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SOUND MOTION FICTURES, CAREFULLY CEVELOFED AND
COORDINATED €Y LANGUAGE TEACHERS USING THE INFORMAYION FROM
SUCH LANGUAGC -RELATED DISCIFLINES AS FHILOSOFHY, LITERATURE,
PSYCHOLOGY, LINGUISTICS, AND CULTURAL ANTHROFOLOGY, COULD SE
USED EFFECTIVELY IN COTH LANGUAGE INSTRUCTION AND TEACHER

CULAliCiv. AFTER AN AVERAGE ACADEMIC THREE-YEAR COURSE IN
WHICH THE SUCCESSivVE STEFS TO MASTERING THF LANGUAGE CODE
(THE SOUNCS OF LANGUAGE) HAD TAKEN THE LEARNER TO THE FQINT
OF RECOGNIZED LANGUAGE COMFETENCE., THE SOUND FILM COULD
COMPLEMENT INSTRUCTION BY ESTABLISHING AFFROFRIATE MEANING TO
ACCOMPANY THE LEARNING CODE WITHOUT MAKING IT TRIVIAL OR
CONFUSING IT IN THE FROCESS. AT THAT LEVEL, FILMS MIGHT GIVE
THE LEARNER AN COFFORTUNITY TO FRACTICE HIS ACQUIRED SKILLS
AND MIGHT FRESENT THE LANGUAGE TO HIM IN CULTURAL CONTEXT. IN
TEACHER TRAINING, EITHER STAGED OR “"LIVE" FILMS THAT HONESTLY
DOCUMENTED CLASSRIOM FROCEDURES CR EVENTS MIGHT CONTRIEUTE
REAL INSIGHT TO LANGUAGE TEACHING TECHNIQUES AND FROEILEMS AND
BE IDEAL INSTRUCTIONAL VFEHICLES. THIS SFEECH WAS DELIVERED AT
TEACHERS COLLEGE, COLUMEIA UNIVERSITY, JUNE 14, 1966. (AB)
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by Nelsun 3drooks

Yelo University

TachersCollege,
[A talk given at, Colunbia Unlversity, Jume 14, 1966]

Before we recommend an instrument [for uso in tsacher training, we need %o
be specific about wint the instrument is and whai tias teachers are telng trainad
for. Je meed to be precise about what the tsacher doss in that subject of
instruction, As you will hovo noticed, owr topic is veiy brcad, though the sub-
title narrows it doun to sorathing roasorably within the knowledge of your speakar.
For our present purpose. t'e irstrumsut is “he aound motion picture and ghe teachsrs
{in questlon are being trained for instruction in a medsrn foraign languags--a subject
in which the teacher's role is both similar to and different from that of teachers
in other areas of ths curriculum,

If we are to talk aboui pictures, we shrll havae to talk about iight. If we
are to talk about lansiage, wo shall have 4o talk about sound, And as we talk
about pictures and lansuage, we should place then in thet whole spactrum of
symbolic transformatlons which includes music, matbzmatios. and ¢itual, amecng
others, and of which pictures and langw.se =2ve such important acveas. And again,
if we are to talk about teachsrs, wd musth talk about learning, and zbout the
teacher’s all.important rols in telping leavning to occur,

I propose %o treat our topic under slx diffareat headings, as follows:
1) Learning and knowin=. ’
2) The five senses.
3) The physics ard the osychology of llght and sound,
L) The nature of langunrzc,
5) The sound motion pictura in the Toraign language course.
6) Tns sound motion pictura in teacher tralning,
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How do we learn? How do we know what we knos? These are anclont, incessant
problems and of course we cannot give satlafactory answers, Jub these questions
must be in our minds if we are to do anything at 211 with our topic., Je are
constantly learning while we are awake, cven thoush what we learn may be utterly
trivial, The dally newspaper is filled..or purports to bo--with what we did not
know before. Learning can he compared to the tidewaisr ayoca that separates the
gea from the land. It 1s a sloping, marzimal rogion that divides non-knowing
fron knowing, JSonetimes this aroa is very narrow and can bs crossed in a second
or so, as it is uben we learn, for example, the score of yosterday’s ball gama,
Again, it can be uliles in width and be very difficult to traverse, as it is when
we are learning how to play a muslcal instvwment or %o ¢oununicats in a languase
other than our own. ony hundreds of hours of very ccoucentrated offort are
then requirsd to go from non-knowing to knowing. One thinks of the immense
tidal flavs that lie to the west of ¥, Salnt dichel in Normandy. upon which

one does not dave venturs without a gulds.

