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FOREWORD

In recent years an increasing number of secondary schoolshave offered Russian as an elective. Locally developed coursesof study have been prepared and submitted to the Department forapproval. The rate of growth of such local courses and the de-mand for guidance in setting up appropriate sequences resultedin the initiation of a Russian project.

Preliminary sections of this syllabus were duplicated andsent to schools having approved Russian courses. These mate-rials in revised form have been incorporated in this first com-plete edition. Since this syllabus represents a first attemptin defining a sequence in Russian it is subject to revision andrefinement on the basis of experience of teachers in the class-room.

Russian for Secondary Schools follows the aame format asthe sIEries in French, German, and Spanish. The completetext is not included in this publication; hence it is necessaryfor the reader to refer to one of the other syllabuses for thesections which apply generally to the teaching of all the mod-ern languages. References to omitted sections may be found inthe table of contents and at appropriate points in the text.

The Russian version was written by Thomas Bushallow,teacher at Shaker High School, Newtonville, in collaborationwith Professor John Iwanik, Union College.

On the advisory committee, which helped plan the courseand reviewed the manuscript at various stages, were John G.Bolos, Manhasset Junior-Senior High School; Professor LaimingasKlausutis, Syracuse University; Teresa Margolin, Valley StreamSouth High School; Professor Edgar Mayer, State University ofNew York at Buffalo; Ester Ostroff, Seward Park High School,New York City; and Valija Priedite, Syracuse Technical HighSchool.

Ludmilla B. Pobedinsky, North Syracuse Central Schools,also gave suggestions for revision of the final manuscript.Olga S. Federoff and Robert Stacy, both of Syracuse University,contributed to the final revision of the section on culture.

(
The project was under the direction of Paul M. Claude, 4Chief, Bureau of Foreign Languages Education.

For this Bureau, the development of the Syllabus was underthe general direction of Richard G. Decker, associate in sec-, ondary curriculum.

Gordon E. Van Hooft
Chief, Bureau of Secondary
Curriculum Development

William E. Young
Director
Curriculum Development Center
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TEACHING THE FOUR SKILLS

Developing hJral Comprehension

Purposeful Listening. Before pupils can comprehend the spoken
word, they must learn to listen carefully and purposefully. Sec-
ondary school pupils acquire most of their learnings in other
curriculum areas either through the printed word or through lis-

tening to their native tongue. Comprehension of content in lis-
tening to English is acquired without regard to individual sounds

or sound sequences, because vocabulary and phraseology are al-
ready highly developed. Therefore, the ear has become corre-
spondingly sluggish; the eye has become highly skilled. Pupils'
sense of hearing must now be reactivated through purposeful
listening.

Developing an Understanding of the Snoken Word. Understanding
the spoken word is a complex process TriVEriing the mastery of:

1. Discerning sounds, patterns, and melodies which character-
ize the language

2. Associating sound with meaning

3. Inferring the meaning of words from the context in which
they occur

Activities to Promote Purposeful Listening. The teacher should
provide abundant opportunity for systematic, intensive practice
so that habits of accurate, discriminating listening will be
established. Listening experiences which require concentration
on sounds and sound sequences should be provided from the begin-
ning of the course.

Among the first listening experiences pupils might have are
those which require action responses. A simple device which
will demonstrate to beginning pupils that they must listen at-
tentively is the following:

Pupils stand in rows beside their desks or arrange themsel,Jes
in teams along either side of the classroom. They then make
non-verbal resronses to rapid fire commands, such as HomomiTe
pyxy Ha rozosyl HanortuTe pyxy Ha menol HollepHuTe rozosy Ha-
npasol HosepHuTe roxosy Hazesof flocmoTpuTe Hsepx1 Hocuorpx-
TO WIR31 114KONNTO yxol Hoxamme ma31 0TxpoliTe oxito1 3axpott-

TO Asept11 CamTectlf BCTORbTO1

fupils who do not restond to the desired action are "out."
Even greater alertness is demanded if pupils are instructed not
to follow the command unless it is preceded by the words,
Hasxxx rosopuT. More able pupils may be selected in turn to
issue the commands. In this game, failure to listen attentively
and to associate sound with meaning is instantly detected.

Listening is further developed by the use of the foreign lan-
guage in class for daily routine and directions. If the teacher,

1
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from the outset,
conducts the class in the foreign language,beginning pupils will soon absorb a considerable number of ex-pressions used in classroom routines as well as in the ameni-ties, involving expressions of greetings, health, weather, andrelationships of people and things.

Pupil Progress. As pupils progress, their training in auralcomprehension throughout both sequences wil] be proportionateto the opportunities
afforded for practicing this skill. Theymust listen not only to comprehend, but to reproduce the sounds,sound sequences, and intonation of the teacher or taped material.Practice in listening for understanding alone or for understand-ing and reproduction might be given through:

1. Anecdotes, poems, prose passages, selections from readingmaterial, conversation, or songs rendered in person or ontape or discs by the teacher or by a native informant.
2. Films, radio programs, or taped

correspondence.
Additional suggestions will be found in the section devotedto speaking, under the heading "Aural Materials." The twoskills, understanding and speaking, may be considered inter-dependent; they are trained.and developed concurrently.
Taped Correspondence.

Taped correspondence with foreign in-dividuals or schools might provide part of the program. In re-turn for English
language recordings made by American pupils,the school may receive foreign language tapes made by pupils ofthe same language level. Attempt should be made to get a widevariety of tapes. In providing foreign schools with examplesof aspects of American culture, attention should be given toschool and family living. Such topics as student council meet-ings, conversations between students, and conversation aroundthe dinner table might be written as scripts and carefully re-corded for the foreign school or individual.

Suggestions mightbe given foreign schools or individuals for the recording ofsimilar material in the foreign land for understanding by Amer-ican students.

Testing Aural Comprehension. Suggestions for testing auralcomprehension are given in the chapters entitled "Evaluation"and "Audio-Lingual Experiences."

SPEAKING

Introduction

The Speaking, ohltylLin, The new emrhasis placed on the com-munication skills of understanding and speaking requires changein materials, methods, and evaluation. Learning can no longerzigzag between the foreign language and the native language. Itmust follow a direct line between object, action, idea, and theforeign language.

The degree to which the sound and structure patterns becomeautomatic in speaking
determines the growth in language skill.

2
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This means that the pupil must be trained not only to understandnormal speech in the foreign language within his maturity and ex-perience levels, but to reproduce habitually the sounds andstructures within those levels. He must be so steeped in thelanguage patterns required for mastery in speaking on his levelof learning that he can produce them at will, correctly, andeffectively.

In order to attain this goal, pupils must hear, imitate, andmanipulate a great variety of speech patterns. Every step,therefore, must be guided. The structures and vocabulary chosenmust be of high frequency in the spoken language; the associationsbetween the expressions in the foreign language and their mean-ings must be clear; opportunity must be provided for abundantpractice; the practice must be carefully designed to providefor manipulation of the structures through drills such as ques-tion-answer responses, directed dialogue, and pattern drills;the patterns selected for mastery must be overlearned in orderfor responses to be automatic.

Functional Situations. In the initial stages, teachers maycapitalize on the activities of the classroom to provide func-tional situations which enable pupils to make direct associationbetween actions and the foreign language expression.H (=pm-am Aseph, accompanied by the act of opening the door,needs no English interpretation. By repeating the sound andstructure pattern, H oTRIDEmam =op', until he controls it, thepupil can associate the learned pattern with a continually in-creasing number of situations, such as H ancpusalo ammx, OTxpusam nopilwm, H oTxpusam macp, g ovcpsaao yne6fails As thepupil's maturity and experience expand, the learned speech pat-terns will permit him to go more and more automatically anddirectly from act, image, or idea to oral expression.

Importance of Situational Context. It is important that theteacher choose carefully not only the speech patterns but thesituation sequences in which they are to be presented. He mustrecognize and work progressively within the pupil's maturityand experience levels, forcing the pupil to adapt, develop, andextend the foreign language that he knows in order to preparefor situations that he must meet. In the first place, the needto face a situation increases the desire and the ability to re-spond to it. The ability to respond to the situation increasesthe interest and pleasure in it. This is important since ex-perience indicates that interest and pleasure are essential toeffective learning. In the second place, presentation in asituational context is important because words have meaning onlyas they are associated with living experience, vicarious oractual.

Criteria for Selection of Audio- Lingual Material

The choice of the situation sequence to be presented, devel-oped, and practiced is based, therefore, on a number of questionsto be considered:

Will it fit a specific stage of foreign language study?
Will it fit a specific age and experience level?

3



Has it practical, personal usefulness, both as to the infor-
mation and the speech patterns developed?

Does it lend itself to dialogue form?

Has it linguistic and other cultural worth?

Does it awaken an interest in the country and its people?

Is it interesting and enjoyable?

Does it lend itself to the use of supplementary audio-visual
aids?

aRta of Audio-Lingual Material. There are four main areas
from whiZE the audio-lingual material may be taken:

1. Social Amenities: greetings; introductions; inquiries
regarding health and members of family; appointments; re-
quests for information; expressions of regret, sympathy,
and appreciation

2. Classroom Procedures: daily routine, class directions,
dates, time of day, classroom duties, school subjects,
class schedule, assignments, location of classroom ob-
jects, use of school materials

3. Area Information: the tangible reality of contemporary
life; family; daily routine; at home, at meals; at the
doctor's, dentist's, dressmaker's, tailor's, hairdresser's;
shopping in local stores; at the department store, the
restaurant, the hotel, the post office; at the travel
agency; at the airport; at the bus, garage, or railway
station; at the bank; at the cinema, theater, sports arena,
museum; at a party or a dance.

4. Civilization: social, political, religious institutions;
education, arts, national and regional characteristics;
industry, trades, professions; natural resources, agri-
culture; geography and geographical features

Textbooks, particularly those of grades 7, 8, 9, and 10, should
be chosen with this type of material in mind.

Centers of Interest. It is suggested that audio-lingual ex-
periences be built upon centers of interest chosen from areas
such as those enumerated above. A unit may be built around a
center of interest on one level of learning, or on a center of
interest which permits development throughout the various levels.
For example, MoN gom might be a center of interest in grades 7
or 9 alone, or it might be the center of interest on which a
unit is developed on higher and higher language levels through-
out the sequences. MoN npmsTem, s mom, at grades 7 or 9,
might develop to Moat:man Aesyma (momoAoN nemosex), c moTopok
(Roropmis R nossamommcs) in grades 10 or 11. In grade 9 or 10,
one might go to the moving picture theater to see a film; in
grade 11 one would go to the theater to see a play. The situa-
tion is adjusted to meet the interests and needs of each level.
The speech patterns are adapted, developed, and extended to

4
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match the maturity of the student.

Suggestions for the development of topics audio-lingually
through centers of interest and special subjects are found in
the chapter entitled "Audio-lingual Experiences."

Aural Materials. Audio materials made by native speakers such
as conversations, readings of prose, poetry, and plays, prefer-
ably correlated with textbook and reading materials, should be
made available in every foreign language department. Songs and
musical selections should be included. Maximum use should be
made of these materials in encouraging speaking, oral reading,
dramatization, and singing.

Audiovisual Materials. Both teaching and learning will be
facilitated and enriched by the direct association of the for-
eign language with visual material, such as desk outline maps,
wall maps, posters, travel folders, pictures, stamps, coins,
slides, filmstrips, films, magazines, newspapers, m.Lniature
houses with furnishings, costume dolls, costumes, or articles
of clothing distinctive to the foreign people.

TEACHING THE SPEAKING SKILL

The audio-lin al learning process has three distinct phases:
(1) listening, (2) model-imitation, and (3) reinforcement. Each
pattern the pupils learn must be heard, imitated, and reinforced
in varied drills for manipulation.

1. Listening. A pupil must first listen purposefully, with
the object of understanding what Is being said. Before he can
repeat the pattern intelligently, he should comprehend its mean-
ing. Upon hearing the utterance, therefore, he should associate
it with an action, an object, or an idea. Gestures, pantomime,
actions, chalk drawings, and other suitable visual materials
aid comprehension.

In the early stages, most speech patterns lend themselves to
illustrations of this kind. As pupils progress and gain control
over a number of patterns, paraphrasing and definition may be
added to the devices enumerated above. Where necessary, the
English meaning may be given first upon presenting new content.

The length of time devoted to listening to each utterance be-
fore repeating it will naturally diminish as pupils become famil-
iar with the sound sequences of the language and gain understand-
ing and control of a number of'speech patterns.

2. Model-imitation. The basis of learning for audio-lingual
competency is "listen-repeat." Pupils, therefore, imitate and
repeat the authentic speech patterns modeled by the teacher or
tape.

The imitation takes place first chorally and then individually.
Choral repetition in the initial stages may be given variety by
reducing the size of the group from the entire class to half the
class and then to a single row. Individual repetition may

5
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follow. After several single repetitions, a double repetition
may be elicited. The double repetition forces the student to
remember the entire utterance for a few moments, increasing the
effectiveness of the practice for memorization.

The beginning utterances spoken by pupils might be a natural
extension of listening and doing to doing and saying.

The repetition of speech patterns in imitation of the teacher's
or tape's model continues throughout the course. The amount of
repetition is progressively reduced as the course advances. In
the prereading period, this imitation will involve a learning
and overlearning of the textbook material to he eventually pre-
sented for reading. As pupils progress, the forms most essen-
tial for audio-lingual competency will be repeated most often.
The number of repetitions will decrease as pupils mature, ob-
tain control of basic speech patterns, and are assisted by the
multiple sense appeal which is extended as they progress to
reading and writing.

3. Reinforcement. Throughout the learning period, the im-
mediate and specific audio-lingual goal is accuracy, fluency,
and variety of speech patterns. In order to attain this goal
and assure progressively mature and systematic practice in
hearing and saying the most essential structure patterns and
vocabulary items introduced at each level, the student over-
learns, to the point of automatic control, the content learned
through listening and imitating. Varied and continued practice
is needed for this overlearning. Only in this way will the for-
eign language become a controlled, manageable communication tool.

The oral drills suggested below provide for varied practice
of the material heard and imitated. Their objectives are ident-
ical: accurate, rapid, automatic response. The practice must
be rapid so as to force immediate recognition and response.
There must be no time for translation.

At each succeeding level of study, there will be an increase
in the length and complexity of both question and response.
There should also be a frequent recurrence of review items.
At all times the speed and volume should approximate those of
the average native speaker.

In the examples below, expressions included in parentheses
indicate possible expansions.

1. nuestion-Answer Practice

a. Teacher asks question; pupil answers.

Teacher: &lig, Ragan eeroAgg noroAa?
SAHA: CeroAgg xopomag noroAa (eeroAng ngoxag noroAa).

b. Teacher requests question; pupil asks question;
teacher answers.

Teacher: Cnpoeilme mega, gorAa OTX0AHT noeaA a AegmgrpaA?
Pupil: KorAa OTXOAHT noe7A a Abumgrpala

6



c. Pupil asks question; another pupil answers.

d. Teacher or pupil asks a question; the class answers.
(It is necessary to be certain of correct responses
in unison, if the class is to answer.)

Teacher: MHMH HeT B mom?
Class: MEMH HOT B =axe.

2. Directed Dialogue (Restatement Relay)

This type of drill forces the student to manipulate the
structure.

a. Teacher: Faust, cHamme Imes 'To snepa BH smAemi
pyccxii

Pupil: Bnepa a snAexa .pyccxith tPHAMI.

b. Teacher: HpurvrecHTe CTenaHa Ha cflyTdozsmin maTn.
Pupil: CTerlaH, TH X0MeMb MATH Ha ItyT60AbH0 MaTV?

3. Chain

Tnis type of drill forces a very rapid shift from the
answer to the question form as each student answers a
question and then either repeats the same question or
frames a new one to be answered by the next pupil.

R BCTaM B ceus nacos. nevi, B HoTopoit 'icy
TU scTaempb?

Hoyt: H BCTaM B WeCTb naCOB. Ppinia, B HoTopom nacy
TH scTaemor.?

H scTam B socemb nacos.

4. Completion

This drill uses a nonverbal clue to elicit an oral response:

Teacher: H CTOM omo.no cToAa
Teacher: H CTOM

The teacher points to various objects. Pupils respond
with appropriate phrases: omozo cTyAa, omozo napTs, ()KozoAccra.

Additional drills for the teaching and reinforcement of vocab-
ulary and structure are given in the chapter entitled "Patterns
for Drill."

Suggested Approaches. Among the ways to approach the develop-
ment of the speaking skill, four will be suggested here. The
use of all four approaches and of combinations of any of these
approaches is recommended. The choice of approaches will depend
on the needs, interests, and preferences of teachers and pupils,
and on the manner in which the approaches implement the courses
of study in'individual schools.
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Experience has shown that in the early years approach 2 has
yielded good results and has provided satisfying experiences
for pupils. Approach 1 is utilized either independently, or
in conjunction with other approaches, especially with approach
2. Approach 3 may be necessary as pupils advance and structures
become complex. Approach 4 is utilized after pupils read mate-
rial that is not audio-lingually presented in other approaches.

Teachers should feel free to develop approaches to suit their
individual needs and preferences.

Approach 1

Mastery of vocabulary and speech patterns may be built up in
short conversational sequences. One structural point and a
selection of vocabulary items should be the basis of the sequence.
In the following illustration, the verb AeocaTb will be learned
with the vocabulary of classroom objects. The basic pattern
sentence is R Aepxy czoaapb B pyxe. The variations in the verb
forms and in subjects and objects will follow a natural order
in conversation. Individual teachers may use any order which
suits their needs or preferences. The principle remains the
same. Pupils hear the utterance, imitate it, use it, and manip-
ulate it. One gesture furnishes the nonverbal (slue to the mean-
ing. If pupils need extra explanation to clarify meaning, it
should be given them. If they require prompting in answering,
a stage whisper is suggested. When the teacher pronounces an
utterance he wishes the pupils to master, he says it several
times. Pupils repeat it several times.

1.A Listening and Imitation

Teacher: (Holding up the dictionary)

, R Aepxy emmapb pyxe. (class repeats)
(He hands the dictionary to the pupil)
Bm AermaTe cAoaapb B pyxe.

Pupil: (Aa.) R Aepwy eAoaapb a pyxe.
Teacher: Bm AepzaTe wroaapb a pyxe. (class repeats)
R AePxy =map) a pyxe. (Teacher takes the

dictionary again.)
RTO R Aepxy a pyxe?

Pupil: Bu AepacaTe cAoaapb a pyxe.
Teacher: 51 Aepxy me.11 a pyxe. (Teacher takes the chalk;
class repeats.)
(He hands the chalk to Toga.)
RTO BU AermaTe a pyxe? (class repeats)

TOM: R Aepxy me.! B pyxe .
Teacher: Bm AeptxTe me.11 a pyxe. repeats)
(Teacher takes the chalk.)
Tro a Repay a pyxe? (class repeats)
Pupil: Bu Aepwrre MOA a pyxe.

This procedure is continued with a number of new classroom
objects until the patterns, "Si Aepxy 131,1 Aepiarre

'TO s3 Aepxy?" and "%ITO as AepixTe?" become automatic:

1.B Reinforcement

a. Question and answer, pupil to pupil (chain drill)

8
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Pupils may be asked to take something off their desks, the
name of which they know. Tney then ask and answer questions
in rotation, such as: INTO ax AeplUTO B pyxe? SI Aepxy xapanAam
B pyxe."

b. Directed dialogue

Teacher: Bann, examme, TITO BR AeNIBTe B pyxe.
Bann: H cmoBapb B pyxe.
Teacher: Oem, cnpocBTe gamy, nTo ORA AepnuT a pyxe.
0eAn: Mama, nTo HU Aepxame B pyxe?

2.A Listening and Imitation

Teacher:Cama, Aerame aBTopynxy B pyxe.
Cama AepatuT aBTopynxy B pyxe. (class repeats)
Akoa, AelmTe TeTpaAxy B pyxe.
Znea AWICHT TeTpagxy B pyxe. (class repeats)

2.B Reinforcement

a. Question and answer

Teacher: nTo Cama AepwriT B pyxe?
Pupil: Cama Aepx0T aBTopynxy B pyxe.
Teacher: nTo Alma AepuT B pyxe?
Pupil: Xima AepiBT TeTpaAxy B pyxe.

b. Directed dialogue

Teacher: rams!, examme, 'TO Bono, Aepxpa B pyxe.
ram: Bo.nom AepxoT :Immo B pyxe.
Teacher: ama, onpoczTe mem, 'TO Cama AepinT B pyxe.
'ITO Cama AeptuT B pyxe?

The procedure is continued with the plural forms of the verbs
and the familiar form, using persons as subjects which are later
replaced by pronouns. After the affirmative has been mastered,
the negative of the verb is drilled in juxtaposition to the af-
firmative, for example: "Si Aepxy mmry B pyxe - A Be Aepsty
Rapalmama B pyxe." See transformation drill in chapter entitled
"Patterns for Drill." Checks for control of forms and vocabulary
might later be made by means of substitution and transformation
drills, as outlined in approach 2, which follows.

Approach 2

In this approach a previously prepared dialogue coordinates
the teaching of vocabulary and structure with audio-lingual drill
in all forms for saturation practice. The presentation outlined
below is intended to illustrate the use of materials, taken
either from the text or other sources, in presenting vocabulary
and structure of high frequency. Instead of building up a con-
versational sequence, the dialogue is first learned in its en-
tirety through choral and individual repetition as explained
below. Drills based on the dialogue follow to assure manipu-
lation of varied forms for automatic response.

The dialogue presents one new structural item, the verb
infinitive, in basic sentence patterns. Vocabulary items, such

9



as :loom, urpm, ae'iepou are added; supplementary expressionssuch asHanepHoe, HoHenuo, 0, Hex/ SOT 3*HOITOR UllablUilla, addflavor and provide practice on a useful expression.

In constructing a dialogue such as the one presented here,
teachers might follow these principles:

1. The dialogue should be c: ;posed of no more than six to
eight utterances or sentences.

2. It should be natural, restricted to two or three roles,
and should permit pupils to identify themselves with the
situation and expressions utilized.

3. Review structures in basic patterns should betincluded to
relate new knowledge (Imil a+ accusative case) (HrpaTb a+accusative case.)

4. Review structures or vocabulary should be combined wher-
ever possible with the new structure (a SW orpava is new;xrpaTb a crwT60.71 x 6aoxaT6oa are reviewed.)

5. The new structures in basic patterns are repeated. RATH
plus infinitive is used with arpaTb, oTpaccaTb; TammaTb.

The illustration is merely an example of what might be uti-
lized. Additional vocabulary referring to places (a mxoxy, Ha
cTaion, Ha aoHgepT)1 to games (4 TOHHHO, aanTy, 114/30W),
to time expressions (Axax, yTpox), to actions (ryzaTb, ynxTbea),
or others which fit into the same situational context might be
utilized in the drills after basic patterns are fixed. Dialoguessupplied by the text might be utilized in their entirety if the
sentence comprising them lend themselves adequately to patterndrills.

The treatment of the drills as outlined below is intentionally
detailed, as it aims to present a sufficient amount of drill
practice in situational context for teachers to choose those
types of drill most suitable for their purposes, and to show
the sequence of drill buildup. Drill activity may be inter-
spersed with games, songs, poems, or occasional use of approach
1 (above) to guard against overmechanization, to retain flexi-
bility for individual differences, and to maintain teacher-pupil
rapport.

Basic Dialogue: (Prepared by the teacher, relative to text
or otner materials, or selected from the text.)*

'em: Hyaa TU Tenepb HAemb?
Baca: R mAy Ha nom', a noTom npaxo a napa.
tDeAR: Ha414pHOO, TU HAOMb TyAa mrpaTb a WM.

'These procedures were suggested by Beginning Audio- Lingual
Materials, French prepared under the provisions of the National
Defense Education Act of 1958, Language Development Program, as
a Cooperative Project of the Glastonbury Public Schools, Glaston-
bury,Conn. Published by U.S. 0Mce of Education, Washington,
L. C., June 1959; published by Harcourt, Brace & World, 1961.
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tr.

Baca: golletwo, apy suipaTB B tJyT6o.1 H 6aciceT6o.a.
OcAa: A noTom T& MOM B napx oTnuxaTb?
Bach: 0, HOT! Bevapom R uny TannenaTb.
418A0: DOT aanaToll MBAWBIXI Hot cope

Step I: Exposition: The teacher gives a brief description
in English of the persons and action of the story. Although
this description of the situation is not a translation, it ren-
ders tne meaning very clearly.

Step II: Repetition Practiceofsl&LIAWIELIAllaNa.

A. Listening phase

1. The teacher reads or recites the dialogue through
once, at approxim4tely normal speed, usity, appropriate
visual material and gestures to illustrate meanings.

2. He then says each line four or five times at about
the same speed. As he pronounces, he moves among the
pupils to assure their hearing the utterances clearly.

B. Repetition phase

1. The teacher says each line once again. The class re-
peats it about eight times. The teacher checks the
correctness of the response. When he notes an error,
he waits until the end of the utterance, then gives
the correct form or sound, being careful not to dis-
tort the intonation and rhythm patterns. The corrected
word is repeated in context and the sentence repeated.
If the entire class is making the same error, the
teacher may stop the drill, lift out the incorrect
portion, give practice in it until it is nerfect, re-
place it in its sentence and resume the choral drill.

2. The teacher says each line once again, for double
repetition by the class.

3. The class is divided into two groups, one for each
role in the dialogue. The dialogue is repeated again
chorally, in the two roles.

4. The groups are decreased in size for further repeti-
tions, until, the pattern has been mastered.

5. Where a sentence is long, a meaningful division of
the sentence may be given for repetition. It is best
to start at the end of the sentence and build up to
the beginning. This preserves the normal intonation
pattern.

a. 6acmeT6oa
6. B ityT6oa H 6BOHOT604
Bo Si Ha nrpaTb B CPYT604 H 6BCHOSTd04
r. KOHOIHO, Si hay :man, B cpyTdoa m 6acxeT6oa,

6. The dialogue is recited by individual pupils in the
roles.
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Step III: Reinforcement Phase

A. Response drills

1. Personalized conversation: Question-answer practice
based on the dialogue.

2. First teacher-pupil; then pupil-pupil in chain drill,
if desired.

B. Directed dialogue

First teacner-puril to provide model; then pupil-pupil.

1. In the beginning lessons of the term, the question
following "cnpocmTe Meng" mignt be placed in the form
of a direct qu1:,.ation.

2. The question is thereafter in indirect discourse.

Examples for Step III

Basic Pattern I

A. Question-answer (patterned response drills)

Teacher
Type 1.
S mAy Ha none.
Me= TB HAeum. Ha none?

(Cnami "AO.)
xAy H napx.

TB Bomb s napx?
(CmicH "Att")

Type 2.
Henn, TB HAemb Ha none
HAM H napx?

Type 3.
MHTR, xyAa TN xAemb?

Pupil

Aar a ?my Ha none.

AI, SI HAy B napx.

H HAy H napx (Ha none).

SI HAy Ha none.

B. Directed dialogue (restatement-relay based on teacher's
model)

Maga, cnpocHTe memo xyAa
a ;My.

B mAy Ha none.
Banat onpoolere Bepy, xyAa
ona gym.

Bepa, enpocmTe Mims xyAa
OH xAer.

Ooma cfmainnonxn, xyAa Hai
HACTO?

Bepa, xyAa TB womb?
nAy B napx (Ha none).

Mama, xyAa TM MAOMS?
ST ma Ha none (a napx).

(Follow by chain drill if desired)

Basic Pattern II

A. Question-answer (patterned response drills)
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I

Type 1.
51 HAy TyAa RITIRTb B c4yT6o.n

(6aoHeT6oA).
Bu HAeTe TyAa =paw* B

(135rT6o.n? (Cxamme "AO.)
Begepom HAy TangesaTbs
Benepom BM HAeTe TaimmaTb? Aa, senepom HAy TazgesaTb.

(CHazaTe "Aa ".)
Type 2.
Coma, BI HAeTe TyAa HrpaTb

cloyT6oA Lam 6acHeT6oA?
Bepa, aenepom au RAOT8 Tag-

MeaaTb RAH OTAUXIMIla

(Follow by chain drill if desired)

B. Directed dialogue (restatement-relay drill)

Type 1.
Mama, onpoolue mem, HAy BET HAAT() TyAa arpaTb B tryT60A?

AM Si TyAa arpaTb B cpyT6o.n.
Qa, Si HAy TyAa aripaTb

OyT6o.n.
E.zeHa, capocHTe AH3y, HAeT J1z3a, TM HAMM TyAa =Tam B

oHa TyAa urpaTh Es Ciao- 6aoHeT6oA?
EaT6oxi.

Aleea, clipooaTe AHHy, HAeT,
AR ona senepom TalmumaTt.

Aa, HAy TyAa suspaTb B O7JyT60X.

HAy TyAa arpaTb 8 tyTdox
(6aomeT6o4).

Benepom 'Ley TaimesaTb.

170111B, CRBIGITC E0pRey, 'ITO
TM HAemb ryARTB.

Type 2.
Ama, onpomme mem, HAy

AR SI TyAa arpaTb B of7yT-
600.11 HAM 6acHeT6oA.

Base.n, clapomme Akey, BART
JIM oHe senepom TaimesaTb
RAM OTARXRTb.

ABHR, TM RACMb senepom TRHUO
aaTb?

Eopuo, SI Ha ry.nnTb,

BET HAeTe TyAa HrpaTli B 4yT6o4
RAH 6aoHeT6ox?

TN mAemb senepom Tam:pm:mu, R.
OTARX9272?

Step IV: Structure Presentation. (MATE plus infinitive)
Verbs are presented in the first person singular and plural,

then in the second person singular and plural. When these have
been mastered, the third person singular and plural are pre-
sented.

A. Repetition drill I

Teacher Pupil

Loy TyAa =Tam B ljayT60A.
MN HAem TyAa Bripeab B tyT-

6o.q.

Mk C &eon HAem TyAa HvpaTb
B tyTdo.n.

Tu HAemb TyAa HripaTb B clayT-
dox.
imeTe TyAa HripaTb B 407T

60JI
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HAY TyAa RITELTb B 407T60.1.
M721 BAWL TyAa arspaTb s clirroo.n.

Mu C HARM TyAa arpaTb B
torr60A.

TU RABBI TyAa arpaTb B 417T60A.

Bu . HAeTe TyAa HripaTb D 407T6007[4)



B. Substitution drill I

MH MAIM TyAa urpaTb B crlyTdox

TH
Bu
Mu
Mu c &loot!

C. Repetition drill II

Benepom a mAy TammemaTb.
Benepom mu mAem TammemaTb.
Benepom mu c &moll mAem TaHme-

BaTb.
Benepom TN mAemb TaHmeHaTb.
Benepom BH mAeTe TaHmesaTb.

D. Substitution drill II

Benepom MN MAEM TaHnemaTb
Benepom sI
Benepom TH
Benepom BH
Benepom mu

E.

Ma mAem TyAa mrpaTb B tyT604.
Sf mAy TyAa mrpaTb B cjoyTOoA.
Tu mAemb TyAa mrpaTb B cflyT6oA.
By mAeTe TyAa mrpaTb a tyT6oA.
Mu mAem TyAa mrpaTb B 11107T604.
MH C AH301 mAem TyAa mrpaTb

0147VICA.

BeqOPOM mAy TammemaTb.
Bemepom mu mAem TaHnemaTb.
Benepom mu C Ak3oE mAem TaHge-

BaTb.
BenePom TN mAemb TammesaTb.
Benepom mu MAEITe TammesaTb.

Bemepom
Benepom
Bemepom
Bemepom
Benepom

mu mAem TaHmemaTb.
SI mAy.TaHmesaTb.
Tu mAemb TaHueBaTb.
BEI HAEITO TammemaTb.
mu mAem TaHmesaTb.

Transformation drill (person-number changes.) The teacherexplains that when she gives the singular, the pupil is togive the plural, and vice versa.

Mu mAem Tyga mrpaTb B lam. R mAy TyAa mrpaTb B umTu mAemb Ha noAe. Bu mAeTe Ha noAe.Mu c Eopmcom mAem B napx. R mAy B napx.OHa mAeT TyAa mrpaTb B TeHRMO. OHM 1147T TyAa mrpaTb B TeHHMe.
F. Repetition drill I (on third person singular and plural)

OH mAeT TyAa mrpaTb B cpyT6oA.
OHM mAyT TyAa mrpaTb B cPyT6oA.
Oita mAeT TyAa MVpaTb B 4JT6OJI.
OHM mAyT TyAa mrparb B t7T604.

OH mAeT TyAa mrpaTb B tyT60A.
OHM MATT TyAa mrpaTb B 01077.60X.
OHa mAeT TyAa mrpaTb B 42604*
OHM mAyT TyAa mrpaTb B eloyT6414.

G. Substitution drill I (on third person singular and plural)
OH mAeT TyAa mrpaTb B 6acxeT6oA.
Hama

Hama mAeT TyAa mrparb B 6acmeT6ox.Oita
OHM mAeT TyAa mrpaTb B 6acxeT6oA.Mama
Mama mAeT TyAa mrpaTb B 6acxeT6oA.Hama m Mama
Hama m Mama mAyT TyAa mrparb B

dacxeT6ox.llama m Ooma
Hama u 'oua mAyT TyAa mrpaTb

6acxeT60A.
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H. Repetition drill II

Benepom OH mAeT ryzaTb.
Bemepom OHH HAYT ryzmTh.
Benepom oma mAeT ryzaTb.
Benepom OHH mmyT ryARTb.

Benepom OH mAeT ryzaTb.
Benepom OHM HAyT IVARTb.
Benepom OHS. mileT ryzaTri.
BenepOM OHM mAyT rymmTb.

As Pupils Progress. As the course advances, structures become
more complex, vocabulary items more numerous, and sentences
longer. Toward the end of the first year of the four-year
sequence and the first two years of the six-year sequence, the
intensive saturation practice of all forms will be gradually
rPplaced by intensive practice of only those forms most issen-
tial for speaking competency. The scope for structure ani sug-
gestions for choice of vocabulary of high frequency in develop-
ing audio-lingual skill are indicated in the introduction to
the chapter, "Structures."

Approach 3

The speaking skill may be developed through the use of the
pattern drill in presenting and practicing points of structure
and vocabulary audio-lingually, as outlined in the chapter en-
titled "Patterns for Drill." The foreign language content might
be first drilled through patterns, then utilized in question and
answer practice. A brief dialogue incorporating the new know-
ledge might follow, as outlined in the chapter entitled "The
Textbook in Audio-Lingual Presentation."

Approach 4

The speaking skill may be developed through using reading
material. After pupils have read a passage or story, audio-
lingual exercises utilizing the vocabulary and structure may
be conducted. Questions and answers, statements, directed dia-
logue, and dialogues increase audio-lingual competency.

The use of reading material in developing the speaking skill
is described in the chapter entitled "Model Lesson, Grade 10
or 11.'1

PRONUNCIATION ANE INTONATION

One of the principal objectives of foreign language study is
to speak with good pronunciation and intonation. Along with
intonation, other important elements include such suprasegmental
features as rhythm, stress, and juncture. The development of
both pronunciation and intonation, therefore, is an essential
part of any foreign language course. Because the basic element
of speech is sound, the correct formation of sounds and sound
sequences will result in better achieVement in all four skills.

Both good pronunciation and intonation are dependent upon good
listening habits. Since pupils can reproduce no more than they
hear, the habit of purposeful listening should be developed and
sustained. The acoustic images perceived in hearing are basic
to those formed in pronouncing.
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Imitating, the Teacher's Model. Correctness in reproducing
sounds is achievTaprimurily through pupils' faithful imitation
of the teacher's model. The teacher's speech should represent
the standard speech of an educated native of the foreign country.
It should always be clear, be correct, avoid artificiality, and
approximate normal speed. The use of recordings made by native
or near native speakers will help project this standard to the
class.

