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PROBLEMS OF DEVELOPMENT

Since 1956 the O.E.E.C. and then the O.E.C.D. have been
engaged on a programme of technical assistance to Member
countries ‘¢ in process of development .

Although this programme may be a modest one when consi-
dered in terms of the amounts that could be assigned to it from
the resources of the Organisation it has nonethieless contributed
to the efforts made by these countries to speed up their economic
and social development.

It would seem that some of the documents produced for this
programme (reports, studies, papers) might usefully be made
available to the economists, administrators and other persons who
take an interest in the problems of countries in process of deve-
lopment.

Such is the aim of this series :
‘“ PROBLEMS OF DEVELOPMENT"
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The Organisation for Economic Co-operation and Development was set up
under a Convention signed in Paris on 14th December, 1960, by the Member coun-
tries of the Organisation for European Economic Co-operation and by Canada
and the United States. This Convention provides that the O.E.C.D. shall pro-
mole policies designed:

— to achieve the highest sustainable economic growth and employment
and a rising standard of living in Member countries, while mainfaining
JSinancial stability, and thus to contribute to the development of the world
economy;

— to contribute to sound economic expansion in Member as well as non-
member countries in the precess of economic development;

—— 1o contribute to the expansion of world trade on a multilateral, non-
discriminatory basis in accordance with international obligations.

The legal personality possessed by the Organisation for European Economic
Co-operation continues in the O.E.C.D., which came into being on 30th Sep-
tember, 1961.

The Members of O.E.C.D. are: Austria, Belgium, Canada, Denmark,
France. the Federal Republic of Germary, Greece, Iceland, Ireland, Italy, Luxem-
bourg, the Netherlands, Norway, Portugal. Spain, Sweden, Switzerland, Turkey,
the United Kingdom and the United States.
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FOREWORD

The education of adults is an essential but complex task which
is of primary concern to the governments ot all nations whose educa-
tional system is not yet fully developed.

As a foreigner who has worked for more than four years in
Greece, may I say that this country could take a high place in this
competition — a friendly one this time — hetween the nations. The
reasons are simple, but striking for anyone who can judge by what
he has observed elsewhere. In the first place, the people of Greece
are one and all imbued whit that evident desire to learn, that intellec-
tual curiosity, so difficult to create and without which our work soon
becomes impossible. Secondly, the teachers and educational inspec-
tors have the qualities which are indispensable to enable them to
carry out among adults the work with which they have been entrusted
by the Government: they have an understanding of the part they
can and must play in the country’s development, a professional con-
science and a devotion to the cause.

The rest is relatively simple, since it is only a matter of acquiring
techniques. Those recommended here have been successfully em-
ployed in the best centres of adult education in the country, and
should now be extended over the entire network. We are grateful
to all those who have helped to perfect them by their daily efforts
and their enthusiasm.

Yet in order to give a new impetus to adult education in Greece,
and to help the large numbers of new teachers who will be joining
our movement, it was thought best not only to :ondense the expe-
rience of all concerned, but to enlarge it by taking into account all
the researches that have been carried out throughout the world. This
is also the aim of the pages which follow. May they be of use to all
those who, in this country rich in history and in hope, have chosen
this fine profession: education.

Pierre FOURRE.
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The problem of adult education in Greece is still a difficult one,
and any assistance in solving it is much appreciated.

This study by Messrs, Fourré and Theodossopoulos is therefore
justified in itself, and we could not but welcome it. This welcome
is all the more deserved, since their study is a positive contribution
to adult education, both because it is based on a long and successful
series of experiments and, even more important, because the authors
have shown imagination and given to creative thought the place
which it deserves.

During the four years he spent in Greece as an expert from
UNESCO, Mr. Fourré made an important contribution to the Govern-
ment’s efforts to educate peasants in the country’s adult centres,
some 300 in number. In particular, he collaborated on the Epirus
experiment whose success is acknowledged by all, and which has
enabled solutions to be found to the main material problems.

All these solutions affecting the organisation, working, and
syllabus of the Centres are summarised in the following pages in the
clear and precise manner characteristic of the authors.

Naturally, the methods suggested for the education of adults
could not all be new ones, and among those set out here will be
many that are already known to our teachers. Nevertheless, their
skilful presentation, and the many examples which clarify them, are
essentially creative and make this “guide’” a very useful work which
has come at the right moment.

A. PAPACONSTANTINOU,
Director of the Centre of Research
on adult education. Senior Educational
Adviser.
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WHAT IS ADULT EDUCATION ?

