsrble in their
bewilderment about the trainer's abnormal silence to the point where they
are begiming to disintegrate, then there is some need for the trainer either
to interpret this eonfusion or actually to reveal himself more to decrease
the anxiety., (2)

Defenses Against Involvement

Variatiom in involvement show up all during laboratory training meetings.
Noninvolvement is sometimes the chief and lifelong defense of people uho
go through life never involving thems:-lves with anybody .
1o Overintellectualizations These people treat life and laboratory
training as an exercise of the intellect. Their use of the jargon and
going through the motions of group interaction is often impressive s but
their real involvement in the group is eareful”- guarded against, They have
come to observe, learn and watch the others interact.
2. Overaffective behavior: These people are overidentified itlh ths svoup
and 1ts process to the point where they really are not inwolved with any
of the group at all. They look as if they are the most avid group merters,
but on an ego level they are not artdeipating .
3o Selective Inattentioms This is a perceptual defense and means that &

person sees what he .;unts to see. (15)

Zh.
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SOHE LIMITATION OF THE LABORATORY TRAINING EXPERIRNCE

The Lowest Common Denominator: Tr+ laboratory training group can move
along only as rapidly as the slowest member. In rare instances, a group
can successfully "seal off® a deviant or laggard member and proceed as if
he were not there. But even then, it is almost as if the group is keeping
its eye cocked on this member and it feels constrained repeatedly to return
to the problem of this wayward member and iry to include him.

The Tenacity of Habit ‘atternss The optimal econditions for change are
mild amxiety, group and trainer support and protection, interpretation

of group and individual behavior, models of altern-tive solutions of
problems, and hatero;reneous composition. Opposing change are the time
limitations of laboratory training, the succesaful defenses against involvement

and ecormitment, and the emergyesaving characteristics of automatie
habit patterns. |

From the supportive, questioning, experimental atmosphers of the
laboratory training group the individual must return to his former he%atit.
There he meets all the internmal and external forces which maint@in the status
quo. It is an unfortunately common experience that laboratory training
: participaants' initial emthuslasm oftem quails before the jaundiced eyes
. of their suveriors and fellow workers in their attempts at innovation. {(2)

-

ERIC

Full Tt Provided by ERIC.




o

THE 10S ANGELES CITY COLLBGE STUDENT COUNCIL AND LABRRATORY TRAINING

. Seme wnderstanding of the structure and baskgrewnd of the LACC Student Commeil
18 nercssary before a discussion of its experiment with Laboratory Training
13 possible.
105 ANGELES CITY COLLEGE STUDENT COUNCIL STRUCTURE

The Los Angeles City College Studsnt Cowneil is an elscted body of
student leaders. The thres officers sre President, Vicecpresident, and
Treasurer; elevem cmissioners make up the rest of the Comeil. These students

are elected by the mewbers of the Associated Students for cme semester and
they may run foz recelection. Couneil menmbers are slected at the ond of one
semester and serve during the next full ssmsster. Mestings are held weekly
and usually run from two to three hours in lsngth. The Assistent Dean of
Student Persopsel attends all Council meetings as the adviser and other members
of the staff attend all or parts of some mectings as the need arises.

Of major importancs is the vungs of subjects and possible actions open to
the Council for cmsideration, These are consirained raly by the linmite £
stodent imagination and, of course, the limits of the law. The studamt
lsaders are constently encoureged to think freely and imsginatively in thelr
various duties. Esch weok every mesber of the Coumneil has an individusl
conference with his faculty adviser during which the many and varied actions
are discussad, proposed, and formmlated.

It is during these weekly confareanes thut discussions :7e held sbout such
topics as methods and preeedurss Yor working with commitiass 9 relations with
Laculty members, the role of the student lesader as moulder and reflector of

6




student opinion, and stretegies for obtaining a favorable vote on a motiom
before the Council,

Several problems have recurred during past semesters with ecoch student
comncil, Even though the student persomnel has changed from semester to
semester, the same kind of problems have retwrmned, The advisory staff in
discussion with other advisers from other junior colleges has found s similar
pattem.

Despite the faot that the particular manifestatiom of the recurring dife
ficulties may vary from ons council to another, the basie problems seem to
fall into three ertegories:

1, development of cliques or factiomns

2, lack of trust and coommication betwesn memdbers

3, "Yheelespinning”, introspective meetings
DEVELOPMENT OF CLIQUES OR FACTIOIS

At some point in the semester, usually after the 10th veek, the members of
council seem to polarise around two (or sometimes three) unofficial leaders,
These groupa are not openly smmounced and yet their presence and effect is known
to the entire council. Tho membera of each group tend to vote as a block in-
stead of a3 individuals. The effect of this polarisation of opinion is to stifle
creativity, imagination, flexibility, and effectivensss. At ths date of ihis
writing, advisory attespts to encoursgo individusl setlon and free disecussion
during the entire semssticr have not been completely successful.

