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A BEFORT WAS GIVEN ON A SCANCH OF THE LITERATULT Cf THID
ECUCATION OF WOMEM TN FRANCE DURING THE FERIOD Firort THE
FOUMDING OF ST. CYR (168G) THROUGH THE rEVOLUTION. THE AUTHOR
SUMMARIZES (1) THE ECUCATICRAL FPRACTICES USED AND (2) THE
ECUCATIRIAL THEDRIES FROFOSED AT THAT TINE. WHILE THE
ECUCATICN OF WOMEN I 13TH-CENTURY FRANCE LEFT HUCH TO GE
CESIRCC, IT WAS FERHAFS DETTER AND MORE WIDESPICAD THAH MIGHT

THE NAERIVILEGED CLASSTS DID AT LEAST RECEIVE AN ELENIHTALY
ECUCATICH!, LEARNING TO RCAD, WRITE, GO SIMPLE ARITHNMCITIC, AND
ACQUIRE THOSE MARUAL SKILLS, ESFECIALLY KNEEDLEWIRK, WHICH
WL BE MIST USEFUL TO THEM IN THE LINES FCOR WHICH THEY WETRE
ULTIMATELY DESTINCC. THE DAUGHTERS <F THZ WEALTHY BOUNGEOISIE
AND THE ARISTOCIRACY USUALLY RECEIVED THEIR EDUCATICON TH
CONVIMTS WHICH THEY ENTERER AT THE AGE CfF G OfR1 7 AHD VHICH
THEY ' €F T AT SETWEEN 16 AND 20 YEARS <F AGE IN ONDEik TO
MATRY . MANY EDUCATICHNAL THEWIIES WERE FRCFOSED IN FRANCE
ESFECIALLY DURING THE SECINE HALF OfF THE 183TH CENTURY.
CEINICH WAS NEARLY UNANINMOUS THAT (1) WIMEN'S ECUCATICH WAS
CF FOOR QUALITY AND THERE WAS NEED FOR IMPROVING IT AND (2)
FRCPOSALS FOR EDUCATICN OfFF WIMEM SHOULC BE BASEC UFCN AN
UNCERSTANDING «F THE NATURE <F WMEN AND THEIR ROLE IN
SCCIETY. CIVERGENT VIEWS RANGED Fiiwd FiOM FEMINIST SENTIMENT
TO ANTIFEMINISM. <N THE WIHLE, HIWEVER, THE CENTURY WAS
FAVORADLE T THE CAUSE <F WIEN. CHANGING ATTITUCES BiROUGHT
THE FROFOSAL, MADE CURING THE REVCLUTICON, THAT WOMEN SHIULD
HAVE COMFLETE ECUCATIONAL EQUALITY BECAUSE CF THEIR NATURAL
RIGHTS AS EQUAL MEMBERS OF THE HUMAN RACE. (AL)
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INTRODUCTION

The Problem

The question of women's education has been recurring ever
since Antiquity, imposing itself with particular insistence during
periods of intellectual ferment or soclal upheaval. Whenever, be-
cause of radical transformations in the polity, the econaomy, the
technology or the culture of a nation, the role of wamen has'ender-
gone change or been brought into question, a corresponding qu;stion-
ing has occurred in regard to thelr education. And quite natu}ally,
for if women are to fulfil thelr role in soclety, however that role
may be concelved, they should of course receive such an education
as will bettef enable them to do so. In our revolutionary times,
revolutionary in virtually every thread of the social fabric, tradie
tional beliefs and attitudes concerning women have been changing
swiftly, engendering lively, at times indeed heated debate as to
wamen'!s nature, their role in life and consequently their education.
Feminists to the contrary notwithstarding, the question has still
not been finally settled; as svidence of this, one need only cite
two recent books on wamen (among ‘& : multitude of others), Betty

Frieden's The Feminine Mystique and Phyllis McGinley's And Sixpence

in Her Shoe, both widely popular and widely praised, yet containing
widely divergent views.

L iy TS e e e
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Tne probiem, then, broadly, is: what kind or kinds of educa-
tion are best suited to women? Since any solution to this problem
presupposes a certain concr-ption of women, the closely related prob-
lem of women's nature and ncr role in life will necessarily enter
into consideration.

Implicit in the broad statement of the probiem is a series
of Tore specific problems, Aénely: 'Do women have greater aptitude
for some subjects than for others? If so, is this "innate!" or cu.-
turally induced? Should the basic education of women be identical
to that of men or importantly different? Snould emphasis in the
education of women be placed on the utilitarian or on knowledgé ard
culture for their own sake? Should women's education favor the do-
mestic-minded or the career-minded? Should women, if career-minded,‘
be encour;ged to enter only certain fields or all fields open to
men? What is the value of and justification for women's colleges?

In summary, the problem is what to do about the education of
Wwomen, how modify it, how improve it, how make it more appropriate
to the changing role of wamen in our society, how best provide for

women's various aptitudes, personalities and life-expectations?

Cbjectives

The problems enumerated above are not, by their very nature,

susceptible to neat, definitive solutions, involving as they do

centuries of received opinion, the vested interests of the two
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1r sexes and the vagaries of nwman psycnology. Indeed, the very effort

to find a solution in such matters may itself change conditions to
such an extont thnat no ultimate soiution is possible, much as in
physical science, according to the imdeterminacy principle, .0 ab~
solute measurements can be made in the reaim of sub-atomic partic.:s
because tne very attempt to cstablish the position of a particle wliil
at tne same time displace that particle from its position.

However, as in other areas of human endeavor, history anca

the experience and wisdom of thinikers of the past may at least pro-
vide us with some useful incignts, pernaps even some partial ANSTGLS
to the problem of ihe'educabion of wumen, and no period wouwid Scem
to hoid morce promise in tnis rospect than the Age of Enlighterment

in Frances. For in this highly sophisticated era, with its passion

for ideas and reform, and iis predilection for experimentation,
many of the best minds adaressed themselves to the question of won-
en's education. 2zZvery shade of opinion is represented here, irom
the advocates for the ultra-conservative convent education received
by many young women of the time, to the ultra-progressive theories
of Jean-Jacques Rousseau, which enjoyed something of a wvogue in his
own day and which, for better or worse, have had such a neavy impact
on modern Anerican education.

Therciore, it will be the purpose of this study to attempt
to sned some light on the education of women by (1) describing tnc

various types of education received by young women in 18th cen-

tury France, from the founding of St.=Cyr (1686) througn the Revo-




lutionary period, and (2) setting forth the opinions, theories and
plans pr&posed by the major and minor writers of the period in re-
gard to the education of women, from Fénelon's De 1fEducation des

filles (1687) to Condorcet's Mémoircs sur 1'Instruction publique
(1791, 1792).

Related Literature

This study 1s based primarily on books, articles, memoirs,
\ a
letters and other documents of 18tk century France, Though the '

present writer has viewed these primary sources through his own 1;br-
ticular optic and has arrived at his own conclusions, & mumber of
secondary source works dealing with specific authors or with vari-
ous aspects of the education of women have proven suggestive and

helpful, in particular, Count de Luppé's Les Jeunes Filles & la fin

du ...III° siécle, which vas used extensively in the latter part of

the report, An extensive bibliography of works cited or consulted
will be found at the end of the stwdy.

Data regarding educational practices were obtained from
studies based upon documents in national, regional and convent

archives, from comments, descriptions and recollections contained
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in letters, memoirs and news-letiers, from advertisements and pro-
spuctuses appearing in majzazines of the time, and from inferences as
to the actual nature of tae ccducational system drawn from works crit=-
ical of that system. Mo cac in loth contury Fronce was considerate
enourn to leave us with a total accounting of that epoch's education-
al practices, and the present study iays no claim to suca an échievc-
ment 200 yoars after the fact. Lacunae inevitably exist; neverthc-
less, though a complote rccreation of the historical reailty is in-
possible, pernaps even superflucus, it is felt that the available
sources are sufficiert to paint an objective and reasonably close
likeness.

In regard to educational theory, an attempt was made to dii-
ferentiate and catcgorize the various opinions and proposals put
forth by loin century French thinkers, to determine quantitatively
the dcminant views and to identify any discernable trends. J bibli-
ography of Works dealingz directly or indirectly with educational
theory was culled from a variety of sources and is believed to be
nearly complete for the period under study, so that a considerable
neasure of objectivity in reporting prevailing opinions and trends

seems possible.

Results

Tne results, immediately following, are given in the form

of soven Chapters, divided into two principle Parts, Practices anc

rroposals.




PART £

rRACTICZS

in Exposition ¢f the Varlious Types of
Education Received by rFrenchwomen
from the Founding of St.=Cyr
(1686) <warougn the
Revoiutionary
Period.




EDUCATION FUL ‘Tie H0N-rRIVILEGED CLASSES

A) The Petitss Zcoles

Primary education for the non-privileged classcs was more

. . / . . .
widespread under the ancien iegzime than is perhaps gencrally ima-

gined. Though education beyond the e;ementary level was restrictec,
especlally in the case of zirls, to the moneyed bourgeoisie and the
aristocracy, thers exists an ample body of evidence indicating that
the daughters of peasants, laborers and artisans, fram the indigent
to the moderately prosperous, had considerable opportunity to ac-
quire at least the basic skills of reading, writing and arithmetic,
as well as certain manual arts suitable to women. During the loth
century, in virtually every region of France, in country villages

no less than in towns and cities, large numbers of families, pere
haps even a majority, availed themselves of this educational oppor-
tunity by sending their daughters to what were known as the Poiites
Lcolzs, the ILittle Schools, a designation used as early as the Coun-
cil of Trent (1545-1563), where it was declared that there shall be

"in cach parish, in cities and in the country, a little school whose

master, preceptor or regent,. chosen by the bishop, will, free of

charze, teach poor children reoading, writi rarmar, singing and
(ST J 1<} ] ]
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arithmetic, nl
«nal precisely were theso so-called Little Schools? The

. . . . :oa . s . / . .
question is not Casiiy answered, for under the ancien regime in

France, there wzs little uwiformivy in primary educction, lines of
Jurisdiction were aguely drawn and different types of scnools
Servea clilcrent social ard cconcrnic milieux. The sitvation was
net uniile the present one in tie Univted States, where we have at
once Iree public primary scnocls, sccular o private schools and
parochial private schools, each wita ito own methods, its own em-
phasis, its ovm goals, iis cwn tfeachcr recuirenents, varying in
quality from communlty to community and conloriiing to different
regulations from city to city and stzte to state,

Perhaps the simplest and most compreaensive way of defin-
ing the Iittle Schools is to say that they were an attempt by the
Church, the state and local communities to provide at least an el-
ementary educaﬁion Lo everyone in France who could not, or did not
wish, to obtain one in other weys, tial is, through private tutors

} N
at nome or by sendi ng one's scn to a more or less expensive collegze,
usually Jesuit, and one's daughter to a boarding-school convent, run
&y any one of a dozen different Teaching orders, That 1s, the Little
Schools Were meant Tor those who could not afford to provide private
tutors for their children or send them to live-in conveats or col-

\ - sy N e W .
ezes, wnlch were usually quite costly. (however9 Tne cnilcdren of

4

1C¢ued oy 1aurwce Gontord, I'iseigsnement Pr imaire en
rrarce de la Révolution 3 a la loi CLlZUu. raris, n.d., p. 10.

-
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2 orovinciel counecils, that they no-

-

gan to te.oc root onc sproad.  For exeriole, in 1584 the archoishop

et T AT van, N Ko - .y - "7
ng the local councii of Bourges, wrote: e

1little schools in thelr par-

or nis viecar

iety or provivy. If the
hWis vicar cannot keep school, he may choose, alone or
with the peopie of the parisci, & person cepable of teaching...and

send aim to us to be approved, after having passed the examination

and brin-ing with him a ceriillicate of good moral conduct. The

r

same will oc obscrved for whe insvruction of girls."

Lot Long thercalter, ToWards TAG sezinning of the 17th cen=-
tury, The siate began lssulng & SCries or troclamations pertaining
to Ttae Little Schools, thus adcing tne royea. authority to the
authority. £4in edict of 1606 decozres that schoolteachers in

toms and villages must be approved by the parish prlest.3 £ letter

Yoy e - . y
“Cited oy Gontord, ¢n. c2%., Do 10.

£

. - . . R Y 4
Jonarles Fourrier, I'Inssisncrient Irancais de 1t ~tiquite

-

‘fn/

2Z%vsiution. Paris, 1yoh, p. 13V

~
<A
w——




}.J
oN
I

by Louis {IIT datec Deccmber 13,

U dirccets that co-educational

.

scnoors be avoided and that mele Tteachers be put in charge of boys!?

schools end Icmale teachers be put in charge of girls? schools.

-

4 royal ceclarction of 16S¢ calls For the estanlisament of school-
masiers end schoolmistresscs in all tae Forisacs of Irance; a uni-

Torm salary of 150 pounds ver jycar for schoolmasters ana 100 pounds

™

per year Ior schooluisiresses, whica salarics were “o bo raised, if
necessary, oy imposing & speeizl Tex on anl the innaoditants of a par=

isn; ana Tinelly, compulsory cducation uo to tae age of i, judges

-

ocing cmpouercd to punisa those who Failcd %o resocct tnis oblizae

,e

T,ion.J Liacr accrarcilons or 1700 and 1726 repeat, wita minor mod

+

ifications, tac esseatlcl polnts of the preceeding declaration of
16)¢, walch would aspear st iooh s.z1C o be of consideraicie ime

~ S e . ' L e,
poriance v the .‘.;.ouu.f.‘[ Ou Cuucalivi.e 2O WaaT We Lave aere is

N -

rothinz Ziss hon the esteblishment of Zoee, public, universel edu-

cation, comou_LCTY TO Lnd &5¢ of i~ &4L Wita foacaers on a Iixed

- . - TS tamm v T v ine. eame Tt e R =
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nearly T¢e nunired ycars later, towars o of Tice nineteenth
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century. Lous this mean that the levoluticn w ped oul ernormous

. . . . . 5. :
galns mels uncor the anclon rasiriec and that battles tast had once

beon wen au to be fought over azain?

T e v, < e il
ISRt no. .Lrv‘\l&.‘n.-l.y

.11 eutnorities in the field agree

f‘\

that, cezilic tae test inteniions of Church and st ate, true univer-

- . 7 .
cal pl:..". L f caucation was never acanieved under The ancien reZime.,
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Hllotalng could be more cxplicit than these rezulations,!" writes H.C.
Zarnard, whoss comment is typical, 'fout ¢ .oe is pienty of evidence
to snow that it was fou  imzossisle to .. ‘orce cempulsory elemen-
tary cducaticn. The d__culities were Tiee.,s sufficieant funds t¢ fi-
hance such a projoet Were nov availadie; tae public opinion of the
day held the officc of claneniary woacher in iow escteen; tnere was no
widespread desire on the part of parents of the poorer classes to
avaii themselves of an education for their children even when it was
cfferec frce of cost.

Yet there is also gienty of cvidence to show that the Little
Schools flourished throughout tae .8%h cent Lury in almost every region
of France and in both urban and rural areas, and tnat they were, for
the most part, fairly well-atiended. In 1736 there were, in Paris
alone, 191 such scnools for boys and 170 for girls, with a teaching
personnel, including auxilizrics, of about 600 men and women.7 In
45 parishes in ard around the city of Chﬁlons—surAMarne, there were

1S}

53 schools vrior to 179C. In the 2052 ccommunes of the departments
of la i{eurthe, la lieuse, la Xoselle ard les Vosges, the scholar L.
Faggiolo counted 1993 waich had, in 1789, mixed primary schools, and

293 which had separate schools for "*rls.9 "In Normandy," reports
- b .

7

Ovv r y - 3 »
i.C. Barnard, The Ffroach Tradition in Fducation. Cambridge,
1922, p. 40.

7=

n Ourl”ier, CD- Ci.to fod p- 111"30

~

Zi. Fayet, Rechcreches EZistorioucs et Statistiques sur les

LR

cermunes et les ecoles de la Haute-~li2rne. Parls, 1875, p. 207.

9
L. ¥agglolo, ILes Feolszs en Lorraine avent et arres 17869,
Jancy, 1590, . &2.

e ke Ak 4 o mnt o




Armanc Revelet, Yout of 1159 rural parishes visited by the arch-

bishop .of Rouen fram 1710 to 1717, 855 were provided with schools
and only 304 were without any; 306 had schools both For boys and
for girls. wlO

As early as the 16th century, a Venitian ambassador dew
clared that there seemed to be no one in France who did not know
how to read and write.ll Ancd Philippe Aries states confidently,
file know that in the second half of the 17th century the iittle
schools existed everyw‘nere..."l2 rinaily, fobe Allain writes that
in the second half of the 1&th century, primary instruction had
increased enormously, careers in the liberal professionshad been
opened wide to the poor, and the children of workinz class families
were flocking by the thousand to primary schools.lﬂ

Such opinions are sufely exaggerated, for there can be no
doubt that illiteracy was still widespread on the eve of the Revo=-

lution. A cormon method of obtaining statistics on illiteracy un-

LY ° / - - - .
der the zncien regime (or, inversely, on presuned primary school

attendance) has been through a study of signatures of husbands and

wives in the marriage registers of various communities throughout

N

10 . p
Armand Ravelet, Histoire du vénérable Jean-Rapiiste de la

Salle, fondateur de l'LnStl tut aes Frares des fcoleS CArdticrneS.
Paris, 107%, p. 25.

11 ;

/ -
rron Relations des ambassadeurs venitiens. Cited by Albert
Baoeau, lLe Village sous 1lfrneien RSzimec. Paris, 1679, Znd ed., p 205,

12. . . - .
, fnilippe urles L'Znfant et la vie familiale gous l'ancien
rezine. Paris, 1960, p. 321.

bbe Aliain, L'Instruction primaire en Frence avant la
Revolution. Paris, 1861, p. 119.
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sated to tne Caurch the actual

Lent taat it coulc oe cone
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ciderec M“a voritablic transicr of pouer.y O fne Caur a, in turn, col-

iadoratel croscLy with local communities in regard LO such matiers 2s
the sclection of toachers and tae rincncial sugport of tne schools.
loorcover, it was not waucusi Ifor wealilny vrivate individuals to ewtab=
1isn erlomaents Tor the croaticn and ceatinuous fincnelnz of eiemen=
tary schoolis, for tota boys ana glrls.

‘'no do Cacto jurisdiciion oI tne Caurch can pernaps pest de
seen in tac relationsaip of the local ciergy to the schooltezacher,

-

for the Lcacner, after all, constituicd tae main, incdeed almost the

-

sole elemcrt of the Iititle wchools. Tae function of the clergy here

3

was tnrcofold: (L) to esiaslisza rezulctions governing the conduct of
the teachners; (&) ©to pariieipate in wae sciection of new teacncrs;

a2

and (3) o mrovicde for ccriimuiing laspeeiion of +he tecachers sclected.

vn 1605, the tisnop of suvun, onsisur de Roguetltc, issued a

',J-
¥

sct of roowlietions geveralng the 1iTuas Secacols; divided into ttio

parts, thc first part deals wita Hihe conduct of teachers in regaxd

) .

20 “remooivast wnd the seconc, 'Yuae quiles or scnoolnasters towards
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to nractice their profession: they must presont to tigo cSishon or i3
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vicars a certificcte of gcow roral conduct, thelr taptisnul cerilli-

ry

ccte and, if they are marrica, thelr marriage conirazet; Tacy musy,

in acditiocn, underrso an cxasilnction ang, if they arc considercd CLrtlie
ble of teachin~, they arc required to take an oath to cequii themsalves
faitiafully of thoir dutics and to observe the regulations. (Izter, to
sparc teacher-candidates the difficulties and the cxpense of a'tr;n to

Autun, local arca-priests vere empowered to cxaminc and autaorise Whm;o

In Jousscss Traitlé cdu rouverncnuent spirituel et tcmporel dos

naroisscs of 170y, it is laid down that scncolmasters and scriooimis-
tresses must have the approbation or visa of the bishop or the oceic-
sizstic in charze of education in the dioccse, and sometines of tuae

i iy . 19
locali parish pricst.

The Iittle Schools of raris fell under the autaority of wac
dcan of the cathedral of hotre Dame, and more specifically under nis
delezate, the precentor. The precentor was aided in his duties by Tio
assistants and a clerk. It was he who established the numocr of scaools
ard their location and the mumcer of students to be admitied. It was

he alsc who inspccted the schools and crew up the regulations govort-

Ibid., D. 29.

-

116G
+7cited oy . Fayet, op. cit., p. 47.
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Snea yelr in Paris, Tare Was & wewt of pecagog icai conference
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“artin Sonnct, onc of tho pracentor!s two assistants, dclliverea nizme
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seif or an Voxhortatioa! wihich is worth citing at iengta for toe ipnt

i+ sheds cn tae quality, socls and ~cneral atmosschere of thne idttie
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Schools.
' —r 3 1t + 3 v L
Jous btcs cocriis, mossicurs ©U mesaies, CU ctablis
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par nonsicur le cacnirs de licz.ise de Paris, necn SCULCw
. S e ~ .
T nt rour enseirner aux nTants 4 { rc, a ccrlrb, 1larith-
e -n

méticue, le caicul tant au jou qufd a plunc, le service,

la srarsmoire; mols enuore pour leour enseigner le c<tcc“¢

ou 1itinstruction de ia doctrine chritiennc, clest-a-dire

1a scicrce des saints, le cacmin du cicl, et les bonnes
roeurs, avec ia practiguo ce toutes les vertus chrctiennes
et moralcs, tant par l'instruction verbale que par vos bons
gxemples. .. N o

iotre Seigneur commenga a falre et puis & cnceigner.

71 enscizna premidrement par ses actiors ct ensulite par

ses paroics. rius cninm rovent oxempla ouon veroa.
YVous devez done icuar cnseigner gvee iles bonnes let~
tout lc olen gu'ils sont 0u*1"cs de faire pour servir
Dicu et pour Jire sauvés, ¢ 1ost-d=dire, cn deux mois, la
scicnce et la verty, cul aoAu les deux olus beaux dons,

1¢S5 dcuy plus oclle, cua ités et les deux plus beaux talents
culw o 2 puissc pvosséder en cc monde. Ctest ce gue Davia
acnanualt Jleu +vr3s souvent, ct le priait 1nstarmeﬁu ce
lad o““u*unc‘... Vous devez avoir cos deout uﬂlltcs ce sa-
vant et de vertucux toul ensaidblic; et ce nlcss pag asscy af
cvoir 1twas sans ltautre, yarce que la scicnee sans la ver
+u rend lthommo superce, et la vertu sans la sclence ie rcnd
inutilc...
onscirnczelics c!ltre bicn obéi°santg 2. leurs Sé\e ct
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more, & leursparcents, a leursmaitres et maitresses, & leurs

20zourrier, ov. cit., . 142.