Any comparison between the countries of the modern world
shows great differences in their general level of development and
consequently in the living standards of their inhabitants.

Some countries, favoured by their climate, the riches of the soil,
and a stable political and administrative structure have now passed
into the age of the atom and the rocket. Others, owing to difficulties
inherent in their geographical position or their history, have not
yet achieved their industrial revolution, or are only at the beginning
of that stage.

Education reveals the same differences; some countries are edu-
cationally under-equipped, some belong to an intermediate category
and some have a highly developed educational system.

The first category includes many African and Asian countries
(with a high rate of illiteracy and far too few primary schools) while
the third category is that of the great nations of the modern world.

Like several other countries in the Mediterranean basin, Greece
is in the intermediate group. Generally speaking, the main features
of the countries in this group are:

1. Residual illiteracy among adults who were too old by the
the time a sufficient primary school network had been
organised. Here the illiteracy rate is low: about 15 to 20 %.

2. Considerable semi-illiteracy (30 to 40 %). (The term is
applied to adulis and young people who have not completed
their primary school course and have more or less forgotten
what they learned.)

3. The fact that the standard of education attained by the lite-
rate population does not exceed primary school level.

While they are engaged in developing their primary and secon-
dary schools (a process which can hardly be accelerated beyond
certain limits) the countries of the intermediate group have to meet
a number of urgent problems, i.e.

— eliminate illiteracy,
— overcome semi-literacy,
— raise the educational level of the population as a whole.

The term ‘““adult education’ can be used to designate all the
steps which have to be taken to achieve this objective.
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ADULT EDUCATION IN GREECE

Although adult education is a world-wide undertaking it assumes
different forms in different countries. In countries where a large
proportion of the population is unable to read, adult education largely
centres on the elimination of illiteracy but in Europe. for example,
its main emphasis is on the organisation of leisure or more advanced
vocational training.

The education of illiterate people and the less-favoured classes
of the population generally is a long-standing problem in Greece.
Originally, this work has mainly heen undertaken by private groups,
The Society for Greek Studies, The Association “Le Parnasse™, The
Greek Providence Society, The Greek Secondary School for Women
and The Piree Association being only some of the principal groups.
For its part, The Royal Foundation, which had undertaken enormous
work in other fields, was equally engaged in this question.

In the last few years however, adult education has taken on an
official character and has heen brought under the control of the
Ministry of Education assisted by UNESCO'.

Adult education now depends on the Epimorphossis Department
which is responsible for all administrative and financial matters. This
department is assisted by a research centre whose work is purely
~cholastic, i.e. it designs equipment, trains teachers. formulates sylla-
buses, and superivises adult education centres.

Among the various adult education schemes used in different
countries, the adoption of a network of Centres seems to have been
justified in that it meet- the country’s requirements and poten.
tialities.

These Centres are situated outside towns. The intention i~ to
set up “people’s universities™ in the towns as their syllabuses anid
procedures are more suitable for urban populations.

After four vears of research, experiment and discussion with
local organisers. inspectors and technical advisers from the different
services. we now have a clearer idea of the responsibilities of these
Centres and the type of education they must provide.

The aim of the Centres is to promote village development and
enhance the living standards and the educational level of the popu-
lation. As a forum for all ~pecialists working towards this goal, they
are “popular Centres™ in every sense of the word. Their administra-
tion and general atinosphere are the responsibility of the local pri-
mary school teacher who is particularly qualificd for thi< task by
his vocation and standing.

As the following pages will <how. we do not feel that adult
education ought to he purely scholastic in its approach i.e. limited

1. Evening classe< are considered to be outside the ~cope of adult education
as their method< and syllabuses are thoe of the day ~chool-,
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to working through a syllabus, irrespective of what is being done in
other spheres. Indeed, adult education has been a success, as the
steady attendance figures prove, because it has nothing in common
with day schools and because it has been designed to run on sound,
competent lines as part of the economic development drive and the
vast movement to modernise the country which is going forward with
the willing assistance of the public as a whole.

CAN ADULTS LEARN ?

The first question which arises in connection with adult education
is whether adults are still able to learn.

Many people think that there is a period of life i.e. the school
age, which is devoted to learning and that subsequently one can
more or less live on what has been acquired during that period.

If this opinion is more carefully examined it is found to be less
peremptory than it appears; almost everybody is prepared to admit,
from experience, that education is a more or less lifelong process.

