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INTRODUCTION

The resource units and teaching plans presented in this booklet are
based on the unit concepts and topics drawn up at the English curricu-
lun meetinge held in the spring of 1965. As teachers use these units
during the year, they should keep notes on suggested improvements
which might be made in the next revision of the units.

These additional unit topics are suggested for the course:

a. "Value and Values"

b. "Forming Opinions® -- sub-title "You Can't Tell a Book by Its
Cover;" include study of mass media.

c. "The Right To Be an Individual! -~ could include. stories like
“The Outcasts of Poker Flat.!

Teachers should keep listings of materials used in additional units
and of ideas for presenting these units. These lists will servs
as guidelines for writing of the resource units.

Writing and grammar skills which should be integrated with the litera-
ture should be taught in a sequential pattern.

The suggested order for teaching the units is:
a. "Past Through Prologue"

b. "Growing Up"

c. "Value and Values"

d. "Forming Opinions"

e. "What is Humor?®

£. "The Right to be an Individual®
-8. "Heroes, Real and Unreal®




GENERAL BIBLIOGRAPHY

The following articles are writings dealing with new ideas and theories
in the teaching of English. All the material is available in the
Instructional Services Room, Ward Building.

"Picture of a Modern Curriculum for English," James R. Tuck, MICHIGAN
EDUCATION JOURNAL, October, 1963, p.l7.

"To Instill in the Pupil a Desire to Read," Thomas D. Edwards,
SCHOOL AND COMMUNITY, Jamuary, 1965, p. 13.

"Values and Student Writing," Phyllis Lieberman and Sidney Simon,
EDUCATIONAL LEADERSHIP, March, 1965, p. 13.

“Ine Role of Japaness Hailm in the Teaching of Creative Writing,"
Salvatore Messina, JOURNAL OF SECONDARY EDUCATION, March, 1964,
p. 122.

"A Critique and Proposal for English," Claudia Reeve, JOURNAL OF SECONDARY .
EDUCATION, March, 1964, p. 125. :

"Sequential Procedures in the Teaching of Written Composition," Joanne
Dale, JOURNAL OF SECONDARY EDUCATION, January, 1504, P. 1de

"A Review of Selected Literature and Research on Teaching Composition,™
Patrick T. Hayden, JOURNAL OF SECONDARY EDUCATION, April, 1965,
p. 147,

"Moral and Spiritual Values: To Teach or Not to Teach?" Ramon R. Reid,
JOURNAL OF SECONDARY EDUCATION, February, 1965, p. 77.

"How Do We Teach?" ENGLISH JOURNAL, May, 1965.

"English Composition: The Hardest Subject," Albert R. Kitzhaber,
BULLETIN OF EDUCATION, University of Kansas, May, 1965.




SCHOOL DISTRICT OF UNIVERSITY CITY
Summary of Meeting on Eighth Grade English

Time: 1:00-4:00 p.m.
Place: Board Reom, Ward Building

Personnel Present: Virginia Plank, Billie Persons, and Barbara Ross (Harley);
Mary Ann Ruf, Judge George, and Iois Hachtmeyer (Brittany);
Dr. Haugh, consultant.

The group discussed the approaches to be used and reached consensus upon the
following:

1. That the two programs, departmentsl at Hanlew and $sa
and Social Studies at Brittany, be looked upon as two different organiza-
tional plans of reaching the same objective.

b

2. That both programs should follow the unit approach.

3. That the units chosen be applicable to both programs but that they not be
chosen with a Social Studies emphasis such as that followed in Grade 7.

PR — e
OFuSy given

a

4. That the units include the following topies in the zpproximst
below. - ’
a. Unit I. "Past in Prologue" -~ a study of our heritage; respect for the
past; could build upon the work done in reporting in Grade 7.

b. Unit II. "Growing Up" -~ include a study of Johnny Tremain; could build
upon narrative writing in Grade 7.

c¢. Unit III. ‘“Value and Valuesi «- could include poetry selections here.

d. Unit IV. "Forming Opinions" —- sub-title: "You Can't Tell a Book by
Its Cover;" include study of mass media.

e. Unit V. "What Is Humor?" -~ could include limericks and parody.

f. Unit VI. "The Right to Be an Individual! — could include stories like
"The Cutcasts of Poker Flat,”

g+ Unit VII. "Heroes, Real and Unreal" -- could include descriptive
writing, the study of biography, myths and the tall tale.

5. That the English grade teachers look for additional titles and also
consider the possibility of including some optional units.

6. That a preliminary unit such as the one to start the seventh grade is not
neccessary for the eighth grade.

7. That a framework of skills in writing be prepared that will be developed
through writing activities that can be taught in each of the units.




Eighth Grade English °
Page 2

8, That a framework of skills in reading and activities to develop them be
prepared. (See list from Wichita Public Schools)

9. That a framework of spealdng snd listening eiille and sctivitd
them be prapared.

10, That basic spelling and vocabulary lists be fleveloped for each unit.

13.. That grammar and usage to be taught be relatiod to the writing and speaking
activities and that a framework of grammar, sapitalization and punctuation
items bg Prepared so the teacher can keep tirack of jtems taught and re-

] taught_: in rslation to both remedial and developmentzl needs of the students

in writing and speaking.
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8th Grade Unit: Past Through Prologue 1

I. Area to be covered:

A.
B,

A.
B.
.

D.
E.

F,
G.

A.
B.
C.
D.
E.

F.

THE: HERITAGE OF AMERICA
ART AND LIFE IN AMBRICA Uliver Waterman Larkin

AMERICA'S COLONIAL HERITAGE Patricia Acheson

AMERICAN HERITAGE (There are numberous of these bcoks

Literature selections that portray our cultural heritage.
Basic writing skills.

C. Basic grampar skills.
Purposes:

To develop & realistic picture of early days in America.

To understand and appreciate historical persons.

76 increass vocabulary and improve reading skills.

To write paragraphs for diagnostic purposes.

To diagnose level of grammar usage and understanding.

To distinguish between fiction and non fiction writing.

To start students thinking about menis ccurage, beliefs, ideas ’
morals, ambitions, etc., all of which will be studied in later
units.

Introduction:

This unit is intended to be the introductory unit for eighth grade
literature and English. Diagnostic grammar tests and writing
asgsignments should be used during the unit.

By having the students read individually from books checked out
of the library, the teacher ca- through class discussions begin
T'arough oral repox ts on histerzcﬂ sites v*mted by students the
speaking ability of the students can be observed.

Stress that the present has been built on the contributions of the
past. For example: The Indians contributed to our civilization
because our forefathers borrowed iiverally fiom the Indian culturs
which they found here.

ilie past,just as the present is, was built on the hopes and despairs,

the ardors and endurances, the joys and sorrows of plain people
everywhere,

Be truthful and realistic: point out the ruthless and selfish motives

of many while emphasizing the courage, endurance, hardihood, good
humor, and love of freedom and opportunity of the majority.

Teacher Bibliography:

AMERICAN INDIAN J970.1 University City Library
Henry Steele Commager and Allan Nevins, eds.

which deal with all phases of our
heritage.)

:
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8th Grade Unit: Past Through Prologue 2

V. Outline of Unit

A.

B.

Introduction

This unit explores the nature of the people who seek new frontiers,
These frontiers are very old processes which man repeats over and
over again in many different areas, both geogrephical and intellec-
tual., Those whe have been the first on the threshold of ths
frontiers have created the culture in which we live today. The
Indians, explorers, adventurers, settlers, politicians, inventors,
scientists, and artists all contributed to the development of
America. The outlaws and other undesireable persons also added to
America; it was to control these pecple that some of our herces

To medern - men the past may seem filled with foolish mistakes,
colorful escapades, or too perfect men and women. Bringing the

past to the junior high student as a time of soursgecus bub human
wen and women who faced problems unique to their age is the purpose
of the reading, discussions, and writing of this unit. The teacher
through his or her wide reading of the biographies of these histor-
ical personages can transfer to the students the fobiles and idio-
syncrasies of these people. Through comparison with leaders in
today's frontiers shov the students how men in all ages are
diflsrent because the particular problems of the times are different.

Ancther aspect of the subject which is of primsry imposrtanss is

viue nature of the impulse which sends men into the new, the unknown
and the unconquered; the response of America to the frontier is
representative of the responses of men of many different countries
to many diiferent kinds of chellenges. It is representative of
the response which led Columbus to sail the Atlantic and John Glenn
to orbit the earth, which led Copernicus to redefine the relation-
ships of the heavenly bodies and Joseph Priestly to discover oxygen.
In other words, you should strive to see beyond the particular form
of the imerican response {o the frontier to perceive the gemeral
response of men to the new and unknown.

Suggested procedures: :

1. Have students read individually from books checked out of the
library. (See student bibliography).

2. Ha?o the entire ciass read selsctions from anthologies. By
guiding the discussion of these selections, the teacher shonld
instill methods of roading which the siudsnis can appiy to their
individual reading.

3. The appreciation of what those in the past have done for the life
of the student today can best be reached by structured class
?iseuasion. These discussions should allow each student to share
ideas he or she has gained from individual reading,

L. Two specific reading skills can be taught during this unit:

a. The reader must imagine himself in another time. The reader
must accept the ways of thinking and the social customs of
& time which differs from his own era,

b. The reader must react to the feeling and atmosphere of words
as well as to the meaning.




8th Grade Unit: Past Through Prologue 3

5
6.
7.
8.
9.
10.

il.

The basic skill of recognizing word meaning from context clues
should be taught. _

By analyzing student errors in composition begin isolating
grammar skills which must be taught.

Assignments for writing should correlate with the reading.
Class time should be used to evaluate the students' writing.
If books and time are available, a longer study of a hiography
or novels dspicling & significant eveni or person in our past
might be studied.

Through class discussion lead students to recognize the use of
historical material in fiction.

Guide students to recognize the characteristics of non-fiction
writing especially of biographies and autobiographies.

C. Study questions

1.

2.

General questions the teacher may use for selections the entire

class reads that will guide the students to think in terms of

he past building the preaent.

a.How does the author lead you to understand and appreciate
the historical personage's way of thinking and acting?

b.Can. you think of some modern events, pernaps fictional, that
might happen to you that would parallei the experiences of
the historical person as he faced the problems of his day?

c.How does tre author show that the person or persons learned
from experience?

d.Wagt motives give the person courage?

e.How did the author help you imagine yourself in another time?
Or ' did he?

L.What kinds of problems and misfortunes did these early men face?

8.Did the selection change your point of view or opinions about
this periocd of American history?

h.Does living in today's world take just as much courage and
strength as living during the pioneer and frontier deys did?
Is the same kind of courage and strength needed? How does
it differ?

i.How does the social structure, that is, the characteristics
and customs of particular groups within the cormunity, affect
people you have read about?

J:Were the problems of the characters caused by outside forces
over which the characi.srs has no control? Or were they pro-
blems caused by the personalities of the characters?

k.What were some of the steps this person helped to make in
building a civilized society?

Specific study questions for the individual selections read by
the class can be found in the anthologies or the teacher can

construct some which will elicit the ikas being sought in the
unit,

D. Composition Guide
The compcsitions written for this unit should be uzed to diagnose
the creative writing ability of the student as wsll as to diagnose
his level of grammar usage and understanding.

awe B .




8th Grade Unit: Past Through Pralogus A

Suggested topics:

1. Ask the students to put themselves into the minds and feelings
of the white men who were entering strange and unexplored lands.
Remind them that these men were different from those who live
in today's space age; they thought and felt differently. Suggest
that the students try to write the white mant's reaction to an
event the elass has read about in the literatura selections.

2. Try your hand at using words to create atmosphere., List words
that tell how the wind seems (a) on a gay spring morning, and
then, (b) on a gloomy night when you are all alone in the house.

3. Have students write 2 short expository theme applying the
quotation "pioneers for the pioneers," to modern life. What
kinds of persons today are 'pioneers for the pioneers"? Who
are some of the trail blazers in the world today who are far
ahead of their contemporaries?

4. The teacher may also insert topics that seem appropriate to

the class' needs trying to have the topics stem from the liter-
ature being read.

E. Vocabulary

The vacabulary should come from the literature as it is being read.
Teach how meaning can be figured out from context clues,

VI. Student Bibliography

A.Texts.
ADVENTURES FOR READERS, Laureate Edition, Harcourt, Brace, & World, 1953
"Ghost Men of Coronado" Douglas Tate '
"So Goodly a Land" William Bradford & Edward Winslow
"The Pine~-tree Shillings® Nathaniel Hawthorne
"George Washington® Rosemary & Stephen Vincent Benet
"Paul. Revére's Ride" Henry Wadsworth Longfellow
"I Sing the Pioneer: Daniel Boone" Arthur Guiterman
Lewis and Clark" Bernard De Voto
"Western Wagons" Rosemary & Stephen Vincent Benet
"Buffalo on the Oregon Trail" George R. Stewart
#The Kiskis" May Vontver
"The Cowards Never Started" Bruce Catton

ALL AROUND AMERICA, Scott, Foresman, and Compeny, 1959

"Paul Revere's Ride! Henry Wadsworth Longfellow

"I Sing the Pioneer: Daniel Boone" Arthur Guitarman

“Sam Houston® ' Rosemary & Stephcn Vincent Benet

“Abe Lincoln at Gettysburg" Enid L. Meadoweroft

"George Washington Carver" James S. Childers

"Modern Jove . Alice C. Cooper and Charles Palmer
GOOD TIMES THROUGH LITERATURE, Scott, Foresman, & Company, 1957

Clara Barton" Rosemary & Stephen Vincent Benet
"Booker T. Washington" Paul Laurence Dunbar

"My Struggle for an Education® Booker T. Washington

©
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8th Grade Unit: Past Through Prologue 5

B. The following books are suggested as a rsading list for the indie-
vidual rea ing assigned to the students. These books which are

both fiction and non fiction dealing with the heritage of our
culture may be checked out of the University City Public Librarys

or the school libraries.
she feels would be appropriate.

THE LAST OF THE MOHICANS

THE SPY

DEERSLAYER

AMERICA'S ETHAN ALLEN

AMERICA'S PAUL REVERE

CORONADO AND HIS CAPTAINS

DOCTOR IN BUCKSKIN

NARCISSA WHITMAN .

OF COURAGE UNDAUNTED

BOY WITH A PACK

BROKEN ARROW

KEELBOAT JO"RNEY

ABE LINCOLN GROWS UP

DANTEL BOONE

THE TEXAS RANGERS

BENJAMIN BONNEVILLE, SOLDIER EXPLORER
ABE LINCOLN: LOG CABIN TO WHITE HOUSE
COCHISE, APACHE WARRIOR AND STATESMAN
GERONIMO, THE LAST APACHE WAR CHIZF
WITCHCRAFT OF SALEM VILLAGE
AMERICA'S COLONIAL HERITAGE

THOMAS JEFFERSON AND HIS WORLD
AMERICANS BEFORE COLUMBUS

LIBERTY MATD

JACKSONS OF TENNESSEE

MARTHA WASHINGTON, OUR FIRST LADY
GEORGE WASHINGTON

THOMAS JEFFERSON

BENEDICT ARNOLD

KIT CARSON, MOUNTAIN

BRIGHAM YOUNG

JESSE JAMES WAS MY NEIGHBOR

BOOTS AND SADDLES

TRAPPERS AND TRADERS OF THE FAR WEST
TRATLS WEST AND THE MEN WHO MADE THEM
CITIZEN OF NEW SALEM

RATILROAD BUILDERS

DANIEL WEBSTER

STORY OF CLARA BARTON

PIONEER ART IN AMERICA

STORY OF LAFAYETTE

DRUMS ALONG THE MOHAWK

LANTERN IN HER HAID

CHILDREN OF THE COVERED WAGON

LAND BEYOND THE MOUNTAIN

PARTNERS ON THE SANTA FE TRAIL
PRESIDENT'S LADY

BROTHER AGAINST BROTHER

The teacher aay add title which he or

James Fenimore Cooper
James Fenimore Cooper
James Fenimore Cooper
Stewart Holbrook

Esther Forbes &Lynd Ward
Canilla Campbell

T. D, Allen
Jeanette Eaton
James Daugherty
Stephen W. Meader
Elliott Arnold
Zachary Ball
Carl Sandburg
John Mason Browm
Will Henry

Helen lMarkley Miller
Sterling Horth
Edgar Wyatt
Edgar Vyatt
Shirley Jackson
Patricia Acheson
American Heritage
Carolyn Bailey
Heler Morgan
Marguerite Vance
Alice Desuond
Clara Judson
Clara Judson
Jeanette Nolan
Margaret Bell
Olive Burt

Homer Croy
Elizabeth Custer
James Daugherty
Edith Dorian
Paul Horgan

John Moody
Alfred Steinberg
Jeanette Nolan
Carolyn Bailey
Hazel Wilson
Walter Edmonds
Bess Aldrich
Mary Carr

Janice Giles
Clide Hollman
Irving Stone
Phyllis Fenner

©
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8th Grade Unit: Past Through Prologue é

BLOW, BUGLES, BLOW Merritt Allen
UNCLE TOM'S CABIN Harriet Stowe
STEP T0 THE i{USIC Phyllis Whitney

Autobiographies and biographies of inventors, scientists, military
leaders, government leaders, ete.

i
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8th Grzde Unit: Growing Up 1l

Area: What does it mean to 'grow up" —- to mature? To explore ideas of
ways of maturing: physical, mental, social, emotional.

Purposes: '

1. To help individual students understand the prozess of growing up,
of maturing physically, mentally, socially, and emotionally; to
formulate a class concept of maturity.

2. To help them understand and evaluate the joys and sorrows, the
problens and achievements involved in this process; to realize

thal other young pecple hove similar nroblems.

3. To discover the nature of and criteria for maturity as held by
our society.

k. To formulate a class concept of maturity applicable to characters

in literature. :

Outline:
I. Design and use a questionnaire for students, parents, other adults
and professional personneil about the nature of maturity.
II. Autobiography

A. Independent reading of autobiographies (including Benjamin
Franklin's which students may have started reading in Unit I.)

B. Write short compositions on phases of their own growing up
which will be compiled into their own autobiographies.

C. Keep a diary for two weeks. = During this time lessons on
being awars of and how to write good sensory impressions
should be developed.

II1. Study of short stories to get author's ideas of aspects of
rmaturity and to understand the growth of character in a short
piece of literature.

IV. Poetry on phases of growing up.
V. Study of a book, JOHNNY TREMAIN, to see growth of character.
VI. Independent reading of one or two books mainly concerned with

problems of growing up (see bibliography).
VII. Revise class's statement of what maturity means.

T e Y N e NP A AT/ | PR S P Jo1 {5 2 W e

Composition:

1. Organizing a questionnaire.

2. Writing up findings of questionnaire.

3. Hriting a short paper on characteristics of adolescence or related
subjects.

4. Keeping a diary for two weeks.

5. Series of short compositions later to be compiled into individual's
autobiography.

6. Evaluating short stories according to concept being developed.

7. Writing related to other literature studied.

I. Procedures ‘
A. Several days before the start of the unit, discuss with the class the
problems of maturation and the areas of maturity.
B. Have the students design a questionnaire that will focus on the
nature of maturity. The questionnaire might take this form:
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1. What elements are present in individuals that you consider to
be mature? '

2. During what approximate age does one become most aware of
the problem of maturation? '

3. What is the nature of maturity
a. as viewsd by students?
0. as viewed by parents? .
C. as viewed by professional personnel

L. In what areas does a person beocome mature? (Physical, soeial,
mental, emotional) , o

5. List the definitions of maturity received from the survey and
tell the occupation of the person interviewed. )

C. To gain a variety of cpinions, have the-class interview people
from a variety of occupations and interests.

D, From the results of the survey, discuss the social, physical,
psychological, intellectual, etc. views of maturity by listing
the results of the survey on the board. Each definition for maturity
is examined for its adequacies, similarities, and difTerences.

E. Formilate a class definition of maturity that will be afiplicable
to literature by copying the definitions, revised, that seem to be
the most comprehensive.

Student Paper _
Objectives: To broaden the class view of maturity.
To relate the definitions of maturity to those formulated
by others. : :
To provide the exparience of writing a simple paper, using
references from library, from classroom books, and from
the survey.

Procedures:

A. With the class, discuss the results of the survey. After
the definitions, assign an area of maturity to each student according
to his interest.