P




-
LW

’ N

- - [P G s e e T N T L -y - a
SUSuTLLArl 22U 4 Lo - monGe; SOUVEeNCZ-VOoUS cneorc cuc
vous deves catoifaes ol owavees gratuitement aussi dicen

oy
~ *\-J
. -, .
gue les autres.c-

c a2 <, . T AT T e b ! -
L azaC 1N GG locziitil.s ... c.ergy scains o nave aeowunea
(‘o e R ol ~i‘r~'-‘:v"-‘ A IS t'r\—l R - - -~ ~ %~} .<‘ YA - .
QUL -~ buJUA.ua.IJl.L.J. UJ 107 [LC AR PUnIp ol B o N (o) T;Ou.cncro, .Crlld -~ 1ICTLON

cnerelily dovolved jointly upon tae clergy and tne citizens of

(9]

the Local comunity or their representatives in the town couneil.
WIn Paris, Lyons arnd a few other large cities,” writes .-
bert Zabczu, "it seams that the municipal authorities c¢id not in-

tezchoers for tne little schools. It was

Hh

tervone in the cholice o
not tnc same eLsowhere, howover, and one can point to the conflict
\ . L] . £ lA - .
between the precentor and the city of Macon in regard to the ap=-

. 22
pointment of one of these teachers.”

Conflict arose also on the question of whether teachers
should be chosen by the town council or by all the innaditants
of a ccumunity. Babeau, in his book on the villaze under tne an-

. / . . - o . s
cien récima, a companion to his work on cities, quotes thec opinion

of a committee of the provincial assembly of Champagne, upholding
the rizht of all the citizens to make decisions rezaraing the
tecchers of their communities. !"The wages of schcoiteachers," de-

clarad tne committec, Mare genarally pald by each hiead of family;

every inhaoitant has a personal right to vote on the retention,

i
L2 S & Semef Da Lt atapiars apne e
Cited by railioert Pompfe, Rapport nistericue sur los

- . . - e - - . = — = :

{eoios orimaires de 1o viiie de Paris, depuls lour ordsing jus-
- . 2 PO Lo, v pos o -

auls la ot du 2& juin 1uY33. Paris, 1039 . 65,69.
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22,- -— - wye = =~ . 7 . . oo
ilbert Zabeau, 1a Ville sous ltincien Rérime,Paris,locO,
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the disnissal or the replaccment of these public men, and we believe
that the deliberations of the communities relative to these ques=-
tions must be made or confirmed in a general assembly of the ine

habitants."z3

This appears to be the procedure followed in most country
parishes.24 However, in larger towns and citics (except for the
largest: Paris, Lyons and a few others, as previously noted), the
teachers were usually chosen by the notables of the vicinity, in-
cluding the local clergy, in ihe name of the community. Such for
example was the case in Libourne, where theVpolitical council,”

composed of the mayor, the magistrates and six "ypright men,! par-

ticipated in the appointment of schoolmas?ers.

*
* *

Financial support for the ILittle Schools, which meant, in
effect, the payment of the teacners! salaries, generally came, in
one form or another, from the local community, occasionally from the
Church or wealthy individuals, never from the state. Though the
royal declaration of 1696 called for wages of 150 pounds for school=-

masters and 100 pounds for schoolmistresses, this varied widely

23From a letter of June 17, 1780 in the Archives of the de=
partment of Aube. Cited by Albert Babeau, Le Village sous l'Ancien
Régime, pp. 290, 291.

24

Y L] / -— b ] A
See also Charmasse, 0D. _ClL., DPe 59; A. Bellee, Recnercnes

v———

sur i'instruction publigue dans le département de la Serthe avant et

pendant ;g.aévolution, Le rans, 1875, p. 13; Fayet:_bp. cit., p. 43,

23Allain, op. cit., p. 123,
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from community to coﬁmunity, usually on the low side. Charmasse
states'that wnile tne diocesan authorities of Autun recommended a
uniform tax, they also suggested that consideration be given to the
customs and poverty of the locality, the result of which qualifica=-
tion was to introduce a great variety in the matter of wages, dew=
pending upon place, time, population and the tastes and wealtpn of
the citizenry.

Funds were raised, first of all, by what Charmasse calls
free and proportional taxation: free in the sense tnat it applied
only to those who sent their children to school; proportional in
that it took into account the oxtent of instruction, that is, five
sous a month for those who were learning only to read, ten sous when
writing was added, and fifteen sous if arithmetic and Latin were in-
cluded.27 These "fees" varied from place to place: in Malay in 1701
it was three sous for reading and five each for Writing, arithmetic
and. plain chant;z8 in Doulaincourt in 1750, four, five, six or seven
sous, depending upon the level of instruction.

Another method of raising money for education, practiced in
certain communities, was through a system of taxation imposed on all

the inhabitants of a parish, but proportional to their status or

,

O . .
Charmasse, op. cit.; p. 47.

21 1oid., p. L.
8Fayet, op. cit., p. 68.

29Ibid., p. 71.
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occupation, and payable in cash or in kind. Thus, in Saint Boury,
ploughmen-were taxed 1 pound 16 sous per houschold, day-laborers 1
pound 0 sous per household, ana widows 15 sous per house‘nold.30
Liten teachers were paid througnh a combination of means.
In Corcelle=les=Ars in 17w, the schocinmasicr received a fixed saie
ary of Ou pounds, plus the "iees" of nis pupils, plus a certain
quantity of tne local wine and grain contributed oy tnc inhabitants.
In couiiliand in 1772, a sneaf of wneat from each‘farmhand was added
w 2 salary of Y5 pounds and volunvary contributions. in Alcxke in
1(76, it was a contrioution oiwine, a salary of 100 powrds a year,
the foes and cxtra money earned tharougn tne perfciniance of certain
duties in the c‘nurch.31
In addition, the scnuoiteacher was oiten given a lodging,
a garden, somctimes the right to graze his cows on cammuniiy pro-
perty or to cut the grass fram around the graves. lie also enjoyed

the c¢pecial privileges of exemption fram taxation and from service

~

in the militia.”®
1ot infrequently, wealthy individuals would establish endovwe

ments in favor of the 1ittic Schools. In 163&, the countess de

Grignon left a perpetual annuity of 100 pounds, to be taken from

the income from her estates, in order to provide for a schoolmistress

for the town of Villemorien. The teacher, either a lay perscn or a

Charmasse, op. cit., p. &4&.
2
““Ioid., p. 52.

~

fourrier, op. cit., p. 145.
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nun, was to teach the girls of the parisn "Christian doctrine and
reading and writing." She was also expected to care for the sick.33
The marquis de Louvois gave, in 1609, a sum of 21,000 pounds, yield-
ing 700 pounds of income, for the maintenance of two sisters of the
order of St. lazare in the town of Louvois. In addition to caring
for the sick and distributing 400 pounds of the income for the re-
lief of the poor (the other 300 pounds, they used for tneir own
maintenance), they were to provide elementary education to the giris
of the vicinity free of charge.J” In 1753, Philippe Boidot, a doce
tor of theology at the Sorbonne and one of the chaplains of Notre
Dame, willed a sum of 11,000 pounds fcr the founding and maintenance
in Autun of two free schools, one for boys and one for girls. They.
were to be established in favor of the poor children of the neighbor-
hood of Marchaux, where the benefactor had been born.35

Though no budgetary allocations in favor of the Little Schools
can be found in the records of the central government, the state did,
nevertheless, play a certair role in primary education. This cone
sisted mainly of approving or disapproving the school taxes voted by
the local communities, for in matters of taxation, the state ruled

supreme. For example, representatives of the crown were opposed to

33Albert Babeau. L'Instruction primaire dans les campagnes
avant 1789 d'apres des documents tirds des archives communales et
départementales de 1'Aube. Troyes, 1875, p. 46.

Bng Chardon, "'Etat general de lt'instruction dans la diocese
de Reims vers la fin du AVIII® sieécle." Revue de Champagne et de
Brie, Sept. 1881, p. 228,

35

Charmasse, op. cit., pp. 69, 70.
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the practice of payments in kind, which no doubt went against their

habits of orderliness and regularity. In Bourgogne, by the end of

the 18th century, this practice all but disappeared at the insiste
36

ence of the king!s commissioner.

It can be seen, then, that while the local community, or
sometimes a wealthy individual, provided the funds to support the
ILittle Schools, and while the state passed on the manner of raising

the funds, the main responsibility for elementary education in

France under the ancien rééime fell upon the Church, which drew up
the rules and regulations, participated in the selection of teachers
and provided for periodic inspections.

It can be seen also that, except for those established by
private endowments, the Little Schools were generally not free, the
pupils in attendance ,often having to pay a fee or tuition which var-
ied in accordance with what they were learning. However, in commue
nity after community, the Little Schools were instituted and teache
ers hired with the understanding that indigent children would be ace
cepted without charge. The bishop of Chalons, in establishing sep-.
arate schools for girls, declared in an edict of 1693: "Schoolmise
tresses will accept without distinction the children of the rich and
the poor‘and will display an equal affection towards both, even
though they shall receive no payment from the poor."37 This admo=

nition to teach the poor free of charge is reported so frequently in

B ria., p. 53.
37

rayet, op. cit., p. 285.
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regional studies on primary educuation prior to the Revoluticn, tnat
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an sefoly assume it was a practics gonerally accepted throughout
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instructions laid deown by an cnonymous priecst © owards the end of The

i7tih century,

The room ;n which clocss is con;uctcd cn e large
and snacious, in proportlon to the nunbcr of chilcraa To
bc Tauzht in *t, Tor exkamplie, & room Ao fect icng oy 17

Val -~ 4
artl “

or
or 1¢ feet wide and 1z feel nlgh is reguircsd Tor &pou
180 cnlldren, so taat the ncet will not cause eny vad o=
dors, resulting in 1*1 ess to either the teacner or the
urils, esne01a¢lj in Paris where the zir is ouite hor-
de and on tnis basis, tne rest should be construcicd
DTOOOfthﬁaue+y The room sanould be well provided with
windows with glass panes, or at least trunspurent paper
or.cs. And if it be possible for the room to have windows
on tnrec sidcs, and cven a‘l four, this would be best,
for in summer, waen the weather is warm, there cannot be
too rnuch air to dispel 1‘ cnc bad smells of the children.
Tn the winter the windows should be tightly closed
because of the cold, to waich children who are forced To
rcmain in one place ard not stir about, are very seasitive;
nevertheless, the teachcr will order somecne Lo open then
as soon as everyone lcavec the room, in order to gel out
the bad air and bring in frcsh alr, and then re ciose them
a 1it lo before the ougils return; and when the, yeather is
mild, he will keep them open during the lesson.

o

Though thne room may seem rather crowvded to us of toaay,

: cos . . . . o
such were tne conditions deemed optimun under the ancien rogime.

The reality, however, did not always equal the ideal: Fourrier

CD

3 RATIE 412 .-
inon., Inscruction mathodigue pour i'tcole warcissizie,
Cressbe on Savour CGos petites ccoies. raris, loth, Pe &Y.
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points out that in the mountains, it was not rare for the school to

be located in a stable, where a soft warmth would reign.39 Else=
where, heating was usually at the expense of the families, each
child bringing a log to school in the morning.uo
The schoolrooms, such as they were, were sometimes provided
by the Church, according to Babeau, but more often they were built
or purchased solely with community funds.41 Fourrier adds that the

teacher himself would sometimes rent a schoolroom, as inexpensively,

of course, as possible.

%) 3

Most of the Little Schools were apparently open only during

the winter, fram la Toussaints (November lst) to Easter; others,

‘however, remained open 10 or 1l months of the year.“'3 In Coutances,
according to the regulations governing the Little Schools, pﬁblished
by the bishop of the diocese in 1766, classes were to be held six
days a week, except for holidays. The regulations also stipulated

that, from la Saint Michel (September 29th) until Zaster, schoolmas=

ters and mistresses would start school at 9 in the morning and again

at one-thirty in the afternoon; and from Easter until summer vaca=

39

“Orpid., p. 145.

mS—

Fourrier, op. cit., P. 145.

ulBabeau,.L'Instruction primarie, p. 28.
L2

43

s

Fourrier, op. cit., p. 145.
’ enaghan ——

Babeau, L'Instruction primaire, p. 36.
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tion, they would start at 8 in the morning and at 2 in the afternoon,
each session lasting two full hours.ua School hours were longer in
Autun, where the bishop decreed that class shall start at seven-thirty
in the morning and continue to ten-thirty between Easter and la

Tousszints; and at eight o'clock to ten-thirty between la Toussaints

and Easter. Throughout the year, afternoon classes in the diocese of
Autun were to be held from ono-thirty to four. ' |

Thus, there was considerable variation in the length of both
the school year and the school day. loreover, despite the injunc-
tion in the kiné's declaration of 1698, making school attendance Ob=
ligatory up to the age of 14, there is little cevidence to suggest
that this injunction was widely, or even usually, adhered to. In
1695 or 1696, M. Henry de Thiard de Bissy, bisﬁop of Toul, ordered
the paremts of his diocese to send thelr children, both boys and girls,

46 Such a cormand,

to school under pain of losing the sacraments.
with its attendant punishment in case of non-compliance, was no doubt
uniformly observed in the diocese of Toul. But such ordonnances are
rare, and the amount of illiteracy, as measured by the number of hus=
bands and wives who were able to sign their names in the marriage

registries of their local communities, strongly indicates that school

attendance, even in localities where 1ittle Schools existed, was far

from universal. Considering France as a whole, it is doubtful that

¥ \bbe Allain, op. cit., p. 15k

45Charmasse, op. cit., p. 31.

%Alexandre- Ctt, Un Mot sur l'instruction primaire. Nancy,
1880, p. 7. ’
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more than 50,5 of the men and 255 of the women were receiving an ele-
nmentary education by the end of the 1&th century, whish, however,
represents a hugh increase over prececeding centuries. The ancien
régime had begun to bestow an education on its lower classes, and
in so doing, in teaching its most impoverished and downtrodden chil~
dren to recad, and to read not only the catechisam and the lives of

the saints, but also Voltaire and Rousseau, it perhaps hastened its

own downfall.,

* %
Cne of the questions that seems to have bulked large in edu=-

. . s . / . . ~
cational thinking under the ancien regime was the separation of the

sexes in the Little Schools. Everywhere, teachers were admonished

not to conduct mixed classes, or if so, only under special conditions.
A statute of 1687 in tho diocese of Besangon spells out the dangers
and lays down a formal prohibition:

Since the senses, the thoughts and the hearts of men
arc, from adolescence, inclined to evil, we, wishing with
all our might to avert the innumerable dangers or a too
great familiarity between youths oI the opposilte sex,
formally forbid schoolmasters to accept girls over nine
years of age in their classes, or even to instruct those
who are under this age, except at times and in placesu
separate from those used for the instruction of boys. 7

The danger, apparently, was not limited to contact between boys and

girls, for the bishop of Acgs reports in a letter of 1752 that he

had been obliged to chase certain teachers from his diocese because

Y7Fayet, op. cit., pp. 261, 282.
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of "norrors committed with young g;irls."q'8 In Toul, in 1686, a sy-
noday statute decreed that boys and giris were not to be admitted to
the samo schools and that '"schoolmasters were not to teach girls in
their nomes, nor schoolmistresses oboys, under pain of excormmunicae
tion."49 ii. de Roquette, Bishop of Autun, writes in 1669 that the
mixing of boys and girls has aliways been a bad thing and that he had
even learned of some 'distressin:@ accidents." He therefors felt it
necessary to order the establisnment of two schools in each parish,
one for girls and one for boys, the giris?! school to be taught by a
wonan and the boys! school by a man; and under pain of excormunie
cation, schoolmastors were not to admit giris to their classes and
schoolmistresses were not to admit boys.50
However, according to most researchers, the prohibition
against mixed schooling was not generally enforced or adhered to,
and in communities where oniy one school existed, a not infrequent

51

occurrence, girls were usually admitied to class along with boys,

S oy o N a L
Viconte Serurier, L'Instruction primairse dans la region
des Pyréntes occidentalcs, spbcialeoment en Bbarn, 1365=1769, Pau,
1674, p. 10.

“Jott, op. cit., p. 10.
50

5lEdmond Foupé, L'enseirnen.nb urlralre et llenscignumont
des filles §_Dragui?non scus l'ancicn rigime et la révoiution.
Draguignon, loY?7, p. 2¢. Also, Cnarmassc, on. 01t., Pe <Y £obd
Rameau, "L!'Instruction primaire a Y 1%con avant l7¢9."  Revuc de
la Socibtle thtéfalre, Historigque et Arcn?oloclgue du a%nartement
de L'hin, juillet-aolt 1076, p. 17Y. Abo8 Allain, op. cit., P-
2)0. ~Abb& Giliant, les ficoles de filles avant lg_R%;blutlon.
Verdun, 1893, pp. 11, 12.

Cnarmasse, op. cit., p. 2c.
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wnen separate schools were maintained, it was often the wife or the
-~ LS T | 1 . ‘52 -
daughter of the scnoolmaster who took charge of the girls. Cr, in
many cascs, a lay person, a 'pious, God=fearing' spinster or widow,
was nircd for the position by the community. In 1703, the communal
council of the town of Draguignan at the request of tie bishop of
/
‘rejus, contributed a lodging to a ‘'icman of great virtue! who had
come to tne towmn "o instruct girls arkl to teach taem tn be virtue
3 . C
ous.“5 In Verdun, in 1720, a secular schoolmistress by tne name
of Marie~Jjcanne La Rocne opened a school with the permission of the
town council, which accorded her the usual exemptions given to schoole
St ,
masters. Cften, no doubt, the women who devoted tnemselves to the
education of girls ‘ere perhaps better known for their piety than
their science, but in Dijon, there cxisted a sort of guild for school-
masters and schoolmistresses, and to be admitted to it, one was ree

55

quired to pass an examination. Zaoceau also mentions the existence

of pious spinsters who voluntarily devoted themselves, without remue
56

neration, to the teaching of poor giris.

wnere did these women receive their teacher training? For

Pl

52
bo=ur Marie-ierre fracarc, L'IEducation des filles a lilort

au AVII® siécle. Niort, 1950, p. 43. JAlso, Abb8 Rameau, o op. cit.,
p. 179.

53p0upé

oupe, op. cit., p. 33.

pobb Gillant, op. cit, pp. 12, 13.

55Babeau, La Ville sous l'ancien régime, p. 495.

56

Tbid.
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most of them, ‘the answer must be nowhere. A few, however, had the
opportunity to attend a secular normal school, a very limited num-
ber of wnich were founded in the lailter part of the 17th century.

In 1672, the bishop of Chlons established several female lay teach-
ers in the principal towns of his diocese for the purpose of "at-
tending to the Christian education of young girls" and "training
schoolmistresses in order to send them out into the parishes."57

The young women attending these 'mormal schools'-lived in, but it
was strictly forbidden to them to take any kind of vows or to form
any regular community; neither were they to '"possess, have, receive
or acquire invcommon any inheritances, annuities or settlements.‘or
any domaine other than the houses necessary for their lodging and

58

the performance of their exercises."” - This institution, according

to Cillieuls, was immediately imitated in the neighboring diocese of
59 |

Reims, and was itself an imitation, according to babeau, of simi-

lar establishments existing in "“several diocese of France."60

*

* *

What were the qualities, ideally, that the 18th century

sought in its primary school teachers? These were laid out, con-

114, , p. 493.
58ci111euls, op. eit., p- 333.

59 bid.

60 .
Babeau, La Ville, p. 495.
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veniently and touchingly, in a book of instructions for the use of
schoolmasters and mistresses in the Little Schools.61 The manual,
first publisheu in 1685, was widely rcad for the next 100 years.
Tt is full of human undcrstardinz, goocd common sense and many
practicai .uggestions for handling pupils, for teachinz thenm the
varicus disciplines and, in general, for running a school. Nany
of our present-day schoolteachers could very well profit f{rom scme
of its advice. A few citations, giving the tone of the book, will
necessarily have to suffice here.

Just as the heart is the first to come alive and the
last to die in man, and is the principal repository of the
soul, so the master in school must be the heart, animated
by the spirit of God, which gives spiritual 1ife to his
whole little family... In order to impart the Christian
spirit to children in the little schools, one must choose
a person, either ecclesiastic or lay, who not only possesses
a1l the common ard Christian virtues, but who has studied
them so carefully that he can teach them with facility to
all thosgzwho are placed under him, both by precept and by
example.

On the prudence of the teacher in regard to his pupils:

The teacher must content himself with what his pupils
are capable of doing. Just as a teacher of writing must
vrovide examples that are well-formed and perfect, while
contenting himself with a pupil who, in the beginning,
will write only imperfectly, so a schoé&aster nmust be
perfect in everything he teaches his pupils and must be
content with those whom he knows are doing their little
best (though they do little indeed), unless they show
themselves to be completely inept in learning to read,
which for some will become evident after a month or two

»d for others after four or six months, depending upon
the care and diligence they put into it; thereupon, hav-
ing tricd every possible method without success, he must
let their parents know, asking them to have patience and
holding out to them the hope that perhaps their child!s

61 - 3 & e L]
!non., Instruction mé%hoalque pour ltescole varcissiale,
dressee en faveur des petites 2coles. Paris, 1685.

621hid., v. 1.
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wit will return, and that in the meantime they be kind
enough to withdraw him for a while; for often, parents

. blame thg teacher and not the pupil if the latter learns
nothing. ©3

On the patience of the teacher in regard to his pupils:

Sometimes there are pupils who serve only to try
the patience of the teacher, same because of their stu-
pidity, and they must be tolerated when there is no mal-
ice intended; others because of thelr laziness, and
they must be punished; others because of their bad hab-
its of wheedling or dallying, and they have to be re-
deemed with great patience, or in the end, if they fail
to refom, be made to leave school; others out of pure
malice, and theymust be worked on and punished with pru-
dence and discretion... But in all cases, patlence is
very necessary, principally for suffering the reproaches
of the pocr; for since the poor are naturally quite an-
gry and upset because of their need, they believe that)
when the teacher makes them walt to g&ke their children,

it is only because of their poverty.
On the personal ccmportment of the teachers:
If he is often invited to drink or eat in town, he .
must express his gratitude and excuse himself politely,

and accept as_seldom as possible, :pecially if he is an
ecolesiastic.65

Other qualities of the teacher that the anonymous author
of the manual discusses with the same warm-heartedness and down-
to-carth sensibleness are temperance, chastity, modesty, humility,
perseverance, strength, magnanimity and confidence.