Adults are quite ready to acknowledge that they are capable
of learning anything connected with their occupation and generally
speaking anything of a practical nature. But unless they are of an
intellectual turn of mind, they believe themselves incapable of study-
ing anything abstract, methodically taught from a blackboard or
books, as at school.

This outlook is no doubt the result of certain more or less
unpleasant recollections left over from their experience at school,
but it originates in the conviction that the educational system is in-
adequately adapted to train people for an occupation and that, as
school is reserved for children, it is humiliating to go back to school
as an adult,

Further discussion draws the admission that even non-intellectual
adults can grasp the theoretical rudiments of electricity, geometry,
spelling and grammar which are required if one is to become, for
example, a skilled worker or foreman,

This does not settle the matter, however, because the adults
referred to are those who have done a normal school course. Does it
also apply to illiterates or semi-illiterates whose intelligence is re-
stricted to coping with the problems of everyday life ?

The results regularly achieved in Greece (2,000 trained in our
Centres in 1962) and the results of the many adult education experi-
ments throughout the world make it possible to give an answer in
the affirmative.

As already remarked, adults have a prejudice against the idea
of returning to school and many people, asked if they would be pre-

17
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pared to attend a Centre, say they would not or at any rate show
little enthusiasm. Should, however, such a Centre open, with an
attractive syllabus and lively meetings, it is quite likely that some
of these very same people will be found among the participants.

The fact is that the peasant is a wary individual who is unwilling
to commit himself in advance and considers that seeing is believing.
The first step is to win his confidence.

Now this primarily depends on the qualities of the teacher
concerned.

INSTRUCTORS FOR ADULT CLASSES

As any attempt to describe the right type of instructor for adult
classes would turn into a description of the perfect man, it would
be wiser not to try.

Would it be easier just to emphasize the main qualities required?
At first sight, yes. But in actual fact, when one calls to mind certain
teachers who have obviously been successful, there are as many points
of difference as of similarity. One man might be a born teacher,
another mainly an organiser who excelled in administering his Centre
and finding the right assistants rather than in doing the job himself,
a third had such natural powers of leadership that he was followed
without question while yet another would be the contrary, i.e. un-
assuming, modest, always prepared to set the example : if he wanted
the village to be clean he would start by cleaning in front of his
own house and hardly seem to notice that little by little the others
also put their hand to the broom and shovel.

If we add the physical dissimilarities we could not possibly ima-
sine a less homogeneous group than these men would represent.

It is not such a bad thing to emphasize these disparities because
adult education is like any other human undertaking: every man
succeeds by his own qualities which are not necessarily those of his
neighhour.

Beneath this diversity, however, there is bound to be at least
one quality common to all the teachers referred to, i.e. a belief in
what they are doing: we might even use a high-sounding phrase and
say that they have a belief in their vocation. There is no substitute
for that belief. In its absence, the most luxurious Centre and the most
highly developed audiovisual equipment would soon prove useless.
Such belief is proof against any difficulty: isolation, lack of money,
absence of equipment or books and incomprehension are bound to
be overcome one after the other.

This belief in his task gives the teacher the single-mindedness
which helps him to acquire all the other necessary secondary qualities.

18
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These qualities are many and varied and may be grouped under
the following headings:

HuUMAN QUALITIES

These are the most important. The teacher is first and foremost
a man, in the full sense of the word, that. is, one whose life can be
an example to everybody. His work, his leisure, his family, and the
community at large each have their separate claim upon him, He i3
respected and loved because he is the personification of human
dignity. He realises that his own education has made him one of the
leaders of the village: he is proud of the fact but he is even more
aware of the obligations it entails.

Let there be no doubt about it, the teacher has his obligations:
first, towards the community which he must know thoroughly and
which he must help to guide towards a better future by staying at his
post. He also has obligations towards the individual members of the
community for whom he must be an example, a guide and a friend.

Throughout history, teachers all over the world have played an
immense part in helping their fellow citizens and modernizing their
countries. More than ‘all the others, teachers who specialise in adult
education must continue that task for theirs is the surest contribution
to progress.

PROFESSIONAL QUALITIES

Not only must the teacher be a man, but he must also be a
good teacher.

As a good teacher he will have the curiosity which makes him
ever ready to acquire knowledge; the urge to teach i.e. to be always
willing to pass on to others what he knows; a natural sense of psycho-
logy which enables him to understand his pupils, bear with their
shortcomings, stimulate their interest and talk a language they under-
stand; the modesty which is the result of a daily realisation of his
own ignorance. He will have the patience of a man who spends most
of his life in tireless repetition, He will be lucid, methodical and
invincibly persevering because he knows that the cultivation of the
human mind is the most delicate but also the most rewarding of all
undertakings.