B. Read the student model (ADOLESCENCE by Campbell Amos) to the class
and work with the class on an outline for organiging a similar paper.

C. If possible, take the class to the library and guide their selection
of books. Discuss with each student the chapters of the book that
seen most appropriate for his topic. '

D. While the class is gathering information, conduct individual con-
ferences and help the student plan a topic around which to center
his report. :

E. After the reports are written, select the best on a variety of areas
of maturation and ditto them for the class. This provides recognition
to those who achieved and increases the background of the students.
The papers could be made into a little booklet for the students. A
student who is talented in cartooning, might make some illustrations
on the ditto stencils. ,




8th Grade Unit: Growing Up

o

ADOLESCENCE
by
Campbell Amos
(student at Buclid) -

Adolescence is the period of 1ife which comes betwsen puberty and
adulthood. It is not aimnly a phwsiesl procese; thers is mors 0 it than
physical maturation. It is also a social process.

The mental and character changes of this period are of the utmoct
izmportance. It is at this time that the child's mind lies open to impres-
sions that, once formed, are likely to remain through 1life. The adolescent
brain is & sesting turmoil that never rests, sorting, searching, accepting,
rejocting old and new ideas.

Ambitions that were apparently firnly fixed in the child's mind might
suddenly switch to the opposite end of the field of human action and
£ind a boy who wanted to be & clergymar to deliver sérmons from a pulpit,
practicing for a life of crime. When we realize that these phenomena
have a matter-of-fact physiological bases, it is less difficult to under-
stand why boys run away sometimes from perfectly happy homes; why the
majority of religious conversions take place from fifteen to seventeen
years; and why a boy or girl may suddenly develop a propensity to lie
or steal.

The problems of adolescence, small as they may seem at times, should
never be underestimated or laughed away, for frequently it is vitally
important for the teenager to find the right solution. Usually it is the
parents who have to help him find his way through the crises of adolescence,
but often a great part of the burden fslls upon the teachers. Counselors
at school would be a great help on guiding adolescents, but often the
teenagers are afraid to discuss. problems with them. Often the adolescents
d0 not want to discuss with any other than their psers for they are
afraid of beirg laughed at.

There are two major aspects of growth during adolescence. One is
tenderness toward other persons of the opposite sex. Since tenderness is
caused by sexuality, adults are not surprised that it should appear
strongly in the emotional minds of those in adolescence.

Another major development of adolescence is to be abls to handle things
in a more mature manner. aAdults sometimes don't notice this or disapprove
of it because the adolescent doesn't handle this development properly or
with consistency.

Sports, especially team games s capture the interest during adolescence.
Teehagers usually begin to make more friends outside of their family
circle. They want to belong to a group of their own age, all of whonm
may wear the same ikind of clothes and take up the same fads. At the same
time they begin to be concerned with their personal appearance, a teenage
boy or girl may be gloomy or gay by fits and turns. The mind is
8t the same time as the body, and there is an uroa toward independence in
thinlking. Often tiie budding poet, artist, masician, or scientist finds
his chosen field during adolescence.

During adolescence the mscles and bones of the body grow rapidly and
there is an "awkward age »" because adolescents do not grow at the same rate
of speed. The glands of the body are also especially active. Physically,
adolescence starts earlier in girls than in boys. This aceounts for the
fact that a girl of thirteen is usually both taller and heavier than a boy
of the same age. Perhaps the most noticeable changes in a boy, aside from
stature and weight, are the mutations of voice, which are caused by the
larynx growing rapidly and the boy's loss of control over his voice, and the
starting of his beard.

- v e srpnee mrm\wmrvrvnmﬁ-!]ﬂ'mwm o
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There is no absolute time or age when adolescence starts and ends.
At this age, the mind is open to new ideas and old ones are rejected.
Problems are a major part of the adolescent's mind and they should not

be underestimated or avoided.

The complexities of development during

this pericd are the basis of the direction taken by the teenager in future

life.
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YOUR ADOLESCENT AT HOME AND IN SCHOOL

THE VANISHING ADOLESCENTS

THE EVOLUTION OF HUMAN NATURE

OUR JEWISH HERITAGE

YOUTH: THE YEARS FROM TEN TO SIXTEEN

TEEN AGE TYRANNY
TEEN-AGERS

DILEM:AS OF YOUTH IN ALERICA TODAY

COMING OF AGE IN SAMOA
CHILDHOOD

Scott-Foresman

Anshen

Atterborogh

Block and Flymn

Blos

Cohen

Coleman

Dunbar

Dunbar

Duvall

Editors of American
Heritage

Feddar

Foster

Frank

Friedenberg

" Herrick

Gaer and Wolf

Geseil, Ilg. Ames
Heckinger

Jenkins, Bauer, Schacter
MecIver

Margaret Mead

Mead and Wolfenstein

UNDERSTANDING AND PREVENTING JUVENILE DELINQUENCY Miller

THE INTELLIGENT PARENTS--GUIDE TO TEEN-AGERS

YOUR TEENS AND MINE
KIDS, CRIME AND CHAOS
FIRST CAHE THE FAMILY
THIS IS HY GOD
GROWING YOUR OWN WAY
STORY OF A BAD BOY
LITTLE MEN*

LITTLE WOLEN+

JACK AND JILL#
SWIFTWATER®

NATIONAL VELVET*

THE SPECIAL YEAR
TREMBLING YZARS#
WONDERFUL YEAR®

IDAHO SPROUT

TORTOISE BY CANDLELIGHT*
RIDE OUT THE STORM

Purtell

Roosevelt and Ferris
Tunley

Underhill

Wouk

Bockner

Thomas Aldrich
Louisa Alcott

Iouisa Alcott

Louiga Alcott

Paul Annixter

Enid Bagnold

Laura Baker

Elsie Barber

Nancy Barnes

John Baumann

Bawden
Mergaret Bell

% Available at University City Public Library.
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8th Grade Unit: Growing Up

TOTEM CASTS A SHADGW*
WATCH FOR A TALL WHITE SAIL¥*
CASTLE ON THE BORDER*
LONG WAY HOME®

ROWAN FARM»

JAILIE*

JUNIOR MISS*

THE UNREASONING HEART
YOUNG 'UN*
WINTERBOUND*

PAPA'S DAUGHTER*

BITTER GREEK®
HAGGIE
SARAH®
FRESH WIND

COACH NODANY 1IMEN

ACCENT ON APRIL*
GOING ON SIXTEEN*
SCUDDA-H00! SCUDDA-HAY!
HRS. McTHING*

THE CABIN

CITY OF TREMBLING LEAVESH*
LUCKIEST GIRL*

FIFTRERN*

THE ADVENTURES OF HUCKLEBERRY FINN*
THE ADVEZTURES OF TOME SAWYER®
HERE I STAY*

THE DIFFERENT ONE*
REENY*

THE GREEN YEARS*
SEVENTEENTH SUMMER*
ANYTHING FOR A FRIEND
LIFE WITH PATHER*
THIRD-BASE ROOKIE®*

DAVID COPPERFIELD*

GREAT EXPECTATIONS* °

WE SHOOK THE PAMILY TREE
MARCY CATCHES UP*
WILDERNESS CLEARING*

OUT OF THE WILDERNESS: ABRAHAM LINCOLN GROWS UP*

THE BOUNTY LANDS
GOING STEADY*
MOUNTAIN LAUREL*
BERTIE COMES THROUGH*
BOY GETS CAR*

JOHNNY TREMAINE*

HAMA'S BANK ACCOUNTH*

FROI THE TOP OF THE STAYRS!
LETTERS (to his daughter)#
THE KING'S GOBLET

WILLA (Cather)#

DIARY OF A YOUNG GIRL*

pargsret bBell
Margaret Bell
Benary-Isbert
Benary=-Isbert
Benary-Isbert

Jack Bemnett
Benson
Beresford-Howe

H. Best

Bianco

Thyra Bjorn
Margaret Blanton
Esma- Booth

James Boyd

Vivian Breck

Bro

Grace Campbell
John Carson

Betty Cavamna
Betty Cavanna
George Chamberlain
Hary Chase
Marquis Childs
Walter Van Tilburg Clark
Beverly Cleary
Beverly Cleary
Samyel Clemens
Samuel Clemens
Elizabeth Coataworth
Pauline Coleman

"Molly Cone

A. J. Cronin
Maureen Daly
Russelil Davis
Clarence Day
Duane Decker
Charles Dickens
Charles Dickens
Dolson

DuJaadin

Walter Edmonds
Virginia Eifert
William Ellis
Anne Emery

Anne BEmery

H. G.Felsen

H. G. Felsen

H. G. Felsen
FEdna Ferber
Aileen Fisher
Esther Forbes
Katherine Forbes
Orstchen Finlatter
F. S. Fitzgerald
David Fletcher
Ruth Franchere
Anne Frank




8th Grade Unit: Growing Up

HEAD HIGH, ELLEN BRODY*
MRS, MIKE®

I, ADAIpt

EPISODE OF SPARROWSH
THE RIVER*

CLEIENTINEs*

DEATH BB NOT FROUD¥
LEAP INTO DANGER
CAPTAINS COURAGEOUSH*
SEPARATE PEACEM

ONION JOHIw

CARRY ON, MR. BOWDITCH*
THE MESKIN HOUND

AND BOTH WERE YOUNGH
MOON BY NIGHT#

THE DIVIDED HEART
DREAM OF MANSIONS
FOLDED LEF*

JEB ELLIS OF CANDLEMAS BAY*

ON TO OREGON*
LITTLE BRITCHES#
THE DRY DIVIDE*
HOME RANCH

BIG CAESAR

. THE DAYS WERE TOO SHORT:¢
THE

ROOKMATES
BRIGHT ISLAMND*

JEAN CHRISTOPHER (v. 1 or 3v. in 1)%

PEDER VICTORIOUS*
PINK MAGIC

CATCHER IN THE RYB*
PRATRIE TOWN BOY*

ALWAYS THE YOUNG STRANGER*
THE HORSECATCHER¥

THE HUMAN COMRDY #

OLD RAMON

BATTER UP

MIRIAN®

BOY ON HORSEBACK#*
THE RED PONYs¢

GET THEE BEHIND MEw
BECAUSE OF MADELINE®
ORGANDY CUFCAKE¥*
READY OR NOT#*

ALL AMERICAN#

THE IRON DUKE#
LISTEN Y HEART*

SPRING COMES FIRST T0 THE WILI(WS*
YEARLING*

6

Elizabeth Friermood
Elizabeth Friermocd

Benedict Freedman
Jean Fritz

Rumer Godden
Rumer Godden!
Peggy Goodin

John Gunther
Leif Hamre

Anabel Johnson

R. Kipling

John Knowles

J. Krumgold

Jean Latham

John Latham
Madeleine L'Engle
Madeleine L'Engle
liina Lewitor
Norris Lloyd
William Maxwell
Ruth lioore

H. Morrow

Ralph Moody
Ralph Moody
Ralph Moody
Charlton Ogburn
0'Hara

Parks

Marcel Pagnol
Helen Pundt
Marjorie Rawlings
Rendina

Mabel Robinson
R. Rolland

Ole Rlvaag
Margaret Runbeck
J. D. Salinger
Carl Sandburg
Carl Sandburg
Mari Sandoz
Saroyan

Jack Schaeffer
Scholz

Vian Smith
Sommerfelt
Lincoln Steffens
Steinbeck
Hartzell Spence
Stolz

Stolz

Stolz

John Tunis

John Tunis
Turngren
Walker

L. Weber
Jessamyn West
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8th Grade Unit: Growing Up

THUNDER IN HIS MOCCASINS
WILLOJ HIIL

THE LONG WINTERH

THE LITTLE TOWN ON THE PRAIRIEM
THESE HAPPY GOLDEN YRARS*
IN LOVE AND WAR

ABZ LINCOLN OF PIGEON CREEK*
LOOK HOMEWARD ANGEL#
CHINESE DAUGHTZR*

THEY LOVED 10 LAUGH™*

CITY BOY*

THE FEATHER STAR¥

SUSAN AND THE STORM

NEW DREAMS FOR OLD

Dale White

Phyllis Whitney
Latra Wilder
Laura Wilder

Laura Wilder
Barbara Wilson
William Wilson
Thomas Wolfe

Jade Wong

Worth

Wouk

Patricia Wrightson
Elizabeth liontgomery
Tom Person

Suggestion: The teacher might discuss with the class the ceremeny of
initiation inte manhood (at Puberty) in various cultures;
American Indian (see TWENTY-TWO SHORT STORTES OF AMERICA
for story of an Indian ceremony of initiation); African:

tribes; Bar Mitzvok....

We suggest that the students read THE AUTOBIOGRAPHY OF BENJAMIN FRANKLIN
a3 core reading for the units on "Past is Prologue', "Growing Up", and

"Valuest,
as well as in the concluding unit on "Herces."

Parts of it could be incorporated in the unit on “Humor", also,
We suggest the use of the

Signet (paperback) edition. We are recommending that we buy 70 copies

(vinyl cover) of this for classroom use.

Our Student Council Bookstore

will also have copies tor students to purchase, and our libraries have

copies.

Motivations of an Autobiographer (From Nebraska unit on Aut sbiography:

Benjamin Franklin)

1. He may wish to render an artistic expression of his "self" or

his personality.

2. He may seek the reality of his own existence by analyzing and

expressing it in written form.

3. He mey wish to recount and evaluate the story of his own life.
L. He mey wish to recount some important part that he has played
in some phase of government, business, the arts, science s OF
sports that has political, historical » or artistic importance.
5. He may view his book as a source of faith or inspiration to

others who may share some of his problems or handicaps.

For instance,

he may have succeeded in overcoming a serious physical handicap

or he may have succeeded in making a fresh start after everything
he had achieved had been obliterated by some disaster.

6. He may wish to leave an accurate record of his life for a special

audience, his heirs, his successors, etc.

7. He may be urged by friends to write his story because they believe

he has something worthwhile to tell.

8. He may want to share a full and interesting life which he thinks
will be enjoyable to his post ..y because he has some special

qualities of literary skill.
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9. Unfortunately, and this motive is much more widespread in our own
day than most of us would wish, he may think that his autobiography
would sell well and make a great big pile of money. This motive
of course is no assurance that the product will be inferior; the
quality of an autobiography depends upon the literary merits of
the result rather than the reasons for its existence. The fact
remains, however, that most autobiographies published .only for -
proiit are sub-literary because they are usually phony. {(Jack Paar,
Zsa Zsa Gabor, etc... Act one, however, is good for various reasous..)

Frapklin's style of writing
1. Authentic American: humor; slightly satirical, witty.
2. Interesting, honest, charming, with a strong desire to teach a lessen.
3. Effective use of words: "the most expressive that the language affords."
4. Concise: he believed that nothing should be expressed in two words
that could be said in one.
5. Clear, smooth, and direct: "for contrary qualities are displeasing."

Franklin's beliefs or philosophy

1. He tempered rationalism with humor.

2. As a statesman he possessed no theory of politics.

3. As a scientist, he was untroubled about the nature of man or the

universe. He took them both as they came.

4. His moral code consisted chiefly of doing good.

5. He was ziways the philosopher of the common man.

6. He was uncomfortable in the presence of waste or inefficiency.
7. He was instinectively democratic; he took equality for granted.
8. His motives werec never moral, but social.

9. He believed he had a responsibility toward the commnity in which
10. Y4e was purely pragmatic.

Characteristics of the man

1. Qualities of character
a. Honest, industrious, determined, frugal, responsible, sobe..
b. Serene, moderate, humble, patient, tolerant.
¢. Intellectual, eager to learn, self-taught, zealous for self-improvement.
d. A deceptive simplicity, yet a proud spirit; admittedly "vain."
e. Social, liked people, and enjoyed probing the minds of others.

2. Hisg abilities
a. Possessed versatility and resourcefulness.
b. Possessed a talent for compromise and a genius for opportunism.
¢. Exercised diplomacy to get the better of a bargain.
d. Was poised and at ease in any company; rationzlized humen behavior.
e. Displayed a wry humor, and a slightly cynical indulgence in politics .
f. Possessed a common-sense practicality.

3. His accomplishments
a. As a public spirited citizen, he improved street lighting, founded
a library, a hospital, and an academy; he ran a post office and
organized a fire-brigade.
b. As a patriothe became spokesman for the colonies and something of
a political boss; he furnished wagons and advice to General Braddock;
he pled the cause of the colonies at Whitehall, negotiated the

Alliance with France, and inspired the Constitution in 1776.
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c.As a practical businessman he became a printer and binder by trade,
published successful colonial papers and founded the Saturday Evening
Post; he established paper mills, owned a book shop, and dealt in
indentured servants.

d. An an author he wrote charming light essays and gay letters. His
writings include: "Mrs. Silence Dogwood," "Dialogue between Franklin
and the Gout," "The Way to Wealth," and "Journal of a Voyage." His
best kmown writings are Poor Richard's Almanack and The Autobiography
of Benjamin Franklin,

S. As & scienbist and inventor he invenied the Frankiin stove, the
lightning rod, a type of “fin" for swimming, and a musical harmonica.
He designed bifocal spectacles.

Possible study questions for the Autobiography of Benjamin Franklin:

1. What three qualities did Franklin believe to be the most important part
of life? (see pp. 64~72 Signet)

2. Explain Franklin's plan for arriving at moral perfection. What essential
virtues does his list include? What others would you add? Explain
moral of the story of the speckled axe. Why did Frenklin add Humility,
the 13th article? {pp. 89-108)

Standards for Reading Autobiography
A. What to expect:

L. Does the book really tell something about the author?

2. Read the preface, if there is one. (This often explains why the
author wrote his life story and suggests what you are likely to
gain from reading it.)

3. Try 1o discover the plan that the author follows.

a. At what point did he begin his story? If it isn't with his birth
or early childhood, you can expect one or more “flashbacks" later
in the book which will furnish information about his past.

b. Did he present his material chronologically, or did he divide his
his life into periods?

L. What: can yéu notice about the tone of the book and the author's
style? Is it impersonal and formal? Is it "light" and friendly?

5. How did the author meet each crisis in his life? How did it arise
and vhat did he do about it? What effect did it have on him as a
perscn and on what he tried to achieve?

Reading critically and intelligently:

1. Try to keep the events in mind and try to establish the historical con-
text wi’hin vhich the events occurred.

2. Read for detail. Try to see if the author creates an accurate s Vivid
picture of pscple, places, and events.

3. Try to understand the relationship between the human being and the
event. Does the author create an understandable character? Do you
know what makes him behave in the way he does when he is in a particular
situation?

k. Read carefully to determine the difference between the actual facts of
the story and the author's interpretation of the facts. Try to distin-
guish between the conclusions the author makes from the facts and the
facts themselves. Are his conclusions logical and accurate? What is
the difference between a TV news report and a TV news analysis? You
may find the same difference between history books and books like auto-
biographies.

L T e e e S e
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Evaluating the author and his booki ) ',

1. Was the person who presented himgéll to you worth knowing?

2. Considering his heredity and énvifonment s did he make as :mmch of his
life as could be expected?

3. Did the author honestly portray himsclf--no better, no worse than he
was?
Was the presentation of facts and interpretation interesting, unbiased,

P S PR

4.
QI VLTS

5. Did the author bring meaning and foree into what he wrote?

6. Did the author actually make himself "live again" in the mind of the
reader? Was his style convincing and entertaining? _

7. All in all, did the book merit the time spent in reading it?

Bibliography for Autobiography

TWO YEARS BEFORE THE MAST Richard Henry. Dana

AUTOBIOGRAPHY Charles Darwin (ed. Sir
Frances Darwin)

THE NICHT THEY BURNED THE MOUNTAIN Tom Dooley

SON OF THE MIDDLE BORDER Hamlin Garland

KON TIKI .Thor Heyerdahl

I MARRIED ADVENTURE Osa Johnson

THE STORY OF MY LIFE Helen Keller

SOMETHING OF MYSELF Rudyard Kipling

AINAYS THE YOUNG STRANGERS Carl Sandburg

BOY ON HORSEBACK Lincoln Steffens

UP FROM SLAVERY Booker T. Washington

FIFTH CHINESE DAUGHTER Jade Snow Wong

Student Autobiography

1. Think of interesting details and incidents in your life. Take notes.

2. Gather all the information from home that you can.

3. You may have to write letters to gain information, including clippings
and pictures. IXf so, so so at once.

. Order material in sequence.

