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PROBLEMS. IT IS HYPOTHESIZED THAT SOLUTIONS TO JOB
DISSATISFACTION WILL RELATE TO THE TEACHER'S' ROLE, TEACHER
CHARACTERISTICS, AND/OR WORKING CONDITIONS. (AW)



................... .... ... ... .... .... .................... ....... ....... ...............

n.... ......
.. ..... ,......... ... ...................... ........................................... ...,......3.... ... ..: -.......................,..........................................,..................................:..::::..:..



THE UNIVERSITY OF 1HE STATE OF NEW YORK

Regents of the University
With years when terms expire

1968 Edgar W. Couper, A.B., LL.D., L.H.D., Chancellor . .Binghemton

1967 Thad L. Colima, C.E., Vice-Chancellor .Syracuse

1976 Mrs. Caroline Werner Gannett, LL.D., L.H.D., D.H. .Rochester

1964 Alexander J. Allan, Jr., LL.D., Litt. D. . .Tray

1966 George L. Hubbell, Jr., A.B., LL.B., LL.D., Litt.D.. . . . 'Garden City

1973 Charles W. Millard, Jr., A.B.. . .Buffalo

1970

1972

Everett J. Penny, B.C.S., D.C.S.

Carl H. Pforzheimer, Jr., A.B., M.B.A., D.C.S. .

.White Plains

.Purchase

1975 Edward M. M. Warburg, B.S., L.H.D. . . New York

1971 J. Carlton Corwith, B.S. . . 0
.Water Mill

1969 Of L 0Joseph W. McGovern, A B LL.B., L.H.D.,D L IPD . aim York_0_

1965 Allen D. Marshall, A.B., LL.D. . . . . . . . . . . . . . .Scotia

1977 Joseph T. King, A.B., LL.B.. . . . . . . . . . . . . . . Queens

President of the University and Commissioner of Education

James E. Allen, Jr., Ed.M., Ed.D., LL.D., Litt.D., Pd.D., L.H.D.

Deputy Commissioner of Education

Bald B. Nyquist, B.S.

Associate Commissioner for Research and Special Studies
Lorne H. Woollatt, Ph.D.

Director, Division of Research
Edmund H. Crane, A.M., Ph.D.

F1178-71163- 1, 900



The University of the State of New-York
The State Education Department

Division of Research

PROBLEMS IN JOB SATISFACTION AMONG JUNIOR HIGH SCHOOL TEACHERS

bY

Theodore Bienenstok
Associate in Education Research (Social Science)

and

William C. Banes
Associate in Education Research (Social Science)

Albany
June 1963



iii

Foreword

In recent years there have been signs of increasing professional

and public interest in education for early adolescence. The study

presented here 4s an outgrowth of a Division of Seuondary Education

report which underscored the educational significance of this area of

concern, called attention to the difficulties schools were encountering

in securing qualified teachers for the junior high school grades, and

pointed up the need for research.'

The study examines key problems in junior high school teaching

with particular reference to factors and conditions bearing on job

satisfaction and dissatisfaction. Dr. Bienenstok, a sociologist, and

Dr. Sayres, a cultural anthropologist, add u valuable social science

dimension to the analysis of the junior high school teaching role and

of a significant set of issues related to it. The study contributes

to an understanding of the interplay of special difficulties as well

as rewards Which make junior high school teaching distinctively

challenging to some, distinctively frustrating to others, and both

to still others.

Edmund H. Crane, Director
Division of Research

'Ate /122...g.2.12:Zigh_Latmealk,touni-NowTQrkStat9, Albany, Division
of Secondary Education, State Education Department, June 1960.
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Background and Purpose of Study

Two subjects 'very much in the news these days are teenagers and educa-

tion, and whtsn the two are put together the issues that arise can be highly

explosive. "Coming of age" in American culture is a distinctively exciting

and hectic process,* and there are persuasive indications that the job of

educating early adolescents can be both comparably exciting and comparably

hectic. Since American education is organized essentially in terms of an age-

grade progression, the culturally characteristic "storm and stress" period of

emerging adolescence tends to be concentrated in grades seven through nine,

commonly known as the junior high grades. There is accordingly a great deal of

critical interest in teachers of these grades and the problems that confront

them,

The purpose of this study is to identify and analyze certain key

problems in teaching at the junior high level. The study is directed primarily

to those features of junior high teaching which are most closely related to job

satisfaction and dissatisfaction, and which are consequently most pertinent to

the task of school administrators concerned with the recruitment and mainte-

nance of teaching staff.

There are two points of qualification to be made clear at the outset.

In the first place, the relationships to be documented between certain aspects

of job satisfaction or dissatisfaction and various factors or conditions are

essentially those of association--a tendency for elements of the one to be

found with elements of the otherand no assumption of causality is made in any

given instance. While interview materials are used where possible as a basis

*See: Theodore Bienenstok and William C. Sayre., Contributions of Sociolom
and Anthropoloq to Education, Albany, Division of Research, State Education
Department, April 1962, pp. 36-44.
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for interpreting the operational or functional character of the relationships--

how elements appear to work in combination with one another--the issues involved

are too complex to warrant statements of simple cause-and-effect connections

between particular variables.

In the second place, no assumption is made that features of junior high

teaching which are pertinent to job satisfaction or dissatisfaction are ex-

clusively applicable to a junior high situation. It is to be expected that

what is true of junior high teaching will to some extent be true of teaching at

other levels, and to a lesser extent of other professions and occupations. A

guiding principle of this study is that a distinctive picture of job satis-

faction and dissatisfaction among junior high teachers is to be found not in

the particular pieces but rather in their overall conformation or pattern.

While administrators have been consulted in the course of the research,

the primary sources of data on junior high teaching have been the teachers

themselves. The premise is that, when it comes to job satisfaction, only

teachers can speak for teachers.

Organizational Setting

Although the three junior high grades (7-8-9) are most commonly organized

as a separate junior high school, other organizational patterns are followed

by a considerable number of districts. In some instances the seventh and

eighth grades are part of an elementary school, while the ninth grade is attached

to a four -year high school. In smaller districts the three junior high grades

may be part of a continuous kindergarten through 12th grade system or a combined

junior - senior high school. Each of these grade arrangements provides a different

setting for the performance of teaching roles:*

*For the statewide distribution of teachers by type of grade organization, see p. 6.
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This study accordingly does not deal solely with teachers in separate

junior high schools but rather with teachers of grades 7-8-9 in the various

types of grade organization found in New York State. While the collective find-

ings reflect in large measure the experience of teachers in separate 7-9 systems,

since their predominance in the State is reflected in their predominance in the

study sample, attention to the experience of teachers in other systems provides

a useful comparative base. Thus, factors can be identified which in their

totality, as wallas in varying combinations according to the type of organi-

zation, help explain job satisfaction and dissatisfaction at the junior high

level.

Design of Stud

The study combines a qualitative interview approach with a quantitative

questionnaire approach. An initial interview series was conducted to establish

the general range of problems related to job satisfaction and dissatisfaction,

and to explore the major recurring types in some detail. Open-end questioning

to permit maximum freedom of response was followed by directed questioning to

ensure adequate coverage of leads. Individual interviews were supplemented by

group interviews. In all, thirty-four persons of varied backgrounds and from

schools with different types of grade organization (e.g. K-8, 7-9, 7-12, 9-12)

were interviewed in the initial series.

From their responses a questionnaire was developed. The preliminary

draft of the questionnaire was pretested on 46 junior high teachers (including

two whose current responsibilities were in guidance). After completing the

questionnaire, they were asked individually or in groups to comment critically

on such aspects as the clarity and pertinence of the respective items. On the

basis of their comments, a final revision of the questionnaire was prepared.

A copy appears in the Appendix.

At...,,. PAq '11-A. ..,,At 1/A,AAA-tAVA-A.. A A /AA AYAA.,..A,AANA AAAAAA kSA.1.0 ...AA.



A sample of schools was drawn, designed to bring returns from approxi-

mately five percent of all teachers of junior high grades in New York State,

and to be representative of the statewide distribution of junior high teachers

by type of grade organisation. Within each category (e.g. K-$, 7-9), schools

were selected at random until the required quota was obtained, which would

include the same proportion of teachers in the sample as in the State as a

whole. Since a direct check on the return of individual questionnaires was

precluded (in order to encourage frank responses, teachers were asked to return

the completed questionnaires unsigned directly to the research offices), enough

questionnaires were distributed to provide an overall five percent sample after

allowance had been made for anticipated nonreturns.

The 1,349 teachers who filled out and returned questionnaires did, in

fact, comprise approximately five percent (4.9 percent based on the 1959-60

estimates available) of the teachers of junior high grades in the State.

Within the grade organization categories, there was a reasonably good "fit"

between the actual and ideal proportions; variations were largely due to

ongoing changes in school organization, as some of the schools selected moved

into different categories in the course of the study. Since the sample changes

were in accord with statewide trends, the actual sample proportions may well

be more representative of the current State picture than were the original

proportions. Nevertheless, it is not possible to evaluate precisely in what

respects the sampled group of teachers differs from the total population of

junior high teachers, and no claim is made that the data are representative of

any population other than the teachers who responded to the questionnaire.

nix processing facilitated the various cross-tabulations presented in

the following sections. Where appropriate, the qualitative insights gained

from the interviews are interwoven with the quantitative analyses based on

the questionnaire responses.
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Composition of Teaching Staff in Questionnaire Sample

The 1,349 teachers in the questionnaire sample are classified in Table 1

by sex, age, and marital status.

Table 1

Distribution of Teachers in Questionnaire Sample by Sex, Age, and Marital Status

Hen Totals Women Totals

Age Single

Divorced,

Married widowedOr
se ated

Number
Per-
cent Single Married

Divorced,

widowed
or

separated
"mu°Number Per-

cent

Under 30 years 89 138 1. 228 34.5 124 95 1 220 32

30.40 years 36 236 1 273 43. 32 68 10 110 16

41-50 years 2 72 3 77 12 30 118 12 160 23

Over 50 years 4 75 2 81 12 62 103 29 194 28

No information 1 1 0 2 0.5 3 1 0 4

Number
Totals

Percent

132 522 7 661 251 385 52 688

20 79 1 100 i 36 56 8 100

As Table 1 indicates, there are proportionately more women than men in

the two older age groups. Men are not only younger on the average but more than

75 percent of them have not passed age 40, whereas more than half of the women

are over 40 years old. While most of the women, like most of the men, are

married, only among women is there an appreciable proportion of divorced, widowed

or separated. Of the men, 20 percent are single; of the women, 36 percent. The

"single, under thirty" group is the largest among the women teachers and the

third largest among the men teachers. It is interesting to note in this connec-

tion that one of the reasons given in the interviews for the entrance of young

women into junior high school teaching is a belief that there is a sizeable

group of unattached, "eligible" young men. The figures provide some justification

"",,



for this belief, especially when the "single, 30-40" group of men is also taken

into consideration (in view of the age differential which is often found between

spouses).

Another observation based on the interview materials is that the teacher

turnover is attributed partly to the number of young women who are in the

profession only temporarily and who leave after marriage. Again, the relatively

large size of the "single, under thirty" group of women lends support to this

observation.

Table 2 shows the distribution of men and women teachers by type of grade

organization.

Table 2

Distribution of Men and Women Teachers in Questionnaire

Sample by Type of Grade Organization

Grade organization Totals

K-8 7.4 7-12 9-12 K-12 Number' Percent

Men 35 1 409 127 42 48 661 49

Women 36 447 129 37 39 688 51

Totals
Number 71 856 256 79 87 1,349 100

Percent 5 63 19 6 6 100'

*Slight deviation from 100 percent in computed percent-

age total is due to rounding off.

The data underscore the importance of the separate junior high school in

the sample, an importance reflected in the State in general. According to the

1959-60 statewide estimates, 60 percent of the junior high level teachers were

employed in 7-9 systems, 16 percent in 7-12 systems, 9 percent in 9-12 systems,

8 percent in K-12 systems, and 7 percent in K-8 systems. The sample includes a



comparatively balanced distribution of men and women among the different

types of systems.

Of the 1,349 teachers in the sample, 714 or 53 percent teach in city

systems, 442 or 33 percent teach in supervisory districts, and 193 or 14

percent teach in village or village central districts. The last two cate-

gories were further classified on a suburban-rural basis, so that later

cross-tabulations could be made using a city-suburban-rural classification.

The figures area 491 teachers or 36 percent in suburban systems, and

144 teachers or 11 percent in rural systems. The predominance of teachers

in city and suburban systems reflects the overall concentration of enroll-

ments in such systems in the State.

The teachers in the sample represent a wide range of subjects

taught. The distribution is as follows: 61 teachers or 5 percent, art;

2 teachers or 0.1 percent, agriculture; 176 teachers or 13 percent, social

studies; 18 teachers or 1 percent, commerce; 219 teachers or 16 percent,

English; 69 teachers or 5 percent, foreign language; 5 teachers or 0.4

percent, health; 80 teachers or 6 percent, home economics; 68 teachers or

5 percent, industrial arts and shop; 181 teachers or 13 percent, mathematics;

64 teachers or 5 percent, music; 59 teachers or 4 percent, physical educa-

tion; 144 teachers or 11 percent, science; 8 teachers or 0.6 percent, other

subjects; 174 teachers or 13 percent, more than one subject; 8 teachers or

0.6 percent, primarily guidance counselors; 13 teachers or 1 percent, no

information.

The distribution of men and women teachers by grade taught is shown

in Table 3.



Table 3

Distribution of Men and Women Teachers in
Questionnaire Sample by Grade Taught

Grade Ta Totals

I 7 7 8
No

°n17 °I141°11171 8 1 9 9 17'8991 matiZ

41 38 152 127 35 96! 164 a

Women t 66 50 132 158 35 65 175

NuMberlPercent

f
Number 107 88 284 285' 70 161 339 15

Totals
Percent 8 7 21 21 5 12 25 1

661 49

688 51

1,349 100

100

A8 might be expected, the higher the grade level or levels, the

higher the proportion of men teachers. This is particularly significant

in toms of the interview observations that men are often regarded by school

personnel as better disciplinarians than women, and that discipline problems

tend to be concentrated in the first two junior high grades. Thus, where

a particular need for men teachers is recognized, there tend to be fewer of

them available.

Table 4, shows the distribution of men and women teachers according

to their previous teaching experience at the junior high level and at other

levels.

As Table 4 indicates, the largest group of women teachers has had more

than 15 years experience at the junior high level, while the largest group of

men teachers has had only 3-5 years experience at that level. With regard to

teaching experience at other levels, the women teachers are more apt to have

had experience at the elementary school level and the men teachers at the

senior high level.



Table 4

Distribution of Men and Women Teachers in Questionnaire
Sample by Previous Teaching Experience

Years taught at junior
high level

Previous teaching
at elem. or senior

experience
high level Totals

1-2 3-5 6-10 11-15
More
than
15

No
infor-
nation

ei.
Senior

high

Elam.
and
senior
h :.

Nei.

ther
I

No

inf°r-
1in&tion

Nump
ber

Per-
cent

Han 137 228 135 68 88 5 61 196 120 279 5 661 49
Women 163 149 124 57 190 5 142 188 134 215 9 688 51

Totals
Number

I

300 377 259 125 278 10 203 384 254 494 14 1,349 100

Percent 22 28 19 15 28 19 37 1
1

100

That these general characteristics of the teachers are related in

important ways to certain issues and problems in junior high teaching will be

shown in subsequent sections.

..xe Ai4 4,, .kC;4 4'4
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Commitment to Career

One index of a teacher's satisfaction with his occupation is the extent

of his commitment to it. By commitment is meant one's sense of attachment and

dedication to a particular kind of work as a preferred life activity. Although

commitment cannot be empirically observed, it can be inferred from several types

of data. In this section, commitment to junior high teaching will be considered

in terms of original career choice, career evaluation in retrospect, and future

career plans.