THE ADULT CENTRE

The teacher’s task will be greatly facilitated if he can work in
premises where his adult pupils feel at home. Such premises do exist

19
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Figure 1. Photograph of the Paracalamos Centre (Epirus).

but are unfortunately very rare. The accompanying photograph is
exceptional and will continue to be so for a long time. It can, how.
ever, serve as a guide to teachers in their research for satisfactory
premises.

The ideal adult Centre must have a large hall which can be used
for general meetings, film projections, festivals, etc... and be able
to seat several hundred people, according to the size of the village.
Screens should be available to partition off sections of the hall. One
or two small adjacent rooms will be required for the office, the li-
brary, the workshop and the youth club. The Centre should also have
a few simple but adequate sanitary installations which can be used
as a model. Near the Centre should be a small patch of ground for
experiments in gardening and for use, perhaps, as a sports field.

If he cannot obtain credits for a special building, the teacher
must try, in agreement with the mayor, to find one or more unused
rooms. He may also enter into an arrangement with the organisers
of a “Queen’s Fund Centre” for a Young Farmers’ Club to use their
premises during certain hours.

If this is impossible, he will have to hold his adult classes in
one of the rooms at the primary school. This is by far the least satis-
factory solution, first because it will give the adults the feeling that
they are going back to school, which is what we want to avoid, and
also because nothing in the way of permanent installations can be
set up and the evening meetings are likely to leave the premises

untidy.
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Figure 2. Plan of a Centre.
Plan laid out by the Epirus Project (Ministry of Co-ordination)
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As soon as he has even temporary premises the teacher must set
abont arranging, equipping and decorating.

Little by little he will get together the essential furniture, i.e.
tables, chairs, benches, a cupboard for the books, another for the
Centre’s museum, scientific collections, etc.

At the same time he will begin making or buying the necessary
educational equipment: a notice board, a felt board and, as soon
as he can obtain it, a lantern for projecting slides, a wireless set,
a pick-up, a tape.recorder and even a film projector for 8 or
16 mm. films.

It would also be a good idea to acquire a small stock of equip-
ment for his programme of manual work, e.g., woodwork, gardening,
bricklaying, etc.

RUNNING THE CENTRE

Generally speaking, Centres have so far functioned for six or
seven months in the year, i.e. from October till early summer. Al-
though it is natural for courses to come to an end when the peasants
begin to be busy in the fields, recreationary activities ought to be
able to go on all through the year, although this presupposes some
increase in the adult educational budget.

During these seven months, Centres are generally open iwo
evenings a week for two or three hours at a time, plus Sunday after-
noon for recreation purposes. The timetable is a matter which teach.
ers have to settle in the light of local conditions. The important thing
is that the villagers should know exactly when they can go to the
Centre and it is therefore preferable to arrange regular meetings even
if this may mean organising additional ones when necessary.

In the course of the year, the teacher should arrange a number
of ceremonies or festivals, i.e. the opening of the Centre, the end-
of-year féte or the organisation of an exhibition or sporting events
which will draw a bigger audience than the ordinary courses and
will give the villagers a fuller idea of what adult education is.

THE CENTRE COMMITTEE

To stimulate the Centre, make it a real part of the community,
and avoid the burden of running it alone, the teacher will seek the
support of a small committee. This may be composed of six or
eight important members of the village who will be elected as
representatives by the adults registered for regular courses.

The committee will not be concerned with the actual teaching.
Its main purpose will be to advise the teacher and to relieve him of
a number of duties. Sub-committees can be formed consisting of
younger people who could do clerical work, organise the library,
recruit voluntary instructors, make a special collection for a féte, etc.
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THE ADMINISTRATION OF THE CENTRE

This must not give the teacher too much extra work, some of
which may even strike him as pointless. Even if administrative duties
are reduced to a minimum, experience has proved that there are two
books which must be regularly kept up to date to show precisely
what has been achieved and how the teacher’s efforts have been
received.

The first book will be a register, started at the beginning of the
year, of all the adults who have expressed a wish to follow the courses,
The book will also record the defections as and when they occur
together with their causes, i.e. lack of interest, sickness, departure
from the village, ete.

