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ABSTRACT
A STUDY OF THE TEACHER-ADMINISTRATOR RELATIONSHIP
ARD THE INFLUENCE OF NEED PATTERNS.
by
Harvey Goldman

Purpose of the study. The role of personality
traits and their influence on the teacher-administrator
relationship has received little attention in the
literature. This study sought to deal with this
relationship in terms of new dimensions. Need patterns
(as derived from the Edwszrds Personal Preference Schedule)
were related to teachers' perceptions of_their principals
and to principals' attitudes toward their te#chers, A
major goal was to determine the validity of the Theory
of Complementary Needs as it epplied to the teacher-
administrator relationship. A second objective was to
investigate those factors which teachers recognized as
pertinent in their evaluations of principals.

An investigation of the relationship between selected
socio~-economic and educational factors and various need
patterns of teachers was also undertaken.

‘Mg;ngdglggx, Within a single urban school diatrict
in Michigen, fifty-five principals and six hundred fifty-
seven teachers participated in the study.

All participating teachers completed the Edwards

Personal Preference Schedula and the National

!
¥
1




(QOldman)

Princip&lship Study: Teacher Section. The Principals
completed the Ednards Personal Preference Schedule and

the‘Administratxve Preference Fbrm, an instrument designed

)
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for use in thigs study,

N2ed patterns were derived from the Edwards Personal
Preference Scheduie for both teachers and administrators.
From the National Principalship Study: Teacher Section

information was obtained about teachers' attitudes toward
their Principals, factors related to those attitudes,
and socio-economic data about the teachers themselves.
 On the Administrative Preference Form each principal
was asked to list the names of the quarter of his staff
with whom he most preferred to deal and the quarter of
his staff with whom he least preferred to deal in school-
related situations,

Conclusions. The need patterns of teachers and
principals were quite similar. Significant differences
were found for only two variables. Principals expressed
a significantly greater need for Deference and less for
Autonomy than teachers., Thig indicated that, as a group,
they were not highly independert or autonomous, and were
not likely to Play an active leadership role.

Male and female principals operating at both the
elementary and secondary levels were found to have very
similar need patterns,

Male teachers at the elementary and secondary levels

had very similar need patterns, but numerous differences
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(Goldman)

existed between the need patterns of elementary and
secondary female teachers. The conclusion was drawn that
level of teaching served to mask intra-sex differences.
The Theory of Complementary Needs was not found

operative with respect to intensity of needs in this
study. When the Complementary-Needs Hypothesis was
investigated with respect to kind of needs, three
significant relationships were found which supported the
original premise. When principals exhibited high need
for Oréer, those teachers who expfessed affinity for them
had low need for Change; ?hen.principals had high need for
Aggression, those teachers who expressed affinity for them
were high on the variable Abasement:; when principalsiyefé
rated low on the need for Deference, the teachers who
expressed affinity for them exhibited low need for
Aggression. The five other significant relationships

found did not support the Complementary-Needs Hypothesis.

On the basis of the data obtained, it was concluded that the
Theory of Complementary Needs was not validated with regard
to kind of needs.

Teachers felt that those principals who provided them
with understanding and help in solving the problems they
faced, and those who allowed teachers to participate in
the decision-making processes of the schools, bast fulfilled
the role of principal that the teachers considered desipable.

Socio-economic, educational, and demographic factors
were found to be related to personality patterns, but some

factors were more discriminating than others.'

LT
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CHAPTER ONE
INTRODUCTION

igéértancé of study. The importance of a study of

this type is, znitially, best described by Hemphill when
he states that "if we concern ourselves with these persons
as_individuals, we must consider, among other factors,

their values, their traits, and their peed-diSPositiqns."l

In effect, this constitutes Hemphill's. declaration that

. there is a demand for information clarifying the
reiafiphship betwpgn need satisfac;;on and perceptions of
‘individuals. |

This study deals with the neéd patterns pf teachers

and school adminig;:gtoré, but also involves an attempt

to relate those péttérns to the teachers' evaluations of
their principals, to the principals' evaluations of their
teachers, and to a variety of socio~-economic factors.

The results of the study could have a significant
- impact on administrative behavior. In particular, if
the hypotheses tested are held to be'valid, there would be
considerable cause for review of present personnel |
selection and placement p:ocgdures. Certainly there

would be cause to view administrative behavior in a new

iight.

1j0hn K. Hemphill, "Administration as Problem-
Solving," in Administrative Theory In Education, edited by
Andrew W. Halpin, Chicago: The Midwest Administration
Center, University of Chicago, 1958, p. 107.




Perhaps it would be best to select and situate R
personnel in those positions where there would be a
high degree of probability that such placement would

contribute to faculty cohesiveness and at the same

time better meet the needs of teachers. The need
patterns of potential administrators might then become

factors;for considération during selection and placement

PRI ST Y

procedures.

If administrators were cognizant of the need ‘ .
patterns of those with whom they worked, and if suéh
patterns were known to be aids in prédicting individual
behavior, it might be bossible for them to modify their
own behavior in order to maintain group cohesiveness and
direction toward iﬁstitutional goals.

Regarding any of.these possibilities, and if the
assumption that personality intq;action affects
institutional conflict is found to be true, a greater -
understanding of the interaction would make it possible |
to modify the degree of conilict existing in any segment
of the institution, Determination of the amount of
conflict consi dered dasirable in any sivan situation would

require a value judgment on the part of the admintstrative

officer in charge.
In any cdse, it is certainly not being argued that

need patterns could become the panacea everyone is seeking,

ikl £ kAt

but only that they might provide one more significant piece

of information for use by administrators.




Theoretical basis for the study. The theoretical

framework within which this study was fashioned is that

2

set forth by Murray,” a formulation which accounts for

1a oomncmiasl .

the influence of personality traits on individual behavior
in terms of interaction. To be more exact, "since
psychology deals on;y with.motion-processés 6céuring in
’time, none of its proﬁer formulatioﬁ can be static."3 This
sets the stage for.the presentation of‘a thédry of | |
perépnality develoﬁment based oh.man’s relétions to ma;; é

theory that is dynamic in nature. Therefore, the development

of an individual's-persopality is a function of many | ]
influences, some of which are'internal while others Are
external.. By internal we refer to physical aspects such aé

metabolic-rate. The external elements are assumed to be

~;aﬁvir;onmental or social. The physical coﬁpbsitidh of the é

_body can affecf.pgpsonality development,‘but it must be

: récognizgd éhaf within éhe envigﬁnﬁenﬁéi si;uatigns in |

"which the individual finds himself. there are hqpéioﬁé
influenyiallforces which also affec£,personality develdﬁmgnt,
‘In’facf;fwith réference to the dynamic apprdach‘to peréonality
defelopment, emphasis is placed on the situations with which

thé individual interacts. Thus dynamism emphasizes the study

-0of total behavior patterns. The assumption is made that
people utilize behavi&r to attain psychological equilibrium,

Murray's studies are based on the assumption that all

- .. o - . B

2-Henz'y A, Murray and others. Ex loratiéns in

r .§g§£QB£LLE¥a (New York: Oxford University Press, 1938),
1 PP.

31bid., p. 36.
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(Primary) and Psychcgenic (Secondary). The viserogenic needs

Maadh Adaaiid A AT R

people can have similar needs, and that the distinguishing

factor among people is the intensity, endurance, and

L3
§ PP oA

relationships between needs, rather than a difference in
the kind of needs.

A need can not be measured directly; instead, its
existence must be inferred from some aspect of the situation
that can be measured (i.e., behavior). These inferred needs

are referred to as "forces", and can be treated as facts

because such a construct is needed to develop a dynamic

theory of pers(mal.ity. Each need is constantly interacting

.’l

with other needs; one need succeeds another. On the basis
of this rationale it can be stated that "a need is a

hypothetical process the occurrence of .whic_h is imagined in

‘ ordgf to account fér certain objective and subjective ftactg."é

-

‘Needs can be divided into two categories-~Viserogenic

are pi;?rgical in na:t;gre, such as the needs for food and warmth,
vhi_‘l’e;_th_e pskychoger“;ic':w negglg refer to mental or ettt_qtfi.qt;al #;
stateg; Fnifn the total possible selgctio_n of ngeds a group A
of manifest needs can be drawxi, these defined as those needs
which can be inferred after observation of manifest behavioi‘.
{t is with these needs that ‘t_;his study deals. .'I'he
rilgt,ionship of these needs to one another can be said to
form a "need pattern" and is i}:eferred_ to by that name in
this study.

One must also be cognizant of the fact that groups of

needs operating in unison might lead an individual to respond

41bid., p. 54.




to a stimulus quite differently than would the same needs

operating independently.

when a single action pattern satisfies
two or more needs at the same time we
may speak of a fusion (F) of needs.
Confluences of this kind are extremely
common . J : ‘ ‘

It would seem, then, that if the existence of needs can
be inferred through manifest behavior, then the observation
and measurement of that behavior can be used as a basis for
determining the intensity and'éndurance of needs as well as
the possible combinations in which they.might be operative

with regard to a particular situation.

Statement gﬁyth;_proﬁlemo This study presents an

analysis of the relationships between personality patterns

- of teachers and principals, Included is a study of the

| relationship when”;egéhg:s gpd'pgiﬁcipgls are-asked,tq rate

. each other in terms of previously specified criteria. In
this way the value of need patterns as a basis for
predicting behavior can be ascertained. As the concommitants

of these patterns are discovered, a better understanding of

LA Pk

manifest behavior under conditions similar to those studied
is possible. The investigation includes a test of the

Complementary-Needs Hypothesis; thus it involves an attempt

v «mmﬂmmtmwmxﬂﬁ o

to determine whether teachers and administrators with similar
or opposite need patterns work best together. -

The Complementary-Needs Hypothesis, as

oy - 2 L cdd

stated by

e —

1bid., p. 86.




Winché is predicated on the basis that those with dissimilar

" PRSI Y YOy

need patterns will tend to work best together and those with E
similar patterns will not work well together. Winch ‘
hypothesized that need patterns can be similar or dissimilar
in terms of intensity or of kind. An example of
digsimilarity of the first type (intensity) would take place
when a principal has a high need for dominance and a
teacher exhibits a low need for dominance., For an example
of the second type of dissimilarity (kind), a principal
might possess a high need for dominance while the teacher
exhibits a high need for deference.

Finally, the influence of selected socio-economic
factors on need patterns will be considered. An investigation
of the relationship between these factors and teachers'
attitudes toward administrators will also be undertaken.

In this manner a "stepping-stone" relationship can be
established., First, the effect of the need patterns them-
selves on the teacher-administrator relationship is to be
studied. Then, factors related to the personality vrriables
will be investigated. It is anticipated that one can then
consider the effects of the related factors on the teacher-

administrator relationship.

,Q;finition of terms. In this study the terms

"administrator" and "principal"” ére used interchangeably

e - L - -~ e B s

6Robert F. Winch, and Thomas and Virginia Ktsanes. "The
Theory of Cmplementary Needs in Mate Selection: An Analytic

and Descrip- lve Study. American Socioicgical Review
19 No.3:241-49, June, 195?" ’




because principals are the only administrators involved in
the study. Both elementary (K-6) and secondary (7-12) school
principals are included in the study.

Teachers referred to are those personnel working in
the schools whose only duty is that of teaching in the
classroom. Both elementary and secondary teachers are
included, and there is a possibility that some teachers may
spend a small part of their days supervising study halls,
cafeterias, school activities, or other similar duties. Only
those teachers who were at least half-time classroom teaching
employees were asked te participate in the study.

Within this study, a "need pattern' refers to the profile
of needs derived from the Edwards Personal Preference Schedule.
This pattern will also be referred to 2t times as a
"personality profile" or "personality pattern." A listing of
the needs and their definitions can be found in Chapter 111,
page 59, |

Teacher affinity for principals is represented by the
composite Executive Professional Leadership (EPL) score
derived from the Teacher Section: The National Principalship
Study (See Appendix B). This score represents the extent to
which the principal conforms to the role of principal thaf
the teacher sees as being desirable. The assumption 1is made
in this study that & given teacher would express affinity
toward a principal whose behavior conformed tc the teacher's
expectations; the opposite also being true, the teacher would
express a lack of affinity (dislike) toward a principal whose
behavior did not conform to his expectations. Throughcut

ke




this study the Executive Professional Leadership score is
referred to as the EPL.

Principal's preference for teachers was ascertained by
asking them to list the quarter of their staffs with whom
they most preferred to deal and the quarter with whom they
least preferred to deal in the school setting. Specifically,
they were asked to list the names of those teachers with whom
they most and least preferred to deal on school-rglated
committees, conferences, and decision-making situations. It
was made clear at that ttmeithat the investigation did not
seek to determihe the effectiveness of each individual as a
teacher, but only sought to determine the quality of inter-
personal relations eiisting between the teachers and the

principal.

Bypotheses. The purpose of this study is to determine

the validity of the following hypotheses:

1. There will be differences between the need
patterns of teachers and administrators as
measured by the EdwardsiPeréonal Preference
Schedule.

Ne # Np
where N¢ refers to teachers' need patterns and Np to
principals'! need patterns;

2. Differences will exist between the need
patterns of males and females as
measured by the Edwards Personal

Preference Schedule{

I O 1 s P Y 27 TOR T T T U T I PR AT
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Bmn # Nt
when Ny constitutes the need patterns of males and Nf is an
expression of the need patterns of females.
3. Teachers who express affinity for their
principals will have need patterns

dissimilar to those of their principals,
and teachers who express a disliking for é
their principals will have need patterns a
similar to those of their principals.

Similarity and dissimilarity will be considered in terms
. of intensity and kind. The relationship between teachers and

affinity for principals with regard to intensity of needs is

represented by the following equations.

"Ne = 1 (for teachers who express affinity
T T toward their principals)
and :
Ne = N (for teachers who express disliking
. T TB toward their principals)

when Nt represents the intensity of a given teacher's need
pattern and Np represents the intensity of a given principal's
need pattern.

Dissimilarity of kind can be expressed by the equations

which follow:

Nea = N . N = N . . (for teachers who
= -TBQ 5 _1_1:_9_ Tpg . express affinity
toward their
principals)
and
Nega = 1 . N = 1 . . . (for teachess who
. i = T §g express disliking
P p toward their

principals)
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when Nta and Ny represent a teacher's specific needs, and
Npb and Npq represent the specific needs of a principal.

The teacher's need "a", in this case, is judged to be
complementary to principal’s need "b", and the same situation
is judged to be true with regard to teacher's need "c" and
principal!s need "d",

4, Principals who express a preference to work with
certain teachers will have need patterns dissimilar
to those of the teachers, and principals who express
an aversion to working with certain teachers will
have need patterns similar to those teachers.

Similarity and dissimilarity will be considered in terms

of intensity and kind. The relationship between principals
and preference for teachers with regard to intensity of needs
is represented by the following equations.

?2 = 1 (for principals who express a

ﬁ; preference toward working with
certain teachers)

=

Np Ne {(for principals who express an
1 1 aversion toward working with
certain teachers)

when Np represents the intensity of a given principal's
need pattern and Nt represents the intensity of the same need
pattern for a given teacher, _
Dissimilarity of kind is expressed by the equations
which follow. '
e R s B T N (o prncine e
toward working with

certain teachers)

and

I T T T T’ T
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Npa = 1 . N = 1 (for principals who
TR' Nep TES Neqa express an aversion
t toward working with

certain teachers)
when Npy and Npe represent a principal's specific needs, and
Nep and Niyq represent the specific needs of a teacher. The
principal's need "a", in this case, is judged to be
complementary to teacher's need "b", and the same situation
is judged to be true with regard to principal's need "c"
and teacher's need "4dv,
5. There will be a direct relationship between
the Executive Professional Leadership Score
and the teacher-administrator relationship
scores which are considered concommitants
of EPL (i.e., Perceived Support of Teacher
Authority, Perceived Level of Egalitarian
Relationships, Perceived Managerial Support
of Teachers, Perceived Social Support of
Teachers, Perceived Staff Involvement).
This relationship is expressed as follows:
1 1
Here, EPL refers to Executive Professional Leadership

and TARf refers to those interpersonal relationships which

are considered concommitants of EPL:

ARG A% TEVTUNR R g AT TR TR TGt Ryt SRR s )




CHAPTER TII
RELATED LITERATURE

General. Ryans, in an article gbout the implications
of behavioral theory and research for teacher education,
pointed out that the development of a theory of teacher
behavior is still in its infanCy.7 He suggested the point
of view that, in the development of such a theoretical
construct, teachers should be regarded as information-
processing systems. All environmental, physical, and.
psychological conditions would constitute the input factors
and the observable behavior of the teachers would represent
tﬁe output. The ultimate purpose of this approach, as
stated in the article, is thervauisition of information
about fhe"inflgehge_of these variables on behavior to
facilitate béhaviogai}adaptation on the paré of teach;;s.
Emphasis was placed on the fact that the psychological
states of teachers serve as input factors and have a
éoqéide:gble.imﬁgct on beﬁavibféleeacpioﬁs. It is therefore,
necessary that an intgnsive study df’gg&choldgicalbsﬁates
and their ability to affect behavior B; undertaken,

A study conducted by Lien®

ey - Py

sought data noting the extent

b X ewE

’David G, Ryans, "Teacher’ Behavior and Resehtchs ...
Implications for Téacher Education," 'Journal of. Teacher
Education, 14 No.3:274-293, September, 1963.

i

e ,QRonaid L. Lten,WQDechratiquAdmlnistratiﬁa;Behaviq:;ﬂ,

. N -

The Bulletin.of the National Association of Secondary School
PrincfgaIs, 48 No.291:31-38, March, 1964.
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to vhich the behavior of selected secondary principals was
democratic in nature. A principal finding was that, in
géneral, principals did not_exhibit the degree of democratic
behavior that might be expected in our society; at the same
time, the research did ixidicate a tendency toward democratic

admiﬁistratidn on the part of the principals. Afsecoﬂdii 4

significant finding was that neither age, guidance courses
completed, years of teaching experience, degrees earned, thme
elapsed since iest attending college, type of undergraduate

school attended, type of graduate school attended, size of

secondary school attended, nor religious affiliation was a
. reliable factor in attempting to predict behavior. This
— fé;lure £o relate behav1or to objective measures implies that

other factors'might have a greater impact.

The conclusions of a study by Taylor indicated that )
there was evidence to support the use of personality testing
as a part of the vocational guidance process.9 He cautioned;
that those using the tests should not assume them to “have
predictive validity., As.he;stated,athonezpoint,,_, . ,the:
use“of the'Edwﬁrds peféaﬁal ﬁfeféféhée‘Scﬁéaaie as a
guidance instrument requires the assumption that the need

10

measures are relatively stable over a period of years. VAt

) eehte?Bernard,Harrison Thylor, use;of the EdwardsnPersonal,,

.a_In Establish Personaligz Pro?iies for,
eors, Unpublished Master's Thesis, University_

m;bid. . Do 29,
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the same time, he did point out that considerable evidence
existed which supports the thesis that such tests do have
concurrent_ validity. ) _

Motives, of which need-dispositions are one type, :
have been shown to affect the making of major deéisigns.ll
Teachers, é@co;ding to this study, have two sets of values
which' operate independently. The first is a set of
Wpersonal—gratifiéationé (needs) which were being satisf;éd
through the art qf_teaching," qnd the second is a "nét of
rationalizations, or attitudes, which supported and justified
these gratifications."lZ‘ After g@ministgging two instruments
dgveloﬁed expressly for the study, a number of conclusions

were drawn. The first was that undergraduate education majors

_ scored higher on child-centered motives than did experienced

teachers. A follow-up study.after student teaching
experience showed that their originally high child-cenfered
motives had weakened considerably and that there was a
corresponding strengthening of teacher-centered motives,
indicating that the intensity of personality variables

can change and that there is a tendency for teachers to be
self-oriented rather than student-oriented. Evidence
gathered during the study indicated that elementary teachers
were significantly higher on child-centered and dependency
motives than secondary teachers, but that the latter group

P T TR - >

‘ llqoseph.Masling and George .Stern, ."Changes In Motives
as A Result of Teaching,# Theory Into Practice, 2 No.2:

121pid.
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was significantly higher with regard to motives for dominance.

In-an investigation of another aspect of the situation,
Leavitt13 stressed the responsibilities of the administrator
for organizational leadership. In particular, he stated that
the leader is an initiator of organizational action, but that
he is not, himself, a direct action person. Essentially, the
leader's role is to organize and control his envirorment to
accomplish desired goals. Three classes of controls, through
which the environment can be managed, are structural, technical, .
and human., It was suggested that human controls are the most
difficult to work with, and that they involve the changing of
attitudes, relationships, and levels of aspiration. ‘Within
the text of the article it was stated that,

Feelings and attitudes are generated
by administrative acts whether we
intend to generate them or not. o« o
‘Then we learned that those feelings
and att}tYdes influenced work
behaviqr.

After underscoring the role of the admtnisttatot in _
making work interesting, challenging, and exciting for others,
the‘authot e#plained that one of the ways to do this is to
"involve others in the decision making'process.

Hence the development in recent years

of programs within ‘organizations and
outside them for equipping administrators

13Harold Je Leavitt, "Consequences of Executive Behavior;
The Administrative.Two-Step.and 0ther~Seemly Dances..for. . ..
Administrators," The. Bulletin of the National Association of
'SecondagzlSchool Principals, 48 No.29:167-176, April, 1964.

l41pi4d.
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with skills in setting up and leading
groups, and skills in diagnosing and
responding to what used §o look like
irrelevant human needs .l
In closing, he stressed the importance for the
administrator of clearly understanding the nature of his
organizational system and its many aspects.
One research team compared teachers in Néy York City ;
special schools, New York City regular échools, and heerﬁfk

area suburban sqﬁgols to.détermihe thé extent of problems

concerning parent-~-téacher reiationShips, spudght digéipifne
16 |

andiclassrodm péutine, In the first case (ﬁarent-teacﬁer

relationships), it turned out that teachers from the NewAthk

City speci@l schools were having the greatest amogntfbf
difficulty, the teaéheﬁs from the New York City regéla:‘gchoolé
had the second greatest diffigulty, and tﬁe Subﬁfﬁan téa;hérs
had the least problem. In fhe,ségqu énd thirdAcases
(discipline p:oﬁieﬁs and those related to ciﬁésrobmjrqp;ing)
‘thg feachers_frpm_Ngw'Ybék_City regular and special échdggs
suffered equally while the suburban schools ha& the;igast,
difficulfies. Findings also showed that there was a iégétive
correlation between grade point avefagé of teachers and the
sé;erity cf the discipline problems they pefbéivéd. In
conclusion, the question was raised as to whether the probiems

Stgted by’tt,ie teachers were "reall or "perceived" as a result

151pi4,

16Stanley Dropxin and thvin'Taylo:, "Perceived Problems
of Beginning Teachers and Related Problems," Journal of

Teacher Education, 14 No.4:384-390, December, 1963.
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of previously internalized attitudes or pegsonaiity traits,

Discussing the need for appraisal and evaluation of
prospective teaching personnel, Ryans expressed the opinion
that the National Teacher Examination provided an adequate
basis for evaluating the extent of their factual knowledge.l7
At the same time, he underscored the fact that more than
knowledge is required if a person is to be an acceptable
teacher. Information about attitudes, interests, level of
motivation, and numerous other factors must be taken into
consideration if the selection process is to be a complete
one.

Personality variables, according to Heil,l8 are essential
determinants of the effectiveness of the instructional process,
As he pointed out,

Much of our modern educational theory is
based on the assumption of the teacher-
education student as intellectualizing
and self-accepting and of the child as
striving and generally conforming.19

Further study by 'Heil indicated that different kinds of
teachers were effective in different ways. In general, his

research indicated that teachers fall into three personality-
type groups: 1) THE SELF-CONTROLLING TYPE. These are most

. . 17pavid a.. Ryans, "Appraising Teacher Personnel," Journal
of Experimental Education, 16 No.l:1-30, September, 1947,

181 ouis H. Heil, "Personality Variables: An Impoitant

Determinant In Efiective Elementary School Instruction,"
Theory Into Practice, 3 No.l:12-15, February, 1964,

191h14.
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compatible in highly structured traditionaily oriented
classrooms and often work well with negative and opposing
students; 2) THE SELF-ACCEPTING TYPE. These teachers are
creative and value originality. They prefer unstructured
intellectually oriented classrooms; and 3) THE SELF-
EFFACING TYPE. This group of teachers is generaliy
apprehensive and fearful. Their uncertainty brings about
a confusing atmosphere in which it is difficult for students
to learn. This personality type is likely to stress the
mechanics of formal order and discipline. The author
estimated that this group, which poses a serious pfoblem for
the schools, accounts for twenty-five to thirty per cent of
all prospective elementary teachers. He recognized the
extent to which the existence of personality types presents
problems for school administrators.
These problems should be considered both
jin the teacher-education programs and in.
the selection of teachers for particular
schools..20
When scores derived from a personality inventory were
compared with conclusiong of independent raters who observed
classroom teaching, it was found that the in#entéry could be
tilized to predict some aspects oficlassroom behavior, 21
In general, it was found that there were no significant

differences between the scores from the personality inventory

- B - B - [, o m— I

201pi4, |
21Kenneth H. Wodtke and cthers, "Patterns of,Neéds‘As,

Predictors of Classroom Behavior of Teachers," Educational
and Psychological Measurement, 23 Mo.3:569-577, Autumn, 1963.
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and those obtained from the independent raters except for
the Affiliation score on which those with high inventory
scores exhibited warm, permissive, quiet, and controlled
behavior while the control group exhibited behavior of an
opposite nature. This, according to the authors, suggests
that the relative strengths of some needs may determine

behavior, but that other needs may function independently.

§_ég;g Ettefns. The Edwards Personal Preference Schedule
was originally standardized on a group of students all of
whom had some college training and which is titled the
College Sample in the test M‘anual.22 The sample consisted of
seven hundred forty-nine college women and seven hundred
sixty college men enrolled in day and evening liberal arts
courses at universities and colleges throughout the country.
In this study men were shown to have significantly higher
mean scores (at the one per cent level) than women for
Aéhievemen;, Autonomy, Dominance, Heterosexuality, and
Aggression; women's mean scores were significantly higher
than men's (at the one per cent level) for Deference,
Affiliation, Intraception, Succorance, Abasement, Nurturance,
and Change. With regard to Order, Exhibition, and Endurance

there were no significant differences.