Our professiomal use of the word lcarnire refers usually to formal lsarning
in whet we call tho classroom situatiou--a brend of learning of immense importancs.
This inportance is recognized by all of us here, choueh this is by no meaans
universally trus 1n our culture, as the percentsge of our national incame thad
ig devoted to education rather soberly indicates. As for the word knowing, for
the sake of argument, let me mzard the statement that we kmow what we know by
three different means, oms, by perception, thet is, throuch data wecelved by the
genses, two, by instinct, that is, through senes and chrcnosonas received from
our perents, and three, by lntuition, that is, by piscing togceiher bles and
parts of the residwe laid down in our cerebral cortex by the first two processes,
This is not a soisntific statement, mevely a pootic one, 3ut parhaps worthy. of
gonsideration even so.

ltatever we way think sbout the role of instinct and 1 intuition in knowlng,
we can all agree on percoption. Iet us speak about it in soue debail. Talk
about perception brings with i% talk about cognition, ond bapplly so, for one of
the great events of sclientific psychology in our century has teen the rediscovery
of cognition, .hen I was in collegs, forty years ato, in the heyday of John B,
Jatson and behaviorism, the stinulus produced the respouse, and that was that.
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You went from S to R and no nonsenss, Nowadays, a small 'c’ is inscrted hetween
5 and R, opening up a4 world of possibiliries for th: student of lanrunge lsarning,
For that little ‘c' siands for cognition, which the dictionary defires as "that
activity of the mind which receims senze impressions and elaborates concepts

from them,” A concept 1s defined as "an idea generalized from perticular instancos.”

It is percoption that leiS us observe a dinner napkin, & snowball, 2 lump of sugar,
an Easter lily, and recognize arch for wiat it is. But it is cognitlon that lets
us extract from them 2 universal quzlity, whiteness, which 211 these possess, and
lets us deal internally with tbhet quulity ani give it 2 nome, whitenass, It is
perception that lets us toush an ice cube, a dog’s nose, a trout stream, a

collar wall, and agpln recognlze each for what it is, yet it is cognition that
pernits us to extract fron them a eammon gquulity of coolmscs and another of wet.
ness, to give them names, and to recognize throse qualiitles or universals when we
encomter tham again in otbher objects.

1t 1s easy to concluds that pictures can rapresent particulars, the napkin,
the snowball, the ice cubs, the trout stream, in a very satisfaciory way. On
the other hand, the universals, whlieness, coolnsss, watnass, ara far beiter
represented by words, .hoever it was who first said:"A picture is worth a thousand
words”® forgot to add:"If we are sseking to particularize." 3ut, Jjuct as often,
we are seeking to generalize, For passport identification, z picturs is probably
bettar than any mumber of words, But if we wish to rasfer to those inmabitanis
of “his oity who support its govermment by giving up o sizeable vart of their
yeariy income in taxss, the single word "taxpayer® is surely better than a thousand
pictures. Our undsrstanding of the differenca between taik and plctures, that 1is,
between discuvsive and presantational forms, hogins here, For 1t is the tendency
of plotures to particularize and of talk to generallize,

The role of percepition in learning and ‘mowing 1s of courss maximal, and the
appeal of the talking pioture is very great, with all 1is promise of selectlon,
concentration, and control over what the learnsr will sce and hsar., Does the
talking pleture live up to this promise in the learning of a new languase?

Qur answer will be conditionsd by our definition of langua axd the differences
we can find between seeling and lwaring.

—
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Farther comment on porcoeption brings us to the second itom on ow 1list, the
five senses, Ths range of sight is practicelly limitless, J1th the eye we can
easily travel to the moon, the sun, the stars, evan to neighborins snlaxies. e
&ll know how deprived is the person who does not lave at his disposal the ssnse
of sight, The sense of hearing is far more limited, for sound, as perceived by
the senses, trawels only through the sea of air in which wa live, It trawels
slowly and not wery far, 4Je can see our neighror a lmlf.mile away, but we cannot
bear him, The third senss, odor, requires tha transfer through ths air of
odor-bearing particles to our rosec, though the pciunt of origin may be at some
distance from us, Touch requires closa physical contact with the objuct in
quastion, iﬂﬂi}m&% touch boling sproad over 5ll parts of our bodies, The
gense of taste is the most intimate of all. fov wlat is to be tasted nust
actually be taken into our mouths, Throusgh perception aud cognitior we leam
by means of our sanses to know with what we are surrourded, Often more than
one® sense is involved in knowing an object. A glass of glnger ale, for example,
bas a messags for all fiwe,