Not only must teachers refuse too-frequent invitations to
drink or dine in town, but in addition, according to regulations

published by a bishop in the department of Aube in 1785, they are

3114, , p. 13.

6uIbid., p. 30.

651b4d., p. 19.
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forbidden "to maintain taverns, to play the violin or other instrue
ments in public, to attend dances and parties, to frequent cabarets,
or to engage in any traffic, or to exercise any employment which is
ircompatible with their position.“66 The bishop of Autun, in 1685,
advises schooltsachers to be modest in their dress and their bear-
ing, to be restrained in their conversation, tc shun cabarets and
games of chance, and to flee evil company.67 Addressing himself
specifically to women teachers, the bishop of Chélons. in 1672, de-
clares that since “schoolmistresses are destined to instruct by

word and by example, they will take great pains themselves to prace

tice all the virtues they must instill in others. They will employ

their time well and avoid ever being without something useful to
t 68
do. M

*  x | i

Contrary to H.C. Barnard's assertion that "the public opine 1

ion of the day held the office of e¢lementary teacher in low esteetm.‘é9
it would appear that the schcolmaster was second only to the parish

priest in the respect and affection accorded him by the cqmmunity.7o

66Ba'beau. L'Instruction primaire, p. 83.

67Charmasse, op. cit., p. 3C.

68Fa.yet. op. cit., p. 283.

695upra, p-5.

70Roger Gal, Histoire gg_;}é&ucation. Paris, 1963, p. 79.
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. If length of service is any indication of this, then one may be
fairly sure that such was the case, for Charmasse ard Abbé Allain
cite numerous instances of teachers who served 20, 30 and 40 years
in the sams comr:.xunity, who were rewarded with pensions when they
reached old age, and whose sons were appointed to the positions
they had vacated. In 1787, Jean lamy had been schoolmaster in
Grignon for 50 years.'?:L In 1767, although the schoolmaster in the
villags of Corgoloin, who had been teaching in that community for
thirty years, had reached the age of 71, the inhabitants neverthe-

less desired to continue his appointment '"because of the talent he

has for instructing the youth." The schoolmaster, however, de-

cided to retire, whereupon it was recorded in the minutes of a

meeting of the town council that "several members of the community,
and among them the most notable, wnuld like, by way of expressing
their gratitude to him, to be permitied to provide him with a life-
annuity at the expiration of his contract."72

"Cnce a teacher was accepted,” writes Abbg Allain, "it was

extremely rare for him to be replaced, and frequently the position

of teacher was perpetuated in the same family,n/> In certain par-
ishes of the district of Yomne only three or four teachers filled a

given post in the course of an entire century-’]u' In Saint-Pervaye

71Chamasse, op. cit., p. 91.

» , :

7 Ibid., pp. 91, 92.

73Abbe Mlain, op. cit., p. 136.

T 1pid. | %
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Espreux, the Little School had only seven teachers from 1678 to
1792, one of whom submitted his resignation after L5 years of
service becausg, he claimed, he was being persecuted by the lord
of the parish.75 Such examples can be multiplied until little
doubt remains that, by and large, primary school teachers enjoyed
the confidence and respect of the communities in which they taught
ard, usually, lived out their lives.

o

* *

Children were not sent off to school until about the age of
7 or 8, according to Aries, and left at the age of 1l or 12 to be-
gin their life!s work.76 However, according to Babeau, since in
many places school was conducted only during the winter'monthé, it
was not unusual for pupils to continue until the age of 16 or 18°77
Those who populated the Little Schools came mainly from the working
classes -- farmers, day-laborers, artisans; sometimes from the mid-
dle classes =~ shopkeepers, tradesmen, professionals; never from
the homes of the wealthy or noble, who could afford to émploy pri=-
vate tutors at home a to send their -children to expensive convent
schools or private coliéges. In 1748, the municipal officers of

the town of Boulonge-sur-ler decided it would be a good idea to

have Ya public school for girls of the middle class whose fathers

P44,
76Aries, op. cit., p. 335.

77Babeau, Le Village, p. 293.
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are not able to put them in convents and who are loathe to send them

to the .charity school."78 What the town counclilors were calling for

was, in effect, a Iittle School for middle class girls.

It was comon practice in the Little Schools for the taacher
to choose several of his pupils for the performance of various du-
ties. Observers of Monitors were appointed "to watch over the class
ard diligently take note of the chatterers when the teacher is not
there... or those who murmur while studying their lessons."79 There
were also Water Fetchers, Sweepers, Preceptors ("the smartest in the
class, to help the others with their lessons"), Prayer Rociténg.

were \

Readers and Writing Officers; included in the last Guardlians of the
80 )
Ink and Powder and, finally, the Ink Well Fillers. The following

passage from the Instructlion mﬁ%hodigge on the Ink Problem gives a
fascinatirg intinate glimpse into the day to day 1ife of the Little
Schools.

Each pupil will take care to bring to school good ink
for writing, in his ink-horn, and the ink shall be neither
muddy nor too light, but well-colored, very clear and evenw-
flowing. The procedure being followed now in several wellw
run schools 1is quite good, for it does away with all the
reproaches resulting from the indecencies that children are
in the habit of perpetrating upon each other, sometimes tak-
ing the ink of their classmates when they have failed to
bring any themselves, sometimes, in taking it furtively,
letting it drop on the work or paper of their classmates,
which very often causes disorder in the classroom. To
remedy this, and many other knaveries which are committed
by children, to whom money is given for the purchase of irk

78cilleuls, op. cit., p. 42. Charity schools, which will be
discussed later, were elementary schools run by various religious
teaching orders for the benefit of the indigent. .-

79 Tnstruction méthodique, pp. 71, 72.
80144., pp. 68-79, | oo
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and which they spend otherwise, it has been established
that each pupil who is learning to write will give in ad-
vance, at the beginning of the month, one sou to one of

" the most trustworthy members of the class, who will be
chosen for this function and who will take care to pur-
chase and furnish ink cormmunally to all the pupils; which
ink will be put in ink-horns of lead or of horn set in
plaster and secured to the pupils?® desks by means of four
little pegs, so that they camnot be overturned. And this
procedure must be strictly adhered to by all the children
who are learning to write, pointing out the hangul CONe
sequences to parents who voice any objections.

*
* »®
Discipline in the Little Schools was no doubt stricter than

in our present era of permissiveness, but, déspite the fact that

corporal punishment was permitted, it was far from unreasonable; in- .

~ deed, in its moderation and commonesensicalness, its fairness, its

understanding of children and its emphasis on morality, it is not
inconcelvable that it helped form better citizens and better human
beings than our present-day methods. Two chapters devoted to the
question of discipline in a pedagogical work of the 18th century ade

mirably illustrate the characteristics just mentioned.82' The first

~of the two chapters deals with "That Which Must Be Avoided in the

Punishment of Children." (a) Above all, there must be good reason

for meting out punishment. (b) All excesses must be avoided. (c)-
Whims, ill-=humor or emotion should never govern the punishment of

children. (d) They should never be insulted. (e) One should take

8l1pid., p. 190.

82Anon., Essal d'une Ecole chré%ienne, ou Maniere d'instruire

chréiiennement les enfants dans les éfoles. Paris, 1724,-bart VI,
chapters XIX and XX. We are following Abbé Allain's excellent sume
mary of these two chapters, op. cit., pp. 157-159.
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’ care not to accustam children to being whipped, for "it blocks the
nmind, causes them to learn nothing, and hardens them rather than
makes them more tractable." (f) The rod must not be used for minor
offenses, which should be ocorrected by suitable privations or a

STy

gevere tone and attitude. (g) A few minor mi'sdanéanors should be
allowed to pass so that the children will not develop an aversion
to school.

The second of the two chapters instructs teachers in "That
Which Must Be Observed in the Punishment of Children." "There are

f ' schoolmasters and schoolmistresses," writes the anonymous author,

"who have the gift of making themselves feared without having \"'t,o re=
sort to corporal punishment, simply through their words or a serious
and grave demeanor, and who are able to make themselves loved with-

out becoming too familiar or joining in laughter with the children."
Such is the ideal, followed by specific recommendations for arriving
i at it. (a) Pupils should first be warned. (b) Next come punishments
‘ designed to humiliate == making them kneel, assigning them seats in

the back of the room, having them learn supplementary lessons. (e¢)

They are then threatened with a whipping. bu'l; ’it goes no further at
first than the threat. (d) Every means of punishment must first be
exhausted before resofting to the whip, even then it should be used
only with much circumspection and moderation so as not to bruise or
wound the children. (e) They must be made to understand that they
are being pu:nished for thelr own good, apportioning the punishments

and diversifying them according to the naturs of the delinquency.

;
:
;
k
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(f) Serious offenses must be dealt with without mercy; liars, thieves,
slardezjers, hot-heads, backbiters,aggressors, libertines, the insolent,

the foulemouthed, the rebellious, and those who disobey their fathers
ard mothers shall be severely punished. Stubborn disobedience shall
not be pardoned, nor shall repeated and sustained lying, habitual ir-

reverence in church and inveterate laziness. (g) On the other hard, 1
inadvertent errors should be trected with indulgence and minor misde- |
meanors committed in school should be punished gently. (h) Pupils may i
be exonerated fram punishments they deserve by means of "diligence
points" which they may have accumulated. '\ ]

Similar views on discipline and punishments g;'e found in the

Instruetion méthodigue ard in J.B. de la Salle's Condulte des e’coles

chréiennes. In the latter work, dating from the end of the 17th cen-
tury, the famous Christian pedagogue writes that | ]

In order to be useful to the pupil, the carrection must
be: 1. pure and disinterested, that is, without any desire
for vengeance; 2. charitable, that is, executed in a spirit

- of veritable charity for the pupil; 3. just; 4. in propor-
tion to the offense; 5. moderate; 6. calm, so that the
punisher does not feel moved by anger; 7. prudent; 8. vol-
untary on the part of the pupll, that is, understood and ac=-
cepted by hb’B; 9. received with respect; 10. silent on

] both sides.

Are such methods '"brutal and humiliating," as Fourrier,

& Perhaps. No doubt the answer deperds,

f writing in 1964, states?
in part at least, on such diverse factors as la race, le mament, le
milieu, on the psychological make-up of the individual pupil and

teacher, on a proper understanding (and we are still a good way from

~ 8cited by Abbé Allain, op. cit., p. 160,
8'ul?‘otu'rier. op. cit., p. 146,

ERIC
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having attained it, despite the many advances in the social sci=
ences) of the ultimate effect on human beings as a group of vari-
ous methods of discipline, on one's idea of what constitutes prog=-
ress, and, ultimately, as in practically all things involving peo=

ple, on one's particular system of values.

*

* *

Teaching methodology in the Little Schools underwent a rad-
ical change towards the end of the 17th century. Up to that time,
the individual method was used, that is, the teacher, with the help
of his student ''precentors," attended to each pupil on an individu-
al basis, dividing up his time more or less equally among the seve
eral members of the class.85 Such a method has, of course, serious
shortcomings, notably that in a class of say 50 pupils, with three
hours a day devoted to reading, each pupil will receive about four
minutes of instruction and be idle for two hours and fifty-six min-
utes. At the end of the century, the individual method began to be
replaced by "simultaneous" instruction, that is to say, different
levels of reading and writing are established by the teacher, and
pupils at the same level are grouped together. La Salle, in his

Conduite des écoles chré%iennes, proposes that "While one of the

pupils reads aloud, all the others in his group will follow along
in their books, which r sy should always have at hand. The teach=

er will very carefully see to it that everyone is reading softly

85pb8 Allain, op. cit., p. 155.

PO
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what the reader is reading aloud, and fram time to time he will have
others read a few words in order to surprise them and to find out if
they are reading properly; 1if they have not been following, the
teacher will impose upon them some penitence or punishment."86 The
same procedure, according to SistefrFracard, was followed in girls!
schools: "Reading was taught at different levels; pupils at the
same level, grouped around the schoolmistress or the monitor, fol-
lowed along in the sane book."87

When pupils made mistakes while reciting, teachers were ad-
vised to be gentle and patient in correcting them. The bishop of
Autun, in his regulations of 1635, recoﬁmends that teachers "have
their pupils recite their lessons without hurrying them..., and if,
while reading, they make any mistakes, to correct them gently, with-

' 88
out insulting them, striking them or pushing them too harshly."

*

* *

what did the children study in the ILittle Schools? The cure
riculum appears to have been rather meager, restricted to the three
R!'s, and a good deal of instruction in plain chant, religion, and

manners and morals.89 In addition to these, the Instruction ﬁéﬁho-

dique prescribes “the principles of lLatin and Greek for those who

8cited by AbbS Allain, op. cit., p. 156.
87Fracard, op. cit., p. 4.
880harmasse, op. cit., p. 31.

89A11ain, op. cit., pp. 163, 164; Ctt, op.cit., p. 5;
Charmasse, op. cit., p. 8l; Fracard, op. cit., p. 4.

L,
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are capable of learning them, so that they may be able to enter

a good coll?age and be among the best in their class there."9o
Competition for a place in an "Ivy League" school is apparently
not unique to our own times! More seriously, such a statement,
in a pedagogical work dating from the end of the‘ 17th century,
points, surprisingly, to a certain measure of social mobility in
a society generally thought to be rigidly stratified. Iatin and
Greek for boys who show promise and who might go on to higher

. education; for girls of the non-privileged classes, howeve‘r, for
whom any higher education was out of question, manuai work, 'c\zon-
sisting mainly of sewing, darning, weaving, knitting and vari\f.ous
other kinds of needlework, was almost always made a part of the
elementary curriculum. Primary education for such girls w~as, then,
a largely practical matter, sulted to their needs andtheir life
expectations. This notion, in a few isolated places, was carried‘
to the extreme of not permitting girls to learn to write on the
grounds that it would be us2less to them, would serve anly to ine
flate their egos, and would enable them, according to schoolmis-
tregs Magdelaine Adam, who exercised her profession in Doulaine
court fram 1765 to 179%, “to write to their boy fr:lgnds."gl

*

* *

Religious education, from all accounts, was of course,

P1oid., p. 14.

Ilrayet, op. cit., p. 15.
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much stressed in the Little Schools. The bishop of Autun, for ex-
ample -- and thé example is typical - prescribes the study of the
catechisn every Wednesday and Saturday, so that the children will
learn "their prayers, the mysteries of the Catholic religion, the
camandments of God and the Church, and the holy’ sacraments."92
He also orders "schoolmasters on the one side, and schoolmistresses
on the other side" to assemble their pupils in Church every Sunday
ard remain close to them "so that they behave themsslves properly
during High Mass, Vespers and the catechism."93 Finally, the bish- |
op warns against the reading of certain kinds of books: "Béc;‘ause
these Little Schools must serve not only to teach reading a.nd\"'writ-
ing, but to train children in piety, we forbid teachers to give them
any work which is not useful to this effect,and y sohibit the use of
books containingwicked stories, novels and similar ‘works prejudi-
cial to salvation. ndt

Several chapters of the Essai d'une dcole chretienne are

devoted to the specific details of religious instmction.95 The

unknown author of this pedagogical work of the early 18th century
recormends that school children be taught two responses in the

catechisn every morning, the same number in the afternoon, that
they be required to repeat the lesson several times and then re-

92Charmasse, op. cit., p. 31.
91id., p. 28.
Mmid., p. 28.

95part IV, Chapters VI through XXVIII.

papr=groemy
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View it again during the principal catechisms, conducted twice week-
ly. During these catechisms it is suggested that the teacher read
the text of the lesson, explain it word by word and render it more
understandable throuzh the use of homely explanations and historie
cal examples, 'taking care to teach children to exercise their Jjudre-
ment more than their memory,! and shunning abstractions in favor of
making the pupils see the practical side of religious education.
Special prescriptions are given to guide the teacher in the instruce
tional methods to be employed with unintelligent and illiterate
children, or, as we would put it today, with the slow learne%s. the
underachievers and the culturally deprived. Finally, numerous texts
from Holy Seripture have been gathered together here to serve as
thanes for '"hamely instruction in Christian morality'whigh school-
masters and schqblmistresses may give to their boys and girls."

Jean-Baptiste aé la Salle, in his Conduite des écoles chré;

tiennes, recormends that lessons in thre catechism be given “every
day for half an hour, one hour on VWednesdays and the day prior o
the beginning of long wvacations, and an hour and a half or Sundays

i /
and holidays."96 The author, of L'Instruction methodique pour ;}ér

cole paroissiale reports, however, in an interesting sidelight,

that parents of schoolchildren in Paris had been complaining of
the length of tim- devoted to the study of the catechism, and that
therefore the time schedule had been modified. The last quarter

hour of class every aftermoorn, he tells us, had been congecrated

%0p. cit., p. 243.
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_ to religious instruction; in addition, according to the orders of
lonsieur le Chantre, director of the Little Schools in Paris, every
Wednesday and Saturday afternoon of the school year had been given
over to the study of the catechisanm. Howavér, "since parents were
complaining that most of their children's time was being spent in
the exercise of the catechism, it was deemed appropriate to substi-
tute Sundays for Saturdays."97 Thus, while it is clear that reli-
gious.education occupled an important place in the Iittle Schools,
which is of course no more than natural when the school system is
governed largely by the clergy, there did exist safeguards #gainst

excesses even in this area. The power of parental protest!

*

* *

One of the subjects regularly taught in the Little Schools,
end which, to our loss perhaps, is no longer dsemed worthy of at-
tention in most of our schools today, was civility, or good man-
ners. No less a personnage than the Venerable de la Salle did not
consider it unworthy of himself to compose a work to which he gave

/
the title: Les Regles de la bienséance et de la civilité chré-

tienne. Another widely read book of etiquette, the Instructions

familidres,” was taken from Part IV of the Instruction méthodigue

97p. 113.

98Anon.. Instructions familisres, qui contiennent brievemeng
dans le premier traité, les maximes et les pratiques fondamentales
de la Religion Chrétienne, gue l'on doit enseiesner aux enfans dans
Jes E les Ecoles, dans le second traite. les pratiques plus faciles de la
Civili Extraites de la IV. Partie du Livre de l'Ecole Paroissi-
ale. Eour servir de lecture aux enfans dans les Ecoles. Paris, 16&8.
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Rour llescole paroissiale, to which we have referred several times,
and published separately for the use of schoolchildren. The chief
object of such books and such instruction was to develop in the pu-
pils feeling of respect for their parents, their teachers, their
alders and, in general, all those deserving of respect, by pointing
out in concrete detail what one must or must notdo in various situa-
tions in order to demonstrate such respect. These books also con-
tain numerous rules for propriety and decorum, some of which strike
the modern reader as rather quaint and humorous. Here are a few
examples of boih the quaintly antiquated and the still applicaple

\
taken from the Instructions familisres: t

Do not spit out the window, or throw angthing dirty in
the street, as this may incormmodate someone.??

When one is seated and someone important arrives or.
passes in front of us, one must stand up to showigsm re=
spect, especially when he wishes to speak to us.

In regard to people who are much superior to us, one

must not ask in greeting them How theg are, except if one
is visiting them while they are ill.

Napkins must be used only to wipe one's mouth, or at
most, one's fingers, the knife and the fork, but not to rub
one's face nor to blow one's nose; neither to clean the
plates and the trays nor to rub one's teeth.102

Given the behavior of children in contemporary America, it would per=
haps not be a bad idea to reinstate lessons in civility in our pri-

mary schools.

The bishop of Autun, in his Ordonnances synodales of 1685,

99pp. 62, 63.

1005, 64, 6.

1005, 73.
102, g6.




AT TR

= e

~40-

also shows a concern for the behavior of schoolchildrén, but he is
more ipterested in their morality than their manners. Teachers,
he states, should inspire in their pupils an aversion for forbid-
den gamses, cabarets,, dances, ccmedies, immodesty in their dress,
and too familiar conversation with girls and with profligate boys,
"earefully seeing to it that they do not utter any indecent word
or sing any indecent songs."103 Moreove;, the bishop reminds the
teachers of his diocese that their ministry does not expire on the
threshold of the school, but that they "also have an obligation to
inform themselves of the conduct of %he children outside of schoo.,
and, if they learn that they are subject to any vice, to chide

them for it."lou

x x

A number of textbooks for use in religious iastruction are

>

'
recommended by the author of the Instruction mé{:hodique;lo5 a sime

ple listing of these texts will give a fair idea of the content of

religious education in the Little Schools. A Vie des Saints by

Pgre Ribadeneyra or by Iion, 'which is in two volumes, costing one

écu, or in a larger single volume." The two volumes of la Fleur

des exemples, "from which the teacher may select stories for his

B 7
catechisms." Le Catechisme du diocése, along with a few sbreges

————
1OBCha.r'ma.sse, op. ecit., p. 31.
10%0 14,

10505, 59, 60.
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explaining the principles of Latin; and for the pupils (also pub=-
lished separately), chapters on French spelling *without knowledge

of Latin" and on the principal rules of arithmetic.

*

% *

Such were the Iittle Schools. Under the authority of the
Church and, to a considerable extent, religiously oriented, fiw
nanced by the local community and the tuitions of the pupils,
taught by teachers who had received little or no formal training
in their profession, widespread but far frcm universal, rudimen-
tary in their curriculum and varying in quality from community to
cormunity, they did nevertheless represent an important step in
the direction of free, secular, obligatory and universal primary
education, a goal which was not finally to be attained until the
1880's under the Third Republic, long after the Revolution.




