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FOREWORD

In recent years an increasing number of secondary schools
havs offered Russian as an elective., Locally developed courses
of stud{ have been prepared and submitted to the Department for

o The rate of growth of such local courses and the de-
mand for guidance in setting up appropriate Sequences resulted
in the initiation of a Russian project,

Preliminary sections of this syllabus were duplicated and
sent to schools having approved Russian courses, Thaese matge
rials in revised form have been incorporated in this first com-
plete edition, Since this syllabus rapresents a first attempt
in defining a sequence in Russian it is subject to revision and

refinement on the basis of experience of teachers in the class-
roonm,

Russian for Seconda Schools follows the same format as
the syllabuses in FFencE, German, and Spanish, The complete
text 1s not included in this pubiication; hence it is necessary
for the reader to refer to one of the other syllabuses for ths
sections which apply generally to the teaching of all the mod-
ern languages., References to omitted sections may be found in
the table of contents and at appropriate points in the text,

The Ruseian version was written by Thomas Bushallow,
teacher at 3Shaker High School, Newtonville, in collaboration
with Professor John Iwanik, Union Cellege,

On the advisory committee, which helped plan the course
and reviewed the manuseript at various stages, were John G,
Bolos, Manhasset Junior-Senior High School; Frofessor Laimingas
Klausutis, Syracuse Universitﬁ; Teresa Margolin, Valley Streanm
South Higﬁ School; Professor dgar Mayer, State University of
New York at Buffalo; Ester Ostroff, Seward Park High School,

geg Ygrk City; and Valija Priedite, Syracuse Technical High
chool,

Ludmilla B, Pobedinsky, North Syracuse Central Schools,
also gave suggestions for revision of the final manuscript,
Olga S, Federoff and Robert Stacy, both of Syracuse University,
contributed to the final revision’of the section on culture,

The project was under the direction of Paul M, Glaude, J/
Chief, Bureau of Foreign Languages Education,

For this Bureau, the development of the Syllabus was undepr
the general direction of Richard G, Decker, associate in sec-
ondary curriculum. +

Gordon E, Van Hooft
Chief, Bureau of Second
Curriculum Development

William E, Young
Director
Curriculum Developmant Center
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TEACHING THE FOUR SKILLS
Ceveloping aural Comrrehension

Furroseful Listening. Before pupils can comprehend the spoken
word, they must learn to listen carefully and rurposefully. Sez-
ondary school rupils acquire most of their learnings in other
curriculum areas either through the printed word or through lis-
tening to their native tongue. Comprehension of content in lis-
tening to English is acquired without regard to individual sounds
or sound sequences, because vocabulary and phraseology are al-
ready highly developed. Therefcre, the ear has become corre-
spondinglg sluggish; the eye has become highly skilled. Fupils'
sense of hearing must now be reactivated through purposeful
listening.

Leveloring an Understanding of the Sroken Word. Understanding
the spoken word is a compiex process involving the mastery of:

1. Liscerning sounds, patterns, and melodies whick character-
ize the language

2. Associating sound with meaning

3, Inferring the meaning of words from the context in which
they occur

Activities to Promote Furroseful Listening. The teacher shiould
provide abundant oprortunity for systematic, intensive prractice
so that habits of accurate, discriminating listening will be
established., Listening experiences which require concentration
on sounds and sound sequences should be provided frem the begin-
ning of the course.

Among the first listenin; experiences pupils might have are
those which require action responses. A simple device which
will demonstrate to beginning rupils that they must listen at-
tentively is the following:

Pupils stand in rows beside their desks or arrange themselves
in teams along either side of the classroom. They then make
non-verbal resronses to rarid fire commands, such as IosoxuTe
pyxy Ha rososy! IlosoxnTe pyky Ha naeqc! I[loBepHHTe roJoBy Ha-
npaso! IoeepHuTe rosopy Hasepol! IlocMoTpuTe BBEepx! IIOCMOTpH«
Te BEna! Iloxasure yxo! IoxaxuTe raaal Orxpolire oxHo! 3akpoii-
Te mpeps! CasuTecs! BeTaHbTel

Fupils who do not resrond to the desired acticn are "out."
Even greater alertness is demanded if pupils are instructed not
to follow the command unless it is preceded by the words,

Maesmx rosopuT. More able rupils may be selected in turn to
issue the commands. In this game, failure to listen attentively
anid to associate sound with meaning is instantly detected.

Listening is further developed by the use of the foreign lan-
guage in class for daily routire and directions. If the teacher,

1 i
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from the outset, conducts the class in the foreign language, ’
beginning rupils will i mher of ax-
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v , ing anq reproduction might be given through: :

: ! 1. Anecdotes, poems, rrose passages,
; ) material, conversation, or songs r
i tape or discs by the teacher or by

selections from reading '
endered in person or on ; s
a native informant. ; »

2, Films, radio Frograms, or taped corresrondence.

Additional Suggestiorns will be founc in the section devoted
to speaking, under the heading "Aural Materials.” The two
skills, understanding and speaking,

may be considered inter-
, dependent; they are trained.and developed concurrently.

Taped Correspondence. Taped correspondenc:.. with foreign in-
r by . r] .
7 dividuals or schools migh

TNt provide part of the rrogram. In re-
: turn for English language récordings mace by American pupils,
: the school may receive foreign language tapes made by pupils of
the same language level. Attempt should be made to get a wide
variety of tapes. 1In providing foreign schools with examples
of aspects of American Culture, attention should be given to
: schiool ang family living, Such topi
| ings, conversations bhetween Students
|8 the dinner table might be written.a

Testing Aural Comprelension. Suggestions for testing aural

comprehension are given in the chapters entitled "Evaluation"
and "Audio-Lingual Experiences,"

SPEAKING

Introduction

v
The Speaking Obiective. The new emrhasis placed on the com- Y . .
manication skills of understanding and speaking requires change “

in materials, methods, ang evaluation. Learning can no longer . *
zigzag between the foreign language and the native language. It .

must follow a direct 1ine between object, action, idea, and the
foreign language.

The degree to which th
automatic in speaking de

€ sound and structure patterns become : 1
termines the growth in larguage skil]. -

2 .
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This means that the pupil must be trained not only to understand
normal speech in the foreign language within hig maturity and ex-
[erience levels, but to reproduce habitually the sounds and
Structures within those levels. He must be so steeped in the
language patterns required for mastery in speaking on his level

of learning that he can produce them at will, correctly, angd
effectively.

In order to attain this goal, purils must hear, imitate, and
manipulate a great variety of speech patterns. Every step,
therefore, must be guided. The Structures and vocabulary chosen
must be of high frequency in the spoken language; the associations
between the exrressions in the foreign language and their mean-
ings must be clear; opportunity must be orovided for abundant
bPractice; the practice must be carefully designed to provide
for manipulation of the structures through drills such as ques-
tion-answer reésponses, directed dialogue, and pattern drills;:
the patterns selected for mastery must be overlearned in order
for responses to be aut omatic,

Functional 3itustions. In the initial stages,
capitalize on the activities of the classroom to provide func-
tional situations which enable pupils to make direct association
between actions and the foreign language expression,

1 oTkpusam Apeps, accompanied by the act of opening the door,
needs no English interpretation. 3y repeating the sound and
Structure pattern, § OTKPDHBAD ABOPb, until he controls it, the
pupil can associate the learned rattern with a continually in-
creasing number of situations, such as § OTKPNB&K AUMK, 7 OT=
kpuBar noprdeas, S oTkpreBa®» uked, 5 oTkpuBa® yuyeOHHK. As the
pupil's maturity and experience expand, the learned speech pat-
terns will permit him to go more and more automatically and
directly from act, image, or idea to oral expression,

Importance of Situational Context. It is important that the
teacher choose carefully not only the speech patterns but the
situation sequences in which they are to be vresented. He must
recognize and work progressively within the pupil's maturicy
and experience levels, forcing the pupil to adapt, develop, ang
extend the foreign language that he knows in order to prepare
for situations that he must meet. In the first place, the need
to face a situation increases the desire and the ability to re-
spond to it. The ability to respond to the situation increases
the interest and pleasure in it. This is important since ex~
perience indicates that interest and pleasure are essential to
effective learning. 1In the second place, presentation in a
situational context is important because words have meaning only

as they are associated with living experience, vicarious or
actual.

teachers may

Criteria for Selection of Audio~Lingual Material

The choice of the situation Séquence to be presented, devel-

oped, and practiced is based, therefore, on a number of questicns
to be considered:

Will it fit a specific stage of foreign larguage study?

Will it fit a specific age and experierce level?

3
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Has it practical, personal usefulness, both as to the infor-
mation and the speech patterns develored?

Loes it lend itself to dialogue form?

Has it linguistic and otner cultural worth?

Loes it awaken an interest in the country and its people?
Is it interesting and enjoyable?

Does it lend itself to the use of surplementary audio-visual
aids?

Types of Audio-Lingual Material. There are four main areas
from which the audio-lingual material may be taken: i

1. Social Amenities: greetings; introductions; inquiries
regarding health and members of family; appointments; re-~
quests for information; expressions of regret, sympathy,
and appreciation

2. Classroom Procedures: daily routine, class directions,
dates, time of day, classroom duties, school subjects,
class schedule, assignments, location of classroom ob-
jects, use of school materials

3. Area Information: the tangible reality of contemporary
life; family; daily routine; at home, at meals; at the
doctor's, dentist's, cdressmaker's, tailor's, hairdrecser's;
shopping in local stores; at the department store, the
restaurant, the hotel, the post office; at the travel
agency; at the airport; at the bus, garage, or railway
station; at the bank; at the cinema, theater, sports arena,
museum; at a party or a dance.

4. Civilization: social, political, religious institutions;
education, arts, national and regional characteristics;
industry, trades, prcfessions; natural resources, agri-

3 culture; geography and geographical features

Textbooks, particularly those of grades 7, 8, 9, and 10, should
be chosen with this type of material in mind.

Centers of Interest. It is suggested that audio-lingual ex-
periences be built upon centers of interest chosen from areas
such as those enumerated above. A unit may be built around a ‘
center of interest on one level of learning, or on a center of
interest which permits development throughout the various levels.
For example, Moi#t gou might be a center of interest in grades 7
or 9 alone, or it might be the center of interest on which a
unit is developed on higher and higher language levels through-
out the sequences. Mo#t npuaTesab B lKose, at grades 7 or 9, ‘
might develop to Mososas mesywka (Mosomol wesoBex), ¢ KoTopoit : .
(xoropum g nosmaxoxmacsa) in grades 10 or 1l. in grade 9 or 10, ; :
one might go to the moving ricture theater to see a film; in
grade 11 one would go to the theater to see a play. The situa-
tion is adjusted to meet the interests and needs of each level.
The speech patterns are adapted, developed, and extended to

4
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match the maturity of the student.

: suggestions for the development of tocics audié-lingually
& through centers of interest and special subjects are found in
X the chapter entitled "Audio-lingual Experiences."

Aural Materials. Audio materials made by native speakers such
X as conversations, readings of prose, poetry, and rlays, prefer-
‘ ably correlated with textbook and reading materials, should be
made available in every foreign language department. Songs and
» musical selections should be ircluded. Maximum use should be
‘ made of these materials in encouraging speaking, oral reading,
! dramatization, and sirnging.

@ Audiovisual Materials. Both teaching and learning will be \

Iy facilitated and enriched by the direct association of the for- £
eign language with visual material, such as desk outline maps,
wall maps, posters, travel folders, pictures, stamps, coins,
slides, filmstrips, films, magazines, newspapers, m.niature

; nhouses with furnishings, costume dolls, costumes, or articles

‘ of clothing distinctive to the foreign people.

TEACHING THE SFEAKING SKILL

The audio-lingual learning process has three distinct phases: i
(1) listening, %%) modei-imitation, and (3) reinforcement. Each
pattern the pupils learn must be heard, imitated, and reinforced
in varied drills for manipulation.

TR

1. Listening. A pupil must first listen purposefully, with
the object of understanding what is being said. Before he can
repeat the pattern intelligently, he should comprehend its mean-
ing. Upon hearing the utterance, therefore, he should associate
it with an action, an object, or an idea. Gestures, pantomime,
actions, chalk drawings, and other suitable visual materials
aid comprehensioii.

In the early stages, most speech patterns lend themselves to
illustrations of this kind. As pupils progress and gain control
over a number of patterns, paraphrasing and definition may be :
added to the devices enumerated above. Where necessary, the * ’
English meaning may be given first upon presenting new content.

The length of time devoted to listening to each utterance be-
» fore repeating it will naturally diminish as pupils become famil-
iar with the sound sequences of the language and gain understand-
ing and control of a number of speech patterns.

2. Model-imitation. The basis of learning for audio-lingual
1 competency is "listen-repeat." Pupils, therefore, imitate and
repeat the authentic speech patterns modeled by the teacher ar

tape. ; ‘

The imitation takes place first chorally and then individually. i
Choral repetition in the initial stages may Lte given variety by
reducing the size of the group from the entire class to half the
class and then to a single row. Individual repetition may

o om0 e Bt St
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follow. After several single repetitions, a double repetition 3
may be elicited. The double repetition forces the student to ' ,
remember the entire utterance for a few moments, increasing the : ;
effectiveness of the practice for memorization.

The beginning utterances spoken by pupils might be a natural
extension of listening and doing to doing and saying.

The repetition of speech patterns in imitation of the teacher's
or tage's model continues throughout the course. The amount of ; A
repetition is progressively reduced as the course advances. In o 3
the prereading period, this imitation will involve a learning "o
and overlearning of the textbook material to be evertually pre-
sented for readirg. As pupils progress, the forms most essen-
tial for audio-lingual competency will be repeated most often.

The number of reretitions will decrease as pupils mature, ob- p
tain control of basic speech patterns, and are assisted by the
multiple sense appeal which is extended as they progress to

reading and writing.

L -

sk
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3. Reinforcement. Throughout the learning period, the im- : ’
mediave and specific audio-lingual goal is accuracy, fluency, : 7
and variety of speech patterns. In order to attain this goal . 3
and assure progressively mature and systematic practice in ¢
hearing and saying the most essential structure patterns and ; X
vocabulary items introduced at each level, the student over- : i
learns, to the point of automatic control, the content learned : ¥
through listening and imitating. Varied and continued practice ; ,
is needed for this overlearning. Only in this way will the for- ) ¢
eign language become a controlled, manageable communication tool. : o

k The oral drills suggested below provide for varied practice
: of the material heard and imitated. Their objectives are ident-
5 ical: accurate, rapid, automatic response. The practice must
be rapid so as to force immediate recognition and response. ' 3
There must be no time for translation. Y

At each succeeding level of study, there will be an increase
. in the length and complexity of both question and response.