The term ‘audio.vis:al?, now apparently ahout three dscades old, undera
scores the importance of sight and lwaring in the processas of learning and
knowing, 1 suppose a really thorough.going torm would be ‘tavdio.visual-
olefactory-tactlle.gustatory.,’ (And don't think such z2ids may not be on the
market befors long) The word Saudio.visual?! is not meant to slight the other
senses, it merely indicates the great predominance of these two., Tha tem
taudio.visual! and the talking picture camo into being at about the same tive,
iith perhaps more enthusiasm than discrimination, audio and visual have been
used together wvory extensively, almost as if they were inseparcble. Sometimes
they have been asked t0 ecarry nearly the whole burden of instruction,

But nothing is the answer to everything, =nd 2 closer analysls of the
phenomenon of langmagme has revealed wvast oritliczl areas in which sound is totally
independent of sight, and bes made us rather startlingly aware of what the eye can
do and caunot do, as well as o what the ear con do and caanot do. In oxder to
understand in what proi)‘?mdly difforent ways plictures and sounds bring
information to the mind, ws mvst consider the third item in our list, the
physics and psychology of light and sound,

©
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The unit of light is a photon, a tiny bundle of enersy released as an

elec ..on shifts from one orbi% to another an iterace around the nucleus of an
atom., Photons travel in enovmous quantities and faster tran anything else we
know of. A brief clancs at o scens or a picturs of a scene glves us & great deal
of information about it in an incredibly short time, The mechainisn of the eye
pemits us to recsive a message by 19ans of light 2bout the dimansions, color,
and relative position of a great many obJecis, all in less thean a second,

To do this, however, our eyes must be directed the right way. If we turn our
heads or close our eyelids, the messags is cut off,

Sound comes to us in a very different mauner, The aix thab tovches our
ears is set in motion by whataver mokes the sound in a way not unlike tne
dropping of a pebble ino a pool of water. Sound continuss to reach us no matter
what the position of our bodies, and we cannot shulb off owr sars a2 we can our
eyes., The ear 1s very able in distinguishing betuoen degrees of volume and
qualitios of sound, But a word message that is to be borne by sound takes much
longer to convey and 14 often far less precise than 2 message borne by 2 picturs,
ie should note in passing that ¢t body ecan receive sound and also emit it., Tho
hunan body does not emit light, though other living creatures do so. WNo doubt
the whole story of communication would be far different if we wers as gifted as
the fireflies,

A fuller exploraiion of the differences hetwesn presentaiional ardi discursive
forms (that is, betwesn pictures amd 39 is not pormitted us in this discussion,
But the blunt truth is that we shell mever wndersiond talkting pietures, and far
less their role in education, until we take the time, muster the patlence, and
acquire the mind.set to make such explorations.

Of course 2 word messzce feluwifies reality. o one thinks that a door is
anything like the consonant and vouel sounds ws use to ropresent iV, Plctures
falsify reality too. Nobody really thinks thet the pacic of cigarettes or the
beer bottle that we see pictured in a masasine advsriisement is actually
peper-thin, And there is a dowble falsity ia {h> motion picturs, for, as we
know, what is flashed on the screen is not metion at all, bub a repid succession
of still pictures, The eye machanism being what i is, wo interpret these
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suseessive plctures as showing what in fact they do not show: motion, This

is a good example of the relationship batween peigception and reallty.

Je must go on now to talk about language and the part it plays in the sound
motion picture., Agpin, we must be precise in the msaning or our teres, By
langwege we mean not the lansuage of the bees or the languace of Lhe flowers,
but the language of human discourse as produced hy lman lips and veceived by
hunan ears, Languace in this sense is a hizhiy complex faoric of systems of
sound, of form, of order and relationship, and of liems of potential neaning,

It is a bemavior pattern typical of every living humsn being that has reachsad.

the age of threa or four, althoush anything remoiely conparaeble to 1t is totally
denled every other living creature. ILanguagze is often accanpanied by activities
of the eye and ths facial muscles, and by body movemeits of many kinds. Ingenious
ways of plcturing the sounds of language wara invenied a2 few thousand

yoears 220, and have mightily transformed the entire mman vredicament, But a
thorough knowledgp of the trus aature of languwsge is denled us until we can
perceive that, in the last amalysis, all human language is reduziblto what the
1ips can say oud the ears can hear, This 1s a sweeping, lundeed sha” tering,
admission, one that the intellectual world is as yet Iordly ready %o make.