LACK OF TRUST AND COMHMUNICATION BETWELN MEIIBERS

The lack of trust cenmters prirxarily sround the ev2luation of motives. HMembers
of courcils have listensd to each othepr clte the reasons for a pertiesmler vote,
and yet they will often attribute wnspoken; more politically motivatsd,

pressures &8 the =z2) reason for a strongly held opinion. In many casas this
17




attributing of hidden reasans arouses animosity. A challemge to one mezher
by ancther to reéveal the resl resson for a partisular vote is rarely obeerved
in the council meetings. It is during the individual comferences with the
advisers that feelings of hostility and suspicions of undebated reasons are
volced. And) sesmingly, no amount of advisory urging has resulted in a frank
confrontation of this lack of trust between students.

Eve.. though the eleven conmissioners share a single office, and the three

‘afficers share another office, commudcation betwesn the students geems to

break down as the semester progressss. This has been noted by the advisory
staff as they compare notes on the individusl conferences held with the warious
student comissioners, Reports on varicus projacts and programe will vary

both as to factual content and the feelings of the students inwolved, This
lsads to the supposition that while discussing the surface features of a particue
lar issus, the deeper foelings and couvistions are lefh wnspoken between tho
students and sdvisers. Some mmll indication of the axtent of commmieation

gap between participants in student govermmant is ssen in the passing of a
motion at ons meeting and then at a subsequent meeting, the rescinding of the
same motion because of additional coammmicetion. The impreasion of going for-

- vard; then backttard, sometimas sidewnys, scems {0 snowball the commmicatiom

gep between studant lsaders and with their advisers to the great detriment
of council morels.
SWHEEL SPINIING®, INTROSPECTIVI MEZTIIGS

As the factions develop and ths trust und coomumication diminish among
cowncll members, tis msatings become more and more concerned with petty, in-
consequantial businsss, Lorg perdods of time are spent over soms parlimentary
mapuver while the setion o a particular issue is stslled. After zbout the

10th week, concern over replacing mambers who have had to drop out because of

acadenle prsgsuras @au3es the couneil to comceniivte on internal affairs.
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Concem over ths end £ the semester cowncil awards, vwhere the council banquet
will be hsld, how muth will the dimner cost, who will wear the newest blasers,
also contribute to the emphasis on internmal business, Going through the form
of a meeting, but getting little accomplished because of an attempt to
demonstrate parlismentary skill, is a "wheel-spinning® activity that is
particunlarly frustrating to ths advisory staff, In the individual conferences,
agerndas are planned, admonitions aboufl, falling into procedrrel trape are

given, and yet the introspective lack of concern fqr the rest of the campus is

still prevalent,
PREVIOUS ATTEMPTS AT PREVENTIIG COUNCIL PRCBLEMS FROM RECURRING

During each semester various student leaders have commented upon the
racmﬂng counell problems, Some atﬁdanté serve more than ons ssmester in
1sadership positions and are able to recognize the symptoms of impending
eoﬁneﬂ. difficulties, The attempts by these students and thelr advisers to
prevent the return of eliques, or lack of trust cr "wheelespinning” have
centered around the idsz of a pre-semester retreat.

The retreat pattern nas been for several years to take the student leaders
for a week-and atay to 2 University of California dormitory during the
batiwen-semester braaks. At thess locations (U.C. at Riverside and Arrowe
head) the environmsat rakes »ovsible a pleasent bﬁhnce botwaen serious e
cussion and recreation, Ths students arec housed in tha temporarily vacsubt
dormito.’y rooms and spend much time discussing and planning ways to have a
sucoessful Student Counell in the backshome situvation.