IR i e b S A = - I i - = R
l o BT e T TSR TN R T R AR T A ORI T T R e TR e e e ST e T A Ailaiodedh

h'J Iy va'-‘\-;""' -~
VT L da

"\'v'\v'r\ \m’—- AR :\"- -? fandihg S MR *‘ JT T C “ Q"\HQ
Sl sy DUl D LeoNe X ........‘\......J et S
- "~ ~3AA'\ ~ \’_’ al™ 'S%: .- ,./
- Wi LClLiGE Qe LhLirlie

- Tl C R LRI P ~ - N ~ v
i <ne little Schools wire nct the only source of elcmentary

education for girle ol the ncn-drivilered cleasses. Tnrouzhnout

pnd -, A~ - 4 £, v < A~ ~ S ~ ey o o]
rrancs, and often in the sane toms and villazce, there existed
,":
g,
3 Vi 4 PR T AV Ta 3 = i o P ) Eal Y - -
side by side with the Little Scheols,lerzo muiber of what wers

SN

known as Ecoles de Chorite

’
$)
[¢)
(O]
@
£,
e
[
iy
(0]
a
Q.
()
H
O
:’D‘
ct
oy
o
=
}l’
ct
ct
et
o

Schools in two imgortant rozpects: (1) thoy were taught by sis-
ters belonging to various teachinz orders rather than by lay

tzachers; (2) intended primarily for girls of irdigent families
they were entirely Iree.
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According to Sister Marie-Pierre Fracard, writing specifically a=-
bout Poitou, the Charity Schools were "cqmplétely free establish-
ments, supported by'the parishes or benefactors and conforming
therefore to the decisions of the Council of Trent, " whereas in
the Little Schools, "the teachers received remuneration from the
parents of the pupils."2 Such was the case, as reported by re-
gsearchers, in community after community throughout France.3

Even the upper-class convent schools accepted poor girls
without charge as non-resident pupils, the only stipulation being,
according to the Yules and regulations of the Institute ard §ocie-
ty of the Nuns of Saint Ursula, that they had to be "so cleaniand
so neat that the girls of good family have no reason to avoid.their
company."4 From this, Sister Fracard deduces that girls from dif-
ferent social backgrounds even attended the same classes, for if
this were not so, the regulation would be unnecessany.5 H.C. Bar-
nard points out the mutual benefits that the children of the wealthy
and the children of the poor derived from being brought together in
the convent schools: "The daughter of 'people of quality'..., in

rubbing shoulders with her less fortunate sisters, must have gained
some inkling... of the ultimate insignificance of those class dis-

230eur Marie-Pierre Fracard, op. cit., p. 40.

JIsee for example: Abbé Allain, op. cit. pp. 184-198; Albert
Babeau, L'Instruction primaire dans les campagnes..., pp. 46-49;
Anatole de Charmasse, op. cit., pp. 40-49; Abbé Gillant, op. cit.,
pp. 12, 13.

Ycited by Fracard, op. cit., p. 29.
51Ibid.
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tinctions whici bulked so largely in France wurder the ancien regine.

But the daughters of the poor 2lso goined something which the petite
ecole could rarely offer thcu:. The culiured and refineé companions

of Anne's Society’[%he Urswlines_ inctilled into their pupils habits
of courtesy and consideration, and in all reading lessons the great-

est pains were taken to drill the pupils in a proper pronunciation

of their mother~tongus.

% *

Though there existed Charity Schools for the elementary edu-
cation of impoverished boys, run vy priests of the teaching orders
founded by Charles ngia and Jean-Baptiste de la Salle, among others,
these were far less numerous than the Charity Schools for girls. Bew
ginning about the middle of the seventeenth century, there was a
hugh proliferation of female teachinz orders, and as the muber of
nuns swelled, so too did the number of Charity Schools, for their
teachers were recruited almost exclusively from the ranks »f the
teaching orders. This does not mean, however, that fewer poor boys
received a primary education than girls. For one thing, boys, ale-
most certainly, attended the Iittle Schools in far greater numbers
than girls, their parents no doubt believing it more worthwhile to
spend money to educate their sons than their daughters; and for a-
nother, indigent boys had more opportunity to attend the Jesuit-run

colleges, which began at the primary level and which accepted the

6 3arnard, op. cit. p. 71.
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poor as day-students without charge, than girls had to atterd the
convent schools undor the same conditions, for the fact is that

there were simply fewer of the convent schools than there were
coli;qes.

Cne of the earliest recorded instances of nuns conducting
school for impoverished girls is rocorded by Zdmond Poupg. Fram
the coammunal archives of Draguignan, he fournd that the towm coun-
¢il decided, in 1532, to allocate the sum of three florins to seve
eral ™ionjos" (nuns) to lodge them in a house where they were to
corduct school.7 Vho these 'monjos" were, where they came from,
whether or not they belonged to a rcgzular order, are questions to
which the archives provide no answer.- It was not, however, until
about the middle of the seventeenth century that the teaching or-

., ders began to proliferate and the Charity Schoels'td flourish. In

the 1792 edition of Helyot's eight volume Histoire des ordres relie

gieux et militaires (Paris), the founding and development of one

female teaching order after another, up to the end of the eighteenth
century, is described, amcng them the Ursulines, Les Filles de la
Présentation de lotre-Dame, Les Hospitaligkes de Saint-Joseph, Les
Dames de Sainte-lorris, Les Soeurs de la Charité; Les Filles de la
Croix, Les Filles de la Providence de Dieu, Les Filles de 1l'Union
Chrétienne, Les Filles de lt!'Enfance de Notre Seigneur Jééus-Christ.
Les Filles de Sainte-Geneviéve, Les Frgres et les Soecurs des Ecoles

/ ‘ Vs
Chretiennes et Charitables du Saint Infant Jesus, Les Filles de

?3dmond Poupé, oD. cit., p. <8.
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Notre-Dare, etc. The most widespread oxders were no doubt the Ur-
sulines, the Visitarndines, Les Filles de la Croix, Les Filles de la
Charité/and Les Filles do Notre-Dame, which still exist today as
teaching orders. In 1792, there wore more than 9000 Ursulines ese-
tablished as teachers in Paris arni the provinces.

For the most part, these tcaching orders, subsisting, amd
sorietimes quite well, on the income from their inveéted furds, funds
brought to the order by each new postulant, werec égié to pay their
own way, with some assistance, occasionally, frem the local cormunie
ty in which they ostablished thenselves. A rather typical example,
except for the unfortunate end, is th; group of Ursulines who came
td settle in the towm of Drazuignen in 1620. Originally from Aix,
they requested permission from the towm council of Draguignan to es-
tablish themselves there as teachers on condition only that the town
put at their disposal suitable lodgings. The town was only too hape
Py to grant this request and, in the bargzin, offered them a subsidy
of 600 écus with the gipulation that the buildings they purchased
would revert to the camunity if and when they ceased to occupy them.
The Ursulines thersupon purchased three houses and fifteen gardens
for a sum total of 4720 pounds, and prospered in Draguignan until
the beginning of the eighteenth century, when they fell victim to the
financial schemes of Law. XNo longer able to support themselves by
1750, an edict of the Council of State ordered the suppression of the

convent, the property going to Les Sosurs de la Visitation, another

Si1fred des Cilleuls, co. cit., p. 17.
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" teaching order, which had establiched itself in Draguignan in 1632
and which remained there until the Rcvolution.9

The final chapter in the history of Les Soeurs de la Visita-
tion in Draguignan is also intercsting, instructive and not untypie-
cal. After the suppression of the religious orders in 1790, the
Visitandines continued to reside in their convent, as the law au-
thorised them to do. DBut at the end of the year 1791, they refused
to receive, as chaplain, a priest who had sworn-alleziance To the
Civil Constitution of the Clergy. The Towmn Council, upéet by this,
held that since the sisters were engaged in the’education of girls,
they would have to be considered public servants, and it therefore
ordergd them to take the civil ocath required by the law. The Visie
tandines formally refused to comply with this ocrder, and instead
proriised to be '"faithful to the law, the naticn, and the King."
The Listrict Director, apprised o1r this refusal, declarsd that it
constituted grounds for forbidding the Visitandines to hold school.
The Department Director, however, did not share this view. He
pointed out that the nuns, 'not being paid by the ~ammuaity to give
free instruction to girls, could not therefore be clasgsified as cive
il servants engaged in public education, and that consequently they
could not be held to the oath required of people engaged in public
education.” The dispute was left dangling, however, for at the end
of Sepﬁember 1792, in conformity to the law of the previous August,

the sisters dispersed and their convent was sold as national propere

9Poupé: cp. 233.; pp. 28, 29.
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- Thus, almost every city and town of France, and nany of its
villages, had its Charity Schools for poor girls, conducted by a
multitude of teaching orders, which were self-supporting and there-
fore imposed I tle or no burden on the communities in which they
had established thémselves. To give an idea of how widesprezd
these Charity Schools were, Albert Babeau cites, among others, Les
Soeurs de la Charitée of Evreux, which maintained, in 1786, eighty-
nine establishments, and Les Soeurs de la: Charité de 1'Instruce

1
A}
1
'
]

tion Chrétienne of Nevers, which had one hundred and twenty.ll

%*

* x

What were the objectives of the “eaching orders and the
Charity Schools? Pierre Fourier, the founder, in 1597, of Les
Filles de 1la Congrééation.de Notre-Dame, stated them in the Con
stitution of this order, and the statement is quite typical of
those found in the constitutions of practically all the other
teaching orders.

These nuns and sisters, often thinking of the neces-
sity of educating the youth, in these dangercus and per-
verse times, of the importance of carefully training girls
at the earliest age, so that they may one day conduct theme
selves and their families piously, and of the dignity of
this function and the rewards that our Lord is preparing
for them, these nuns and sisters will make every effort to
employ their studies, their diligence and their fidelity
in such pursuits, and with the best methods and practices
of which they are capable. They shall be required to ac-

071p34., pp. 31, 32.

M pibert Babeau, La Ville sous 1%Ancien Régime, p. 493.

€=
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cept in their schools any girls of the community who pre-

sent themselves, without demarding any payment, and shall

teach them to read, to write and to do such worklis is
useful, honest and appropriate for decent girls.

A century and a half later, followling an investigation of
the schools of the town of Narbonne, it was reported that the Chari-
ty School run by the sisters of this same teaching oxder "is very
useful for the education of giris; that they are imbued with the
best principles of religion, develop & taste for work, ‘and learn all
manner of useful things, so that when they return to their families,
they are a joy to them as they are to soclety as a whole."13 Thus,
the hopes and expectations of the founder were still being fulfilled
one hundred and fifty years later, at least in this particula¥
school, and there is little to show that such was not the case in
mosi of the others. |

While practically all of the Charity Schools and tsaching or-
ders were concerned with the education of girls coming from indigent
families of the non-privileged classes, the constitution of at least
one such order, Les Filles de Saint-Joseph in Paris, reguired its
members to devote themselves to the instruction of noble or well-
born girls who were either orphans or whose families had fallen on
hard times, and to give them the kind of education that would enable
them to make their way im life. According to Helyot:

The sisters 6f this order are presently following the
constitution approved by the archbishop of Paris, Frangois

de Harlay de Champvalon, in 1691. According to this con-
stitution, they must devote themselves to the daughters of

. |
12cited by Allain, ob. cit., p. 227.

13 . ~
1989, \olouis Naghonne, 1;instruction pubilique 3 Nerbonne avant
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noble or respectable families, who, bcing poor or orphaned,
have no means to provide themselves with a good education
and leawn useful work; waich s why, in teaching them the -
principles of Chricuienity cnd to recd and to write, in
training them in the practice of all sortes of virtues,
they are also tauzht &11 the occupaiions appropriate to
their sex, co that they moy, through their work, have some
resource against poverty.and have an honest occupation

-

throughout their lives.™™

Th ° ﬁhe sisters of the teachinz orders were respected and
considered worthwhile and important additions to the communities
where they came to establish themselves, is attested to by a number
of reports describing the warm welcomes they received. The roli=
gious ofders, according to Albert Babeau, especially those engaged
in teaching, were often asked by town councils to settle in their
commuﬁities. the councilors assuringz them of a number éf privileges
and even of subsidies. They were often, indeed, received with a
cortain pomp. The Visitandines, who were expected in the town of
Sisteron, were greeted at the gates of the town by the councilors,
the clergy and the officers of the militia, wno then conducted then,
to the sound of canon.'to +he cathedral. "However,! adds Babeau,
"if the greeting accorded them was cordial and sympathetic, the
councilors had no intentior of allowing them to escape the communal
obligations and advised them that they would be taxed on an equal
footing with the other citizens."15 In Draguignan, the Visitandines
were solemnly received on the first of July 1632 by the bishop of

Frejus and the town councilors amid a great throng of people.16

1L"Helyo‘:., op. eit., vol. IV, p. 438.

153abeau, la Ville, p. 463.
16

Poupéz op._cit., p. 31.
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Louis Narbonne, to cite one more case, tells of the welcome accorded
to Les Soeurs de Notre-Dame, in 1644, when they came to settle in
the town of Narbonne. "Tue archbishop received them, upon their ar-
rival, with great displays of joy and with estéem for their virtue
and their institution, from which he expected considerable fruits,
and he then had them taken to the quarters which had been prepared
for them, nuarters which were ;pacious ard conveniently situated in
one of the handsomest sections of the town."l7 Thesé nuns, adds
Narbonne, were mostly young ladies of high birth, ranging in age

from sixteen to twenty-two.18

The Charity Schools were not; however, universally eséeemed,
as Charmasse notes. According to this scholar, there were oniy 15
or 16 such establishments in the old diocese of Autun and, whether
the teaching sisters were not sufficiently well-prepared for the
work of popular education of whether for some other reason, the di-
ocesan leaders seemec to be unfavorably disposed to their settling
there. Charmasse cites to this effect a report following a visit
to the parish of Paray, in 1689, by an archpriest who remarked that
the Ursuline nuns are engaged in the teaching of girls, who are
riot profiting very much from their instruction and who do betler
under pious women who are engaged in teaching in order to earn mon-

ey for themselves!t?

17Narbonne, op. cit. p. 76.
18&1_21_. » D. 78.

19chamasse, ¢p. cit., p. 87.




On the eve of the Revolution, there were 80,000 nuns in
France, "sdme of whom, " writes Armand Ravelet, "prayed and did pen-
ance, but most of whom were engaged in teaching and charitable
works."?® TIn an eloquent letter dated November 7, 1789 and ad-
dressed to Mirabeau, the revolutionary orator, a certain Soeur
Sainte-Sophie de Carignan, an Ursuline, denouncing the 'monachal
despotisal of the convent, called for the suppression of religious
orders and the liberation of their nuns. At the end of her ;etter,
however, she enters a plea for the preservation of those conv;nts
and those orders engaged in the instruction of the youth.21 Such
was not, however, to be the case, and after some-ZOO years of teach-
ing the daughters of impoverished families how to read, to write,
to do simple arithmetic and to perform those tasks that would be
most useful to them in their everyday lives, the same fate that fell
upon the Vistandines of Draguignan fell upon all the others. For
several years thereafter, until the reestablishment of thes Chur;h
in France undef‘Napoleon, the daughters of the poor were deprived of
even the possibility of an education, however elementary and reli-
giously oriented.

“Oprmand Ravelet, op. cit., p. 61.

21Georges Lecocq, lLes Congrégations religieuses en 1789.
Paris, 1880, pp. 98-103.
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iprocuiation was & sin beccuse it provided a_reason for eate
ing meat on fast days and not going To 12 ss.3

Throuzh alpolels ireny, one glimpses ine reolity: Saint-
Cyr in fthc 18tk ceatury wes & living corpse, o longer in communi-
cation with tre outsido worid. Paris knew it ard maede light of it,

-~ T T

for the cpinion of wWalpoic conocd those of iae du Deffard and the
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Single rocms or even cells could be rented, a5 well as full aparte-
ments, and the ladies could toke voard along with their lodgings..
or bring their owm servanis axd cooks. Prices, thereforo, greate
ly varied. A% the Pentemont corvent "board is 800 pourds without
lodginzs; apartments rent from 300 to 1000 per year.m At the Vise
jtation convent on the Rue Scint-Jacques, &apartments cost Irem 1000
to 1200 pounds. 4t the Zernanxdines cia the Rue cde Vaugirard 'board
is 300 pounds. In addition, thg scrvices of a maid may bos had for
300 pourds. The house has apartments at 300 pounﬂs, 600 pounds and
1000 pounds."6 The least costly was the convent of the Filles de
11Insiruction on the Rue Pot-de-Fer, where board came to only 400
pounds. Cn the other hand, the manquise de Boussac, in 1770, was

£,

paying 3600 pounds for board at the Abbaye-aux-Bois.7 There were
thus £- ilities t; satisfy wemen of various types and different
financial means.

Same.of these ledgings were quite expensive. Here, for eXe
ample, are "two apartments sultable for a widow or an wriarried
woman who would like to withdraw to a relizious comaunity... Cne
consists of a large bedroc:, 2 parlor, a bathroam, an alcove and a
gallery giving onto the church, on the éirst flooxr; and a kitchen,
a =21l dining roam, two servants'! roams and svorage space on the
second floor. The other is ccmposcd of a foyer, a large bedroom

with bath, a parlor, gallery, kitchen, pantry and storage space,

6Ibid.

?lambeau, op. cit., p. 265.
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EQ : all on the same level, on the second floor. The view is very love=-
| ly and there is a large garden which may be used by the occupant of
the apartment.“a It is clear that such lodginzs were not meant for
a simple "retreat." The convent, in the words of Frédéric Masson,

had become "a hugh hotel,,"9 And it is equally clsar, from convent

~ accounts seized during the Revolution, that iady residents were a

very profitable affair.lo

This practice, at a time when a woman had no place in the

world unless she were married, apparently met a need. In the 1&th
century, a woman who did not wish to expose herself to backbiting
ard who was seeking a quiet, comfortable and relatlvely inexpensxve
apartment, would simply enter a convent as a lady resident. Thls
deprived her of none of her frsedom, hindered her not at all in her
camings and goings, nor in the visits she recexveitzg;nnitted her
to maintain her respectabn.)ityc Convents took in not only widcws
and spinsters, but also outraged wives: Josephine de.Beauharnais
withdrew to Pentemont in 1782 and remained there for ihe fifteen
months of the separation trial against her hus‘band.11 They also

took in women whose husbands were away: monsieur de Genlis, leav-

ing for war, brought his young wife to the Abbaye d'Origny-Sainte-

8Abb5 Aubert, Amnonces, affiches et avis divers. Aug. 3,

1753, p. 5386.

9Freder*c Hasson, Josenhine de Beavharnais (1763-1796).

10At the Abbaye-aux-Bois, in 1778, 47,277 pounds. Perey et
Mangras, Histoire d'une grande dame au XVIII® siecle- Ja princesse
Hélene de Ligne. Paris, 1887, P. 268,

11Masson, op. cit., pp. 144 ff.
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,\ .
Benoite. "I had," wrots lMne de Genlis, "a pretty apartment inside

the convent; I haed a chambermaid with me; and I had a servant
who was housed with the abbess'sdomestics in the outside lodgings.
I ate at the abbesss table, and we ate very well; we were sexrved
by two lay sisters. My lunch was brought to me ih.my rocm."12

Thus, the convent in the 18th century was as much a social
as a religious and educational institution. It is rare to find an
example such as that of Manon Philipon, who, before deciding to
marry, spent three months in the convent of the Congrégation de
Notre-Dame, where she had received her first communion. 13 This was
a true 'iretreat." Lady residents werxe one of the characterlstic fea=-

tures ¢f convents throughout the 18th century.

*
» %
Tn Paris as in the provinc.s, there were a greal numbseyr of
convents involved in the education of girls, and parents had a very

broad selection to choose among. In his Etat de Paris, de Jéze de-

votes to them a section entitled: BEducation gui se paye; pour les

. 4 . . s
filles seulement. Couvent, communautes et maisons religieuses dans

. /.
lesquelles on mat les Jjeunes personnes eh pension pour y Btre ele-

/oD N opos
vees des le has ’é‘ge, ou seulement pour les préparer a faire leur

premier communion. In 1765, forty-three Parisian convents were en-

L
gaged in the instruction of gfl.:t'ls.:L

121‘ﬁne de Genlis, Mémoires inddits sur le YVITI® siécle et
la Révolution francaise. Paris, 1857, p. 66.

13Mme Roland, lettres, nouvelle série (1767-1780). Paris,

1913-1915, -vol. I, letters XXVII-XXIX.
de Jeze, op. cit., pp. 169 ff.
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These convents catered to different classes of society.
There were, in effect, three main categories: the provincial con-
vents and, in Paris, first and second class convents. Within these
categories, each convent was a living organism, with its own per-
sonnel, its own particular organization, and attracting its own
special clientele. These differences were largely a function of the
pPrices charged, which varied according to the reputation of the cone
vent, and, within a given convent, according to the amenities af-
forded the student, for there was usually both a regular and a spe-
clal pension. The most expensive convent was Pentemont, where the
regular pension came to 600 pounds a year and the special ne@sion,
800. Next came the Abbaye-aux-Bois, where the regular pension was
500 pounds,and 600 for the special. The corwvent of the Conception
on the Rus Saint-Honoré asked 450 or 600. A convent with a very
noteworthy clientele, the Madelaine de Traisnel, charged 450 pounds,
whith seems to be about the average. Some made an additional charge
fof furniture, heating, etc., or required that such items be fure
nished by the studen.t..15 In addition, parents could, if they so de-
cired, procurs supplementary lessons for their daughters, given by
outside teachers and paid for separately. They could also, by pay-
ing extra, provide them with a private rom or apartment and sere
vants of their own. Héléne Massalska, having taken ill in 1776 at
the Abbaye-aux-Bois, was moved to an apartment and given a personal

maid, a chambermald and a nursemaid, with an authorization to spend

15Tvid.
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the sum of thirty thousand pounds a year for her upkeep.16

.Such examples of extravagance occurred mainly in the two
Parisian convents most in vogue in the 18th century, Pentemont and
the Abbaye-aux-Bois, which had the most aristocratic and most ele-
gant clienteles.17 At the abbaye de Pentemont, of the Cgieaux Cre=
der, one finds such names as Mlles de Montcalm, de Nassau and de
Polignac, that is, daughters of the highest nobility. 1In 1776,
Loulse d'ESparGEs de Lussan, the future Mme de Polastron, wac sent
there by her father,18 "everyone who is known having been raised
there,"” in the words of the duchesse de Gontaut,19 which gives one
an idea of the great vogue enjoyed by Pentemont. It was here that
Blanche de Kersaint, who later became the duchesse de Duras, was

educated.zo

In 1767, Pentemont took in Mademoiselle d'orlbans, of
tra royal family, and thereby became an extension of the court.?1

If Pentemont seems to have been the most elegant and the
most luxurious of the convents, the Abbaye-aux-Bois, also of the
dgteaux order, while not far behind in this respect, was, physically,

an even larger establishment. Moreover, it educated some of the

greatest names of the aristocracy: Mlles de Cholseul, de Montmorency,

16perey and Maugras, op. cit., pp. 27, 28.

