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DONALD L. CLELAND

What is comprehension? The word has been defined in various ways.
In the dictionaty of education, it is defined as!

The art of understanding the meaning of printed or spoken
language as conirasted with the ability to perceive and prononnce
words without reference to their meaning.

Yoakam? says that comprehension, “is a complex which involves the
mental processes of recognition or association of meaning, evaluation of
suggested meanings, selection of the correct meaning, and generalization
: based on the meanings of details involved in a context. Some writers
would add the anticipation of meanings to this complex.”
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Nia B. Smith? hs some interesting comments. Specifically, she says,
“comprebension is just a big blanket term that covers a whole area of
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thoughtgetting processes in reading,” Interestingly, she gives some sage
advice 10 fEachers as she says, “Teachers need o be fully aware of the
different mental processes involved in reading for meaning and to stand
ready to aid their pupils in developing all of them.”

" Emerald V. Dechany,* again, emphasizes the complexity of the pro-
cess of acquiring the meaning intended by the author. In fact, he says,

The goal of all reading is the comprehension of meaning. .

The initial step in this process . . . is the association of an experi-
ence with a given symbol. This is absolutely necessary, but it is
the most elemental form of comprehension. Complete meaning is
not conveyed by a.singie word. The good reader learns to in-
: terpret words in their conceprual setring. He comprehends words
as parts of senteixes, senterices as parts of paragraphs, and para-
! graphs as parts of stories.

Meaningful reading includes not only a literal interpretation
of an author’s words, but also an interpeeeation of his mood,
tone, feeling and attitude. The reader must comprehend the
implied meanings and prejudices of che writer. He must recog-
i nize summary statements, make inferences and applications, and
\ see the broader implications of a passage. He must familiarize
; himself with the time and place in which the words were ‘
written. He must use the periods, commas, quotation marks, and
questions as sids to interpretation, :

; We could go on, listing what the several writers snd researchers in
|- the area of language arc have to say about this most important aspect of

. the total act of reading. It will do us good, though, just to mention or
quote them. After much contemplation, each one of us must formulate
his own definition. It must be an operational one — one that we under-
stand and -one which forms a matrix for our teaching.

On several occasions, I have defined reading ss the esseblishment of
rappors with an author. Thus a mutual bond of confidence exists between
the reader and the author. The reader has, in fact, confidence that the
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author has couched his message in terms (words) that are understandable U ,;
to the reader. The author, at the time of the writing, had confidence that PR b
he was conveying his thoughts in language pattern; understandable to the axvy ke
intended audience. “Therefore, if a person wishes to communicate with * 3
another person via the graphic or linguistic symbols we call words, he N
must encode these ideas — concepts, percepts, images, memories, sensa- R
tions — into a signal system that will be meaningful. The reader or
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listener, then, must-decode these symbols into a signal system that is also
mesningful The more congruent these two signal systems, the more

Zeciive w=ili bt.‘ the sommunicarinn: - 'D.?nm will thue have heen

established. Such a relationship is pren'uscd upon a commonality of ex-
perience. Perfect comprchensxon, I fear, is unatminable. The reasons are
obvious — the writer and reader as ‘well as the speaker will differ in
emotional maturity, experiential background, efficiency in thinking, skill
in perceiving, language facility, etc.

Another definition of mding {reading and compeehension cannot
be separated) that appesls to me is: the mental act of comprehending (or
reading) may be thought of as a gestalt. Because of the configuration of
main and su dagamunmgemetga.‘l‘akeformace,ttw
following six words which would be found in 2 second reader:

man, the, father, is, of, child

IfweshouldmmngedmewordsasWo:dswmhdidinﬁispoem,
“My Kearc Leaps Up,” we woum have:

'l'hechnldmfathe:oftheman.