The retrea2t scheduls has bsen to0 spend Fridsy aftcrnoon and evening and all

day Saturday focussing on the warious aspsebs of Studant Coumeil operatio@e

&9




The available time vas divided 1nt.ol blocks devoted to such topics ass

P e

1. Orientation

2. Parliamentary procedurss

3o Recurring council problexs
L. The role of a student leader

5, A1l campus concerns

A

6. Couneil unity

1o Budget
8. Program calendair

P

Vith a few varistions in details this pattern was {olloved for zeveral semesters
with only moderate success in the total 1ife el the eouncil.
NEECD FOR NEJ APPROACH TC CCOUNCIL ORIENTATICY

A growing conceran smong the advisory steff il student leaders led to the
re-eveluation of ihe orisntation for covncil methers an? their advisers, The

pattern described above was in use by seversl other junior colleges

apparently with aboch the same re wilts. The eonventional pziisrn of

holding onz o1 two day orientatisn sessions awvay {ron the homs esmpus

to discuss eouncil structure, purpose, and method of opsration wms nob

proventing problems of a nore serious nature.

PROPCSED INILVATION IN STUDENT E_EAD%ADVISER ORIENTATION

With this backepound tho suggestion was made o conzlidair laboratory

training with the newly elec*~1 student leaders snd thelr advisers.

Contsct was mads with the Sehaworial Sclence Laboratery of the Graduate
School of Fusiness Admimistratima at the Unlversity of Californis at

Los Mmgeles. Mueh of the previous content of thic papsr was corsmnicsted

©
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to mexbers of the training steff. After several conferentes betwesn the
UCIA trainers and the LACC advisory staff and students, a design

for a laboratory ‘raicing experience wes established.,

LABORATORY TRATIIIG DESIGN

Invitaticn were aent to 211 of the eleeted student leaders who were
to assume offices in ths Sprirg semaster to partiecipate with {hels
advisers in a laboratory training experiencs as an experiment in
orientation. The follcwing setzdule was propesed:

1, cheek in at ilie UCLA residence hall
2, lunch
3. introductions of new council members and staf?
b, Friday afteraomm: 1st laboratory session
5. pienie aupper ezd recraation
6, Friday evening: 2nd lsboratory seszsion
7. Satarday morning: 3rd laboratory session
8. 1lunch
9. Saturday afterncon: kth laborstory =ession
10. departurs
“% the Pirst seszion ail of %the partieipants met together « studenis,
aavigers, aad trainers. Ssatzd In 2 circle, the members mede out cams tiges -
with Just fiist nauzz -~ :md listened to the trainsry's short iairoduction
of the grownd ruvles. Al: - includsd were tle facis that there wes no esenda,
no formaY¥ isader, sud thzt tho group must dzeids vhal %o dc and how best
to leomn from its exparicaes.
The peszonee of the LACC pertizipants to ths opzming of ths lsboratory
training is Ciffieuli o dsoscaibe. This deseription by Schein and Bennie

e

reflgcte scme af Wie Jeslinzes:

wl
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The members are struggling with uany emotional issues at

once, IThay ave con_ronted with a violation of memy
expectations.they have taken for granted in educational
settings...most of all that the trainer vill define

an agenda and some goals which are meaningful for the

group. Instead, each member now eonfronts some major problems:
mhat do we do and what are our goals? Who am I to be in this
wmstructured situation and what kind of role should I Play?
How can 1 keep sufficlent control over the growp to prevent

it from doing things which will make me too wcomfortable?*(1D)

The opening silence after the grainer's introduction was eventually
broken by nervous laugner, some femble Sokes to £ill the vacuum, and them
silence again, Then the member uwho was to become the "lcucsi common
denominator” eomplained that the school was not getting its money's worth
if al] they were going %o do was to sit around a cirele in silence. This
was the first expression of anxeity and frustration and provided the impetus
for mueh of the interaction whiech followed.

The Saturday morning cession was differentiated by the formation of
two groups: the students interacted while the advisers acted as observers;
the roles were tiien reversed as the advisers interaeted while the students
observed. This moming session concluded with all participants together;
it reached a climax when one of ths students felt free enough to express
some pent up feslings wit.h'a great amount of emotion.

The Saturday altermoon session was dominated by reactions to the
axperiences of the morming gession.

The UCIA trainers used tho laboratory training style discussed sarlier
called Parsonal ity Davelopment in vhich the attempt is made to producs
a psychologically safes climate which focuses on emotionsl processes. The

evoking of perscnal resvonses wa3 encouvaged snd rewarded.
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EVALUATION CF LADORATORY TRAIIING

The emaluation of a purely subjestive experiencs such as laboratory
training has yet to te perfected. As Schein and Bennis write:
The meagerness of evidence does not reflect lack of
concern on the part of practitioners of laboratory training
but the actual diffievlties of gathering data vhieh have
enpirical validity. Tuvo very gensral problems can be identifieds