171. Lambeau, op. cit., and F. Rousseau, Histoire de l'abbaye

de Pentemont. Paris, 1918.

18p, Lauzun, Mme. de Polastron. Auch, 1906, pp. 14-16.

190uchesse de Gontaut, Mémoires (1773-1836). Paris, 1909,
L4th ed., p. 83.

20gardoux, La Duchesse de Duras. Paris, 1898, p. 46.
21me de Chastenay, Mémoires (1771-1815). Paris, 1896, vol. I,

p- 12.
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de Chatillon, de Bourbonne, de Lauraguais, de Caumont, d'ArmaiII;;
de Séint-Chamans. de Lé;is, de Nagu, de Chabrillan, d'Aumont, de
Talleyrand, de Pé}igord, de Duras, de Damas, de Conflans.22

The world of high finance sent its daughters to the convent
of the Conception on the Rue Saint-Honorg or to the Madeleine de
Traisnel, which may be counted among the first class establishments.
There were still other first class convents, but less fashionable
and with a less elegant clientele. The second class convents raised
many of the daughtars of the petite bourgeoisie, and it seems likely
that they had mainly a neighborhood clientele. Such was the convent
of the Congrééation de Notre-Dame, where }Mme Roland received her

23

first communion.
For all of these convents, the education of girls was an

important source of income; for many of them, it was their principal

raison gfstre. Not all of them, however, were successful in this

respect, and in the case of a few, their financial situation bore no
relationship to their reputation. The Abbaye-aux-3ois, for example,
despite its great brilliance during the last years of the gggigg_;é;
gime, was heavily indebted and was struggling against a difficult
 financial situation. The reason for this is that its clientels,
though very social, was not always very wealthy, and sometimes'found
itself unébie to make payment to the convent. In 1784, the countesse

1

¢e Turpin sent her daughter to the Abbaye-aux-Bois, but did not regu=-

22Perey and Maugras, op. cit., passim.

23yme Roland, op. cit., vol. I, letters XXVII-XXIX.

*
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larly pay her fees. The law suit resulting from this had still not
been settled at the time of the Revolution.2”

There were in addition, numerous provincial convents which
took in students, generally the daughters of families in the imme-
diate environs. The most famous of the provincial convents, differa-
ent from almost all the others because of its '"national representa=-
tion," was no doubt Fontevrault, where, between 1738 and 1750, the
daughters of Louis XV were raised.25 The marquise de Ferrigres,
around 1758, found "this establishment as big as a small town, su-

perbly constructed and very opulent." 26

*

* *

The convents were indeed veritable little towns, for large
buildings were required to house a population that was sometimes
quite considerable. If, in 1753, Pentemont had only twenty=-two
professed sisters and twelve lay sisters,27 and in 1789, six ladies
residing in spacious apartments, twelve in single rooms and seven-
teen students,28 the Congrééation de Notre=Dame, the modest convent

of Manon Philipon, had thirty to forty students in 1765 and, in 1790,

241, Lambeau, op. cit., pp. 265, 266.

25See d. Ché;ot, Les Filles de Louis XV’é:Fontevrault. Paris,

1899.

26I{arquise de Ferrisresaliarsay, Souvenir en forme gg'méhoires
(1744-1837). Saint-Briene, 1910, p. 13- - =

27y, Rousseau, Histoire de l'abbaye de Pentemont. Paris, 1918,

p.28.

28Ibid., pp. 4143, There must have been more, however, prior
to 1789.
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twenty~three nuns and seven lay sisters.?9 The Abbaye-aux-Sois,
which, in Paris, seems to have been the largest of these little
towns, included within its walls, in 1778, seventy-three nuns, one

hundred and four lay sisters, one hurdred and seventy=seven stu-

dents, eight novices and four directors.3© 3ut the number of nuns,

which varied considerably from convent to convent and from one date
Lo another, was generally from twenty to forty in the Parisian es-
tablishments, circa 1765.31 The provincial convents were, ordinari-
ly, more spacious and more populated. Around 1750, Fontevrault, one
of the largest provincial abbeys, had ninety-six nuns and thirty-
six lay sisters, '"not counting a very large number of servants. "%
In ;764, the abbaye d'Origny-Sainte-BenoQte had no fewer than one
hundred nuns.33

The various convents followed the regulations, more or less
modified, of their founders.‘ The more menial tasks fell to the lay
sisters, who were, however, permitted to go outside the cloister.
As for the professed sisters, the ceremony of the taking of the habe
it took place after serving first as a postu ant, then as a novice.
For example, at the Abbaye-aux-Bois, in 1765, one was a postulant
for six months and a novice for a year, and these were the usual

lengths of time required of candidates in the different orders.J%

“MMme Roland, op. cit., vol. I, letters XXVII-XXIX.
30Perey and Maugras, op. cit., pp. 460, 461.

346 J;be, op. cit., pp. 281-298.

32Marquise de Ferrigkes, op. cit.,p. 13.

33ime de Genlis, op. cit., p. 65.

34%e Jeze, op. cit., pp. 281-286.
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Finally, the nuns would receive from their parents doweries which,
according to the convent, went from two thousand to eight thousand,
and even ten thousand, pounds. This is the reason that sister
Sainte~Agathe, a friend of lManon Philipon, despite her intelligence,
remained a lay sister, for she could furnish no dowery.35 Sometimes,
however, in casss where dowerlies were insufficient or non-existant,
consideration was given to the person's merit, to her family's other
obligations, or, as at Pentemont, 'to the young lady's birth."36 At
Penteriont, the abbesses and nians, were, generally, of the old nobili-
ty. At the Abbaye-aux-Béis. many of the nuns belonged to the most
important families of France. In 1778, during the stay there of
H;i;ne Massalcka, the abbess was a Chabrillan, and she had taken the
place of a Richelieu. The nun in charge of education was a Roche=-
chouart, and her sister was also there.37 Certain of these aristo-
cratic nuns retained some'rather un-Christian prejudices, such as lMme
de Torcy at the Abbaye-aux-Bois. 'We used to make fun of her high

and mightly ways," wrote Héiéne Massalska. '"We used to say that the

only reason she had become a nun was that the only husband she had

found worthy of her was Jesus Christ, and that even at that, she wasn't

quite sure she hadn't married beneath herself."38
The nuans in the other convents came mainly from the upper or

lower middle class, as did their clientelu. Generally, they had been

3%me Roland, op. cit., vol. I, letters XXVII-XYIX.
\
3646 Jeze, op. cit., pp. 281-286.

J/Perey and Maugras, op. cit., passim.

381pid., p. 101.
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students at the convent where later they were to embrace the religious
life. Moreover, they would often influence their relatives to come
there. Of course, nuns of a different social class would sometimes
slip in, but in the most aristocratic or the most humble convents,
teachers and students belonged largely to the same class of society,
which 1s one of the éharacteristic features of this type of education
in the 18th century.

The kind of life the nuns led depended upon the austerity of
the order to which they belonged, and more especially, upon the strict-
ness with which the rules were applied. Mme de Genlis and her mother
lived for awhile at the convent of the Filles du Prgéieux-Sang on the
Rue Cassette. "I developed at the Pré&ieux-Sang," she writes, "a great
veneration for the nuns of the most austere orders (the ones here lived
according to the rules and practiced all yhe austerities of the Carmel-
ites), as well as for the'perfectness of their piety and their saintli-
ness, which surpass anything I can say about them... No little cliques
here, no enviousness, no gossip.“39 Later, after her marriage, she
spent some time at the abbaye d'Origny-Sainte-Bencite. "The simplicity
and plety of those nuns often reminded me of my angelic nuns of the Rue
Caséette. They were, however, much less perfect. The same faith, the
same candor, the same taste for work, but not the same closeness."*0
There were thus variations according to the order, the abbess and the
turn of mind of the nuns, in close correl#tion'with their origins.

Fach nun had a cell of her own. At Pentemont, four of these

39 Mme de Genlis, op. cit., pp. 43, 4%. The Carmelites were not
engaged in teaching, but ey took lady residents.

Y 1bid., p. 66.
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cells could still be seen in 1910. Each was composed of a "little room
with a fireplace, a window looking out on the central courtyard, an al-
cove, a modest storage roam situated behind the alcove, and a small
foyer opening onto a miniature gaIbry."“i At Origny-Sainte-Benofte
"every nun had a pretty cell and a pretty little garden all of her own

within the huge enclosure of the common garden."42

At the Abbaye-aux-
Bois each cell contained "a bed, white in summer, blue in the winter,

a prie~Dieu, a dresser, chairs done in woven straw, a well-waxed floor,
slippers for walking, a table and shelves for keeping books. The cells
could be decorated with pictures, reliquaries, otc."3 The lodgings of
the abbesses were more sumptuous. At the Abbaye-aux-Bois, the aﬁbess's
quarters were composed of a '"large bedroom, two salons, a ver& lgrge
dining room, two antichambers, two small rooms, two parlors, a galery

ard lodfings for the abbess's entire retinue."uu

She took her meals in
her apartment, while the nuns ate in the refectory. All this does not
give one the impression of any great disdain for the things of this
world, and, except for their attendance at night services, the nuns in
the great convents do not seem to have been subjected to terribly harsh
austerities. }me Sainte-Delphine, the sister of Mme de Rochechouart,

the abbess of the Abbaye-aux-Bois, was not in the habit of rising until

after eight-thirty; when this was mentioned to her, she replied. ''that

lProéEs-vcrbauxugg,la Cormission.municipale de Vieux-Paris,
1910, p. &4.

“2Mne de Genlis, op. cit., p. 66.
uBPerey and Maugras, oo. cit., p. 457.
H1oid., p. 460.




she had not taken a vow not to get all the sleep she‘pleased."u5

*

¥ x
7\ -
Helene Massalska has left us with several thumb-nail sketches

of her classmates at the Abbaye-aux-Bois. 'Mlle. de Chgtillon, nick-
named Tétillon, fourteen, serious, pedantic, very pretty, but a little

heavy... Mlle. de Mura, called la Prgcieuse, eighteen, pretty, beauti-

ful even, intelligent, likable, but a little pretentious... Mlle. de
Manicamp, ugly, good, very intelligent, violent, excitable." 46 And
further on: 'Mlls, d'Armailléc fouteen, hideous, simpering, but a good
creature... Mlle. de Civrac, nineteen, a nobls face, but subject to
spasms and a little crazy."47 '"Mlle. de Barbantane, fifteen, looks
like a boy, very naughty, pretty, very good dancer... Cosse was only
twelve, ugly, but full of grace and vary delicate."48 "Mlle. de Montw
sauge, the most beautiful eyes in the world, but dark-complexioned,

gentle, intelligent, fifteen, "

Thus, there was a wide range in ages. Girls sometimes came to

the convent very young, sometimes not until eleven or twelve for the

specific purpose of preparing for their first communion, in which case

they remained only a year or two. Mme Roland, for example, had re-

mained at home until the age of eleven, at which time she herself re-

45 moid, ¢ P. 126,

%1vid., pp. 100, 101.
Y’ Ibid., pp. 115, 116.
“1oid,, pp. 120, 121.
491bid., p. 166.
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quested a retreat at & convent in preparation for her first cammunion.
The Congrééation de Notre-Dame was recammended to her parents and they
thereupon obtained further information about it. "It turned out...
that the establishment was respectable, the order not very austere;
the nuns, consequently, were said to diuplay none of those excesses,
none of those mummeries which characterize most of their kind."so
Hglgne Massalska was only eight when her uncle put her in the Abbayee
aux-Bois.”’! Others were even younger: Henriette d'Aguesseau entered
the coiwvent at the age of three.52 Many remained in their convents
until they married.

it wés of course impossible to bring together girls of such
dissimilar ages and to teach them different things at the same time.
Thus, they were divided into classes according to age, but the divie-
sions covered a much wider range than they do today. This was made
possible by the flexibility of the curricula, the vagueness of the
subjects taught and the complete absence of examinations. Moreover,
they still seemed largely unaware in the 18th century that relatively
small classes are one of the essential corditions for obtaining good
scholastic resul’(:s.53 At Saint-Cyr, which served as a model for the

others, the two hurdred and fifty girls were divided into only four

5%me Rolard, Mgmoires. Paris, 1905, vol. II, pp. 39, 40.

5lperey and Maugras, op. cit., p. 18.

52}me de Lasteyrie, Vie de Mme de La Fayette, avec une notice
sur la vie de la duchesss é} en, sa mere. Praris, 1568, PPe Kw=lf.

53The regulations of the Ursulines did, howevegg set a maxi-
mun limit of eighteen to twenty students per class. Reglement des re=-
lizieuses Ursulines gg_;&.congrégation de Paris. Paris, » Po 4.
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classes: the red class, composed of fifty -six girls under ten years

of age; the green class, fifty-six girls from eleven to thirteen; the
yellow class, sixty-two girls from fourteen to sixteen; the blue class,
seventy-six girls from seventeen i1o twenty. Since some of the students
in the upper classes served as monitors, and since there were usually
a few girls from each class confined to the infirmary at any given mo=-
ment, each division had, therefore, about fifty studgnts. In the great
convents of the 18th century, the classes were, generally, almost as

large. At the Congr;gation de Notre-Dame in 1765, there were thirty

to forty students '"gathered in a single class from the age of 8ix up

-to seventeen or eighteen, but divided into two tables, that is, into

two sections."su At the Abbaye-aux~Bois, the one hwrired and seventy=
seven students were, in 1778, divided into four sections. Children of
five to seven, the first section, were not, however, taught as a class,
but were put in the care of young nuns. Then came the thrse other
classes, differentiated, as at Saint-Cyr, by colored ribbons on the
same black uniforms worn by girls of all the classes. From seven to
ten, the blue class. One was then pramoted 1o the white class, the
class of the first coomunion. Then, at about twelve, one went into
the red class?? Thus, there were é.bout. forty students per section.
Such, at any rate, was the case for convents which maintained
classes and which were equipped to offer instruction. However, as lMme

de Genlis informs us, this was not wlways so. "...in general, simple

541‘11?13 ROIam’ Me/mOireS, VOIO II’ P. 41.

55Perey and Maugras, op. cit., pp. 23, 65, 96.




convents have no classes. The girls are in private rooms, under the

guidance of governesses, and the nuns play no part whatsoever in
their education."56 But this appears to have been the case only in
certain small provincial convents, and was rather rare. "All our

towns and cities,'" one reads in the Année littéraire. are full of

pensions and schools for young ladies. There is scarcely a convent
which does not take in girls to educate them; many of these convents,

57

in fact, were founded for no other reason than this." The great
Parisian and provincial convents were indeed, not merely hotels for
lady residents or cloisters for women who had embraced the religious

life, but, by and large, veritable boarding schools for young ladies

of the bourgeoisie and the aristocracy.

*

% *

The abbess, who was of course in overall charge of the cone=
vent, did not, however, intervene directly in the instructional as=
pects. She would delegate her authority in this area to the nun of

her choice, who was usually called, as at Saint-Cyr, the mattresse

générale des clatsses.s8 The latter also had very little to do, how-

ever, with teaching. Her role corresponded to that of a general su--
pervisor, concerned much more with questions of discipline than with
those of instruction. Each class was under the direction of a nun-

teacher, who was aided by assistant nun-teachers and lay sisters,

56Mme de Genlis, Discours sur la suppression des couvents
des religieuses et 1'éducation publique des femmes. Paris, 1790, p.3.

57;}Année littéraire. 1781, vol. V, p. 254.

58Réklement des Ursulines de Paris, op. cit., p. 16.
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the latter numbering three and fifteen, respectively, for the blue
class at the Abbaye-aux-3ois.?? But in general, even these nuns were
no more than monitors and coaches, the classes being conducted by
teachers who came from outside the establishment, which is one of the
characteristic features of the 18th century teaching convent.éo At
Saint-Cyr, especially in the early days, such was not the case, and
the nins, chosen and trained by ¥me de lMaintenon, were true teachers
who conducted their classes with no outside help. At the Congrééation
de Notre-Dame, as at the Abbaye-aux-Boix and Pentemont, except perhaps
for the youngest pupils, classes were given by outside teachers. When
¥me Rolard, was there, the drawing teacher, a woman, was allowed to
penetrate the cloister, while the music teacher, a man, gave his lesa
sons in the parlor '"under the inspection of a nun."61 At the Abbaye-
aux-0is; only natural history and botany:were taught by nuns.62 Cn
Mondays, Wednssdays and Fridays, outside teachers would came to give
their courses, which the sisters would review with the students on
Tuesdays, Thursdays and Saturdays. In order to do so with maximum efe
fect, they would sit in on the classes themselves.63 It was usually

men, those actors who not long before had been excormunicated for

59Perey and Maugras, op. cit., p. 25.

60 Al Aari] , Essai en forme gg_méﬁoire sur l'education de la
jeunesse. Paris, 1787, p. 15.

61,
62

ime Roland, Méﬁoires, vol. II, p. 43.

Perey and Maugras, op. cit., p. 166.

631p14., p. 24.
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practicing their profession, who came to the convents to give dancing

: / / ‘
lessons (Dauberval of the Opéra) and elocution lessons (Kole and Lar-

/ /
rivee of the Comedie Frangaise).

T

The apportiorment of time in the convents was carefully regu=-

Jated. Here, for example, is the daily schedule of the blue class at

the Abbaye-aux-Bois:

Arise at seven o'clock in suwmer and at seven~-thirty in
winter. 3De at one's place in class at eight, to await Ime
de Rochechouart who arrives at eight o'clock., After she
Jeaves, learn one's Catechisme de Montpellier and repeat it
by heart. At nine, breakfast; at nine-thirty, mass. At ten,
read until eleven. TFrom eleven to eleven-thirty, nusic les-
son; from eleven-thirty to noon, drawing. From noon to one
otclock, geography and history. At one otelock, lunch and
recreation until three. At three, writing and arithmetic
lessons until four. From four to f{ive, dancing lessons.
Snack and recregtion until six. At seven, dinner. To bed

at nine-thirty.%3

This schedule, as may be seen, took into account the smallest details

and alternated academic subjects with the so-called arts d’ag;éﬁent.

The schedule adhered to by the Ursulines in 1705 was not much differ-

ent:

Arise at five=thirty or six in sumer, at six-thirty or
later in winter. Prayers gt seven-fifteen, mass al seven-
thirty. Classes from eigh%Fo ten, followed by lunch with
reading. Recreation. Classes from twelve~-fifteen to two.

At two, vespers and lunch. Classes from three to four. At
five, catechism followed by dinner. Recggation until a quar-
ter to seven or seven. To bed at eight.

64 1p4d., p. 55 & p. 58.

65Ibida, pp. 23, 24.

6éﬁéglement des Ursulines de Paris, op. cit., pp. 110-115.
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While this schedule was more rigorous, it no doubt became easier as

the century progressed.

* X
’

The students! religious sentiments varied from convent to
convent and from girl to girl, but it seems, in general, that they
came mainly from within themselves, with the nuns playing only a
small role in creating and developing them; the girls brought with
them to the convents their own dispositions and temperments. Manon

Philipon, for example, was going through a period of religious exal-

tation at the time she insisted upon being sent to a convent to pre-

pare for her first communion. "I was obeying the voice of God, and I

crossed the threshold of the cloister offering Him with tears the

greatest sacrifice I could make for Him... How can I describe the gene-
tle emotions of a young heart, sensitive and tender, greedy for happi-
ness, beginning to feel the stirrings of nature, and perceiving only
the Divinit&?"67 She was eleven at the time; nine years léter, around
1774, she had lost all her girlhood faith. Mlls. Bern;rd, who was la=
ter to become Mme Rééamier, raised at the convent of ILa Déserte in
Lyons, retained nothing more from her stay there than the lingering
memory of a somewhat sensual mysticism, "a vague and gentle dream, with
its clouds of incense, its infinite ceremonies, its processions in the

gardens, its chants arnd its flowers.“68 Mlle. De Grouchy, the future

/
6%me Roland, llemoires, vol. II, pp. 40, L.
68Herriot, Emg.RéEamier. Paris, 1904, wol. I, p. &.
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deference to their religion or its ministers. The confessors were ape
parently neither very much respected nor very weil listened to. There
were four at the Abbaye-aux-Bois: dom Giron, twenty-six, who confessed
the lay sisters; dom Constance, thirty-one, who confessed the abbess
and the older nuns; dam ’Ihén:‘mes, forty, confessor to the students;' and
dom Rigeley de Juvigny, sixtyetwo, confessor to the novices and the
younger nums.73 One day, dom Rigoley, “having come to confess a nun,
happened to be in the cloister at the time the class was coming from
mass; thus, he passed in review all the students and was made a butt

of all their gibes. ' If it had been dom 'I‘he/mines. our own confessor,

we would not have permitted ourselves all those jokes, but we saw nothe
ing wrong with having some fun at the expense of the nuns! confessor."’]l"'
In a convent and just coming from mass, students making fun of a sixtye
iwo year old priest does not say very much for the discipline or the
religious spirit of that convent. They were, to be sure, spoiled lite
tle girls; moreover, they brought to the convent the irreligious ways
which were fashionable at that time in the society in which they had
been brought up.

* %

According to the 1705 regulations of the Ursulines, the stue
dents were not permitted to leave the convents on Sundays or holidays,

and were never to spend the night outside its walls. They were per-

73 1bid., p. 461.
1044, , p. 77.
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mitted to lunch or dine in town, but only rarely.75 While vacations
were almost non-existant at the teaching convents of the 18th century,
and even, indeed, considered dangerous,76 mothers would come as often
as four or five times a week, during the social season, to fetch their
daughters and taks them to balls and other social events.77 There
were also theatrical productions outside the convents, with students
playing parts in them and with their parents and others as onlookers.
“hen Hélgne Massalska was still in the blue class, that is, under ten
years of age, she played the role of Joas in Racine’s Athalie in the
home of the duchess de lMortemart; there had been numerous rehearsals
under the direction of lole, of the Comédie Frangaise.’® |
Within the convents themselves, there existed a decidedly
murdane life. ‘When Hélgne Massalska entered the Abbaye-aux-Bols, she
had to offer her classmates a 'welcome," which cost her twenty-five
louis and consisted of a tea, with ice cream being served to all the
students.”? Around 1760, at the Port-Royal convent, the former rigor
of which had eased considerably, the girls, “among themselves, played
at being grown-up ladies, and the outside world and its ways occupied

8
all their thoughts." 0 The students were perfsctly aware of the hier-

7500, cit., p. 4.