Tbemumngdm is conveyed here is much more than an undersanding
of the meanings conveyed by cach of the six words. The overused defin-
ition of a gestalt seems apropos — The whole s greussr them the som of
, #85 perts. And to pamaphrase — the meaning conveyed by a series of
linguistic symbols is greater thanthesumofthemamnpofd:e
scparate words. -

Another deﬁmuon that convcysaconcept of comprebenuon is as
follows: "Comprehension is the reoeganization of the experiences back of
the symbols” These linguistic symbols have ro inherent mesning. They
are words to which each of us attaches a cerwin portion of our experi-
ential background, - Words are words; objects are objects; things' are
things; events are events; relationships are relationships; and words are
associated with each of them as we associate them. Reading, therefore, is
a very individual and personal activity. .

As suggested eatlier, each of us who is engaged in organizing an
optimal learning eavironment and judiciously manipulating ic has & pro-
fessional obligation to fulfill, i. €., he must, after much careful and critical
thinking, formulate an operational defination of the complex intellectual
process commonly known as comprehension. Here is mine:
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Comprehension — a central mental activity involving the higher
intellectusl processes, in which there is 3 reorganizatica of
experiences relevant to the purpose of the reading, there ex-
petiences having been evokéd by the linguistic symbols we

all wonis.

By this ticoe, I am sure you realize that there is no universally
vted definntion of comprehension. Each in turn, as 1 mentioned pre-
viously, must focmulate his own. It is imperative that this be dooe as our
ceaching will always reflect our concept of this complicated activity. Let
us look at the findings of research and the interpremtions given it by

some of our best scholars,

Seven nomble studies, usiag factorial analysis, have been completed
in our ateempt ro isolszz fectoes which are related to this intellectual sct-
ivity. Five of the sevea studies identified a word factor reflecting an

ing of che denotive meaning of a word. Six of the studies
reveal 1 second verbal factor which probably measures the ability to un-
detstand the interrelationships among words or ideas. All of the studies

dizcdosed 2 thisd factoe in ascermining the mesning intended !_;y the

)

i

suthor, namely, the analysis-synthesis of concepes. Therefore, these seven
studies provide us with a metrix upon which we may build a concept

of the term comprehenion.

Sl n’“ ’ '.gth l. m ’. l .
o W e isswting conclusion. Some of them pertinent to this

Slpsnssiux ave a8 follows:

1. Comprebension iaproves gradually and steadily in nocinal

pupils from first grade through college.

2. Ability to organize whar bas been earned through sesding
develops with mecuration. - '

3. In the upper grades, comprehension incresses faster than -

tpespeedofmding.'

4. A developmental reading program besed on the concept
child growth and development is supported by these conclu-

sions, ‘

5. Becaude it describes how a resder obtains a configuration of
the main and supporting ideas of whae is gleaned from the

.i.'«,.{?a
5‘!;;;’-; p
e

5

n
#
Q
=

{ ¥,
R
e
b

&

N
i
f::‘s_:

*
38 ek

AR
i

printed page, gestaic poychology sppeass to exphin the
reading process betscz than does bond peychology.
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6. The majority of the evidence points cut that comprehension
can be improved better through a stimulation of central
factors than through stiinuiation of peripherai factors.

7. Witaout accurate concepts of the words invelved, a person
will compreberd litle or nothing of what he reads.

8. There is a continuous development of concepts as a child
matures and his experience widens.

9. ‘The number of concepts which a person knows is less impor-
tant to his ability to comprehend than the accuracy, clarity,
and organization of these concepts.

10. Sufficient experiences and opportunity must be provided
pupils so that they can form clear, accurate, well-organized
concepts about the things they are learning.

11. Ecc.

It is interesting to note that the term concept appeared many times
in ihe litegature roviewed. This fact alone indicates its importance in the
intellectual activities -utilized in the establishment of rapport with an
author or speaker.

It would seem sppropriate, therefore, at this time to explore the

nature of ‘concepts, or more specifically, the ingredients that nnke up
clear, accurate, and well-organized concepts.