‘ There should also be a frequent recurrence of review items.

i At all times the speed and volume should approximate those of
: the average native speaker.

L In the examples below, expressions included in parentheses
, indicate possible expansions.

i 1. Ouestion-Answer Practice : |

f a. Teacher asks question; pupil answers. ’ 3
. Teacher: Hema, xaxad cerozHa moroaa? :

: ; Hena: Cerozna xopomas moroas (cerozua naoxess moroza). LI .

| 5 . . . : " 1
% : b. Teacher requests question; pupil asks question; . ¢ 5

L 3 teacher answers.

Teacher: CnpocmTe wmena, xoraa orxomr moean B JienBHIrpaa? : | 3
Pupil: Korae orxomuT moezxz B JemuHrpaa? )

i

{ 6 ' ‘ i
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3
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c. Pupil asks question; another pupil answers.

T TR TR T ——",

: d. Teacher or pupil asks a question; the class answers,

i
{It is necessary to be certain of correct responses ?
in unison, if the class is to answer. ) l

Teacher: Mumv HeT B mxose? i
. Class: Mrux HeT B mKOJe. ‘

2. Directed Dialogue (Restatement Relay)

\ 8 This type of drill forces the student to manipulate the :
g e structure, i

a. Teacher: Memus, ckaxure KHe, 4YTO BYepa BH BUILJU " N
pyccknli dnaeu, ‘

Pupil: Byepa a BH/les1a pycckuli duabM.

j Pupil: Creman, Th xouemsp MATH Ha hyTGoabmuE maTu? i
3. Chain |

1
} 3 b. Teacher: Npuraacute Cremana Ha dyTCoabumi MaTu,
. : Tnis type of drill forces a very rapid shift from the
§z J answer to the question form as each student answers a
| quest ion and then either repeats the same question or
j i frames a new one to be answered by the next pupil.
] Hena: 5 Beraw B cemp uacos. IleTs, B KOTOpPOK 4Yecy i
TH BCTAelWb?
lleta: S BecTaw B wecThr uacos. pnma, B KOTOpoM wgacy
TH BCTaemb?
prma: 51 BCTaw B BOCEMb 4ACOB.

4L, Completion

This drill uses a nonverbal clue to elicit an oral response:

Teacher: § cTom oxoso cTosa.
TeaCher': A crom e0ce0e0cs00noe

The teacher points to various objects. Pupils respond i

with appropriate phrases: oxoao CTyJXa, OKOJO aA8PTHM, OKOJO g
Aockd ., :

Additional drills for the teaching and reinforcement of vocab- v

ulary and structure are given in the chapter entitled "Patterns
for Drill.n®

Suggested Approaches. Among the ways to approach the develogp- 5 .
ment of the speaking skill, four will be suggested here. The P
use of all four approaches and of combinations of any of these L N
approaches is recommended. The choice of approaches will depend
on the needs, interests, and preferences of teachers and rupils,
and on the manner in which the approaches implement the courses g
of study in individual schools.
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Experience has shown that in the early years approach 2 has v
yielded good results and has provided satisfying exreriences
for pupils. Approach 1 is utilized either independently, or : ,
in conjunction with other approaches, especially with approach '
2. Approach 3 may be necessary as pupils advance and structures
become complex. Approach 4 is utilized after pupils read mate-
rial that is not audio-lingually presented in other approaches.

Teachers should feel free to develop approaches to suit their
individual needs and preferences.

Approach 1

Mastery of vocabulary and speech patterns may be built up in
short conversational sequences. One structural point and a
selection of vocabulary items should be the basis of the sequence. "
In the following illustration, the verb aepxars will be learned
with the vocabulary of classroom objects. The basic pattern
ser.tence is fl gepxy cJaoBapk B pyke. The variations in the verb
’ forms and in subjects and objects will follow a natural order
! in conversation. Individual teachers may use any order which
. suits their needs or preferences. The principle remains the
; same. Fupils hear the utterance, imitate it, use it, and manip-
L ulate it. One gesture furnishes the nonverbal clué to the mean-
: ing. If pupils need extra explanation to clar:ify meaning, it E
y should be given them. If they require prompting in answering,
a stage whisper is suggested. When the teacher pronounces an
utterance he wishes the pupils to master, he says it several
times. Pupils repeat it several times.

1.A Listening and Imitation

Teacher: (Holding up the dictionary)

S mepxy caoeaph B pyxe. (class repeats)
(He hands the dictionary to the pupil)

B AepxuTe cCJOBaph B PYKO»
Pupil: (Za.)} Sl mepwy cJoBaph B DPYKe.

4 Teacher: Bu nepxuTe cJxOBapb B DYH6. (class repeats)
: S nepxy caoBapk B PYKee (Teacher takes the
. dictionary again.

YTo 7 Aepxy B pyre?
Pupil: By nmepxuTe cJoBapL B PYKee
» Teacher: § gmepxy MeJ B PyK®. (Teacher takes the chalk;
i class repeats.)
| (He hands the chalk to Tomus.)
{ Yro Bu AepxuTe B pyke? (class repeats)

Tora: 51 Aepxy MeJ B DPYKe. -
Teacher: Bu ZepxuTe MeJ B PYKe. (class repeats)
(Teacher takes the chalk.) -

Yro s Aepxy B pyke? (class repeats) ‘
Pupil: Bn ZepxuTe MeJx B DYK6. |

This procedure is continued with a number of new classroom .
Objects until the patterns, "a JepPXYeeeeeey BH OOPXETO ee v 0o oy _‘
uro s aepxy?" and "uro BH ZepxuTe?" become automatice . “

1.B Reinforcement .

a. Question and answer, pupil to pupil (chain drill)

8
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Fupils may be asked to take something off thelr desks, the
name of which they know. Tney then ask and answer questions
in rotagion, such as: "Yro B AepxuTe B pyke? § gepxy xapanjam
B pPYKe.

b, Directed dialogue
Teacher: Baua, CrKaxuTe, YTO BH AOPXATEe B PYKO.
Bana: §1 pepxy caoBaph B DPYKe.
Teacher: depa, cnpocuTe Mamy, 4TO OHA& ACePXHT B PYKe.
depa: Mama, 4TO BH ZepxnuTe B pyKe?
2.A Listening and Imitation

Teacher:Cama, AepxuTe ABTOPYHYKY B pPYyKe.

Cama XepPXUT GBTOPYMKY B DPyKe. (class repeats)
Juea, KepENTe TOTPAAKY B PYK®.
Jusa KepxXHT TOTPAAKY B DYKG. (class repeats)

2.B Reinforcement
a. Question and answer

Teacher: Yro Cama ASpxMT B pPyke?
Pupil: Cama gmepxuT aBTOpPyYxy B pPYyKe.
Teacher: Yro Juaa AepxUT B pyke?
Pupil: Jmaa nepxuT TeTpapxy B DPykKe.

b. Directed dialogue

Teacher: laxa, ckaxuTe, 4TO BoJaoAA HepxMT B pyXe.
Pana: BoJaoAA HepRUT INHCHMC B PYKe.

Teacher: Juaa, cnpocHTe MeHd, 4TO Cama KePEXHT B PYK6O.
Yro Cama AepxAT B pyxe?

The procedure is continued with the plural forms of the verbs
and the familiar form, using persons as subjects which are later
replaced by pronouns. After the affirmative has been mastered,
the negative of the verb is drilled in juxtaposition to the af-
firmative, for example: "d négzy KHUDTY B PYKe - & H2 Jepxy
kapanzama B pyke." See transformation drill in chapter entitled
"Patterns for Drill." Checks for control of forms and vocabulary
might later bhe made by means of substitution and transformation
drills, as outlined in approach 2, which follows.

Approach 2

In this approach a previously prepared dialogue coordinates
the teaching of vocabulary and structure with audio-lingual drill
in all forms for saturation practice. The presentation outlined
below is intended to illustrate the use of materials, taken
either from the text or other sources, in presenting vocabulary
and structure of high frequency. Instead of building up a con-
versational sequence, the dialogue is first learned in its en-
tirety through choral and individual repetition as explained
below. Drills based on the dialogue follow to assure manipu-
lation of varied forms for automatic response.

The dialogue presents one new structural item, the verb
infinitive, in basic sentence patterns. Vocabulary items, such

9
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as 1nose, urpH, sBevepou are added; Supplementary expressions

such as HasepHnoe, KOHe4HO, O, yer! BOT aamaTof MaXbEYRK!, add
flavor and provide practice on a useful expression

! In constructing a dialogue such as the one presented here,
| teachers might follow these principles:

1. The dialogue should be ¢:posed of no more than six to
eight utterances or sentcnces.

SR TS

2. It should be natural, restricted to two or three roles,

and should permit pupils to identify themselves with the 7
i gituation and expressions utilized.

3. Review structures in basic patterns should be‘included to

relate new knowledge (maru m + accusative case) (urparp B+ L
accusative case.)

¥

Review structures or vocabulary should be combined wher-

ever gossible with the new structure (a MOy urpats 13 new;
urpaTs B dyTbox ¥ GackeTGox are reviewed. )

5. The new structures in basic patterns are repeated. Haru
plus infinitive is used with HrpaTh, OTANXATH, TAHUSBATD.

The illustration is merely an example of what might be uti-
lized. Additional vocabulary referring to places (p uKoxy, Ha
CTAmIOH, HE KOHUepT), to games (m Temmue, B JanTy, B8 ropoAkH ),

4 to time expressions (Ammenm, yTpoum y to actions (ryasts, YUuTBCH ),
: or others which fit into the same situational context might be
utilized in the drills after basic patterns are {ixed. Dialogues
supplied by the text might be utilized in their entirety if the

sentence comprising them lend themselves adequately to pattern
drills,

| The treatment of the drills as outlined below is intentionally
i detailed, as it aims to present a sufficient amount of drill

V practice in situational context for teachers to choose those

} types of drill most suitable for their purposes, and to show

i ‘ the sequence of drill buildup. Drill activity may be inter=~

‘ spersed with games, songs, poems, or occasional use of approach
1 (above) to guard against overmechanization, to retain flexi-

bility for individual differences, and to maintain teacher-pupil
I‘appOI't 0

Basic [ialogue: (Prepared by the teacher, relative to text
or other materials, or selected from the text. )* -

|

!

13 PoaT: Kyas TH Temepsr mAems?

| Baca: Sl nay Ha 110716, & IOTOM OPAMO B MAapK.
®esa: HaBepHoe, Tw naews TyA& UDPATH B MAY,

*These procedures were suggested by Beginning Audio=Lingual
Materials, Frenck prepared under the provisions of the National
Defense Education Act of 1958, Language Cevelopment Program, as
: a Cooperative Project of the Glastonbury Public Schools, Glaston-
1 bury, Conn. Published by U.S. Office of Education, Washington,

: L. C., June 1959; published by Harcourt, Brace & World, 1961. h

| 10




: Baci?: Konewno, A mAy MrpaTs B (yTOON M 6ACKeTGON.
i Pen12 A NOTOM TH MAGILEL B NAPK OTAHXATH?

; Baca: O, HeT! BeyepoM § Ay TAHUGBATh.

| dena: Bor osanarol manpuux! Hau cxopeli!
|

f

Ster I: Exposition: The teacher gives a brief descrirtion
in"English of the persons and action of the story. Although
; this description of the situation is not a translation, it ren-
f ders tne meaning very clearly.

3 Step IT1: Repetition Practice of the Entire Lialogue

A. Listening phase

1. The teacher reads or recites the dialogue through
once, at approximutely normel speed, usiny; approrriate
visual material and gestures to illustrate meanings.

e e

A

2. He then says each line four or five times at about
the same speed, As he pronounces, he moves among the
pupils to assure their hearing the utterances clearly.

B. Reretition phase

o il O

1. The teacher says each line once again. The class re-
peats it about eight times. The teacher checks the
correctness of the response. When he notes an error,
he waits until the end of the utterance, then gives
the correct form or sournd, being careful not to dis-
tort the intonation and rhythm patterns. The corrected
word is repeated in context and the sentence regpeated.
If the entire class is making the same error, the ”
teacher may stop the drill, 1ift out the incorrect
portion, give practice in it until it is prerfect, re-
place it in its sentence and resume the choral drill.

2. The teacher says each line once again, for double
reretition by the class.

3. The class {s divided into two groups, one for each
role in the dialopue. The dialopue is repeated again
chorally, in the two roles.

L. The groups are decreased in size for further repeti-
tions, until the pattern has been mastered.

. 5. Where a sentence is long, a meaningful division of
the sentence may be given for repetition. It is best
to start at the end of tile sentence and build up tec .
the beginning. This rreserves the normal intonation
) pattern.
d o ae. OackeTloua
g 6. B ¢yT6ox nm GackeT6Ox ,
i ! r. Komewno, a mpy mrpars B ¢yT6oa M GaCKeTGOM. - .

6. The dialogue is recited by individual pupils in the

!

; : Be. # ROy MrpaTh B $HyTlon ¥ GacKeTOOX
I

E roles.

i




ﬁ Step III: Reinforcement Phase

A. Response drills

1. PFPersonalized conversation: Question-answer practice
based on the dialogue.

2. First teacher-pupil; then pupil-pupil in chain drill,
if desired.

B. TLirected dialogue

; First teacner-puril to provide model; then pupil-pupil.

1. In the beginning lessons of the term, the question

following "cnpocute Mens'" mignt be placed in the form "
of a direct quu.ation.

2. The question is thereafter in indirect discourse.

|
1 Examples for Step III
g Basic Pattern I '
: A. Question-answer (patterned response drills)
i Teacher Pupil
i Type 1.
} Sl mpy na moJe.,
’ Eeust TH uzemb HA IOXE? Aa, A nay Rma nose.
(Cxaxn "xa".)
fl may B napx.
‘ /mz3a, TR uAems B napx? Ia, 8 npgy B napk.
}‘ (Craxm "ga,)
Type 2.
lleTsa, T uAelmb Ha 1OJE Sl uay B napx (Ha noase).
. Wy B napk?
/ Type 3.
E- MuTa, xyma Ta ugems? Sl mEy Ha noJe.
i B. [Lirected dialogue (restatement-relay based on teacher's
{ model)
{
Mana, cnpocuTe MeHft, kyma doma dusmnnopuY, Kyma BH -
A BAy. HReTe? .
fl apy Ha mnoae.
Bana, cnpocure Bepy, xyma Bepa, KyRa TH HAeNb?
i OH& HJeT. fl uay B napk (Ha noxe).
E Bspa, crnpocure Muuwy, xyzs Muma, xyae TH Maems? )
E OH MZeT. Sl may na nose (B napx). LI .
|
!
;
i
E
l
|
E
E
I
i
|

(Follow by chain drill if desired)

Basic Pattern II

A. Question-answer (patterned response drills)

12
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Type 1.