76Mme de Genlis, De 1l'Hmploi du temps. Paris, 1824, p. 16.
Though the book was published in 1824, the ideas belong to the time
of her youth.

?7perey ard Maugras, op. cit., p- 56.
7®mbid., pp. 57, 58.

79Ibid., pp. 22, 23.

BQMme de Chastenay, op. cit., vol. I, p. 11.
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archy which existed among the various convents., Once, for example,
the wall which separated the Abbayeeaux-Bois from the convent of the
Petites-Cordeliéres developed a breach. "This convent," recounts
He’lSne Massalska, 'was neither as large nor as attractive as ours.
It had in all about thirty students, but they were not the kind of
girls one would care to know; they were very embarrassed when they

saw our class, so large and camposed of the noblest young ladies of

France. n81

There was much dancing in the convents. At Origny-Sainte=
Beno,i\te, for example: "Throughout the whole carnival," wrote Mme
de Genlis," I gave balls, with the permission of the abbess, twice
a week... My dancers were the nuns and the students; the former took
the part of men, and the others of 1a.dies."82 Mne Roland has left us
an account of a small dance in her modest little convent, a dance
that was pleasantly enlivened by the unexpected arrival of a man, a
doctor. And of course there was dancing at the Abbaye-aux-Bois. Dure
ing the carnival season, various festivities took place in the convent
itself: “That day, we were not required to wear our uniforms, and
each mother took great pains in dressing up her daughter; we had very
elegant ball gowns. During these days, there came to the convent many
women of the world, and especially young women, who... preferred these
balls to those of the world, because here they were not always obliged

to sit next to their mothers-in-law."& There were also theatrical

81Perey and Maugras, op._cit., p. 142,
82;1émoires, p. 69.

83Mc{.noires. pp. 85, 86.

8“"Perey and Maugras, op. cit., pp. 102, 103.
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productions, the Abbaye-aux-3ois having in the rear of its gardens a
theater which was 'very pretty and with many beautiful sets."85 Here,

/ N\ /
Helene liassalska played the role of Amour in Crphee et Eurydice; she

/
also played in Polveucte, Le Cid and La Mort de Pompee. There was an

especially elaborate production of Esther for the birthday of lMme de
ifortemart, in which H;i;ne played the leading role. "Our costumes
were fashioned after those of the Cdmééie Irangaise. I had a silver
and white gowm, the skirt of which was all studded with diamonds from
top to bottom; they must have been worth more than a hundred thousand
écus. for I had all those of imes de Mortemart, de Gramont and of the
duchess de Choiseul... I had a cloak of pale blue velvet and a gold
crown. All the students in the chorus had white muslin gowns and
veils, 86

Thus, one can form an idea of the opulence of these produc-
tions and of the mundane activities which took place within the walls
of thg convents themselves. Of course, all the convents were not like
the Abbaye-aux-Zois. However, roughly the same atmosphere has been ob-
served in two other, and quite different, convents, Origny-Sainte-Be-
ndgte ard the Congrééation de lotre~Dame. It can be assumed, therefors,
that this was a more or less general practice.

These young ladies, who, in their convehts, were being inie
tiated into the worldly life and the place they would later oceupy in

society, were also, by a rather curious contrast, being trained in the

85 1pid., p. 460.
8 101d., pp. 118, 119.
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more humble tasks of domestic life. After the balls and the carnivals
and the plays, the students of the red class at the Abbaye=aux-350is
would put away their elegant gowns, would don once again their severe
black unifor.is and, while continuing their formal instruction, would

sperd several hours a day helping the nuns in their obe/diences. that

is, in the different chores whicn had to be :acccmplished in the cone
vent. Thus, Hellc;ne Massalska worked successively in the dispensary,
the abbacy, the secretary's office, the refectory, and the library.
Mlle. de La Roche=Aymon worked in the laundry, }Mlle d'Aiguillon re-
paired chasubles, Iflle. de Vogue helped in the kitchen, Mlles. d'Uzes
and de Boulainvilliers in sweeping up the'domitories. Cne of the
tasks of the Mlles. d' Harcourt, de Rohan and de Galard was to light

the lamps.87 These chores which they were required to perform in their

convents, constituted a sort of apprenticeship for the role they would

later play as wives, mothers, and hamemakers.

%

% 3%

Throughout the entire ancien regime, the teaching convents had

no competition t> speak of. There seam to have been very few lay

boarding schools. In the second half of the 18th century, the exist-
ence of two or three such schools is indicated by prospectuses appear=
ing in magazines of the times, for example, the establishments of lMme

Escambourh88 ard of Mme de la Foz'telle.89 But as far as can be de-

871bid., pp. 97 £f.

88snnce litteraire, 1775, vol. I, pp. 272-276.
89 Journal g'e,ducation, June, 1776.
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Lermined, they attracted very few students, and in any case, were nevér
fashionable. It was not until thehevolution. after the suppression of
the convents, that lay boarding schools for girls assumed a zrowing ime
portance.

Perhaps the outstanding characteristic of the convent schools
was thelr realism; that is, they provided the young ladies of the upper
classes with the kind of education and training which would be most use-
ful to them in the roles they would later play in society. This charac-
teristic of convent education owed itself no doubt, in large measure, to
the fact that the nuns belonged zenerally to the same social milieu as
their students, and were therefore attuned to their needs, were aware of
the kind of life that awaited them, and were in sympathy with it. The
teaching convents cannot in any sense be looked upon as a liberalizing
influence on the daughters of the bourgeoisie and the aristocracy who ate
tended them.

Vhat exactly did these young ladies learn, what subjects did
they take, what books did they read, what knowledge did they acquire?
This aspect of their education, touched upon only lightly in the present
chapter, will be considered in greater detail in the following chapter,
where what they studied in the convents will be contrasted with what
others studied under private £utelage in their homes; for while the great
najority of upper-class girls no doubt received their education in cone
vent schools, private education at home, especially in the latter half
of the century, enjoyed samething of a vogue, and a significant numberof

parents, shunninz the convents, chose to provide for their daughters?

instruction within the confines of their own homes.
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2) Thelir Studies

The enthusiasm for science, for experimentation, for new ideus
ard for kncwledge in zeneral, which was one of the dominent character=-
istics of the 18th century, reflcetcd itsell in a growing cdesire amon
wonen for learning of every sorl, &nc = corresponding wi "n*”ﬁé on
the part of men to allow thes,within linm.ts, To satlsfy this cesire.

Thouvzn history has always hzd its exaited feminists, its dilettante

femmes saventes, and its truiy learned women as well, at no time and

in no place, it is safe to say, was the education of women nmore dise
cussed, more encouraged and more widegpread than in 18th century

rrance. The women of the times were themsclves aware of this, tand in
1757. a lady took it wupon herseif to address a letter to this effect.

-.‘/ o 1 : -~ - >
to Freron, the editor of the snnze litlcrzire

famit, sir, thoo now thal taste has been urnderzoing a
reform and that writers heve btesn cndeavoring to wmaxs tne
sciences more palctosle to ug, we nave been meaking muca pros-
roes in learning them., Men of genius have initistea us into
the mysteries of vailosophy; others, more clever still, have
strewn with flowers tne most abstircet studies. Is thers any
womia in Paris, perhaps cven in the provinces, who ig nov
rezdiniz with delight trsatises on zeometry, algebra erld cs-
pecially metapnysice, that acrnirable metaphysics so much in
evidence in our historical writings, in sermons, in novels

and even, nowacdays, in coredies?... Finally, we now find on
our dressinz tables, instead of those novels of gallaniry
which only served to corrust uc, profound tnoughts on art,

on the interpretations ol noture, on commerce, on the workings
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of empires, etc., etc. Will the labyrinth of scholarship be
the only area left, sir, which we shall not be permitted to
enter?

While this letter may very well have been concocted by Fré;on himself,

as yet another of his frequent satirical attacks on the philosophes,

as I strongly suspect it was, it nevertheless, in a backhanded way,
points to a strong interest among women in learning. In 1785, the

/
Journal Encyclopedique, more tersely and with no trace of satire,

notes the same phenomenon: "Nowadays, when knowledge is more univer-
sally distributed, society demands that women be better educated than
they were in former times, and in fact they are, "%

This enthusiasm found concrete expression in the great number
of manuals, treatises, complete courses of instructio:. and textbooks
which were produced during the period. It also found éxpression in
public lectures, a vhenomenon which enjoyed enormeus popularity in the
second half of the century. While this worldly form of instruction no
doubt lowered the level of the sciences taught, it can be said in its
favor that it helped popularize them at a time when the general public
still knew very little about science. In any case, public lectures had
a great success -- the magazines of the period are full of prospectuses
for them -~ and soon young ladies and older women Were spending their -
afternoons listening to talks on physics and natural history. For the

sciences, and especlally the experimental sciences, were the chief ben-
eficiaries of this craze.

Nourished and sustained by the literary salons,,this intense in-

13757, vol. V, p. 90.
2 February 15, 1785, p. 171.
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any transformation frcm the o o the centwry to the end. It
was mainly the younz wemen who received their education at home wh
profited from the new spirit.
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rrenea grarmar and gpo.liing were, of cowrse, taughit both at

heze ard in the convents, but not, zpzerently, ac well as they chowld
have beecn, especizlly in the convenis. leccording to the chevalier de

Rutledge. in his journal, the Z:obillcrd, Ma respecteble weman aimost

-

always xncws how to dance as she ourhi to know how o write, and most

write only zs well as decorun requires that they know heow to dznce, 1J

Tais would seem to be confirmcd by tae exanple of lime Geoffrin, who,

in 1756, at the aze of Fifiy, jovtcd down in a notcbook the address

-

of & certain sicur Roger, "o learn how to rezd and write corr tly.“L
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/
were at the Congregation de Notre-Came, had such a strange way of spell-

ing, even a* a time when spelling had not yet been completely regular-
ized, that it does no credit to their teachers.6 At the convent of
Cazeaux, in Lyons, Mlle. Hoirayon maintained this tradition.”’ An exXcep=
tion was the instruction received by the daughters of ime de Monthulé?
%bund 1770, "the two girls had a teacher who taught them history, geog-
raphy, arithmetic, Italian and, with even greater care, the rules of
French grammar, making them practice their writing every day."8 It
should be noted that these girls were educated at home.

In regard to the classical languages, they do not seem ﬁo have
been taught at all in the convents,9 and only rarely at home. Ménon
Philipon, for example, had acquired the rudiments of Latin, and }lle de
Chastenay, together with her brother, took Latin lessons from Abbé Bou-
cly, a teacher at the du Plessis collgbe. The rarity of this, however,
is attested to by the fact that when the principal of the Sainte-Barbe
collége, together with the supervisor of studies, came one day to find
out what the two people were learning, Mlle. de Chastenay observed that,

"a young lady studying Latin was for them a novelty, and it gave them a

pleasant surprise."lo

No examples have been found, either in convents or at home, of

6Mme Rolard, Méﬁoires, vol. II, pp, 419, 420.

/
7In letters to her mother in 1770, published by Abbe Molliéra,
"Le Lossier d'une pensionnaire de l'abbaye de Chezeaux." Bulletin his-
toricue du diockse de Lyon, 1922, pp. 51=56.

!

8Marmontel, Ménoires gfgg'p;}e pour servir I l'instruction de
ses enfants. Paris, 1891, vol. II, p. 202.

leither Manon Fhili

Héighe Massalska, students in two

%ﬁn nor
typical convents, speaks of them injany way as to sug%est they were taugzht

there. Manon Philipon learned what Latin she knew a
}OI'-Iénoires, vol. I, p. 41.

hame.,




girls studying philosophy or theology in any systematic way, that is,

with the use of textbooks or manuals; a few, however, did read some
philosophic works haphazardly.

History and geography, on the other hand, were two of the basic
subjects taught in both convent and home education, and there were nu-
merous manuals and textbooks for both. lle. de Chastenay, for example,

h / /
used Pere d'Orleans's Revolutions d'Ancleterre for the study of English

/ /
history and Abbe de Vertot'!s Revolutions remaines for the study of Ro-

man histony.ll Ancient history was also studied in a widely read work
by the scholar Rollin, or in its abridgement by Aobd” Taind. IMythology
was another subject frequently studied.12 In general, however, iﬁ seems
that the study of history consisted mainly of memorizing important dates
and learning about the lives of great men, with little or no‘considera-
tion given to the more impersonal forces which shape history. ﬁ;i;ne
Massalska claims, however, that she had a very good knowledge of ancient
history and the history of France at the age of ten (1), which, if true,
is a credit to the teachers at her convent. 13

Until about 1750, according to Abb; Sicard, mainly Spanish and
Italian were taught in the collgges, and after that date, mainly German

and Engligh.lu This olso seems to have been the case for giris, at

least in home education, where the study of modern foreign languages

l1pid., p. 20.
127pid. Also: Perey and Maugras, op. cit., p. 66.
Lperey and Maugras, op. cit., p. 66.

165 Btudes classioues avant lg_Ré;olution. Paris, 1887, pp.
161-165. .
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was quite common; in the convents, on the other hand, there is no
indication that such languages were studied at all.

The study of philosophy, of religious history, of the histo-
ry of literature, whether classical, French, English or whatever,
was not engaged in, either at home or in the convents, in any syste=
matic way. At the age of ten, Hglgne Massalska 'knew by heart the

whole poem, La Religion; Les Fables by La Fontaine; two cantos of la

Henriade, and the whole tragedy, Athalie."l5 In addition to these
works, she and other convent students, probably read such things as

/s
Esther, Telemague, the lives of saints and a few other edifying or in-

nocuous books. But this can hardly be considered a structured or very
extensive reading program. At home, reading was more extensive, but
still totally unstructured. Manon Philipon, for example, read a great
deal, but with little advice, little discerrment and no overall design
In her Méﬁoires. she tells us: V"I do not remember ever having learned
to read; I have heard that by the age of four, I had already acquired
this ability, and that the task of teaching me to read had ended at that
time, because from then on, the only question was seeing to it that I.
was not without books."16 Some of these books came from the little li-
brary of one of her father's employees. While her mother was aware .of
this, she said nothing and, indeed, drew from the same well. O(ne day,

when someone informed her that her daughter was reading Candide, she

simply told her to return it, without any remonstrations.l7 Here are

Loperey ard Maugras, op. cit., p. 66.
16..Z

Yemoires, vol., II, p. 9.

17 0id., p. 24.
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the titles of the works read by Manon Fhilipon in her youth, given in

the order she mentions them: the Ancien and Nouveau Testament, a Catéa-

chisme, & Vie des Saints in two volumes, a French translation of Appien's On

Civil Hars, a certain Théhtre de la Turquie en mmuvals style, Scarron's
Roman comigue, the Mémoires de Pontis by Mlle, de Montpensier, an Art

héraldique, Regnard's Yoyeges, Dacier's famous translation of Plutarch,

the Epoux malheureux by Baculard d'Arnaud, T€lémaque, Jerusalem Delivered
in French, and Ca.ndide.m She wvas also made to read Fénrlcn's De 1'Biuc-

ation des filles &nd,:in-French, Locke's On The BEducatior »f (Jdldren,
"giving to the pupil vhat was meant to guide the tee.cher."iﬁ‘“9 'i{.at"er,

&t around the age of eighteen, she read baphazardly Condillac, Bossuet,

saint Jerome, Don Quixote,?® and the philosophes, d'Holbach, Helvétius ﬂ
and Rousseau, the 1ast named becoming her "reviary, "ol
While this reading 1list containg much that is commendable, there
are several items which could kasily have been dispensed with, and mch
else that might have, indeed should have, been included, Mlle, Dillonm,
the future marquise de Ia Tour du Pin, tells of similar reading habits,22
Such & diet may not beve-been, in all probability was not, shared by
most of the upperclass girls who received their education at home, but

the reading matter of many of them was certainly varied and rather
curious,

lsz_b_gg., rp. 13-23,
¥bia,, p. 2L,

201p14., p. 88,

21I.e‘l:trea, vol. II, p. 28.

2mmm:l.ue de Ia Tour &u Pin, Journal d'une femme de cinguante ans.
P&l‘il, 1907-1911, W].. I’ po 230

T B - v
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* *

The craze for science, of which we have already spoken, found
its way into the education of girls, not, to be sure, in the convents,
but at home and in public courses. %hile the emphasis was mainly on
the experimental sciences, the abstract sciences also benefited from
this vogue. J.=-N. lMoreau noted in his journal: "I have just spent a
half hour with the young countess de Chastellux, whose profound knowle
edge astonished me; this waman possesses gemmetry to the highest de-

gree."23 Ten years later, in 1785, Mlle. de Chastenay is found to be

studying mathematics with M. Gilbert, her brother's teacher, who in-
structed them in elementary math, algebra, gecmetry and the theory of

:;pheres.24

But it was mainly physics, chemistry, anatomy and natural hise
tory which benefited fram the fad. Science had become modish, had be-
came a mundane divertissement; people began to assemble private nature
al history collections, a few of which became famous, and botanizing
was a favorite pastime of both young and old. To teach his two daughe
ters natural history, 'l. de Monthulg, while taking walks with them,
would arouse their curiosity about trees and plants, and he had them .
make a sort of herbarium in which the nature, the properties and the

uses of flora were brought out. u25

2les Souvenirs (1717-1797). Paris, 1901, vol. II, p. 213,
note. '

2l*l*le/mo:i.res. vol. I, p. 38.

250p, cit., vol. II, p. 202.
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the experimental sciences, the abstract sciences also benefited from
this vogue. J.=. lMoreau noted in his journal: "I have just spent a
half hour with the young countess de Chastellux, whose profound knowle
edge astonished me; this waman possesses gecmetry to the highest de-

gree.“23 Ten years later, in 1785, Mlle. de Chastenay is found to be

studying mathematics with M. Gilbert, her brother!s teacher, who in-

structed them in elementary math, algebra, gecmetry and the theory of

spheres.24

But it was mainly physics, chemistry, anatomy and natural hise

tory which benefited fram the fad. Science had become modish, had be=
come a mundane divertissement; people began to assemble private natur-
al history collections, a few of which became famous, and botanizing

was a favorite pastime of both young and old. To teach his two daughe
ters natural history, 'li. de Monthule/,, while taking walks with them,

would arouse their curiosity about trees and plants, and he had them .

make a sort of herbarium in which the nature, the properties and the

uses of flora were brought ou.t."25

23ies Souvenirs (1717-1797). Paris, 1901, vol. II, p. 213,

note.

zuMéhoires, vol. I, p. 38.

25¢p. cit., vol. II, p. 202.
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the apothecary shop of the vicinity.30 Following her marriage, in
1786, she went faithfully, three times a week, to the experimental
physics laboratory in }'Ion'l;pellier.31 Public courses became such a
rage that one satirical writer of the period, addressing himself to
women and girls, advised; "And make certain, especially, that you be
seen at the public courses in chemistry, astronomy and geanetry. n32
Another dissenting voice, that of Mme de Genlis, stated bluntly:

"You learn nothing there, but you do retain a few scientific words. -

*

* *

The so-called arts d'agrément remained popular throughout the

century, both in convent and home educatic:. Every girl, from an
early age, took lessons in dancing and posture. At the Abbaye-auxe
Bois, it was Dauberval and Philippe, both of the Opﬁra, who taught

4
damc:mg.3 and Manon Philipon's dancing instructor was a certafin M.
35

Mozon. These examples can be multiplied many fold. Dancing, then

as now, was an absolute social necessity for[roung people, especially
those of the privileged classes.

Music, too, was learned by almost all girls. In 1777, at the

3092. cit., vol. I, p. 19.
31id., p. 47.

32 [Damours] , Lettres de Milady *** sur 1'influence g\i1_e_ les
femmas pourraient avoir dans 1'éducation des hormes. Paris, 1765, p.

33Dictionnaire critique et raisonne des e/tiguettes de la cour,
Paris, 18]8, vol. I, p. 33.

34Perey and Maugras, op. cit., p. 55.
35M6|oiros. vol. II, p. 14,

|
|
:
3




~52e

age of six, Mlle, de Chastenay apparently knew music very well.36 At
eleven, when H;i;ne 4assalska vwent fram the blue class to the white
class at the Abbaye-aux-Bois, she was able to sol-fa, to play the
harpsichord a little and the harp a little.37 This passion for music
also manifested itself in families of more modest means. Manon Phili-
pon had no fewer than four teachers: M. Cajon for Singing, M. Mignard
for the guitar, and . Watrin and P;re Collamb for different aspects
of the viola.38

Z\
The third art gfagréﬁent, drawing, was also very povular. Helene

Massalska.39 Manon Ph:':.l:i.porx.4o Eléonore Dejean.hl and most of tﬁé other
girls encountered in the 1S8th century, received lessons in draving. Marw

montel describes an anrés-diner at the de Monthulé's: "Brushes in the

hand of Mme de Monthulé, pencils in the hands of her daughters and their
gé:yerness. and this occupation, enlivened by laughing remarks or by

pleasant readings, served them as a recree.‘l:ion."LP2

The importance attached to the arts gfagrégent in relation to
other studies can be seen by the fact that at the Abbaye-aux-Bois, each
class received three prizes for history and geography, and three for

cancing, three for music and thres for drawing.43

3O.I-iémoires, vol. I, p. 21.

37perey ard Maugras, op. cit., p. 65.
38Hgmoires, vol. II, pp. 14, 15.
39Perey and Maugras, op. cit., p. 66.
4OHé;noires, vol. II, passin.

4lL. Perey, figurss du temps pgssé: Paris, 1900, pp. 234, 235,
“00. cit., vol. II, p. 202.

43Perey ard lfaugras, oo, g;g. p. 54.
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The teachers who instructed the girls, either in the convents

or at home, were almost exciusively men, One of the few lay women en-
countered was the drawing teacher who ceme to the Congrégation de Notre=-
Dame around 1765, and who was permitted to enter the t:lo:l.atce:r.mL Hélaéne
Massalska mentions two teachers at the Abbaye-sux-Bois, a M. Huard, who
taught history, and a M. dharme, who taught writ:lng.'h ? It 18 very prob~-
eble that those who came from the outside were all menj within the Ab-
baye-eux-Bois, the mns themselves taught only natural history a.;n bot=
any.'6 At Pentemont, the violin teacher and the harpsichord teacher were

both men, Such, then, was the practice in the convents, where courses

vere given by maftres & cachet, that is, by teachers working.for a fee.lﬂ

The same holds true for girls educated at home, Manon Fhilipon, after
1766, in addition to her music teachers, took history and geography les~
sons from & M, Marchand, '8 Mlle. de Chastenay stuiied under M. Gilbert,
& mathematics teachers, and Abbé Baréme, who teught her history and ILat-
10" Almost all were men, and some quite well-known; women teachers
Played virtually no role in the education of the daughters of the well-

m’Mme Rciand, Mémoires, vol. II, p. 4l.

l"5‘1?ere:;r and Msugras, op. cit., p. 55 and p. 33.
461b1d., p. 166,

l'7[ Adem, N, [, Essal en forme de mémoire sur 1'é&ducation de la
Jeunesse, Paris, 1767, p. 15.

ha"&mires’ vol. n’ P. 130

%ﬁ'el, ™l, I, P. 38’ 39.