, 22Allen L. Edwards, Edwards Personal Preference Schedule
Manual, New York: The Psychological Corporation, Revised,
Lgsg’ pp. 9-15.
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23 on a national basis, of approximately

A s2cond study,
four thousand male and five thousand female household heads

was also undertaken (involving five thousand one hundred and

five households). In the test Manual, Edwards presented dats
from that study relative to male-female differences. As was
true for the College Sample, men had significantly higher
mean scores (at the one per cent level) than women on
Achievement, Autonomy, Dominance, Heterosexuality, and
Aggression. The women, as was true for the previously

discussed sample, were significantly (at the one per cent

level) different on the variables Deference, Affiliation,
Intraception, Abasement, Nurturance, and Change. In
addition to these differences, other significant differences
appeared in the General Adult Sample which were not true for
the College Sample. Here, the men had significantly higher
mean scores (at the one per cent level_) than women for
Exhibition and Endurance, while the women's score for Order
was significantly higher i:han the men's mean score. Although
differences existed in the mean scores attained by men and
women in the two samples, the general direction of all means
was clearly the same.

I(anp24 studied the need patterns of teachers, principals,
and guidance counselors to determine similarities and

differences, and utilized the Edwards Personal Preference

231bid., p. 15.

240. Gratton Kemp, "A Comparative Study of the Need
Structures of Administrators, Teachers, and Counselors,"
Journal of Educational Research, 57 No.8:425-427, April, 1964,




21

Schedule in his research. He undertook the study to provide
a basis for considering the advisability of interchanging

roles among the three groups. 1t was found that no

significant differences between the mean scores of

administrators, teachers, or counselors existed as far as
Abasement, Autonoﬁy, Change, Dominance, and Heterosexiality
were concerned. But principals were found to have
significantly greater needs for Achievement and Endurance
(at the .01 level), Aggression (at the .02 level) and
Deference (at the .05 level) than the teachers. Teachers,
on the other hand, had significantly greater need than the
principals for Succorance (at the .05 level) and Nurturance
(at the .001 level). While the needs of the three groups
tended to be generally similar, there did appear to be
definite areas of differentiation. On the basis of those
differences Kemp concluded that the responsibilities of
teachers, administrators, and counselors should be discrete
and not overlapping, and that need patterns should be taken
into consideration by graduate schools who train people in
these areas, =
Guba and Jackson, anticipating that knowledge about the
"structure of need patterns would offer clues as to why people
select occupations and yield insights into job satisfaction
and morale, studied three hundred sixty-six teachers from

twenty-two schools in suburban Chicago.25 In so doing, they

25Egon G. Guba and Philip W. Jackson, "The Need
Structure of In-Service Teachers: An Occupational Analysis,®
School Review, 65 No.2:176-192, September, 1957. ‘
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took into consideration sex, years of teaching experience,
and level of teaching. After comparing the mean scores of
the teachers with those of the College Sample included in the
test Manual, a number of conclusions were drawn. All males
and female elementary and secondary teachers indicated a
significantly greater need (at the .0l level) for Deference
and significantly lower need (at the .Cl level) for
Heterosexuality. Female secondary teachers scored
significantly lower than the norm (at the .0l level) on the
need for Change, and all female teachers scored significantly
low (at the .05 level for secondary teachers and the .0l
level for elementary teachers) on the need for Dominance.
Teachers'! scores with regard to Intraception, Affiliation,
and Nurturance, when compared with the scores obtained by
the College Sample, were not significantly different. This
led Guba and Jackson to conclude,

Thus existing evidence indicates that

teachers, in general, are not highly

motivated by a strong interest in

social service, by powerful nurturant

needs, or even by a deep interest in

children.26

When the Chicago teachers were distributed into three

groups on the basis of experience (l. novices-0-3 years
experience, 2, intermediates-4 to 9 years experience, and
3. veterans-10 or more years experience) and compared,

other patterns evolved., These groups were separated by sex

— - —e ey - - - -

261pid.
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for purposes of comparison. Regardles§ of the experience 1
level, male teachers scored significantly low on Hetero- 4
sexuality. All levels of experience exceeded the College i
Sample norm for Deference and the difference became greater 3
with experience. The veteran male group scored significantly

low on the need for Exhibition, and this trend increased in

inverse ratio to number of years experience.

For the groups of females, the needs for both Deference
and Order increased with years of experience, while there was
a downward trend with experience for Affiliation and
Hetérosexuality. Novice and intermediate females were low
with regard to need for Exhibition, but the veteran mean
dropped considerably. Although novice and veteran female
groups scored high on need for Endurance, the mean of the
Veteran females was substantially higher. When comparing
male and female veteran teachers with novice teachers, it
was found that both groups of veteran teachers had very
similar need patterns while male and female novices had- very
different need patterns. In general, it appeared that
teachers were high on Deference, Order, and Endurance, and
low on Exhibition and Heterosexuality.

.These characteristics appear to fit the
stereotypic model of the teacher as
sexually impotent, obsequious, eternally
patient, painstakingly demanding, and

soclally inept-the stereotype which is 27
frequently portrayed in the mass media.

In conclusion, it was stated "that communalities do

exist within the teaching population at the level of

-

271bid.




24

psychological need,” and that "an occupational synchrome
emerges which cuts across sex and teaching level boundaries."23
The authors presented the hypothesis that these occurrences
could be a result of any of the following factors: 1.
Experienced teachers are a residual group which emerges as
those who do not conform to their peers and elders leave the
profession; 2. With experience, teachers' psychological needs
tend more and more to conform to those with whom they work; 3.
Both the above-mentioned factors operate simultaneously.

Gray29 iamented the fact that more information about

personality patterns was not available to counselors.
Factors such as intelligence, interest,
scholastic abilities, and special
aptitudes have been reasonably well
isolated, but the lack of investigation
into personality characteristics
satisfied in occupations has created
a void that seriously limits the scope
of the sophisticated counselor.

His attempt to learn more about the relationship between
personality patterns and job satisfaction inwvolved comparisons
between three occupational groups--teachers, mechanical
engineers, and accountants--all of whom completed the Edwards

Personal Preference Schedule and the Miller Occupational

Values Indicator. With regard to the Edwards Personal

281pid.

29James T. Gray "Needs and Values In Three Occupations,"
Personnel and Guidance Journal, 42 No.3:238-244, November,
1963.
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Preference Schedule no significant differences were found

between accountants and mechanical engineers, but numerous
differences were found between teachers and the two groups.
Teachers mean scores were significantly higher than those
of accountants for Deference, Affiliation, Intraception, ;
Abasement, and Nurturance, while needs of accountants were

significantly higher for Achievement, Exhibition, Dominance,

and Endurance. When compared with mechanical engineers, E
results were very similar. Teachers had siznificantly higher

needs for Affiliation, Intraception, Succorance, and ;}

Nurturance; on the othar hand, engineers yielded significantly

higher mean scores for Achievement, Order, Dominance, and
Endurance.

Comparing teachers who were satisfied with their chosen
f%eld of work with education students and the College Sample
used by Edwards to develop norms for his inventory, Tobin

31

found a number of significant relationships. His research

!

was predicated on the notion that if more was known about
need patterns and their relationship to job satisfaction,
this information would be of great assistance in personnel
selection and placement. The male teachers and the male
education majors all were significantly higher (at the .0l
level) on the variable Defereéce than the normative group.

The author felt this indicated "that the variable Deference

- 31Wh1ter William Tobin, Use of the Edwards Personal
eference Schedule . In. Establisg;gg Personality Profiles
For Teachers and Education Students, Unpublished Master's ;
Thesis, University of Washington, 1956. o
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is closely tied in with job satisfaction for tegchers."32
Relatively high scores on the variabl?s Order, Affiliation,
and Endurance seemed to characterize male students who were
likely to become satisfied teachers. Male teachers and
male education students were significantly lower than the
normative group with regard to needs for Dominance (at the
.01 level) and Autonomy (at the .05 level). The sample of
male teachers was lower than both the normative groups and
the group of education students on theﬁneed for Hetero-
sexuality (at the .01 level) andiIntraception'(at the .05
level). :

The female teachers were higher than the normative
group on need for Deference and Order (at the .01 level);
they scored lower than the norm group on variables.
Heterosexuality (at the .01 level), and Dominance and
Aggression (at the .05 level). Female education students
were, like the teachers, higher than the normative group on
need for Deference (at the .05 level), and lower than the
normative group on need for Dominance and Heterosexuality
(at the .05 level). On the.basis of the evidence der.ved
from his study, Tobin made the following statement:

This suggests that education students
select teaching in part on the basis

of the strengths or weaknesses of
various personality needs.3

The COmplemenéafy-Needs gzpdtﬁesis. The Complementary-

32Lbid., p. 13.
331bid., p. 22.
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Needs Hypothesis was originally advanced by Winch and Ktsanes |
on the basis of studies of factors operative during the mate- .

selection process.34 The theory is actually a theory of

motivation; one which attempts to account for why people :

1
A
E
4

behave the way they do. The following three quotes provide
a basic understanding of the Complementary-Needs Hypothesis.

The basic hypothesis of the theory of
complementary needs in mate-selection
is that in mate-selection each in- :
dividual seeks within his or her field .

of eligibles for that person who gives
the greatest promise of providing him
or her with maximum need-gratification., .
It is not assumed that this process is ‘
totally or even largely qonscious.35

It follows from the general motivational

theory that both the person to whom one

is attracted, and the one being attracted,

will be registering in behavior their own

need patterns. Then a second hypothesis

follows from the first-that the need

pattern of B, the second person or the

one to whom the first is attracted, will

be complementary rather than similar to g4¢ A
the need-pattern of A, the first person. -

It is now in order to explain the terms
"need" and “complementary." We conceive
of "need" as a goal-orgﬁnted drive,
native or learned. . .

oy

This goal oriented drive enables the individual to

E 34yinch and Ktsanes, loc. cit.

‘ 35winch and Ktsanes, op. cit., p. 246.

36yinch and Ktsanes, op. cit., p. 246,

37Winch and Ktsanes, op. gig., p. 246. Q
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organize his thoughts and actions in a manner permitting him
to overcome unsatisfying situations.

Complementariness of need patterns, as spoken of here,
is discernable in terms of differences in intensity or kind.
Differences in intensity are illustrated by the individual
with a high need for dominance who marries an individual with
a low need for dominance. A situation in which a person with
a high need for dominance selects a mate with a high need for
deference serées*to illustrate differences of kind.

The sample of 50 people (25 married couples) involved
in the study was highly homogeneous. They were all native
Americans and of the same socio-economic status, race,
religion, and age. All had been married two years or less
and.wéfe childless. At least one member of each couple was
an undergraduate student at Northwestern University. The
data, on the basis of which the authors' conclusions were
developed, were derived from three sources: 1) an initial
interview from which evidence of needs was obtained; 2)

a case-history interview; and 3) an eight card Thematic '
Apperception Test. In this study only the first source of
information was dealt with. After the initial interview
forty-four sub-variables (needs) were derived. Using the
product-moment correlation it was possible to compute 1936
‘interspousal correlations. From the total number of

possible correlations the authors, on the basis of the Theory
of Complementary-Needs, hypothesized the signs of three
hundred eighty-eight.

When a Chi-Square analysis was applied to the resulting
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coefficients of correlation, it was apparent that the data
tended to support the Complementary-Needs Hypothesis., Of the
three hundred eighty-eight possibilities, thirty-four were
significant in the hypothesized direction at the one per

cent level and seventy-one at the five per cent level. Two
hundred twenty-one of the possible permutations fell in the
hypothesized direction.

A second study by Winch3® dealt with the analysis of
all the data gathered in the initial study of mate selection.
At this time the author utilizgd the following five sets of
ratings obtained from independent judges: 1) a content
analysis of the initial need interview; 2) a holistic
analysis of the need interview; 3) a holistic analysis of
the case history; 4) a holistic analysis of the Thematic
Apperception Test; 5) a holistic analysis of the final
conference. The results were quite similar to the initial
study. A relatively small number of the permutations were
significant (at.the .05 level) in the hypothesized direction
for each of the data categories, but many more gell in the
hypothesized direction although not significant) than might

have been expected by chance. In general, the trend was in

support of the initial hypothesis.

38Robert F. Winch, "The Theory of Complementary Needs
In Mate Selection: Final Results in the Test of the General
Hypothesis," American Sociological Review, 20 No.5:552-555,
October, 1955,




Another test of the Theory of Complementary Needs was

39

conducted by Ktsanes, This study utilized the same sample

of married couples involved in Winch’s studies. At this

time those in the sampling who exhibited similar factors
(needs) were grouped together and were said to constitute a
personality type. Four of the factors thus obtained were
analyzed, the assumption being that if one member of a

couple ;as high on a given factor then the other member would
have a low rating on that factor (and vice versa)., Utilizing

the four factors discussed above, eight personality types

were derived, and these accounted for forty-four of the fifty
persons in the sampling. The remaining six had idiosyncratic
personality patterns. Of the nineteen couples remaining in
the sample after those who exhibited idiosyncratic patterns
were disregarded, nc husband and wife team fell into the same
category of personality type. The author stated that the
principal hypothesis appeared valid for two of the factor
types, and that with respect to the others the trend was in
the same direction (but not conclusively so). 7

Murstein®® studied newly married and middle-aged married

couples in an attempt to determine the validity of the

“gThomas Ktsanes, "Mate Selection on the Basis of
Personality Type: A Study Utilizing An Empirical Typology of
Personality," American Sociological Review, 20 No,5:547-551,

October, 1955,

40pernard I. Murst.ein, "The Complementary Needs Hypothesis
In Newliyweds and Middle-Aged Married Couples,! Journal ef
Abnormel and Social Psychology, 63 No.1:194-197, July, 19
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Complementary-Needs Hypothesis., The Edwards Personal
Preference Schedule was administered to all participants
in the study. He concluded that,

For adequate marital adjustment some

needs require complementary components

in the marital partner, while others 41

necessitate homogamous need patterns.

His results indicated that the strength of any given
need can vary with the individual and the situation.

Bewerman and.Day,42 using the Edwards Personal Preference
Séhedule; investigated the Complementary-Needs Hypothesis with
a sample of sixty college couples who were engaged, dating
consistently, or going steady. 1t was hypothesized that
fifteen of the possible need intercorrelations (involving the
same needs) would be negative and two hundred ten (involving
different needs) would be positive. The results, however,
showed that only two of the fifteen like-need correlations
were negative, and neither of these was statistically
signiéicant. At the same time, only four of the anticipated
positive correlations were significant at the five per cent
level, and they were in a direction which supported the
Theory of Homogamous Needs in mate selection rather than the
Complementary-Needs Hypothesis,

On the basis of the data obtained the authors concluded

411pig,

4ZCharles E. Bowerman and Barbara R. Day, "A Test of the
Complementary Needs Hypothesis As Applied..to Couples During
Courtship," American Sociological Review, 21 No.5:602-605,
October, 1956. ' : -
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that the evidence did not support the Complementary-Needs

Bypothesis.

Of all the needs which could be listed,
we might expect only a few to be highly
relevant to mate selection and marital
adjustment., Furthermore, there is no
reason to believe that all needs shou12
be either homogamous or complementary., 3
Burgess and W’allin."4 reported a study of one thousand f
engaged couples through which they hoped to determine the
influence of need patterns on mate-selection. By utilizing E
engaged couples they hoped to escape the criticism that |
homogamous or complementary need patterns were attributable
to the time spent together while married. Information about

physical and psychological characteristics of the one thousand

couples was obtained, and the resulting evidence tended to .
substantiate a homogamous theory of mate-selection with
'respect to both sets of factors. For five out of six physical
traits the data gathered was statistically significant in
the direction that tended to show that "like mates with like."
For seventeen of thirty-one personality characteristics
examined, there was a greater than chance combination that
men and women with similar traits would be engaged. The major
problem, as stated by the authors, is that of determining what
the need patterns of engaged couples are and the chances of

their being fulfilled in engagement and marriasge.

- - -

431pid.

- 4GErnest W. Burgess and Paul Wallin, C&uftshig, Eggége-
ment, and Marriage. (New York: J.B. Lippincott Company,
T§3z5, PP =115, :
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Becker,45 in a test of the Complementary-Needs
Hypothesis, administered the Edwards Personal Preference
Schedule to thirty-nine couples married two years or less,
engaged, or dating steadily. Another battery of tests from
which as F score, representing authoritarianism, was derived
was also administered. He derived the following conclusions:
1) whether dominance is part of complementary or a homogamous
relationship depends, in large part, on the authoritarian
attitude of the couple; 2) differences in authoritarianism
can be attributed to the male partner of the couple, while
it is the female partner who determines differences in
Dominance;‘ 3) We need more research concerning the mediating
processes through which complementarity and similarity are
determined. In general, the conclusions indicated that,

o + .symbiosis, if selectively operative,
can be demonstrated only when the con-
ditions under which it operates are
specified and samples are selected for
research in accordance with those
specifications .46
The need patterns of divorced couples were compared with

those of successfully married couples in a study by Carman.47

All participants in the study were administered the Edwards

4SGilbert Becker, "Complementary Needs Hypothesis,
Authoritarianism, Dominance, and Other Edwards Personal
Preference Schedule Scores," Journal of Personality, 32
No. 1:45-56, March, 1964, ’ ]

461bid, '

47philip McClellan Carman, The Relationship of Individual
and Husband-Wife Patterns of Personality Characteristics to
Marital Stability, Unpublished Doctoral Dissertation,
University of Washington, 1955.
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Personal Preference Schedule. The two groups were controlled
for age, length of time married, education, number of previous
marriages, religious preferences, numter of children, and type
of occupation. |

Divorced men and women were found to have significantly

higher scores (at the .01 level) on the variable Intraception
than married men or women. The author felt this was under-
standable since,

« « othe tendency to analyze others!'
motives could be a real handicap to
adjustment in marriage. Persons who
tend to interpret the actions of
others may be inclined .to interpret
the actions of their 3poui§s in
highly personalized ways.

The divorced men had a significantly greater need (at

the .05 level) for Succorance than married men. Married men

exhibited a greater need for Endurance than married women
while divorced men manifested a considerably lower need for
Endurance than divorced women. Married men achieyed
significantly lower need scores (at the .01 level) for
Intraception than divorced men. Generally, the research did
not indicate that need patterns were highly related to marital

stability. Married women tended to display those character-

istics usually associated with their sexual role to a greater

extent than divorced women.

,,,,,

E 481pid., p. 70.
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Two researcher349 addressed themselves to studying
the influence of managerial traits on group effectiveness.
They were concerned with the fact that in some group
situations, an effective outcome requires a coordinated and
somewhat harmonious interaction; this is particularly true
with regard to the managerial functions of planning,
integrating, and directing the activities of individual
organization members. Of prime concern here were two traits:
1) supervisory ability and 2) the decision-making approach.
The study was conductéd by having different combinations of
participants integrate their Skills to operate two electric
trains over the same track. The authors found that when one
member of a given pair had a high rating with regard to
supervisory ability or the decision-making approach, there
was no guarantee that it would be a significantly more
productive combination.

It was when a member of a combination was uncontested
with regard to gupervisory ability or decision-making approach
that the pair tended to be more productive. Another conclusion
made is that organizations with a high degree of personnel
stability will be more productive because their members will
not have to continuwously learn new behavioral responses to
accommodate new group members.

Gross, working with members of the United States Alr

49gdwin E. Ghiselli and Thomas M. Lodahl, "Patterns of
Managerial Traits and Group Effectiveness," The Journal of
Abnormal and Social Psychology, 57:61-66, 1938,
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. Force, studied symbiosis and consensus as integrative factors

50

in small groups, A consensual group, as defined here, was

one in which all the members exhibited similar characteristics.
In a symbiotic group the members display different character-
istics., They asked the airmen to identify those people whose 3
company they most preferred under a variety of different ’
conditions. The evidence indicated that consensual groups
were only moderately well integrated rather than highly or
= poorly integrated.
g Symbiotic groups tended to be composed
, of men of dissimilar or contrasting
characteristics., This was found to be
especially likely if the characteristics
were related to adjustment to the job

or to living or.gfcreational conditions
on the air site.

Therefore, a single man would be friendly with a
married man and his family, thereby providing him with a
link to family life and home.,

The formaticn of consensual groups was
especially likely when the characteristics
were related to adjustment to the Air 59
Force as a whole and to its group goals.

A likely symbiotic relationship would involve an airman
with complaints about the Air Force who turned for help to

another airman who had previously solved similar problems,

In conclusion, the author stated that both consensus and

>

0paward Gross, "Symbiosis and Consensus As Integrative
Factors In Small Groups," American Sociological Review, 21
No.2:174-179, April, 1956,

S1l1pid.

521pid.
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symbiosis may act as cohesive elements, but symbiosis seemed

to be most effective as a binding agent.

Another researcher advanced and tested the following

theory:

. . .that different combinations of

dominant and/or submissive individuals

achieve more or less successfully

according to the pa1r-comb1nat10n as

well as the conditions of assignment

of dominant or submissive roles, and

that it is possible to predict

differential success among these

permutations according to hypotheses

derived from personality theory.->

In line with the hypothesis stated above, persons in a

state of anxiety would be unable to function effectively under
certain conditions. The inquiry involved students who had
previously been rated with regard to the degree of dominance
or submissiveness each manifested through behavior. The
students were then paired, and each pair was requested to
operate two mechanical trains over the same tracks
simultaneously. Each train was operated by one member of the
pair, and one train was always assigned the right of way on

the tracks. Achievement records maintained during the

experiment tend to validate the hypothesis on which the study
was based. When a dominant individual and a submissive one
worked together, and if the dominant person had the control=-

ling position (i.e., the right of way on the tracks), highest

53William.T. Smelser, "Dominance As A Factor in Achieve-
ment and Perception In Cooperative Problem-Solving Inter-
ggtﬁpng,?B e Journal of Apnormal and Social Psycholo
o 106

S A e e A R i S D M

EKC

Aruitoxt provided by Eic:




38

achievement was recorded. The least productive group was

the seme combination with the roles reversed.

Executive Professional Leadershié. ‘The concept of

Executive Professional Leadership was formally defined by
Gross as "the efforts of an executive,of-a professionally
staffed organization to conform to a definition of his role
that stresses his obligation to improve the quality of staff
performance."54 To measure EPL, Grosc and his associates
utilized twelve statements about principals behavior which
are descriptive of efforts to conform to an EPL definition
of their roles (The statements are listed in Chapter II1I,
page 62. It is impbrtant to note that all EPL scores are
relative in nature; that is, a principal with an EFL score
of "3" is relatively higher than a principal with a score

of "2n, The scores only have meaning as they are seen in
relation to one another. The Asters given by the teachers
to each question were assigned numer;cal values ranging from
one to six, and these values were averaged to obtain a
single EPL score for each teacher. .

The authors pointed out:s5 that EPL is a resultant of

- - — e .-

. 54Nea1 Gross and Robert E. Herrilott, Leadership
in Public Schools: Sociolo ical Lnauigz New York: . John
ﬁTiey and Sons, Inc., s Do

55a11 information regarding EPL and related teacher-
administrative factors can be found in Chapter 7 of Gross
and Herriott's Staff Leadership In the Public Schools: A

Sociological Lnguigz
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administrative behavior, and that principals can make
edjustments in their behavior if they felt that such changes
would enhance their image in the teachers' eyes.

In the initial hypothesis, the authors felt that those
principals who asked their teachers for cooperation in making
decisions pertaining to the schools would have higher EPL's

than those who did not, since they were voluntarily relinquish-

" ing part of their own authority. The teachers responded to

four statements which represented. different areas of staff-
involvement (The statements are listed in Chapter III, page
64). When the scores derived from each of these statements
were cross-tabulated with the principal's EPL scores, they
were all found to be significantly related (at the ,001 level).
The evidence was accepted as supporting the original premise.

The hypothesis was then presented that when the
relationship between teachers and principals was perceived
(by the teachers) to be an egalitarian one, the principal's
EPL scores would be higher than if this were not the case,
Five statements were asked of teachers and the scores obtained
were averaged to obtain an average index of the type of
relationship existing between a principal and his teachers
(The statements are listed in Chapter III, page64 ). Again,
these scores were cross-tabulated with principals! EPL scores
and the evidence was supportive of the hypothesis at the two
per cent level,

The assumption was made that teachers, because of their

numerous contacts with children, need associations with
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adults during which they can express themselves freely and
feel they are being understood. This being the case, the
theory was advanced that when principals met-these needs,
their EPL scores would be higher. Teachers' responses to
six statements were averaged to obtain a measure of
principals social support of teachers (The statements are
listed in Chapter II1 page 66), and after cross-tabulation
of these scores it was found that the hypothesis was
supported by the data (at.the .001 level).

Scores ffom six statements were averaged to obtain a
Perceived Managerial Support of Teachers score (The state-
ments are listed in Chapter 111, page 65). 1t was anticipated
that the greater the managerial support a principal offered
his teachers, the greater his EPL score would be. When the
results were cross-tabulated, they supported the hypothesis
(at the .001 level).

The last type of teacher-administrator relationship
studied was Perceived Support of the Teachers' Authority. The
assumption was made that the greater the priﬁcipal's support
of his teachers in cases of.teacher-pupi; conflict, thg
greater his EPL score would be. Values derived from the state-
ments were averaged to obtain a single score, and these scores
were then cross-tabulated with the principals' EPL scores.
(The statements are listed in Chapter III, page 63). Signifi-
cant results (at the .001 level) were again found to support

the hypothesis.