. Keep diary for two weeks -~turn in notes every day.

AN B~

While the students are gathering material and thinking about the series
of papers they are to write, they should keep a diary for two weeks and
turn in daily short paragraphs. During this time there should be lessons
on using specific word and detail, as well as expressing sensory details.

Suggestions for using gocd sensory details in writing, especially in the
diaries for this unit.

Objectives: To teach accurate and vivid observation.
To give sensory details about a person s place, or object.
To use sgensory words to point out specific details.
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Examples from literature:

Sight: "He was tall, but exceedingly lank, with narrow shoulders, long
arus and legs, hands that dangled a mile out of his sleeves, feet
that might have served for shovels, and his whole frame most lcosely
hung together. His head was small, and flat at top, with huge ears,
and a long snipe nose, so that it looked like a weathercock,
perched upon his spindle neck, to tell which way the wind blew."

Washington Irving, "The Legend of
Sleepy Hollow"

Sound: "Then, as he tock his way, by swamp and astream and awful woodland,
to the farmhouse where he lhappened to be quartered, every sound of
nature, at that witching hour, fluttered to his excited imagination:
the moan of the whippoorwill from the hillside; the boding cry of
the tree toad; the dreary hooting of the screech owl..."

Ibid.

Taste: "There was the doughty doughnut, the tenderer olykoek, the crisp and
crumbling cruller; sweet cakes and short cakes, ginger cakes and

hanaveslkes . and 4lha alata PacdVes ol ~odoo Asa 3 &S A o cemerm
HULSyOuRTE, &I Wit Wiulad ZShiey Oi S8X8S. ARG UhnSn Liicic wers

apple pies and peach pies end pumpkin pies; besides slices of ham
and smoked beef; and moreover delectable dishes of preserved plums,
ard peaches, and pears, and quinces, not to mention broiled shad
ard roasted chickens; together with bowls of milk and cream, all

mingled higgledy-piggledy...."

Ibid,

Smell: "Next he passed the fragrant buckwheat fields, breathing the odor
of the beehive...."
Ibid.

Touch: ¥...he had mich ado to maintain his seat; sometimes slipping on one
side, sometimes on another, and sometimes jolted cn the high ridge
of his horse's backbone, with a violence he thought would cleave
him asunder."

Ibid.

Develop exercises

1. for showing the value of specific words rather than general,
and the vivid word;

2. for using simple metaphor and simile;

3+ for developing interest-arousing phrases and sentences ratlier
than commonplace, hackneyed expressions.

(See the "Structured Composition Program" of the Public Schools
of iontgomery County, liaryland, for suggestions (Bulletin No. 154)
It is in Room 200, Main Office, University City Schools ,» and also
a copy at Hanley Junior High).

A series of short compositions to be compiled later into an autobiography.

1. One person who has had the greatest influence in your life.

2. One experience in the field of sports that has left a deep impression.
3. One sumer--iow did it change you? What moments were most important?
k. One year--What helped you really to grow up that year? :
5. One day--What day was the most important in your life?

oot et 2 Yt b s 3% st S, i thrpens S b N bR
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8th Grade Unit: Growing Up 12

6.0ne fear--ilhat was it? When was it the mst intense? Have you over-
- come it? : :

7. One death--ifhat moments connected with death are .most vivid?

8. One pet-~How did you get your pet? What does (did) it look like?
What moments were most delightful? Irksome? Worrisome?

9. One place~-Where have you spent some happy wonderful moments? A farm?
A cabin? Camn? A kitchen? A living room? A tree houee? Your oum room?
What moments do you remember most joyously?

10. One hope, one dream--ithat do you long for?  What do you desire? What
do you want from life? :

Alternate plan: .
Select your own subjects. As much as possible keep them in chronologi-

cal order.
1. My ancestors 15. My best friend
2. My parents 16. Family fun
3. My sisters and borthers 17. A cummer at caump; on the Daw;
4. My earliest recollections visiting relatives; sightseeing
5. My earliest school days 18. A red-letter day
6. lake~believe days 19. My likes and dislikes
7. My first trip 20. My hobbies
8. Exploring our attic: climbing 21, Special holidays at our house
a tree; exploring the neigh- (Thanksgiving, Seder, Christmas)
borhood; moving to another 22. Pranks of my youth
house; to another city 23. When I was sick
9. Earning my allowance 2. Saturday picnics
10. The first time I was allowed 25, Punishments I remember
to go shopping by myself 26. Making the team
1l. My first party 27. My greatest achievement
12. A scouting experience 29. My first job

13. Learning to swim; to roller 30. My plans for the future
skete; to ride a biks

14, My first pet

Alternate plan:
Four main assignments. The length of the chapters will depend on you.
1. My family and babyhood .
2. ¥y early childhood from kindergarten through sixth grade
3. ly Junior high years and current interests
4. Hy future hopes and dreams. My ideas and ideals.

III. Short Stories

Objectives: To understand and infer an author's idea of aspects of
maturity.

To understand the growth of character in a short plece
of literature.

To further develop and apply the concepts in the unit.
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8th Grade Unit: Growing Up 13

A. "I Get a Colt to Break In," by Lincoln Steffens
GOOD TIMES THROUGH LITERATURE

The emphasis in this story is on emotional and psychological maturity.
The problems the main character faces are learning to accept responsi-
bility, learning self-control and patience, and learning to work with.
others.

Give copies of this study guide to the students.

1. Colonel Carter used two words for the qualities which Lincoln
Steffmns would have to develop in order to train his colt success-
fully. Name these qualities and citeinstances showing that Lennie
actually did develop them. .

2. Did Lennie learn to train his colt all by himself, or did he receive
help? Explain. Do we usually learn things on our own, or do cthers
help us in our growth? Explain.

3. How were the boy and the colt alike? What instances suggest both
were young, high-spirited creatures who enjoyed showing off and
who liked to do thingswell?

4. Why do you think Lennie preferred his fatheris way of punishment
to his mother's?

9+ Tell in your own words what Lincoln Steffens learned from his
father's discipline. In what ways are the training of a horse and
the training of a boy similar?

6. What are scme elements that this suthor would probably include in
a definition of maturity? Find support for your statements in the

- story and explain.

7. Write a brief character analysis of Lennie as he appears in this
story. Be sure to mention any changes that have occurred in his
character as the story develops. Discuss his appearance, likes,
dislikes, strengths, weaknesses, attitude toward others, and the
attitude of others toward him.

B. "Hama and the Graduation Present," by Kathryn Forbes
GOOD TIEES THROUGH LITERATURE

1. At the beginning of the story Katrin's mother offers her a brooch;
what qualities does the mother display? What qualities does the
daughter display?

2. Vould you agree with Katrin's statement, "My goodness s liama, it's
practically the most important time in a girl's life--when she
graduates"? Explain. Do you think there was a more important time
for Katrin in this story?

3. What was the significance of Papa's offering Katrin a cup of coffee?
What is Katrin's reaction? Compare this reaction to her reaction
vhen she received the pink celluloid dresser set.

4. What inqualities does the author imply are necessary in a mature person?
Explain. -

C. "Strawberry Ice-Cream Soda," in TWENTY GRAND
1. Compare the character of Eidie with that of his brother Lawrence.

2. When Bidie is trying to scare the crow away from his radish seeds
what things does he do and think that label him as a young boy?
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3. What is Rddie's attitude toward his brother at the beginning of
the stozv? Has his attitude changed at the end of the story?

Why?

L. Why didn't Lawrence want to fight when he was first given the ofter?
Why did he finally fight?

5. What is the significance of Lawrence putting on gloves when he
returns to ﬁ.ght? What does this show about his character? In

20 . 4 _

rmam way aces uu.s &BBFIH'B .l.nu.l.cabe xu.s u;u..l.ereubu g mu.us.

6. Why does Eddie call his brother Lawrence at ons time in the story
and Larry at another time?

7. Eddie offers to buy Lawrence an ice cream soda at the end of the
story. What does this incident tell us about their relationship?

8. What aspects of maturity and immaturity do Bddie and Iawrence

display?
D. "I Can't Breathe," by Ring Lardner in TWENTY GRAND

1. What sign of immaturity does the girl display in her statement,
Y won't think about itu?

2. How many times hes the girl in this story been engaged? What
does this indicate about her character?

3. Discuss how the girl in this story fails to dispiay emotional,
physical, social, and psychological maturity.

4. Do you believe she carefully thinks over each decision before she

makes it? Explain and give examples.

: 5. Write a paragraph or more in which you describe the character of
the girl. Be swe to use examples from the story to support your
statements.

6. Do you like the girl in this story? Explain.
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E. Study guides for other short stories should be worked out.

1
E F. Bibliography.
3
] "Boys Will be Boys" Partridge
: Cress Delahanty stories ‘ various anthologies
E "The Nest" Robert Zacks
1 ALL AROUND AIMERICA
| “Birthday in Teheran* GOOD TIMES THROUGH LITERATURE
1 "I Heached the Stars the Hard Way" Jacqueline Cochran
3 GOOD TIMES THROUGH LITERATURE
] "The Day /e Grew Up" ALL AROUND AMERICA
: nSabor's Shoes" ALL, AROUND AMERICA
g "The Strangers that Came to Town" ALL AROUND AMERICA
"Sixteen" Daly TWENTY GRAND
1 HA Start in Life" Suckow TWENTY GRAND and
4 WORLDS OF PEOPIE “° ..
A "Split Cherry Tree* vesse Stuart TWBNIL GRAND
: and GOOD TIMES THROUGH LITERATURE
\ "Parents and Parades" Finletter
GOOD TIMES THROUGH LITERATURE
: "Pygmalion® Gilbreth
. D oucH LITERATURE
1 "The Apprentice" orothy eld Fisher
%; ADVENTURES IN READING
: "Mr. Brownlee's Roses" Singnaster

ADVENTURES IN READING
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"The Parsley Garden' Saroyan
ADVENTURES IN READING
"The Human Comedy" Saroyan
FIVE AMERICAN ADVENTURES
“A Review of 'The Human Comedy'" Christopher Morley
ADVENTURES IN READING

After the Ball" Sally Benson

TWENIY GRAND I

G. Role Playing: .
May be based on problems or ideas in any of the stories read, or

school and family situations. Do you know any older people who are
not "mature” in one o2 the aspects of matwrity? Why do you suppose
they have not matured in that aspect? Were they too sheltered?
Spoiled? Did they learn to think for themselves or to develop respon-
sibility?

H. Independent Reading
1. Bibliography of books relating to the unit on GROWING UP are to

be distributed to the students. (Probably eariier in the unit so
they can be reading them during development of the unit.)
2, Discuss with the class the possible approaches to the theme,
growing up, in their selection.
3. General guide to the analysis of individual books:
I. How does the author present problems to show maturation?

A. Physical -

B. Social

C. Hental

D. Bmotional

II. How is the character developed?

A. How does he relate to his society?

B. Is he an emotional or rational man? (boy? girl?)

C. How does the problem of the story affect the hero's
development? :

D. What forces or problems oppose the hero? Does the hero
overcome these forces or problems? In doing so, what does
Uii® hero liearn?

E. What types of standards or values does the main character
uphold?

F. Can a set of values be developed from your reading which
will help you define a personasl code of conduct? If so,
what is it? :

G. What does the author imply maturity is?

PSS L . n ‘
AT PRI AT TR T YR o

+ R

Iv. ?11]‘: length book to be studied in class -- JOHNNY TREMAIN by Esther
orbes.

Objectives: To synthesize the concepts of the unitv in reading a
gustained work of fiction.
To trace the steps of Johnny's growing up in the story.
To add to vocabulary.
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Questions for study guide:

Chapter I

1. What are the indications of personal problems in this chapter?

2. Is Johnny's attitude towards those who are not as skilled as he
typical of people his age?

3. Do you ha.ve any ideas about what might be the dreams of the young

s’ o Qe Ll IPIN Daon Adla odon P
POVNLT &l WIC & (\' 8 10F [TSL-FN o Luw.u'ex
Chapter II

1. Do you admire Johnny's behavior and attitudes in this chapter"

2. }rs. Lapham's?

3. What different things motivated the two?

4. How did Johnny react to the injury to his hand?

5. How did Johnny's injury affect his status at the Lapham's?

6. From his reactions to the accident thus far, in what area do you think
Johnny's greatest adjustment is going to be? Why?

7. How do you think you would have reacted under the circumstances?

8. Why did Johnny find it next to impossible to forgive Dove?

Chapter III

1. Do you tnink Johnny could have made lcoking for a job easier for
himself?

2. Are there indications that Johnny could help himself if he would?

3. How does Johnny seem to have changed since the begmning of the book?

Chapter IV

1. Johnny has many 1ndiv1dual traits which makeup his personality. Show
by what he says and does in this chapter that he is a day-dreamer, that
he is persistent, impudent, and independent.

Chapter V

1. Why aid Johnny go to lMr. lyte again? What quality does this show in

. Johmny?

2. How did Rab influence Johnny?

3. Discnss Rab's personality. What was he really like?

4. Describe the change in Rab which occurs in this chapter. ,

5. In this chapter Johnny begins to change his arrogant ways. What
causes this change to happen?

Chapter VI
1. Trace briefly Johnny's life through three years since the beginning
of the book..

Chapter VII

1. How do you account for the change which has come over Cilla?

2. Does the fact that johnny takes up with Dove again show that there
has been a change in Johnny?

3. What is the nature of this change?

4. Has Dove changed?

Chapter VIII

1. Explain the line: "Human relations never stand still." Apply it
particularly to the relationship between Johmny and Cilla.

2. Describe Rab's feelings when he was called a boy. -

3. Were they the same as Johnny's?

L. Were they the same as your would be under similar circumstances?
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5. Certainly we should be interested in the connotation of names
(see p. 170-174 in book). What is the conmotation of names?

6. Would you have a different feeling towdrd Johnny if his name were
Cecil? ,

7. Or toward Mr. Tweedie if his name were Smith or Johnson?

8. Use some other names to se® what the connotation would be.

Chapter IX

1. What hereic characteristics doss Johnny show in this chapter?

2. Do you consider Johnny a coward in his first contact with war?
What about Rab?

3. Why is a fight exhilarating? Would this be equally tiue of a little
and a big one?

k. Do some enlist with the hope of getting excitement in battle?

2. Do you ever do things "just for kicks" or excitement? Why?

6. Discuss the meaning of the last paragraph on page 191. Can you
think of a similar incident that could happen today?

Chapter X
1. Describe the parting between Rab and Johnny.
2. What was the reaction of each of these boys to this separation?

Chapter XI

1. Show that Cilla and Isannah make decisions in keeping with their
personalities ag revealed in earlier parts of the book,

2. In what sense would a boy of 16 be "a btoy in time of peace and a man
in time of war?"

Chapter XII

1. What qualities of heroism does Johnny illustrate in this chapter?

2. What is the symbolic significance of the operation on Johnny's hand?
3. Explain the line with which the book closes, "A man can stand up."

Conflict and overcoming obstacles is a part of growing up. If parents
shield a child too much will this hinder his maturing? Today a boy in
Johnny's prsdicament would have proper help and care. Then there was
little to help him except his own courage and determination, for child-
ren often had to stand on their own feet and take *1.ings like men.

Esther Forbes, in her Newberry Medal Acceptance . -och, says: "In planning
the story I wanted to give Johnny room enough t¢ change and grow; not

clamp down upon him certain characteristics a: unchanging as Little

Orphan Annie's optimism. I did not want him to be more consistent than
people are in life. If he was courageous, he also felt fear. Affectionste,
but he could also hate. Talkative s but sometimes he said the wrong things,
or too much, or even too little. Nor were his feelings for the people
about him to be unchanging. Take Cilla s for instance- As he staris out.
shé is his best friend, bub towards the middie he is sven bored by her

and her devotion. This of course happens in every high school today.

Or Dove. When Johnny realizes Dove is responsible for his burned hani

he swears (and he means it) that he is going to get him for that--even

if he has to wait ten years. But in less than two years he has Dove
completely at his mercy and in the casual way of normal human beings he

has really forgotten his oath of vengeance, He even--rather patronizingly-.
befriends Dove, who has not a friend in the world. Nor are his

. meﬁwmmwww X
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relations with th2 older and much-admired Rab quite as perfect as
boys' friendships are apt to be in books. To the very end Rab baffles
him, holds him af arm's length. So in other ways I have tried to
show human naturs is less rigid, more fascinating, than in, say comic

strips."
Vocalulary
Chapter I assent tension
servitude perturbed concoction
formidable
artisan Chapter V Chapter X
pioug discomfiture ardor
mode suave : badgering
autocratic knaves casually
elezance abets paunch
crucible seditious campaign
expound imperturbable inebriated
protuberant rebellious disperse
kin repantance
brackish nonchalant Chapter XI
othereal haggard
venerably Chapter VI rumor
affluence inflamatory” maliciously
impertinent glibly
Chapter II divulge protegee
ruddy proximity martial’
berats instigated frustrated
slavishly demeanor impersonating
poulbict hypocrite
abat.ed persevered Chapter XII
loiter insignificant
tyranny Chapter VII trivial
meted paroxysm sompassgionate
piety ogress
commandeer
Chapter III parody
naimed lascivious
arrogince oblivious
gendal. filch
assule inundated
walleo
chagrined Chapter VIII
rakizh riff-raff
impeiceptibly lueid
avert.ed rebel
sheen
Chepter IV proclamation
sanctuayy intoxicated
ponpous responsive
florid
pallet Chapter IX
enlgmatical pewter
exaderant sedition
apparition whim
imposter qualms
translucent cautious
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Appendix

Poeliry for Unit
THE SKY IS LOW, THE CLOUDS ARE MEAN

The sky is low, the clouds are mean,
A traveling flake of snow

Across a barn or through a rut
Debates if it will go.

A narrow wind complains all day
How gomeone treated him;
Nature, like us, is sometimes caught
Without her diadem,
-Smily Dickinsone

DAYS

- Sows days my Lhought are jusi cocoons
--all cold, and dull and blind,
They hung from dripping branches :in the
gray woods of my mind;
And other cdays they drift and shine.
such Iree and flying things!
I find the gold dust in my hair, left by
their wings.
~Rarl.e Wiluon Baker-

A WASYED DAY

I spoiled the day;
Hotly, iu haste;

A1l the calm housrs
I gashe!d and defuces.

Let me forget,
Let me embark
~-Sleap for my hoat..=
And sail through the dark

Till a new day
Heaven shall, serd,
Whole as an apple,
Kinc as a friend.
~-Frances Cornford-
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Appendix

BEAUTY

Beauty is seen Beauty is heard

In the sunlight, In the night,

The trees, the birds, Wind sighing, rain falling,
Corn growing and people working Or a singer chanting

Or dancing for their harvest. Anything in earnest.

Beauty is in yourself,

Good deeds, happy thoughts

That repeat themselves

In your dfeans,

In your work,

And even in your rest.
~E-Yeh~Shuréd-

FLEETING PRESENT : LATE

I plan for the future, I'm always late to everything

I yearn for the past-- My friends are most sarcastic,
Ard meantime the present I wish that it could be arranged
ITs leaving me fast. That time were more elastic.

IONELINESS WALL

Am I the only one in life Selfishness is like a wall,

Who always seems to stand apart A uselezss wall, without a doubte-
Or is it everyone who feels It cannot hold my own joy in

A little lonesome in his heart? But only keeps the world's joy out.