The majority of teachers in the sample did not set out specifically to

teach at the junior high level. In answer to the question, "Did you originally

become a junior high school teacher because you specifically wanted to teach

at that level?", these responses were received: lest 493 teachers (37 percent);

Not 833 teachers (62 percent); no information, 23 teachers (2 percent). There

were no exceptions in the predominance of "no" responses when data were broken

down by sex and marital statue, age, grade organisation, kind of district and

number of years in junior high teaching.*

The findings are supported by interview materials indicating that junior

high teachers commonly took jobs at that level not because it was their original

or specific interest but because it was what was available at the time or place

a teaching position was sought. Such expressions as these were typical: "I

got into it by accident," "It just happened to be what came along," "I liked

the system and that was the only opening they had."

In response to the question, "If you were starting your career all over

again, would you choose junior high teaching?", 326 (24 percent) of the teachers

answered *Definitely yes"; 389 (29 percent) answered *Probably yes"; 221 (16

percent) were uncertain; 256 (19 percent) replied "Probably no"; 144 (11 percent)

*See Appendix, Tables /4



answered "Definitely no"; and 13 (1 percent) did not reply. Thus there was no

general certainty among teachers that they would choose junior nigh teaching

if they were starting their careers again; only about one teacher out of four

indicated that he would definitely do so. Nevertheless more teachers were

inclined to answer yes than no, and it is instructive to turn to the cross-

tabulations in order to see uhich teacher characteristics are assoliated with

what kind of response to this question.*

As Table 5 indicates, while there were no differences by sex, married

men and women teachers were more likely to say that they would not choose

junior high teaching again than single men and women teachers. Older teachers

were more inclined to reply "no" than younger teachers, and teachers in city

and rural schools were more likely to say "no" than teachers in suburban

schools. Length of exposure to junior high teaching was not consistently

related to the responses given, though teachers with the most experience were

most apt to give a negative response. There were proportionately more "nos*

from teachers in 9-12 and K-12 systems than from teachers in other types of
systems. "Nos" were also more frequently forthcoming from teachers of academic

subjects than from teachers of vocational subjects, and from teachers of grade

9 than from teachers of grades 7 or 8.

There are several implications in these findings. First, there is the

rather disturbing indication that dissatisfaction with junior high teaching as

a career choice tends to increase with age, family responsibility and prolonged

experience.

The data also lend support to a widely held belief that suburban schools

offer a more attractive occupational setting than city or rural schools.

41,1191110

*See Appendix, Tables VI-xn. The wore significant features of these basic
cross-tabulations are summarised in Table 5.
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Table 5

Percentage Distribution of Responses to Question: "If you were starting your

career all over again, would you choose junior high school teaching?'

By Sex, Marital Status, Age, Number of Tears of Junior High

Teaching, Kind of District, Grade Organisation, and
Selected Subjects and Grades Taught

Would choose Sex and marital status
unior high Total
teaching sample*

again
Women

e _.

ken Women Men 'Women

%finite or g3%
probably yes

54% 54% 57% 57% 52% 51%

Definitely or 30

P.V.t4P4' no
29 30 24 25 31 33

Uncertain 16 17 16 19 18 17 16

Years of junior high teaching

-10 IIRTKOIOver 11Under 0 0 161111LIMO Over It) 1.2

52%
IMill

Definitely. or 5396 5676

obabl. s

55% 53% 48% 57% 50%

Definitoly or 30 26
1 obsb no

26 32 40 27 30 28 23 38

Uncertain 16 18 19 15 12 21 15 17 20

- Kind of district Grade o anization

it Suburban Rural K.8 12 12

Definitely or 53% 53%
obabl. s

56%
,

47% 61% 56% 53% 35% 140%

1_ e y or 30 32
probably no

25 34 22 29 27 48 43

Uncertain 16 15 19 19 17 15 20 17 17

Sub act taught Grade taught

English .Foreign
lan.-:e

Math. Science Home Ea. indueArts
17 only 8 only
1

9 only

e Ir3 7 (Yr 49% 49% 48% 53% 70% 57% 60% 62% ic%53%
obibl s

'I3i .. y or 30
probabl. no

38 36 33 32 15 25 15 24 43

Uncertain 16 13 15 19 15 15 18 25 14 14

*While the totals are based on the entire sample, the "no response" category is omitted
from the subtotal calculation for purposes of simplification.
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There is also an implication in the data that junior high teachers who

are most concerned with the academic areas and aspects of teaching have been

relatively disappointed. This finding is strengthened by interview materials

which indicate that teachers of grade nine, especially in 9-12 systems, tend

to identify their jobs more closely with the senior high level and to share

its stronger academic orientation, but often feel frustrated because the amount

of serious academic work they can expect from their students is limited by the

emphasis on training for personal and social adjustment in education for early

adolescence.

Another aspect of career commitment was examined through a question

which asked teachers about their ultimate plans. The responses were: Plan to

remain in junior high teaching until retirement, 633 teachers (47 percent);

Plan to continue teaching, but preferably at another level, 319 teachers (24 per-

cent); Plan to go into administration, 164 teachers (12 percent); Plan to take

a job not connected with education, 30 teachers (2 percent); Plan to devote

full time to homemaking, 74 teachers (5 percent); Other, 106 teachers (8 percent);

no information, 23 teachers (2 percent).

The responses are generally in accord with the picture so far presented.

Less than half of the teachers planned to remain in junior high teaching until

retirement. About forty percent expected ultimately to ..each at other levels

or move into administration or guidance. It is interesting, however, that

relatively few of the teachers planned to leave education altogether.

As Table 6* shows, a distinctly higher proportion of women than men

planned to remain in junior high teaching until retirement. This was true

regardless of marital status. Among men only a minority regarded junior high

teaching as their lifelong occupation. Most men expressed a desire to more

4The basic cross-tabulations summarised by Table 6 are presented in the Appendix,
Tables XIII4I7I.



Table 6

Percentage Distribution of Responses to Question: "What are your

ultimate plans?" By Sex, Marital Status, Age, Number of Years

of Junior High Teaching, ard Grade Organization
usgsmiummusgrammismammassamarnewsammammessammummarmasamammumensimmicammsammrsamme

Total
Sex and marital status

Ultimate plans isampl e* Men Women .: e
T

- e.

Men omen men women

, 0, 3 Is
)47% 39%

te: . .:
56% 1 34% 47% 4% 59%

Teach at another level 29 19 0 23 27 17

Go into administration 22 4 16 5r I 23 3

Take job not in education 2

devote full e 5 1
homemak .:

11 2 11 0 12

Other 8 6 9 12 7

A
'ears

unior hi:h
o
each ):

nder
30

30.40 -
50

e 1.2
50

34 -
10

l'er
15

Remain in junior high
teaching

47% 24% 39% 65% 82% 25% 34% 48% 64% 83%

Teach at another level 24 32 29 1? 10 34 14 8

Go into administration 12 14

2 4 r

21

2

8

1

1101=116
1 4 3

.19

1

11

2

3

1Take job not in education
1.70 - Ill t z to

hone,: .0. ,:
15 2 1 IIER 6 14 1 1

Other 8 11 7 8 1 lt 11 9

Grade or:attiZ ation
K-8 ORTINEEM K-12

Remain in junior high
teach .:

47% 46% 53% 39% 29% 39%

Teach at another level 24 24 20 30 45 33

Go into administration 12 17 13 10 12 12

Take job not in education 2 0 2 2 2.5 2

Devote full time to

,.....2hgt....M....

Other

5 3 5 9 2*5 2

8 10 7 10 9

*While the totals are based on the entire sample, the "no response" category

is omitted from the subtotal calculations for purposes of simplification.
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away from their present job. Men more often than women wanted to teach at a

different level or move on to administrative positions. As might be expected,

plans to enter administration were indicated mainly by men not past forty and

plans to devote full time to homemaking by women under thirty.

There is clear evidence in Table 6 that the disposition to remain in

junior high teaching (as contrasted with satisfaction with junior high teaching

as a career choice) increases markedly with the age and length of service of

teachers in junior high grades.

In terms of administrative organizations teachers in separate junior high

schools were most likely to view junior high teaching as a permanent careers

while teachers in 9-12 school systems were least prone to take this view and

most likely to want to teach at a different level.

Two points in connection with these findings merit special comment.

Firsts it will be noted that from the standpoint of length of service as well

as ages those who have been around the longest tend on the one hand to be least

satisfied with their career decision, and on the other hand to be most firmly

entrenched until retirement. Of courses the older that teachers become, and

the greater their length of services the larger their investment in their job,

and the more they would have to give up (e.g., seniority, pension rights) if

they left. Moreover* job opportunities for older people are comparatively

limited. With all this taken into consideration, it is still true that the

relatively permanent core of the junior high school staff is comprised of those

who express least satisfaction with junior high teaching as a career choice.

In the second place, the evidence indicates that the potential holding

power of the separate junior high school is particularly strong, while that of

the 9-12 type of system is comparatively weak. In the separate junior high

schools more than 50 percent of the teachers planned to stay on until retire-

ments as compared with 29 percent of the teachers in the 9-12 systems.
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Teachers' Views of Junior High Teaching Compared
to Senior High Teaching

Of considerable importance in trying to understand the sense of

satisfaction or frustration experienced by junior high teachers in their work

are the differences they perceive in teaching conditions at the junior high

in relation to the senior high level. Data summarized in Table 7 indicate

haw junior high teachers rate their job in comparison with senior high teaching.

Keeping in mind that we are dealing with job perceptions and attitudes rather

than demonstrated fact, the view of most of the teachers is that:

- senior high teaching gives the teacher more
opportunity to teach what he knows.

- senior high teachers can ask more homework.

- junior high teachers tend to have larger classes.

- there are proportionately more problem children
in junior high school.

- senior high teachers tend to consider their work
more important academically.

- the wear and tear on teachers is greater in
junior high school.

On the other hand, they believe- -with some pride, as the interview

materials indicate- -that:

- the teacher has more opportunity to observe
pupil growth and development in junior high
school.

- junior high teachers have more responsibility*
for the overall development of pupils.

While a sufficiently high proportion of teachers checked "same" on

the other items so that neither the "junior high" nor "senior high" response

categories obtained an absolute majority, the predominant view of those who

fel there was &difference between the two levels is that:

fa junior high teachers have a heavier work load.



Table ?

Percentage Distribution of Responses to Questions on Junior High Teaching
in Comparison with Senior High Teaching

wymwmulimmammimmamilimammignammemilimmunagamm.summommmuslausissummeignouggimmummigunim.
1

Questions
1

Responses
JunioriSenforl
high Same

I

high

St% 30%

to

2%

Do you believe that junior high or senior high
school teaching gives the teacher more

ortunit to teach knows?
10%

littiORFIftiiifiii-tEit-tiTiFiCan ask moreloremmmrk
in junior or senior 4

39

77

15

17

44 3
junior high or senior high

school teachers have a heavier work load?
bo you think that junior high or senior high
school teachers tend to have lar er classes?

61 7 29 3
Val you say SAT are propor ona e y more

roblem children in Vann or senior high school?
72 7 19

1 o yol)--------ite teacher has more leeway fn
making professional decisions in junior or
senior hi:h school?

16 35 46 3

your op on, , .Or : or sen or mg
school teac more challe ? 40 28 30
o you ee at e ac er as more opportunity
to observe pupil growth and development in junior

niorlilorseischloo?
66 13 20 2

fflYWI.flUalliM5acEIirizraiiiti-iore ea
teaching and less to clerical work in junior or
in senior high school?

7

4

35

59

55 3

35 2

goad you say that tie junior high or the senior
high school teacher tends to consider his work
more rtant academicall

your op on, o or or sen or high
school teachers have closer contacts with
individual u ils?

48

54

18

5

32

40

2

1

bo you eve or 6. or senaniTa
school teachers have more responsibility for
the overall development of ils?

your es xlitiiima wear tear on
teachers greater in junior or senior high school?

69 5 25



senior high teachers have more leeway in making
professional. decisions.

senior high teachers can devote more time to
teaching and less to clerical work.

At the same time, they believe that:

- junior high teachers have closer contacts with
individual pupils.

- junior high teaching is more challenging.

Overall, it is clear from the responses that junior high teachers tend

to view their job in a less favorable light, in various respects, than senior

high teaching. However, compensating for the less favorably regarded aspects

of junior high teaching is the readiness of many teachers to see their task as

more challenging and of special social significance, insofar as it entails a

greater responsibility for and involvement in the overall development of pupils.

When cross-tabulated with certain background characteristics of teachers,

the data show a number of interesting variations.* First, teachers in 9-12

systems tend to respond in a manner strikingly indicative of a relatively close

identification with senior high teaching. They are more likely to emphasise

the desirable conditions in senior high teaching, while playing down the "diffi-

cult* aspects of junior high teaching.

Second, the pattern of responses tends to vary according to age and
length of junior high teaching experience. With increased age and experience

teachers tend to view junior high teaching less favorably in comparison with

senior high teaching. This reinforces what was indicated in the preceding
sections that the oldest and most experienced teachers tend to be least satis-
fied with junior high teaching as a career choice. At the same time, however,

*For' information more detailed than that summarised in the text, see TablesITIMIX, Appendix.
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they are less inclined to feel that the upper high school grades give the teacher

a better outlet for teaching what he knows, and more inclined to feel that junior

high teachers have closer contacts with pupils.

Third, when the data are examined in terms of teaching experience at

other levels, they show a marked difference in response between teachers with

senior high experience only and those with elementary experience only. The

former are less apt to take a critical view of junior high teaching than to

emphasise the favorable aspects of senior high teaching. It is especially

noteworthy that junior high teaching vie a' vie senior high teaching is apt to

be considered more challenging by those who move into it from elementary

teaching, and less challenging by those move into it from senior high teaching.

This is pertinent to an observation from the interview materials, that reassign-

ment of a teacher from the senior high to the junior high level is apt to be

regarded as a demotion, a *step down*.



Teachers' Views of Various Aspects of Teaching

There are several aspects of junior high teaching which, according to

the interview materials, have a definite bearing on job satisfaction, and are

not infrequently "trouble spots" from which grievances may develop. These

center in the early experiences of the beginning teacher, the help and support

received from superiors, the assistance of guidance personnel with pupil adjust-

ment problems, and the congruency between teaching assignments and the teacher's

qualifications. Certain questionnaire items were directed to these aspects.

First, teachers were asked: "On the basis of your pre-service training

and practice teaching, did you find junior high school teaching more difficult

or less difficult than you expected?" The replies were: More difficult than

expected, 358 teachers (27 percent); Less difficult than expected, 182 teachers

(13 percent); Neither more nor less difficult than expected, 789 teachers (58 per-

cent); no response, 20 teachers Cl percent). Thus, while more than half the

respondents found junior high teaching about what they expected, a substantial

proportion found it more difficult than they were led to expect. The interviews

indicated that for many beginning teachers, junior high teaching comes as

something of a shock--it is far more demanding and depleting than they anticipated.

What they have learned in college or observed in practice teaching left them

ill- prepared for the realities of the junior high situation. As one teacher

put it, "The training we get is simply not realistic enough."

Teachers were next asked: "Is there a tendency in junior high school to

assign the more difficult classes (in terms of slow learners or discipline

problems) to beginning teachers?" The responses were: Yes, 420 teachers (31

percent); No, 849 teachers (63 percent); no response, 80 teachers (6 percent).

Even though this was not an observed practice for a majority of the teachers,

a considerable number--almost a third of the teachers--attested that they did
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observe it. Some of the interviewees who noted the practice in their own

experience pointed out that it is apt to be quite damaging to the initial enthu-

siasm of the beginning junior high teacher, and to dissuade him trom continuing,

particularly since junior high teaching is exacting enough as it is; in effect,

the practice compounds an already difficult situation.