: b L. -t A h] Y
- el PREURS P R Pt e mA e mmm asrA e [P -
O s Uea Cre e L g e e 2y e U DLV U ubb:‘.’ ANy Oa. v €
- . . . .a
. . ‘ - l 2. L s A o~ _3 - - R ra)
2R Enlehe -~ headiiad oo ] -~ i Bt BN ~m o e~ Yomca ey
vaLTOC Lo S . CLCL CWIil, LN ULC LLTUCLT LZACCLs aro Tae VLAY
50
Calnand o 2
A.JV-L;OO.—Q.
P
o e
A mvpcin moom o e m o~ e R S, PR | “er A
<a ..C..u\-..’ C. PORURG R S G SO A S S VR P o md o et et e O....J [29
orn oy o o L. O P N O U . S U
NoretaCae b 0 e — e O_. Lol BT Canls davenn LA N S Ve L cead C.buu-.’ VAL et
o
e - s, .- ~ \ - - - av -
Fondrhd [ . B S ot 3l “n A YN N A S = ---.‘,-.--—— e : - e T -~ . . L R A ~
Dvl-&-d— oG & vrerr PAFORAE S IO TONGIN .17 v et e e Y J—...»«Jr —h — ———— a4
e D am .'r\'r ~ O.,.-- e TR o 4 | T D ey .:-O,., K] A e
et bt ) ema NS aa »JJ e C [ A SR B I T C. Y b lied 9 = Va i R
_ ]
A LI f"‘.." - . oA , . - 5 ’.’{ . e om eeps T P emm G Y ~ o~ -~ -
oA A Vet S P W I e B N " OTR ~ oo
& Cerocin Sl = NLEe QTG LTI I, AT UL Lalllnn AL LC LI0OLC STl
v e+t e 82 5 e
ot A arames o o "~ B I VRN —~o -~ “~v A e s C"
eI argees o- .0 L.00s T LLCLLcCe “y Ceeaay -.JJ [LONEEN RS 54 ,uC, Lo..
s T ey S~ o~ "'ﬁﬂ-‘ 'n—i xr '\ ~ A'- "—‘ *r . -p e myy o=~ l-‘ ‘ﬁ'\wr“" >l ‘f\ YT tem Yy ': ‘1'./\ -~ - ““*“‘ﬂ
rerained foiz Y AI00T20C. vl L o oelSdd TUOES O WoIlen AL Lac LoTn
e o L A A N N _-—-u+ P O." oy "‘ A, e ,’..—‘ ,", . ,\.,.,:‘ ~ya 0"‘“ -~
LWL ICh & JeDUlo Ol Zo02 o0l anl CLliiiure, anag conles ns
-
el RN - ~ Te- s . ~ e 34 s . TR}
o b Tath) ol - =~ - s, T R T e .~ M AR TV oA L -~ ~ -~ T A
SUcClL &Z L0SC 0L Ll8 CPLDLIGY LIl iXE oo Trin SL0N ALY TLcse Wlnich,
" - e R W~ - ESa T B U SUPRURTI JRGRSIR S, S
OS‘ C C\.-L.Cc..uv« Lellead aOLL, L0 D - - LUSLCNS &204dT I -'-...Cu},e.
o
Yt nte T + 2 momnmat a TG rma g ST o A et A At S
LOIIVEnT cculation, <cSLIlllaily, WOS LNIerlor, TLIMCLY Decauss LT
K . - R £ R . -~ = e . i s
Y prea o R R A LT ~ o~ I~ ~ T e, ~ F R R ~=y AAA A - ¥ LR ull i Wi
TCEILLLT LW bk W LSTICCC O‘f Ll Lo Glouiil A CLOCCIENTE Lo WAl oL slle
=
A o N AR o Semte AT TS Lt ” Ve L e e
T A~ Tl A e icic il e Kool St . ¥ - I
VO —tt y (ST b..;.;vr l.l\.«Cu\AJd e s — s .L_;;v.¢vc CZ J‘Jul_.va.
=
D T JUR RO 2ronl sl nod mo ool imtencst i loomainas
C..,.'AC. (PGS P ;." (9 - ..L(Z.b\...c.l [DPete] o - \Jdv--a--d’ -a\.«\& -a - e —-ll Ve U amad ks hdma s’ @
S, e et Ly s M~ eaTl & R R LTk N S R EPPL I XD o) TSV Y A £
vl U OoLel ditvaant y \:v.)l.a......) (DR ARV R P PR G 2R VIO Gy S5 D O Aldd  heaa VICL & msa Ol
3 v i ~ ., rr o '5".’\ ’al - ‘/1 h" - e
A A ~ ~ B e ~ ey B A
LCle ZoLle O LLsle Sl 4\_..-\.;L~~JC1 O pe S ORVIGR HECRIEHON

- Aw-\,-‘ ~n -
! RSPy ]




T TR AT T

:
E
1

=96

which was one of the dominant traits of the century. Despite its
worldly and superficial aspects, this enthusiasm was real and bore
fruit. Wamen of exceptional intelligence, such as Manon Philipon,
found, in the world in which they lived, possibilities for acquiring
knowledge which would not have been available to them in former times.
Such women, despite their teachers, despite their lessons, were large-
ly self-taught, working alons or themselves choosing their teachers
and their readings. If the majority of upper class women of the 18th
century ramzined more or less ignorant, those who had a real interest
in learning were able to satisfy it. Thespirit of the times was fa=
vorable to the intelligent and the intellectually curious.
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CHAPTER I

TZE NATURZ AND ROLE OF WCMEN

When one thinks of women, of their nature and thei; role in so-
ciety, it is impossible not to ask oneself the question, old as the
world, often debated and answered variously according to one! s sex,
one's age and one's temperament: is woman the equal of man? No, the men
of olden times had decreed, and their physical strength made reasoned
argunent unnecessary. Perhaps, they then began to answer. And now, fie
nally, the perhaps has become a hesitant yes.

This subject was much discussed in the closing centuries of the

. - . \ . . . .
ancien regime. An entirely hypothetical discussion, however, for it was

generally recognized that, even if they were inferior to men, women nev-
ertheless -~ and precisely because of their womaneness -- often had the

\ : 1
advantage over men. M"Your looks have more power than our laws," ~ wrote

Lord Halifax. And one of the shriller female voices of the century stat-
ed it thusly:

Women are given nothing important to do, and yet they find
themselves involved in everything. They have no rank, but they
pass upon all ranks. They receive no honors, but they bestow
honors on whomever they please. They have no employment, but
they distribute employments. They occupy no positions of power
yet they move the world at their will, and everyone pays homage

livis d'un pere 3 sa fille. (Translated by Mme Thiroux d'Arcon-

ville) London, 1756, p. 33.
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to them.2

The discussion is perhaps hypothetical, but it is nevertheless of cone '
sideracle importance, for the kind of education given to women, or pro-
posed for them, will depend in large measure on the prevailing attitude
regarding their nature and their role in life.

During the first half of the 18th century, there were a number
of writers who were firmly convinced of the inferiority of women, among
them Abbé de Saint-Pierre,3 who, in other respects, was so fertile in
new and dariny ideas, and .B’ocquel.L‘L Tnere were a few such anti-femin-
ists, of course, in the second half of the century, and not only men,
but, as has always been the case, women as well. - C Their?number,
however, had declined considerably, and it is impossible, moreovér, to

assign them to any particular group, whether the philosophes, the dilet-

tantes, the clerics or the moralists. They were individual voices,

speaking their own opinions, and not the representatives of some group
or other. 1In 1756, Mme Thiroux d'Arconville translated a book by Lord
Halifax which was favorable to men.5 Rousseau, so adored by women, al-

lows them only a subservient role, the role, indeed, of a slave:

< [‘me de Coicy] , Les Femmes corme il convient de les voir, ou
Apercu de ce gue les femmes ont été, de ce gu'elles sont et de ce gulelles
pourraient dtre. London ard Paris, 17385, pp. 73, 74. The idea, moreover,
was already banal even in the 18th century.

3Projet pour perfectionner l'éducation des filles. Paris, 1730.
The work is very unfavorable to women.

4
sexes. Mss. in the Bzgizbthéque_ag'TTArsenal,_i7Eh.

oCp. cit.
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Women's education must be entirely relative to men. To
please them, to be useful to them, to make themselves loved
and honored by them, to raise them when they are young, to
care for them vhen they are grown, to advise them, to console
then, to make life pleasant and swici for them -« such are the
duties of wamen in all times, and .aat which must be taught
them from their childhood on.

And later, he states: "iomen are made to give in to men and to bear even
their injustice."7 Diderot commiserates with the unhappy lot of women,
but with no trace of indignation; he has little confidence in their
minds.8 Mme d'Epinay, who could lay claim to a certain superiority,

does not believe wamen capable of significant intellectual accomplish-

ment precisely because of their position in the world as women:* "The

most learned woman has not and cannot have but very superficial knowl- 2
edge. Wwhat I am saying is that a woman is not in a position, by the

very fact that she is a woman, to acquire sufficiently extensive knowl- ]
edge to be useful to her fellow creatures, and it seems to me that this !

9

is the only kind of knowledge one can reasonably be proud of."” Mnme de

Genlis is roughly of the same opinion: "A woman has need of support. She |
can make herself esteemed only through the fadtless practice of the more

quiet virtues."lo

fmile, ou de l'Education, in Qeuvres, ed., Petitain. Paris,
1852, vol. II, p. 637.

"Toid., p. 661.

8Sur les femmes, in Ceuvres, ed. Assé&at. Paris, 1875-77, vol.
II, pp. 251-262.

9In a letter of 1771 to Abbé Galiani. Abbé'Galiani, Correspon-
dance. Paris, 1881, vol. I, pp. 203,204, '

10piscours sur la suppression des couvents de relirieuses Eﬁ.lfé;
ducation publigue des femmes. raris, 1790, p. 26.
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But little by little through the century, the cause of women
found inéreasing support among the theoreticians, and beginning about
1750, new affirmations are encountered almost every day regarding the
natural equality of the two sexes and their identical capabilities,
or, at the very least, the harmonious equilibrium of different forces.
Abbd Dinouart was a declared partisan of women.1! M. de Puisieux state
ed peremptorily that "Nature has established a perfect equality between
the two sexes."l2 and logically concluded that women were therefore
capable of holding public office and of going into teaching and mede-
cine. Mlle. Archambault believes that 'men have less difficulty than
women in doing material things, and women less than men in everything
that pertains to the m.’x.m'l."l3 They are defended by Pere Caffiaux, for

whom ""the inequality of the sexes is a prejudice."14

According to Sou=
dier de Villemert, ‘'many of them can stand comparison in regard %o the
mind, and most win out in regard to the heaz't."15 Mme Riccoboni reminds
her readers that 'women aremale to acquire knowledge and to be virtuous,

which is the camon lot of both sexes.":l'6 Voltaire is favorably dis-

ll_I_J_e_ Triomphe du sexe, ouvrage dans lequel on démontre que les
femmes sont en tout §rales aux hommes. Amsterdam, 1749.

12_L_§_1_ Femme n'est pas inférieurs E 1thomme. London, 1750, p. 19.

13pissertation sur la question: lequel, de l'homme ou de la femme,
est le plus capable de constance? ou la Cause des dames soutenue par Mlle

Archambault contre M**¥ et M.L.L.R. Paris, 1750, p. 15.

lulzég:g.nﬁgs du beau sexe, ou Mémoires historigues philosophigues et

critiques pour servir i'apa’!.ogie aux femmes. Amsterdam, 1753, vol.I, p. 1.

15L'mi des femmr s, ou la Philosovhie du beau sexe. Paris, 1774, p.
8. (First—ed., I758.) This work hzd two editions in 1758, two in 1759, and
one in 1766, one in 1774, and a rggrinting in 1788, The title caught on: in
1761, Graillard de Graville published L'Ami des filles, and Trigant another
Ami des femmes, in 1771. -

l@'Abeille. in Recueil de pieces détachées. Paris, 1765, p. 147.

R ke A A s e - e A e e e L o o o




posed towarcs women. Thomas, tac academician heaps praise ugon thenm
in his famous Issai gur les ©- s, MWie shall perraps see,'" ne states
in the proelace, "that wemen arc capasle of fulfilling any position that

relizion, politic. v roverrrment mishi wish to beshow vpor them,™
This thesis, of course, must have hecn extremely pleasing to his women
readers. I'Zowever great the price of man," wrote one of them, "he cane
not concezl the fact that equality between him and woman was ihe very
roal of ! ature."19 The book, necdless to say, enjoyed & very rreat suc-

2 4 v b ) 3 -
cess. 0 fnnouncing its translation into Italian, the Hsporit dos Jour-

naux laucs it in these terms: ".en can learn from it tneir dutics towerc

&

women, and the latter, in addition to their duties towzd i mon, can learn
here their rights and their prerogatives as well. @l e d!Crmoy proc

claims: "iJe have everythinz necessary to be well-liked, to bde strony ard

-

- -y - ° - "2 2] . ° - L ~ - .
capanle of the most subtle politics," This is a2lso the opinion of Xi-

ballier, who, in collaboration with ¥lle. Cosson, wWrote a work on the

education of w meﬁ23 Wanich an admirer has summarized thusly: "The father

C’)
1o
(o)
o]
O
&)

79 1 L'Zdvecation des -
1677-1863, vol. XLV, pp. 2b5-2b7.

1b‘0°°1 sur lc caractors, les mceurs et 1l'ssprit des fommes dans
les différents siecLes. Paris, 1772, no page no.

16.

. . - Y
Letter to Thomas from an anonymous woman. Journal Encvelopnse
cigue, Jernuery, 1773, p. 111,

» in Ceuvres, ed. lMoland, Paris,

“Uthree editions in 1772 and 1773.
4*Ap.11 17¢35, pp. 305, 386.
. .. . - e . . .
227 e salhcurs de 1a J:vas mfiie, pour servir dlinctructicn
aux Znoc vortueuses et sensisios., raris, 1776, p. 142,
2373 1t cucation thysinuz ot morale des few-ss, avec une notice
— — — ’
zlvna~cticue de celles th se sont distinmuées... zrussels and raris,i779.
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article ermes in the Encyclopedie (the guasi-official organ of the

philoscnhes), in which the chevalier de Jzucourt concedes equality to

women, at least in marriage,éo the philosorhes were not, as a group,

warnm supporters of their emancipation. Vhile they no dovbt dic not
wish to see wcmen suppressed, neither were they willing to fizht for

their causse.

% 3

what role did the women of the 18th century aspire to and what
were the opinions of the writers in regard to their role? In the first
half of the century, especially, wamen were generally loocked upon as
creatures whose sole function in 1life was to please. The result of
this attitude was an artificial glitter, a2 factitious life which fash-
ion imposed on upper-class women and which consumed so much of their
. .y : . . 29
time and energy that they had little left over, if they were married,
to devote to their duties as wives and mothers. %iomen who were not ab=-
sorbed in the literary salons, that is to 'say, the great majority, were
caught up in a mundane and frivolous life. According to Soudier de Ville-
mert, reacting against this decadent existence, as did literally dozens

of other moralists of the time, 'whalt one calls a femme du bon ton, ari-

ses late in the morning, spends the rest of it at her toilette, while

28? 1 rmaire raiso; 7 i K fol ~t
Zacve ODCule, ou chvlo““,l- raisonne das sciences, cdes arts
et des étiors, par une societé ce zens de letires. Iiis en orcre et
—= . 7 = =T
puolié car :i. Tiderot, et, guant, 2 la variie mathématique, par e CVA=

, 2
lempbert. rFaris, 1751-17¢0, “Yoi. VI, pp. 471, 472.
29And if they were not married, they were either too young to
participate in such a life, or they were in convents as nuns or lady
resicents.
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f sucn ladies can ce divided into Tour paris: the dechauille, the
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nezlircae, the toilette and the gamin- house.V 1 flong with such on
exisiecnce, of course, went tne notion that marital fideliiy was rifice-

ulous and thatl women had the rirht to offer their favors %o any man
whom they found atiractivg;and that men, for their part, had the ri-nt
to seck such favors from any woman who happened to pieass them. Women

nad rnot yel begun to speak at this time of "living their own lives,!

out they nevertaeless lived thexm. Love‘in marriaze was considered

lauznadle, and the moralists, with neavy irony, had & field day attack-
0 2% . ~ 7. rd \-‘ ) - ) -
ing tris so-called prejude z la nmcde. VA jealous husband," writes

~N * (3 03 . (3 0] (3 Q .
Chevrier,"is a monster even in the eyes of his virtuous w1fe.”“2 nit

. . . o 1 . o \/

nas coen six months since the sacraments united you," writes Acbe Coyer
1o a recently married woman, "and you still love your husbandi{ Your
cressmaker has the same weakness for rners, but you, you are 2 Jzrauice!

now much longer cdo you intend to xesp tnat air of reserve, so misplaced

&

in rmarriage anc excusable only in zirls who are aspiring to that state?

A gallant finds you beautiful, and you blush! Cpen your eyes: Fere

JU

.. cit., p. &5,

=< X ~
P )luﬂﬁtres csur 11éducation des f?‘*°= wt sur leur caractere on
- SAH =5 L)
cénoral. T Cainteuner '1/5’, DC. 27, <

o~

. 3214 Quart dlnovre d'ung jolie Terme, ou les fnusements de la
toilette, ouvrage presgue moral... uencva, i753, p. 1i<.
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women blush only upon the ..-.lication of rouge.”33 It can be conclud-

ed from these innumerable :Ziccks that the lives of many woren of the
privileged classes were tl... very essence of Trivolity, and worse.34

b

3%
*

Such was the fashion, among fashionable wemen, during the first
half of the century; immorality or, at the very least, frivolity was in
style. In the second half of the century, however, the fashion changed
and virtuousness became the dominant style among the upper crust. This
was the time when sensibility reigned supreme, a reaction no doudt to
the harder, more masculine asttitudes of the 17thr century and the earlier
part of the 1loth. Women, to be in vogue, had to be sensitive and virtu-
ous, or at least pretend to be; they had to weep tears of sorrow or Jjoy,
of campassion and ssthetic ecstasy; at every possible opportunity. Be=-
ginning between about 1765 and 1770, the movement reached its apogee
around the time of the Revolution, so that for a period of about twenty-
five years, sensibility, sentimentality, the love of nature and a passion
for simplicity dominated the thoughts and feelings of a large segment of
the elite, modifying old ways of seecing. The idea of a wife freed from
the bonds of marriage and the mother liberated from the care of her caild-

ren was supplanted, in theory at least, by the idea of the loving wife

331n Sazatelles morales. Paris, 1755, pp. 228, 229.

j“ﬁhile this is no doubt true, it should be born in mind that hu-
man nature varies little from one century to the next and that the 18th
was probably not much worse than any other in this respect. There were,
of course, faithful wives and loving mothers, in the most remote towns
of the provinces and in the most luxurious town houses of Paris, who
knew no other ideal than that of raising their children properly and be-
ing good companions to their husbands.
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and good mothcr. (n the surface, arnd for eawhile, woman was no longer
a creature me:z.. to pleace by her Irivolity, but the companion of a
husband and . . mother of her children. o..oderlos ce laclos, the au-

LEC ‘sons denTerevs

, convey. wals attitude in a letter to

his wife:
Tre greatest service you can render your dauzghter is To

sprinikle her young soul with you: expceneive sensibility. Tre
nind is whet makes one shine, out feeling is what permits one
1o love and be loved; tne one procures us only a little vain-
glory, the other renders us susbeotlole to the only true hap-
piness we can enjoy in the short trip known as life: whatever
its duration, one has_lived on ly throuzh the affection one has
inspired or nas felt.

]
(D

4y
G.)
i_—J

Undoubtedly, the way men conceived ol womel, and the conception women
hed of themselves, underwent a radical change during the course of the
century.

#hat, nowever, in practice, 4id is new way of thinking and
feeling produce? Did family and cdomestic virtues actually experience

1

an improvement through its influence? From a perusal of diaries, men-
oirs, letters and jourrals of the period, it would appear that the lat-
ter part of the century had just about as many scardals a  the earlier

part. Zut conjugal ard maternal love were at lcsst professed, arnd fi-

no longer
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delity to one's spouse, dcvotlon

Fi"‘l' ~

made objects of ridicule. Thus, 2 kind of Victorian hypocrisy on thne
part of many, ana a true atlachment to tne new values on the part of

some. TIn 1774, Xanon Philipon, raiscd in the new atmosphere and recep-

- "

tive to it, wrote to ner friend Sophie Cannet:

-

T cen readily see myself engaged in the hard, innocent and
seful lzoors of a woman toially occuozed with her dutlies, cre-

- e e - s ;
JoTeti»zs inedites. PpParis, 1904, p. 32.
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Wwao was o atiracted to a sober, responsidle fanmily life, was one of the

cest educated of her generation.

36

-

lre Roland, Jouvelles lstiress, vol. I, p. 83.
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wnile the great majority of the 18ia century theorists had csome

COHCCuulOﬂ or other of wecmant®s naturo

convinced that the Vrizat" kind of cducaticn, according to taeir

.

lizats, would fit her for that role and develop ner character in ihe

proper direction, there were a few iia
maintained that any education at all
for they did not believe in its uitim

caaracter, or at least in the type of

¢t
(o]
[o N

formed. It would be well isposs

the outset.