~Rebecca MeCann-

TdE CHAMBERED NAUTILUS

This is the ship of pearl, which, poets feign,
Sails the unshadowed main--
The venturous bark that flings
On the sweet summer wind its purpled wings
In gulfs enchanted, where the Siren sings,
And coral reefs lie bare,
Where the cold sea-malds rise to sun their streaming hair.

i
i

Its webs of living gauze no more unfurl;
Wrecked is the ship of pearl!
And every chambered cell,

Vhere its dim dreaming life was wont to swell,

As the frail tenant shaped his growing shell,
Before thee lies revealed--

Its irised ceiling rent, its sunless crypt unsealed!
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Appendix

Year after year beheld the silent toil
That spread his lustrous coil;
Still, as the spiral grew,
He left the past year's dwelling for the new,
Stole with soft step its shining archway through,
Built up its idle door,

Stratched in his lagt.found homa, snd knew the old no more,

Thanks for the heavenly message brought by thee,
Child of the wandering sea,
Cast from her lap, forlorn!
From thy dead lips a clearer note is born
Than ever Triton blew from wreathed horn!
While on mine ear it rings,
Through the deep caves of thought I hear a voice that sings:

Build thee more stately mansions, 0 my soul,
As the swift seasons rolil:
Leave they low vaulted past!
Let each new temple, nobler than the last,
Shut thee from heaven with a dome more vast,
Till thou at length art free,
Leaving thine outgrown shell by life's unresting ses!
~0Oliver Wendell Holmes-

THIRTEEN

Thirteen's no age at all; Thirteen is nothing.
It is not wit, or powder on the face,

Or Wednesday matinees, or misses' clothing,
Or intellsct, or grace,..

Thirteen keeps diaries, and tropical fish

(A month, at most); scorns jumpropes in the spring;
Could not, would fortune grant it, name its wish;
Wants nothing, everything;

Has secirets from itself, friends it despises;
Admits none to the terrors that it feels;

Owns half a hundred masks but no disguises;

And walks vpon its heels.

Thirteen's anomalous -~ not that, not this:
Not folded bud, or wave that laps a shore,
Or moth proverbial from the chrysalis.
Is the one age defeats the metaphor.
Is not a town, like childhood, strongly walled
But easily surrounded; is no city.
Nor, quitted once, can it be quite recalled--
Not even with pity.

FHEHHHEHEHHHHRHEHREE

liothers are hardest to forgive.

Life is the fruit they long to hand you
Ripe on a plate. And while you live,
Relentlessly they understand you.

~Phyllis McGinley-




8th Grade Unit: Growing Up 22
Appendix

THE RUNAWAY

Once, when the snow of the year was beginning to fall,
We stopped by a mountain pasture to say "Whose colt?"
A little Morgan had one forefoot on the wall,
The other curled ai his breast. He dipped his head
And snorted at us. And then he had to bolt.
We heard the miniature thunder where he fled
And we saw him, or thought we saw him, dim and gray,
Like a shadow against the curtain of falling flakes,
"I think the little fellow's afraid of the snow.
He isn't winter~broken. It isn't play
With the little fellow at all. He's running away.
I doubt if even his mother could tell him, 'Sakes,
It's only weather.' He'd think she didn't know!
Where is his mother? He can't be out alone."
And now he comes again with a clatter of stone
And mounts the wall again with whited eyes
And all his tail that isn't hair up straight.
He shudders his coat as if to throw off flies.
"Whoever it is that leaves him out so late,
When other creatures have gone to stall and bin,
Ought to be told to come and take him in."

~Robert Frost-

s e o s S il i ———
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BIELT QRAPHY
Io The He!‘o t

Pitz Roy Richard S. Raglan, The Hero: 4 Study in Traditiom,
Myth, and Drama ( .

Dixon Mector. The Hero in America, A Chronicle of Hero
Worship (New York: Scribner's, 1941).

Joseph Campbell. The Hero with & Thousand Faces (New York:

Pantheon Books, 1949).

Harshall W. Fishwick. American Heroes, h and Reality
(Washington: Public Affairs Press, 1954). This book
further has an excellent bibliography on this subject.

II. Heroic Qualities

Aristotle. The Nichomachean Ethics. {(London: Macmillan and
Co., 1934). This book appears in numerous transletions.
It is especially valuable as a primary source on the three
attributes. ' '

Haurice B, McNamee. Honor and the Epic Hero (New York:

Holt, Rinehart and Winston, 1960). A study of the
shifting concept of magnanimity in philosophy and epic

poetry. Some chapters dstail gualitiss of the epic

bepoes, but the study wiil be good background for the
teacher. Magnanimity is closely allied to civie courage.

Robert laynard Hutchins (gen. ed.). Great Books of the Western
World (Chicago: Encyclopedia Britannica Inc. y 1952).
Vols. 2 and 3 cove: “The Great Ideas," Parts I and II.
These volumes con:ain detailed definitions of courage,
Justice, fortitude, and temperance plus examples from many
authors and works.

Vol. 3. . . Prudence, Chapter 73, pages 472-479
Temmerance. Chapter 91, nagas 244-g72

Vol. 2. . . Courage, Chapter 13, pages 252-259
Justice, Chapter 42, pages 850-858,

Each of these selections is followed by.several pages of
detailed bibliography.

Henry Wyman Holmes. The Road to Courage (New York: A.A.
Knopf, 1943. Sources of morale in men and natjéns.

Hein;icl)x Brunner. Justice and the Social Order (Harper Bros.,
1645).

Peter Fireman, Justice in Plato®s Republic (New York:
New York Philosophical Library, 19 ).
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I.

II.

Edwin Norman Garlan. Legel Realism and Justice LiNew York:
Columbia University Press, 1941). .

Allan H. Gilberte. Dante's Conceptioa of Justice (Durham
N. C.: Duke University Press, 1925).

Raymond Jaffe., The Pragmatic Concention of Justice (Berkeley:
University of California Press, 1957).

Hans Kelsen. What Is Juat.ice (Berkeley: University of
California Press, , 1957).

Leo William Shields. The History and M of the Term
Social Justice (Notre Dame, Indiana, L941).

Paul Tillich. Love, Power, and Justice (New York: Oxford
University Press, 1954).

Louis Wallis. The St e for Justice (Chicago: University
of Chicago Press, 1916).

Weste Woodbury Willoughby. Social Justice (london: Macmillan
Co., 1900).

& Unwin, 1950).

Area to be covered:

The Unit considers the concept of the hevo and attributes
of the hero, or noble men in Western Culture. Althcugh many
characteristics are conmon to the heroes of this culture, the
unit will concentrate on three outstanding ones: courage,
sense of justice, and control (prudence and temperance).

The scope of reading should be broad enough for the student
to beg:m to dz.stmguish between stereotypes and real heroes

and to consider the many facets of courage, justice amd control.

Readings will include myths, legends, tall tales, and
modern short stories, novels, plays, and poetry.

Purposes:
A. Attitudes

1. To realize the difference between the hero as a character
and the hero as & symbol

2. To realize that the heroes of a culture usually reveal
the conditiins and values of that culture.

3. To apply Aristotle's golden mean theory to acts of che
hero.,
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Te develop criteria for Judging current heroes.

i

B. Skills:

Ability to generalize about character traits from action
and dialogue in literature.

Ability to deal with simple inferences and implications
in literature.

Ability, through the inductive process, to establish
a tentative statement about abstract terms (hero,
courage), next to revise, limit, extend the statement,
and finally to develop a more valid statement.

Ability to recognize the hero, villain, and protagon-
ist in literature. :

Ability to notice simple symbolism.

Ability to relate different characters and situatians
to a general theme in literature.

Ability to relate literary experience to past history,
current events, and personal experience.

Ability to recognize stereotypes and shallow characters.
Reinforce the ability to define words in context.
Use of dictionary and thesamrus

Greater indepsndence in reading from insights into
character portrayed.

Abillty to write a pre'cis and a summary.

ITI. A. Introduction for Students

Man is constently in search of adventure. This was
true four thousand years ago as it is today. All through
the history of man we find tales of adventure, the daring
deeds of both heroes and scouncrels. Both types of herces
appear in the early literature of the Greeks, the Romans,
and the stories of medievai Europe.

First we want to consider the hero, often called the

noble man, in Western literature. We want to find out
what really made a man great in those days. What makes
a man great today?
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General questions to initiate discussion
A, What is a hero? i

Be. VWhat characteristics would you expect to find
in a hero?

Specific questions to narrow emphasis

A. Who are some fictional heross youlve ©6

or studied in youwr school years?

£

B Vhat qualities made them outstanding?
Name some historical heroes

A. Religlous (Joan of Arc)

B, Scientific (Thomas Edison)

Ce Political (Vashington)

D, Military (Les Grant)

Modern heroes

A. Yho are modern hepoes? (astronauts, Mickey
Mantle, The Beatles)

B, What makeé them heroic?

C. What new areas may be added to the types in III,
(sports, space, the arts: T.V., movies, records)

Do How do people feel about these hemoes? What
emotions do they arouse?

E. Do some heroes appeal to only one group of
people?

The hero and his c¢ulture

A, Are there any pneople we call villains who
might be heroes to others?

B. Plck the ten top heroes -« give reasons for
your selections,

The lesson may be started cold or the class may
be prepared by a simple question such as: 'hat is
a2 hero? Vhat makes a hero? IList the ten top heroes,

After the discussion the class msy write notes
summarlzing the discussion or they may write themes
on their definition of a heros
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Introducing the Hero - an alternate Lesson

If the teacher prefers a literary introduction he may
have the class read the indian chant about heroes and
"Upstream” by Carl Sandburg (mimeo coples of each)., Next
the class may read "The Highwayman" in All Around America
or Worlds of People or "A Mystery of Herolsm" (mimeo copies
of The sStory)e Gliass disoussion shouid center around the
question: Is the main character a hero? This discussion
could lead to some of the ideas considered in the questions
of the preceding lesson,

A, Presentation of Concepts
The comparison of the heroes of early
literature and the selection of the attributes
of courage, Justice, and control should employ
the inductive process, Instead of telling the
student what makes a hero, the teacher asks and
directs the student to find out for himself,.

B. Organization of the Unit and suggested iesson
plans

1, ‘The early heroes in literature
e, Orsck myths
be Medieval literature
Ce American tall tales
2o Qualities of the hero in modern literature
e oOoOUrage
be 2a sense of justice
e, oontrgl

3¢ The hero in a novel: The Briggg' on the
River Kwai or Death Be Not Prou

e Greek Myths
de¢ Blbllography

Hawthorne, Nathaniel Tanglewocd Tales
"The Minotaur" - Theseus
"The Dragonts Teeth" ~ Cadmus
"Circe's Palace" ~ Ulysses
"The Golden Fleece" -~ Jason and the
Argonauts

Sebin, Frances (lassical Myths That
Live Today
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Rewse, W,H.D. Gods, Heroes, and Men
of Anclent Greece in Four Famous
‘Adventures

All Around America
"Olysses and the Cyoclops"

8a Lesson Flans

1, Review knowledge of myths from 7th
grade reading of Wonder Book.
Review stories of Perseus, Herdules,
and Bellerophon from that book, Have

students name other Greek or Roman
mythical heroes they know,

i
.

2, Have all students read one hero myth

from Tanglewood Tale s, Questions on
Theseus in "The Minotaur" are attached,

3o Divide the class 1ntg groups to read
about heroes in Tanglewood Tales, )
All Around ‘merica, Sabin, and Rouse,
Students may answer questions in
groups or at home,

lio Have groups report and synthesize
matsrials, Concentrate cn common
elements of the stories and heroes.

6 "Theseus"

1. What was the upbringing of Theseus
1like?

2, “hat was Theseus like in physical
appearance ?

3. How was the 12fting of thoe stons and
the training required to perform
such a feat a wise test of his rsadi=
ness to know his father?

o Vhat charscter traits did Theseus
have?

5. Vere the abilities of Theseus those
of an avegrage man? Give incidents
from the story to support your answer,

6. ‘hat was the attitude of the other
people in the story toward theseus?

7. What feat did Thewcus perinim? Of
what value is his deed o his scolety?
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10,

11,

1
-~

8.

What 1s 1t that, more than any-
thing else, makes Theseus a herc
to his people?

Why should it be more difficult to
face a monster than a wild animal
of some sort?

Desoribe the incidents with Seinis,
Procrustes, and the enormous spw,
How do these incidents show justice?

What modern heroes are revered for
having done deeds similar to Theseus?

d, Suggested questions for reading in four

books ¢

l, How does the main character fit the
the hero pattern?

2. What qualitiles and character traits
does he have?

3 Does his 1life history fit a pattern?

. Are punishments in the story just?
Do they have a kind of similarity?

5. List the magical happenings in each

~ story,
6o List the monsters slain or the trials

in the story.

Does the hero display super human
powers? Be specific,

Sumarlze the story,

5. Medieval Literature
aes Bilbliogrephy
All Around America

e Song of Bewalf"

"The Fifty-First Dragon" (Mimeo copiles)
"Sir Galahad" Prose and Poetry Adventures

be Suggested Lesson Plans

Read Bewwulf, In class discussions
bring out the charscter tralts and
physlical attributes of Beowulf,
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2e

3.

Compare and contrast this seleotion
with the Greek myths, The teacher may
want to read parts of lan TrSlez'lx;a.:l.ll.;l.ier's
Beowulf The Warrior from the Han y

rary (390.2) or Rosemary Suteliff's
eowulf (T.j.n829.3) and E,V, Sandys!
on 2

enn - T? Fo 7 JFusany OF' | TN
Reoyul? (T 398,2) from ths U, Civy 1ibrew
[ = Y

The teacher should read or tell one of
1(:he stories from the King Artgiar %egends.
Thomas Bulfinch The Age of Chivalry,
Roger Loomis (ed,) Medleval Romances,
Brian Stone (tr.) SIr Gawaln and The
Green Knight,

As an aiternate have the class
read and discuss the Tennyson peem
¥Sir Galahad,"

Have one group go to the library earlier
to do research to review and expand thetir
knowledge of these 7th grade subjects:
Duties of a knight, King Arthur and the
Round Table, Stories from the Arthur
legends, Members of the group may report
to the olass at this time, After the
reports the teacher should ask questions
which relate this information o Beowulf
and the Greek myths,

"The Song of Beowulf"

l.

2e
3.
be

5e
6.
To

Desoribe the physical attributes of
Beowulf, Are they important to any hero?

IList Beowulf's character traits,

Does his courage have a purpose?
Point out unpleasant expressions and
words to desoribe Grendel, the hag and
their actions,

How was Grendel super-human and ine
human? The hag?

Was Beowulf super-human?
In what ways does Beowulf compare with

Hercules? Theseus? Jason?
(name all of the heroes you have read),
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be

Ce

6., American Tall Tales

Bibliography |

Viorlds of People
"The Cyclone"
"Who Made Paul Bunyan?

::J’oe Magarac, Stee}.man"
Strong But Quirlg;

"Johnny Applesee
"Casey Jones"

Good Times Through Literature
"The Black Luck Dinner"
"John Henry"

Suggested Lesson Plans

1, Assign "Joe Magarac" to be read at
home, Have members of the class
read the narration and dialogue of
"Strong But Quirky," Discuss the
stories using attached questions as
a guide,

2, Dilvide the class into groups to
read the remaining stories, Their
investigations of the stories should
inoclude contrasts and comparisons
between American tall tales! heroes
and those of the Greek myths and
medieval legends, comparisons between
the plots of the stories, and differe
ences in the ocultures reflected in
the stories,

"Strong but Quirky" by Irving Shapiro

1, vhat special effect is Shapiro
trying to oreate when he writes the
speech of the characters? What other
stories have you read with this type
of dlalogue?

2, What impossible things did the aubhor
try to get you to believe?

3. What character traits did Crockett
have? How were these qualities
Important on the frontier?

i, From this exaggerated tall tale what
qualities do you think the real
David Crookett had which brought
about this kind of story?
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Name other western hevoces you have
read about or seen on television,
That outstanding characteristics
did each of them have?

List qualities of the American
Western hero, Compare these with
qualities of the Greek mythologienl
heroes,

d, "Jce Magarac" Katherine Shippen

1.
2.
3.

b,

5e

6.

Yhat group in our country created
Joe Magarac?

Why would Joe's actions be respected
by thils group?

In vhat ways did Joe's abilities
exceed those of the average man?

Create a physical desoription of
Joe Magarac that seems %o suit the
man.

Yhat does the story of Joe Magarac
have in common with the story of
Davy Crockett; Thsssus, Beowulf, ete?

What do the feats of all these heross
have in common?

VI. AQualities of the hero in modern literature

A,

B.

C.

To introduce the average man as a hero and to
compare him with the super-hero,

Bibliography

1, Pamous Mysitery Stories

2, "The Battle Imp" or any story selected by
the teacher,

Nuestions for the selection

l, “hat weaknesses does the hero show?

2, In what ways does he overcome these weaknesses?

3. In what ways is he limited by his weaknesses?

L. Did ths heroes of Greek myths, Medieval
llterature, and American tall tales show
weaknesses?
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To sumarize the hero as a character type in
all litsrature, conduct a whole ¢lass discussion
based on the following questions:

1, What two meanings of the word hero have we
been using (hero - ideal man; hero - main
character),

2. To distingulsh these two, the main character =
vhether a George Washington or a Hitler - is
ocalled a protagonist.

3. How san you pick out a herd, or mein character
of a story?

o What types of heroes have we seen?

a8, What qualities do Theseus, Beowulf,
Magarac, and Crockett have in common?
Other Idoal-heroes

bs Do any of the events in their lives
have common elements?

5. How does the life of the people determine
the kind of sharescter used as a hero in
their litsraturs?

6 Vhich of the characters we have read about
seems most real?

7. In those stories where the character does
not seem to have really existed, what was
the purpose of the writer in oreating such
a ocharacter? (%deal - goal for average man),

8. Of those characters which seem most real,
wvhat aqualities did they have which made them
seem more human (physical appearance; error;
weakness; victimize; wins, but not by own
power),

9. Does lack of reality in the case of mythie

heroes make them unworthy of consideration?
Why? Why not?

10, In what ways do mythic characters remein
important and vital to us?

e ey o —
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VII. General Aids for the teacher
A, Courage

Mental courage involves "steeiing the will,
reinforcing 1ts resolutions, and turning theé
mind relentlessly to seek or face the truth."

In The Iliad courage is the supreme quality
of Achilles, Heotor, Ajax, Patrosclus, Diomedes,
etc,-=all men of action, They ocan perform what
must be done as if they had no fear of paln or
wdathe Rostov in War and Peace; Fleming in
The Red Badge of Courage; and Colonel Nicholson
Tn The Bridpe Over the River Kwal possess varving
degrees of this type of oourage,

Civil courage 1includes the courage of rulers
to face each day'!s order of business and cltizens!
courage in fighting for a free state and for the
rights of others,

Courage 1is a virtue th ich enables us to face
undismayed the dangers which stand in the way of
the execution of our duty, to conquer fear and
restrain rashness,  Its most conspicuous efficacy
12 in conquering %the fear of death, whather in war
(the courage of the soldier) or in martyrdom, -

It meuns control of fear, not iImmunity from 1it,

" Virtues allied to courage are magnamity, patience,
and perseverance, Opposed to courage are cowarde
lce, timidity, rashness, pusillanimity, ambition,
vainglory, inconstaney, and obstinacy.

The following is quoted from Volume II of Great
Books of the Western World,

The heroes of history and poetry may be coruel,
violent, self-seeking, ruthless, intemperate and
unjust, but they are never cewards, They do not
falter or give way, They do not despair in face
of the muszt hopeless odds,

In the Iliad, courage is the qu-1lity above
all others which characterizes the great- figures
of Achllles, Hector, Patroclus, Diomedes, Age=-
memnon and Menelaus,

There are other sorts of courage. The
courage of tho .ragic hero of Osdipua and
Anvigone goes wlth strength of mins, not bodye.
1t consists at least as much in steeling the
will, reinforeing its resolutions, and turning °
the mind relentlessly to seuk or face the truth,
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PHYSICAL COURAGE

Nevertheless, through the centuries the type
of courage which the poetcs and the historians
celebrate has been the bravery of men who put
thelr very lives in Jeopardy for their fellowmerr -
the courage of the oltizen doing his duty or what
is more spectacular, of the soldler confronting
the enemy (p. 252).

Courage of men of action and men of war which
involves physical strength and feats of endur-
ance,

MORAL COORAGE

Spiritual Courage--Courage tc uphold the moral
teachings of God., Intellectual Cowrage-~Courage -
of the mind--the abllity to face without flinching,

B o Justice

The following material is from Volume I of The Great

Books of the Western World,

Plato "For the stronger, it (justice) means
that they have the right--as far as they have
the might, tc exact from the weaker whatever
serves thelr lInterests, Thelr laws or demands
cannot be unjust. They cannot do injustice."