Sl =ay Tynma mrpars B dyTGox
(6acreT6oa) .

BH Mzeve Tyma urparis B Ba, a4 upy Tyma wrpars B ¢yT6ou.
¢yr6oa? (Craxure "ga',)

BewepoM s Bay TaHDEBATD.

Bewepou BH MZAeTe TanmesaTnr? [&, BewepoM & WAy TaHUEBATD.
(Cxazare "pa",)

Type 2.
CeMeN, Bu mpmeTe Tygme wmrpars f1 MAY TyZa urpars B ¢yTGox
B ¢dyT6oa uam GackeTSoa? (GacrerGoux) .

Bepa, BeuepoM Bu HAeTe Tam- D@YEpOM A MAYy TaKNLeBATH.
LeBATH HAM OTAMXATH?

(Follow by chain drill if desired)
B. [Lirected dialogue (restatement-relay drill)

Type 1.

Mama, cnpocnTe MeHsa, uay Bu upeTe Tygma mrpaTs B dyr6oa?
JH § TyRa HrpaTh B ¢yT60oa,

Ha, a upy Tyna mrpars B
thyTG60oa.

Exena, cnpocuTe Juay, maetr Jmsa, TH HAemb TyAA HrpaTs B
JAZ OHA TyZa MrpaTs B {ac- 6acreTGoa?
KOTCOM

Jm3a, cnpocutTe AHHy, HAeT,
J71 OH& Be4YepOoM TaHleBaThe AHHA, TH MJellb BEYSPOM TaHLG~

BaT»?

Ipmmwa, ckaxnte Eopmey, uro Bopme, a4 may PYJASaTh,

TH BAeWb DyJAATH.

Tyrle 2 ]
J/mM3a, cnpocuTe MeHS, HAY Bu upeTe Tygma strpaTs B ¢yT6oa
JN 4 TyAe Hrpath B fyT- nam 6ackeTGoxa?

6o uau GackeTGCOJX.

NlaBes, cunpocure Jidy, HEeT T RAellb BOYEPOM TAHLNEBATH MJM
J¥ OH& BOYepOM TAHUEBATH OT ARXAaTHh?
HJIM OTLHXATH .

Step IV: Structure Presentation (umarm plus infinitive)

Verbs are presented in the first person singular and plural,
then in the second person singular and plural. When these have
been mastered, the third person singular and plural are pre-
sented,

A. Repetition drill I
Teacner Fupil

sl 4Ay TyRa mrpars B ¢yT6on. f may TyAa urpats B ¢yTrGox.
Muduneu TyRa mrpaTh B ¢yT- Mu ugeM Tyma urpaTs B ¢yréoa,
OJ1,
Mu c Jusoli mpex Tygma mrpars Mu ¢ Jmaod naen TyAa HrpaTs B
8 dyrcoa,. dyT6oa.
Tnannemb Tyna #rpats B ¢yT- T maemp TyZha HrpaTs B ¢yTGoa.
OX,
Bu mpaeTe Tyne mrpaTs B ¢yTe Bu uzgeTe TyAa HIpaTs B $yTCOX.
Gox,




B. Substitution drill I

My waem Tyma urpars B dyT6oa. Mu naem tyaa HrpaThr B ¢yTGou.
........................... ﬂ“m Tyaa prarbamrdoﬂ.
- Tw mmews Tyza urpars B dyTGoua.
Bu .‘J........................ Bu HAQTe Tyaa Hrparbswrooﬂ.
Mu .......................... Mu“aeu Tyﬂa nrparbawrdm.
M ¢ /HMBOM veveeeecnnccnnenns My ¢ Jmaol uaen Tyaa ¥rpats B

dyrooa.

C. Repetition drill II

BeuepoM s umy ranuesars. Beuepou 7 uay ramuesars.

BeuepoM un mzmem TaHuemarsn. Bewepox um maem Tamnesars.

Bewepom uu ¢ Jmaofi mmen Tanne- BewspoM Mu ¢ JM3o¥ mpem TaHle=
BarTh. BaTh.

Beuepou Tu maemr Tamnesars. Bewepou TH mzemr Taunesars.

Bewepou Bu maeTe TaHUeBaTh. Bevepom B umpmere TAHIeBATS.

D. Substitution drill II

Bewepou Mu mzem Taunesars csas
Beqﬂpouﬂ ....................
Beqepou TH ...................
Beyepou su tccsteccscnsencass
Beqepo"m ................'..

Beuyepou M mmex Tannmesars.
Bewepou s uay Teannesars.

Bevepox T wmpems TaHUeBAaTh.
Beuepou Bu uzere TaHLIeBATD.,
Beyepou M MZex TAHLUeBATh.,

E., Transformation drill (person-number changes.) The teacher
explains that when ste gives the singular, the ovupil is to
give the plural, and vice versa.

My ugeu Tyne UTPATD B MAY, S umy Tyna urpars B mgu.
Tu naews na nose. Bu Mnere Ha mose.
My ¢ Eopmecou upgex s napK. S uay B napx,

OHa uEmeT Tynma MIpars B TORHHC. OHM uayT TyAa HIpaTh B TeRHMC,

F. Repetition drill I (on third person singular and plural)

OH upeT Tyza urpars B dyrGoa. OH MReT Tyza mrpats B dyroou,
OrM uayT Tynma Urpars B ¢pyrGos. Oum mpyT TyAa urpaTs B dyT6our,
Ona wmaer tyna UrpaTy B ¢yT6os. OHa maeT TyAa urpars B dyrGou,
OH¥ uayT Tynza HrpaTs B ¢dyTrGoa. Oup RAyT Tyxa urpaTs B ¢yTloa.

G. Substitution drill I (on third person singular and plural)

OM uzneT Tyaa urpars B 6ackeTGo.

Nawa tteerecescccecceccecccnees llama uger Tyza HrpaTe B GackeT6oua, -

OHa $teececctteccccticccscse.s OHa MAeT TyZa MIrpaTe B 6ackeTGox.

Mamua tatttttteecsscsceccecses Mama Mzer Tyza HIpaTd B CacKeTGoJx,.

fMawa v Mama $cesecccccseccecss Jlawa w Mamwa mpyr TyA& urpars B
6ackeTGoux.

Nawa u Poma mpyT TyZR& UI'paTs » b

Tama u Poxa © 0000000000000 000e
' GackerGoux,
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H. Repetition drill II

\ Beuepou oH ugeT ryJaTh. BewepoM oM uMAST IyaaTh,
{ Beuepou oy MAYT IyJaTh. BevepoM oHM HMAYT DyJaTh,
4 Bevepou OH& uAGT IYJIATEH, BeuepoM ona mMaeT ryJaaTs,
! ; Bevyepou OHM MAYT ryJaTs. BeuepoM oM MAYT ryJaTh,.

As Fupils Progress. As the codurse advances, structures become
more complex, vocabulary items more numerous, and sentences
longer. Toward the end of the first year of the four-year
sequence and the first two years of the six-year sequence, the
‘ | intensive saturation practice of all forms will be gradually
t replaced by intensive practice of only those forms most c¢ssen-

: [ tial for speaking competency. The scope for structuie ani sug-
: gestions for choice of vocabulary of high frequency in develop-
I . ing audio-lingual skill are indicated in the introduction to

’ ’ the chapter, "Structures."

Approach 3

ol whli

The speaking skill may be developed through the use of the
pattern drill in presenting and practicing points of structure
and vocabulary audio~lingually, as outlined in the chapter en-
titled -"Patterns for Drill." The foreign language content might
be first drilled through patterns, then utilized in question and
answer practice. A brief dialogue incorporating the new know-
ledge might follow, as outlined in the chapter entitled "The
Textbook in Audio-Lingual Presentation."

s

Approach 4

Tne sgeaking skill may be developed through using reading
material. After pupils have read a passage or story, audio-
i lingual exercises utilizing the vocabulary ard structure may
1 be conducted. GQuestions and answers, statements, directed dia-
] logue, and dialogues increase audio-lingual competency.

The use of reading material in develoring the speaking skill

is described in the chapter entitled "Model Lesson, Grade 10
. or 11."

FRONUNCIATION ANC INTONATION

One of the principal objectives of foreign language study is

to speak with good pronunciation and intonation. Along with

intonation, other important elements include such suprasegmental
v features as rhythm, stress, and Jjuncture. The develorment of

both pronunciation and intonation, therefore, is an essential v
| part of any foreign language course. Because the basic element 13
: of speech is sound, the correct formation of sounds and sound
] sequences will result in better achievement in all four skills.

Both good pronunciation and intonation are derendent upon good . ‘
listening habits. Since pupils can reproduce no more than they L . k'
: hear, the habit of purposeful listening should be developed and 3
! sustained. The acoustic images perceived in hearing are basic

: to those formed in pronouncing.
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Imitating the Teacher's Model. Correctness in reproducing
sounds is achieved primarily through pupils' faithful imitation
of the teacher's model. The teacher's speech should represent
the standard speech of an educated native of the foreign country.
It should always be clear, be correct, avoid artificiality, and
approximate normal speed. The use of recordings made by native
or near native speakers will help project this standard to the
class.

From the beginning of the course, it is suggested that language
be presented in sentences or meaningful utterances whose sound
sequences involve the correct pronunciation and intonation of
individual sounds and the vroper intonation of the overall pat-
tern of the utterance. Since intornation is no less important
than pronunciation, pupils are to reproduce both in their imi-
tation of the teacher's model.

A Frereading Phase. At the beginning of the Russian course,
eitner in grade 7 or in grade 9, it is advisable to devote a
period of time to teaching the language without the use of
grarhic syumbols or reading. Pupils are thereby encouraged to
listen attentively and to reproduce sound sequences without the
complications incurred by the difference between the spoken and
written word. At this period, there might be few mispronuncia-
tions and little need for drill on individual sounds. Wherever
the need for drill or correction arises, the procedures outlined
below are applicable.

Transition to the Written Word. Procedures for the introduction
of reading after the prereading phase are outlined in the chap-
ter entitled "Reading." After pupils are able to "read" the
identical patterns they have learned audio-lingually, the assoc-
iation of the individual sounds with their graphic symbols may
begin. As in teaching phonics to elementary school children,
only words which the pupil can pronounce and whose meanings are
known should be used to illustrate a sound. Thus to learn that
the letter "a" represents the sound (4), the words (chosen from
the dialogues) might be uac, Mmanpunx, Mag. It may be necessary,
in order to accumulate a sufficient vocabulary for drill, to have
purils learn to "read" thoroughly a sufficient amount of the con-
tent they have mastered audio-~lingually before they practice in-
dividual sounds in association with their written symbols. If
teachers prefer, additional vocabulary revresenting the individ-
ual sounds to be drilled may be included ocver and above those
used in dialogues. The meaning of the words, however, should be
associated with the visual and audio-lingual presentation.

Instruction and Lrill on Individual Sounds. When the class
is to practice individual sounds, the class first repeats an
entire utterance after the teacher. The teacher then selects
an individual word from t he utterance as the point of departure
for drill. After the drill, however, the word should be immed-
iately replaced in context and the entire utterance repeated by
the teacher and the class.

The individual sounds to be emphasized are those which present
difficulties or which differ most obviously from the sounds of
English. The extent and nature of the drill or explanation will
depend upon the alertness and receptivity of pupils to the form-

16




ation of new sounds. Where pupils reproduce sounds correctly
and consistently, little or no drill may be needed.

It is recommended that the major features of the sound system
(including vowels, semivowels, and consonants) be pointed out
and associated with their written forms as they are met, after
they have been first heard and spoken. Other familiar words
containing a similar sound may be used for drill. These words
should not present additional problems in pronunciation, however.

. The best results are obtained through rractice reinforced by
understanding. In drilling or explaining individual sounds,
therefore, teachers may give simple, nontechnical descriptions
of sound formation. The necessary comparisons and contrasts
with English sounds may be made where necessary, sufficient to

» clarify the formation of special sounds.

In projecting individual sounds, care must be exercised not
\ to exaggerate the sound to the point of distorting it.

In the early stages of language learning, the focus should be
on pronunciation and intonation rather than on the study of
structure.

Anticipating and Correcting Errors. It is important to anti-
cipate difficulties with words whose peculiarities may cause
mispronunciations before these errors are made, and to correct
errors in pronunciation as they occur. Once formed, habits of
faulty pronunciation are difficult to remove. The most frequent
mistakes in pronouncing Russian occur in (a) absence of palata=-
lization (nma - nuas, ecT - ecTsn); (b) failure to devoice con-
sonants in final position or before other certain consonants
(ocen, ropooxa); (c) aspiration after (p, x, T); and (d) the
lengthening and shortening of vowels.

i In correcting errors, it is unwise to interrupt a pupil's
utterance to correct an individual word. The correction should
be made after the pupil has finished what he has intended to
say.

Efficiency in correcting errors may be increased by training
pupils to repeat the entire utterance in which the teacher has
just corrected a word or phrase.

i Teachers should maintain a high standard for pupils by requir-
¢ ing correct prenunciation at all times.

Liaison and Linking. Liaison and linking should be learned
through functional use reinforced by simple rules. The more
complex rules might be reserved for the advanced courses, but
correct liaison and linking should be made wherever they occur.

Coverage., It is important that complete coverage of the prin- .

i cipal points of the sound system of the language be experienced. o .
! It is svggested that words containing new sounds or sound sequences -

| be incorporated into language content gradually and progressive-
ly until all sounds have been met and practiced.

..
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n the secondary level
The general overall rule of

g : ise and fast fall at the end
of sentences is a sufficient requirement for theory. Pupils

should be given experiences, however, bot
ing, of many examples of different intonations, such as those
used in expressions of amazement, surprise, doubt, curiosity,
pity, fear, and joy. Teachers might point out the different

igtonacion ratterns of the language as Fupils hear and rereat
then.,

Pronunciation Continued. Pronunciation practice should con-
tinue even after reading has become predominant in the course.
In this phase, drill on individual words or sounds
where needed; drill on the rronunciatinn
phrases assumes a more important role.
the basic elements of the sound s
and phrases might take the form o
ition on one or more important sounds (example
ters in such words as MIHOB6HU6, CXBATHBATDH, WTPMX, HAZ AOMOM,
HaA cToaoM, or the sound (m) after the consonants =X, =I as in
IMHeJ b, XU3Hb, NUPK, or the spelling

BOCTH, DpOA, poT, rpub, rpunn, or the sounds of (a:p) in BOpoOHA,
BapeHbe ., )

A systematic review of
ystem as arplied to new words

Contrastive sounds in series provide good practice in sharren-
ing pronunciation (examples: MOJ - MOJIb; MAT = MATDB, paf = pan,
Boc - mec), This review might take only
time. Words recently used in class should provide the roint of
departure. Words whose meanings are known should be used in the
drills as far as possible so that the acoustic images of hearing

and the kiresthetic images of speaking may fuse with meaning for
better results in language learning.