In response to the question, "Do you feel that beginning junior high

rchool teachers receive the help and support they need from superiors?", 547

teachers or 41 percent answered "Yes"; 562 teachers or 42 percent answered

"No"; 218 teachers or 15 percent answered "No opinion"; and 22 teachers or 2 per-

cent did not reply. Taus, fewer than half the teachers felt that beginning

teachers, during what was described as the most critical period of their career,

when they were cast in an unfamiliar role and confronted with many difficult

problems, received the help and support they needed from superiors. On the

other hand, it was pointed out repeatedly in the interviews that a not uncommon

Obstacle in the way of effective supervisory assistance was the reluctance of

beginning teachers to bring problems to the attention of their superiors, in

the belief that it would indicate an inability to handle their classes. They

were apt to perceive in administrators a "no news is good news" attitude, and a

readiness to consider a good teacher one who did not "make a fuss" or "rock the

boat." It should be kept in mind, of course, that such perceptions need not be

objectively valid to influence the behavior of those who have them.

The next question further explored the matter of assistance received by

junior high teachers: "In general, do you feel that junior high school teachers

receive as much as help as they need from guidance personnel in handling pupil

adjustment problems?' The responses were: Yes, 1478 teachers (35 percent); Nos

577 teachers (43 percent); Uncertain, 272 teachers (20 percent); no information,

23 teachers (2 percent). Hence, only about a third of the teachers felt that



the help needed from guidance personnel was forthcoming. From the interview

materials may be noted two reasons why such help is frequently considered

inadequate. The first is a scarcity of qualified guidance personnel; thus, in

some cases the help needed is not given because there is no one to give it,.

The other reason is that teachers are apt to be suspicious of the approaches

and efficacy of guidance work, snd critical of the results obtained. The com-

ment of one teacher is illustrative: "After all, the problem is between the

pupil and me, not between the pupil and the guidance counselor. The problem

may be solved beautifully in the guidance counselor's office, and crop right

up again in the classroom."

Teachers were also asked: "In the last five years, have you been called

on to teach any junior high school subjects which you did not feel qualified to

teach?" In reply, 210 teachers or 16 percent answered "Yes"; 1,124 teachers or

83 percent answered "No"; and 15 teachers or 1 percent did not respond. With

regard to the recognized appropriateness of teaching assignments in relation to

teaching qualifications, therefore, the teachers were predominantly satisfied.

It should not, of course, be overlooked that a "Yes" answer could be construed

by the respondent as a reflection on his qualifications as well as his assign-

ment. Nevertheless the assignments were explicitly perceived, in general, as

suitable.

Rounding out the picture presented are three sets of cross-tabulations

summarized in Table 8. The first indicates that a tendency to assign the more

difficult classes to beginning teachers is observed more commonly by teachers

in 9-12 systems than by teachers in other types of systems. Interview materials

suggest that this is a potential factor in the relative lack of career commit-

ment noted earlier among teachers in 9-12 systems, even when it does not affect

them directly. Table 8 also shows that teachers of grade 8 are most likely to
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Table 8

Percentage Distribution of Responses to Questions on Selected Aspects
of Junior High Teaching, by Grade Organization, Grade Taught,

and Number of Years of Junior High Teaching

OMUMOWINUMISMOMMUUMROBOMMUMMOOMMIMUMUSWIORMWOMMOVISMOWWWWWWWWIRMUMUNWOMMUMMOORMOORM

Question and characteristics of respondents
Null11111111011111110111111111W WINNPNINIMMANtOMM~m~k

Is there a tendency in junior high school to assign the more
difficult classes (in terms of slow learners or discipline
problems) to beginning teachers?

Grade organization

Responses

Tee No

37%* 63%
7-9 30 70
7 -12 40 60
9-12 49
K-12 24 76

ink '1111111MEMENNIMP

Do you feel that beginning junior high school teachers receive
the help and support they need from superiors?

Grade taught

IOW

7 141% 37%
8 32 55

9 34 147

Tears of junior high teaching

1-2 57% 27%
-5 41 1423

52
more than 15 34 49

11.15 33132
6-10

Percentages are based on all responses (excluding the "no response" category)
to a question by teachers in a given classification. Thus, 37 percent of
all responding teachers in K-8 systems answered "yes" to the first question.
For purposes of simplifications percentages of "no opinion" responses are
not given for the second question, but in each case are readily ascertained
by subtracting the combined "yes" and "non percentage from 100. Thus, the
percentage of "no opinion" responses to the second question from teachers
of grade 7 is 100 (41 + 37) 22 percent.



maintain that beginning junior high teachers do not receive the help and sup

port they need from superiors. It is notawors.44y in this connection that grade

8 is predominantly considered the most difficult grade to teach. Finally, it

is evident from Table 8 that, in general, those who have been in junior high

teaching longer are more apt to attest that the beginning teachers do not

receive the help and support they need from supervisors. On the one hand, the

more experienced teachers have had more opportunity to observe this; on the

other hand, the finding reinforces what was pointed out earlier, that teachers

who have been around longer are more apt to be critical of junior high teaching.
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Teachers' Perceptions of Pupils

Since the work of the teacher is largely with and for pupils, in seeking

to understand his attitude toward his job it is important to consider how he

perceives his pupils: what qualities and characteristics he sees in them which

have a bearing on the difficulty of, and the satisfaction taken in, the teaching

activity. The interviews brought out a number of traits that various teachers

commonly identified in their pupils. In order to find out which traits were

most frequently noted by teachers, and which traits tended to be observed more

often under what circumstances, various items incorporating the interview leads

were included in the questionnaire.

As Table 9 shows, 11_4 the traits were reported bye substantial number

of teachers, with the most frequently cited trait being observed by over 80 per-

cent of the teachers and the least frequently cited trait by almost one-fourth

of the teachers. In terms of the five most commonly observed traitsthose

noted by about half of the teachers or more--junior high pupils are pictured as

a group whose immaturity requires special guidance, yet whose members want to

be treated as adults; who show refreshing spontaneity and buoyancy and who work

hard for teachers they like, yet are not much interested in subject matter, and

tend to be unstable and changeable. In the interview materials it was repec4dly

pointed out that the very qualities that were most appealing in these emerging

adolescents were apt to be most exacting for the teacher. Thus, the spontaneous,

frenetic energy and changing enthusiasms often noted among them were both a de-

light and a trial to many teachers. What was most endearing about them vas likely

to be most exhausting. As one teacher pointed out, "They're itdhy, they can't

sit still, they're so fillyi they run me ragged! But that's the challenge, that's

what makes me wake up in the morning feeling I'm needed here. I know they're

going to wear me out by the end of the day, but at least they're never dull."

Z44. "'GX r - t J.... se 3,.A.,%.3.10,3



Table 9

Pupil Characteristics Noted by Teachers in Response to Question:
"Which of the following statements would you say apply generally

to the junior high school pupils you have taught?"
In Order of Frequency

Pupil characteristics

Number of
teachers

noting char-
acteristic

Percent of
teachers

noting char-
aoteristic

Iota s

Their immaturity requires special guidance, yet
they want to be treated as adults

........

1 090 81

They work hard for teachers they like 914

......

68

Their spontaneity and buoyancy are refreshing 811 60

They are not much interested in subject matter 770 57

They are unstable and changeable 663 49

They are difficult to keep motivated 497 31/

They tend to form "crushes" on young teachers of
the opposite sax 454 34

They tend to be rebellious and defiant toward

authority
437 32

They frequently turn to teachers for help with
their personal or social problems

434 32

They show little or no recognition or appreciation
of the teacher's effort

313 23

They are idealistic 309

In identifying certain characteristics commonly found among junior high

pupils as a group, it must not be supposed that teachers were unaware of the

difftrencep among them. Indeed, one of the outstanding recognised features of

the group is that it is a transitional, group, moving from pre-adolescence into

adolescence; but this group feature is itself an indicator of differences among

the members. As one teacher said, "There's as much difference between a seventh-

grader coming in and a ninth-grader going out as between a caterpillar and a



butterfly. They grow practically before your eyes. What comes in as a child

may go out as a sophisticated young adult." Since all children do not grow at

the sae rate, and in view of the age differential within grades, there are

apt to be striking differences within the same class. An interviewee observed

that, "Just to show you the kind of situation you can get, in the same class I

had a boy who was still a baby in many wayshe cried, and wet his bed at night

and another who was carrying on an affair with a married woman. You get the

underdeveloped and the overdeveloped, the immature and the overmature, the child

and the man in the same class."

That ever. the more commonly observed characteristics vary in their

applicability according to prevailing circumstances is shown by the cross-

tabulations. It can be seen from Table 10, for example, that teachers are more

apt to attribute certain favorable characteristics to pupils from higher income

groups and certain unfavorable characteristics to pupils from lower income

homes. The former are more commonly perceived as idealistic, refreshing in

their buoyancy and spontaneity, and more willing to turn to teachers fcr help;

the latter are more often pictured as rebellious raid defiant toward authority,

unstable and changeable, and difficult to keep motivated.

By and large, men and women teachers tend to perceive their pupils in

much the same manner. The chief differences are that women teachers more

commonly than men teachers see in their pupils a readiness to turn to teachers

for help with personal or social problems, and an immaturity requiring special

guidance coupled with a desire to be treated as adults. The interview materials

suggest that this is to some extent due to a propensity on the part of women to

approach teaching more in terms of a "raising children" role than is true of,

or expected of, men.*

*Cross-tabulations by sex and marital status are shown in the Appendix, Table rx.



Table 10

Pupil Characteristics Noted by Teachers, According to Income Level*

of Pupil's Families. Percentage Distribution

Pupil characteristics

Percentage
characteristic,
income

of teachers
where

level of
er new%ViPOW ''''

10,000

noting
family

pupils is
Ilf. AA...
r4Vre %Wen

$10,000
ir _. 4.1....
&M 11-0 laMia

$5,000

They are idealistic 18% 26% 26%

They tend to be rebellious and defiant
toward authority 39 30 26

Their spontaneity and buoyancy are
refreshing

53 64 72

They are not much interested in subject
matter

54 61 62

They are difficult to keep motivated 43 35 26

They are unstable and changeable 53 48 46

They frequently turn to teachers for help
with their personal or social problems

29 33 37

They show little or no recognition or
appreciation of the teacher's effort

24 23 20

lam the family income classification (less than $5,000; $5,000410,000;
more than $10,000) to which a majority of a teacher's pupils are reported
to belong. Not included in the table are responses in cases where less
than a majority of a teacher's pupils are assigned to a given income
classification: such cases comprise only 5 percent of the total. Income
ratings are based on Item 19 of the questionnaire form included in the
Appendix.

The cross-tabulations by age show an interesting pattern. As Table 11

indicates, older teachers are less likely to affirm that their pupils are

idealistic, that they tend to form *crushes" on young teachers of the opposite

sex, and that they work hard for teachers they like. At the same time, older

teachers are more likely to attest that their pupils tend to be rebellious and

defiant toward authority, that their immaturity requires special guidance, and

that they show little or no recognition or appreciation of the teacher's effort.



Quite apart from the question of differences in pupil behavior toward

older and younger teachers, the pattern is consistent with the finding noted

earlier that older teachers tend to take a more circumspect, more critical view

of junior high teaching.

Table 11

Pupil Characteristics Noted by Teachers, According to
Teacher's Age. Percentage Distribution

Pupil characteristics

Percentage of teach reach

in age group noting
characteristic

Less
than
30

30-40 41 -50
Over
50

They are idealistic 24% 25% 23% 17%

They tend to be rebellious and defiant toward
authority 31 31 32 37

They tend to form "crushes" on young teachers of
the opposite sex 37 34 31 31

Their immaturity requires special guidance, yet
they want to be treated as adults 77 78 84 89

They work hard for teachers they like 71 68 69 ea

They show little or no recognition or appreciation
of the teacher's effort 21

.....

22 29

Table 12 shows the variation in certain observed characteristics accord-

ing to the kind of district; Le" city, suburban, rural. The differences

become more meaningful when related to what has been learned from studies of

city, suburban and rural conditions. Thus, in the cities, where problems of

delinquency and discipline have been reported as especially pressing, pupils

are more often characterised as rebellious and defiant toward authority, and

as difficult to keep motivated. In the suburbs, where certain educational

advantages have been noted by professional observers, and where the "lighthouse
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schools" tend to be concentrated, pupils are more commonly characterized as

idealistic, and as refreshing in their spontaneity and buoyancy. In the rural

schools, where enrollments tend to be smaller and a more personalized "face-to-

face" basis for pupil-teacher relationships is found (especially in comparison

with the relatively high degree of impersonality attributed to the larger city

systems), pupils are more frequently characterised as ready to work hard for

teachers they like, and as immature enough to require special guidance while

wanting to be treated as adults.

In considering these and other variations, it must not be overlooked

that different conditions may not only contribute to the differential develop-

ment of pupil characteristics but may also color the teacher's perceptions of

his pupils. The key issue is not that pupils do or do not in fact have certain

characteristics, but that teachers view than in particular ways, and that those

ways vary according to specified circumstances.

Table 12

Pupil Characteristics Noted by Teachers, According to Kind of District
(City, Suburban, Rural). Percentage Distribution

Pupil characteristics

Percentage of teachers noting
characteristic, in kind of

district se-cified

They are idealistic 22% 26% 18%

They tend to be rebellious and defiant
toward authority

39 26 24

Their spontaneity and buoyancy are refreshing 56 66 59

They are difficult to keep motivated 40 29

Their immaturity requires special guliance,
yet they want to be treated as adults

83 77 85

They work hard for teachers they like 65 69 '/5
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Table 13 shows how pupil characteristics observed by teachers vary

according to grade level. In terms of the finding, to be examined shortly,

that grade 8 is most frequently considered the most difficult junior high grade

to teach, it is instructive that pupils at the eighth grade level are more com-

monly regarced as rebellious and defiant toward authority as well as idealistic!

Pupils at the seventh grade level are more often reported to show little or no

recognition or appreciation of the teacher's effort. Pertinent to this is the

remark of a teacher that "Seventh-graders don't know rbat it's all about yet."

The greater soWstication attributed to ninth-graders by interviewees appears

to be reflected in the questionnaire responses, in that ninth-graders are less

often said to show spontaneity and buoyancy, to work hard for teachers they

like, or to look to teachers for help with their personal and social problems.

Table 13

Pupil Characteristics Noted by Teachers, According to
Grade Level. Percentage Distribution

Pupil characteristics

Percentage of
teachers, at

specified grade
level, noting
characteiletic

They are idealistic 23% 33% 23%

They tend to be rebellious and defiant

toward authority
33 39 29

Their spontaneity and buoyancy are
refreshing

.

.

65 65 57

.
They frequently turn to teachers for help
with their personal or social problems

36 32 29

_.
They work hard for teachers they like 74 74 66
GBIONUAINIONIal

They show little or no recognition or
appreciation of the teacher's effort

29 15
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In response to the question, "Which of the junior high grades do you

regard as most difficult to teach?", 347 teachers or 26 percent answered

"7th grade"; 614 teachers or 46 percent answered "8th grade"; 261 teachers or

19 percent answered "9th grade"; 14 teachers or 1 percent specified more than

one grade; area 113 teachers or 8 percent did not repnv. More teanhers nonstd-

ered grade 8 the most difficult to teach than the combined number of those who

considered any other grade most difficult.

A breakdown of the responses of teachers by sex, age, grade taught, kind

of district, and type of grade organization reveals a few variations on this

general pattern.* Thus,-women teachers and older teachers are especially in-

clined to consider grade 8 the most difficult to teach. In the city districts

most teachers regard the eighth grade as most difficult to teach, whereas in

the rural areas most teachers consider the seventh grade most difficult. Of

teachers who regard the ninth grade as most difficult, the highest proportion

is found in the suburban districts.

Teachers in 7-9 systems (separate junior high schools) most character-

istically consider the eighth grade most difficult to teach, while teachers in

K-8 and K-12 systems most frequently regard the seventh grade as most difficult.

Teachers in 9-12 systems (senior high schools) are somewhat more inclined to

consider the ninth grade most difficult. It should be kept in mind that 7-9

systems predominate in the sample as they do in the State, and that teachers in

such systems are not cut off organizationally (as teachers in K-8 and 9-12) from

any of the three junior high grades.