This thesls also means, for the weaker,
that they can only do injustice, but not suffer
ite MInjustice on their part consists in diso-
beying the laws of thsir rulers. . « « Justice
is expedlency, only now in the sense that they
are likely to suffer if they try to follow their

own intsrests rather than the interests of the
astronger."

Aristotle "Justice 1s the bond of men-in
states, for the administration of justice, which
1s the determination of what 1s just, is the
principle or order in political socoiety,"

"Justice alone,of all the virtues, is thought
to be 'another'!s good! because it is related to-
our nelghbor, Concerned with what is due anotheg
gtixstio'e' involves the element of duty or obliga-

on .,
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"Justice alone, of all the virtuss, implies
the notion of duty., Doing good to others or not
injuring them, when undertaken as a matter of
strict justice, goes no farther than to discharge
the debt which each man owes every other,"

Aquinas "What men do for one another out of
the generosity of love far exceeds the commands
of justice, That is why meroy and charity are
ca}éed"upon to qualify justice or even to set it
aside,

I, Divine Conception of Justice

A, Justlce as the interest of the strcnger or cone
formity to the will of the sovereign

B, Justice as harmony or right order in the soul:
original Jjustice

C, Justice as a moral virtue directing activity in
relation to others and to the community:
the distinetion between the just man and the
Just act,

D, Justice 1s the whole of virtue and as a particue
lar virtue is the distinction between the lawful
and the fair,

E, Justice as an act of will or duty fulfilling
obligations to the common good: the harmonious

action of individual wills under a universal
law of freedom,

F, Justice as a custom or moral sentiment based on
considerations of utility

II, The precepts of justice: doing good, harming no one,
rendering to each his own, treating equals equally

A, Bible
1, 0ld Testament
2+ New Testament
B, Chaucer
1. "Troilus and Cressida"
2. "Reeve'l!s Tale"

3. "Tule of Melibeus

AruiToxt Provided by ERIC
omaamtam B
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C. Shakesapeare
1, "Hamlet"
2, "Macbeth"
D. Cervantes-"Don Quixote"
E, Swift="Gulliver's Travels"

IIX, Dubles of justice compared with the generosity of
love and friendship

IV, The comparison of justice and expediencys the cholw
between doing and suffering justice; the relation of
Justice to happiness

V. Justice and equality--ths kinds of justlice in relatlion
to the measure and modes of equality and inequallty

VI. Justice and liberty: the theory of human rights

A, The relation of natural rights.to natural law
4nd natural justice

B, The relation between natural and positlve rights,
innate and scquired rights, private and public
rights: thelr correlative dutles

C. The inalienability of natural rights: thelr
violation by tyranny and despotism

D, Justice as the basis for distinction between
liberty and license

E. Justilce Qnd natural rights as the source of
civil liberty

VII. Domestic Justice: the problems of right and duty
in the family

VIII. Eoonomic justice: Justice in production, distribue
tion, and exchange

A, Private and public property: the just distri-
bution of economic goods

B, PFair wages and prices: the just exchange of
goods and services

- e - e e 4 penms e P N e s g g e e v s :
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C.

D.

Justice in the orgamization of production

1. Economic exploitations chattel slavery and
wage 3lavery

2, Profit and unearned increment

Justice and the use of money: usury and interest
rates :

Political justice: Justice in government

A.

B.

C.

De

E.

Fe

Ge

The natural and the conventional in political
Justice: naturallaw and the general will

Justice as the moral principle of political
organization: the bond of men in states

The criteria of justice in various forms of
government and diverse constitutions

The relation of the ruler and ruled: the justice
of the prince or statesman and of the subject
or citizen

The Just distribution of honors, ranks, offices,
suffrags

Justlce between states: +the problem of right
and might in the making of war and peace

The tempering of political justice by olememcy:
amnes ty, asylum and vardon

Justice and law

A,

B.

C.

D.

The measure cf justice 1in laws made by tne sta®
natural and constltutional standards

The legallty of unjust laws: the extent of
obedionce required of the just man in the unjust
asoclety

The Justice of nunishment for unjust acts: the

distinction between retribution and vengeance

The correction of legal justice: equity in the
application of human law

mm?‘w,~,~&’“wu. o LGRS
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Divine justice: the relation of God or the gods
to man '
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The divine government of man: the justice and
merocy of God or the gods

Man's debt Lo Ood or the gods: ths rsliglous
acts of plety and worship
Control

Temperance 1is a moral virtue inclining man
to moderate his appetite for sensible pleasures,
Its functionis to restrainman from the immoderate
pursult of pleasures of the senses,

Control involves the governing of the self
in emotiunel or psychological encounters such =
warfare, jealousy, accusation, overwork, diffi=
cult decisions, etc,

Temperance 1s a virtue of moderation, In
the pursult of virtue we have to control both
fear and indulgence in pleasure, Aristotle
teaches that the temperate man uses pleasure
with a view to hls health and to his efficilency.

In the temperate person, reason moderates
the passions and limits the pursuit of pleasure.
Most outstanding figures of history, fiction,
and myth are men and women of great passions,
ambition, and pride, Medea possessed bound~
less hate for Jason; Napoleon possessed bound-
less ambition; and Henry VIII was intemperate
in matters of food and sex.

Even Kant, noted for his insistence on
limiting virtue to respect for law, says, -
"Moderation in the affections and passions,
self-control and calm deliberation, are not only
good in many respects, but even seem to consti-
tute part of the intrinsic wrth of a person,"

Temperance and self-mastery are almost intere
changeable; both signify the rule of the better

part of man over the wrse, Both can be achieved
through training.
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D, The following cutting from an essay by Arthur
M, Schlesinger, Jr. is included not because it
helps to explicate Beowulf, btut because it may
help the tescher to explain %o students who wish
to deride the herolc in literature why 1t 1is
that other ages could set up for admiration men
who were patterns of the coumbination of power
and virtue.

The Decline of Herocs
- by
Arthur M, Schlesinger, Jr,

Ours 1s an age without heroes~-and when we say this, we
suddenly realige how spectacularly the world has changed in
a generation. Most of us grew up in a time of towering per-
sonalities, For better or for worse, great men seemed to
dominate our lives and shape our destiny, - In the United
States, we had Theodore Roosevelt, 'wodrow Wilson, Franklin
Roosevelt., In Great Britain, there were Lloyd George and
Winston Chmrchill, 1In other lands there were Lenin, Stalin,
Hitler; Muasolini, Clemenceau, Gandhi, Kemal, Sun Yat-sen.
Outside of politics there were Einstein, Freud, Keynes, Some
of these great men influenced the world for good, others for
evlil; but, whether for good or evil, the fact that each had
not died at birth made a difference, one bellieved, to everye
one who lived after them.
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Today no one bestrides our narrow world like a colos-
sus; we have no giants who play roles which one can imagine
no one else playing in their stead. There are a few figures
on the margin of uniqueness, perhapss Adenauecr, Nehru, Titg

De Gaulle, Chiang Kai-Shek, Mao Tse-tung. But there seem b
be none in the epic style of those mighty figures of our
recent past who selzed history with both hands and gave it
an imprint, even a direction, which 1t otherwise might not
have had, As De Gaulle himself remarked on hearing of Stalin's
death, "The age of glants 1s over," Whatever one thought,
whether one admired or detested Roosevelt or Churchill, Stalin
or Hitler, one nevertheless felt the sheer weight of such
personalities on onel!s own existence, We fesl no comparable
pressures today. . « . Why ours should thus 2 an age without
heroes, and whether this condition is good or bad for us and
for clivilization, are topics worthy of investigation,
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Why have glants vanlished from our midst? One must never
neglect the role of accldent in history; and accident no
doubt plays a part here, But too many accidents of the same
sort cease to be wholly accidental, One must inquire furtler,
Vhy should our age not only be without great men but even
seom actively hostile to them? Subely one reason we have so few
heroes now is predlsely that we.had so many ‘e generation ago,
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Greatness is hard for common humanity to bear., As Emerson
seid, "Heroism means diffioulty, postponement .of praise,

pos tponement of ease, introduction of the world into the
private apartment, introduction of “eternity into the hours
measured by the sitting-room clock," A world of heroes keers
people from living their own private lives,

Moreover great men live dangerously.  They lntroduce
extremes into existence--extremes of good, extremes of evilw
ordinary men after a time flinch from the ultimates and yeam
for undemanding security. The Second World War was the
olimax of an epoch of living dangerously. It 1s no surprise
that it precipitated a universal revulsion agélnst greatness,
The war itself destroyed Hitler and Mussolini, And the archie
tects of victory were hardly longer-lived. . ., o Khruschev,
in toppling Stalin from his pedestal, pronounced the general
verdict against the uncommon man: the modern world, he salgd
had no use for the “"oult of the individual.," And indeed,
carried to the excesses to which the worshipers of Hitler and
Stalin carried 1t, even to the much milder degree to which
admirers of Roosevelt and Churchill sometimes carried it, the
cult of the individual was dangerous. No man 1s infallible,
and every man needs to be reminded of this on occasion., Still,
our age has gone further than this--1it objects not just to
hero worship but to heroes. The centnry of the common man has
come into its own,

This term, "common man,'" suggests the deeper problem,
There is more involved than simply a dismissal of those colossi
whom the world indentified with a season of blood and agonye
The common men has always regarded the great man with mixed
feelings--resentment as well as admiration, hatred as well as
love, The Athenlar who refused to vote for Aristides hecause
he was so tired of hearing him called "the Just" expressed a
natural reaction, Ranccr 1s one of the unavowed but potent
emotions of politios; and one must never forget that the envy
of the have-nots oan be quite as consuming when the haves
have character or intelligence as it is when they have merely
material possessSionsSe ¢« o o o o

James Bryce titled a chapter in his Amcrican Commorwealth,
"Why Great Men are Not Chosen President," History has shown
this to be unduly pessimistic, Distinguished men do enter
American politics; great men have been chosen President,
Democracy demonstrates a capability for heroiec leadership
quite as much as it does a tendency toward medloority. « « »
More and more of us live and work within great organizations;
en influential book has already singled out the organlzatlon .
man as the American of the future. The bureaucratization of
Ameriocan life, the decline of the working olass, the growth
of the white-collar olass, the rise of suburbla-~-all this
has meant the incroasing homogeneity of American soclety,
Though we continue to speak of ourselves as rugged indlvidu-
alists, our actual life has grown more and more colleotive
and anonymous, . . »Our ideal 1s inoreasingly smooth absorp-
tion into the group rather than self-reallizatlion in the olde
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fashioned, strong-minded, don't-give-a-damn sense. Where
does the great man fit into our homogenized society?

"The greatness of England 1is now all collective.! John
Stuart Mill wrote a century sgo: "individually small, we
only appear capable of anything great by our habit of combine
ing," He might have been writing sbout contemporary America;
but where we Americans are inclined to rejoice over the superi.
ority of the team, Mill added somberly, "It is men of another
stamp will be needed to prevent its decline,"

But was Mill right? Do individuals really have impact
on history? A powerful school of philosophers has denied any
importance at all to great men, Some thinkers reject heroes
as & childish hangover from the days when men ascribed everys-
thing to the action of gods, ', .. In War and Peace Tolstol
offers one of this idea's most eloquent statements. "The
hero," he said, "is the slave of history." (He meant that
events overshadowed individuals and individuai glory rested
on events in general),

o o oThe philosophy of historical fatalism rests on serious
fallacies., For one thing, it supposes that, because a thing
happens, 1t had to happen., But causation 1s one matter; pre-
destinetion another., , . . Fatalism ralses other difficulties,
Thus it imputes reality to mystical historical "forces"-=
class, race, nation, the will of the people, the spirit of
the times, history itself, But there are no such forces, oo
The evidence for them is deduction from the behavior of indle
viduals, It 1s therefore the individual who constitutes the
basic unit of history,

Fatallism, morecver, is incompatible with human pSychole
ogy and human morality, . . Such fatelism 1s belled by the-
assumption of free choice which underlies every move we make,
every word we utter, every thought we think. ., . . AS slaves
of history, all individuals are, so to speak, interchangeable
parts, If Napoleon had not led his asrmies across Europe,
Tolstol implies, someone else would have ., . . ., Individuals 9
of course, must operate within limits, They cannot do every=
thing, They cannot, for example, propel history into direce
tions for which the environment and ‘the human material are
not prepared: no genius, howsver herolc, could havs brought
television to ancient troy, Yet, as Sldney Hook has convinge
ingly argued in his thoughtful book, The Hero in History,
great men can count decisively "where the historical situation
permits of major alternative paths of development, *

This argument between fatalism and herolsm 1s not one
on which there is a lot to be sald on both sides, The 1issue
is far too sharp to be straddled. Either history is rigidly
determined and foreordaned, in which case individual striving
does not matter; or it is not, in which case thers is an
essential role for the hero, Analysis of concrete epilsodes
suggests that history is, within limita, open and unfinished
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that men have lived who did what no substitue tcould ever

have done; that their intervention set history on one »nath
rather than another, If'this is s0, the old méxim, "There
are no lndispensable men," would seem another amiable fallacy.,
There 13, then, a case for heroes,

To say that there 1s a case for heroes 1s not to say
that there 1s a ¢ase for hero worship, The surrender of desie
sion, the unquestioning submission to leadership the prostra-
tion of the average man before the Great Man--these are the
diseases of herolsm, and they are fatal to human dignity.
But, if carrled too far, hero worship generates its own antie
dotes "Every hero," said Emerson, 'becomes a bore at last,”
And we need not go too far, History amply shows that it 1is
possible to have heroes without turning them into gods,

And history shows, too, that when a socidy, in flight
from hero worshlp, decides to do without great men at all, it
gets into troubles of 1its own. Our contemporary American °
soclety, for example, has little use for the individualist,
Individualism implies dissent from the group; dissent implies
conflict; and conflict suddenly seems divisive, un-American
and generally unbearable, OCur greatest new industry is evie
dently the production of techniques to eliminate conflict,
from positive thoughts through public relations to psycho=
analysis, applied everywhere from couch to the pulpit. Our’
national aspiration has become peace of mind, peasce of soul,
The symptomatlec drug of our age is the tranquilizer. "Fogethere
ness" is the banner under which we march into the brave new -
world, « + o If we are to survive, we must have ideas, vision,
courage, These things are rarely produced by committees.
Everything that matters in our intellectual and moral life
begins wlth an individual confronting his own mind and cone
science in a room by himself,

A bland soclety will never be oreative, "“ihc amount of
eccontricity in a society," said John Stuart Mill, "has gen-
erally been proportional to the amount of genius, mental
vigor and moral courage it contained., That so few now dare
to be eccentric marks the chief danger of the time." If this
condition frightened Mill in Victorian England, it should
frightun us much more. « « - What began as a recoil from hero
worship ends as a conspiracy against oreativitye. If worship

of great men brings us to perdition by one path, flight from
great men brings us thsre Jjust as surely by another, When
we do nct admire great men, then our instinet for admiration
1s likely to end by settling on ourselves, The one thing
worse for demooracy than here worship is self-worship,

A free soclety cannot get along without heroes, because
they are the most vivid means of exhibiting the power of
free men. The hero exposes to all mankind unsuspected possie
bilities of conception, unimagined resources of strength.
"The appearance of a great man," wrote Emerson, "draws a new
cirele outside of our largest orbit and surprises and commands
us." Carlyle likened ordinavy, lethargic times, with their
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unbellief and perplexity, to dry, dead fuel, walting for the
lightning out of heaven to kindle it, "The great man, with

his free force direct out of God'!s own hand, i1s the lightning. .
The rest of men waited for him 1like fuel, and then they too
would flame,™

Great men enable us to rise to our own highest potentie
allities, They nerve lesser men to disregard the world and
trust to their own deepest instinet, "In vnicking out from
history our heroes," said william James, "each one of us may
best fortify and insvire what ereative energy may lie in his
owm soul, This is the last justification of hero worship."
Which one of us has not gained fortitude and faith from the
incarnation of ideals in men, from the wisdom of Socrates,
from the wondrous creativity of Shakespearse, from the strength
of Washington from the compassion of Lincoln, and above all,
perhaps from the 1life and death of Jesus? "We feed on genius,"
sald Emerson, "Great men exist that there may be greater men,"

Yot thls may be only the smaller paet of thelr service,
Great men huve another and larger role-~to affirm human free=
dom against the supposed inevitabilities of history. The
first hero was Prometheus, who defied the gods and thus as-
serted the independence and autonomy of man against all
determinism, 2Zeus punished Prometheus, chaining him to a
rock and encouraging a vulture to pluek at his vitals,

Ever since, man, like Prometheus, has warred against
history. It has always been a bitter and remorseless fight:
for the heavy weight of human inertia lles with fatalism., It
takes a man of exceptional vision and strength and will--it
takes, in short, a hero--«to try to wrench history from what
lesser men consider its preconceived path. And often history
tortures the hero in the process, chains him to a rock and
exposes him to the vulture, Yet, in the model of Prometheus,
man c¢an still hold hls own agailnst the gods, Brave men earn
the rlght to shape their own destiny.

An age without great men 1s one which acquiesces in the
drift of history. Such acquiescence 1s easy and seductive;
the great appeal of fatalism, lndeed, 1s as a refuge from
the terror or responsibility. Vhere a belief in great men
insistently reminds us that individuals ocan make a difference,
fatalism reassures us that they san't, It thereby blesses
our weakness and extenuates our failure., Fatalism, in Berlin's
phrase, is "one of the great alibis" of history.
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‘Iet us not be complacent about our supposed capacity to
got alc-g without great men., If our society has lost 1ts
W sh for heroes and 1its ability to produce thém, it nay well
turn out to have lost everything else as well,

==from Adventures of the Mind, eds, Richard
Thruelsen and John Kibler (New Yorks
Alfred A, 7inoph, 1960), pp. 95-105.

E., The Culture of the 044 English People and the
Language of Beowulf

The primitive men of England like the modern
man of today must surely have found the element
of rhytamical poetry and the interest of ths nare
rative fascinating., The preservation of thelr
wey of 1life through song preserved for posterity
via the bard has entered the written channels
through the relation of herolc epic, Beowulf,

No language has a literary record s¢ long or on
the whole so rich; and to study the history of
English literature is to seek to know and feel
with the men who have spoken English for more
than a Lhousand years,

In the true sense of the word English lit=-
erature can scarcely be sald to have exlisted as
such until the time of Chaucer for the unity of
a literature conslists in the persistence and use
of a language which 1s falirly intelligible and
in the continulty of written works which have
been handed down from one generation to another,
These conditions were not fulfilled until Chducer's
day, but he, too, had his literary ancestors,

When Caesar invaded England, he found it ine
hablted by Celts who spoke the languages now '
represented by “Welsh, Irish, and Scottish Gaelic,
Their literature was an oral one, from which
have sprung the great romantic¢ legends of Arthur
and Tristram. Robert C, Pocley in England in
Literature (New York: Scott Foresman Co, ), States:

It 1s the loveliness of the Celtic literature
that produced such a desoription as:

And they saw a tall tree by the side
of the river, one half of which was
in flames from the root to the top
and the other hslf was green and in
full leaf,
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VIII, Courage
A, Bibliography
Worlds of People

“"Terror of the Deep"
"Contact With Danger"

Adventures in Reading
unkirk”
"Guzga Din"

Prose ard Poetry Journeys

# 298 ¢ oumwvmmemalies amNrm e
TChiid Fioneer™

Introduction to Postry
e hever Know How ‘High"
"Sucsess Is Counted Swee:"

Seventy-Five Short Masierpieces
“"A Dangerous Guy Inhdeed"
"Pec
"Tha Sniper"

“Truth and Consequences®
"A Wedding Without Musicilans"

Kennedy, John Profiles in Courage

Film "The Death of Socrates"

Ditto coples:
"The Man He Killed"

B, Suggested Lesson Plan

l, To discover fear, circumstances, and pere
sonallties as corollaries of courage and
to have students state a tentative defi-
nition of courage,
Use "Contaot *'ith Danger." "Fear," "Child
Ploneer," and "Terror of the Deep." "Fear"
and "Child Pioneer" have young boys as proe
tagondists, Althougn both are involved in
the problem of courage, neither is neces~
sarily occurageous. This, of course, is for
the students to declde in oclass discussion,

2. To understand the abstract concept of
courage as percelved by Aristotle in The
Ethics and to arrange literary characters
on a scale of relative courage,

3. Apply Aristotlet!s theory of courage to a
gtory seleocted by the teacher,
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To continue the process begun in Lesson #1,
place the names of the chersascters from the
short stories on the bla ockbcard and ask
the students to arrange them to show their
relationship to one another in terms of
courage.

o G S “ -ty 0 a A A e, S
a2, Which of ths characters do you GOr

the most couragebus?