Devices. The development of good pronunciation may be aided
by the use of a number of techniques or devices. The language
laboratory is particularly effective in developing good pronun-
ciation. Special material designed for pronunciati
or material designed for mastery in ary one of the
might be placed on tape with appropriate pauses for pupils to
repeat and record their imitation of the correct mocdel. Replay-
ing of their tapes and comparing their pronunciation with that

of the model sharpens audio acuity and offers the opportunity
of self-correction.

Other activities which assist the develorment of go
ciation are reciting memorized passages of prose and voetry,
singing songs, reading aloud individually or in chorus, acting
out short plays, dizlogues, or conversatioral sequences, and
recording passages on the tape recorder to be played back to
tne class. 1In preraring for these activities, teachers may
capitalize on the important element of velition which inspires
pupils’ to listen attentively and practice conscientiously before
rerforming in class.

od pronun-

Listening with or without visual texts to passages recorded
by native or near-native speakers is an excellent device for
developirg good pronunciation and ir snation. This activity

sharpens audio acuity still further and provides an additional
model for imitation.
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AUCIO-LINGUAL EXFERIENCES
Tyres of Exyerience

Audio-Lingual Experiences. Audio-lingual exreriences of many
kinds have long been part of the foreign language course, These
include:

. brief conversations
asking and answering questions on reading material
oral reading and choral reading
reciting poetry and prose passages
making oral reports in the foreign language
listening t» tare recordings
singing songs

® & & & *

The objective of giving pupils sufficient Eractice in speaking
to enable them to make direct contact with the foreign people
within the context of certain experiences adds a new dimension
to foreign language study. To this end, topics for these audio~
lingual experiences are suggested in this chapter.

Aural Experiences. It is recommended that pupils be given
aural experiences on all torics chosen for development. The
topics might take the form of reading selections, conversations,
or dialogues read by the teacher or heard via tape or disc. It
is suggested that, wherever possible, the content be recorded
by native speakers speaking at normal speed. The understanding
of material thus presented on a subject within the pupils! lan-

gihage experiences should be developed from the beginning of the
course.

The passages might be heard several times, either consecutively
or interspersec with other types of exercise utilizing the for-
eign language content.

Pupils' aural comprehension might be checxed in oral or written
form. Written exercises on passages aurally experienced might
include the following:

. Questions on the passage might be asked, and answers written

in the foreign language.

. Multiple choice questions might be asked, in which the choices

are presented either orally or visually.

. Pupils might be asked to write a restatement of the passage
in their own words, or in another person or tense.

. The passage might serve as a basis for directed composition
in written form.

. The passage may be written as a dictation exercise.

. A summary of cthe passage may be written in the foreign lan-
guage or in English.

Aural Experiences QOrally Practiced and Checked. The topics
selected might be heard by pupils as described above and rein-
forced by pupils' oral responses. The following technique is
recommended for intensive practice in listening:

Step 1. Passages of appropriate length are first heard in
their entirety via teacher, tape, or disc.
Step 2. The passage is then repeated with appropriate pauses
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after phrases or breath groups in which pupils re-
peat the phrases heard.

Ster 3. The Passage might be heard a third time without
pauses.

Compre:iension might be checked audio-lingually in several ways:
« Questions may be asked requiring oral answers in complete
sentences.

o Multipl~ choice questions are given orally by the teacher.
The selgcted answer is given orally by pupils,

« A summary of the passage is given orally.

« A restatement of the passagé is made orall

Yy in the pupilts
own words or in a different person or tens

€,

The Topiecs in Conversational Ex erience.

for the various Tevels o language learning are intended to serve
as indications to the type of experience or as a guide or frame-
work within which language experiences may be selected to develop
audio-lingual skill, particularly conversational skill. The
topics should in no way restrict or determin
in individual schools. Variations needed for correlation with
text materials or special interests may be p

The topics suggested

Any one of the topics may be used either as a single unit for
a center of interest on only one level of learning, or from
level to. level, each time in greater detail or involving more

The order in which
in a general way, to
h it is believed
Each "Section"

The topics suggest situations in which talk or conversation
may be developed to give pupils a M"vicarious experience" with
the foreign tongue within the level of their abiliti
therefy prepare them for direct
eign people. 1In selecting and developing topics, teachers should
capitalize on the interests and experiences of pupils. Wherever
possible, topics should be correlated with pupils'
experiences so that the dialo
of self-expression.

Dialogues. The term
a previously prepared Sequence of meaningful utterances involy-
ing two (or several) i i
and in a predetermined order. Like a play in microcosm, it

should havg a definite time, place, and situation in which people
Say something of mutual interest,

In the first level of learning, the dialo
by the teacher, developed by teacher and cl
the text. The dialogue should inv
than six or eight utterances. It
the basic vocabulary and structure

gue might be prepared
ass, or taken from
olve two roles and not more
should contain elements of
S appropriate to the grade.

As pupils progress through the second and third levels they
might participate in the composition of the dialogues. Indi-
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vidual pupils or committees, using text or reference materials,
might prepare the dialogues under the teacher's direction. Dia-
logues must be edited and approved by the teacher before they

are presented to the class. Appropriate dialogues may, of course,
be taken from the text at any level.

Learning the Dialogues. At any level, dialogues may be evolved
and pra¢ticed by any of the approaches or combinations of approaches
described in the chapter entitled "Speaking."

On the first level, especially in the early stages, it is sug-
gested that the dialogues be drilled and memorized by the class
according to the procedures outlined previously. At all levels
the learning of the dialogue should be integrated with practice
by means of pattern drills, so that the variations of the major
structures contained in the sentences might be mastered. The
dialogue need not be completely memorized all at once, but might
be interspersed with the pattern drills. Through the wariations
learned in the drills, pupils may obtain the power to manipulate
additional structures and vocabulary for use in the same or other
situational contexts, as in conversational sequences or in con-
nection with textbook materials,

»

As pupils advance from the first level through the second and
third levels of learning, the dialogues become longer but memori-
zation practice takes less and less class time. Increasing re-
sponsibility should be placed upon pupils for control over the
variations learned through pattern practice. This control will
lead to their ability to use the patterns in conversational
sequences, and eventually in "conversation."

Conversational Sequences. Conversational sequences differ
from dialogues in that they involve some choice on the part of
the participants. The degree of choice determines whether a
conversation is "controlled"” or "free."

On the first level, all conversation is strictly controlled.
It may be initiated by the teacher, sentence by sentence, or
directed by the teacher through: pupils (directed dialogue) on
a topic involving structures and vocabulary which pupils have
learned through pattern practice. When these questions, answers,
and statements are in a series, they constitute conversational
sequences. The number of utterances and the order in which they
are used are not restricted of "frozen" as in the memorized dia-
logues. Conversational sequences may involve a choice of review
vocabulary or of different forms of the verbs in person, number,
or tense.

It is imperative to rememter that language can be learned only
in meaningful patterns of speech. In order to develop conver-
sational sequences, therefore, pattern drills involving the
variations of different structural forms and vocabulary must
result in a certain degree of mastery. The practice of pattern
drills is followed by isolating single patt2»rns from the drills
and combining them with other vocabulary. For example, if a pat-
tern drill has just been completed using the structure g Aomoxes
(RopoapHa ) with the nouns rCpOAX, NOroza, mmcbMO, but pupils have
had previous experience with wcrds such as MaJIBINK, KHEATR,
MecTo, a "conversational sequence! might include, "Jemouxa,

21




TR foBouaeH mecToM?", In other words, conversational sequences
include forms pupils nave mastered in as many combinations as

possible, perhaps out of the context of the original dialogue,
but within a situational context of some kind.

"Controlled" Conversation. Conversational sequences, there-
fore, are "controlled™ conversation, as the choice on the part
of the participants is limited by the vocabulary and structure
at his command. Almost ail conversation on the secondary level
will, therefore, be controlled. The amount of control will vary n
with the amount of vocabulary amd structure the pupil has mas~-
tered and with his ability to manipulate their variations 1in
different contexts.

Steps to Free Dialogue or Conversation. Free dialogue, or .

‘ true conversation, involves a correct, spontaneous,and totally
i unrestricted choice of expression on the part of participants.
Genuinely free conversation is rarely developed on the second-
ary level without concomitant foreign travel and without fur-
ther experience in bona fide language contacts and situations.
Relatively free conversation, however, is attainable within the
context of the language experience of the pupils. While con-
versation or dialogue on*“topics will continue to be controlled,
the controls will, of course, diminish as pupils acquire com-
mand of vocabulary, structure, and idiom.

The steps for reaching relatively free dialogue within a
specific area of experience would be (1) prepared dialogue,
(2) pattem practice, (3) controlled dialogue, (4) additional
vocabulary and pattern drill and (5) "free? dialogue.

Encouraging Free Conversation. Free conversation throughout

the course may be encouraged by the use of various devices.
One such device is to perait pupils to make a statement relative
to their personal experience on any topic, such as school, home-
life, hobbies, friends, family, the books they have read, activ-
ities they have enraged in and purciases they have mace. Their
classmates might then ask them questions on the sgbject. For
. exaaple, a pupil states, " xynua HoBylw dyTGOaKY. Classmates,
in turn ask:

Pome T ee wxynua?

CroubK0 OHA CTOHMT?

Kaxoro oHa npera?

Ona Te6e HpasBuTCa?

Te ee BoabMews B WKOJIY?

Another pupil may state, "Buepa s nomna B kuHO." Classmates "
might ask:
Kaxolt ¢uaeMm wes Buepa?
0 wem Oua 5TOT PuasM?
KTo urpas poap repoa? . .
PUIBM OHT B Kpackax? u
Moupaeuaca TeGe ¢uanMm? Moveumy? . “

The subjects of this type of conversational experience might
te effectivelycorrelated with the topics for audio-lingual ex-
periences outlined on the pages whicli follow. After the aia-
logues have been mastered, the subject might be personalized in
the manner described above. Such a procedure would be soundly
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¢ developmental and would lead to a degree of genuine conversa- ﬁ

2 tional ability. The past and future tenses might be practiced i
, to advantage using this procedure. }

A device to encourage free conversation in the early years is L
the use of a word game irvolving classified vocabulary, such as ;
a_variation of "Twenty Questions." If the context of the vocab- ;
ulary is animals, professions, ages, or sports, "Twenty Questions" ’
might be played in the following manner: !

‘ TH XxodeWps OHTHL AOKTOPOM? HoTe. !
: Te xovews OHTH yuuTeseM? HerT,

' TH xoYems OHTH MexaHVMKOM? HeT.

| TH xovemwps OHTL MHXeHepPoM? HeT. I

D . Tu xoyews OHTE nucareseMm? Jae i -

-

At this level, pupils enjoy using their imagination by assoc-
iating their own qualities, metaphorically, with those of ani-
mals in a "Twenty Questions" game. A pupil decides in his own ;
; mind with which animal he might be compared. His classmates i
ask him questiors to which he answers "yes" or ™o". i

Ta xo3a? HeTe.
T xowxe? Her,
Tu s0B?7 HeTe. ;
: Ta THDPP? HeT. !
| Tu exux? Hda,

1 The "Twenty Questions" game might be used to develop an ability
] to describe people or things. One pupil has in mind an object

or person in the room. His classmates ask him questions contain-
ing a brief description of one of the aspects of the person or
object, to which he answers "yes" or ™no." When a sufficient
number of questions has been answered in the affirmative, the
person or object may be guessed. (Suggestions for other word
games may be found in the Modern lLanguage Handbook. )

Free conversation may also be encouraged and developed through
activities of a cultural nature. A Russian dinner acted out
with menus is an example of such an activity. Throughout the
course teachers should encourage free conversation through read-
ing materials. (See chapter on model lesson.) After the mate-
rii% has been mastered, a free question and answer period might ‘
follow. h -

] Identification with the Foreign Culture. On the first level, ; i
it is suggested that the context of the beginning situations be ‘
the American scene so that pupils might identify themselves with
the experiences. Following upon the initial situations, the L
foreign cultural patterns, other than the picturesque, may be |

o included. If textbooks emphasize the foreign scene both the i
native and foreign applications might be made with the foreign |

: language content. The foreign cultural patterns in terms of | B

g vocabulary and expressions are introduced gradually at first, *

' but soon overtake and replace those of the domestic scene.

As pupils progress in the course, identification with the for-

i eign scene should be progressively emphasized. Where the situ-
ation is still placed on the American scene, expressions such
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f as polite expressions, expressions denoting interpersonal re-
| lations and leavetaking, should be in the manner of the foreign
! people. On Level III, it is suggested that the foreign scene
1 be the locale for all conversational topics unless the subject

is related to a definite experience in the life of the pupil.

The Use of the Language Laboratory. It may not be practical
for all pupils to have individual experience acting out all the
dialogues or reporting on many subjects, nor for the teacher to
drill classes exhaustively in the dialogues and pattern drills.
The language laboratory may be used to advantage in providing "
audio~lingual experiences. The original dialogue might be re-
corded on tape by the teacher in two ways, one with pauses for
repetition by pupils, and the other with pauses for pupils to
fill in the next utcterance of the dialogue. The listening and
repeating via tape by an entire class will be less time-consum-
ing and will give pupils some of the individual experience they
require. The pattern drills might also be practiced in the
laboratory after pupils have become accustomed to using the
drills in class.

(T, e e Y e e e P

1 For the oral reports, the language laboratory might serve as
; a library where pupils may find examples of oral reports made
! on different subjects. Providing pupils with a model of a report
: facilitates his preparation, and by analogy, insures better lan- ]
- guage learning.

|

“3

In cases where the experiences of speaking cannot be provided

: for all pupils because of time limitations, the experience of

) hearing and understanding should be given pupils on as many of
the topics as possible.

The Levels. The topics for audio-lingual experiences are ar-
ranged according to levels of language learning rather than ac-
cording to specific grades for two reasons: to provide for puplls :
who start their study of Russian at different points in their ,

: school career, and to allow for c¢ol.tinuous progress for pupils
14 of ability.