Overall, then, the predominant view is that grade 8 is the most difficult

to teach, with exceptions found in rural schools and in certain types of grade

organisation. Next in order of ascribed difficulty, by and large, is grade 7.

*Cf. Tables In-xxv, Appendix.
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The interview materials shed some light on the findings. As to why

grade 8 is considered most difficult, the comment of a teacher in a 7-9 system

is instructive: "When children first come into the junior higN school as seventh-

graders, into new surroundings with new classmates and a whole new atmosphere,

they're apt to be pretty subdued and docile, a little in awe of it all. When

they're ninth-graders, getting ready to leave junior high school, they're pretty

well settled down. It's the eighth grade that tends to be most explosive:

after they get their bearings and start feeling their oats, and before they

settle down. It's the middle of the transition period, and most of your problems

are likely to come to a head then."* In K-8 and K-12 systems (which are most

commonly found in rural areas), the situation is somewhat different, since the

seventh-graders are not entering new surroundings, and the eighth grade is not

the middle of a separate organizational sequence. In such a situation, as one

teacher put it, "You're likely to find the seventh grade most difficult. It's

when the kids find out they have to do some real work. For the first time many

of them have to take their schoolwork seriously. The school's the same, but

there's a new kind of pressure, and a lot of them can't get used to the idea,

they try to drift by the same old way, but they can't. The teacher has to deal

with a wave of learning and adjustment problems."

When teachers are asked what their pupils are like, they very commonly

include a reference to discipline in their answer: thus, "They're pretty well-

behaved," or "They don't give me much trouble," or "They're a pretty unruly

bunch." To elicit the reactions of teachers to the problem of discipline,

In a report on jki..digiaapji_a_.Pro e to 1954-60, by the Bureau of Guidance,

Division of Pupil Personnel Services, New York State Education Department,

it was noted that the highest proportion of "involuntary withdrawals" among

pupils in the junior high grades was concentrated in the eighth grade, for

the sample of schools studied.
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two questions were included in the questionnaire. The first wars "In your

opinion, how serious a problem is discipline at the junior high level?" In

reply, 31.4 teachers or 26 percent answered, "Particularly acute at this level";

698 teachers or 52 percent answered, "Definitely a problem, but not particularly

acute"; 296 teachers or 22 percent answered, "Not a serious problem"; and 11

teachers or 0.8 percent did not respond. Thus, to most teachers discipline is

a substantial problem, with more than three out of four teachers answering

"Definitely a problem" or "Particularly acute." It is worthy of note that women

teachers are more apt than men teachers to view discipline as a particularly

acute problem (See Appendix, Table xrin).

The next question related the issue of discipline more specifically to

the teacher's own experience. In response to the question, "What has been your

own experience with discipline at the junior high level?", 136 teachers or

10 percent answered, "An especially difficult part of my job"; 717 teachers or

53 percent answered, "Definitely a strain, but not a special source of diffi-

culty"; 485 teachers or 36 percent answered, "Rot a strain"; and 11 teachers or

0.8 percent did not reply. While the individual teacher is more apt to view

discipline as a general problem than one with which he himself has trouble,

almost two out of three teachers nevertheless consider discipline either

"definitely a strain" or "an especially difficult part of my job."

Women teachers were somewhat more likely than men teachers, and older

teachers than younger, to regard discipline as a source of definite strain or

special difficulty (See Appendix, Table XXVII). Of particular interest is the

distribution of responses according to grade organization, grade taught, and

kind of districts Thus, teachers in 7-9 systems (separate junior high schools),

teachers of grade 8, and teachers in city districts were most inclined to report

discipline as a source of definite strain or special difficulty (See Appendix,
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Table XVIII). These findings add perspective to the earlier observation that

the eighth grade, especially in 7-9 systeLJ and in city districts, vas con-

sidered the most difficult to teach.
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Evaluation of Job Conditions

Another perspective on job satisfaction among junior high teachers is

provided by a consideration of the job features with which they are most Betio-

41,14mA 11^^0.41. ma40,14164.1.41 Data in.' Table 14 show how teachers rated variousAMMOV 'guavas/hr.-1mPa.

aspects of their job in terms of the relative degree of their satisfaction with

each.

Table 14

Percentage Distribution of Teaoher Responses Indicating Degree of
Satisfaction with Various Conditions of Work

..7,..11Mbly.

Responses
IM.1111,

Conditions ery
satisfied

Satisfied e
satisfied

ery s
satisfied

o re-
sponse

Salary 7% 50 319 6% 1%

Teaching load 8 61 23

Respect and recognition
from community 67 15 3

2
Respect and recognition

from superiors 61 n.

..........

3

Relations with pupils 36 59 4 0.4 1

Relations with parents 24 67 6 0,3 2

Supervisory assistance 18 56 5 3

Intellectual stimulation 9 58 24 5 3

Teaching materials 14 54 6 2

Class size 10 51 29 9 1

Extra-class duties 8 23 11 2

In accordance with the frequently reported tendency of individurls in

American society to emphasise the favorable aspects of their work situation,

especially whin asked directly stout it, it is not surprising to find that at

least 60 percent of the teachers expressed their satisfaction with each of the
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conditions listed. However, among a substantial proportion of teachers dissat-

isfaction with various aspects of the job was evident. Almost 40 percent of

the teachers were "dissatisfied" or "very dissatisfied" with the level of

remuneration. Thirty-eight percent of the teachers reported their dissatis-

faction with class size, 34 percent with extra-class duties, 30 percent with

teaching materials, and 29 percent with teaching load and intellectual

stimulation. Intermediate in the incidence of dissatisfaction reported were

supervisory assistance, respect and recognition from the community, and respect

and recognition from superiors. It is interesting to observe that comparatively

few teachers recorded dissatisfaction in the area of personal relations with

parents and pupils.

There were certain notable differences between men and women in their

reactions to the conditions of junior high teaching. Men were more commonly

dissatisfied with matters of salary,* supervisory assistance, and the respect

and recognition granted to them by the community and by their superiors.

Women, on the other hand, were more frequently dissatisfied with the teaching

load. On balance, dissatisfaction with working conditions was more evident

among men than women teachers. (See Table XXX, Appendix). In this connection,

social scientists have noted that men tend to be more demanding than women in

what they expect from a job, since occupational roles are more important to

them in defining "what a man is" in the society, and since they are the primary

breadwinners and sources of family status.

With regard to age, younger teachers were more apt than older teachers

to complain about the salary, lack of intellectual stimulation, and supervisory

*Consistent with this is the fact that 80 percent of the reporting men teachers
stated that they worked after school or during vacation to supplement their
income, compared with 22 percent of the women teachers. See Appendix,
Table XXIX.
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assistance, while older teachers appeared to be more affected by the teaching

load. (See Table mi, Appendix).

That local circumstances have a definite bearing on the way junior high

teachers react to the various aspects of their job is indicated by the data

presented in Table 15. Overall, dissatisfaction with working conditions was

most prevalent in city school districts. The pattern suggests that as rural

areas become urbanized, administrators can expect heightened problers and

pressures with regard to salaries, class size, teaching naterials, extra-class

Table 15

Percentage Distribution of Teacher Responses Indicating Satisfaction

or Dissatisfaction with Various Conditions of Work.

By Kind of District and Grade Organization

Conditions
Responses

Satisfied

Kind of district Grade organization

City

4'.
Titri Rural

7 -

K-817-9

55378%

7-1219-12IK-12

69% 52% 81%
Salary gliMlinirMaMileallit. 44 [HIRAI
Teaching load

--tie ied .. 73 73 .. .:

Dissatisfied 33 25 26 33 30 26 38 18

Respect And recognition
from commit'

Satisfied 77 81 89 85 77 83 71 92

Dissatisfied 20 16 9 12 20 25 b

Respect and recognition
.Olusumfriors

Satisfied 82 83 92 79 =2 87 :1 94
Dissatisfied 16 15' 8 17 17 12 16

Relations with pupils
Satisfied 94 WM 97 94 .7 i 6.
Dissatisfied 5 111111 2 3 6 2

Relations with parents
Satisfied 91 92 92 90 91 93 * 94

Dissatisfied 7 7 6 7 7 5 9 5

Supervisory assistance
Satisfied Km 75 mi. 73 2 70 :

Dissatisfied 1101 22 30 25 16 25 16

Intellectual stimulation Satisfied 111111[12111kidlICOMIllill
33 Itimilimplailimai 0

Teaching materials
.................

Class size

a is ie. IFAIMAIIIkallEAVAILM
h issatief ed lialIgniiii.ilMnalltal
Satisfied §3 8 61 9 58 60 76

a ,

Extra-class duties $atisried 59 7 66 61 70 66 1k
DI.ssat

*
Includes "satisfied" 4Ad
*
*Includes "dissatisfied"

every satisfied" responses.

and "very dissatisfied" responses.
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duties, intellectual stimulation, teaching load, supervisory assistance, and

teacher status.

From the standpoint of grade organization, dissatisfaction with salaries

was considerably more evident in 7-9, K-8 and 9-12 systems than in 7-12 and

K -12 systems. Extra-class duties were most commonly a target of dissatisfaction

in the separate junior high schools, and the teaching load appeared to be moat

objectionable in 9-12 systems. Dissatisfaction with teaching materials and

supervisory assistance was most pronounced among teachers in K-8 schools.

In general, the findings indicate that in looking at their working

conditions junior high teachers tend to see their main sources of frustration

in the areas of financial remuneration, * onerous duties, and lack of institu-

tional support for their teaching activities rather than in the areas of human

relations with parents and pupils.

Since junior high teachers are not on a lower salary schedule than elementary
or secondary teachers, the standard of comparison characteristically cited
is not what other teachers receive but what other professionals receive,
and what they themselves might expeci; to receive if they took non - teaching
jobs.
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Special Sources of Strain

In the interviews various circumstances were mentioned by teachers as

sources of stress and strain in their work. In one way or another all these

circumstances reflected the imperfect integration of the junior high sequence

and the difficulties encountered in pursuing the stated goals of the junior

high program. The questionnaire contained a list of seven such circumstances,

including the dual responsibility of teaching for academic achievement and

teaching for individual adjustment, unsettled questions of effective pupil

grouping, changes in teaching practices and programs, controversy over

desirable programs and practices for early adolescence, materials inadequately

geared to the needs of junior high pupils, uncertainty about the future organ-

ization of junior high grades, and pressures from parents to provide social

and personal guidance for pupils. Teachers were asked to indicate the extent

to which each of these circumstances represented a source of stress or strain

in the performance of their duties. The responses were recorded in the

following categories: a major source of stress or strain, a moderate source

of stress or strain, not a source of stress or strain, and not applicable.

An examination of the responses as summarized in Table 16 reveals that

junior high teachers are most strongly affected by the dual responsibility

for academic achievement and personal adjustment, unsettled questions of

grouping, and inadequately oriented educational materials; and to a much

lesser extent by controversies over programa, changing teaching practices,

parental pressures, and uncertainty about the future organization of the

junior high grades. It is clear, however, that all these circumstances create

for some teachers a serious problem of adjustment and contribute to feelirgs

of discontent and frustration.
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Table 16

Percentage Distribution of Teacher Ratings of Potential

Sources of Stress or Strain

Responses

IMajor
1

I

Items rated

sources

of
stress
or

strain

Moderate Not a
source sources

of of Not No
stress stress applicable response

or or
strain strain

Controversy over desirable
programs and practices forear adolescence,7% 26% 44% 16% 6%

Unsettled questions of effective
pupil grouping 13 41 33 9 5

Frequent changes in teaching
practices and programs

1111111

15

20 51 16 5

Teaching materials inadequately
geared to special needs of
junior high school pupils

30 39 12 5

Pressures from parents on teachers
to provide social and personal

for su.ils
19 56 16 5

smidance
Dual responsibility of teaching
for academic achievement and
teach i : for individual ad ustment

17 44 29 5 4

Uncertainty about future organi-
zation or junior high school
erades

4 11 50 29 6

An analysis of the responses according to teacher characteristics shows

few significant variations in the general picture. It may be noted, however,

that men were more nicely than women to mention, problems of grouping and in-

adequate teaching materials as major or moderate sources of strain. Men were

more apt to consider dual responsibility a major source of strain while women

were more likely to regard it as a moderate source of strain. As might be

expected, changes in teaching practices seemed to be less of a problem to the

newer teachers than to those who had been teaching for a number of years. On
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the other hand, the newer teachers were more apt to be concerned about inadequate

teaching materials. (See Table XXXII, Appendix)

Some interesting differences appear when the data are broken down by

type of school district, grade organization, and subject matter taught. These

differences are indicated in Table 17. The lack of adequate teaching materials

appeared to be particularly stressful to teachers in city schools, while

pressures from parents for social and personal guidance had their greatest impact

on teachers in suburban schools. Variations by type of grade organization,

although quite wonounced, do not follow a uniform pattern, certain circumstances

evidently affecting teachers to a greater extent in one type of school than

another. On the whole, teachers in 7-12 and 9-12 systems were least likely to

report the various circumstances as sources of stress.or strain in their work.

Considering the prevailing trend toward, and current predominance of, 7-9

systems, it is not surprising to find that teachers in such systems were least

affected by uncertainty over fUture organization. The circumstances were in

general most productive of stress or strain among teachers in K-8 systems.

The data also indicate that teachers of academic subjects were more

commonly affected by the circumstances than teachers of non-academic subjects.

The problem of inadequate teaching materials was most evident among teachers of

social studies, changes in teaching practices were a source of strain particu-

larly for teachers of foreign languages, and pressures from parents for personal

guidance were a trial especially to teachers of mathematics and science.
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Caparison of Career-Satisfied and Career-Dissatisfied Teachers

In previous sections various dimensions of job satisfaction in junior

high teaching have been examined. An attempt will now be made to delineate

a pattern of attitudes and characteristics which cumulatively differentiates

two groups of teachers that, for comparative purposes, may be designated as

"career-satisfied" and "career - dissatisfied ". Classification of the groups

is based on the responses of teachers to the question, "If you were starting

your career all over again, would you choose junior high teaching?" The

group referred to as career-satisfied includes the teachers who answered

"definitely yes" or "probably yea," and the group referred to as career-

dissatisfied consists of those who answered "definitely no" or "probably no".

Certain characteristics of the two groups have been indicated in the

section on "Commitment to Career" (see Table 5). Thus, the career-dissatis-

fled group contains a higher proportion of married teachers, of older teachers

and those who have been teaching for more than fifteen years, of teachers in

city and rural schools, of teachers in 9-12 and K -12 systems, of teachers of

grade 9, and of Umbers of academic (i.e. non-vocational) subjects. While

the data suggest that the likelihood of being dissatisfied with junior high

teaching as a carer choice is comparatively' high among teachers with these

characteristics, a less segmented and more meaningful overall picture emerges

when ether traits are taken into consideration;.

The career-satisfied and career - dissatisfied groups differ strikingly

in the extent to which junior high teaching represents an original and specific

career choice. Ails almost 60 percent of the career-satisfied teachers

originally and specifically planned to teach at the junior high level, only

13 percent of the career-dissatisfied teachers had such an intention (see
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Table XXXIII, Appendix). This finding suggests that the probability of satis-

faction with a junior high teaching career is greatly enhanced by a teacher's

initial interest in such service, while the lack of it markedly increases the

chances of dissatisfaction.

In an earlier section it was indicated that senior high teaching pro-

vides a frame of reference in which junior high teachers may assess their own

work. It is accordingly interesting to compare the views of the two groups of

teachers on various aspects of junior versus senior high teaching. Data sum-

marized in Table 18 indicate that career-dissatisfied teachers more commonly

associate the favorable features with senior high teaching and the relatively

unpleasant ones with junior high teaching. Thus they are far more apt to take

the view that senior high teaching is "more challenging," gives the teacher

"more opportunity to teach what he knows," and offers him cleore leeway in

making professional. decisions."