From the beginning of the course, it is suggested that language
be presented in sentences or meaningful utterances whose sound
sequences involve the correct pronunciation and intonation of
individual sounds and the proper intonation of the ov'rall pat-
tern of the utterance. Since intonation is no less important
than pronunciation, pupils are to reproduce both in their imi-
tation of the teacher's model.

A Prereading Phase. At the beginning of'the Russian course,
eitner in grade 7 or in grade 9, it is advisable to devote a
period of time to teaching the language without the use of
graphic symbols or reading. Pupils are thereby encouraged to
listen attentively and to reproduce sound sequences without the
complications incurred by the difference between the spoken and
written word. At this period, there might be few mispronuncia-
tions and little need for drill on individual sounds. Wherever
the need for drill or correction arises, the procedures outlined
below are applicable.

Transition to the Written Word. Procedures for the introduction
of reading after the prereading phase are outlined in the chap-
ter entitled "Reading." After pupils are able to "read" the
identical patterns they have learned audio-lingually, the assoc-
iation of the individual sounds with their graphic symbols may
begin. As in teaching phonics to elementary school children,
only words which the pupil can pronounce and whose meanings are
known should be used to illustrate a sound. Thus to learn that
the letter "n" represents the sound (n), the words (chosen from
the dialogues) might be lute, maJmnsix, man. It may be necessary,
in order to accumulate a sufficient vocabulary for drill, to have
pupils learn to "read" thoroughly a sufficient amount of the con-
tent they have mastered audio-lingually before they practice in-
dividual sounds in association with their written symbols. If
teachers prefer, additional vocabulary representing the individ-
ual sounds to be drilled may be included over and above those
used in dialogues. The meaning of the words, however, should be
associated with the visual and audio-lingual presentation.

Instruction and trill on Individual Sounds. When the class
is to practice individual sounds, the class first repeats an
entire utterance after the teacher. The teacher then selects
an individual word from the utterance as the point of departure
for drill. After the drill, however, the word should be immed-
iately replaced in context and the entire utterance repeated by
the teacher and the class.

The individual sounds to be emphasized are those which present
difficulties or which differ most obviously from the sounds of
English. The extent and nature of the drill or explanation will
depend upon the alertness and receptivity of pupils to the form-
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ation of new sounds. Where pupils reproduce sounds Correctly
and consistently, little or no drill may be needed.

It is recommended that the majOr features of the sound system
(including vowels, semivowels, and' consonants) be ppinted out
and associated with their written forms as they are met, after
they have been first heard and spoken. Other familiar words
containing a similar sound may be used for drill. These words
should not present additional problems in pronunciation, however.

The best results are obtained through practice reinforced by
understanding. In drilling or explaining individual sounds,
therefore, teachers may give simple, nontechnical descriptions
of sound formation. The necessary comparisons and contrasts
with English sounds may be made where necessary, sufficient to
clarify the formation of special sounds.

In projecting individual sounds, care must be exercised not
to exaggerate the sound to the point of distorting it.

In the early stages of language learning, the focus should be
on pronunciation and intonation rather than on the study of
structure.

Anticipating and Correcting Errors. It is important to anti-
cipate difficulties with words whose peculiarities may cause
mispronunciations before these errors are made, and to correct
errors in pronunciation as they occur. Once formed, habits of
faulty pronunciation are difficult to remove. The most frequent
mistakes in pronouncing Russian occur in (a) absence of palata-
lization (nuA - num', eer - eon)); (b) failure to devoice con-
sonants in final position or before other certain consonants
(o6ei, xopaxa); (c) aspiration after (p, x, r); and (d) the
lengthening and shortening of vowels.

In correcting errors, it is unwise to interrupt a pupil's
utterance to correct an individual word. The correction should
be made after the pupil has finished what he has intended to
say.

Efficiency in correcting errors may be increased by training
pupils to repeat the entire utterance in which the teacher has
just corrected a word or phrase.

Teachers should maintain a high standard for pupils by requir-
ing correct pronunciation at all times.

Liaison and Linking. Liaison and linking should be ]earned
through functional use reinforced by simple rules. The more
complex rules might be reserved for the advanced courses, but
correct liaison and linking should be made wherever they occur.

Coverage. It is important that complete coverage of the prin-
cipal points of the sound system of the language be experienced.
It is suggested that words containing new sounds or sound sequences
be incorporated into language content gradually and progressive-
ly until all sounds have been met and practiced.
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Intonation patterns should be learned on the secondary levelprimarily through functional use. The general overall rule ofrise at the end of phrases and of rise and fast fall at the endof sentences is a sufficient requirement for theory. PuFilsshould be given experiences, however, both in hearing and speak-ing, of many examples of different intonations, such as thoseused in expressions of amazement, surprise, doubt, curiosity,pity, fear, and joy. Teachers might point out the different
intonation patterns of the language as pupils hear and repeatthem.

Pronunciation Continued. Pronunciation practice should con-tinue even after reading has become predominant in the course.In this phase, drill on individual words or sounds may t%ke placewhere needed; drill on the pronunciation anti intonation of wholephrases assumes a more important role. A systematic review ofthe basic elements of the sound system as arplied to new wordsand phrases might take the form of a brief daily dril] or expos-ition on one or more important sounds (examples: consonant clus-ters in such words as =lac:mamma, exmaTmaTb, unpmx, Hag Aomou,HaA OTOAOU, or the sound (m) after the consonants -z, -m as inXR3Hb, umpx, or the spellings in homonyms, such as BeaTm,BOOTH, poA, poT, rpm6, ripmun, or the sounds of (a:p) in mopoma,Hapembe.)

Contrastive sounds in series provide good practice in sharpen-ing pronunciation (examples: uo'i - 110.71bp maT - mink, paA - PRA,ROC sec). This review might take only a minute or two of classtime. Words recently used in class should provide the point ofdeparture. Words whose meanings are known should be used in thedrills as far as possible so that the acoustic images of hearingand the kinesthetic images of speaking may fuse with meaning forbetter results in language learning.

Devices. The development of good pronunciation maybe aidedby the use of a number of techniques or devices. The languagelaboratory is particularly effective in developing good pronun-ciation. Special material designed for pronunciation practiceor material designed for mastery in any one of the four skillsmight be placed on tape with appropriate pauses for pupils torepeat and record their imitation of the correct model. Replay-ing of their tapes and comparing their pronunciation with thatof the model sharpens audio acuity and offers the opportunityof self-correction.

Other activities which assist the development of good pronun-ciation are reciting memorized passages of prose and poetry,singing songs, reading aloud individually or in chorus, actingout short plays, dialogues, or conversational sequences, andrecording passages on the tape recorder to be played back tothe class. In preparing for these activities, teachers maycapitalize on the important element of volition which inspirespupils to listen attentively and practice conscientiously beforeperforming in class.

Listening with or without visual texts to passages recorded
by native or near-native speakers is an excellent device fordeveloping good pronunciation and it )nation. This activity
sharpens audio acuity stil] further and provides an additionalmodel for imitation.
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AUDIO-LINGUAL EXPERIENCES

Types of Exrerience

Audio-Lingual Experiences. Audio-lingual experiences of many
kinds have long been part of the foreign language course. These
include:

. brief conversations

. asking and answering questions on reading material

. oral reading and choral reading

. reciting poetry and prose passages

. making oral reports in the foreign language

. listening t) tare recordings
singin& sonts

The objective of giving pupils sufficient practice in speaking
to enable them to make direct contact with the foreign people
within the context of certain experiences adds a new dimension
to foreign language study. To this end, topics for these audio-
lingual experiences are suggested in this chapter.

Aural Experiences. It is recommended that pupils be given
aural experiences on all topics chosen for development. The
topics might take the form of reading selections, conversations,
or dialogues read by the teacher or heard via tape or disc. It
is suggested that, wherever possible, the content be recorded
by native speakers speaking at normal speed. The understanding
of material thus presented on a subject within the pupils' lan-
guage experiences should be developed from the beginning of the
course.

The passages might be heard several times, either consecutively
or interspersed with other types of exercise utilizing the for-
eign language content.

Pupils, aural comprehension might be checked in oral or written
form. Written exercises on passages aurally experienced might
include the following:

. Questions on the passage might be asked, and answers written
in the foreign language.

. Multiple choice questions might be asked, in which the choices
are presented either orally or visually.

. Pupils might be asked to write a restatement of the passage
in their own words, or in another person or tense.

. The passage might serve as a basis for directed composition
in written form.

. The passage may be written as a dictation exercise.

. A summary of the passage may be written in the foreign lan-
guage or in English.

Aural Experiences Orally Practiced and Checked. The topics
seraTid might be heard by pupils as described above and rein-
forced by pupils' oral responses. The following technique is
recommended for intensive practice in listening:

Step 1. Passages of appropriate length are first heard in
their entirety via teacher, tape, or disc.

Step 2. The passage is then repeated with appropriate pauses
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after phrases or breath groups in which pupils re-peat the phrases heard.
Step 3. The passage might be heard a third time withoutpauses.

Compre:lension might be checked audio-lingually in several ways:. Questions may be asked requiring oral answers in completesentences.
. Multipl', choice questions

are given orally by the teacher.The selected answer is given orally by pupils.. A summary of the passage is given orally.
. A restatement of the passage is made orally in the pupil'sown words or in a different person or tense.

The Topics, in Conversational Experience. The topics suggestedfor the various levels of language learning are intended to serveas indications to the type of experience or as a guide or frame-work within which language experiences may be selected to developaudio-lingual skill, particularly conversational skill. Thetopics should in no way restrict or determine the scope of coursesin individual schools. Variations needed for correlation withtext materials or special interests may be practical.

Any one of the topics may be used either as a single unit fora center of interest on only one level of learning, or fromlevel to level, each time in greater detail or involving moremature concepts and more complex expression. The order in whichthe topics have been suggested corresponds, in a general way, tothe levels of linguistic development in which it is believedthat pupils might best handle the material. Each "Section"represents a stage in the natural order of growth in generalexperience and is correlated with its corresponding stage oflanguage learning.

The topics suggest situations in which talk or conversationmay be developed to give pupils a "vicarious experience" withthe foreign tongue within the level of their abilities, andtherefy prepare them for direct personal contact with the for-eign people. In selecting and developing topics, teachers shouldcapitalize on the interests and experiences of pupils. Whereverpossible, topics should be correlated with pupils' genuine lifeexperiences so that the dialogue or conversation becomes a formof self-expression.

Dialogues. The term "dialogue" in this chapter will refer toa previously prepared sequence of meaningful
utterances involv-ing two (or several) roles in a definite situational contextand in a predetermined order. Like a play in microcosm, itshould have a definite time, place, and situation in which peoplesay something of mutual interest.

In the first level of learning, the dialogue might be preparedby the teacher, developed by teacher and class, or taken fromthe text. The dialogue should involve two roles and not morethan six or eight utterances. It should contain elements ofthe basic vocabulary and structures appropriate to the grade.
As pupils progress through the second and third levels theymight participate in the composition of the dialogues. Indi-
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vidual pupils or committees, using text or reference materials,
might prepare the dialogues under the teacher's direction. Dia-logues must be edited and approved by the teacher before theyare presented to the class. Appropriate dialogues may, of course,
be taken from the text at any level.

Learning the Dialogues. At any level, dialogues may be evolved
and pratticed by any of the approaches or combinations of approachesdescribed in the chapter entitled "Speaking."

On the first level, especially in the early stages, it is sug-gested that the dialogues be drilled and memorized by the classaccording to the procedures outlined previously. At all levels
the learning of the dialogue should be integrated with practiceby means of pattern drills, so that the variations of the major
structures contained in the sentences might be mastered. Thedialogue need not be completely memorized all at once, but might
be interspersed with the pattern drills. Through thelariationslearned in the drills, pupils may obtain the power to manipulate
additional structures and vocabulary for use in the same or other
situational contexts, as in conversational sequences or in con-
nection with textbook materials.

As pupils advance from the first level through the second andthird levels of learning,the dialogues become longer but memori-
zation practice takes less and less class time. Increasing re-
sponsibility should be placed upon pupils for control over the
variations learned through pattern practice. This control will
lead to their ability to use the patterns in conversational
sequences, and eventually in "conversation."

Conversational Sequences. Conversational sequences differ
from dialogues in that they involve some choice on the part of
the participants. The degree of choice determines whether a
conversation is "controlled" or "free."

On the first level, all conversation is strictly controlled.
It may be initiated by the teacher, sentence by sentence, or
directed by the teacher through pupils (directed dialogue) on
a topic involving structures and vocabulary which pupils have
learned through pattern practice. When these questions, answers,and statements are in a series, they constitute conversational
sequences. The number of utterances and the order in which they
are used are not restricted of "frozen" as in the memorized dia-
logues. Conversational sequences may involve a choice of review
vocabulary or of different forms of the verbs in person, number,or tense.

It is imperative to remember that language can be learned onlyin meaningful patterns of speech. In order to develop conver-sational sequences, therefore, pattern drills involving the
variations of different structural forms and vocabulary mustresult in a certain degree of mastery. The practice of pattern
drills is followed by isolating single patterns from the drills
and combining them with other vocabulary. For example, if a pat-
tern drill has just been completed using the structure aonoaen(40eloabaa) with the nouns repeat uoroaa, TIRCWO, but pupils havehad previous experience with wcrds such as amalgam, mare,
mem), a "conversational sequence" might include, Menonaa,
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sit AOBOXOR UOCTOOK. In other words, conversational sequencesinclude forms pupils have mastered in as many combinations aspossible, perhaps out of the context of the original dialogue,
but within a situational context of some kind.

"Controlled" Conversation. Conversational sequences, there-
fore, are "controlled" conversation, as the choice on the partof the participants is limited by the vocabulary and structureat his command. Almost all conversation on the secondary level
will, therefore, be controlled. The amount of control will varywith the amount of vocabulary and structure the pupil has mas-tered and with his ability to manipulate their variations indifferent contexts.

Steps to Free Dialogue or Conversation. Free dialogue, ortrue conversation, involves a correct, spontaneous,and totally
unrestricted choice of expression on the part of participants.
Genuinely free conversation is rarely developed on the second-ary level without concomitant foreign travel and without fur-ther experience in bona fide language contacts and situations.Relatively free conversation, however, is attainable within thecontext of the language experience of the pupils. While con-versation or dialogue ontopics will continue to be controlled,the controls will, of course, diminish as pupils acquire com-mand of vocabulary, structure, and idiom.

The steps for reaching relatively free dialogue within aspecific area of experience would be (1) prepared dialogue,(2) pattern practice, (3) controlled dialogue, (4) additionalvocabulary and pattern drill and (5) "free" dialogue.

Encouraging Free Conversation. Free conversation throughout
the course may be encouraged by the use of various devices.
One such device is to permit pupils to make a statement relative
to their personal experience on any topic, such as school, home-
life, hobbies, friends, family, the books they have read, activ-
ities they have engaged in and purchases they have maae. Their
classmates might then ask them questions on the subject. For
example, a pupil states, "H myngx Ronym oloyT6oxxy." Classmates,in turn ask:

rAe TN ee Rynvie
CXO.AbICO OHa cTonT?
KaRoro (ma nneTa?
ORa Ted() Rpanvace
TR ee 1303bMeMb B mRoxy?

Another pupil may state, "Bnepa R norm B Rnno." Classmatesmight ask:
}{axon 4114.4bM mez mope?
0 nem 6ux 3TOT cfnabM?
KTO mrpax pozb repoa?
'IW?IbM 6ux n RpacRax?
HoRpanmen Te6e cpmabm? flonemy?

The subjects of this type of conversational experience might
be effectivelycorrelated with the topics for audio-lingual ex-
periences outlined on the pages which follow. After the oia-
logues have been mastered, the subject might be personalized in
the manner described above. Such a procedure would be soundly
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developmental and would lead to a degree of genuine conversa-
tional ability. The past and future tenses might be practiced
to advantage using this procedure.

A device to encourage free conversation in the early years is
the use of a word game involving classified vocabulary, such as
a variation of "Twenty Questions." If the context of the vocab-
ulary is animals, professions, ages, or sports, "Twenty Questions"
might be played in the following manner:

Tx xonemb (WTI, AoxTopou? HOT.
Tli xonemb 6uTb YIIHTO4Ola HOT.
TU xonemb 6uTb uexasusom? HOT.
TN xonemb 6Nrb xxxesepom? HOT.
TN =MOM 6uTb nxeaTezem? Aft.

At this level, pupils enjoy using their imagination by assoc-
iating their own qualities, metaphorically, with those of ani-
mals in a "Twenty Questions" game. A pupil decides in his own
mind with which animal he might be compared. His classmates
ask him questions to which he answers "yes" or "no".

TN Kooa? HeT.
Tx somxa? HOT.
Ts 4OB? Her.
Tu Txrp? HOT.
Ts exxx? Aa.

The "Twenty Questions" game might be used to develop an ability
to describe people or things. One pupil has in mind an object
or person in the room. His claSsmates ask him questions contain-
ing a brief description of one of the aspects of the person or
object, to which he answers "yes" or "no." When a sufficient
number of questions has been answered In the affirmative, the
person or object may be guessed. (Suggestions for other word
games may be found in the WA= Imiguagt Handbook. )

Free conversation may also be encouraged and developed through
activities of a cultural nature. A Russian dinner acted out
with menus is an example of such an activity. Throughout the
course teachers should encourage free conversation through read-
ing materials. (See chapter on model lesson.) After the mate-
rial has been mastered, a free question and answer period might
follow.

Identification with the Foreign Culture. On the first level,
it is suggested of the beginning situations be
the American scene so that pupils might identify themselves with
the experiences. Following upon the initial situations, the
foreign cultural patterns, other than the picturesque, may be
included. If textbooks emphasize the foreign scene both the
native and foreign applications might be made with the foreign
language content. The foreign cultural patterns in terms of
vocabulary and expressions are introduced gradually at first,
but soon overtake and replace those of the domestic scene.

As pupils progress in the course, identification with the for-
eign scene should be progressively emphasized. Where the situ-
ation is still placed on the American scene, expressions such
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as polite expressions, expressions denoting interpersonal re-
lations and leavetaking, should be in the manner of the foreign
people. On Level III, it is suggested that the foreign scene
be the locale for all conversational topics unless the subject
is related to a definite experience in the life of the pupil.

The Use of the Language, Laboratory. It may not be practical
for lTFupils to have individual experience acting out all the
dialogues or reporting on many subjects, nor for the teacher to
drill clastes exhaustively in the dialogues and pattern drills.
The language laboratory may be used to advantage in providing
audio-lingual experiences. The original dialogue might be re-
corded on tape by the teacher in two ways, one with pauses for
repetition by pupils, and the other with pauses for pupils to
fill in the next utterance of the dialogue. The listening and
repeating via tape by an entire class will be less time-consum-
ing and will give pupils some of the individual experience they
require. The pattern drills might also be practiced in the
laboratory after pupils have become accustomed to using the
drills in class.

For the oral reports, the language laboratory might serve as
a library where pupils may find examples of oral reports made
on different subjects. Providing pupils with a model of a report
facilitates his preparation, and by analogy, insures better lan-
guaga learning.

In cases where the experiences of speaking cannot be provided
for all pupils because of time limitations, the experience of
hearing and understanding should be given pupils on as many of
the topics as possible.

The Levels. The topics for audio-lingual experiences are ar-
ranged according to levels of language learning rather than ac-
cording to specific grades for two reasons: to provide for pupils
who start their study of Russian at different points in their
school career, and to allow for COI tinuous progress for pupils
of ability.

Although Level I is equated in a general way with the first
year of study beginning in grade 9 or above, it is also equated
approximately with grades 7 and 8 in the junior high school
where these classes meet five times a week. Pupils who enter
the junior high school after a full program of foreign language
in the elementary school will have completed a good part of
Level I (e.g. the audio-lingual portions, though not necessarily
reading and writing) in the junior high and reach the experiences
outlined for Level II even before grades 7 and 8 have been com-
pleted.

Levels II, III, and IV are equated approximately with the sec-
ong, third, and fourth years of the four-year sequence and with
the third, fourthvand fifth years of the six-year sequence of
the senior high school. It is expected that the topics for
these grades will include the vocabulary and structures studied
during these years.

The topics grouped under Levels V and VI might be undertaken
in the fifth or sixth year of the six-year sequence. The amount
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of time allotted to pupils' courses of study and their progress
in foreign language will determine the year for which the topics
listed, or similar topics, might be selected by the teacher.

Pupils of ability, especially when they are grouped homogene-
ously, may progress audio-lingually from one level to another
before the year is completed, just as they may progress more
rapidly in other areas of language study.

SUGGESTED CONTENT AND TOPICS FOR

AUDIO-LINGUAL EXPERIENCES

Level I
On the first level, pupils concentrate on concrete situations

in their immediate environment, or to an .environment on their
age level set in the foreign country. It is suggested that,
wherever possible, the use of the vocabulary and structures of
the basic text be employed. (See unit on textbook.)
Dialogues, or questions, answers, and statements incorporated
into brief conversational sequences might include a selection
of expressions relative to:

Polite expressions, greetings, classroom routines, introductions
Identification of objects and persons
Placement of objects and persons
Description of objects, places,and persons within the level of

learning
Activities and actions within the context of the topic
Time of the occurrence in terms of
1. hours of the day, parts of the day, days of the week,

months of the year, seasons, weather
2. past, present, future

Comparisons of persons, things, places
General health

The Topics

I. HAMA WHOM

le X4ROCHRR xoMHaTa 2. YILBUIRR 3. Ypox YnmTe.nb5. Mom npmmTexm no =cure 6. Mom npeAgeTu 7. Em6xmoTexa-nETaAbma 8. Ham xpygom 9. Bpegema MAR H enopTmmmue 311HRTHR

II. HAMA CEng

1. qaenu cegbm 2. Molt Aog 3. MOR mogmaTa 4. Me6e.nbB Acme 5. Mon oAegAa 6. 3asTpax, o6eA, palm 7. Si pa6o-Tam Aorta 8. Cegelimue npaeAmmxm (mmemmmu, Aemb pozAemmm, mocxpe-cembe)

III. HAMA ORPECTHOCTL

1. Hama yAgma 2. CsecTmue npmnacu (7 6pro4mmxa, y gmcilmma, yanTexapn, y 6ammelimmxa) 3. Si noxynam oAegAy 4. Y AoxTopa5. Y ARIITHOTR 6. Ha nonTe 7. Hamm coceAg
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Level II
The topics in the second level broaden the base of experienceto include social activities and demand a higher level of lan-guage competency. Structures and vocabulary selected by theteacher should incorporate text material wherever possible, iftexts do not contain appropriate dialogues.

Audio-lingual experiences by means of the dialogues or conver-sational sequences should be emphasized at the beginning ofLevel II as txtensions from Level I. Towards the last part ofthe year, audio-lingual experiences arising from reading materials 'may be provided pupils. Wherever possible during the reading,questions of a personal nature, related to the subject of thereading, might be incorporated into the lesson. For example,if the reading is on cycling, questions such as KTO Te6e noAapm.71sexocnneA? HyAa Tx cetinac eAemb? C xem? B moTopom macy?may provide audio-lingual practice and begin to lay the.founda-tion for free dialogue.

Level II
On Level II, some of the dialogues or conversational sequencesmay be on the topics of Level I) but developed on a higher abil-ity plane, as indicated by the expressions to be included. Sug-gestions for topics especially suited for Level II are listedbelow for the teacher's guide and convenience. Similar topics,however, may be substituted because of their interest to pupilsor their relevance to text materials. The dialogues are to bepracticed in the past and future perfective wherever possible.

In addition to the expressions used in Level I, relative tothe identification and placement of objects, their descriptionand the time of occurrence, the experiences of Level II includea selection of expressions which:

. Invite or request people to participate in'activities.
(Example: HoeAeTe B gepxoBb c xamx?)

. Inquire about means of transportation necessary to reach aplace. (Example: Momxo exam TyAa noesAom?)

. Describe the actions of individuals as they participate inthe activity. (Example: CTBATIPH naoxo Tangy= "TBMCT".MU xynaemon.)
. Discover the abilities or preferences of companions.

(Example: Tug nrpaem ma 6maxatixe? %Pro Te6e AaTb - mozoxaHJH BOAB?)
. Introduce people to each other.
. Inquire about the location of places in terms of streetaddresses, or the placement of buildings in relation toother buildings or streets.
. Express the interpersonal relationships of the speakersby means of locutions and rejoinders. (Example: MOAOACU;ABAHO; Hy; nTo z; Aa BeAb; BOT Kaxl)

The Topics

IV. OTAUX (PA313.7104EHHH)

1. HporyAxa (nocxe
AOBB (ACTOM, Bilmon)
runecuou cagy 6.
Aome oTAuxa 9. B

YPoxos, napoAnoe rvinnbe) 2. BuxoAnolt
3. Ha Aame 4. Ha 'maze 5. B 000.no-

B napxe xyabTypu 7. B ropoAe 8. 33

nnollepczom aarepe
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V. OBWECTBEHHAR BH3H12

1. Hasse:um, caxgamme no Texectoxy 2. Ha Beneprame 3. Ha dazy4. Ha cf7T6oabHom maTne 5. 06eA s pecTopaHe 6. npa3Anyot mompomAexxx 7. BcTpena maabnxxa c Aesonxolt 8. Ha 6aaeTe 9. Bmum max s TeaTpe 10. HyTemecTsme 11. B yxxsepmare
Level III
On Level III the focus on reading is appreciably increased.For this reason, topics correlated with the reading may be in-cluded in this phase of learning. It is recommended, however,that conversational practice be continued during this stage todevelop something approaching proficiency.

Topics for Conversation. The topics in Level III broaden thebase of experience to include the realm of ideas as well as con-crete situations in which identification, action, and interactionare expressed. In order to develop an ability to exchange ideas,however simply, as well as to procure goods and services, theareas of experience below are suggested. The dialogues or con-versations develop some of those of Level II in greater depth,and are practiced in the past and future tenses after the pres-ent tense has been mastered. Props might be utilized. Aselection of expressions might be included such as the following.The examples given in parentheses indicate type of material thatmight be included.

. Relate persons to each other for the purpose of engaging inthe activity. (Making the appointment, meeting, going some-place together)
Ask directions for reaching a place.
Lescribe the actions needed for using means of transportation.. Name and describe the essential elements of each activity.(in the theater: the usher, the program, the seats; at thelibrary: the type of book, librarian, borrowing)

. Exchange opinions on various phases of the activity. (3TOTcnopTomeu oneHb HHCOHO npurain. Aar OH nagyntsx so.11oTyx$meAa.n.)

. Procure goods and services.
Express regret, sympathy, appreciation, agree.nent, disagree-ment, surprise. (H conyBcTBym Ham. It comaxemm. BaaroAapmBac. Coraamamcb. 51 me coraacex. AR MO SR rosoppas! Cray6oxxm ysamexxem.)

. Express social amenities. (flpomy,
camTecb, noxazyUcTa.YUOJIRM sac. HpocTxTe 3a decnoxolicTBo. 143BHHHTH.). Express interpersonal relationships.

(Use of first name andpatronymic; use of diminutive and affectionate forms; Aymesb-xa, pedsaa, AoporoM, THTH, AgAg, 6aTmulta.)
. Express leavetaking at the end of the activity. (C yAosoabcTsx-em, scero xopomero, Ao saBTpa, npmeT *elle (um), paA nossa-KOMKTbeg, 6yAbTe 3goposm, Ao cxoporo)

The Topics

VI. qACTHAH EH3Hb

1. B RoxAmTepcxoff 2. B nmcnedymazHom maramme 3. B nevus-maxepcxoti 4., B %nacos 5. Ha aaponopTe 6. Ha meTpo7. Ha anTo6yce 8. Ha sx3amexe 9. Ha RaTepe 10. Haplume 11. Ha cnapTaxmaAe
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VII. B 2IEPEBHE

1. CxoTosoAcTso 2. B mozxooe, cosxooe, Ha xyTope 3. aril=genoAcTso 4. MommoAcTso 5. 3euzewnle 6. Ypoicaft7. MononHoe xo3n2cTeo

VIII. HYA1TYPHAH

I. B 6H6anoTerce 2. B rupoicHom maraoHHe 3. B uysee 4. BTeaTpe 5. Ha noligepTe 6. Ha onepe, naneTe 7. Texesis-onorman nporpamua 8. HOBOCTM AHH no pamonepellane 9. Pyc-email mypHan, pyccHan raoeTa 10. OTaThil s pyccitom xypHa.Ie HAM 3pycomon raoeTe

Topics for Oral Reports. Since a fusion of skills is desir-able at this stage, brief oral reports by individual studentson topics arising from or inspired by their reading might alsobe made. Reports on subjects required by 'individual schoolsmight be substituted for or added to those below.

The topics listed are intended to suggest areas which mightgive pupils practice in sustained speaking on a subject in whichexpressions ol high frequency might be utilized. The topicsmight be selected by indiVidual pupils. To obviate error inreporting, the teacher might provide some leading questions whoseconstructions might be employed in the sentences of the report,as has been customarily done for written composition. A ques-tion and answer period, however brief, might follow the report-ing.

Pupils might prepare simple questions to be asked of the stu-dent reporting, such as: rAe on pogmon? B maxou ro Ay PoAlmon?flonemy OH H3BOCTee To give pupils repetitive practice inquestionin7, four topics on biography and three on story narra-tion are suggested.

IX. SUGGESTED TOPICS FOR ORAL REPORTS

1. Bumagemon Amgo a pyconolf moTopma 20 3HamemmuM pienuti HJtHxyAosamn, nmoaTeab, xounoonTop 3. Pyoctote repon 4. POMHH,TIPOIIHTaHHUN MHOM 5. (DHALM, KOTOPHM Si SHABA 6. Heaa6mBaemoecodmille 7. Mon Hapbepa

Level IV
In Level IV, much of the audio-lingual

experience of pupilswill arise from the discussion of reading material and from theirindividual interests. Questions, answers, and oral reports onthe rco.ding, the presentation of plays, the recitation of care-fully prepared selections of prose and poetry of literary meritand the preparation and production of assembly programs--longexcellent and valid experiences at this stage of learning--arecontinued.

The reading of newspaper and magazine articles should be fol-lowed by a brief question period in which the teacher questionspupils on the important features of the article. Pupils shouldbe able to comment on the article read.

An extension of audio-lingual experience into topics on civil-ization is recommended. The topics in Level IV are intended to
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suggest to teachers areas of civilization on which oral reportsmight be made by individual students. These reports will be
correlated with their reading of civilization materials. Theoverview of topics is suggested to familiarize pupils with the
salient features of the civilization in all its major aspectsso that pupils may terminate their course with a balanced under-
standing of the foreign people and their culture. It is recom-
mended that these topics be treated in the foreign language bypupils so that pupils will become familiar with the words andexpressions most important to each aspect and use these words
audio-lingually.

The aim at this level of learning is to prepare pupils tospeak to a native on several topics in terms of Russian culturalpatterns. Many expressions referring to aspects of contemporary
civilization are not found either in classical or contemporaryliterature. The reports should be brief and in simple language,but they should crystallize and consolidate important facts andthe words or expressions used to convey them.

The reports should emphasize those features important to the
contemporary scene, either in fact or in effect.

The oral reports might be followed by a brief question andanswer period on the salient features of the culture, especiallythose which involve terms pertinent to cultural or social insti-tutions. Pupils might be supplied with questions in writtenform, or they might supply their own questions. On the topic
"Education," for example, pupils might prepare to ask such
questions as:

Rex nasusaurca BMCWHO yne6mie ease/texas:1 B COBeTCHOU COMOB?
B Kalcom sospacTe nocTynaxm AeTa B manazbaylo mkozy?
Ao icalcoro sospacTa odasaTedislio nocemaTB cpextamm =wry?Keane cimityzbTerE HAX0AgTeR npx MOCHOBOKOM yaxsepexTeTe?
Itaxae Harpami nozynakm Te cTyAenTu, KoTopue npesocxoAno ynaTca?

Questions which cannot be answered by pupils reporting mightbe made the object of special study or their answers might besupplied by the teacher. Pupils might take notes in Russian andbe responsible for the answers they receive.

One of the objectives of foreign language study is to developan understanding of the basic beliefs and values of the foreignpeople as manifested in their interpersonal relations, theirindividual pursuits, and their social institutions. These be-liefs and values, already pointed out during the course, mightbe emphasized and consolidated by the teacher at this point.It is not expected that students will discuss these beliefs andvalues in the foreign language. It is important, however, thatthe teacher clarify as far as possible the psychological well-springs from which interpersonal relationships, pursuits, andinstitutions arise: the basic convictions held by members of thesociety as a whole, as manifested in their way of life.

The Topics

X. WIWI 3143141, B COBETCKOM COME

1. Camases 71CH3111, 2. mpaommume H 065NOHHO s u.,CP 3. Pa3HU8
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3aHHTHH H cno6oAmoe specs 4. npawanum 5. Hyammapxoe mcxycomso
6. Conemcxxli neaonex H ero padoma

XI. HCTOPHH M HPABHTEXIXTBO

1. Beammag mcmopmnecxam anoxa 2. Baxame memopmnecxoe xmno
3. Bene, u p, 3e1MTHO, nyma 4. coBeTexiim am

XII. PEOPPANH CCCP M 3KOHOM14 IIECRAR EM3Hb

1. Teppmmopma CCCP 2. Hacezeame CCCP 3. Hpoummemmocme m
ceaecxoe X03HIICT80 4. Hp0H3H0ACTBO H paammx paHomax 5. CpeA-
cmna cooftenma 6. Tpamcnopm 7. Padoma x padonme H CCCP
8. Pemeczo, npocl)eccmx, mmme.n.amremnma, npoclmomam, camamopmm

XIII. PYCCROE HACEJIEHME

(Individual projects may be developed to form an overview of
important contributions in each area.)
1. Mcmopmnecxme namaTimcm 2. BB/mime pyccxme ynemme 3. Mmomo-
among, xynomcmmxm, apxmmexmopm, cxy.nemopm 4. BmAamgmecn pycomme
nmcamezm 5. Pycomme momnoaxmopm 6. Mepxonmo-czaammexmH H pyc-
cxmH H3HHH

Levels V and VI
The topics in Levels V and VI should be correlated closely

with the reading material. The lives of authors, the content
of literary masterpieces, the motives and actions of literary
characters, the themes of reading selections and the signifi-
cance.of literature in deepening appreciations and clarifying
the universality of experience should be the prime focuses of
the audio-lingual as well as the reading experiences.

At this level, conversation should be reviewed and expanded;
esthetic and intellectual experiences should be included. The
latter may take the form of the recitation of fine pieces of
prose and poetry, the production of plays or dramatic sequences,
the composition of original dramatizations of prose pieces or
poems to be followed by presentation in class or to the
school, the discussion of important points of literature, the
reporting of the lives of authors, the summarizing of stories,
the oral composition of themes relating to the reading. These
should comprise most of the audio-lingual experiences.

Some suggestions for audio-lingual experiences in literature
are given below. These may be replaced by or added to topics
selected by the teacher. Pupils should be required to make a
report on at least three of these topics, or on similar ones
selected by the teacher.

An extension into the realm of music and art may help enlarge
the esthetic experiences of these pupils. To this end, some
topics in these areas are suggested. The vocabulary for these
reports might be obtained from the reading of some of the mate-
rial on art and music produced in the Soviet Union in the form
of books and magazines. This vocabulary should not be technical,
but should include some of the better known Russian terms such
as: daAmeia, duAmaa, Tpolhca, codop, HHTOAAHrOHUMR.
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Reports on science by interested and qualified students
might follow the same general plan as those for art, music,
and literature.