Although Level I is equated in a general way with the first "
year of study beginning in grade 9 or above, it is also equated
anproximately with grades 7 and 8 in the junior high school
where these classes meet five times a week. Pupils who enter
the junior high school after a full program of foreign language
in the elementary school will have completed a good part of

Level I (e.g. the audio-lingual vportions, though not necessarily "
reading and writing) in the junior high and reach the experiences
outlined for Level II even before grades 7 and 8 have been com- .
pleted.
Levels II, III,and IV are equated approximately with the sec- a

ong, third,and fourth years of the four-year sequence and with
the third, fourth,;and fifth years of the six-year sequence of '

1 the senior high school. It is expected that the topics for * .
these grades will include the vocabulary and structures studied -
during these years.

i; The topics grouped under Levels V and VI might be undertaken
{ in the fifth or sixth year of the six-year sequence. The amount
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of time allotted to pupils' courses of study and their progress
in foreign language will determine the year for which the topics
listed, or similar topics, might be selected by the teacher.

Pupilis of ability, especially when they are grouped homogene-
ously, may progress audio-lingually from one level to another
before the year is completed, just as they may progress more
rapidly ih other areas of language study.

SUGGESTED CONTENT AND TOPICS FOR
AUDIO-LINGUAL EXPERIENCES

Level I

On the first level, pupils concentrate on concrete situations
in their immediate environment, or to an .environment on their
age level set in the foreign country. It is suggested that,
wherever possible, the use of the vocabulary and structures of
the basic text be employed. (See unit on textbook. )
Pialogues, or questions, answers, and statements incorporated
into brief conversational sequences might include a selection
of expressions relative to:

Polite expressions, greetings, classroom routines, introductions
Identification of objects and persons
Placement of objects and persons
Description of objects, places,and persons within the level of
learning
Activities and actions within the context of the topic
Time of the occurrence in terms of
1. hours of the day, parts of the day, days of the week,
months of the year, seasons, weather
2. past, present, future
Comparisons of persons, things, places
General health

The Topics
I. HAMA 1IKOJA

1+ HKraccras xoMHaTa 2., Yuenurn 3, Ypok 4. Yuuteasn
5, Mon npusaTtesr nmo umxoJse b, Mou npeaMmeTn To BrGmiOoToKA
URTaJAbHS 8. Ham xpy=xox 9 Bpemera rogma u cnopTupmHHe SaHATHS

II. HAWA CEMEA

1o UxeHw ceMpm 2, Moli gox 3, Mos kxommaTa 4o MeGeasp
B AoMe 5, Mos ogzexnma 6, 3aBTpak, ofen, yxuH 7. § paco=-

Tap n?ua 8. Cemelinne npasgunkn (nMeEMHN, AeHB POX[SHHSI, BOCKpe=
CeHBe

III. HAWA OKPECTHOCTL
1. Hama ymuua 2, CpecTHwe npunacu (y Gysrounnka, y MACHHKA, ¥y

antexapd, y GaxaJaelumuka) 3. Sl noxynam ogexny Le ¥ nmoxrope
5 ¥ nantucra 6, Ha noute 7. Heum coce au
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Level II

The topics in the second level broaden the base of experience
to include social activities and demand a higher level of lan-
guage competency. Structures and vocabulary selected by the
teacher should incorporate text material wherever possible, if
texts do not contain appropriate dialogues.

Audio-Iingual experiences by means of the dialogues or conver-
sational sequences should be emphasized at the beginning of
Level II as extensions from Level I. Towards the last part of
the year, audio-lingual experiences arising from reading materials
may be provided pupils. Wherever possible during the reading,
questions of a personal nature, related to the subject of the
reading, might be incorporated into the lesson. For example,
if the reading is on cycling, questions such as Kro Tebe nozapua
BeJocunen? Kyaa Tu celiyac emesub? C xem? B KOTOpPOM ygacy?

may provide audio-lingual practice and begin to lay the. founda-
tion for free dialogue.

Level II

On Level II, some of the dialogues or conversational sequences
may be on the topics of Level I, but developed on a higher abil-
ity plane, as indicated by the expressions to be included. Sug-
gestions for topics especially suited for Level II are listed
below for the teacher's guide and convenience. Similar topies,
however, may be substituted because of their interest to pupils
or their relevance to text materials. The dialogues are to be
practiced in the past and future perfective wherever possible.

In addition to the éxpressions used in Level I, relative to
the identification and placement of objects, their description

and the time of occurrence, the experiences of Level II ineclude
a selection of expressions which:

. Invite or request people to participate in-activities.
(Example : MoezeTe B LePKOBb C HaMu?)

» Inquire about means of transportation necessary to reach a
place. (Example: Mo=mmo exaTh Tyzaa noespoM?)

« Describe the actions of individuals as they participate in

the activity. (Example: Cruaary mroxo TaHuywr "reucr”,
Mu xynaemcs.)

. Discover the abilities or preferences of companions.

Example: Tw mrpaemp na Gasazaliks? YTo TeCe gaTh MOJIOKS,
RJM BOAN?)

 Introduce people to each other.
« Inquire about the location of places in terms of street

addresses, or the placement of buildings in relation to
other buildings or streets.

« Express the interpersonal relationships of the speakers
by means of locutions and rejoinders. (Example: Mouoae1s;
JafHO; Hy; 49TO x; Aa BeAb; BOT kax!)

The Topics
IV.  oTanX (PA3BJEVEHNS)

Nporyaxa (mocse ypokos, Hapozuoe ryJaaHbe) 2e Buxogxoif
L;Hb (ie:gu, aumolf) 3. Ha Reve 4o Hanaasxe 5. B 20040=
PHYECKOM Ccazmy 6. B mapxe KyJabTypu 7. B ropoae 8, B
AOMe OTAuXx& 9. B nnroHepCxOM Jarepe
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1+ HasHaguTsr cBuzanme mno TesqeqoHy 2. Ha BedepuHke 3, Ha 6

4. Ha dbyrGossmou marue 5. 00ex B pecTopame b. llpaszuywr neusp

POXAeHRA 7. BcTpeua MaJsbYMKa ¢ AeBOUKOH 8. Ha Gaxere 9. B
KMHO nsu B Tearpe 10. IlyTemecTB¥e 11. B YyHHBepMare

Level III

On Level III the focus on reading is appreciably increased.
For this reason, topics correlated with the reading may be in-
cluded in this phase of learning., It is recommended, however,
that conversational practice be continued during this stage to
develop something approaching proficiency.

Topics for Conversation. The topics in Level III broaden the
base of experience to include the realm of ideas as well as con-
crete situations in which identification,'action, and interaction
are expressed. In order to develop an ability to exchange ideas,
lowever simply, as well as to procure goods and services, the
areas of experience below are suggested. The dialogues or con-
versations develop some of those of Level II in greater depth,
and are practiced in the past and future tenses after the pres~
ent tense has been mastered. Props might be utilized, A
selection of expressions might be included such as 'the following,

The examples given in parentheses indicate type of material that
might be included.

» Relate persons to each other for the purpose of engaging in

the activity. (Making the appointment, meeting, going some~
place together)

o Ask directions for reaching a place.

o Lescribe the actions needed for using means of wansportation.
ame and describe the essential elements of each activity.

(in tha theater: the usher, the program, the seats; at the

litrary: the type of book, litrarian, borrowing )

Exchange opinions on various phases of the activity, (Gror

CNIOPTCMEH OYeHb BHCOKO NpPHIEeT. Ae, on nosyuma 30J0Ty 10
Me faJb, )

» Procure goods and services,

+ Express regret, sympathy, appreciation, agreeaent, disagree-~
ment, surprise. (8 COYyBCTBY®D BaM. K (:OXaJIEHN 0, Bararozapmo
Bac. Cornamawncsb, $§ ne corsacen, Ja 1To By rosopute! C
DyGOKNM yBaxXeHHeM., )

+ Express social amenities. (Ilpomy, camTecnr, noxaJyicra.
Yuoasam sac, IlpoeTuTe 3a GecnokoificTBo, Haauamre?¥

» Express interpersonal relationships., (Use of first name and
patronymic; use of diminutive and affectionate forms; mymens-
ka, pebaTa, xoporo#, Ters, aags, GaTmmke, )

+ Express leavetaking at the end of the activity. (C yaoBoabcTey-

OM, BCero xopomwero, A0 3aBTpa, NpUBET Xeke (vyxy), pan nosna-
KOMUTbCA, OyAbTe 3J0pOBH, A0 CKOporo)

The Topics
VI. YACTHASI %M3HL

1+« B xkoHmuTepckol 2, B nucueGymMaxHOM Marasmpe 3. B nap¥iae
Maxepckodh L. K6 B mwacce 5, Ha asponopre b, Ha ueTpo

7o Ha asToG6yce 8. Ha sxsamene 9. Ha xkaTepe 10. Ha
PHHKE 1. Ha cnapraxuage
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VII. B JEPEBHE

1. CroroBogeTBO 2, B KOXxo3e, coBxo3e, Ha XxyTope 3, lITy-
ResoacTso 4. MaoxosBogeTso 5. 3emaemesme 6, Ypoxait
7. Moxognoe xoasiicTso

VIII. KVJBTYPHAST ¥U3HB

1. B OuGumoTexe 2., B xuukHOM Marasure 3., B mysee L. B
TeaTpe 5. Ha rmoHuepTe 6. Ha onepe, Gaxere . TeseBr -
3HOHHA&A mnporpamua 8. HoBocTyn aus no paauonspe gave 9. Pyc-~
Cxuil *ypHaJ, pycckas raserta 10, C7aTera B pyccuoM XypHaJe HJH 38
Pycczolf pazerte

Topics for Oral Reports. Since a fusion of skills is desir-
able at this stage, brief oral reports by individual students
on topics arising from or inspired by their reading might also
be made. Reports on subjects required by ‘individual schools
might be substituted for or added to those below.

The topics listed are intended to Suggest areas which might.
give pupils practice in sustained speaking on a subject in which
expressions oi high frequency might be utilized. The topics
might be selected by individual pupils. To obviate error in
reporting, the teacher might provide some leading questions whose
constructions might be employed in the sentences of the report,
as has teen customarily done for written composition. A gues=-
tion and answer period, nowever brief, might f5'low the report -
ing.

Pupils might prepare simple questions to be asked of the stuw
dent reporting, such as: Pne on pomuaca? B rkaxou rony pogusacs?
llovemy ox uspecrern? To give pupils repetitive practice in
cguestionin~, four topics on biography and three on story narra-
tion are suggested.

IX. SUGGESTED TOPICS FOR CRAL REF ORTS

1+ Bugpaugeecs JHLHO B pyccxol meropum 2. uaMeHuTul yyeHmM wuam
XYROXHUK, nucaTeJss, KoNmosuTop 3., Pycckue repom k. Poman,
npoyutTanrull maod g, $uaem, xoropkli a1 Bugeax 6, HesabuBaemoe
cobuTHe Te Moa xaprepa '

Level 1V

In Level IV, much of the audio-lingual experience of pupils
will arise from the discussion of reading material and from their
individual interests. Questions, answers, and oral reports on
the rcading, the presentation of plays, the recitation of care-

The reading of newspaper and magazine articles should be fol-
lowed by a brief question period in which the teacher questions
pupils on the important features of the article, Pupils should
be able to comment on the article read.

An extension of audio-lingual experience into topics on civil-
ization is recommended. The topies in Level IV are intended to
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suggest to teachers areas of civilization orn which oral reports
might be made by individual studer:ts. These rerorts will be
correlated with their reading of civilization materials. The
overview of topics is suggested to familiarize pupils with the
! salient features of the civilization in all its major aspects

: so that pupils may terminate their course with a balanced under-
; standing of the foreign people and their culture. It is recom-
? mended that these topics be treated in the foreign language by
: pupils so that pupils will become familiar with the words and

i expressions most important to each aspect and use these words
audio-lingually.

The aim at this level of learning is to prepare pupils to
speak to a native on several topics in terms of Russian cultural
patterns. Many expressions referring to aspects of contemporary

. civilization are not found either in classical or contemporary
literature. The reports should be brief and in simple language,
but they should crystallize and consolidate important facts and
the words or expressions used to convey them.

The reports should emphasize those features important to the
contemporary scene, either in fact or in effect.

The oral reports might be followed by a brief question and
answer period on the salient features of the culture, especially
: those which involve terms pertinent to cultural or sociag insti-
; tutions. Pupils might be supplied with questions in written
form, or they might supply their own questions. On the topic

"Education," for e xample, upils might prepare to ask such
p
questions as:

Kax HasyBawres sxcume y2eCHHe saBefieHus B CoBeTcKOM Coloze?

B kakoM BospacTe nocrynanr AsTH B HAYaJbHY 0 WKOJY?

Jo xaxoro pospacTa o6zsaTeabHO IoceuaTh CpeAHO0 WKOIY?

Kaxne daxyabprern HaxoZsTcsl npu MOCkOBCKOM yHuBepcHTeTe?

Kaxue Harpamm NOJIy4awr Te CTYZAeHTH, KOTODPHE IIPEeBOCXOANHO yuaTcsa?

X Questions which cannot be answered by pupils reporting might

be made the object of special study or their answers might be
supplied by the teacher. Pupils might take notes in Russian and
be responsible for the answers they receive.

an understanding of the basic beliefs and values of the foreign

people as manifested in their interpersonal relations, their

individual pursuits, and their social institutions. These be- i

liefs and values, already pointed out during the course, might

be emphasized and consolidated by the teacher at this point

| It is not expected that students will discuss these beliefs and

I values in the foreign language. It is important, however, that

. the teacher clarify as far as possible the psychological well-~

springs from which interpersonal relationships, pursuits, and N
institutions arise: the basic convictions held by members of the
soclety as a whole, as manifested in their way of life.

The Topics
X. JUYHAA #¥3HL B COBEITCKOM COKGE

1. Cewmolinas xusup 2, Ofpasosanme ofyveune B LLCP 3. Paonue
29
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3aHATHUA B CBOGOAHOe Bpewms l. Ipasguukxu 5. KyauapHOe HCKYCCTBO
6. CoBerckulf wesoBex u ero pa6oTa

XI. WCTOPAA W NPABUTEJECTBO

1. BeJsuxag ucTOpudeckas 3mnoxa 2. BaxHOe UCTOpUYeCTKOe JHIO
3. Bewe, M#p, 3eMcTBO, AyMa L. CoBeTcruii GHT

XII. TEOI'PA®UA CCCP U OHOHOMUYECKASI MM3HL

1. Teppuropusa CCCP 2. Hacexenue CCCP 3., I[IpoMHUIEHHOCTHL H
ceancKoe xoaslicreo L. I[poussoacTso B pasHHx paliomax 5. Cpeli-
crBa cooluennag 6. Tpadenopr 7. PaGora u paGoume B CCCP

« Penecsio, npodeccuy, HHTEMINTeHIUS, NPOPCON3H, CAHATOPUM

XIII. PYCCHKOE HACEJEHUE

(Individual projects may be developed to form an overview of
important contributions in each area.)