Different languages can cone into contact geographic:liy, socially, and
often in the seme individuel. Instruction in o socord language is a deliberate
attempt to encourage this latter kind of contzet, hether the two langueges
in question are to e separate households, dwelling under the same roof bub
independently and collaborating only occasionally one wlth ths othar, or whether
the now language is to be adoptsd into the mldst of the existing nothar-tongue
family as a minor, restricted, and dominated member of it, is stlll.-strangely

enough--a moot professional point, This question raises its tousled psycholingulstic

head in the foreign language film that has finglish titles, Tor students of the
foreien language this produsces a mental hodgepodgs of a most disconcerting kind,
and it takes no profound dnsigh into normal language behavior to see why.

Of course the observer wanés most of all to understand the story. Tryiag to do
this in two langwages interferes with understanding and often blocks it off.
Any good that this may do the studens of the forel¢n language is very herd to
discern; the harm is all too evident.
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Jo must not leave our discussion of the mature of lansupace without
remarking upon its division into two major areas or sitrsams, each parallslling
the other when language is in action., .o call thess itwo nreas ‘code’ and ‘maaning’,
Code comprises the sounds of the langyf¥e, the forms and shepes that the word
elements take, the patterns of ord r and relationship in which ey follow
each other in the strean of speech, ond the word elemenis corsidered as baarars
of meaning, ieaning is related to sound, form, order, and lexisal cholco at
every peint, The speaker puts meaning into the elements of cods as he produces
languege and ths hearer extrocts neaning from $he code as ho listens, How
plotures can be sxtremely useful in illusirating meaning and making it pracise,
But the learns. must learn not only meaning; he must lusayn tho cods as well if
he is to communicate in it, Yet thesa are msiters twié cannobt be pictured.
We can easily depict the difference between a boa’ and 2 boot or = key
and a ski, but to try to picture she vroduction of the sounds thei maks this
differsnce in speech is well.nigh Impossible, Je might ns well %yy to teach
a musiclan suppleness of tke wrist or quality of tone through piciures, In
sumnary, we mey almost say: pictures for lzarning the meaning of languaes,
yes; pictures for learning the code of lapsvada, no.

Ianguage learning 1s in memy vespscés lika loarning music, for it involves
the training of both muscle ant mind in new and compliczled ways. One radieal
difference, howsver, distinguishes language from nusie. usic is indeed individusl
behavior, with ths ausicizn perfoming solo or in unison or accord with one
or several others., language beobavior. in its essence, is not individual behavior
at all, bub is a "daneing couplse™ or "hoxing match' kind of bomvior shat seems
to bs bast called dyadie. Partlcipants in language interchange are not relating
what they do to 2 pre.arran..d background pattern in a givea rhythm and a given
kay. Insiead, each is gulding his activity by what the othor does, has done,
or is about to do, and by that only. The psychologists have not discoversd this
fact about language as yet, but come day they will, And when they do, they will
be vastly more helpful to us in language teaching than they have besn up to now.

After this discussion of theoretical matters, we twn vow  to the fifth
i1tem on ovr list, and make some practical sugmestions sbous the use of sound
motion plotures in o forelen lenguage courss, raisting disn as best we can to the
principles we ave proposed. To begin with, the language course must be sob up first,
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To start out by taking a sequence of motion pictures, no matter how fine they

may be as such, or by diligently seeling out films already made, then attempting
to bulld a languaps course around those npresentations for tha eye coues about

as close to doing things upside down and backwaré as could possibly be, The
succassive steps to be followsd in mastering the langucce cods must ve ideniified
and arranged in order first, through an entire course that tokes the learner to a
point of recognized language compotence, This is a length of time running, on
the average, to three academic years at lzast., Only after these preparations have
been made should we turn to pi~Sures +to coaplement this waterial in establishing
appropriate meaning to accompany ccde, Proceeding in this way, ws may hops for
a cultural suthenticity and a psychologlical aptness 1ﬁ}3§ea,rning of meaning