EPL is, essentially, a measure of the extent to which

N T P RToR
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the principal displays those behavioral patterns which
teachers perceive as desirable for those in the principal's
role,

Doy'].es6 found that teachers® and administrators!
definitions of the teacher's role were more similar tban such_
delineations on the parts of schoql board members and parents,
Special note was made of the fact that both teachers and
administrators tended to view the teacher's role in terms of
traditional orientations (althocugh both may have had different
reasons for defining it in a similar manner)°57 The research
reported indicates that teachers have relatively accurate
perceptions of the expectations of admi_.nistrators.58 Another
finding®? was that such factors as age, years of teaching,
number of school systems in which ther teacher had taught, and
the expected number of future years of teaching bore little
relationship to the kinds of role expectations which an
individual would prescribe for members of roles other than
his own.

When the scope sf the social system under consideration

is enlarged, the terms in which it discussed became more

56Louis Andrew Doyle, A Study of the Expectations Which
Elementagz Teachers, Schnol Adminis trators, Board Members
and Parents Have of the Elementary Teachers' Role, Unpublished

Doctoral Dissertation, Michigan State University, 1956.

>71bid,, pp. 77-90.
safﬁid., p. 99.
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general because fewer of the situational elements found in
smaller systems are common to the larger ones. As the
size of the social system being analyzed decreases, it
becomes possible to discuss minute elements such as

specific behavioral patterns.

-

,60Nea1 Gross, Ward S. Mason, and Andrew W. McEarchern,. ..

Explorations In Role Analysis: Studies of the Superinterden
Role (New York: John Wiley and Sons, inc.,, 1948), p. 6.
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CHAPTER 1I1

METHODOLOGY
Introduction. This chapter includes a complete statement
of the methodology utilized in the study, but begins with a
description of the community, the teachers who took part in
the study, and the school system. An understanding of the
nature of these elements is necessary if the study is to be
viewed within a comprehensive social setting, and it enables
the reader to better perceive the kinds‘of relationships
éxisting between and among the various segments of the system.

The community. The city from which the participants were

drawn is in the western part of Michigan and will henceforth
be referred to as Urban City. The population of the city is
apprbximately 180,000, and it is much like other urban
districts throughout the country which have downtown shopping
areas, older, run=-dcwn housing which surrounds the downtown
area and the industrial area, and new neighborhoods encircling
the older ones. The newer residential areas are composed
largely of middle and upper class whites.

An increasing percentage of Negroes also resides in the
city.
the vast majority of Negroes currently residing in the city

As in many other cities with similar characteristics,

live in the older areas surrounding the downtown shopping
center and around the industrial areas.

There are over twenty-five manufacturing plants in the
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city which employ over three hundred fifty people each, and
over eight hundred nlants and factories currently operating.

Within the city there are numerous cultural opportunities.
Among them are two degree-granting colleges and a junior
college. Extensions of the larger state universities are also
to be found. A museum, library, and symphony orchestra are

available,

The Qarticipénts. Every teacher whose professional

responsibilities included teaching in a classroom setting at
least fifty per cent of the time was approached and asked to
participate in the study. Six hundred sixty-six elementary
teachers and the principals of fifty-one elementary schools
were initially approached. At the same time, four hundred
seventy-six secondary teachers and eleven secondary principals
were asked to cooperate.

Of the sixty-three schools in the svstem, only one
elementary school was not involvgd in the study, This was
due to the fact that a new principal had assumed administrative
responsibility for the school shortly befcre the study was
begun, and under those conditions it would have beern
difficult, it not impossible, to obtain fair ratings of the
teachers and the principal.

Of the six hundred sixty-six elementary teachers
approached, four hundred five completed the Edwards Personsal
Preference Schedule and the Teacher Section: The National

Principalship Study. (See Appendix B for samples of these
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forms). This éonstituted 64,41 percent of the elementary
universe. Within the elementary sample three hundred sixty-
nine were female (91.11 per cent) and thirty-six were male
(8.89 per cent). Virtually all the males in the elementary
sample taught in the upper elemeriary grades (i.e., grades
four, five and six).

Fort}-four elementary principals completed both;the
Edwards Personal rreference Schedule and the Administrative
Preference Form, the two forms from which the principals’
information was gathered (See Appendix B for sample of the
Administrative Preference Form.). Within the seample of
elementary principals thirty-three were female and eleven
were male. ' _

Two hundred fifty-two (52.73 per cent) of the total
four hundred seventy-six secondary teachers completed both
the Edwards Personal Preference Schedule and the Teacher
Section: The National Principalship Study. Of those who
returned all the information one hundred thirty-three were
male and one hundred nineteen were female,

With regard to the secondary p;incifals, all eleven
completed both forms given them. Ten of the secoandary
.principals were male and one was female.

Thus, six hundred fifty-seven (57.53 per cent) of the
.possible eleven hundred forty-two teaghérs completed and
returned all the materials given them.

A comparison of participants and‘non-garticigantél

Comparative information regarding four characteristics of
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those who did or did not return the requested data is
presented at this time. The four factors are as follovs:
1) age, 2) years of teaching, 3) degrees attained,
4) sex.

To compare those who did and did not return the
questionnaires, comparative information was obtained for
t;enty-five elementary teachers who did return the materials;
identical data were collected for fwenty-five elementary

teachers who did not return the materials. Similar data

were gathered for nineteen éecondazy teachers who did

return the information, and for twenty-eight secondary
teachers who did not return the instruments.

1. AGE - The elemenégry teachers who did return the
completed instruments averaged 39.24 years old and those who

did not return the data averaged 40.48 years old. In terms

:
:
E
g
;

E quite similar (thé difference being only 1.24 years).

b
3
3
3
;
3
8
:

of average age the elementary teachers can be said to be

Table 1 A comparison of participants and non-participants
with regard to age.

I 1 I

Average Age Average Age
; of of
§ Participants. Non-Participants ..
; Elementary .
; Teachers 39.24 40,48
F Secondary ’

Teachers 39.58 33.57
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The secondary teachers who returned the completed
information averaged 39.58 years old and those who did not
averaged 33.57 years old. Although both groups were in the
thirty tuv forty year old age bracket, those who chose to
participate were older than the rest by 6.01 years.

2. YEARS TEACHING - Elementar: teachers who did
return the information averaged 8.60 years teaching in Urban
City and 13.28 years total teaching, as opposed tc an average
of 8.20 years teaching in Urban City and 10.96 years total
teaching for those who did not return the data. As can be
determined by scanning the data presented in Table 2, those
who participated in the study were quite similar to those
whe did not with regard to years of teaching in Urban City,
the participating group having taught in the school system

only .40 of a year longer than the non-participating group.

Table 2 A comparison of participants and non-participants
with regard to years of teaching.

PARTICIPANTS NON-PARTICIPANTS

Average Total Average iggal
Years Average Years Average
?eaching Years Teaching Years
in Urban of in Urban of
City Teaching . City .. Teaching
‘Elementary .
Teachers 8.60 13,28 8.20 10.96
Secondary

Teachers 7.73 11.47 8.60 9.92
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For total years of teaching, the participating teachers had
taught 2,32 years longer than those not participating. Even
S0, both groups averaged more than ten and less than fifteen
years of teaching experience, and they were, on that basis,
considered similar,

Secondary teachers who returned the requested data
averaged /.73 years of teaching in the school system and a
total of 11.47 years experience, Those who did not return
the data averaged 9.92 years of teaching in Urban City and
10.96 years of total teaching experience.

Thus, as was true for the elementary teachers, the
secondary teachers were very similar with regard to years of
teaching in Urban City (the non-participants averaging .51
years more experience), but a greater differential existed
(the participants averaging 1,55 more years teaching
experience) with regard to total years teaching.

3.. ACADEMIC DEGREES - The elementary teachers who did
return the questionnaires were similar to those who did not
with regard to level of education attained. In each group of
elementary teachers only one teacher (four per cent of each
set) had only a certificate which permitted him to teach in
the public schools. The participating teacher with a special
certificate had ten years teaching experience and the non-
participating teacher with the same certificate had twenty-
six years experience. Twenty-two teachers (eighty-eight per
cent) of the non-participants had Bachelor of Arts degrees as

opposed to seventeen (sixty-eight per cent) of those who did

P TEUTO TR U
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return the data. At the same time, only two of the non- .
Participants (eight per cent) had Master of Arts degrees while
seven from the participating group (twenty-eight per cent) had

the advanced degree.

The secondary teachers from the participating and non-
participating groups were very similar with regard to degrees
attained. Of those who returned the data, 73.68 per cent
(fourteen teachers) had Bachelor of Arts degrees and 26.32

per cent (five teachers) had Master of Arts degrees, Within :

;
;;
’,
E
;s
-
9
3
E
i

the group of non-participants, 71.40 per cent (twenty teachers)
had Bachelor of Arts degrees and 28.60 per cent (eight
teachers) had Masters of Arts degrees.

While more elementary non-participants had Bachelor of
Arts degrees than the pgrticipating group, the former group
had less teachers with Masters of Arts degrees. For both
groups the trends were very similar; a very small percentage
having only teaching certificates, the bulk of both having
Bachelor's degrees, and a smaller percentage of each group

g having Master®s dezrees. ‘

On a percentage basis, the secondary teachers in both
groups were extremely similar regarding academic degrees
attained.

4. SEX - Elementary teachézs in both groups were hLighly
alike with regard to sex. The participating group was
composed of eight per cent (twe teachers) males and ninety-
two per cent females (twenty-three teachers). The non-

participants included four per cent males (one teacher) and

©
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ninety-six per cent females (twgntybfour teachers),

For the secondary teachers; similar trerds were
apparent for both groups, but the percentages were no%* quite
so similar., The non-participants were comprised of 71,40
per cent (twenty teachers) males and 28,60 per cent (eight
teachers) females, while the participants included 57.90 per
cent (eleven teachers) males and 42.10 per cent (eight
teachers) females,

Although the participating secondary group had a higher
percentage of male teachers, the trend for both groups wss
toward a predominance of males, Both groups of elementary
teachers were very much alike,

With regard to tke four factors by which those who
participated in the study were compaied with those who did
not participate, both groups appeared to be quite similar.
Elementary teachers from both groups were very much alike
as far as age was concerned, but those secondary teachers
who participated were 6,01 years older than those who did
not. The average ages ofﬁall pa:ticipantg and non-partici-
pants were between thirty-three and forty-one years old,
Those teachers who were participants gnd those that were not
Were generally alike with regard to number of years teaching,
The academic degrees attain:zd by elementary and secondary
participants were proportionally quite similar fo those who
did not participate with one exception; a higher percentage
of elementary participants had Master's degrees than was

true for the non-participants, The groups were also very




similar in terms of the number of males and females in-
volved, again with one exception; within the group of

secondary participants there was a higher percentage of
females than in the non-participant group, but for both

groups over fifty per cent of those inwvolved were female.

ééﬁédl,Size;. The size of the schools, in terms of

number of teachers, varies considerably in Urban City. With
regard to the elementary school, siéq“:angeg:from one whiéh
has three teachers and axteaqhigg_p:inc;pai to another with
_itwgnty-f;ye teachers and a full-time principal._

_T@Ble‘S - Number 4nd_pé:ceﬁtages of‘gll_qlemehtary schools
with given number of teachers¥ ‘

Number of  Number of Percéntage Cumulative
Teachers Schools of Schools Percentage

of _Schools . .

129 14 26,92 126792

To-14 16 30,77 57.92
15-19 17 32,69 .90,38
10425 5 - 79562 100.00

‘ 52 100.00

~%*Only teachers whose professional responsibilities
invoived teaching half-tifie or more wefe included in the
above chart, Therefore, -all non-teaching speciaiists and
administrators were excluded,




Urban City, in general, exhibits a trend toward the
maintenance of small elementary units, each of which services
the neighborhood surrounding it.

Urban City has elaven secondary schools. One is
comprised of seventh and eighth grades in a building that
houses a K-8 elementary school. Within this physical
setting, the K=6 and 7-8 programs each have separate
principals.,

There are five junior high schools which include grades

seven through nine. Each of these is physically separate

from the elementary schools which act as their feeder schools.
Also to be found are four secondary schools containing
grades seven through twelve. In each of these schools oneée
principal serves as administrative head for the combined
secondary school.
There is one secondary school that houses only graaés
ten through twelve. Like the others, this school has a

single principal who acts as administrative officer.

Iﬂfdfﬁafi&h‘ébiiéééioﬁ, Initially, since information

was to be gathered from both teachers and principals, stamped,
pfe-addressed 2nvelopes with questionnaires enclosed were
packaged for bath groups.

Three items were enclosed in the teachers' envelopes,
The first was a cover letter whiéb described the nature of
the study and asked the péachgrs to cooperate by completing
the englqse& instruments, (See Appendix A for copy of this

letter,). The second item was the Edwards Personal Preferénce
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Schedule, the instrument from which the personality patterns
were derived. The third'itemuwas‘the Teacher Section: The
Anational Principalship Study, from which the Executtve
Professional Leadership Score and the tzacher-administrator
relationship scores were derived, Completion of these
instruments took the teachers between one and two hours.

A cover letter was also included in the principals!
envelopes (See Appendix A for copy of this letter.). Al-
though directed to the principals, it was similar in content
to the letter given the teachers., As was true with the
teachers! packets, an Edwards Personal Preference Schedule

was included in the principals' envelopes. The third item

in the principals! envelopes was the Administrative Preference
Form, an instrument utilized to determine the quality of inter-
personal relationships existing between principals and selected
teachers on their staffs, It took the principals approxi-
mately one hour and fifteen minutes to complete the materials.
All of the envelopes were coded so that the individual
returning (or not returning) the materials could be identified
by name and by school. The envelopes were coded to facilitate
follow-up if not returned,
Arrangements were made with the principals of each
school for the person conducting the study to meet with the

entire teaching staff to explain the study and at the same

time make a personal effort to elicit their aid in carrying
out the project. During the meeting with teachers the

following points were made:

WT'"W’"“‘""WW""W" L LA T ng,
(&
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1, The principals were also participating in the 1

study and the cooperation of both principals

and teachers was needed;

2. The study was not undertaken at the request of

$
|
the school administration, but at the request i
of the researcher; i
3. No attempt would be made to evaluate the
teaching ability of any individual; J
4, That the study was an attemét to find out more
about the relationship between teachers and
principals, and to obtain a better unde;stanﬁing
of sone factors influencing that relationship;
5. Both teachers and principals who participated in
the study were guaranteed anonymity. Neither
the individuals nor the‘schools from whick they
came would be identifiable;
"6. An explanation of the coding system was volunteered
so that all teachers knew how it was to operate,
After this presentation, all questions raised by the
teachers were answered, These meetings lasted from half an
hour to an hour in length, In this manner a meeting was held
in each of the sixty-two schools involved in the study.
Indtv;dual_meec;pgs_wi;h_eagh.fothg elementary principals
also took place. These were conducted before the meetings
with their staffs, At this time the study was explained to
them and any questions raised were answered.

All the envelopes given to teachers and principals were
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pre-addressed and stamped so that,upon completion, they
could be returned directly to the researcher through the
United States mail without passing through the hands of any
other member of the school system,

There were two reasons that the "personal vigitation"
approach was utilized so extensively in this study; the

first is that completion of all the materials involved a

i L an Lk el

considerable amount of teachers' and principals' time; the -
, second is that the nature of the study raised many fears }

on the parts of teachers and principals.

Since these materials were to be completed during
the individuzl's free time (meaning non-school time), and

because participation was purely voluntary, it was felt that

the "personal® approach was necessary if an adeduate number

of returns was to be forthcoming., Had they been mailed to

-the participants with only a letter of explanation, it was
f‘ anticipated that most would have merely discarded the
materials after realizing the amount of time involved.

As to the second point, in a variety of ways school
systems in Michigan are passing through a transitionary state,
Recently the state legislature passeq a law esteblishing the
machinery for teachers! organization-school board negotiations,
and requiring the school systems to participate in such
negotiations in good faith, As a result, in Urban City, as
in other cities, there h;s“been_cogfl;cp among teachers'
organizations seeking bargaining rights, and also between the
organizations and the school board regarding the conditions

under which the negotiations are to take place. Added to this
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ijs the general distrust of administrators that teachers hold .

and which tends to increase with the size of the school system

L1}

and the lengthening of lines of communication. To initiate
a study of teacher-administrator relationships in the midst
of this atmosphere without having had the opportunity to
thorougly discuss it with the participants would most
certainly have resulted in a poor response.
Since the secondary princigals comprised a smaller group,
there being only eleven of them, one meeting was held at -
which the s&udy was discussed, questions were answered, and
all the materials were completed by them at that time.
Finally, one week after each school visitation, a letter
was sent to every individual who had not returned the
»materials;_ This letter was intended as a reéminder for those
who intended to participate but who had forgotten to do so-
for any of a number of reasons. (See Appendix A for copy of

this letter,).

N%éufé of the instruments, Three instruments were

utilized in this study and each will be described briefly at

this time. ;
a) The Edwards Personal Preference Schedule =-~The
information which follows is a digest of material taken from

the Manual for the Edwards Personal Preference Schedule61

6I§&wards, loc. cit.
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and which, in general terms, presents a more complete picture
of the instrument. The Manual contains a relatively complete
bibliography of the research conducted with and on the Edwards
Personal Preference Schedule, and those sources will not be
reiterated here since many are referred to in Chapter 11

and others are not reievant to the present study. Some,

- however, are relevant to the development and undefstanding

of the instrument, but not directly to this study.

The Edwards Personal Preference Schedule is a test which
purports to measure the following fifteen personality
variables: Achievement, Deference, Order, Exhibition, ,Autoxioiny,
Affiliation, Intraception, Sﬁcéorance, Dominance, Abasement,
Nurturance, Change, Endurance,fHetefosexuality, and Aggfqgsioq,
These variables were selected from a list of manifest needs
developed by H. A. Murry and others. Abbreviated definitions
of the fifteen needs are presented here. Complete definitions
can be found in the test Manual,

l. Achievement - The need to do one's best
and to be successful with tasks that

require skill and effort.

2. Deference ~ The need to follow the lead
of others and to praise others.

3. Order - The need to have things neat and
organized; to like things orderly.

4. Exhibition - The need to be the center
of attention.

5. Autonomy - The need to be independent
in thought and action.

6. Affiliation - The need to be with and
do things with others.




7. Intraception -~ The need to be introspective .
with respect to the feelings and motives
of oneself and others.,

L]
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8. Succorance - The need to have others
provide encouragement and help.

9, Dominance - The need to be a leader or a
person who controls the course of events.

10. Abasement - The need to feel personal
gullt for the actions of oneself and
others,

11, Nurturance - The need to provide
encouragement and assistance to others.,

12. Change m'The need to experimcnt and be
involved in new and different activities.

13. Endurance - The need to work hard and
keep at a task until it is completed.

14, Heterosexuality - The need to be with
and enjoy the company of members of the
opposite sex.

15. Aggression - The need to attack and
criticize the thought and actions of
others.,

The test construction was based on the premise that
these are normal personality variables; that any pattern or
BRurS derived from an individual's answers to the items on
the test is a normal pattern or score, and that differences
in scores between people can be accounted for by the fact
that all people are different from one another,

The test offers the responder two choices ("A" or
UB") to each pair of questions, and it is an ipsitive test.
Thus, when an answer is given to an item it represents a

forced choice and the number of possible answers to some

other variable is decreased.
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Norms are included in the Manual for two groups, The
first is a group of college men and women. The secbnd group

is a general adult sample, also having separate norms for

men and women,

The test was designed in such a manner that the two.

choices in each item were matched for social desirability to
prevent the respondent from selecting the more socially
desirable answer even if it was not his true choice.

The test yields individual scores for each of the
variables, and the total set of scores, when considered
together, is termed a "need profile" or "pérsohqlity_pgttgnn.“

b) The Teacher Section: The National. Principalship
Study--This instrument was originally designed for usé,in>;he
National Principalship Study, a research project conceived
of by Neal Gross in 1958 and funded by the United States Office
of Eduggtioh through its qupé?attve Research Piogrg@-inﬁl§59;'

The instrumént became the focal point for a study byi
Gross and Hérriptt;§2ﬁahd it was in this investigation that
Gross defined the concept of Executive Professional Leadership
(EPL) and the associated teacher-administrator relatiqnships
which are also dealt with in this study. The teacher-.
administrator relationships with which he dealt are:

1) * Perceived Support of Teachers' Authority,

2) Peﬁéeived Level of Egalitarian Relationships,
':3) Perceived Level of Staff Involvement,

< &) Perceived Managerial Support of Teachers,

62Gross and Herriott, loc. cit.
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5) Perceived Social Support of Teachers.

Executive Professional Leadership is here defined as
the extent to which the principals conform to the role which ’
the teachers feel they ought to fulfill, It was derived by -
asking each teacher to evaluate his principal'’s behavior |
with regard to twelve statements, and then assigning a

numerical value to each answer. The more positive the answer

given, the greater the numerical value., On this basis the
scnres were assigned values ranging from one to six, The
twelve numerical values obtained for each teacher were
averaged and the resulting score was called the Executive
Professional Leadership Score (EPL).

The twelve statements are as follows:

1. Gives teachers the feeling that their
work is an "important'® activity.

2. Gets teachers to upgrade their performance
standards in their classrooms.

3. Gives teachers the feeling. that they
can make significant contributions
to improving the classroom performance
of their students.,

4., Makes teachers' meetings a valuable
educational activity.,

5. Has constructive suggestions to offer
teachers in dealing with their major
problems,

6. Takes a strong interest in my
professional development,

3 7. Treats teachers as professional
: workers,

8. Considers "what is best for all the
children” in his decision affecting
educational programs,
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9. Maximizes the different skills found
in his faculty.

10. Brings to the attention of teachers
educational literature that is of
value to them in their jobs,

11. Helps teachers to understand the
sources of important problems they
are facing.

12. Displays a strong interest in
fmproving the quality of the
educational program.

A factor which Gross' study indicated was closely related
to EFL was the extent to which the teachers perceived their
principals as being supportive of their authority. Each
' teacher rated his principal's behavior on four statements,
and the scoring was similar to that used in computing EPL
gzbept that the range of numerical values was from one to
five. The responses to the following statements were utilized
to obtain the Perceived Support of Teacher Authority Score.

1. Support a teacher's discipline decision -
that the principal believes is grossly
unfair to the child.

.2¢ Insist that students obey teachers'
instructions first, and complain
about them later,

3. sSide with the teacher when a student
complains about the teacher's behavior,
even 1f the student's complaint is
legitimate,

4. Back the teacher in any public contro-
versy between teacher and student.

Perceived Level of Egalitarian Relationships was a
second factor which Gross found related to EPL. This score

represents the extent to which each teacher thinks the

!

i

I
1
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principal promotes an atmosphere of equality betveen himself

and his teachers. Scores for each teacher were derived in

T TLAY

the same manner as was done for EPL, again with the exception
that the numericsl values ranged from one to five. The
.statements relating to this score are as follows:

1. Encourage all teachers to call him
by his first name, when the students
are not present,

2. Make it a practice to have lunch
frequently with the teachers in
his school.

3. Llscourage teachers from treating
him as "one of the gang" at informal
7gatherings of teachers,

&, Avoid first-name relationships with
his teachers.,

5. Insist, tactfully, that teachers show
due respect fcx his position as
principal. ‘ :

A third related factor war Perceived Level of Staff
Involvement. This is viewed as the degfée to which the
teachers perceive themselves as being involved in the
Zdecision-making processes of thé'schqolg The scoring
procedures were similar to those utilized for EPL except for
the fact that the numerical range of assighed values was one
to five. The statements from which this score was derived
are presented hare.

1. Share with teachers the responsibility
for determining the minimum level of
satlsfactory student performance of
your school.

2. Share with teachers the responsibility

for evaluating how good a job the school
is doing,

Full Tt Provided by ERIC.
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3. Share with teachers the responsibility
for determining how teachers should be
supervised.

4. Share with teachers the responsibility
for developing a policy for handling
student discipline problems.,

Perceived Level of Managerial Support is the fourth
type of relatiocnship considered in this study. In essence,
this factor represents the extent to which teachers see
their principals as providing and facilitating adequate
managerial services which are necessarily supportive of the
teachers' position. As was true for EPL, the assigned
range of numerical values for this score ranged from one to

six. The six statements from which this scor—é is derived

can be found below.

1. Procrastinates in his decision making.
2. Displays inconsistency in his decisions.

3. Has the relevant facts before making
important decisions.

4. Requires teachers to engage in
unnecessary paper work,

5. Makes a teacher's life difficult because
of his administrative ineptitude.

6. Runs meetings and conferences in a
disorganized fashion.

The last of the teacher-administrator relationships
considered is the Perceived Level of Social Support; the
degree to which the teachers perceive their principals as

being individuals who understand and support their positions.
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The assigned numerical values for the statements listed
below range from one to six.

1. Puts you at ease when you
talk with him,

2. Rubs pesple the wrong way.

3. Develops a real interest in
your welfare.

4. Makes those who work with him
feel inferior to him. 3

5. Displays integrity in his ;
behavior. ,

In general, the questionnaire seeks two kinds of
information about the many facets of the school setting in

which the teacher works. Answers are sought to questions

about the school principal, the atmosphere of the school,
and the teachers and students in the school. The rest of
the questionnaire is devoted to gathering information about

the respondent,

c) The Administrative Preference Form--This is a
one page form on which each principal was asked to list the

quarter of his staff with whom he would most like to deal and

the quarter of his staff with whom he would least like to

deal in school=-related situations involving various inter-

e —

personal relationships.,

it tm—

Conversion of the hypotheses., In order to test the
hypotheses presented earlier the Null Hypothesis was adopted,

enabling the investigator to detect differences through the

search for similarities.,
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As a result of the conversion the hypotheses were
stated as follows:

1. No differences will be observed in the need

patterns of teachers and administrators as

measured by the Edwards Personal Preference

Schedule,
Ne = Np o

In the above equation, Nt equals the needs of
teachers and Np represents the needs of principals.

2. No differences will ke observed between male

and female need patterns.
Bm = N -
Here, Nn represents the needs of male: and Nf
represents the needs of females.

3. Teachers who express affinity for their
principals will have need patterns that are
no different from those of their principals,
and teachers who express disliking for their
principals will have need Patierns that are
no different from their principals,

This similarity will hold true with regard to becth
intensity and kind of needs. Similarity of need patterns
with respect to intensity of needs is expressed in the
equation which follows.