1. HeTopudeckue navsaTHUKA 2. BeJmkue pycciue yd4eHHe 3. HxoHO=-
IMCLM, XYZAORHUKHN, ApPXUTEeKTODPH, CKYJABTOPH L. BHAaKuuecs pycckue
nucateJu 5. Pycckue kouMnosuTopH 6. lepkoBHO~cJaBSHCKUY U pyc~
CKuili ST3HKM

Levels V and VI
The topics in Levels V and VI should be correlated closely

with the reading material. The lives of authors, the content
of literary masterpieces, the motives and actions of literary
characters, the themes of reading selections and the signifi-
cance, of literature in deepening appreciations and clarifying
the universality of experience should be the prime focuses of
the audio-lingual as well as the reading experiences.

At this level, conversation should be reviewed and expanded;
esthetic and intellectual experiences should be included. The
latter may take the form of the recitation of fine pieces of
prose and poetry, the production of plays or dramatic sequences,
the composition of original dramatizations of prose pieces or
poems to be followed by their presentation in class or to the
school, the discussion oi important points of literature, the
reporting of the lives of authors, the sumarizing of stories,
the oral composition of themes relating to the reading. These
should comprise most of the audio-lingual experiences.

Some suggestions for audio-lingual experiences in literature
are given below. These may be replaced by or added to topics
selected by the teacher. Pupils should be required to make a
report on at least three of these topics, or on similar ones
selected by the teacher.

An extension into the realm of rusic and art may help enlarge
the esthetic experiences of these pupils. To this end, some
topics in these areas are suggested. The vocabulary for these
reports might be obtained from the reading of some of the mate-
rial on art and music produced in the Soviet Union in the form
of books and magazines. This vocabulary should not be technical,
but should include some of the better known Russian terms such
as: canaxalira, OuamHa, TpoHre, Co6Op, MHTONIMIOHUMA.
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Reports on science by interested and qualified students
might follow the same general plan as those for art, music,
and literature.

I. JUTEPATYPA: (UYTemme, KoHcnexT, KpuTudeckuli o6aop) i

1. Hal6paHHOe CTHXOTBOpeHEMe 2, HKraccmueckuili uam coBpexeRAHYU
pouaH. 3. MaBecTHas nreca L. [VaBHHe MHCJM NUCATOJA B IIPOH3- :
BeleHun., 5. DBiauanue mnucarTessa B o6aacTu duaocodus num peJUrHH.

II. WCKYCCTBA:

l. Pycckis WKOHH 2. PeJquruosHas ¥ cBeTckad xusomuck 3. OOpa-
sen pycckolf apxiTeKTyPH KJIACCHYOCKOPO HJH COBPOMOHHOIO IODHUOAR

4. O6pasen pycckolf cxyasnTypH KJIACCHYOCKOrO HJAM COBPDOMOHHOI'O N6=
psosa 5. JXuBonuce JoSOro BOKA.

III. MY3HKA:

1. XusHbp Komnosuropa 2. Ero mnpousBefeHue 3., Ero 3HaYeHH® B
MyaHrke L. Kounosurop waraccugeckol ugauxn 5. KOMIIO3UTOpP COBpE=~
MOHHOY uysuxx 6. KoMmmosurop cumdpoHy 7. Koummosurop omep

IV. HAYKA:

1. OHHTH M OTKPHTHSI DYCCKUX YYeHEX 2. H#o6peTeHHe PYCCKOIrO Y=
yeHoro 3. Hay4uuil ONHT Ha PycCckKOX 3Hx® L. CpaBHeHUe MexXAY
MeTpudeckoll u amriuiickolf cucremaumu mep 5. HayuHu# nporpecc B
HacTodAlee BpeMsa

Conversational Experiences. A continuation and expansion of
the conversational topics of Level III sufficient for travel
experience is recommended.

PATTERNS FOR DRILL

Purposes and Types of Pattern Drills

The use of the pattern drill is recommended to prepare pupils
to speak and understand the foreign language without recourse
to grammatical dissection and translation. The pattern drill,
when properly constructed, facilitates the assimilation of struc-
tural points through use and provides a context for the practice
of vocabulary. Automatic responses are developed through using
the drills with varied vocabulary and manipulating the varia-
tions of structural items.

Some of the patterns and their use in group memorization and
practice are found in the chapter entitled "Speaking®. Addi~
tional patterns and an elaboration of those already outlined
will be supplied in this chapter. Teachers may compose their
own pattern drills to suit their purposes and needs.

Audi o-Lingual Presentation and Practice, Patterns for drill,
some of wnich have customarily been presanted in written form,
should be used audio-lingually throughout the course wherever
possible. New structural points and vocabulary should be pre-
sented and learned through patterns audio-lingually as far as
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practicable. Structures and vocabulary which are already famil-

jar should be practiced through pattern drills in reinforcement
exercises.

Structure Through Use. Structure can be taught and practiced
audio-lingually through pattern drills instead of through anal-
ysis, description, dissection, or translation. In this way
pupils learn the language itself and not merely about the lan-
guage. The pattern drills provide for (1) the audio~lingual
learnin% of new forms on the patterns of the old or familiar
forms, (2) the audio-lingual practice of familiar forms in dif-
ferent combinations. In this wey language is learned by use,
similarities are stressed through repetitive practice, new
forms are learned through analogy with familiar forms, and
grammatical explanation and analysis are minimized.

What is a Pattern Drill? A pattern drill is one in which the
pattern given pupils audio-lingually is repeated audio-lingually
or is changed audio-lingually into a variation of the pattern
by the pupils themselves. The form given pupils is a meaningful
pattern of speech; if it is changed, the form to which it is
changed is a meaningful pattern of speech. The pattern drills
may be written for pattern practice after they have been audio-
lingually mastered. The changes follow a logical seqguence re-
sulting in the control of strycture and vocabulary through use.

Pattern drills to present new material or to practice familiar
material should be constructed with the following principles in

mind:

. Tne drill should include as much of the text material as
possible {vocabulary, model sentences, cultural content,
situational contextJ

, The drill should be contextually oriented.

’ The drill should be structurally oriented. (a) It should
concentrate on one structure, or (b) where several struc-
tures are invol.ed, there should be a consistent pattern
of change (as in the "series" or "progressive' drilis).

. The drill should provide for sufficient practice to result
in a grasp of the salient points of vocabulary and structure

drilled.

Pattern Drills for Practice or Presentation. A distinction
must be made between pattern drills for practice and pattern
drills for presentation. In patterns for practice, pupils drill
already known forms or vocabulary in different combinations. In
patterns for presentation, pupils learn new structural forms or
vocabulary. Various types of pattern drills listed may be used
for practice or for presentation, depending on the type of drill
chosen and on the previous knowledge of pupils.

Pattern drills for presenting new structural points may include:

Repet%tion drills (which may also be used to present vocab-
ulary
Restatement or relay drills (Directed dialogue)

Trans format ion drills
Replacement or substitution drills
Integration drills
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. Expansion drills
. Contraction drills

Pattern drills for practice may include all the above, plus

Patterned response drills, in question and answer form
Progressive drills

Drill in rejoinder-response

Substitution in a series of patterns

Combined substitution and transformation drills
Completion drills

Translation drills

Variation drills

Constructing the Drills. In the coustruction of drills, the
most important consideration of the teacher should be the pri-
mary function of the drill. Teachers must decide whether the
drill is to be used to

. Present a new point of structure or new vocabulary, or
+ Drill structures and vocabulary already familiar.

In presenting new points of structure or vocabulary, it is
important to remember that

. New vocabulary is introduced through repetition drills.

. gewlftructural points may be introduced through various

rills,

. Drills designed to present new structural points must show
the function of the forms to be learned.

. Only one new structural point is to be introduced in a drill.
The change from the pattern supplied by the teacher to the
pattern given by the student should involve only a single
new change.

. Pupils should be given sufficient drill in one form of the
structural item before going on to the next form of the
item. The examples given in the drills on the following
rages are niot exhaustive enough for class presentation;
they are suggestions for drill construction.

Conducting the Drills. In conducting the drills, especially
in presenting new structural items, teachers should make sure
that all books are closed. The pupils are directed not to use
English. The teacher may give the English equivalent of what
he is about to say in Russian perhaps once, if he feels it is
necessary to do so.

1. The teacher gives one or two examples of the original
pattem and its variant which the class repeats.

2. The original pattern in the left-~hand column and its
variant in the right-hand column may be written on the board,
but they should be erased as soon as they are fixed in pupils?
minds. .

3. Pupils must be told (a) the type of change to bée made and
(b) how to make it.

L. When pupils have grasped the principle of the change, the
teacher gives only the form in the left-hand column. Pupils,
individually or in groups, are required to give the form in the
right-hand column.
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5. When pupils falter, they should. be prompted by the teacher,
preferably in a "stage whisper.”

6. The number of sentences given pupils will vary with the
structure presented, the ability of pupils to respond and the
items needed to secure coverage.

7. A grammatical explanation is given briefly before or after
the drill, depending on thedegree of grammatical difficulty.

For most structures, the explanation is given after the initial
drill when pupils have grasped the point. The drill is then
resumed. In complex forms, a brief explanation might be given
before the drill.

Selecting the Drills., Careful selection of the type of drill

is important to fix the patterns clearly, Teachers might remem-
ber that

. Structural items involving new words, as well as vocabulary
items, must first be presented through repetition.

. flepetition drills of irregular verbs should be followed by
or be interspersed with restatement-relay drills. (Lirected
dialogue.)

« All items presented through repetition drills should also be
practiced through other drills, such as substitution, trans-
formation, and integration drills,in order to insure func~-
tional learning.

« Certain gtructural items must be presented through integra-
tion, expansion, and contractinn drills.

« Where several types of drill are combined, it is important
that only one of the elements be a new structural item.

4

Pattern Drills to Present Structural Foints

In the examples illustrating drills, only partial drills are
given, Teachers will extend drills to cover the points as re=-
quired.

The Repetition Drill. This drill is suitable for the presen-
tation of new vocabulary, idioms, irregular verbs, and points
of structure. When a conjugation is to be initially learned,
regular verbs should also be presented through repetition.

Example 1: The verb "to have", present tense
Teacher Pupil

MOHA 6CThb ABTODPY{KA.
Hac 6CT:L 8BTOPYHKAa.
Tels ecTh ABTOPYYKAa.
BAC 6CTh ABTOPYUKA.
HOI'o 4CTh ABTOPYYKA.
HO6® 6CTbh ABTOPYUKA.
HAX 6CTh GBTOPY4KA.

MeHSI eCTb 8BTOPYUKE.
HAC eCThb ABTOPYYKA.
Telss oCTh ABTOPYYKA.
BAC 6CTL ABTOPYYiRA.
HeI'o 6CThL ABTOPYYKA.
Hee oCTh GBTOPY4YK&a.
HHX 6CTh ABTODPYYKA.

Qe ady

y
y
y
y
y
y
y
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Example 2: Vocabulary

Y MOHS eCTh XHHIAa.

Y MOHZ oCTh KHHUIA ¥ TOTPAAKA.
Y MOHA eCThb KHUDPA, TOTPAAKA H
Kapangam.

Y MeHsI GONMT IOJIOBA -
Y ueHa GOJUT pykxa.
Y MeHa GoxuUT HOra.

Transformation Drills.

from affirmative to negative,

time of the drill.
to another,
drills,

sufficient.
Transformation Lrills.

Example 1.

5 CMOTpP®D Ha MAJABYUKA.
OB CMOTDHT HA AGBOYKY.
Mu cuoTpum Ha meHuuHy.

5 suxy crou.
O BuauT CTy.J.
Mu BHIUM OTO OKHO,.

i Bsuges ctoJ.

OH BHAReOs MaJbuUKA.

OHa BHResa HEBOYKY.
MM BUOeJH 9TO OKHO.

3ReCHh OCTH yuuUTeJb.,
3nech ecTh YUYUTEJLHUIIA.
3necCh OCTL MOCTO.

3nech O6CThH YYGHUKH.

Transformation drills lend themselves
to many different exercises as they involve the change from one
form of a structural item to another form, such as from the sin~-
gular to the plural and from masculine to feminine adjectives,
from one type of demonstrative adjective or pronoun to another,
declarative to irterrogative,
person to person, or tense to tense for verbs,
items for audio-lingual presentation,
those items in which the changes involved are deducible from
previous experience or from the teacher's explanation at the
For example, in the change from one tense
pupils already have had the forms in repetition

In other cases, such as changing from the'declarative
to the interrogative or from the affirmative to the negative,
the teacher's model at the beginning of the drill should be

Changing to the negative (In the negative constiuc-
tion, the accusative rather than the genitive case
of animate feminine nouns in
used in speaking, )

Y MeHA eCTbH xumura.

Y MeHA eCTb KHUIA M TOTPAAKA.
Y MeHA ecTh xHura, TeTpaaxa M
xapasAaa,

Y mena dosmT poJsopa.
Y MeHA GOJHUT pyKa.
Y MeHA GOJMUT Hora.

In selecting
teachers should select

-8, =A, «-ug is generally

Sl He cMOTpP® Ha MaJLYUKA.
OH He CMOTPMT HA AeBOuKY.
Mu HO cMOTPUM Ea XOHUUHY o

1 He BuXYy cToJga.
OH HO BHAMT CTyJA.
My He BMAMM 3TOro OKHA.

5l He BumeJs cToJA.

OH He BRAOJ MOJBYKKA.
Ona He BUAeJA HEBOYKH.
Mz He BHOGJH 3TOrO OKHA.

3necs HeT y4YuTeJA.
3Kech HeT YYUTOJBLHAIM.
3pect HOT MecTAa.

3Me0:k HOT YYOHUKOB,
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Example 2: Changing from the accusative to the locative with
verbs of motion and location.

b4

Teacher Pupil
fl »ay B napk. HKysma Ta upemn? 5 MOy B NApK.
fl oux(a) » napke. Dae T A 6un(a) B napxe.
Ous(a)?
Ona mAeT B anTory. Kyna oHa Ona MAST B ANTEKY.
RReT?
Ona Ousa B anrexe. I'ze oma Oma 6usa B alToOKe: -
Onan?
Oum mAyT B ces0. HKyRma OHK Onu MAYT B COJIO,
nayT?

Oru Cuvm B cese, Dre onu Ouau? Oy OHIAM B COJG.

Example 3: Changing from the accusative to the genitive with
verbs of motion.

§l cnemy Ha KORIGDPT. fl cnewy ¢ KOHU®BDPT&.