‘ ‘ 3
LUTL

b, How would you place the other characters

to show their relationship to the cour=
ageous 1deal?

The students may place the coward and the
rash man in the same spatial relationship
to the courageous.:man., Then it is neces=
sary to compare the two to see if they dif-
fer from the courageous in the same way,

As a result of thls, the characters should
be arranged on either side of the ideal,
between courageous and rash, and courageous
and cowardly., There may be some dispute as
to the difference between the rash and the
cowardly man. Encourage cjuestioning of this
kind, Allow the students to choose their
own terms for the two extiemes, if possible.

Once discussion has contiaued for some time,
and confusion or deterioration of ideas has
taken place, move on to the explanation of
Aristotle's ethics through teacher-led dige
cussion. The summary of Book IXII of the
&thics is presented here for the teacher,

outline is for the students and is %o
be distributed at this time.

To begin the discussion, work from thelir
scale on the board to Aristotle!s philose
ophy of the Golden Mean, The discussion
might proceed in this manner,

&« Define the term ethiocs,

be Illustrate Aristotle?!s Golden Mean with
the trlangle diagram:

Jdeal (mean) Define each of the
torms used,

Exocess Defeooct
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¢, Label the dlagram asccording to the
virtue of courage,

d. Define the Brasve Man, Rash Man, and
Cowardly Man, giving examples,

6. Have the class apply these definitions
to the characters in the short steries.

f. Explain the five misconceptions of
coucage snumerated by Aristotle,

g. Call for class discussion of these five
acticns in terms of Aristotle'!s philos~
ophy and in terms of their own bellefs,

h. Discuss the concept of the end of any
action,

1. Summarize the main points of the dis-
cussion and review the vocabulary,

To evaluate the degree of understanding
achiesved by each student, administer a
brief true - false test following disoussion,

At this point the students may want to in-
vestigate the definition of courage further,
One activity they might find enlightening is
the preparation of a questionnaire to admin-
ister to varjous people in an effort to dis
cover some of the ldeas society holds in
relation to courage., The results ocould then
be tabulated in whole class discussion, and
then compared to Aristotle and Pollock,

The questions formulated by the class would
be of this nature:

8. Why 1s a man brave in the face of dange”

b, Is suicide the act of a courageous man
or a coward? Why?

¢e Should bravery motivated purely by a
fear of punishment be considered courage?
Why or why not?

de Is a brave man ever afraild? Explain,
e. 'hat is a; coward?
f. Can a man ever be foolishly bold in the

face of danger? How can we judge him
foolish?
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Te WORKSHEET: ARISTOTLE'S ETHICS

Excess

Rashness
Self-Indulgence
Prodigality
Vanity

The Mean
Courage
Temperance
Liberallty
Pride
Ambition
Good Temper
Friendliness

Defect
Cowardice
Insensibility
Meaness

Humility

.. - 5. ‘
o vvw--s-—_..“;__z»_c M
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Acting Unjustly
(Baving too much)

TERMS:
ETHICS:
END:
MEAN
EXCESS:
DEFECT:

Just Action

(Having proper
amount )

Being Unjustly
Treated
(Having too
little)
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Aristotle in his Bthics defines a code of bLehavior
based on the seven virtues: GCourage, Temperanse, Liberality,
Pride, Ambition, Good Temper, Friendliness. In the desorip-
tion of each he sets up criteria for distingulshing the mean
(or ideal) of each virtue from its ocorresponding excess or
definiency, The mean is perceivable only in relation to its
two extremes, the contrasting poles ‘which define the middle,
The mean, although it lies between the extremes; iz 1taelf
an extreme whioh exists on a higher level and is therefore
graphically illustrated as the apex of a trlangle,

courage

rashness /////:, . cowardliness

Mean

In the case of Courage, Aristotie describes the brave
man, the cowardly man, and the rash man, He also classifles
five actions wh ich are cormonly called courageous, vut ¥ ich
are, because of motive, not courage.

All three degrees of the virtue Courage are identified
as they stand in relation to the same object-matter--bold-
ness and fear. Another, cowardice, is deficient in boldneass

and exceeds in fear, The third, courage, is as it ought to
be .n relation to this ob Ject-matter,

The truly brave man fears those things which 1t is
"right and noble to fear," He "stands up against fearful
things as right reason directs with a view to what is honor-

able.," Honor is the motive of a brave man's courage,

The rash man 1s one who does not know fear, He may be
a braggart who seeks %o imitate the bdbrave man, but in the
face of danger he beccmes 2 mixture of rashness and coward-
ice--acting rashly and then proving unable to "withstand the
fearful." The cowardly man has an excess of fear, He feam
the wrong objects at the wrong time and for the wrong reasons,
Hiw fear incapacitates him in time of danger, or leads him
to act in a foolish manner,

The rash man is often eager before danger occurs but
when he .1s faced with a dangerous situation his eagerness
may fall away. The brave man 1s "quiet and composed before
danger" and "quick and sharp" in action. The coward lives
in constant fear. On the battlefield the brave man may calmly
go about his duties before the dbattle, without pretence or
show, while the rash man may brag of his courage and of his
defiance of danger while swaggering about the camp in a man-
ner he believes to be characteristic of the truly bdrave,
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The coward w!ll shiver and simper, or sit trenbling in antie-
ipation of the dangers he imagines lying ahead,

In additlon to the preceding distinctions, Aristotle
states that "dying to escape from poverty or pangs of love
or anything simply painful is the act of a coward. Suiolde
braves the terrors of death nct because it is honorable but
to get out of reach of evil," He goes on to dispel other
commonly held misconceptions of courage'by enumerating five
actlions which, though often believed so, are not courageous
in the sense which Aristotle has established., In the Ethles,
Book III, they are discussed in descending order from that
vhich 1s most like true courage, to thatwh ich 1s least,

The braving of danger motivated by fear of the pemalties
and disgrace of the laws against cowardice, and the desire
for the dignities conferred on the brave, is related to
courage, begause it 1s motivated by a desire for honor and a
fear of dlsgrace, A corollary of this astion, though more
cowardly than courageous, is ths brave action performed under
"sompulsion of commanders." Since fear of the painful rather
than desire for honor is the basis of such action, it 13 not
true courage., The men who charge at the enemy because thelr
captain has threatened to shoot the first man who turns back,
are an example of this type of action.

The bravery of soldiers with superior strength, and with
experience and skill in the fi#ld is not true coursge., Their
actions are motivated by a sense of superiority, and when
the tables turn, and the enemy proves greater than thelr
ability to meet him, they will often become cowards in retrest,
The retreat proves their greater fear of death than of disgrace,
and reveals an absence of honor.

Action motivated out of pure "Animal Spirit" 1s not a
show of true courage, since it is lacking in "moral choice
and proper motive," and caused simply by pain and mere spirit
or physical energy. The brave man may be aided by animal
spirit, but, in him, 1its use is directed by right reason and
& sense of purpose.

The two remeining actions, oommonly called courage, are
least 1like the true viptue, Those who "act bcdly in danger,"
because they have had great success in the past and have
proved victorious over their foes, are not brave men., Those
who act bodly out of ignorance of the true situation, who
when they realize the danger flee in fear, sre not brave men
- either, in the Aristotelian sense,

Aristotle, therefore, uses not absence of fear, but
proper knowledge of what to fear, and the motivation of the
honorable to define courage., He states that the "End and
object of courage is pleasant," but that this end .is often
"obscured by painful circumstances." The brave man, thus,
endurés pain and suffering and even death out of a sense of
honor. And death to the virtuous man is more painful because
"for him it is best worthwhile to live,"
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8, True - False Test: ARISTOTLE'S ETHICS

Rt ——

1, Suicide as an escepe from the evil forces of the world
1s a courageous act,

2. Any sction motivated hy fear of simnl
courageous,

pain cannot he

O

3. The brave man 1s never calm and composed in the absence
of danger,

. An action is judged courageous, rash, or cowardly by its
mot ivation.

5. A brave man never poszesses pure Animal Spirkt,

6. Brave action arising from ignorance of the tihue danger
¢ nct courageous action.

7« A rash man will usually prove brave in the face of true
danger,

8., Knowledge of what to fear and when to fear it is a
quality of the brave man.

9. The rash man fears nothing,
10, The brave man fears nothing except death.

9. To evaluate the courage of Socrates in the film
"The Death of Socrates"

Questions on the film
1, When does the trial take place?
2, Of what 1s he accused?
3. Is this a just accusation?

. What virtues does Soorates mention in the f£ilm?

5. Inw does Soorates see his 1ife as a search for truth?
6. Is Socrates courageous in his defense? In his life?

7. Which of the other virtues does he possess?
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10." To state the problem of courageous action
in politics and to compare courage in
politics with courage in other circumstances

11, Profiles In Courage

Q.

b.

Ce

d.

€.

To begin the study of eourage in noli-

P = e

1
tics, distribute Profiles In Courage
along with the study guide,

To prepare for group work, read Part
One, "Courage and Politics" aloud with
the entire class, and discuss the Study
Guide questions,

Divide the class into homogeneous group,
assigning each group to read one of the .
profiles and then discuss the man deseribed
in terms of Purt One, The preceding

study gulde answers will help direct this-
discussion.,

After each group has read and discussed
one political figure, assign a time for -
each group to report to the entire class,
Suggest a structure for the report, al-
lowing students to develop their own
plans where desired,

1, Summary of the politician's career,

2., Personal qualities of the political
figure,

3. Great test or tests of courage.

. Type of action performed:
sompromise or steadfastness,

5. Pressures which presented obstacles
to the Senator's courageous ocourse
of actlon.

Following the group reports, condust s
class discusslon centered around a com-
parison of the famous men in Profiles

in Courage and Socrates,

1, How are the circumstances which rise
to courageous action in Profiles
gimilar to the situation of Soorates
in 3reece?




8th Grade Unit: The Hero w3

2., How can you relate Soorates'!'comment on the
oublic man versus the private man to the
men in Profiles?

3, How wonld Scorates answer Kennedy's analysils
of the pressures of political 1life? Would
he feel that lack of courage was justified
by these pressures?

f. At this point in the unit, there 1s an oppor-
tunity for the class to organize and conduct a
debate. The debate should focus on the problems
of oourage in politlics and ramify into more
general areas of modern life, The polnt of
debate aan be stated thuse

Resolved that & virtuous man will stand for
his principles tather than compromise.

After re-forming the class into homogeneous
groups, choose the pro and con sides by lot or
by cholce of the group leaders., Once the groums
have chosen a side, allow time in class for pre=-
paration of an opening statsment, {ormulaticn
proof, and anticipation of opposition's argument.
Work with the groups as they organize their met
terial, reminding them that although Profiles

is the inspiration for the debate, they may also
use information from Aristotle, Plato and the

other readings.

g. Once the groups have formulated and recorded
their ideas, ask each group to elect one or two
(depending on the size of the groups) members
to form part of the debating team for their side.
Arrange for the debate team members oi the pro
and con sides to meet, combine the ideas from
each of their original groups, and formulate
the final plan for their argument.

h. To organize the debate, follow a less formalized
plan than dlctated in strict debate rules. The
following plan 1s one example of how the debate
might be organized. '

1. Choose a moderator from the class to keep
the time 1limits, oall team members to speak,
. and maintain order.

2. Begin with a five m‘nute opening statement of
premises by each side, This introductory
speech may be made by one member of the team,
or several. Choose the opening side by lot.
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Beginning with the opening side, and, alter-
nating sides for the remainder of the debate,
start the rebuttal., Rach side presents a
question or directs a statement to ths other
side. The opposition 1s then given time to

answer. The moderator may choose one member
of the tesm to anawer the chellenge as the
members indicate their desire to present the
reply by a show of hands, The teams should
have prepared seversl questions for the other
side prior to beginning the debate. They
should also have decided which team members
will present which questions, thus ‘llowing
them time to phrase their questions adequately,

Once the debate has continued for some time,

the moderator can end it by calling for
questions from the class, thus allowing each
3tudent more direct involvement in the argument.
The students must address their question to

a specific side, and the moderator will choose
a team member to reply,

Since the students want to have their debating
scored, and a winning side declared, it is a
gond idea to have a panel of judges, made up
of other teachers or students., The judges
should decide how they will score points and
inform the particivants before the dsbate.
After meeting to tabulate scores and combine
written comments, the judges should present
thelr decision to the class, This also gives
the student a chance to evaluate his own perfor-
mance through presenting him with critical
commentary,

Study Guide: ""Courage and Politics" -
Proflles in Courage

1, What aspeots of the eight Senator's lives
will Kennedy present in the bHook?
2, What 1s the first pressure which "discourages
acts of political courage"? How does it
“. affect a Senator's volitical conscience?
3. How does Kennady justify compromise in
politics?
4. How 13 party unity related to the first
pressure?
5. How does the desire to be re-elected bring
pressure to bear on a Senator?
6. What is "the third and most signifiocant
source of praessures'?
&, What is a Senator's oconstituence?
b, What are interest groups and economic
blocs?
c. How do (a) and (b) try to influence a
Senatorts course of action?
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7. How do each of these obligations present
problems of responsibility to a Senator?
a, atate
b. saction of the country
6. party
d., constituents

8. Vhat questions arise for a U.S. Senator as
both representative of his State and member
of the national government ?

9« Why does Kennedy vresent all the problems
and pressurss of a United States Senator
before he begins the stories of the 8§
political figures he has chosen? As you
read,; apply what is presented in part ons
of the story to the individual Senator-:s
career,

13, At this point the teacher may want to add
further short stories or poems for discussion
before the next lesson. These may be selected
by the teacher from the list given or any
other source,

. To write an extended definition of courage and
to synthesize the major eoncept of courage,
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which underlie the readings in the unit
motivation, situation, and conflict,
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List the terms on the board one at a time
and discuss their meaning in a general sense
before considering their expression in
specific stories and essays,

1. Motivation

a, What does the verb "to motivate" mean?

b, How does the addition of the -tion
suffix change the word?

¢. How is motivation related to action?

d. How did Aristotle relate motivation
to courage?

e, Can the identical action have diffarant
motivations? Give an exampie,

f. How can an author reveal the notivation
behind his characters! actions. ~

2. Situation or cirscumstances,

a. What does the situation surrounding
any action include?

b. How is situation related %o action?

¢, Can the same action be correct in one
situation and incorrect in another?
Give examples, '

d. How 1s situation important in analyzing
and understanding problems which
involve courage?

ERIC

Toxt Prov
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3. Conflict.

a. What possible meanings does conflict
have?

b, Yhat does a conflict consist of?

¢. What are the most common types of
conflicts? {Man vs. man; man vs. himself;
man vs. nature)

d, Why is conflict an essential part of
literature?

e. How does conflict relate to the study
of courage?

f. Can there be courage without conflict?

b. To clarify the importance of these three

. ecen eoncepts In the gtudy of literat:wre examine
them in terms of several readings from the
unit.

Ethics

1. What motivation does Aristotle think is
proper to an asct of courage?
2. What mctivations are not the motivations
of a truly just man? (Fear of simple
pain; fear of death; ignorance)
3. What role does fear play in a conflict L
according to Aristotle?
i, What situations produce courageous men?
What situations produce an sction similar =
toe courage, but which is not true courage
c. To prepare further for the writing of an
extended definitlion of courage, list the
stories and essays read thus far in the unit
on the board, Review the main characters
and the courage or lack of courage exempli- :
fled in each, Also discuss them in terms of *
motivation, conflict, and situation.
d. Before beginning the outline and rough copy
of the composition assignment, discuss with
the students the steps to formulating their
definition.
. 1. Consider their view of courage at the
beginning of the unit.
2. Analyze the importance of courage in the
heroic character,
3. Reviswthe theorles of sourage expressed
by various writers, accepting ideas
which seem plausible, and rejecting
those ideas which seem erroneous.
i, Develop proof from stories, essays, and
personal experience which supports their
definition of courage,
e. Have the students outline their paver,
stating their definition and arranging the
order of proof and example, Check the out-
lines before allowing students to begin
their rough copies,
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- f..After the rough copies have been written,
divide the students in groups and have the
group members read each others pavers,
discuss the ideas presented, and offer
eriticism of both content and organization.
Once the group discussions have finished,
the studente mey begin thsir final coples.

8. Ditto some of the final pavers after they ..:
have been corrested and graded, and distribute
coples to each of the students. Class time
may be spent in reading and discussing vari-
ous essays, thus providing an opportunity
for each student to evaluate and enlargs his
theory of courage,

IX. A Sense of Justice

A. bBibliography
Worlds of People
dy; or the Tiger?"
"Yes, Your Honesty"
"Phe Speckled Band"
"The Tell-Tale Heart"

Adventures 1n Reading
e Stud Book"
“The Hero

B, These stories concern the ideas of justice which a
hero must consider rather than the hero as a Just
man,

The teacher may select from these stories the
aspeots of justice he wishes to considsv:

1, "The Stud Book" -- Justice is done and the
viliain gets what!'s coming to him. :

2. "The Lady, or the Tiger?" --An unusual barbaric
system of justice 1r presented. This should
lead to discussions cf our ideas of justice
contrasted with this systea.

3. "Yes, Your Honesty" -~ Honesty, injustice, and
gercy as they relate to the courts are considered

ere,

4. "The Speckled Band" -- This story is an exampie
of poetle justine,

S. "The Hero" -- Is our opinion of justice and
fairness sometimes colored by what benefits us?

_ Can emotions overcome our sense of justice?

6, "The Tell-Tale Heart" -- This tale includes a
study of rationalization and conscience,
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X+ Control

Bibllography
Miracle Worker (Television play)

Good Times Through Literat:re
“Baseball's Hero"
"Victory in My Hands"

Seventy-five Short Masterpieces
e Swung and He Misged"
"The Upturned Face"

A D213 a_W
Came of Dililardas

"The Test™

Adventures in Reading
Mhe Valiant®

World's of People or Mimeo copies
11

The teacher may use short selections or a longer
work, such as The Iiracie Worker or "The Valiant"
for class consIderation of self-mastery and the hero,
In the longer work the class will observe manifesta-
tions ¢f gontrol in one particular situation. In

a group of shorter works the teacher may wish to
direct thinking along the lines of how control is
shown or lacking in emotional or psychological
encounters such as jealousy, warfare, accusation,
overwork, injustice, and difficult decisions.
Control may also be considered from its function to
restrain man from immoderate pursuit of pleasure of
the senses,

Sugpested questions on "The Valiant"

1. In what way does Dyke seem to change during the
pley? o
2. There are several clues early in the play pointing
to Dyke's ldentity. Were they in the speeches or
stage directions? Peoint thewm out.
Read again the lines which begin "Cowards die..."
What did Shakespeare mean by this passage? What
g;lo;s ?the word "valiant" mean? Does the word fit
e
+ What character tralts does Warren Holt exhibit?
What are some of the circumstances that start a
hoy along the road to a prison sentence? From the
play, which ones seem to have operated in Dyke's
case? What does the play tell us about his early
life and education? Why do you suppose he never
went back home?

Lo

(¥, 2~
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6, Vhat is Dyke's idea of courage? What is the
difference between physical and moral courage?
Where in the play does he show moral courage?
Would he have needed more courage to identify
himself to the sister?
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the play. At what polint does he show the greatest
self-control?

8. What does he say about the nature and circumstances
of his crime? Discuss his defenss of his deed,
Was the law just in reguiring him to pay for it?
What were the warden's reaction to the punishment?
Would your opinion on capital puniskment affect
your idea of justice in the punishment?

XI, Thp Hero in a Novel
A. B'bliography

The Bridge Over the River Kwai Boulle
Death B :NoE Proud John Gunther

B, Sugoested study guestions for The Bridge Over the
River Kwai..

l ey ey e,

Chaptsrz 1 through 7

l. What reasons does Colonel Nicholson give for
keeping in strict command of his own men in the

_ prison camp?

2. How do you account for Clipton's two views of
Colonel Nicholson?

3. What "weapons" did Col. Nicholson use to influence
the Japanese?

. What differences in character are immediately
evident in the plctures gilven thus far of Colonel
Nicholson and Colonel Saito?