‘3

3
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Concepts,oncofthemainingtedicnts of the thinking process, are
- long agrowing. From the time thac the ]:mdergarten child expresses his
definition of cats as “cats are so we can have kittens,” to the mature adule
p who thinks of cats as sleek, cunning creatures of the wilds of India whose
3. every movement is a symphony of motion, many experiences, both direct
and vicarious, have contributed their share to this growing concept. The
A clarity, accuracy, and organization of a child’s concepts are, perhaps, one
3 of the best indicators of his probable success in the academic world, as
: well as what he knows, what he believes, what he does, and his sbility
to comprehend both the written and spoken word. -
. " The woed concept is used rather freely by both professional and lay_
' people. A rather serious question can be asked: “Do they really under-

' sund what this graphic symbol means?” Many of us use it like a condi-
ment to flavor our writing and speech. Terhaps, and because of its common
use, it has lost its significance of being a meaningful stage in the
development of understanding.
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Much work has been done, however, in the study of concepts by
those who are aware of their importance. Concepts heve been defined in
amietyofways,butaﬂofdxmscemtomxyacommoncore.Onthe
one hand, 2 person might say that they are the end products of inductive
thinking, in which the child abstracts from related expetience that which
is relevant to the understanding of an idea previously obuined. It is a
scncralization based upon previous experience and perhaps that which &
persca is experiencing at any given moment. Concepts have been de-
fined, on the other hand§ a3 the “cognitive organizing systems which
serve to bring pertinent features of Past experience to bear upon a present
stimulus or object.” Prior experience with objects, situations, events,
relationships, etc., equips & person to react similarly to related kinds, Con-
cepes, then, are more of less stabilized perceptions. In defining concepts,
we would be identifying and defining ways in® which experiences are
organized in the mental construct, :

Before continuing our explanation of concepss, I should like to offer
the postulate that resding is thinki ing; and, furthermore, that concepts
are the basic foundations of the thinking proces

David Russell? in his definitive book, Childrew's Thimbins {a3d
perenthetically speaking, it is & must for every professional library), states
that the materials of thinking are many and diverse. These may be classi-
fied as percepts, images, memo:ies,sensations,andcoacepm.Weonahp
assume that concepts are formed out of percepts, images, sensations, ‘and
memories. A suggested working formula for the formation of concepts
con be equalized as follows: - ' '

Concepts' = environmental stimuli + percepts - understanding

and generalizstion, . o

Bothperceptsmdthemore‘genenlizedconceptsuethemain
materials of thinking, and sccording to oug postulate, are employed in
the intellecrusl processes involved in grasping the meaning -intended by
an author or speaker. When a person makes s generalization about related
dats, he has then developed 2 coacept or & principle, a law, etc. This
teflection is an internalized and verbalized label and is the end produce
to be reached in che creative thinking process, Concepre, then, are the
basic foundations of the thinking process. The implication should be

clear — creative thinking is the intelle process by which new rels-
tionships are visualized or a new synthesis is made.

N N

As was just stated, concepts are buile up from percepts, images,
sensations and memories. Perhaps an operational -definition of these
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terms will serve as a tenable base for a further discussion of concepts
and & manner in which they are devcloped. Again, I will wra to the

m
ﬁ:e‘-at-"-re as 2 haais fc: one ah‘mﬂﬂ‘

1. PERCEPTS — may be thought of oc defined as what is known of
an object, an event, & quality, a situation, or s relationship as &
result of sensory experience. It is more ot less time bound — a0
awareness of present dsta, nther than & memory of sn image o
things pest. It is past of an ever-changing mental activity linked
to preceding senwtions and subsequent mentl activities, It does
not exist in isolation but tends to be bolsvered by other relsted
myexpetmmdmiﬁationofperaputhat&elwmd
by;hildtenwould,lamsurc,beofinmtoyou.Wemin-
_debeed to Boring and Boring, Langfield and Weld? for such a
listing. The following is one classification.

