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TWO CLOSELY RELATED ART LEARNING EXFPERIMENTS WERE
CONDUCTED IN A SETTING WHERE COLLEGE UNDERGRADUATES, TRAINED
AND UNTRAINED IN ART, MADE SEQUENTIAL DRAWINGS OVER A 6- AND
7-WEEK PERIOD UNDER RELATIVELY CONSTANT CONDITICONS, EXCEFT
FOR THE INTRODUCTION CF CONTROLLED TREATMENT INFLUENCES. THE
SECOND EXFERIMENT wWaA< BUILT, IN PART, ON THE OUTCOMES OF THE
FIRST. SUBJECTS WORKED IN A LABORATORY STUDIO. THEY WORKED
ONE AT A TIME, FOR HOURLY FERIODS. UNDER STIFULATED
CONDITIONS, AN ASSEMBLAGE-LIKE, MANY SIDED STILL-LIFE WAS
USED AS A -DRAWING STIMULUS. WHEN THE STILL-LIFE WAS NOT USED,
THE SUBJECT WAS SURROUNDED BY WHITE WALLS, FREE OF
DECORATION. IN EACH EXPERIMENT TIME-LAFSE FHOTOGRAFHS OF
DRAWING PROCESSES WERE USED AS FEEDBACK TO THE LEARNER. IN
THESE EXPERIMENTS, TWO ART STRATEGIES, OR THOUGHT FPROCESSES
USED IN DECISION-MAKING, WERE STUDIED AS A BASIS FOR THE
SELECTION OF TERMS FROM FSYCHOLOGICAL LEARNING THEORY TO BE
USED ON A HIGH LEVEL OF ABSTRACTION FOR: THEORY BUILDING ON
LEARNING IN ART. THE TWO STRATEGIES USED WERE TERMED
"SFONTANEOUS" AND "DIVERGENT." RESULTS OF THE STUDY FERMITTED
IDENTIFICATION OF SIX FACTORS, THREE IN EACH STRATEGY WITH
SEEMINGLY ACCEFTABLE LOGIC. THESE FACTORS, "FROCESS
DIALOGUE, " "SFATIAL CONTINUITY" AND "BIG CENTRAL ATTACK" FOR
THE SFONTANEOUS STRATEGY AND "CONTROLLED DETAIL,*
“"ELABORATION AND FATTERN," AND "SEGMENTED FORM AND SFACE" FOR
THE DIVERGENT, WERE HIGHLY INTERCORRELATED, AND THE AUTHOR
CONCLUDED THE STRATEGIES SHOULD NOT BE REGARDED AS BIFOLAR.
FINDINGS IN RELATION TO THE CHARACTERISTICS AND FERFORMANCES
OF THE STUDENTS ARE ALSC INCLUDED IN THE REFORT ALONG WITH A
DISCUSSION OF IMFLICATIONS AND RECOMMENDATIONS. (AL)

T NP A R A i ST NG S




ED01280%

<
O
 pu |
-
o
o
=T
(=

FINAL REPORT
Project No. 3149
Contract No. OE-6-10-159

SELECTED PSYCHOLOGICAL CONCEPTS AS
APPLIED TO THE TEACHING OF DRAWING

December 1966

U. S. DEPARTMENT OF
HEALTH, EDUCATION, AND WELFARE

Office of Education
Bureau of Research




SELECTED PSYCHOLOGICAL CONCEPTS AS
APPLIED TO THE TEACHING OF DRAWING

Project No. 3149
Contract No. OE-6-10-159

Kenneth R. Beittel

December 1966

The research reported herein was performed pursuant to a
contract with the Office of Education, U. S. Department
of Health, Education, and Welfare. Contractors under-
taking such projects under Government sponsorship are
encouraged to express freely their professional judgment
in the conduct of the project. Points of view or opinions
stated do not, therefore, necessarily represent official
Office of Education position or policy.

The Pennsylvania State University

University Park, Pennsylvania




Acknowledgments

Gratitude is expressed to the U. S. Office of Education for supporting this research
as a continuing effort toward understanding the nature of learning in art.

The administration of the College of Education of The Pennsylvania State University
in the persons of Abram W. VanderMeer, Dean; Harold E. Mitzel, Assistant Dean for
Research; and Edward L. Mattil, Head of the Department of Art Education -~ provided
encouragement, facilities and equipment without which this study would not have been

possible.

Larry Kantner and James J. Johnson, Jr., as graduate research assistants during
Fall, Winter, and Spring Terms of 1965-66, not only served faithfully while the two experi-
ments of this report were being conducted, but they also added immeasurably to its theo-
retical and operational aspects. In addition, they participated in the long and tedious
judgment procedures which followed Experiment 1.

During the Summer Term of 1966, John Mahlmann and Daniel Kuruna served well
as graduate research assistants and in that capacity helped with the judgment and analysis
of drawings from Experiment Il.

Helen Dunkel, as secretary for this project, was invaluable in her abiiity to help
organize details of planning and production for the two experiments, the subsequent judg-
ments and analyses, and this final report.

Finally, the students who served as subjects in the two experiments deserve mention
for their cooperation and enthusiasm, as well as for the insights they shared with the
researchers.

R

s

I ———
. oo,

S




Acknowledgments
List of Tables .
List of Figures .

. Introduction.

AL I A b e A e Do B L e Fo e it T i e 15 e b e e o e e e e o

Table of Contents

Page
ii
vi
xi
1
1. Background of the Study 1
Il. Related Studies . . . 1
Art Strategy and Art Style . . 1
Art Strategies as Defined before thls Study. . 2
Style as Related to Personality . . 5
Style as It Appears in the Literature of Art Hlstory and
_ Aesthetics. . . . e .. 0
Possible Formal, Repehhve and Developmental Bases for
Change in Art . . . . . S 4

Self-Reflective Learning Experlments in Drawmg . e o0 .. 8
Terms from Learning Theory and Their Definitions . . . . . . 10

I1l. Objectives of the Two Experiments . . . S

Il. Method .

The Open Nature of Sequential Experlments B b
General Summary of Experimental Setting and Conclusions. . . 11
Experiment | . . . . ¢« v 4 4 e 0 e e e e e e e .. 12
Experiment Il . . . . . . . . . . . . o o0 ... 12

13

I. The Laboratory S.tudio.Envir.onment: 13
1. Experiment I . . . . . . . . ¢ v v v v b e e .. 17

Experimental Design. . . . . .« « + « « v o o v o .. V7
Sample . . e e e e e e e e e e e e e e .. 22
Method of Analyus . . e e e e e e .. 28

Il. Structure of the Detailed Art StrategyCrlterla e e e e e .. 28
V. Experiment 11, . . . « « « v ¢« v v v v v o oo 0. .. 24

Ill. Results.

PRESVREVJSIEIPRT: T T AVERET RINNNCRDISUIL RPN T

I.Expenmentl... < 0

Experimental Design. . . . « « « « « v « o o . . . . 24
Sample . . C e e e e e e e e e s e e s e .. 28
Method of Analysw A %

30

Reliability of Judgments . e . e« . . 30
Analyses of Variance: Main Dependent Varlables e o ... 30
Analyses of Variance: Subsndlary (Descrlphve) Dependent

Varidbles . . . . . . . ... 34
Additional Descriptive Data . e . < V4
Relationships among Dependent Varlables < 1
Stability of Strategy Classification . . . . . . . . . . . 38




: me T e W 00 L o 3 P 0 5825 i Ptk s i . . R
Page
Il. Structure of the Detailed Art Strategy Criteria, . . . . . . . . 39
IIl. Experiment Il . . . . &
Reliability of Judgments . . e . .. 45
Analyses of Variance: Main Dependent Vcrlobles e ... . 92
Analyses of Variance: Subsidiary (Descriptive) Dependent
Variables . ., , . e e e e e .. 95
Relationships among Dependent Varicbles . . . . . . ... 60
IV. Discussion 61

I. Overview: How the Discussion of Results Is Organized . . . . . 61
Il. Conditions Which Have Negligible or Ambiguous Effects upon

Drawing Strafegies. . . - |
Process Feedback (Experlment l) -1
Learning Feedback (Experiment Il) . . . . .« « . . . 63

I1l. Conditions Which Noticeably Affect Drawing Strotegles B -
Implicit Set: Drawing Stimulus Conditions (Experiment I). . . 64
Induced Set: Stylistic Instruction Conditions (Experiment Il) . . 65
IV. "Naturalistic" Aspects of Experiment | . . . . . . . . . . . 67
The Idea of a Neutral Task Environment . . . . . . . . . 67
Learning to Learn in a Neutral Task Environment . . . . . . 68
V. Drawing Strategies Reconsidered . . . . . 69
V1. Evaluation of the Usefulness of the Chosen Psychologlcol Concepts
for the Study of Lnarning and Change in Sequential Drawings. . 71

V. Conclusions, Implications, and Recommendations , , , ., . . . . . . . 73

I. Conclusions . . S £
Feedback Cond|t|ons Y £
Learning Set Conditions , , . S £
Learning in a Neutral Task Envrronment e e e e e e . . 74
The Nature of Drawing Strategies. . . e e e e . . 74

Sample Characteristics and Reactivity of Sub|ects B £
The Selected Concepts for Describing Learning Experiments
in Drawing
H. Implications .
lI. Recommendations for Further Research

VI. Summary . .
I. The Problem ond Its Background
II. Objectives. e e
Hl. Method . . .
IV. Findings and Concluslons .
Reliability of Judgments and Descrlptlon of Strotegy Foctors .
Effects of Feedback Conditions . . .
Effects of Learning Set Conditions.
Learning in a Neutral Task Environment
Drawing Strategies .

SRRRRRXI=2B8 Jda




e M R N R S e S

W P O R R I L (o D B oL VRN L 72T

Sample Characteristics and Reactivity of Subjects . . . . .

Evaluation of Selected Concepts for Describing Learning

Experiments in Art . . . , , , .

V. Implications and Recommendations . . . ., . . . .

References .

Appendix A:

Supplementary Data Related to Experiment | .

Appendix B: Supplementary Data Related to Experiment 1l .

Appendix C:

Appendix D:

Self-Rating Forms Used in Experiment | . . .

Summary of Galvanic Skin Response Measurements and Their
Relationship to Drawing Strategies in Experiment || . .

Page
85

88
N
135

176

181

S




R i o L T LB

Table

Hi
v

Vi

Al

Vil

IX

Xl

Xl

XM

Xlv

List of Tables

Experiment |: Design of the Experiment ,

Experiment |: Criteria Used for Detailed Strategy Judgment of
Drawing Processes. . .« o e .

Experiment |l: Design of the Experiment,

Experiment ll: Factor D, Stylistic Instruction .

Experiment |: Summary of Analyses of Variance for Treatment
Period Gains on Spontaneity Total, Divergency Total, and
Aesthetic Quality,

Experiment |: Summary of Analyses of Variance for Transfer
Period Gains on Spontaneity Total, Divergency Total, and

Aesthetic Quality.

Experiment |: Influence of Stimulus Set (Factor D) on the Eighteen
Strategy (Style) Criteria '

Experiment I: Summary of Analyses of Variance for Self-Ratings of
Drawings on Osgood Scales for Treatment Periods .

Experiment I: Varimax Rotation of the Eighteen Strategy Criteria .

Experiment IlI: Summary of Analyses of Variance for Treatment
Gains on Spontaneity Total, Divergency Total, and
Aesthetic Quality

Experiment Il: Summary of Analyses of Variance for Post Gains on

Spontaneity Total, Divergency Total, and Aesthetic Quality .

Experiment I: Reliability Estimates for Eighteen Strategy Criteria
as Judged by Three Trained Art Judges .

Experiment |: Intercorrelations of Two Untrained Art and Two
Untrained Non-Art Judges and the Three Trained Art Judges
for Experiment | on Four Strategy Criteria (Numbers 3, 8,

15, 17)

Experiment I: Analysis of Variance Table, Treatment Period Gains
on Spontaneous Criteria Total

vi

Page

. 19

. 21

. 26

. 31

. 33

. 35

. 36

. 94




Table

XVi

XVIl

XVill

XIX

XX

XXI

XXII

XX

XXV

XXV

XXVI

XXVII

XXVIH

Experiment I: Analysis of Variance Table, Transfer Period Gains
on Spontaneous Criteria Total .

Experiment I: Analysis of Variance Table, Switch (Simulation of
Perceived Opposed Strategy) Gains on Spontaneous Criteria
Total . e e e e e . .

Experiment |: Analysis of Variance Table, Post Period Gains on
Spontaneous Criteria Total

Experiment [: Analysis of Variance Table, Treatment Period Gains
on Divergent Criteria Total .

Experiment I: Analysis of Variance Table, Transfer Period Gains
on Divergent Criteria Total .

Experiment I: Analysis of Variance Table, Switch (Simulation of
Perceived Opposed Strategy) Gains on Divergent Criteria
Total . e e e e e e .

Experiment [: Analysis of Variance Table, Post Period Gains on
Divergent Criteria Total .

Experiment |: Analysis of Variance Table, Treatment Period Gains
on Aesthetic Quality Judgment of Final Products .

Experiment |: Analysis of Variance Table, Transfer Period Gains
on Aesthetic Quality Judgment of Final Products .

Experiment |: Analysis of Variance Table, Switch (Simulation of
Perceived Opposed Strategy) Gains on Aesthetic Quallty
Judgment of Final Products . . . o . .

Experiment |: Analysis of Variance Table, Post Period Gains on
Aesthetic Quality Judgment of Final Products .

Experiment I: Means for Spontaneous Criteria Total for Treatment

Groups over Time Line.

Experiment |: Means for Divergent Criteria Total for Treatment
Groups over Time Line.

Experiment I: Means for Aesthetic Quallty for Treatment Groups
over Time Line . .

vii

ArERE S i B e e L At e T

Page

95

96

97

98

99

. 100

. 101

. 102

. 103

. 104

. 105

. 106

. 107

. 108




EETCUREE TGP VRPN RTINS VE R S

Table

XXIX

XXX

XXX

XXX

XXXHI

XXXV

XXXV

XXXVI

XXXV

XXXVIII

XXXIX

XL

XLI

XLH

A i

i BT i i o e e S

Experiment |: Analysis of Variance Table, Sum of Horizontal
Picture Format Choices

Experiment |: Analysis of Variance Table, Sum of Vertical
Format Choices .

Experiment |: Analysis of Variance Table, Self-Ratings of
Drawings on Osgood Evaluative Scales for Treatment Periods.

Experiment |: Analysis of Variance Table, Self-Ratings of
Drawings on Osgood Activity Scales for Treatment Periods

Experiment I: Analysis of Variance Table, Self-Ratings of
Drawings on Osgood Potency Scales for Treatment Periods

Experiment |: Relationships between Aesthetic Quality,
Spontaneiiy, and Divergency Totals for the First Six Drawing
Periods (Pre, Treatment, and Transfer) and Art Experience
Index (Burgart's). . .

Experiment [: Art Experience ‘Index (Burgart's) in Relation to
Strategy Criteria Factors.

Experiment |: Relationships between Strategy and Aesthetic
Quality on Switch Simulation of Perceived Opposed
Strategy inPeriod 7) . . . . . . . . . . . . . . .

Experiment |: Total $% of Pictures as Compared to Original
Strategy Classification

Experiment I: Choice of Stimulus for Simulating Perceived
Opposite Strategy . « « + « ¢ ¢ o « o o« o .0 . e

Experiment [: Accuracy of Predictions of Total S% of Various
‘Self-Ratings by Subjects at Beginning of Week G.

Experiment 1: Error in Self-Rating of Stiategy as Compared to
Pre Classification .

Experiment |: Intercorrelations of Six Rotated Factors of the
Eighteen Strategy Criteria .

Experiment Il: Reliability Estimates for Six Strategy Criteria
Factors and Aesthetic Quality for Three Trained Art Judges .

viii

Page

. 109

. 110

. 111

. 112

. 113

. 130

. 130

. 131

. 132

. 132

. 133

. 133

. 134

. 136

e



Table

LI

XLV

XLV

XLVI

XLVIi

XLVIil

XLIX

LI

Li

LI

LIV

LV

LVi

LViI

Experiment Il: Analysis of Variance Table, Treatment Gains on
Total of Spontaneous Factor Cluster Judgments

Exp=i’'ment |l: Analysis of Variance Table, Post Gains on Total
of Spontaneous Factor Cluster Judgments.

Experiment Il: Analysis of Variance Table, Treatment Gains on
Total of Divergent Factor Cluster Judgments

Experiment ll: Analysis of Variance Table, Post Gains on Total
of Divergent Factor Cluster Judgments

Experiment |l: Analysis of Variance Table, Treatment Gains on
Aesthetic Quality Judgment .,

Experiment Il: Analysis of Variance Table, Post Gains on
Aesthetic Quality Judgment .

Experiment 1l: Analysis of Variance Table, Treatment Gains on
Spontaneous Criteria Factor Cluster | Judgment .

Experiment ll: Analysis of Variance Table, Post Gains on
Spontaneous Criteria Factor Cluster | Judgment .

Experiment |l: Analysis of Variance Table, Treatment Gains on
Spontaneous Criteria Factor Cluster 1l Judgment,

Experiment Il: Analysis of Variance Table, Post Gains on
Spontaneous Criteria Factor Cluster Il Judgment,

Experiment ll: Analysis of Variance Table, Treatment Gains on
Spontaneous Criteria Factor Cluster 1l Judgment

Experiment ll: Analysis of Variance Table, Post Gains on
Spontaneous Criteria Factor Cluster 11l Judgment

Experiment ll: Analysis of Variance Table, Treatment Gains on
Divergent Criteria Factor Cluster | Judgment .,

Experiment [l: Analysis of Variance Table, Post Gains on
Divergent Criteria Factor Cluster | Judgment .

Experiment Il: Analysis of Variance Table, Treatment Gains on
Divergent Criteria Factor Cluster 1l Judgment

ix

Page |
137 |
138
139
140

141

142

143

144

145

146

147

148

149

150

151

e N (&\&wuﬁm



, W o T

B BT S SV e

Table
LVIH

LIX

LX

LXI

LXH

LXIH

LXIV

LXV

LXVI

LXVIi

LXVIII

LXIX

LXX

LXXI

LXXII

LXXIH

Experiment ll: Analysis of Variance Table, Post Gains on
Divergent Criteria Factor Cluster 1l Judgment

Experiment 1l: Analysis of Variance Table, Treatment Gains on
Divergent Criteria Factor Cluster Ill Judgment .,

Experiment Il: Analysis of Variance Table, Post Gains on
Divergent Criteria Factor Cluster Ill Judgment .,

Experiment [I: Means for Spontaneous Criteria Total, Factors
1, 11, HI for Treatment Groups over Time Line

Experiment ll: Means for Divergent Criteria Total, Factors |,
i, lll, for Treatment Groups over Time Line .

Experiment Il: Means for Aesthetic Quality Judgment for
Treatment Groups over Time Line . .

Experiment ll: Means for Spontaneous Criteria Factor | for
Treatment Groups over Time Line .

Experiment ll: Means for Spontaneous Criteria Factor Il for
Treatment Groups over Time Line .

Experiment [l: Means for Spontaneous Criteria Factor |11 for
Treatment Groups over Time Line .

Experiment l1l: Means for Divergent Criteria Factor | for Treatment
Groups over Time Line .

Experiment ll: Means for Divergent Criteria Factor Il for
Treatment Groups over Time Line .

Experiment 1l: Means for Divergent Criteria Factor [ll for
Treatment Groups over Time Line .

Experiment Il: Intercorrelations of Six Strategy Criteria Factors
and Aesthetic Quaiity .

Experiment [l: Intercorrelations of Spontaneity Total, Divergency
Total, and Aesthetic Quality with Art Experience Index

Experiment [l: Means for Drawing Time in Relation to
Experimental Factors

Experiment Il: Relationship between Strategy Classification and
Strategy Instruction on Drawing Time (CxD Interaction).

Page

152

153

154

155

156

157

158

159

160

161

162

163

172

173

174

175




W dipepediin s D e

List of Figures

Figure Page

1 Sequential Time-Lapse Process Photos of a Drawing in the
Spontaneous Strategy « « + + s s e . . s 4 e s e .. o. . 3

2 Sequential Time-Lapse Process Photos of a Drawing in the
Divergent Strategy « « « « « « « + « ¢ ¢« ¢« o« o o« o« o« 0 . 4

3 Drawing Table with Overhead Front=Surface Mirror. . . . . . . . , 14
4 Electronically Activated Robot Time-Lapse Cameraand Timer, ., . . . 15
5 Assemblage-Like, Multi-Sided Still-Life Stimulus (on Movable Stand), . 16

6 Student with Instructor Studying Previous Week's Time-Lapse Process
T

7 Experiment |: Sequence of Three Drawings by a Spontaneous Subject
Showing Strategy Deflection Associated with Changing Stimulus
Conditions . . . . . v v v v v o o o s o o v ... .40

8 Experiment |: Sequence of Three Drawings by a Divergent Subject
Showing Strategy Deflection Associated with Changing Stimulus
Condifions . » v v v ¢ v v v e e e e e e e e e e .. 4

9 Experiment |: Two Drawings by a Spontaneous Subject Showing
Strategy Change on "Switch" (Simulation of Perceived Opposed
Strategy inPeriod7) . . . . . . . 4 e e e e e e ... . 42

10 Experiment |: Two Drawings by a Divergent Subject Showing Strategy

Change on "Switch" (Simulation of Perceived Opposed Strategy
inPeriod7) . . . v v v i e e e e e e e e e e s e . . 43

11 Drawings lllustrating Strategy Criteria Factor S=I, Process Dialogue. . . 46
12 Drawings lllustrating Strategy Criteria Factor S-1l, Spatial Continuity . . 47
13 Drawings lllustrating Strategy Criteria Factor S-IIl, Big Central Attack . 48
14 Drawings Illustrating Strategy Criteria Factor D-I, Controlled Detail . . 49
15 Drawings lllustrating Strategy Criteria Factor D-Il, Elaboration

and Patern. . . v v v v e e 4 e e e e e e e e e o . . 50

16 Drawings lllustrating Strategy Criteria Factor D-IIl, Segmented Form
andSpPace . . . . . .t 4 e e e e e e e e e e e e e e e 3

xi

IToxt Provided by ERI

Q
’ """IZ MC PR NN NI USRI SUESE RS ENE PSS

-




Figure

17

18

19

20

2]

22

23

24

26

27

28

29

30

Experiment Il: Drawings over Six Conrsecutive Weeks by a Spontaneous

Art Major Instructed in the Divergent Style during the Treatment
Period .

Experiment Il: Drawings over Six Consecutive Weeks by a Divergent
Art Major Instructed in the Spontaneous Style during the
Treatment Period . .

Experiment Il: Drawings over Six Consecutive Weeks by an Untrained
Spontaneous Subject Instructed in the Divergent Style during the
Treatement Period. e e

Experiment ll: Drawings over Six Consecutive Weeks by an Untrained
Divergent Subject Instructed in the Spontaneous Style during

the Treatment Period.

Experiment |: Independent Variables in Relation to Drawing Time in
Minutes (Means) .

Experiment I: Independent Variables in Relation to Total 5%
(of pictures) . . .

Experiment |: Self-Rating of Pictures on Osgood Evaluative and
Activity Scales.

Experiment |: Pictures Grouped by Vertical or Horizontal Format
Choice.

Experiment |: Spontaneous Criteria Total by Experimental Feriods
(Factor A). . & &« v & v v v e e e e e e e e e

Experiment |: Spontaneous Criteria Total by Experimental Periods
(Factor B). . .

Experiment |: Spontaneous Criteria Total by Experimental Periods
(Factor C).

Experiment l: Spontaneous Criteria Total by Experimental Periods
(Factor D). . .

Experiment |: Spontaneous Criteria Total by Experimental Periods
(Factor E).

Experiment |: Divergent Criteria Total by Experimental Periods
(Factor A)- . .

xii

Page

56

57

58

59

114

114

115

115

116

116

117

117

118

118

g



e i e e b e e e e

Figure

31 Experiment I: Divergent Criteria Total by Experimental Periods
(Factor B) . . .

32 Experiment I: Divergent Criteria Total by Experimental Periods
(Factor C) . . .

33 Experiment |: Divergent Criteria Total by Experimental Periods
(Factor D) . . .

34 Experiment I: Divergent Criteria Total by Experimental Periods
(Factor E) . . .

35 Experiment I: Aesthetic Quality Judgment by Experimental Periods
(Factor A) . . . . .

36 Experiment |: Aesthetic Quality Judgment by Experimental Periods
(FactorB) . . . .

37 Experiment |: Aesthetic Quality Judgment by Experimental Periods
(Factor C) . . .. . ..

38 Experiment |: Aesthetic Quality Judgment by Experimental Periods
(Factor D) .

39 Experiment |: Aesthetic Quality Judgment by Experimental Periods
(Factor E) . e s e e e e e e

40  Experiment I: Interaction of Factors A and D on Gains on Divergent
Criteria Total at Transfer Period .

41 Experiment |: Interaction of Factors A and B on Gains on Spontaneous
Criteria Total at Transfer Period .

42 Experimentl: Interaction of Factors A and D on Gains on Spontaneous
Criteria Total at Transfer Period .

43 Experiment |: Interaction: Total on Osgood Activity Scales,
Factors A and C.

44 Experiment |: Interaction: Total on Osgood Activity Scales,
Factors C and E .

45 Experiment I: Interaction: Flexibility of Perceived Process Stages,
Factors Band D .

46 Experiment |: Effect of Stimulus Set on Time in Minutes .

xifi

Page

119

119

120

120

121

122

123

123

124

124

125

125

126

126

e

e e ey N




TR TN

Figure

47

48
49

50

51

52

53

55

56

57

58

59

61

62

Experiment I: Interaction: Geins on Osgood Evaluative Scales
During Treatment, Factors D and E .

Experiment |: Interaction: S% at Pre, Factors A and B

Experiment |: Variability of Style of an Art, Female Subject
Classified as Spontaneous on S and D Criteria Totals .

Experiment |: Variability of Style of an Art, Female Subject
Classified as Divergent on S and D Criteria Totals,

Experiment I: Variability of Style of a Non-Art, Male Subject
Classified as Spontaneous on S and D Criteria Totals .

Experiment |: Variability of Style of an Art, Male Subject Classified
as Spontaneous on S and D Criteria Totals, . .

Experiment Il: Spontaneous Criteria Total by Experimental Periods
(Factor A) . .

Experiment |I: Spontaneous Criteria Total by Experimental Periods
(Factor B)

Experiment [I: Spontaneous Criteria Total by Experimental Periods
(FactorC) . . . . + + ¢« ¢« « « .« .

Experimen: [l: Spontaneous Criteria Total by Experimental Periods
(Factor D) . ‘

Experiment ll; Spontaneous Criteria Total by Experimental Periods
(Factor E)

Experiment |l: Divergent Criteria Total by Experimental Periods
(Factor A) . .

Experiment Il: Divergent Criteria Total by Experimental Periods
(Factor B)

Experiment |I: Divergent Criteria Total by Experimental Periods
(Factor C) . .

Experiment |I: Divergent Criteria Total by Experimental Periods
(Factor D) . .

Experiment [I: Divergent Criteria Total by Experimental Periods
(Factor E)

xiv

Al sty ]

Page

127

127

128

128

129

129

164

164

165

165

166

166

167

167

168

168




B S e e R _ - - . e et

Page

63 Experiment ll: Aesthetic Quality Judgments by Experimental

Periods (Factor A) . . . . . . . . « ¢« « « v « o o o . 169
64 Experiment [l: Aesthetic Quality Judgments by Experimental

Periods (FactorB) . . « « + + & ¢« ¢ ¢ & o o o« o« &« o . 169
65 Experiment |l: Aesthetic Quality Judgments by Experimental

Periods (Factor C) = « « « v & o & & &« o o o o« o « « o 170
66 Experiment II: Aesthetic Quality Judgments by Experimental

Periods (FactorD) . . . « « « ¢ ¢« ¢« ¢« ¢« ¢« ¢ « o« « . . 170
67 Experiment ll: Aesthetic Quallty Judgments by Experimental

Periods (Factor E) . e e e e . S V4
68 Experiment |l: Spontaneous Total, Divergent Total, and Aesthetic

Quality Judgment (the three main dependent varlables) by

Experimental Periods . . . . . « « « « . . . . R V4
69 Experiment [l: Interaction of Factors A and B on Gains on Aesthetic

Quality at Post Period . . « « « + + « « + . o . . . . 175

70 Experiment |l: Interaction of Factors A and C on Gains on Aesthetic
Quality at Post Period - - « « « « « « « « « « . . . . 1750

xXv




Chapter |
Introduction

. Background of the Study

| This report describes two closely related art learning experiments in a sequential

drawing context. Although the design and environment are similar in both cases, the inde~

pendent variables differ; and the second experiment is built upon the first, even as the

| first was based on a prior series of experiments (Beittel, 6). In this study, the two experi-

| ments are conducted with college undergraduates, both trained and untrained in art. In

| each experiment time-lapse photographs of drawing processes are used as feedback to the

| learner. Subjects worked singly, for one hour periods, weekly, over a six week span of
time.

l

An attempt has been made to apply selected concepts from psychological learning
theory to learning and instruction in art. A conscious effort to cross-fertilize disciplines
partly motivated this inquiry, although, admittedly, the psychological concepts selected
may have been greatly vitiated in the way they were applied. There may also be legiti-
mate argument about definitions the selected concepts are given for purposes of this report.
It is readily acknowledged that the translation across discipline boundaries was not meant
to be literal .

In the broad sense, the present two experiments further question, test and extend

the base laid in earlier research describing art strategies and self-reflective learning in
art. A description of this research and literature related to it and this report follows.

II. Related Studies

Art Strategy and Art Style

In 1962, Burkhart wrote a book (12) which described "spontaneous" and "deliberate"
ways or styles of working he discovered in the art of adolescents and adults, and the
associations he found between these ways of working and aspects of creative personality.
Later, Burkhart and the author refined these distinctions through the study of time-lapse
photographs of drawing processes (Beittel and Burkhart, 8). The term "deliberate" was
dropped, since it did not fit the drawing operations newly observed. In its place, the
term "divergent” was used, to indicate that, at its best, as with the "spontaneous" style,
open and creative behavior were involved -~ in short, a "strategy" for thinking artistically.

A brief digression on terminology seems indicated. While the term "style" enjoys
long and honorific usage in the history of art, its usage, like that of "form," is so broad as
to render it vague in logical discourse, whatever its merits in other contexts. In addition,
"style" has received little usage in psychology. "Strategy," on the other hand, while
currently overused, does nevertheless evoke the image of actual behavior and thought
processes, of what is on-going. In addition, and in common with style, strategy suggests
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"regularities in decision-making" of an identifiable nature (Bruner, et al., 10); but
perhaps unlike style, strategy underscores process identification over product identification
of defining atiributes. In fact, as in the study of "directed thinking, " (Berlyne, 9), the
study of strategies inclines one towards the description of operations, transformations, or
behavior chains leading toward some clearly or dimly perceived end, problem solution, or
product. In its most advanced form, the study of strategies would eventuate in a theoreti-~
cal model of how certain behavior regularities indeed operate, or in the simulation of

behavior, as in the problem solving heuristics structured for computer operation (Newell,
Shaw, and Simon, 28, 29).

In this context, no detailed analysis of style and strategy will be attempted, apart
from that carried out later in the study itself. The psychological conceptual correlates of
the author's position in the literature are fairly numerous (references 9, 10, 26, 28, 29,

31).