OH cnemiT Ha JOKUUX. OH CHeIMT C JIOKUUH.
OHa cnmemmT Ha colpanHe. OHA crneumT ¢ colpanus..
Mu cneumu Ha YpOK. MK cneumM ¢ Yypoxa.

fl cnmemy B MaradmuH. fl cnenwy ¥2 marasmHAa.
OH CHOMUT B KOMHATY » OH cHelMT M3 KOMHATH.
OHa crnemmT B 3j8HHO. OHa cneumT y3 BAAHUA.
Mi cremmM B HOPOBHY. My cnemmu M3 JOPOBHM.

Example 4: Using tne alternate form of . he demonstrative pronoun

MHe HpOBUTCHA 3TOT YAJCTYK. MHO HpaBuTea TOT DPAJICTTie
Mn» mpanureca 272 SIySKHG. Mie HpaBHTCA Ta OJysxa.
MHe HpaBHUTCS 3TO MECTO. MHe HpeBRTC TO MOCTO.

A apbaw ate KoHDOTH. A antaw Te xoHbOTH.

Ox ANOKT aTH GyTepOponu. OH JANOHT Te CyTepOpOMRH.

Substitution Drills. These drills, sometimes called replace~
ment drills, may be used to present structure points when an
item of one grammatical category can be replaced by an item in
another category.

Example 1l: Personal proncun objects

A oav Amppe:, d ero smnaw,

f anaw Bepy. fl ee sraw.

51 Buxy aBTOMOGHAD. A ero Buxy. !
Sl suxy pmocky. A ee BHXY.

S apbap yeeHUKOB . A nax awban,

A axfaw nupoxkE. A Bx aodan,

Example 2: The possessive pronouns N
OTo KAPTHHA YYOHHKA. 3TO ero KapTHHA.

OTO KapTa YYOHHINM . 3T0 ee xapTa.

I'as noprdeap yunreaa? I'ae ero noprdean?

I’ne TeTpaaky Hpana ¥ Bepu? Pae nx TeTpaaxku?

Pas cCOMNHEOHNA YYOHMKOB? 'io X COYMHOHHMA?
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Example : Personal pronouns with certain prepositions

A, Mura nolizer B ¥uHO c UbauoM.
MprTa nolimeT B kuHO c Hropex.
MuTa noligeT B KMHO ¢ AHHOH.
Ppuua nodineT B xuAO ¢ Hpuuoild.
NeTa nolizeT B KMHO C BOMYK U
co MHOH,
®oua rnofizer B KUHO ¢ TOGOH m
co MHOH,

Tu xogemp HIpaTh co MHOK?
T xodemws HATH CO MHUHU?
On noliger c llereli u Bapek?
Or nolizer ¢ Maapauxaun?

B. Koaa noexas 1 BpAYY.
Koasa noexast x Oparye.
Koas mnoexas K COCTPO.
Xona noexesna x 0alynxe.
Koan npuexas x Opary ¥ KO MHG.
NoNn npuexasa ¥ CecrTpe M ¥ T600.
Bu nprezers u0 MHe B IOCTH?

Ony npuenyT x TeGe B rocrm?

Koaa mnoexas x Opary ¥ K cecrpe?

MuTa nolifer B KMHO € HYM.
MuTa nolfeT 3 KMHO C HUM.
Meta noliger B ®uHO ¢ Hell,
Ppuma noliner B xuHO ¢ Hel,
lleTa nofigeT B XMHO ¢ HaMH4.

$oMa nokmeT B KMHO C HAME.

§ xouy urpars ¢ Tolol,
5l xouy MATH C BaMM,.

On rnodipeT ¢ HuMK,

On nolzer ¢ HuMM.

Koaz noexax x HeMy.
Kosst noexes ¥ memy.
Hoaa noexan x uoiH,
Hena noexans K nel.
Kosa npuexesr x nHaM.
Heua npuexasa ¥ BaMe.
Ja, uu npueseM x pam »
roCTM.

Aa, oHu npHeAYT KO MHe B
roCTH,.

Aa, Koam noexax x nuM,

Example 4: Changing from the dative to the genitive

OH cnemuT K Bpady.

On crnieumT K Opary.
OH& CIIOUHT K COCTpO.
Ona crnemMT x CalCylKK.
A uny ¥ OxHy

A ngy ¥ croay.

OH CIIOUMT OT PPAYd.
On cneuxr OoT OpaTa.
OHe CremMT OT COCTPHe
Ona cnemuT OT CAGYUIKH .
fl uay OT OKHAe

1 uay or cTojf.

Example 5: Changing from the accusative to the genitive with

prefixed verbs of motion

On pouesx B uyoeli,

On mowex B xalCuHeT,

OHa BOWIA B KOMHATY o
OHa BOIIA B ANTOKY.

Mu Bomwm B saanue.,

On BRileJST U3 Mysoesd.

On BuueJs ¥O KACHHOTA.
Oa BHILIO KO KOMHATH
Ona BHULIA M3 ANTOKH.

My BHILIE MO 3A8HUA.

Patterns for Practice

In drilling forms which are already familiar to pupils, all
the drills used for presenting structural points may be used for
practicing the points. Several additional drills, not suitable
for presenting structural points, are suitable for drilling al-

ready known poir.ts or vocabulary.

Transformation Lrills. Transformation drills lend themselves
to many differcat types of drill, such as change of number, tense,

person, and nou: to pronoun.
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: é Example 1: Changing to the plural

% Teacher Pupil :

E OH xopoumi y4eHHUK. OHM XOpOIM® YHOHHKH. f

V Ona xopomas Yy4YeHHI&. OHY XOpOIMe YYeHHIH. :
sl apopoB., MH 3AOpPOBH. '
Ty GoseH. (GoxabHa). BH GOJbHH.

Example 2: Changing from the Imperfective Present to the Per-
fective Future and Past

fl cerogus NMHmy COYMHeHMe, S 3aBTpaA HAIUMIy COYHMHeHUE.

OH¥ MHOrAL BCTANT PAHO. OHK nocJe3aBTp& BCTAHYT PaHO.
fl ceromHs NEmy coymHoHUe, § BYepa HAmUCAJ COMMHOHME.
X ORE MHOIAA BCTANT PAHO. Ony moaaByep& BCTAAH PAHO.
K s
f ; Patterned Response Drills. Four types of drill for patterned

; responses are suggested to reinforce structures or vocabulary.
% In each type, the answer is closely patterned on the question,
? The patterns outlined below represent gradations in stiuctural
i difficulty. They might be used sequentially for reinforcing

i new contert,

Type 1. Guestions requiring yes or no answers. In these ques-
tions, the noun or pronoun precedes tne verb; tne verb
precedes the noun or pronoun; tne particle Jm is placed
between the verb anc noun or pronoun.

; f a. dena aAwouT ¥rpard B dyrdon? la, Pens JAWOUT UPDAT 7.

: b. Joour dean urpars » dyréon? He, ®on T Mrpats B gyrdo

c. gwdgr Ju doasa HMrpardb B dyTe gor, deaa He JAWCUT UIrparTh B QyT-
oa ox.

Type 2. The choice question.

a. dean JANOAT WOKOAAR WM MO- PeAx JAWCUT MWOKOJILAR (Mopoxenoe) .

poxenoe? .
b, Mu mpaem na nepbuli uau BTO- MH HAeM Ha neppui (pTopoit) arax.

. polt aTax?

Type 3. The cued response drill. The cue might be given before
or after the question.

yro deaa awour? (moxonaz)  dexa JXOUT MOKOIAN.
(Mopoxenoe) Uro deps aAWCUT? Peasn JW00UT MOPOXOHOO .

Ha xoTopu#ft 3Tax MH HAeM? MH uaem Ha TpeTu#t arax.
(TpeTult .
Type 4. The question whose answer, closely patterned on the f v y

structure of the question, requires the addition of
content by the pupil. (This type of question resembles

type 3, but there is no cue.) . .
Yyro Pepnd JWNOAT? de g JNOUT MOPOXEHOO. , . :
Hu noTopuli aTax um maem? NN uzeM Ha TpeTuli aTax. : - .

L Substitution Drills. These drills, also called replacement
L . drills, may be used to reinforce patterns learned through re-
i

petition and transformation drills, or for substitution where
the forms not previously learned are identical. ‘ -
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Group I: Substitution of the same element of structure

A, Drilling the forms of verbs (uutars) ]

Example:

Sl uuTaw pycckuit mypHaJa.

i unTan pyccku# wypuaux.

My wuTaeu pycckuli xypuar.
Tu uuTaems pycckul xypuax. .
B uuraere pyccruy XYDHAaJ, !
OH uuTaeT pycckui XypHAaJ. )
AaBuz wnTaer pycckul xypHas. y
Onu wurawr pycckufi mypras. !

B. Drilling the agreement of adjectives

TH '."..'.....'.........
Bu 0000000000000 00000000
On 0000000000000 00000000
e ZIB.BHA erecceccscsessssssse

Oun ®0ece000000000000000e

e Example 1:

llaBesr coromua 60M6Heseeee
B&pﬂ CONO/HA eseecscvccses

llaBest cerogusa Gosen.,
Bapa cerogHa GouanHa.
Krops ¥ Oabra ceroaus GoabHH.

Bopuc yuuuif yyenux.

i

‘j Hr'opbn Oabra ®e0ccveccsen
!

i /Maa yuHas yvyemuua,

Bopuc ymuuif yyeHmx. i
Ju3a yumras yqyeHuna. :

I Example 2: b

S axGaw aTOT AOM.
JAN0JA0 TOrO AOMA,

A He f1 axban aTOT AoM. S He JWGI0

TOPO AOMA. 4 ¥

(wecTo) A awdan 3TO MeCTO, § He JKNGAN i
TOr'O MOCTd. i -
(reBOYKa) Sl K060 STy AeBOYKye S He JwG- :
a0 TOH AeBouKU. :
(xHurn) A awnCao 218 kHUrM. S He JW6A0 | .
: { S3TUX KHMUD,. i -
1 Group II: Substitution of different el ements of structur :

A. Changes within the basic pattern sentence

In this exercise, it is advisable on the secondary level to
Substitute the same element of structure in at least two examples
before substituting another element. Also, better learning is

i b

! } effected if the drill is constructed so that the elements at the =
‘ ¢ end of the sentence are substituted first, beginning from the

: 3 object through to the subject.

3 1 ;

? Example : :

‘ iiof 51 Gyny ecTr abaoko. 51 Oyny ecTs aGaoxo. i v
b 1 e o o o o o« 8NOJBCHH. Sl 6yAy ecTs anexncun.

- © e o o o o UUTBH yal. 8 Gyay nuts yaii.

: , * o o o o o INUTH MOJIOKO. S Oyay nutes moaoxo.
14 > Cama . . ¢ ¢« ¢ ¢ o o & o o Cawa 6yAer nmuUTE MOIOKO. .
T 1 MH. « « ¢« o 4 o o v o .o o MH GyAeM DHTH MOIOKO. . -
13 ‘ e o« o o CMHTATL ACHBLIH. M OyZem CYMTATL AeHLIE. B . ’
g 1 !
| '1

‘ 1 39 b

1 1 ;

A i

3 1 } i
:: 4, A 3,

e 3 ~

| H

i :
. |

i i

) a

; 1

_ >
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] |

:{ 1
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B. Substitution of a series of patterns

Example:

(unTaTe) S me ummain. l Be untap.
BR gynTaeTe? BH uuTaeTe?
(nxasars) 1 ne nuaamanm, A Rre naasan,.
8H naanaeTe? Bu naaBasre?

(urpaTe ma cxpunxe) Sl Re urpaw ma cxpunxe.

B mrpasTe ma cxpunxe?
S "e wrypw,
BH xypute?
5l He rosopr no-pycexue
BH roBopuTe mo-pycexu?

Progressive Drills. These drills involve tre change of a
different element of structure at every stag..

(xypmTs)

(rosopurs mo-pyccxn)

S 6yny mexkaTs moero Apyra, i 6yzy mexaTes Moepo APyIrfe

(molt Gpar) fl Oyzy umckars uoero 6paTa,

(2 xouy) A xouy meraTs uoero Gpara.

(HatiTu ) i xouy mafiTm moero Gparta.

(ceoilt) i xouy nafitm csoero Gpara.

(Bues) Baca xower malitu cmoeio Gpara.
(cTapaeTcs) Bacs crapaerca malitk csoero Gpara.
(yBHzeTS) Baca crapasTcs yBMZeTs cBOero GpaTa.
(cBOD HeBecTy) B

acs cTapaeTcsa YBHZeThr CBON HoeBecCTy.,

Combined Substitution and Transformation Drills. In these
drills, more than one item is changed in a single pattern,

Oxa noTepsse csom CYMKY . Ora noTepsaJsa csowp CYMKY o
CBOE MeDYSTKH) Ona norepasa cBOE mepuaTkm.
Ju3e ¥ Kars

J¥3a ¥ Kats NOTEePAMN HX NePUYaTKH.
Jusa # Kats NOTepAVE HX [AeHBIM.
My ¢ mano#f norepasu mamu feHbIU ,

(AenprE)
(M ¢ nanoif)

Rejoinder-Response Drills. 1In these drills, pupils are told
the manner in which they are to act and to use the appropriate
eéxpressions. In initial class présentation, pupils may look at
the Russian, listen and repeat. If English meanings are needed,
these might be supplied orally by the tescher or in written form,

Example 1: Express politeness.

Bor Bam makeT, rpaxzanxe. Boarmoe cmaczGo,

Boarmoe crnacu6o, rpaxpanpn, lloxausryiicTa,

[lpomy uaBHETHL Mems, Iipowra »,

51 Gecnoxow Bac? HaoGopor. Owens mpmarho,.

By mpugere? lpaBra Jm? C ymoBoabcTBHEM. K coxadenum He
Mory,

Example 2: Express Agreement

JTo Kpacmsag KapTHHA, He mpasia Ju? Ouens xpacmeasg.

M Torpma moexem Ha A69Y o Xopomo,

Karas Bxycmas nmmal Besmroaenna,

Yyares norogal llpexpacua,

Mue He HpaBMTCs 3TOT duabM, % une ToxXe,
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Example 3:

Bu BepHeTecs!

OTa nseca MHe HDEBHTCS,

E& xopows wyscTeByeTe ceda?
Ox ~echMa yuEnH wescBex.

Sl max mau narte pydaei,
Example 4: Express doubt.
OTOT MOHACTHPDH OHJ OCHOB&H B
1017 rony.

Or Besmuatimu#i noar,

llncaTesm ouerr GoraTwe aAwAM.

Example 5: Express regret

0a owemns GoueH.
Ero oTen yuep.

OHAa 2me HeBHS3ZAOpPOBeJA .
sl norepaJsa cBow CyMky.
Br onosgaunm,

Completion Drills.

drills may be used to reinforc
as follows:

Example 1:

3T0 TeTpaZAwra YYEEWKA.
STo 6maer Kartu,
9T0 AsAa Aremm u Bapu.