a. Percepts of form

- b. Petcepts of space
. ¢. Petcepes of time
d. Percepts of movement

‘e
i)
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N v g

PaE TN

-
"4

A o

<

3 ¢. Percepts of aumber .
B £ f. Porospts of weight -

8- Social percepts
h. Aesthetic percepes :
i Humor_ percepts
2. IMAGES -~ an imege is a centrally aroused experience related to
-pteviompemeptionsandoccuningindnabaenceoftheinidd
stimulizs. Since it always refezs to & past event, it may be incom-
yle&otimocumeindompni:m:oﬁnepempﬁonofdxeoﬁginl
experience. According to Russell,1® children's images are of two
classes: afser images and memory imagcs. Some children,
‘and a fewer number of adults, are able to retain particularly cleas
and vivid imeges for minutes or even hours after the sensacy
expetience. These have been refetred to as eidetic images. Children
tend, on the whole, to have more vivid imagery than do sdules.
Since they may have some difficulty in distinguishing the real from
the imaginary, their associstive thinking may be frequendy initi-
ated by images that border on hallucinations,
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3. SENSA..ON$ — a senmtion i3 an awareness of some stimulus
without much interpretation of it. Sensations are more complex
than the so-called soases of touch, wsic, amell, vision, and heari
We also have s sense of position, movement, and equilibeium.

" Senmtions are one of the raw materials of thinking, but

' aéldnmais:u_i_ablmdexperienas,beamed:eychildoradult
inteepeecs and integraces them w form s percepe of percepts.

4. MEMORIES — :the w memoky is & genegic term for experi-
ences based upon previous experiences of the organism. Also, it
might be sid that it iz the process of menal tepresencation of a
lauamqnipbkequinkntoftbeaigimlexpukmkmy

' involve approximation of previous expetiences, as when & person

.y

" Gannot remember the dare an event bappened but will date. it
* bdmmd@mpthumvividlytmuﬂedexpam
Memay'_igluﬁeﬂm&uuibédumkm,m&emc_tm«

production withiur thought; and logical memory, where the te.

, production is-sot’ exact, but: meagingful relstionships are main.
uinql.Aia'gmuicterm.mmia‘mnyinclndepemepu,imagu,
scnsations, and concepts. Memories are evoked as 2 resak of some

+ stimulus or & snisus oquence of stimuli, . ¢

Loda 0T . . : :

The inability t0 secall previcus cxpericnces, whetber it was rote
hmh&abgiqlh:@hgmyhedacibedulomﬁn;.m.dm
may b¢:luclined to believe.that learni
gt ‘

Cmpuphyanha.yinlzdeind:ehmingptmhmbeen
indicated earlies, concepts are . buile of expetiences, both direct and
vhﬁml&imp&m:o&diﬁaupeﬁemeamhmmphﬁud.
Yet in the classcoom, the tescher is compriled many times 0 use, o a
memieu&egu,yhﬁm‘upuiemuabe«mmwidwdy
manipulates an optimal karning environment. .

Asbnitbee;lmmd,wu'cepuphy.mchmimpommm‘le,not
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in the learning process, but also in the act of compreliuding. Let us ac Wiivno
this time examine & process by which concepts may .be buile, Much like MRLEEN
the thinking peoceis or the act of reading, we have cnly shreds of evidence et
upon which o build a model. I am sure you understand che plight in ol
which all of us find curselves when we ateempt to describe an abetract g‘“
23 e
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process. We are victims of the syrammy of words. These, then, ase the
steps, not necessarily discrete, employed ss concepts are built and refined.

26

1.

d.

PERCEIVING OR OBSERVING — the observer must perceive with
high degree of veridicality the object, the event, the situation or
the relationship. Cerin percepts are garnered as a result of the
observation, Veridicality may be assured if answers to the follow-
ing qurstions would be in the affirmative, -

a. Are the viewpoint and purpose of the observation clestly fixed?
Was the observation casual or deliberate?