I. AHTEPATYPA: (TITOHHO, HOHCITORT, Kpmzmnecxmli o600p)

1. He6paHHoe CMIXOTBOPOHRO 2. Kaaccsnecum2 HJm cospememouti
pomaH. 3. HesecTHan nbeca 4. nnassue mucam nxcaTeax B npoxe-
sezeHmm. 5. BamaHme mmcaTeam B o6aacTm CDHAOCO4,H11 max peamrmm.

II. HCKYCCTBA:

1. Pvccxxe RHOHU 2. PeasrmoeHam H cseTexam zmsonmcb 3. 06pa-
eex pyccuoli apxsTexTypu maccsnecsoro xam cospemeHHoro nepmoza
4. 06paeex pyccuok cxyabnTypu saaccsnecmoro sax cospemenHoro ne-
pmoza 5. aksonmcb am6oro sexa.

III. MY3hIKA:

lo &MU) RomnoemTopa 2. Ero npomesezeHme 3. Ero 3HOMAHHO B
myeuxe 4. ROM110011TOP saaccumecuok myeuxm 5. KomnoexTop cospc-
MOHIOR WORM 6m R0MII0011TOP 011140Hat 7. ROMUOMITOP 0118P

IV. HAYKA:

lo 01111TH H OTIVMTHR pyccxxx yneHux 2. Heo6peTesse pyccxoro y-
neHoro 3. Hayluluk onuz Ha pyccuom House 4. CpasmeHme mezzy
meTpmnecxoN H euramticxoli cmczemamm mep 5. Haymmuli nporpecc B
HacTosnzee spells

Conversational Experiences. A continuation and expansion of
the conversational topics of Level III sufficient for travel
experience is recommended.

PATTERNS FOR DRILL

Purposes and Types of Pattern Drills

The use of the pattern drill is recommended to prepare pupils
to speak and understand the foreign language without recourse
to grammatical dissection and translation. The pattern drill,
when properly constructed, facilitates the assimilation of struc-
tural points through use and provides a context for the practice
of vocabulary. Automatic responses are developed through using
the drills with varied vocabulary and manipulating the varia-
tions of structural items.

Some of the patterns and their use in group memorization and
practice are found in the chapter entitled "Speaking". Addi-
tional patterns and an elaboration of those already outlined
will be supplied in this chapter. Teachers may compose their
own pattern drills to suit their purposes and needs.

Audio-Lingual Presentation End Practice. Patterns for drill,
some of wnich have customarily-600n presented in written form,
should be used audio-lingually throughout the course wherever
possible. New structural points and vocabulary should be pre-
sented and learned through patterns audio-lingually as far as
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practicable. Structures and vocabulary which are already famil-

iar should be practiced through pattern drills in reinforcement

exercises.

Structure Through Use. Structure can be taught and practiced

audio-lingually through pattern drills instead of through anal-

ysis, description, dissection, or translation. In this way

pupils learn the language itself and not merely about the lan-

guage. The pattern drills provide for (1) the audio-lingual

learning of new forms on the patterns of the old or familiar

forms, (2) the audio-lingual practice of familiar forms in dif-

ferent combinations. In this way language is learned by use,

similarities are stressed through repetitive practice, new

forms are learned through analogy with familiar forms, and
grammatical explanation and analysis are minimized.

What is a Pattern Drill? A pattern drill is one in which the

pattern given pupils audio-lingually is repeated audio-lingually

or is changed audio-lingually into a variation of the pattern

by the pupils themselves. The form given pupils is a meaningful

pattern of speech; if it is changed, the form to which it is

changed is a meaningful pattern of speech. The pattern drills

may be written for pattern practice after they have been audio-

lingually mastered. The changes follow a logical sequence re-

sulting in the control of structure and vocabulary through use.

Pattern drills to present new material or to practice familiar

material should be constructed with the following principles in

mind:

. Tne drill should include as much of the text material as

(vocabulary,vocabulary, model sentences, cultural content,

situational context.)
The drill should be contextually oriented.

. The drill should be structurally oriented. (a) It should

concentrate on one structure, or (b) where several struc-

tures are invol.ed, there should be a consistent pattern
of change (as in the "series" or "progressive" drills).

. The drill should provide for sufficient practice to result

in a grasp of the salient points of vocabulary and structure

drilled.

Pattern Drills for Practice or Presentation. A distinction

must be made between pattern drills for practice and pattern

drills for presentation. In patterns for practice, pupils drill

already known forms or vocabulary in different combinations. In

patterns for presentation, pupils learn new structural forms or

vocabulary. Various types of pattern drills listed may be used

for practice or for presentation, depending on the type of drill

chosen and on the previous knowledge of pupils.

Pattern drills for presenting new structural points may include:

. Repetition drills (which may also be used to present vocab-

ulary)
. Restatement or relay drills (Directed dialogue)

. Transformation drills
. Replacement or substitution drills
. Integration drills
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. Expansion drills

. Contraction drills

Pattern drills for practice may include all the above, plus

. Patterned response drills, in question and answer form

. Progressive drills

. Drill in rejoinder-response

. Substitution in a series of patterns

. Combined substitution and transformation drills

. Completion drills

. Translation drills

. Variation drills

Constructing the Drills. In the col:struction of drills, the
most important consideration of the teacher should be the pri-
mary function of the drill. Teachers must decide whether the
drill is to be used to

. Present a new point of structure or new vocabulary, or

. Drill structures and vocabulary already familiar.

In presenting new points of structure or vocabulary, it is
important to remember that

New vocabulary is introduced through repetition drills.
New structural points may be introduced through various
drills.

. Drills designed to present new structural points must show
the function of the forms to be learned.
Only one new structural point is to be introduced in a drill.
The change from the pattern supplied by the teacher to the
pattern given by the student should involve only a single
new change.
Pupils should be given sufficient drill in one form of the
structural item before going on to the next form of the
item. The examples given in the drills on the following
pages are not exhaustive enough for class presentation;
they are suggestions for drill construction.

Conducting the Drills. In conducting the drills, especially
in presenting new structural items, teacners should make sure
that all books are closed. The pupils are directed not to use
English. The teacher may give the English equivalent of what
he is about to say in hussian perhaps once, if he feels it is
necessary to do so.

1. The teacher gives one or two examples of the original
pattern and its variant which the class repeats.

2. The original pattern in the left-hand column and its
variant in the right-hand column may be written on the board,
but they should be erased as soon as they are fixed in pupils?
minds.

3. Pupils must be told (a) the type of change to be made and
(b) how to make it.
4. When pupils have grasped the principle of the change, the

teacher gives only the form in the left-hand column. Pupils,
individually or in groups, are required to give the form in the
right-hand column.
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5. When pupils falter, they should, be prompted by the teacher,
preferably in a "stage whisper."

6. The number of sentences given pupils will vary with the
structure presented, the ability of pupils to respond and the
items needed to secure coverage.

7. A grammatical explanation is given briefly before or after
the drill, dependJng on the degree of grammatical difficulty.
For most structures, the explanation is given after the initial
drill when pupils have grasped the point. The drill is then
resumed. In complex forms, a brief explanation might be given
before the drill.

Selecting the Drills. Careful selection of the type of drill
is important to Tix ETie patterns clearly. Teachers might remem-ber that

. jtructural items involving new words, as well as vocabulary
items, must first be presented through repetition.

. Aepetition drills of irregular verbs should be followed by
or be interspersed with restatement-relay drills. (Lirected
dialogue.)

. All items presented through repetition drills should also be
practiced through other drills, such as substitution, trans-
formation, and integration drills,in order to insure func-
tional learning.

. Certain structural items must be presented through integra-
tion, expansion, and contraction drills.

. Where several types of drill are combined, it is important
that only one of the elements be a new structural item.

Pattern Drills to Present Structural Points

In the examples illustrating drills, only partial drills are
given. Teachers will extend drills to cover the points as re-
qui red.

The Rep.".4"on Drill. This drill is suitable for the presen-
tation of new vocabulary, idioms, irregular verbs, and points
of structure. When a conjugation is to be initially learned,
regular verbs should also be presented through repetition.

Example 1: The verb "to have", present tense

Teacher

Y MOHR eCTb asTopylxa.
Y Hao ecTb asTopynxa.
Y Twig eCTb asTopynxa.
Y sac eCTb asTopynxa.
Y Hero OCTb asTopynxa.
Y Hee eCTb asTopynxa.
Y HKX eCTb asTopynxa.

Pupil

Y mem eCTb asTopynxa.
Y Hao eCTb asTopynxa.
Y Te6H eCTb asTopynxa.
Y sac eCTb asTopynna.
Y Heto eCTb asTopynna.
Y Hee 00Tb asTopynxa.
Y HH7C eCTb asTopynxa.
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Example 2: Vocabulary

Y MOHR OCTb mmra. Y MOHR OCTb MUM.
Y mem ecTb HHHPA H TeTpaoa. Y MOHR 00Tb 'WHIM H TeTpaAma.
Y MOHR 00Tb xHmra, TOTPAARA H Y MOHR OCTb HHHPA, TeTpaom m
mapsumam. mapaHAam.

Y MOHR 604HT roams.. Y )Lem 6oAmT rozosa.
Y MOHR 604HT pyxa. Y mem 60./mT pyHa.
Y MOHR 60AHT HOPS.. Y mem 6o4mT Kora.

Transformation Drills. Transformation drills lend themselves
to many different exercises as they involve the change from one
form of a structural item to another form, such as from the sin-
gular to the plural and from masculine to feminine adjectives,
from one type of demonstrative adjective or pronoun to another,
from affirmative to negative, declarative to interrogative,
person to person, or tense to tense for verbs. In selecting
items for audio-lingual presentation, teachers should select
those items in which the changes involved are deducible from
previous experience or from the teacher's explanation at the
time of the drill. For example, in the change from one tense
to another, pupils already have had the forms in repetition
drills. In other cases, such as changing from the' declarative
to the interrogative or from the affirmative to the negative,
the teacher's model at the beginning of the drill should be
sufficient.

Transformation Drills.

Example 1. Changing to the negative (In the negative construc
tion, the accusative rather than the genitive case
of animate feminine nouns in -a, -a, -ma is generally
used in speaking.)

H cmoTpm Ha ma.unmma.
Off OMOTPHT Ha Aesongy.
Mu cmoTpmm Ha mammy.

H BMW OTOA.
OH smAmT cTya.
Mu mAmm aTo omo.

SI BKAOA CTOJI.
OH HHAO4 malatimma.
OHS. mmAexa Aesonxy.
MU HHAOAH 3T0 °RHO.

300b OCTb ynmTeab.
3400b 00Tb ynmTeabHmm.
3A00b OCTb M8OTO.
340072 OCTb 74OHHICH.

SI He emoTpm Ha mamAmma.
OH He OMOTPHT Ha Aesovxy.
MH U8 emoTpmm ma *OURHHY.

SI HO Timmy wrogla.
OH HO HHAHT OTYZA.
Mn HO mmAgm aToro oma.

SI HO HHAOA cmia.
OH HO HHAOJI maJamma.
OHL% HO BH4040 AOHOIIHH.
MH HO HHAOAH aToro oxHa.

3AeOb HOT YIHTOAR.
3A00b HOT YtHITOZEIHHIM.
3A00b HOT OCT.ma
3AeOb HOT rIOHHKOB.



Example 2: Changing from the accusative to the locative with
verbs of motion and location.

Teacher

Si MAY B napx. Ryia Tu Bomb?
R dud a) a napme. PAe TU
dum(a)?
ONO NA0T B anTexy.
maaT?
Oxa duma a anTexe.
ammo?
OHM MAYT B WM. Hyaa OHM
mAyT?
OHM 611i4R

HyAa oma

PAA ona

Pupil

R mAY 0 napx.
R dud(a) s napme.

°He MOT a anTexy.

Oxa 6uxa s anTexe.

OHM MAyT B cox°.

PAe OHM CiNAR? OHM 414X B 0040.

Example 3: Changing from the
verbs of motion.

accusative to the genitive with

enemy Ha mommepT.
OH cnemmT Ha Ammo.
OHO CHOMMT Ha co6pamme.
Mu cnemmu ma ypox.

R enemy B maraemm.
OH cnemmT B mouHaTy.
OHO enema B OAOHRO.
Mu eflOMPLU B AOPOBHM.

Example 4: Using the alternate

MHO HpaamTen 3TOT raxeTyx.
MHO npaanTca aTa dzyaria.
Mne upasgTen 3TO mecTo.
R AVOIAM 3TM xoncoeTu.
OH AX6RT 3TM 6yTepdpo4u.

Si enemy C MOHIXOPTO.
ON one= C zelomm.
0Ha cnemaT c cobpaHmL.
Mu cnemmm C ypoxa.

R enemy M3 maraemma.
OH cnemmT M3 NONHOTN.
Ona cnemmT M3 WM:HRH.
MU cnemmu M3 AOPOBHM.

form of he demonstrative pronoun

MHO npannTen TOT ramoTyu.
MHO HpaamTen TO bayexa.
MHO HpaamTcm TO mecTo.
R A1D6410 TO ROMPOTN.
OH AX05MT TO 6yTep6pogu.

Substitution Drills. These drills, sometimes called replace-
ment drills, maTUTEsed to present structure points when an
item of one grammatical category can be replaced by an item in
another category.

Example 1: Personal pronoun objects

R exam gapes.
R mum Bepy.

allay OBTONWSRAbo
Emmy aocmy.

R xxdam ynemmmoa.
R amdxm nmpoxxm.

Example 2: The possessive

R ero =am.
R ee max.
2 OM Emmy.
R ee amxy.
R mx madam.
SI Mx modxy.

pronouns

3To 101pm:sit ygenmma. 3T0 Orb mapTmna.
3To mapTa yqemmnu. 3T0 ee mapTa.
PAe NOPTc40Ab YINITOAH? rA0 ero nopTcpexb?
PAe TeTpamm Hamm m Bepu? PAO NX TOTPOANH?
PAe COIRHOHRN ygemmoa? ro MX COMMHOHMN?
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Example : Personal pronouns with certain prepositions

a. MHTR notiAeT B XHHO C Maanom.
litTn nollAeT a Kuno c Hropem.
MHTR nonAeT B XHHO 0 ABHOR.
rpHma noltAeT B XHHO C HpHnott.
HOTR nonAeT B XHHO 0 paw H
CO UH0g.
oma noIAeT a xmno c Todolt H
CO MHOg.
Tat xonemb HrpaTb CO Ulla?
Tat 'cone= BATH co lufai?
OH nottAeT C !Torok H Bapeti?
On nokAeT C maAvnixame

n. KOMI noexan it apany.
KOMI noexan x 6paTy.
HOAR noexan x come.
Nenst noexaAa x dadymue.
NOM npnexan x 6pary H X0 MHO.
liOXX npnexsAs X cecTpe H X Tedee
Bu npHeApTe xo Mae B roms?

OHH nimegyr x Tede B roma

Kong noexaA x 6paTy H x cecTpe?

MHTR nonAeT B XHHO C Hum.
MHTR nokAeT S XHHO C HRH.
MHTR nonAeT B XHHO C Hag.
rpHMa HOgAOT B XHHO C Hell.
Horn nonAeT B XHHO C Hamm.

Ooma nolfAeT B XHHO C Halm.

R xoiy Hrparb C T0e0g.
R xony MATH 0 ammo.
On notiAeT c HHHH0
On nokAeT C HIM.

Kona noexaA x nervy.
!Conn noexaA x Homy.
Kona noexan x
BOHR noexaAa x neg.
!Conn npHexaa X Ham.
*eun npHexana x sam.
As, mu npnemm x sam a
room
AX, oHH npuelAyT X0 MHO B
rocTH.
A'a, HOAR BOOM: X HIM.

Example 4: Changing from,the dative to the genitive

OH enema x apany.
OH one= x 6paTy.
Ona onewnT x ceeTpe.
Ona enema X dadywHH.
R HAy x ()my
R Ha X CTO4Y.

Example 5: Changing from the
prefixed verbs of

On amen n myoeti.
OH BOM04 B xaftneT.
OHa soma B HomnaTy.
OHa BOMA& B &meaty.
Mu XOMAX a oAanme.

OH enema OT apenft.
OH one= OT 6paTa.
OHa one= OT COCTpU.
OHa onmenT oT dadynim.
R HAy OT onua.
R HAy OT crane..

accusative to the genitive with
motion

OH MAMA HO wean.
OH maw Ho Rad:merit.
On& auma HO HomnaTu.
Ona auma HO anTexn.
Mu BUMAH HO =MR.

Patterns for Practice

In drilling forms which are already familiar to pupils, all
the drills used for presenting structural points may be used for
practicing the points. Several additional drills, not suitable
for presenting structural points, are suitable for drilling al-
ready known points or vocabulary.

Transformation Grills. Transformation drills lend themselves
to many different types of drill, such as change of number, tense,
person, and noun to pronoun.
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Example 1: Changing to the plural

Teacher

OH mopomnii ynelom.
()Ha mopomas yneHnua.

aAopos.
Tx dawn. (6o4bHa).

Pupil

OHX xopomne yneHmoi.
OHM X0p0WHO riORBUU.
Mu aAoposu.
BM 60.11bHU.

Example 2: Changing from the Imperfective Present to the
fective Future and Past

R ceroma mow colomenne.
OHH "'Hero seTamm pair.
A oeroAnn nnmy colinnonne.
OHH nxoro semamm pano.

Per-

aasTpa Hammy communize.
OHM noexeaasTpa seTaHym palm.
Si pimps Banneax connneuxe.
OHM noaasmepa semaan pane.

Patterned Response Drills. Four types of drill for patterned
responses are suggested to reinforce structures or vocabulary.
In each type, the answer is closely patterned on the question.
The patterns outlined below represent gradations in structural

difficulty. They might be used sequentially for reinforcing
new content.

Type 1. questions requiring yes or no answers. In these ques-
tions, the noun or pronoun precedes tne verb; the verb
precedes the noun or pronoun; tne particle Jig is placed
between the verb and noun or pronoun.

a. 00m oncdsa ;wpm n 117T604? Aa, 00AA 41106HT Hrpnrb s olvdox.
b. AWaT 00An HITATb s 47T604?
C. J11061IT AB ONAH xrpaTb B ityr- 1st: Oem HO AJOHT nrpamb B cloym-

Coe
Type 2. The choice question.

a. 48AR MOAT MOX0444 NAM MO... Oems Aram moHonait (mopoxenoe).
poxenoe?

b. Ma BAOM ga nspouti BAU BTO MU HI OU HO nemia (sTopoia) avec.

pat *max?

Type 3. The cued response drill. The cue might be given before
or after the question.

uTO OaAH moan.? (moico.nait) eDeAg modin momozait.
(mopoxeHoe) LITO rbegg Azdia? ckews mopomeHoe.
Ha xoToputt sTax mu nom? Mu nom Ha ITOTER amax.
(TpeTnit)

Type 4. The question whose answer, closely patterned on the
structure of the question, requires the addition of
content by the pupil. (This type of question resembles
type 3, but there is no cue.)

LITO 4'em Am6HT? Oeo modnT mopomeHoe
Ha =mop 3TOU MN 11481e MN HHem Ha ITOTEE 3TOX.

Substitution Drills. These drills, also called replacement
drills, may be used to reinforce patterns learned through re-
petition and transformation drills, or for substitution where
the forms not previously learned are identical.

38



Group I: Substitution of the same element of structure

A. Drilling the forms of verbs (nHTaTb)

Example:

R 4HTaio pyccicHN nrypHa.n.
Mu
TN
Bu
OH
AaHHA
OHM

R naTam pyccHHN xypHan
Mu turraem pyecHHM AcypHaa.
Tu niaaemb pyceRHU xypHa.n.
B& ImaeTe pyccHHN xypHaA.
OH nirraeT pyceicHN xypEra.n.
AaHHA tUrraeT pyccludi XypHeA
OHH nsiTaxm pycemmN xypHaa.

B. Drilling the agreement of adjectives

Example 1:

Hasea cerogHn deneH
Bapn cerogHn
}troop', H (ibra
Sopa° yuHuN yneHHH
Jzoa ymHaa yneHmta

Example 2:

R am6.nm 3TOT Aom. R He
AWAM TOPO A0Ma.
(mecTo)

(AesonHa)

(mum)

Maw: cerogHn doneu.
Baps corms 6o.nbHa.
Hropb H anbra CePOAHH 60AbHU.
Sopa° pawl! yneHHH.
JIHea puma ynemma.

R JIMUM 3TOT Aom. R He AM6A10
TOPO Aoma
R xsolm 3T0 MeCTOo R He am6.nm
TOPO meeTa.
R mold.nio 3Ty Aesonxy. R Ha amd-
mo Ton gesonnm.
H modxm 3TH ICHHPH. R He am6mo
3THX HHHP

Group II: Substitution of different elements of structure

A. Changes within the basic pattern sentence
In this exercise, it is advisable on the secondary level to

substitute the same element of structure in at least two examples
before substituting another element. Also, better learning is
effected if the drill is constructed so that the elements at the
end of the sentence are substituted first, beginning from the
object through to the subject.

Example:

6YAY EICTb HUOHO. H 6yAy eCTb a6.nolco.
anemicHH. R 6yAy OCTb anezbem.
HuTb naN. 6yAy nHTb gag.
nHTb U0X0H0. A 6yAy nHTb UOAOHO.

Laura Cam 6yAeT rum MOAOHO.MU
o MU 6yAell nHTb 110.40H0.

. 0 CIHTaTb AOHbrile Mu 6yAem C4HTaTb AeHbril.
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B. Substitution of a series of patterns

Example:

(lInTaTb) R He nTam.
By nuTaeTe?
(nJraBaTb) R He naasam.
Bu naasaeTe?
(srpaTb na cmpunxe)

(syrinx')

(ropopuTb no.pycexu)

Si HO Immo.
Bu anTaeTe?
Si He woman.
HK naaseeTe?
Si ne arpap Ha onpunxe.
Bu mrpaeTe na expunxe?
H ne nypm.
Bu xypuTe?
Si He rosopm no-pyccxu.
Bu rosopuTe no-pyccxe

Progressive Drills. These drills involve tise changedifferent element of structure at every stag}.

Si dyjy ReReTb moero apyra.
(ma 6paT)
(a xony)
(naliTm )

(mpg)
(Bien)
(cTapaeTcn)
(yssAeTb)
(csom nesecTy)

of a

R 6yAy sexaTb moero Apyra.
R 6ygy nose' moero 6paTa.
R xony sexaTb moero 6paTa.
R sow HO= moero 6paTa.
R xony uaNTu csoero 6paTa.
Baca xoneT Hag= csoello 6paTa.
Haan cTapaeTen Hafts csoero 6paTa.
Baca cTapaeTen YBRReTb csoero 6paTa.
Baca eTapaeTen YBRAeTb OBOE HeBeeTY.

Combined Substitution and Transformation Drills. In thesedrills, more than one item is changed in a single pattern.
Ona noTepnaa csom cymxy.
(won nepnaTxn)
Xnea H RATH
(AOHIAIR)
(MM c nano1)

Ona noTepnaa came cymxy.
Ona noTepnaa CBOH nepnaTxn.
bine z HaTix noTepnaz Ex nepnaTxn.
baca H RaTn noTepnan HX AeHbru.
MU c nanon noTepnau Ham AeHbrz.

Rejoinder- Response Drills. In these drills, pupils are toldthe manner in which they are to act and to use the appropriateexpressions. In initial class presentation, pupils may look atthe Russian, listen and repeat. If English meanings are needed,these might be supplied orally by the teacher or in written form.
Example 1: Express politeness.

BOT sam naxeT, rpasAanxe.
Boahmoe cnaendo, rpamaansin.
ppomy RaRHRITI, menn.
Si 6ecnoxom sac?
Bu npuAeTe? HpasAa .m?

Boabmoe cnacz6o.
HoxaxylicTa.
Hpomam.
Pao6opoT. Nem' npenTHo.
C YA0130AbOTHReMe H cozazesum HO
Mary.

Example 2: Express Agreement
3T0 xpacusan xapTuHa, He npasAa az?
MR TOP= noemm Ha Aany.
Masan sxycnan unmet
IIYAnasi nor0.441
MR0 He HpasuTen aTOT

4.0

Onenb specimen.
Xopomo.
Beano: Anna.
Hpexpacna.
H MHO TOMO.



c.

Example 3: Express disagreement.

Bu BepneTecbl
3Ta 'mace une npasnTen.
EN xopomo nyscmyeTe cedn?
On zecbua ywml %O./ Ben.
E Awl laic II$ITb pyanen.

Example 4: Express doubt.

3TOT MOHROTHpb 6UA OCHOBGE B
1017 roa.
On neannanmmn noeT.
HitcaTemi onesb 6oraTue .w a.

Example 5: Express regret

On onenb dozes.
Ero oTeI plop.

One eme nessmiloposexa.
Si noTepnaa csom cymxy.
Bu ono30.4n.

Huxorgal
A me necosceu.
01011b naroxo.
He corxamamob.
AA nTo BM rosopETet

Heysean?

Re Isonzo duTbl
counenaxeb.(ne coraamamcb)

mut za4b?
Bupanam rzydoxoe codompe-
ROBWIRe.
Conyscrsym B 00 60.480BR.
Bone mai
npocTETe.

Completion Drills. In the audio-lingual program; some comple-
tion drills are formulated by nonverbal clues. Teachers may
point to the article or object in question. Other completion
drills may be used to reinforce learning in situational contextsas follows:

Example 1: Possessive pronouns

3To TeTpama ynenExa.
3To dEzeT FaTH.
3To AF Aso Axe= E Baps.
3To asTopynxa Oxera, 3To

Example 2: Demonstrative pronouns
3TO mon CTyJI. 3T0T eTya MOM.
3TO Tson xapannam. OOOOOOO

3To name xnEra.
3To same nepo.
3To UOR asTopynxa.

3T0 Tson uypnaa.

3To ero TeTpanxa.
3To ee dExeT.
3To Ex ARM.
3To asTopynxa Ozera. 3To
ero asTopynxa.

or adjectives

3TO MOM CTyJX. 3TOT CTYA MOM.
3To mon xapannam. 3TOT xa-
pannam Tson.
3To name Emma. 3Ta Emma Hama(
3To same nepo. 3To nepo same.
3To MOB asTopynxa. 3Ta asTo-
pynxa mon.
3To Tea swim. 3TOT uypnaa
mon.

Example 3: Antonyms and comparisons

Mamma onenb doraTan; toms
ovum 66=0.
HOAR 3A0P08. Ppinia 60A011.
3TO mon nepsuit BE3BT. 3To
ero
Esnoxnu uoxonon. Back!

0.1* psalm, npnexama. HocTn

41

Mapnna onenb doraTan; tome
°nem, dennuk.
ROAR aixopos. Ppsma dozes.
3To nepaall BRUIT. 3To
ero nocnennEn BH3HT.
Esnoxim 'common. Baca uoxoxe
EsAoxnua.
Oan pampas npaexaaa. ROCTR
noose npnexaa.



Translaticn Drills. Translations are to be encouraged only
when (1) the vocabulary has been mastered sufficiently for in-
stant recall, and (2) when the drill is contextually and struc-
turally oriented, as follows:

Example: Use of c with the instrumental case

What's the matter with Olga?
What's the matter with David?
What's the matter with her?
What's the matter with him?
What's the matter with them?

1. H xony =oda.
I want some meat.
I want some potatoes.
I want some water.

11TO 0 041)110K9
11TO c Atussmom?
'ITO C Hen?
'ITO 0 =la
giro c musaa

R xony xxe6a.
R xony maca.
R xony xapTomx.
R xony som.

Variation Drills. A basic pattern sentence is given in Russian
in which a change is to be made within the same structural frame.
The change is given in English to be rendered in Russian by the
student.

2. Mon
My
My
My

gem, poxAemag B cpeBpaxe.
birthday is in April.
birthday is in August.
birthday is in September.

MOR Atm pommel= B itespaae.
Mon AeHb powlenzsa s anpeare.
Mon ;Mb pOSANDIER H 41317CTO.
MOM AOH13 POSAORNIR a 0ORTR6/30.

(For the first part of the chapter, "The Textbook
in Audio-Lingual Presentation" see French for
Secondary Schools, page 62 to page 68.)

Presenting the Structures

Presentation I

Step 1. In presenting structures, the use of a pattern drill
is recommended to teach grammar in use. New structures should
be, wherever possible, presented through more than one drill.
In the case of verbs of new conjugations or irregular verbs,
the repetition drills should be followed by restatement-relay
drills (directed dialogue) and substitution drills.

Step 2. The pattern drills might be followed by question-
answer drills, preferably in the situational context of the
lesson.

Step 3. The question-answer material might be incorporated
into a dialogue or conversational sequence to which simple sup-
plementary material might be added. These "dialogues" might
prepare students for their required audio-lingual experiences.

Although step 2 should follow step 1, it is not necessary for
step 3 to come immediately after step 2. In the intervening
time, pupils may read material containing the new structures
and vocabulary and may undertake written practice with the items.
Step 3 might contain material so experienced.
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Illustration I: Possessive Pronouns

Step 1: A Pattern Drill (Used in the situational context of

the textbook material, utilizing new vocabulary which can be

inferred or review vocabulary.)

Teacher Pupil

3TOT HapaHAam Tson.
3Ta 6my3Ha THOR.
3To mecTo Tsoe.
3TH AeHbrx Tsox.

TOT Hapax/4am ma.
Ta 6.ny3xa mon.
To mecTo Moe.
Te neHbrx mom.

Step 2: The Question-Answer Drill

3TOT Hapax/4am Tso14?
3Ta xxxra same?
3To nepo Tsoe?

Step 3: The Dialogue
(Dialogues with other combinations of pronouns

might be utilized in the same way.)

4a, 3TOT Hapax/4am moll.
4a, 3Ta Hxxra mon.
4a, 3TO nepo doe.

First variation:
(Supplementary material)

3ApascTsyM, Ozer!
34pascTsy1, Bapn1
1bn 3T0 Inixra?
3To MOST nalrOo

(Basic pattern sentence)
H Hymaza, nTo 3Ta xxxra MOST.
HOT, aTa matra He THOS;.

Second variation:
(Supplementary material)

3To ICOR xxxra.
(Basic pattern sentence)

3To Llama xxxra?
HOT, 3Ta mama Ts0H.

Illustration II: Verbs in -cn

Step 1: The Pattern Drill

Teacher

H oxesamcb yTpom.
H npxnecusamcb.
H cmemcb.
Bu of esaeTecb mom.
Bu npxneousaeTecb.
Bu cmeeTecb.

Pupil

H onesamcb yTpom.
H npxnecmsamcb.
$i cmemcb.
Bu oxesaeTecb yTpom.
Bu npxnecusaeTecb.
Bu cmeeTecb.

Step 2: The Question-Answer Drills

H ROTOpOM 'lacy EIN .nommecb cnaTb?
H zoxycb cnaTb H AOCRTb nacos.

Mom BM moerech?
H MOMOb mom.
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Presentation II

The important items of the lesson are incorporated into abrief dialogue for group memorization. Basic pattern sentencesmight be chosen from the text or composed by the teacher utiliz-ing text materials. Content may include familiar and unfamiliarpatterns leading to pattern drills.

Step 1: Dialogue, Illustration: Dative case of pronouns
Part I

Mama: Homy Os A myrimax?
Crena: OH Aaa 1LE0 sypnaa.

Step 2: Pattern Drills (Only partial drills are given here.Each drill is continued to cover a sufficient number of forms.)
Part I

Teacher

Y MOHR OCTb asTopylixa.
Y use OCTb aaTopynxa.
I Te6R eCTb asTopynxa.
Y Bac OCTb apTopynxa.
Y Hero ecTb asTopynxa.
I nee OCTb auTopynxe.
Y HHX OCTb asToprixa.

Part II

Y MOHR OCTE. mare..
I MOHR OCTb xnnra M TO
Tpap.sa.

MOHR OCTb HEIHres TeTpx.4-
xa n napangam.

Y MOHR 6OJIHT roaoBa.
Y MOHR 00AMT ppm.
Y mem 6oanT Hora.
Step 3: Question-Answer Dri

form of the question using the
until the simple interrogative
tonation patterns.

Pupil
Y MOHR 80Tb aBTopynaa.
Y Hac ecTb aBTopynxa.
Y Te6R OCTb aBTopynxao
Y Bac ecTb anTopynxa.
Y Hero 00Tb aBTopynxa.
Y Hee 80Tb aBTopynaa.
Y HMX 80Tb aBTopynxa.

Y mem aCTb xnnra
Y menR OCTb xnnra H TOTPRKKe

Y MOHR OCTb sunray TeTpanxa
xapangam.

Y MOHR 60MKT roaoBa
Y MOHR 6O.HT pyxa.
Y MOHR 60AMT Hora.
lls. Practice with the inverted
particle Jul might be postponed
has been drilled with proper in-

The affirmative, when mastered, might be followed by the negative
cmoTpm Ha MeAblKIRe.

OH CMOTPIT Ha mozoitym

Mu cmoTpnm Ha seHuMuY
H Busy =OA.
OH BriAnT eTya.
Mu snggm 3T0 ORHO.
Si BMW CTOA.
OK Emma maabnuxa.
OnasnAezamanoxym Ae-
Bomxy,
Mn Biwa* aTo wino.

H ne cmoTpm Ha maabnima.
On ne emoTpnT na moaoAog AeBomm.

Mu He cmoTpnm Ha =Homy.
H Be maw cToaa.
OH H8 HEART Inv's..
Um ne sugsm aToro oxna,
H HO HMKOA emu..
OH HO Bnicea maablinxa
Ona HO BnAexa mo. oAym geBonsy.

Mu ne Biwa' aToro mum.
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Presenting Vocabulary and Idioms

Vocabulary and idioms from. the new lesson may be presented
audio-lingually when their meanings can be illustrated or im-

plied. Meanings might be clarified by gesture, chalk drawings,

pantomine, paraphrasing, or definition. The presentation may
be combined with the structure drills or take the form of a
repetition drill which might also be followed by other drills,

such as transformation, substitution, or completion drills.

The three steps used in presenting the structures may also apply
to presenting vocabulary or idioms.

Illustration I: Prepositions Implied Through Gesture

Step 1: Pattern Drill I - Repetition drill

Teacher Pupil

MH1lIK NORABT B RHHO C MBELHOM.
Mmma noHAeT B RHHO C KozeH.
Mmma noHAeT B MHO C MameH.
Mmma nogAeT B RHHO C BepoH.
Bopmc noHAeT B MHO C BKMH
H co MHOI1.
KOCTR noHAeT B MHO C T0602
H CO MHON.
BM KOTHTB MATH CO KHOR?
By XOTKTB rOBOPITE) CO MHOM?
noKAeT Mmma C samm?
HoHAeT rpmma C samm?
Mama, Tu xonemb mATm co mHoH?
Rana, TH xonemb mATit co mHoH?

Step 2. Question-Answer

aTO UHCbM0 HOAK.
3T0 ameba° TA Akam.
SI Dona a imao 6e3 sac,
Si nolta a !MHO deo Oomm.

Mmma NOMAOT B RHHO C HKM.
MHIER noffAeT B RHHO C
Mmma noHgeT B RHHO C Hell.
Mmma noHAeT B RHHO C Heil.
Bopmc no2AeT B RHHO C Rama,

KOCTR NOMMT B HMO C Hamm.

xony HATH C BELMHo
Si xony 1,0730pinb C BKM/10
Aa, OH noHAeT co mHoH.
AK, OH noHAeT co mHoH.
All, A oneHb xo'iy MATH C TO6OH.
Aa, a °nem, xony mATm C To601l.