Art Strategies as Defined before This Study

Returning to art strategies, these may be simply defined as reliably identifiable
consistencies in the processes by which a subject makes his art works. The two strategies
with which this study is concerned have been designated as spontaneous and divergent
(references 6, 7, 8), and are briefly defined as follows:

The Spontaneous Strategy, in broad terms, exhibits a beginning big
organic statement devoid of detail but suggestive of a whole picture.
Through progressive medium interaction, centralization, movement,
incorporation of process-inspired accidents, and suggestion, students
using the spontaneous strategy focus on the whole problem as they
feel it and try to solve it through procedural experimentation.

In the Divergent Strategy, the student typically begins by drawing
with considered fine line control a single element which in some
portion shows the early inclusion of relatively precise detail. As
new elements are added, an alteration of viewpoint and shifting of
focus is likely to occur, and the work is off-center and tensional .
Through line, black-white contrasts and positive-negative figure-
ground reversals, the work undergoes unexpected changes, and
becomes flatter and often simpler. (6, p. 7)

Figures 1 and 2, pages 3 and 4, show clear examples of time-lapse sequences of a
drawing in the spontaneous and divergent strategies respectively, as these have occurred
in this study.

These art strategies are equivalent to Newell, Shaw and Simon's computer simu-
lations of problem=solving heuristics, which they label the "planning" and "means-ends"
heuristics respectively (28).




Figure 1: Sequential Time-Lapse Process Photos of
a Drawing in the Spontaneous Strategy
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Figure 2: Sequential Time-Lapse Process Photos of
a Drawing in the Divergent Strategy
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Style as Related to Personality

Acknowledgment of coherent styles of opposed nature, usually seen as recurring in
cyclical order, is common in writing on art. Terminology differs greatly, as does opinion
on how much the artist's personality and even fate are intertwined with the defined style.
Huyghe (18), for example, speaks of "vitalists" and "formalists, " stressing that quality is
equal in the works of each, but indicating that a "fated inner determinism" is at work in
determining which style an artist may use. ltten (19), in like fashion, may be cited as
believin~ in the "rightness" of certain temperament-form-style connections, perhaps in a
manner related to the long~-standing European traditions for interpretation in graphology

(33).

By admixtures of art history, aesthetics, and psychology, Read (32) connects
coherent art styles with stable personality traits, largely based on the theories of Jung,
Lowenfeld (24), goes much further into detailed artistic and psychological analysis of
visual and non-visual sources of drawing, painting, and sculpture as seen in the art of the
blind and weak-sighted.

The extent to which styles may be based on long=-standing personality traits finds
divided support in the literature of art education and the psychology of art. By and large,
the artist's inheritance from the romanticism of the nineteenth century inclines him to
react much as Huyghe did in the description previously. In the present century, this view
persists even in the face uf the most severe stylistic dynamism in the history of art.

To be sure, some writers find style-temperament connections even in the art of the
young child. Minkowska is quoted as describing the early appearance of "separation” and
"oining or connection, " leading respectively to "immobility and precision" and to "move-
ment and impreciseness of form" in the art of the child (18). That some credence may be
placed in such generalizations is supported by studies outside of art, such as in Kagan's
recent study of the "conceptual tempo" to be found in "impulsive anc reflective" children
(20). Nevertheless, and despite earlier studies by the author and his associates (8, 12),
the connection between art styles or strategies and personality and development is far from
clear. Earlier studies of expressive movement, such as the classic of Allport and Vernon
(4), suggest that "integration" of style and personality can and does occur, but that it is
by no means the common occurrence . (A: an aside, it is likely, as earlier work by
Burkhart and the author shows, 12, 8, that the more "spontaneous" styles - the non-visual,
the baroque, sensational, dionysian, etc. =- correlate better with personality variables
than their counterparts) .

Style as It Appears in the Literature of Art History and Aesthetics

Gombrich (15) accuses the German art historians of working with contrasting pairs
of concepts, a method which he feels "...tends to introduce a false dichotomy." He
states that all of the contrasting pairs could probably be labelled as "conceptual” and
"|ess conceptual ." While one must agree with Gombrich thgt terms like classical and
romantic have been unduly hypostatized in the run of writiiig on art, nevertheless the
"conceptual " and "less conceptual " approaches have continued to appear, cross-fertilize
and interact throughout the history of man. Assuredly, a simple cyclical theory of art
history based on a biological, or living organism metaphor no longer suffices. As Schapiro
has pointed out in his classic essay, "Style" (35), the term is too complex and multi-ordinal
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to be pinned down in any such arbitrary fashion. The history of art and the history of
style can perhaps best be approached by the application of terms and methods borrowed
from evolutionary theory, according tc the convincing arguments of Ackerman (1, 2).

Still, the author has been both amazed and humbled that the descriptive terms
describing art strategies which he and Burkhart developed in a prior study (6, 8) are in
spirit and substance often identical with those which Wolfflin first invented to distinguish
between classical and baroque art (37). His terms describing line quality (painterly-linear),
space (recession-plane), composition (open-closed), elaboration (unity-multiplicity), and
light (unclearness-clearness) are directiy translatable into clusters of strategy signs E
describing spontaneous and divergent working processes, respectively.

Ackerman convincingly shows (1, p. 165) that "...our image of style is not :
discovered but created by abstracting certain features from works of art, " and that it is 1
largely irrelevant to define style in the abstract, but extremely useful to ask "What T
definition of style provides the most useful structure for the history of art?" (1, p. 165) i
In the context of the present studies, however, the definition of strategy must be chosen :
which provides the most useful structure for the study of learning and change in art. |

Rotischild has written a recent work (34) attempting to’ summarize and codify the
literature o. .tyle in art. His key terms are "sensational" and "analytical;" and these are
more or less counterparts of spontaneous and divergent. Unlike the author's present
position, however, Rothschild makes much of personality traits and pervasive life styles
which to him are essentially correlates, or even causative agents, of these styles. It
might be fair to state that whereas Rothschild emphasizes the explantory power of his
stylistic categories, the present studies focus on conditions affecting styles or strategies,
a point of view which pays attention to the open or changing nature of styles. As with
Wolfflin, Rothschild's "Table of the Polar Categories" (34, p. 53) includes categories
directly translatable into clusters of strategy criteria used in this report .

Notwithstanding these parallel concepts, style in contemporary writing on art
refers to meanings much broader and more complex than the term strategy employed herein.
Kuhns (22, p. 47) says that style;

.. .forces a selection of artistic methods and subject matter which makes
us aware of a partiality. Everything is left out except what the style
admits; yet everything omitted is relevant to the experience by a kind
of artistic negation.

And Lippman (23, p. 332) thus defines the inner workings of style:

The style of a composition is a gestalt that reflects the environmental
pattern of stylistic forces, and each force defines a stylistic type.
Thus the style of the work contains the styles of the period, locality,
composer, genre, and medium. But it includes mixtures of another
kind also, for each of these larger styles is itself a composition. The
period style is a combination of past and present, the regional style
a composition of different nations and localities, the personal style
a compound enriched by the influence of other composers living and
dead, the genre style a mixture containing features of other genres,
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the medium style often in part a parody of a style proper to a
different medium, and the stylistic novelty of the work itself a
conception not uninfluenced by other individual compositions.

These quotations ably indicate the complexity of the term "style" as it occurs in art
history and aesthetics. In contrast to these complexities, art strategy in the present
context refers largely to formal aspects of the work of art and to handling of the medium
as these unfold in the process of the creation of the work. It is not implied that the artist
is or should be aware or conscious of his own "regularities of decision making" as he goes
about his drawing, but rather that these processes constitute a valuable focus for the
researcher, who can observe how they react to conditions in the environment and describe
these with largely neutral language.

Possible Formal, Repetitive and Developmental Bases for Change in Art

Claude Monet once observed that young artists should:

. paint as they can, as long as they can, without being
afraid of painting badly. If their painting doesn't improve by
itself, it means that nothing can be done--and | wouldn't do
anything.

In this jointly simple and profound observation is hidden the belief that change and improve-
ment in art cc 2es from immersion in the doing of art itself, when all is said and done. That
this assertion is believable is demonstrated by a series of what appear to be unrelated
studies. Morris (27) showed how form and approach was varied from one work to the next

in the paintings of the great apes. Kellogg (21) collected thousands of "pre-pictorial”
drawings of young children and showed the orderly elaboration and development of abstract
form units, from scribbles to diagrams to combines to aggregates and, finally, to their use
in "pictorials." In like manner, Alexander (3), in speaking of the source of creative power
in the young child, makes no reference to mystical properties, but elaborates upon "con-
straints which are implicit in the act of drawing." In particular, the "schemata" of a draw-
ing exist before the drawing is begun and set many of these "constraints." But it is in his
reference to the dynamics within the process of moving from drawing to drawing that cause
for change is to be found. These Alexander terms (3) the repetition or reproduction of
"previously established motor acts," with consequent modification from both "random
variation" during execution and also from "a highly systematic built-in process of levelling
and sharpening."

The author has dealt with this literature having bearing on changes occurring across
drawings in much greater detail in a paper written during the beginning period of this
research (7), from which this brief summary is drawn:

In recapitulation, Kellogg gives us the clearest description and
taxonomy of pre-pictorial graphic development and differentiation,
specifying its interdrawing or sequential drawing base. Alexander
gives us the broadest explanation of forces bringing about such
progressive differentiation and organization while Morris gives us
the most far-reaching principles of picture-making as content
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within Alexander's scant repertoire, replacing, for example,
"levelling and sharpening" by "compositional control,
calligraphic differentiation, thematic variation, and optimum
heterogeneity."

It would, however, be a false emphasis to suggest that change across drawings has
behind it only repetition, formal elaborarion, and the like, or that it occurs in a cultural
vacuum. The traditions and images from past and présent art must have strong impact on
the adult who is doing a drawing. Indeed Cezanne and other artists, and theorists like
Gombrich (14, 15), have insisted that art has always owed more to other art than to nature.
In addition, while this section emphasizes formal -repetitive -developmental sources of
change, what might be termed the "semantic," or "meaning"” or "content, " aspect of art
must be acknowledged as prepotent in change in art; for even when the artist is said to be
"stuck" with the "schemata" in his cupboard, what Peckham calls "extra-artistic forces at
the cultural apex" (31) direct or prejudice the artist's valuation of how he shall manipulate
his schemata, what experiments he shall retain, and the like. This semantic aspect of art
will receive little attention in this study, since the focus is on change in strategy and
aesthetic quality related to systematic manipulation of conditions surrounding the sequential
drawing context.

It should also be stated that the search for rational causes for change should not be
allowed to deceive us into concluding that the processes which we thus isolate are applied
in a rational manner by the artist. And while we may agree with Alexander (3) that draw-
ing has its inner "constraints, " we are also forced to conclude that what is termed "free
drawing" has in it sufficient openness that it is only with difficulty that it could be classed
as even "problem-solvmg A "transformationa! chain" (9) is put into action, but its course
is rarely set fully in an a priori manner; so that, in the least, the artist is easily convinced
that he is engaged in a "creatfive process" -- an inductive affair of branching tendencies .
Ehrenzweig (13) has recently written along this line of creative thought, in general, as a
gradual advance in successive stages, each opening into new clarity; moving then to subse-
quent stages, and finally to integration through combinations made in progress. Again,
without becoming mystical, a self-activated and formally-activated process would appear
to be jointly involved, with curiousity, play, and symbolic intent complementing the form
variations and dynamics described in brief above.

Self-Reflective Learning Experiments in Drawing

In earlier research by the author and Burkhart (6) certain simple assumptions were
seen to underly the constructed model of the "structure of practice" which is seen in the
artist's typical picture-making. These were given as:

1. Drawing is a "dialogue" between artist and drawing

2. As such, it is essentially a private aoffair

3. Reformulaticn, self-correction, and self direction are
facilitated by minimizing change in:

a. medium

b. theme or stimulus

c. procedure for self-evaluation
d. general working environment

8




4. A “value neutral field" surrounding the picture maker,
removing extrinsic rewards, emphasizes the "principle of self-
rewarding activation" Morris (27) finds basic to picture-making.

Since the present study continues, or at least was begun, under these assumptions,
they have been restated.

The findings from this previous research (6) should also be presented here, since the
experiments in this report were originally grounded upon them. A recent summary of these
findings (7) is given below, dwelling on the apparent superiority of certain conditions for
learning and change in art:

1. The strong facilitative effect of what was called "process
feedback. "Operationally, process feedback means giving the subject
regularly sampled photographs of stages in the development of his prior
drawing before he undertakes his next drawings - this is the most potent
condition that was uncovered. It bespeaks the importance previously
ascribed to the drawing activity itself. It might be expressed thus:
nothing seems to improve drawing like drawing and paying attention to
how one draws.

2. The merit of what Rogers calls an "“internal locus of evaluation.”
In operational terms this meant that the subject "discovered for himself"
what criteria he should use to evaluate his drawings.

3. The feasibility of carrying out the evaluation of one's drawings
by a program (written instructions), this appearing to work as well as
through mediation by another person (teacher surrogate).

4. The likelihood that the teacher surrogate or mediator and the
internal locus or self-evaluative setting instills in the picture- naker
perceptions of himself as more creative, confident, independent, and
worthy .

These assumptions and findings constituted the general theoretical and empirical background
of the experiments in this report. There were, however, several important new ingredients
in the point of view of these new studies. To begin with, as the title indicates, an attempt
was made to effect a rapprochement with concepts utilized in psychological learning theory.
Immersion in the literature of learning theory did, in fact, suggest to the author many
possible analogies. These were developed in some detail in a paper by the author entitled
"Sketches toward a Psychology of Learning in Art" (7). Space will not allow reproduction
of all of this material here.

In general, the review of psychological research and writing on learning did not
offer more than suggestive analogies for constructing a theory of learning in art. This is
why the words "sketches toward a theory" and not just "a theory" were used. It seemed, in
effect, premature to do extensive borrowing of terms from learning theory.

This feeling also led to the decision to concentraie on a more "naturalistic" learn-
ing experiment first in the planned two experiment series of this report. By "naturalistic*
is meant that direct instruction and influence were to be kept at a minimum and that the




effect of having subjects work on sequential drawings would be studied primarily, with
process feedback and self-evaluation present in the drawing series as in prior studies.
Nevertheless, there was an attempt to define and apply psychological concepts, with
somewhat limited definitions specific to the sequential drawing context.

Terms from Leaming Theory and Their Definitions

Again, derivation of the selected terms was treated in the author's paper (7)
developed parallel to this research; and therefore only the terms themselves and restrictions
in meaning placed upon them will be presented here. Four key concepts are involved:

1. Context or task environment. Here the key term is learning set,
of which two varieties are identified. Implicit learning set will be taken
to mean that set toward what is to be learned which is not mediated through
verbal instruction. In terms of experimentation, however, it is assumed
that the source, in at least a general way, of even an implicit learning set
is controlléd, either by some environmental condition which is assumed to
bring it about (as in the case of the still-life stimulus of this study, which
is contrasted to a mental stimulus for drawing) or else by prior knowledge
of characteristics of the learner assumed to predispose him toward a certain
implicit learning set. In this latter case, a classification of the subjects
according to this prior condition would be necessary in an experiment on
learning. Induced learning set is arbitrarily limited to overt, primarily
verbal instructions concerning what is to be learned, how it is to be
approached, etc. Verbal plus pictorial material might typically be
employed, as they were in the second experiment of this report. The chief
ingredient of the induced learning set is that the learner is left with little
doubt about the sfructure of the leaming task (or, more truthfully, the
approach, over-all objective, plus some of its sub-parts are given prior
to participation in the task). It will be noted that these definitions are
not logically tight, but it is believed that they do allow classifications to
occur within the task environment or learning context. Both kinds of
learning sets already exist in art instruction.

2. Feedbacks. Process feedback and learning feedback are two
arbitrary distinction made under this general term. Process feedback
means "displaying to the subject at a specified time after his drawing
performance and under stipulated conditions some defined sample of that
performance” (7). In this report, process feedback is made up of still
photographs of the drawing taken at designated time intervals without
interrupting the subject. In distinction to process feedback, learning
feedback refers to information, usually verbal, concerning the status
of a drawing, where that information is related directly to an induced
learning set. Because of the nature of the drawing task, the intormation
invoived in learning feedback could be construed as always present in
the form of internal evaluation when there is an induced learning set,
but in experimentation it is likely to be information from an external
source or an experimental procedure to insure that inner mediation takes
place.
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3. Evaluation refers to the learner's response, usually overt in an
experiment, to one or both forms of feedback. While typically verbal,
it would not have to be (it could easily be verbal instructions to perform
in some way with given pictorial material, or even to produce it, in
relation to the feedback).

4. Transfer as a term is taken to include a broad test of the power
and retention of learning or of some treatment effect in a slightly or
greatly changed task environment. Though the term is quite ambiguous
in relation to learning and change in sequential drawings, its inclusion
has the positive merit of forcing the experimenter to look beyond
continuous treatment effects toward their cessation or toward other
controlled conditions. In this way, any change noticed as the result of
treatment is already positioned within a larger context, in which it may
persist, vanish, reverse its direction, etc. Theory thus generated is
given more perspective.

lIl. Objectives of the Two Experiments

The Open Nature of Sequential Experiments

Before describing the objectives of the present experiments, it may be in order to
say a word about the nature of sequential experiments. The author has deliberately moved
toward a series of small, tightly designed experiments. These are, hopefully, so planned
that one study is built on the knowledge gained from studies preceding it. Thus no attempt
at grand generalizations or a full-flown theory is intended as an outcome. Rather, the
same reformulation and directionality are sought in experimental research that are encour-
aged in the sequential drawing, learning-to-learn context created for subjects in the
experiments. For this reason, one of the most general objectives of these two experiments
is that in building upon prior research and upon each other, they shall also point to the
next most likely experiments, to where the richest information lode is likely to be next.

General Summary of Experimental Setting and Conditions

Following the format of a previous learning experiment in drawing (6), both experi-
ments utilized a constant drawing stimulus (or theme), a constant medium, and a series of
uninterrupted and uninstructed studio periods, interspersed with evaluative sessions in
which process feedback occurred. Subjects were college students, and sample classification
variables included sex, amount of art training, and beginning art strategy or style as
identified from uninfluenced drawings. Subjects worked singly in a "studio" consisting of
a standard, fixed work area equipped with a "robot" timer and camera which, without
interruption of the art process, systematically sampled “process" data on the evolution of
each drawing.

As indicated, both experiments shared identical environment, working conditions,
and sample classification factors. There were, however, key differences in the two treat-
ment variables or factors, and therefore in the kinds of knowledge sought from the two

experiments.
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Experiment |

The first experiment was designed to be more 'naturalistic, " in the sense that there
was minimal direct influence on the drawing task. By manipulating the stimulus conditions
(still -life or mental theme), an implicit set was created. By varying the number of time-
lapse photographs of drawing processes shown the subject during evaluative sessions, the
effect of varying the amount of process feedback was studied. By changing the stimulus
condition after a three week period, it was possible to study a transfer effect. At the end
of the first experiment, subject's were given brief instruction in the nature of the two art
strategies into one of which they had been classified and asked to simulate the opposite of
what they perceived to be their own strategy. In this way, the flexibility, plasticity, or
manipulability of drawing strategies was studied. Finally, by attempting to avoid direct
influence and instruction, it was the intent to gather much process data on which a careful
study of drawing strategies could be based, going much more into depth and analysis than
in previous studies. There was also the general question of whether subjects would change
or advance through an uninstructed series of drawings.

In summary, Experiment | attempted to remain "naturalistic" within the context of
sequential drawings guided, in cybernetic fashion, by process feedback of varying amounts;
begun under an implicit set conditioned by the nature of the stimulus (still-life or mental
theme); and proceeding to a reversal of the stimulus condition for a study of a transfer
effect. Finally, the student's ability to simulate a style or strategy opposite to what he
perceived to be his own, was to indicate how manipulable drawing styles may be.

Experiment ||

The second experiment was generally planned as closer, in spirit, to psychological
learning theory. It was, however, guided by knowledge obtained from Experiment I. In
Experiment Il a clear and rather detailed and progressive induced set was created by means
of verbal and pictorial instruction intended to influence the subject to draw in one or the
other of the two drawing strategies. Holding process feedback constant, the nature of the
learning feedback was influenced by the use of a direct or indirect teaching method (this
condition also affected the brief planning period following stylistic instruction). While
transfer effects were not studied in the same manner as in Experiment |, there was an
uninfluenced drawing session (after the treatment sessions) where the persisting influence of
the induced set could be examined.

It should also be mentioned that the possible interaction of the three classification
factors (sex, art training, beginning strategy or style) with the two treatment factors were
under study in both experiments. Qutcomes of both experiments were analyzed using three
dependent variables: detailed criteria judgments in each of the two drawing strategies and
a judgment of aesthetic quality, the former judgments being made from the process photo-
graphs of each drawing, the latter from the original final product itself.

12
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Chapter I

Method

I. The Laboratory Studio Environment

As mentioned in Chapter |, subjects worked one at a time at a drawing table, at
which they could sit or stand. A frame of wood positioned a 12" x 18" white drawing pad
in either a vertical or horizontal position, according to the subject's choice. This position-
ing was required to insure that the pad would be fully covered by the camera. The camera
itself was completely removed from the subject's vision and working area. It picked up the
drawing pad from a front-surface mirror which was mounted at a 45 degree angle above the
drawing table surface. Figure 3 on page 14 illustrates the drawing table with its overhead
mirror .

Standard tools and medium were used throughout both experiments. The medium
was black india ink, mixing pans, with water available for cleaning brushes and mixing
washes . The tools included a pen for relatively fine line (but distinct enough to be easily
photographed), a fine line sable, medium sable, an inch wide sable flat, and a medium
Japanese brush. Except for the three sable brushes, the same medium, tools, and drawing
pad were used in the experiment preceding the present study (6).

The camera used in this study was a single frame 35mm German made “Robot, *
which is electrically operated and controlled by an automatic timing device. A magazine
attachment allows up to a 200 foot roll of film to be used. Kodak Plus-X film in 100 foot
rolls were used in this study. Up to 1500 shots can be taken on each 100 foot roll of film.
Figure 4, page 15 shows the Robot camera and timer in place, behind a wall dividing it
from the drawing area and positioned in front of a window opening on the front-surface
mirror .

In both experiments, an assemblage-like, multi-sided still-life, shown in Figure 5,
page 16, was used at special times, as defined later. This still-life is the same one used
in earlier experiments (6). It is mounted at desk height on a stand with rollers and is
easily positioned according to a subject's preference. When not in use, it was pushed out
of sight into an enclosure in the room arranged for that purpose .

The room in which drawings were made was used only for the experiment, so that
privacy and control were possible. The room was subdivided into a hall-like entrance; a
waiting area in which were desks, tables and chairs; and the drawing area, set off visually
and physically from entrance and waiting areas. Although a bank of windows supplied
light in addition to flourescent lighting, the windows opened onto the waiting area and the
subject could not see out of them when he was drawing.

When during the experiment, a subject looked privately or with an instructor at his
process feedback material, this was done in the waiting area. [n Experiment | the time-
lapse process photographs were stored in rolls. The appropriate roll or rolls were spread
before the subject while he performed his evaluations. In Experiment |l, where quantity of
process feedback was held constant, each week's session was represented by a brown paper
folder 36" wide, to which was attached the appropriate time-lapse strips (the prints were
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Figure 3: Drawing Table with Overhead Front-
Surface Mirror

14

Q




Q

Aruitoxt provided by Eic:

ERIC

15

Figure 4: Electronically Activated Robot Time-
Lapse Camera and Timer
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Figure 5: Assemblage-lLike, Multi-Sided Still-Life
Stimulus (on Movable Stand)
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standard "jumbo" size and were received in uncut rolls). Figure 6, page 18, shows a
student with an instructor examining a process feedback folder representing one week's

work .

In Experiment |, timing of the camera was variable. In the first drawing session,
all subjects were introduced to a faster (one minute) and comparatively slow (five minute)
timing of the camera to acquaint them with the sound of the device and the environment in
general . Thereafter, they were asked to choose their predicted desired working time from
a chart drawn up for this purpose. Subjects were asked to slightly underestimate the time
they desired. In this way, an attempt was made to get at least 20 time-lapse process shots
for each drawing. The camera was so set that the time interval chosen was divided into
20 smaller intervals, with the exception that a minimum of three shots were taken the first
minute regardless of the chosen interval (these could be hand interpolated, if necessary, by
means of a push button). As an example of this sysiem, the one minute interval was set for
shots every three seconds. The five minute interval was set for a shot every 15 seconds.
Nothing was said if a student greatly underestimated or overestimated his predicted and
chosen time.

In Experiment I, a standard camera setting was used for timing the intervals at
which process shots were taken. During the first minute, three shots were taken. During
the second and third minutes, two shots were taken. Thereafter, shots occurred every
minute until completion.

In both experiments, upon completion of a drawing, a final or finished shot was

taken with labels at the side of the pad identifying the student, the week, the drawing
number in that series, and (in Experiment | only) the time interval chosen.

Il. Experiment |

Experimental Design

Table 1, page 19, summarizes in concise form the problem, the duration, the
design, and the general procedure used in Experiment |. The terminology used in the table
will be adhered to in later discussions.

In the "Duration” section of Table |, the subdivisions of the seven weeks into five
sub-categories occurs: (1) pre (weeks A and B), (2) treatment (weeks C, D, and E),
(3) transfer (week F), (4) switch (first drawing of week G), uand (5) post (subsequent draw-
ings of week G). Just preceding drawing during the sessions in weeks C, D, and E, self-
evaluation occurred, using an evaluation form (see Appendix C, page 179), with "plus"
or "minus" process feedback as its raw material . In addition to performing the self-evalu-
ative tasks included on the form, subjects rated one of their time-lapse drawing process
series from each of these three periods on selected semantic differential scales from the - - -
of Osgood (30). These scales represented the major dimensions of Osgood's semantic space:
evaluation, activity, and potency. These dimensions constituted exploratory dependent
variables, supplemental to the main ones and based on the subject's perception of his own

work .
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vious Week’s Time-Lapse Process Photos ,
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Table |

Experiment I: Design of the Experiment

in a sequential drawing setting.

over the 7 weeks). Time line as follows:

Week: A B * C*D"E F G
Pre Treatment Transfer  Switch strategy
and Post

* = feedback occurs prior to drawing series

DESIGN:  The Independent Variables are as follows:

Factor Name Level | Level Ii
A Sex Male Female
B Art Training.  Art Major Non Art
C Pre Strategy Spontaneous Divergent
D Stimulus Set Still-Life Mental Theme
E Feedback Plus: 2 picture Minus: 1 picture
process strips process strip

Note: N=32. Because this places only 1S in each cell, all 4 factor

interactions are incorporated into the error term (giving it thus 6 instead

of 1 d.f.) The experiment is a 2x2x2x2x2 balanced analysis of variance.
Dependent Variables:

1. Spontaneity (9 criterio~singly, and as a total score, 3 factor scores, as
judged from process photographs)

2, Divergency (9 criteria=singly, and as a total score, 3 factor scores, as
judged from process photographs)

3. Aesthetic Quality (judged from final products)

H format; water available for washes.

PROBLEM: The effect of variation of stimulus set (drawing theme) and amount of process feedback on
the art style and aesthetic quality of drawings of classified college undergraduate subjects

DURATION: Seven consecutive weeks, one hour weekly (each subject averaging about 18 drawings

PROCEDURE: Materials: pen, India ink, brushes (4 sizes), standard 12 x 18 white pad, choice of V or

Records: Drawings are photographed by a robot electronic 35mm camera which is out of
sight and operates off an overhead front surface mirror. During week A all S's were

| exposed to both stimulus set conditions and a fast and slow camera setting. Approximately
| 12,000 process photos were printed (minimum = 20 per drawing; A week not printed).
Subjects chose the camera time setting from an available chart, basing their choice on a

minimal time prediction.
19




As in prior research in this series (6), the subject was given evaluative tasks on the
form which kept him looking at the series showing his drawing processes. He was asked to
designate stages, describe what he thought he was trying to do, etc. He was then asked
to project his thinking toward his next drawing. No external direction was given, nor did
the researchers interact with the subject or reinforce his evaluative or drawing behavior.

It is impossible to say whether any reinforcing of behavior occurred or not, but fair to state
that a conscious effort was made to avoid it. In a subtle way, energies were bent toward
testing drawing change in a relatively "suspended" social field, to see what the classifica-
tion variables, simple implicit set and process feedback variables (treatment varidbles),
sequence of drawings, ‘and self-evaluation would themselves do to cause change.

The main dependent variables were those of strategy or style, and aesthetic quality.
the former were judged using 18 detailed strategy criteria, nine in each strategy (sponta-
neous and divergent). Judging was done at the completion of the experiment, taking the
time-lapse series of one drawing at a time, applying one of the criteria, then moving to
the next drawing series, etc., until all drawings were judged on that criterion. Three
judges were used, in this case the researcher and his two assistants, working singly. It is
estimated that about 25,000 separate judgments were thus made to cover all the criteria for
all the drawings. This task took eight weeks to complete, just in the judging and recording
phase.

The criteria used appear in Table II, page 21. The 18 criteria listed represent the
40-earlier devised by the author and Burkhart (6). Pictorial examples from the earlier
studies were chosen and agreed upon by the judge team prior to judging. It should also be
stated that several weeks of pilot judging and rewording of criteria took place before the
18 finally agreed upon criteria with their pictorial examples were applied to the drawing
series from Experiment |. In the final judging, a three=-point sorting took place: (1)

0 = criterion absent; (2) 1 = criterion present, but weak; and (3) 2 = criterion present
strongly. Data on judge reliability and cross-checking with judges not associated with the
study or the criteric will be discussed in the next chapter.

It may seem a practice of dubious objectivity to involve the researcher and his
assistants in judging the work produced in the experiment. Several things need to be
discussed in this context. First, while called "judgments, " the sorting of drawing sequences
on the two sirategy criteria is a relatively objective task, although as will be later shown
it requires experience and training. The criteria are meant to be descriptive, not qualita-
tive in an evaluative, good-bad sense. This, of course, does not apply to the aesthetic
quality judgment, which is clearly evaluative and dependent on “expertise" or accumulated
experience and training in art.

Two justifications for the procedure used in Experiment | will be given. First, as
explained earlier, Experiment | was itself regarded as more naturalistic in intent. Neither
the researcher or his assistants were consciously biased in favor of one or another treatment
or classification variable. Secondly, the burdensome amount of time and energy required
for such judging could not be expected of any judge team available to the researcher. The
commitment required for the eight week period was close to total. In Experiment Il,
however, where more active treatment conditions existed, and where, as a result of the
analysis of judgments from Experiment |, simpler and less time-consuming judgments were
involved, new research assistants not present when the experiment took place were trained
and utilized.
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Experiment [: Criteria Used for Detailed Strategy Judgment of

TYPE OF
LINE

BEGINNING

MEDIUM
USAGE

DETAIL

MOVEMENT

SPACE

CONTRAST
AND
TEXTURE

THEME

N ==t

W

11.

12,

13.
14.

15.

16.
17.
18.