Was there & briefing? )

as the observer(s) in the appropriate physical and mental
state? . '

Was he/she competent to know what had been cbserved?

b.
c
d.

£ 'Would ocher observers agree with this observer?

& Was the observation reported (a record made) soon after it
was perceived? ‘

h. Was the. observation firsthand?
i Did the percepts cohere with other facts?

‘ABSTRACTING — this . refers to the meatsi process by which

related percepts are selected oc identified. Also, images and mem.
ories are cut off from unrelated ones. The process of selecting a
specific meaning from a generic meaning may be called absteac-
tion. Again, the following guidelines may aid in determining the
relatedness of the percepts, images, or memocies.

a. Were only tekted percepts selected? “‘.

b. If images have been selected, were they differentiated from

hallucinations? -

Werte the images selected the product of autistic thinking? If
%0, were they relegated to their proper place?

If memories were selected, did they fit into the context of tie
concept being developed? .
Were other concepts selected? If 0, would they add to the
clarity of the concepe being deveioped?

INDUCTIVE THINKING OR THE FORMATION OF A GENERALIZA-
TION (CONCEPT) — in this final step in the process of concept

c.
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formation, related dama are integrated and a genenalizatica (a
concept) emerges. The clarity, accuracy, and organization of con-
cepts may be assured if answers to the following questions are
in the affirmative,

2. Were sufficient percepts, images, or memories selected?

b. Were they selected from a variety of situations?
. Were they truly representative cases?
d. Were other concepts used?

What I have given you is theory. Pethaps a description of the
manner in which the concepe jussice is developed may help to clarify
your understanding of a concept. Credit must be given 10 David Russell
for this schemata, 11

PERCEPTS
a. Observation of municipal courr and traffic cases,

b. Perccpts and other concepts from social studies lessons and
work with UNESCO with underdeveloped countries.

students guilty of infraction of rules governing hall behavior.

d. Observation of parents assigning household chores to brothers
and sisters, :

MEMORIES
*. Bully on playground, mighs is right.
b. Mother dividing candy evenly. :
¢. Father showing impartiality in taking boys to baseball game.
d. Teacher giving all students equal chance to contribute to class
discussion or activity.
IMAGES
a. Giving gifts to all poor families in child’s own community ac
Christmas time,
b. Imagination influenced by Western TV show in which Marshall
Dillon brings law and order to Dodge City,

¢. Image created by listening to & description of & situation in
which Babe Ruth visited every child in & hospital ward,

d. Image created by reading a true story in which the Hero sided
with a wrongly accused Indian, being tried by a Kangaroo
court, and ultimately was instrumental in freeing the Indian.

27

¢. Observation of student government in school and admonishing -
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CONCEPTS

Other related concepes such as fair play, impartiality, square
dealing, straight shooting, measure for measure, integrity, honor,
etc.

. You may think that I have gone far afield of my title, The Nasure of
Comprehension; if 1 have, it has been deliberate. In order to build a
construce of the intellecrual processes employed as a reader or listener
acquires an intended meaning, I believe it is necessary first to understand
the materials of raw ingredients of the act of comprehending. Hence, after
searching the literature, I have attempted tc relay to you the nature of
petcepts, images, memories, and possibly concepts, that form the basic
ingredients of the thinking process, and, by taking an inductive leap, the
intellectual processes of acquiting intended meanings from written or
spokén language. One concept I hope you have acquired — concepts are
long agrowing. '