1, difficultiss of achieving rigor of research design
in a setting devoted to achieving practical change and

learmin? goalsy and, 2. difficulties of gsthering data
in which we can have eonfidence as to their reliability
and validity. On the whole research studies are
positive and warrant the optimism we have about laboratory
training. But wvastly greater efforts will have to be
mede before we ean fimmly say that laboratory training
has beeh proven toim an effective method of personal learning
and organizational change. (310)
Tiere have been four patterms of evaluation resecareh proposeds
1. Integrated researchetraining design « The laboratory planners and
researchers work together from the outset to create a training design
that. will meake it possible £o0 gather the kind of resecareh dezta useable
for evaluation.
2. Beforewzfter measures of delegates - The laboratory population is
measured on certain verizbles pricr to the laboratory and ~gain after
the laboratory.
3. Heasures of delegates only after tha laboratory
. Informal observation, questionaire administration, and intervisus. (12)
For “he purposes of this paper evaluation technique ruwber four

was used,
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Evaluation of the LACC laloratory training experience by the advisory
staff has centered around & series of eontimuing and onegoing diseussions
of student leadsr behaviur. The general impression of a more free and
open attitude in indiricdual confersuces with student lesders is held by the
advisory staff, Confereice appointments are kept rspularly and are marked
by feelings of varmth =nd rapport betwsss the student and advisor. Evene
though the entire advisory staff has not contimued with the student efforts
for additional labtsratory training, enough positive values have been aseriaized
to result in plans for ths repwitica of the laboratory training orientation.

The communicition between the advisors which was eonsidered to be addquate
prior to the la:oratory training, has improved greatly. This was an wne
anticipated plus factor in vhat was plamed as an effort to improve relations
between studemts ard sdvisors. |

Student evalva?ion of thn laboratory treining experience has bean
accomplishad by means of inloxmal interviews, questionaire adnm nistration
and observai’on.

The ~estiong £all into three bipead categories:

1. porsonal reasctions
2, effect an student council
3. student-eévisor relastionships

The figures in tha resccnse scetion of the questionaire reprasent
the percentags of studsais who checked that aquara. (To conserve

space the E3rox hava bean ondtieds kL equsle }O2.)
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10S JHG LES CITY COLLEGE
Laboratory Training Evaluation

This form will be used to eollect the impressions of those students

. whg6 participated in the LACC Jaboratory training experience in September,
e 19 * ’

Fleass indicate your reaction to each question with a check mark in the
. c:1wmn vhich comes nearest to expressing your opinion.

nunber 1s tremendously
2: a preat dagl

3 moderatsly
';3 just a littile
t not at a1l
| 12121418

1. Did the laboratory training experience charge your relations with
other student counecil members? '

improved your nerformance as a student lesdey?

4
2( | 2, Do you fesl that your pertieipation in laboratory training has
2l

Z 3. Has your effectiveness in woridng with members of student cowncil
who did moi participate in laboratory training been improved?

/ ho To what extent has your ability to commnicate with couneil

! pembers who did participate bzen Ixprovaed?
Z 4, 5. How significantly have you been changed by the expariencs?
"% "Z, Z 6. To what exient are you more aware of your own motivations?
7o To what exlent has your abllity to express your f£3elings
¥ basn inproved?
§ 367 ) cur beha o
{‘4” ! Ao

D Ipu~sIwTw s

ezperience vith laboratory training?

pe7 ZQ 8. Has your bzhavior in the courcil msetinga been affected by your
! ; :
~

7i 2, Have 7eu fels any resentment betwoen thoze members of covnelil

;)
ﬁ 1 ! ‘ti { ; e, - [} - .
; ! !édf j who pariicipated in ladoratery training and those tho did no}?
: i
i-'lﬁ‘r )
§

"4
{
oy

17 12,110, To voeh extenh sxe you still wearing 2 mesk” in your rslationsz
7 b 3
7o 0 oty aoweil members?

- | —— - - ~rmeeTr crE T R

2: 51 i Wevld zom Iike to participate in future deborstory training
s L }’;«,T' RO ; Zosol

soEelmyy wltkh arions not on the couwweil?

{Zerecs have tesan
omitted: L = hO%)

as
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12.

To what extent do cxpressions of personal feelings interfere
with council meet ngs?

13-

Has your friendship improved with any one or more of the
participants in the laboratory training experience?

.

Do the other students who participated seem to work more
effectively with you?

15,

Would you like to participate in more laboratory training
with the members of student eouncil?

To what extent do you feel that laboratory training can have s
beneficial effect on the operation of a student council? )

~INTOININ]NS

e

17.