The second will be a diary showing the date of each Imeeting,
what was tanght and by whom and the approximate attendance.
In this way at the end of the year the teacher will be able:

1. to work out a number of very useful indices:
number of registered pupils
population of village
(above school age)
number of pupils attending at the
end of the year

index of attendance =

index of regularity =

beginning of the year
2. give an account of his teaching

3. provide any reports he may be asked for and answer the

annual questionnaire from the Central Department,

WHO CAN HELP WITH THE TEACHING ?

The teacher cannot do everything on his own, nor can he be
omniscient. He will therefore have to have some help in order to
make his teaching fuller and more varied,

REGULAR INSTRUCTORS

These will mainly be the doctor, the midwife, the nurse, the
welfare worker, the official advisers in domestic economy, agriculture
and craft activities, i.e., all officials whose work has an educatio.
nal aspect.

They will come regularly to the Centre and give a series of talks
followed by discussions.

The teacher can also enlist the aid of the civil, military and
religious authorities in the village and even from the surrounding
districts.
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OCCASIONAL INSTRUCTORS

These may be very numerous, each dealing with a specialised
subject. The following may be quoted as an example:

Crafts:

What can a man know better than his own occupation, and
what can interest him more than the work to which he devotes
three quarters of his active life?

The teacher will therefore get the blacksmith or joiner to agree
to a visit to their forge or workshop and will get them to talk and
answer questions amidst the tools of their trade and their familiar
surroundings.

In the same way, a skilled embroideress will not only interest
the other women in her craft but will probably also agree to teach
them a few stitches and thus form a small but very enthusiastic
sewing group.

The same will be true of the electrician, and the local motor
mechanic specialising in agricultural machinery, if there is one.

But the people likely to interest our adult pupils most are the
farmers — because that is the occupation of most of the pupils.

Any farmer or breeder practicing new techniques ought to be
able to give his fellow citizens the benefit of his experience. Here
the range of available subjects is very great. It might be a case of
a farmer who has irrigated a piece of land on which nothing has
hitherto grown, or used chemical fertilizers or changed his imple-
ments or succeeded in improving his hreeds of livestock, etc., describ-
ing his difficulties and ultimate success at the Centre or, better still,
in his place of work, and giving details of crop figures, costs, time
spent, etc.

Many other people can interest adults with an account of their
occupatioits. Railway workers, lightermen, trailer owners, traders,
managers of workshops or factories can give talks on how tinned
food, fabrics, chocolate, oil, are manufactured, how cotton is ginned,
etc.; regional officials from the electricity, gas or water services,
radio employees, editors of local newspapers, lawyers, chairmen of
various associations, insurance agents, etc. Admittedly, all these
potential instructors are not to be found in every village but some
undoubtedly will be or, if not, can be found ir: the nearest small town.

Travel:

Nowadays, people travel more and more and anybody who has
come back from abroad or from some distant part of Greece is a
potential lecturer. It will be still better if he has taken a few photo-
graphs or brought back a few postcards, to illustrate his talk. Other-
wise an effort can be made to find him newspaper photographs or
tourist agency publicity folders which will be just as good.
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Hobbies:

Many people spend their leisure exercising a second occupation.
Anglers, stamp collectors, hunters and trappers, handymen and sports
enthusiasts are everywhere to be found and any of them will be only
too happy to come and talk about his favourite pursuit.

This suggestion should not be disregarded, because many people
who have not found satisfaction in their daily occupation are apt to
concentrate all their enthusiasm, patience and intelligence on some
hobby. A minor official or an ordinary workman may well turn out
to be a competent amateur botanist, no mean musician or a radio
enthusiast whose services will be much appreciated.

SYLLABUSES

The adult education syllabus may be divided into several main
sections:

— the drive to eliminate illiteracy or semi-literacy.

— general education, civics and ethics,

~— technical education,

— hobbies.

These sections are all of equal importance and should be devel.
oped consistently.

I. DRIVE AGAINST ILLITERACY AND SEMI-LITERACY
1. Justification

The need to fight illiteracy and semi-literacy is now everywhere
acknowledged. It is obvious that illiteracy is a social disease just as
much as undernourishment and no country can hope to be great and
play a part in the modern world if a proportion of its population
cannot read or write or can only do so with difficulty.

Despite the part played by audio-visual media in modern life
and the fact that our civilisation is becoming increasingly “picture
minded”’, books will continue to be the cheapest and most usual way
of disseminating knowledge for a long time to come.

One of the essential tasks of adult education is to enable all
semi-literates end illiterates to read properly, fairly rapidly and
with understarding.