Table Il

Drawing Processes

Diversity of line; open or broken contours (process related) (5)
Fine line control with limited line variation (D)

Overall early structural statement, undetailed but inclusive;
central emphasis (S)
Single element focus, detailed and partial; off-center emphasis (D)

Abrupt medium changes (D)
Continuous medium variation (S)

Suggestion (S)
Elaboration; precision; pattern (D)

Direct, flowing movement; action gestures (5)
Concern for contour; formal distortion (D)

Plane: eye travels path of forms; frontal plane; position in space
affirmed; floating; lateral tension; transparencies and overlapping
of flat planes (D)

Recession: eye penetrates space; many planes, not clearly
separated; position in space sought; depth tension (S)

Irregular broken lights; medium as texture (S)
Solid regular areas of black and white; black-white reversals;
surface patterns (D)

Emphasis on process and medium usage; objects of subordinate
interest  (S)

Size relationships manipulated (D)

Theme and variation of same element (D)

"Organic" and progressive development; enrichment of initial
overall structure  (5)

2]




Although such detailed judging took place on the strategy criteria in Experiment |,
the total score obtained from grouping the nine criteria in each strategy was the dependent
variable used to interpret the experiment. There were several reasons for this. First,
although criterion by criterion analyses were made, the volume of data thus involved (144

| separate analyses of variance) is too great for inclusion and interpretation. Had there been,
however, clear differences and any structure to this volume of analyses, they would have
been included. Secondly, the criteria within each strategy were so highly intercorrelated
that they actually operated like a unit. Later discussion on the structure of the detailed
strategy criteria will make this clear.

In addition to the three main dependent variables, a number of exploratory and
descriptive subsidiary dependent variables were included for analysis. These included the
total scores on the three dimensions of the Osgood Scales (evaluation, activity, and potency)
which the subjects applied to their drawing sequences during the three evaluation sessions
(treatment period). Two descriptive dependent variables which were also analyzed were the
picture format choice patterns of the subject -- that is, the number of horizontal or vertical
pictures made where free choice existed.

Sample

The subjects were undergraduate college students, largely sophomores. Since
subjects were classified by sex, amount of art training (art majors and non-majors), and
beginning art strategy (spontaneous or divergent), these were the conditions controlling
participation in the experiment. Other conditions which were influential in determining
membership had to do with schedule. With 35 students participating (three additional sub-
jects were carried through the experiment), it took careful planning to set up the 35 one
hour periods within the 44 weekly work hours available. Apart from these considerations,
subjects were volunteers solicited from a number of classes in art, art education, and
general education (a large humanities class in art, music, and theater). All subjects knew
prior to beginning the experiment that if they completed the seven weekly sessions they
would be given a ten dallar honorarium in recognition of their time and energy commitment.
This aspect, however, was not stressed. Emphasis was rather placed on the chance to draw,
study time-lapse photos of drawing processes, etc. To the best of the researcher's knowl!-
edge, as gathered from interveiw at the close of the study, the drawing and feedback
process was itself intrinsically motivating to subjects.

Subjects were classified according to strategy on the basis of the drawings they made
in the pre-treatment period (weeks A and B). In each of these two weekly periods subjects
were asked to make two drawings (more if desired), one of which was to be from the still-
life, one from mind. In either case, they were told to take whatever approach they wished
to. The order of the two kinds of drawing stimuli was random!y varied across subjects, and
within subjects from the first session to the second. If a subject did more than two drawings
in either session, in these he could work under either condition.

The researcher and his two graduate assistants, working independently, judged the
drawing sequence photos and the final products in the following manner. Each drawing was
placed in one of three classes: (1) more spontaneous than divergent, (2) indeterminate or
equal, and (3) more divergent than spontaneous. The total of these placements, across
drawings and judges, determined which strategy most fairly represented each subject. From
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the three subject blocks (sex, art training, and strategy), subjects were then assigned to
treatment cells.

Following the transfer period (week F) subjects were again given their choice as to
which drawing stimulus condition they wished to work under (week G, switch and post
drawings). Their choices will be described later.

Method of Analysis

Multiple-factor analysis of variance was used to analyze Experiment I. The exper-
iment was tightly designed and yielded a great quantity of data in the form of drawings and
approximately 12,000 time-lapse process photos. Classification factors, A, B, and C,
were designed to control for subject differences that might interact with treatment and
environmental conditions, and also to increase the potential for greater generalization of
findings. Earlier studies (6) had been largely with female art subjects. Although the three
classification factors were considered quite important, it was the two treatment factors
which were the main focus.

The time and data volume problem led to having only one subject in each of the 32
cells (of the five factor experiment, with two levels in each, 2x2x2x2x2 = 32). Since
interpretations of four-way interactions is next to meaningless and impossible (especially
with only two subjects in a sub group), the decision was made to incorporate all the four-
way interactions into the error term. This also raised the degrees of freedom for the error
term from one to six.

A gain-loss or change index was the principal method of arriving at a score for each
dependent variable. The pre session (weeks A and B) constituted the base or benchmark to
which all later periods of the experiment were compared. A single score represented each
period. This was based on the total of the judge scores assigned to all of the drawings of
that period.

There were four gain scores thus generated for each dependent variable: (1) treat-
ment gains (treatment total minus pre), (2) transfer gains (transfer total minus pre), (3) switch
gains (switch score minus pre), and post (post total minus pre). By keeping the pre session
as a base or benchmark to which all later variation could be compared, a constant point of
reference was maintained for discussion and analysis.

Ill. Structure of the Detailed Art Strategy Criteria

The drawing sequences obtained from Experiment | were judged, as previously
described, on 18 separate criteria, nine spontaneous and nine divergent, by three judges
working independent of each other. Some 25,000 judgments were thus performed. After
checking for judge reliability, the scores for all judges for each drawing on each criterion
were pooled. The average number of drawings made by each subject over the seven week
period was 15, or around two drawings per week .
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With N=480 (drawings), the 18 strategy criteria were intercorrelated. The result-
ing matrix was then submitted to a principal components factor analysis and then to a
varimax rotation of the factor loadings. A six factor solution was chosen as revealing
simple structure best. These results will be discussed in the next chapter.

IV. Experiment Il

Experimental Design

Table ill, page 25, summarizes in concise form the problem, the duration, and the
general procedure used in Experiment |l. The terminology used in the table will be adhered
to in later discussions.

In the "Duration” section of Table Il the subdivisions of six weeks into four sub-
categories occurs: (1) screening (week O), (2) pre (week A), (3) treatment (weeks B, C,
and D), and (4) post (week E). Just preceding drawing during the sessions in weeks B, C,
and D, treatment conditions were applied (factors D and E).

Unlike Experiment |, in Experiment |l an explicit induced set (factor D) of an
instructional nature was mediated by the researcher and his two graduate assistants acting
as instructors during the pre-drawing evaluative session of the treatment period (weeks B,
C, and D). Since three instruction periods were involved, the instructors were randomly
assigned so that each subject was instructed by all three instructors.

Table IV, page 26, explains Factor D, the induced set, having as its content
stylistic instruction. Taking a lead from Experiment I'in which, as later discussion will
show, subjects appeared to be able to easily manipulate their styles or strategies (as indi-
cated in the "Switch" drawing of week G), Experiment i} attempted to assess the power of
“teaching a style" in a direct manner. This directness refers to the content of instruction.
As Table IV indicates, this content consisted of the clusters of criteria derived from the
factor analysis of the 18 strategy criteria from Experiment | data. The six factors thus
derived, three spontaneous, three divergent, became the content for Factor D for the three
treatment weeks. An instruction schedule, given in Table IV, shows how the style or strat-
egy factors were presented in sequence. Instruction consisted of the verbal labels of the
criteria appearing under the style factor on the schedule, compared with its most opposite
factor on the other style, along with pictorial examples of each criterion. Several drawing
sequences, either from the still-life or from mind, obtained from Experiment |, which
showed ihe presence of the factor in question were also shown the subject.

At this point, after instruction to create the induced set, the teaching method for
planning the attack on the drawing to follow or for mediating Tearning feedback after draw-
ings were begun under instruction, was varied. A direct or indirect method of instruction
was used. In direct instruction, the teacher pointed out to the subject where he, the
teacher, saw some sign of the factor which was the content for instruction in the student's
drawings doiw: previously; or, if this was not possible, where the opposite condition existed.
He then presented ways in which the subject might achieve the qualities of style or use the
strategy exe:nplified in the verbal labels and pictorial examples. ("Style" and "strategy"
are both used in this context because the criteria refer both to "ends" and "means.") In
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PROBLEM:

DURATION:

DESIGN:

PROCEDURE:

Table il
Experiment ll: Design of the Experiment
The effect of direct and indirect stylistic instruction on the art style and aesthetic
quality of drawings of classified college undergraduate subjects in o sequential drawing
setting.

Six consecutive weeks, one hour weekly. Time line as follows:

Week: O A“s'c’p E
Screening Pre Treatment Post

* = feedback and instruction occurs prior to drawing series

The Independent Variables are as follows:

Factor Name Level | Level Il
A Sex Male Female
B Art Training Art Major Non Art
C Pre Strategy Spontaneous Divergent
D Stylistic Instruction  Spontaneous Divergent
E Teaching Method Direct Indirect

Note: N=32. Because this places only 1S in each cell, all 4 factor
interactions are incorporated into the error term (giving it thus 6 instead
of 1 d.f.). The experiment is a 2x2x2x2x2 balanced analysis of variance.

Dependent Variables:

1. Spontaneity (3 factor scores-corresponding to instructional periods, and
a total of these, as judged from process photographs) .

2. Divergency (3 factor scores-corresponding to instructional periods, and
a total of these, as judged from process photographs).

3. Aesthetic Quality (judged from final products)

Materials: pen, India ink, brushes (4 sizes), standard 12 x 18 white pad, choice of V or
H format; water available for washes.

Records: Drawings are photographed by a robot electronic 35mm camera which is out of
sight and operates off an overhead front surface mirror. Approximately 8,000 process
photos were printed. A standard time setting was used (3 shots for the first minute,

2 shots for the second and third minutes, 1 shot per minute thereafter).
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indirect instruction, the teacher asked the subject where signs of the factor, or its oppo-
site, could be found in the subject's work, and how the subject thought he might achieve
the designated qualities in his own drawings. The instructors dubbed these two methods of
mediating planning and feedback "tell" and "hear, " respectively.

The general procedure for instruction was otherwise the same for all subjects in
Experiment Il. The subject would be instructed in the meaning of a particular factor of
one of the styles (with its opposite available for comparison) by means of verbal labels of
the criteria matched with pictorial examples and finally applied as a total factor to a
representative group of drawings (and their process series). He would then move toward
identification of presence or absence of that factor in his own drawing series from the prior
week, thence to planning how to achieve that factor in his next drawings. Each week of
the three freatment weeks dealt with a different specific factor, following this same
procedure. Instruction was thus cumulative, but the factor or factors from a prior week or
prior weeks were not present in weeks C and D. Only the content for instruction for that
week and the subject's drawing series from the prior week were present.

One other condition was adhered to in Experiment [l which was an outcome of
Experiment |. Again, as later discussion will show, the implicit set created by the still-
life and mind drawing stimulus conditions was such that the stil[=life appeared to reinforce
the divergent strategy, while the mind stimulus condition strengthened spontaneous tend-
encies. Hence, in Experiment 1l, as a control factor, subjects were assigned to one or the
other of these two conditions as a constant, once they were classified as a result of the
drawings they made (under both conditions) in the screening week (week O).

The main dependent variables in Experiment 11 were those of strategy and aesthetic
quality. As in Experiment 1, strategy judgments were made from the time-lapse process
photos, while aesthetic quality wes judged from the final products.

For judging strategy, a subject's one week or one session folder was judged as a unit.
Although often two or more drawings appeared in a week's folder, in very few cases did
judges report troublesome inconsistency instyle. As previously, subjects and weekly folders
were randomly mixed. The screening week (week O) was also included for judgment.

Strategy judgments matched the six factors obtained from the factor analysis of the
18 strategy criteria of the data from Experiment 1. Thus judges made their assessments on
the basis of the same strategy content breakdown used for instruction, s shown in Table IV.
From these factor scores, each judged on a one to five scale, were obtained total sponta-
aeous and divergent scores. Both the six factor scores and the totais were used for the
analyses of variance. Aesthetic quality was likewise judged on a five point scale, from the
original drawings.

Two new graduate research assistants, as before, joined the researcher as judges.
Training sessions were held on drawing series from Experiment I. The researcher felt that
his own participation as a judge was justified by the correlations obtained between his
judgments and those of the new judges, who were not informed about the conditions of the
study until ofter they had done their judging. Again, the researcher had no conscious bias
toward one or the other condition, as a review of judge intercorrelations should reveal. As
a matter of fact, in such cases where the researcher had hunches, as in feeling that non-art
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students would show improvement in aesthetic quality as the result of any kind of stylistic
instruction, these were not borne out by the judging. In short, analysis with or without
the researcher on the judge team would yield the same outcomes. :

Several additional, descriptive dependent variables were studied. The length of
time subjects spent on a drawing was voluntary. It was assumed, however, that working
in the divergent strategy would on the average require more time for completing a drawing.
To check out this assumption, an analysis was made using time as a dependent variable.
Since a constant time schedule was used to take rime-lapse process shots for all subjects in
Experiment I, the number of photographs in a series could be translated directly into a t
time score.

One of the graduate research assistants became greatly interested in physiological
activation level during drawing, as measured by the galvanic skin response (GSR). He
wondered whether there would be any patterns associated with characteristics of the ‘
sample or with treatment conditions. It was possible to obtain a Stoelting Dermograph to
allow him to pursue this interest. During the last three weeks of the experiment (C, D, b
and E), all subjects drew with electrodes fastened to two fingers of their non-dominant |
hand. A running record of their GSR patterns was thus obtained. The recording device |
was out of sight of the subjects. These GSR records were later analyzed for amplitude and
frequency of response. A brief summary of these data will be given later. !

Sample

Experiment | encountered some inequalitizs in sample classification variables. [t
had proven relatively easy to find spontaneous and divergent drawing styles among the art
and non-art female subjects. Among male subjects, however, it was difficult to find
adequate representation of the divergent style with art males and, conversely, the sponta-
neous style among non-art males.

To better balance the cells of Experiment |l in the three classification factors, it ;.
was decided to call the first week a screening week. In this week a group of subjects ;
nearly twice as large as needed was screened. Among art males, students concentrating in f
architecture and design were included along with those concentrating on painting and
sculpture. It was then possible to locate more art males working in the divergent style and
also, with more choice, clearer cases of the spontaneous style among non-art males.

Beyond this screening of a larger group, the sample was comparable to that of
Experiment |, with greater strength in Factor C (strategy or style classification). It should !
be stated that Experiment | took place during Fall Term, 1965, while Experiment Il was 1
during Spring Term, 1966. Winter Term was devoted to judging and analyzing Experiment ‘
I. During Summer Term, 1966, Experiment |l was judged and analyzed. |

|

IThe full report will be found in the doctoral thesis of James J. Johnson, Jr., The ‘
Pennsylvania State University (in progress).
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As in Experiment I, subjects were largely sophomores. Concentration at this level
was suggested by comparison of style classification among art subjects in an earlier study
(6), in which it was found that freshimen and sophomores could be more easily clastified in
both styles, whereas upper~class art students worked predominantly in the spontaneous style.

Method of Analysis

Experiment Il has the same general design as Experiment I. It is a balanced
multiple-factor analysis of variance design with five factors with two levels each.
Factors A, B, and C are classification factors (sex, art training, and strategy or style),
and factors D and E are treatment factors (stylistic instruction and teaching method, repre-~
senting induced set and learning feedback conditions). The experiment lasted six weeks
and accumulated a quantity of process records (around 8,000 photographs).

As in Experiment |, there was but one subject per cell (2x2x2x2x2=32). This would
leave only one degree of freedom in the error term. As before, the five four-way inter-
actions were judged beyond interpretation, if they were significant, and were incorporated
into the error term, changing its sum of squares and raising the degrees of freedom to six.
The three classification factors did not receive the same degree of attention as the treat-
ment factors. They were adjudged to be most important when they interacted with treat-
ment factors. In effect, the design is a 2x2 experiment with sample controls.

Gain or change scores again were derived for the analyses. There were two kinds
of gain scores, both referring back to the pre-treatment drawings as the base or benchmark:
(1) treatment gains (treatment period minus pre), and (2) post gains (post period minus pre).
The chief dependent variables were the total spontaneous and divergent strategy scores and
aesthetic quality. Analyses were also made using each of the six strategy factor clusters
(three spontaneous, three divergent) which matched the instructional conditions during the
three treatment weeks. The drawings were judged using these six strategy clusters and
aesthetic quality. In addition, descriptive analyses were made using drawing time, and
frequency and amplitude of GSR patterns.
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Chapter 11i

Results

I. Experiment |

Reliability »f Judgments

Table X1l, Appendix A, page 92, summarizes reliability estimates for the three
trained art judges on the 18 strategy criteria, over all drawing sequences from Experiment
| (N=480). Using the figures appearing in column three of Table XII (derived from the
formula based on number of raters and average inter-judge agreement, as indicated on the
bottom of Table Xll) as the fairest estimate of reliability, coefficients vary between .770
and .881, with an average of .819.

In an effort to learn what role art background and judge training placed in such L
judgments, and as a check on the judge team (who were closely associcted with the exper- ,
iment), two doctoral students in art education and two non-art majors (an undergraduate |
engineering student and the project secretary) judged a subsample of the drawing series.

This subsample consisted of 175 drawings. Three drawings were selected randomly from the
pre, treatment, and transfer period of each subject (in other words, 3x35= 105 this figure
including the three extra subjects who were carried through the experiment 2y, Four of the
18 criteria, two spontaneous, two divergent were judged by these two kinds of judges. On
the average, the untrained non-art correlated better with the trained art team (r= .466)
than did the untrained art (r=.404). Criterion 8 (elaboruiion, precision, pattern: divergent
strategy) for some reason was the least reliable criterion judged. In general, it appears that
for strategy judgments, unlike aesthetic quality judgments, specific training in the meaning
of the criteria (which are felt to be more descriptive than qualitative in the evaluative
sense) is more important than art background. These results are given in Table XllII,
Appendix A, page 93.

Analyses of Variance: Main Dependent Variables

Table V, page 31, summarizes the analyses of variance for treatment period gains ‘
on spontaneity total, divergency total, and aesthetic quality. Tables X1V, XVIll, and |
XX11, Appendix A, pages %4, 98, and 102, give complete figures for the analyses of !
variance summarized in Table V. No main effects or interactions are significant at the .05
or .01 level. Subjects classed as divergent tend to show gains in spontaneity and aesthetic
quality over those classed as sponfaneous (P= I,? .

Not wishing to demonstrate any bias in the selection of students for the cells for
which they were eligible, in the case of the three extra students their scores were averaged
with those of their counterpart in their cells. In other words, in three cells an average
score representit.,g two students was used.
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Table VI, page 33, summarizes the analyses of variance for transfer period gains.
This is the period in which stimulus conditions were reversed (factor D). Again, the
summary covers gains on the spontaneity total, divergency total, and aesthetic quality.
Tables XV, XIX, and XXIil, Appendix A, poges 95, 99, and 103, give complete figures
for the analyses of variance summarized in Table VI.

Transfer period gains on the three main dependent variables showed one main
effect, three two-way interactions, and three three-way interactions to be significant at
the .05 and .01 levels. On the main effect, subjects classed as divergent show significant
gains on aesthetic quality (P=.025) over their spontaneous counterparts, and this effect is
free of interaction.

The three significant two-way interactions - AxB and AxD on spontaneity total,
and AxD on divergency total -- are graphed in Figures 41, 42, and 40, respectively,
Appendix A, pages 124, 124, and 123. The AxD interactions both show male subjects as
being greatly influenced by a change in stimulus conditions, whereas female subjects show
less change in their strategies. Moreover, male subjects move in the strategy direction
generally associated with the stimulus condition (i.e., divergency with the still-life,
spontaneity with mind stimulus), but female subjects make a slight movement in the
unexpected direction. '

In keeping with earlier statements about classification factors, attention will be
focused on interactions involving these mostly where they interact with treatment conditions.
Because of the number of subjects within a cell (eight as opposed to four), two-way inter-
actions will also be given more attention than three way interactions.

Tables XVI, XX, and XXIV, Appendix A, pages 96, 100, and 104, give complete
figures for spontaneity total, divergency total, and aesthetic quality on switch (simulation
of perceived opposed strategy) gains. These tables, however, are not as revealing as are
Figures 27 and 31, Appendix A, pages 117 and 119, which illustrate how in simulation of
perceived opposed strategies the differences between subjects classed in the two strategies
cancels out.

Tables XVII, XXI, and XXV, Appendix A, pages 97, 101, and 105, give complete
figures for spontaneity total, divergency total, and aesthetic quality on post period gains.
Because often only one drawing was done following the "switch" drawing at the beginning
of the last session (week G), little interpretation of post gains will be made.

Tables XXVI, XXVIl, and XXVIIl, Appendix A, pages 106, 107, and 108, summa-
rize the means for spontaneous total, divergency total, and aesthetic quality for treatment
groups over the time line of the experiment (pre, treatment, transfer, switch, and post).
Perhaps more useful in illustrating the dynamics of classification and treatment factors across
these five time periods of the experiment are the figures which illustrate each of the main
dependent variables, one factor at a time, over the experimental periods (five time periods).
Taking each factor separately and showing its two levels over the experimental periods,
Figures 25 through 29, Appendix A, pages 116 to 118, summarize the dynamics of the
spontaneous criteria total . Figures 30 through 34, Appendix A, pages 118 to 120, summa-
rize the dynamics of the divergent criteria total . Figures 35 through 39, Appendix A,
pages 121 to 123, summarize the dynamics of aesthetic quality. These figures will be
discussed in Chapter IV.
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Table V11, page 35, summarizes the influence on strategy or style associated with
treatment factor D (implicit set, still-life and mind), as this is revealed by treatment
changes from pre, and transter changes from treatment. These changes are examined for
each of the 18 strategy criteria. Figures 28 and 33, Appendix A, pages 117 and 120, show
the typical "X" pattern associated with treatment-transfer comparisons on factor D on the
two strategy criteria totals.

Analyses of Variance: Subsidiary (Descriptive) Dependent Variables

Table VIII, page 36, summarizes subjects' self-ratings of their drawings during
treatment periods on scales representing Osgood's evaluative, activity and potency dimen-
sions of "meaning” (30). The scores analyzed are not gain scores, but consist of summa-
tions within each dimension over the period of three weeks (treatment, weeks C, D, and
E) and across the three bipolar scales used each week in each dimension. For the rating
form used, see Appendix C, page 180. What is being tested here, thus, is stability or
consistency of self-ratings under the same treatment conditions, but on different drawings
each time, and across three bipolar scales purportedly representing the same dimension in
Osgood's system. (For complete detail on the separate analyses of variance on the Osgood
Scales, see Tables XXXI, XXXII, and XXXIlI, Appendix A, pages 111, 112, and 113.)

A close look at Table VIl indicates that one significant F ratio occurs under the
Evaluative dimension. This is amain effect, free of interaction, in which subjects classed
os Spontaneous (C-1) see their own drawings as significantly better (higher on a good-bad
continuum) than do subjects classed as divergent (C-2).

It is on the Activity dimension, however, that the most significant F-ratios occur
There is one main effect, again on factor C, but it cannot be interpreted unambiguously
because there are three significant interactions and these all involve factor C. Figures 43
and 44, Appendix A, page 125, graphically portray the two-way interactions AxC and
CxE, respectively. The AxC interaction may be interpreted as showing that, regardless of
sex, spontaneous subjects see their work as more "active" than do divergent subjects (a
fact also shown by the significant main effect on factor C); but males classed as spontaneous
and divergent are close to each other in their activity ratings, whereas female sponta.ieous
subjects see much more activity in their drawings than do female divergent subjects. The
CxE interaction supports a trend seen in means on the main dependent variables in which
there is an association between more process feedback and spontaneity while the converse
is true for divergency. Thus, in this interaction, spontaneous subjects with more process
feedback perceive their drawings as more active, whereas divergent subjects with less feed-
back see more activity in their drawings.

An interesting interaction occurs between the two treatment factors, D and E,
further supporting general trends of Experiment I. This interaction takes place when gain
scores between weeks C, D, and E are plotted on the Osgood Activity Scales. Figure 47,
Appendix A, page 127, shows the nature of this interaction. When working from the still-
life (D-1) with less process feedback (E-2), subjects maintained their evaluative level,
whereas they showed great loss under more feedback. In working from mind (D-2), however,
with more process feedback (E-1), gain was seen, whereas the converse occurred with less
feedback. Figure 23, Appendix A, page 115, summarizes in bar graph form most of the
above described differences occurring on self-ratings using the Osgood dimensions.
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Table VII

Experiment |: Influence of Stimulus Set (Factor D)
on the Eighteen Strategy (Style) Criteria

Criterion  Strategy - Treatment Transfer Still-Life Mind Stimulus Set
Number Direction minus Pre minus Treatment Total Total Separation

1 S (-1) -.09 +.16 -.22% +.36 58%+*
(0-2) +.20 -.13

(D-1) .00 -.26 +.14 -.31 45
(D-2) -.05 +.14

(D-1) +.04 +.07 -.0l . 16
(D-2) +.08 -.05

(D-1) +.04 -.33 +.10 . .53
(D-2) -.10 +.06

{D-1) +.10 -1 . . .02
(D-2) +.12 -.07

(D-1) +.07 +.10 . . 31
(D-2) +.13 -.15

(D-1) -.10 +.27 . . 71
(D-2) +.16 -.18

(D-1) +.04 -.09 . . 18
(D-2) +.09

(0-1) -.11 . . .63
(D-2) +.06

(D-1) +.18 . . . 72
(D-2) -.03

(D-1) +.13
(D-2) +.01

* Jote that the totals are obtained by combining diagonals, thus (=.09) + (-.13) = -.22 and
*.20) + (+.16) = +.36. This is because Stimulus Set conditions are reversed from Treatment
during Transfer Period.

**Obtained by subtracting the one Stimulus Set from the other and disregarding the sign.
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Criterion  Strategy Treatment Transfer Still-Life Mind Stimulus Set

Number  Direction minus Pre minus Treatment Total Total Separation

12 S (0-1) -.07 +.20 -.27 +.21 .48
(0-2) +.01 -.20

13 S (O-1) .00 +.21 -.20 +.29 .49
(D-2) +.08 -.20

14 D (D-1) +.05 -.08 +.13 .00 13
(D-2) +.08 +.08

15 S (D-1) -.13 +.29 -.25 +.31 .56
(D-2) +.02 -.12

16 D (D-1) +.07 -.25 +.36 -.54 .90
(D-2) -.29 +.29

17 D (D-1) +.15 +.01 +.06 +.09 .03
(D-2) +.08 -.09

18 S (D-1) -.05 +.19 -.25 +.32 .57
(D-2) +.13 -.20

Total for 9 S criteria -1.86 +2.63 4.49

Total for 9 D criteria +1.74 -1.78 3.52
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Figure 24, Appendix A, page 115, summarizes in bar graph form differences
between classification factor groups on picture format choices, defined simply as the
number of vertical or horizontal drawings which subjects made. Table XXIX, Appendix A,
page 109, reports the analysis of variance results on the sum of horizontal picture format
choices. Table XXX, Appendix A, page 110, does the same for sum of vertical picture
format choices. Looking at results on the classification factors only (since sum of pictures
of a particular format is the dependent variable and, as such, cuts across all seven weeks
of the experiment), four main effects occur in these two tables and they are free of inter-
actions (with other classification factors). Males made significantly more horizontal
pictures than did females, and, conversely, females chose the vertical format significantly
more often than males. Art subjects classified as spontaneous also chose vertical format
significantly more often than their counterparts.

Several other descriptive analyses of variance were performed which may further
help to clarify what took place in Experiment |. Figure 45, Appendix A, page 136, shows
a difference in subject's perception of their own drawings which appears to relate to treat-
ment factor D (implicit set: still-life or mind) and classification factor B (art or non-art),
where the dependent variables is the amount of flexibility the subject perceives in his own
process stages (assigned to his time-lapse records of his drawings accordin_ to the form
found in Appendix C, page 179). Interpretation suggests that art subjects perceive more
flexibility in their process stages when working from the still-life, whereas the opposite is
true for non-art subjects.

Figure 48, Appendix A, page 127, indicates a difference in subgroups of the sample
prior to treatment periods. Using an index called $% (per cent of spontaneous drawings) at
pre (weeks A and B combined), art subjects, regardless of sex, are more spontaneous than
non=-art at the start, but males differ greatly on the training factor in S% (43%) whereas
females are closer (only 13% apart).

Additional Descriptive Data

Figure 22, Appendix A, page 114, summarizes in bar graph form differences occur-
ring on total $% (of drawings) for the three classification factors. As might be expected,
and as other analyses also bear out (see Figures 26 and 27, Appendix A, pages 116 and
117), art subjects and those classified as spontaneous did produce significantly more draw~
ings judged to be spontaneous in style than did their counterparts.

Several analyses were performed which involved drawing time (in minutes). Figure
21, Appendix A, page 114, summarizes some of the differences found during pre, treatment,
and transfer periods on drawing time. In all three periods, non-art subjects spent more time
on their drawings. Subjects classed as spontaneous spent less time on drawings during the
treatment period. In the transfer period, however, this same trend continued only for the
art subjects; for some reason, non-art spontaneous subjects took more time then than did
non=-art divergent subjects.

The effect of treatment factor D (implicit set: still-life or mind) is best seen by

reference to Figure 46, Appendix A, page 126. A strong effect occurs in treatment period,
where those working from the still-life take more time on their drawings than at pre, while
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the opposite occurs with those working consistently from their minds (a loss in time from
pre). During transfer period, however, the difference in drawing time built up over the
three treatment weeks generally persists, even though stimulus conditions are then reversed.

Relationships among Dependent Variables

Tables XXXIV and XXXV1, Appendix A, pages 130 and 131, report several kinds
of relationships between dependent variables and certain experimental and extra-experi-
mental conditions. Leaving out period seven, in which conscious style manipulation was
encouraged, Table XXXIV clearly demonstrates the significant positive connection between
aesthetic quality and the spontaneous strategy score, and aesthetic quality and amount of
art experience (quantified by the system developed by Burgart, 11). A corresponding
significant negative correlation is shown between the art experience index and the total
divergent score. Partial correlations holding the art experience index constant do little to
remove the fairly strong positive relationship existing between spontaneity and aesthetic
quality, andthe negative one between divergency and aesthetic quality in this sample.

Table XXXVI shows some rather spectacular changes in the relationship between
aesthetic quality and strategy scores which occurred during the first part of period seven,
when subjects were asked to simulate, after brief training in recognizing strategies, the
opposite of the strategy they perceived they typically used. A shift of +.769 occurs in the
relationship between divergent strategy and aesthetic quality, comparing the relationship
obtained in the first six periods with that of the simulation drawing. There is here the
suggestion that the high association reported earlier between spontaneous strategy scores and
aesthetic quality is attributable to the fact that the better students (in art, in art back-
ground) exercised stylistic choice favoring spontaneity, and that when they simulated the
opposed style, it also correlated positively with quality. The converse is true, to a lesser
degree, of the simulated spontaneous style. Yet there is still a relatively high correlation
between aesthetic quality of the first six periods and aesthetic quality of the switch draw-
ing (.605), although the relationship between aesthetic quality of the first six periods and
aesthetic quality of drawings done subsequent to the switch drawing (post), shows an increase
of .253 (or from .605 to .858).

The high negative correlation (-.759) occurring between the spontaiieous strategy
score and the divergent strategy score for the first six periods (combined), suggests how
nearly bipolar the twn strategies appear fo be, in action and in judging them. It is also
apparent that a fair degree of stability in strategy is being revealed, even as the paragraph
above gives evidence that cesthetic quality persists as consistent throughout all periods of

fheitudy .