AAA Nero?
Apan nee?

KOKO Boman?



READING

Introduction

The ability to read the foreign language with comprehension
and enjoyment and without recourse to translation into English
is the aim of teaching reading as a communication skill. As
soon as the audio-lingual foundation has been laid, reading
should be begun. Details on the introduction of reading after
the prereading phase are given below in the section entitled
"Transition to the Written Word."

Reading may be basic or supplementary to the learning situation.
It may be undertaken for information, for study, for pleasure,
and for appreciation. In all cases, the reading should provide
satisfaction to the learner. It should therefore be properly
graded and taught so that a sufficient amount of facility in
comprehension is achieved. Strong motivation and appeal to per-
manent interests will assist pupils in their pursuing reading
with greatest effectiveness.

Types of Reading. Reading may be intensive, extensive, or
supplementary. It may also be oral or silent. Intensive reading
implies that this activity is controlled and under the guidance
of the teacher. It does not necessarily imply a slow, detailed
analysis of the text, but it does involve comprehension of the
content and the examination and study of its new words and struc-
tures. Extensive reading denotes more independent reading of a
greater quantity of material, but it should be remembered that
reading in a foreign language will in itself curtail the amount
in comparison to the quantity of suca reading in one's native
language. Extensive reading in the foreign language aims pri-
marily at rapid comprehension of the content and generally avoids
detailed study in any form.

Emphasis should be placed on intensive reading in the begin-
ning years but should be decreased gradually as the student pro-
gresses to upper levels. Extensive reading should be introduced
only after the student has acquired facility in reading simple
texts. However, some sightreading may be practiced even in the
early years when the teacher considers it appropriate and dif-
ficulties are removed beforehand. In the upper grades the quan-
tity of extensive reading should be augmented so that pupils may
increase their skill in reading, read independently, and cover
more ground.

The content of the reading material at all levels should be
authentic linguistically and culturally. Selection of the mate-
rial should be guided by the relative ability of the student.
It should be neither too difficult nor too easy.

Reading supplementary to intensive and extensive reading should
be an integral part of the foreign language course. It should
be designed to enrich pupils' knowledge of the foreign country
and inspire them to read in the foreign language on their own.
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Selection of Reading_Materials. Reading material should be
chosen with regard to its suitability at various levels of
learning. The material should be generally appealing to the
interests of secondary school pupils and adapted to their read-
ing ability and maturity in the various grades, relative to the
different types of reading as described above. Suggestions for
materials suitable for pupils are given in the chapter entitled
"The Reading Program."

It is recommended that the publications be pleasing to the
eye. They should be attractively and firmly bound, clearly
printed, well edited, and effectively illustrated in order to
arouse the student's interest and invite him to read. They
should furnish the necessary vocabulary and a variety of effec-
tive exercises for the mastery of the reading.

A proper balance between literature and material derived from
areas of knowledge such as science, art, and customs should be
maintained.

The most fruitful period of nurturing individual reading habits
is in tha adolescent years. The good teacher can extend the
scope of his pupils' interests, add variety to their tastes, and
increase the range of their intellectual resources. It is the
responsibility of the foreign language department to provide an
adequate collection of reading materials. For extensive and
supplementary reading, collaboration with the school librarian
can facilitate and lighten the task of the teacher.

TEACHING READING

Intensive Reading

Intensive reading is intended to develop the ability to under-
stand the written language without the intermediary of English.
It serves to build an active as well as a recognitional vocab-
ulary. The reading material may be used not only as a basis for
oral discussion, but also to develop appreciation of language
patterns and style.

In the early years, intensive reading should be undertaken in
class under the direction of the teacher. During these years,
emphasis should be placed on oral presentation. It is suggested
that pupils read aloud in order to facilitate the association of
the spoken word with the written symbol. Choral reading after
the teacher's model helps develop skill. If properly done, read-
ing aloud helps to improve pronunciation, intonation, and fluency.
Through this reading, additional vocabulary and structural pat-
terns may be learned.

Since the procedures in intensive reading should be adjusted
to the pupils' progress as they continue their study of the for-
eign language, suggestions for the presentation of material dur-
ing different stages of development will be outlined.

Transition to the Written Word. After the audio-lingual .:'oun-
dation has been laid, the activity of reading may be undertaken.
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Caution must be exercised in the transfer from the prereading
phase to the introduction of reading material, since it is atthis point that pupils will first be systematically exposed to
the writing system (i.e. the printed word) and will be asked to
associate it with the sound system. Only the content used audio-
lingually is to be presented visually at this stage.

Reading means a special acquaintance with graphic shapes, and
more particularly with patterns of these shapes in their rela-
tion to patterns of sound. The work will involve teaching the
nature and significant features of the major patterns of Russian
spelling.

The pupil is already acquainted with one set of graphic symbols,
different from the set he is now being asked to learn. Therefore,the pupil has a double problem, (1) learning a new set of graphic
symbols; (2) learning the patterns of graphic shapes in their re-
lation to the patterns of sound.

The identification of the graphic shapes of the letters of the
Russian alphabet will be made by the use of the dialogue mate-
rials and perhaps their supplements, all of which are already
familiar. At the same time will come the development of habits
of instantaneous and automatic recognition and response to the
patterns of visual shapes that correspond to the patterns of
auditory shapes constituting the signals of the Russian language.
In this matter, we shall be far less concerned with matching
individual letters and individual sounds than with correlating
letter sequences and sound-sequences. It is not so much that jiis sometimes palatalized and sometimes not as it is that in XOT
it has one sound Pnd in JleT it has another.

At this stage of the development of reading skill, the pupil
should have a lot of practice listening to the reading of the
materials mentioned as he follows them visually in the text.
Listening practice should be followed by the pupil's oral read-
ing of the same materials.

Among some of the pupil's problems in reading might be:

1. Projecting native sounds in relation to Russian letter-
sequences which contain shapes related to English lette-
and-sound shapes: AoxTop, Auepxxa, xxxxxx, aApec, axT,
xaAexAapb, TORT

2. Producing native sounds in response to Russian letter
sequences which contain shapes related to English letter-
shapes but are not symbols for the same sounds: mope, pOT,
HEM, TOM, OH

3. Meeting completely or largely unfamiliar visual shapes
which may or may not be phonetically familiar: xxpacp, wapt,
APA, Twx, xexTp, loplacT

4. Confusing shapes which closely resemble one another
visually but which differ in varying degrees phonetically:

aeA; wyu, MAKEL; SAO, 3TO

One of the major goals of reading activities at this time
should be to train the pupil to make automatic oral responses
to the graphic patterns corresponding to the auditory patterns
representing the communication signals of the language and to



train him to supply those signals (patterns of pitch, stress,
and pause) which Eire missing from the graphic representation
of this or any other writing system and which are indispensable
to reading with understanding.

1. If the content mastered audio-lingually is in the form of
a dialogue with utterances in a predetermined order, the follow-
ing steps are recommended to initiate reading:

a. Pupils repeat the dialogue orally several times just be-
fore the printed text of the same content is given to them.

b. They repeat the dialogue orally several times with the
written text before them, associating the oral with the
written form. It is important that this superimposition
of the verbal on the written words be done in a manner that
is casual and not analytical.

c. Pupils may then repeat the dialogue to themselves (silently)
as they follow the printed text. This silent "reading"
should be done a sufficient number of times in class or as
homework so that pupils become thoroughly familiar with it.

2. If the material pupils have learned audio-lingually has
been in the form of a variety of expressions (not in any pre-
determined order), the reading should first be composed of these
identical patterns or expressions. In this case, the content,
exactly as it will appear in its written form, should be pre-
sented as follows:

(Note: The oral pattern in steps a, b, and c might be given either
by the teacher or a voice on tape.)

a. The teacher reads orally while the pupils listen but do
not look at any printed material.

b. The teacher repeats the oral reading while the pupils now
follow silently the printed text.

c. The teacher repeats the oral reading of the same text,
but in short phrases and with pauses; the pupils repeat
the phrase in chorus while reading from the text.

d. The teacher and pupils read together the entire selection
without unnatural pauses and in chorus.

e. As pupils demonstrate proficiency, they may read aloud
individually.

3. When pupils first start to read recombinations of patterns
learned audio-lingually, the above steps are also recommended.

Of course, the pupil need not be kert to dialogue materials
or other materials mastered audio - lingually, even in the first
year. Further skill in reading will be developed through the
reading of familiar materials in various recombinations and will
eventually exceed primarily spoken materials in every way. Af-
ter mastery of exercises, including familiar materials to the
point of performing them. without conscious effort, the pupil
will be led to the recognition and comprehension of materials
which are increasingly less characteristic of conversation.
Skill is always to be developed to the point of comprehension
with a minimum of conscious effort.

(For the rest of the chapter on reading, see French for Sec-
ondary Schools or German for Secondary Schools, pages $2 f.)
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WRITING

Teaching Writing

Writing in the foreign language without resorting to transla-
tion from the English is the main objective of the fourth skill.
The writing is based primarily on what pupils can say.

Although writing has a lesser role in the audio-lingual ap-
proach to foreign language study, it is important in reinforcing
audio-lingual learnings, in fixing expressicn and vocabulary
learned through reading, and in giving pupils an opportunity
for written self-expression. Also, it is through writing that
the student better observes the intricacies of the language and
eventually arrives at a certain degree of accuracy.

Broadly speaking, two levels of written expression may be
distinguished. The one follows a model and is guided or imitative.
The other, the expression of an individuality, is free and creat-
ive.

Writing may be initiated soon after the student has been intro-
duced to reading. It is imperative that good habits of writing
accurately, and eventually, automatically, be established from
the very start. Since Russians in their handwriting use the
cursive form, this form is the one that should be taught. When
referring to the letters of the alphabet, the teacher should
name them in Russian. The following suggestions may be helpful
to the students when introducing the Russian cursive characters:

. stress the hooks in ANA, c./161

. stress the short tails indi411/14,; these tails are made dif-

ferently than the tail in for example.

. stress the distinguishing shapes in 1%1S ; the first letter

has a smooth curve, while the second is angular.

. stress the relative shapes of 6, 6t withAfr ; the former

letters are always written below the midli -ne, whereas .8
extends above it. (4k 4/141M4104 )

4filtiti2ei look similar to their corresponding printed

characters s, p, y, x; they do not represent the same sounds

as the English alphabet characters of similar shapes.

didJr) Air 14)
P o o not look similar to their corresponding

printed characters A, x, 2, n, T these cursive lit.,--"rs do

not represent the same sounds as the English alphabet
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characters of similar shapes.

. 4101.1k,3,X11V;I: are similar in shape to the English

alphabet characters, but do not represent the same sounds

as the English alphabet characters of similar shapes.

. #41. and. are frequently so written in order to avoid

confusion.

The following errors may be made by the student at the early
stages of writing because of interference from his native lan-
guage habitsz

Writing instead of 16 . Tell the student that both the

capital and the small letters are written alike; the differ-

ence is only in the relative size.

writ:ngArinstead of441,, especially in joining letters

letIr'41-4A2
Joining letters should be thoroughly explained.

Writing 44. instead of irid

Writing iri instead of 4C(A).

Drill to obviate these errors in forming Russian letters should
be practiced from the very start. The teacher should make peri-
odic check of all written work.

After the cursive forms of all the letters have been drilled
individually, the student may then proceed to join them in words.
The teacher illustrates the joining of the letters by writing on
the board a number of words selected from those already audio-
lingually experienced. Enough words will be written by the
teacher and copied by the pupils to contain examples of each
letter of the alphabet, including capitals as well as small
letters.

In the early stages, imitative writing should be emphasized.
The student should practice writing by copying the identical
material which he has mastered during the phases of hearing,
understanding, speaking, and reading. Practice in copying ex-
actly a few sentences in authentic language helps the student
to learn the correct written form and minimizes the possibility
of error. After the cursive forms of all the letters have been
drilled individually, meaningful word groups and not single
words should be practiced. Automatic control of the Russian
script in response to oral and written stimuli is the goal.

(For the rest of the chapter on writing, see French for Sec-
ondary Schools, pages 94ff and German for Secondary Schools,
pages 9.61.177--
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CULTURE

Introduction

It is generally accepted that language itself is both the major
. vehicle of culture and the most important aspect of culture.

Therefore, when teachers are giving instruction in the Russian
language, they are, by virtue of that very fact, teaching Rus-
sian culture. Whatever additional views may be held regarding
the nature andteaching of culture, the important principle for
teachers of Russian in our schools to adhere to is that all
classroom activities should unswervingly contribute to the de-
velopment of the four basic skills through hearing, speaking,
reading, and writing. Russian dances and balalaika-strumming
should never comprise any part of regular class activities in
this sequence.

If this section of the Syllabus gives certain background mate-
rial for understanding the Russian people, it is not that this
information is not available elsewhere or that it shouldte read
in English by or to the pupils. It is rather that the presenta-
tion here is meant to integrate certain notions of Russia into
a coherent whole. It is also meant to be a guide to teachers
in the selection of some of the materials of instruction, par-
ticularly at the third and fourth levels of a four-year sequence
beginning in grade 9.

The USSR: The Land and the People

Geography

Even though the USSR spans two continents, historically the
Russian considers himself a European rather than an Asiatic.
The vastness (npocTop) of his native land is well illustrated
by the existence of ten time zones. A Russian is always con-
scious of being an integral part of this "vastness." The end-
less steppes, the taigas, the tundras, and the many large rivers
of his country further contribute to this feeling. Being ex-
posed to this environment may have developed in him an intuitive
sense of communal fellowship. More than half of the population
-- peasants living on the land -- come into close contact with
nature and have a tic, ray religious outlook. The Russian feels
that the soil (nonaa) is the source from which he draws his
strength. Heis proud of his native land which he calls mother-
land (poggHa). During World War II the Soviet government used
to its good advantage this love for the motherland and called
the war the "Great Patriotic War" (BeOnmaa OTanecTaeHHaa. Haifa),
just as the Russian war of liberation following Napoleon's in-
vasion was called the "Patriotic War" (OTEINOCTBOHREIR HolHa).

Although the Soviet Union is the largest continuous land mass
in the world and has almost three times the area of the United
States, it is for the most part hemmed in on all sides. To the
north extend the icy Arctic wastes and to the south lie the
Caspian Sea and the Black Sea, exit from which for centuries
has been controlled by a foreign power. To the east stretch
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the Ural mountains and thousands of miles of Siberian hinterland.
A journey from Moscow to Vladivostok via the trans-Siberian Rail-
way takes about ten days. There are no natural barriers in the
west and it is from this direction that western ideas have pene-
trated. But the Russian also remembers that this is the path by
which a number of foreign invaders have come, and the Russian
state has always tried to control contact with the west. Hence,
just as before the "westernization" of Russia ty Peter the Great,
so at the present time the Soviet citizen finds himself cultur-
ally isolated and economically "-hind the times as far as the
western wor2.d in concerned. As in the past, however, he is ever
eager to penetrate barriers to the outside world. He often feels
inferior when he chances to compare his standard of living with
that enjoyed in the t. To offset this feeling of inferiority,
the Kremlin, by publicizing long-range clans, setting production
quotas, and devising slogans, urges the people to "catch up to
and surpass the United States."

Traits of the Russian People

Like the varied ano intense climate of his country, the Rus-
sian character, too, is apt to be unpredictable. This trait of
unpredictability is particularly observable in his so-called
"ambivalent personality." He oscillates between extremes of joy
and sadness, hope and despair, order and anarchy, creativity and
destruction, industry and laziness, love and hate, good and evil.
The psychological make-up of a Russian is paradoxical. The con-
temporary Soviet poet, Evgeni Evtushenko, illustrates this point
in these words: "I am thus and not thus; I am industrious and
lazy, determined and shiftless. I am shy and impudent, wicked
and good; in me is a mixture of everything from the west to the
east, from enthusiasm to envy..." Russian literature, too, a-
bounds in heroes having contradictory traits, such as many char-
acters in Dostoevsky and in more recent novels by Dudintsev --
Not la Bread Alone ( "He xzedom excamai" -- and by Kochetov --
The Brothers Evshov ("EpaTbg Epluosu" ). In music and folk dancing
there is always present extremes in rhythm, tempo, and tonal color
-- the shifting from the joyful to the melancholy -- from the
major to the minor keys.

Lthnic Groups

Within the Soviet Union live some 140 recognized ethnic groups
in 16 republics. Unlike the United States, the USSR is not a
"melting, pot." Assimilation of minority ethnic groups, such as
the Jews, Armen_ ':is, and Georgians into the dominant culture has
been slow and almost negligible. Of the Soviet population of
2l million, the Great Russians predominate in language and pol-
itics. The Ukrainians and Byelorussians also belong to the
Slavic family.

Among the largest and most important ethnic minority groups
in the USSR, the Ukrainians have long demonstrated their intense
desire for independence, although it was not until the eighteenth
century that the Ukrainians were generally regarded as a separate
and distinct people.

The rise of nationalism among the nineteenth century intelli-
gentsia underscored the apparent differences between the Great
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Russiai,, End Ukrainians. Throughout their history the Ukrain-

ians looked toward the west for cultural borrowings. Just as,

centuries before, the transfer of the Government from Kiev (once

the cencrr of Russian civilization) to Moscow had aroused strong
Ukrainian antagonism, so did the modern collectivization of

agricultui -. Occupying a rich fertile plain, the Ukraine pro-

duces about nalf of the grain supply of the USSR. In order to

carry out ti:e intensiAe electrification policy started by Lenin,

construction c,f hydroelectric plan"cs has had a prominent place

in Soviet fivi.-year plans, and the colossal Enieper Lam, which
resembles our own Grand Coulee Dam, is in the Ukraine. The ex-

altation of Taras Shevchenko, their beloved poet, and the claim

that Ukrainian is not a dialect of Russian but a language in

its own right are other indications of a strong nationalist
feeling among these people. It is interesting to note that many

officials in the Kremlin, including Khrushchev, are of Ukrainian

origin.

The Georgians, too, long resisted joining the Soviet Republics.

Their nationalistic enthusiasm abated somewhat when a Georgian,

Josef Stalin, became Premier. They accepted Cnristianity in the
fourth century and from that time on were in contact,. with Byzan-

tium and Europe. The Georgians highly prize this traditional

tie with the East and West, as well as the fine literature they
have evolved since the Middle Ages. They have kept intact their
language, religion, and folklore in the face of a continual

struggle for existence against such giants as the Turks, the

Persians, and the Russians. They possess a warm humor, a rol-
licking bravado, and a wily sense of cunning.

The Turko-Tatar (Turkic) peoples are a most interesting ethnic

group. These: Moslems, living in various parts of southeastern

Russia and central Asia, are historically remnants of the many

migrations from the East. Subjugated by the Tsarist government
during the second half of the nineteenth century, they have main-

tained their national identity and their Muslim faith. Through

a pan-Turkic movement, many tried to gain their independence

during the Revolution. Their attempts kindled a strong feeling

of nationalism among the Uzbek, Turkmen, Tadjik, Kirghiz, and

Kazakh peoples. Although there are still nomads living among
them in the vast desert areas of the republic, the Turkmen in

the USSR chiefly follow an agrarian economy. In the traditional

manner, men shave their heads and wear high fleece caps. Pos-

sessing very few natural resources, this republic has not seen

much industrial development.

The Family

The family is a basic institution of Soviet society. In the

earlier years of Bolshevik power, the government set out to

abolish the traditional family unit, but failed miserably. To-

day the State recognizes the family as an important social and
educational force in preparing the child for his responsible

role in Soviet life. Together with the school and youth organ-
izations, such as the Octobrists (ORTROpRTa), the Pioneers and

Komsomol Youth (Ilmollepu R Komcomommu), the family teaches the

child to be obedient and submissive to his parents, his teachers,

and his leaders in the government. The Soviet state, like the

traditional Russian communal system (Imp), exercises a most
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active control over parents in the rearing of their offspring.
Actually, this concept of maintaining strict discipline in thehome is not altogether new; it may be found in the 16th century
"AomocTpor in which there are rules on how to bring up children.

In the majority of Russian families the mother and father work.
This situation usually leaves the child in the care of the grand-

-6.

mother (Oadymuma) who exercises an influence over him that often-
times is incompatible with that fostered by the State. The
grandmother, being of an older generation, is more than likely
to instruct her grandchild in Russian folklore, customs, tradi-
tions, and religion. The grandmother's role in the home may
have been one of the reasons that the State has spurred the
establishment of boarding schools.

Living conditions and the housing shortage still pose a problem
for the well-being of a family. This situation has been a popular
theme for satirists. The Twelve Chairs 04BeHaguaTb cTyabelio)
by Ilf and Petrov is a humorous work which satirizes the housing
situation. Poorly-constructed and overcrowded apartments with
very little privacy have detracted from the home as a focal point.
The'pressures of outside activities -- factory meetings, the ob-
servance of political holidays, voluntary overtime work, and the
like -- have further weakened the home. During the past two
decades the Soviet family has become smaller in number and less
religious. Divorce has been made more difficult to obt4in (part-
ly because of the declining birth rate) by increasing the cost
involved and by requiring an official public announcement that
must appear in a newspaper. At the same time, the role of the
mother in the household was strengthened with the passing of the
patriarchal system.

The role of the Soviet woman in the economy is not fiction butfact. According to Soviet statistics, women comprise 45 pr- centof the total labor force in industry and 58 per cent of the work-
ers on the collective and state farms (KOAX031d H CCHX03H ). Aside
from their manual labor, it is interesting to note that there are300,000 women doctors, 1,400,000 women teachers, and another
150,000 women engaged in scientific research. In view, too, of
their outstanding performances in international track and field
events and other feats requiring physical strength, it is no
small wonder that the Soviet government gives recognition to
their achievements and their devotion to the cause of Communism.

Education

The Russian has an extraordinary respect for education and
educated people. In providing youth with an education, the Statein return expects them to contribute their best efforts in
studies and,later, when they serve the State. While seemingly
emphasizing non-discrimination on grounds of race, color, sex,language, and national or social origin, the State does discrim-inate on grounds of political beliefs and opinions. The educatedRussian, in fact, is a product of a State-operated system ofeducation that is in force on all levels from preschool yearsup through the university. Communist-controlled and oriented,the system emphasizes a scientific-materialistic approach in allfields of human knowledge. The bellef is that, by training and
self-improvements, man can eventually overcome his heredity.

55



f.

awarded only after four years of research work. The Russian wordfor student (cTymemT) is used only on the university level, whilethe Russian word for pupil (riemmmi is employed on the primary
and secondary levels.

An intense eagerness for learning permeates the entire struc-ture of Soviet society. The Russian has an insatiable thirstfor books and reading. "A book is a most faithful friend, a
source of knowledge," is a maxim that a Russian learns quite
early in life. His reading is controlled by the State and in-cludes the propaganda required by the State. Nonetheless, theRussian does read Shakespeare and many approved classics foundin western literature. He is fascinated by such*Americanauthors as Ernest Hemingway, Arthur Miller, Jack London, MarkTwain, John Steinbeck,and Henry Wadsworth Longfellow. A typicalscene in any city is the thick clusters of sidewalk book stallsaround which flock people of all ages and walks of life,.

Recreation

Because of the housing shortage and crowded living conditions
at home, Russians in the cities generally go out of doors for
their recreation. The most popular form of diversion is the
nporyama or stroll. With the automobile still difficult to
obtain, the people walk a great deal more than Americans do.
Within walking distance, for example, one usually finds a Parkof Culture and Rest (Hapm myabTypu m oTAuxa), a kind of amuse-ment part for which one pays a nominal admission fee. Thereare about fifty such parks in Moscow alone. Some are quite large.Here one can find a great variety of recreational activities:free moving pictures, concerts, dancing to Russian "jazz," chessmatches, puppet shows, boating, tennis, volleyball, and so on.Some parks even have a circus, always well attended. The larg-est and most patronized parks (Comoammmm, Hemamaosemmk, androplatia) also provide equipment for some team sports. Over
week-ends one can rent a "one-day" cabin with meals, although
there is generally a waiting list for these. At the AVZHIMBpark one has his choice of winter sports -- some for individual
participation, others for spectators.

Another form of recreation growing in popularity is competitivesports. In February the Soviet national skating championship
matches are held in 7.,enin Stadium. At AVICHHX0 one has at his
disposal many sports arenas, gymnasiums, and outdoor playing
fields. Boxing, tennis, basketball, swimming, water polo, andskiing are featured. At 143maymoBeludi one can ride on a rpoihca,
a sled drawn by three horses. The aim of the Russian sportsprogram is not only to provide competition within the Soviet
Union but also to produce outstanding athletes for internationalcompetition. The State expects its athletes to win gold medals
in all sports. The Russians are reluctant to compete in a sport
in which they do not excel, and in which they feel they cannottake first place. In track and field events the Russians havegiven a good account of themselves in the Olympics as well asin various other international meets. The name of Brumel, for
instance, has become familiar to sports fans all over the world.Russian women, even more successful than their male counterparts,
have been taking first-place honors consistently. Team sports
such as soccer, hockey, basketball, and volleyball attract
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participants and spectators in all parts of the country from the
kolkhoz to the factory. Large stadiums have been built in the
larger cities.

Some Russians enjoy playing rianTa, a game resembling American
baseball. Others are fond of bicycle and motorcycle riding.
The more affluent city dwellers have their summer cottage (gala)
in the country where they can relax from the pressures of city
life. Workers on the kolkhoz and in the factory, who have suc-
cessfully fulfilled their production quotas receive a bonus from
the State -- usually a short stay at a health resort (eartaTopuM).
Mushroom picking and playing dominoes (Aommio), checkers (mammr)
or chess (maxmaTm) are also popular pastimes.

The opening of the "BoJibmoli TeaTp" in Moscow heralds the begin-
ning of the winter season. Tickets for performances of the
ballet or opera are sold out months in advance. The most beloved
works performed are the ballets Swan Lake ("Ae6ematoo oaepo"),
Sleeping Beauty ("Crisman xpaeauuriiwT, and Romeo and Juliet ( "PoMeo

AxyzLeTTa") , and the operas "Bops e rommoe," Meremul OHOVHB,"
and "Himaan Aama." During the winter, also the Tchaikovsky
international musical competitions are held in Moscow. Entrants
from all parts of the world give expert performances. The Amer-
ican pianist, Van Cliburn, attained world fame as a result of
his gaining first place in one of these competitions.

Russians are particularly fond of puppet shows (RymoANmmil
TeaTp). The Obratsov puppets in Moscow are among the best in
the world. The winter carnival, patterned after the old pre-
lenten maezemima of tsarist days, attracts big crowds. Skating
and troika rides sharpen an appetite for such refreshments as
6.4um4 =pommy, comicial, xo.n6aca, nearweirri,and other ea/gem!.

Russians like to go sightseeing. In Moscow some favorite
sights might include: Rpemar), mais3o.ne2 XONBIla, PYM, xpau caaT0r0
BBCRAHR Maxeurroro, MoexosexuR yuuriepeuTeT, TpeTbnxosexan !Iwo-
pen, Samoa TeaTp, AOTOBBN mup, meTpo, 4mmaLo (eTaluou),

CunTo-Tpourimull mouaeTmpr, B 3aropcxe. In Leningrad the Rus-
sians frequent such places as the 3piorTaz (3ummin AeoPag),
Heaexesexati codop, Kaaauemitt co5op, neTpomopem, Heriemil npoeuexT,
HeTponamsouexan xpenomb, AAmupsurrelleTuo, KuporicxuN TeaTp, m
Cmoasumil.

Religion

In view of the materialistic basis of the Soviet system of
government, it is not surprising that the Communists oppose
religion. The Church-State relationship that existed before
the Revolution is no longer tolerated. In fact, even though
religion is practiced by millions, it is strictly controlled
by the State. Freedom of worship is granted under the Consti-
tution to Baptists, Jews, Moslems, Russian Orthodox, and other
religious sects, but in reality all are subject to the dictates
of the Party. While making temporary concessions to the prac-
tice of religion, the Party by no means has given up its politi-
cal and scientific propaganda against it. After two decades of
burning and closing churches and liquidating the clergy, the
Communists discovered in 1937 that religion was like the head
of a nail: "the harder it was struck, the deeper it was driven."
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They then resorted to tactics of coexisting with an enemy thatcannot be destroyed immediately, but who they believe will intime weaken and collapse by itself. Khrushchev's much publi-
cized threat to "bury" the United States is an illustration of
this policy.

When the Germans invaded the Soviet Union in 1941, the govern-ment found It expedient to use the church to bolster morale,
nationalism, and patriotism. Relaxing their hostile propagandaagainst the Church, the Red rulers reopened the doors of manyclosed churches and reestablished the Patriarchate which hadbeen abolished earlier. Stalin saw that the Church was contrib-uting a valuable service to the nation. Remembering the deep-seated piety of the Russian faithful and their traditional
response in times of national crises, the Kremlin decided that
the Church could be relied upon for its loyalty if carefully
controlled.

More recently religion has been subjected to new attacks.The wide dissemination of atheist propaganda helps to explainthe ignorance and indifference of Soviet youth toward religion.Among the various faiths, the historic Russian Orthodox holds aprivileged position partly because it represents a.national andhistoric Aeritage -- two elements the Soviet regime is tryingto revive.

The gregarious nature of the Russian and his dependence on thecommunity to help share his joys and sorrows find expression notonly in the Communist collective (KoAdzeRTHB) but also in the
Russian Orthodox Church. Within this Church the believers praymore fervently and experience their faith more fully in the ecu-menical spirit (codopHocTb). This does not mean that a Russianlacks individualism or an individual personality; we know of hisrebellious spirit. But the Russian personality has been stronglyshaped and influenced by the communal way of life experiencedwithin the )(p and in the present Soviet IMAJORTHEI and by theliving force of codopHocrb found in the Russian Church.

Government and Politics

Although the Union of Soviet Socialist Republics, a totalitarianstate consisting of sixteen republics spread out over two contin-ents, has its roots deep in Russian history, it is quite differentfrom the autocratic government of the tsars. Under the Holy Rus-sian Empire the tsar was an autocrat who employed traditional
institutions such as the army, police, government agencies, andthe church to rule over his people. Under communism, Soviet
Russia employs these and other totalitarian techniques both formaintaining order and for creating a new kind of society.

To govern this huge country of more than 200 million people,two separate but well-coordinated institutions have been set up:the first is the Soviet State and second is the Communist Party.The State carries out the domestic and foreign policies workedout by the Communist Party. The State consists of a 'pyramid-
like structure whose base is made up of thousands of local sovietsor councils of workers' deputies. Today's local soviets are pat-terned after the nineteenth century Russian councils known as thezemstvos (semovs0). Above these are the district (pawl) soviets
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and the regional or provincial (o6AacTO soviets, and above
these are the soviets of the republics. Thus, tier upon tier,
the structure rises to the All-Union Supreme Soviet of the USSR,
the sovereign power of the country. Concerning itself mainly
with legislative matters, the Supreme Soviet or parliament is
composed of two chambers: (1) the Council of the Union with more
than 600 deputies supposedly elected by the people, and (2) the
Council of Nationalities with approximately the same number of
deputies, but elected on the basis of nationality. The actual
day-by-day government of the country rests, however, in the
Council of Ministers, or cabinet, appointed by the Supreme Soviet
upon recommendation of the Communist Party.

The most powerful organization, the Communist Party, completely
controls every branch of national and local government. It should
not be confused with the soviets or councils. From the center out
to the remotest villages, these two institutions, the State and
the Communist Party, run parallel -- each with its own newspapers,
headquarters, and officials. The official Soviet newspaper in
Moscow, for example, is M3BOCTHR while the official Communist
newspaper is HpaaAa. It shoula also be noted that the Communist
Party is the only legal political party permitted in the Soviet
Union.

The center of communist power lies in the Central Committee
which is composed of three parts: the Presidium, the Secretariat,
ana the Committee of Party Control. The Presidium (formerly
known as the Politburo) has far-reaching power and deals with
matters of government policy. The Secretariat concerns itself
mainly with administration and personnel. The Committee of Party
Control sends out agents to all parts of Russia to observe and
report on "weak" members.

Through its monopoly of key positions in government, social,
economic, and cultural organizations, the Communist Party controls
practically every aspect of Soviet life. There are only ten mil-
lion Party members, but they have authority over the lives of the
entire population of 218 million. The Party manipulates the people
according to its policies and maintains a firm control over them.
The Party's presence, therefore, is felt everywhere and the people
are given very little opportunity to participate in the government.
Communist leaders demand obedience and discipline, as well as con-
stantly repeated assurances of loyalty to the government. To
maintain their control, Party leaders do not hesitate to resort
to any means whatever: propaganda, economic rewards, or even
terror.

The Soviet people have suffered and sacrificed much under this
system. In building a communist state, the Kremlin fJund it
imperative to establish an all-powerful military, political, and
industrial nation at the expense of the peoples' freedom. It
has been strong enough not only to survive World War II but also
to continue growing in strength at home and abroad. Since the
repressive measures of Stalin were exposed and publicly condemned
as sins against Soviet society, the life of the ordinary citizen
has become more bearable, although not entirely so. The Soviet
people at present seem more relaxed with fellow citizens and
foreigne:s. But they have not forgotten their fears, realizing
that terror and secret police activity might again be directed
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against them on a full scale. Soviet citizens still must carry
at all times their internal passports for identification purposes
and are not permitted to travel about freely. Similarly, they
may not participate in unauthorized associations of any kind
without undergoing the scrutiny of the Party. In elections they
vote only for candidates selected by the Party. Even though the
Soviet populace may be dissatisfied with its lot, there is no
hint of any serious threat against the government at least fur
the time being.

Language

The history of the Russian language reflects the development
of the Russian people. The most momentous event of cultural
significance for the Slays was the creation of the Church Sla-
vonic (UepxoaRo-c4aRmicaM) alphabet by the Greek missionaries
Cyril and Methodius who preached Christianity to the Bulgars in
the Vernacular and translated the Gospels. Since the Slavic
tongues were very similar linguistically, the written language
created by them was understood by the various Slavic ethnic
groups. Old Slavonic thus becamg the lingua franca of the Slays
and the bridge that linked them with Byzantine culture. In the
West, Latin was the only language of religion and culture but it
was not understood by the lower classes; in the East, Old Sla-
vonic was used and understood by all classes.

Tne written Slavonic language was introduced together with
Christianity into Kievan Rus (Pycb) at the end of the tenth
century. In copying Old Church Slavonic texts, Russian copyists
often deviated from the originals and flavored their writings
with their own native speech. Thus evolved the first written
language of Kievan Rus. With the economic and cultural develop-
ment of Kiev, the written language was employed in secu]ar as
well as in ecclesiastical documents. An historic example of the
written popular language is the PyccxaR Hpaaita,an early code of
laws compiled by Yaroslav the Wise. After the shifting of the
political and cultural center from Kiev to Moscow, other changes
took hold in the development of the language. Words such as
AeRiam, AaRb, and nada, and other words in daily usage were
borrowed from Tatar sources.