2. Techniques

To do this successfully, the teacher will do well to follow the
following scheme and use the handbooks and brochures specially
edited by the Ministry for Education.
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library books -

Libraries

Aim Audience Equipment Duration
Stage 1 Acquiring Illiterates (Part 1 of the 47 lessons
- the basic skill adult reading 6 months'
§ book
E
& |Stage 2 Further to stage | Ex.illiterates Part 11 14 lessons
oy one and slow 2 months’
Q semi-literates
”
"% |Stage 3 | Ease in reading [Semi-literates (214 Reading book
= (under
= preparation)
£
'S, |Stage 4 |Use of ability to| Al adults “Popular Unlimited
= read with ease for education”
general and tech. collection
nical education,
information and
recreation
Stage 5 “|Access to news. Village libraries
papers,

1. At the rate of two lessons a week.

3. Adult reading primer (Figures 3 and 4)

This handbook has been prepareﬂ by a committee composed of
Mme Malafeca and MM. Fotinapoulos, Haralempides, Papaanvréon,

Papaconstantinou and Theodosopoulos.

Information on the use of this hook can be found in the “Guide
to the use of the adult reading primer”, (a work by the same coin-

mittee). Here is a very brief summary,

General features

Use is made of the “mixed” method which starts by teaching
adults to read each word as a whole and then goes on to analyse it

(breaking it down into syllables and letters).

Each lesson is based on a key sentence which included the key
word, the first letter of which the adult has to learn with the help

of an illustration.

For example, the page reproduced here contains:
— the key sentence,

— the key word,

— the letter.

The vocabulary of the primer is limited to 404 different words,

~of which 164 are taught in book 1.
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The lessons are centred around points of interest:

Part one: 1. The peasant family -
Occupations

Family occasions

A family of town dwellers
National festivals
Family life
Agriculture

Village life
Religious ceremonies
The town

Our country.

Part two:

c\m»bwpa»—-un-bww

Part IT does not introduce many new difficulties but is composed
of interconnected reading matter. This gives the adult the feeling
that he is really reading and not just doing reading exercises.

How to conduct a lesson

1. Study of the illustration (applying the procedure mentioned else-
where in this book).

2. Reading. The text is first read by the teacher who then gets
the pupils to read. At the beginning it may be copied on to
the blackboard. The teacher then closes the book and does the
first exercise using a pointer to indicate the words he is reading.
He then rubs out the blackboard text and does a second exercise
with the book open.

3. Oral exercises. The object here is to find the key word and key
letter (either a capital or small letter) in each sentence. The same
process is used later to find the key sentence.

4. Written exercises. At the outset these exercises should be pre:
pared by the teacher and either reproduced by hand or hecto-
graphed. Here are a few suggestions for exercises:

Sentences to be completed: At the beginning the pupils are helped:
they are given five sentences for example
and five words which have to be added
to them.

Words to be completed: Words without a final or initial letter or

short of a syllable.

Answer simple questions by yes or no.

In a passage, underline the word emphasized by the teacher.

In a list of words, underline those repeated several times.

In a text underline the key letter.

Writing: The pupils are told to copy the key letter, key word and

key sentence.

Part II includes lessons in comprehension (more complicated ques-

tions, sentences to be reshuffled in logical order, etc.).
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‘AvaBeL Th pwTLG.
‘AvaBel T poTLx 1) davn.
‘AvéaBer ™) PwTiR 01O ¢oUpvo.

P o

Figure 3. Specimen page of the Adult Reading Primer - Part 1,

The “Popular Education Series’ (Figures 5 and 6)

Nowadays, books are generally too difficult to be read easily
by the less cultivated sections of the Community,

Workpeople, peasants, unskilled non-manual grades, etc. not
only have difficulties with vocabulary but are put off by the com-

plexity of the subject matter. This partly accounts for the public’s
lack of enthusiasm for libraries,
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‘H untépa SraxPéler 10 ypaupx

‘H untépa mijpe ypAUUC.

Mijpe ypduua amod T moudi TnG.

Kai diopatet 10 ypauuc.

AloB&LeL TO ypG&uux Hovn NG,

‘H untépa €xeL XopQ.

*Exel HEYEAN Xap& OMUEQQ.

*EXel XOPQ, YiaTi Tfipe ypaupo &anod 1o modi ng.
*Exet Xop&, ylxtl diaBace 10 ypauuo povn tne.
“EucxBe v dlapagn kai v& ypaon.

Figere 4. Specimen page - Part I1.