Ne = Np
when Ny equals the intensity of need patterns manifested by

those teachers who express affinity for their principals and
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by those teachers who express disliking for their principals;
NP represents the intensity of the need patterns manifested
by the principals who were the objects of those attitudinal

expressions.,

Similarity of needs with respect to kind is represented

as follows.

Nex = Npxs Ney = Npys, Nz = Npz»
when Nex, Ntys Ntz, . . .represent the various needs of

teachers who like their principals, and also the various needs
of teachers who dislike their principals; and when Npx»s Npys
Epz,'. . .reﬁfesent the same needs of those principals who
are liked and disliked.
4. Principals who express a preference to work with

certain teachers will have need patterns no

different from the need patterns of those

teachers, and principals who express an aversion

to work with certain teachers will also have

need patterns no different from the need patterns
of those teachers,

This similarity will hold true with regard to both

intensity and‘kind.of needs, Similarity of need patterns
with respect to intenzity of needs is expressed in the
equation which follows.

Np = N¢
when Np equals the intensity of the need patterns manifested
by those principals who express a preference or aversion

to work with certain teachers; Nt represents the intensity
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of the need patterns manifested by the teachers who were

the objects of those attitudinal expressions.
Similarity of needs with respect to kind is represented

as follows,.

pr = Ntx, pr = Nty, sz = Ntz, e o o @

when Npx, Npys Npzs « . - orepresent the various needs of

principais who prefer to work with certain teachers, and

[T VT | TR

also the various needs of principals wihc 2%press aversion

to work with certain teachers; and when Ngx, Nty, Ntz, . . . .

represent the same needs of those teachers toward whom

preference and aversion are expressed.
5. No direct relationship will exist between
the Executive Professional Leadership,score
and the teacher-administrator relationship
scores which are considered concommitants of
EPL (i.e., Perceived Support of Teacher
Authority, Perceived Level of Egalitarian
Relationships, Perceived Managerial Support
of Teachers, Perceived Social Support of
Teachers, Perceived Staff Involvement.)
EPL #f TARf
when EPL equals the Executive Professional Leadership Score
and TARf represents the teacher-administrator relationship

scores.,

reatment of the data. The first and second hypotheses,




which sought to determire existing differences in personality
traits between males and females, and also between teachers
and administrators were examined by applying t-tests to find
the extent of the differences between means for each of the
fifteen variables in the Edwards Personal Preference Schedule.
Two-tailed tests of significance were used since no hypothesis
regarding direction of need had been posited.

In addition to investigating the gross differences
between the larger groups, further information was sought
regarding the smaller elements which comprise these groups.
The relationships between male and female elementary teachers,
male and female secondary teachers, male elementary and male
gsecondary teachers, female elementary and female secondary
teachers, male elementary principals and female elementary
principals, and male elementary and male secondary principals
were investigated.

Hypotheses 3 and 4 were tested in two separate and
distinct ways. By testing these hrpotheses it was anticipated
that the Complementary-Needs Hypothesis, as applied to teacher-
principal relationships, could be substantiatéd.

In dealing with Hypothesis 3, the differing levels of
intensity of needs were investigated through the use of
deviation scores. The data cards for the teachers who ex-
pfessed affinity for their principals and those who expressed
disliking toward their principals were separated from the
rest; then a deviation score was derived for each teacher on

each of the fifteen variables. The deviation score represented

[ )
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the difference between that teacher's score on the given
variable and the score obtained by his principal for that

same need without regard to sign. For each of the fifteen
needs the deviation scores of all the preferred teachers were
totalled and a mean deviation score was derived. For the
Complementary-Needs Hypothesis to be proven valid, the mean
deviation score of each need for the teachers who expressed
affinity for their principals should be significantly greater
(representing further distance) than the mean deviation score
of the teachers who expressed disliking toward their principals.

Although the data obtained from the study of the inter--
action of individual needs was deemed important, acceptance
of the total Hypothesis requires substantiation on more than
siﬁgle need‘brpfiles. It was decided that the Hypothesis
would be considered valid with respect to intensity if
significant differences ian the predicted direction were fbund
for eleven or more variables; that the evidence wbuld be
regarced as inconclusive if only six to ten significant
differences in the predicted direction were found; and that
the occurrence of less than six significant differences would
result in rejection of the hypothesis.

For Hypothesis 4, the same procedure was followed, but
the two categories for which deviation scores were derived
were the teachers with whom the principals most preferred to
work and those with whom they least preferred to work. These
categories took the place of those teachers who expressed
affinity for their principals and those who expressed disliking

for their principals.

W ke 8 o T
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To investigate the validity of the Complementary-Needs
Hypothesis as it relates to kinds of needs, a somewhat
different procedure was followed. The following descrites
the procedure for Hypothesis 3.

Fifty-five principals completed the Edwards Personal
Preference Schedule. From this group the twenty who obtained
the highest scores on each of ten variables and the twenty
who obtained the lowest scores on each of the same ten
variables were separated. The variables were Deference,
Dominance, Aggression, Order, Change, Autonomy, Affiliation,
Succorance, Nurturance, and Abasement.

Using these ten variables, twelve pairs of needs were
listed, the two needs in each pair having been judged
complementary to each other. The paired needs were as follows:
Deference-Dominance, Dominance-Deference, Deference-Aggression,
Aggression-Deference, Order-Change, Change-Order, Autonomy=-
Affiliation, Affiliation~-Autonomy, Succorance-Nurturance,

Nurturance-Succorance, Abasement-Aggression, Aggression-

Abasement.
From each of the forty schools involved in the analysis

of paired needs (the same schools from which the twenty high

é and twenty low principals for that need were derived) the

data-cards for those teachers who expressed affinity toward

o AR ARSI AN

their principals and those who expressed disliking toward
their priné¢ipals were selected.

For the twenty principals rated high on a given need
it was assumed that those teachers who expressed affinity

for them would have a complementary score on the paired need.
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A "high" teachers score was one above the mean for all the
teachers on that variable and a "low" score was one which
fell below the mean for all the teachers on that variable.
A Chi Square analysis was applied to the data for each
paired need combination to determine if the scores fell in
the predicted difection.more often than might be expected

by chance. This same procedure was used for the twenty

principals rated low for a given need. It was assumed that

the teachers who expressed affinity toward their principals

would generally have scores on the paired need which were
complementary to those of the principals. |

fn‘Hypothesis 3 Fhere were two Chi Square aralyses
for each paired need combination; one for the twenty é
principals rated high on a given need and one for the twehfy
principals rated low on a given need.

Significant differences on nine or more of the Chi Square
analyses would be accepted as evidence validating the original
premise. Less than four differences would be accepted as
evidence that the hypothesis is not valid. Should thg'number

of significant differences fall from five to eight (inclusive)

it would be accepted as inconclusive evidence requiring
further investigation.
For Hypothesis 4, the procedure for investigating the

Comgiementary#Needs Hypothesis with regard to kinds of needs

was the same except that the preferred and least preferred
teacher categories took the place of the categories répresenting

those teachers who expressed aifinity toward their
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principals and those teachers who expressed dislike of their
principals.

Hypothesis 5 was tested through the use of multiple
correlation. Initially, EPL was held constant and the
correlation dealt with the relationship of the five related
teacher-administrator relationship factors to the EPL score.
Then, those factors which contributed least to the multiple
correlation were partialed out, facilitating understanding

of the degree of influence each factor brought to bear on

the EPL score., _;
Finally, the relationship between need patterns and a
number of variables for which no hypotheses had been posited

were investigated. These factors are as follows: 1) years

of teaching, 2) age, 3) type of'community backgrognd,

4) type of secondary education, 5) type of college attended,
6) whgthgr;they were full or part-time undergraduate students,
7) the extent to which each financed his own education, 8)
degrees earned, 9) marital status, 10) whethér or not the
teaching profession was their first occupational chcice, 11)

teaching level 12) subject taught (for secondary teachers

only).

Kabbibi 11 it 423
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CHAPTER 1V
ANALYSIS OF THE DATA

Introduction. To facilitate the analysis of the data
presented in this chapter, the hypotheses dealt with are
those developed in Chapter 111 based on the Null Hypothesis.
When t-tests were utilized, a two-tailed test of significance
was applied to the data since none of the original hypotheses

predicted direction of need scores.

The need patterns of teachers and principals. Only one
study reviewed in Chapter II included a comparison of
principals' and teachers' mean scores obtained from the

63

Edwards Personal Preference Schedule. In that study the

data indicated that significant differences between the mean
scores of the two groups did exist. It was, +herefore, logical
to once again inspect tihe scores of the two groups in order
‘to determine whether or nct the differences found in the
earlier study were a product of a particular situation or
an aspect of a more generalized case.
HYPOTHESIS 1 (Null Expression)

No difference will be observed between the need

patterns of teachers and administrators as

meesui-ed by the Edwards Personal Preference

Schedule.

Nt=Np

when Nt equals the needs of teachers and Np represents the
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needs of principals.

In Table 6 can be found the means for all fifteen needs
of teachers and principals. Male and female principals from
the elementary and secondary levels were grouped together as
were male and female teachers from all levels of teaching.
For thirteen of the fifteen variables there were no observed
gignificant differences, but for varliables Deference and

Autonony statistically significant differences were found

é
3
|
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(at the .05 and .,002 levels respectively). Frincipals, as a
t~rtal group, were thus found to have significantly greater -
need for Deference and less for Autonomy than the teachers.
A significant difference also appeared with regard %o
the mean Consistency scores, a measure of the extent to which
the respondents answered the items regarding each of the
variables in a consistent manner, In this case the principals’
mean score was higher than the teachers' mean score. When

compared to the norms set forth by Edwards,64 the mean

o

Consistency scores derived from the respondents in this study
were extremely low. Edwards points out that, by chancs alone,
the consistency score should be at least 7.5; that the chances
of obtaining a score of 11 or more would not occur by chance
more than six times in a hundred. It should be noted at this
time that thre are numerous reasons for believing that the
scores derived from the participants represent an accurate

picture of their needs even though the Consistency score is

64Edwarcs, op. cit., pp. 15-16.
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Table 6 A comparison of means and standard deviations on
the EPPS variables for principals (N=55) and
teachers (N=657) in Urban City.

e

- .Variable .Principals Teachers gﬁzggz;gls’gzzigzigns P
Achievement 13.29 14.31  4.91 4.20 NS
Deference 15.21 14.14 3.28 4.20 .05
Order 13.49 12.83 4,42 4,97 NS
Exhibition 13.32 13.63 4,05 3.90 ‘NS
Autonomy 11.21 - 12.76 3.48 4.01  .002
Affiliation 15.85 16.19 3.78 4.32 NS
Intraception 17.25 16.82 4,82 4.58 NS
Succorance 12.61 11.48 4.33 4.55 NS
Dominance 14.41 13.45 4.52 5.20 NS
Abasement 13.92 13.91 4.89 5.02 NS
Nurturance 15.96 15.45 4.67 4,63 NS
Change 25.72 16.57 4.86 4.51 NS
Endurance 14.63 14.69 3.99 5.01 NS
Heterosexuality 12,01 12.68 6.43 6.06 NS
Aggression 11.00 11.00 4,37 4,28 NS
6.98 6.39 2.05 1.77 .05

Consistency

a .05=1,960 b .02 =2.326 c .01 =2,576 4 .002 = 3.090




78

lower than might have been anticipated. The reasons are as e%
follows: 1) for both principals and teachers, participation N
in the study was voluntary; 2) a personal meeting was held j
with teachers and principals to explain the procedures and 5
objectives of the study, and to answer their questions; j

3) all participants in the study were guaranteed anonymity; ;

4) participants utilized their own time to complete the

instruments; and 5) teachers were asked to return the

R
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materials uncompleted if they did not wish to take part in

the study.

&

Another reason for believing that the participants®
responses were accurate reflections of their needs is found
in the stamdard deviations obtained for the Consistency
scores, The standard deviations for both groups were
relatively small, indicating that a tremendous proportion of
the participants obtained similar scores, all of which were
grouped around the mean. The principals’ standard deviation
for the Consistency score (2.05) was slizhtly larger than
the one obtained from the total Consistency score ¢f Edwards®
College Sample (1.84) and the standard deviation obtained

from the teachers' Consistency score (1.77) was smaller than

any found in Edwards' College Sample or his General Adult

Sample.65

When the raw scores of teachers and principals were

compared with the total mean scores derived by Edwards for

65Edwards, op, cit., p. 10,




79

his College Sample, a number of differences were apparent.66
The mean scores of teachers and principals on the variable
Deference were considerably higher than that obtained by the
College Sample, Educators also appeared to have greater need
for Order and Endurance. On the other hand, the normative
sample evidently had a greater need than educators for
Autonomy, Dominance, and Heterosexuality. No marked differ-
ences were apparent with regard to the variables Achievement,

Exhibition, Affiliation, Intracepticn, Succorance, Abasement,

Nurturance, Change, and Aggression.

Kbmp67 administered the Edwards Personal Preference
Schedule to teachers and administrators, and obtained mean
scores on the fifteen variables for both groups. There was
no indication in his study as to whether or not the two
groups contained both males and females, but they were all
apparently from secondary schools. When his principal
sample was compared to the principals involved in this study,
Kemp's sample seemed to have considerably higher raw scores
on the variables Achievement, Dominance, and Endurance; they
had considerably lower mean scores for Exhibition, Succorance,
Abasement, Nurturance, and Change; litéle difference appeared
with regard to Deference, Order, Autonomy, Affiliation,
Intraception, Heterosexuality, and Aggression.

The teachers in Kemp's sample, when compared with those

55Edwards, op. cit., p. 10.

67Ketnp s loc. cit.
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who participated in this study, had relatively higher mean
raw scores with regard to the variables - Order, Dominance,
and Nurturance; considerably lower mean scores on the
variables Exhibition, Affiliation, Change, and Aggression;
and generaliy similar mean scores for Achievement, Endurance,
and Heterosexuality.

On the basis of the evidence gathered in this study with
regard to the needs of teachers and principals, the Null
Hypothesis could not be-rejected for thirteen of the fifteen
variables on which the two groups were compared. Significant
differences were found for only two. VThis indicates that the
need patterns of the two groups were very similar.

To further clarify the situation regarding the need
patterns of teachers and administrators in general, data
comparing the neéd patterns of male elementary and secondary
principals, elementary and secondary teachers, male elementary
and male secondary teachers, and female elementary and female
secondary teachers were analyzed.

There are as many:arguments for the proposi;ionwthat
the position of elementary principal is different from that
of a secondary principal as there are for the diametriéally
opposite position. 1f such a‘divergepce in role is existent,
there is also a possibility that the different positions
require diﬁferent’kinds of people. It is interesting to note
that the data in Table 7 indicated no significant differences

whatsoever between the need patterns of male elementary

principals and male secondary principals. For all fifteen
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variables the mean scores were relatively similar. Had the
samples been larger some of the differences might have been
significant, but the small number of male elementary
principals, coupled with the small number of secondary
schools, precluded any such increase in the size of the
groups,

There was little evidence in terms of need pattern
differentials to indicate that the needs of elementary and

secondary principals were different. Female elementary ,

principals were not compared with female secondary principals
because there was only one individual in the latter category
and the resulting means and statistics would be of no value,
Since, in a number of ways, the tasks required of
secondary teachers are different from those demanded of
elementary teachers, the differences in need patterns of the
two groups were investigated. A comparison of elementary
and secondary teacher'’s mean scores on the fifteen variables
obtained from the Edwards Personal Preference Schedule ine-
dicated that numeroﬁs differences in needs existed between
the two groups. The data in Table 8 clearly denote the

extent of these differences. On twelve of the fifteen

variables significant differences appeared between the two

R SRACA N St S UL Y )

groups. The mean scores of secondary teachers were
significantly higher than those of elementary teachers on
the variables Achievement, Autonomy, Dominance, Aggression
, (all at the .002 level), and Heterosexuality (at the .01

level); at the same time, the secondarv teachers had
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Table 7 A comparison of means attained on the EPPS

variables by male elementary principals (N=11) é
and male secondary principals (n=1o§ in Urban ;
City. |
Male Male ?
Elementary Secondary
- Variable Principals Principals new P
Achievement 16.50 13.80 1.422 NS
Deference 15.20 15.10 0.057 NS : é
Order 13.40 14.40 -0.500 NS "
Exhibition 13.80 14.70 -0,496 NS
Autonomy 11.50 11.80 -0.204 NS
Affiliation 15.50 13.60 1.008 NS
Intraception 19,60 15.40 1.965 NS.
Succorance 9.80 10.80 -0.511 NS
Dominance 14.20 16,50 -1.041 NS
Abasement 12.90 12.30 0.245 ‘NS
Nurturance 15.70 14.60 0.491 NS
Change 14.60 14.60 0.000 NS
Endurance 14.10 12.60 0.846 NS
Heterosexuality 13.40 - 16.40 -1.138 NS

Aggression 9,80 13.40 -1,947 NS

a .05=2.,093
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Table 8 A comparison of means attained on the EPPS 3
variables by elementary teachers (N=405) and ;
secondary teachers (N=252) in Urban City. 3

— — Elizéntany ——-Secondary -
Variable Teachers Teachers fign . P

Achievement . ‘13,57 15.50 -5.905 .002

Deference 1&,50, . 13.56 2.828 01

Order 13.13 12.34 1.966 .05

Exhibition 13.49 13.86 -1.180 NS

Autonomy 12.37 13.29 -3.170 .002

Affiliation 17.09 14,75 6.784 .002

Intraception 17.19 16.24 2.543 .002

Succorance 11.96 10.71 3.363 .002

Dominance 12.25 15.37 -7.963 .002

Abasement 14,42 13.09 3.356 .002

Nurfurqnce 16.11 14,39 4,666 .002

Change 16.75 16.27 1.317 NS

Endurance 14.62 14.80 . -0.439 NS

Heterosexuality 12.18 13.48 -2,698 .01

Aggression 10.28 12.14 -«5.483 .002

a .05=1.,960 b .02 = 2,326 ¢ .01 =2,576 4 .002 = 3,090




84

significantly lower need scores than the elementary teachers -]

oy

for variables Deference (at the .01 level), Order (at the .

N ALY P P

«05 level), Affiliation, Intraception, Succorance, Abasement,
and Nurturance (all at the .002 level). With regard to the
variables Exhibit;on, Change, and Endurance there were no
significant differences.

On the basis of the data presented, it can be concluded :
that evidence exists in support of the premise that the need ;
patterns of elementary and secondary teachers are different.

Since in Table 8 it was shown that substantial differences

existed when the need patterns of elementary and secondary
teachers were compared, it was logical to assume that, when

male elementary teachers were compared with male secondary

teachers, there would continue to be sizable differences
between the mean scores of the two groups.

The data in Table 9 indicate that, of the fifteen
variables involved, a significant difference was found only
for the variable Intraception on which male elementary
teachers recorded a higher mean score (significant at the
.05 level) than male secondary teachers. With regard to
thirteen of the remaining variables male teachers from both
groups were highly similar. For the variable Endurance the
male secondary teachers obtained a raw score 1.66 points
higher than that of mz1ls ciementary teachers, but the
differential was not statistically significant.

Contrary to expectations based on the total elenentary

teachers~-secondary teachers comparison, very little
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Table 9 A comparison of means attained on the EPPS

variables by male elementary teachers (N=36)
and male secondary teachers (N=133) in
Urban City.
Male Male |
Elementary Secondary j
Variable Teachers Teachers Hew P g
Achievement 16.19 15.73 0.532 NS g
Deference 13.47 13.67 -0.265 NS ;
Order 11.91 12.46 -0.605 NS f
Exhibition 14,72 13.81 1.027 NS
Autonomy 13.94 14,15 -0.322 NS
Affiliation 14,58 13.97 0.714 NS
Intraception 17.36 15.47 2.208 .05
Succorance 9.88 9.91 -0.036 NS
Dominance 16.77 16.64 0.138 NS
Abasement 12,91 12.35 0.545 NS
Nurturance 13.44 13.87 -0.475 NS
Change 15.75 15.63 0.165 NS .
Endurance 13.88 15.54 -1.792 NS
Heterosexuality 13.36 13.67 -0.317 NS

AR ||

Aggression 11.77 13.03 -1,519 NS

a ,05=1,960 b .02 = 2,326
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differential existed between need patterns of male
elementary and secondary teachers,

In Table 10 data relative to the needs of female
elementary teachers and female secondary teachers are
presented. 1t is clearly observable that nimerous
statistical differences existed between the two groups.
Such differences were evident for seven of the fifteen
variables.

Female secondary teachers exhibited significantly
greater mean scores for the variables Achievement,
Affiliation, Dominance (all at the .002 level), and
Aggression (at the .02 level); female elementary teachers
had higher mean need scores on the variables Deference
and Nurturance (at the .01 level), and Order (at the .05
level). No significant differences were found for the
variables Exhibition, Autonomy, Intraception, Succorance,
Abasement, Change, Endurance, and Heterosexuality.

The comparison of need patterns of female elementary
and secondarv teachers yielded resuits more in line with
expectations. Numerous differences were found supporting
the proposition that the two groups have differing need
patterris.

Garrison and Scott68,found that prospective female

secondary teachers (college students) had significantly

68Khr1 C. Garrison and Mary Hughie Scott, "A
Comparison of the Personal Needs of College Students
Preparing to Teach In Different Teaching Areas," Educational

and Psychological Measurement, 21 No.4:955-964, 1961.

Lt




Table 10 A comparison of means attained on the EPFS

variables by female elementary teachers (N=369)
and female secondary teachers (N=119) in Urban

City.
Female Female
Elementary Second.ry
Variable Teachers . Teachers o en I
Achievement 13,31 15.23 4,461 .002
Deference 14.60 13.44 2,611 .01
Order 13.25 12.20 1.993 .05
Exhibition 13,37 13.90 -1.272 NS
Autonomy 12.21 12.53 «0,753 NS
Affiliation 17.33 15.62 3.571 .002
Intraception 17.17 17.10 0.138 NS
Succorance 12.16 11.60 1.148 NS
Dominance 11.81 13.95 4,376 .002
Abasement 14,57 13.91 1.231 NS
Nurturance 16.37 14.97 2.747 .01
Change 16.85 17.00 -0.312 NS
Endurance 14.69 13.98 1,271 NS
Heterosexuality 12.06 13.26 -1.853 NS
10.14 11.15 .02

Aggression

-20 342

a .05=1,960 b .02.= 2,326 c .01 =2.576 d .002 = 3.090
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higher mean scores on the variable Achievement than -
prospective female elementary teachers., This is in line
with the data gathered in this study. $ince their analyses
of the data followed very different procedures than those
utilized in this study,; this in the only comparison that
can bte made at this time,

In retrospect, it was found that a comparison of mean
scores attained on the Edwards Personai Preference Schedule
by all principals and all teachers yielded very few
significant differences., But, as these larger groups ;ere ;é
broken down into smaller and more homogeneous groups,
numerous differences were apparent, Male elementary
principals' personality patterns were very similar to those
of the male secondary principals, but numerous highly é
significant differences appeared when elementary teachers
(as a group) were compared with secondary teachers.
Indications were that many of these differences were
attributable to the differing need patterns of female
elementary and female secondary teachers: male elementary
and secondary teachers tended to be quite similar in terms

of personality patterns.

Male-female diffe:ences with regard to need patterns.

Numerous studies conducted with the Edwards Personal
Preference Schedule have demonstrated that significant
differences between the mean scores obtained by males and
females occur consistently. Because male~female differences,

as measured by the Edwards Personal Preference Schedule, are

PAruntext provided by eric
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extremely common, the decision to investigate the male-
female differences in need patterns of educators was a
logical step.
HYPOTHESIS 2 (Null Expression)
No differences will be observed between
' the need patterns of males and females

as measured by the Edwards Personal
Preference Schedule.

Nm = Nf
when Nm represents the need patterns of males and Nf¢

represents the need patterns of females.

A comparison of mean need scores achieved by male and
female elementary principals is presented in Table 11.
Significant differences were found for only two of the
fifteen variables measured by the instrument. Male elementary
principals were found to have a greater need for Achievement
(significant at the .05 level) and female elementary teachers
manifested a significantly greater need for Succorance (at
the .002 level). On the basis of the data presented it can
be stated that the Null Hypothesis can not be rejected for

thirteen of the need variables.

the College Sample men had significantly larger scores than
women (all at the .01 level) for the variables Achievement,
Autonomy, Dominance, Heterosexuality, and Aggression. Women
from the same samples had significantly higher means (all at

the .01 level) for variables Deference, Affiliation,

691:':dvu1a::'ds, op. cit., p. 10,
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Table 11 A comparison of means attained on the EPPS

variables by male elementary principals (N=11)

and female elementary principals (N=33) in

90

Urban City.

Male Female

Elementary Elementary
- Variable. Principals. . Principals = _"t® P.
Achievement 16.50 12.25 2.344 .05
Deference 15,20 15.58 =0.244 NS
Ofder 13.40 13.58 -0.104 NS
Exhibition 13,80 12,16 1.222 NS
Autonomy 11,50 11.03 0.379 NS
Affiliation 15.50 16.87 -0.810 NS
Intraception 19.60 17.22 1.578 NS
Succorance 9.80 13.87 -2.431 .02
Dominance 14.20 13.74 0.262 NS
Abasement 12.90 15.12 -1,311 NS
Nurturance 15.70 16.74 -0.536 NS
Change 14,60 16.19 -1.263 NS
Endurance 14,10 15.54 -1,005 NS
Heterosexuality 13.40 9,93 1,710 NS

Aggression 9.80 10,06 -0,178 NS

a .05=2,021 b .02 = 2.423 ¢ .01 = 2.704
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Intraception, Succorance, Abasement, Nurturance, and Change.

The Urban City male principals had higher scores than
the female principals for all the variables, except Aggression,
in which the male College Sample was significantly higher than
the female College Sample, but only one of these differences
was significant.,

The women teachers in Urban City had higher mean scores
than the males (except for Intraception) on the same variables
for which the women in the College Sample had significantly
higher scores than the men. Again, as was true for the male
teachers, only on of the differences was significant.