Stability of Strategy Classification

Apart from the switch period, when subjects simulated what they perceived to be a
style opposed to their own, strategy would appear to remain relatively stable according to
the evidence presented so far. Table XXXVII, Appendix A, page 132, indicates that 71%
of the subjects retained their original strategy classification, when change is defined on
the criterion of total output (determined by total number of drawings judged to be more in
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one strategy than the other). The greatest error falls in the cell in which are found the
art subjects originally classed as divergent. Five out of eight of these must be counted
spontaneous on the basis of their total output. In contrast, four out of ten non-art subjects

originally judged to be spontaneous end up being divergent. It was this bias in classification

that led to more thorough screening of subjects prior to Experiment I1.

When the same criterion is used for final strategy grouping as above (called "total
S%" in the tables), subjects'self-ratings of their strategies at the beginning of week G,
with minimal instruction, are as accurate as their original classification, or slightly more
so. Tables XXXIX and XL, Appendix A, page 133, summarize the data on self-rating.

Of special interest in discussing the implicit set toward one or the other strategy
created by drawing stimulus conditions, is the choice of stimulus by subjects for simulating
perceived opposite strategy at the start of week G. Table XXXVIII, Appendix A, page
132, summarizes these choices. There is a significant departure from chance in choice
pattems. Nearly two-thirds of those classified as spontaneous chose the still-life to simu-
lote the opposed style, whereas four-fifths of those classified as divergent chose to draw
from the mind. Thus in their choice of stimulus conditions for switching strategy, subjects
gravitated to the stimulus condition inclined to reinforce the strategy they were trying to
achieve.

Figures 49, 50, 51, and 52, Appendix A, pages 128 and 129, graphically illustrate
the variability of style of typical art and non-art subjects during the experiment. Figures
49-and 50 show the typical patterns of art subjects. Figure 49 is the more typical of the
two, since it shows the characteristic strategy deflections found with changing stimulus
conditions during the treatment and transfer periods. Figure 51 illustrates the comparative
changelessness found among non-art subjects. Figure 52 gives an extreme example of
variability. This subject changed strategy classification during every time period of the
experiment. In most cases among art subjects, actual strategy change (as to dominance)
occurred during switch period. Typically, such a change did not even occur then, among
non=-art subjects.

Figures 7, 8, 9, and 10, pages 40 to 43, present drawings illustrating style varia-
bility. Figure 7 and 8 each contain sequences of three drawings which illustrate strategy

deflection which is associated with the implicit set created by changing stim " s conditions.

Figures 9 and 10 each controst "before" and "after" examples showing stre.«gy change
occurring on the "switch" drawing, on which subjects were asked to simulate the strategy
they perceived to be opposite to their typical way of working.

ll. Structure of the Detailed Art Strategy Criteria

Once all of the drawing sequences from Experiment | had been {udged on the 18
detailed strategy criteria presented before in Table 1I, page 19, the 18 criteria were sub-
mitted to a principal components factor analysis. Six factors were extracted, accounting
for 89.2% of the total variance of the matrix. The results of this analysis, in the form of a
varimax rotation, are given in Table [X, page 44.
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Figure 7: Experiment I: Sequence of Three Draw-
ings by a Spontaneous Subject Showing Strategy
Deflection Associated with Changing Stimulus Con-
ditions
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Figure 8: Experiment |: Sequence of Three Draw-
ings by a Divergent Subject Showing Strategy De-
flection Associated with Changing Stimulus Con-
ditions
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Figure 9:
Spontaneous Subject Showing Strategy Change on
“Switch” (Simulation of Perceived Opposed Strategy
in Period 7)
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Experiment I: Two Drawings
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Figure 10: Experiment I: Two Drawings by a
Divergent Subject Showing Strategy Change on

“Switch” (Simulation of Perceived Opposed Strategy
in Period 7)
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While the researcher felt there was an apparent logic in the clustering of the
criteria on the various factors, as Table XLI, Appendix A, page 134, indicates, the inde-
pendence of the factors left something to be desired. (Note that the factor numbers and
the signs found in Table XLI must be referred back to Table IX.) Except for factor 4, how-
ever, which deals primarily with criteria designating how a drawing is begun or attacked
(criteria 3 and 4, see Table 1l), the factors are not bipolar. There is still some argument,
therefore, that the strategies should be judged independently of each other where the
detailed criteria are concerned, and not on bipolar continua, even though on total scores
the two strategies are highly negatively related.

Using the results of the factor analysis as a guide, six clusters of criteria, three
clusters in each strategy, were designated and named. These will be referred to as S, Sll,
and Slll; DI, DI, and DIil, respectively. Their names and the criteria under each are
given in Table IV, page 26. Table XXXV, Appendix A, shows how these latter strategy
criteria factors related to Burgart's Art Experience Index for subjects in Experiment |. It
will be noted that DF-1 is most highly negatively correlated with Art Experience.

Figures 11 through 16, pages 46 to 51, present drawings illustrating the six strategy
factors (hereafter where strategy factors are mentioned they may be taken to refer to those
presented in Table IV). It should be kept in mind in looking at these examples that, within
a strategy, the factors are highly intercorrelated. In Experiment Il, for example, the three
spontaneous factors intercorrelate, on the average, .853; and the divergent, .845 (see
Table LXXI, Appendix B, page 173).

Ill. Experiment Il

Reliability of Judgments

Table XLII, Appendix B, page 13%, surimarizes reliability estimates for three trained
art judges (two new graduate research assistants, bet!: doctoral students, who had no involve-
ment in either Experiment | or I, and the researcher), on the six strategy criteria factors,
judged from the process series strips, and on aesthetic quality, judged from the finished draw-
ings themselves. As mentioned previously, strategy judgments were made across whatever
drawings were produced inteach one hour, weekly meeting. Thus six folders were judged
for each subject. Each judge worked independently, as mentioned previously, and the order
of judgements was varied. All in all, approximately 5,000 judgments were required, but
this was a considerable saving in time and energy over the number of judgments made follow-
ing Experiment |.

Using the figures appearing in column three of Table XLII (derived from the formula
based on number of raters and average inter-judge agreement, as indicated at the bottom of
the Table) as the fairest estimate of reliability, coefficients vary between .887 and .962,
averaging .918, for the six strategy criteria factors. The coefficient for aesthetic quality
is .905.
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Drawings lllustrating Strategy Criteria

Factor S-1, Process Dialogue

Figure 11:
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Figure 12: Drawings lllustrating Strategy Criteria
Factor S-ll, Spatial Continuity
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Figure 13: Drawings lllustrating Strategy Criteria
Factor S-lll, Big Central Attack
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Drawings lllustrating Strategy Criteria

Factor D-1, Controlled Detail
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Figure 15: Drawings lllustrating Strategy Criteria
Factor D-ll, Elaboration and Pattern
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Drawings lllustrating Strategy Criteri

Factor D-lll, Segmented Form and Space

Figure 16:
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Analyses of Variance: Main Dependent Variables

Table X, page 53, summarizes the analyses of variance for treatment period gains
on spontaneity total, divergent total, and aesthetic quality. Tables XLH{1, XLV, and
XLVIl, Appendix B, pages 137, 139, and 141, give complete figures for the analyses of
variance summarized in Table X.

Four main effects are significant in Table X. Two of these occur on the spontaneity
total. On factor C, strategy classification, subjects classed as divergent are gaining in
spontaneity significantly over those originally classed as spontaneous. On factor D, a
treatment factor, a very high F-ratio shows that stylistic instruction oriented toward the
sJontaneous strategy or style brought about highly significant change on the spontaneity
total . There are no other significant F-ratios on the spontaneity total either on main effects
or interactions.

On the divergent total, the same significance pattern is found. On factor C,
strategy classification, subjects originally labelled as spontaneous gain significantly on
divergency as compared with those classified as divergent. On treatment factor D,
instruction toward the divergent style significantly causes gains on the divergency total .
Again there are no other significant F-ratios, main effects or interactions. No significant
F-ratios appear at all under aesthetic quality.

Table X1, page 54, summarizes the analyses of variance for post gains on spontaneity
total, divergency total, and aesthetic quality. Tables XLIV, XLVI, and XLVili, Appendix
B, pages 138, 140, and 142, give complete figures for the analyses of variance summarized
in Table XI.

Two significant main effects may be observed in Table XI. On the spontaneity total,
treatment factor D has a continuing effect, in that stylistic instruction in the spontaneous
strategy persists into the post treatment period. A like effect, even stronger, occurs on the
divergency total, where the effect of stylistic instruction toward divergency also persists
into the post treatment period. These twe main effects can be interpreted unambiguously,
since there are no significant interactions.

On aesthetic quality there are no significant main effects, but two interactions,
each involving classification factors, are significant. An AxB interaction (see Figure 69,
Appendix B, page 175), shows that for male subjects the art majors are gaining significantly,
whereas for female subjects it is the non-art majors who are gaining in aesthetic quality in
post period. (In genera!, female subjects show greater gains in aesthetic quality in this
period, P=.10.)

There is also an AxC interaction, shown graphically in Figure 70, Appendix B,
page 178a. In this case, male divergent subjects are gaining over male spontaneous subjects,
whereas there is little difference between female subjects when classed by strategy, but what
there is favors the spontaneous. (In general, however, divergent subjects are making greater
gains in aesthetic quality in this period, but the difference is not significant.)

Further and more detailed analyses of variance covering treatment gains and post
gains for each of the six criteria factor clusters will be found in Appendix B, Tables XLiX
through LX, pages 143 through 154 .
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Back up data, in the form of means for main treatment groups, given by weeks, by
experimental period groupings, and as gains or losses over the beginning base, are also
given in Appendix B, in a series of Tables LXI through LXIX, pages 155 through 163. The
first three of these tables present data for the spontaneous criteria total, the divergent
criteria total, and aesthetic quality. Following these, data are given for each of the six
criteria factors,

Dynamics of Experiment 1l may perhaps be grasped most clearly by reference to a
series of figures which portray main treatment group means on the three key dependent
variables over a time line (the three experimental periods: base, treatment, and post).
For this material, see Figures 53 through 67, Appendix B, pages 164 through 171. Figure
68, Appendix B, page 171, shows the variation occurring on the grand means of the three
key dependent variables for the three experimental periods.

Clear examples of the dynamics presented numerically and graphically abcve are
given in pictorial form in Figures 17 through 20, pages 56 to 59. These examples each show
a sequenca of drawings running through the experiment which illustrate the impact of
stylistic instruction. Examples are given for trained and untrained subjects (art, non-art)
who were classified in the two strategies ot the start of the experiment.

Analyses of Variance: Subsidiary (Descriptive) Dependent Variables

In Experiment 11, concentration was focused largely on the main or key dependent
variables. Experiment | was in itself more descriptive, hence many additional variables
were surveyed there.

One question seemed worthy of pursuit, however, and that was the variation in
drawing time which might be associated with treatment or classification factors. Since a
standard time interval was used for in-process photographs, the number of photographs
recorded was taken as equivalent to the drawing time score.

. Tables LXX11 and LXXIII give the data related to these analyses (see Appendix B,
pages 175 and 175). Two main effects are seen in Table LXXIl (one of these is just short
of the .05 level). The first shows that spontaneous subjects (as classified) take significantly
less time than do divergent subjects, at treatment period. The other main effect shows a
persisting effect into post period, in which those receiving instruction in the spontaneous
style take less time in drawing than those instructed in the divergent style. Table LXM!!I
gives means for several CxD interactions (non quite significant at the .05 level) and irdi-
cates that it was the spontaneous subjects receiving instruction in the spontaneous style who
were most reactive in drawing time, exhibiting a decided loss in time spent on drawings for
both treatment and post periods.

A brief summary of galvanic skin response (GSR) patterns associated with character-
istics of the sample or with treatment conditions, as collected by a graduate research
assistant during the last three weeks of Experiment Il (weeks C, D, and E), is given in
Appendix D, page 181.
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Figure 17: Experiment ll: Drawings over Six
Consecutive Weeks by a Spontaneous Art Major
Instructed in the Divergent Style during the Treat-
ment Period

56

cme et e oL T b e S R

o et L el

T



A D A R IR I R AT P 1O A A g

Figure 18: Experiment ll: Drawings over Six
Consecutive Weeks by a Divergent Art Major In-
structedin the Spontaneous Style during the Treat-
ment Period
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Figure 19: Experiment Il: Drawings over Six
Consecutive Weeks by an Untrained Spontaneous
Subject Instructed in the Divergent Style during the
Treatment Period
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Relationships among Dependent Variables

Table LXX, Appendix B, page 172, is an intercorrelation matrix showing how
each of the six criteria factors relate to each other and to aesthetic quality. The high
intercorrelation of each of the three criteria factors within each strategy is shown, as well
as the strong negative relationships with the opposite strategy . Possibly both because of
better screening of subjects for s*rategy classification and because of treatment influences,
the relationship between spontarieity and aesthetic quality, and divergency and aesthetic
quality is much less biased than in experiment I. Table LXXI, however, suggests that some
bias still persists, os indicated by the .289 relationship between spontaneity total at base
period and aesthetic quality, as compared with the .069 between divergency total and
aesthetic quality for the same period. Treatment conditions, however, appear to cancel
this bias out, as the more talented students were then assigned to work in both styles.

Table LXXI also convincingly shows how art experience (Burgart's index) and
aesthetic quality are highly intercorrelated (average = .768). The base relationship
between this art experience index and spontaneity total is .319, somewhat higher than for
aesthetic quality. Experience becomes less associated with strategy totals during treatment
and post periods of the experiment, although its high relationship with aesthetic quality,
as pointed out above, persists throughout (but dispersed into both strategies or styles).

In general, these two tables reflect much less tendency for judgments performed in

Experiment Il to reflect an imbalance between style and quality. Perhaps as Huyghe (18)
feels it should be, here the aesthetic quality ... is equal in either conception .”
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Chapter IV

Discussion

I. Overview: How the Discussion of Results Is Organized

Chapter Il reported results in terms of the time sequence of this study: (1) Experi-
ment |, (2) Structure of the Art Strategy Criteria, and (3) Experiment ll. In discussing
results at this point, however, these time blocks will be ignored in order to speak more
broadly, across both experiments where possible, and in order to generalize in a manner
congruent with significant findings. Although the second experiment is based in part on
the first, both serve larger ends: (1) the search for terminology, constructs, and procedures
that will aid theory building on leaming in art, and (2) the long-range utility of the con-
cept of drawing strategies to such theory building. It is these larger ends that have been
used as guidelines in organizing this chapter.

II. Conditions Which Have Negligible or Ambiguous
Effects upon Drawing Strategies

Process Feedback (Experiment I)

Factor E of Experiment | manipulated the amount of process feedback which subjects
received. This treatment condition was operationally defined by whether subjects received
two time-lapse sequences or one sequence as feedback for self-evaluation. Originally it
was the intention to offer more or less feedback in the form of number of time-lapse photo-
graphs within the subject's preferred or chosen drawing for each of the drawing periods from
which selection for feedback occurred (weeks B, C, and D, for evaluation in weeks C, D,
and E). The thousands of prints that had to be handled in a short time, however, made this
idea operationaily not feasible; so the definition of amount in terms of number of sequences
rather than number of photographs was agreed upon. In the researcher's opinion, this was
a less appropriate form of manipulation of quantity than, say, five versus twenty time-lapse
photos from a single sequence would have been. It had not been foreseen that the form of
the sequences, uncut rolls, would more or less dictate this variable. Time order and quan-
tity of photos became factors in judgments of strategy to be performed later, so it was
decided upon that these uncut rolls would not be molested, for purely operational reasons.
But it must be confessed that this decision was made at some possible loss of power for the
feedback variable and might therefore limit or qualify the results obtained.

As indicated in Chapter 111, no significant main effects were noted on process feed-
back on treatment or transfer gains on any of the three main dependent variables (spontaneity
and divergency totals and aesthetic quality). During transfer period, however, there were
two significant AxBxE interactions, or.2 on spontaneous total gains, the other (the inverse
of the former) on divergency total gains. These were not reported in Chapter Ill, but they
can be observed in Tables XV and XIX, Appendix A, pages 95 and 99. These two three-
way interactions reveal that male non-art and female art subjects are gaining in spontaneity
and, conversely, male art subjects and female non-art subjects are gaining in divergency,
both under the E-2 or lesser feedback conditior..
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Under aesthetic quality gains for transfer period, a BxDxE interaction occurred
which again was not reported in Chapter 1l (see Table XXIII, Appendix A, page 103).
On this interaction, non-art subjects do better under less feedback, regardless of drawing
stimulus condition. For art subjects, however, more feedback seems to help those working
from the mind drawing stimulus condition during treatment period, and this effect persists
into transfer period, when the stimulus conditions are changed (that is, even when they
draw from the still-life).

While other interactions occur during switch and post periods on gains on sponta-
neity and divergency, it is felt that these data are not firm enough to merit close analysis
and discussion, since in the case of the simulated or switch gains only one drawing is
involved, and in the post gains (since it followed the switch drawing in the seventh week),
again, often a single drawing only is involved. In addition, the effect of the switch draw-
ing on any subsequent drawings of that period is ambiguous. The purpose of the switch
drawing was other than to reveal persisting treatment effects. In any event, what signifi-
cant F-ratios there are related to process feedback and interactions with it, are judged to
be beyond interpretation for the seventh week. Therefore, as earlier indicated, attention
is placed on treatment and transfer gains, and largely on main effects and two-way inter-
actions, since these are felt to be results which are firmer in stability and meaning. The
post transfer drawings were included largely to explore the question concerning how plastic
or changeaoble drawing strategies are. The analysis of variance program gave means for
various sub-groups of the design, and this was its main function. Discussion of switch
period will be discussed further below and in the section on drawing strategies.

Though blunted and somewhat ambiguous in the clority of the outcomes, factor E,
the process feedback variable does yield some trends. Figure 47, Appendix A, page 127,
has already been described, as has Figure 44, page 125. These both plot interactions
occurring with process feedback on the Osgood semantic scales used by subjects for self-
ratings during treatment weeks. In general, these show that the perception of more activity
for subjects classified as spontaneous is encouraged by more process feedback, and that the
perception of improved quality in one's works is enhanced by less feedback by those work-
ing from the still-life, while the opposite is true of those working from mind.

In general, a close examination of process feedback means in the two way inter-
actions occurring (as trends) with factor C (strategy classification) and factor D (implicit
set, stimulus conditions), supports several generalizations. It must be emphasized that any
generalizations on process feedback are tentative, and that the dynamics of Experiment |
are such that the interpretor's perspective is easily lost. First, there is a connection
between spontaneous subjects and more feedback and between divergent subjects and less
feedback. Secondly, there is a connection between the mind stimulus and more feedback
and between still-life stimulus and less feedback. Curiously enough, these connections are
seen most clearly in gains on spontaneity total and divergency total seen at switch period,
when subjects were asked to simulate styles opposed to their own. Here, those working
from the still-life with less feedback, and divergent subjects with less feedback, do quite
well in their effort to simulate spontaneity (as shown by gain scores). Conversely, those
working from mind with more feedback, and spontaneous subjects with more feedback,
simulate divergency well (as shown by gain scores). The average difference between spon-
taneity gains and divergency gains on the four comparison described above is .54 (on a
three point scale), with a range of .37 to .72.
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In summary on process feedback, it may be repeated that the representation of this
variable operationally in treatment conditions left something to be desired. What signifi-
cant interactions and trends occurred, however, are felt to be consistent and suggestive
for further research. More feedback appears to aid spontaneous subjects and those drawing
from mind stimulus. Less feedback appears to aid divergent subjects and those drawing
from the still-life stimulus. These effects are seen most clearly and as persisting when
subjects are attempting to simulate a style opposed to their own. The researcher hazards
the guess that the linkages with process feedback above are those that match, in theory,
the information processing and directed thinking processes attributed to the two strategies:
internal stimuli and "flow" for the spontaneous; external stimuli and "bits" for the divergent.

Learning Feedback (Experiment II)

In that they are not as clear in their operational representation in experimental
conditions, process feedback and learning feedback are much more difficult to discuss than
other independent varidbles. This is not only because they yielded less information that
was significant, but because their weaker representation in experimentation raises the
possibility of a "type I" error --that is, the likelihood that they are more important than
these particular experimental findings suggest. It is for this reason that an extra effort is
being made to assess any influences they may have.

Learning feedback, as previously described, involved direct and indirect mediation
of knowledge about the content of stylistic instruction, the induced set of Experiment 1.
Direct mediation of knowledge was operationally defined by the instructor taking the lead
in indicating to the subject correspondences and differences between his drawings and the
instructed stylistic content, and by the instructor suggesting ways the subject might achieve
the objectives of a given instructional period. All subjects received similar stylistic
instruction each of the three weeks of the treatment period. Only the mediation of results,
strategy for achieving objectives, etc., differed. Under indirect mediation, the student
found the connections between his drawings and the stylistic content, and he also set his
plans for achieving this content.

This variable was included, as was process feedback, to arrive at further refinements
on variables of proven effectiveness in an earlier research by the researcher and Burkhart
(6). In the earlier study, self-discovered criteria were shown to be more effective and
motivating to subjects than predetermined criteria. In the present research, the discovery
aspect was further studied, but in a context where a clear induced set or instructional
objectives and content were present (which was not the case in the earlier research). The
power of the learning feedback variable, however, was always felt to be such that it was
subordinate to the induced set variable. Therefore, its interactions with this varicble and
the classification variables were of major interest.

The lore and mystique of the artist clearly supports a variable like direct-indirect
mediation. As discussed elsewhere (6), there may be a decided instructional advantage to
the effort to work through the subject's own perception and idiosyncratic means of
evaluation.
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Findings on this variable are negligible. It did not interact significantly with the
induced set (factor D), nor with the three classification factors, and there were no signifi-
cant main effects. There was a tendency worth reporting, however, on a main effect on
aesthetic quality on post gains (see Table XI, page 54; P=.10), in which those under
indirect mediation made greater gains. There was also a CxDxE interaction (P=.10) on
aesthetic quality for post gains, in which subjects classified as divergent gain generally
in aesthetic quality under indirect mediaticn on both kinds of stylistic instruction (but
especially under divergent style instruction); but spontaneous subjects show a clear inter-
action between styl’ *ic instruction and mediation method, in which, under the divergent
style instruction, those given indirect mediation make great gains on aesthetic quality
while those with direct mediation show clear losses. The opposite is true for spontaneous
subjects under spontaneous style instruction. Thus on this interaction, spontaneous subjects
respond differentially to the mediation (learning feedback) variable, depending on the
stylistic direction of instruction, direct mediation going with spontaneous style instruction,
indirect with divergent style instruction. Divergent subjects gain over spontaneous subjects
in aesthetic quality at this period, and do so more under indirect mediation regardless of
content of stylistic instruction. Thus is repeated a tendency for spontaneous subjects to
appear as more reactive to experimental conditions.

The learning feedback variable did not significantly interact with any other vari-
ables, as already mentioned. There are not even tendencies to discusss on the spontaneity
and divergent totals for treatment and post gains. Inspection of the tables of means in
Appendix B, however, associates direct mediation with gains in spontaneity, whereas
indirect mediation is associated with gains in divergency and gains in aesthetic quality
(and the latter become especially clear after treatment stops, in post gains).

In summary, apart from aesthetic quality gains at post, and even there never reach-
ing F-ratios at the .05 level, the iearning feedback variable, represented as direct and
indirect mediational methods, had negligible impact on the dependent variables. Such
subtle influences as it did have, as shown by comparisons of means, appear to this researcher
as logical within the developing knowledge of drawing strategies. Direct mediation is more
to be associated with gains in spontaneity, indirect with gains in divergency. It must be
said, however, that the learning feedback variable played a very small role in Experiment
I1, judging by its effects, and what effects it had were related to aesthetic quality gains
(and even these were weak). As will later be shown, the effects of stylistic instruction were
so powerful and free of interaction in Experiment |l that all other conditions were dwarfed
indeed by comparison.

It was also apparent to the researcher that where the content and objectives of
instruction are clearly known by the instructor, as was true in detail in Experiment }l, it
may be a bit unnatural to be indirect in mediating feedback and setting future learning
strategy. It is all the more surprising, thus, that there was a suggestion that some element
of discovery or self-structuring continued to be associated with gains in aesthetic quality.
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I1l. Conditions which Noticeably Affect Drawing Strategies

Implicit Set: Drawing Stimulus Conditions (Experiment I)

In a recent paper (7), the writer discussed differences in time taken for drawings as
related to drawing strategy, art experience, and drawing stimulus conditions. Differences
in drawing time might be thought of as partially related to manner of processing information,
ability to handle information, and kinds of information to be handled. It is the latter, as
represented by the implicit set created by drawing stimulus conditions, that is the first,
simple and direct finding to be discussed. To round out its meaning, however, other con-
ditions (strategy, art experience) are considered simultaneously. The finding is that sub-
jects drawing from the still-life, drew for a longer time, and this effecr was further rein-
forced whenever they were classified as divergent and non=-art, for all of these conditions
related to time spent on drawings. Conversely stated, subjects who worked from mind
stimulus conditions, those classified as spontaneous, and art majors took less time on their
drawings. :

In a more direct fashion, however, the implicit set variable influenced changes in
divergency and spontaneity scores. As previously mentioned, Figures 28 and 33, Appendix
A, pages 117 and 120, reveal the characteristic "X" pattern occurring when treatment
gains and transfer gains are graphed for spontaneity and divergency totals. What the "X"
shows is the deflection on the strategy criteria totals when stimulus conditions are changed
at transfer period. What is represented, thus, is the fact that the mean for spontaneity or
divergency remains about the same under the same stimulus condition even though different
groups of subjects are involved (this is another way of saying the same thing). In short,
the still-life stimulus raised the divergency score, the mind stimulus the spontaneity score,
and these effects are seen in mean deflections when conditions are interchanged. The
clearest reaction to the implicit set variable is found among male subjects (these are the
significant AxD interactions of Figures 40 and 42, Appendix A, pages 123 and 129).

The best way to sense the effect of the implicit set variable is to refer to Table VI,
page 35, which compares, in detail, changes occurring on each of the 18 strategy criteria
over treatment and transfer periods. On one criterion, number 16, "size relationships
manipulated, " which is a divergent criterion, the still=life condition deflected scores + .36
over the two periods, whereas the mind condition caused losses of =.54. This is a total
separation of .90 between the two conditions, or an average separation each of the periods
of nearly half a point (on a three point scale). There are dynamics involved which show up
on Table VIl but not in the analyses of variance. The strong deflection occurs in comparing
transfer period with treatment, not treatment with pre (this is true in 17 out of 18 compar-
isons and is equal in the eighteenth). In other words, after experiencing the implicit set
created by a stimulus condition, a change of stimulus condition brings about an intensitied
implicit set toward the new stimulus condition, as this is seen in style or strategy deflections.
It is quite possible that this intensified reaction would subside with continued exposure.

More subjectively, the researchers detected an upsurge of energy and motivation
when the implicit set was varied; but this was not readable in any changes in aesthetic
quality. As Table XXVIIl, Appendix A, page 108, indicates, the still-life stimulus tended




to be related (but not significantly) to aesthetic quality during treatment and transfer
periods (combined gains of + .39 as opposed to + .02). (Figure 38, Appendix A, page 122,
shows this tendency graphically.)

During treatment period, as Figure 47, Appendix A, page 127, shows,subjects
perceived their own work as improving in quality when implicit set and process feedback
variables reinforced each other (DxE interaction) in a form congruent with strategy linkages
already noted with these two variables: when those working under the still-life condition
received less feedback, and those working under mind condition received more feedback.
(Interestingly enough, the groups identified above were also judged as making the greater
gains in aesthetic quality, as compared with their counterparts.)

Although not conclusive in terms of subgroups, the reader is referred to Figures 7
and 8, pages 40 and 41, where, for a student classified in each of the strategies, there is
shown a sequence of three drawings illustrating strategy deflection associated with changing
stimulus conditions.

In summary, the implicit set variable, which manipulated drawing stimulus condi-
tions, had a clear effect on drawing time and caused noticeable deflections in drawing
strategy. Strategy deflections were intensified when one drawing stimulus condition
followed the other. The still-life increased the divergency ratings of drawings; the mind
condition increased the spontaneity rating. Subjects worked longer from the still-life than
from mind. Male subjects were more influenced by implicit set than female. Subjects
reacted favorubly to the combination of the still-life stimulus and less process feedback,
and to the mind stimulus and more process feedback (corresponding to divergent and spon-
taneous strategy linkages). There was a slight tendency for the works done under the
still-life condition to be judged as of higher aesthetic quality.

Induced Set: Stylistic Instruction Conditions (Experiment 11)

As will be discussed in more detail later, the "switch" period of Experiment 1, in
which subjects simulated their perceived opposite style after minimal explanation of the two
styles, suggested the flexibility and conscious control that accompanied drawing strategies.
It was therefore a logical next step to study the changes and reactions that might arise from
direct instruction of style or strategy components. The detailed judgments of the 18 strategy
criteria used in Experiment | (which were already boiled down from the original 40 criteria
from a previous study, 6), led to factor analysis and the abstracting of six main style
clusters, three in each'strategy. It was this "content," in verbal and pictorial form, which
further encouraged direct instruction.

This material was organized so that one of the three clusters was taught each of the
three treatment weeks (each by a different instructor), and constituted the induced set
variable. Instruction was directed toward only one of the style or strategy types, so that
half of the subjects were reinforced in their beginning strategy classification, but the
remainder were instructed in the strategy directly opposed to their own.

By the romantic mystique of the artist, the common inheritance from the nineteenth
and early twentieth ceniury of most peoplie in the arts, which associates style (even in its
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generic character) with personality and depth psychology, it would be expected that there
would be resistance to changing one's wrrking strategy. There might easily have been, it
was reasoned, great frustration, blocking, hostility, and like reactions to any instruction
which "crossed" one's "natural" (or zven habitual) style. This possibility lingered in the
mind of the researcher and his assistants, even though there was the evidence from the
switch period of Experiment 1. V/hile there were minor difficulties reported by some sub-
jects when they tried to achieve the stylistic objectives of a given instructional session,
these were the exception. The ease and skill with which instructed content was incorpo-
rated into drawings, even v.here it meant a complete reversal, amazed the research team.

As the F-ratio's /eported in Chapter |l indicated, where the induced set variable
of Experiment 1l was concerned, effects were powerful and highly significant, without
interaction, and perristed significantly (with only a slight tapering off) beyond treatment.
The extreme nature: of the changes and persisting effects of the induced set (stylistic instruc=
tion) variable are best seen by consulting Figures 56 and 61, Appendix B, pages 165 and
168, which graih the means for this treatment condition on the spontaneous criteria and
divergent crit:ria totals. The curves in the two figures are almost identical, except that
the dotted oid solid lines are interchanged. The mean difference (on a five point scale)
between spontaneous style instruction (D~1) and divergent style instruction (D=2) on the
spontaneous criteria total goes from .21 before treatment, to 1.93 at treatment, to 1.57
after treatment. The corresponding figures on the divergent criteria total are: .03 at pre
or base, 2.14 at treatment, and 1.69 ot post. These differences are comparable on both
strategy dependent variables, being somewhat stronger on the divergent criteria (this slight
edge may possibly be related to the instructors' feelings that the divergent style character=-
istics are more "separable" from one another and therefore somewhat easier to present in
instruction).

For a feel of what these changes mean visually, the reader is referred to Figures 17
through 20, pages 56 through 59, which give sequential drawings by art and non-art majors
classified in the two strategies who received stylistic instruction in opposition to their
beginning classification. While rather outstanding instances of change are chosen to illus-
trate the power of the induced set variable, the patterns of means discussed above suggests
that these are by no means isoiated cases.