In the case of people who have only just become literate these
difficulties are still more pronounced. The newly literate cannot
read the technical literature usually available. In a number of
countries this has led to the publication of small collections dealing
with subjects of direct interest to adults and in an easy style.

The *“‘Popular Education Series’’ is one of these collections and
is bound to become the teacher’s most useful and effective instrument
in giving adults practice in and a taste for reading.
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“For a better life with
the help of United Nations®
W.C.O.T.P. Athens 1962

Figure 5. Specimen page.

How to use the books in the series

Presentation:

Whenever possible the teacher should arrange to have each book
introduced by a specialist (agricultural engineer, doctor) at a meeting

where he will comment on its subject matter.
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nf Greek brochures.

Use of the series with semi-literates

If the adults have not yet reached the stage at which they can
understand a book easily on their own it must be read in class and
the difficult terms explained (particularly the technical terms).

Next come the oral exercises, questions, sentences to be com.
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Les engrais*

Les engrais* sont tous les corps qu’on ajoute au sol
pour |'aider @ nourrir® des plantes. .

Les engrais* donnent aux plantes ce qu'elles ne
trouvent pas dans le sol.

lls remplacent aussi ce que les récoltes ont pris.

Les excréments* des animaux sont les meilleurs
engrais.

L'urine* est I'excrément liquide®.
Pour employer les excréments comme engrais on
peut :

— mettre les animaux dans un parc®.
— récolter et faire de la poudreite®.
— préparer du fumier®.

la terre nourrit les plantes.

nourrir ex. : fa mére nourrit son enfant avec dulait.
excréments : * ce quelesanimauxrendentaprésleur repas.

I
F'animal mange ces plantes. liquide : * ce qui covle comme de I'equ.

son corps prend ce qui lui est utile. parc : * voir page 15.
poudrette : * voir page 17.
le reste tombe sur la terre. fumier : * voir page 19,

la terre doit retrouver une partie de
ce qu'elle a donné.

J.L. Duval ¢*Manure’
Didier 1959

¢ Qué tienes
José?

Maria esta sola en su casa. Espe-
ra con impaciencia a José.

Desde hace dias José llega tarde.
Ademas se le ve como cansado.

Maria no com-
prende loque le pasa
a su marido. Hace
tres meses que es-
tan casados y no se
conocen muy bien
todavia.

No ha habido
ninguin disgusto en-
tre ellos. Maria
Figure 6. Specimen pages Siempre habia visto

of Foreign brochures. aJosé muy cariﬁoso;
pero desde hace dias es distinto.

_¢Querra José a otra mujer? No.
Ni pensarlo. No es posible. Maria
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pleted and writing exercises based on a selected page (generally
dealing with a specific subject).

Lastly, the contents of the book will be discussed, using a dis-
cussion group technique to be dealt with later.

Use with literate adults

The brochure is read individually at home. It is then reread,
explained, commented upon and discussed at one or more classes
held at the Centre.

It might well be possible to assemble the whole village for the
discussion provided that the semi-literates have finished studying
the text.

The Central Library

The Ministry’s library service has done an excellent job by set-
ting up, throughout the country, more than 1,000 book depots, which
are periodically renewed and have met with great success. Obviously,
wherever there is an Adult Education Centre, this is where the depot
will be situated, as is the case in a certain number of villages. Thus,
the teacher has control over the borrowing: this gives him the
opportunity of guiding the village people in their choice of books,
helping them to understand better what they mean, and to get an
idea of what will interest them and the difficulties which they come
across.

The teacher will add to these books pamphlets put out by
various Ministries, by the Epimorphossis Service ete., and any which
can be obtained as gifts or by purchasing them.

Expressive Reading'

This is a very effective method of interesting listeners in simple
literary texts. It consists in reading aloud an extract from an ancient
or modern author. Provided the text has been carefully chosen, and
is delivered in an expressive way, the results will be even better
than one could hope.

In general, it is easier to start with a play, and if one can
choose a play that is being performed at Athens, the modernity
will attract people.

Broadcasting services in various countries have put on series of
“‘one-voice readings”, and the author, having followed them regul.
arly, knows how much interest they arouse.

1. It was the team of Ialian Educationists who had worked on the Sardinia
Project who drew our attention to the great interest of this technique. We should
therefore like to express our thanks 1o them, and also to the “People and Culture”
movement, which inspired them.
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Recently, a modern comedy was performed in this way in
Athens with great success, although the audience consisted of people
who knew the play, some of them even having seen it performed.
It would therefore be impossible to overstress to our teachers the
importance of trying out this techniqug, no doubt a new one to them,
and one which may considerably liven up the life of our Centres.