When the need patterns of male and female elementary
teachers were compared, a number of significant differences
appeared. As can be seen in Table 12, male teachers had
significantly higher needs than female teachers for the
variables Achievement (at the .002 level), Autonomy (at the
.01 level), Dominance (at the .002 level), and Aggression
(at the .05 level). The female teachers had significantly
higher mean scores on the variables Affiliation and
Nurturance (at the ,002 level)., and Succorance (at the .01
level).

In general, the relationships between the mean scores
of the male and female teachers were similar to those
manifested by males and females in the College Sample, but
not as many significant differences appeared.

Guba and Jackson,70 in their study of the need patterns

70Guba and Jackson, loc. cit.
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.
Table 12 A comparison of means attained on the EPPS
variables by male elementary teachers (N=36)
and female elementary teachers (N=369) in
Urban City.
Male Female
Elementary Elementary
Variable Teachers Teachers neo P
Achievement 16,19 13,31 3,513 .002 ‘
~ Deference 13.47 14,60 -1.599 NS -
Order 11,91 13,25 1,613  KS
Exhibition 14,72 13,37 1,598 NS
Autonomy 13,94 12,21 | 2,890  ,01
Affiliation 14,58 17.33 ; =3.433 .002
Intracept%on 17936 17.17 0,240 NS
Succorance 9,88 12,16 -3,000 .01 )
Dominance 16,77 11,81 5,554 ,002
Abasement 12,91 14,57 -1,688 NS )
Nurturance 13.44 16.37 -3,423 002
Change 15,75 16,85 -1,674 NS
Endurance 13,88 14,69  =0,943 NS
‘ n;m;ose:guauty 13,36 12,06 | 1,453  Ks
Aggression 11.77 10.14 2,111 .05

a .05=1.960 b .02 =2.326 c .01 =2.576 d .002 = 3.090
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of teachers, derived norms for male and female elementary
teachers. These mean scores were not compared with one
another, but were instead compared with Edwards' normative
group. When the need patterns of the male elementary
teachers in their study were compared with those of the male
elementary teachers in Urban City, they were found to be
quite similar. On only three of the fifteen variables
tested was there a difference in raw scores of at least one

point. The Urban City teachers were at least one point lower

Y B Y T T T ey ey

on the variables Dominance and Aggression.

When the female slementary teachers in Guba and Jackson's
study were compared with those from Urban City, on none of the
fifteen variables was there as much as one point difference
in mean raw scores. Thus the two groups can be considered
highly similar.

A comparison of means attained by male &nd'fémalg
secondary teachers is presented in Table 13. The male
secondary teachers attained significantly higher scores than
the wbmgn on Autonomy, Dominance, Aggression (all at the

.002 level), and Endurance (at the .02 level). The female

teachers had gisnifiéénély higher mean scores for the
variables Affiliation; Intraception, and Succorance (at the

.01 level), Abasement and Change (at the .02 level).

B e A S0 S
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When Urban City secondary teachers were compared with

were quire apparernt,

E Guba and Jackson's sample; both similarities and differences
F The Urban City male secondary teachers were vgry’muchi




like those in Guba and Jackson's- study. Of the fifteen .
need variables, only on one (Affiliation) was there as much
as a point difference in raw scores. Both groups appeared
quite similar in terms of need dispositions.,
The female teachers from both groups, on the other hand,
were quite different. On nine of the fifteen variables the
two groups differed by one point or more’with regard to the
raw scores. The Urban City teachers were lower on Achieve-
ment, Deference, Autonomy, Affiliation, Abasement, Nurturance, -
and Endurance; they ﬁere higher on the vag}ables Change and

Heterosexuality.

Differences in intensity and kind of needs of teachers

R e L

who expressed affinity and disliking for their brincigals. In

line with the Theory.of Complementary Needs set forth by
Winch, differences in intensity and kinds of needs exhibited
by teachers who expressed affinity and disliking for their
principals were expected. ;
HYPOTHESIS 3 (Null Expression)

Teachers who express affinity for their

principals will have need patterns that are

no different from those of their principals,

and teachers who express disliking for their

principals will have need patterns that are

no different from their principals.

This similarity will hole true with regard to both

intensity and kind of needs. Similarity of need patteras
with fespect to intensity of needs is expressed in the

equation which follows. -
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Table 13 A comparison of means attained on the EPPS
variables by male secondary teachers (N=133)
and female secondary teachers (N=119) in
Urban City.

Male Female -
Secondary Secondary
Variable Teachers Teachers i P

Achievement 15.73 15.23 0.980 NS

Deference 13.67 13.44 | 0.444 NS

Order 12.46 12.20 0.404 NS

Exhibition 13.81 13.90 -0,182 NS

Autonomy 14.15 12.53 3.253 .002

Affiliation 13,97 15.62 -2.931 .01

Intraception 15.97 17.10 -2.709 .01

Succorance 9.91 11.60 -2.812 .01

Dominance 16.64 13.95 4.693 .002

Abasement 12.35 i3.91 -2.550 .02

Nurturance 13.87 14,97 -1.865 NS

Change 15.63 17.00 -2.382 .02

Endurance 15.54 13.98 2.367 .02

Heterosexuality 13.67 13.26 0.541 NS

n 13.03 11.15 3.567 .002

Aggression

a .05=1,960 b .02 =2.326 ¢ .01 =2,576 4 .002 = 3.090
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vhen Ny equals the intensity of need patterns manifested by .
those teachers who express affinity for their principals and

&

by those teachers who express di,sli.l'gi.hg‘ for their pz‘inc‘;l.ﬁ?l;.fs;'i

pr-;re'prgsjents the int";ensit_’:y of the need patterns manifested
by the prfnc:!."'pa}l.s vho were the _653‘e,c{:_s.of those atgj.éud;;jdl
expressions.
Similarity of needs with r@épg;g_:t to}‘:i_,nd is reﬁi:e?ghﬁgﬂ
as follows. |
Nex = Npxs Ney = Npy, Nez = Npzy o o o o
fwhenNtx, thy; ‘Ntz: o o o AQ_regreglgnt‘ the va:l:"i_.ous needs of s
t“Chers who 1ike their principals, and also the varicus needs.
offeachirs who dislike their principals; and whén Ngg, Npys
Npzs o o o;jéiireéént the same needs .of'fthbs:,‘?}; principals who
aré’1iked and disliked,
~ Data in Table 14 indicate that significant differences

in intersity of needs wefe found for two of the fifteen

variables, Toa‘ch:ersj who ‘disliked their f‘:fpririéipplg- had ?

significantly higher mean deviations for the variables

Achievement and Abasement (at the .02 and .05 levels.

Y €Y e AR THFNS Y ST T TS A} TR M ST Il RN TGY $ 7 B B A TN NPT Ry TIPS
" v

réspéctively). Of the thirteen variables for which nd .
significant difféerences were found, the mean deviations of
thie teachers who disliked their principals were higheér than

thosée of the teachers who expressed affixiity toward ,tﬁ'ei,z,'l

‘principals on seven. |

s In;‘Té_tb'l,e’, 15 can be found data regé,rd;pg’_ the Chi Square

: ana],.&se,s of needs which had ,,bggén Judged complgpghtd?y : In | ”
ti'aé’sa'aﬂ&,lises, the twenty pri.ggipals with highest scores for

Full Tt Provided by ERIC.
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Table 14 A comparison of mean deviation sccrés attained
on the EPPS variables by teachers who expressed
affinity (N=244) for their principals and those

whio expressed disliking (N=229) toward t

principals.

Teachers Who Teachers

Express Affinity Who Dislike .

For -Their Their
. Variable Principals Principals e P
Achievement 4.28 5.00 -2.331 .02
Deference 4.04 3.96 0.279 NS
Order 5.11 5.64 -1.437 NS
Exhibition 4.06 4.03 0.100 NS
Autonomy 3.99 %4.48 -1.641 NS
Affiliation 4.51 4.74 -0,727 NS
Intraception 5.68 5.48 0.546 NS
Suceorance 5.02 4.58 1.400 NS
Dominance 5.55 5.17 1.065 N3
Abasement 5.46 6.30 «2.077 .05
Nurturance 4.95 4,90 0.144 NS
Change 5.26 5.01 0.708 NS
Endurance 4,88 4,98 -0,.299 NS
Heterosexuality 7.12 7.27 0,335 NS -
Aggression 4,56 4,57 -0,031 NS
a .05=1,960 b .02 =2,326 ¢ ,01 = 2.576
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Table 15 Chi Square analyses of .complementary needs when
one variable (down) represents the need of
principals rated high on that variable and the
second variable (across) represents the zneed of
teachers who expressed affinity for or dislike
of their principals (af=1).

. - . - P - P

- Paired Var ariables

.Down Across XZ_' P
Dominance Deference 2.413 NS
Deference Dominance 8,754% .005
Asgréssion Deference 0.083 NS
Deference Aggression 8.163% .005
Change Order 12.600* .001
Order Change 5.432%% 025
Affiliation Autonomy 1.130 NS
Autonomy Affiliation 0,978 NS
Nurturance Succorance 0.157 NS
Succorance Nurturance 1.876 NS
Aggression Abasement 4, 783%% .05
Abasement Aggression 0.661 NS
a .05=3,841 b .025=5,023 c .0l = 6.634 d .005 = 7,879

e .001

*Significant in a direction which did not support the
‘Theory of Complementary

10.828

**Significant in a direction which supports the Theory
of Complementary Needs,
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one of the needs were compared with the complementary need

of those teachers who expressed affinity or dislike for their
principals. Of the twelve comparisons, five were significant;
three were significant in a direction which did not support
the Theory of Complementary Needs and two were in a direction
which supported the Theory. With regard to the former
category, it was found that wheh principals were high on
Deference those teachers who expressed affinity for them were
low on Dominance (significant at the .005 level); when high
on Deference, the teachers were low on Aggression (significant
of the .025 level); and when high on Change the teachers wore
high on Ordér (significant at the .005 level). For the
latter category, when principals' scores were high on Order,
the teachers who expressed affinity for them were low on
Change (significant at the .005 level); principals high on
Aggression were preferred by teachers high on Abasement
(significant at the .05 level).

When principals rated low on a given need were compared
with the same need of those teachers who expressed affinity
or disliking for them, only one significant difference was
found (Table 16). Principals low on the variable Defererce
were liked by teachers lLow on Aggression (significant at the
.005 level).

With regard to intensity of needs, when the mean scores
of teachers who expressed affinity and those who expressed
disliking for their principals were compared, the Null
Hypothesis could nct be rejected. The Theory of Complementary

Needs was not supported by the two significant differences
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Table 16 Chi Square analyses of complementary needs when
one variable (down) represents the need of
principals rated low on that variable and the
second variable (across) represents the need of
teachers who expressed affinity for or disliking
of their principals (df=1).

Paired Varigbles

Down Across x2 P
Deminance Deference 0.003 NS
Deference Dominance 1.756 NS
Aggression Deference 1,335 NS -
Deference Aggression 5..571%% _ 025
Change Order 0.033 ‘NS
Order Change 0,147 NS
Affiliation Autonomy 0,281 NS
Autonomy Affiliation 0,021 NS
Nurturance Succorance 0,057 NS
Succorance Nurturance : 0.846 NS
Aggression Abasement 0.179 NS

Abasement Aggression 0.228 NS

a .05=3.841 b 025 =5,023 ¢ .01 = 6.634

**Significant in a direction which supports the Theory
of Complementary Needs.

ER&C
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that were found.

Twenty-four Chi Square analyses of paired needs judged
to be complementary yielded six significant differences. of
the six, three did not support the Theory of Complementary
Needs and three did support the Theory of Complementary Needs.

The evidence did not support the Hypothesis,

pifierences in intensity and kind of needs of preferred

;nd least preferred teachers. On the basis of the Theory of

Complementary Needs set forth by Winch, it was anticipated
that differences in intensity of needs and kind of needs
for teachers who were '"preferred" and "least preferred" by
their principals would occur,

HYPOTHESIS 4 (Null Expression)

Principals who express a preference to work
with certain teachers will have need patterns
no different from the need patterns of those
teachers, and principals who express an
aversion to work with certain teachers will
also have need patterns no different from

the need patterns of those teachers.,

This similarity will hold true with regard to both
jntensity and kind of needs, Similarity of need patterns with
respect to intensity of needs is expressed in the equation
which follows. |

Np = N¢
when Np equals the intensity of the need patterns manifested
by those principals who express a preference or aversion to
work with certain teachers; Nt represents the intensity of
the need patterns manifested by the teachers who were the

objects of those attitudinal expressions.

ERIC

Full Tt Provided by ERIC.
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Similarity of needs with respect to kind is representéd“"

as follows. |

Rpx = Nex» Npy = Neys Npz = Ntzs « « » -
when Npxs Npy, Npzs « « . .represent the various needs of
principals who prefer to work with certain teachers, and also
the various needs of principsls who express aversion to work
with g:ertain teachers; and when Ntx, Nty, Nex, o . .represent
the same needs of those teachers toward whom preference and
aversion are expressed,

In Table 17, it can be seen that little difference
existed with regard to intensity of needs for preferred and
least preferred teachers, Only one significant difference
occurred; the least preferred teachers had a significantly
higher mean than the preferred teachers on the variable
Exhibition. Of the fourteen remaining variables for which
no significance was ascertained, the means of eight were
higher for the least preferred teacher category.

Table 18 portrays the results of twelve Chi Square
analyses when principals rated high with regard to a given
need variable were compared with the complementary need
manifested by those teachers with whom thg principals most
and least preferred to work. Only one of the analyses was
signifiéant. Principals rated high on the variable Aggression
preferred to work with teachers low on the variable Abasement
(significant at the .05 level). This difference did not
support the Theory of Complementary Needs.

Chi Square analyses of the twenty principals rated low

on a given need who were compared with the complementary need

Y e =
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Table 17 A comparison of mean deviation scores attained
on the EPPS variables by teachers who were most
preferred (N=153) and least preferred (N=11i3)
by their principals.

Most Least %

Preferred Preferred ;

-Variable Teachers Teachers "en P .
Achievement 4,39 4,32 0.160 NS

Deference 3,81 4,28 -=1,205 NS ‘

Order 5.06 5.23 -0.353 NS )
% Exhibition 3.79 4.77 -2,348 .02
f Autonomy 4,73 4,43 0,719 NS
: Affiliation 4,17 4.26 -0.213 NS
2 Intraception 5.38 5,96 -1,083 NS
- Succorance 5,26 5,02 0,536 NS
% Dominance 5,54 5.29 0,499 NS
| Abasement 5.2 6,09 -1.492 NS
g Nurturance 4,64 5,03 . =0,813 NS
: Change 5.30 4,76 — 1.114 NS
! Endurance - 4,49 4,48 0.024 NS
% Heterosexuality 7.00 7.77 -1.,201 NS

Aggression 4,17 4.41 -0.534 NS

a .05=1.960 b .02 = 2,326 c¢ .01 = 2.576
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Table 18 Chi Square analyses of complementary needs when
one variable (down) represents the need of
principals rated high for that variable and the
second variable (across) represents the need
of teachers with whom the principals most
%reffgred to work and least preferred to work

df=1).

Pgiredfzpriables

-Down : Across x2 . P L
Dominance Deference 0,952 NS
Deference Dominance 0.045 NS
Deference Aggression 0.139 NS
Aggression Deference 0,930 1NS
Change Order 0,041 NS
Order Change 2.448 NS
Affiliation Autonomy 0.031 NS
Autonomy Affiliation 0.042 , NS
Nurturance Succorance 0.618 NS
Succorance Nurtucance 1.347 NS
Aggression Abasement 3.916%* 005
Aggression 2,477 NS

Abasement

a 005 = 39841 b 0025 = 50023

*Significant in a direction which did not support the
Theory of chplementary Needs,
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manifested by those teachers with whom they most preferred
and those whom they least preferred to work yielded only one
significant difference (Table 19). Principals with low scores
on the variable Change preferred working with teachers who

were low on the variable Order.

When the mean deviation scores of preferred and least
preferred teachers were compared with regard to fifteen
need variables, one significant difference was found, and
that was not in support of the Theory of Complementary Needs.
For the remaining fourteen variables the Null Hypothesis
could not be rejected.

Twenty-four Chi Square analyses of needs exhibited by
principals and the teachers with whom those principals most

and least preferred to work, and which needs were considered

complementary, yielded only two significant differences.
Neither one supported the Theory of Complementary Needs,
The evidence concerning kind and intensity of needs did

not support the Complementary-Needs Hypothesis.

Ihe gxecutive professional Leadership score and related
teacher~administrator relationship factors., After Gross and

Herroitt/l operationalized the concept of Executive
Professional Leadership, they correlated a number of teachers'
perceptions about teacher-administrator relationships with

EPL to determine if they were highly related. The five

71Gross and Herriott, op., cit., pp. 121=-134,




. Table 19 <¢Chi Square analyses of complementary needs when

one variable (down) represents the need of
principals rated low on that variable and the
second variable (across) represents the need

of teachers with whom the principals most

preferred to work or least preferred to work

(daf=1).
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Paired Variables

Abasement

--Down.. Across ’xZ P ..
Dominance Deference 0.338 NS
Deference Dominance 0,235 NS
Deference Aggression 0.407 NS
Aggression Deference 1.210 NS
Change Order 5.660% 2025
Order Change 0.052 NS
Affiliation Autonomy 0.485 NS
Autonomy Affiliation 0.419 NS
Nurturance Succorance 0.053 NS
Succorance Nurturance 2,088 | NS
Aggression Abasement 0,008 NS
Aggression 1,138 - NS

a .05=3.841 b .025=5,023 ¢ .01 = 6.634

*Significant in a direction which did not support the

Theory of Complementary Needs.
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factors were as follows:
1. Perceived Support of Teacher Authority;
2., Perceived Level of Egalitarian Relationships;

3. Perceived Managerial Support of Teachers;
4. Perceived Sociail Support of Teachers;
S. Perceived Level of Staff Involvement.

When the five variables were correlated independently
with EPL, it was found that for each of them, the relationships
were significant at levels ranging from .001 to .02. In this
study the extent of the relationship between the five
teacher-administrator relationship factors and EPL will be
investigated.

HYPOTHESIS 5 (Null Expression)

No relationship will exist between the Executive
Professional Leadership Score and the teacher=-
administrator relationship scores which are
considered concommitants of EPL (i.e., Perceived
Support of Teacher Authority, Perceived Level

of Egalitarian Relationships, Perceived
Managerial Support of Teachers, Perceived

Social Support of Teachers, Pevceived Staff
Involvement. )

EPL #§ TAR¢
vhen EPL is the Executive Professional Leadership score
and TARf represenfé the teacher=-administrator relationship
scores,

With EPL as a dependent variable, a multiple correlation
was calculated to determine the relationship of the five
teécherfadministwator relationship factors to the constant.

The multiple correlation coefficient of 40.81 is

indicative of a high degree of relationship between EPL
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and the five independent variables. It is clearly observable

from Teble 20 that two of the variables (Perceived Social g

Support of Teachers and Perceived Level of Staff Involvement)

Table 20 A multiple correlation with Executive Professional

: Leadership the dependent variable and the five
teacher-administrator relationship factors the
independent: variables.

Multiple Partial
Variable Correlation Correlation
Coefficient COefficientsf

Executive Professional Leadersth
(dependent varzable) 40,81

Perceived Support of Teacher
Authority +0.,08

Perceived Level of Egalitarian

Relationships +0,06.
Perceived Managerial , )
Support of Teachers 40,18

Perceived Socisal
Support of Teachers +0.46

Perceived Level of Staff
Involvement . 4031

contributed the most to the multiple correlation coefficient

with the other three factors (Perceived Support of Teacher

Authority, Perceived Level of Egalitarian Relationships,
and Perceived Managerial Support of Teachers) being'only
negligible contri.bqt.ors°

This relationship is all the more apparent when the
three independent variables which did not contribute

materially to the multiple correlation coefficient were

i
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P4
excluded and the correlation was calculated once again
utilizing only the two more influential independent

variables,

Table 21 A multiple correlation with Executive Professional
Leadership the dependent variable and Perceived
Sociai Support of Teachers and Perceived Level of
Staff Involvement the independent wvariables.

Multiple Partial
Varisble Correlation GCorrelation
Coefficient Coefficient

Executive Professioanl Leadership
(dependent variable) +0.80

Perceived Social Support
of Teachers +0 .64

Perceived Level of Staff
Involvement _ 40,35

Wher: only two of the variables were utilized, the-
multiple correlation coefficient was 4+0.80. Clearly, the

two independent variables in Table 21 offered as good a

measure of EPL as all five variables tested in the previous
Tableo With only two variables involved, the multiple
correlation coefficient differed only an insignificant amount
from that obtained when all five variables were included.

In Table 22, a correlation matrix pointing out the

relationships between EPL and the five teacher-administrator

A f AChla a2 ot 58 t & AN

relationship factors in terms of simple correlations is
presented. In this case it is clear that there was not a
high degree of relationship between EPL and Perceived Level
of Teacher Authority (r = 40,17), and Perceived Level of

T TR AR AT T YA I 4 A T A I A IPT PRE T P A PRI YT

. B L R L L nnr O ap—



110

JjuswaaToAul saayoes[, sasyones], %uwuoaus<
FJ¥eag 3Jo 3aoddng 3Fo 3xoddng drysaaspeaq sdrysuotrjeey asyoea], Jo
Jo Taa9 TeTo0g TeTaal3euBl TRUOTSSaJOIg uetaejriedy jyo 3xoddng
POAT®0a8g paATaoaag POAT30a3g SATINOAXY T3+ { PaATI®dIag PEINERE Y|

00°'T1 65°0° 760 79°0 12°0 ¢1°0 jususAToAUT JJe3§

JO TsA97T paatrsdasg

00°T €L°0 LL'O GE'O0 ST°0 saayoea], yo 3xoddng

TeTO0S paATad13g

00°'T L9°0 8C°'0 ¢1°0 saayoes] Fo 3roddng

Tetxa3euely paATadIag

00°T 1€°0 LT1°0 .d1ysaspest

TBUOTSSaJOoxd SATINDIXF

00°1 €0°0 sdrysuotieray

uetaeltie8y

Jo Taa87 paatraoasg

‘00" T £31I0yany asyoeay,

Jo 3xoddng pPaATa2I8d

8103083 dIYsSuoTie[el 103BIISTUTUWPE-ISYOES] SATJ pue
dTysaispes] TRUOTISS8JOIg SATINOIXY usamyaq sdrysuorjerax Surjzordep XTajew UOTIe[dI300 §¥ 77 °Iqel

T




111

ﬁgalitariaﬁ Relationships (r = 40.31). The relationships
between EPL and Perceived Managerial Support of Teachers
(r = ¥0,77), and Perceived Level of Staff Involvement

{r =’+0.64) were cgnsiderably higher. It would seem that
Perceived Social Support of Teachers, alone, was the most
accurate single predictor of EPL., When correlated with
EPL; that factor alone was nearly as good a predictor

(r =:40,77) gsAthegﬁultiple correlation utilizing all five
factors (R = 40.81).

On the basis of the evidence presented, the Null
Eypothesis is rejected in this case. All of the five teacher-
adminigtr&tor reiationship factors were shown to be
positiveiy reiated to EPL, although in varying degrees. 1In
a“mﬁltiple correlation all five factors produced a multiple
correlation coefficient of +0. 81 the same calculation
utilizxng only two factors (Perceived Soclal Support of
Teachers and Percetved Level of Staff Involvement) produced
a mnlqiple correlation coefficient of +0,80, When simple
coffélatibnS‘wére-chculatéd between and among all the
variables (five. teacher-administrator relationship factors
and EPL)fit was found that the bast’singlelgredigtor of EPL
was Perceived Social Support of Teachers with a coefficient

4

of correlation of +0.77..

Socibgicoﬁomic.ggg educational factors, and need patterns.
it is commonﬂkncwigdsé that the type of environment in which

an individual is born and subssquently reared affects
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personality development. Therefore, the conditions under
which he lives and has lived have an impact on his personality.
At this time the Urban City teachers will be viewed in terms
of socio-economic factors and the need patterns associated
with them,

A comparison of mean need scores attained by teachers
from five age groups (the age groups were 1, 21-25 years,
2. 31-35 years, 3. 4l=45 years, 4., 51=55 years, and
5, 61-65 years) is presented in Table 23, From rapid
inspection of the chart, it is apparent that significant
differences existed between age groups. With regard to the
variable Deférence, there was a definite trend (significant
at the ,005 level) for the mean raw score to increase with
age. This same trend was apparent concerning the need for
Order (significant at the .005 level), and Endurance
(significant at the ,005 level). The opposite trend, for
tli¢ mean scores to decrease with increases in rge c:GQfézd «
with regard to the variaﬁles Exhibition%;idﬁﬂgterosQXuaLity
(béth significant at the .005 level)., With regard to the
variable Domiqanqg:*the_sco:es t;nded to rise with age until
the 41-55 year old group and then decrease with zge. Clearly,
certain need variables were heavily influenced by the age of
person, |

72

In a study by Garrison and écott, involving prospective

72Khr1 C. Garrison and Mary Hughie Scott, "The
Relationship of Selected Personal Characteristics to the Needs
of College Students Preparing to Teach," Educational and
Psychological Measurement, 22 No.4:753=-58, 1962,
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women teachers (college students), the findings were that
younger prospective teachers indicated a greater need for
Nurturance than the other respondents. In this study no
significant differences were found regarding the variable
Nurturance when five age groups were compared. Garrison
and Scott also found that older prospective teachers had
greater need for Achievement, Endurance, and Aggression.
The present study found that older teachers had less need
for Achievement, greater need for Endurance, and that there
were no significant differences among age groups with regard
to the variable Aggression,

When teachers were divided into categories on the basis
of the percentage of undergraduate expenses which they earned
(Those in category 1, earned 0-25 per cent of their expenses,

category 2. earned 26-50 per cent of their expenses, category

3. earned 51=75 per cent of their expenses, and those in
category 4. earned 76~100 per cent of their college expenses.)
significant patterns are obvious (Table 24). As the percentage
of undergraduate expenses carned increases, so did the means
on the variables Autonomy (sighificant at the ,005 level), and
Dominance (significant at the .005 level). At the same time
the mean scores decreased for the variables Affiliation
(significant at the .005 level), Succorance (sigﬁificant at
the .01 level), and Nurturance (significant st the .005 level)
as the percentage of undergradﬁate expenses earned increased.
Marital status appears to have sﬁhstantial impact on

personality patterns. The data in Table 25 indicates that
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significant differences appeared between single, married, )
divorced and widowed teachers in Urban City. Only one person A
fell into the separated category, but his scores did not
alter the validity of the statistics since an analysis of
variance technique designed for use with unequal subclasses
was applied to the data. Nevertheless, it would be unwise

to make ‘any judgements about a total class of people con the
basis of information provided by a single individual. 3
Significant differences for eight of the fifteen varlables
were found when the teachers were separated according to

marital status. The need for Achievement increased

(significant at the ,005 level) as one moved irom the single
to the married to the divorced categories, but there was a
marked decrease in need for Achievement within the widowed

group, The need for Deference was lowest for those in the

single category, relatively the same for the married and
divorced categories, and increased sharply for widowers

(the differences being significant at the ,005 level). Those
in the single category were lowest with regard to need for

“ Order, the married and divorced categories were approximately
; the same, but the need for this variable increased sharply

; for widowers (the differences were significant at the .005
level). The need for Affiliation was highest for those in

% the single, divorced, and widowed categories, and lowest for
those who wére'married (the difference being significant at

the .02 level).