5. Clipton notices “certain basic principles to
which the whole world subseribed" in Col. Saito's
drunken gspeech. Try to pick out these princinles
andlgetermine the truth of them in our present-day
wor

6. What _poor line of reasoning does Colonel Salto

e A s e 1 ]
o N

use in uis apeecm

7. If you were an officer in Coclonei Nicholeon!s
group, how would you judge his refusal to let his
officers work? Is he merely stubborn or is he
standing up for the honor of the ofticers? Give
reasons for your answers.

3. What general process does Colonel Nicholson use
to break down Colonel Saito's demand that the
officers work the same as the enlisted men?

9. From Colonel Nicholson's observations about his
men's working methods, what would you say his

. line of action will be concerning the bridge?
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Chapters 8 through 13

1, Chapter 8 can be called a transition chapter--
one that gives you & line of new activity in

another area. The two activities will devslop

side by side until the very end of the novel.

What signs of "hope" might you see for the British
prisoners?

2, What were Colonel Nicholsonis reasons for wanting
his men to bulld a really good bridge?

3. What really prevents Colonel Saitec from going
into a rage again at the conference on the bulld-
ing of the bridge? Uhat does he dc to "save face'?

Jj, What do you learn about the character of Reeves
and Huges in this work of the bridge building?

5. Chapter 12 again shifts the scene, What infor-

mation 1s revealed here? How does this incregse

suspense in the took? What questions can you

ask yourself about the book!s outcome?

©. Discuss tne courage requireéd by Shears. Warden,

- and Joyce. Is it purely physical; or mental, to0?

7. What qualities of Joyce lead to Shears! sccepting
him for the mission?

8. From your own experience or previous reading,
show ths truth iz fclonsl Nichoison's words,
"Nothing's worse for morale than inactivity.,"

9. How do you account for the British men working on
the bridge with "zeal and chesrfulness"?

10, Colonel Nicholson views the bridge!s progress as
e symbol of "fierce struggles ..." What are some
of the struggles and experiments you can remember
from history?

11, Ciipton admits that he, like many others, had
Pgiven way to the temptation of the cheap sneer"
considering the methods used for building the
bridge. How did he come to change his mind?

Chapters 1l through 17
1, What further character traits are revealed about
Joyce? Does he show any heroism as yet? If you

think sc¢, explain just which heroic qualities he
exhiblts.

2. Wﬁ&uaid the three men choose the Kwal bridge as

3., Joyce gives us another view of ﬁhé—é;itish.prison-
ers, What is this view and how is it 1like pre-
vious descriptions of the bridge builders?

. How does Joyce describe Colonel Nicholson?

Chapters 18 through 22

l, How do the elaborate plans of Warden parallel
those of Colonel Nicholson?

2, What do we learn about Warden's character? Why

do you judge him to be a good member of a destruc-
tion team?
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3. Why 1s 1t necessary that the major action now

foocus on Shears, ‘Viarden, and Joyce?

4. Shears in Chapter 21 is oddly aware that some-
thing has changed in the atmosphere around the
bridge. What accounts for this mystery? What
dangers are then apparent? B
5. What insight do we get into Joyceis thoughts as

he awaits the train?

6. How does Joyce feel sbout the possibility of
killing a Jap?

T. In Chapter 23 Colonel Nicholson walks along the
bridge and proudly reflects on the work he and his
.men have done, Is the Colonel justified in feel-
ing this pride or is he merely proud and boastful?
Defend your answers.

8. Why does Colonel Nicholson insist on showing
Colonel Saito the saboteur’s work? Judge whather
this action is in keeping with Colonel Nicholson's
character.,

9. What reason do you assign to Colonel Nicholson's
strange behavior when Joyce tells him who he is
and what his job is? Why does Colonel Nicholson
Just yell, "Helpi"?

10. What further details does Warden supply about
Colonel Nicholson and the attempt to blow up the
bridge? Are you surprised at this final scena?
Where in the novel do you think you were prepared
to accept this final actirn of Colonel Nicholson
in saving the bridge?

ile How 4o you agres with the pisture of Colonel
Nicholson as Viarden sums him up? 1Is Warden merely
suffering from the strains of the ordeal or is
his summary of the action complete and truthful?
Give reasons for your answer.

12, Why did Warden think it necessary to fire on
Colonel Nicholson, Shears, and Joyce? Do you
agree with the final lines that his was "the only
proper action" to take?

Discussion Questions

1. Defend Colonel Nicholsont'!s decision 4o do the best
job possible in building the River Kwai bridge.

Docide for yourself what his pasic motives ware in
this drudgery of building. Decide this in the light
of the ending of the book.

2. "The great events in this world are made through
the suffering, sweat, blood, and tears of the psople
who march down the ages faceless, yet who leave their
mark in history." How does this quote apply to any
persons in this novel?

3. We see a piloture of two men--officers in their armies,
Each one offers us a view of the results of training’
which should teach a man a certain amount of control.
By reference to the traits and behavior of both Colonel
Nicholson and Colonel Saito, come to some conclusions
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about the training each must have received tu make
him the way he is. You may have to bring in some
other elements of character such as emotions %o
help f£111 out your ficture,

lj." Can a man display courage even when, like these
nrisoners, he has no absolute control over his own
behavior? Give reasons for Jour ANSWETrs,.

5. By reference to your definition of a hero, show
how Colonel Nicholson, Shears, Warden, and Joyce
fulfill your gualifications.

6. What do these two quotes tell you about the character
of Colonel Nicholson?

"The example set by Colonel Nicholson was a stimulant
even stronger than the beer and whiskey which the!
no longer had to drink." -

"This Sphinx-like character could not reveal his

secret since he had no seocret to reveal."

If you can find them, select other quotes where
sitiaer the author or Clipton gives us some statement

about Colonel Nicholson'!s character,

7. Show how the following types of courage are revealed

by characters in the novel:

a, physical courage

b. mental courage ... act according to conscience:
make right choices

c. moral courage ... work for the good of others
at risk to self; involves a mental decision too.

,;,‘,.."gl..;,;,o DR T
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Vocabulary
Part One Part Two Part Thras
blatant cTand“"Eine surreptitious
incoherent "raison dletre" reprisal
"navvies" noncommittal panorama
tirade reconnalssance reconnoliter
emaciated flexible shambled (v.)
paroxysn o&fs tether
brandishing agenda invinelbility
capitulated propriety
insidious churlish
sabotage deployed

capsize

gruelling

gardonie

obsession
Part Four
InitiatIve entreaty
emanated imperceptlibie
prestige dispel
ingenious perceptive
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Cemposition i
1, ﬁr!te & brief sketch of Colonel Nicholson--how

he looks, acts, how hs i liked by others. Write

this in form of a letter which you as a prisoner

night write home to your family.
2, Try to place a man like Colonel Nioholson in

andvhsr positions as an offiger conmanding his troops

to advanse on the enemy. as a bank president, as s

university dean, as a teacher in your olassroom,

&8 the father of a family, etec, '
3. If you have read other war stories, compare and |-

contrast other officers and their behavior and

attitudes with those of Colonel Nicholson. Be

sure to keep this clear-cut and balanced,
. Pick out sentences that you think are well put

together by arrangement of phrases and clauses,

Study some of the sentences deseribing the waiting —
3 of Shears, Joycs, and Warden for the train; which
words best express their tension and anxiety? Try ‘
writing some descriptive sentences of your own _
for this section.
5. "Courage in a man is expressed by his ochoice of g
: doing what his mind and training tell him is right, '
whet seemes to him at this point good and just.®
Show in your writing how this applies to Colonel ;
yicholson. Y ou may add some other ideas to this
P van Panl 24+ Jann -

= Jo8 1882 3% doss not sull him comnlataly,
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C. Study Guide for Death Be Not Proud ?

1. Forword ;

Vooabulary: euphemism, eulogy, bereaved,
procrastinator, prowess

FUA TR e gl R P T TR

1, Read carefully the paragranh on pages six and
seven beginning "Johnny's first explorations,.."
What type of pictures did John draw? What g
might these pictures tell you about him? :
Explain the last sentence.

2. What were John's many interests? Wh:léh did
he enjoy the most?

3. Explain John's two remarks, "No--sufficient
unto the day is the ovil thereof® and “Only
1f they!'re not too recent--the past 1s tolerabls

if remote enough,” in terms of what you think
he meant.

i, After reading the Forword, write a shont
character sketch of John Gunther, Jr,
2, Chapter #1

Vocabulary: acuity, averted, neurology, citadel,
pathologist ,
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L.

5.

64

Te

8.

1. WYhat were Johnny's reactions to 'his illness?

2. What was john's attitude about prayer? Can you
explain what he means in the prayer he wrote?

3. Does Johnny know he has cancer? Describe Johnny's
attitude at the end of Chapter 1.

Chapter #2

Vocabulary: radiologist heterogeneous veracity
gramophone vehemently philosophy
analogy euthanasia onerous
orthodox heterodoxy

1. Explain John's father's statement, "His good
humor was equaled only by his courage."
2. Vho was Beethoven? Who was Milton? Why are

their afflictions mentioned in connection with
Joinnis brain tumon?

Chapter #3

1, Expand the idea on page 108 that the pattern of
Johnny's illness was symbolic of the conflict and
torture of the external world,

2. This chapter shows the courage of many peoples
Johnny, Jr., Johnny, S.., Francis, and many doctors,
What is the courage displayed by these people?

Chapter #
Vosabularys amnesia

lg What; b!“'ﬂf“‘yi wana .Th‘anls »

SRS Y S eam e - w whiddd

to enter Harvard?
Chapter #5

1. Johnny seems to do many things because of pride
(1ike fixing his belt and tying his shoelaces),
Are pride and courage intertwined? Can one
ever be the result of the other? Explain,

2. Does Johnny seem to anticipate his death? What
actions show it?

3. Explain the line "All the doctorsi~--helpless
flies now, climbing across the granite face of
death."

Chapter #6

1. For what does John Gunther, Sr., want Johnny
remembered? Explain. Can you give examples
of this courage?

Suggeated Composition Titles '
a&. The development of Johnny's attitude toward his
affliction,

b. Gunther's purpose in writing Death Be Not Proud,

i
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¢. A comparison of Francis and John Gunther and
thelr effect on Johnny., ’

d. The attitude of Johnny's parents toward their
son‘s affliction,

6. The courage of John Gunther, Jr. as revealed in
speech, thoughts, and actions,

f. John Gunther, Jr.'s philosophy and how it supported
him during his 1illness.

? k‘ll‘
8. A character sketch of Johnay.

XII. Summary of the concept of the hero

A. How does the stereotype of the hero differ from the
real hero? Support your statements with specific
references to your reading,

B. Is the hero of modern times like the hero of sarlier
times, 1In what ways are they alike? In what ways
are they different? What accounts for the differences ?

W e ”~

XIII, Composition sugges tions and questions for the unit.

A, Write an extended definition of a hero or courage,

B. Give an example of Justice, courage, control, or
8 hero shown in life at school: cheating, sports,
“follow the crowd", “chicken",

C. Determine what gave our space heroes the courage
te orbit into the unknown., What might have prepared
them for this courage earlier in 1ife?

D. List some placss in our world today whars goursaga
is demanded.

E. Is snobbery to fellow classmates a form of injustice?
Why or why not?

F. Give a stereotype of a hers in a piece of literature
you have read plus a stereotype on television of
the same type.

G. Contrast a stereotype of a television hero and s
hero in literature who seemed reai to you.

H. What seems to be expected of many television heroes?
Refer to specific programs, Why are they untrue in
real life? Why exaggerated?

I. Refer to two pleces of litersafure you have read
and suggest the type of ooursge, control, or justice
displayed in them. What modern situations could give
a gergon the opvortunity to display the same quality
today '

Jo Gosthe wrots, "No one who cannot master himself is
worthy to rule, and only he can rule." Illustrate
the truth or falsity of this statement as it applies
to some plece of literature, a movie s Or current
events.

K. Smiles remarked, "For want of (control) many men are
engaged all thelr lives in fighting with difficulties
of their own making, and rendsring success impossible
by thelr own cross-grained ungentleness; whilst others,
1t may be much less gifted, make their way and achieve
success by simple patience, equanimity, and self-contrcl,"
Defend or attack this statement with references to
your reading,"
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- XIV, Extended Activities

A, The production of a melodrama to d emonstrate the
arch stereotyvnes of the hero, heroins, and villain,

B. A production of The Miracle Worker with readers

. for the dialogue and a film for action scenes.

Q ke E - 1 3
Pogus on one here, such as Linsoln., Studsnts snould

read a wide variety of selections about ILincoln for
consideration of the styles, themes, and purposes
of the technlques,
Sugﬁestions:

. "Abe Lincoln Grows Up," Carl Sandburg, Adventures

in Reading.

2. "A Farmer Remembers Lincoln," Wither Bynner,
Adventures in Reading.
W0, Captaln, My Captain!® Walt Whitman

"Nanoy Hanks." Rosemsrv Rendi

“aAbrahsm Lincoli Walks at Midnight," Vachel Lindsay
"Lincoln, the Man of the Feopls," Edwin Markham

The last four poems, along with "The Gettysburg
Address," "The Second Inaugural Address," and
"Lincoln, The Dresmer," by Carl Sandburg, are
read on the record "Abraham Lincoln" (Decca Gold
Label Series DL8515) in the English Department
library.

[ )}

oMU EMW

Study Guide for “A Farmer Remsmbers Linceln"

1. A drematic monologue presents one person talking,
but you have the feeling that he is carrying on a
conversation with others., How does the first
line give this impression? The last?

2., The farmer 1s afraid his listeners will think he
is ocriticizing Lincoln. Point out lines that show
this fear.

3. What charscter traits of Lincoln are revealed in
this poem?

i, What quality in Lincoln 1s the speaker trying to
describe? Why 1s it an important quality for all
of us to have? What henpens when a president, a
busineassman, or a juniur high school student lacks
this quality?

Study Guide for "Ch Captain, My Captain™
Vooabulary: Rack, exulting, keel, trills

This poem was written by Walt Whitman about his feelings

after the death of Abraham Lincoln.

1, This poem is metaphorie; that is, it makes comparisons.
What does the use of the word “eaptain™ for Liacoln
suggest about his character? That is, what are the
special connotations of the word captain in this poem?

2, If Lincoln is the captain, what is the ship? Who are
the crew? What “"fearful trip" 1c¢ done? What would
. "weathered every rack" mean metaphorically?

2t | SISO PS8 I AT
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3.
ho

5.

6.

Te
8.
9.
10,

11,

The poem uses many exclamation points. Of what is

an exclamation point a symbol?

Without considering the resf: of the poem, what emotion
woulg seem to be present in the first line of the
poem

The last four lines of the first stanza show a diffe-
rent emotion which contrasts with the emotion of the
first four lines. What emotion do these last four
lines of stanza one convey?

In the second stanza of the poem, Whitman speaks to
Lincoln even though he has already told us that
Linccln 1s dead. Vhy does this seem acceptable?

In what emotional tone is he talking to the dead
captain?

The last stanza has only nne exclamation point. The
first part of the poem deseribes Lincoln. What

does line five describve? What does line six describe?
The poem contrasts the feelings of victory and defeat,
With which emotion does the poem begin? With which
emotion does the poem end?

What specific words in the poem connote victory, or
Jubilation? What words in the poem connote defeat,

or grief?

In this poem which deals mainly with sadness, why
does Whitman include the feeling of happiness or
Jubilation? : »
Write a paragrasph which explains the theme of this
poem and the way the author develops that theme,
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A MYSTERY OF HEROISM

The dark uniforms of the men were so coated with dust from the
incessant wrestling of the two armies that the regiment almost seemed
a part of the clay bank which shielded them from the shells. On
the top of the hill a battery was arguing in tremendous roars with
some other guns, and to the eye of the infantry the artillerymen, the
guns, the caissons, the horses, were distinctly outlined upon the blue
sky. Vhen a piece was fired, a2 red streak as round as a log flashed
low in the heavens, like a monstrous bolt of lightning. The men of
the battery wore white duck trousers, which somehow emphasized their
legs; and when they ran and crowded in little groups at the bidding-
of the shouting officers, it was more impressive than usual to the
infantry.

Fred Collins, of / Company, was saying: "Thunder! I wisht I
had a drink. Ain't there any water round here?"

Then somebody yelled, "There goes th' bugler!®

As the eyes of half the regiment swept in one machinelike movement,
there was an instant's picture of a horse in a great convulsive
leap of a death wound and a rider leaning back with a crooked arm and
spread fingers before his face, On the ground was the cxrimson terror
of an exploding shell, with fibers of flame that seemed like lances.

A glittering bugle swunz clear of the rider's back as fell hesdlong
the horse and the man. In the air was an odor as from a conflagration.

Sometimes they of the infantry looked down at a fair little
meadow which spread at their feet. Its long green grass was rippling
gently in a breeze. Beyond it was the gray form of a hcase half
torn to pieces by shelis and by the busy axes of soldiers who had
pursued firewcod. The line of an old fence was now dimly marked by
long weeds and by an occasional post. A shell had blown the well-
house to fragments. Little lines of gray smoke ribboning upward from
some embers indicated the place where had stood the barn.

From beyond a curtain of green woods there came the sound of some
stupendous scuffle, as if two animals of the size of islands wers
fighting. At a distance there were occasional appearance, of swift-
moving men, horses, batteries, flags, and with the crashing of infantry
volleys were heard, often, wild and frenzied chasers. In the midst
of it all Smith and Ferguson, two privates of A Company, were en-
gaged in a heated discussion which involved the greatest questions of the
national existence.

The battery on the hill presently engaged in a frightful duel.
The white legs of the gunners scampered this way and that way, and

R SR 1. .. . S PP =3 L% B e laeed Ma awn R
$ii6 O1ii08F5 soucuvasca their shouts. The zimiz, with thaly demesnars

of stolidity and courage, were typical of something infinitely self-
possessed in this clamcr of death that swirled around the hill.

One of a "swing"lteam was suddenly smitten quivering to the ground,
and his maddened brethren dragged his torn body in their struggle to
escape from this turmoil and danger. A young soldier astride one of
the leaders swore anc fumed in his saddle and furiously Jerked at the

1., a "swing" team, the middle pair of horses in a tean of six.
-
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hridlia. in affisaw sawaamad ant an order a6 irloluﬁul_ that his voice

broke and ended the sentence in a falsetto shriek.

The leading company of the infantry regiment was somewhat oxpssed,
and the colonel ordered it moved more fully under the shelter of
the hill. T7here was the clank oi steel against steel.

A lieutenant of the battery rode down and passed them, holding
his right arm carefully in his left hand. And it was as it this amm
was not at all a part of him, but belonged to another man. His
aocher and raflactiva nhnrams went. s‘_l_nw'lv The officerts face was
grimy and perspiring, and his uniform was tousled as if he had been
in direct grapple with an enemy. He smiled grimly when the men stared
at him. He turned his horse toward the meadow.

Collins, of A Company, said: "I wisht I had a drink. I bet
there's water in that there ol! well yonder!®
' "Yes; but how you goin! to git it?®

For the little meadow which intervened was now suffering a
terrible onslaught of shells. Its green and beautiful calm had
vanished utterly. Brown earth was beirg flung in monstrous handfuls. 1
And there was a massacre of the young blades of grass. They were
being torn, burned, obliterated. Some curious fortune of the battle
had made this gentiy little meadow the object of the red hate of the
shells, and each one as it exploded seemed like an imprecation in the
face of a maiden.

The wounded officer who was riding across this expanse said to him—
self: 'Why, they couldn't shoot any harder if the whole amy was
massed here!®

A shell struck the gray ruins of the house s and as, after the roar,
the shattered wall fell in fragments, there was a noise which re-
sembled the flapping of shutters during a wild gale of winter. Indeed,
the infartry paused in the shelter of the bank appeared as men stand-
ing upon a shore contemplating a madness of the sea. The angel of
calamity had under its glance the battery upon the hill. Fewer
whitelegged men labored about the guns. A shell had smitten one of
the pieces, and after the flare, the smoke, the dust, the wrath of
this blow were gone, it was possible to see white legs stretched
horizontally upon the ground. And at that interval to the rear, where
it is the business of battery horses to stand with their noses
to the fight awaiting the command to drag their guns out of the
destruction, or into it, or wheresoever these incomprehensible
humans demanded with whip and spur-in this line of passive and dumb
apectators , whose fluttering hearts yet would not let them forget
the iron laws of man's control of them-in this rank of brute-soldiers
there had been relentless and hideous carnage. From the ruck of
bleeding and prostrate horses, the men of the infantry could see
one animal raising its stricken body with its forelegs and turning
its nose with mystic and profeund eloquence toward the sky.