Choice of Texat

This is the most important point. Anything the teacher offers
his listeners must be easily understandable. The action and the
opinions expressed must correspond to their experience of real life.

The language itself must be pruned of any superfluous refine-
ments, and may also be simplified a little if necessary, (by replacing
a word by a more colloquial synonym, and making a few cuts).

Finally, the pasage selected must be a whole entity, and end
with something of a conclusion,

The reading can last from three quarters of an hour to an hour
and a quarter, interrupted if necessary by a short interval.

Production

There are two schools of thought on the way in which these
readings should be put across. One school is for giving a résumé of
the text before reading it, explaining the sense, defining the charac-
ters of the protagonists, etc. This obviously makes it easier to under-
stand, but at the same time it kills the interest. For this reason, the
opposing school is not wrong in maintaining that it is preferable to
read the extract without spoiling its freshness, and that any comments
should come later. In our opinion, this depends on how difficult
the text is. If it is sufficiently within the reach of the listeners, it
should speak for itself; if not, an introduction should be provided.

However, this introduction should never be a paraphrase of the
text, that is to say, there is no question of giving an account of what
happens. It is merely necessary:

— to give a résumé of what has happened up to now, what the
characters have done and said, and what they want, what
they hope for and what they fear;

— to make it possible for the audience to understand the various
possibilities open to the characters, by showing them the
different ways in which the plot could turn out, but without
revealing which course the author has chosen.

Thus one will be asking questions without giving the answers:
will the hero do this or that? Will he accept or refuse what is offered
to him? Will he succeed or fail in his venture? Thus the audience’s
thoughts are guided: it knows what points it must concentrate on,
and its interest is aroused rather than destroyed.
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It may also be useful to talk about the author’s life, to recall the
circumstances in which he wrote the work which is to be read, and
sO on.

Reading

The reading must be performed as a professional actor would
do it. Better still, it is a good idea to act what one js reading a little,
as the gestures help the audience to understand the text.

So far as acting is concerned, the difficulty when one is reading
on one’s own is that one has to play several parts, and the audience
does not always understand what is going on. To avoid any confusion,
it is best to introduce each speech with the name of the character
speaking, in a neutral tone and a little less loudly than the rest of
the text.

The production will be even more valuable if it is possible to
get hold of as many readers as there are parts. It will often be possible
to get the more educated people in the village interested in this task.
If so, the actors will sit or stand, with the script in their hands, and
will more or less act the scene. It is even permissible to make them
enter and exit, to give an indication of their costume and supply
the beginnings of scenery.

Admittedly, to get good results, it is necessary to train and
rehearse. This is even indispensable for readings by a single voice:
one-voice readings. The number of rehearsals depends on the text:
five would seem to be minimum, very often a round dozen will be
needed, and sometimes even more,

Résumé of the end of the story

The audience must not be left in the dark about the end of the
story. In a few minutes the teacher should sum up the chapters
following the one which has been performed.

After the Reading

It is interesting to follow the reading with a supervised discus-
sion along the general principles mentioned in the chapter: a dis.
cussion group.

This exercise can be carried out immediately after the reading,
but only provided there are not more than twenty people present.
As this is seldom the case, it will be preferable to keep a class period
some days later for this discussion.

The following points could be developed (@) by the teacher:
Going over the life of the author and his other works, Giving informa-
tion on the circumstances which motivated his work — (is it con.
cerned with a personal problem, or with social events?),
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(b) by the adult pupils
Excellent elocution exercises for adults (to which they will give
a conversational character) will consist in:

— giving a résumé of the work before the selected passage;

— giving a résumé of the selected passage;

— giving a résumé of the end of the work;

— defining the problems which it raises;

— explaining how the author resolves them;

— studying the characters of the various personalities; (c) first
by the teacher, then by the adult pupils.

Extending the discussion, that is to say, passing from the special
case raised in the work to the general problem which it was expres-
sing: this leads to education in morals and ecivics.

II. GENERAL EDUCATION (the teacher’s responsibility)

Adult education cannot be confined to the above points. All
members of the public must be able to complete their education,
whatever this may have been. Adults must therefore be given an
opportunity of acquiring a general education i.e. language, grammar,
history, geography, arithmetic.

Here the teacher is on familiar ground and there is no need to
describe the syllabuses in detail.

The only danger is that these subjects may be taught to adults