Married teachers appeared to have less need for Succorance
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than single, divorced, and widowed teachers, all of whom .

had similar scores (the difference was significant at the

.005 level). Widowers expressed the lowest need for Dominance
of the four categories, and married teachers expressed the
nighest need‘for the same variable, the single and divorced
categories were quite similar (significant at the .005 level).
Thcse in the divorced category expressed the lowest need for
Abasement of the four categories, with the single teachers
being next highest; the married and divorced teachers were
lowest on need for Abasement (differences were significant at
the .01 level). The single and divorced categories displayed
the least need for Endurance, the married category was next

highest, and those in the widower category expressed a

considerably higher mean score than the other categories (the
differences were significant at the .005 level).

The type of community from which a teacher came appeared
to have a sizable influence on personality patterns (Table 26).
Those teachers from farm communities had the lowest need for
Achievement, those from cities and villages were very much
alike, and those from the small cities had the greater need
to achieve. Those from the farms and villages had greater

need for Dgference than those from the small and large cities

(the difference was significant at the .005 level). For
the Ucban City teachers, the need for Exhibition increased
as the community of origin became more urbanized (the trend

being significant at the .01 level). The opposite situation

occurred with regard to the variable Intraception; the need
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for Intraception decreased as the community bhecame more
urbanized. The greatest need for Abasement was manifested

b} those in the farm category,; with the other three categories
being quite similar (difference significant at the .02 level).
Anothervlinear relationship occurred with regard to the need
for Heterosexuality; the farm category achieved the lowest
mean score for this variable and the magnitude of the means
increased with the corresponding increase in size of
community.

Seventy-four of the respondents volunteered the
"information that, at the time they. began teaching, they
would have preferred to enter some other cccupation but
were unable to do so. When these teachers were compared
with those who stated that teaching was their first choice,
some differences were readily observable (Table 27). Those
who did not prefer teaching had significantly higher mean
scores on the variables Achievement (significant at the .05
level) and Aggression (significant at the .02 level). They
had a significantly lower score (at the .05 level) on the
vaiiable Order.,

The teachers in Urban City were asked to estimate the
economic position of their families within their home
communities by determining whether they were in the highest,
next highest, third highest, or lowest economic quartile.
When the mean scores attained by the groups on fhe need
variablds were compared, only one significant difference
was found (Table 28), There is a clear decrease for the

variable Heterosexuality as one moves from the highest to
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Table 27 A comparisor of means attained on the EPPS variables
by teachers who preferred teaching as a career
(N=582) and by teachers who did not prefer teaching
as a career (N=74) in Urban City.

Ww

Teachers Teachers Who
: Who Preferred Did Not Prefer

_.Variable Teaching Teaching new P
Achievement 14,18 15,27 -2.230 .05
Deference 14.24 13.43 1.660 NS
Order 12.97 11.67 2.180 .05
Exhibition 13.65 13.47 0.420 NS
Autonomy 12,72 13,06 -0,760 NS
Aff:liation 16.21 16.04 0.327 NS
Intraception 16.83 16,66 0.304 NS
Succorance 11,50 11.36 0.225 NS
Dominance 13,31 14,37 -1.679 NS
Abasement 13,92 13.75 0.257 NS
Nurturance 15.58 | 14.47 1.924. NS
Change 16.48 17.29 -1.493 NS
Endurance 14.82 13,67 1.771 NS
Heterosexuality 12.63 13.17 -0.738 NS

10.84 12.21 2,527 .02

Aggression

I

a .05=1.960 b

.02 = 2.326 ¢

.01 = 2.576
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the lowest economic quartile (significant at the .005 level).

Perceived economic status does not appear to be a highly

discriminative factor for this population. >
There are a variety of reasons that teachers seek

advanced academic degrees. Some do so because it will enable 4

them to attain higher salaries; others do so because the |

school systems or the state make it a condition of

continuing employment; and still others attend graduate

school for prestige or because they enjoy doing so. Whatever

the reasons, the assumption was made tﬁat personality o

differences did exist between those who had advance degrees

and those who did not, The data in Table 29 indicate that

the assumption was an accurate one. Significant differences

were found between the two groups on five of the fifteen
variables, Those with Master's degrees had higher mean scores
than those with Bachelor's degrees on the variables Achievement
and Autonomy (both significant at the .05 level), Deference
(significant at the .01 level), and Dominance (significant

at the ,002 level). Those with Bachelor's degrees had a

greater mean for the need Abasement (significant at the .002
level).

1t was found that a number of personality differences
aﬁistéd between those who were full-time undergraduate

students and those who were part-time undergraduate students.

A § M) > Ol R e b b Dl 2 v v

The full-time students were found to have greater need for
Achievement and Heterosgxﬁality (both significant at the .05

level). They also had higher mean scores for Succorance
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Table 29 A comparison cf means attainred on the EPPS variables j

by teachers with Master's degrees (N=136) and thosa
with Bachelnr's degrees (N=493) in Urban City.
Bachelor's Master's j
-—Variable Degrees Degrees B 4 P . a
Achievement 14,12 14.97 -2,301 .05 ;
Deference 13.87 14.83 -2.627 .01 y
Order 12.79 12.88 -0.202 NS .
Exhibition 13.78 13.28 1.392 NS {
Autonomy 12,57 13.24 -2,106 .05
Affiliation 16.35 15.56 1.739 NS
Intraception 16.79 16,72 0.161 NS
Succorance 11.56 11.41 0.330 NS
Dominance 13.15 14,66 -3.183  .002
Abasement 14,27 12.45 3.776 .002
Nurturance 15.61 14.96 1.482 NS
Change - 16,69 16,02 1.512 NS
Endurance 14,50 15.21 -1.500 " NS
Heterosexuality 12,95 12,13 1.366 NS
Aggression 10.86 11,50 -1.584 NS

a .05=1,960 b .02 =2.326 c .01 =2,576 d .002 = 3,090
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Table 30 A comparison of means attained on EPPS variables
by teachers who were full-time undergraduate
students (N=555) and teachers who were part-time
undergraduate students (N=98) in Urban City.

Full-time Part-time
- Variable Undergraduates Undergraduates Wen R 1
Achievement 14.48 13,38 2.198 .05
Deference ‘ 14,01 | 14,91 -1.943 NS
Order 12,63 13,87 -2.333 .02
Exhibition 13,83 12,52 3.163 .002
Autonomy 12,71 12598 <0.6G2 NS
Affiliation 16.23 15.90 0.784 NS
Intraception 16,71 17 .46 -1.572 NS
Succorance 11.69 110,40 30020 .01
Dominance 13,28 14.34 -1,798 NS
Abasement 13,90 14,11 -=0,383 NS
Nurturance 15.45 15,43 0,043 NS
| Change 16.61 15b37 0.488 NS
: Endurance 14.48 15,77 -2.545 02
i Heterosexuality 1290 11.36 2.261 .05

Aggression 10.98 11,06 ~=0,182 NS

a ,05=1.960 b .02 =2,326 ¢ .01 = 2,576 d .002 =3.090




(significant at the .01 level) and Exhibition (significant
at the .002 level)., Part-time undergraduate students were
found to have significantly higher need for Order and.
Endurance (significant at the .02 level).

When teachers were separated on the basis of whether
they had attended public or parochial secondary schools, the
lack of differences was most noticeable (Table 31). Those
who had attended parochial schools had a significantly
higher score for the need Exhibition (at the .05 level), but
no other significant differences appeared.

If considered desirable, teachers (as a group) can
logically be divided into any of a number of different
categories. At this time, for purposes of comparing need
patterns, it was decided to separate them into lower
elementsry, upper elementary, junior high school, and senior
high school groupings. The data (Table 32) reveal that ’
wide differences existed between the groups with respect to
need patterns. A number of relationships occurred which
depict increasing mean need scores as one moves from the
lower elementary groﬁp to the senior high school category.
This linear relationship held true with regard to‘the need
variables Achievement and Succorance (both significant at
the .005 level), For the variebles Autonomy, Affiliation,
and Aggression it was partly true; that is, in all three
cases the junior high school categories are slightly higher
than the senior high schooi group, but the trends are

apparent and the differences are significant for all three

”
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Table 31 A comparison of means attained on the EPPS variables
by teachers who attended public secondary schools
(N=554) and teachers who attended parochial secondary

schools (N=83) in Urban City.

Former

Former

Public Parochial

School School
- ‘Variable Students Students nen P
Achievement 14.28 14.65 -0.708 NS
Deference 14,33 13.39 1.838 NS
Order 12.81 12,93 -0.208 NS
Exhibition 13.44 14.38 -2.013 .05
Autonomy 12.62 13.13 -1.098 NS
Affiliation 16,27 15.54 1.516 NS
Intraeeption 16.96 16.18 1.485 NS
Succorance 11.57 - 11.01 1.125 NS
Dominance 13.36 14,07 -1,153 NS
Abasement. 13.88 13.93 -0.080 NS
Nurturance 15.51 15.18 0.596 NS
Change 16.52 16.87 -0.713 NS
Endurance 14.75 14.85 -0.165 NS
Heterosexuality 12.68 12.40 0.362 NS
Aggression 10.91 11.42 . -1.019 NS
a .05=1.960 b ,02 = 2,326
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variables (at the .005 level).

At numerous times in the educaticnal literature the
point has arisen that very possibly different kinds of
persons elect to teach different subjects. It has been
hypotbesized that personality patterns might be one
differentiating factor among these people. In Table 33 the
mean scores of teachers from ten categories are presented.
Although some significant differences were found it would
be difficult to do more than state that differences between
the lower and higher score for these variables were
significantly éifferent, Because of the large number of
catcogories it was not expected that statistical significance
regarding differences would be very meaningful, but it was
hoped that sight inspection of the chart would provide
those concerned with education information about teachers

which was not previously available.

N
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CHAPTER V
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

Summary. The data summarized here were grouped
according to the hypotheses to which they were related.
Hypotheses 1 and 2. Principals, in general, had
similar need patterns regardless of sex and level of
position. Male elementary principals were very much like
male secondary principals; so much so, in fact, that not
one significant difference could be found when their need
profiles were compared. A comparison of male elementary
with female elementary principals turned up similar findings;
only two of the fifteen need variables were significantly
different. The male elementary principals had significantly
higher Achievemer.t scores and lower Succorance scores. Because
only one female secondary principal participated in the study,
no comparison was made between male and female secondary
principals or letween female elementary and secondary
principals.

When need patterns achieved by the total group of
principals were compared with tho;e manifested by the total
group of teachers, only two'significant differences were
found. Principals were found to have a significantly greater
need for Deference and less need for Autonomy than the teachorg.

Extensive differences were found to exist between the

need patterns of elementary and secondary teachers.
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Statistically significant differences were found for twelve
of the fifteen variables,

Elementary teachers had significantly greater mean
need scores on the variables Deference, Ordef, Affiliation,
Intraception, Succorance, Abasement, and Nurturance.
Secondary teachers exnibited greater need for Achievement,
Autonomy, Doﬁinanco, 5gtcrosexuality,‘and Aggrsssion. When
the need patterns of male elementary teachers were compared
with gho;‘ of male secondary teachers only one significant
difference was found. Male elementary teachers had a higher
mean score for the variable Infracoppiqno' Butiwhon_tpo chd
patterns of female elementary teachers were compared with .
those of female secondary teachers significant diffq:cngos
were found for seven variables,‘.

‘Female elementary teachers manifostqd greater nstd_tggn
female secondary teachers for Deference, Order, Affiliation,
and Nurturance. Secondary female teachers had higher mean
scores for Achicvument, Dominance, and Aggression.

A comparison of need patterns of male and fcmalg
elementary teachers also indicated significant differences
for seven variables., Men had significantly greater mean
scores on the variables Achievement, Autonomy, Dominance,
and Aggression. The females had significantly higher scores
for tﬁp variables Affillation, Succorance, and nu;tur;ﬁégf

Nine significant differences were found when the need
patterns of male and female secondary teachers were compared.

Males had significantly higher mean scores on the variables

Lt
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Autonomy, Dominance, Endurance, and Aggression, and they had

significantly lower mean scores than the women with regard to _
Affiliation, Intraception, Succorance, Abasement, and Change.
Hypotheses 3 and 4. The use of deviation scores as a
means of determining the intensity of teachers' needs when
compared with their principals' needs indicated that there
were few differences between those of teachers who were most
preferred and those who were least preferred by ;heir
principals., Teachers expressing affinity or dislike for
their principals showed little difference in need patterns
when compared with each other. The least preferred teachers
had a significantly higher mean deviation score for the
variagble Exhibition than the most preferred teachers, and
those teachers who expressed disliking toward their p:incipals

had significantly higher mean deviation scores for the

variables Achievement and Abasement.

When Chli Square analyses were calculated for ten
necd.variables of twenty principals on which they were rated
high and complementary needs exhibited by teachers who
cxﬁrossed affinity or disliking for those principals,
significant differences occurred for five of twelve analyses.
Two uf these were in a direction which supported a Theory of
Complementary Needs and three did not. Another twelve Chi
Square analyses, again utilizing complementary needs expressed
by principals and teachers, but this time involving principals
rated low on the same ten variables brought to light only‘qpo
signiﬁiqgnt differsnce, and it also fell in a direction which
supported’th; Theory of Complementary Needs.
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Again, utiliging twenty principals rated high and twenty

rated low on the same ten variables, twenty-four Chi Square

$a PN

analyses were calculated using the complementary needs of
those teachers with whom tie principals most preferred to
work and those teachers %ith.whom the principals least
preferred to work. This time two significant differences ;
were found; neither one was supportivs of the Th.o:y of .
Complementary Needs. The evidence obtained regarding
intensity and kind of needs did not support the Complementary-
Needs Hypothesis.

Hypothesis 5. As was true when Gross defined the ]

Executive Professional Leadership quality, the five teacher-

administrater relationship factors which he also defired were
found to be positively related to EPL. However, when a
multiple correlation was applied to the data, two of the five
factors (Perceived Social Support of Teachers and Perceived
Level of Staff Involvement) appeared to be the most
significant contributors to the ﬁultiplo correlation. When
only those two factors were correlated with EPL, they yieided
a multiple correlation of 0. 80, very close to the one .
obtained (40.81) when all five factors were considcred. The
Perceived Social Support of Téachers score was the best single
predictor of EPL (r = #0.77).

§gg;gy¢conomic and educational factors and need patterns.
Some socio~-economic and educational factors appeared closely
related to certain types of need patterns. Age appeared to be

a highly discriminative factor. The raw scores for the

ER&C
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variables Deference and Order appeared to increase as age
increased, and the scores for the need variables Exhibition
and Heterosexuality decreased as age increased, The need for
Dominance increased until reaching the 41-45 year old age
group, and then decreased with increasing age.

The greater the proportion of their undergraduate
expenses sarned, the greater the Autonomy and Dominance scores
of the teachers, There was a corresponding decrease in need
for Affiliation, Succorance, and Nurturance with increasing
percentage of expenses earned.

| Married teachers had less need for Succorance and
Affiliation than single, divorced, and widowed teachers.
Widowers tended to have high mean scores for Deference, Order,
~and Endurance; and less need for Achievement and Dominance.

The single teachers had lower need for Achievement, Deference,

Order; and Endurance, but expressed a high need for
Affiliation.

The type of community in which an individual spent most
of his youth appeared related to some needs measured by the
Edwards Personal Preference Schedule. Teachers from farm
communities had significantly less need for Achievement than
those from villages, small cities, or larger CitiQSJ; Those
from farms and villages had greater need for Deferoné; than
those from the cities, It also seemed that the teachers who
spent most of their youth living in a fanm or village community
had a greater need for Intraception and less need for
Heterosexuality than those coming from the small and large

cities. The teachers from the villages and cities had
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considerably lower scores for the need Abasement than did
those from farm communities.

Teachers who did not prefer teaching as a career when
they entered the profession are characterized by higher needs
for Achievement and Aggression and less need for Order than
those who did prefer teaching.

The higher the economic strata in which the teacher
perceived his family, the greater the need for Heterosexuality.

Teachers with Master's degrees manifested greater neéd
for Achievement, Deference, Autonomy, and Dominance, and less
need for Abasement than teachers with Bachelor's degrges.

Those who were part-~time undergraduate students expressed
less need for Achievement, Exhibition, Succorance, and
Heterosexuality than teachers wﬂo were full-time undergraduate
students. Af the-same time, former full-time unqergraduate
students expressed less need for Order and Endurance.

Only one significant difference appeared when teachers
who had attended parochial secondary schoois were compafed
with those who had attended public secondary schools; the
former parochial school students expressed a greater need
for Exhibition. |

A comparison of teachers in terms of teaching levels
(the four levels being lower elementary, upper elementary
junior high school and senior high school) brought to light
numerous significant differences. There was a trend for
mean scores on the variables Achievement, Autonomy, Aggression,

and Dominance to increase as one moves from the lower
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elementary category to the senior high school group; the

opposite trend was noticeable for the variables Affiliation,
Intraception, Succorance, Abasement, and Nurturance. Lower j
elementary teachers appeared to have a lower need for

Heterosexuality than the other three groups.

Conclusions. The conclusions presented here were

grouped according to the hypotheses to which they were

related.

Hypotheses 1 and 2. Principals, as a group, differed
from teachers, as a group, only on the two variables
Deference and Autonomy. The principals expressed a greater
need for Deference and less need for Autonomy than the
teachers. This pattern continued regardless of the level
or sex of principals or the level or sex of teachers with
whom they were compared. The two variables are especially
important when viewed in relation to one another, since a
high Deference score indicated a greater need to bte led or
follow others and a lower Autonomy score denoted less need
for independence. Either of four factors might account for
the occurrences of this pattern. First of all, there is a
possibility that teachers with these characteristics tend to
gravitate toward principalships, actively seeking them out.
A second factor might be that those responsible for
selecting principals purposefully select teachers who
manifest behavior representative of those needs. This would

infer that those doing the selecting find it desirable to
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have as princinals those who exhibit this type of behavior.
A third area for consideration might be that the first two

possibilities operate in unison. Finally, there is the

possibility that the significant differences between
teachers and principals were the result of a chance selection
of principals.

Ntmerods differences appeared when the needs of
elementary teachers were compared with those of secondary

teacters; in fact, significant differences occurred with

regard to twelve of the fifteen variables, and nine of
these differences were significant at the .002 level.

When the differences between elementary and secondary
teachers were explored further, an interesting pattern
appeared. Initially, when the need patterns of male
elementary and male secondary teachers were cogtpared, only
one significant difference appeared. The male'elementaryf
teachers had a greater need for Intraception than the male
secondary teachers. On the othef fourteen variables no
significant differences occurred. However, when female
elementary teachers were compared with female secondary
teachers, significant differences appeared for seven of the

fifteen variables. This would indicate that the males at

all levels of teaching in Urban City had similar need
patterns, but that the need patterns of the females from the
elementary and secondary levels quite different. This
trend was further accentuated when need patterns of male
elementary teachers were compared with those 0f female

elementary teachers and when a secondary male-secondary female
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comparison was made. At the elementary level, the inter-sex
comparison turned up seven significant differences and the
secondary comparison showed nine significant differences.

Thus two important, and inter-related, conclusions can
be drawn. The first is that the apparent differential in
need patterns existing between elementary and secondary
teachers was accounted for almost totally by the differences
in female need patterns at both levels. The second is that
level of teaching has apparently masked the intra-sex
differential that existed.

A comparison of male and female elementary teachers
from Urban City with those in Guba and Jackson’s73 study
indicated that both groups of teachers were highly similar
for all fifteen need variables. The authors pointed out
that teachers, as a result of the nature of their positions,
would be expected to be highly nurturant, affiliative and
intraceptive. But as was found for the teachers in their
sample, this was not found to be true. 1t is appropriate
here to repeat a quote taken from their study and which
was also included in Chapter 11 of this study.

Thus existing evidence indicates that
teachers, in general, are not highly
motivated by a strong interest in

social service, by powerful nurturant

needs, or even by a deep interest in
children.’4

736uba and Jackson, loc. cit.

T41pi4.
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Another parallel between the teachers involved in Guba
and Jackson's study and the Urban City teachers can also
be drawn. Both groups expressed high need for Deference,
Order, and Endurance, and low need for Exhibition and
Heterosexuality (when compared to Edwards College Sample).
Thus it is again appropriate to repeat another quote taken
from their research and which was included in Chapter II of
this study,

These characteristics appear to fit the
stereotypic model of the teacher as
sexually impotent, obsequious, eternally

patient, painstakin§§y demanding, and
socially inept. . .

Care must be taken when one attempts to derive meaning
from the low Heterosexuality scores which teachers consistently
attain. Although many reasons have been set forth to acccunt
for this recurring phenomona, it is here suggested that one
influential factor might be an extreme degree of caution
% exercised by teachers fearful that higher scores on variables
of this nature might be misinterpreted. 1t is highly
possible that teachers, not wishing to provide the public
with any more grounds for criticism than is currently

available, carefully avoid any such situations,

Hypotheses 3 and 4. The Theory of Complementary Needs,
was originally developed and researched to explain the mate-
selection process, and the research related to that theory
has centered around the inter-relationship of need patterns

in mate-selection, In this study data was sought as a basis
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for determining whether or not the same process was operative
when the interpersonal relationships existing between teachers
and school principals were examined.

On the basis of results obtained from investigating the
relationships between intensity of needs of principals and
teachers, the conclusion is that the Theory of Complementary
Needs was not found to be operative with regard to those
relationships, Of the three significant differences that
were found, none were in support of the Theory of Complementary
Needs.

The Theory of Complementary Needs received some support
from the investigation of kinds of needs. Of the elight

significant relationships found, three were in support of

the Complementary-Needs Hypothesis.

A number of factors might account for the results
obtained regarding the Theory of Complementary Needs. It is
entirely possible that the influence of need patterns on
teacher~administrator relationships differs from that which
is operative regarding the mate~selection process. Bowerman

76

and Day, on the basis of their research, concluded that

some needs might operate in a complementary manner, others

might operate homogamously, and still others may not exert
any influence at all.

The possibility also exists that the procedures applied
to test the relationships of intensity and kind of needs to

i the teacher~administrator relationship did not discriminate

76Bowerman and Day, loc. cit.




Q
I

Aruitoxt provided by Eic:

ERIC

142

sufficiently to permit discovery of existing relationships;

Hypothesis 5. It is apparent from che data that the

extent to which principals gave their teathers social support
in the sense of understanding and help with the problems they
faced was highly related to whether or not the principals
fulfilled the professional role which the teachers saw as
desirable., When the Perceived Social Support of Teachers
score was combined with the Perceived Level of Staff
Involvement score, they yielded a multiple correlation as
high as was achieved when all five teacher=-administrator
factors were involved in the multiple correlation. The
conclusion can be drawn that teachers felt they should work
with the school administrators and not for them. The act of
working with someone also implies the right to participate in
the decision-making processes of the institution. It would
seem that the.pémainipg fhree teacher~administrator
relationship factors (Perceiveé‘Support of Teachers' Authorigy,
Perceived Level of Egalitarian Relationships, and Perceived
Managerial Support of Teachers) lacked greater influence
within the original multiple correlation because their
emphases were restricted and all were encompassed within the
remaining two factors (Percéived Social Support of Teachers
and Perceived Level of Staff Involvement). After all, a
principal who understands and aids in the solution of his
teachers! problems would provide adequate support of their
authority and sufficient managerial support. It would also
seem that when teachers are fully involved in the decislon-
making processes of the school, equality of relationships is

inherent in the situation.
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Socio=economic and educational factors, and need

patterns. Older teachers had need patterns quite different

from those of younger teachers, and for some variables (i.e.,
Deference, Order, Exhibition, Endurance, and Heterosexuality)
the relationship was linear; that is, the magnitude of the need
expressed increased or decreased with increasing age. Aay of
three alternative reasons could account for this pattern. First,
the intensity of needs could change with increasing age. Second,
the older teachers might be a residual group, the remaining
teachers with other need patterns having left the profession.
Third, both of the previous two alternatives could be operating

concurrently., The evolving pattern is a quite understandable

one., As teachers grow older and manifest the attributes
characteristic of old age, they become more deferent and have
a greater need to handle their affairs in an orderly manner.
They also find little need to be exhibitionists or for a high

degree of heterosexual relationships. At the same time, they
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exhibit a greater need for endurance in a world where they must

compete with the young and energetic,
é Another factor should be mentioned at this point which

refers to statements made earlier regarding teachers' scores

on the variable Heterosexuality. When the teachers were
broken down int6 age categories, the youngest category
manifested a need for.Heterosexuality higher than that
expressed by any of the other groups of teachers to whom the
test was administered, But the need for Heterosexuality
appeared to decline rapidly with increasing age so tlat any

average of all teachers would include a great majority whose
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need for Heterosexuality is in varying states of decline.