At Jong last, to borrow & phrase, I wish to present a comsiryct, a
model, which 1 believe, explaing the intellaceyal piccesses that are em-
ployed as the reader or listener acquites an insight, a gestalt of the mean.
ings that are porirayed by the language of the author or the speaker. ] am

sure it has shortcomings; please remember, though, that we have only -

shreds of evidence upon which to build the model,

1. PERCEPTION

The child must see clearly the graphic or linguistic symbols we call
words. These symbols have no inherent meanings; therefore, perception
80es beyond the sensory responss. As I have already said, words are
words; objects are objects; events are eveats; situations are situations; and
words are related to each of them as each perceiver relates them. Thus,
the critical element in perception is the meaningful response rather than
simple recognition. There is the perception of the word, the phrase, the
sentence, the paragraph, and the larger unit of meaning — the complete
story or article. To help the reader to recognize emotionatly loaded words,
or the effect an unsavory emotionalized attitude has on the percepes
gleaned, the teacher must be concerned with the acquisition of verifiable

percepts.
II. APPERCEPTION

Korzybski, the late semanticist, noted that reading was the reorgan-
ization of experiences back of the symbols. This definition would paralle]
and support one of the primary principles concerning the nature of

28




reading and leazning to read, to wit, “meaning resides within the back- 1

oround sxneriences of the reader” Annercantion thersfnes eafere ta the e
ground experiences of the reader,” AbDberceprion theretore refers to the

process of relating background experiences to the meanings couched in
the language of author or speaker — it is percepsicn characterized by
clearness. Thus, percepts, images, or memoties are evoked as a result of i
the words serving as stimuli. The reader brings to the page sufficient ex-
periences which permit him to obtain an approximation of the experi-
‘ences the writer or speaker is trying to convey. This is premised on the
fact that the parties concerned, writer and reader, speaker and listener,
must have had some commonality of expericace.

III. ABSTRACTION

This refers to the mental process by which the reader or listener -
neglects or selects percepts, images, or memories which are relevant to the
purpose of reading or listening. Related concepts may also be selected at

this stage. The process of selecting & specific meaning from a generic
meaning may also, as I have stated earlier, be culled abstracting. It should

be re-emphasized that only those materials of thinking which are relevant

to the purpose of reading should be abstracted. To your speaker, the
memorization of a pastage is not reading, nor is it thinking,
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IV. APPRAISAL

This refers to the process of estimating the value or the validity of
the aforementioned materisls of thinking, according o accepted norms,
standards or processes. This is one of the most critical steps in the model.
It is also the most complicated. The veridicality of percepss, images, sen-
sations, memories, and other related concepts cannot be overemphasized. |,
This process of validation can range all the way from ascertining if a
fact is accurate to the complicated process of forming clear, concise,
accurate and well-organized concepts. May I refer you to the guidelines
suggested esstlier in assuring the validity of concepes. If a chain is no

stronger than its weakest link, in like manner, no concept is more valid et
than the validity of its ingredients, percepts, images and memories. 5
V. IDEATION . EAS
From the validated gleanings secured as a result of the above steps — a\ .
and I reinterject that these gleanings must always be related to the YoE
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purpose or purposes in reading — a reader then uses them as the ma-
terials of reasoning in the following modes of thinking:

)

ot

5

1. Inductive (generalizing) reasoning is that mode which proceeds
from known data to a generalization, such as a hypothesis that
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3 will explain the evidence at hand. A concept is the product of
;~ generalizing; a judgment or an opinion may also be the end
7 product of inductive thinking. Laws or principles learned in
i science courses are generalizations formed by abstracting relevant
N data from complex masses of data. A prediction is a special form
3 of inductive thinking as well as theorizing, in which a person
i§ builds a construct or a model to explain certain phenomena.

F \
ki 2. Deductive reasoning. As a process of reasoning, deduction consists
? of examining a particular situation or fact in the light of a gen-
3 eralization. A syllogism is an example of this mode of “thinking;
¥ ' such as: “Nearly all boys can swim. Francis is a boy. Therefore,
) Francis probably can swim.” A conclusion, a judgment, or an
X opinion may be the end product of this mode of thinking.