How strongly do you advise future couneils to participate in
laboratory training sessions?

.

18,

How strongly weuld you recommend that other junior colleges
{ry laboratory training with their councils?

2N

Has the LACC Student Counci] latorstory tralning exparience
bsan of benefit to the genersi student tody?

L)

ANNNNNENINSEIEYNE

Do you fael that the LACC Student Cowmecil has been helped
by ths laboratory training experience?

o

Has your relationship with your faculty advl.ssw cnan ad?

s ot o e

. . I‘ -
BININIO (DS~
=

P e

Did the labora‘conr treining experience chenge your relations

with the studem? activities advizsory steff menbhars?

s g =

t
o

%a-Nw\N\

Howr much mors comforiabls do you feel with your adviser?

ot av i3i- ~mpag e P T L I S S TUE PP T . P -]

‘*Im: sirongly do you recomnd 'Lhat the zdvisors participats
in the laboratory training 86@310136 vritn the nvembefs of coumcil?
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25,

Cemsapecs srortome

26.
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7.

Sompe o cor

Yo what extent do Jou i‘eal that o & > adviaer iﬂ Rwearing & nask?®
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To whai extenc ars you t*’ylng % b2 yourself® in yowr
relatioas with your advlaer?
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Grainers effective?
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In the first section only questions k4, 7, 9, and 10 rececived

60%Z or more in any ore rass-onse. The other responses were all 50% or below.
In question mmber §;, 60% of the st.udents feel that their ability to conmunicats
with orbhei' council members who did participste has been improved a great deal.
In question number 7, 70% feel that their ability w xprscs feelings has
inproved mnderately. Seventy pereent feel no resentment at all between
those members who partiecipated in the laboratory training and those who did
not; only 107 fzel a moderate amount of resentment. The tenth question shovs
that 707 still feel that they are "wearing a mask" just a little in their
relations with other council members.

The saeond group ol questions dealt with the eflect of the laboratery
training on the student council. In this group only three cuestions
rece ved a 507 or more response. That 707 of the students feel moderately
more effective in working with the group was shoum in questioﬁ 1. While
10% of the students feel that the student cowneil laboratory training has
been a great deal of help in helping the general student body, 50% feel that
the laboraotory training has been 5o help at all (question 19). And yet
question 20 shows that 509 fesl that the student couneil has been moderately
helned %y the leboratory training experience,

Sizty pereent wes ihe hiphest indication in two question®of the third
gection, pertaining to student-adviser relations. Question 2l indicated
a tremsndously sirceg recormendstion that the advisers partieipate in the
laboratory wrainiagc with the students, In question 26, 607 indicats that
tley sre trying & great dazl to "be themselves™ im theiyr relatinug with advisers.

The oas quacstion vhiech did not fit into the three dbread categories s mumber

27 in which 6CF indieatsd that the UCIA 4rainars ked boea tremendously effsctiva.
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EVALUATION OF QUESTICHAIRE

Certainly no clear cut trend is evident in the widely seattered
responses or the questionaire and the three basiec problems remain
usolved. Except for : brief perlod Friday evaning no time was
«1lstted Paw racreation, And vet hone of the particlpants mentioned
the lack of fyee tims. This is in marked contrést to the previous
retreats at which many requests for shortening some discussions were
heard to allow more recrsation time. This was indlcative of the high
degres of involvement by all participants « gtudents and advisers alike.

No attempt at a formal eveluation was made during the first few weeks
of the semester. However most of the students weve enthusiastic enough about
the experience to contact the LACC Psychology Dapartment to obtair further
opportunities in laboratory training,

However the responsss on q estion 17 (How strongly do you advise fuiure
counclls to participate in laboratory training?) totsl 807 Zrom "moderately®
to "tremendously." This indiestion plms the improved advisor-student
relationships reported by the advisory staff, and generally favorable {and
total lack of absolutely negative responses} attitudes shown in the third
group of quesiions, have resulted in a positive attitude toward continuing
The experiment with laboratory training. |

Mayy Margaret Fuller has summardiged ihe evaluation of leberatory training
dilamns in thsse wordss:

Slowvly therz 1s rossareh being done which may help sugrest soms
of 1ts bemelits. ‘Scientific evidsnce® will prebably

do little convinecing in and of itself. Labcratory training
like Grandma‘s chocolate cake--well . you remembsr theb

1% tasted so rood whan you hed some., Ysu can teil sumeons

else sll sboul it~=sven give out the rocinge.bul they
probably won't understand. {
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SUMMARY AND SUGGESTIONS

Statement of problem and proposed mathod of soluticn

Partieipants in junior college studsnt government need to estsbe
1ish more effective working relationships in order to carry out their

assigned functions, This peper has discuased the technicues of

i

) labtoratory training and their application to the student council of
Loz fngeles City Collsge.