It is quite understandable that those who found it
necessary to earn their way through college had a greater

need to be autoncmous and dominant, and less need for

Affiliation, Nurturance, and Succorance. They are those
( people who found it necessary to be independent and, as
a result, expressed those needs which are associated with
’i independence.
Investigation of need patterns when teachers were
separated according to marital status must be undertaken
with caution. It séems reasonable that a large percentage
of the single teachers would be younger, and a large percentage
of the widowed teachers would be elderly. Thus, one might
mistakingly attribute differences to marital status which
wefe actually a function of age. In line with this
possibility, it should be noted that the trends for the
variables Achievement, Deference, Order, Affiliation,
Succorance, Dominance, and Endurance were similar to those
which occurred when teachers were separated on the basis of age.
Separation of teachers on the basis of the type of
community in which most of their youthful years were spent
can also be misleading. If gerneral population mobility ‘
patterns are taken into consideration, there would be a strong
possibility that many of those who spent their elderly years
’on a farm were older, and thus even though needs were a factor
of age, there might be a tendency to over-estimate the

influence of the community. Nevertheless, some trends were
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apparent. Those coming from farms and villages exhibited
greater need for Deference than those from the cities. It
might be that, working in a highly urbanized area, those from
the cities felt better able to cope with their environment.
Teachers who spent most of their youth in the city exhibited
less need for Intraception than those from the farms and
villages. One conclusion might be that those from the farms
and villages had more opportunities to be by themselves and

. consider the many aspects of the world around them. A factor
that might account for the lower need for Heterosexuality
exhibited by those from farms and villages is that they
always had a great deal of work at hand which was time-
consuming and which left them with little time for hetero-
sexual relationships.

Teachers who did not prefer teaching as a career
differed from those that did prefer teaching on the
variables Achievement and Aggression. Tnis is quite
understandable since those entering the field of education
generally have limited opportunities for advancement in
terms of position and salary. Thus, an aggressive person
with a need to achieve might very well prefer some
; occupation other than teaching. The corollary of this

is that those with less aggressive tendencies and less need

to achieve select and are happy with their teaching positions.
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Division of teachers on the basis of academic degrees
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earned provided a number of significant differences. As
i might be expected, those teachers who desired, sought out,

- and completed Master's degrees had a greater need for
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Achievement than those with Bachelor’s degrees. It is also

highly probable that a much greater percentage of women

are content with Bachelor's degrees. Teachers with

advanced degrees, whe can be viewed as people attempting

to improve themselves within their chosen profession, also

had significantly higher mean scores for Dominance and

Autonomy. Among the people seeking advanced degrees are a

number whe are seeking advancement in terms of positions

and financial remuneration, and these people might be

expected to be autonomous and independent. It is also

infteresting to note that those with advanced degrees
tended to have a greater need for Deference; an especially
meaningful fact when it is recalled that thepnrincipals

in Urban Citvy were highly deferent when compared to the
teachers,

As might be expected, the need patterns of teachers
who were part-time undergraduate students were very similar
ts those of teachers who had earned between seventy-six and
one hundred per cent of their undergraduate expenses.
Although there are probably other reasons for part-time

attendance, the neced for finances would be a major factor.

Unaccountably, the former full-time students had a

significantly higher mean need score for Achievement., The
fact that the part-time students exhibited greater need for
Order and Endurance, and less for Exhibition is understandable.
Going to school part-time while carrying out other activities
necessitated a great deal of endurance while maintaining

their affairs in an orderly manner and left little time for

exhibitionist activities.,

Aruitoxt provided by Eic:
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When the need patterns of teachers, divided into
categories according to teaching level, were combared,
numercus differences appeared. There is a strong possibility
that these differentials are actually sex-linked. All of j
the lower elementary teachers were females, and all but
thirty~-six of the upper elementary teachers were females.
On the other hand, fifty-one per cent of the junior and
senior high school teachers were male. In fact, it was ' ;

pointed out earlier that the level at which some females were

teaching served as a mask to hide intra-sex differences.

Recommendations. A great deal of research remains to be

done with regard to the influence of need patterns on the
teacher-administrator relationship.

Newer, more discriminative, procedures must be developed
to more effective;y investigate the importance of intensity
of needs as they affect interpersonal relqtionships. The
Theory of Qomplementa:y Needs stated that a complementary
relationship exists with regard to both intensity and kind
of needs, but the related research is centered on the study
of kind of needs. This study feprésents the first attempt
to investigate the Complementary-Needs Hypothesis with
regard to intensity of needs.

Research is currently needed to determine how various
need patterns are satisfied by different occupational
positions. For example, why should any of the subjects an
individual might teach better satisfy one need pattern over

another, or does the possibility exist that, within any
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occupational category, all need patterns could be

satisfactorily accommodated. Hei.l's77 investigation

jndicates that teachers with highly diverse personality
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patterns are able to function effectively under varying
conditions, thus paving the way for future research
regarding the relationship between personality patterns,
conditions of work, and effective instruction.

Another aréa in need of exploration relates to the

stability of needs over both limited and extended periods

of time. The study by Masling and Stenn73 lent credence to )
the point of view that personality patterns can change as a

result of highly meaningful experiences. Teacher education
jnstitutions would find it quite valuable to have data

available which could document what personality changes, if

any, took place during academic training of prospective

teachers.

Those responsible for personnel placement in schocl
systems would find it advantageous to know more about the
impact of personality variables on jinterpersonal relationehips
within the schools and also as they relate to effectiveness
within a given occubational position. The conclusions of

Ghiselli and Lodahl79 and Edward G.ross80 attest to the fact

that personality variables influence interpersonal relation=-

ships and job effectiveness.

77Hes.l, loc. cit.
78Masling and Stern, loc. cit.

79Ghiselli and Lodahl, loc. cit.
80

Gross (Edward), loc. cit.
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1t would be quite interesting to examine the inter-
relationship between teacher-administrator personality
patterns and effectiveness of instruction, or the influence
of these variables on superintendeat-principal relationships
and their impact on administrative effectiveness.

Since other instruments which purport to medsure aspects
of personality are available, research utilizing them.should_
be copducted with the purpose of determining their effective-
ness and usefullness within the school setting.

In general, the study of needs and their
interrelationships within the educationél setting offers a

multitude of opportunities for further research.
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TEACHERS!
COVER LETTER

Vo N i . " o Ceaadtg o

Dear Staff Member,

Since we have already met and discussed this study, you are
aware that we are attempting to determine the influence of
teachers' and principals! personal preferences on the
relationships between teachers and their administrators.

In attempting to measure these qualities we are using both
the Edwards Personal Preference Schedule and the Teacher
Section: The National Principalship Study, Please use a

pencil with soft lead when answering the questions on the
two instruments,

Because we must reuse the Edwards Personal Preference Schedule
again very soon, it would be appreciated if you would complete
and return them within a few days after receiving them. Read
the directions on the front page carefully. Write all

answers on the separate answer sheet placed inside the
booklet, and please answer all the questions. Do not write
you name on any of the enclosed materials. Also note that

the answer spaces on the answer sheet have been placed
horizontally in groups of five,

On the Teacher Section: The National Principalship Study
the answers should be written in the booklet. No
identification is required on this instrument.

Again, your cooperation in returning the materials as soon
as possible would be greatly appreciated. When the instrument:
have been completed, seal them inside the stamped addressed
envelope in which they were given to you and place the
pPackage in any United States mail box.,

Thank you very much for your cooperation,

Sincerely,

- Harvey Goldman
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PRINCIPALS' 4 5
COVER LETTER .

Dear Principal,

Since we have already met and discussed this study, you are
aware that we are attempting to determine the influence of
teachers' and principals' personal preferences on the
teacher-administrator relationship.

In attempting to measure these qualities we are asking all
the principals to complete the enclosed materials which
include the Edwards Personal Preference Schedule and the
Administrative Preference Form. Please use a pencil with
soft lead when answering the questions on both instruments.

With regard to the Edwards Personal Preference Schedule
please do not make any marks on the booklet since it must
be reused. Read the directions on the front page carefully.
Write all answers on the answer sheet placed inside the
booklet, and please answer all the questions. Do not write
your name on any of the enclosed materials. Also note that
the answer spaces on the answer sheet have been placed

horizontally in groups of five,

All necessary directions are included on the Administrative
Preference Form. No identification is required on the form.

Thank you very much for your cooperation.

Sincerely,

Harvey Goldman
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FOLLOW-UP LETTER

Dear s

Approximately a week ago, after meeting with you and your
fellow staff members to discuss a research project through
which the relationship between teachers and their principals
is being investigated, research instruments need to be reused,
and their return within the next few days would be
appreciated.

Thank you for honoring this request. With your cooperation,
1 am hopeful that new information concerning teacher-
principal relationships will evolve from the study.

; Thank you once again.

74

Sincerely,

Harvey Goldman
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ADMINISTRATIVE PREFERENCE FORM

Listed below in alphabetical order are the names of all
members of your staff who spend half or more of their
working time teaching classes. After careful consideration
place a letter X on the line to the left of the __teachers'
names with whom you would most prefer to deal in staff
meetings and individual consultation, during conferences
and on committees, and in decision-making situations. Then,
on the lines to the left of the ___teachers' names with
whom you would least prefer to deal in similar situations,

place a circle (o).

1 _ 19
2 20
3 21
4 22
5 23
6 24 ]
7 25
8 26
9 27
10 28
11 29
12 30
13 31
14 32
15 33
16 34
. 17 35
18 36
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GENERAL INSTRUCTIONS FOR COMPLETING THE QUESTIONNAIRE

You will find that each section of the questionnaire can
be completed rather quickly. Please read the instructions
garefully at the heading of each of the sections.

Please answer all questions. You may find a few questions
inappropriate to your particular situation, but remember
that the questionnaire is being given to elementary,
junior and senior high school teaclers in all regions of
the United States. I1f you feel a question is not
appropriate to your situation use the response category,
"Not relevant to my situation.”

1f you have difficulty in answering any question, please
give us your best estimate or appraisal., If, after
responding to a question, you would like to comment on
it you may do so in the margin.

In completing the questionnaire, you may wonder about
the numbering system used and the large numbers and
X's occasionelly inserted near the places where you
are asked to indicate your responses. These
procedures have been used to facilitate the I.B.M.
tabulation of the data. '

You will note that a code number has been placed on
the front page of the questicnnaire. This number
provides a way for tabulating the similarities and
differences among schools and school systems in
teacher's views of the principalship.

Please do not place your name anywhere on the
questionnaire.

:
;
3
§
3
:
3
;
i
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:
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Iﬂstructionso Listed below are some activities in
which a PRINCIPAL can engage. Please answer Question 3

and Question 4 by writ in Col. 1 the LETTER and in
Col, II the,ggugggTEEI%ggbest represent your replies.

Question 3 Question 4
Do you feel the PRINCIPAL How frequently does your
OF YOUR SCHOOL should principal do this?
engage in the following
activities?
1 feel that the My principal. . « ¢« o o o
principal of my school. . . does this, o o o o o o

—

A = Absolutely must 1 = Always

B = Preferably should 2 = Almost always

C = May or may not 3 = Occasionally

D = Preferably should not 4 = Almost never

E = Absolutely must not 5 = Never

N = This activity not N = This activity not
relevant to my school relevant to my school

Col.I .Col. II

11, Support a teacher's diSCLpline decision
that the principal believes is grossly .
unfair to the child, L]

14, 1Insist that students obey teacher's
instructions first, and complain I
about them later.

15. Side with the teacher when a student
complains about the teacher's behavior,
even if the student's complaint is
legi.t,imate°

22. Back the’ teacher in any public
controversy between teacher
and student,

14. Encourage all teachers to call him
by his first name, when students are
not present,

15. Make it a practice to have lunch
frequently with the teachers in
his school.
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16. Discourage teachers from treating him

as "one of the gang!" at informal

gatherings of teachers.
24, Avoid first-name relationships with

his teachers,

i ‘

25, 1Insist, tactfully, that teachers show

due respect for his position as

principal,

Instructions, Listed below are some activities in
which a PRINCIPAL can engage. Please answer Question 3
and Question.4 by .writing in Col. I the LETTER and in
Col. II the NUMBER which best represent your replies,

Question 3 Qqestion 4
Do you.feel the PRINCIPAL How frequently does your
OF YOUR SCHOOIL should engage principal do this?
in the following
activities?
I feel that the principal My principal does
of my school. . » this.,

A = Absolutely must 1 = Always

B = Preferably should 2 = Almost always

C = May or may not 3 = QOccasionally

D = Preferably should not 4 = Almost never

E = Absolutely must not 5 = Never

N = This activity not N = This activity not

relevant to my school relevant to my school

s

|
Col. I Col. II

11, Share with teachers the responsibility
for determining the minimum level of
satisfactory student performance in
your school. ’

. 12. Share with teachers the responsibility
‘ for evaluating how good a job the
school is doing.

- ERI
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13, Share with teachers the responsibility
for determining how teachers should be
supervised.,

14, Share with teachers the responsibility
for developing a policy for handling
student discipline problems.

Instructions. Please answer Question 6 for each
statement listed below as it applies to the principal of
your school. In .answering the question, please write
in each box the one letter that best describes the
behavior -of your principal.

Question 6

= Always

= Almost Always
* Frequently

= Qccasionally
= Almost Never
Never

.1 .do..not_know

To what extent does
your PRINCIPAL engage
in the following
kinds of behavior?

200wy
ll - n

Statements

11, Gives teachers the feeling that their work is
an "important" activity.

12. Gets teachers to upgrade their performance
standards in their classrooms.,

13, Gives teachers the feeling that they can
make 31gnificant contributions to
improving the classroom performance of
their studentso

il
TR T, L L )

15, Makes teachers' meetings a valuable
educational activity,

16, Has constructive suggestions to offer
teachers in dealing with their major
problems,

17. Takes a strong interest in my
professioral development.

18. Treats teachers as professional
workers.
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Statements

Considers "what is best for all the children"
in his decisions affecting educational
programs, . j

Maximizes the different skills found -
in his faculty.

Brings to the attention of teachers
educational literature that is of
value to them in their jobs,

Helps teachers to understand the sources g 3
of important problems they are facing..

Displays a strong interest in improving
the quality of the educational
program,

Procrastinates in his
decision making,

Displays inconsistency in
his decisions,

Has the relevant facts before making
important decisions,

Requires teachers to engage in
unnecessary paper work,

Makes a teacher's life difficult
because of his administrative
ineptitude,

Runs meetings and conferences in a
disorganized fashion,

Puts you at ease when
you talk with him.

Rubs people the
wrong way.

Develops a real interest
in your welfare.

Develops a “we-feeling" in
working with others.

Makes those who work with him
feel inferior to him,

Displays integrity in
his behavior.
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Below you are being requested to furnish information
about your students, their parents, and your fellow teachers.
We ask that you provide this information in the form of
percentages, although we know it is difficult to give exact
percentages for most of the questions., Please write in
your SINGLE BEST ESTIMATE of the percentage that you feel
most accurately reflects your situation. . .

- e

A. Of the STUDENTS you teach, what per cent° o o

11, Are notAinterested in academic achievement? %

13. Have been discipline problems during the .
last school year? I

15, Work up to their intellectual
capacities? ‘ 4 S
17, Were not adequately prepared to do the
grade level work you expected of them
when they entered your class (or e
classes)? ‘ B

33, Are one or more years behind grade
level in reading ability? %

35. Are not mastering the subject matter
or skills you teach at the minimum
level of satisfactory performance? o %
C. Qf,theiTEACHERS in your school, what per cent, .
11, Display a sense of loyalty to the school? %
13, Enjoy working in the school? %

15. Respect the judgment of the i
administrators of the school? Ry

17, Wbrk cooperatively with their
fellow teachers? %

19. Display a sense of pride -
in the school? _%

21. Accept the educational philosophy
underlying the curriculum of the school? %

23, Try new teaching methods in ..
their classrooms? %

27. Do everything possible to motivate ,
their students? - . %

33, Do "textbook teaching" only? .
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37. Take a strong interest in the social or oL
emotional problems of their students? _ %

45. Plan their classes so that different
types of students can benefit from them? %

47. Provide opportunities for students to go
beyond the minimim demands of assigned -
work? %

Instructions. At the heading of the column below is
Question 13. Please answer this question for each of .the
statements found below. In answering the question, write
in the one code letter which best represents your answer.

- . - = . x P -~ . P . a—

Quéstion 13

How desirous are you

_ I would not want to...
of doing the following?

I am not especially
-anxious to...

I have some desire to..
1 would very much like
Co...

1 am extremely anxious.
- ‘ "":“M a “ - tO ee o~ - N - - -

 OQ Wk

Stateménts

11. Become an assistant principal .

12. Become the principal of an elementary .
school.

13. Become the principal of a
junior high school.

14, Become the principal of a
senior high school.

15, Become a staff specialist attached
to a central office.

16. Becomé an assistant superintendent
' .of schools.

17. Become an associate superintetident
of schools.
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Statements

18. Become a school superintendeit.

19. Remain a teacher in this se¢hool for
the remainder of my educational career,

TSP R | O TP

20. Remain a teacher in this school system
for the remainder of my educational e
career, but move to a school in a
"better neighborhood."

oo Mg o

21, Remain a teacher at my present grade
ievel(s) for the remainder of my .
educational career,

“ 2 22, Obtain a higher paying téaching
. job in another school system,

23. Obtain a higher paying position outside -
the field of education,

» - - - oy

Instructions. Our purpose here is to obtain background
characteristics of teachers. This information will be used
to compare the background of teachers and principals and to
examine factors related to the views held by teachers about
'4 the principal'!s :oleo"Pléase,answer«thq_followfhg questions
by checking the ONE answer which best specifies your reply.

- o - Caew s

11, Hbﬁ[many years have you been a teacher?

1) 1 year ._-.6) 6=10 years
. ; 2 years oe.7) 11=15 years
- =3) 3 years w.8) 16=20 years
.....4) 4 years .. 9) 21-25 years
5 years 0) 26 years or
more

12, How many years have you taught in this ééhodl}g}stem?

=1} 1 year .6) 6=~10 years

) .. 2) 2 years ....7) 11=15 years
“ . 3) 3 years .~ 8) 16<20 years
. 4) 4 years . .. .9) 21-25 years
5) 5 years 0) 26 years or

more
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13. How many years have you taught in this school?

1) 1 year __ 6) 6-10 years
__2) 2 years ~_7) 11-15 years
3) 3 years ~ 8) 16-20 years
4) 4 years . 9) 21-25 years

5) 5 vears 0) 26 years or more

14, In how many schools in this system have you taught?

__. 1) 1 school .m_"4) 4 schools
~_2) 2 schools ~ . 5) 5 schools
3) 3 schools 7 6) 6 or more schools

15, At what time do you customarily arrive at school

for work?
1) before 7:30 AM,

__"2) between 7:30 and 8:00 A.M.
—___3) between 8:01 and 8:30 A .M.
—___4) between 8:31 and 9:00 A.M,

—__5) between 9:01 and 9:30 A.M,
16, At what time do you customarily leave school?

i;;I) before 2:00 P.M.

—_ 2) between 2:00 and 3:00 P.M.
~_.-3) between 3:01 and 4:00 P.M,
—.#) between 4301 and 5:00 P.M.
D) between 5:01 and 7:00 P.M,

__6) after 7:00 P.M.

17. On the average how frequently do you work on school
activities at home?

___1) zero nights per week
___2) one night per week
~__3) 2 to 3 nights per week
—_4) 4 to 5 nights per week
5) more than 5 nights per week

18, On the average, how much of your week-end is taken
up with school work?

1) none

~_.2) very little
__:_,_3) some
&) a great deal

19, on the avera e, how frequently are you contacted
at home about school matters?

_.1) once a week or less
. 2) 2 to 4 times a week
3) 5 to 10 times a week
;' —_4) more than 10 times a week

v R o T S NPYeILLL A Y. s
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20. When werz you born?

___3; 1891-1895 . 63 1916-1920
T 2) 18961500 7Y 1921-1925
__3) 1901-1905 . 8) 1926-1930 ;
-*-“5 19056-1910 —_8) 1931-1935 f
5% 1911-1815 —_0) 1936-1940 f
21. Are you: f
1) Female 3
2) Male

22. Where were your parents born?
1) both in the United States
,“,2) cne in U,.S5. and one foreign born
3) both foreign born

23, What was your ﬁather’g_MAJOR lifetime occupation?

1) education
___2) professional (other than educatien),
. or scientific
___3)’manag rial, exeéutive, or proprietor
) of large business
4) small business owner or manager
5) farm owner or rentor
6) clerical or sales
_...7) skilled worker oxr foreman
. 8) semi-skilled worker
__9) unskilled worker or farm laborer
0) other (specify )

24, What was your mother's MAJOR lifetime occupation
(other than housewiie)?

1) none

_-_.2) education

" 3) professional (other than education),

. or scientific

_ 4) secretarial, clerical

5) small business owner or manager

6) skilled worker

_...7) domestic worker or unskilled worker

8; semi-skilled worker ... _. -
other (specify )

25. What was your father's highest educational attainment?

_.1) no formal education

2) some elementary school

3) completed elementary school

4) some high school, technical school
or business school

5) graduated from high school, technical
school or business school

ER&C

Aruitoxt provided by Eic:
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. 6) some collegé
7) graduated from college
8) graduate or professioral school

26, What was your mother's highest educational attainment?

..1) no formal education

_ . 2) some elementary school

3) completed elementary school

__4) some high school or business school
5) graduated from high school or

business school

6) some college

7) graduated from college

___8) graduate or professional school

27. 1In what type of a community did you spend the
MAJOR part of your youth?

.mﬁl) farm ’

~"42) village or town (under 10,000)

~_.3) small city (10,000 - 50 000)
4) city (50, 000 or more)

28. 1In what type.of .schools did you receive MDST
of your elementary school education?

_“~1) public
—__2) paroechial
—__3) private

29, In what type of schoold did you receive MDST
of your secondary education?

"1; public
2 parochial
—_3) private

30. 1In general, what was the guality of your work
when you were in secondary school?

_-1) way above average
__. 2) above average
3) average
___4) somewhat below average
31, 1In general, how active were you in extia=-
curricular activities when you were in
secondary school?

__.1) far more active than average
‘ 2; more active than average
——3) about average
—_4) somewhat less active than average




32.

33.

34,

35.

36.

What was the income position of your parents at the
time of your graduation from high school?

.. 1) highest 25% of our community
;;_2} second highest 25% of our community
___3) third highest 25% of our community
___4) lowest 25% of our community

At what type of college did you do ﬁdgf
of your undergraduate work?

.. .1) state university
__2) state teachers'! college or
- normal school
___3) other public college or
- ... university
~.-#) private university
___J) private teachers' college or
...~  hnormal school
___6) other private college

In general, what was _the quality of your work
when you were in college?

- - o

.....1) graduated with honors
_._2) above average

__..3) average

___4) somewhat below average

In general, how active were you in extra-
curricular activities when you were in college?

- o

1) far more active than average
__..2) more active than average

. .3) about average
___4) somewhat less active than average

At what type of college did you do ﬁbéf
of your graduate work?

_...0) I have not done graduate work
....1) state university
____2) state teachers' college or
... normal school
_..3) other public college or university
_. &) private university
__5) private teachers' college or
.. normal school
6) other private college
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37.

38.

39,

41.

42,

43,

When you were in undergraduate college what per
cent of your expenses did you personally earn?

~1) 0 to 25%
—_2) 26 to 50%
~_.3) 51 to 75%
&) 76 to 100% i
In what way did you do MOST of your undergraduate
college work?

:,1) full-time study
2) part-time study

In what way did you dc¢ MOST of your graduate study?

.ltl) full-time study
2) part-time study

Wnat plans do you have for future formal education?

=--1) I have no plans

—2) I plan to take courses, but not

. toward a specific degree

—3) 1 plan to study for a master's
but not a doctorate

. 4) 1 plan to study for a doctorate

How many semester hours .of .education courses did
you have as an undergraduate?

—-1) none —3) 31 to 40
=.2) 1 to 10 _--6) 41 to 50
—=3) 11 to 20 ~=-7) 51 to 60
—4) 21 to 30 ___8) more than 60

How many semester hours of graduate work
have you taken?

- e

~__1) none —.-2) 31 to 40
w22) 1to 10 _-26) 41 to 50
—.3) 11 o 20 ~-.7) 51 to 60
4) 21 to 30 . ___8) more than 60

What is the highest academic degree which you
have received? ..

-=.1) certificate

“2) bachelor's

3) master's

4) master's plus 30 hours
5) doctor's

What is your marital status?

1) single
—_2) married
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ﬂbe3) separated
. 4) divorced
5) widow or widower
45, Which category best represents your current salary?

_—.1) Less than $4,000°

~—2) $4,000
—3) $5,000
~—4) 36,000
~~-5) §7,000

through $4 999
through $5,999
through $6,999
through $§7,999

___6) $8,000 through $8,999

~..7) $9,000 through $9,999

—_8)slo, 2000 through $10 999
—_9) More than $11,000

46, When did the idea FIRST occur to you that you
might enter teaching?

==-1) Before entering high school

e_~2) In high school
—_ 3) After completing high school, _
. but before graduating from college
__4) After graduating from.college

47. When did you make the F; NAL decision to
enter teaching?

é==l) Before entering high school

_ﬁuzg In high school '

___3) After completing high school,
. but before graduating from college
___4) After graduating from college

48, At the time you made the FINAL decision did you
prefer teaching over any other occupation?

1; Yes, i preferred teaching
2) No, 1 preferred another occupation,
but was not able to enter it

49, Which one ‘of the following persons was most
1nfluent1a1 in your decision to enter teaching?

wzzl) A member of my family who was a teacher
;63;2; A friend who was a teacher
—.3) Someone else who was a teacher. ..
—__4) A member of my family who was not a
teacher
. ..5) A friend who was not a teacher
~__6) Someone ‘else who was not a teacher
—_7) No one
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50. What grade level(s) do you teach? If more than one,
indicate your MAJOR grade level with a double check.