Although the strategy classification variable did not interact with the induced set
variable, during treatment period of Experiment |l subjects gained significantly in style
characteristics opposite to that in which they were classified, this significant effect dis-
appeared at post period, although the same pattern is revealed in the means there too.
Similar patterns of means occurred in Experiment |, but only approached significance
(P=.10) on spontaneity gains at treatment period. These data may be somewhat attributable
to "ceiling effects" or tendencies for regression toward the mean. In any event, these latter
tendencies are independent of induced set.

While no significant interactions of induced set on spontaneity and divergency gains
for treatment and post periods were noted, severai tendencies (probabiiities at the .10 level)
did occur on aesthetic quality at post period. The gist of these tendencies favors divergent
subjects, female subjects, art subjects, subjects receiving divergent style instruction, and
subjects receiving indirect mediation of learning feedback. Not a great deal can be made
of these tendencies, but it is interesting to read them over and reflect on the fact that the
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gains in aesthetic quality are delayed, occurring in post period of Experiment 1l. These
five favored categories produce an average aesthetic quality gain of .33 as compared to
.11 for the average of their counterparts (the strongest difference is between indirect and
direct mediation of learning feedback, and the least is between art and non=-art). In
general, greater gains in aesthetic quality occurred in Experiment Il than in Experiment I.
(In Experiment 1, favored conditions or groupings for gains in quality were male subjects,
non-art subjects, divergent subjects, and still=life stimulus condition, as compared to their
counterparts over treatment and transfer periods.)

In summary, a clearly structured induced set created by instructing subjects,
verbally and pictorially, in components of one of two analyzed styles, without regard to
subjects' prior styles, produces a highly significant shift toward that style, and this change
persists significantly into drawings done aofter instruction ceases. These effects are free of
interaction with sample characteristics or other treatment conditions. The effects achieved
make those noted under implicit set (changing drawing stimulus conditions) in Experiment |
seem very weak by comparison. Such effects as drawing stimulus conditions may have had
in Experiment 11 were easily cancelled out by the induced set (it may be recalled that in
Experiment |1, building on knowledge from Experiment I, and to act as a stabilizing control,
subjects classified as divergent drew only from the still-life, and those classified as spon-
taneous only from the mind).

While, in one sense, the strong and persisting influences of the induced set might

be said merely to show that one gets what he instructs for, nothing in the Titerature led the
researcher to expect the learning, the flexibility, and the change would be so pervasive.

IV. "Naturalistic" Aspects of Experiment |

The Idea of a Neutral Task Environment

In an earlier paper (7), the writer developed generalized concepts on how learning
in art may occur. It was felt that a subject's work would improve in quality and his style
become more complex and integrated through continued drawing, process feedback, self-
evaluation, and relatively constant environmental conditions. Earlier research (6) had, in
fact, led to these general conclusions.

In addition to these positions on the relatively "automatic" and cybernetic nature
of learning in art, it was felt to be desirable to observe the dynamics, the stability, the
very concept of drawing styles and strategies over a greater time period than heretofore,
away from group and instructor factors, and free from other direct environmental influences.
Central to this concern was the effort to record and preserve more records of drawing
processes, in depth and in detail for each subject.

The term "natural, " then, refers to the point of view developed above . These
assumptions, in operation, define the usage of the term. Their only justification resides in
that they are meant to represent the studio practices of artists, but, since the "studio" or
laboratory was to be used by a number of different subjects acting as “artists, " it was defined
in more neutral terms than any artist's studio would likely be. The recording methods them=-
selves made the studio more laboratory=like, although in interview and written statements
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collected at the end of the study, subjects did not report any negative feelings about
these conditions.

Learning to Learn in a Neutral Task Environment

The discussion in this section of the report is perhaps more subjective. Actually,
it attempts to make sense out of why not much happened, an effort that must involve con-
jecture. In a still more personal manner, what is involved is some purgation of rather
romantic ideas of how learning in art occurs.

As Table V, page 31, shows, no significant F-ratios occurred on treatment period
gains for any of the three main dependent variables. A few significant effects occurred
during transfer period. The only main effect was that of subjects classified as divergent
showing significant gains in aesthetic quality over their counterparts. Starting as low as
they did, divergent subjects showed gain in quality while spontaneous subjects lost slightly.
In general, however, there was little or no overall gain on the three main dependent vari-
ables in Experiment I, for treatment and transfer periods. The overall gains in means for
Experiment | were static, averaging .07 and .06 across the three dependent variables for
treatment and transfer. In Experiment I, corresponding figures were .06 and .19, not
greatly different, but there was in comparison much movement within the treatment vari-
ables, especially that of induced set.

Perhaps it was because of the relatively static nature of most variables in Experi-
ment | that the effect of the implicit set variable, which manipulated drawing stimulus
conditions, could be seen. The treatment to transfer reversal of drawing stimulus conditions,
as previously discussed, was particularly apposite in revealing these influences. What
trends were observable on the process feedback variable fitted into a logical picture of
implicit set-learning feedback-strategy classification connections, linking more feedback,
mind stimulus, and spontaneous subjects together on the one hand, and less feedback, still-
life, and divergent subjects on the other.

The biggest point to be made concerning Experiment |, however, is that less
happened than was expected. Working as they did without social reinforcement, direct
instruction, and learning feedback, subjects tended to "go nowhere," on the whole. Only
a few cases, subjects who on their own set themselves a discipline or direction in depth,
made outstanding gains in quality. And while some strategy explorations were observed,
these, too, followed no pattern that analysis would reveal . In general, subjects held to
their quality and style levels, except for the deflections noted earlier. The slight changes
that were noticed related to the purposely slight environmental manipulations (implicit set
reversal between treatment and transfer, process feedback, and the switch or simulated

opposite style).

In short, subjects did not "learn to learn" by merely doing sequential drawings (with
the slight exception of those who began on a very low level) and receiving process feedback
for self-evaluation. This neutral atmosphere maintained the beginning level of subjects on
the whole. Whenever the environment was at all changed, even in the slight manner of
this experiment, corresponding deflections on the dependent variables occurred. Subjects
perceived themselves relatively realistically (shown by agreement between expert judges
and self-perception on Osgood scales, on activity and quality dimensions), and showed
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themselves capable of great conscious manipulation of their styles when asked to work
opposite to their normal habit.

It seems likely, to the writer, that the idea of "depth" and "learning to learn” in
art requires for its support and revelation strong instructional and environmental conditions
and changes, or kinds of informational and value inputs not yet tested. Otherwise, the
"learning automaton," for "artists" at this level, goes around in a circle; and there is not
sufficient intrinsic motivation and internal direction likely to be present to argue for the
relatively static, neutral, cybernetic, depth art environment == at least not by itself. The
purpose of providing the researcher with records and observational data related to style,
however, was admirably served by these conditions.

V. Drawing Strategies Reconsidered

The data supporting the generalizations in this section are drawn from findings on
stability of strategy classifications, conditions minimally and maximally offecting strategies,
the factor analyses of the detailed strategy criteria, and correlation matrices of dependent
and descriptive variables.

To begin with, the durability and utility of the concept of drawing strategies is, for
the writer, enhanced by the two experiments of this report. At the same time, any unwar-
ranted or unquestioned assumptions concerning personality and style, inaccessibility of style
or strategy to instruction and change, and connections of a clear nature between style and
quality and creativity, have been laid forcibly to rest (continuing a process begun in prior
research, 6). Drawing strategies are seen as having psychological utility for describing in
neutral and operational terms, a coherent system of thought processes, compounded of ends
valued and transformations and means for acquiring them. The ends and operations are
indissolubly linked and interacting, possessing clear internal logic. Strategies are in one
sense not means for solving problems, but formal "algorithms” (this is a metaphor) which of
themselves generate classes of outcomes. These, though they never cease to amaze one in
their variety and complexity, are at the strategy level easily and reliably identified.

While earlier (6) the writer argued that the two strategies might be unrelated, the
evidence is overwhelming that they are clearly the opposite of each other == not point by
point, but in that the one thought-and-drawing process excludes, constrains the other.
Also, until clearer analysis is done employing transformational -operational ~evaluational
language, the components of strategies must be acknowledged to be highly intercorrelated.
This is shown by the fact that the factors of criteria of a strategy are themselves highly
intercorrelated. This is as true of the divergent as spontaneous strategy, even though the
former can be separated into what seems like more discrete criteria. Still, since only one
bi-polar factor was found (dealing with method of beginning a drawing), the writer resists
attempts to judge strategies in a bi-polar manner. It is the internal consistency of the
strategy under consideration,in all of its signs, that should be the judge's focus. Yet it
must be confessed that a global assessment of strategy from the final product correlates very
highly with the total of 18 criteria judged from detailed time-lapse drawing sequences.

Accidents of history and instruction would appear to have much to do with the
strategy a subject brings to the learning experiment. This is why more sampling or screening
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was required to balance the strategy classification variable in Experiment 1I. Experiment |
had shown that male art majors were most likely to be overwhelmingly spontaneous, and male
non-art majors overwhelmingly divergent. Art subjects, having had more schooling in

style, although rarely is it explicitly called that, were able in Experiment | to more con-
sciously manipulate or simulate an opposite style than were non=-art subjects (who were

more likely to misperceive their style). In Experiment I, also, where no reinforcement of
style occurred, art subjects would often shift extensively (but not in any orderly pattern).

In Experiment 1l, where instruction in style was directly undertaken, art and non-art
subjects did about equally well in changing their styles if the instruction they received
countered their usual way of working.

In a more subjective vein, the researcher and his assistants observed how stylistic
change may occur. First, in a more superficial manner a subject picks up the "externalia”
of a style, but his thought processes (his mental strategy) may still be as it was in the other
style. Thus one girl (see Figure 17, page 56 ) virtually redid the same landscapes she had
originally conceived and executed in the spontaneous style later in the divergent style.

In like manner, a subject used to working in a divergent strategy, would begin in a large,
bold, free, and undetailed manner, but might end by decorative elaboration, in a flat
plane spatial treatment virtually contradicting his beginning stages. Again, subjects might
complain that they could not perceive the still-life in large, undifferentiated, organic
terms. One girl who made a rapid change of style from spontaneous to divergent, had
hidden in her earlier works in the spontaneous style clear indications of size scale manipu-
lations, a rare occurrence in the spontaneous samples that have been judged. Still another
subject, non-art, in Experiment |, would begin with a controlled, linear, planar treatment,
but ended with clashing, free brush strokes, often concealing part of the earlier "controlled”
structure. In interview at the close of the study it appeared that she had been urged
toward freedom, texture and expression by a high school teacher, but had at the time in
college a teacher stressing discipline, observation, and contour. Again, a boy admitted
that he worked "freely and sloppily" because he "could not draw well or carefully" and
found it more fun to work loosely .

These instances may give some content to the statement that style or strategy is
remarkably plastic and consciously manipulable by subjects of college age. By and large,
conscious change of style did not act against the achievement of quality. In fact, switch-
ing styles or being instructed in opposed styles levelled out any sample bias correlating
aesthetic quality with spontaneity, so that it could be said that the achievement of quality
become equally likely in either style.

In summary, psychologically and experimentally, the concept of strategy or style
appears to be firm and useful, but quite plastic and consciously manipulable, by the self
and by direct instruction, with no loss in aesthetic quality. Strategies or styles are concepts
of great historically continuity, but can be revealed in endless and varied outcomes.

Within a particular style, however, it is the internal consistency despite the variations in
form and quality which are striking. The traditions in art education do not mention direct
stylistic manipulation, but treat it as a tabooed subject. When asked, for example, whether
she would have made sweeping reversals in styles on her own (having just done so under
instruction), an art major girl replied: "No, because | would not have begun differently;
and in my art classes | receive instruction only after | am underway. So | would begin as |
always had ."
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Vitality of style may depend on availability of alternatives, not one ot the
exclusion of the other. Or it may be that an alternative, while not pursued, clarifies the

style one chooses. Choice is thus emphasized over chance, accident, subtle influence,
and artistic mystique. In the individual's style, as in that of a culture, conscious change
and perspective may be needed to keep it alert and plastic, just as it was sensed that the
neutral depth environment of Experiment | did not encourage change and learning. While
the style one uses is not the end toward which subjects may consciously work, it appears
that certain ends emerge from one mode of though, others from the other.

V1. Evaluation of the Usefulness of the Chosen
Psychological Concepts for fheﬁsﬁf_udy of
Learning and Change in Sequential Drawings

In this study, as was described in Chapter I, there was a conscious effort to select
terms from psychological learning theory which might aid theory building related to learn-
ing and change in the sequential drawing context. The terms were structured, generally
and operationally, as follows:

1. Context or task environment:

Learning Set

a. Implicit learning set (Experiment I)
(1) still-life stimulus
(2) mental stimulus

b. Induced learning set (Experiment I1)
() Style instruction: spontaneous style
(2) Style instruction: divergent style

2. Feedback

a. Process feedback (Experiment I)
(1) More process feedback
(2) Less process feedback

b. Learning feedback (Experiment II)
(1) Direct mediation

(2) Indirect mediation

3. Evaluation (learner's response to feedback)

4. Transfer (reversal of implicit learning set conditions in Experiment [)

While these terms may indeed have been borrowed from psychology, their use in
the present context, and as developed in an earlier paper of the writer's (7), is deliberately
arbitrary, to a high degree, to fit his own series of drawing-learning experiments. Within
this arbitrariness, however, is the desire to rise to a broad level of generalization through
inclusive concepts which are logically related to each other on a higher level of
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abstraction, and represented partially in experimentatior: by explicit operational terms on
a lower level of abstraction. These two levels of absiraction are of necessity in constant
interaction, in that the large concept imputes breader meaning than merited to the opera-
tional concepts subsumed under it, while the sperational concepts in turn serve as a check
and correction to theory generated at the higher level of abstraction, since any new find-
ings on the operational level must be inicorporated into emerging theory.

Seen in this way, not the concepts themselves, but the structure into which they
have arbitrarily been placed is useful. It has given the researcher, operating with complex
human behavior in a field not structured for ease of empirical psychological inquiry, some
place to hang his theoretical hat. Even if it should later fall apart or be regarded as
fiction, it is seen as useful from this point of view. It is an attempt to escape from mere
fact collecting on the one hand, and theory too broadly separated from experimental
operaiions on the other.
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Chapter V
Conclusions, Implications, and Recommenda’ions

I. Conclusions

The two experiments reported herein have manipulated learning set and feedback
conditions,held evaluation relatively constant, and observed the results of transfer in revers-

ing implicit learning set (drawing stimulus) conditions.

Feedback Conditions

Feedback conditions were relatively weak in their effects (and in their operational
representation in experimentation), but what effects or trends existed were congruent with
prior findings on art strategies (6); and through association with learning set conditions, the
effects noted served to extend the knowledge of art strategies. Apparently the subtie
feedback variables of this study had some effect (usually delayed and appearing ofter treat-
ment) on aesthetic quality and (during treatment) on a subject's perception of his own
drawings. Specifically:

1. More process feedback appears to aid subjects classified as spon-
taneous and those drawing from the mind stimulus condition. (Experiment I)

2. Less process feedback aids divergent subjects and those drawing
from the still-life stimulus condition. (Experiment I)

3. The above interactions occur most clearly when subjects are
attempting to simulate a style they perceive as opposed to their own.
(Experiment )

4. The leaming feedback variable, represented by direct and indirect
mediational methods in instruction, had generally negligible impact on the
dependent variables. What effects it had were without interaction.
(Experiment |l)

5. Direct mediation is associated with gains in spontaneity, indirect
with gains in divergency. (Experiment Il)

6. There was a tendency for there to be a post period gain in aesthetic
quality for subjects receiving indirect mediation during treatment.
(Experiment 11)

Learning Set Conditions

Learning set conditions yielded clearest outcomes:

1. An implicit learning set, as determined in this study by drawing
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stimulus conditions, can be read on style and quality changes. This is
especially so when transfer effects are studied by reversing the drawing
stimulus conditions {actually, transfer does not occur, but rather a deflection
toward the expected effect of the physically existing stimulus condition,
apparently intensified by what preceded it). (Experiment I)

2. The still-life increased the divergency ratings of drawings; the
mind condition increased the spontaneity rating. (Experiment )

3. Subjects worked longer from the still-life than from mind.
(Experiment 1)

4. Male subjects were more influenced by implicit learning set
conditions than female. (Experiment I)

5. There was a tendency for subjects to react favorably to the combi-
nation of still-life and less process feedback, or, conversely, to mind stimulus
and more process feedback.  (Experiment 1)

6. There was a tendency for works done under the still-life condition
to be judged as of higher aesthetic quaiity. (Experiment I)

7. An induced learning set, represented by detailed stylistic instruction,
very significantly affects stylistic changes in the direction of the instruction,
without interaction, and with little influence on aesthetic quality (and that
is delayed). (Experiment Il)

8. The induced learning set persists sigrificantly into post treatment
drawings, with only slight recovery or regression to the benchmark style.
(Experiment Il)

9. Although not formally construed as a study of induced learning set,
the instruction to subjects to switch into the opposite of their perceived style
was, in effect, a blunt induced learning set, which produced significant,
conscious changes in style een graphically and in analysis tables by the
cancellation of differences between the strategy classification groups).

(Experiment 1)

Learning in a Neutral Task Environment

Change and learning are not clearly observable through mere repetition of drawings
over six and seven week periods, even under what were felt to be good conditions for self-
change and learning. A strong induced learning set appears to be needed. (Experiment |
compared with Experiment |I)

The Nature of Drawing Strategies

The utility and importance of the concept of drawing strategies or styles for the
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study of learning and change in art is incontrovertible. Specifically:

1. Judgments of strategy or style variables are highly reliable, and
these variables are sensitive to a variety of experimental conditions.

2. Detailed strategy criteria are highly intercorrelated. Even factors
derived by factor analysis of detailed strategy criteria are significantly and
highly related. Though the two strategies have high negative intercorre-
lation, there is no one to one matching of detailed criteria, as they appear
on factors, that would suggest judgments should be made using bipolar sclaes.

3. There is a consistent tendency for subjects classified as spontaneous
and as art majors to score higher on aesthetic quality (but not on gains on
aesthetic quality). A comparison of samples in Experiment | with Experiment
11, however, suggests that this common finding may be a bias in sampling, in
which there is merely less representation of strong divergent styles in art
samples and, conversely, spontaneous styles in non-art.

4. Styles or strategies are extremely flexible and easily influenced,
both directly and consciously, and indirectly and without awareness.

Sample Characteristics and Reactivity of Subjects

1. It is difficult to find divergent art males among art students, unless
an effort is made to include design and architecture options.

2. 1t is difficult to locate spontaneous non-art males without wider
sampling than is required to locate divergent non-art males.

3. Spontaneous subjects, male subjects, and art majors are more
reactive to experimental influences.

4. Gains in aesthetic quality are most associated with divergent
subjects, with female subjects, and those receiving divergent implicit or
induced learning sets. Where gains in aesthetic quality are concerned, thus,
Tesser reactivity and greater adaptation to experimental conditions are
likely to be found.

The Szlected Concepts for Describing Learning Experiments in Drawing

Though hardly a bona fide conclusion, the researcher feels that both the search for
concepts in psychological Tearning theory which might be translated into the aborning
psychology of art, and the admittedly somewhat arbitrary structure of such concepts woven
for this study, are justified, valuable procedures. Whether this is merely the builder's pride
and involvement must await further testing.
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Il. Implications

Strategies appear to be plastic and open to conscious change and direct instruction,
despite a near taboo on this score in art education. It would appear that choice, habit,
and various kinds of direct and subtle reinforcements more stringently influence drawing
style than global personality traits. Although some "fit" undoubtedly can be found between
style in art and personality dynamics, the connection is much more tenuous than the litera-
ture (e.g., references 18, 34) or the researcher's prior studies and those of his associates
(references 6, 8, 12) would have it.

Something of a "hare over turtle" and "turtle over hare" effect may be present in
the reversals noted between reactivity to experimental conditions and adaptation, the
former seen as extreme style fluctuations, the latter as gains in aesthetic quality. In
general, the indirect and subtle conditions of experimentation would appear to be linked
with gains in aesthetic quality. Such gains, however, were slight and delayed (post treat-
ment). Although spectacular changes in quality are reported in the literature on art edu-
cation, the question rises as to how representative or rare such occurrences really are.

It seems to the researcher that not personality, but the logic of the role one assumes
in choosing a strategy or style (consciously or by long=standing habit) is the clue to the
observed linkages between style and experimental conditions. This viewpoint is seen as
endorsing the "expectancy theory" of perception. Thus it "makes sense" that more process
feedback aided spontaneous subjects and those drawing from mind stimulus, whereas less
process feedback aided divergent subjects and those drawing from still-life stimulus. In
[ike fashion, direct mediation of learning feedback was linked to the spontaneous style,
indirect mediation to the divergent. These data were seen as matching the information
processing and directed thinking processes attributed to the two strategies: internal stimuli
and "flow" for the spontaneous; extemnal stimuli and "bits" for the divergent. In other
terms, one might refer to the "reactivity" and "adaptation" levels discussed above.

In the "mediation" variable,, the association of direct with spontaneous, indirect
with divergent, suggests a qualification of the internal-external stimuli (a poor use of terms,
admittedly) where the interpersonal sphere is concerned. Direct mediation here refers,
most likely, to intensification of feeling, as well as to "flow" of information for the spon-
taneous style, and to dispersal or levelling of affect, as well as to "bits" of information for
the divergent style. While in the interpersonal sphere this tendency here noted is in con-
trast to the positive "opposites" effect noted in prior research (6), in the present study the
"style" of the instructor was not a factor, as in the former study. And mediation of learn-
ing feedback in the present research was decidedly subordinate to the strong induced learn-
ing set variable which was its focus and source for comparative content.

Somewhat contrary to the implications read into a prior study (6), and to a position
taken in a recent paper by the researcher (7), to repeat what was given as a conclusion
above, change and leaming are not clearly observable through mere repetition of drawings
over six and seven week periods, even under what were felt to be good conditions for self-
change and leaming. A strong induced leaming set appears to be needed.

Strategy or style is more open to change under experimental conditions than aes-
thetic quality, and, thus, at this point in time, to scientific study. In a sense, however,
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strategy is "form" and not “"content," the "plan" and not the "problem," the "procedure"
and not the "pretext," the "mode of thought" and not the "matter." In other words, that
aesthetic quality is not greatly influenced by the severe style changes observed is in itself
provocative. To the researcher, it was unexpected. It was thought, for example, that
style instruction would result in significant quality change for non-art subjects, but this
did not occur.

In still another sense, however, no one in the arts likes to separate content and
form (let alone attempt a definition of either); and strategy is not form but the form-maker,
or form is its residue, so to speak. Here there is need for "meta-concepts" which can pick
up the thorny problems of symbol-making, thematic pretext, idiosyncratic content, guiding
myth, emergent myth, or what have you.

The instrumentation for this research was more than adequate in producing process
records, in the form of time-lapse photographs, for judgment and experimental feedback .
The thousands of records resulting (around 20,000, is the estimate), constitute potentially
valuable records for closer scrutiny of strategy dynamics. Judgments completed for this
study, however, suggest that much less in-process data is necessary to make reliable and
sensitive strategy assessments; but because the process feedback varicble is still in need of
further experimentation, it seems too soon to change the data collection method. Instruc-
tors in Experiment 1I, also, felt it valuable to have such complete records available for the
feedback-evaluation part of the experiment.

In summary, the implication drawn from this research is that the taboo on direct
style instruction, and the romantic mystique on style related to this taboo, are open to
question, upon consideration of how styles can be literally reversed with little or no offect
upon aesthetic quality. Despite this extreme plasticity of styles, a logic is discernible
between a chosen style and the environmental and experimental conditions to which it is
responsive. By and large, aesthetic quality changed little in these experiments, either
from repeated drawing or experimental conditions. As mentioned, such gains as were
observed were not related to the induced and indirect style changes, at least not where these
occurred in their strongest forms. The importance, generally, of strong induced learning
sets for bringing about any kind of change in drawing styles, seems inescapable. Again,
such emphasis on direct, detailed instruction as used in this study (Experiment lI), stylistic
or otherwise, is rarely seen in art education literature. It must be remembered, however,
that this direct instruction had as its content no polemical or qualitative bias. lts content
was the internal logic of a style or strategy, as revealed through progressive analyses from
research itself.

I11. Recommendations for Further Research

While a host of research problems could be detailed, the following strike the
researcher as most fruitful for further study:

1. As an aid to explanatory power and theory=-building, continued
borrowing and construction of selected concepts into logical systems is
encouraged. At the present, almost no systems related to empirical research
exist within the psychology of art.
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2. There should be continued study of the 20,000 in-process records
of this study. One such study, in progress, given as an example, manipulates
the in-process stage of a drawing as a factor in determining the quality and
meaning which a judge will assign to a drawing.

3. Because the language applied to in-process series is inclined to be
descriptive and passive, rather than operational and transformational,, simu-
lation of drawing strategies by computers and like but simpler means is
recommended. Such simulations should have a generally salutary effect on
the language used for styles and strategies, rescuing them from philosophical
or critical language, useful in their proper context, but obfuscating within
the psychology of art.

4. The reactivity -adaptation phenomena, alluded to in prior discussion,
os related to style, experimental conditions, and gains in aesthetic quality,
needs clarification.

5. The feedback variables, process feedback and leaming feedback,
need continued study and stronger representation in chosen experimental
operations. Since tendencies on these variables were logical and provoca-
tive, they should be retained and strengthened.

6. Since subjects can perceive their own strategy and work with fair
objectivity, and since they can consciously and effectively change their
style, experimentation could well emphasize self-chosen induced learning
set and learning feedback conditions, and contrast these with the arbitrarily
assigned conditions of this study. It would be particularly enlightening to
see whether the strong stylistic changes noted under present conditions would
occur. The guess is that they would not.

7. The question of congruent vs. opposite style-experimental condition
linkages in the interpersonal influence sphere, remains partly unresolved:
that is, where style change and quality change are the concern, is it better
or not to have similar style and treatment conditions, where these are mediated
by a person? Should, for example, a subject classified as spontaneous be
given direct, forceful mediation? This question is hard to answer, for it is
likely that it interacts with other experimental conditions. It is not felt to be
beyond simulated role experimentation, however.

8. Most important to the researcher at this point, is the suggestion
that the strong induced learning set dealing with direct stylistic instruction
be crossed with an equally strong induced learning set dealing with the
nsymbolic content sources" which might operationally represent the ideas,
feelings, pretexts, or myths behind the drawing activity. in one sense,
such a variable would represent the "extra-art" influences which may indeed
partially determine aesthetic and creative differences in drawings. If this
recommendation seems vague, it is doubtlessly because of the inadequacies
of language and thought at the present moment. It is, frankly, the research-
er's "hunch" of where to go next (along with recommendations 1, 3, and
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6 above). Borrowed, selected, and arbitrary concepts are not yet avail-
able for this task. In the art lore, these extra-art forces are variously
attributed to a tradition; the "mystery" of the craoft, art, or medium; and
to the artist, master, or teacher. In experimentation, such influences
would be symbolically represented through induced learning set conditions.
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Chapter VI

Summary

1. The Problem and lts Background

Two closely related art learning experiments were conducted in a setting where
college undergraduates, trained and untrained in art, made sequential drawings over a six
and seven week period under relatively constant conditions, except for the introduction of
controlled treatment influences. Both experiments grew from earlier research (Beittel, 6).
The second experiment built, in part, on the outcomes of the first. The first experiment
was deliberately kept more "naturalistic" in climate, which meant that treatment conditions
were subtle and indirect.

Experiment | was so structured that it would yield many records and drawings for
further descriptive analysis of drawing strategies. The concept of drawing strategies
developed in earlier studies (references 6, 7, and 8) was submitted to extensive scrutiny
through detailed judgments of process records (time-lapse photographs of the evolution of
drawings) and a search for simple structure in these.

There was a conscious attempt to select terms from psychological learning theory
which could be used on a high level of abstraction for theory building on learning in art.
The terms chosen were given somewhat arbitrary definitions and built into a structure in
relation to one another. It was reasoned that on a lower level of abstraction these terms
could be represented by a variety of operationally defined treatment or environmental
conditions. An attempt was made to utilize these structured concepts in this manner in the
experiments of this study.

There were a number of related studies felt to be important as background to the two
experiments of this study. The art strategies used herein, spontaneous and divergent, were
delineated in previous literature (references 6, 7, and 8).” The general nature of strategies
has been described in psychological writing (references 9, 10, and 26) and in experimen-
tation involving simulation of human problem=solving heuristics on computers (references
28, 29). As used in art, strategy as a concept has much in common with certain usages of
the term "style," especially as this term took on formal criteria which set two antithetical
styles off from one another (e.g., Wolfflin, 37, and Rothschild, 34). The lore of art
associates style with a pervasive temperament or personality to be found in a period, place,
or person (references 18, 19, 33, and 34), but this tendency, in a more general form, may
also be found in psychology (references 4 and 20). Most contemporary art historians and
critics, however, are more cautious and scholarly in their treatment of style (e.g.,
Gombrich, 14, 15; Ackerman, 1, 2; Schapiro, 35; and Peckham, 31).

As background to this study, it was also felt to be significant that there are view-
points in the literature suggesting possible formal, repetitive, and developmental bases for
change in art (e.g., Kellogg, 21; Alexander, 3; Morris, 27; and Peckham, 31). And the
present experiments were the direct outgrowth of earlier ones which delineated and repre-
sented a "self-reflective learning environment," by the writer and Burkhart (reference 6).
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Finally, the ground work for selection of concepts from psychological learning theory was
carried out and reported in a paper completed just prior to this research (Beittel, 7).

In summary form, the concepts selected and defined for this study were as follows:

1. Context or task environment, as represented by the learning set.
There may be an implicit learning set of which the learner is not consciously
aware and which may arise from subtle environmental conditions or predis-
posing characteristics of the learner himself. The experimenter, however,
must designate implicit learning sets as such only when they are clearly
represented by subject classification or (subtle) environmental conditions
built into the experiment design. Verbal instruction is typically not
included under this term. An induced learning set is represented by overt,
primarily verbal (but not necessarily) instructions concerning what is to be
learned, how it is to be learned, etc. Here the learner is left with little
doubt about the nature of the task environment.

2. Feedback has two subcategories: process feedback and learning
feedback . Process feedback refers to some defined sample of a learner’s
performance (time-iapse in-process photographs of drawings in this study)
which are made available to the learner ot a specified time and under
stipulated conditions within an experiment. In learning feedback, there
is information (knowledge of results) conceming the status of a drawing,
especially where that information is tied directly to an induced learning
set. Such information is typically verbal, but need not be.

3. Evaluation is arbitrarily restricted to the learner’s response,
usually overt and under stipulated conditions in an experiment, to one or
both forms of feedback. Again, this is apt to be represented by oral or
written verbal response, but need not be.

4. Transfer is a term referring to a broad test of the power,

» by . .
retention, positive or negative effect of learning or of some treatment
condition in a modified task environment.

iIl. Objectives

Experiment | attempted to set up a naturalistic task environment in which an implicit
learning set (differing drawing stimulus conditions) and process feedback (more or less time-
apse photos of drawing processes) were varied. After the treatment period, the transfer
occurring when implicit leaming set conditions were reversed, was observed. Af the Tast
session, an exploratory induced leaming set was introduced which, after minimal descrip-
tion of the concept of art strategies, asked subjects to simulate the opposite of their
perceived strategy.

Indirectly, Experiment | was also designed to test whether subjects would change in
style or aesthetic quality in the relatively neutral, naturalistic task environment, as the
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result of a series of sequential drawings over a seven week period, under minimal influence,
but provided with process feedback and a procedure for (self) evaluation.