that will naither trivialize nor complicate and confuss the learning of code,

Secondly, we shall widerstend the function ¢f the sound motion picture beiter
Af we distinguish batwesn learning axd performance. Ones a given sectlon or
sections of cods have Wwon learned, the motion plctwre as well as the tape recorder
can be used to supplement the live voice in giving the learner an opportuniity to
practics with what he s acquired, But in doing this we must be swre that the
profile of sound. is full and clear, and ahove all that i% is not masked and
clouded by the abomination of ineidental music. Thirdly, there aro added dimensions
of meaning that develop with the use of language approprizte Lo persons who are
relating in a nommal way %o each other and to the culbural situation in which they
ars., Such scones can be presanted in a uniguely effective way with sound motion
pletures, providsd, of course, timt the baslc elements of code have been learned
first, Although the motion pleture cannot engage the sTudent in the dyedic of
language (it doesn’t have the necessary blood chemistry) it can, if rightly
prepared, proﬁd.e models of unique value to the learner.

" e L.

As the studsnt passes through the sequence of phases thet brinz him to a
point of langzuage competence, ho of course has need of the most carefully prepared
materials, It is now recognized that these can be prepared only through the
coordinated efforts of languase teachers, aldsd by the best advice and counsel
obtainable from a number of adjacent disciplines in which lansuage plays an important
role, These are, especiaily, philosophy, literature, psychelogy, linguistices, and
cultural anthropology. The sound motion pleture can well become, with the collabora.~
tion of sble motion ploture production personnel, an integral part of such materlals,
It goes without saying that in pletures of this kind, the learning of lancuags and of
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meaning must take proccdonce over what is thoairical, anusing, unusual, or
qualn$. Jith propsr plaming, documsniary £ilus cam find ﬁ}nirway into what we
are discussing, peovidad they are honsst documentaries. Qe ) & true report of
life as it is, and are not falsified or Ystorified?

Jo arrive now at the sixzbh and Jast item on our lis%, the use of the sound
wotion picturs in %eccher treiuing, The films that can contribuie most to the
preparation of teachers ars those that show ths teachor in £ho act of teaching,
Jdeally, wo would hops for filus showling tle tescher teaching the differsnt skills,
the varieties of senienca structurs, the shaping and correction of promunciation,
the de%?el%g%% % Jocz 13”133 3, thsa creation and writing dowa of sentences and
paragraphs,, e would 1ike w saa the same teacher teaching the same cless ab
different leveals, teaching in blg classes and in small, %teaching studenis of greater
and lesser potential as langunge loormers, teaching students in college.bound
courses and those nol intending to go beyomd the high school, teaching pupls in
the fourth grade ond in the twelfth. Ve would. like to see films showing eclassroom
dynamics and the wmrlstles of activity possible in any langunge class, the teaching
of word study, tke use of the questinnmire, the use of lilerary texis in elasses
in which langmage leorning is the dominant purpose, e would like %o ses films
showing performancss, such as we sse ab a concers or in a theatre, Also we would
like to see films that are not performances but honest learning sesslons, such as
the rohearsels fov tho concert or the play that will later be given, Filas for
teaslers should show not only the right thing bui zlse, ocwasionmally, the wrong
thing, plainly labellsd as such, They should be gnod enouch to be seen not only
ones buv many times, In all such films, what the students say should be fully
and amply vecorded. Great care must be exsrceised in the editing of such fiims lest
the honast documentatlon of what goss on in a2 classroom be tampered with and falsified.
The essence of good languzge teaching is to be first model, then interlocutor, then
coach or guide, Tilms for teachers should show the teacher as all three,

Jdy final plea would be that we not write down to, or ;%I.c. ,&oim o teachers,
that vie no% condsscend, nor oversimplily, as if teachers were intellectual]y SOMOw
whers botweon their pupils and the rast of the academic world This has been the
tona, the expectzilon, the practice in all too many books and materials prepared for
teachers., For evory tercher thot I know who wants to (% intellectually coddled

Firmaqan said)
and. carried along "Taddy, like you éone through the toy falr®) there are, at the

least, ten others who welcome the challsnge of new concepts a.nd. new practices
and whose arms are long enough to reach for a dictionmary.
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