Later, during the reign of Peter the Great, the alphabet was
simplified and secular books were printed in the new alphabet.
In the Russian language appeared new words of Dutch, English,
French and German origin, among them such words as amnepaTop,
coRitaT, mxxxcTp and TemnepaTypa. Meanwhile, the first Russian
grammar was published in Russia by Mikhail Lomonosov. During
the rule of Catherine the Great, French influence predominated;
the educated upper classes learned French before they learned
Russian. Pushkin, for example, did not learn Russian until he
was seven years old. Toward the end of the eighteenth century
a wide cleavage become apparent between the language of the
educated classes and that of the common people. It took the
genius of Pushkin to form the typical national language of Russia.
He united the diverse elements which he found in his language by
incorporating rich, traditional Church Slavonic expressions, by
employing proverbs, folklore, and songs, which he learned directly
froln the people, and by giving artistic expression to his writing
through the introduction of foreign words.
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The Soviet citizen, in essence, inherited the Russian language
as it was formulated in the nineteenth century. The new Com-
muhist regime subjected the language to other reforms. Certainletters of the alphabet were discarded and replaced by other let-ters and new grammatical structures were initiated. Many wordsand expressions, such as those listed below, have appeared in thelanguage and are current in Soviet speech: TOBApHIA, COBOT, Ao6po
nosaaosaTbl, nonaayticTa (often used in place of cnacx6o), soaoAoti
AMY/OBOE ano Aanymxa (usually used when addressing salespeople),
cbyTdoaxa (a "tee-shirt"), neTon (a token used in "automats"), andaaonxxx (a student taking a correspondence course). Such wordsas rocuomm and rocnosa have fallen into disuse and are employedonly when meeting with foreigners; more frequently, however,mow* and mmcc have been gaining wide acceptance. Especiallyin vogue are abbreviated forms of words or acronyms: npoAgar
(Up0A0B0AbCTBAHHO savanna), npoinosflips (npomumaexxse TOBApH),
KOMCOMOJI (xosurnacTunecxxft COMO 11040A0MH), COMB (COBATCROOX03INCTB0), Initials, too, are very much in evidence, such asKM (Rosen axonomsnecsan noasTExa), MICO (mesAysapommli momecxxl
MEW, UK (UesTpaawndi KOMMTAT).

Some interesting colloquialisms are: Bo cxoabso..? (rendered
in grammatical Russian by B xoTopou racy ?), Cxoabno npemeue?
(grammatically expressed by KoToputi nac?) nexyabTypxun neaonex"
(denoting a person with bad taste and manners), Molina nal! (tea
with two spoonfuls of sugar), and cTmanra (a beatnik). Wordssuch as gonApcopma, npenoAasaTeabxxga, caxpeTapma and AoxTopma(the feminine form indicating women occupying such professionsand trades) are steadily disappearing in speech; as often as not,the masculine forms of these words are used for both sexes.Likewise, there are certain words, the meaning of which changewith the function of the words involved, as for example: OH
padoTeeT s marasxse (He works in a store.) and Markman ceroAnnne padoTaeT . (The store is closed today.) Then, of course,
Soviet speech is.flavored with foreign words which cause confusionin meaning because they are false cognates; among these wordsmight be mentioned: asmonaA(any bottled soft drink, not lemonade);
mapmeaaA (fruit-jelly candy, not marmelade;mompeTm (candy, notconfetti);merte (fruit gelatin, not jelly);47T6oA (soccer, notfootball). Russian words, on the other hand, have variable cur-rency in the vocabulary of English-speaking people. Among themare babushka, balalaika, beluga, blintze, bolshevik, borsch,
boyar, tzar, duma, intelligentsia, kolinsky, kopeck, kremlin,
kulak, kumiss, mammoth, menshevik, pogrom, ruble, saber, sable,
samovar, soviet, sputnik, troika, tundra, ukase.

Proverbs and Maxims

A very distinctive feature of Russian expression is the con-stant use of proverbs and maxims. The following list presentssome or the age-old sayings that have enriched the Russian lan-guage for centuries.

XTO HO COAT, TOT HA MHAT
Xxed emb ay6aus, a Ae.go Aexag pyxamn.
893 TpyAa HAT naoAa.
Aeao macTepa dolmen.
He nepb nyass penes, a nepb CBOHM ones.
OeMb pea npnmepb, a OAMH OTpeZb.
Hocnensmb - Jimmoli nacgemnmb.
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Thine 8A8Mb Aaabme 6yiemb.
Xopommti X03RHH oAHHu raa3ou cnnT.
Kopoea H Tenze, MO.' OHO Ha CTOA8.
Manna Aoua BaHbxn HOT; BaHbxa Aoma manxn HOT.
HOZHH101 nprimue, Aa pyn xpusue.
Exact x o6eAy, a npmexaa H cpeAy.
He nepb caoeam, a HOPb Aezau.
YM xopomo, a Asa - aynme.
He HM8g CTO pydaell, a HM8g CTO npy3e1a.
Cemepo 0nR0r0 HO IRAYT.
Mk3Hb nponamb - mope nepenJfl
COAHMMHO CalCHTCR HaAo Aouott ToponnTbeR.
He Ta roaosa xopoma, %TO HOAOCOM rycTa, a Ta, RTO paoymom noana.Ho oAenAe ecTpenam, no yuy nponosanT.
He *HBH nymam ymou, *WM CHOHM pa3ymou.
Finn! 60.4Ta0T, a rozona Hnnero HO 3Ha9T.
nom HO nog, FICO pasno R He Tno11.
LIeM yuuee /Kona, Tem CHAbHOO COMbR.
BCRH neaonex caoero CRaCTbR xy3neu.
Koro 7[H3Hb aacxaeT, TOT H rOpR He 3Ha8T.
Y xoro 'iro 6oamT, TOT 0 TOM H ronoplaT.
Kyk 7teae3o noxa ropRno.
Ha scRxoe XOTOHbO OCT!) TepneHbe.
Howie caaAxoro HO 3a2COROMb ropbxoro.
3a CAOHOM H mapmaH HO norze3eT.
CRoabxo cauxaa, CTOJIbICO cna3aa.
no cexpeTy ecemy cneTy.
EMb nwor c rpidamn, Aa Aep*m RUTH 3a 3ydamn.
He scRxouy cayxy nepb.
Hayxa - He myxa.
AmAx nnmyT He nepou, a ymom.
rPaMOTe YIHTbCR ncerAa npliroAnTeR.
Koro 6b1cc, y Toro H cae3m TexyT.
ByAbT8, xax Aoua, HO 3a6unanTe, RTO H rOCTRX.
3a moil cneT, 3a THOM AeHeacxn.
AeAa, Aeaa, xax calm deaal

History

Mary peoples and races have lived and settled in what is n'wpresent-day Russia. History records the presence of the Scythians,
Greeks, Persians, Goths, huns, Turks, Finns, Slays, Varangians(Vikings), Tatars,and Monpols. The invasions and migrations ofthese peoples have left their imprinc on the ethnic compositionof the Soviet population today.

Russian history has its beginnings in the coming of Rurik, a
Varanrian from Scandinavia, in the ninth century (862). Rurik
cale, as tradition nas it, at the invitation of the Slays and
settled in the ancient city of Novgorod. The real organizer,
however, of the early Russian state was Igor, who, under the
protection of his self-appointed guardian, the warrior Oleg,
united the scattered Slavic tribes, thus laying the foundation
for the Kievan state. Soviet historians refute the theory ofmass migrations by the Norsemen during the ninth century and
contend that it was not the Scandinavians who brought civiliza-tion to the Rus. The Slays of Oleg's time looked with fear andanxiety toward the East where numerous invasions and incursionsoriginated. It is interesting in this connection to note the
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anxiety of Soy et rulers in dealing, with the Red Chinese. Oleg's
military exploits are recounted in Russian folklore, an example
of which is Pushkin's flecBb o Bemem Orzere. fgor's place in Rus-
sian history is also immortalized in the epic poem, The Lay of
Igor's Host (CzoBo o normy HropoBe) and in the brilliant musical
score of Borodin's Prince Igor (HABeb Hropb).

Perhaps the most significant event in early Kievan history was
the official accel-tance of Christianity from Byzantium by Prince
Vladimir (988 A.E.). The influence of this newly adopted religion
permeated every aspect of Russian life. Today, when we look at
Russia's art and architecture, hear its music, read its literature
and dra I, erne. see its government in action, we find in these
areas the unmistakable imprint of religion. It is no wonder that
thousands of Russians should stand in line to view the body of
Lenin in the mausoleum when we stop to consider that half a cen-
tury ago Russians also stood in line to ray homage to the relics
of saints. It is difficult to erase completely the religious
and spiritual traditions of a people overnight. The communist
regime recognizes only too well the import of age-long traditions,
beliefs, and customs of its people. It has discarded the family
holy icon (mmoua), long revered by Russians, for propagandistic
pictures of Lenin, Stalin, and Khrushchev. Setting itself up as
a political force, the Kremlin borrows a traditional messianism
for the purpose of advancing Communism throughout the world,
charging the symbols and substituting a political ideology for
religion.

A very critical period in Russian history arrived with the
invasion of Russia from the East by the Golden Horde (Mongolians).
As a result of 24u years (1240-1480) of Tatar domination, Russia
became completely separated from Western civilization. Her cul-
ture, which had already developed during the Kievan period, suf-
fered an overwhelming setback, the effects of which have been
felt down to modern times. From the raters the Russians inherited
a system of abE lute rule and despotism; this system as practiced
by tsars and the present regime may explain why the Russian
character lacks the spirit of independence. Frcn the Tatars, too,
came a fatalistic attitude toward life, treatment of women as in-
ferior beings, and introduction of slavery and slave traffic into
Russia. However severe th' Tatar yoke, it did not, however, des-
troy the Christian faith.

lyan the Terrible (HBEIB rpoeRmE) was the product of the Mongol
period. Self-aggrandizement and total disregard for human sif-
fering were the conventional norms of behavior among the Tata-s.
From his earliest years Ivan witnessed dissension, violence,
atrocities anc murder. It is not surprisint , then, that his
reign should be associated wiA violent events. For the first
time, too, we see a tsar using to full advantage terror and the
secret police (onpmximma) as instruments of power in government.
Executions were publicly conducted in Red Square in the presence
of Muscovites so that an object lesson in exemplary citizenship
might be learned. It is interesting to compare the practices of
terror and purges of Ivan's reign with those of the Soviet regime.
Ivan ruthlessly crushed the boyars and assumed the title of Tsar,
the first in Russian history. He stabilized and consolidated the
Russian State and, with the support of the Cossacks under the
legendary leader, Yermak, he extended his autocratic kingdom deep
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into Siberia, seized the Tatar strongnolds of Kazan and Astrakhan,
and added many new territories to :.:uscovy. To celebrate tile con-
quest of Kazan, Ivan commissioned two Russian architects to build
St. Easil's Cathedral ()TOM CHRT0110 BEICHJIMA anaxemiono)- It was
Ivan, also, who laid the foundation for serfdom, wheret peasants
lost their freedom and were forced to remain attached to the land.
With his death came tne end of the Rurik dynasty.

Succeeding his father, Ivan, to the throne, Fyodor I was too
weak to rule effectively. The boyars once again resumed their
struggle for power. Upon Fyodor's death ensued a period known
as the "Time of Troubles" (CuyTuoe Bpeug) in which violence,
anarchy, treachery, and deceit prevailed. Luring this reriod
(1598-1613) Russia was ruled by Boris Godunov, rlotting boyars,
and pretenders to the throne (specifically False Iimitris, who
were supported by the Poles). Boris Godunov, of Tatar ancestry,
exhibited considerable political ability as a ruler. He captured
the popular imagination of the people, sometimes by his magic
personality and sometimes by forceful coercion. His reign wit-
nessed court intrigues, murder, chicanery, and widespread famine.
This historical period is the theme of Mussorgsky's magnificent
opera "EOplIC rOAYHOB11

In 1613 the first Romanov, Michael, was chosen Tsar by the
Zensky Sobor (a representative assembly). He restored order and
saved Russia from anarchy. The. Romanovs were to rule uninter-
ruptedly until 1A.7.

Ascending the throne in 16d2, Peter the Great took upon himself
the colossal task of reforming and rebuilding a backward nation
in the mold of a strong European power. He viciously struck at
those who dared to interfere with his ideas, including his own
son. Endowed with a brilliant intelligence and an extremely
strong will, Peter rapidly Eained a mastery of the subjects re-
quired for a liberal education. He combined his studies with
first-hand knowledge learned through association with experts
and craftsmen, particularly with foreigners at home and abroad.
From his youth on he showed a keen interest in military science,
ships, and shipbuilding, although Russia had no seaports at the
time.

Aware of the backwardness of Russia as compared to the Western
European nations, he attacked all vestiges of Oriental influences
remaining from the long period of Mongolian subjugation. He
forced the men to cut off their beards and men and women to wear
Western clothes. lie curbed the growing influence of the Russian
church and monasticism. He abolished the holy Patriarchate and
created a Synod to take its place. To escape from the old Byzan-
tine influences which crowded his youth, Peter moved the capital
from Moscow to St. Petersburg.

Peter's travels through Holland and England resulted in his
acquiring new, progressive ideas which he applied to Russian life.
He reorganized the government along Western lines, creating a new
administrative senate. To make Russia more independent he started
many new industries. He also contributed largely to education and
science, founding an Academy of Sciences similar to that in Faris
and had books on technical matters translated into Russian. He
is credited with the simplification of the Old Church Slavonic
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alphabet to facilitate the printing of secular literature and

secularized the arts. He adopted the Julian calenoar that was
then in use in Euror,e.

With the development of it. Petersburg, Peter realized his
dream of establishing a "window" on the Baltic. Architects,

engineers, and artists from France, Italy, and England were

invited to employ their skills in the construction of the new

city, which still retains a "'western" appearance.

Like the nresent government of the USSR, Peter strDnEly believed

in eflication. He did not tnink that it woulc be detrimental to

his rerime as later tsars feared. Under hiL- initiative tne first

public newspaper BegomocTil and the first public theater caAR into

beinz. In foreign affairs Peter I made Russia a first-rate mili-

tary and naval rower with an ice-free port on the Baltic. He won

important military victories over the Turks. his decisive defeat
of the Swedes at Poltava wa.3 later immortalized by Pushkin's

great poem. His ships could now sail from the Baltic into the

Black sea. With his encouragement Russian explorers discovered

K..mchatka and the Kurile Islands, thus gaining for Russia scien-

tific glory as well as new territory. He changed Russia's name
from "Grand States of the Russian Tsardom" to the "Empire of all

the Russias," proclaiming himself the country's first Emperor.

Peter the Great left a rich heritage for the rulers who came

after him. The Soviet Union has found much to praise in his

program of industrialization, his insistence on obligatory ser-
vice to the state, his imposition of ideas and customs on the
Russian people (which resembles the making of "the Soviet man"),

and his ruthless extermination of all opposition, including the

Church and the nobles.

The reforms of Peter brought about a struggle between a despot

on the one hand and a backward Russian people on the other. He

wanted an enslaved people to act in a free and responsible manner.
This political-cultural paradox of despotism and freedom, isola-

tion and enlightenment, under which Russians have lived so lone,
still goes unresolved in the Soviet Union.

After Peter's death in 1725, there was a period of struggle

for power. The split between the serfs and the nobility widened,

ana many of Peter's attempted reforms died away. Powever, during

the reign of Elizabeth (1741-1762), there were a few notable
events -- the founding of Moscow Ur.iversity, the establishing of
the Academy of Fine Arts, and the construction of numerous build-
ings, such as the Winter Palace (3minitaf Aptiopeg) by the talented

architect Rastrelli.

Catherine the Great (1762-1796), an "enlightened despot," fol-

lowed in the tradition of Peter I. As a patroness of the arts
and sciences, she enhanced the intellectual feputation of Russia.

Widely read and well-versed in European literature and philosophy,

she wrote on a broad range of subjects. She inspired and encour-

aged literary activity. She propagated the study of medicine and
was probably the first Russia to submit to inoculation aKainst

smallpox. She advanced the cause of eaucation, especially among

the children of the nobles, recognizing its potential for develop-

ing character and good citizenship. She continued the tsarist
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policy of subordinating the Russian Orthodox Church to the state,but did permit freedom of worship for other faiths. Imbued witheighteenth century ideas, Catherine carried on an extensive cor-respondence with leading French writers of the period. Whileprofessing liberal ideas, she was in most practical instances adespot. Attempting a codification of laws, Catherine drew up aset of "instructions" in which she opposed torture and capitalpunishment and further enslavement of peoples, and demanded amore equitable levying of taxes on the peasants. Catherine'sInstructions became a monumental contribution to eignteenth cen-tury thought. Translated into many languages and admired byVoltaire, they served as a model for reformers. Ostensibly anx-ious to improve the lot of the peasants, in actual practice shefavored tne upper classes. The discontent of tne peasantryfound expression in the Pugachev rebellion. Another protestagainst serfdom and autocracy was echoed through Alexanderhadishchev's "Journey from St. Petersburg to Moscow" (nyTeMOOTHH3
H3 nerepdypra H MOCRE17).

Alexander I was on the throne when ilapoleon's armies invadedRussia. The Russian people united in one big effort to repulsethe enemy. The national spirit ran high, particularly in suchdecisive battles as Borodino. The severe winter, lack of supplies,and skillful Russian tactics of retreat were other factors thatled to Napoleon's disastrous defeat. Hailed as the liberator ofEurope, Alexander promulgated his Holy Alliance, which, simplystated, was a promise by European nations to conduct relationsamong themselves according to the basic tenets of justice,Christianity, and peace. Believing that the Alliance might be-come an instrument of despotism, the United States was not inter-ested in subscribing to it. Later, Russia's expansionist policyof the Northwest coast of North America and her intentions ofaiding Spain in Spanish America led to the formulation of theMonroe Doctrine.

When the government discovered that the universities were be-coming hotbeds of revolutionary thought, it did not hesitate toroot out all radical and liberal elements. The wholesale perse-cution waged against liberal-minded groups led to the tecembristrevolt of 1825 -- the first act in the Russian revolution. Amongthe participants in this revolt were young army officers andnobles of a liberal turn of mind. Exposed to European revolu-
tionary ideas, they insisted that the monarchy institute overduepolitical and social reforms. In essence they demanded changesto improve the lot of the serfs and some form of constitutionalgovernment. Needless to say, the uprising of the Decembrists
was cruelly snuffed out by the autocratic Nicholas I. As before,the demands of the well-meaning liberals went unheeded. But therepercussions of tnis fateful event were to have a far-reachingsignificance later, in the cataclysm of 1917.

Alexander II is sometimes alluded to as the Lincoln of Rus...ia,because he emancipated the Russian serfs in 1861, two years beforeLincoln's Emancipation Proclamation. Even though the freeing ofthe serfs did not solve the peasant problem, it was a courageousstep in the right direction. After the emancipation, the peas-antry still lived and worked on the land. Once declared free,each peasant was obliged to pay off his landowner in money (o6pom)or services (6apmmna). Furthermore, the land held by the peasant
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actually was not his own personal property, but rather held in
communal ownership by the village commune (MIT). Thus, even
though a peasant resident of the mir might pay off the price of
the land, tr.e land still never became his own. The Soviet bears
resemblance to the mir. The failure of the tsars to resolve the
land problem contribuLea in no small measure to the outbreak of
the Russian revolutions of 1905 and 1917.

Among other notable reforms enacted by Alexander IT were the
establishment of the 381ICTBO, (a form of representative government
on the local level), trial by jury, and other juaiciaJ. reforms.
To the Russian, who never experienced benefits derived under a
constitutional government steeped in the democratic AngloSaxon
traditions, even these few reforms of Alexarder seemed very
significant.

Little known is the fact that, during the reign of Alexander II,
a Russian Cossack, General Turchin (Turchaninoff), valiantly fought
for the Union cause during the critical days of the Civil War.
Probably better known, however, is the fact that the tsarist
government sent a friendly squadron of ships to New York and San
Francisco to discourage any attempts on the part of the French and
British to intervene on behalf of the Confederacy. Against this
background of improved relations between the two countries, the
United States purchased Alaska in 1867 through the skillful nego-
tiations of Secretary of State William Seward.

Plagued by almost endless domestic problems at the end of the
19th Century, the Russian monarchy seized upon the idea of engag-
ing in a "small" war to divert the attention of the people from
internal crises. The tsarist policy, much like present Soviet
strategy, used an enemy, real or fictional, to unify and strengthen
the government's position on the homefront. As if tailored to its
needs, such a conflict oroke out with the Russo-Japanese War of
1904. Unexpectedly, the Japanese inflicted defeat upon defeat on
the Russians, causing loss of morale, economic depression, and
revolutionary activity at home. The war turned out to be extremely
unpopular. Contrary to the tsar's expectations, the Russian people
did not rally to the appeal for unity. Faced with the urgent
necessity of quelling rebellion at home and putting its affairs in
order, the monarchy anxiously sought an end to the war. Through
the mediation of the United States and President Theodore Roose-
velt, a peace treaty was signed at Portsmouth.

The "small" war, far from distracting the people from their
sLcial and economic plight, resulted in increased unrest among
factory workers and peasants. Crippling strikes and pillaging
by peasants became widespread. Hoping to improve the deterior-
ating conditions through religious and peaceful means, Father
Gapon led a large mass of workers to the Winter Palace to peti-
tion Tsar Nicholas II for aid in their cause. The imperial sol-
diers committed the blunder of opening fire on the crowd. This
attack on unarmed demonstrators resulted in many workers joining
revolutionary groups. More alarming still, it triggered a chain
of mass uprisings and strikes throughout the Empire the
Revolution of 1905.

As a result of the Russo-Japanese fiasco and interral revolt,
the government had no choice but to embark on a course of
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political reform. The Euma, a legislative body, was formed.
Agrarian reforms were ably administered by Peter Stolyrin, prime
minister under Nicholas II. Stolypin's akIrarian policy envisaged
each peasant owning his private farm. He favored the transforma-
tion of Russia into a nation of individual farms operated by

independent farmers. With this long-rarge objective in view, he
began to break up the old peasant communal system. It should be
kept in mind that the Russian peasant rarely possessed individual
property ridhts. It is not surprising, therefore, that he should
be found in the ranks of the revolutionists clamoring for land.

On the eve of the First World War, the monarchy of Nicholas
showed unmistakable signs of disintegration. Internally it was
suffering from political and economic instability and rocked by
strikes and riots. Ill-prepared and ill-equipped, the Russians
entered the war with the conviction that i.t would not last long.
Because of disastrous defeats and tremendous military losses at
Tannenberg, the morale of both the army and the people weakened.
Added to this depressing situation, soldiers were joining* revolu-
tionary mobs, and famine stalked the country. The scandalous
incidents involving Rasputin (the "Mad Monk") because of his
privileged position in the royal family, stirred the wrath of
the people against the regime. Rasputin, a charlatan who was
neither a monk nor a priest, was favored by the superstitious
Tsar and Tsarina because they believed that he could relieve
their son's hemophilic condition. Since he was trusted by them,
Rasputin made many decisions for the Tsar and his wishes pre-
vailed in many areas of the government and the Church. In 1916

he was assassinated.

The embroiled and turbulent situation in Russia was no task
for the weak-willed Nicholas. The last of the tsars of the
Romanov dynasty abdicated. He and his wife and children were
later murdered. Thus Russia's stormy history brings to mind the
legendary ninth century appeal of her early Slavic tribes: "Our
land is great and rich, but there is no order in it; come and
rule and govern us." As if these words were directed at them,
the revolutionary groups took the cue and accepted the challenge.

With the throne vacant, the Duma set up a provisional govern-
ment headed by Alexander Kerensky. At this same time an event
occurred which later was to have political significance -- the
forming of the Petrograd Soviet of Workers' and Soldiers' Leputies.
In October, 1917, after Lenin's return to Russia by the Germans
in a sealed railroad car, the Bolsheviks stormed the Winter Palace.
The Provisional Government was overthrown. Thereupon the Conaress
of Soviets approved Lenin's declaration to give all power to the
Soviets, to bring peace to the country, and to nationalize land.
Russia was now on the road to building a socialist (communist)
republic of workers and peasants.
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Literature

From its very beginring in the tenth and eleventh centuriesRussian literature oisplayed a religious,
didactic, ann socialtone. This spirit of social consciousness was to be the cominanttheme in the history of Russian letters. Luring the Middle Apesliterature abounded in rich, ancient folk chants (ammilm) and waswritten in Church Slavonic and in the vernacular. Probably thegreatest literary work of this period was the "CJIoBo o nomqKropeBe" (twelfth century). Its unknown but talented authorvividly describes Igor's campaigns in rich, lyrical language.

The eighteenth century ushered in the age of classicism. TheRussian language was systematized and further developed by theforemost scholar of his time, Mikail Lomonosov, the politicalreformer Alexander Radishchev, the poet Gavriil Lerzhavin, thenistorian Nikolai Karamzin, the fabulist Ivan Krylov, and thedramatist Alexander Griboyedov. Krylov (or "EaTmexa lipmzom"as he is known by Russians)
is particularly interesting sincehe wrote in the vernacular, rich in popular sayings ano proverbs(moromopmm m noexommum) familiar to the average reader, at atime when literature was reserved generally for the upper classes.

Tne nineteenth century is usually called "The Golden Age" ofRussian literature. This age produced Russia's greatest poet,Alexander Pushkin (1799-1837), who exerted a tremendous influenceon all Russian writers that followed him. He purified and en-riched the Russian language and wrote memorable works in allgenres. any musical compositions
by leading Russian composersare based on the works by Pushkin. These include ;,,ussorgsky'sEoris Godunov ("Eopmc

rommom"); Tchaikovsky's "EmremmA Omermm"and 'Ilmmomaa Aama"; Rimsky-Korsakov's "3oxoTo1 l meTymox" and"llapb CazTam";Rachmaninov's "Ammo"; "Pyoxam R XMAMHXR";Glinka'sand Asafayev's Ballet,
"Barquoapatioxmt (pomTam."

Pushkin's contemporary and admirer, Mikhail Lermontov, repre-sented the Romantic movement. In his only prose creation, A Heroof our Time (repolf
Ramer° mpememm), he portrays the Caucasus asan untamed mountainous region similar to our Wild West. Thedashing Cossacks play the role of the cowboys while the nativescan be compared to our Indiar.s during a long campaign of warfareand skirmishes. Like Pushkin, Lermontov is best known as a poet,and, like Pushkin, was killed in a duel. His poems A6MOH, Anrez,and Bopo)Wmo are familar to every literate Russian.

.Nikolai Gogol's "MepTmme Aymm" introduces the age of so-calledrealism in the novel, the most predominant genre in Russianliterature. Significant, too, is Gogol's "Ilimmerm", the first ofa long series of
philanthropic stories portraying the poor, theoppressed, and the weak. "Pemmoop," the national comedy of Rus-sia, is a satire on the political corruption in an inefficientbureaucratic government. Gogol's humor, oftentimes referred toas "laughter through tears" (emex CRB0013 040311), is still popularwith the Russians today.

Ivan Goncharov's famous novel, "06zomom", depicts a weak char-acter who is completely
incapable of any sustained work or activ-ity. The portrayal of Oblomov was so conN.ncing that "Oblomovism"
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became a household word. Oblomov's inability to act is a symbol
of the mental and physical stagn.Jtion of the idle-rich nobility
of tne nineteentn century. He was ir many ways a prototype of
what tne Russians refer to as "tne superfluous man" (monmE
ReAceem).

Ivan Turgenev, the most exrressive spokesman for Western ideas
as opposed to Jlavorhilism, achieved lastir.r fame through two of
his novels: "3anmemm oxorlimma" and "OTuu u germ". The Sportman's
jketches,often compared with Harriet Beecher Stowe's Uncle Tom's
Cabin, aroused sympathy for the oppressed Russian serf. Fathers
and ions deals with the typical conflict between the older and
younger generations. The hero, Bazarov, is a spokesman for
"nihilism" -- a term that Turgenev himself introduced. In "PyAmH"
we meet another superfluous man who sits in his ivory tower and
pnilosophizes, but whc fails to execute any practical tasks in
life. On tne other nand, the women in Turgenev's works are
strong, resourceful, and resolute. Liza, in "Aeopsuume rueugo,"
serves as a good case ir. roint. Turrerev's novels admirably
illustrate the traaitional elements in Russian literature: social
consiousness, weakness of plot structure, and strong character
portrayal, expecially of women.

Following Carol's lead in championing tLe downtrodden and
oppresseo, Fyodor Lostoevsky produced several remarkable novels
painting the Russian character at its best and at its worst.
His aeeply analytical cnaracter portrayals reveal an expert
observer of psychology. While otner realists described the
external characteristics of the Russian, Lostoevsky penetrated
and probed tne Russian soul. Himself an epileptic, he was more
sympathetic and understanding' toward his fellow man. Froblems
of rood and evil, freedom of tre will, 01avophilism, and suffer-
ing are constant themes in his works. There are no bad Russians,
acceraing to LosteDvsky, until they come in contact with foreirn
"isms." His first important novel, "flpeerymneme m ummeamme,ri
for example, deals principally with tne clash between the Slavo-
philes and Westernizers. The main character, Raskolnikov, be-
cores a criminal after being led astray by Western intellectualism.
In the end he reasserts his true Russian spirit, repents, and, is
spiritually reborn tnrough 'uman suffering. rostoevsky's master-
piece, "Sparta Kapauaeoeu," is a panoramic study of Russian life
in whicn each member of the family represents a different element
of Russian society. Ivan states his case for the We:iternizers,
Limitri symbolizes the Slavophiles, Alyosha and Zosima the Church,
and the father, Fyodor, tne reactionary group of the older genera-
tion. Lostoevsky believed that Russia's salvation would come only
through the Orthodox faith and expounded a messianic prophesy that
she would be saved by a sriritual leader and not by a radical
revolutionist.

In the novel "Seca," Lostoevsky writes about revolutions and
revolutionaries. Jome of the ideas expressed by him were strik-
ingly similar to the practices followed by the nazis and the
Communists in establishing and maintaining their new social
order. In view of the ideas expressed by him, it is not surpris-
ing that the joviet government should have withheld certain of
Lostoevsky's writings from publication. The ideal of the "new
Soviet man" finds little to emulate in the misfits, religious
ascetics, and other comrlex characters of Lostoevsky.
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The most famous Russian realist, Leo Tolstoy, wrote perhaps
the greatest novel produced by any nation in modern times:
"Bo Ha m mmp.11 Whereas Lostoevsky's characters were ch'sen
from tne lower levels of humanity, Tolstoy wrote mainly about
the nobility. True, he was conscience-laden th a "feeling
of guilt ano redemption in guiding the peasants" (nyttellto BRIM
xtmatme ItcHymneuma pyHoHown ;Teem:maim ), so reminiscent

of the populist era. Tolstoy, like many a "repentant nobleman"
(Kammtica AaopaHHH), felt ashamed of his material wealth and
social position.

Anotner of his novels, "AHHa Hapemma," is also universally
read. In nis later years Tolstoy turned moralist and expressed
his views on religion, art, and morality in.sich works as
"BOdnpeCeinie""XaAix MypaT," and "HcnoseAlt. ' He is possibly the
only Russian author who enjoyed relatively complete freedom
under the watchful eye of Tsarist censorship. Tolstoy is one of
the most widely read authors in the Soviet Union today.

Russia's foremost dramatist and short story writer, Anton
Chekhov, abandoned a medical career for literature. He won fame
for his creation of moon and for his brilliant psychological
development of character. After repeated successes in the short
story, Cnekhov became even more famous as a dramatist. His
plays, "TpH cecTpM," "Unica," "Agiaa Bang," and "fttumemtif caAt"
staged at the Moscow Art Theater (MXAT), were warmly received by
the public and critics. Chekhov's influence on other writers is
not just limited to Russia; it is universal in scope. Chekhov's
popularity has not suffered because of political or other trends
in literature.

Maxim Gorky, (pen mane of A. M. Peshkov), spokesman for Russia's
impoverished, unfortunate, and suffering humanity, was a realist
who served as a bridge between the old Russian culture and the
new Soviet ideas. His earlier stories depict the lives of social
outcasts whom he describes in such stories as "LleAxam," "Emma
Awe and the dra:aa "Ha Axe, "' After the Revolution of 1917,
Gorky was the most popular and influential literary figure in
the Soviet Union. Under his initiative the government introduced
"socialist realism" into Russian literature, and it became the
only permitted literary ideology in the USSR. He favored cul-
tural continuity with the best elements of the past. Coming
from the people, Gorky is the people's author in a real sense.
But one does find a romantic flavor in some of his works, since
he was a realist who wanted literature to rise above reality,
not just to reflect reality. Gorky would say that one must not
only write about existing things, one must also think about the
things desired and the things which are possible of achievement.
His autobiographical works, sucn as "MaTb," and "Mom ymisepcitTeTm,"
are among his best writings.

A reaction against realism came in the last decades of the 19th
century. Inspired by tne French Symbolists, the younger poets of
this period emphasized the aesthetic aspects of literature and
denied tne necessity to portray ano comment on the social, economic,
and political scene. The leading writers of this period were
Valery Bryusov, a master of poetic form; Konstantin Balmont, who
excelled in musicality in verse; Fyodor Sologub, who provided a
fine example of symbolist prose in his The Little Lemon; and
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Dimitri Merezhkovsky, a religious aesthete, who became inter-
nationlly famous for his Julian the Apostate.

Later writers, including some symbolists, turned their atten-
tion to religious aspects of Russian life, including the position
of the Greek Orthodox Church. Among these writers were Vladimir
Solovyov, A. S. Khomyakov, Vyacheslav Ivanov, Andrei Belyi, and
Alexander Blok.

Russian literary critics played a vital part in the creation
of revolutionary thought in Tsarist Russia. They contended that
a writer should convey a social message as well as provide enter-
tainment for the reader. The outstanding critic was Vissarion
Belinsky whose keen and uncompromisirc- views won him many follow-
ers, includin,; Turgenev.

The tradition begun by Belinsky was continued by Nikolai Cher-
nyshevsky, Nikolai Lobrolyubov, and Limitri Fisarev. Cherr.yshev-
sky's INTO AmaTb?" (Wnat's to be Done?) is typical of the novel
of the nineteenth century. Eobrolyubov's most famous work was
What is Oblomovism? a biting criticsm of the idle-rich, lazy,
ineffective life of the Russian gentry.

After the Revolution and the chaotic period of civil war that
followed, the 1920's gave birth to some of the best works in
Soviet literature. Poetry, especially, was on the upsurge and
it was not unusual for poets to recite their poems in public.
The Russians have an innate love of and natural inclination
toward poetry. They not only like to Year it read, but also
delight in reciting verses for themselves. Poetry has always
served as a means of releasing pent-up emotions in troubled
times. curing World War II the Soviet government printed and
distributed among the soldiers at the from pocket editions of
poetry by the hundreds of thousands.

Two young gifted poets, Sergei Esenin and Valdmir Mayakovsky,
attracted much attention during this decade. Exposed to peasant
lore as a child, Esenin had loved old peasant Russia and decried
the oncoming industrialization of his country. His poetry re-
flected the hopes and aspirations of the Russian people. While
Esenin voiced his sentiments in praise of peasant life, Mayakovsky
glorified the industrial worker. He utilized propaganda in his
writings, convinced that by so doing he was helping to carry out
the great social experiment of the Bolsheviks. Mayakovsky's best
known play, The Besibila (1Knon"), satirizes the selfish and ambi-
tious individuals who were overly active during the era of the
New Economic Policy.

Despite severe government censorship, Soviet literature produced
other writers who continued pre-revolutionary trends at a time
when the new regime demanded a complete break with the past.
These writers include Boris Pilnyak, Isaac Babel, Mikhail Zosh-
cnenko, and Evgeni Zamiatin whose "Me, deals with a soulless
communistic society and anticipates Orwell's 1984. The histor-
ical novel is brilliantly represented by Alexei Tolstoy's HeTp
flepina.n Mikhail Sholokhov's Taxmlf AOH" depicts the colorful
and dashing Eon Cossacks of soutnern Russia caught in the bloody
civil war that followed the Revolution. His later novels depict
the effects of communist theories on village life in the Lon
region.
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Other writers devote their efforts toward directing attention
to the economic goals of the government. Katayev's novel,
Orwa.'d Time! tells of tne supernunIn feats of Russian laborers
in co, tructing a huge steel factory in the Ural wastelands.
It describes the feverisn race which criaracterizes industrial-
ization in the Soviet Union and focuses attention on the idea
that there is little tiLe to lose since Russia is poor and back -
warc because of the time lost ir tne past. Technology, techno-
logical themes, fulfillment and overfulfillment of quotas in
2roduction occupy a central place in Soviet letters. Loudly
decrying tne "superfluous man" of the past, Soviet literature
expectantly looks to the zealous Lian of Action.