1) Kor 1st grade __.7) 7th grade
. 2) 2nd grade ___8) 8th grade .
_._ 3) 3rd grade __..9) 9th grade
__.4) 4th grade — 10)10th grade
___.D5) 5th grade __11)11th grade
___6) 6th grade __12)12th grade

(FOR JUNIOR HIGH AND SENIOR HIGH TEACHERS; AND DEPARTMENTALIZED
ELEMENTARY TEACHERS).

51. What subject area(s) do you teach? 1f more than one,
indicate your MAJOR area with a double check.
1) English
_..2) History; social studies
;" _..._3) Science
“ _.. 4) Mathematics
.. 5) Foreign languages
6) Home economics
_.7) Business or commercial subjects
8) Physical education; health
~ 9) Fine arts (music, art, etc.)
—10) Industrial arts . -
11) other (specify )




- Edwards Personal Preference Schedule
| - Mien L Edwords; University of Washington
DIRECTIONS 6

This schedule consists of a number of pairs of statement: about things that you may or may not
like; about ways in which you may or may not feel. Look at the example below.

A T like to talk about myself to others.
B I like to work toward some goal that I have set for myself.

Which of these two statements is more characteristic of what you like? If you like “talking about
yourself to others” more than you like “working toward some goal that you have set for yourself,” then
you should choose A over B. If you like “working toward some goal that you have set for yourself” more
than you like “talking about yourself to others,” then you should choose B over A.

You may like both A and B. In this case, you would have to choose between the two and you should
choose the one that you like better. If you dislike both A and B, then you should choose the one that you
dislike less.

Some of the pairs of statements in the schedule have to do with your likes, such as A and B above.
Other pairs of statements have to do with how you feel. Look at the example below.

A T feel depressed when I fail at something.
B I feel nervous when giving a talk before a group.

Which of these two statements is more characteristic of how you feel? If “being depressed when you
fail at something” is more characteristic of you than “being nervous when giving a talk before a group,”
then you should choose A over B. If B is more characteristic of you than A, then you should choose B

over A. .

If both statements describe how you feel, then you should choose the one which you think is more
characteristic. If neither statement accurately describes how you feel, then you should choose the one
which you consider to be less inaccurate.

Your choice, in each instance, should be in terms of what you like and how you feel at the present
time, and not in terms of what you think you should like or how you think you should feel. This is
not a test. There are no right or wrong answers. Your choices should be a description of your cwn per-
sonal likes and feelings. Make a choice for .every pair of statements; do not skip any.

The pairs of statements on the following pages are similar to the examples given above. Read each
pair of statements and pick out the one statement that better describes what you like or how you feel.
Make no marks in the booklet. On the separate answer sheet are numbers corresponding to the numbers
of the pairs of statements. Check to be sure you are marking for the same item number as the item you

- are reading in the booklet.

3 If your answer sheet is printed If your answer sheet is printed

3 in BLACK ink: in BLUE ink:

;;' For each numbered item draw a circle around For each numbered item fill in the space
j the A or B tc indicate ‘the statement you under A or B as shown in the Directions
3 have chosen. on the answer sheet.

Do not turn this page until the examiner tells you to start.

Copyrigbtwgmghn reserved.

. /1 r T % *
Printed in U.S.A. The Psychological Gg{ﬁorahon, New York, N.Y. 64241 T8
Copyrig ‘ingr A Britain

———

The schef!ule contained in this booklet has been designed for use with answer forms published or authorized by The Psychological
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I like to help my friends when they are in trouble.
I like to do my very best in whatever I undertake.

I like to fid out what great men have thought about
various problems in which I am interested.

I would like to accomplish something of great signifi-
cance.

Any written work that I do I like to have precise, neat,
and well organized.

B 1 would like to be a recognized authority in some job,

profession, or field of specialization.

I like to tell amusing stories and jokes at parties.
I would like to write a great novel or play.

I like to be able to come and go as I want to.
I like to be able to say that I have done a difficult
job well.

I like to-solve puzzles and problems that other people
have difficulty with.

B 1 like to follow instructions and to do what is expected

of me.

I like to experience novelty and change in my daily
routine.

B 1 like to tell my supcnors that they have done a good

job on something, when I think they have.

I like to plan and organize the details of any work
that I have to undertake.

B 1 like to follow instructions and to do what is expected

of me.

I like people to.notice and to comment upon my ap-
pearance when I am out in public.

I like to read about the lives of great men.

I like to avoid situations where I am expected to do
things in a conventional way.

I like to read about the lives of great men.

I would like to be a recognized authority in some job,
profession, or field of specialization.

I like to have my work organized and planned before
beginning it.

I like to find out what great men have thought about
various problems in ‘which I am interested.

B If I have to take a trip, I like to have things planned

in advance.

I like to finish any job or task that I begin.

I like to keep my things neat and orderly on my desk
_or workspace.

I like to tell other people about adventures and strange
things that have happened to me.

B T like to have my meils organized and a definite time

15 A

16 A

set aside for eating.

I like to be independent of others in Aeciding what I
want to do.

I like to keep my things neat and orderly on my desk
or workspace.

I like to be able to do things better than other people
can.

B 1 like to tell amusing stories and jokes at parties.
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I like to conform to custom and to avoid doing things
that people I respect might consider unconventional.

I like to talk about my achievements.

I like to have my life so arranged that it runs smoothly
and without much change in my plans.

I like to tell other people about adventures and strange
things that have happened to me.

I like to read books and plays in whlch sex plays a
major part.
I like to be the center of attention in a group.

I like to criticize people who 2re in a position of au-
thority.

I like to use words which other people often do not
knew the meaning of.

I like to accomplish tasks that others recognize as re-
quiring skill and effort.
I like to be able to come and go as I want to.

I like to praise someone I admire.
I like to feel free to do what I want to do.

I like to keep my letters, bills, and other papers neatly
arranged and filed according to some system.

I like to be independent of others in deciding what I
want to do.

I like to ask questions which I know no one will be
able to answer.

B 1 like to criticize people who are in a position of au-

W > W W w > W > E> O
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thority.

I get so angry that I feel like throwing and breaking
things.

I like to avoid responsibilities and obligations.

I like to be successful in things undertaken.
I like to form new friendships.

I like to follow instructions and to do what is expected
of me. .
I like to have strong attachments with my friends.

Any written work that I do I like to have precise; neat,
and well organized.

I like to make as many friends as I can.

I like to tell amusing stories and jokes at parties.
I like to write letters to my friends.

I like to be able to come and go as I want to.
I like to share things with my friends.

I like to solve puzzles and problems that other people
have difficulty with,

I like to judge people by why they do somcthmg—not
by what they actually do.

I like to accept the leadership- of people I admire.

I like to understand how my friends feel about various
problems they have to face.

I like to have my meals organized and a definite time
set aside fer eating.

B I like to study and to analyze the behavior of others.
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I like to say things that are regarded as witty and
clever by other people.

I likeyto put myself in someone else’s place and to
imagine how I would feel in the same situation.

I like to feel free to do what I want to do.

I like to observe how another individual feels in a
given situation.

I like to accomplish tasks that others recognize as re-
quiring skill and effort.

I like my friends to encourage me when I meet with
failure.

When planning something, I like to get suggestions
from other people whose opinions I respect.

I like my friends to treat me kindly.

I like to have my life so arranged that it runs smoothly
and without much change in my pians.

I like my friends to feel sorry for me when I am sick.

I like to be the center of attention in a group.

I like my friends to make a fuss over me when I am
hurt or sick.

I like to avoid situations where I am expected to do
things in a conventional way.

I like my friends to sympathize with me and to cheer
me up when I am depressed.

I would like to write a great novel or play.

When serving on a committee, I like to be appointed
or elected chairman.

When I am in a group, I like to accept the leadership
of someone else in deciding what the group is going
to do.

I like to supervise and to direct the actions of other
people whenever I can.

I like to keep my letters, bills, and other papers neatly
arranged and filed according to some system.

I like to be one of the leaders in the organizations and
groups to which I belong.

I like to ask questions which I know no one will be
able to answer.

I like to tell other people how to do their jobs.

I like to avoid responsibilities and obligations.

I like to be called upon to settle arguments and dis-
putes between others.

I would like to be a recognized authority in some job,
profession, or field of specialization.

B I fzel guilty whenever I have done something I know

A
B

A
B

is wrong.

I like to read about the lives of great men.

I feel that I should confess the things that I have done
that I regard as wrong.

I like to plan and organize the details of any work
that I have to undertake.

When things go wrong for me, I feel that I am more
to blame than anyone else.
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I like to use words which other people often do not
know the meaning of.

I feel that I am inferior to others in most respects.

I like to criticize people who are in a position of au-
thority.

I feel timid in the presence of other people I regard
as my superiors.

I like to do my w:ry best in whatever I undertake.

I like to help other people who are less fortunate than
I am.

I like to find out what great men have thought about
various problems in which I am interested.

I like to be generous with my friends.

I like to make a plan before starting in to do some-
thing difficult.

I like to do small favors for my friends.

I like to tell other people about adventures and strange
things that have happened to me.

I like my friends to confide in me and to tell me their
troubles. '

I like to say what I think about things.

I like to forgive my friends who may sometimes
hurt me.

I like to be able to do things better than other people

can.
I like to eat in new and strange restaurants.

I like to conform to custom and to avoid doing things
that people I respect might consider unconventional.

I like to participate in new fads and fashions.

I like to have my work organized and planned before
beginning it.
I like to travel and to see the country.

I like people to notice and to comment upon my ap-
pearance when I am out in public.

I like to move about the country and to live in differ-
ent places.

I like to be independent of others in deciding what I
want to do.
I like to do new and different things.

I like to be able to say that I have done a difficult job
well.

I like to work hard at any job I undertake.

I like to tell my superiors that they have done a good
job on something, when I think they have.

I like to complete a single job or task at a time before
taking on others.

If T have to take a trip, I like to have things planned
in advance.

B 1 like to keep working at a puzzle or problem until

it is solved.

I sometimes like to do things just to see what effect
it will have on others.

B I like to stick at a job or problem even when it may

seem as if I am not getting anywhere with it.
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I like to do things that other people regard as un-

conventional.

B I like to put in long hours of work without being

Wy > w »

We w >

>

oy}

W >

» W

distracted.

I would like to accomplish something of great signifi-
cance.

I like to kiss attractive persons of the opposite sex.

I like to praise someone I admire.

I like to be regarded as physically attractive by those
of the opposite sex.

I like to keep my things neat and orderly on my desk
or workspace.

I like to be in love with someone of the opposite sex.

I like to talk about my achievements.

I like to listen to or to tell jokes in which sex plays
a major part.

I like to do things in my own way and without regard
to what others may think.

I like to read books and plays in which sex plays a
major part.

I would like to write a great novel or play.

I like to attack points of view that are contrary to
mine,

When I am in a group, I like to accept the leadership
of someone else in deciding what the group is going
to do.

I feel like criticizing someone publicly if he deserves it.

I like to have my life so arranged that it runs smoothly
and without much change in my plans.

B I get so angry that I feel like throwing and breaking
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things,

I like to ask questions which I know no one will be
able to answer.

I like to tell other people what I think of them.

I like to avoid responsibilities and obligations.

I feel like making fun of people who de. things that
I regard as stupid.

I like to be loyal to my friends.
I like to do my very best in whatever I undertake.

I like to observe how another individual feels in a
given situation.

I like to be able to say that I have done a difficult
job well.

I like my friends to encourage me when I meet with
failure.

I like to be successful in things undertaken.

I like to be one of the leaders in the organizations and
groups to which I belong.
I like to be able to do things better than other people

can.

When things go wrong for me, I feel that I am more
to blame than anyone else.

B I like to solve puzzles and -problems that other people

_have difficulty with.
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I like to do things for my friends.
When planning something, I like to get suggestions
from other people whose opinions I respect.

I like to put myself in someone else’s place and to
imagine how I would feel in the same situation.

B 1 like to tell my superiors that they have done a good
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job on something, when I think they have.

I like my friends to be sympathetic and understanding
when I have problems.

I like to accept the leadership of people I admire.

When serving on a committee, I like to be appointed
or elected chairman.

When I am iu a group, I like to accept the leadership
of someone else in deciding what the group is go-
ing to do.

If I do something that is wrong, I feel that I should
be punished for it.

B T like to conform to custom and to avoid doing things
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that people I respect might consider unconventional.

I like to share things with my friends.
I like to make a plan before starting in to do some-

thing difficult.

I like to understand how my friends feel about vari-
ous problems they have to face.

B If I have to take a trip, I like to have things planned

in advance.

I like my friends to treat me kindly.

I like to have my work organized and planned before
beginning it.

I like to be regarded by others as a leader.

I like to keep my letters, bills, and other papers neatly
arranged and filed according to some system.

I feel that the pain and misery that I have suffered has
done me more good than harm.

B 1 like to have my life so arranged that it runs smoothly
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and without much change in my plans.

I like to have strong attachments with my friends.

I like to say things that are regarded as witty and
clever by other people.

I like to think about the personalities of my friends
and to try to figure out what makes them as they are.

B T sometimes like to do things just to see what effect
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it will have on others.

I like my friends to make a fuss over me when I am
hurt or sick.

I like to talk about my achievements.

I like to tell other people how to do their jobs.
I like to be the center of attention in a group.

I feel timid in the presence of other people I regard
as my superiors.

I like to use words which other people often do not
know the meaning of.

I like to do things with my friends rather than by
myself.
I like to say what I think about things.
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I like to study and to analyze the behavior of others.

I like to do things that other people regard as uncon-
ventional.

I like my friends to fecl sorry for me when I am sick.

I like to avoid situations where I am expected to do
things in a conventional way.

I like to supervise and to direct the actions of other
people whenever I can.

I like to do things in my own way without regard to
what others may think.

I feel that I am inferior to others in most respects.
I like to avoid responsibilities and obligations.

I like to be successful in things undertaken.
I like to form new friendships.

I like to analyze my own motives and feelings.
I like to make as many friends as I can.

I like my friends to help me when I am in trouble.
I like to do things for my friends.

I like to argue for my point of view when it is at-
tacked by others.

I like to write letters to my friends.

I feel guilty whenever I have done something I know
is wrong.
I like to have strong attachments with my friends.

I like to share things with my friends.
I like to analyze my own motives and feelings.

I like to accept the leadership of people I admire.

I like to understand how my friends feel about vari-
ous problems they have to face.

I like my friends to do many small favors for me
cheerfully.

B 1 like to judge people by why they do something—
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not by what they actually do.

When with a group of people, I like to make the
decisions about what we are going to do.

B 1 like to predict how my friends will act in various
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situations.

I feel better when I give in and avoid a fight, than
I would if I tried to have my own way.

I like to analyze the feelings and motives of others.

I like to form new friendships.
I like my friends to help me when I am in trouble.

I like to judge people by why they do something—
not by what they actually do.

I like my friends to show a great deal of affection
toward me.

I like to have my life so arranged that it runs
smoothly and without much change in my plans.

I like my friends to feel sorry for me when I am sick.

I like to be called upon to settle arguments and dis-
putes between others.

I like my friends to do many small favors for rae
cheerfully.
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I feel that I should confess the things that I have
done that I regard as wrong.

B 1 like my friends to sympathize with me and to cheer

me up when I am depressed.

I like to do things with my friends rather than by
myself.

B I like to argue for my point of view when it is at-

>

W o> E > W

>

oe

o >

oe i g

tacked by others.

I like to think about the personalities of my friends
and to try to figure out what makes them as
they are.

I like to be able to persuade and influence others to
do what I want to do.

I like my friends to sympathize with me and to cheer
me up when I am depressed.

When with a group of people, I like to make the
decisions about what we are going to do.

I like to ask questions which I know no one will be
able to answer.

I like to tell other people how to do their jobs.

I feel timid in the presence of other people I regard
as my superiors. ‘

I like to supervise and to direct the actions of other
people whenever I can.

I like to participaie in groups in which the members
have warm and friendly feelings toward one another.

I feel guilty whenever I have done something I know
is wrong.
I like to analyze ihe feelings and motives of others.

I feel depressed by my own inability to handle vari-
ous situations.

I like my friends to feel sorry for me when I am sick.

I feel better hen I give in and avoid a fight, than
I woeuld if I tried to have my own way.

I like to be able to persuade and influence others to
do what I want.

B 1 feel depresscd by my own inability to handle vari-
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ous situations.

I like to criticize people who are in a position of
authority.

I feel timid in the presence of other people I regard
as my superiors.

I like to participate in groups in which the members
have warm and friendly feelings toward one another.

I like to help my friends when they are in trouble.

I like to analyze my own motives and feelings.

I like to sympathize with my friends when they are
hurt or sick.

I like my friends to help me when I am in trouble.

I like to treat other people with kindness and sym-
pathy.

I like to be one of the leaders in the organizations
and groups to which I belong.

I like to sympathize with my friends when they are
hurt or sick.
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I feel that the pain and misery that I have suffered
has done me more good than harm.

I like to show a great deal of affection toward my
friends.

I like to do things with my friends rather than by
myself.

B I like to experiment and to try n=w things.
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I like to think about the personalities of my friends
and to try to figure out what makes them as
they are.

I like to try new and different jobs—rather than to
continue doing the same old things.

I like my friends to be sympathetic and understand-
ing when I have problems.
I like to meet new people.

I like to argue for my point of view when it is at-
tacked by others.

I like to experience novelty and change in my daily
routine.

I feel better when I give in and avoid a fight, than I
would if I tried to have my own way.

B I like to move abeut the country and to live in differ-
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ent places.

I like to do things for my friends.

When I have some assignment to do, I like to start
in and keep working on it until it is completed.

I like to analyze the feclings and motives of others.
I like to avoid being interrupted while at my work.

I like my friends to do many small favors for me
cheerfully,

I like to stay up late working in order to get a job
done, ’

I like to be regarded by others as a leader.
I like to put in long hours of work without being
distracted.

If I do something that is wrong, I feel that I should
be punished for it.

I like to stick at a job or problem even when it may
seem as if I am not getting anywhere with it.

I like to be loyal to my friends.
I like to go out with attractive persons of the op-
posite sex.

I like to predict how my friends will act in various
§ituations,

B I Iike to-participate in discussions about sex and sex-

ual activities.

I like my friends to show a great deal of affection
toward me.

I like to become sexually excited.

When with a group of people, I like to make the
decisions about what we are going to do.

I like to engage in social activities with persons of
the opposite sex.
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I feel depressed by my own inability to handle vari-
ous situations.

B I like to read books and plays in which sex plays a
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major part.

I like to write letters to my friends.

I like to read newspaper accounts of murders and
other forms of violence.

I like to predict how my friends will act in varicus
situations.

B 1 lilsc to attack points of view that are contrary to

mine.

I like tmy friends to make a fuss over me when I
am hurt or sick,

B T feel like blaming others when things go wrong
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for me.

I like to tell other people how to do their jobs.

I feei like getting revenge when someone has in-
sulted me,

I feel that I am inferior to others in most respects.

I feel like telling other people off when I disagree
with them.

I like to help my friends when they are in trouble.
I like to do my very best in whatever I undertake.

I like to travel and to see the country.
I like to accomplish tasks that others recognize as
requiring skill and effort.

I like to work hard at any job I undertake.

I would like to accomplish something of great sig-
nificance.

I like to go out with attractive persons of the op-
posite sex.
I like to be successful in things undertaken. .

I like to read newspaper accounts of murders and
other forms of violence.

I would like to write a great novel or play.

I like to do small favors for my friends.

When planning something, I like to get suggestions
from other people whose opinions I respect.

I like to experience novelty and change in my daily
routine.

B I like to tell my superiors that they have done a good
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job on something, when I think they have.

I like to stay up late working in order to get a jcb
done.
I like to praise someone I admire.

I like to become sexually excited. .
I like to accept the leadership of people I admire.

I feel like getting revenge when someone has insulted
mc'

When I am in a group, I like to accept the leadership
of someone else in deciding what the group is
going to do.

I like to be generous with my friends.

I like to make a plan before starting in to do some-
thing difficult.
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Any written work that I do I like to have precise,

I like to finish any job or task that I begin.
I like to keep my things neat and orderly on my desk

I like to be regarded as physically attractive by those

B I like to plan and organize the details of any work

I like to tell other people what I think of them. ‘
I like to have my meals organized and a definite

I like to show a great deal of affection toward my

B I like to say things that are regarded as witty and

I like to try new and different jobs—rather than to
continue doing the same old things.

B I sometimes like to do things just to-see what effect

I like to stick at a job or problem even when it may
seem as if I am not getting anywhere with it.

B 1 like people to notice and to comment upssi iny ap-

pearance when I am out in public.

I like to read books and plays in which sex plays a
major part. i
I like to be the center of attention in a group.

I feel like blaming others when things go u}rong

I like to ask questions which I know no one will

I like to sympathize with my friends when they are

I like to say what I think about things.

I like to eat in new and strange restaurants.
I like to do things that other people regard as un-

I like to complete a single job or task at a time be-

I like to feel free to do what I want to do.

I like to participate in discussions about sex and sex-

I like to do things in my own way without regard

I get so angry that I feel like throwing and break-

I like to avoid responsibilities and obligations.

I like to help my friends when they are in trouble.

I like to do new and different things.

162 A I like to meet new people.
B
neat, and well organized.
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B
or workspace.
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" of the opposite sex.
that I have to undertake.
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time set aside for eating.
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friends.
clever by other people.
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it will have on others.
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I like to form new friendships.

178

179
180
181
182

183

184

185

185

187
188

189

190

191

192

193

>

When I have some assignment to do, I like to start
in and keep working on it until it is completed.

B I like to participate in groups in which the members
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have warm and friendly feelings toward one another.

I like to go out with attractive persons of the op-
posite sex.
I like to make as many friends as I can.

I like to attack points of view that are contrary to
mine,
I like to write letters to my friends.

I like to be generous with my friends.
I like to observe how another individual feels in a
given situation.

I like to eat in new and strange restaurants.

I like to put myself in someone else’s place and to
imagine-how I would feel in the same situation,

I iike to stay up late working in order to get a job
done.

I like to understand how my friends feel about vari-

. ous problems they have to face.

I like to become sexually excited.
I like to study and to analyze the behavior of others.

I feel like making fun of people who do things that
I regard as stupid.

I like to predict how my friends will act in various
situations.

I like to forgive my friends who may sometimes
hurt me.

B I like my friends to encourage me when I meet with
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failure.

I like to experiment and to try new things.

I like my friends to be sympathetic and understand-
ing when I have problems.

I like to keep working at a puzzle or problem until
it is solved.

I like my friends to treat me kindly.

I like to be regarded as physically. attractive by those
of the opposite sex.

I like my friends to show a great deal of affection
toward me.

I feel like criticizing someone publicly if he de-
serves it :

B 1 like my friends to make a fuss over me when I am
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hurt or sick.

I like to show a great deal of affection toward my
friends.
I like to be regarded by others as a leader.

I like to try new and different jobs—rather than to
continue doing the same old things.

When serving on a committee, I like to be appointed
or clected chairman.

I like to finish any job or task that I begin.

I like to be able to persuade and influence others to
do what I want.
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I like to participate in discussions about sex and sex-
ual activities,

B I like to be called upon te setile arguments and dis-
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putes between others.

I get so angry that I feel like throwing and breaking
things.

I like to tell other people how to do their jobs.

I like to show a great deal of affection toward my
frieads.

When things go wrong for me, I feel that I am more
to blame than anyone else.

I like to move about the country and to live in differ-
ent places.

B If I do something that is wrong, I feel that I should

be punished for it.

I like to stick at a job or problem even when ii may
seem as if I am not getting anywhere with it.

B 1 feel that the pain and misery that I have suffered
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has done me more good than harm.

I like to read books and plays in which sex plays
a major part.

B T feel that I should confess the things that I have
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done that I regard as wrong.

I feel like blaming others when things go wrong
for me,

I {eel that I am inferior to others in most respects.

I like to do my very best in whatever I undertake.

I like to help other people who are less fortunate
than I am.

I like to do new and different things.

I like to treat other people with kindness and sym-
pathy.

When I have some assignment to do, I like to start
in and keep working on it until it is completed.

B 1 like to help other people who are less fortunate
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than' I am.

I like to engage in social activities with persons of
the opposite sex.

I like to forgive my friends who may sometimes
hurt me.

I like to attack points of view that are contrary to
mine.

I like my friends to confide in me and to tell me
their troubles.

I like to treat other people with kindness and sym-
pathy.
I like to travel and to see the country.

I like to conform to custom and to avoid doing things
that people I respect might consider unconventional.

I like to participate in new fads and fashions.

I like to work hard at any job I underiake.

I like to experience novelty and change in my daily
routine.
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I like to kiss attractive persons of the opposite sex.
I like to experiment and to try new things.

I feel like telling other people off when I disagree
with them.

I like to participate in new fads and fashions.

I 'like to help other people who are less fortunate
than I am,

I like to finish any job or task that I begin.

I like to move about the country and ¢o live in differ-
ent places.

I like to put in long hours of work without being
distracted,

If T have to take a trip, I like to have things planned
in advance.

I like to keep working at a puzzle or problem until
it is solved.

I like to be in love with someone of the opposite sex.

I like to complete a single job or task before taking
on others.

I like to tell other people what I think of them.
I like to avoid being interrupted while at my work.

I like to do small favors for my friends.

I like to engage in social activities with persons of
the opposite sex.

I like to meet new people.
I like to kiss attractive persons of the opposite sex.

I like to keep working at a puzzle or problem until
it is solved.

I like to be in love with someone of the opposite sex.

I like to talk about my achievements.

I like to listen to or to tell jokes in which sex plays
a major pait,

I feel like making fun of people who do things that
I regard as stupid.

I like to listen to or to tell jokes in which sex plays
a major part,

I like my friends to confide in me and to tell me
their troubles.

I like to read newspaper accounts of murders and
other forms of violence.

I like to participate in new fads and fashions.

I feel like criticizing someone publicly if he de-
serves it

I like to avoid being interrupted while at my work.

I feel like telling other people off when I disagree
with them.

I like to listen to or to tell jokes in which sex plays
a major part.

I feel Lke getting revenge when someone has in-
sulted me,

I like to avoid responsibilities and obligations.

I feel like making fun of people who do things that
I regard as stupid. :