Laboretory Training: history, development and current status
Laboratory Training is an education procedure designed to increase

socinl sensitivity (the ability accurately to sense what others think

and feel) and behavioral flexibility (the ability to behave appropriately
in a variety of interpersonal relations.)
The beginnings of laboratory training can be traced to a workshop
la s [

held in 96k at the State Teachers College in New Britein, Comneticut.

The purposs of the workshop was to develop more effective leaders

in faciliteting the provisions of the FEPC. A chance request by soms

of the workshop participents to attend a staff evaluation rosulted in a

meeting of wmsual offectivensss in understonding the group precesso

. Capitalizing on the extremely high degres of imvolvemsnt 2t the staffe
paxticipation level, seversl sponscring agenciss, including the University
of California, continued expsrirenting with swgll groups called Baslc
Skills Trainminz (BST; Groups. From these beginnings the Hatlonal
Training Letorotory beeore the center for research md develspment

° for such group3. The central theme in laboratory tredaing is the
faeiditation of learning by all its members, A major countent of the
learning is tho devaleping experience of the group szd its members in
herssandenoi; behas Lgial eventso

r 29




The IACC Student Council and Iaboratory Training

The LACC Student Council is an elscted body of student leaders which
sorv;s for one semester. The Council is advised collectively by the
Assistant Dean of Student Personnel and the mesbers are advised ios
dividually by other members of the student activities staff,

For “he past several yéara severzl problems have recurred which
seem to fall into three categories:

1. develoment of eliques or factions

2. lack of trust and cormunication between members

3, Theel-apinning®, introspective meetings

Previous attempts at preventing these problems have centered around
the pre-semester retreat for student leaders and advisors. The trade
itional organigation was to spnd tvo days awmy from the cempus
discussing such topics as parliamentsry procedure, the role of the
student leadsr, budget, alle.campus problems, eico The consistently
recurring problems, in spite of the traditiomal orientation seasions,
led the advisory staff to search for a different type of orlentation.
Proposed Innovation in Student-Advisor Orientation

The use of laboratory training was suggested as a possible alternativg
for the traditional orientation pattern. Contact with the UCIA
Bohavioral Science laboratory was mede and after several conferences the
decision vas made to proceed with a waek end retraat devoted to &
lsboratory training experience.

Leboretory Tralining Desien

The laboratory training design iveluded four T Group sessions which
took ploce between Friday moon and Saturday evening. The sesslons were
terrupted onir by bresks for meale snd gleepiagy there wes only ene

brief reerentinn varied before the eveninz meal on Fridey nighit.
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The training style called Perscuality Develomment, in whieh
participants ars urged to give personal rasponses and to express
feelings,was used,

Evaluetion of Laboratgg Train{.gg

Fron various techniques of evaluation, these were chosens informal
ohservation; questionairs administration and interviews, The advisory
staif has observed a greater rapport with the student lsaders more
regularly kept appointments and greater warmth in commmication, An
unexpéciad bensfit has been the improved commmication betwsen the
advisory staff; which had previously baen comsidered quite adesquate.

The student questionsire was grouped into thras catagories:

l. persona2l reactions 2. effect on student coumcil and

3o studenmt-adviser relstionships. Vhile there is mo clsar ewt trend
evideat in the responses and ths three basie problems have not besn
solved; emeugh peoitive indicetions have been noted to warremt further
investigation of laboratory traiming as a device for tha orlientation

of student lsaders and sdvisors.




Svgzestions for Furthsy Siudy

Thass questions exposs som2 of the areas for further investipations
of laboratory treinings
lo What kinds of lesiming take pilace?
2, Wlich personality varisblss are nost relevant to group Tunctioning?
3o To that extent are leamings transferred to back-home groupa?
ko Are some people tetter able to profit frem loberatory troining?
5. What about laboratory training contributes Yo chenge?

6o Can the values of laboratory training be achieved mope affectively
by other educational approaches?

To Vhat effect does laboratory training on a followsup basis have
on maintaining or inereasing knowledge and skills atta ned?

8. What effect does the trainer have on the results of laboratory traingpg?

9. Is it more or less effecetive to utilize a tyainer from the sang
professional group as the traineesn?
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