In addition, Experiment | yielded extensive in-process records of drawings. These
were the basis for analysis of the structure of detailed art strategy criteria (the most exten-
sive to date).

Experiment |l attempted to create a clearly instructional task environment in which
an induced learning set (style instruction toward the spontaneous or divergent style) and
learning feedback (direct or indirect mediation of information concerning the relationship
of the learner's drawings to the induced learning set) were varied. The content for style
instruction, verbal and pictorial, was derived trom the factor analysis of the detailed art
strategy criteria performed on judgments from works from Experiment |. In Experiment Il
subjects classified as spontaneous or divergent at the beginning of experimentation worked
under an implicit set (drawing stimulus conditions) found to relate to their strategy classi-
fication in Experiment | (spontaneous subjects drew from mind stimulus, divergent subjects
from the still-life).

IH. Method

Subjects worked in what might be called a laboratory studio. They worked one at
a time, for hourly periods. Standard drawing pad, black drawing ink, brushes, pen, and
mixing pans were used, and these remained constant. Subjects sat or stood at a drawing
table over which was mounted at a 45 degree angle a front surface mirror, from which an
electronically operated and timed "robot" 35mm. camerapicked up time-lapse records of
each drawing. The camera and related instrumentation were out of sight of the subject.
Twenty time-lapse photos were taken, on the average, of each drawing.

Under stipulated conditions, an assemblage-like, many sided still-life was used as a
drawing stimulus. When not in use, the still-life was out of sight. It was on rollers so that
it could be positioned, when used, as the subject desired. The room was private, quiet,
and free from distracting sounds and sights. When the still-life was not used, the subject
was surrounded by white walls, free of decoration.

Both Experiment | and Experiment Il had the same underlying experimental design.
This was a balanced multi-factor analysis of variance design of five factors, with two levels
each (2x2x2x2x2). In each experiment, factors A, B, and C were classification factors
(sex, art training, and beginning art strategy, respectively). Factors D and E were treat-
ment factors, as follows:

Experiment |

Factor D: implicit learning set
D-1, still-lite stimulus
D-2, mind stimulus

Factor E: process feedback
E-1, more process teedback
E-2, less process feedback
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Experiment |l

Factor D: induced learning set
D-1, style instruction: spontaneous style
D-2, style instruction: divergent style

Factor E: learning feedback
E-1, direct mediation of information
E-2, indirect mediation of information

Experiment | lasted seven weeks (A, B= base or pre; C, D, E=treatment; F=
transfer; G=switch and post). Experiment || lasted six week (O=screening; A=pre; B, C,
D=treatment; E=post). In Experiment Il an effort was made to obtain better balanced
classification cells by wider screening of subjects.

The sample in both experiments consisted of undergraduate males and females, art
majors and non-majors, classified as beginning in the spontaneous or divergent strategy,
each in equal numbers. Subjects were largely sophomores. There were thirty~two in each
experiment.

Dependent variables consisted of spontaneity, divergency, and aesthetic quality.
These were represented as gain or change scores from the benchmark (pre-treatment) position
of each subject. The strategy or style variables were judged from the in-process, time-
lapse photographic series, while aesthetic quality was judged from the actual completed
drawings. In Experiment |, 18 detailed strategy criteria were judged. In Experiment II,
six strategy factors (criteria clusters) were judged.

Additional descriptive variables were analyzed (particularly in Experiment I)
including time for drawings, vertical-horizontal format choices, and Osgood scales for self-
ratings of drawings. During the last three weeks of Experiment 1, GSR patterns were
recorded during the first drawing of these sessions and Tater analyzed.

In the analyses of variance, attention was directed mostly to treatment gains and
transfer or post gains. The error term used for analysis of variance included all of the four
factor interactions (giving it six instead of one degree of freedom).

In both experiments, judgments of dependent variables were intercorrelated in
various ways to understand their structure. The detailed judgments of the 18 strategy cri-
teria performed on works from Experiment | were intercorrelated and submitted to a principal
components factor analysis and varimax rotation, from which six factors, three in each
strategy, were derived. These became the week to week content of factor D (induced learn-
ing set, style instruction) in Experiment 1l and were also the basis for judgments of the

strategy variables on works from that experiment.
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IV. Findings and Conclusions

Reliability of Judgments and Description of Strategy Factors

Judgments of strategy and aesthetic quality were highly reliable (averaging .819
for Experiment | and .918 for Experiment 1l). Factor analysis and factor rotation of the 18
detailed strategy criteria used in Experiment | produced six factors, three in each strategy,
with acceptable apparent logic behind them. These were labelled as follows: (1) process
dialogue (spontaneous); (2) spatial continuity (spontaneous); (3) big central attack (spon-
taneous); (4) controlled detail (divergent); (5) elaboration and pattern (divergent); and (6) ‘
segmented form and space (divergent). These factors are such that, looking across strate- 4
gies, 1 and 5 may be compared, as may 2 and 6, and 3 and 4. The six factors are, how-
ever, highly intercorrelated. Total scores for spontaneity and divergency, across factors ;
or criteria, are highly negatively correlated. Since criteria from the two strategies do not ;
occur, (with one exception, for the way a drawing is begun) on the same factor, it was
argued that they should not be considered as strictly bipolar.

Effects of Feedback Conditions

Though weak in their effects (and in their operational representation in experimen- %
tation), feedback conditions did help to extend knowledge about art strategies. In Experi- i
ment !, more process feedback aided spontaneous subjects and those drawing from the mind 3
stimulus condition, and less process feedback was associated with divergent subjects and
the still-life condition. In Experiment I, there was a tendency for direct mediation of
information, or learning feedback, to be associated with gains in spontaneity, while in-
direct mediation was related with gains in divergency. Post treatment gains in aesthetic
quality occurred for subjects receiving indirect mediation of learning feedback (during
treatment).

Effects of Learning Set Conditions

In Experiment |, an implicit leamning set, determined by drawing stimulus conditions,
was related to style and aesthetic quality changes. This was especially true when treatment
and transfer periods are compared, since the drawing stimulus conditions existing in the
treatment period were reversed during transfer. The still-life increased the divergency
ratings of drawings; the mind condition increased the spontaneity. Subjects worked a longer
time from the still-life than from mind. Male subjects were more influenced by implicit
learning set conditions than female. There was a tendency for subjects to react favorably
to the combination of still-life and less process feedback, or, conversely, to mind stimulus
and more process feedback. Works done under the still-life condition were judged as of
slightly higher aesthetic quality.

In Experiment I, an induced learning set, in the form of detailed stylistic instruc=-
tion, very significantly aoffected style change in the direction of the instruction, without
interaction, and with little influence on aesthetic quality (and that delayed). These effects
persisted significantly into post treatment drawings, with only slight recovery or return to
the benchmark style of a subject. In Experiment |, in the last week of the experiment, a
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kind of induced leaming set relating to style was given a trial when subjects were asked

to simulate the opposite of their perceived style and were able to produce conscious,
significant changes in style.

Learning in a Neutral Task Environment

In comparing Experiment | with Experiment 1l, it was observed that change in style
and quality did not occur through mere repetition of drawings over a seven week period,
even under what were felt to be good conditions for self-change and learning. Apparently
a strong induced learning set or its equivalent is needed.

Drawing Strategies

The utility and importance of the concept of drawing strategies as a focus for the
study of learning and change in art was further underscored by this study. As mentioned
above, strategy criteria, in several forms, can be reliably judged, broken into logical
factors, and these made the content for stylistic instruction. Although consistently chosen
and displayed by a subject in the absence of environmental influence, styles or strategies
are extremely flexible and easily influenced, both directly and consciously, and indirectly
and without a subject's awareness.

Connections (interactions) observed between strategy classification or gains on
strategy dependent variables, suggested that linkages are congruent with the internal con-
sistency of a strategy, not in opposition to it. It was reasoned, for example, that sponta-
neous subjects responded to "flow" of information and internal stimuli (direct mediation,
more process feedback, mind stimulus), while divergent subjects responded to "bits"
(indirect mediation, Tess process feedback, still-life stimulus).

Sample Characteristics and Reactivity of Subjects

In general, it was difficult to find divergent art males and spontaneous non-art
males. Spontaneous subjects, male subjects, and art majors are more reactive to experi-
mental influences. Gains in aesthetic quality, however, are likely to be associated with
divergent subjects, female subjects, and those receiving divergent implicit or induced
learning sets. Such gains are often delayed and post treatment, favoring, in general,
lesser reactivity and greater adaptation to experimental conditions.

Evaluation of Selected Concepts for Describing Learning Experiments in Art

Although it may be only a temporary gain stemming, in part, from the builder's
pride and involvement, it is felt that the concepts chosen and defined for the purpose of
advarcing theory in learning within the psychology of art did serve the function of weaving
the scattered findings of the two experiments of this study into one fabric. The use to which
these concepts are put herein, however, presupposes a primary focus on strategy or style
changes as a problem of fundamental importance to the psychology of artistic creation.
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V. Implications and Recommendations

One of the chief implications drawn from this research is that the taboo on direct
style instruction, and the romantic mystique on style supporting this taboo, are open to
serious question, upon consideration of how styles can be literally reversed with no
apparent harmful side effects. Despite this extreme plasticity of styles, a logic is discern=-
ible between a chosen or induced style and the environmental and experimental conditions
to which it is open or closed.

By and large, aesthetic quality changed little in these experiments; and such gains
as were observed were not related to repetition of drawing experiences or to the strongly
induced style changes.

Apparently strong, induced learning sets are necessary to bring about any notice-
able change in drawing styles, although subtie effects from implicit learning sets can be
analyzed. While there was an example of direct, detailed instruction in this study, it had
in its content no polemical or qualitative bias, since it was derived from structural analysis
of the internal logic of a style or strategy, as obtained from progressive analyses from
research itself.

The fact that aesthetic quality changed but little, and that when it did it was
associated with subtle influences, delayed in time, with more adaptive than reactive sub=-
jects and conditions, of itself provokes further questions concerning the source and nature
of the "extra-art" forces which may shape quality and lead to increased creative achieve-
ment in art. Apparently style or strategy changes are not the source of gains or losses in
quality, although the researcher felt direct style instruction might increase quality of work
in non-art subjects and possibly inhibit art subjects.

Monet's injunction to young artists (quoted in Chapter I) to draw continuously, with
its hidden assumption that this practice and repetition will be the source for "learning to
learn" in art, is open to some question, as far as knowledge from these experiments goes.
Perhaps there is in the arts an inclination to refer to the exception, the rare case, in
describing what art ought to be like. This predilection for the highly valued and the
extreme may be a poor guide, however, in describing how change, how "learning to learn,"
may actually take place. The researcher is slowly disabusing himself of a romantic leaning
on this score.

There are several directions for further research emerging from this study. As an
aid to explanatory power, continued attempts at theory-building are urged, wherein broad
and abstract concepts stand in relation to and encompass a variety of empirical and oper-
ational conditions. To move from passive, descriptive language now foremost in strategy
criteria, it is recommended that simulation of drawing strategiés be undertaken, where the
givens, the operations, the transformations, the evaluative or test criteria must all be
explicitly stated in order to generate a simulated drawing (this would doubtlessly concentrate
on formal-technical aspects of drawing). The feedback variables (process feedback and
learning feedback) need further study and stronger experimental representatiun than was
possible in this research. Since subjects' perception of their drawings and styles are rather
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objective, self-chosen induced learning sets and leaming feedback conditions might be
studied against the arbitrarily assigned conditions of this study (the researcher's hunch is
that much less style change would occur, but he is uncertain as to how aesthetic quality
would be influenced).

Finally, and presently the most appealing direction to the researcher, is the sug-
gestion that the induced learning set dealing with style instruction be crossed with an
induced learning sef dealing with "symbolic content sources" which operationally stand for
the ideation, Teeling, pretext, or myth behind the drawing activity. Such a variable would
make a beginning in a still more highly tabooed area --symbol -making, and the “extra-art"
influences thought to partially determine aesthetic and creative differences in drawing.

As with style, this effort would have to be "non-heated" and highly abstract in its repre-
sentation. There is, to be sure, much mystery remaining in the study of art strategy, even
though it has shown itself to be highly amenable to inquiry and influence. But there is
nothing like crossing one mystery (of which a little is known) with another (of which
nothing is known).
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Table XIl

Experiment [: Reliability Estimates for
Eighteen Strategy Criteria as Judged by
Three Trained Art Judges

Low High

Criterion (Average inter-judge (Average of judges
Number agreement) with judge total) rag*
1 616 861 .828
2 719 .900 .881
3 .559 .839 792
4 .643 .872 .843
5 363 756 631
6 .738 .907 .894
7 613 .860 .826
8 .553 .836 .788
9 .637 .869 .840
10 531 .825 773
n .648 .874 .890
12 615 .861 .827
13 .626 .864 .834
14 528 .827 770
15 571 844 .800
16 .639 871 .842
17 641 871 .843
18 .656 .877 .851
Average .605 .856 819

anjy
T+ (a-I)rg

a = number of raters
ryy = average inter-judge agreement
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Table X1l

Experiment |: Intercorrelations of Two Untrained
Art and Two Untrained Non~Art Judges and
the Three Trained Art Judges for Experiment |
on Four Strategy Criteria (Numbers 3, 8, 15, 17)
N=105

Trained Art (3)
Criterion 3 Criterion 8 Criterion 15

Untrained Art (2) 413 122 .610
Untrained Non=Art (2) 467 383 456
Combined Untrained (4) 516 .298 581

"Untrained Art (2), Untrained Non-Art (2) " the 4 criteria:

Criterion 3 Criterion 8 Criterion 15

464 462 578

35 (for the two untrained and one trained team combined) = .712

Criterion 17
.“9

559
567

Criterion 17

490

Average

404
466
491

Average

499

(All above correlations are significant at .01 level except untrained art judges and trained art

judges on criterion 8)
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14 Interpretation: M: $>D
13 G __—2% F: $>D
12 C Regardless of sex, S see their work as more active
11 than D, but Males differ only .2, despite strategy,
10 whereas Females differ 4.9 between strategies (this
9 C, despite the fact that Males of the two strategies are
8 o . further apart in total S% than Females: 69% to
A 72 20%, as opposed to 63% to 36%).

Sex x Strategy Classification
F at .05 level

Figure 43: Experiment I: Interaction:
Total on Osgood Activity Scales

Factors A and C

15 Interpretation: S: FB+> FB-

14 E D: FB->FB+
13 For those classified Spontaneous, more Feedback
12 Ep E increases self-perception of activity in pictures, the
11 2 reverse being true for those classified Divergent. In
10 E; general, Spontaneous see more activity than

9 ® ° Divergents (F ot .01).

Ci C2

Strategy Classification x Feedback
F at .05 level

Figure 44: Experiment I: Interaction:

Total on Osgood Activity Scales
Factors C and E
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D, Interpretation: A: S-L>Md
NA: Md >S-L
Art students see their stages as more flexible when
working from the Still-Life, the reverse is true for
Dy Non=Art (who generally reported more flexibility
in their stages, thus reversing an earlier hunch
from a pilot study).

—

ocuouwowtotn
o
—

1 1 1
N) =t =

L
5 5,

Art Training x Stimulus Set
F at .05 level

Figure 45: Experiment I: Interaction:
Flexibility of Perceived
Process Stages, Factors B and D

o 16
515 S-L
21 g
%12
§n - Md
10

3

Q.

Treatment|®
Transfer|e

Figure 46: Experiment |: Effect of Stimulus
Set on Time in Minutes
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|
3
2 g
\ g Interpretation: S-L: FB- >FB+
| 0 Ep Md: FB+>FB-
. Those working from the Still-Life with less process
9 feedback saw their work more as improving; but
:3 those working from Mind saw more improvement
4 under more process feedback.
-5 Eo
-6 E
-7 1
° °
D; D,
Stimulus Set x Feedback
F at .05 level
Figure 47: Experiment I: Interaction:
Gains on Osgood Evaluative
Scales during Treatment
Factors D and E
70 B Interpretation: regardless of sex, ArtS's are more
60 1 spontaneous at start than Non~Art, but males
50 B differ greatly on the training factor in S% (43%)
40 B] whereas females are closer (only 13% apart
30 2 regardless of art training).
_o L]
A A2
Sex x Art Training
F at .05 level
Figure 48: Experiment I: Interaction:
; S% at Pre, Factors A and B
3
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Table XXXIV

Experiment |: Relationships between Aesthetic Quality, Spontaneity,
and Divergency Totals for the First Six Drawing Periods
(Pre, Treatment and Transfer) and Art Experience Index (Burgart's)

M AQ (2) AEl @) s

(2) AEIl .539
@) S 662 .663
@ D -.538 -.367 ~.759
(1) AQ = Aesthetic Quality
(2) AEl = Art Experience Index (Burgart's)
@ S = Spontaneous Strategy Score
4 D = Divergent Strategy Score
Partial correlations with (2) AEIl held constant
n3.2 - 468 (os opposed torj3 = .662)
rig.2 = -.436 (as.opposed torj4 = -.538)
rgq .2 = =.739 (os opposed torg4 = -.759)

Table XXXV

Experiment : Art Experience Index (Burgart's) in Relation
to Strategy Criteria Factors

D-Fi D-Fll D-Fill

AE| -.519 -.287 ~.365

S-Fl S-Fil S=Flli

AEl .662 .675 671
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Table XXXIV
Experiment I: Relationships between Aesthetic Quality, Spontaneity,

and Divergency Totals for the First Six Drawing Periods
(Pre, Treatment and Transfer) and Art Experience Index (Burgart's)

(1) AQ (2) AEl @S

(2) AEIl 539
@) S .662 .663
4 D -.538 -.367 -.759
(1) AQ = Aesthetic Quality
() AEl = Art Experience Index (Burgart's)
() I = Spontaneous Strategy Score
4 D = Divergent Strategy Score
Partial correlations with (2) AEl held constant
n3.2 = 468 (s opposed to rj3 = ,662)
r4.2 = -.436 (os.opposed torj4 = -.538)
r34.2 = =-.739 (as opposed torgg = =-.759)

Table XXXV

Experiment 1: Art Experience Index (Burgart's) in Relation
to Strategy Criteria Factors

D-Fi D-Fil D-Flil
AE| -.519 -.287 -.365
S=-Fl S=-Fll S=-Fill
AE| 662 675 671
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. Table XXXVI

Experiment |: Relationships between Strategy and
Aesthetic Quality on Switch (Simulation of Perceived
Opposed Strategy in Period 7)

(1) rAQ3, 53 = .662 rAQ3, SSW 135 Difference = -.527
(2 "AG3, D3 ~ -.538 "AGS, D-SW .231 Difference = +.769 r
3) 'rAQ3, 53 = .662 rAQ-SW, 53 .351 Difference = -.311
“4) rAQB, D3 = -.538 rAQ-SW, D3 = -,261 Difference = +.277
®) 605 Difference = -.253

|'AQ3, AQ-Post = 838 |'AG}3, AQ-Switch e

Legend: AQ3

Aesthetic Quality over first 6 periods
(pre, treatment, and transfer)

§3 = Spontaneity over first 6 periods
D3 = Divergency over first 6 periods
$S-SW = Spontaneity on Switch (Simulation of
Perceived Opposed Strategy in Period 7)
D-SW = Divergency on Switch
AQ-SW = Aesthetic Quality on Switch
AQ-Post = Aesthetic Quality on Drawings other than

Switch in Period 7
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Table XXXVII

Experiment |: Total S % of Pictures os
Compared to Original Strategy Classification
(using an S % of 42 as cut~off)

N=32

Clossified as S by Total S %
Art Non=Art
R W R W
Originally S 9 0 6 4
Originally D 3 5 7 1
Interpretation: 25 correctly predicted, 10 incorrectly (allowing for

the fact that treatments may have influenced change). Note that
the errors fall on the art divergents and the non=-art spontaneous

Table XXXV I
Experiment |: Choice of Stimulus for Simulating

Perceived Opposite Strategy (G Week)
N=32 (clear cases)

Chose Chose
Still-Life Mind

Classified as S 11 6
Classified as D 3 12

Pat .01 level




Table XXXIX

Experiment |: Accuracy of Predictions of Total $% of
Various Self-Ratings by Subjects at Beginning of Week G

Accuracy by r with Self-Rating Total

Percent Spontaneous Divergent
Self-Rating: items 78 .806 .623
Self-Rating: word pairs 74 .852 .755
Self-Rating: Wolfflin Scales 71 592 .756
Self-Rating: Pictorial Scales 65 679 497
Self-Rating: total of above 76
As classified by pre rating 72
Table XL

Experiment I: Error in Self-Rating of Strategy
as Compared to Pre Classification

Right  Wrong

1 of 8 Art Spontaneous rated self as D 7 1
6 of 9 Non-Art Spontaneous rated self as D 3 o*
7 of 9 Art Divergents rated self as S 2 7
2 of 8 Non-Art Divergents rated self as S 6 2

*Some non-art spontaneous males were in fact more D than S,
but were classified as S because they were most S of this class.
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Table XLI

Experiment I: Intercorrelations of Six Rotated
Factors of the Eighteen Strategy Criteria

-0.736

-0.601 0.432

0.766 -0.536 -0.53¢9

0.808 -0.777 -0.552 0.667

-0.879 0.648 0.486 -0.651 -0.850

o WN
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Appendix B: Supplementary Data Related to Experiment i
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Table XLII

Experiment Il: Reliability Estimates
for Six Strategy Criteria Factors and
Aesthetic Quality for Three Trained Art Judges

Low High
(Average Inter= (Average of Judges
Variable judge Agreement) with Judge Total) r55 *
S1 723 .902 .887
S2 749 911 .900
S3 710 .879 .880
D1 .870 .956 .953
D2 .895 .964 .962
D3 812 .935 .928
AQ 760 915 .905
*rag = arq|
+ (a- n I

a = number of raters
ry| = average inter-judge agreement

136




¥

HIPELY

BN b g S p b

N
i
N
B
.

3

IR VLA

POV AR P ML S

" SUOI{IDIBJUI JOJIDY INOY BAYY Y4 SBPN|OUL 2unBiy J0uIT 1O UILIIM By _N

"GZ" #509] 40 J0 A31]1qoqoad D SUIDLD OLDY~4 SYi a1aYM A|UC UMOYS ID SLOIJODIBLUY 10yopy Iy ._._

S00°
cz
0"
z'
cz’

A4111q0q044

8 1
o™ L
026" 49
V0" e
689°8
e
1S£° 1

o14oY-4

ysve o
€1€0°0
154 £+ )
000S°0
0sZL'o
0s¥Z°0
0500°0
glot’o
£19¢e°0
e19r°€C
£150° 1
€190°0
€1e0’0
€100°€
05¥8°0
0509°0
008170

saionbg uoayy

0sl18° e
62/0°Z
€1E0°0
154 £ )
000S°0
0szL'o
0s¥Z°0
0S00°0
glot’o
e19€°0
154 b4 4 YA
£150° 1
£190°0
€1€0°0
£100° ¢
0s¥8°0
0509°0
0081°0

saionbg jo wng

™

—— == - = -\ =

wop44 jo saaibag

sjuswBpnf 19sn|D) 104004
SNO3UD}UOdS JO [DJO] UO SUIDS) JUIUDII}
9]qo] 3UDLIDA jJO sisAjouy :|] juswiiadxy

X 9901

LU
ZUIYIM
3a
Elo)
39
v

3
a
ag
av
a
o8V

<m2t)23

l

UOJOLIDA JO 921n0G

. L
s G

137

R PP EPEN

Q
ERIC. .




e TR T R SR T AT

* SUOIJODIBJUI 10400 INCJ DALY Y4 sapN|oul unBiy 10413 10 UIYHIM 3Y hN

*GZ" 1503] 40 jo Aj1jiqoqod D suIDID O1DY-o Yt 3JaYM A|UO UMOYS 31O SUOIDDIIJU} 104D Y ._._

Aupigpgqoyy  oyoy-4  sasonbg uoayy  sauonbg jo wing  wopaasg jo sedibag UOLIDLIDA JO @21n0G

l

m ————— -——— —————- 009%" L€ 1€ [pio}
" - -———-- —— 8820° | SZLL°9 9 ZUIHM :
! ———=-- -— 002€°0 002¢°0 1 ia H.
-———-- —— €182°0 £182°0 1 E o)
——— ———-- £19¢°0 £19€°0 | L
-———-- —— 0S4Z°0 0S¥Z°0 1 v :
—— —— 00Z£°0 00Z£°0 1 3 _W
sz S¥é° | 0000°2 0000°Z 1 add © i
sz’ 99" | el1L" L eLL | L ad = ]
- - £199°0 €199°0 L ag |
————— -—— 0020°0 0020°0 l av )
_ 10° 08l ¥1 0085 ¥1 008S° 71 l a _
| —— -—— 0509°0 0509°0 l 0| i
: ————— ————- £190°0 £190°0 1 oV
! (Al 8/9°€ €182 ¢ €182° € | o)
,“ ——— -——— £1156°0 £116°0 | av
, Al #99° 1 eLLt A VAR| 1 9
| ————e- -———- 0000°0 0000°0 | v
|
i

sjuowBpn( 1945n|D 104004
snoaupjuodg jO |DO] UO sulDS) §s0d
9]qol @2uplIDA jJO siskjpuy 3| juswadxy

ANTX 3901

[C..

O

Aruitoxt provided by Eic:

. 5




T TN L N T P T

*GZ" 1503] o J0 A1jiqpqosd D suIDHD OlOY-4 Y} AIBYM AJUO UMOYS 3D SUOIIIDIBIU] J0§OD} 3duY]

600"
cz
G20’
z'

Auligqoqord

8sy- 1

157 ) 4
y0s°2
886°8
Lis'e

8sh’ 1

oHoY¥-4

* SUOIJODIRJUI JOJOD N0 SAY Y4 SAPN|DUl unByy 10413 10 UIYHIM 3Y L

I 8801° 95 (1>
o1zLo N4 4 9
glto gloro l
05¥0°0 0s¥0°0 l
€150° L €150° 1 l
€166°0 €16s°0 l
€100°0 €100°0 l
0500°0 0500°0 l
gist’o esLro l
€1s5°0 €1ss°0 l
£198° 1t £198° ¢ L
0508° 1 0608° 1 l
000S°0 000S°0 l
0509°0 0509°0 l
008" 9 008Y° 9 l
eles e €1es°2 l
eLe’o eLeo l
€160° 1 €150° 1 l

sasonbg ubay saionbg jo wng  wopaalg jo ssasbaq

syuowBpn( 194sn|D 104004

jusbiaA|( 40 |PiO] UO SUIDS) JudwyDII]
a|qo] 3JUDLIDA o sisjpuy :]] juswisadxy

AIX 3190}

l

[oio)
UIYHM
T
D

28

v

3

as
as
av

a

o8V
ol

oV

>

v

9
v

UOHDIIDA JO 924n0G

139

) Q

B MC g Y s JE L K
FulToxt Provided by ERIC

9



* SUOJ§ODIBJU] JOJOD} N0 DALY Y} sepn|oul ainBiy 10117 40 UIYHIM dY L

*GZ* #03] 4o jo Ajiqoqosd D SUIDHD OOY-o Y IAYM A|UO UMOYS BID SUOIIODIJU] J10§OD} J31Y]

-——--- 1€s° 1

A eLV'T
500" £48°0€
ol LEL'Y

e ELV°T

LA 26" |

- 1€S° 1
Aujiqoqoyd  oupy-4

01L°0
844S°0
84€0°0
€00€°0
8/80° 1
€0¥E"0
£52S°0
:TA7AN |
82€9°0
(3% (2 T4
150) A
€SLY°0
£069°0
:TA7AN |
8zov" 1
8£80° 1
€s61°0

sasonbg ubayy

sjuawBpn[ 184sn|D) 104004
juabiaAl(g JO |DIO] UO SUIDS) §sOd
3|qo] @OUDLIDA jo sis|puy :f] juswisadx]y

zL68°CY
woe'y
84/5°0
8£€0°0
£00€°0
8/80°
€0¥E’0
€626°0
84SL° 1
82€9°0
£sy6° 1T
€0v6°2
€SLY°0
£069°0
84SL° 1
8Z0¥" 1
8/80° 1
€561°0

saionbg jo wng  wopaald jo seasbsQ

IATX 31901

— e = . e = e - e N

™

jpioL
UIYHM
©""1q
D

29

av

|

as
as
av

a
oL\
o'

oV

>

v

g
v

UOLIDIIDA JO 92in0G

140

IC..

Aruitoxt provided by Eic:

-

Q

L




*SUOJJODIBJUL JOJOD] INOY DALY Y} sOpn|oul ainBiy J011J J0 UIYHIM 3Y i,

*GZ* #509] 0 Jo A411qpqoid D sUIDYD OOY-4 Iy} 3IAYM AJUOC UMOYS JID SUDIJODIDIUI J0JOD) 3IY h_

————— £666° L1 e josof
-———-- —— ¥29L°0 YyLS ¥ 9 ZUIYHM
8292°0 82920 l aq
8zl1°0 YA | o)
8250°0 8250°0 | 34
(oA YA AR €SL¥°C (%74 A l v W
82%°0 8/Zv°0 l 3 m
(A zeL 1 £0Z¢€° 1 £02¢€" 1 l asvy 3
£S10°0 £510°0 l a -
£0SZ2°0 £0S2°0 l as
-———— zee" 1 €510° 1 €510° 1 l av H
-———-- ISt t 84/8°0 8£/8°0 l a
£0SZ°0 £052°0 i oL
————e- zee' | £510° 1 £510° 1 l v |
£000°0 £000°0 l o) !
—— -——-- £561°0 £561°0 1 av
————-- -———- £00€°0 £00€°0 | g
————-- -———- 8Z11°0 8zZ11°0 1 v

Appgoqoyd  onoy-4 sasonbg uoapy so1onbg jo wng  wopaaly Jo saaibaq UOJJOLIDA JO 92400

|

juawBpn( A§1jOMD d1§3YJsaY UO SUIDO) JudWPII]
3|qp] 2oUDLIDA jO sisAjouy :]| judwisadxy

HATX 31904

Q
RIC... .. ..

I
i
1
]
¢
v



el

A ot TG 0N LOVPNARREN T - A aibl ' et e XS 2 S

R T S S AR G e RO LA il 2y . AN, 220

L, A R I

#H
W

s S L e

g
R

.