%

X 3. Critical thinking or reasoning. This mode of thinking proceeds

s " |
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v
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on the basis of a careful evaluation of premises, facts, etc. and
comes to conclusions cautiously through the consideration of all
pertinent factors. Critical thinking or reading demands an inter-
action between the author and reader as well as between speaker
and listener. Ascertaining cause and effect relationships makes
maximum use of this mode of thinking. Detecting ‘propaganda
devices is another example of this high-level comprehension skill.

Helping children to improve their “critical reading abilities
will challenge the best efforts of teachers as the children will need
help in evaluating facts from which generalizations are made; in
rendering a judgment on the clarity and organization of conceprs
that are used in building other concepts; in detecting the biases
that authors may have; in recognizing propaganda techniques em-
ployed by subversive groups, in recognizing wnether the author is
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5 ‘ capable of making sound and valid judgments; last and cerminly
i not least, the reader must make a judgment as to whether or not
his (reader) background and abilities permit him to make an
@ unbiased judgment about the author’s ideas.

:“ 4. Problem solving (scientific mode of thinking). This is, perhaps,
¥ the most directed of all thinking. It is really an embodiment of
£ the four types listed above. When this type of thinking is mani-
gg fested by a student, he or she is aware of some problems that
£ must be solved, or a conflict that must be resolved. Five or six
¥ steps are usually listed when an attempt is made to describe the
3] processes involved. These steps might be listed as follows:
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a. The child’s environment has made him aware of a problem, or
a conflict arises between opposing sets of values. These situa-
tions stimuiate hiz mental activity.

b. An orsenzasion to the probiem takes piace. The chiid may start
to think in one direction and then in another. At the same
time, he may be gathering evidencs to substantiate or tefine
earlier. concepts or conclusions.

c. A tentative solution, or a Ayposhesis is formed as a result of
the patterning of the several data. The Gestalt principle of
closure may be emerging. The child, therefore, gets an insight
into a possible solution.

d. An evaluation or a testing of the hypothesis then takes place.
During this step, the tentative solution or hypothesis is sub-
jected to the most critical examination. As a result, it is either
accepted or rejected.

e. The selected solution, or hypothesis, is subjected to the zesz of
use. This is tile stage of verification.

5. Creative thinking. This is thinking at its “highest level. Some
would say that the ability to draw inferences is one aspect of
creative reading. The making of new syntheses or seeing new
relationships is another aspect of cteative thinking. Still another
product of creative thinking is a critical reaction to a treatise on
a controversial issue.

A VI. APPLICATION

L effectiveness of a reading program is determined largely by the functional
R uses readers make of the new ideas acquired. They broaden experiences,
increase understandings, and enable one to learn how to engage in many

SN dents are given aid as they formulate purposes for reading a particular
KN selection, enhancement of the utilitarian aspects of reading will occur.

In my presentation this afternoon, I have explored and shared with
you my understanding of the nature of comprehension. As a matrix for
my model, I have relied heavily on the literature. You will recognize, I
am sure, that | have made some inductive leaps, made some educated
guesses. You, each of you, can do no less. You have a professional res-
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If the proof of the pudding is in the eating in like manner, the

kinds of activities which would otherwise be unknown to him. If stu-
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; ponsibility to become as articulate as possible with the nature of com-
3 prehension. You must buiid a construct or a model of the intellectuai
& _processes employed as the child or reader derives the intended meaning
3 “from the linguistic symbols we call words — you may call this process,
¥ the establishment of rapport with the author or speaker; or gaining in-

sight; & Gestlt, if you please; or the reorganization of experience back
of the symbols; or a more sophisticated definition of the reading process.

. When has a child comprehended? Let me give you ome example.
"When the farm boy understands sheep — when he knows that they,
when drinking, insert their noses deeply into a continer. of clear, cool
water so that some spills over the side — then he undersands that
portion of the 23rd Psalm, which reads, My cup ranmeth over.

-
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