On the whole, the career-dissatisfied teachers show a stronger orienta-

tion toward the academic phase of teaching and the skills and activities

associated with it. They widely affirm that senior high teachers regard their

work as more important academically, and indicate that junior high teachers

cannot make a comparable contribution of their specialised academic knowledge

because the conditions which prevail at the junior high evel are not supportive

of their academic role. It is instructive that, in answer to the question,

"In terms of your acij.......4.................dclaiowlemiandinterestsalone, how satisfying has

junior high teaching been," almost 90 percent of the career-satisfied teachers

answered "very satisfying" or "satisfying, compared to about half of

the career-dissatisfied teachers. The career-dissatisfied teachers are

more inclined to hold that senior high teachers can devote more time to teach-

ing and less to clerical work than can junior high teachers. They tend to

r.; v.1.4
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Table 18

Comparison of Career-Satisfied and Career-Dissatisfied Teachers in Their Views on

Selected Aspects of Junior High leaching in Relation to Senior High Teaching

Responses of teachers

Career- Career-
satisfied dissatisfied

rataL iwpinjzit
Questionnaire its

The teacher has more opportunity to teach what he knows
In junior,
In senior high school

The teacher has a heavier work load

In Junior school

In senior h

There are proportionately more problem children

IDjunior high school
In senior h school

Teachers have more leewef in making professional decisions

Teaching is more challenging

In 4unior high school

Teachers can devote more time to teaching and less to
clerical work In unior school

In senior high school

Teachers have closer contacts with individual pupils
junior F school
In senior

Wear and tear on teachers is greater
In unior hi school

Teachers consider their work more important academicalky

In Junior laj h school
In senior, high school

Teachers have more opportunity to observe pup1.1. growth
in_ junior Wraw!ichoolIn seniohool r 23

Note: For purposes of simplificatioa, percentages of *Me responses are not
given.
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stress the oeverity of the work load and the wear and tear on teachers at the
junior high level. They appear especially to dislike being saddled with many

problem children 'dune interest in learning may be rather slim and who, in the
words of one informant* are "not school - minded ". It is pertinent to add that
they are particularly apt to regard discipline as "definitely a strain" or "an
especially aifficet part of my job" (see Tablet XII', Appendix).

Implicit in the responses of the career- dissatisfied group of teachers
is the attitude that they suffer a loss in professional status and prestige by
teaching junior high grades., They are more apt to take the position that their
prestige in the comeunity is low in comparison with that of senior high teachers,,
and to assume that the reassignment of a teacher from the junior to the senior
high grades would be regarded by their professional colleagues as a promotion

(see Table =III, Appendix). Indicative of their outlook are two consents by
informants: "The junior high teacher is rather low on the totem pole,* and

"If you're a junior high teacher, you're neither fish nor fowl to most people.

You don't have any real standing." Thus, it is not only the intellectual but
also the status gratification which career-dissatisfied teachers appear to
miss in the ;junior high situation,

The relatively critical reaction of career-dissatisfied teachers to

junior high teaching is evident in their assessment of specific :4:4 conditions.

As Table 19 shows, dissatisfaction with regard to the listed items is trawl.-

ably more pronounced among these teachers. The comparative lack of intellectual

stimulation stands out particularly as a source of dissatisfaction among them.

Almost half of them specify this condition as against 21 percent of the career-

satisfied teachers. This is additional evidence that the academic orientation

of career-dissatisfied teachers has a major bearing on their dissatisfaction.

In this connection, it is interesting to rote that the career-dissatisfied
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Table 19

Comparison of Caveer-Satigied and Career-Dissatisfied
Teachers in Their Views on Selected Working Conditions

smenssammessimmatrummummissamswasessmusussessmassessmassmensessmnsommums

Conditions

Salary

Teaching load

Recognition from

223112attY

Respect from superiors

Responses

Satisfied*
Dissatisfied**

Career-
satisfied
teachers

ercent)

6

Career-
dissatisfied
teachers
( ercent)

Satisfied
bissatisfied

3

5

7 9
24 141

satisfied
bissatisfied
Sat sfied
Dias adsfied

S7

13

12

75
25

2t)

Relations with pupils Satisfied 98 90
Dissatisfied

Relations with parents

Supervisory assistance

Satisfied 95 93
Dissatisfied
atisf ed

5 7

Dissatisfied
Intellectual Satisfied

n
Teaching materials

Class size

Extra-class duties

8U
0 30

79
Dissatisfied 21 46
a a

bissatisfied 25
Satisfied
bissatisfied
Satisfied
Dissatisfied

66 53
34
11 56

*Includes "satisfied" and "very satisfied" responses.

**Includes "dissatisfied" and' "very dissatisfied" responses.

teachers are much more critical of extra-class duties than career-satisfied

teachers. There are indications that career-dissatisfied teachers resent such

duties because they tend to consider than incongruous with the tasks an

academic teacher should be expected to perform and generally detrimental to a

junior high school teacher's professional standing.

In sum, it is suggestedeven at the risk of oversimplifying--that the

negative assessment of junior high conditions by career-dissatisfied teachers



can be understood largely in terms of their general expectations in regard to

teaching as a professional activity. They tend to prefer an academically

oriented teaching situation. They set a relatively high value on professional

status and prestige. They resent the demands and restrictions associated' with

junior high teaching. The career-dissatisfied teachers appear to believe that

they are unable to satisfy their professional aspirations and their desire for

status at the junior high level.*

The Cornell University Junior High School Project has reported a finding that
parallels and supports a key part of the characterization of career-
dissatisfied teachers. According to this finding, "46 percent of those
already in those grades 7 and 8 would prefer to move out--to senior high
school. The prestige factor works against the junior high school"
(Mauritz Johnson, Jr. Factors Related to Teachers' Grade Level Preferences,
with Particular Reference to Grades 7 and 8. Junior High School Research
Series, Junior High School Project. Ithaca: Cornell University. 1961. p. 29).
It is interesting to note that the percentage of teachers who "would prefer to
move out--to senior high school," as identified in the Cornell Project,
virtually matches the percentage (47 percent) of teachers who, in the present
study, did not feel that they would definitely or even probably choose junior
high teaching if they had it to do over again.



Summary and Conclusions

In this study certain dimensions of job satisfaction among teachers of

junior high grades have been explored, and various factors and patterns have

been identified which help to explain the special problems that tend to arise

in teaching at this level. It has been operationally assumed in the study

that satisfaction or dissatisfaction with junior high teaching is a function

not only of the nature of the job and the particular conditions under which

it is performed, but also of the kind of person a teacher is, his commitment

to his career, and his perception of the work situation. In this general

framework, some of the principal findings may be summarised as follows:

Commitment to career: For many teachers their work at the junior high
level appeared to be essentially a transient occupation. They did not
originally have any special desire to teach at this lave' and would not
be inclined to choose this job if they could make another start. Of
all the teachers covered by the study only a third set out specifically
to teach at this level, almost half expressod doubt that they would
choose it if given another chance, and fewer than half planned to stay
in junior high teaching until ivtirement. There were indications that
dissatisfaction with junior high teaching as a career choice tended to
increase with age, family responsibility, and extended experience.
The study also suggested that a high proportion of those who planned
to stay in junior high teaching did so not because they were satisfi.sa
with it as a career choice but because they were older and acoordingly
less mobile.

Qmpinorght_taighlag: There was a strong tendency
among junior high teachers to view their own job in a less favorable
light in nary respects than teaching at the senior high level. Re-
gardless of how objectively accurate their views were, it is signifi-
cant that they commonly felt in a disadvantageous position relative to
senior high teachers in having larger classes, more problem children,
less leeway in making professional decisions, less opportunity to
teach. what they knew, more wear and tear, and less assurance of the
academic importance of their work. However, junior high teaching had
its compensating features in the estimation of many respondents:
thus, it was regarded as more challenging and also socially more
significant in the sense that it involved greater responsibility for
and involvement in the overall development of pupils.
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Sources of sAra....er"fr4.,.1Lrguttoiunihte: Various con-
ditions and circumstances, potentially conducive to feelings of strain
and frustration in junior high teaching, were reported by a substantial
proportion of teachers. Twenty-seven percent of the teachers found
junior high teaching more difficult than they had been led to expect on
the basis of their training and practice teaching; there was a feeling
that the training was not realistic enough. A somewhat higher proportion
noted a tendency at the junior high level to assign the more difficult
classes, in terms of slow learners and discipline problems, to beginning
teachers: it was pointed out that this practice is apt to be quite
damaging to the initial enthusiasm of the beginning junior high teacher.
Fewer than half of the respondents felt that beginning junior high
teachers received the help and support they needed from their superiors,
and only a third of the respondents regarded as adequate the help junior
high teachers received from guidance personnel in handling pupil adjust-
ment problems.

Teachers commonly pictured junior high pupils as a group whose
immaturity required special guidance, yet whose members wanted to be
treated as adults; who were willing to work hard for teachers they
liked, and showed refreshing spontaneity and buoyancy, yet who were
inclined to be not much interested in subject matter, and to be un-

stable and changeable. The frenetic energy and changing enthusiasms
noted among them were both a delight and a trial to many, teachers:
what was most endearing about them was likely to be most exhausting.

More than three out of four teachers considered pupil discipline
a substantial problem. At the same time, dissatisfaction with the
work situation was more commonly directed to the lack of institutional
support which might make the job less burdensome than to the area of
human relations with pupils and parents.

Significant sources of strain were perceived by teachers in certain
conditions which reflected the fluid status and imperfect integration of
the junior high sequence. Thus, unsettled questions of effective pupil
grouping were regarded as a major or moderate source of strain in their
work by 54 percent of the teachers: teaching materials inadequately
geared to special needs of junior high pupils by 45 percent; dual re-
sponsibility of the teacher at the junior high level for academic
achievement and for individual adjustment by 61 percent; and controver-
sies over desirable programs and practices for junior high pupils by
33 percent of the teachers.

12.___a_a_2:rdialeijaiica_tmherzhitt: The findings indicate that a negative
assessment of junior high teaching tends to be particularly prevalent
among those who prefer an academically oriented teaching situation and
who set a relatively high value on professional status and prestige.

It may be helpful at this point to take a closer look at the results of

the study with particular reference to certain concepts, principles, and

perspectives of social science.

W.Vi 4, , ,.. .0. ,V:410014.344044.166...,.....,..
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PetctoLUs/sti:Dpztttdagtudu'LA._ig.._.gx'hJuniorHhTeahinct Rob?

In analyzing the results of the study, a key point of departure is the

junior high teaching role itself. The role has several distinctive features

which help to explain the problems that tend to arise in carrying it out, and
:1

its relatively limited attractiveness for prospective recruits. The junior

high teacher is called upon to perform what a sociologist would term a

"mediating role" between the world of elementary education and that of senior

high education with their divergent orientations and traditions. His main

function is to bridge the discontinuity between the two levels of education by

helping the pupil to make a smooth transition from the comparatively sheltered,

self-contained classroom environment and the relatively undifferentiated aca-

demic program of the elementary school to the academically specialized, vocation-

ally oriented and departmentalized program of the senior high school in which

the student must show initiative and make his own educational choices and

decisions. To facilitate this transition the junior high teacher has two tasks

which do not necessarily mesh: to assist in the academic and vocational develop-.

ment of the pupil and, at the same time, to guide him in his personal and social

adjustment. There are many related studies attesting to the conflicts implicit

in the situation. Thus, to spur a pupil to greater scholastic achievement may

be to alienate him from his peer group.* The norms for meeting the dual respon-

sibility conferred by the role have not yet been precisely or practicably

defined. This is partly due to the difficulties inherent in the mediating

nature of the role and partly to the lack of professional consensus with regard

/*or a general statement of some of the considerations involved, the reader is
referred to ., U I I . 4. 0 1 hvi. -4,. t 4 4 t ..,Altsoh
State Education Department, 1962. A brief list of selected references
dealing specifically with the junior high school is included in the Appendix
of the present report: Among current developments of particular interest is
the ongoing Junior High School Project at Cornell University.
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to where and how to strike a balance between the teacher's concern for the

development of specific academic skills and the coordinate concern with meeting

the pupil's social and personal needs.

Also significant is the fact that the role of the junior high teacher is

inadequately institutionalized. It is not fully recognized as a definite sub..

specialty in the professional training of teachers. The requirements for

holding the job generally do not include specialized technical competence, a
distinctive training program* or (except in New York City) a special license,

.the issuance of which would, in the view of some observers, bring more respect
and prestige to the role.

Since the role of the junior high teacher is relatively ill-defined and

unsupported by institutionally attested special competence, the incumbents tend

to suffer from an ambiguity of status. The importance ascribed to the role of

the junior high teacher by current educational ideology is not consonant with

the ranking and prestige given to it by the public at large or even within the

profession. Given this situation, it is scarcely surprising that junior high

teaching for a substantial proportion of teachers does not become a life vocation

but is only a transient phase in their careers.

Facrin ob D t fa tio hrCharatr
Institutional Setting. and Worktne Conditions,

While the nature of the junior high teaching role is basic to an under..

standing of teacher reactions to various aspects of the job, there are other

factors involved in determining whether these reactions will be favorable or

unfavorable. The evidence of this study indicates that certain teacher charac-

teristics tend to be associated with dissatisfaction. Notable among them are

the following: a strong academia orientation, a relatively high valuation of

professional status and prestige, a lack of definite interest in teaching

:4:44
Sr,



specifically at the junior high level, prolonged exposure to junior high teach-

ing conditions, and previous senior high teaching experience.

Ct course, the likelihood of dissatisfaction varies not only with the

characteristics of the teacher, but alito with the different institutional

settings in which teaching takes place. Thus, the data indicate that city and

rural systems have a higher proportion of oareer-dissattsfied teachers than do

suburban csohools. With respect to grade organization, it appears that the

incidence of dissatisfaction is particularly high among ninth-grade teachers

in the four -year high schools. This suggests that a direct confrontation within

one organisational framework of the disparate orientations of the junior and

senior high school armies tends to create a situation of particular strain for

teachers of the junior high grade.

Another set of factors bearing on the satisfaction of junior high teach-

ars comprises the specific conditions of work at this level. The evidence

indicates that not only salary considerations but problems of discipline,

onerous extra .curricular duties and lack of institutional support for teaching

activities (gam large classes, inadequate teaching materials) are closely

linked to dissatisfaction.

Approaches to Job Dispatisfa9tiogt Focus on Joe,

The question now becomes: What can be done about all this? The evidence

suggests that administrators who are concerned about teacher recruitment and

teacher turnover at the junior high level have several approaches open to them.

When social science perspectives are brought to bear on the issue, it

may be said that a certain amount of teacher turnover appears to be distinc-

tively !motional in junior high education In\oontemporary American society.

In this society, as in societies throughout the world, key extra-familial roles
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are not uncommonly patterned after family roles. Thus, the role of the elemen
tary school teacher in American society is patterned in significant respects
after the ideal or model role of the mother, while the role of the senior high
school teacher more closely parallels that of the father. However, junior high

pupils; a emerging adolescents responsive to social codes and norms character

ized by a high degree of rejection of and resistance to parental models, are not

as a group predisposed to be especially tractable or receptive toward teachers

who approach them in terms of such models.

A more appropriate cultural model for the junior high school teacher

may, as the interview materials suggest, be that of older brother or older

sister, a "confidant" figure relatively **lose in years and/or interests to the
pupil peer group. Considered from this standpoint, teacher turnover, by

ensuring a flow of comparatively young and fresh teachers into the system,

would not in itself be handicapping to the pupil, but would in fact be uniquely

adapted to the social and cultural needs of early adolescents. In these terms,
the cultural prototype of the junior high school would be a "society without

elders," where teachers either come and go while relatively young or, if they
persist as successful and well-adjusted members, they do so by remaining com-

paratively youthful in spirit, outlook and interests. In this context those

who do neither are misplaced. From the point of view of the administrator, it

may be far more difficult to find permanent teachers who are young in heart than

a succession of temporary teachers who are young in years.
All this asy be scant consolation to administi_Itors who are under pres

sure to provide a more lasting solution to recruitment problems. And it is
certainly true that over and against the furtatione.1 aspects of teacher turnover
must be weighed the negative effects of frequent hiringreht areas
as institutional stability and staff morale.
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There are persuasive indications that any efforts to solve problems

of staff turnover in various vocations fail essentially because they do not

focus sufficiently on the role itself. Unless the character of the role is

altered in a way meaningful to the occupant, increases in fringe benefits and

even silary may do little except to attract the mrong kind of person to the

job and dissuade "dead wood" incumbents from letaing. The real issue in staff

turnover is not "to get people to stay". One can always get ono ft people to

stay by offering some kinds of inducements. The basic issue is to get and keep

the kind of person best suited to an institutionally specified, institutionally

valued, and institutionally supported role. Studies of social organisation

and social process have stressed the importance of role definition to role per-

formance. It has been shown in many fields that a symptomatic approach to a

problem may leave its source untouched, so that an apparent or temporary alle-

viation will inevitably be followed by a recurrence of symptoms. Weak roles

will ultimately be filled by weak persons, at whatever price.