PRcird

sttt

L et

*GZ" 1509) D J0 A311qpqosd D SUIDHD OOY~4 Y} 219YyM AJUG UMOYS JJD SUCIIODIAIUY JOIOD) 1Y

oL 08S°S
oA oSz’ |
oA 1£S°€
oA oSz’ |
oA 98Z°2
oL’ evLS
oL 4 B
oL’ 4 B
ot Al 086°2
—————- 60S° 1
A 145°¢
oA 98Z°2
S0° 9€0°9
ot £68°C
SZ20° 199°¢€l
oL €LY
Aipqoqoyy  oyoy-4

*SUOIJODIJU J0§OD4 INOY DALY By} SapN|oul 24nB1y 10413 10 UIYHIM 3Y ._N

oori o
€184°0
0s¥2°0
000S°0
€L10°0
0S¥z 0
00ZE"C
002470
0024’0
0024°0
0500°0
€1€0°0
€19e°0
eLe’o
0005°0
00Ze’0
05¥8°0
050¥°0
€106° 1
gitLo
£199°0

saionbg ubayy

8809701
00¥8°0
€18L°0
0s¥Z 0
000S°0
gLo’o
0s¥Z°0
00ZE'0

8RRR

MmO
=
COO0OO0O0O0O0O0O0O0O

™
[
'l
™

§C")
—
—
(')IQN

sasonbg jo wng

— e g g e e e g e g g e g g g pon pon g g N

juawBpnr Ay jont) ol4ayisay uo suIDS) §sod
9|qo] UDLIDA JO sisd|ouy ]| juswiadx]

INIATX 2|90l

™

wopaal4 jo seaibaQ

L

o40)
ZUIHM
38D
gy

e

D

T

aod
adv
a
ag
av
d
otV
o
v
o
'\
4

v

142

UOHDIIDA JO 924n0G

Aruitoxt provided by Eic:

Q
x




VR LS ROS S-S O

v

-
;

B 3 s o et FVLEC PSR

e

S O S

* SUOI4ODIBJU] J0JODY JNOY DAY BY4 SSPN|DUL aINGYY 10T JO UIYHIM 3Y ._.N

*GZ° 1509] 40 J0 A41jiqoqosd D sUIDYD OlOY-J By} 31BYM AJuo c:MOYS 21D SUO1JODIDIU] J0JOD) dalY ._.—

a'
cz'
z'
cz°
G00°
or
620’
ol

A41)1q90904d

T O T 2 D T A T RS

orL°e
v6C" 1
yee'e
Glo° 1
¥56° 1
1549 48>
9L 56
1e6°¢€
Gse 0l
0€e" G
Y44
1L TAN

oljoYy-4

——————- L8e° Iy 1€
£562°0 1477 9
82€9°0 82€9°0 l
€561°0 £561°0 l
828¢€°0 8¢8E°0 L
£069°0 £069°0 L
€000°0 £000°0 L
€00€°0 £00€°0 L
844S°0 844S°0 l
€000°0 €000°0 l
£510° L €510° 1 L
8LE1°0 8LEL°0 1
8c1E°8¢ 8C1e°8C L
8Z91°1 8Z91° 1 l
84€1°0 8LE1°0 L
£060°0 £060° 0 t
8290°¢ 8790°€ L
€645° 1 €646° l
84V°0 84Y°0 L
8Z8¢€°0 8¢8E°0 L

saionbg ubayy  selonbg jo wng  wopaasq Jo seasba(

D143} 11D)

juswbpnr | Ja4sn|D 10jo04
snoaupjucdg Uo sUIDS) juduwypall

9|qEL 32UDLIDA 3O sisk|puy ]| juswisadx]

XX ®|901

|

010}
ZUIUHM
oY’
3q
D
39
v

3
a>e
a
as
av
a
ol:1
ot
oV
>

v

9
v

UOIDLIDA §O 324n0§

143

|

O

Aruitoxt provided by Eic:

E




SRRSO

* SUOIJODIBJUI 10}OD4 INCY DAY BYd sapn|duy aunByy JouJ Jo UIYHM 3Y]

[A

-¢z* 1509] 4o J0 A11jiqpqoid D SUIDHD OPY=J BYi B13YM AJUOC UMOYS BID SUOHIDIBIUY 104004 3314,

-———-- 66€° 1
A £92°C
T 950°2
10° #05°81
<o 8LY" 9

——==== 65€°

Aupgoqoyd  ouo¥-d

TAL N
e19¢e° |
0s¥2°0
0509°0
0024°0
050¢°¢
002£°0
0000°C
0080°0
0000°81
€101°o
goro
£10e°9
€184°0
£19e° 1
goLro

saionbg ubsyy

juswabpnr | 484sn|D 104004
D149}147) SNOBUDIUCLG UO SUIDS) §sO0d
3|qp] 9oUDLIDA jO sisAjpuy 3|} juswnadx]

8850° 9V
0s€8°S
e19e° L
0S¥z 0
0S09°0
0024°0
0502°C
0024°0
0000°C
0080°0
0000°81
gloL o
gloro
£10e°9
€184°0
e19e° 1
gloLro

saionbg jo wing

1 9|901

—
™M

—— e g g = == O

wopaal4 jo seaibag

Ioio}
UIYHM
© " a
o

30

v

3

ad

ag

av

a

g

oV

>

v

9
v

UOIDIIOA JO 924N0G

144

O

Aruitoxt provided by Eic:

E

L




* SUOI}ODIBJU] 10JOD§ INCY BALY dY} SapN|oul aunbyy 10117 10 UIYHAM Y )

A

67" 1509| 10 30 A}1j1qoqosd D SUIDLD O14DY-4 BYi 219YM A|UC UMOYS BID SUOJODIBJU] 10§ODY BdIY ._.—

<z
Goo0*
oL’
6o’
or’
cz*

An[1gpqoid

£6C°C
00€" ¥S
084G
G8e" L
050" &
20L° 1

o110y~

2LSY°0
gis'o
0seL’ 0
€18z’ 0
€190°0
gLeo
0081°0
gL’ o
€150° 1
€198° ¢
0s¥9°C
0081°0
008L°0
008€°€
gle°e
€184°0
eLsy°0

saionbg ubayy

juawbpnr |} 1845n|D 404004
01134140 snoaupjuodg UO SUIDS) JUBWDAI]
9|qoJ 9oUDLIDA §O sisAjouy 3|} juswisadx]y

88v6°OY
eEWL T
4 P R
0sC1°0
€182°0
€190°0
eleo
0081°0
eIs1°0
€160° 1
e198°¥Z
0sy9°C
0081°0
0081°0
008€E" €
eLee
€184°0
elsy'o

saipnbg jo wng

11 21901

— e pmm g P e e e e g e g g p N P

wopaaiy4 jo seaibaQ

™

|pio}
ZUIYHM
3d
E
34
EL
3
a
as
av
a
o1V
ot
v

o)
v
g
v

UCIDLIDA JO 821n0SG

145

PAruntext proviasa by enic [N

E\.




*GZ" #5039 0 jo Ay1jiqoqoud D SUIDHD OLDY-4 BY} 31BYM A|UO UMOYS 2D SUOI{ODIBJUI 10}y B3IY]

* SUOJODIDJU] JOJODY INOY BALY BY4 saPN|dU) 34nByy 10117 10 UIYHIM BY ._.N

|
—————- ————- —————- 0S48° ¥ 1€ oio)
i === 045t° 1 TA (3 9 ZVHHM
m———— it 0seL'o 05zl o l ad
i - €Le°o gLeo L D
m————- === €199°0 £199°0 1 34
= === €1e’o gLe’o l v
— m———- €165°0 €156’ 0 | 3 m
LA ol €106° 1 €106° 1 1 aod _
=== === €166°0 €165°0 | a 2 :
1A 5 4 | €106° 1 €106° 1 l ag -
=== == €19€°0 €19€°0 1 av
AN 89€°¢l ELIE VL RN 4] 1 a
1A 160°¢ 00Z¥° 2 0ocy ¢ | otV
sem—— 6’ 1 oSy | oS- 1 1 9
mm———— ===== 0000°0 0000°0 l v
i ———== 0086°0 0086°0 l J
T4 160°¢ 00c¥°¢ 0ozy'¢ L v
LT L TAAN 0000°¢ 0000°2 1 9
m———== ————= 0080°0 0080°0 L v

Aujigoqosd  onoy-4 saionbg ubayy  saionbg jo wng  wopaaud jo seaibaQ UOLJDLIDA JO 321n0G

1

juswBpnr || 194sn)D 104004
D 1134147 snoaupjuodg Uo suIbg) ysogd
a|qo] 92UDLIDA J0 sisjpuy || juswiiadxy

117?904

Aruitoxt provided by Eic:

E\.

*




*SUOIJODIBJUL J04ODY INOY DAY BYf sapNn|oul aINB1y J0LIF 10 UIYLIM BY ._.N

"GZ" #509| o Jo Apjiqoqosd D SUIDYD OlDY-4 Y4 210YM AJUO UMOYS DID SUOIIODIBU] JO§ID} sy}

or’

A111190q044

£60°G€
G80° ¥

ouoY-4

164S°0
£00€° 0
£00°0
£€661°0
84Z¥°0
£591°0
84/45°0
£000°0
8cllL’o
€0ce° 02
£000° 0
842C°0
£59€°2
8250°0
844S°0
8480°0

saionbg uoayy

Juswbpnf 1] 424sn|D 104004
D119414D) snoaupjucdg UC SUIDS) JUBWDAI]
3jqo] 99UDLIDA 40 sisjouy ]| juswisadxy

Zzio'oe
Wiv'e
£00€° 0
€040°0
€561°0
84L¥°0
£991°0
8445°0
£€000°0
8cll 0
€0Ze° 0¢C
£000°0
8422°0
£69¢€°2C
8250°0
844S°0
84€0°0

saionbg jo wng

HERE

wopadl4 jo seaibaQ

™

Ipio}
ZUIYHIM

P gD g pun g e e s pES e e e e e e O e
(o]
O

UOIDLIDA JO 32IN0G

147

Q

S ]

IC

Aruitoxt provided by Eic:

b |

h




R o

*GZ" 1509| b §0 A4111qoqosd D SUIDHD OlDY-4 BY# 313YM A|UO UMOYS 31D SUCI§IDIBJU] 10400§ 3d1Y]

o’

T O TS N T D S

L TAVY

- ik

or

'

A4 190904

VATARA
29V
809°C1
VAR
8ec' ¥
€L

oHoY¥-4

* SUO1JODIBJUI 104OD} IN0J Al 3y} sapnjoul aunbiy 10113 10 UIYHIM 8Y ._.N

TAZ4V |
gLeo
002Z°0
0000°0
€182°0
glor'o
1,174 44
e19%°v
€1€0°0
0S0v° 0
002s €l
000S° 0
€10¢° 1
15 £ 4
€18C°0
€106° 1
0020° 0

saionbg ubaywy

tuawBpn( [[] 181sn|D 104504
0149414 snoaupjuodg uo suibg) ysod
a|qoj aoUDLIDA JO sisk|puy 3]| juswisadx]

osel’ 1y
LEEY 9
gLeo
0024°0
0000°0
€182°0
gloLr'o
00Z¥° 2
€196°y
€1E0°0
0S0¥°0
002s° €l
0005°0
4 (A |
e159°y
€18¢°0
€106° 1
0020°0

saionbg jo wng

AT 3|94

wopaaly4 jo seaibaQ

l

p—
™

|oio}
WM
34
£
39
v

E|
asd
a
as
av
d

!
v
o

v

|

v

l

UCLIDIIDA JO 321n0G

148

Aruitoxt provided by Eic:

E\.

L



T T Ty

* SUOIJODIDJU] 10JOD4 INOJ DAY Y} SAPN|OU] a1nBly 10413 10 UIYHIA 3Y ._.N

*GZ" 1509] o J0 A}1]1qoqoid D suIDHD O1OY-4 SY} 219YM A|UO UMOYS 3D SUOIJODIBJU] 10§OD4 33y .p_

Auiqoqoyy  onyoY-4 saionbg ubayy  saipnbg jo wng  wopaaly jo saaibaq UOLJOLIDA JO 324n0G

|

| — -———- -—— 00¥5° 99 IE |oio)
| —— ——— 9508°0 8668° ¥ 9 ZUIHHM
| —————- - 0S+0° 0 0S40°0 | 3qg
| -—— —— 0SZ1°0 0sZ1°0 | o)
" —— -— £101°0 el01°0 L 39
“ -——— -—— £190°0 €190°0 1 v
| -——— —— £100°0 €£100°0 | 3
| -—— -—— 0540°0 0S+0°0 | a
: ———— —— €ISy 0 e15P°0 1 as
| ——- -—— €11Z°0 €Lz 0 L av
| S00° 165°9S €109" S¥ €109 S¥ | a
m oA 689" 1 £19¢" 1 £19¢° | 1 o0:\'%
A ———- ———- £165°0 €155°0 1 o8
WM ——- —— £19¢°0 €19¢°0 1 oV
,m ol 0¥0°S £190" ¥ £190" ¥ 1 o)
,m ol £96°G 0508° ¥ 0508 ¥ 1 av
" ————- 88¢" | 008Z" 1 008Z" | 1 q
w ——— —— 00220 0022°0 | v
!

|

juswBpnf | 194sn]D) 104004
D149} 117) JUaBI3AI(Q UO SUIDS) judwypal |
3|qo] oUDLIDA jO siskjpuy ]| tuswisadxy

| INEIL

it e 1o cadide

149

Q

Aruitoxt provided by Eic:

E

:




* SUOIODIBIUI JOJODY INOY BAY Y} sdPN|oul aunby 10113 10 UIYHIM 3y L,

*GZ" 1509] 4o jo Ay1jiqpqoid D SUIDYD O1IDY-o Y4 313YM AJUO UMOYS 3ID SUOCIODIDJU] 10JOD} 334y ._._

Ajigeqoyd

GGL" |
£0E° |
08€°Z

4L2°8C

099° 1
09¢° €
099° 1
9SE’¥
€L6°C
8eLC

ouoY-4

L8¥6°0
844S°0
8250°0
8480°0
£599° 1
€S10°0
gove” 1
TATANA
8¢9C°0

8428°9¢C

£€645° 1
8/81°¢€
€646° 1
8ZeEL'¥Y
£028°C
8/85°¢C
€510°0

saonbg uoayy

juswbpnr | 194sn|D) 104004
01434140 JudbiaAI( UO suIpC) §sO4
3|qp] 9OUDLIDA 30 sisA|ouy :] jusawiiadxy

200" LS

6169°¢
8445°0
8¢S0°0
84£0°0
£599° 1
€S10°0
gove” L
846G¢°C
A AN

84¢8° V2

£646° L
8/81°€
£646° 1
8CEL'Y
£028°C
8485°¢C
€910°0

saionbg jo wng  wopaaug jo saaibaq

IA1 9j90l

—
™

— e e e e e - e = e O

jpsoL
UIYHM
¢ 3a

{UOHDLIDA jo 331n0g

150

Aruitoxt provided by Eic:

E\.

9



mNo
mNo
MNQ
MNQ
MNQ

A1190904d

oye'e
£86°C
oL
vél° 1
oL
15 A4
YAANA 4
viE L
98%°01
£20° 1

601° 1

ol40Y-4

* SUOLJODIAU! JOJOD] INOY ALY Y} sIpNn|oul e:mm..— Jou3 10 :m_._.—m; OIPN

916£°0
8258° |
8450
€00€° 0
£59€°C
820" 1
£0£0°0
€SV6°0
820%" 1
£056° 1
£528° €€
€00€E" 0
880" |
820€°8
8218°0
£0£0°0
8480

soionbg uooyy

juawbpnr ] 134sn|D 10j004
D134 uabiaalg uo supo) jusawipas]
2|qo ), @2uDLIDA 4O SisA|puy || juswysadx]

(AA 2 o4
véve' v
8268° 1
8445°0
€00€°0
£69¢€°C
8e0¥° 1
£€00°0
€sv6°0
8Z0¥° 1
£066° 1
£628° €€
€00€°0
8480° 1
820¢e°8
8zI8’0
€0£0°0
84/8°0

saionbg jo wng

A1 2901

*GZ* 1509] 0 JO A31]1qpqosd D SUIDHD OlOY-4 Y} 3I3YM AJUC UMOYS JID SUO}JODIB}U] 10JOD} oo.:_._.—

Ipioy
UM
a8

™

- et et g et P g et e s P s s et et g O

wopaal4 jo seaiBaQg _cotom‘_o> 40 921nog

151

Q

IC

Aruitoxt provided by Eic:

E




"GZ® #503| 0 30 A}1}11q0qoid D SUIDUD OHOY-4 Y} 19YM AJUC UMOYS 3D SUOIIODIAJUL 1040D) dRIY]

ol
z'
10°
oL’

Au11qoqod

099" 1
(VAR
c06°€
LEE'C
v6C°81
¥90°S
1£1"1
£20° 1

87° 1

onoY-4

" SUOIJODIBIUI 10§00} N0} DAY By} sapn|ou; aunBiy 10013 10 UIYHIM 3Y ._.N

1650° 1
84GL° |
84/8°0
€069°0
130, (AN
8445°0
8cI18°0
8cEL’Y
£591°0
IXTA A
84/5°0
€6/€°51
8C9¢°S
£991°0
gove” 1
8£00°0
8480° 1
8400°0
€645°1

saionbg ubayy

L6EE" 6¥
144198
846L° 1
84/8°0
£069°0
130 (A |
844S°0
8ci8’ o
8lelL’y
£591°0
X4 ArA
844S°0
€G4€°61
829¢° S
£591°0
eove” 1
8£00°0
8480° |
8£00°0
£€645° |

soionbg jo wng

™

e e g g g g g e g g g g e e g g D g

wopaas4 jo saasbaQ

juawbpn( |} 194sn|D) 104004
0119314 JudBIDAIQ UO SUIDO) §sod
d|qp] OUDLIDA O sis|puy 3] juawisadxy

HIAT 3|9oL

l

ool
UM
3ad

3d

Ee)

39

v

asv
as
ag
av

otV

{UOHDLIDA 30 3d1n0g

152

2 an S e

Q
ERIC

2

b

T PR



*GZ" 09| o Jo Ajttiqogosd O SUIDYD OHOY~4 BYi 313YM AJUC UMOYS 3D SUOIIIDIBJU] 104OD4 1Y)

S00°

mN.

A411q0q014

* SUCI4ODIBJU] JOJIDY INOY BAY 3Y4 SapN|oul aunByy 10113 10 UIYHM m._.pN

l
=== m————- 0S64° 1S e [oiol
e 8€05°0 LTAAV S 9 N:E.:>>
=== £€100°0 €100°v | 3d
=== 0500°0 0500°0 | E)
s———= €182°0 €18c°0 l 34
== 0500°0 0S00°0 l v
=== 0s¥z°0 0s¥2°0 l 3
- £€190°0 £€190°0 l a
== 0500°0 0500°0 l as
=== e19Cc’0 g19e°0 l av
LS50 19 €118°0€ €118°0¢ l d
=== €190°0 €190°0 | ot
== 0500°0 Cs00°0 l v
¥18°6C 0500°€1 0c00° €l l o
AV ArA g19¢e° 1 £19¢° 1 l A4
I gisy°o els'o l 9
- 0S¥z 0 0s¥Z° 0 l v
oloY-4 saipnbg ubayy  saionbg jo wng  wopoaiy jo seaibaQ UOIIDIIDA JO 824n0G

uawbpnr [[} J8isn]D Jogony
01134147 $uabiaAl(] uo suIpS) juawypIi)
a|qp] 23U LIDA 40 sis|jouy 3] juswiiadxy

X1 2|904

l

153

Aruitoxt provided by Eic:

E\.




: ” SUCIJODJBJUI JOJOD} INOY DAY dY4 SAPNJOUl inBly 10417 10 UIYIM Y ._N
m K *GZ® #503] o J0 Ajiqoqoad D sUIDYD OlPY~4 Y} IYM A|uo umoys 3D sUOI§ODIBJU] 10JOD} Y .p—
—————- ——— ————— 88¥t" Ly 1€ |oio)
A_ —————— ————— 9Ge0° 1 g€z 9 9 NcE.:z,
A_ : GC’ cs9° 1 14 J VA1 (4 A VA 1 av
3 L ————— ———— 000S° 0 000S°0 | 3d
- —— —-—— £100°0 €100°0 L Eo
———— ——— 000s°0 000S°0 l 39
————— 9€T" 1 008z 1 008Z° 1 | v
—— ————- ells6’0 €L6’0 | E|
s———— ——— 0S¥Z° 0 0s#2°0 l an 2
————— ——— E€I184°0 €i18L’0 | as -
————— ———— e166°0 e£166°0 | av
—— ———— 10, 4 AR AA 1,54 A AA | a
G00° €L9° 1T (4 E XA eles e | otV
- ———— 0080°0 0080°0 | o9
—————- ———— 008L°0 008L°0 | ov
LA 144 484 eles e e1es e | o)
m———— ———— eLL6°0 gL16°0 | v
T4 1.YA r A 050Z°¢ 0502°¢ | g
————— ——— 0s¥0°0 0s¥0°0 l \'4
Apjigpqosd ouY=-4 saionbg ubayy saionbg jo wng  wopaal4 jo seaibaQ —co_._o_._o> 40 921n0g

b
J

jusawbpnf J{] 494sn|D 104004
DLIB14Y) JusbBiaA;q uo suibo) §sod
3[qo] S9UDLIDA jo sis[puy || juawsadxy

X1 2|0}

IC

Aruitoxt provided by Eic:

E




1
i
1
i
i
!
|
i
i
1
t
\
1

*®
© ©
3£ == 28 I3 R 88 =
n.é’ o0 @O Qo o9 ©g o
t
*®
o
geg = 89 ¢ &YX 8 =
- e e . . . . e e e e .
o
go o0 Qo @O o9 oo o
-
© o m NI OO
wi ~N& &R IR 38 &3 &
- NN O NN MmN NN N
.
o 03
—_ o o ©
S < 5;3_ & &R &R &8 N
° u e e L] - . o e e * o L]
= o ;9 NN NN NN ) — NN o™
c E -
2R
.._h
e @ o 00 ™
52 <g I8 33 2§ I8 KN R
u e L] . e ® L . s o .
28 6‘,, NN MN MN NN NN
o >
G
-= © o ™ o w O
X 5% ly R &R IR 38 &3 &
- &8 NN NN NN MmMN NN N
L =5
g <29
[ O« O [+ o N 0 r= [e0] O
= g': a & GN O0® O0®® o® ©
gu‘.’.’ NN NON NN M~ NN N
-
= oo o o o
== o 8R &3 &3 R& KQ &
O = 9 NN NN NN M NN o~
.Eﬂ )
8% = o o N ©
0
X8 w R& 8% 357 88 &8 I
f NN MN MmN N NN N
© oN © o
< ¥R 88 2¥ RIY RR R ®
NN MAN MmN NN NN N ‘g
k=
4 :
0 o ™ 0w N 1—‘
o 88 &F K8 58 KRR R o |
NN NN MN NN NN N 8 i
8 b
|
6
2
o e
g : |
~— N o~ ~— O\ ~— (N - O\ ]
<< @a VU 0O ww P - A
2
O
155

Aruitoxt provided by Eic:

T T P S



¥ o

AN
91°C

#SUIDD

isod

8y 0
Go°0-
1o
1¢°0
G1°0-

¥SUIDO
juawyoai)

aspg 19A0 $3SSOT 10 SUIDD),

06°¢ VANA 99°¢ 06°C A A 6L'T 6LT ¥ L9°C
cr'e 8¢ 6L°C ZL'e ¥9°T 9%t 88t 89°C ¥8°C
89'c 89°¢ ¥s e 89°¢ 19°c €9°¢ 1T 45T 6v'e
vLe  8L°E 89°¢ vL'e  6L°€E  S6°E  wLE 0L €90
so'c  ¥9°1 §9°¢ S0’z 9L ¥l 81 S5 0L
ov'e 66°¢ 6e°¢ ov'e 98°C ¥'T LI'E wE EE
68 E¥'¢ €6°1 66T 68T S9°C I 1871 10°¢
€8¢ v 8L°¢C €8°C 89°¢ /8T 0LCT LT 8T
L6°c  L9°C ¥s'e L6’  LS°T LT 68T £5°C 15°¢
88'¢c 6L¢C 95°C 88°C vLT S8'CT ELT VT 65T
't 19°¢ LLe 26°C 1s°¢ ¥z 98T e vLe
1504 juswyoaaj asng | Q ) ] v o]
3 g+dH V+0 oM

auj] awi} 189A0 sdnoig) juswypai} 104 |1 ‘| ‘] s104004
|D40] D11a311D) JuabiaAl(q 10§ supayy :]] juswisadxy

11X 8i9el

SUDaYy pupid)

a3
13

Za
1a

(A8
1o

A"
14

(A4
v

156

IC

Aruitoxt provided by Eic:

Q

L

N AP Pk e b LR ot et £ 22 c tt lntrnd ¢ n

a1 s taies.



o™
N
=
[Te)
<
=

| LEO L0

| 00  90°0-

{

| 0e0 220

| ¥1°0 1o-

| €6°0  90°0
o  $00
91°0 c1°0
82°0  $0°0-
9¢°0 1o
80°0  90°0-

#SUIDD  4SUIDD
$s04  Jusawyoaaj

68°¢

90°¢
L't

ore
89°¢

§sod juswyoal}

a+d+d

3

€L°C

98°¢C
65°¢C

68°¢
09°¢

28
™M N

19°¢

~
o~

asng

V+O

9sng 19AO0 $ISS0T JO SUIDD),

68T ¥9'T sLT 8Lt S9T 9T
9°¢ 18 86T 64T 85T 6LC
(A A JA AKX 15°¢ 84°C Lt 8y°¢
£€8°¢C 0L°¢C 84°C 9L°C 1s°¢ e
G’z 8T ILrT 18T 6LT €8T
S S 7k AR 7 A AN * - X 2NN VX 2 VX 4
69°C 15°¢ €L°C | 2 KA 65°C JA NN A
61’z e’z 6L’z o0z'z 88l 9T
66°€ 91'e 0E'e Lg'e  Iv'E  ZLE
oI'e 0L 9T 68¢C 69T 8LC
89'z 8S'c €5°C 89°C 19T 6¥¢
E a 0 9 v o
S99M

auiq swy] 19A0 sdnoid) judwipal] 10}
quawbpn Apjonl) d143Yisay 104 suosW || Juawisadxy

X1 2904

IR P L

subayy punio)

a3
13

Za
1a

(A8
10

A"
14

v
v

157

Aruitoxt provided by Eic:

ER]

l

T



P PR S LT

PRRNIIRBERVRR - 2 ] ot o Lt O doen: LN

3

o 110 8T ¥6°C
| €0~ 100 65z 88°Z
| 220 120 0'€  00°€
w 6L°0-  £€8°0- 66°1  66°1
| L0 S0t 8S'E  €6°¢€
oo Z¥o 9T 8LT
W 6v°0-  02°0- 18°C  60°€
W 9I'0  €2°0 'z 8Lt
62’0~ 1000~ 98°Z OI'E
or'0- 000 €8°Z €°C
00  €2°0 VT S6T

¥SUIDO) ¥SUIDSD §sod Juawipas]

#0 Juowpal] 3 Q4D+

asog

aspg 19A0 535507 1O SUIDO),

6T 86T 88°T 16T 78T 282
86°C 66T LT €T  S8'T 8T
'€ 86T 90°€ 06T 8LT €82
6L 161 181 'z 9.T 99T
09 90'v 9%'E 69C LT 66T
9L°C 98°Z 18°C £9°C 1€e°c 9€°¢C
€8°Z II'E 967 6I'E €8'E  6T'C
Iz 88T ST 9T 8v'T  19°T
88°'Z 60°E '€ 9U't  SI'E €€
€8°C 88'T /8T 66T S6°T 16T
9T 60°C  06'T €8T 89'T ¥LT
| a o 9 v o
SfeaM

ANIX1 2|90l

au) awl] 19A0 sdnoic) juaupaiy 10§ | 104004
p1194147) snoaupjuodg 10) suoayy ]| Juawisadxy

SUDIW puDbiS)

£
13

Za
ta

(A8
10

[A")
19

(A4
v

158

L ERIC

Aruitoxt provided by Eic:




mo.o:
1£°0
YAV
1AM '
62’0
e o
60° 0
10°0-

¥SUIDO)
isod

¥SUI0O
Juswypal}

juswypal)

18°¢

asog
v+O

28°¢

N N

16°¢

AX1 3I9PL

vz €8'C
9'T  9L'T
€' 682
6Ll E1T
oLe  €5°€
69'c  €9°C
08'z €0°€
69 692
8T 67T
L'z €672
8L' LT
> g
S[99M

au7 awi] 19A0 sdnol) juswypai] 10§ || 104004
p1194117) snodupbjuodg 10) subsyy |} juswisadx]

aspg 19A0 535507 10 SUIDO),

SUDIW pupIO

23
13

Za
1a

(A8
}o]

4"
18

v
v

159

Aruitoxt provided by Eic:

E\.