3TO asTopyuyxa Orera, 5TO « .

Example 2:

310 moif cTya. 3TOT cTys moH.
3To TBOi# KapaHAalle eeesescccee
0000000000000 0000000000000n000
3To mama KHHADPE s o0000000c0c0csee
3T0 pams NI6POe s0cevcsscscesvce
OTO O BBTOPYTIKEe seccccccccee
00 c00s000000n00000000000000000
910 TBOH XYPHEOJle ecccs0000ccce

......0..ﬁ....................

Example 3:

Naprra o9eHr GoraTas; $oma
OoYerb 06 aruif,

Koaa apopoB. TI'pmma Goaen.

9To mo¥ nmeppu# BumamT. Bro
epo ..........................
EB/IOKEM MOJOACH. BRCT eeecese
&.........................i...
Oaxs pamsme npmexara. KocTs ..

.....................‘.......9.

Express disagreement.

In the audio
tion drills are formulated by nonv
point to the article or object in question.

Huxorpal

A uHe ., . . HecOBCOM.
Owensy naoxo,

He coraamawmcs.

Ba wTo BM rosopurel

Heyxeun?

He uMOXHO ONTHI!
i coumeBamch.(Be corzamancs)

Kax =zanp?

BHpexa® rayGokoe c060M03.-
HOB&HHO .

CouyBcTBYD B 00 GULJO3HH.
Boxe uoffl

LpocTHTe,

~-lingual program; some comple-~
erbal clues. Teachers may
Other completion

€ learning in situational contexts

Possessive pronouns

Demonstrative pronouns

41

3TO ero TeTpaAKAa.

9To ee OnueT.

OTO BX AIAf.

9To aBTOpyuxa Oxera. 3To
ero ABTOPYYKA.

or adjectives

3To Mo#f cTya. DITOT CTY MOH.
9To TBoM xapampmam. BTOT Ka-
pasgam TBOlf,.

O3TO Hama KHEra. O3Ta KHEPA HamA.
OTO pame mepo. 9TO mepc Bams.
OTO MOS aBTOpPyYKA. 3Ta aBTO-
pPydxa Mos,

310 TBOM XZypHAaX.

3TOT xypma.x
TBOH,

Antonyms and comparisons

Mapuna oveHb GoraTas; $ouma
o4YeHb OCe auuit,

Koxs apgoposB. I'pura Goaew.
9To uo# nepsu# BE3RT. Dro
ero nocJsezunii BU3HT.

EBRoxuM MoxOZROli. Baca Mmoaoxe
EBnokuma.

Oxn pansmwe npmexaxa.
no3xe npmexana.

KocTsa
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Translatica Drills. Translations are to be encouraged only
when (1) the vocabulary has been master~d sufficiently for in-
stant recall, and (2) when the drill is contextually and struc-
turally oriented, as follows:

Example: Use of ¢ with the instrumental case

What's the matter with Olga? Yro ¢ Oxproli?
What 's the matter with David? 4Yro ¢ Januzou?
What's the matter with her? 4Yro ¢ meit?
What's the matter with him? Yro ¢ Emu?
wWhat's the matter with them? Yro ¢ Hmmm?
1. 4 xowy xue6a, Sl xouy xxeGa,

I want some meat. f xouy usca.

I want some potatoes. sl xouy xapromku,

I want some water, fl xouy BOMNM,

Variation Drills. A basic pattern sentence is given in Russian
in which a change is to be made within the same structural frame.
The change is given in English to be rendered in Russian by the
student,

2. Mot AeHb DOXAGHHS B deBpae, Mol aeHBL poxzemms B deBpaas,
My birthday is in April, Moli nems poxjenma B ampeae.
My birthday is in August. Mol nemr poxzems B aBrycre.
My birthday is in September. Mol AGHL DORJGHHA B COHTsOpe.,

(For the first part of the chapter, "The Textbook
in Audio-Lingual Presentation™ see French for
Secondary Schools, page 62 to page 8.

Presenting the Structures

Presentation I

Step 1. In presenting structures, the use of a pattern drill
is recommended to teach grammar in use., New structures should
be, wherever possible, presented through more than one drill.
In the case of verbs of new conjugations or irregular verbs,
the repetition drills should be followed by restatement-relay
drills (directed dialogue) and substitution drills.

Step 2. The pattern drills might be followed by question-
answer drills, preferably in the situational context of the
lesson.

Step 3. The question-answer material might be incorporated
into a dialogue or conversational sequence to which simple sup-
plementary material might be added. These "dialogues" might
prepare students for their required audio-lingual experiences.

Although step 2 should follow step 1, it is not necessary for
step 3 to come immediately after step 2. In the intervening
time, pupils may read material containing the new structures
and vocabulary and may undertake written practice with the items.
Step 3 might contain material so experienced.
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Illustration I: Possessive Pronouns

Step 1: A Pattern Drill (Used in the situational context of
the textbook material, utilizing new vocabulary which can be
inferred or review vocabulary.)

Teacher Pupil
9ToT KapaHAaW TBOH. Tor xapaHnpgam Mol.
DTa Guayaka TBOH. Ta Gaysaxa MO0H.
DTO MECTO TBOE. To MeCTO MOeo
OTH AeHLIN TBOH. Te AeHBIH MOM.

Step 2: The Question-Answer Drill

JTOT KapaHAam TBOW? Jla, BTOT xapaHzam Mol.
A9Ta kHUra Bawa? la, B3T& KHUDP& MOS.
3To mepo TBOE? la, 3TO mMepo MoOe.

Step 3: The Dialogue
(Dialogues with other combinations of pronouns

might be utilized in the same way. )

First variation:

(Supplementary material)
3apascTRyif, OJer!
3mpascTByii, Baps!

Ypg BTO KHMDA?
ATO MOSI KHHI&.

(Basic pattern sentence)
fl mymaJa, 4TO 3T& KHUI'& MOf.
HeT, 2Ta KHYIa He TBOfA.

Second variation:

(Supplementary material)
OTO MO KHHI&.

(Basic pattern sentence)
9tro pawa kHUDPA?

HeT, BTa KHUDP& TBOS.

Illustration II: Verbs in =-c#
Step 1: The Pattern Drill
Teacher Pupil

Sl omeB&MCH YTPOM. Sl omeBanCh YyTPOM.

5l npuYecCHBAKCh. 5l NpU4YeCHBANCh.

f cMenchb. 5l cMenChbe

Ba opepaeTechb YTPOMe. Bu oxesaeTechb yTpOMe
Ba mnpuyecHB&eTeCbh. BH npudecuBaeTeChbe
Br cMeeTecCh. Bu cMeeTeCbe

Step 2: The Question-Answer Drills

B xoToponM d4acy BH JOXHTeChb cnarb?
fl Joxych CnNATb B [eCATH 4&COB.
Korga BH MOeTeCh?
Sl Mowch YyTpOU.
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} Presentation II

The important items of the lesson are incorporated into a

i brief dialogue for group memorization. Basic

pattern sentences
might be chosen from the text or composed by the teacher utilig-
ing text materials. Content may include familiar and unfamiliar
‘ patterns leading to pattern drills.
Part I

&t

§ Mrma: Koumy om pax XypHRA?
: CTena: Or gax ume XypHAX,

% Step 2: Pattern Drills (Onl

y partial drills are given here.
Each drill is continued to cov

er a sufficient number of forms. ) )
Part I

Teacher Pupil

peca

ErEras i ackeery

Y Mens ecTs aBTOpPYYKA .
Y Hac ecTy aBTOpYyuKa.
¥ To6a ecTs &BTOPYIKA .
Y Bac ecTr aBTOpyuka.
¥ Hero ecTs 8BTODPYyY KA .
Y Hee eCTh 8aBTOpyYKa.
¥ mux ecTs aBTOpyuka.

{

E

1

1

i Step 1: Dialogue, Illustration: Dative case of pronouns

Part II

Y MeHA ©CTh KHuUDA.

Y MeHs ecTh 8BTOpYyYKAa .
Y nac ects aBTOpPY KA,
Y Teba ecTp aBTOPYYKA .
Y Bac ecTs aBTOpYvKA ,
¥ Hero ecT» aBTOPYYKA.
Y Hee ecTh aBTOopy4Yxa.,
Y Hnx ecTs aBTOPYYKA o

Y MeHA eCThr KHEDA.

¥ Mems ecTp KHHIPA B TO= Y Mema ecTh KHEra ¥ TeTpajaxa.

Tpazxa.
J Mema eCTb KHMra, TeTpan~ ¥ Mems ecTn KHHDA, TeTpAaAxA M
Ka ¥ xapampam, Kapagjam.

Y Mena GoJuT IroJoBa.
Y Memna oouur Pyra.
Y uena GoumT HODAa.

Y MeHA GoamT roxosa.,
Y mema Goxmrt Pyka.
Y Merna GosmT HOPa,

tonation patterns.

The affirmative, when mastered, might be followed by the negative

51 cMoTp® Ha MaJIbYNKE ,
Oz cumoTpuT Ha MOJIOAY 1
AeBOYKY ,

Mu cuoTprM Ha XOHINHY o
A Brxy croua,

Or BEIMT cTya,.

My BRAEM 3TO OxHmO.

Sl Bugen cTou,

O BMA®, MaabuYMKa.
Ona BuAaeJa MOJIOAY D As~
BOYKY ,

Mu BERZSMM 2TO OXEO.

A me cumoTpy Ha MaXBYNKE o
HO CMOTpMT Ha Monozof nesowxm,

M He cuoTpMM Ha XOHUIUEY o
A He Buxy cToJa,
OH He BHIMT cTyaa.
HO BRJAM 3TOIO OKHA,
A He BHAex cToxa.
OR He BHAex Maxbumka.,
OHa He BRZesa MoxOAy® A®PBOYKY ,

Mu He BRpeam aToroO Ooxna,
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Presenting Vocabulary and Idioms

Vocabulary and idioms from the new lesson may be presented
audio-lingually when their meanings can be illustrated or im-
plied. Meanings might be clarified by gesture, chalk drawings,
pantomine, paraphrasing, or definition. The presentation may
be combined with the structure drills or take the form of a
repetition drill which might also be followed by other drills,
such as transformation, substitution, or completion drills.

The three steps used in presenting the structures may also apply
to presenting vocabulary or idioms.

I1lustration I: Prepositions Implied Through Gesture

Step 1: Pattern Drill I - Repetition drill

Teacher Pupil

Muma noilifeT B kuHO C UBanoMm,. Muwa nolfifieT B KMHO C HHUM.
Muma nolifeT B kuHO ¢ HKoJeli. Muma nolfifjeT B KMHO C HHUM,
Muma nolifjer B xuHO ¢ Mameii. Myma nolizeT B kMHO C Heli.
Muwma mo#iaeT B KMHO ¢ Bepoii. Muma moiizeT B KMHO C Hell,
Bopuc molifleT B KMHO C BaMu Bopuc nofifjeT B KMHO C HaMH,
B CcO MHOH.

KocTa molizeT B KMHO ¢ ToGoi KocTs nolifeT B KMHO C HaMH.

¥ co MHOH.

BH XOTHTe MATH CO MHOH? §l xouy MATH C BaMH.

By XOTHTe POBOPMTEL CO MHOH? § xouy rosopuTh C BaMH.

lioifeT Muma c¢ Bamu? Jla, oH molifieT co MuoH.

Mo#igeT I'puma ¢ Bamu? Jla, OH molifieT cO MHOH.

Maua, TH XOdellb MATH CO MHOH? Jla, 9 OuYeHb XO4y MATH C TOGOi.
llama, TH Xouelib MATH CO MHOH? Jla, S OdeHb XOYy MFTH C TOGOMH.

Step 2. Question-Answer

910 nuchMo paa Kouad. Ixa mero?

310 nuceEMO A1a JH3He Iaa nee?

1 no#igy B kuHO Oe3 BacC. EF.. uexa? Heymeam?
S noliay B xano Ged POMH.
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READING

Introduction ,

The ability to read the foreign language with comprehension
and enjoyment and without recourse to translation into English
is the aim of teaching reading as a communication skill. As
soon as the audio-lingual foundation has been laid, reading
should be begun. Details on the introduction of reading after
the prereading phase are given below in the section entitled
"Transition to the Written Word."

Reading may be basic or supplementary to the learning situation.
It may be undertaken for information, for study, for pleasure,
and for appreciation. In all cases, the reading should provide
satisfaction to the learner. It should therefore be properly
graded and taught so that a sufficient amount of facility in
comprehension is achieved. Strong motivation and appeal to per-
manent interests will assist pupils in their pursuing reading
with greatest effectiveness.

Types of Reading. Reading may be intensive, extensive, or
supplementary. It may also be oral or silent. Intensive reading
implies that this activity is controlled and under the guidance
of the teacher. It does not necessarily imply a slow, detailed
analysis of the text, but it does involve comprehension of the
content and the examination and study of its new words and struc-
tures. Extensive reading denotes more independent reading of a
greater quantity of material, but it should be remembered that
reading in a foreign language will ir itself curtail the amount
in comparison to the quantity of sucu reading in one's native
language. Extensive reading in the foreign language aims pri-
marily at rapid comprehension of the content and generally avoids
detailed study in any form.

Emphasis should be placed on intensive reading in the begin-
ning years but should be decreased gradually as the student pro-
gresses to upper levels. Extensive reading should be introduced
only after the student has acquired facility in reading simple
texts. However, some sightreading may be practiced even in the
early years when the teacher considers it appropriate and dif-
ficulties are removed beforehand. 1In the upper grades the quan-
tity of extensive reading should be augmented so that pupils may
increase their skill in reading, read independently, and cover
more ground.

The content of the reading material at all levels should be
authentic linguistically and culturally. Selection of the mate-
rial should be guided by the relative ability of the student.

It should be neither too difficult nor too easy.

Reading supplementary to intensive and extensive reading should
be an integral part of the foreign language course. It should
be designed to enrich pupils' knowledge of the foreign country
and inspire them to read in the foreign language on their own.
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Selection of Reading Materials, Reading material should be
chosen with regard to its suitability at various levels of
learning. The material should be generally appealing to the
interests of secondary school pupils and adapted to their read-
ing ability and maturity in the various grades, relative to the
different types of reading as described above. Suggestions for
materials suitable for pupils are given in the chapter entitled
"The Reading Program."

It is recommended that the publications be pleasing to the
eye. They should be attractively and firmly bound, clearly
printed, well edited, and effectively illustrated in order to
arouse the student's interest and invite him to read. They
should furnish the necessary vocabulary and a variety of effec-
tive exercises for the mastery of the reading.
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