1inkers who, for various rezsons,

for waien was completely futile,
ate efficacy in the formation of
character thney wanted to see

of such antieeducation views zat

¥others and faticrs wic not made to raise children, nor are
childron made to be »aised... fa the state of nature, there exist
only needs which muct oe satizfied, and that under pein of dying of
henger; only enemics zzoinct whem one must defend oncsell, eand
that under pain of be:ng iiilec; onij onel's kina to reprocuce, a
thing to wnich plecsure invites us &il too willingly, witihout the
necessity of lessons from cur poreats. Thus, you see that the
eaucation of a savaze *s sceemplisaed without help from anyone

else, and that the basis of cur ccucation is not uo ce fourd in

nature... e must begin by rcaaking all of society.™

M1 of which, of course, ¢id not prevent Rousseau from publisiing nis

ER)

Tmile in 1762, with its carefully w

roried-out system of education.

lhme d!3pinay, .lincircs.  Paris, 1865, vol. II, p. 276.
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As for Mme d'Epinay herself, she did not sz2em to notice this

' /
contradiction, for in her Memoires she notes that she wrote to Dide

rot, saying: "I was lacking in experience at that time; I still had
all the illusions and enthusiasm that virtue produces in an honest
soul; thus, I was repelled by that opinion. But now the veil has
been ripped off. I'm sorry, but Jean-Jacques is right."2 But in

1774, she herself wrote the Conversations d'Emilie, in which it was

her intention "to show how wasted time, moments of idleness, can be
employed by a vigilant mother to shape the mind of a child and ine
spire in her honest and virtuous sentiments."3 which implies a cer=
tain faith in the effectiveness of education. And as a matter of

fact, Mme d'Epinay devoted much of her time to the education of her

children and her grandchildren.

One of her good friends, Abbé Galiani, was also a sceptic in
regard to the benefits of education. In a letter to Mme de Belsunce,
Mme d'Epinay's daughter, he writes:

You believe that there is something in education which is
not what we call the result of chance; I agree, in part, and I
say that life itself is a matter of chance, but that education
is not completely so. There is a definite influence on us,
which is the result of education. That is true. But do you
know who the teacher is who educates us? The century and the
nation to which we are born... tverything by which we are sur-
rounded educates us, and teachers, as such, count for infinite-
ly little and are scorned by good calculators. You are right,
then, we must multiply the fortunate chances. You are right
also in saying that we educate girls much more than we do boys,
for a girl is less surrounded; but girls experience a natural
crisisat the age of fifteen, which is a sort of regeneration,

2Ibid.

3Les Conversations d'Emilie., Leipzig, 1774, p. iv.




grd, when ner vpsom begins to form, her education is complete=-
ly ooliterated.”™

Such was the tone of high ~ociety at that time, before the outbrezk of

sensibility -- sceptical « yiven to varadoxes. I{ would be attache

ing too much imporiznce to the good &abbctfs remarks to sece anything

more in them than the clever szllies of a meterizlistic and worldly

3.

cleric trying to impress a beautiful lady. It should be noted also

that tnese three examples 2ll come from the same little group, and

that the first two disavowed their stzcterc

;

ts by their own works.

Later, in his first Zcezi sur Lieducciion des femmes, Laclos

tock up Rousseau’ls thesis and set civilization in opposition to the

state of nature. In a simple, pernhaps si

4

plistic, syllogism, he at-

-

Tempts to demonstrate the impossinility of educating women: “aherever

slavery exists, there can be no ecucaticn. In every societ women are
9 9

slaves. Therefore, socizl woman is rot susceptible to education. "o
oyt this Zssci was left incomplete, and in a third version he sets forth

7

@
a wnole program of studies; the first was rerely an intellectual gane.

*

Despite these witlicisms end szradoxes, faith in the power of

)

education held °vay throughout the entire 16th century, which was, with

ER)

uile

possibie exception of the 20th, the century whlch produced the greate

est and most spontaneous flowerinz of pedagogical theories and works.

Cor donce, vol. II, c©. 2835,
5;§_;‘Education des femmsg, Foris, 1903, p. 14,
N o 11 Zayn s - in the :
croisieme esscl sur _fecucniion des femmes, in the Revue bleue,
1908, vol. I, pp. O43-048, .
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vworgs cdeall exclusively with zirls. Tae education of women was also
racde thie central theme of 2 mumber of works of fiction, and the suc-
Jeet was frecuently cdecli wiith in the more serious books of philoso-
paers and morzlists. Thus, the 16th century, and especially the sec-

ond half ol it, considered {ne education of women to be of vital impor-

tance, devoted a zreal amount of attention to it, and was intent on re-
Torming it. As the lercure de Fronce ziated: "The multitude of works

prizes thalt our Academies nave been pro
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€W years on

b

this excellent subject -~ 21l secm fo spock to our legislators of the

11
necessity of a grect reform in nationcl education. ™’

For in Freance, at thel time, thers was almost universal agzree-
ment that educational praciices, and capecizlly in rezard to the edu-

f C; TToNne o~ - 1 e A P R .,;‘ T V. e
cacion of women, were poor. 'is z rule,' wrote Mme Riccopboni, 'men ree-

b
ceive an education eand women ciucate themsslves. M Througnout the cen=

tury, without interrupiticn, mon of letiers, wmorclists, philosophers,

2

priests, dilettanies and women were constanily denouncing the frivolous,

Al -~ PO ; - o ~ . b
routlne S.l".d gelrisn eduest ion vhiech ZATLS ware recal 'V'_...L._> z itne JO\)I‘I’IFZ,_L
2 v A {:n ove ey L am N A - Teamd mde cpmmma oa o —".—-,o, HE Y
areyc onedi V2 Went &8 Ior o8 TO 1nllilt wotaers and Ialhers for ¥itae

criminal irdolernce in which taey zllcwed their caughters to grow up.™ 5

Tne reasons given for this state of affairs differed, zs well as th
means proposed to remedy it. Zul there was virtual unanimity in regard

Lrise, 1779, o, 7.

1L, .
\.z.'). .:_.‘:1. [) p. lLAL?.

~

14g, ~
-.J-.-D:':..L .L.J, .1.773, p. 431.
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ne

her imagination. Mme Roland believed that women were 'more useful

to soclety by their virtues than by their lmowlodge."23 Cerfvol, who

was an advocat of divorece, did not want women to be too meLl-educated.24

De Moissy, in a poem orn education, recammends that women study history

and geography, but without acquiring more than a superficial knowledge _
of them.25 ;

Abbd Wandelaincourt believed that "the duration of their edu-
cation must be shorter, less serlous and less z%.actured than the edu-

cation of men; the study of the arts ard sciences must be presented' to

them as a simple pastime arnd as a pleasant occv.v.pa't.:l.on."a6 Lezay-Marne’-
sia 1s of the same opinion: "I belleve that the sciences, far from be-

ing useful to women, will only harm them. If they left to men the vast j

and deep subjects, the strong and active virtues, thelr share would
still be rather considerable."27 "All the abstract sciences,! Damour
has a lady say, '"do not fall within our campetence, and they make us
seem ridiculous."8 Abb4 Reyre holds the same view.29

Thus, a good many theorists belleved that women should not be
too weli-educated. either because she is not capable, by her very na-

ture, of assimilating wery much knowledge, or because too much learning

ZZCorregpondance, vol. I, p. 207.

23Nouvelles lettres, vol. I, p. 12.

2"*:_“3 Gamologie, stc. Parls, 1772, p. 169.

25ggsal sur 1'education. Saint Petersberg, 1773, p. 49.
26

Cited by Journal encxcloge/c‘igue. July 15, 1782, p. 352.
27Plan de lecture pour ure jeune dame, Paris, 1784, p. ix.

28
Lettres de milady *** sur 1'4nfluence que les femmes powrraient
avoir dans I'education des hiommes. “Paris, '17814%'5. 129,

29L'Ecole des jeunes demoiselles, etc. Paris, 1786.
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would be harmful to herself, to her family and to society.

»

* *

But the education of women also had its strong defenders, who
believed that womer could and should learn more than they had been ac-
customed to learning; indeed, according to some theorists, could and
should learn as much as men. The first important voice to call for a
broader educational program for women was that of Fe/nelon, the 17th

century prelate, whose De l'Education des filles, first published in

1687 in Paris, was vwidely read throughout the 18th century, exercising
a profourd influence on all those who wished to see an improvement in
the education of women.

Among those who demanded that women be better educated were
Volta.ire,3° Mca’hégz;.n,xl Rivard,3 2 Nicholas de Fleury33 and Mlle. d'Esple
nassy.3* The object of Abbd de La Porte, in his Histoire littéraire

des femmes fran&aises, was to '"show what a woman can do in sclence when

she is willing to place hersself above the prejwice which forbids her
~ to embellish her mind and te perfect her reason. n35 The Juurng  Encye
clopédique, reviewing this work, adds that

\
3ritre a Mme du Chiatelet, in Oeuvres, vol. III, pp. 374,375.

iettre sur ;l_'e/ducati.on des fermes. Saint-Omer, 1757, p. 6.

32Recueil de mémoires touchant 1! education de la jeunesse, etc.
Paris, 1763, p. 387.

33Essai sur les moyens de reformer yeﬁucation, etc. Paris,
1764, pp. 105 ff.

MEgsal sur l':ducation des demoiselles. Paris, 1764.
Iparis, 1769, vol. I, p.v.
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The same wmarazine, three years later, repeals essentially the cae

thought.37 Still later

instructing his pupils in everything it is important for t

, 1l proises Aope Fromazeot Tor Moul

hem Lo 1now.

Ke proves through examples that youny ladies are able to share with

men the glory of great undertiaikinzgs and the merit ol {ine learning.

. . v A .- . S
This same cause is supported Ty iime Ce Chanterolle.’? Abdé

who was not very faverably disposed towards women, neveriheless wanis

them to have a good ecducation, thouzh he would not have th

Greek, latin, mathematics, poetry, modern languages or pain
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DfHoloach, in a flowery styls, argues thal women will not losc

-

their feminine qualities if they beccme betier educated: !

o - -
Let not tnics

charming sex, made to spread pleasure and gentleness through life, nave

any fear of cultivating its mind; useful knowledge will in no way de-
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in his own language. What drives many men of merit away from the come
pany of women, and eveqwdesirable women, 1s the impossibility of talk.
ing to them, or even t#lking in their pregence, about things in which
they are interested. On® sesas only too often two people who are made
to be together, a man of merit and a charming woman, regretfully go'
their separate ways, without any possibility of coming together again,
for lack of a common languaga."49 The same idea had already been ex-
pressed several years before by Riballier and Mlle. Cosson: '"What a
pleasure it vwill be for men when, in the courss of ﬁheir studies, they
find in their wives companions who are familiar with Plato, Plutarch,
Tacite, Newton, Buffon, Bossueﬁ, Massilon and Montesquieu, who are ca-
pable of following them in their occupations, of reasoning, of philoso-
phizing with them, of enlightening them perhaps, or at least inspiring
them in their difficult researches."C

In sunm, the.role of women was still to please, to charm, to
shine, but by their education and their intelligence. In addition to

being a good mother, she also had to be a good companion to her husband.

3
x %
After pointing out the deficiencies in the education of women,

after demanding an improvement in their instruction, many of the authors

fall silent and do not tell us what they think women should be taught.

A few, however, do make positive suggestions and present programs of

“pssai sur 1'&ucation des femmes, p. 6k.

D0p. cit., p. 63.




study, most of which consist merely of general guidelines. Each write
er, in his own way (usually very unsystematic), indicates the subjects
or books he considers useful, so that these programs of study are ex-
tremely varied and quite confused. While they can be applied to girls
educated either in convents or at home, it is primarily to the latter
that the authors address themselves, for almost ail of them condemn

convent education.

* *

It is generally agreed that girls should begin by learning
" properly the grammar and spelling of their own language, which, ac=-
cording to most of the theorists, women make such a hash of. "In Eng=
land," writes Carpentier, "they would not allow a wWoman, especially
one who was born something, get away, in a letter, with a misspelling
ve. In France, women are almost always superior to men in dictation,
at least in their natural talent for it. And yot, unhappily, there
are scarcely two in a thousard who are able to write correctly."51

In regard to the study of Latin, opinion was fairly evenly
divided; Rivard, for example, was for it,52 while Mme de Pulsieux cone-
sidered it useless.53 ‘The study of the literatures of Antiquity is_
recommended by almost no one but Laclos, who would like to see girls

introduced in their early readings to the Greek and Roman philosophers,

51:\Iouveau plan gjéaucation. etc. Paris, 1775, PP. Ixx=lxxi.

520, cit., p. 388.

53Conseils 3 mne gmi. Paris, 1882, p. 14.
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to Plutarch's famous men and to the literatures of Greece and Rome.Sq'
Abbd Slanchard will permit only the most intelligent to study fables
and poetry.55 But other thinkers concede more. Méhe’gan, for example,
recormend s philosophy, metaphysics and ethics,56 weighty subjects
which are also found in the programs of Abbé Fromageot.57 and Mme de
Miremont.58

The study of history, which had still not gotten much beyord
the chronolczical listing of important dates and events, was strangly
advised by Abbe Blanchard?? ard Abbé Fromageo‘l‘..60 The latter, indeed,

in his Cours d'Etudes, devotes five volumes to ancient history and two

(the work was left incamplete) to modern l:l:'t.story.61 Mne de Miremont,
for her part, makes do with four volumes of history in her Egg;_t_e’ d'Edu=
ggg&n_.éz These two history manuals, both intended for girls, show how
the subject was dealt with in the 18th century; they are, essentially,
campilations of political and military facts, with no cult.upa.l or eco=

nomic history and no attempt at interpretation.

S7poisitme essai, p. 645.
5592. S.i':t'." VO].. II. po 300.
56%0 _C_i-io’ ppo 22’ 23.

57cours d? ébude des jeunes demoiselles, e'c. Paris, 1772=1775,
vol. I, pp. xxvii ff.

| 5892- cit., vol. II, pp. 340=502.
5992. cit., vol. II, pp. 300, 301.
600‘ . cit., vol. I, pp. 27 ff.

6]'ij.d., vols. I through VIII.
6229_. cit., vols. IV through VIL.
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/
natural history in his program;66 s0 too does Abbe Blanchard.67 Boudie
er de Villemert feels that Yphysics and history, between them, can
/
furnish women with an agreeable sort of study."68 Abbe Fromageot

promised to include in his incomplete Cours d'Etudes the basic princi-

ples of physics and natural history.69 When Mme de Miremont was pute-

ting together her seven volume Traité'gg.lféaucation des femmes, she

fqynd roam to include not only physics and natural history, but physi-
ology as well.70 The program Laclos presents is even broader: "It
séems to us necessary to have some knowledge in astronomy, in physics,
in chemistry, in natural history ard in botony. These names should
not frighten anyone."71 MlieALe Masson le Golft recommends the study
of physics and anatqmy.72

The case is not the same for the abstract sciences. Mme de
Miremont, to be sure, feels it necessary, in her Eggigé; to provide
an explanation of terms used in gecmetny.73 But in general, algebra
and geometry are not spoken of, and only the natural sciences are rec-

ormended to girls for their study.

660p. cit., p. 22.

670p. cit., vol. II, pp. 312, 313.

680p. cit., p. 3.

6992: cit., vol. I, pp. xxvii ff.
7092_0 _C_:l-io. VOl. III ar)d VOl. II. ppo 107.3%.

Tlrproisicme essai, p. 647.

721ettres relatives Qg_;féaucation. Paris, 1788, pp. 32 ff.

730p. cit., vol. III, pp. 5-16.

' N




The theorists agree also that too much attention was given to

the arts Qfagréﬁent. Consic: -ing them to be of little use in adult-
hood, they feel that they ta. up too much time in the early years,
time which could be more proiiiably employed. MMme d'Epinay, at the
agoa of forty-five, wrote to Abbé Galiani: "I am very ignorant, there's
the truth. My whole education was directed towards the agreeable tal-
ents, and now I can no longer make use of them. There is left to me
only some scanty knowledge of those arts."74 She kbelieves, moreover, -
that even if women were to persevere in such arts as painting, sculp-
ture and architecture, they would nevef be able to excel in them.75
Riballier and Mlle. Cosson wax indignant over the fact that "the edu-
cation of girls is considered finished as soon as one has succeeded

in imparting to them a few futile talents.“76

Others, including Vol-
taire,?? believe that the study of the arts d‘agrement is synonomous
with the study of ways to please, that is, with frivolity and immorali-
ty. In general, it can be said that while some theorists condemned the
éggg.gfagréhent outright, most wished to see them continued, but with'

less emphasis placed upon them.

*

* *

The writers who were most strongly in favor of better education

74Corresgpndance, vol. I, p. 203.

75;@;@,, vol. I, p. 104,
7o, cit., p. 53

77Dictionnaire philosophigue, under the word "Adultere," in
Oeuvres, vol. AVII, p. 73. :
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for women were often the very ones who warned them about the perils

of trying to be a femme savante or a wit, the usual consequence of
which was to make oneself appsar ridiculous. Mme d!Epinay states
that Ma woman is very wrong, and only makes herself ridiculous, when
she flaunts herself as learned 6r as a wit, and when she believes her-
self capable of maintaining such a reputation; but she is neverthe-
less very right to acquire as much learning as she is able to."78 In

1774, an editor of the Annéé litté}aire, reviewing a new edition of

Thomas's Essal sur les femmes, declares poetically: "The cap of the
doctor does not sit well on the head of the éraces; a few‘flowers, a
garland of roses suffice to adorn their brdw."79 Women, too, though
writers themselves, are critiqal of other women authors and of female
wits. Mme de Miremont says that a woman "must not appear to be either
learned, political or a wit, for she would make herself ridiculous."so
This is alsc e opinion of lMme de Monbart.81 Even lLaclos, whose views
on women's education are so liberal, hopes that women will have ''a good
enough mind never to dispiay their knowledge except to their most inti- |
mate friends, and so to speak, in confidence. "82 Thus, while the 18th

century, on the whole, strongly favored an improvement in women's edu-
cation, and advanced numerous proposals to this effect, it joined with
previous centuries in a general condemnation of female wits and femmes

savantes.

78apbé Galiani, Correspondance, vol. I, p. 204.
791774, vol. IV, p. 169.
8092. cit., vol. I, p. 145,

81Soghie, ou 1'Zducsation des filles. Eerlin, 1777, p. 68.
82
T

roisieme essai, p. 648.




CONCLUSIONS

While the education of women in 18th century France no
doubt left much to be desired, it has been seen that it was
perhaps better and more widespread than might have been assumed,
A considerable proportion of the girls of the non-priVileged'
classes did at least reccive an elementary education, lcarning
to read, write, do simple arithmetic and acquire those manual
skills, especially needlework, which would be most useful to
them in the lives for which they were ultimately destined.
There was also a strong emphasis on instruction in civility,
or manners, and, as might be expected, in religion. The Little
Schools, where many of the daughters of farmers and working-
class families received their education, were usually supported
by local taxation and sometimes by private endowments, though
in almost all cases the pupils were required to pay small fees
as well. While public and almost universal (most towns and
villages could boast of their Little School), elementary educ=-
ation cannot be said to have been entirely free. (The Charity
Schools, however, run by nuns and especially intended for imbov-
erished girls, did offer free instruction.) The Little Schocls
were usually staffed by laymen or laywomen, more or less care-

fully chosen by community and church officials, and governed

in their conduct by diocesan regulations. Standards in the




While there existed formal prohibitions against boys and girls

attending the same classes, wnd even agairst girls being tauht
by male teachers, such nrohibitions seem to have bLeen largely
ionored, and girls and boys usually sat in the same classroonms
tocether, wherc they werc instructed by male tcachers. OCiten,
however, the wife of the local teacher or a nicus sninster would
coﬁduct senarate classes for zirls. Formal ecucation beyond

the elementary level for girls cf the non-nrivileged classes

was unheard of in 18th centufy France.

The daughters of the wealthy bourgeoisie and tie aristo-
cracy usually received their education in convents which they
entered at about the age of six or seven and which they left
at beotween sixteen and twenty in orier to marry. Each convent
catered to a particular social groun, and the nuns at any aiven
convent came, by and large, from the same milieu and the same
class as the students. The most fashionable convents were
located in Paris, but a few in the provinces attracted sirls
of the highest nobility or from the wealthiest bourgeois
ilies. Compared to rresent-day standards, convent education In
the 18th century was distinctly inferior. Far too much time
was devoted to instruction in religion, to rote learning and
~to lessons in dancing, nusic and drawving; far too 1little to

the more academic suhjects: woron who had been educated at

convents werc noted fcr their noor cormand of written Fronch,
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thing on which almost all the thcorists agreed, implicitly

or exnlicitly, was that no rrorosals in regard to worman's
education could be nut fortn without first reaching some under-
standing abtout her nature and her role in scciety, on which
subject widely divergent views were exnressed, rancingy from
extreres of feminist sentiment to the obposite extreme of anti-
feminism, While this dichotomy of opinion continued to exist
throughout the century, the anti-feminists, on the whnle, grew
more and more subdued as the century progressed, terminating

[y
.

in an apreal for comnlete equality Dbetween the sexes by the
time of the Revolution. ducational prohosals were extremel?
varied and quite unsystematic; in general, it can be said,
however, that the more feminist the theoretician, the more

he or she favored a greater emphasis on intellectual attain-
ment in the education of women; on the other hand, the more
anti-feminist the writer, the more he or she (and there were,
indeed, anti-feminist women) favored a rudimentary ecducation
consisting of not much more than the three R's, with vperhaps

some smattering of notural history or botany. On the whole,

however, the century, with its deen commitment to the acfuisi-

tion and dissemination of knowledce, was favorable to the cause
=] y

of women, and during the Revolutionary period an important
merber of the lezislative assemhly could 7o so far as to call

for comnlete educational equality for women, based not on the

S,
o

N

.
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L 2
o idea that, better educatec, they would be better companions

to their husbands, but rather on the natural rights of women

as equal members of the human race.
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A NOTB ON THE QUOCTATICNS

All quotations appearing in this report, with the exception

of H. C. Barnard's The French Tradition in Education, which was

read in Bnelish, were translated by me from the French; the blane
for whatever inaccuracies in meaning or infelicities of style

they may contain cannot, therefore, be piaced on anyone clse.

while a few of the works quoted from have previously been transliatec
into Bnzlish, the great majority, including the de Luppé'babk,

have never enjoyed that somewhat dubious distinctien, so that

almost all the quotations in the present study are given here

in Bnglisb for the first time.

In one or two instances, notably the rather lengthy passage
on pages ten and eleven, I chose to leave the quotation in French
so that the reader might savor the warmth and charm of the original,
the full effect of which would have been at least partly lost in

translation.

Apart from any other merit this report might have, I hope
that by presenting in English the numerous quotations contained
herein, most of which were culled from works which are unavailable
in the United States, I have renderad a nseful service to all

those who are interested in the history of education.