-



i ot b, s

NMACERCP A 54 5 o S 8 R AR, £ W e o e e i el TRttt

35D 19A0 5ISSOT 4O SUIDD),

9C¢°0 €0 88°¢ G8'¢ TA A 88°¢ 88°¢ 6L°¢C 98°C G9°C 86°¢ SUD3W puntO)

12°0 91°0 . YANA | /A4 86'¢ 6L°C ¢8°e G9'¢e VANA 66°¢C 140K A

e 0 1€°0 L6°C 9°¢ 99°C 86°C ¥6°2 ¥6°C 10°€ e 19°¢ 13

6€° 0 96° 0~ o' 871 1% A A yo'e G8' 1 £8°1 06°1 9°C [} XA ca g
16°0 €0° L eLe 8°€ 18°¢ ¢L'E l6°¢ 9L° € 8°¢€ 8°¢ GL°Z 1d ht
¥9°0 16°0 £€8°C 69°¢C 81°¢ £€8°¢C 8°C €9°¢ 19°c YA 60°¢ [AS,

Lo ¥0° 0~ ¥6°C 20°€ 90°€ ¥6°C ¥6°C 9%°C L€ y0°€ L0°¢€ 12

150 LE°0 6L°C 99°¢C YANA 6L°¢C 69°¢C 89°¢ 65°C L X AN A [A A rA'

c¢o0°0 oL'o L6°C G0'€ G6°¢ L6°C 80°€ 16°¢ rA B L0°€ 8°¢ 18

¥2'0 0c°0 00°€ 96°¢C 9L°C 00°€ ¥6°C 88°¢ LAV > 6L°C | /A4 v

62°0 L0 9L°C | /A4 8y ¢ 9L°C [A: A (VAN A 69°¢ 1s°¢ v'e v

#SUIDD) L SUIDD) §s0d luswyoas} asog | a_ 9 | v o_
isod  judwypall 3 g+O+d v+O SIIM

aui] swi} 19A0 sdnoid) juswipai] 104 || 104004
pueyD) snoduojuodg 105 suoaW || juawiadxy

IAXT 2|9°1

IC-

Aruitoxt provided by Eic:

el e T2 £t o e M tm o o 2 e A A At i D

E




sedinsin bl

G0°0-

¥0°0-
90°0-
140!
1=
v 0~
1e°0
G20~
G0
o1'o
0c o~

¥SUIDO
juawypai}

[ A A
06°C

4504
3

£o*
89"

Ve
09°2

N

Juawypal j

a+o+4

asog

vV+O

aspg 13A0 $35507 10 SUIDS),

28°¢ (A A 0L°¢ 1£°C 2L 89°¢C
86°¢C a9°'¢c 86°C 08°¢ 18°¢ £8°C
99°C é6v'¢ e 19°¢ 29°¢ 05°¢
£€8°¢t 86°¢t €6°¢ 98°¢ £€8°¢C 2L'e
18°1 et A AN | 6s° 1 09°¢ 9°C
e 8°¢ €6°¢C 60°¢ 6e°¢ 1e°¢
£5°¢C 2T y'e €e°¢C v0°¢ 10°¢
AN A s°¢ 6L T £9°C 68°¢ 88°C
16°¢ 65°C Gg9°¢ 8L°C ¥5°¢C 6v°'e
| /A 69°¢ 88°¢C 66°C 29°¢ 85°¢C
06°¢C v'e €6°¢C 98°C 18°¢ 6L°C
3 a o) 9 v o)
POM

au1q awi] 19A0 sdnoid) Juauwiipal] 40} | 104904
01194147 Juabiaal(q 10§ supaw :f| fuawisadxy

HAXT 3jqo)

SUDBW pubid

a3
13

Za
1a

(48]
12

4"
14

v
v

161

L ERIC

Aruitoxt provided by Eic:

e ot et -



9sDg JIAO $35507] 10 SUIDO),

W

%'0 20 88°Z 9T  eT 88T LT 99T 08T 9€T 8T  SUoIW punio
: 9°0  Z1'0 ZI'e 89°C I' Z1'E 9T wWeT 8T SET 99T Z3
_ 62°0 920 Wz 19T ¥e'T  ¥9T  syT 65T SL'T 9T 0E 12
| Al U Al 8S'€ 6S'€  SE'T  8S'E ¥E'E 8YE ¥E  WT  0ET za o~
€e'o- 1870~ gl'z  69°L 05T  8I'CT 1971 €9l 981 1€T 997 1a b
| w0 620 8S'€ 87  vI'E  8°E 9T 0T 1€ 9U'E 60°€ o)
| o €L0 8l'  #'T 11 gL'z  0€Z 19T 68T 951 98l 1
| wWwo  L1'0 98’z 65T T T 6vT  §9T T LlZ'T  SST 28

&40 920 06z 69T €T 06T 9T 99T 8T T e 19

89°0  8£°0 €6'7 ¥9'T 9T €T  LS'T 19T €T 60T T A

€2°0  S0°0 €82 $9'T 65T €8T 8€T OLT 8T €9T ¥5¢ v

#SUIDD  LSUIDD IS0 Juewyoai) @50 3 a ) g v o)
104  quewpay 3 QM VO SPPOM

aul awt] 19A0 sdnoid) juowypasj Joy || 104004
D41 JuabiaAl( 10§ subayy 3| juowysadxy

HIAXT 2|9°1

Aruitoxt provided by Eic:

Q

E

-



| aspg JIAO SISSO 10 SUIDS),

w £1'0 $1°0 10°¢ £6°2 €8 00t €8T 00°€ 88°CZ /8T 08°CZ  Suosw puoio
|
| ¥€'0  S0°0 6Z°€ 66T  ¥6°T  8ZT'E 8T SI'E 00°E 16T 96°C 23
,“ 000  €2°0 €T $6°T  €L'T  €L'T €8T WT LT WT S92 13
! 10° L AN £8'€ L6'€  S8'T  98E 9% 1TV $9E 98T 98T za Q
m £9°0- 180 oz 671 18z SI'T  19°L 08l €1'z 88T ST 1a =
| 1o 050 €€  VI'€E  ¥9'€  €5°€  80°€ SI'E  6l'E  9E  IS'E o)
| S0  8L0 6v'c 08T  €0°CT  8Y'T 65T 98T 85T 8l 60T 1D
. 60°0-  20°0 06'C 10°€  66°T  06'T 86T 6l'E 98T 00 962 Z8
“ &0  92°0 ZI'e €7 89T e 69 T 16T €T ¥9T 19
| 12’0 €2°0 86'C 86'CT  SL'T  96°T S6'T SO'E 16T 6L'T U'T A4

€0 S0°0 Ve 96°C 16  ¥0'€ LT 96T WT ¥6'T 68T v

£ SUIDS) £SUIDO §sod jusuyoas]  asog 3 a o) q v fo)
1o  juewpayy 3 Q¥DH VO S LRI

au1q awi] J9A0 sdnoid) juswypai] 10§ fj] 104904
D119 11D) uabiaAiq 10§ subayy :|] tuswisadxy

XIX1 8jqeL




g Jojon4

spolad [pjuswisadxy Aq pjo]

D1I3411D) snoaupjucdg :| juswisadxy 4G ainbig

*MO| = 001 ‘@BosaAp = 06z ‘yYBiy = 0OG Y21YM UO 3|D3s b UO (Paj}iWo |PWIdAP) SUDSW, |

HY=UON| = =====mmmwe 7-g

Jolow 4y = -9
=
@
Q
3
. w»
g 8 8
. ® ®
»
\\\\.\
-

051
091
041
081
061
00¢
oLe
(1744
0€e
ove
0s¢
09¢
04C
08¢
062
00€
oLe
(1A%
(1] %%
oyt
0S€
09¢
0s¢
08¢
06€
00px

V 10004

spo1iad |pjuswisadxy Aq |pjo)

pI4oyIID) snosupjuodg | juswiadxy :gG o:nBig

9|PWRY = ===mmm=m= Z-Y

SJoW = 1-v
-
®
]
3 @
o ® 8
—_— O
® ® ®

0st
091
01
081
061
002
01e
(1744
0€¢
ove
0S¢
09¢
04C
08¢
06¢
00€
0lE
(174 %
0te

164

09€
09¢
(145
08¢
06€




! @ 104204
spolad |pjuswiiadxy Aq pjoj

uojonaysu] ajkig jusbiaAlqg =

uononyysu} 94} snoaunjuodg —

ejiusdwiipal |

o} 4sod
o aspg

0sl
091
! 01
, ¥ 08l

\ 061

\ 01z
\ 0ce

\ 0€Z

\ o¥Z

' 0sZ

» 092

: 02
| 082
| 062
00¢

01€

0zZg

(1]

ove

0S¢

09¢

0L€

08€

06€

00¥+

;&‘2‘,” wel o T

! D1i9}14D) snosupjuodg || juswiiadxy :9G ainbig

Z-a
1-d

9 404004
spoi1ad |pjuswiedx3 Aq [pjo}

*Mo] = 00| ‘oBp19AD = 06z ‘ybiy = 00G Yo!yM uo 8jpds b Uo (poi4iwo |pwiIdAP) SUDIW,,

p149}11D) snoaubjuodg 3} juswiiadxy :GG a4nbiy

uolp21}IssD|D) JuabidAl(] = wmmmmmmmmem 7-D)

uolpo14isso|D snoaupjuodg =

-]
J
(1]
[o]
3
[+ o]
o o o)
1] 3 73
-t -t
e ; $
j J
’
’
’
’
’
/
/
.|||||Q

-2

05t
091
01
081

00¢
oLe
0zt
0€¢
o¥e
0S¢
092
04¢
08¢
06¢
00t
(1] £
0oce
0€e
ove
0s€
09¢€
0Z€
08¢
06€
00+

165

Aruitoxt provided by Eic:

et oo e e A1+ ook b+ . e et et < £ e



" g e S RN R R TR g . MR
B s aCaisc iRttt okl B e L M T T SR W g M o i 470 e - = § -
e 3 ——t P e ettt - - - —- e~ - e e e . e - —— B ‘e - e O s gl gni s U . D it Tl A T A e SN T AT s A SIS it S e Sl g 20 . o s o

-mo| = 0oL ‘@Bp19AD = 0GZ ‘YB1y = O0S Yo!YM UC 3|DIS b UO (PALHIWO |DWIIIP) SUDBW,

V 104004 3 104004
spoiiagd [piuswiiadx] Aq [pio] spolad [pjuswyiadxg Aq |pso]
plIBj1IY) Juabisaig :J| Juswnadxy :8G anbi4 plvlY) snoaunjuodg 3| juswnadxy /G unbig
apway = -V poytaw Buiyospa] jo3d1py| = -3
S|DW = -V poytaw Buiyona] 4o0211Q = 1-3
= =
| : g
3 = 3 w
: ® . ® (Gl ® . ® 061
091 091
| | 0L1 0.1
_W | 081 08l
| 061 061
i 00C 002
| 0Lz 0Lz 3
: 0ce 0ce .
_ 0ec 0eec
0¥ o¥e
w 0S¢ 05¢
092 . _ 092
042 TSe---3 02
3 08¢ - 082
! ” . 00€ 00t
} ole o1e
: 0ce : (174
| 0te 0ce
A_ | ove ' ot
1 0G€E 0s€e
w 09¢€ 09¢
0E 0E
i 08€ 08¢
06€ 06€
00¥s 00%»

oo




L o

e X R D L N

9 J04o04

spo1igg |piusiuliadxy Aq |pjo]

pridy1aD) Juabiaarqg 3| juswuadxly :09

-mo| = 001 ‘@BosoAd = 0GZ ‘YB1Y = 00S Y2IYM UO 3|0OS D UO (PIHHJWO |DWO3P) SUDBW,

aanb14

UOLIDD1}1SSD]D) JUSBIBAI(Q = ==m=mmmm=== = T =D

uo1jpd141ssp|D) snoaupjuodg =

e1459d

e jluawypaa)
e|aspg

0s1
091
o1
081
061
00¢
ote
0Z¢
0€gC
ove
0sc
092
0L2
08¢
06C
00€
] §%
0z¢
oce
ove
()1°1
09¢€
0L€
08¢
06€
00¥+

1-D

g 104004

SPOIIR [Lius isodx

3 4q o

10}

b)) Jusbiaalq ]| |piuswpiedx] 4G aunbig

y/-UoN
Jolow My

LA

-4

@ |isod

o ljuswipauy

e |ospg

0s1
091
0s1
081
061
002
(1] ¥4
0ce
0€¢
ove
0sC
09¢
0LC
08¢
06C
00€
olg
oce
(1] %
0¥t
0S¢
09¢
0L€
08¢
06€
00t~

167

Q

IC

E

Aruitoxt provided by Eic:




3 104004

spoiseg |piuswitadxy Aq |pjo}
P13} JuebisAIq ] juswiiadx] :Z9 aunbij

*Mo| = 00! ‘8Bp1aAb = 0GZ ‘YBiY = OOS YO!YM UOC 3]03S b UO (PSHIWO |DWIDAP) SUDSW

poyiaW Buiyona] 1031IpY| = =mmemmemmen 7-]

poyisy Buiyopa} 0941Q =

olisod

efiuawjpau}

° rasog

0s1
091
0L1
081
061
002
(1} 14
0ce
0€e
ove
0S¢
092
02
08¢
062
00€
oLe
(174
oge
ove
0S¢
09¢€
0Lg
08¢
06€
00¥+

-3

q Jojon4
spoliagd |piuswisadxy Aq |pjo)
p1ia}ll) JuabiaAlq 3] juswpadxy : |9 anbiy

uo1jonuysu] 3]s Jusbidal(q = ===~======= 7=
uoiyonajsuj 3JA4s snoaupjuodg = 1-a

e|isod
o|juswypai}
o] aspg

0s1
091
0Ll
081
061
002
012
0zZ
0€2
(1144
0SZ
092
® o

/08¢

! 062

/ 00€

/ oLe

H 0z¢

/! 0€e

/ ove

/ 0G¢

! 09¢
&~ 04€
08€
06€

00

168

Q

RN

Aruitoxt provided by Eic:

E




*mo| = 00l ‘9Bo1aAb = 06z ‘YBI1y = 00S Y21YM UO 3PS D UO (PBIIWO [DWIDIP) SUDIW,.

g 104904
spoliad |piuswisadxy Aq sjuswbpnf

Ay ond suayisay :j| juswuadxy : 9 aunbiy

HY=UON = ====m=mmeu= 7=

solow By = -9

=

(1]

[o]

3
> & F
b4 o } o
- - (1]
° ° .

_»

\..\.o\\\
v

051
091
041
081
061
002
ole
0ce
0€C
ove
0S¢
09¢
0LC
08¢
06¢
00€
oLE
0ce
0€e
ove
0S¢
09¢€
04€
08¢
06€
00V

W 104004
spollag |pjuswniadxy Aq syuswbpnr

Ayjon snayisay || juswyiadxy :€9 aunbiy

IPWR] = === -V

SIPW = -V

=
o
Q
3 ®

o [T} a

) 3 o

® ® )

0S1
91
L1
08l
061
002
(1] ¥4
0zc
0ge
ove
0S¢
09¢
042
08¢
06C
00€
olLe
0ze
0ge
ove
0S¢
09¢
0s€
08¢
06¢
00V«

169

k]
%




q 403004 2 404004

sponiad piuswiiadxy Aq sjuawbpnf spoliad |ojuswmadxy Aq sjuswbpnf
A3ijonD suayisay :|| juswpedxy 99 aunbig

uondNnsu] 3jAig JuabiaAl(] = ~========== Z-(

uoiaNIysu] 3jAig snosupjuodg = I-a uoL§pI 141550 D) snoaupjuodg =

.rqsod
ejiuawinai]
e psog
elisod
o |jusawypai}
e psog

oSl
091
01
081
061
00¢
(1] 4
0ce
0€C
0) 74
0sZ

0Lz e
082 e
062 ,

m ol€
W 0zZ€
0ee
o¥E
0S¢
09€
0LE
08¢
06€
(00) 23

oSt

-l
J8l
061
002
01e
0Z¢
X4
ove
0s¢
092
0LC
08¢
06C
00€
OLE
174
o€t
ove
0S¢
09¢€
04€
08¢
06¢
00«

-MO| = 00i ‘©BpIaAD = 0GZ ‘YBIYy = 00G Y2!YMm uo 3|o3s B UO (P3LIWO jOWIdSP) SUDBWy

Ajjond sueyissy || juswiiadxy :G9 aunbid

uoL§pD 141SsD|D) JUBBIBAIQ = ===mmm===== Z=D)

-2

170

'
[




BT AT WS s R R . T - e 1 o

i

[p—,

*MO| = 001 ‘@Bp13AD = 0GZ ‘YBiY = 00G Y2IYM UOC 3PS D UO (PI}4IWO [DWIDIF) SUDIW,

10jop
spoliad |pjuawiiadxy Aq (sejqoiioA juspuadep ] :
uibw daay} dy4) Juswbpnf ApjoNY d1aYisay pup spoisad [piuswiiadxy Aq sjuswbpnf
: ‘|pse) juabiaalg ‘|pjo] snosupjuodg :| juswiiadxy :89 8inbiy Ay1jon ouayisay (|| juswiadxy :/9 aunbi4

6  mm——————7
| Ao S1BYISOY = ¢ — + — o poyisy Buiyona] joaaipuj Z-3

A, |D1O] JUBBIOAIQ] = mmmmmmmmmmmm poyieW Buiyopa] 4o211q = 1-3
_;, |pio] m:omcgcomm = =
| 8
| y 3 @ T e & 05l
! ° ° ®* 09z oL
w <9 081
| ¥9C 061 |
99Z 002
| 892 01z = J
m 042 0ZZ ph
tAZA 0€Z
u | /44 ove
9/C 0S¢ ,
| 82 \/. 092 |
m 082 A o
,, Z8t - 08z |
| V8¢ \\\\l\ 062 ”
98¢ v 00€ W
88¢ 0l€ |
062 (974 :
TAYAY 0€e
ove
0S¢ V
09¢ ,
0Z¢
08¢ W
06€ v._m

00 y

IC

Aruitoxt provided by Eic:

Q

E




16¢° -

1S

|p4o0] siopopd pHBYND juabiaalg - 1a
|040] Si04004 DIB4HY) snoaupjuodg - IS
juawBpnr A4110nH d13YisAY - OV

€ pup g ‘| siaisn|D 104004 bLIBJD juabiraaig - €40 ‘zZA ‘14
€ pup ‘g ‘| s494sn|D 104004 DUB}ID sncaupjuodg - £6 ‘ZS ‘1S

S3|QOID A JO UO1DI1}11udP]

10"~ 960° 010° 290° 8¥0° - 800° LS50~ 14
v61° 2e8’ - = 268"~ /88’ 106° 6€6° 1S
L4l (At ot’ Le: 081" 19t ov
8¥8° 206° €L - €28 - €28 - €d
%74 6€6° - 699~ 6¥9° - Za
094" - 8€8° - 8€8° - 1a
9L’ LS8’ €S
L06° Zs
ov €d Za \a ¢S Zs LS

A311onYD 213YYSAY PUD 5J0JOD] BIIBFID ABajpag x1§
JO uoypjau0dIBY] (] juswnadx]

XX1 2i9el

172

PR

IC

Aruitoxt provided by Eric

E



108°0

€eL°0
018°0

(s,44061ng) xapu] aduanadxy py
isod ‘Aijond duayisay
judwioal] ‘Ay|ond slaYsAYy
asng ‘A1 oD o1aYisay

§s0d ‘|pjo}] AouabiaaiQ
jusuyoaa] ‘yojo] Aouabiaalq
asng ‘|pjo] Aouabisaiq

1sud ‘joso] Ayaupjuodg
juswynai] ‘|ojo} Apaupjuodg
aspg ‘jpjo] Ajisupjuodg

. .
—

~NMEIOON ®©O O

UOHDIJIJUBP] SJGPHDA

69L°0 840°0 190°0 ov0°0- 0s0°0 1z1°0
£€8°0 660°0 €£0°0 690°0 €s1°0 841°0
¥69°0 Lo 1ANY 9€L° 0 200°0 6c1°0

900°0- LEO° O 0" 0- 1£2°0 82¢°0
o
o

L8’ 0 oSy’ €18’ 0- (84°0~
862" 08° 0~ £16°0-
G0Z" 0~ s¥e 0~
6€8°0
k)
L 9 ¢ 14 £ A

Ze=N
xapu| 9ouaiadxy HY Yim Aj1jontd o14ayisay pup ‘|pjo)
Aouabiaaiq ’|pjo] Aj1aupjuodg jo suoiipjaai0oa4u] || juswiadxy

IXX1 3|9pL

—

173

NOSTUOONOOD

&

RPN
] \‘1 ‘
ERIC
' 'Full Text Provided by ERIC

r
]

Bt s




Table LXXII

Experiment |I: Means for Drawing Time!
in Relation to Experimental Factors

Factor and Treatment Post
Level Base Treatment Post Gains Gains
A-] 21.60 19.80 20.29 -1.80 1.31
A-2 21.26 21 .69 17.61 43 -3.65
B-1 19.21 19.79 17.16 .58 -2.05
B-2 23.66 21 .69 20.74 -1.97 -2.92 ;
c-1 21.14 17 .46* 17.14 -3.68 ~4.00
C-2 21.72 24.03 20.77 2.31 - .95
D-1 21.89 19.09 16.68 -2.80 -5.2] ** |
D-2 20.97 22.40 21.23 1.43 .74
E-1 19.56 19.37 18.04 - .19 -1.52 L
E-2 23.31 22.12 19.86 -1.19 -3.45 ]
Grand Mean 21 .43 20.74 18.95 - .69 -2.48

*Difference between C-1 and C-2 significant at .05 level
**Difference between D-1 and D-2 just short of .05 level

1Since a standard time interval was used for in-process photographs, number of
photographs was taken as the drawing time score.
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Table LXXIII

Experiment |l: Relationship between
Strategy Classification and Strategy Instruction
on Drawing Timel (CxD Interaction)

Factor and Treatment Post
Level Base Treatment Post Gains Gains
C1-D1 22.13 14.09 15.44 -8.04 -6.69
Ci1-D2 20.16 20.83 18.84 .67 -1.32
C2-D1 21.66 24.09 17.9 2.33 -3.75
C2-D2 21.77 23.98 23.63 2.21 1.86
Range Interval 1.97 10.00 8.19 10.37 8.55

Note: None of the above interactions are significant.

1 As measured by number of process photographs (a standard time interval
used for in-process photographs).

.50

.30

.10 B-1

-.10
-.20

- .30 . .
A-1 A-2 4

Figure 69: Experiment |I: Interaction of Factors
A and B on Gains on Aesthetic Quality
at Post Period
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Figure 70: Experiment Il: Interaction of Factors
A and C on Gains on Aesthetic Quality
at Post Period
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Appendix C: Self-Rating Forms Used in Experiment |
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Self-Rating Schedule for Perceived Strategy Used at Beginning of G Week in Experiment | 4
Think of the drawings you have done this Term and try to describe them through the following items.
Note that there are no correct answers, since the questions all have to do with styles which are i
considered qualitatively equal . An immediate reaction without much pondering is desired.
Yes {No |?
1 My concem is largely linear.
—— 18
i1
2. There is much action in my drawings (I use quick motions, and objects appear i
to have gesture). K
3. | wash in or black in, in general terms, before working out details.
4
4 Typically, | begin a picture off center, working on a part, and detail appears |
early.
5. My concem is largely painterly.
6 | often focus on a single elemznt or object for subject matter. ”
7 | like to follow up a theme from one drawing to another, progressively i
eliminating non-essentials. |
!
8. | usually begin with a big central statement without details. ’
9. | often make a quick line or brush stroke right across forms or contours. |
10. | am the opposite of a "hard-edge” painter. :
!
11. | use a great variety and mingling of strokes. «15
12 | often add the black or patterns toward the end of a drawing in a kind of :*
"fill-in" operation.
13 | like to take the same element, theme, or form and vary it in a drawing. ?'
i‘
14 Size changes in scale (reversals of expected size relationships) occur ‘
frequently in my drawings.
15. Details are suggested and not "pinned down" upon close inspection of them.
16 Decorative patterns crop up in my work.
17. One stroke is laid over another. There are rough edges to forms, and
broken lights left in dark areas.
18 I like to play with black-white negative reversals. ”
19 My pictures give the impression of flatness (with solid black-white controsts
and little or no movement within shapes}.
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Yes {No {?

20. Objects are often fused or lumped together into an organic unit.

21. Contours are often left oper:, broken or unfinished intentionally.

22. My work seems to develop progressively or organically (like a picture in
the developer, it is "all there" vaguely from the start).

23 | sometimes draw still or static forms as though they are suspended or floating.
24. Movement appears within the shapes | draw (my pen or brush is "restless").

25 | often begin with asingle object.

26 My work is "hard-edge" and my hand is more "restrained."

Rate your drawings on the following bi-polar scales (a check in the middle means can't tell, 50-50,
or irrelevant; try, however, to swing your reaction to one or the other side as often as possible).
(Place an X on the line, not on the colon.)

1. contained : : ¢ restless

2. elegance : : : presence

3. weak : : : strong

4. active : : : passive

5. autobiographical : : : depersonalized

6. hard-edge : : :  abstract-expressionist

7. calm : : : excitable

8. hard : : ¢ soft

9. slow : : s fast

10. masculine : : : feminine !
11. loose : : : controlled ’

12. isolation interaction

Check also the following, using the same system.

1. Line quality:  linear : : painterly
2. Space: recession : : : plane

3. Composition:  closed : : : open

4. Eldboration: unity : : : multiplicity
5. Light: clearness : : : unclearness

Finally, check the pictorial examples ond rate yourself according to them as:

Spontaneous: High : : : : : : Low

Divergent: High : Low
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Example of Self-Eval uation of Drawings Form for Experiment |

PICTURE #

DATE

LAST NAME

Mentally divide your process shots into 3 to 6 STAGES and indicate your groupings
as indicated below. There is no expected terminology or order for stages. The purpose of
this exercise is to focus your attention on the drawing series before you and to help us

understand how you see it.
Put as many or as few photos in o stage as you like. Then describe briefly in your

own words these stages in terms of what you did and what you feel you were after. Try to
use this form:
Operation. (Specify what you did and how you did it.)

Purpose. (Specify what you think you were trying to achieve in this stage. This
does not imply that you should have been conscious of your purpose at the time

you did it nor even that you should be certain now.)

STAGE |. OPERATION (Photo # to )
PURPOSE
(Photo # = 1o )

STAGE 1l. OPERATION

PURPOSE

(Space for six stages was provided.)

At what STAGE was the OVERALL EFFECT of your FINAL DRAWING clear to you?

IV V VI (Circle the appropriate stage number)

Stage: | I 1
NO WHY or

Could the order of the stages of this drawing be changed? YES
WHY or WHY NOT?

You will be working under much the same conditions immediately following this self-
evaluation. In what way might you intensify and/or modify the way you work and what you

are working for?

(Space for response was supplied.)

Are there any other ideas, insights, or comments that come to you on your drawing?

(Space for response was supplied.)
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LY
Descriptive Checklist

If you feel that the picture you have just evaluated is very closely related to one or
other end of each of the scales below, place your check mark at the appropriate end. If
the relationship is slighter, indicate this by moving a degree or two toward the center
space. The center space means neutral on the scale, both sides of the scale being equally
associated or, perhaps, completely irrelevant.

Make each item a separate and independent judgment. Work at a fairly high speed
and do nof worry or puzzle over an item. Your first impression, the immediate "feeling"
is wanted. On the other hand, please do not be careless, because we want your true
impressions. There is no "right" or "expected" answer.

This Not This

Put your check in the space: : X X
1. HARD SOFT
2. IMPORTANT UNIMPORTANT
3. SLOW FAST
4. MASCULINE FEMININE
3. USUAL UNUSUAL
6. UNSUCCESSFUL SUCCESSFUL
7. ACTIVE PASSIVE
8. COLORFUL COLORLESS
9. UNLIKELY LIKELY
10. GOOD BAD
11. WEAK STRONG
12. CALM EXCITABLE
180
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THE GALVANIC SKIN RESPONSE
AND ITS RELATIONSHIPS TO STRATEGY
IN THE DRAWING PROCESS

by James J. Johnson, Jr.
Graduate Research Assistant

. Introduction and Background

The basic concept for this research originated with the realization that the drawing
process has previously been considered, by researchers in art education, primarily from the
products or drawings of individuals involved in the drawing process (1). The study of the
drawing process can be effectively expanded by considering not only his drawings, but the
individual himself through the measurement of the physiological changes which occur with-
in the individual during the drawing process.

The measurement of the physiological changes which occur within the individual is
a means of looking at behavior from the inside out. "Chemical changes in the blood stream
furnish more energy to the neural centers as well as to the muscles, and, at the same time,
thase centers are subjected to an increasing barrage of return impulses from viscera and
from skeletal musculature, which in turn increase the activity of the centers, leading to
more activity, in an ascending spiral of activity and reactivity. Fortunately, there are
self-limiting mechanisms, parasympathetic, which check this build-up so we do not always
and in a state of violent emotion." (2)

The consideration of the drawing process from a physiologiccl base is a possible
means of clarifying many problems. As Pribram states, "The behavioral sciences have been
primarily concerned with externally placed guides on behavior." (3) Pribram believes that
the reinforcing process basic to education has an inirinsic organic and neurological structure
which respects the intrinsic structure of the materials to be taught (4).

1. Need and Objectives

No comprehensive relationship between the covert behavior (activation) and the
overt behavior (activity of the drawing process) has been made to date. By measuring the
levels of activation (in this specific case, GSR), elements will be revealed relating acti-
vation to the drawing process. Response patterns specific to emotional states and various
specific tasks were found by Ax (5), Wenger (6) and Davis (7). This supports the possibility
of response specificity existing during the drawing process, a principal objective.

{ll. Statement of the Problem

The purpose of this research was to determine whether or not there are patterns of
physiological activation (indicative of activity in the autonomic nervous system as measured
by the galvanic skin response, GSR) which are specific to spontaneous and divergent draw-
ing strategies respectively.
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IV. Formal Hypothesis

Galvanic skin response patterns which are specific to spontaneous and divergent
drawing strategies are as follows:

1. The galvanic skin response for the spontaneous drawing strategy, (S), will be:
a. Greater response frequency, (F), than divergent;
b. Less response amplitude, (A), than divergent

2. The galvanic skin response for the divergent drawing strategy, (D), will be:

a. Less response frequency, (F), than spontaneous;
b. Greater response amplitude, (A), than spontaneous

F: S>D
A: SD

V. Definition of Terms

Activation

Activation is defined as internal arousal, energy mobilization, or excitation. It
can also be defined as the extent of release of energy existent in an electrical, chemical
or thermal state within the organism. Activation is measurable and predictable in controlled
situations and can be used as an indication of activity in the "central nervous system"(8).
Activation has also been considered a means of studying "emotional states." Cannon
believed it to be what he called "flight or fight" reactions (9). Later researchers such as
Albert Ax have also considered activation from the standpoint of emotion. This is evidenced
by Ax's studies concerning "fear and anger" (10).

Galvanic Skin Response

The galvanic skin response, GSR, a specific measure of activation, is the increase
in skin conductance or the decrease of its reciprocal, skin resistance, because of chemical-
electrical reactions due to changes in external and interanl stimuli (11). The galvanic skin
response in the context of this study is the descriptive measurement of the frequency and
amplitude of GSR as recorded by the GSR unit, Dermograph.

Frequency

Frequency is the number of responses per minute and is obtained by dividing the total
number of responses during the drawing by the number of minutes required to complete the

drawing (12).
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Amplitude

Amplitude is the average per cent change of responses during a drawing in relation
to the various changes in base resistance of a subject during a drawing. Lacey helps to
clarify why amplitude is best expressed as a per cent change in relation to base resistance
n . .methods which do not take the changing baselines of physiological measures into con-
sideration may distort the accuracy of the numerical representation of the process (13)."

V1. Procedure

GSR measurements were obtained for each of the thirty-two male and females, art
and non-art subjects while in the act of drawing with pen, brush and ink, during phase two
of U.S.O.E. Project CRP 3149. The GSR portion of the experiment consisted of three
exposures for each subject. Drawings were photographed to provide a visual record of the
drawing process to which GSR data could be compared. The frequency and amplitude of
physiologcial activation as measured by the GSR unit, Dermograph, and recorded on chart
poper graphs, were analyzed in relation to (a)sex, (b) art training, (c) drawing strategy,
(d) stylistic instruction and (e) teaching method (14).

VIl. Results

A statistical analysis of the data revealed:

1. The means for spontaneous subjects were greater in both frequency
and amplitude than divergent subjects (Table I).

o e e g T
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2. High correlations exist among all three weeks for frequency, and
relatively low correlations exist for amplitude (Table II).

3. Significant interactions exist between and among variables as
indicated by analysis of variance (see statistical Table IlI for specific inter-
actions).

e ey

VIll. Conclusions

On the basis of the data, Hypothesis |, that spontaneous will be greater than
divergent in frequency, can be accepted. Hypothesis 2, divergent will be greater than
spontaneous in amplitude, must be rejected. The high correlations which exist for frequency
indicate that both S and D subjects are consistent in this respect. The strongest frequency
trend is "stylistic instruction" which is present in interactions throughout the experiment.
This suggests stylistic instruction as a factor to be scrutinized in future psychophysic-art
behavior research. The fact that the number of responses per minute for S is, on the
average, one response or 20% greater than D indicates that physiological patterns (as
defined by this research) specific to strategy do exist.
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The strongest amplitude trend is indicated by the effect of art training and strategy
which suggests that these factors influence response intensity. The low week to week
correlation of amplitude estcblished that intensity is much more variable than frequency.
On this basis, it is recommended that future psychophysic-art behavior studies employ a
greater number of exposures in the measurement of response amplitude.

It is also recommended that future research in this area employ multiple measures
of activation in addition to GSR such as respiration, heart rate, salivary output and
pupilary responses. It can be concluded, on the basis of this experiment, that physio-
logical factors occurring during the drawing process can be successfully determined.
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SUMMARY OF STATISTICAL TABLES

Table | - Strategy Means (Totals)

S D
Frequency 6.33 resp./min. 5.33 resp./min.
Amplitude 1 74% 1.59%

Table 11 - Correlations

Frequency (correlations by weeks)

1 2 3
2 r=.76
3 r=.73 r=.59
Amplitude (correlations by weeks)
] 2 3
2 r=.13
3 r=.23 r=.22

Table Il = Analysis of Variance
(Main Effects, Interactions and Significance)

Frequency
Week 1 Week 2 Week 3
Art training, stylistic Sex (A) .05 level Strategy, stylistic, instruction,
instruction, teaching teaching method (CDE) .05
method (BDE) .05 level Sex, strategy, stylistic, level
instruction (ACD)
.10 level
Amplitude
Week 1 Week 2 Week 3
Art training (8) .10 No significance Sex, art training (AB) .05
level level
Art training , strategy Art training, strategy (BC) ;
(8C) .10 level .05 level 1
Teaching method (E) Sex, strategy, stylistic ’
.05 level instruction (ACD) .01 level
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