To be effective in the long run, administrative efforts must accordingly

be directed toward a bolstering of the role within the various institutional

settings. Judging from the interviews and from the literature, it is an excep-

tional administrator who--as far as his staff knowsever seriously and systsw-

atically assesses just what the role of junior high teacher actually entails in

his system, and incorporates that assessment into an explicit policy of

strengthening and supporting the role. Illustrative of the kind of attitude

that can develop where administrative clarification and reinforcement of staff

roles are lacking is the comment by one teacher that, "I have the feeling that

he (the principal) doesn't know what I do, and doesn't really want to know.

When I came here the other teachers told me that all that counted was keeping

the kids from acting up and staying out of trouble, and he hasn't given as any
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reason to believe anything else." And again: *What's expected of us? Not to

rock the boat, that's what it boils down to. All his tangy speeches aside, the

boss 6oesn't respect what we do. He doesn't expect much, and he doesn't get

much."

The administrator who familiarizes himself with the nature of the role

of junior high school teacher in the society at large will be better equipped

to bolster the role in a given institutional setting. He will better under-

stand the potential conflicts and ambiguities which, in the absence of adminis -

trative clarification and support, tend to be disruptive and frustrating to the

junior high teacher. By anticipating them and setting down guidelines which

teachers can follow and he himself will respect, he can do much to obviate

dissatisfaction. Of course, a teacher who is well satisfied with his role in a

particular institution may nevertheless leave junior high teaching because, in

terms of broader professional and public evaluations, it is still accorded a

relatively low status. Yet there can be no doubt that he is less likely to

leave than he would be if specific institutional support had not been forthcoming.

Moreover, local administrative decisions and policies contribute to the shaping

of social and cultural patterns in the larger Society. Ultimately there can be

no upgrading of the status and buttressing of the role of junior high teachers

in this society unlesr individual administrators are willing to att. The school

administrator who follows cultural trends without trying to shape them is not

taking full advantage of his own role.

That many teachers of junior high grades do not teach in junior high

schools adds to the equivocality of the role. As an eighth grade teacher in a

system pointed out, "I teach in an elementary school, so some think I'm an

elementary teacher. But I teach a junior high grade, so some think I'm a junior

high teacher. But no one knows for certain just Hiat I am, and to tell the
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truth, neither do I." Similarly, it was observed that the ninth grade teacher

in a 9-12 system may be identified as a high school teacher or as a junior high

teacher without any general assurance that he is either, or both. This again

is a problem the teacher cannot really solve without institutional clarification

and support.

Special certification for junior high teachers has sometimes been urged

as a way of demarcating and reinforcing the status. On the basis of this study,

it would appear that the effectiveness of such a measure would depend essen-

tially on what went with it. In and of itself, it could be no more than a hollow

formality; or, to the extent that it set apart the junior high teaching status,

it could set it apart as a comparatively low and undesirable status just as well

as a comparatively high and desirable status, according to factors wholly

outside the province of certification.

It is instructtwe for the administrator to consider the role of the

junior high teacher not only in a specific institutional context and in the

larger societal context, but also in a cross-cultural frame of reference. In

many societies of the worldnotably the so-called primitive societies studied

by anthropologists as natural laboratories of human experience through which

comparable kinds of problems are met in diverse waysformal education in the

sense of rite de nassame training tends to be concentrated in the period of

early adolescence, and to nark the passage from childhood to maturity. In

Western society generally and our own society in particular, the significance

of this period has been blurred, as the ascription of adult status has been

progressively deferred and formal education prolonged and diversified. While

a great deal is heard about the transitional character of junior high education,

from a cross-cultural standpoint one might well ask, "Transition to what?"

While certain elements of a change from childhood to young adult status are
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found...like cultural survivals, as it were --.in junior high education, what it

essentially represents is a transition between two educational structures which

are neither uniform nor stable, a transition whose starting and end points are

culturally neither precise nor especially meaningful. In short, while in a

cross-cultural context the period of early adolescent education is tremendous, lv

important, its forms and functions in our own society have a synthetic and

diffuse quality which emphasizes the need for administrative guidelines and

support.

Approaches.AgjobDissiaserCharateristics

While the effectiveness of administrative efforts to solve problems of

teacher turnover depends largely on their attention to the role of the junior

high teacher, there are various other pertinent considerations. When the focus

is on teacher characteristics the administrator may, as an approach complemen-

tary to that of suiting the role to the teacher, move to suit the teacher to

the role. That is, in his recruiting policy he could regard as warning signals

those teacher characteristics 'wallah tend to be associated with dissatisfaction.

Thus, prospective recruits would be considered relatively poor retention risks

insofar as they exhibited such characteristics as a very strong academic

orientation, a marked concern with professional status and prestige, n lack of

definite interest in teaching specifically at the junior high level, and previous

senior high teaching experience; and prospects couId.be selected accordingly.

While such a policy might in practice reduce the general turnover--at

least pending effective implementation of plane to bolster the role itself--it

has certain obvious disadvtntages. Apart from the risk of basing a predictive

policy on figures which show esslntially association and not necessarily cause

and effect, the use of findings on group tendencies in selecting individuals

may lead one to a wrong decision in any given case. Moreover, such a policy



really begs the question of what to do about the role. It is entirely conceiv-

able that the kinds of prospective teachers who presently would be rejected

under the policy would turn out to be eminently well suited to the role as

crystallized and strengthened by administrative action. Perhaps the most

judicious use of the data on teacher characteristics related to diagetiefawoin

is as a set of clues indicating to the administrator what kinds of teachers he

might expect by and large to retain or lose, depending on the present and

planned dimensions of the junior high teaching role in his school system.

roa he t. b Di t ut

When the focus turns to the institutional setting of junior high teach-

ing, the evidence linking certain types of systems to certain aspects of

dissatisfaction would appear to be of more indirect than direct usefulness to

administrators. Thus, administrators in districts which are becoming urbanized

can anticipate, that problems of discipline will loom larger as a source of

potential dissatisfaction for their teachers, and especially for eighth grade

teachers. This does not mean that such a sitmtion will invariably develop if

nothing is done about it, but knowledge of the general pattern can be helpful

in guiding attention and action to prospective trouble spots before the diffi-

culties that tend to be encountered there actually do arise and become acute.

Similarly, where a grade reorganization is contemplated, the administra-

tor can anticiatti certain kinds of problems as associated most closely with

certain types of organization; for example, he can expect to have special

problems in stimulating positive interest in junior high level teaching among

ninth grade teachers in a 9-12 system. Over the years, with changes in the

character of the environment and organizational modifications, he can expect

to find shifts in the types of problems he vill be called on to meet. Long-



-61»

range staffing plans for the junior high grades in a rural Km.12 system twenty

miles from a city may, for instance, be responsive to expectations of an

eventual emergence of a suburban 7-9 system, with a greater potential holding

power, but with heightened problems of satisfying the staff in such areas as

intellectual stimulation and supervisory assistance.

Of course, in a mobile, complex society, there can be no final determi-

nation of a state beyond which further adjustments will not be needed. Debates

over which type of organization is best for the junior high grams often imply

that this is a question that can be solved once and for all. From a social

science standpoint, the most relevant issue for the administrator is not *Which

is best?" but rather "What are the problems and consequences to be expected in

connection with each?" This study provides some leads-mend it is to be hoped

that other studies will provide otherswhich, if used with discretion by the

administrator, can better prepare him to meet that issue.

Approaches to Job Dissatisfaction: Items on Working Conditionp

Still another focus is provided by the specific conditions of work. It

is strongly suggested that in dealing with those conditions most closely iden-

tified with teacher dissatisfaction (2sius low salaries, onerous extra-curricular

duties, relatively large and/or difficult-to-control classes, inadequate teaching

materials), the administrator treat them not separately or as isolates, but as

part of the overall process of strengthening and reinforcing the role of the

junior high teacher. Decisions bearing on such conditions can have a vital

impact on the shaping of the role. What the teacher is expected to do (gam

academic in relation to nonacademic duties), in what kinds of classes with what

kinds of pupils, using what kinds of materials, and for what kind of mospense
tbase are all correlates of role determination. To the extent that provisions



adopted are directed toward elevating the role itself, their efficacy can be

enhanced. Thus, the value of a salary increase for teachers can be expected

to vary considerably according to the manner in which it is given. As we have

seen, it is not solely the objective features of a job that influence reactions

to it, but how those features are perceived and assessed by the incumbent.

With regard to teacher satisfaction, there is every indication that it makes a

great deal of difference whether a salary increase is construed as a concession

reluctantly or patronisingly given in order to pacify subordinates, or as part

of a positive and genuine administrative effort to secure fora profession of

recognized worth the standing and respect it deserves.





THE UNIVERSITY OF THE STATE OF NEW YORK
The State Education Department

Albany 1

Lorne H. Woollatt

Associate Commissioner for
Research and Special Studies

To Superintendents and Supervising Principals:

Division of Research
Edmund H. Crane, Director,

October 10, 1961

The State Education Department is engaged in a comprehensive
study of junior high schools. In part, this study is concerned with
problems of recruiting and maintaining junior high school staff. The
Division of Research has been asked to assist in the identification of
various factors related to job satisfaction at the junior high school
level. We are interested not only in the special difficulties but also
the special rewards that tend to be characteristic of junior high
school teaching. Our study covers grades 7-9 whether offered in a
separate junior high school or K-8, K-12, 7-12, 9-12 schools. There
will be no evaluation of particular school systems: our interest is
in the Statewide picture.

The enclosed questionnaire was developed from early interview
materials to supply part of the needed information. Would Yqu please,
help by distributing copies of the Questionnaire as specified on tbs
attached vase. You will note from the instruction sheet that teachers
are to return questionnaires directly to the Division of Research by
October 30. The schools in our sample were selected on a random
basis, and names of districts and respondents are not called for in
the questionnaire.

We will greatly appreciate your cooperation in this undertaking,
and hope that the results will be helpful to you.

EAC :JR

Eno.

...A./W OM".

Sincerely,

Edmund H. Crane



-65-

THE UNIVERSITY OF THE STATE OF NEVI YORK
The State Education Department

Albany 1

Lorne H. Woo llatt

Associate Commissioner for
Research and Special Studies

Division of Research
Edmund H. Crane, Director

October 10, 1961

To Teachers of Junior High Grades 7.9:

We are asking your assistance in a State Education Department study of
junior high schools. Part of this study concerns special problems of recruit-
ment and maintenance of junior high school staff. The Division of Research
has been asked to assist in the identification of various factors related to
job satisfaction at the junior high school level. The attached, questionnaire

was devised to supply part of the needed data. The information collected will
be used by all agencies of the Department concerned with the problems of
junior high school teaching.

In completing the questionnaire please note that the term "junior high
school" is to be interpreted as covering not only the separate junior high
school but also junior high grades in K.8, K -12, 7-12 and 9-12 school systems.
We ask you to answer all questions in which the term "junior high school" is
used in the light of your observations and/or experiences in the junior high
grades you teach.

Please answer all questions fUlly, carefully and frankly. You will
observe that in order to keep all answers in strict confidence, neither your
name nor the name of your school district appears on the questionnaire. But
this precaution makes impossible any future followup. Consequently coopera-
tion on the part of all teachers is essential to the success of this project.

Although the questionnaire contains several pages, we have found in
trying it out on various groups that it only takes about fifteen minutes to
fill out.

Please return the completed questionnaire directly to the Division of
Research in the enclosed envelope, by October 30.

EHCsJR
Eno.

F-2895

Sincerely,

Edmund H. Crane
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THE UNIVERSITY OF THE STATE OF NEW YORK
The State Education Department

Divlsion of Research
Albany 1, N.Y.

Questionnaire on Junior High School Teaching

1. What is the grade organisation in your school?

K-S

7-9 (separate
7-12 (six-year

combined
Jr.-Sr. H.S.)

2. What grade or grades do you teach?

7 a

3. In what kind of district do you teach?

city or city central

village or village
central

4. What subject or subjects do you teach?

agriculture
art
citizenship education
commerce
English
foreign language
health

5. Sex and marital status

6. Age

single
married

divorced, widowed
or separated

under 30

-40

9-12
other

(specify)

9

supervisory district,
central

other

home economies

industrial. arts and shop
mathematics
music

__physical education
science

Female,

single
married
divorced, widowed
or separated

-50
over 50
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7. How many years have you taught at the junior high school level?

1-2

=111111.3.1.5

more than 15

8. Have you had previous experience in teaching at the elementary or

senior high level?

yes, elementary only
....yes, senior high only
....yes, elementary and senior high

no

9. Did you originally become a junior high school teacher knaglitze
specifically wanted to teach at that leveal

no

10. If you were starting your career all over again,/ would you choose

junior high sohool teaching?

definitely yes
probably yes
uncertain

....probably no
definitely no

11. What are your ultimate plans?

plan to remain in junior high
school teaching until retirement
plan to continue teaching, but
preferably at another level
plan to go into administration

...plan to take a job not connected
with education
plan to devote full time to
homemaking
other (specify)
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12. Please answer gigh of the following questions by placing a cheokmark in the
appropriate space.

Do you believe that junior high or senior high
school teaching gives the teacher more
opportunity to teach what he knows?

Would you say that teachers can ask more homework
in junior or senior high school?

In your opinion, do junior high or senior high
school teachers have a heavier work load?

Do you think that junior high or senior high
school teachers tend to have larger classes?

Would you say there are proportionately more
problem children in junior or senior high
school?

Do you believe the teacher has more leeway in
making professional decisions in junior or
senior high school?

In your opinion, is junior high or senior high
school teaching more challenging?

Do you feel that the teacher has more opportunity
to observe pupil growth and development in
junior or senior high school?

Do you think a teacher can devote more time to
teaching and less to clerical work in junior
or in senior high school?

Would you say that the junior high or the senior
high school teacher tends to consider his work
more important academically?

In your opinion, do junior high or senior high
school teachers have closer contacts with
individual pupils?

Do you believe that junior high or senior high
school teaohers have more responsibility for
the overall development of pupils?

In your estimation, is the wear and tear on
teachers greater in junior or senior high school?

Junior Senior

_.high,. .131gb.
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13. In terms of your sadsaja_bpalegiLLNUnte,vredvapa, how satisfying has

junior high school teaching been?

very satisfying
satisfYing

_____,unsatisfying
very unsatisfying

14. In the last five years, have you been called on to teach any junior high school

subjects which you did not feel qualified to teach?

no

15. On the basis of your pre-service training and practice teaching, did you find

junior high school teaching more difficult or less difficult than you expected?

pore difficult than expected
less difficult than expected
neither more nor less difficult

than expected '

16. Is there a tendency in junior high school to assign the more difficult classes

(in terms of slow learners or discipline problems) to beginning teachers?

yes no

17. Which of the junior high grades do you regard as most difficult to teach?

8 9

18. Which of the following statements would you say apply generally to the junior

high school pupils you have taught? (Check as many as appropriate)

They are idealistic.
They tend to be rebellious and defiant toward authority.

Their spontaneity and buoyancy are refreshing.

They are not much interested in subject matter.

They are difficult to keep motivated.

They are unstable and changeable.
They tend to form "crushes" on young teachers of the opposite sex.