When the Russians were plunged into the throes of disaster
during World War II, Soviet literature contained nothing but
praises for the ordinary Russian citizen in whom were said to
be found traits of extraordinary stamina,'a strong moral fiber
superhuman capacity for suffering, and a traditional heroism.
Such novels as Traits of the Soviet Man by Tikhonov, Russian
People by Simonov, ano Inspired Men by Flatonov were the order
of the day.

After the death of Stalin, Alexander Tvardovsky in his poem
"3a Awns», Raab" openly criticized Soviet literature for its lack
of humanity and absence of the living man, He further expressed
concern for more sincerity and artistic creativity in literary
works. In ly >4 a novelette by Ilya Ehrenburg, "OTTene./11," (The
Thaw), appeared. The title of this novelette became the symbol
of a de-Stalinization period it. Soviet literature. In The Thaw
Ehrenburg dwells on the sufferinLs of Soviet people in the past;
the humiliated and wronged in Soviet society, the falsehood of
officially Soviet-adopted art, the longing for truth in litera-
ture, and the apparent escapism of artists.

The Party criticized Ehrenburg's deviations from tne ideological
line of socialist realism, but a spirited campaign against the
cult of Stalin's personality unleashed a new "thaw". ::.any polit-
ical prisoners were released, and fir a sh)rt time it waE possible,
to some extent, to voice opinions about the negative side of Soviet
life. Subsequently, Vladimir Lucintsev's significant novel "He
medou emilimm" was released.. In this novel Eudintsev attacks
Soviet bureaucracy, depictinv ruling circles as an obstacle to
peoples' freedom and creative activity. The inventor Loratkin,
hero of the novel, suffers from acts of Party functionaries, is
imprisoned, and spends some years in exile. Eudintsev challerges
tne abuses of the Soviet system anc calls for more intellectual
freedom. After several other works arTeared, Khrushchev took all
Soviet writer., to task. Once again they were put into the strait
jacket of "socialist realism," which, of coursc, meant they were
to serve the needs of the State as determined by the heads of the
i.::vernment.

From time to time tnere is evidence tnat soviet writers are
trying unsuccessfully to break away from the Party reptricticrs.
The Party forced Boris Pasterna to decline the ,obel Prize for
literature and expelled him from tne Writers' Unicn for the puh-
lishinr (31 his novel "Aotaop Eksaro" abroad. In "CelammeHTazmull
poman" Vera F.I..)va, in An air of n.Dstalgia, portrays life in
southern hus,ia during the early twenties. The young men and
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women in her novel seem rerpetually exalted, arguing ;:bout their
new life. Fanova makes mucn of love ann falliry in love. 3imul-
taneously, her characters discuss literary taste, creative spirit,
whether or not one shoulc wear make-up and silk stocl,ings, and who
is the best poet of the day. For both author and reader the book
is a flivht into the past. The farther away Vera Fanova roes from
the Stalin and Khrushchev reality, the more colored no beautiful
life seems to be.

Vsevolod Kochetov, in his novel "EpaTba EpMOBLitel tried to undo
what Ehrenburg and Euaintsev nad done in their novels. The story
depicts an inventor who is exposed as a fraua by a Communist
Farty official, Gorbachev,who is Kochetov's hero. Gorbachev
never takes a vacation, Fives his whole lifd to the Party, is
slandered by his enemies, and dies of a heart attack -- a Soviet
martyr.

9E/Damn Epmcou" did not go unchallenged. Konstantin Faustovsky
criticized the novel as an unjustified attack on the Soviet intel-
ligentsia. Ilya Ehrenburg in his articles Lessons on Stendhal and
Rereading Chekhov raised a protest against, direct political con-
trol by the Kremlin in literature. Furti,er, Lhrenburg attributes
Chekhov's greatness, not as Soviet encyclopedias have it, to his
analysis of decadent pre-Revolutionary social conditions, but to
his individual qualities as a truthful, sincere artist who wrote
from the heart about individual human beings.

The struggle for intellectual freedom among' Soviet writers
goes or.. The Russians, as a people, are strong, resourceful, and
resolute. But the Soviet government demands of its citizens a
strict and blind obedience. Those who do not toe the line are
subject to reprimand and reprisal. A case in point is ti,;. novel-
ist Victor Nekrasov, who was expelled from the Communist Party.
His articles "Ho ode oropoum oiceaHan published in the liberal
literary journal qlosuR mmp," were criticized for their "bourgeois
objectivism." Mr. Khrushchev vehemently asserted that in report-
ing on his visit to the United States Nekrasov had failed to
adhere to the Farty line.

The young poet Evgeni Evtusher.ko, has come under Kremlin
criticism for nis roem "Eadmti 49 in which he tells of the cruel
massacre of Jews by tne Nazis in the vicinity of Kiev during
World War II. The Party reprimanded Evtushenko for underscoring
Jewish martyrdom and for not showing what Nazism and Fascism are
in fact. The Jews as a minority ethnic group strike a sore spot
with the Party because this racial group has undertone reliFious
and political persecution in the Soviet Union. Two recent novels
90Avut gem, MeaHa Aeracoemna" by Alexander Solzhenitsyn and "OAHU
gelib B IMAX030" by Fyodor Abramov are likely to have a telling
impact on Russians; their outright courane in attacking the
wrongs of Soviet society must give deer satisfactioh to many
Russian readers.
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Art

The most important impetus to the early development of Russianart was Russia's conversion to Christianity in the tent? century.Many artists came with tne Creek missionaries and executed numer-ous mosaics, frescoes, and icons for the cities of Kiev, Vladimir,
and Novgorod. Although Russian artists learned much from the
Greeks, they did make cnanLes of their own. Byzantine influence
was felt until tne eighteenth century, but was modified from time
to time by the art of Italy and Western Europe, and by the folkart of Russia.

Up to the Moncol invasion, Kiev had grown into a very prosperousstate and a leading cultural center. Because the Tatar yoke cut
off Kievan relations with Byzantium, Novgorod became the art cen-ter of Russia. This was the period in which national art flowered.
It is masterfully attested to in the depiction of national saints,
in folk ornamentation, in national Penre, and innovations con-
nected with the iconostasis (uxoRocTac).

Early Russian art reached its high point in the 14th and 15th
centuries, th? era that witnessed the struggles against the
Tatars and Teutonic Knigh',s and the beginnings of a unified
greater Russia under Moscow. The most famous name of this per-iod is that of Andrei Rublev, whose icon, The Trinity (Tpouga),
is regarded as the most outstanding work of art between the 10thand 18th centuries.

Lionysios, known primarily for his frescoes, was a great iconpainter of the early sixteenth century. With the revival of
Moscow under Ivan III and Ivan IV and the conquest of Novgorod,Moscow became the undisruted center for all schools and styles.
Simon Ushakov was a master in combining Byzantine elements with
the realistic details of western European art.

Unaer Peter I secular art came into prominence, although Byzan-
tine painting continued to thrive in the villages of Palekh,
Mstera, and Kholui, as it had for many centuries. Peter invited
artists from other countries and sent Russians abroad to study.
The French painter, Jacques David, provided the inspiration forRussian classicism.

In the first quarter of the nineteenth century classicism was
reduced to mere formalism due to the reaction against the revolu-
ti)nary uprisings that took place in Europe at the time. Two
large pictures are representative of this period: the first is
K. P. Bryulov's The Last D of Pompey ( HoczeAguti getab Houneu )and tine second, Alexander Ivanov's uncompleted masterpiece.
Christ's Appearance Eefore tne People (fludieltme XpHCTa HaDOAY).
A noted portraitist of this time is 0. A. Kiprenskiy, whose most
popular work among Russians is the painting of A. S. Pushkin.

The painters of the next distinguished school, the Itinerants
(Hepeaauzamx0), were realists and even propagandists. They em-
phasized content, attacked social injustice, anc criticized
religious superstitions. They portrayed miserable peasants,
inept priests, and corrupt bureaucrats. Some outstanding names
of this group were: V, G. Perov (1833-1882), V. M. Vasnetsov
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(1848-1927), Ilya Rerin (1884-1930), and K. A. Savitsky (1845-1905). Vasili Surikov (1848-1916) became famous for realism inhistorical paintings; N. N. Ge {1831-1894) and I. N. Kramskoy(1837-1887) for religious subjects; I. I. Levitan (1860-1909)
for landscapes.

In the 1880's and 1890's social and political subjects nolonger appealed to artists. It was a time of mysticism andindividualism. The World of Art (Map xoxyccTsa), a group issu-
ing a publication of the same name, scorned the sermonizing ofthe Itinerants, who were accused of debasing art. The former
advocated the aesthetic element, painting gay and light subjects
in bright colors, and choosing exotic subjects from the Orient,from mythology, and Russian folklore.

After the Revolution of 1917 the Itinerants lost their suprem-acy. A group called the "futurists," with government approval,took over the direction of art. Change and transformation werein the air. The main objective was to uproot the old and installthe new in its place. The futurists reorganized old museums andopened new ones. They transferred private art collections to thestate and exhibited them to the public. Althouih their theorywas essentially abstractionist, they produced a myriad of propa-ganda pictures that helped the government in its struggle againstforeign intervention. The futurists included such expressionists
as Vasili Kandinsky (186c,-1944) and Marc Chagall (1887- ), bothcubists and painters whose works resembled those of modernists inthe West. To show its revolutionary leanings one group called
itself "comfuturists" (communism-futurism).

Unlike the Itinerants, who consistently adopted a negative
attitude toward society, the newly organized Association ofArtists of Revolutionary Russia declared itself in favor of apositive stand. It proposed to paint its own era, the life of
the peasants, the workers, and revolutionaries. This associa-tion was a congeries of scnools ranging from cubism to natural-ism, painting landscapes and still lifes exhalting life andlabor under comunism.

In 1932 all Soviet artists had to join a new orranizatior. --The Federation of Soviet Artists. Amateur art Frew in factoryand farm. When World War II broke out, artists turned out acontinuous stream of war posters. Tome artists sought subject
matter in hussia's r,ast. Leningrcd artists, dUring the criticaldays of 1941, bolstered Russian morale with all kinds of rictures.

The art galleries of tne Soviet Union are visited daily bythou,.iands of hussians. Leninr;rad takes special pride in its
priceless foreign art collection at the Hermitage. Not to be
outdone, Muscovites toast of their magnificent Tretyakov Gallery,a national storehouse of Russian art. The soviet art lover is
limited in what he can view; his government permits only one
acceptable basic principle of art, namely "socialist realism."
It is a strange coincidence that, although among the pioneersof cubistic and abstractionist art were Russians (Chagall and
Kandinsky), this type of painting: finds no place in. Soviet arttoday.
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Music

"luriously enout=h, one of the dominant characteristics of Rus-
sian music is harmony; even though Russians for centuries have
been livin6 under social ar:c political ciscord. The tremendous
number of Russian songs and of musical instruments, such as the
6aaaaanua, 6ampa, 6amm, rynox, ryc.zu m Houpatis indicative of
tne Russian love for folk singing. Like poetry, song serves as
an outlet for expressing the joys and sorrows of the people.
Music it seems, is an essential component of the Russian temper-
ament. As one critic puts it: "When two or three Russians meet,
they are apt to break out into song."

With Christianity the Russians inherited the Byzantine chart,
comparable to the Gregorian chant of the West. Russian genius
reshaped this musical art form into a typically Russian chant
called 3HameHHHH Hanes. Employing mpolm (neumes) for its musi-
cal notation, sung in unison, and performed without any accom-
paniment (a carpella), the znamennyi chant enhanced the Russian
Urthodox liturry from the thirteenth to the seventeenth century.
Interestingly enough, this chant fully blossomec in the reign of
Ivan the Terrible, who was not only a patron of music, but also
a composer of liturcical hymns.

Because of the opposition of the Church to Secular music, a
bona fide riussian nationalist music sic not emerge until the
appearance of Mikhail Glinka in the nineteenth century. respite
the late start in creating her music, as in the case of most
other arts, Russia in a comparatively snort time advanced to the
forefront of the musical world. In an effort to "catch upy" the
Russians adopted western staff notation and harmoay. As a result,
Russian music lost much of its originality and power. The
znamennvi chant also felt the effects of change. However,
rimitri Bortnyansky, the "father" of Russian church music,
became its leading spokesman and composer.

Mikhail Clinks brilliantly demonstrated the new techniques by
taking western musical styles and recasting them in a true Rus-
sian form. Inspired by the poet Pushkin and the nationalism
stirred up by the Napoleonic invasion, Glinka initiated a new
phase in Russian music. Almost all succeeding:- Russian composers
were to follow his lead in basing their music on the Russian
folk song, church music, folklore, mythology, and historical
incidents. For example, Glinka's "En3mb 3a maps" (A Life for
the Tsar) concerns the hectic year of 1613 and the time of
troubles. His opera "PyeAaH u Ammis.ma" is based on one of Push-
kin's fairy tales, while "Ramapmmemas," displays the gay atmos-
phere at the Russian country wedding.

Following in the footsteps of Clinka, Alexander Largomyzhsky
set his sights on producing more realism in Russian music. His
many musical innovations included a protest against Italian
influences in Russian opera and tapping the rich sources of
Russian folklore.

The eighteen-sixties ushered in an era of liberalism and
nationalism. The despotic Nicholas I was gone, and the country
sighed in relief -- a new lease on life was felt everywhere.
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Artists went to the orcinary people for their source material.
In such an atmosphere the "Mighty Five" ("Morynaa Krum") was
founded by Mily Balakirev. This group of nationalist composers
consisted of Boroain, Cui, Mussorgsky, and Rimsky-Korsakoff.
Scorned by professional critics and musicians such as Alexander
Serov ana the famous pianist Anton Rubinstein, these composers of
the "Balakirev Circle" adamantly set out to fulfill Glinka's task
of using native melodies, historical events, and folklore in con-
cert music.

Alexander Borodin, a practicing chemist with a doctoral degree,
was the first Russian composer to win international acclaim. The
Folovetsian Lances from his opera "HkR3b Hropb" are authentic
tribal dances found in Central Asia. Russians have always favored
Modest Mussorgsky because he is the one composer who comes the
closest to portraying the spirit of the people. His Boris Godunov,
A Night on Bald Mountain ("Honb Ha mica rope"), and Pictures at
an ExhibitiET"KapTmlim C BUCTELBRIO ) are familiar to music
lovers everywhere. The Walt Disney film, Fantasia, used tile
"Bald Mountain" work for its musical theme. One of the foremost
masters of orchestration and teacher of Stravinsky and Prokofieff
was Nikolai Rimsky-Korsakoff. His works include the perennial,
favorite "MexepaoaAW and the fairy-tale operas "Cmeryponmat
"CaAao," and "3o4oTon neTymox." The latter is based on Washing-
ton Irving's Alhambra.

Peter Tchaikovsky is probably the best known of Russian com-
posers. He did not, generally speaking, exhibit the nationalist
fervor of Glinka or the "Mignty Five." His music is cosmopolitan
in scope, subjective, melancholy, and lyrical. Tchaikovsky did
much to popularize Russian ballet music. "XedeAoHoe ooepo,"
"Cnamaa }Teems:HAW ana "MeamynnHe are masterpieces to which
the ballet greats, Nizhinsky, Pavlova, and Ulanova, have danced.
His vast musical output includes the operas "Mmoriaa Aama" and
"Eeremdi 0HernH" and seven symphonies of which the sixth,
"HaTersineexaa," is perhaps the greatest. Tchaikovsky also wrote
liturgical music. His music for the Divine Liturgy of the Rus-
sian Orthodox Church is sung by many cathedral choirs. Other
prolific composers of church music are Gretchaninoff, Kastalsky,
Tcherepnin, Lvovsky, Archangelsky, and Ippolitov-Ivanov. The
great opera basso, Fyoaor Chaliapin,recorded many compositions
of these writers.

Science

Soviet science, culminating in recent years with numerous and
successful spaceflights, is another cultural development which
had its roots in the scientific advances of pre-Revolutionary
Russia. One must not forget, for example, that Feter the Great
founded the Academy of Sciences in 1724 and brought world fame
to Russia. Benjamin Franklin was not the only foreigner to be-
come a member of the Academy; such famous names as Bernoulli,
Euler, and Einstein are also associated with it. Russia's
greatest scientist, Mikhail V. Lomonosov, contributed immensely
to tne work of the Academy with his scholarly writings on chem-
istry, physics, mineralogy, astronomy, metallurgy, and other
subjects. His Elements of Mathematical Chemistry (1741) antici-
pated the work of Dalton and Lavoisier. His astronomical studies
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led to his discovering an atmosphere around Venus Unfortunately,his writings appeared only in Russian, and he thus found fewreaders outside of Russia.

The nineteenth century was similarly productive in scientificprogress. A noted figure in mathematics was N. I. Lobachevsky,the founder of non-Euclidian geometry in 182b,who was ahead ofhis time in his ideas. In applied mathematics, P. L. Chebyshevmade important contributions to the theory of errors. The nameof Dimitri Mendeleyev is familiar to every student of chemistry;his periodic table of the elements predicted and described ac-curately new elements before their actual discovery. Experimentsof P. N. Yablochkov were the arc lamp and of A. N. Lodigin withthe filament lamp were done well before those of Edison.

Lodigin's patent on molybdenum and tungsten filaments waspurchased by the General Electric Company in 1890. The firstradiogram was claimeG by A. C. Popov in 1894 -- before Marconihad obtained his patent. Among the world-famous biologistsmight be mentioned the experimental physiologists I. M. Sechenovand E. Metchnikov, tne Darwinist K. A. Timiryazev, the geneti-cist I. V. Michurin, and the Nobel Prize winner I. P. Pavlov
(conditioned reflex). A forerunner of rocket designers wasK. E. Tsiolkovsky. Igor Sikorsky was a pioneer in the develop--ment of the helicopter.

The above-mentioned, of course, represent only a partial listof pre-revolutionary scientists wno laid the foundation forpresent-day Soviet science. Receiving favored treatment, Sovietscience was reorganized, expanded and made a part of the state'splanned economy. The Academy also expanded its activities sothat today it consists of eignt divisions. These in turn con-trol many institutes which carry on research in many fields.Some of the outstanding Soviet scientists are, the physicistsI. V. Kurchatov, the Nobel Prize Winner L. L. Landau, P. L.Kapista, the Academician A. A. Blagonravov (of sputnik fame),mathematicians N. N. Bogolyubov and A. Kolmogorov, Nobel Prizewinner in chemistry N. h. Semyonov and the jet plane designer,A. Tupolev.

Since the launching of the first earth satellite in 1957, theSoviet Union has demonstrated its strength in space technology.Following its initial achievement, the USSR sent into orbit thefirst man, Yuri Gagarin, and the first woman, Valentina Teresh-kova.

80



VOCABULARY

Contextual Learning. In all chases of the foreign language
course, vocabulary should be learned through use in meaningful
context and not as isolated items in lists paired with their
English equivalents.

Direct Association. On the first level of language learning,
the nature of the vocabulary is such that identification or des-
cription of objects, persons, and actions can often be taught
through demonstration without the use of English. The establish-
ment of direct bonds in this way between the concept aped the
foreign word is the most effective method of acquiring vocabulary.
The use of English, therefore, should be kept at a minimum as
long as possible and, wherever possible, throughout the course.
A direct association between the foreign word and its concept is
the goal to be strived for in vocabulary learning.

Abundant Practice. As pupils progress, vocabulary expands
rapidly. Nevertheless, it is essential to continue the Context-
ual learning of vocabulary in association with familiar words
and expressions. As abstract ideas are introduced and complex
expression increases, the use of English equivalents may some-
times be necessary initially to convey meaning. Abundant prac-
tice of the new vocabulary in meaningful situational contexts,
however, associates the foreign word with its concept. The more
frequent and abundant the practice, the closer this bond becomes.
With sufficient use, the English equivalent fades, and the foreign
word and its concept blend in consciousness.

Vocabulary and the Skills. Pupils should be provided with ex-
periences in learning and practicing vocabulary which will cor-
respond to their need for using the new words and expressions in
the various skills. This correlation becomes increasingly im-
portant as vocabulary expands. Those words and expressions needed
for speaking and understanding should be learned and practiced
through speaking and aural comprehension exercises; those needed
for writing should be written. Where reading material contains
new vocabula-y, pupils should be informed as to which new words
or expressions they are expected to master.

Vocabulary might be grouped into active and passive items.
Active vocabulary comprises those items pupils are expected to
recall for use in speaking and nonimitative writing. Passive
vocabulary includes tte items pupils are expected to understand
aurally or in reading.

Active Vocabulary. Because active vocabulary is intended for
instant recall, the learning of vocabulary and idioms for active
use should be implemented by abundant practice in and out of
class and in a variety of situational contexts. Only the most
practical segment of the spoken language should be selected for
active mastery. This vocabulary might be incorporated into lan-
guage experiences designed for audib- lingual competency or de-
rived from reading text materials which are practiced audio-
lingually. The use of this vocabulary in all four skills is
recommended to reinforce learOing f)y means of a multiple sense
appeal.
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Passive Vocabulary. Passive vocabulary required for aural

comprehension should always be heard by pupils, in oral reading,

conversation and listening to tape recordings. This aural prac-

tice should approximate the normal tempo, accent, and intonation

of a native speaker. The passive vocabulary for reading compre-

hension eventually far outstrips vocabulary for aural comprehen-

sion.

Reaglia. Vocabulary. Active vocabulary of high frequency first

encountered in reading should be incorporated into aueio-lingual

and writing skills. Passive vocabulary required for reading

comprehension is most extensive in scope and may be learned for

reading recognition only. Text materials suited to the level

of the class should contain a variety of useful words in dif-

ferent areas of reading experience, such as history, biography,

short stories, plays, novels, anecdotes, poetry, newspaper

articles, menus, guides, notices, and signs. Representative

texts and supplementary materials whose content emphasizes the

universal rather than the specialized or picturesque might be

selected because the aim in learning language as a tool for com-

munication places a premium on absorbing words of highest fre-

quency first. For ways to teach vocabulary through reading, see

the chapter on "Reading."

Mt.0,Lu_li Sense Appeal. After the prereading period, active

vocabulary is best learned in a sequence of four steps in the

process familiarly known as "hear, say, see, write" according

to the principle of sequential learning. As pupils progress

into the advanced grades, it may not be possible to follow this

sequence exactly at all times. As far as practicable the pro-

nunciation of new words and phrases should be presented orally

by the teacher or via tape before the vocabulary is seen.
Through inference, association, or if necessary, through English
equivalents, teachers should make certain that pupils understand

the meaning of the words.

Passive vocabulary for aural comprehension might be both seen

and heard by pupils. The sequence may vary with the class activ-

ity ana level of learning since, as pupils progress, much of the

vocabulary may be derived from reading material which might be

seen and heard at the same time, or read as homework assignment

before it is heard. Also, it is advisable for pupils to see

material destined for aural comprehension because the aural mem-

ory tends to fade more quickly than the visual memory. However,

the spoken language is distinct from the written language. In

order to understand spoken Russian, pupils must be given exercise

in aural comprehension alone, either before or after tne vocab-

ulary has been experienced visually.

Passive (or recognitional) vocabulary for reading comprehension

may be experienced aurally and visually or visually alone depend-

ing on the level of learning ana the type of reading activity.

In the early stages most reading will be intensive and will re-

quire aural presentation. As pupils progress, more reading will

become extensive and require less and less aural presentation.

Buildirm Vocabulary. Vocabulary is absorbed into pupils'

habits of expression through abundant practice in meaningful

utterances and in situational context. The context might arise
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iA audio-lingual experiences, reading material, cultural e:.Iperi-
cnces, or pattern drills. The assimilation of new vocabulary
may be aided by such activities as the memorization of dialogues,
short paragraphs, poems, jinglea, or proverbs and by the singing
of songs, the dramatization of playlets, and the playing of
games.

The use of audiovisual aids in building vocabulary or in drill-
ing new words is very effective. Such aids might include:

filmstrips pictures moving pictures posters
wall charts calendars game materials maps
comic strips cartoons chalk drawings slides

Using Inference and Association. The use of inference and
association is of vital importance as a device to circumvent
the use of English. The development of this skill to derive
meanings should be one of the aims in teaching vocabulary.
Contextual inference is achieved through placing the new word
in a context of familiar words or actions which makes it pos-
sible to derive its meaning.

Contextual Inference. Skill in deriving meanings through the
context may be developed by:

. Associating the foreign word with the object or action

. Deriving the meaning of a word through
(a) its place in a series or list (uam! neJameliecxoro mina

czeAymmlie: zod, mao, Hoc, ryda, mexa, oydm, noA6op0A0x.)
(b) elimination (Ha npaomnixax ix ema TopTm, xoiiteTm m mopo-

ZaH0e.)
(c) synonyms, antonyms, definitions, and paraphrasing

(OH limner° He HHAHT; OH czenogo)
SR He oAopm; sr dozeH.)
Maxionix mHoro AemieT; OH zeuTag.)
(Macinix - 3T0 liemmex, xoTopmg npoAaeT msloo.)

Inference through cognates and partial cognates. Skill in
deriving meanings through cognates should be developed through-
out the course. Since the Russian and English phonetic systems
differ, cognates given aurally in Russian may not always be
recognized until they are seen. However, since a large propor-
tion of English words are derived from Latin either directly or
through the Norman French, skill in inference through cognates
and partial cognates should be developed from the beginning of
language study. False cognates (tyTdoz, mimoHaA) may be pointed
out as they occur.

Inference through word formation. Some knowledge of word
formatIon may enable students to grasp the meaning of many words.
Pretixes and suffixes in word formation are helpful. Such ex-
amples of the derivation of meaning through word formation are:

nmeaTb - HamicaTb - nownicaTb - raniicaTi, - nepenHcaTb
XOAHTb nputommb - 3WCOAHTb HOWCOAHTb -
roHopimb - norm:topaz, - oaroHopyab - noAroHopimb - CrOHOPHTbeg
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Inference through word families. Inferring meanings through
associating words in word families is of great value.

yneaux - ynessua - roma', - ynivreabusua - ynedumx - ynedamcdosb - -exam& - ArgionuTauff - .111061Tb

Totals Vocabulary. Knowledge of vocabulary should be developedso that by the end of the course pupils will have more words

. in their reading vocabulary than in their listening vocabulary

. in their listening vocabulary than in their speaking vocabulary

. in their speaking vocabulary than in their writing vocabulary
Guides. Wordlists have been omitted from this publication.GulTaTo the selection of words and idioms to be included inthe courses are found in the chapter "Teachers' Guides."

THE STRUCTURES

Introduction

Scope and Sequence

The structural items listed in the charts which follow aresuggested for use in the order indicated to facilitate the a-chievement of competency in the four skills. The listings aimto serve as a guide to teachers in providing for language ex-periences in which structural sequences will be progressive and
cumulative and have the scope which will give pupils both anadequate tool for communication in the foreign tongue withintheir language experience and a firm foundation for furtherstudy.

In organizing thej.r courses of study, schools are not expectedto restrict their teaching guides to conform in every point tothe items included in the listings. Structures and verbs in add-ition to those listed for the grade, or sensible rearrangementsof the sequential order among the grades, as required by "centersof interest," may be practical, since language skills for effec-tive communication are to be developed through functional useand not according to the convenience of teaching the structuresper se. The selection of the structures taught in each grade,therefore, shouldbe determined principally by their use in auth-entic language patterns in meaningful, situational context.

Any item which teachers deem needful for the promotion of com-munication skills in centers of interest might be included as anexpression to oe memorized outright or to be developed in wholeor in part in pattern drills as a structural item, regardless ofits place in the structure charts. Thus, if an expression suchas "He oTnpusafte Elam TeTpaimoil" or "Bau Haim domme InimaTio."is desired in dialogues, it need not occluded from class
presentation because of its place in the structural listings.

The acquisition of linguistic skills and knowledges, however,must of necessity be systematic and cumulative for eventual con-trol, even on a moderately advanced level. It is as a guide to
teachers that the items have been suggested in the order out-lined.
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A Functions' Anproach. Because language is essentially speech,
the items listed in the structure charts were selected on the
basis of their relative importance in the spoken, rather than
in the written language. fne limited source materials available
on spoken Russian, however, made the selection of items an in-
creasingly difficult test,. The Russian Word Count, by Harry H.
Josselson, The Soviet Minimum Word List of 3 3u0 Words (Moscow),
and invaluable suggestions from many experienced teachers of
Russian formes tne nucleus around which the selections were
made. In some instances, items may vary from those included in
traaitional courses of study, either in the order in which they
appear or in the fact that they have been included. For example,
the perfective aspect is introduced relatively early in many
traditional courses ofstuay, in contrast to its placement in
the charts which follow. However, its later placement here does
not mean that the teacher should not use functionally any forms
of the perfective in classroom routine. Indeea,.the placement
and inclusion of many items were determined on the basis of
their practical use with other items in the grade for functional,
oral practice in natural conversational sequences.

Scope. Tne scope of the listings throughout both sequences
includes all major structures needed for competency in the four
skills on the secondary level. In the six-year sequence, all
major structures will have been presented by the middle of the
11th year, with refinements relegated to the 12th year. In the
four-year sequence, all major items will have been presented by
the middle of the 12th year, which includes essential reviews.

Speaking. The listings have been designed so that pupils may
attain basic audio-lingual competency on a rudimentary level in
the early years. In the four-year sequence, the items most essen-
tial for competency in speaking have been presented in grades 9
and 10, plus those items marked S* in grade 11. The latter should
be presented as early as possible in the 11th year. In the six-
year sequence, greater audio-lingual competency may be exrected
of pupils. Therefore, speaking skill should be developed in this
sequence tnrough the lUth year within the limitations described
in this chapter. The listings in the 10th year in this sequence
have been designed for that purpose.

Reading. Reading skill is to be developed throughout the
grades in ooth sequences to include all the structures in the
listings. In the initial stages, the written language rests
squarely on the spoken language. However, after the transfer
from the spoken to the written word has been satisfactorily
effectuated and the initial period of reading only what has been
said is past, the reading need not be limited to material whose
structures have been drilled in class. At this point, the read-
ing might begin to exceed as well as include the structures
learned. The reading, therefore, is.not necessarily restricted
to the structures defined in th charts for the various levels.
Some controls should be exercised, however, so that meanings are
grasped without either confusion or the need for deciphering. A
satisfactory relationship between the structures learned and the
reading must be maintained.

Writing. Writing skills, aside from imitative writing and dic-
tation,should be developed within the structures primarily or
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what pur.ils can say. Although in tne beginning years some writ-
ing for practice and for clarifying structures may be essential,
this writing should be limited to forms involving simple trans-
formations, substitutions, or recall of single items. Structur-
ally oriented translation drill involving single pattern changes,
therefore, are acceptable. Point-by-point translations from
English to the foreign tongue which req..,.re multiple thought
processes to produce simple sentences are to be avoided. If
such trarol!)ti-n is to be done at all, it should be reserved
for the advanced courses. Contextually orientEri materials
draw. from rr ri :I already covered in cla.,s might be utilized
for "equivalencies" or "free" translation from En-lish to Russian
and from Russian to English.

Written exercises with reading passages, of course, may he
freely utilized with open books, prior to or exclusive of the
acquisition of the content aurally or audio-lim.ually.

The structures used in controlled and "free" composition
should be derived for the most part from amon, those the pupils
have mastered and can recall through "inner ech." This writ-
ten material should reflect the written and the oral language
wherever differences occur between them.

Sequence. Iii order to facilitate the learning of language
patterns cumulatively and in meaningful context, many structures
are introduced only in part in each grade throughout the courses.
Tne principles followed here have been fourfold, the combination
of factors determining the choice being (1) their relative sim-
plicity, (2) their relative importance in the spoken language,
(3) their logical use with other structures to be learned within
the grade, (4) their logical development from structures pre-
viously learned. For example, personal pronouns appear first
functionally in grades 7 or 9 because of their relative impor-
tance in developing audio-lingual skills. They may be learned
syntactically in grade 8 of the six-year sequence or at the end
of grade 9 of the four-year sequence because of their relative
complexity.

The sequence of the verbs through grade 10 of the four-year
sequence and through grade 9 of the six-year sequence, has been
determined on a dual principle: (1) the frequency of their use
in the spoken language and (2) the need for their use in other
structures to be learned in the grade in situational context.

The Notations Within the Listings. In the interest of clarity
and assistance to teachers in designating the development of the
four skills within the structures, several symbols have been
used in the listings. They are:

L - Limited Items indicated by the letter "L" are only to be
incorporatec into the audio-lingua:. skills of
pupils within certain limitations. The desig-
nation "L" indicates that the forms to be
mastered within the structure may be limited.
The details governing these limitations are
described below.
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k

- Speaking Items marked S* are required for audio-lingual
competency.

R - Reading These items are to be learned only for the
reading skill.

Implementation

First Principles.

1. In order to learn a foreign language as a skill, structures
must be taught so that (a) their function is clear to pupils as
demonstrated by their usage (b) they become part of pupils'
habits of expression.

2. The structures should be taught by using them, and not by
describing them either in English or in the foreign language.

3. The use of carefully constructed drills in the foreign
language can effectively minimize description and analysis of
structure. These drills may (a) illustrate the use of a struc-
tural item and (b) provide practice in using all the forms of
each item of grammar.

4. When an explanation of the grammatical form is given, it
follows upon its initial use in drill. The drill is then resumed.
If the grammatical form i' difficult enough to require explanation
before any drill is conducted, this explanation should be given to
pupils.

Language in Use and la Analogy. Because language is learned
by analogy and practice rather tthan by analysis and description,
it is Pecommended that new structures be learned through using
the language itself in pattern drills which involve a single
change from the already known structure to the new structure.
Structures required for audio-lingual competency should be pre-
sented audio-lingually wherever suitable patterns can be formu-
lated. The following steps are recommended for the presentation
of a new structure: (1) an initial pattern drill involving a
single change is held, (2) a brief explanation of the change
is elicited or given, (3) the patte,-n practice in step (1) is
continued until the structure is learned. Examples of pattern
drills and suggestions for their use are given in the chapter,
"Patterns for trill." Teachers may discover other types of drill
more suited to their purposes.

Pupils Should be aware of the meaning of what is being said at
all times. The devices used to achieve comprehension without
the use of English will depend on the ingenuity of the teacher.
English meanings may be given where necessary.

For the simpler structures in the early years, little or no
explanation may be needed; for the more complex ones and for
those involving abstract ideas, it is recommended that such ex-
planation as clarity demands be given. A minimum of explanation
in favor of a maximum of practice, however, should be the watch-
word. Adequate provision shogild be made in all grades for
frequent recurrence of review items to insure the continuance
of automatic control.
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Where structures are not needed for audio-lingual competency,
as, for example, the present and active participles, these may
be presented through inference in reading, or traditionally if
necessary. Wherever possible, structures should be presented
inductively. In many cases, the presentation will be determined
by the nature of the structure.

Functional Assimilation. The inclusion of many items in the
early years was predicated on the principle that these structures
would be Iramed through use by means of repetition to the point
of satUration, and not through analyses or the kind of explana-
tion which confuses and frustrates the young learner.

Although it is hoped that all items designated for audio-
lingual competency in each sequence will be absorbed function-
ally before being explained grammatically, some items are more
easily assimilated than others in this manner. Where pupils
question the use of a structure, they demonstrate a readiness
to absorb the response and should be given an explanation. Too
much explanation and analysis, however, militates against lan-
guage learning and causes a distaste for foreign language study.
Excessive manipulation outside of structurally oriented context
causes frustration. On the other hand, memorization through the
assimilation of appealing, meaningful patterns in functional uses
is the root of language learning.

Grammatical Terminology. Because the ability to describe a
language in terms of its grammatical structure bears little
relation to the ability to use it as a tool for communication,
the learning of grammatical terminology is not a goal in lan-
guage study. It is recommended, therefore, that terminology be
used only where the need for it may arise. Some grammatical
terminology may find a place among the common learnings of
pupils. On the whole, grammatical terminology may be used
wherever it is found to be genuinely helpful in promoting the
development of linguistic skill for communication.

The Limitations. As it is unreasonable to assume that pupils
can master the whole of a language for equal competency in all
four skills within the restrictions imposed by the length of
sequences and the time allotted for instruction, only the most
useful segment of the language should be taught. Within this
useful segment, however, the competency for each skill must of
necessity be of different degree. Some limitations, therefore,
must be defined. As "mastery" for the speaking skill requires
automatic resl-onses, the content required for this skill will
be most limited. For this reason, the designation "L" in the
structural listings to follow applies to the speaking skill.
Rcading skill in using the structures is developed without re-
gard to the "L" designation.

In developing the speaking skill, the letter "L" next to an
item in these charts signifies that specific expressions, verbs
or forms might be selected for mastery, from among the many pos-
sible variations a structural item may possess. The selection
of these specific forms is left to the discretion of the schools,
whose supervisors and teachers will choose those of greatest
frequency and usefulness in normal spoken Russian to be incor-
porated into pupils' language eMperiences. Effort has been made
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to list the structures according to their frequency and import-
ance wherever possible.

Summary:

1. The foreign language is to be learned as a communication
tool to be sroken and understood as well as read.

2. Structures should be taught through use in the foreign
language until they become part of pupil's habits of
exrression.

3. Structures, as language, snould be taught in situational
context.

4. The development of extensive vocabulary may be postponed
until after the structure has been mastered.

5. Within the scope of the structural listin6s, the items
required for mastery may vary for each skill.

a. All items in all forms are required for reading.
When pupils have mastered a sufficient number of
structural forms, the reading need not be tied to
the structures learned in class.

b. Aural comprehension of all structures within the
vocabulary and idiom of the grade should be required.

c. Limitations must be carefully drawn for the speaking
skill to provide competency in the most useful forms
of each grammar point and the most useful forms of
the verbs.

d. Nonimitative writing of meaningful utterances should
be required for all structures and forms pupils are
required to speak.
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i
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c
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c
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c
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c
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c
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c
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c
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c
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c
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c
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p
l
i
c
a
t
i
o
n
,
 
d
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v
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t
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d
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A
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c
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p
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c
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c
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c
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c
t
i
v
e
s

A
b
s
o
l
u
t
e
 
s
u
p
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i
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p
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i
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i
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c
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n
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p
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u
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c
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p
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c
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c
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p
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p
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c
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c
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c
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c
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b
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c
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b
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c
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p
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T
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b
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c
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p
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p
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p
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p
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p
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T
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T
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T
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i
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b
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T
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T
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p
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p
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b
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p
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p
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c
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p
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r
e
g
u
l
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r
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T
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T
e
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r
n
f
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n
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n
u
n
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n
e
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n
e
6
H
i
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m
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m
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e
c
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p
e
r
s
o
n
a
l
 
p
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r
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c
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c
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v
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c
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p
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v
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r
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P
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p
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Notes on the .structures

1. Regular declensions are those which include (a) masculinenouns in consonant, -14,-12; (b) feminine in -a, -n, -Ea, -b;and (c) neuters in -o, -e, -se.

2. On this level HeT is primarily used with tie phrase y mega,etc.

3. Use cardinals for simple counting and telling time; ordinalsfor rjving nate.., of the month.

4. Leclersion of RTO? IMO? should be studied in corr.ection withlearning of the cases.

5. The past and future tenses of 6UTb eta other verbs might bedrilled using these time expressions.

6. First conjugation verbs are more numerous than verbs of thesecond conjugation. It is recommended that only after en-
countering several verbs of both conjugations should theverbs be taught as belonging to conjugations.

7. Use of Jul should be treated after the regular forms of the
interrogative nave been learned.

d. The ELT form is urea functionally in this grade.

V.. ECTb in this construction should oe used functionally.
Omission of 60Tb should be taught later.

1J. Miler ROZAb, maTm nemom, exam Eepxom, etc.

11. The prefixed forms of the third person pronouns might be
taught in connection with verbs of motion.

12. Might be drilled with adverbs of time.

13. Reserve the dative forms with ylnimon for next level. Useonly the simple adverbial forms here.

14. It is recommended that the following suggested list of nounsbe taught as vocabulary items. Their declension endings
snould be taught in conversaional situations.

17. Basic presenta'Aon should stress the introduction of regular
perfective past tnroLch use of prefixes. The perfective
future should be introduced by snowing its relationship tothe present imperfective, particularly in conjugational
ending s. Er;11.5* might be intreduced containing various
prefixes that change the lexical meaning of verbs.

lb. On this level it is suggested that the following prefixesbe used: B -, 7-1 110A

17. Also emphasize that tne negative imperative is normally inthe imperfective.
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18. To be used principally in reading.

1'). The irregularities
encountered on this and preceding levelsshould be incorporated into the pupil's speaking and readingskills.

2u. Since the short form of the past passive participle is usedso frequently in colloquial Russian to express the passivevoice, this form should be incorporated into the audio-lingual skills.

21. Include (a) short forms of passive participles with 6RTb(b) verbs in -CR (c) third person plural of present tense.
22. In addition to prefixes used on the previous level, add no-,ea-, OT.-, AO-, nape-, and npo-

23. Use ayeTb, nyoneN, nasal!, nanafte; use of the infinitive inexpressing emphatic commands might be reserved for readingrecognition.

(For chapters entitled "Summary of the Six-Year Sequence,""Summary of the Four-Year Sequence," and "Homework" seeFrench for Secondary Schools, pages 163 to 176 or theGerman or Spanish editions.)
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MODEL LES.30; , GRADE 11 or 12

"Ha 47T6ozbHom MaTme"

The following unit is an example of the use of reading material
to develop audio-lingual comretency on a cultural topic. The
reading selections are to be presented accJrding to the proce-
dures outlined in "The Intensive Reading Lesson."

. Word study is utilized in presenting vocabulary and in
homework exercises.

, Oral drills are conducted at appropriate times.
. Questions are answered both orally and in writing.

The questions in step I represent the type of question
generally included in reading texts: If the text does
riot include a sufficient number of questions,' these
snould be prepared and distributed by the teacher. The
answers to the questions are given orally and then are
written for homework.

. Answers to the questions of step I are kept in corrected
form in pupils' notebooks to be used with the questions
as a basis for tne dialogue.

The language laboratory may be used for
1. Listening to the reading
2. Choral repetition of passages
3. Answering questioAs, after answers have been prepared
4. Recording for practice
5. Recording for presentation to the class
b. Recording for evaluation by teacher

Evaluation. Suggestions for questions to test reading, aural
comprehension, speakinfi., vocabulary, and structure are outlined
in the chapter entitled "Evaluation."

tiTemie - HepsuM AeHb

CeroALz mAeT AwroxmaHHO maTm. Y*8 C paHHero yTpa MOCKHHMH
HHIVIAAMBEINT m3 oxoH Ha roxydoe He6o. Ha mx xmllax oTpaxaeTca pa-
4OCTb no HOHOAY ACHOPO, cormenHoro AHm, odemaxigero MHOPO HHTETHC
Horo dorrerrbmmicau chrT6oza. Be34e Ha ymmax, B meTpo, H TpormeM-
6ycax, Ha 3aeo4ax, Ha nrromaAmx pawl° TOJIbRO H THCPAMT o HacTyna-
mem maTme. 44m rtio614TezeM tyT6orta 3T0 dortbmoe coduTme. Torrnu
HapoAa cnemaT Ha maTn.

Mu Ha cTaAmoHe "AlmHamo." AOAPO npmmxocb CTOATb H omepeAm 3a
68zeTamm. C Tpy4OM HaxoAmm Ham mecTa.

HaRoHet MHOPOTHCAMHO xop HapoAa 3aTmxaeT. Mrpa HammHaeTcm.
Mu exumm csmcTxm cyAbm. Ha cp7T60zbHoe 'Jane suxoAmT mommam "Top-
neAm" m "AMHamo." HanmTaHu odemx Romani( mpenmo nozmmame pymm 4pyr
gpyry H INICX0AATCA. HEIRHHEMTCA Milage ACICATKH THCAII r;nae yeepem-
Aemm Ha derammme cpmrypm Hanaaammx m 33MHTHHKOH*
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BApyr H3 pRAou paaAaeTcR 10.10r0r0A0C08 nponauTemmoe "Ypal"H mowHum 3X0M paccTsmaeTcR no orpomHomy nomo cTaAmoHa. 3T0salmi paAocTm no no80AY ycnexa AmHamoHneH, 3a6mHmux nepHmti rOB sopoTa "TopneAm.

TopneAoHmm HanpRramT BCC CBOM ycymmR, irrodu He AaTb AmHamoH-Lou.: nopeseca. BOT HX OCOHMJIO cRacTbe: OHH Taxme 3a6mHalar roR BsopoTa "40Hamo." KPAH, BH3r, BO3rAaCM paAocTm, noAnpurmaaHme cMOOT, pyxonRecxaHmR, CUBIC HanoimmxT pRAm HX aTopoHmmos.

YnopHaR mrpa npoAozzaeTcR C HeocRaNieHmoli aHeprmell m mHTe-pecom. Ho CBMCTOIC cymm npepanmeT x0A mrpm CO C11 TOM 1:1. Tax3AHOHICHAaCb nepsaR no4m1xa maTna. Bo36y*AeHHaR ny6JzNxa odcym-AaeT BHAW/H0a: M040Abfa AWAH ropRIo mecTuxyzmpywr, umcxaamsaR Ha-Awl:Ay Ha nodegy.

4ape3 AecaTh MI4HyT HOBb1L1 OBNCTOK 03H4C41 HagaAGM tia30PO FJ03..OymAeHmR B ny6amme m cpexim mrpamwmx. Han H B HaRae mrpm, Auma-moHgam CHOBa r0B03.40. OHM 3a6HBaKIT rOA npoTmaHmxam. KpacHmemexTpmRecxme wuPpm m3o6pa3m4 orpomHoe "2" Ha PaAOCTb Ao6potinoxoHmHm 3pmTeAe1i.

Ho He Rerxo AOCTaAaCb AmHamongam nodeAa Ha 3TOT pan. 0AmHN3 HanaAaxwmx HaTormHyRcR Ha axTmEmo-aawmwameroon TopneAosHa Hcamm4cm Ha3eub. Ero nonmTxa nom:smog He yHeHnaxacb ycnexom:caomaHHaR nora npmTarmHaza ero x aemRe. ToTRac me caHmTapm y-HOCAT ero C nom maTma.

Tomei)", TopneAoHum, HAoxHomeHame HeyAaneti npoTmEmmxa, HeATHanageHme Hcemm cmRamm. B TWICHH8 HeCH0AbH0 MMHyT TopneAmmmaadmsamm Apia roRa m nouepram B ynumme ynaHmmx Ayxom AmmamowleH.TucRnm rAa3 CHOBa yeTPCMHAHCb na 3TH 3A0MOAYIIHMa, H3MaligHBM0witpu A C paAOCTI210 AAR °ARM m HeyAoHoimcnimem AJAR ApyrmxoTmetimm cneT 3:2.

roHopzuHaR nydRmxa, BoadymAeHHaR HBOZHAaHHbal Pa3YAbTaTOM,PaC,COAHTCH B Pa3HMO CTOp0H&. CTaAmoH cxopo onycTeR, HO He Ha-=Aro - TOAbHO Ao czegyrwero yTpa. 3aHTpa Apyrue Tmcsinu aanoR-BHT ero, TITodu ewe H ewe paa HacRaAmTbcs: uHTepecHoMTaHOB cnopT.

TreHme - BTopoM ABHb

OAMHM H3 cammx AW6HMMA BHAOB cnopTa B CoHeTcHom Comae RBAR..
eTcR tyT6oR. 3TOT cnopT mrpaeT HaxcHeEwyw P0Ab B coHeTcxoN cmc-
Teme cpmamnecxoro socrimTaHmR. tyTdoRbame ea:cum m RomaxAm wmpoxo
pacnpocTpaHeHm m OpraHM3Y1CMCH Ha 4)01)1:max, ausoAax, B apmmm H
imoTe, B YID:OHMIC mamemmmmx, B HOZICO3aX H COBX03a1C.

MecTom Ann mrpm caymAT npRmoyroRbHaR nRowaAxa (noice). Pau-
mep nRoaaAxm OT 90 AO 110 meTpou ARmHolf m OT 60 Ao 75 meTpou wm-
puHon.
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YliaOTBSIXT B 3TOR mrpe Ase Komalisol no 11 Rezosex. B maxAoM

HouaHAe 0AmH spaTapb
(roxxmnep), Tpm oammtlimma (6emm), Asa no-

nyoammumma (xas6emm) m rIBTE) HanaAammmx (gbopsapAu). no oduKno-

mrpa npoAonweeTcn 90 mmnyT. Bpeun mrpm ROJIMTCA Ha Ase

nonosming (TatMli) no 45 ummyT C 10 -TN MMHyTHUM nepepusom. rzas-

Nan oaAaRa HasAoM Homan = - 3T0 3136TATI, MAM 6onbmee Rmcno pao

sopoTa npoTmsHmma. Hm B KOWA czyRae mrpomm He Amininni TpoHyTb

unRa pyHaum. HapymmTenm oToro oamoHa mTpaltyracn.

Hrpa HaRmHaeTca c cauoro neHTpa man nocze nepepusa m nocze

HAI7tA0r0 3a6mToro a sopoTa maga. HodeAmTeAbHme2 CRIATaBTOR KO

noxymmtmaa dozburne HoAmnecTso 38.613TEM UntiOR.
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Preparation for Lialogue -- Step I

Question-Answer Lrill (Oral)(See answer sheet which follows.)

These questions are answered orally in class as part of the
comprehension check after each learning. unit. The answers
might be (a) written on the blackboard on the sane day the
passage is read and then written as a homework assignment in
review or (b) checked orally on the day the passage is read,
written as a homework assignment and checked the day the assign-
ment is due.

A. Hermaug AeHb

1. gTO CCINDAHR mAeT Ha cTaAmoHe?
2. gTo oTpaxaeTcH Ha amaax mocasmneg?
3. FAe THepAxT paAmo o HacTynamem maTne?
4. Aam xoro maTn doabmoe co6uTme?
5. 3a nem npmffixocb Aoaro CTORTb B onepeAN?
b. flonemy aaTmxaeT HapoA?
7. gTO MI3 CANUIRM?
8. KTO BEMOART Ha noxe?
9. lTO Aexam xammTaHu o6eHx xoMan4?

1u. KoTopaR KomaHAa aadmaa nepHug ma?
11. KTO aadma HTopog ma?
12. Kaxog cmrHaa npepuBaeT xoA mrpu?
13. Kaxmm cneTom aaxoHnaxacb nepHaR noaoHmHa maTna?
14. flonemy AmHammgam cHoHa noHeaxo?
15. KTO CBaJIHJICR Ha3eMb?
16. flonemy ynaHmmg AmHammeg He MOP nommTbcca
1?. KTO yHOCHI AmHammua C nom Pavia?
18. flonemy AoHammau naAaKm Apcom?

Kylta pacxoAmTcH roHopamHasi nydamca?
2u. CTaAmoH HaAoaro onycTem? Honemy?

B. BTopog leHb

21. Kaxog BHA cnopTa RBJIRaTCR camum XECOMMUM B COBCTCHOU COMO
22. Kaxylo pozb mrpaeT 3TOT cnopT?
23. Flte opraHmayKmcg chrT6oabHue KomaHAU?
24. Halms naomaAxe caymmT mecTom Aari c3yT6oabHo11 mrpu?
25. OnpeAeamTe paamep chrT6oxbHog naomaAxm.
2b. KTO ynacvayeT B aTog mrpe?
27. HaaoHmTe noamgmm B xammoM KomaHAe.
28. Kax Aoaro npoAoducaeTcH xrpa?
2. KaH aCAMTCR Hpemm mrpu?
3U. Halms! raammasi aaAana xaxAog KomaHAu?
31. Tporaior am mrpoxm MRq pyxamm?
32. flpm KaKom caynae mTpatsriamcH xrpoxm?
33. KorAa HanmHaeTcH mrpa?
34. C KoToporo mecTa noasi HanmHaeTcH mrpa?
32. KoTopaa KomaHAa CRHTaaTCR no6eAmTeabHmHeg?
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Preparation for Lialogue -- Step II

Answers to Question-Answer Erin (Teacher's Script)

The answers to tne questions are checked for accuracy on the
day the homework assik.nment is due.

Pupils keep in their notebooks their corrected answers to the
35 questions. They must depend on the reading passages, the
questions, and their answers, to prepare and execute their dia-
logue. At the end of the unit, before the test, teachers might
distribute the answers in mimeographed form.

Hepsug AeHb

1. CeroAgn Ha cTaAmone HAeT AoArolisAaHHNH
2. Ha Jimgax mocgsmmell oTpassaemcn pagocTb no nosoAy ACHOPO COA

menmoro AHS, odemammero :mom mirrepecHoro.
3. PaAmo Tsepg4T O HacTynammem maTme se3Ae Ha YAMAOX, B mempo,

B mpo.met16ycax, Ha 3asoAax m Ha momamix.
4.. Maria 6oAbmoe co6uTme Ana Am6HTeAeR chrT6oza.
5. HpmmocH AoAro CTOHTb B 01OPOAH 3a 6MAOTOMH.
6. HapoA 3OTMXOOT, HOTOMY qTo HOHMHOOTCH mrpa.
7. Ma CAMMIMM CBMOTHM CYAbMe
8. Ha none smxoAnT momaHAg "TopfleAa" m "Amiamo".
9. HanmTanu o6emx momaHA mpeftmo mozmmamm pymm spyr Apyry m

pacxoAgTcn.
10. HomanAa "40mamo" ea6mAa nepemM ran*
11. TOpHOAOBAN 3116MAH BTOpOR r0.46
12. CBMCTOH cyAbm npepmeaeT xoA Hrpm.
13. Hepsan noAosmHa maTma 3amoRmazacH co cmeTom 1:1.
14. 4mHamosgam cHosa 1101383.40, nOTOMy 'TO OHM 3a6msamm 110.4 npo-

THsHmmam.
15. 0ApH H3 HanaAammx AmHamosges CBCIAMACH Ha3eMb.
16. Ynasuimg AmHamoseg He MOP nommTbon, nOTOMy 'TO y HEIM china

cnomama mora.
17. CaHmTapm yHocnT AmHamosga C noAn maTma.
18. 4gHamosgu maAamm Ayxom, nOTOMy 'TO TopneAoenu 3O6HBO14T ewe

maa roaa,
19. roeopAmman ny6nmma pacxoAmTcn B PO3HNO CTOPOHNIa
2u. HeT, HO maJlonro - TOAWCO AO cAeAvagero yTpa. 3amTpa pyre

Tmcnnm manonnnT ero.

BTopoll /tem)

21. ellyT6on HBAROTCH oAmmm H3 cammx nx6mmmx emAoe cnopTa B
CoseTcmom Comae.

22. 3TOT cnopT mrpaeT samieHmpo pom) s cosemcmon CMCTOMO CPM3M
necmoro socmmTaHmn.

23. 4DyT6oAbHue momalum OPMBH3YMTCH Ha (1)a6pmmax, RoAx03ax, cos-
x03ax H T.A.

24. Hpnmoyroemman momaAma cAymmT mecTom Ann 144DyT6o.nbmoti mrpm.
Paemep (PyTdonbnoli r..komaAmm oT 90 Ao 110 uerpoa AminoE H
OT 60 Ao 75 meTpos

215. BeAl Roman/1m no 11 menomeg ymacTmywr B eTok urpe.
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27. B xa*goti nomange ogmu sparapm (roxxvnep) , rpm sammTLExa
(6exH), ABa noxyseuvramica (xas6euv) H HaTb nanaAammx ((pop-
sapgs).

28, 110 06E1HOHBHHW, mrpa npdgd.racaercii 90 AmmyT.
Bpemn mrpm gemircn Ha Ase nozoEmna (raHmu) no 45 umHyr c
10-rm miulyTHum nepepusom

30. rAasHaR sagana xaxcAdh womangu saftru mRn 60oumee nmcAo pas
B HOpOTa TtpOTHHHHHa

31. HeT. HTTOKH He AOAAHE Tp0HyTb mRna pyxamm.
32. Mrpox& urrpacpylarcR worga rporam mRn pyxamm.
33. 4rpa HanisRaercR nocze nepepuma H nocdre xelmoro 3a6uToro

adpora mRna.
34. Hrpa RanmHaercR c camord neHrpa noan.
35. Ta xdualiga cniAreercR no6egmre.numlnet1, xdropaR nozynaeT 60.nb-

rdee minanecred 3a6arux Logneri.

Preparation for Lialogue -- Step ITT

After students have tnoroughly studied the reading passages,
and have been given oral and written drill in answering questions
and doing various exercises, they may be told to utilize the read-
ing material, plus the questions and answers, in preparing a dia-
logue of their own. They may be given a situation such as the
following in which to set a scene in which two persons talk to
each other.

Situation. An American student, standing in line to purchase
a ticket for the soccer match at the Lynamo Stadium, in Moscow,
starts a conversation with a Russian student about the game
which is to take place. Our American friend knows little about
tne game. They both enter tne stadium, the Russian explaining,
while the American asks questions.

Assignment. Write a dialogue of your own of about 10 questions
and answers which might take place between the two students on
this oJcasion, utilizing the Questions and answers studied in
class, plus several of your own. The American student would
first ask several questions of his Russian friend before the
Fame, during the game, and after tne game.

Preparation for Lialogue -- Step IV

The pupils' dialogues are reviewed in class for the correction
of errors. A selection is made of preferred questions and an-
swers. The following are some suggested procedures:

1. A number of pupils are sent to the blackboard to write ques-
tions and answers from different sections of the oialorue.

2. Remaining pupils exchange papers with classmates, in pairs.
Each pupil copies his classmates questions only, and prerares
answers to these questions in class.

3. Ensuing recitations involve:
. The asking and answering of questions by pupils, in pairs
or otnerwise

. fne correcting of blackboard materials

. The selection of best questions and answers for introductory
and terminatin.:: material

. Practice of a model dialdue
4. An assignment is Fupils are to prepare their dialdrue

in final form.
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freparation for Lialoeue Steps V ann VI

V. The teacher collects and corrects the dialogues.

VI. The teacher returns the corrected dialogues ana directs
pupils to practice them orally with Lneir classmates for
class presentation and recording.

Oral Drills

(The following drills are suggestions of question types.)

I. Question-Answer

A. Fersonalized Oonversation, Teacher-Fupil

1. Came, mamoli B1L cnopTa HpaemTca eau?
2. Bala, mamok cammg nonyzapHO cnopT B ComeTcmom Comae?
3. Mama, mama cammg incdmmmE cnopT B Amepmme?
4. Baru:, am mrpaeTe B rombt?
5. HeTa, BU xoAaTe Ha Jamax?

Baps, BU maTaeTecb Ha moHbmax?
O. ENBELEM y Hac B untoze tyTdompHme MEIT%101?i. ENBELKT y Hac B CMA Ornimmticmme mrpm?
8. EaAaT amepmmaHomme cnopTcmeHm B ComeTommil Coma Ha

COCTR38111001?

9. HpmeamaxT pyccmme cnopTcmeHm B CMA Ha cocTaaaHme no
6acmeT6oxy?

10. PAe COCTORTCR OZZIOIMACKYIB mrpm B 6yAymeu ropy?

B. Chain Drill

MIiTF.: OJier, mama emA cnopTa Te6e HpaamTca?
Oiler: Mite HpammTca 6acmeT6o.a.

raxR, mammm cnopTom TN Jimaimb aaHmmeTbca?
Pais: aaHkmaTbca TeHHIiCOM.

Ak3a, TN Tome .71m6simb mrpaTb B Terme?
Aa, R Twice .4106.7tm mrpaTb B TBIIHMC.

C. Restatement-Relay Drills (Directed Dialogue)

1. CnpocmTe Mena, mamog carom k nonyzapHmk cnopT B ComeT-
cmom Comae.

2. CnpocmTe AammAa, namoM cammfi nonyzapHmk cnopT B
ComeTcmcm Comoe.

3. CnpocliTe AyHIo, Ram HaamaamTca meNsAyHapo AHme aTzeTm-
necmme mum.

4. CnpocmTe Canty, CMOMIDRO tlaCOB B AeHb TpelimpyeTca chrT-
Ooimmaa momaHAa.

5. CmaxcmTe Eape, Tao mrpomm He Aozzini TporaTb mama py-
mamm.

IT. Vocabulary Substitution Drills

A. PyCCRMB AM6RT mrpaTb B cPyTtlo.n.
B TBHHHC.
B soxerOo.n.
B 6acmeT6o.n.
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b. Ha xo.lixooax opraRM3ylloTcR tyT60.71bRble KomaHAU.
Ha cosxooax -
Ha oaso4ax -
B pledHux oaseAeHHRx -

C. B Ica*AoM RomaH4e foul! spaTapb.
- Tral oammTHmica.
- Asa noxyoammTlimma,
- nRTE HanaLtammx.

III. Structure Substitution Erin.

1. Mrpa HaqmHaeTcR.
FankuramT Pulpy.

2. fly6xmca, Bo36TEAeHHEIR pecyAbTaToM, pacxomiTcR.
MydralKa, KoTopaR 6m.na soodyxaeHa peoymaaTom, pacxow.TcR.3. C TpyAom HaxoAmm Ha= MeCTa,
TpyARO Ham Halini Hamm mecTa.

4. Topnextosmi HanpRram see yclommR, He AasaR amamosnam
nepeseca.
TopneAosqu HanpRranT see yemER, mToOm He garb AtiliaMoB-gam nepeBeCa,

Written Exercises

I. Synonyms. (Examples)

In the following- sentences replace each underlined expres-sion with one of the synonyms given:

onRTb Tenzo npnimmaTL placTme

CROTpRTb 06w4H0 ToponmTLcR

(Samples)

110 odumoseHmm, pirpa npoAcmcaeTcR
AAR JzioduTezek cpyTdoara 3T0 60Abigoe
Tomm HapoAa cnemaT Ha marg.
yRaCTByfoT B aToM mrpe Ape KoMaH/51

II. Completion.

AezaTI, yonexm

3HTy3HacT

90 mpoiyT.
co6mTme.

no 11 nezosex.

YBRAeTb

ChielaHO

Complete earn sentence by inserting the correct expressionfrom the following: 6ozhmee, HaczasmaTbcg, %mute, zeTom, nplomm-
maTbcR, TpelimposaThcR.

(Samples)

47.yT60.7DICTN IaOmEHSI Ao.gro

KamAan KomaHAa cTapaeTcR oadym mRn
npoTsisHslica.
MoCRBWIR cbyT60Ablibim MaTnetA.

III. Antonyms.

qmczo pao B sopoTa

Replace the italicized word by its opposite selected fromthe 1ollowi4,: yieHmHHa, CyAbR, 3a1UNTHpla, Rrpa, HeyAamHuM, sasHuM.
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(jample,

3Tmm cnopTom He mHTepecymcp. mymmmHu
Ero nonuTRa not ARTbCH 611.71a =mat.
cPyT6o.71 3HaMMTHJIBELE pom, B COBEITCKOM cmcTeme CI)H3H

necRoro BocnmTaHmH.

Sample Liilogue

SettinL: Appro,priate visual materials are utilized.

Lenpth: The lenEtn is aajusted to the needs, interests, and
abilities of th.: class.

4.

5.
A.

B.

6.
A.

B.

A.

'VALI TOJIIIbT HapoAa cnemaT?
OHH mAyT Ha cpyTdoxmla maTm.

Ha3OBETe, TIONCaZygCTS, ROMaHAH, MOTOple ymacTByla H MaTIM.
HaweTcH, TopneAceuu H AmHamosum.

Homemy CTOABKO HapoAa CTOHT B omepeAH?
OHH noKynalo'r 611.4eTu Ha maTm.

BETORTHO, aHrzmqaHmH?
B. HeT. 51 amepmRaHeg,

A.

B.

8.
A.

B.

).A.

B.
10.

A.

B.
11.

A.

B.

12.

CRopo JIII HallHaTCR MaTII?
LJa, gapes HecRoABRo mmHyT.

CRammTe, no*azyNcTa, cRomAto
B RamAoti HOMaHAH 0,4AHHaAgaTb

Ax1 51 CJIHMY CBIICTOK CYABH.
lipaBAa. Mrpa HammHaeTcn.

DOT RomaHAH yme HIDEOAAT Ha nom).

mezoBeR B RamA0M RomaHAe?
mezoBeR.

KOTOpag HOMaHAa 0748Ta B cmHmx py6aumax?
DTO KomallAa "Amilamo".

Ypa1 4mHamoBitm OTIRTb 3a6m.am rod:.
O HeT1 Hawm Topnewmum 3a6HJIM TOT Pane

Mica Tenepb cmeT?
OmeBmgHo, 3:2.

42yT6oz camuM moOmmuM BRA cnopTa B CoBeTcRom Come?
KoHemHo. cloyT6o.yr mrpaeT 6o.rib11lym pom, B coBeTcRoil cmcTeme

EPR3HlleCH0110 BOCHMTHHH$1.

A. MHTepecHo, 'mica BRA cnopTa REWIREITCR camum nonpulpHum y
BaC B AmepmRe?

B. Beitcdoz $18.7IgaTCR aammm nony.uplibm cnopTom B AmepmRee
13.

A. HomaxyricTa, eige OATAH Bonpoc. Halt =aro npoAwnwaeTcR mrpa?
B. 06mmHo mrpa npoAommeTcH 90 mmmyT.

14.
A. Eozbume Bam cnaci6o 3a gamy Romnammm,
B. He 3a 'ITO. H mHe 6MJIO omeHb npmaTno TIO3HaMOMIITbea C Bamm.

113



15.
A. Ao oxoporo.
B. Bcero xopumero.

(For introductory sections to "Evaluation;` see French for
Secondary 3chools, pages 186-187, or the German or Spanisheditions.)

Testing Aural Comprehension

Testing the Skill. Measuring the understanding of the spokenword may be accomplished by testing the skill individually orin conjunction with other skill:. The aim of understanding anative or near-native speaker speaking at normal speed shouldbe borne in mind, especially as pupils progress in the course.

Using the Drills. Some of the drills used in training pupilsto understand the spoken word may also be used to measure theirachievement. Even for the se-enth year class during the pre-reading phase, the teacher can devise aural comprehension tests.dome of these will be described below.

True-False Tests. The teacher may read a number of statements
in the foreign language, each statement being read twice. The
pupil may write T or F, to indicate his answer. For the initial
stages, some questions might be:

1. Ilan, name Tpm PlcemL.
2. Ceromm =maga, 8.-oe cexTa6pR.
3. Benepom rosopwr "Ao6poe Trpow.
4. Ha Aocxe mu mom me.nom.

Action-liesuonse Tests. The action-response drill is anothernonverbal test of understanding. By using expanded and morecomplex commands, the teacher may adapt action-response questionsfor use throughout the six-year sequence, although this type oftest is best suited for the beginning pupil.

Multile Choice L'oestions. These are several types of multiplecnoice questions which test aura] comprehension. While most ofthese tests involve some ability to read, it is the ability tounderstand the spoken word which is paramount and which is meas-ured.

1. Testing the listenint skill through sound discrimination:The speaker or tape repeats twice one of three statements. Thethree sttements are read, whereuron the student is instructedto write the numrer of the statement he had initially heard.

Speaker: MU eAem 6ucrpo. (repeated)

Choices: 1. Mx emtm ducrpo.
2. Mu eAem.ducTpo.
3. Aiu mAem ducTpo.

2. Measurir u. aural co:nprehension throw -h visual recornitionof the correct answer to a question presented orally: Phe speakerasks a question. Tne :Audet is directed to check the statementwnich answers correctly the question heard. Four choices appear
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1

in the student's booklet.

Speaker: R enpammsam "Kax a nommsaeTe?" B1t oTsetasTe:

Choices: 1. R musy Ha Aane.
2. 3To oneHb xopowo.
3. R ero He Rimy.
4. CnacR6o, xopomo,

3. Measuring aural comprehension by visual recoinition of thecorrect. completion of an incomplete statement presented orally.The speaker or tape reads an incomplete sentence. The rupilchooses toe word or prase which best comrletes the sentencefrom among those in his examination booklet.

Speaker: Dine xoneTca eCTb, noTomy MTO (repeated)
Choices: 1. R oneHb yoTa.n.

2. R rozoAeH.
3. R ynycb pyccHomy asuRy.
4. R 6o.caH.

4. Measuring aural comprehension by multiple choice answerspresented visually: A conversation or passage is read twice.Questions are asked on the passage. Each question is read twice.The pupils select the proper answer for each question from amongthe four or five choices in their examination booklet. The pas-Jage and questions are then read for pupilo' pecking.

Speaker: BHHTOp NsaHospin OCTSHOBEACH Ha yrzy nepeA KRocRom.
OH dux pasonaposaH HCHOHMO. OH noTepax CBCW sexy.CHH aexcut B 60AbITHHet. SpaT, RoTopuM XHJI B Hoene
HanitcaA, nTo He cgaz alcsameHos H doxbute He ynmTca
B yHmsepcuTeTe.

Sample Question: rAe dux BRRTop VsaHoskin?

Choices: 1. OH bum B Huesca.
2. OH flux 13 60.TIFHHHe.
3. OH 611.71 Ha yray nepeA HHOCHOM.
4. OH 6HA B ymisepcivreTe.

5. Measurim: aural comprehension throuLh aural recognition ofthe correct answer. A passage or conversation is read twice. Itis followed by multiple choice questions orally read by the teacherand aurally selected by purils. The passage is based on languagecontent audio-linLually experienced by purils.

Passage. TaHa nomma Aomon s TpR naca. EH anew:, XOTeA0Cb
eeTb. Okla Runsza cTanaH moxona m clteaa 6yTep6poA. Repea HeCK04bK0msHyT Bapa npmmaa a rocTR. OHH =aro cAymnan IlAaCTHRKHI. K senepyWISCTO imam na nporyAny.

Answer. The teacher reads a statement includir.p four choices,one of which completes it correctly. Pupils writethe letter which corresrords to the correct answer.

Tama npmmaa mama (a) x senepy (6) napes HeeR04bH0mmHyT (a) noanmo B Tpm naca.
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7Alral Comprehension and Writi . To test whether pupils canwrite what they understand aura ly, several question types aresuggested:

1 A dictation in Russian may be given. Directions for giv-
ing dictation are found in the chapter entitled "Writing."

2. A passage may be read in Russian upon which Russian ques-tions are asked orally; the answers are written in Russian. In
this procedure, the following steps are recoinmended.

a. A passage is read twice, with or without explanatory
commen-..

b. euestions based on the passage are read twice each in
Russian, to which pupils write Russian answers.

c. The passage and questions are reread for checking.