They frequently turn to teachers for help with their personal

or social problems.
Their immaturity requires special guidance, yet they want to be

treated as adults.
They work hard for teachers they like.
They show little or no recognition or appreciation of the

teacher's effort.



19. In your estimation, about what percentage of your pupils come from
familiee in each of the following income brackets?

Percent
of

.V.Rill

MMI.=1111

Total 100%

family income less tnan $5,000
family income $5,000.$10,000
family income more than $10,000

20. In your opinion, how serious a problem is discipline at the junior high
level?

particularly acute at this level
definitely a problem, but not
particularly acute

not a serious problem

21. What has been your own experience with discipline at the junior high level?

an especially difficult part of
my job

definitely a strain, but not a special
source of difficulty

not a strain

22. Do you feel that beginning junior high school teachers receive the help
and support they need from superiors?

AO

no opinion
fi

23. In general, do you feel that junior high. school teachers receive as much
help as they need fa* midance personnel in handling pupil adjustment
problems ?.

yes
no
uncertain
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24. To what extent, if any, do you feel the following conditions represent
stress or strain in your work as a junior high teacher?

controversy over desirable programs
and practices for early adolescence

Major Moderate Not a
source source source Not

of stress of stress of stress appli-
or strain or straill or strain mat

unsettled questions of effective
pupil grouping

frequent changes in teaching practices
and programs

teaching materials inadequately geared
to special needs of junior high
school pupils

pressures from parents on teachers to
provide social and perscrs1 guidance
for pupils

dual responsibility of teaching for
academic achievement and teaching
for individual adjustment

uncertainty about future organization
of junior high school grades

0/11111111111,

=1.11111111MIIIM

4111/111111M1110.1111

25. How would you describe the prestige of junior high school teachers in comparison
with that of senior high school teachers in the community?

prestige of junior high school teachers decidedly lower
_ prestige of junior high school teachers somewhat lower

prestige of junior and senior high school teachers about the same
prestige of junior high school teachers somewhat higher

...prestige of junior high school teachers decidedly higher

26. If a junior high school teacher were to be reassigned to a senior high position,
would the move be considered a promotion by other teachers?

definitely ...probably not
...probably definitely not

no opinion
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27. Do you work after school or during vacation to supplement your income?

no

28, How would you rate your satisfaction with the following aspects of your work?

Very Verygattglad Satisfied linittliCtid ilmajafald
salary
teaching load
respect and recognition from
community

respect and recognition from
superiors

relations with pupils
relations with parents
supervisory assistance
intellectual stimulation
teaching materials
class size
extra class duties

VOMMOMIMMOD mawilsms~. OMMISOMPOWS VOMOI
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29. In comparison with elementary or senior high school men teachers, would you saythe opportunities for junior high school men teachers to advance to adminis-trative or supervisory positions are more favorable or less favorable?

more favorable
less favorable
same

30. In comparison with elementary or senior high school women teachers, would you saythe opportunities for junior high school women teachers to advance to adminis-trative or supervisory positions are more favorable or less favorable?

more favorable
less favorable
88.1118

31. What type of school organization do you believe is most suitable for the juniorhigh grades?

7-12

K-8, 9-12
separate junior high
school (7-9)

other
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32. How would you rate the following as attributes of a successful junior high school
teacher? Double check (xx) the three you consider most essential.

competence in exercising discipline

thorough knowledge of subject matter

youthful in age and/or outlook

sympathy in dealing with personal problems
of pupils

ability to gain respect of pupils

elementary teaching experience

fairness and impartiality in dealing with
pupils

special training for junior high school

teaching

responsiveness to interests of emerging
adolescents

patients and self-assurance in the face of
exasperating or irritating pupil behavior

willingness to accept and try out new ideas

genuine liking for this age group

Desirable
but not Relatively

Etsential upential gailmlut
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Table I

Distribution of Responses to Question: "Did you originally become a
junior high school teacher Devalues yob sgecifically wanted to teach

at that level ?" By Sex and Marital Status of Respondent

Original
preference for
junior high

teaching

Sex and marital status Totals
Male Female

Number

,

Percent
Single Married Divorced' Singleg Married Divorced,

etc.
Yes 48 182 2 110 133 18 493. 37

No 83 335 5 335 242 33 833 62

No response 1 5 0 6 10 1 23 2
.

Totals
Number 132 522 7 251 385

,

52 1 349 100*

Percent 10 39 0.5 19 29 4 100*

*Deviations from 100 percent in computed percentage totals are due to rounding
off.



Table II

Distribution of Responses to Question: "Did you originally become a
junior high school teacher bliumniuurscillakatiantasUallugh

4 that lover" By Age of Respondent

Original
preference for
junior high

teaching

Age

_
Totals

Under 30 30-40 41-50 Over 50 No response Number Percent

roe 173 117 80 121 2 493 37

No 268 259 153 149 4 833 62

No response 7 7 4 5 0 23 2

Totals
Number
-

448 383 237 275 6 1349 100*

Percent 33 28 18 20 0.4 100n

*Deviations from 100 percent in computed percentage totals are due to
rounding off..



Table III

Distribution of Responses to Question: "Did you originally
become a junior high school teacher because iou,

wefica wanted to teach at that level?"
ade Organization of School in Which

Respondent Teaches

Original
preference for.
junior

highteaching

Grade organization i Tattle

1-8 7-9
.

7-12 9-12

-

1-12 Number Percent

Yes 27 353 76 17 20 493 37

No 44 494 177 57 61 833 62

Mb response 0 9 3 5 6 23 1 2

Totals-
Nulber 71 856 256 79 87 1 349 100*

Percent 5 63

.

19 6 6 100*

*Deviations from 100 percent in computed percentage totals aredue to rounding off.



t

Table IV

Distribution of Responses to Question: "Did you originally become a junior

high school teacher
lignril By Kind of District in Which Respondent Teaches

Original

preference for
junior high
teaching

ISind of dist c Totals

City or
city

central,

'Village or
I village

central

Superviso

distctri
City Suburban Rural Number Percent

Yls 276 70 147 276 171 46 493 37

Ito 426 120 287 426 314 93 i 833 62

No response 12 3 8 12 6 5 23 2

Totals
Number 714 193 442 714 1 491 144 1 349 100*

Percent 53

,

14 33 53 I 36 11I 100

*Deviation ins 100 percent in computed percentage total is due to rounding off.
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Table V

Distribution of Responses to Question: *Did you originally become
a junior high school teacher because you specifically wanted to

teach at that level?" By Number of Years of Junior High
Teaching by Respondent

Original preference
forfor junior high

teaching

Years of unior hi:h teachin: Total

1-2 3-5 6-10 11.15 than
1

No
response Number Percent

Yes 98 146 85 43 119 2 493 37

No 194 228 173. 80 156 4 833 62

No response 8 3 3 2 3 4 23 2

Totals
Number 300 377 259 325 278 10 3. 349 10011

Percent 22 28 19 9 21 1 100

*Deviation from 100 percent in computed percentage total is due to rounding off.
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Table VI

Distribution of Responses to Question: "If you were starting your career all
over again, would you choose junior high school teaching?" By Sam and

Marital Status of Respondent

SOMMOOMMOMUSIMINSOUSIMOinatinslOwanainnwmiUSIMMIIIMMOMOUBSSIBMWWWWWWIMUS OUSIUMMIRMSOUSOUS

Would choose
junior

high teaching

Sex:and marital status Totals
e

Single Married
vorc
etc.

Single Married
c Number Percent

Definitely yes

t

25 117 2 71 96 15 326 214

Probably yea 49 155 2 69 100 14 389 29

Uncertain 214 89 0 44 61 3 221
i .

16

Probably no 23

,

103 1 I 38

.

80 11 256 19

Definitely no 8 57 2 26 44 7 144 11

No response 3 1 0 3 4 2 13 1

Totals
Number 132 522 7 Illiall 385 52 13149 100

Percent 10 39 0.5 19 29 f 4 1 100*,

*Deviation frost 100 percent in computed percentage total is due to rounding off.



Table VII

Distribution of Responses to Question: °If yon were starting
your career all over again* would you choose junior

high school teaching?s By Age of Respondent

ameantommiataissimatrimusamasimmonsmesistasestatessossatannunit rsessassesassess

Would choose

illni°rhi:h ta , 1

:e Totals
Under 30 30-40 41-50 Over 50 °r one Nu m 11.-e Percent

Definitely yes 110 91 50 74 1 326 24

Probably yea 138 120 75 56 0 389 29

Uncertain 81 71 34 34 1 221 16

Probably no 87 64 46 58 1 256 19

Definitely no 27 34 29 51 3 11114 E.

No response 5 3 2 0
. 1

13 1

Nuother
-

448
1

383 237 275 6 i 1349
1

100

Percent 33 28 18 20 0.4 10041

41Deviatica frog 100 percent in computed percentage total is due to
rounding off.
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Table VIII

Distribution of Responses to Questions If you were starting
your career all over again, would you choose junior

high school teaching?* By Grade Organisation of
School in Which Respondent Teaches

.1....mommi...m..mmammummummummmummummusim
Would choose

junior
....hijh tea

Grade, org cation

ammem.....,........m
Totals

1-8 7-9 i7-12 9-12 1-12 Number Percent

Definitely yes 23 224 58 11 10 326 24

Probably yes 20 2514 76 15 24 389 29

Uncertain 12 132 49
,

13 15 221 16

Probably no 11 158 48 20 19 256 19

Definitely no 5 84 21
A

16 18 1144 11

No response 0 4 4 4 1 13 1

71 856
Totals

Number 256 79 87 1 349 100

Percent 5 63 19 6 6 100*

*Deviation from 100 percent in computed percentage total is due to
rounding off.

71;-.4 r
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Table II

Distribution of Responses to Question: "If you were starting your

career all over again, would you choose junior high school

teaching?" By Kind of District in Which Respondent Teaches

gmsgmamgnnnmmmmsmmamgngnpmssegvntfturmggsmggwnamnmwamnssmsmwsmmsamssgfsmummnssssmsnnmaagm

Would choose
junior

high teaching

ind of d strict Totals

ty
or
city

central

V i age
or

avillage
--

central

Super-
visory
district

Oily Suburban Number Percent

Definitely yes 171 36 119 ' 171 127 28 326 24

Probably yes 203 68 118 203 146 40 389 29

Uncertain 105 39 77 105 89 27 221 16

Probably no 133 39 84 133 93 30 256 19

Definitely no 95 9 40 95 30 19 la 11

No response 7 2 4 7 6 0 13 1

Totals
Number 714 193 442 71 491 144 1 349 100

Per 53 14 33 1 53 36 11 100

Wa
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Table X

Distribution of Responses to Question: "If you were starting your
career all over again, would you choose junior high school

teaching?" By Number of Years of Junior High Teaching
by Respondent

Would
junior

teaching

choose Years of junior high teaching ! Totals
high

1-2 3-5 6-10 11-15 )bre than 15 No response Number Percent,

24Definitely yes. 62 . 95 56 34 78 1 326

Probably yes 93 112 84 35 62 3 389 29

Uncertain 63 55 45 25 33 0 221 16

Probably no 54 88 46 19 47 2 256 19

Definitely no 27 23 27 9 57 1 144 32

No response 1 4 1 3 1 3 13 1

Totals. Number 300 377 259 125 278 10 1 349 100

Percent 22 28 19 9 21 1 100



Table XI

Distribution of Responses to Questions "If you were starting your career
all over again, would you choose jtmior high school teaching?"

By Subject Taught by Respondent



Table m

Distribution of Responses to Question: "If you were starting
your career all over again, would you choose junior high
school teaching?" By Grade Level Taught by Respondent

sossineasstassimataisssistaisisessesismagatesimaransisatmassousareassassuelessauratimarainssarasupans

Would choose
junior

high teaching

Grade taught
7 1and
9

8and
9

7,8, 9 No
response

Totals
I

Number Percent7
only

8
only

9
only

7and
8

Definitely yes 36 22 45 87 14 35 85 2 326 214

Probably yea 28 31 714 78 22 53 97 6 389 29

Uncertain 27 12 Ito 50' lo 25 56 1 221 16

Probably no 13 9 76 49 13 31 62 3 256 19

Definitely no 312 43 19 ii 17 37 2 1144 11

No reaponce 0 2 6 2 0 0 2 1 13 1

100
Totals

Number 107 88 284 285 70 161 339 15 1 3149T

Percent 8 7 21 21 512 25 1 100
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Table XIII

Distribution of Responses to Question: "What are your ultimate planer
By Sex and Marital Statue of Respondent

semsmssammumssmatimmessimmommenummessamissammenssmassammismismsal===imtmussommmmum

Ultimate plans
Sex and mural status To

ilia. Female
PercentSingle Married D vorced Single Married Divor Ntutber

Remain in juniOr
high teaching

144 208 14 117 224 36
*

633 la
Teach at another

level 52 138 1 56 63 9 319 24
Go into admin-

istration 21 116 2 12 13 0 164 12
Take SA not in

education I 18 0 4 .
0 30

,

2
bevote full time

to homemaking
2 0 0 28 143 1 74

.

5

Other 6 35 0 30 31 4
0

106 8

No response
,

3 7 0 4 7 2
,

23 2

Totals
Number 132 522 7 251 385 52 1 3149 100

Percent 10 39 0.5 19 29 4
.

locP i
1

*Deviation
from 100 percent in computed percentage total is due to rounding off.



Table XIV

Distribution of Responses to Questions "What are your
ultimate planar By Age of Respondent

Ommusimismeammisamissmumisimmem=======a=ma=10,01111==m==um=============ma

Ultimate plans
Age Totals

i er
30

30-40 41-50 C)ver50 Noresponse Number Percent

Remain in junior,
high teaching

ic5 347 152 223 6 633 47

Teach at another
level 142 109 41 27 0 319 24

Go into admin-
istration

63 77 19 5 0 1614 12

Take job not in
education

19 8 1 2 0 30 2

Devote tin time
to homemitidnr

64 6 1 3 0 714

Other 49 28 18 11 0 106 8

No response 6 8 1 5 it 0 23 2

Totals
Number 1448 383 237 275 6 1 3149 100

Percent 33 28 i 18 201 0.4 100*

*Deviation from 100 percent in computed percentage total is due
to rounding off.

` ;44,4, .."..V.:402.CALRA101.40 qiWirlArseikaligiii4A1.44.1.441106" '001(44411..i



Table XV

Distribution of Responses to Question: "What are your
ultimate plans?" By Number of Years of Junior

High Teaching by Respondent

anumssswmmsmsmmsmsnumsssssnswgmsnmsmswamamemmsssmsemswnsmmssxgamsw=

Ultimate plans
Tears f junior high teaching

14°1443
than
15

No

Tells

Number Percent1-2 3-5 6-10 11 -15

Remain in illniOr
high teaching

73 126 123 78 230 3 633 147

Teach at another
level

101 322 514 17 23 2 319 24
Go into admin-

istration
37 159

I

47 13 8 0 164 12
Take job not in

educatice
12 3 2

.
2 0 30 2

Devote full
to homemaking

Other

WA. 40 22 9 1 2 0
.

74 5

33 33 18 10 11 1 106 8

No response f 4 4 5 4 2 14 23 2

Totals
Number 300 377 259 125 278 10 1 3149 100

Percent 22 28 191 9 211 1 100



Table XVI

Distribution of Responses to Question: "What are your ultimate plane ?"

By Grade Organization of School in Which Respondent Teaches

Ultimate
Grade organization Totals

plans
K-8 7-9 7-12 9-12 X-12 Number Percent

Remain in junior high
33 446 98 23 33 633 47

Teach at another level 17 165 74 35 28 319 24

Go into administration 12 107 26 9 10 164 12

Take job not in education 0 20 6 2 2 30 2

Devote full time to
homemaking

2
i

46 22 2 2 74 1 5
.

Other 7 58 24 7 10 106
1

8

No respmee 0 14 6 1 2 23 2

Totals

Number 71 856 256 79 87 1 349 100

Percent 5 63 19 6 100*

*Deviation from 100 percent in computed percentage total is due to

rounding off.