3. A passage based on material audio-lingually and visually
experienced is read twice. Pupils restate the passage in theirown words or in another person or tense.

Example:

Passage: HpleaTeaR zAyT Hama Ha soncaze. OH ones= H mus
noTouy nTo onasAusaeT Sra ACCRTb usHyT. OH eAeT
Ha Tpoaaeifdyce. H3AHAOREt OH ISHART daecTazse damn
Kpeuxa. PHAOCTHO OH seTpenaeT OHOHX npRaTeael Ea
SORWIAO.

Question: Change the passage to the past imperfective.

Answer: Pupils write the passage as directed.

4. Pupils write answers to dialogue questions from previously
mastered dialogues with which they are also visually familiar.

Example:

Question (presented orally): Bu MOXOT0 noexaTB B CHHO
ceroARa senepou?

Answer (written by pupils): KOH611H0, uory. B RoTopou nacy
HanunaeTca ceanc?

5. Pupils write answers to multiple choice questions presented
orally. A passage is read twice. Incomplete statements on the
passage followed by a number of possible answers are read orally.
Pupils select and write the proper answer.

Passage: gocasa - cToanua CM. B Mocxse HaxoARTca HCTO-
pRnecHsti HP0MA13. ORoao Hpeuza HpacHaa urtozaAb.
Ha Hpacnog naocitams CTOHT Xpau BacRaRa Ezazeimoro.
B uenTpe ropoAa Toze HOMOAHTOR mamma yaRua -
yaRua rOpbX0r0. HOARAORO OT MOCRHH Ha XeRsHomx
ropax OTOIIT MocHoscHRH ymisepeRTeT.

Question: HocxoscxRA yHusepcimeT HEMOARTCH (a) OROAO Hpemaa
(b) Ha HpacHola name= (c) Ha ACHHHORNX ropax
(d) at yaRue ropbaoro.

Answer (written): ita Aeminciam ropax.
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Testing the Speaking Skill

Purposes! The teacher's aim in giving a speaking test may be
threefold:

. to test the pupil's ability to produce the foreign individual
sounds, sound sequences, intonation and liaisons

. to test the pupil's ability to express his thoughts in the
foreigr language, either in response to a question or to
some other stimulus

. to test the pupil's oral control of one or several of the
structure patterns or of the vocabulary of the foreign lan-
guage

In a specific test the teacher may choose to measure one, two
or aid three phases of the speaking skill. It is obvious that
types 2 and 3 are tests of aural comprehension as well as of
speaking competence. (See chapted entitled "Aural Comprehension,"
and "Audio-Lingual Experiences.")

The "Mimic" or "Echo" Test

The simplest test of oral production (type 1) is the "mimic1'
or "echo" test. This is particularly suited to the beginning
pupil, though with increased length and complexity of the utter-
ance, the echo test may be used throughout the four- or six-year
sequence. The pupil is instructed to repeat whatever the teacher
(or the voice on tape) says.

1. Examples:

(7th year level) A nmTam HOHHO zypHamu.

(12th year level) OTITOBOSHO rosopm, R HO story cxaaam
OCAH MOTH flOCTIMOT H ZeHmmrpaAcsmil yam-
80pCHTOT Ha cAeAyimmil yme6HHN roA.

A variation of the "echo" test is the "buildup" test in which
pupils repeat sentences whose length is progressively increased.

2. Examples:

(7th year) a. R ninny mapaHAamom.
b. R runny mapaHAamom Ha 6yuare.
c. R ninny mapaHAamom Ha dymare, noTomy nTo HOT

nepa.

(10th year) a. R npoute.4 Aomoti H noAomme AmiTort.
b. 'write H npmme.4 =MOH H noAomme AeHHToro,

=Aro calnama.ncH.
c. }Write H npmme.4 AOMON H noAoEHHe AewiToro,

=Aro cammaAcH pycommm Hemmom.

Scoring. To score the "echo" test, the teacher should prepare
in advance a checklist of the specific characteristics of speech
Production he wishes to measure. It is suggested that the teacher
write these items (stressed and unstressed vowels a, 0, a, e, ms
114 hard and soft consonants A, p, T; voicing and devoicing con-
so-ants; rising or falling intortation; palatilization) across
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tile top of a sheet of paper. It is advisa'le to limit the
number of different items to be rated in a given test. Names
of pupils are then written down the left-hand side of the paper.
The teacher may her enter a numerical rating, 1-2-3, or 1 -2 -3-
4-5, in the appropriate column.

This type of scoring may be used for other types of speaking
tests, to measure sound production, individually, or in sequence,
and intonation.

A cumulative chart to measure achievement and progress in the
principal features of sounc production might be kept for each
pupil.

Oral Rending. heading a passage aloud is another form of
speech production test. The difficulty of the passage to be
read will of course vary with the pupil level. Only in the most
advanced classes should the rupil be asked toread orally mate-
rial not yet. presented in class and mastered by him. If unfamil-
iar material is used, even in the 12th year, the pupil should be
given time to practice silently before he is tested orally. If
he has a language laboratory, the teacher may record each pupil's
speech periodically on a separate tape. This will permit the
teacher and the pupil to judge individual progress.

Answerinp, Questions. The question-answer type of test measures
the pupil's ability to (1) understand the question, and (2) to
respond automatically. The response also measures his mastery
of structural patterns. This type of evaluation is most highly
recommended us it provides a work sample of performance most
consonant with communication goals.

Examples:

Grade 7: Mx Bac 30ByT?

Grade B moTopom %lacy BU oftxmoBemmo moTaeTe maxxoe yTpo?

Certain questions the pupil might be directed to answer affirm-
atively, otners he might he asked to answer in the negative:
"Begin your reply with the word, net. Y mac eeTb repo ?" "Begin
your reply with tne word, Am. Bm xopomo cnadim svapa?"

Directed Dialogue. Speaking involves the initiation of a dia-
logue as well as answering questions. To force the pupil to
initiate the dialogue, the teacher may say to the pupil in English
or in the foreign language:

Ask me my name.
Ask Masha what time she got up this morning,
Ask me why Boris is absent.
Ask Vanya whether he wants to go to the movies tonight.

The "Picture" Test. A test requiring the pupil to respond
orally to a nonverbal stimulus is the picture test. The pupil
is shown a flasncard, or anitals, or objects. Fependir.i on the
level of the class, tne pupil is directed to identify the person;
to describe him (age, height, coAplexion); to tell the color,
size, shape or location of objects; to tell what the person is
doing.

118



Oral Composition. At the most advanced level, the pupil may
be asked to deliver a short "speech" or oral composition. He
should oe permitted a choice of topic within his level of dif-
ficulty, should be allowed &eme time for preparation, and perhaps
be g2ven an outline.

Otnec Devices. The various oral practice drills suggested in
the chaptlir entitled "Speaking" and illustrated in the model
lesson for the 1Uth and 11th year can also be used as testing
devices.

The teacher who has no language laboratory may consider the
interview type test excessively time-consuming and demanding.
In order to be valid, especially after the initial stages, the
interview test administered in class would require composirg
different questions for each pupil. It may be practical, there-
fore, to use one of the class practice drills or dialogues, with-
out neces$arily telling pupils it is a test. In the beginning
years, the "chain" drill may be so used. In the later years,
conversational sequences or dialogues may be employed in this
way.

The Use of the Language Laboratory. The language laboratory
may be effectively used for the speaking tests. Statements or
questions placed on tape, with appropriate pauses for repetition
or response, permit individual answers to questions which are
put to the entire class. Using this procedure is less time-
consuming to administer and perMits a valid generalization regard-
ing pupil$' achievement

Values of Frequent, Testing. It must be remembered that though,
in general, speech habits are farmed during the first year of
foreign language instruction, the teacher must be alert even in
the 12th year, to correct errors and to maintain and further
develop the speaking skill. It is from demonstrated competence
in speaking that the pupil generally derives the greatest satis-
faction. Recognized achievement, in turn, motivates the pupil
to increased endeavor.

Testing the Reading Skill

Types of Questions. Reading skills may be tested by means of
many question types:

. Answering questions on content in complete sentences

. Summarizing

. Matching of items

. Completion questions

. Multiple choice questions

. True-False questions (on the first level of learning)
CoMbitation completion and multipTh choice questions

QUestp.ons and Answers in Russian. One of the standard practices
in testing reading is asking 4 question in Russian and requiring
a complete answer in Russian.

Pupils may be required to answer Such questions with or without
the passage before them. In testing pupils on reading done in
class when they do not have the paJsage before then, the teacher
might remember that the question, asked should (1) represent
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items of story content which might reasonably be recalled, (2)require that students supply vocabulary and idiom which havebeen emphasized in class, (3) provide questions which will re-sult in a work sample of pupils comprehension of the story.

If purils are supplied with the reading passage on which theyare to answer, in complete Russian sentences, questions put tothem in Russian, the passage should (a) contain some vocabularyand idioms which have already been studied and some which can beinferred from the context, (b) be a rearrangement of this lan-guage Content into a new context. Caution should be exercisedso that the questions asked reqdire genuine understanding andnot a mere copying of parts of the reading passages to form theanswer.

New -Tye Questions. Some new-type tests for measuring readingcomprehension may be employed. These tests, when properly con-structed, furnish a sufficient sampling, are easy to score, andprovide an objective ana, therefore, valid basis for measuringand generalizing achievement and progress.

Pupils are given a short reading passage on which questionsare asked. These questions might be of the multiple choice,completion, or true-false types.

Testing the Structures and Forms

Its Purposes. The evaluation of knowledge of structure shouldmeasure pupils' ability to formulate desired patterns of speechin situational context. For this reason, many of the traditionaltype tests which require translation into the foreign languageor forms denoted by grammatical nomenclature will tend to dis-appear.

Structures and forms may be tested actively or passively. Intesting their active use, a required work sample of performanceshould evolve naturally from a sample utterance given. In test-ing them passively, a recognition or selection should be madefrom among samples provided.

Some samples of new-type questions to test structures and formswill be given here.

Testing Structures Actively. Some of the pattern drills, orothers devised by the teacher,may be used.

Example 1: (Grade 7 or 9) Subs'itution test

Verb HAmm: R mAy Aoma.
Lit /Loma.
Ona

Demonstrative pronouns: 3ToT aapanaam mot, a TOT xapannam Tack.
mare most, a mama THOR.
nepo woe, a nepo TBOOe
TOTIMAXE MOE, a Taos.
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.Example 2: (Grade 7 or 9) ProTressive structure substitutiontests.

MaAWIHR MHBoT °MIRO mx0mi.
MUByT (MORO MOAB.

MU Ox0A0 WHORM.
Hepa A (poste °KWH, MMORM.

Integration Tests. (Combining two utterances to test forms
and structu.reo in use)

Example 1: (Grade v or 10) Following the model, join both
sentences by using the correct form of xotopul.

3T0 tot maJmnex. OH 6MA y Rae agape.
3TO TOT maJmnex, xotoputi dux y sac enepa.

Example 2: (Grade 1U or 11) Begin each sentence with ROM.
Y3HaS 06 3TOM, R HOMOHAOHHO HOWBOHMA HOMOR.
!COM R yanaA 06 3T0m, A uememeeato HO3BOHHA /WHOM.

Example 3; Begin the sentence with an adverbial participle.

(Example: HorAa R yexAen acoro neAosexa, MHO CTaA0 60AbBO.is to be changed to 7exms otoro IOROBOHS, MHO CTL?ZO 60ASSO).

Transformation Tests. (Changing from one form to another ofthe same structuFer

Example 1: (Grade 7 or 9)

a. Write in the plural: H Emmy xypRa)S.
Bu snAxte maabnexa.

b. Change from singular to plural, and vice versa:
Ts xcpouxo nememb.
OH xrpaet B manna'.

Example 2: (Grade 8 or 9) Change from the imperfective presentto the imperfective past or future.

1. Ceromin y mesa ectb ypox.
Bnepa y MOHR ypox.
Saetpa y ROHR ypox.

Testing the Structures of Forms Passively. Recognizing andselecting the proper structure or form through new-type multiplechoice tests provide a valid basis for measuring structurespassively.

Type 1: A sample sentence Riven with one word lacking is to be
completed by selecting the proper word irom among four or five
choices. The En7lish equivalent for the compl,Ae sentence maybe given wnere it is necessary to pinpoint the needed form.
(The English is not "mixed" with the hussian.)
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Example 1: (Gracie 7 or 9) (With hnglish)

My books are on tne shelf,

) Kamm RA Roam).
1. Ma
2. Mon
3. MOH
4. Moe

Example 2: (Without English)

TRon Rapaimam? BOT
1, ona
2. OH
3. OHO
4, OHM

Type 2: Four complete sentences are given in Russian. The
pupil selects the correct one.

Example 1: (With English, Grade 8 or 9)

The teacher is satisfied with us.

1. YIIHTOZb HUH Aonozen.
2. YIIHTOZb HaMH AOHOAOH.
3. YIIHTOZb HU A080.71OH.

4. Ylnaezb Hamm Amozen.

Testing the Structures Utilizing Oral and Written Answers.
The structures may be tested both in oral and written form in
answer to questions or in composition, as cescribed in the test-
ing of aural comprehension, speaking, and writing.

Testing Vocabulary and Idioms

Active Uses. Vocabulary and idioms may be tested actively
without tne use of English translation. The two question types
suggested below might be used in either oral or written form.

(1) asking questions which require answers that include the
desired words or expressions

(2) giving directions in English or the foreign language reauir-
irg the formulation of speech patterns including, the desired
vocabulary or idiom

Exa.nple 1: Halcoft Tenepb mecnix?
C1SOZbX0 TpHAUS.Tb mum Aecfab?

Example 2: Ask what time it is.
Tell Boris it's warm here.

This type of test obviously includes manipulation of structure,
and other vocabulary aside from the points being tested.
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Passive Uses. Vocabulary and idiom may be tested passivelywithout the use of English through multiple choice questions.
Example 1: Associating a word or an idicm in one column withanother in the second column

a.
b.

nepnaTxn
( )

( ) norm
( ) na.mi
( ) raaaa

cennac xe
( ) ewe paa
( ) TOUCTI,
( ) noaAnek
( ) OMe MIKHOPO

Example 2: Synonyms or antonyms

Synonyms
Antonyms

cTaAnon ( ) axTep deAnnii 1 necnacTunli( ) ctlyTdoa
doraTnit

) noToaox
( ) cxygnng

) ypox
( ) capbaanun

Mae nyxen xapaagam. ( ) Mae npanmTcn mapanAam.
( ) SI nnxy xapaa4am.
( ) SI num xapannamom.
( ) Mae neoftomm xapsingam.

Example 3: Completing a sentence

Mae XON8TCR as BOAOCNIWO.
( ) HATE
( ) ryaimb
( ) exaTb
( ) cnaTb

sting the Writing Skill

Writini skill may be tested by using; writing types suggestedin the charter entitled "Writing."

Dictation. Lictations test bolth aural understanding and writ-ing. In the initial
stages, dictations of only one or twosentences may be given daily. As the course advances, dictationsbecome longer and more complex. Lictations should be correctedas soon as possible after they are given.

Guided writing. Lrill patterns and answers carefully patternedon questions given in the foreign language test the manipulationof structure and knowledge of vocabulary.

Writing sentences or dialogues. Questions, directed dialogue,recall, or controlledwriting may be utilized to test this skill.
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Composition. Controlled and directed composition test func-tional learnings. Composition in which controls are eitherlimited or omitted tests functional learning and organizationof thought. Objective and subjective scales must be used inscoring.

Equivalencies. Writing meanings in English or in the foreignlanguages may be utilized. Equivalencies may take the placeof translation or may be used as in directed dialogue, such as,"Tell him you are going uo the movies."

Testing Culture

Culture should be tested in linguistic or situational contextand should, wherever possible, snow an understanding of relatedfacts and cultural patterns, including behavior patterns andcultural overtones.

Culture may be tested by utilizing many of the question typessuggested for testing the skills. Some examples of questiontypes involving linguistic skills are offered here.

Culture and Reading. Rearranging related items measures read-ing comprehension and knowledge of culture.

1. The statement: qT0661 oTaTs smaAemmmom, coserman mogoAol11040HOK AOZICHH OHOHIIHTB 043ATXMH3 ric:Wm saneAeHma: cpeA-mac =cozy, amaAemam, Hemag:mylo mogy, 5,nmsepcitTeT.

The question: B mamom nopaAme xonqate 3TH yneftme semeAenma?
2. The statement: Ha yzmil pyccitHe eAgT cemeAny, mopomemoe, cyst,MUM, HOTXOTH.

alequestion: B Ram( nopaAne noAAAET 3TH 6.11110A0

Multiple choice questions might also measure reading as wellas cultural knowledge. It is wiser to present several questionson the same or related subjects to show pupils' grasp of an areathan to include one question on, each of several unrelated areas.
1. Hopumbnaa noesAma Ha noesAe ms MOCKHN AO B.MAEBOCTOM depeT(a) Asa Ana (6) Ase HeAegm (a) AOBRTb Amen (r) oAmn mum
2. CammE nonigapmn emA cnopTa B CCCP (a) TeHRHO (6) 401T60A(H) =Meg (r) 6acmeT6og

Culture and Aural Comprehension. The question types suggestedunder "Testing Aural Comprehension" may be utilized with culturalcontent. The type selected should be adjusted to the level oflearning of pupils and the type of culture tested.

Culture and Speaking. Depending on the level of learning ofthe pupils and the type of culture tested, the speaking skill maybe utilized. These may vary from single questions whose answersare closely patterned on the structure and vocabulary of thequestions on the first level to oral reports on the advanced levels.
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Culture and Writing. In the advanced courses, controlled and
free composition are also utilized to test culture.

Culture and Audiovisual Media. Identification of musical
selections, works of art, buildings, and other important sites
is also recommended.

(For glossary, see French for Secondary Schools, pages 200and 201, and the German and Spanish versioRE:7---
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Thomas F. Magner, ed. Pennsylvania

State Univ. 1962. (Reports
and papers) pa.

Why Johnny Should Learn Foreign, Languages.
Theodore Huebener.

Chilton.
1960

TEACHERS'
REFERENCES

Professional
Publications

Language Federation.
Bulletin.

New York Federation
of Foreign

Language Teachers.
Edwin C. Munro, State Univ. College of

Education
at Albany

Ia.ligEsge_IeszeingiLJournal

of Acplied
Linguistics.

English

Language
Institute.

Univ. of Michigan,
Ann Arbor, Mich.

The Linguistic
Retorter.

Center of Applied
Linguistics,

Washington
6, D.C.
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The Modern Language Journal. National Federation of Modern
Language Teachers Associations. Stephen. L. Pitcher, 7144
Washington Ave., St. Louis 5, Mo.

PMLA. Modern Language Association of America. Allan F. Hubbel],
Treasurer, New York Univ., New York 3

The Russian Review. Dimitri von Mohrenschildt, ed. Quarterly.
$5 a year. $1.25 an issue

Slavic and East European Journal. Thomas J. Shaw, ed. American
Association of Teachers of Slavic and East European Languages.
AATSEEL. Quarterly. Included in membershir $7 a year. $2 an
issue

Slavic Review. Donald Treadgold, ed. AAASS. Quarterly. Included
in membership for AAASS, or $10 a year..

General References

Checklist of Paperbound Books on Russia. Compiled by Sherman
D. Spector. The State Education Dept. Albany. 1964

Materials List for Use by Teachers of Modern Languages. Modern
Language Association of America. Obtainable from MLA Foreign
Language Program Research Center, 70 Fifth Ave., New York 11

Museum Collections on Asia, Africa, Latin America, and the
Soviet Union in New York State and Their Use in Education.
Allan D. Chapman. The State Education Dept. Albany. Prelim-
inary ed. 1964

Selective Guide to the Acquisition of Audio-Lingual and Related
Materials Useful in Teaching Modern Forei n Lan ua es in the
"New Key". With a Section for Latin). Paul M. Glaude.
Chilton. 1961

Some Useful References for Content (S) means suitable for students

Avanesov, R.I. toseTsxa cospemesnoro pyccxoro asTepaTypsoro
swum. Moscow. distr. by Cross World

YAspense s cosp OMOHEOM pycesom AsTepaTypsom AUTRO.
=ow. 1958. distr. by Four Cont. 2nd ed. pa.

Avanesov, R.I. & Ozhegov, S.I. Pyccxoe .esTapaTypnoe nposenomesse
ynapense. Moscow. 1960. 2nd ed. distr. by Cross World

Birkett, G.A. A modern Russian course. Oxford Univ. Press. 1958.
3rd ed. rev.

Borras, F.M. & Christian, R.F. Russian syntax: Aspects of modern
Russian syntax and vocabulary. Oxford Univ. Press. 1959

Fyodorov, M. Ia. & Kryukova, I.P. Cnpasonnux no maroxesomy
ynpaszensm s pyccxcu num. Moscow. 1961. distr. by Victor
Kamkin

Josselson, Harry H. The Russian word count. Wayne Univ. Press.
1.953. pa.
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Maltzoff, Nicholas. Pattern drills in Russian. Pitman. 1960. pa.

(S)

Noyes, G.R. & Patrick, G.Z. An elementary guide to Russian
pronunciation. Pitman. 1959. 2nd ed. pa.

Pulkina, I.M. A short Russian reference grammar with a chapter

on pronunciation. FL Publishing House. 1960. ed. P.S. Kuznetsov.

distr. by Four Cont.

Shcherba, L.V. rpammaTaxa pycomoro Raman. Moscow. 1953. 14th ed.

2 vols. (in Russian)

Sieff, Mark. Colloquial Russian. Dutton. 1944.

Stillman, Leon. Russian verbs of motion. Columbia Univ. Press.

1951. 2nd ed. illus. pa. (S)

Bibliographies and Encyclopedias

Florinsky, M.T., ed. Mcgraw-Hill encyclopedia of Russia and the

Soviet Union. McGraw-Hill. 1961. (S)

Neiswender, Rosemary. Guide to Russian reference and language

aids. Special Libraries Assoc..1962. pa.

Shaw, J.T. & Djaparidze, David., eds. The American bibliography
of Slavic and East European studies for 1959. Indiana Univ.
Publications. 1960

Utechin, S.V. Everyman's concise encyclopedia of Russia. Dutton.

1961. (S)

Dictionaries

Academy of Sciences. Cxceapb pyccmoro gamma. Moscow. 4 vols.

distr. by Cross World

Harkins, William. Dictionary of Russian literature. Littlefield,

Adams & Co. 1959. pa. (S)

Muller, V.K. English-Russian dictionary. Dutton. 1959. 6th ed. (S)

Ozhegov, S.I. Caosapb pycemoro AMIXtto Moscow. 1960. distr. by

Four Cont. (S)

Ozhegov, S.I. & Shapiro, A.B. Opporpatininecxxii cnosapb pycoxoro

R3MItes roc. gait,. MOCTIMHEUX a Mall&AIMMX C40811PON0 1959.

distr. by Cross World

Srnirnitsky, A.I. Russian-English dictionary. Dutton. 1959. 3rd ed.

Wclkonsky, Catherine & Poltoratzky, Marianna. Handbook of Russian

roots. Columbia Univ. Press. 1961.
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1

Maps

Fullard, Harold, ed. Soviet Union
32 maps

Goodall, G. Soviet Russia in maps
Stanley Bomar Co., Valhalla, N.

in maps, Denoyer-Geppert. 1961.

. London. 1942. distr. by
Y.

ilmomme 30= CCCP.
colored. European
wood molding, and
and oak board $37.

Soviet Union. 1955. text in Russian.
and Asiatic USSR. 84 x 54 in. cloth mounting,
tie #19.50. cloth mounting, spring roller,
distr. by Denoyer (No. RG 52 nz)

COBOTON2N 00E0 CCCP. Soviet Union. text in Russian. colored.
relief-like, physical. European and Asiatic USSR. 94 x 76 in.
cloth mounting, wood moldings, and tie $35. cloth mounting,
spring roller, and oak board $56. distr. by Denoyer (No. HP 52)

Periodicals

America Illustrated. USIA. Govt. Ptg. Off., Washington 25, D.C.Monthly. In Russian. $5 per. yr. 50O per copy (S)

USSR Illustrated. Embassy of USSR in U.S.A. Monthly. In English.$1.80 per yr. (S)

B nomomB npenonasareza pyccxoro Rama a Amepxxe. N.P. Avtonomoff,310 29th Ave., San Francisco 21, Calif. Quarterly. Mimeographed.$4 per yr. $1.25 per issue

Hosoe Pyccxoe Czoso. Novoye Russkoye Slovo, 243 W. 56th St.,
New York 19, N.Y. Daily. $22 a yr. Sunday only: $7 a yr. 10O
a copy (S)

Some Sources for Special Subjects

Art and Architecture

Buxton, D.R. Russian medieval architecture. Cambridge, Eng. 1934

Hamilton, G.H.. The art and architecture of Russia. Penguin. 1954.180 plates

Kondakov, N.P. The Russian Icon. Oxford. 1927. trans. by E.H.Minns

Lasareff, Victor, intro. Russian icons from the 12th to the 15th
century. Mentor-UNESCO Art Book. 1962. pa. (S)

Biov,raphy and Autobiography

Deutscher, Isaac. Stalin, a political biography. Vintage. 1962.
pa. (S)

Fennell, J.L. Ivan the great of Moscow. St. Martin's Press. 1961.
(S)

Grey, Ian. Catherine the great: autocrat and empress of all Russia.Lippincott. 1962. (S)

Grey, Ian. Peter the great. Lippincott. 1962. (S)
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Kahn, A.E. Days with Ulan ova. Simon & Schuster. 1962. (S)

Klyuchevsky, Vasili. Peter the great. Vintage. 1960. (S)

Koslow, Jules. Ivan the terrible. Hill and Wang. 1962. (5)

Paloczi-Horvath, George. Khrushchev: the making of a dictator.
Little. 1960. (S)

Rimsky-Korsakoff, Nikolai. My musical life. Knopf. 1936. (S)

Seroff, V.I. Rachmaninov. Simon & Schuster. 1950 (S)

Simmons, E.J. Leo Tolstoy. Vintage. 1960. 2 vols. pa. (S)

Simmons, E.J. Pushkin. Harvard Univ. Fress. 1937. (S)

Stravinsky, Igor. Stravinsky: an autobiography. Simon & Schuster.
1936. (S)

Tolstoy, Alexei. Peter the first. Sijnet. 1961. pa. (S)

Valion, M.A. An apostle of freedom, life .and teachings of Nicolas
Berdyaev. Philos. Lib. 1960.

Wolfe, B.D. Three who made a revolution. Beacon Press. 1960. pa.(S)

Economics and Society

Bauer, R.A. The new man in Soviet psychology. Cambridge. 1959

Black, C.E., ed. The transformation of Russian society. Aspects
of social change since 1861. 1960.

Blinoff, Marthe. Life and thought in old Russia. Penn. State Univ.
Press. 1961. Illus. (S)

Campbell, R.W. Soviet economic power. Its organization, growth
and challenge. Houghton Mifflin. 1960

Hindus, M.G. House without a roof. Doubleday. 1961. $6.95 (5)

Levine, I.R. Main Street, USSR. Loubleday. 1959. (5)

Mehnert, Klaus. Soviet man and his world. Praeger. 1962. 310pp (S)

Miller, W.W. Russians as people. Dutton. 1961. (S)

Novak, Joseph, pseud. The future is ours, comrade. Doubleday.
1960. (S)

Salisbury, H.E. To Moscow and beyond. Harper. 1960. (S)

Schwartz, Harry. Russia's Soviet economy. Prentice Hall. 1954 (S)

Education

Bereday, G.Z.F. & Brickmar, William, eds. The changing Soviet
school. Houghton Mifflin. 1960. pa. (S)
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Counts, G.S. The challenge of Soviet education. McGraw-Hill.
1957

Government and Politics

Bauer, r.A., Inkeles, Alex & Kluckhohn, Clyde. How the Soviet
system works. Vintage. 1960. pa. (S)

Fainsod, Merle. How Russia is ruled. Harvard Univ. Press. 1959 (S)

Mosely, P.E. The Kremlin and world politics: Studies in soviet
policy and action. Vintage. 1960. pa. (S)

Rieber, A.J. & Nelson, R.C. A study of the USSR and communism:
a historical approach. Scott, Foresman. 1962. (S)

Schapiro, Leonard. The communist party of the Soviet Union.
Random House. 1960.

History.

Bill, V.T. Tne Russian people: A reader on their history and
culture. Univ. of Chicago Press. 1959. In Russian. (5)

Carmichael, Joel. An illustrated history of Russia. Reynal & Co.
(A Bernier book.) 1960. 36 pages in full color. 300 illus. in
black and white. (S)

Clarkson, J.D. A history of Russia. Random House. 1961

Florinsky, M.T. Russia: A history and an interpretation. MacMillan.
1955. 2 vols.

Kennan, C.F. Russia and the west under Lenin and Stalin. Little,
Brown. 1961. (S)

Maynard, Sir John. Russia in flux. MacMillan. 1948

Papares,

(Si
Sr Bernard. The fall of the Russian monarchy. Vintage.

.

Puchkarov, S.C. Poccma m X1X name. New York. 1956. distr. by
Novoye Ruaskoye Slovo

Pushkarov, B.G. Woop pyccmok mcTopmm.New York. 1953. distr. by
Novoye Russkoye Slovo

Rauch, George von. History of Soviet Russia. Praeger. 1958.
2nd ed. pa. (S)

Riasanovsky, Nicholas. History of Russia. Oxford Univ. Press.-1963

Spector, Ivar. An introduction to Russian history and culture.
L. Van Nostrand, 1954.

Stilman, Leon. Graded readings in Russian history: the formation
of the Russian state. Columbia Univ. Press. 1960. pa. (S)

Thayer, C.W. & eds. of Life. Russia. Life. 1960. intr. by. George F.
Kennan. Illus. color. (S)
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Vasys, Anthony & others. Russian area reader. Pitman. 1962. (S)

Vernadsky, George. A history of Russia. Yale Univ. Press. 1961.
pa. (S)

Wallace, Sir Donald Mackenzie. Russia on the eve of war and
revolution. Vintage. 1961. ed. by Cyril E. Black. pa. (S)

Walsh, W.B., ed. Readings
Press. 1959. (S)

Walsh, W.B. Russia and th
of Michigan Press. 1958

in Russian history. Syracuse Univ.

e Soviet Union, a modern history. Univ.
. pa. (S)

Weidle, Wladimir. Russia absent and present. Vintage. 1961. tr.
from the French by Gordon Smith. (S)

Literature

Baring, Maurice, ed. The Oxford book of Russian verse. Clarendon
Press. 1958. (ST-

Blake, Patricia & Hayward, Max. Dissonant voices in Soviet
literature. Pantheon. 1961

Cournos, John, ed. A treasury of Russian life and humor. Cowara-
McCann. 1943.-TS)

Gudzy, N.K. History of early Russian literature.Macmillan. 1949.

Guerney, Bernard.
1943. (S)

Guerney, Bernard.
pa. (S)

Lavrin, Janko. Russian writers
D. Van Nostrand. 1954. (S)

A treasury of Russian literature. Vanguard.

The portable Russian reader. Viking. 1959.

-- their lives and literature.

Mirsky, D.S. A history of Russian literature. Vintage. 1958.
(Also available in paper ed.) (S)

Nabokov, Vladimir, trans. The song of Igor's campaign. Vintage.
1960. pa. (S)

Obolensky, Dimitri. The Penguin book of Russian Verse. Penguin.
1962. (S)

Poggioli, R. The poets of Russia (1890-1930). Harvard Univ. Press.
1960.

Seltzer, Thomas. Best Russian short stories. Modern Library. pa.
(S)

Slonim, Marc. Modern Russian literature. Oxford Univ. Press. 1953.
(S)

Slonim, Marc. The epic of Russian literature. Oxford Univ. Press.
1950. (S)
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Struve, Gleb. Soviet Russian literature. Univ. of Oklahoma. 1951

Yarmolinsky, Abrrmi. Soviet short stories. Anchor. 1960. pa. (S)

Yarmolinsky, Abram, ed. The poems, prose and plays of Alexander
Pushkin. Modern Library. 1936. (S)

licaopma pyccRog gosercx0 zureparypg. Moexpa, 1958. distr. by
Cross World (S)

PyccEste Hapomue noczoimum, nororsomm, earamat to AOTC1011 430AbitA0Po
B.U. Momm.1957. distr. by Cross World

Music

Bronsky, Olga & Paul. Songs of New Russia. Edward Marks Music
Corp. New York. (S)

Findeisen, L. MCTOrnan pyccmoM mimm. Moscow. Gosisdat. 1948

Lavaska, Anna. Russian in song. Univ. of Washington Press,
Seattle, Wash. 1949. piano accomp. pa. (S)

Lefkowitch, Henry, ed. Russian songs for voice and piano. Metro
Music Corp. (S)

Leonard, Richard. A history of Russian music. London. Jarroids.
1956. (S)

Religion and Philosophy

Fedotov, G.P., ed. A treasury of Russian spirituality. Sheed &
Ward. 1948. (Tr

Fedotov, G.P. The Russian religious mind. Harper(Torchbook). 1960
pa. (S)

Gorodetzky, N. The humiliated Christ in Russian thought. SPCK.
London. 1938

Iswolsky, Helene. Christ in Russia: the history, tradition and
life of the Russian church. Bruce Publ. Co. 1960. (S)

Zenkovsky, V.V. A history of Russian philosophy. Columbia Univ.
Press. 1953. 2 vols.

Newspaper and Magazine Subscriptions
published in the Soviet Union)

Four Continent Book Corp.
156 Fifth Ave.
New York 10, N. Y.

Moore-Cottrell Subscription
Agencies, Inc.

North Cohocton, N. Y.
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Some Sources of Russian Books

Cross World Books
333 South Wacker Dr.
Chicago 6, Iii.

Four Continent'Book Corp.
156 Fifth Ave.
New York 10, N.Y.

Imported Publications & Products
4 West 16th St.
New York 11, N.Y.

Victor Kamkin, Inc.
2906 14th St., N.W.
Washington 9, D.C.

Leon Kramer
19 West 8th St.
New York 11, N. Y.

Universal Distributors Co.
52-54 West 13th St.
New York 11, N.Y.

Store Specializing in Russian Goods

Russian Language Specialties
Box 4546
Chicago 80, Ill.

Troyka Book Shop
799-A College St.
Toronto 4
Canada

Sources of Information in the United States

Choate School, The Russian Institute, Wallingford, Conn.

Cosmos Travel Agency, Inc., 45 West 45th St., New York 36, N.Y.

Maupintour Associates, 1236 Massachusetts St., Lawrence, Kansas

The Embassy of the USSR, 1706 18th St., N.W., Washington 9, D.C.

Some Sources of Supplementary Materials

Pen. Pals :

Russian Language Specialties
Box 4546
Chicago 80, Ill.

Pen Club
Moscow School 537
Moscow, USSR
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International Club
Bagan High Jchool
Ragan, Novosibirsk
USSR
General Secretary, Vladimir Vlassenko

Some Sources for Films and Film Strips

Artkino Pictures, Inc.
723 Seventh Ave.
New York 19, N.Y.

Brandon Films, Inc.
200 West 57th St.
New York 19, N.Y.

Cross World Books
333 South Wacker Dr.
Chicago 6, Ill.

Film & Equipment Exchange
Schenectady Army Depot
Schenectady, N.Y.

Four Continent Book Corp.
156 Fifth Ave.
New York 10, N.Y.

Janus Films, Inc.
The Wellington Hotel
55th St. at 7th Ave.
New York, N.Y.
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