Table XVII

Percentage Distribution of Responses to Selected Questions
on Junior High Teaching in Comparison with Senior

High Teaching. By Grade Organization

sssssm num imensimagenimmemmen unswumwmsmsmmgsssmmmxrsssgmuswsmssmswnssesmmsmsmwwasmmamnwowwssws

Questions Responses
_,Grade organization of res °Wel

K..8

16%

U22.!
9%

7-12 !

9%

,9).12 K-3.21

8% 1567Do you believe that junior high or senior high
school teaching gives the teacher more oppor-
tunity to teach what he knows?

Junior high

Senior high 48 1 60 59 J 64 55

In your opinion, do junior high or senior high
school teachers have a heavier work load?

Junior high 46 45 35 8 31

Senior high 13 11 17 55 22

Do you think that junior high or senior high
school teachers tend to have larger classes?

Junior high 62 59 73 33 91

Senior high 16 8 2 14 1
Do you believe the teacher has more leeway in
making professional decisions in junior or
senior high school?

Junior high 28 16 17 7 15

Senior high 35 38 32 41 28

In your opinion, is junior high or senior
high school teaching more challenging? lSenior

Junior high 50 46 33 10 31

high 21 24 34 57 36
Do you feel that the teacher has more oppor-
tunity to observe pupil growth and development

Ja1211STgttigal2LULAgah221?

Junior high. 80 71 58 36 6 1

Senior high 9 10 17 36 15
Do you think a teacher can devote more time to
teaching and less to clerical work in junior
or apnior _high school?

Junior high 13 5 6 22 9,--
Senior high 39

, 42 23 16 35
Would you say that the junior high or the
senior bigh school teacher tends to consider
MS work tore important academically/

Junior high 9 4 3 4 3 A

Senior high 50 61
4

59 64 58

In your opinion, do junior high or senior high
school teachers have closer contacts with
individual Ale?

'Junior high 72 55 35 25 38

Senior high 7 14 27 26 33
i o you - eve ; un or 1 g or se or 3 k
school teachers have more responsibility for
the overall development of pupils?

'Junior high 57 60 142 34 53
Senior high 4 3 7 14 t 11

In your estimation, is the wear and tear on
teachers greater in junior or senior high
school?

'Junior high 61 76 62 44 70

senior high 7 3 6 21
..

Awmakaki4Amin

by teachers in a given classification. Thus, 16 percent of all responding teachers in
K-8 systems answered "junior high" to the first question. For purposes of simplification
percentages of "same" responses are not given, but in each case are readily ascertained
b7 subtracting the combined "junior high, and "senior high" percentage f'om 100. Thus,
on the first question, the percentage of "same" responses from teachers in X-8 systems
is 100 - (16 + 48) s 36 percent.
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Table XVIII

Percentage Distribution of Responses to Selected Questions on Junior High
Teaching in Comparison with Senior High Teaching. By Age and Number

of Tears of Junior High Teaching



E
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Table XIX

Percentage Distribution of Responses to Selected Questions on Junior High
Teaching in Comparison with Senior High Teaching. By Previous

Teaching Experience at Other Levels

ftmmmmssmmsemmmosmst....oa:...gmsmsmggmwggussumsmmgmmmmsaam.mmm.mmmgmua.gmmagmmmmsm..mgim.mmomsagmm...gewm
(Previous teaching experience at

1Questions Ne. elemenTAnrem *awl.. ragn level
sponses Elem.

onl,
Sr. high Both Neitheronl

Do you believe that junior high or senior high
school teaching gives the teacher more oppor-
tunity to teach what he knows?

Jun Or
h

9%
hig 10% 11% 9%

hi gh
iorSe 42

63 54 66

In your opinion, do junior high or senior high
school teachers have a heavier work load?

&UAW 59
high 37 38 36

'senior 6 19h h 21 13

Do 'ma think that junior high or senior high
school teachers tend to have larger classes?

69 59:h 70 59

en or 4
hi:h 8 8 8

Would you say there are proportionately more
problem children in junior or senior high school?

un r 83o
hi h 71 75 Tx

Senior
hi :h

4
9 7 8

In your opinion, is junior high or senior high
school teaching more challenging?

or
high

51
33 42 42

Senior
high

15
37 26 29

Do you feel that the teacher has more opportunity
to observe pupil growth and development in junior
or senior high school?

4unior 68
high 65 65 68

Senior
high

8 17 14 12

Vould you say that the junior high or the senior
high school teacher tends to consider his work
sore important academically?

Junior 9
high 2 3 3

9Seam* 54
hig h

Junior
hi

60
gh

66

46

62

46

57

48
In your opinion, do junior high or senior high
school teachers have closer contacts with
individual pupils? Senior 9

hi:h 20 23 I 18

In your estimation, is the year and tear on
teachers greater in junior or senior high school?

or Rh

ltV.....1..L.....
66 69

8

69

Senior 0
1,......au........

Namirillrommr.1.4

6 4

*Percentages are based on all responses (excluding the "no response" category) to a questionby teachers in a given classification. Thus, 9 percent of all responding teachers withprevious elementary teaching experience only answered "junior high" to the first question.For purposes of simplification, percentages of "same" responses are not given, but ineach case are readily ascertained by subtracting the combined "junior high" and "seniorhigh* percentage from 100. Thus, on the first question, the percentage of "same"responses from teachers with elementary experience only is 100 - (9 + 42) 49 percent.



Table XX

Pupil Characteristics Noted by Teachers, by Sex and Marital
Status of Teachers. Percentage Distribution

Pupil characteristics

-...mu
Percentage of teachers noting
characteristic, of sex and
marital status specified*

Men Women
Single I Married

Men Women Men Women

They are idealistic 25% 21% 32% 22% 23% 21%

They tend to be rebellious and defiant toward
0 28 31 31 6

....12

Their spontaneity and buoyancy are refreshing. 56 64 53 67 57 61

They are not much interested in subject matter. 58 56 61 59 57 54

They are difficult to keep motivated. 39 35 48 33 37 36

They are unstable and changeable. 48 50 49 54 48 51

They tend to form "crushes" on young teachers of the
sex. 34 33 36 33 34 32__opposite

TheLfsormtenotrlIotem t(2)41!=ers for help with their 25 40 27 37 24 39

guidance, yet they 76 86 73 83 77 87

They work hard for teachers they like. 69 67 67 65 69 69

ThZesrellifitrtieeNoN
recognition or appreciation of

23 23 23 20 24 25

The "divorced, widowed or separated" category is not shown separately, but is included

in the totals for men and women.
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Table XXI

Percentage Distribution of Responses to Question,
"Which of the junior high 7rades do you regard

as most difficult to teach ?" By Grade
Taught by Respondent

MOSIMINUMEMMUMinalnIMMINIMMIBMWOMMUSISOMMIWWWIDUMNIMMIROMUI

Grade considered most Grade tau ht b' res ondent
difficult to teach OM MO

7 25% 36% 26% 24%

8 56 53 49 52

19 11
'NOMMEN.

Table XXII

25 24

Percentage Distribution of Responses to Question: "Which
of the junior high grades do you regard as most difficult

to teach?" By Sex and Marital Status of Respondent

messommumenssummossismessammessmassmamommommomensmasommismonsse

Grade considered most
Sex and marital status of respondent*

difficult to teach Men Women Single ied
Men MWomen Men Women

7 32% 25% 36% 26% 32% 23%

8 44 56 55 44 58

9 24 19 22 19 24 19

*
The "divorced, widowed or separated" category is not shown

separately, but is included in totals for men and women.

Table XXIII

Percentage Distribution of Responses to Question: "Which
of the junior high grades do you regard as most difficult

to teach?" By Age of Respondent

SIMOSIOnOSOMMUMMUSIMMIUSIMMOOMMIMISMOMMINIMOMMIMMUOMUUNIMOMIOWIM

Grade considered most
difficult to teach

Age of respondent

31-40 41-50 Over 50Under 30

7 35% 30% 20% 23.5%

8 44 46 55 61.5

9
_

21 24 25 15
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Table XXIV

Percentage Distribution of Responses to Question:

"Which of the junior high grades do you regard as

most difficult to teach?" By Kind of District

smagiamolgimmummustausimmutimamigiBUIBUIRMUMMISIUMNIMMIUMMUMSUMMOROMIM

Grade considered most
difficult to teach

Kind of district in which
re ondent teaches

Cit Suburban Rural

7

8

9

27%

55

18

23%

49

28

53%

29

18

Table XXV

Percentage Distribution of Responses to Question: "Which

of the junior high grades do you regard as most difficult

to teach ?" By Type of Grade Organization

IIIMMIBUSOMMUSIRIMMUSIMMINIUMBOWIMMUMMOSSMIRMISMAIMMISOUSISMUMMORIMMUMMUOMMO

Grade considered most
difficult to teach

7

8

9

Grade organization of school sys-

stem in which respondent teaches

K-8 7 -9 7-12 9-12 ) K-l2

55.5% 22%

36.5 57

8 21

35% 27% 57%

140 [ 35 26

25 38
1

17

Table XXVI

Percentage Distribution of Responses to Question: "In your

opinion, how serious a problem is discipline at the junior

high level?" By Sex and Marital Status of Respondent

OWMOWnniOUMXtSIRuMSMMIMWMU===UMRW.USBMIWS'USB=UUIBMWIWWUSMMUWggnUMUWUMBUM

How serious a problem
is discipline?

Particularly acute at
this level
le rm a pro em,

not articularl acute

Sex and marital status of
csoondene

Men Women

22%

Single Married

M n Wo =n Men Women

29% 23% 27% 22% 32%

Not a serious problem

53 514 148

24 20 24 20 24 20

*The "divorced, widowed, or separated" category is not shown

separately, but is included in the totals for men and women.

,..;,..,7ArlY01,114..V.
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Table XXVII

Percentage Distribution of Responses to Question: "'What has been your

own experience with discipline at the junior high level?" By Sex and
Marital Status, and Age of Respondent

111=1111111INFC.

Characteristics of
respondents

Experience with discipline
An especially
difficult part

of my job

Definitely a strain,
but not a special
source of difficulty

Men

Women

Sex and marital
Single

status*

Men

io%
1

52%

5610

16

Women

Men

8

9
Married

Age

Women

Under 30

30-4o

41-50

9

7

49

58

52

55

51%

52

62

Over 50 12 53

Not a
strain

38%

34

35

34

39

34

38%

39

31

35

*The "divorced, widowed or separated" category is not shown separately,
but is included in the totals for men and women.



Table XXVIII

Percentage Distribution of Responses to Question: "What has been your

own experience with discipline at the junior high level?" By Grade

Organization, Grade Taught, and Kind of District

Teaching conditions
of respondents

..----L----.U...I.--4...---at2EAL.fficult°f°bs°uzZ...----....

K..8

Experience with discipline

An especially
difficult part

13%

Definitely a strain,'
but not a special

49%

Not a strain

38%

Grade

organization

7-9 11 57 32

7-12 a 47 45

9-12 9 43 48

K-12 10 48 42

Grade
taught

7 8% 52% 40%

8 9 56 35

9 9 49 42

Kind of
district

City 11% 58% 31%

Suburban 9 49 42

Rural 9 51
.1.--------...

40

4., V 4,4- 4 44,,47 44. -
444



Table XXIX

Distribution of Teacher Responses to Question: "Do you
work after school or during vacation to supplement

your income?" By Sex and Marital Status
of Respondent

Work to supplement
income?

oex aria marira1. status
Total .1 e : ied

Me i Women Men Women Men Women

Yes I I I I

1

Number 523. 346 83 88 432 54

Percent 80 22 65 33 84

No

Number 127 530 45 166 83. 326

Percent 20 78 35 67 16 86
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Table XXX

Percentage Distribution of Teacher Responses Indicating Satisfaction or
Dissatisfaction with Various Conditions of Work. By Sex and

Marital. Status of Respondent

Conditions
Sex and marital status of reppondent*

MarriedResponses I en Women Sinele
Men Women Men omen

Salary
Satisfied** 47% 74% 59% 82% 49% 71%
Dissatisfied*** 52 24 41 17 54. 27

Teaching load
Satisfied 72 66

I
73 74 7, 62

Dissatisfied 27 I 32 26 26 26 35
Respect and recognition

from conmsmitv
Satisfied 74 I 85 76 86 73 83
Dissatisfied 24 10 22 10 24 14

Respect and recognition
from superiors !Dissatisfied

Satisfied 80 88 78 85 79 88
18 11 21 14 19 11

Relations with pupils
Satisfied 94 95 91. 95 95 94
Dissatisfied 5 4 8 3 h 5

Relations with parents
Satisfied 92 88 94 91 91
Dissatisfied 9, 5 13, 3 8 6

Supervisory assistance Satisfied 68 81. 67 77 69 82
Dissatisfied 29 16 27 20 29 15

Intellectual
stimulation

Satisfied 66 69 65 67 66 69
DiAsatisfied 32 27 34 30 32 27

Teaching materials
Satisfied 67 69 72 73 66 6'7
Dissatisfied 31 28 28 26 32 30

Class size
Satisfied 61 60 59 66 61 57
Dissatisfied 38 39 40 33 42

&rtra,-class duties
Satisfied 65 62 62 65 66 61
Dissatisfied

*The "divorced, widowed or separated" category is not shown separate3.y but
is included in the totals for men and women.

**Includes "satisfied" and "very satisfied" responses.

***Includes "dissatisfied" and "very dissatisfied" responses.



Table )000:

Percentage Distribution of Teacher Responses Indicating
Satisfaction or Dissatisfaction with Various
Conditions of Work. By Age of Respondent

Conditions Responses
Age of respondent

Under
30

30-40 41-50 Over
50

Salary Satisfied* 59% 6Q% 64% 64%
Dissatisfied** 1w0

75 69
3

Satisfied 64 66Teaching load
Dissatisfied 2 0 1

Respect and recognition
from communit,

Satisfied 78 77 78 85
Dissatisfied 1 20 ls 12

Respect and recognition
from su.-riors

Satisfied 86 78 82 88
Dissatisfied 1 21 1 10

Relations with pupils Satisfied 91i. 95 96 9
Dissatisfied 5 4 3 4

Relations with parents Satisfied 88 90 94 5o5
Dissatisfied 9 Q 4 , 2

Supervisory assistance Satisfied 77 69 79 75
Dissatisfied 22 29 18 18Intellectual

stimulation
Satisfied 64 66 73 73
Dissatisfied
Satisfied

34
67

52
68

24
68

22
Teaching materials

Dissatisfied 32 29 29
.68
29

Class size Satisfied 38 62 56 63
Dissatisfied 41 7 42 5

Extra-class duties Satisfied
Dissatisfied MIME 6

*Includes "satisfied" and "very satisfied" responses.

**Includes "dissatisfied" and "very dissatisfied" responses.
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Table XXXIII

Comparison of Career-Satisfied and Career-Dissatisfied
Teachers in Responses to Selected Questionnaire Items

Questionnaire items

Did you originally become a junior high
teacher because you specifically wanted
to teach at that level?

Yes

No

How would you describe the prestige of
junior high school teachers in comparison
with that of senior high school teachers
in the community?

Decidedly lower

Responses of teachers

Career-pati=t CareerAitssatisfied
I Number' Percent' Number I Percent

Total 100%

Somewhat lower

About the same

Somewhat higher

Decidedly higher

If a junior high school teacher were to
be reassigned to a senior high position,
would the move be considered a promotion
by other teachers?

Definitely

Probably

No opinion

Probably not

Definitely not

What has been your experience with disci-
pline at the junior high level?

An especially difficult part of My job

Definitely a strain, but not a special
source of difficulty

Not a strain

Totals 702

50

246

13

87

388 100%

7 76 19.5

35 162 42

57 148 38

0.7 1 0.25

0.3 1 0.25

100% 394 100%

399

5

2

Totals 706

4

100%

18.5

58

23.5

73

355 50 232

307 44 93
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