Some comrades joked Collins about hie thirst. '"Well, if yeh
want a drink so bad, why don't yeh go git it?"

"Well, I will in a minnet, if yeh donit shutv upi®

A lieutenant of artillery floundered his horse straight down the
hill with as little concern as if it were level ground. As he gal~
loped past the colonel of the infantry, he threw up his hand in swift
salute. 'We've got to get out of that," he roared angrily. He was
a black-bearded officer, and his eyes, which resembled beads, sparkled
like those of an insane man. His jumping horse sped along the column

2
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infantay,

The fat major, standing carelessly with his sword held horizontally
behind him and with his legs far apart, looked after the receding horse~
man and laughed. "He wants to get back with orders prétty quick,
or there'll be no batt'ry left," he observed.

The wise young captain of the second company hazarded to the
lieutenant-colonel that the enemy'!s infentry would probably 3oon
attack the hill, and the lieutenant-colonel snubbed him.

A private in ome of the rear companies locked cut cover the
meadow, ar? then turned to a companion and said, "Look there, Jim!"
It was the wounded officer from the battery, who some time before
had started to ride across the meadow, supporting his right am
carefully with his left hand. This man had encountered a shell,
apparently, at a time when no one perceived him, and he could
now be seen lying face downward with a stirruped foot stretched across
the body of his dead horse. A leg of the charger extended slantingly
upward, precisely as stiff as a stake. Around this motionless pair
the shells still howled.

There was a quarrel in A Comapny. - Collins was shaking his fist
in the faces of some laughing comrades. "Dern yeh! I ain't afraid
t' go. If yeh say much, I will go!"

"of course, yeh will! You'll run through that there medder R
won't yeh?" :

Collins said, in a terrible voice: "You see now!"

At this ominous threat his comrades broke into renewed jeers.

Collins gave them a dark scowl, and went to find his captain.
The latter was conversing with the colonel of the regiment.

"Captain," said Collins, saluting and standing at attention-in
those days all trousers bagged at the imees- "Captain, I want ¢!
get permission to go git some water from that there well over yonder!"

The colonel and the captain swung about simultaneously and stared
across the meadow. The captain laughed. "You must be pretty
thirsty, Collins?*

"Yes, sir, I am."

'Well-ah," said the captain. After a moment, he asked, "Can't
you wait?"

"No, sir."

- The colonel was watching Collins' face. "Look here, my lad," he
said, in a pious sort of voice-"Look here, my lad"-Collins was
not a lad-"don't you think that's taking pretty big risks for a little
drink of water?"

"1 dunno," said Collins uncomfortably. Some of the resentment
toward his companions, which perhaps had forced him into this affair,
was beginning to fade. "I dunno w'ether 'tis."

The colonel and the captain contemplated him for a time.

"Well," said the captain finally.

'"Well," said the colonel, "if you want to go, why, go.*

Collins saluted. '"Much obliged t' yeh."

As uiz moved away the colonel called after him. "Take some of
the other boys' canteens with you an'! hurry back now."

"Yes, sir, I will."

The colonel and the captain looked at each other then, for it had
suddenly occurred that they could not for the life of them tell
whether Collins wanted to go or whether he did not.

They turned to regard Collins, and as they perceived him surrounded
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by gesticulating comrade, the colonel said: 'Well, by thunder! -
I guess he's going."
Collins appeared as a man dreaming. In the midst of the
quections, the advice, the warnings, all the excited talk of his
company mates, he maintained a curious silence.
They were very busy in preparing him for his ordeal. When they
inspected him carefully, it was somewhat like the examination that
3rooma g:lve a horse before a race; and they were ama.zed ’ ata.ggered 2 by

une WIIO.LO aua,:u' . J.ne:u' BBWMSW‘B x.vunu vent .1n BUI'CHEB repcb.l.o.l.vuu.

"Are yeh sure a-goin'?" they demanded again and again.

"Certainly I am,” cried Collins at last, furicusly.

He strode sullenly away from them. He was swinging five or six
canteens by their cords. It seemed that his cap would not remain firmly
on his head, and often he reached and pulled it down over his brow.

There was a general movement in the compact coiwmn. The long
animal-like thing moved slightly. Its four hundred eyes were turned
upon the figure of Collins.

Well, sir, if that ain't th® derndest, thing! I never thought
Fred Collins had the blood in him for that kind of business.”

"What's he goin' to do, anyhow?"

He's goin' to that well thexre after water."

"We ain't dyin' of thirst, are we? That's Zoolishness."

"Well, somebody put him up to it, an' he's doin' it."

"Say, he must be a desperate cusa.?

When Collins faced the meadow and walked away from the regiment,
he was vaguely conscious that a chasm, the deep valley of all prides,
was suddenly between him and his comraies. It was provisional,
but the provision was that he return as a victor. He had blindly been
led by quaint emotions, and laid himself under an obligation to walk

squarely up to the face of death.

But he was not sure that he wished to make a retraction, even
if he could do so without shame. As a matter of truth, he was
sure of very little. ' He was mainly surprised.

It seemed to him supernaturally strange that he had allowed his
min. to maneuver his body into such a situation. He understood that
it might be called dramatically great.

However, he had no full appreciation of anything, excepting that
he was actually conscious of being dazed. He could feel his dulled
mind groping after the form and color of this incident. He wondered
why he did not feel some keen agony of fear cutting his sense like a
knife. He wondered at this, because human expression had said loudly
for centuries that men should feel afraid of certain things, and that
all men who did not feel this fear were phenomena-heroes.

He was, then, a hero. He suffered that disappointment which we
would all have if we discovered that we were ourselves capable of -
those deeds which we most admire in history and legend. This, then,
was & hara. After all. hLeroes were not mach.

No, it could not be true. He was riot a hero. Heroes had no
shames in their lives, and, as for him, he remembered borrowing
fifteen dollars from a friend and promising to pay it back the next
day, and then avoiding that friei for ten months. When at home his
mother had aroused him for the early labor of his life on the farm,
it had often been his fashion to be irritable, childish, diabolical; and
his mother had died since he had come to the war.
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He saw that, in this matter of the well, the canteens, the shells,
he was an intruder in the land of fine deedse

He was now about thirty paces from his comrades, The regiment
had just turned its many faces toward him, !

From the forest of terrific noises there suddenly emerged a
1ittle eneven line of mens They fired fiercely and rapidly at
distant foliaze on which appeared little puffs of white smokes The
spatter of skirmish firing was added to the thunder of the guns on
the hill, The little line of men ran farwarde A culorsergsmet fell
flat with his flag as if he had slipped on ice. ..ere was hoarse
cheering from this distant field,

Collins suddenly felt that two demon fingers wvere pressed into
his ears. He could see nothing tut flying arrows, flaming reds, He
lurched from the shock of this explosion, but he made a mad rush for
the house, which he viewad as a man submerged to the neck in a boiling
surf might view the shore, In the air, little pieces of shell howled
and the earthquake explosicns drove him insane with the menace of
their roar. As he ran, the canteens knocked together with a rhythmical
tinkling,

As he neared the house, each detail of the scene became vivid to
hinme He was aware of scme bricks of the vanished chimney lying on
the sods, There was a door which hung by one hingee

Rifle btullets called forth by the insistent skirmishers came
from the far-off bank of foliages They mingled with the shells and
S the pieces of shells until the air was torn in all directions by
] hootings, yells, howls, The sky was full of fiends who directed
- all their wild rage at his head.

Yhen he came to the well, he flung himself face downward and
peered into its darkness, There were furtive silver glintings some
feet from the surfaces He grabbed one of the canteens and, unfastening
its cap, swung it down by the corde The water flowed slowly in
with an indolent gurgles

And now as he lay with his face turned away he was suddenly
smittén with the terror. It came upon his heart like the grasp of
clawse All the power faded from his muscless For an instant he was
no more than a dead mane )

The canteen f£illed with a maddening slowness, in the manner of
all bottlese Presently he recovered his strength and addressed a
sereaming oath to ite He leaned over until it seemed as if he
intended to try to push water into it with his hands. His eyes as
he gsged down into the well shone like tvo pleces of metal, and in
their expression was a great appeal and a grest curses The stupdd
water derided him,. ‘

There was the blaring timnder of a shells Crimson light shone
through the swift-boiling smoke amd made a pink reflection on part of
the wall of the wells Collins jerked out his arm and canteen with
the samé motion that 2 man would use in withdrawing his head from a
furmacs,

He scrambled erect and’ glared ard hesitateds On the ground near
him lay the old well tucket, with a length of rusty chain, He lowered
it swiftly into the well, The bucket struck the water and then,
turning lazily over, sanke lMhen, with hand reaching tremblingly over
hand, he hauled it out, it knocked often against the walls of the well
and spilled some of its contents. ) :

In rumine with a £illed bucke’ a man can adept but one kind of
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galte So, through this terrible field over which screamed piactical

angels of death, Collins ran in the manner of a farmer chased out

of a dairy by a bull, '

His face went staring white with anticipation-anticipation of
a blow that wculd vhirl-him around and dome Ee would fall as . he
had seen other men fall, the life knocked out of them so suddenly
that their knees were no more quick to touch the gmround than their
heads, He saw thie lonz blue line of the regiment, hut his cemrades
vere standing lgeking at him from the edge of an impossible stare He
"h:: :w:zé of scme deep wheel ruts and hoofprints in the sod beneath

€C8le

The artillery officer who had fallen in this meadow had been
making groans in the teeth of the tempest of scunde These futile
cries, wrenched from him by his agony, were hsard only by shells,
bulletse When wild-eyed Collins came running, his officer raised
himself, His face contorted and blanched from pain, he was about
to utter scme great beseeching cry. But suddenly his face straighe
tengg and he called: "Say, young man, give me a drink of water, will
you?

Ccllins had no room amid his emotions for surprises He was mad
from the threats of destruction,

"I can!t" he screamed, and in his reply was a full description
of his quaking apprehension. His cap was gone and his hair was riotour,
His clothes made it appedar that he had been dragged over the ground
by the heels, He ran on.

The officert!s head sank down and one elbow crooked, His foot in
its brassbound stirrup still stretched over the body of his horse
and the other leg was under the steed,

But Collins turneds He came dashing back. His face had now
turned gray and in his eyes was all terrores "Here it isl here it isi®

The officer was as a man gone in drink, His arm bent like a twige
His head drooped as if his neck were of willow, He was sinking to the
ground, to lie face downward,

Collins grabbed him by the shoulder. "Here it is, Here!s your
drinks Turn over. Turn over, man, for God's sake}"

With Collins hauling at his shoulder, the officer twisted his
body and fell with his face turned toward that region where liwved
the unspeakable noises of the swirling missiles. There was the
faintest shadow of a smile on his lips as he looked at Collinse He
gave a sigh, a little primitive breath like that from a childs

Collins tried to hold the bucket steadily, but his shaking hands
caused the water to splash all over the face of the dying man, Then
he Jerked it away and ran one

The regiment gave him a welcoming roar, The grimed faces were
wrinkled in laughter. ’

His captain waved the bucket away, "Give it to the meni"

Tha two genial, skylarking young lieutenants were the first to
gain possession of ite They pilayed over it in their fashione '

When one tried to drink, the other teasingly knocked his elboire
;'.l:;n't,'Billiel Youtll make me spill it," said the ones The other

ghed. . .

Suddenly there was an oath, the thud of wood on the ground, and a
swift murmur of astonislment among the rankss The two lieutenants
glared at each others The bucket lay on the ground, empty.

ey
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TO INCREASE UNDERSTANDING

I, (a) Why does Collins make his dangerous journey? (b) Since
Crane doesn't tell you explicitly, how does he make it possible for
you to understand Collinst mobives?

2, (a) What sort of man is Collins?- (b) Do his particular
characteristics account for his actionsy; or does Crane imply that
forces bayond his control lead him on?

3¢ Read again the exawples of Crans!s use of Mimpressionien”s

lis Reread the part of the story which describes Collins' trip to
the well ard his return, Selst the details which show Collins!
emotions - during this hazardous journeye

5, (a) What are the reactions of (ollins! fellow soldiers to his
dash for water? (b) iy dees Collins himself feel he must be'a hero?
{c) Explain why you do or do not agre: that Collins is a heroe

6, Crane is noted for his use of ivwo types of irony: wverbsl irony,
or saying the opposite of what is meant; and irony of situation, or
showing a resuit that is the opposite of wheb might be appropriates
(a) How does the spilling of the water at the end of the story
i1lustrate irony of situation? (b) What verbal irony occurs in
the title itself?

WRDSS

The word carnage, which Stephen Crane uses to suggest the awful blood
and slaughter of the battlefield derives frem the latin word caro,
meaning "flesh," Many other English words, scme of them very differemt
in their present meaning from the original Latin word, have been derived
from same form of this words For-example, the word carnival was made
by uniting a form of caro, "flesh," and levare, "to put awgp"
Originally carnival meant the days of celebration before Lent, at

which time the eating of meat was forbiddens The italiclzed words

in the sentences (underiined) below are all derived fram the latin

word caro, Rewrite each sentence, suvbstitubting another word or group

of words for the one underlined, Y:u may use the Glossary if necessarye
In class discussion be ready to point out the connection between the
original latin word and the medern English meaming.

ds The lion is a carnivorous arimal, but the elephant eats only
plants,

2, As the man looked back on his childhood and remembered his
mother's care and devotion, he thought of her as the incarnation of
all virtues,

3o For generations the carnelizn necklace had been the most
prized family heirloome

s The rays of the setting sun incarnadined the skye

5. The villain of the novel was a fiend incarnates




6th Grade Unit: The Hero
Appendix

SUCCESS IS COUNTED SWEETEST
Bnily Dickinson (1830-1886)

Success 1s counted sweetest
By those vwho nefer succeed.
To comprehend a nectar
Requires sorest need.

Not one of &ll the purple Hest
Who took the Flag today
Can tell the definition,

So clear of Victory

As he defeated--dying--

On whoge forbidden ear

The distant strains of triumph
Burst agonized and clear!

WE NEVER KNOW HOW HIGH

We never know how high we are
Till we are called to rise

And then if we are true to plan
Our statures touch the skies--

The Heroism we recite

Would be a normal thing,

Did not ourselves the Cubits warp
For fear to be a King--

-Emily Dickinson-
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A SONG OF GREATNESS
(Chippewa)

When I hear the old men
Telling cf heroes
Telling of great deeds
of ancient days,

When I hear that te
Then I think within me
I, too, am one of these.

»

When I hear the people
Praising great men,

Then I know that I too
Shall be esteemsd,

I, too, when my time comes
Shall do mightily.

iHE MAN HE KILLED

"Had he and I but met
By some old ancient inn,

We should have sat us down to wet
Right many a nipperkin!

"But ranged as infantry,
And staring face to face,
I shet at him as he at me,
An? killed him in his place.

"] shot him dead because~-
Because he was my foe,
Just so: my foe of course he was;
That's clear enough; although

AT e BRI T ey S, € AT D S A T B 4 AT T O KN I -

"He thought he'd list, perhaps,
Off-hand-like--just as I~
Was out of work--~had sold his traps--
No other reason why.

"Yes; quaint and curious war is'
You shoot a fellow down
You'd treat, if met where any bar is,
Or help to half-a-crown."

~Thomas Hardy-
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OPPORTUNITY

This I beheld, or dreamed it in & dream:--

There spread a cloud of dust along a plain;

And underneath the cloud, or in it, raged

A furious battle, and men yelled, and swords

Shocked upon swords and shields. A prince's banner

Wavered, then staggered backward, hemmed by foes.

A craven hung along the battle's edge,

And thought, "Had I a sword of keener steel--

That blue blade that the king's ason bears--but this

Blunt thing!" he snapped and flung it from his hand,

And lowering crept away and left the field.

Then came the king's son, wounded, sore bestead,

And weaponless, and saw the broken sword,

Hilt-buried in the dry and trodden sand,

And ran and snatched it, and with battle shout

Lifted afresh he hewed his enemy clown, ]

And saved a great cause that heroic day. i
~Edward Rowland Sill- i
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"BE NOT AFRAID..." |

Be not afraid because the sun goes down;

It brings the sunset and the plover's cry.

Before the colors of the evening drown,

The stars will make new colors in the sky.

Night is no enemy. She passes by,

And shows us silence for our own heart's good;

For while we sleep, the roses multiply,

The little tree grows taller in the wood.
Fear not the night; the morning follows soon.
Each has his task to make the esrth more fair.
It is by these, by midnight and by noon,
That she grows riper and her orchards bear.
Her fields would wither in a sun too bright;
They need the darkness, too. Fear not the night.

~Robert ilathan-

UPSTREAM

The strong men keep coming on.,
They go down shot, hanged, siclc, broken. =
They live on fighting, singing, lucky as plungers. :
The strong mothers pulling thas on...
The strong mothers pulling them from a dark sea R

a great prairie, a long mountain.
Call hallelujah, call amen, cell deep thanks.
The strong men keep coming on.

-Carl Sandburge

.
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The clouds are broken in the sky, !
And thro' the mountain walls
¥ A rolling organ harmony
Swells up, and shakes and falls.
Then move the trees, the copses nod,

Wirnae Mutdan walanse Maewadn alanca
ama e
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"0 Just and faithful knight of God!
Ride on! the prize is near!"
So pass I hostel, hall, and grange;
By bridge and ford, by park and pale,
All-arn'd I ride, whate'sr betide,
Until I find the Holy Grail.
-Alfred Tennyson-

3

77. Copses--Thickets of small trees.
8l. Hostel, hall, and grange--Inn, castle, and farmhouse.
82. Pale—An inclosed ground such as a park,

4 TRIUMPH MAY BE OF SEVERAL KINIS

A triunph may be of several kinds,
There's triumph in the room

When that old imperator, Death,
By faith is overcome.

There's triumph of the finer mind
When truth, affronted long,
Advances calm to her supreme,

Her God her only throng.

A triumph when tempation's bribe
Is slowly handed back,

One eye upon the heaven renounced
And one upon the rack.

Severer triumph, by himself
Experienced, who can pass
Acquitted from that naked bar,
Jehovah's countenance!

~Emily Dickinson-
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Sometimes on lonely mountain meres ‘
I find a magic bark.

I leap on board; no helmsman stuers;

40 I float till all is dark.

A gentle scund, an awfui light!
Three angels tear the Holy Grail;

With folded feet, in stoles of whits,
On sleeping wings they sail,

L5  Ah, blessed vislon! blood of God!

My spirit beats her mortal bars,
As down dark tides the glory slides,
And star - like mingles with the stars,

When on ny goodly charger borne
50 Thro' dreaming towns I 3o,
The cock crows ere ‘the Christmas morn,
The streets are dumb with snow,
The tempest crackles on the leads,
And, ringing, springs fyom brand and mail;
55  But o'er the derk a glory spreads,
And gilds the driving hail.
I leave the plain, I c¢iimb the height;
No branchy thicket shelter ykolds;
But blessed forms in whistling sforms
60 Fly o'er waste fens and windy fields.

A maiden knight—to me is given
Such hope, I know not fear;
I yearn to bdreathe the airs of heaven
That often meet me here.
65 I muse on joy that will rot cease,
Fure spaces clothed in living beans,
Pure lilies of eternal peace,
Whose odors haunt my dreams;
Jnd stricken by an angel's hand,
70 This mortal armor that I wear,
This weight and size, this heart and eyes,
Are touch'd, are turn'd to finest air.

35. Censer--A vessel in which - 53. lLesads--Roofs of lead.

incense is burned. S54. Mail—-Armor which is
37. Meres--lakes. made of links of metal.
38. Bark--Boat. 60. Fens—-Marshes.
hl. Awful-—Awe-inspiring. 70. Mortal Armor--3Body

43, Stoles--Robes,
4+ Sleeping-~Motionless.
5§2. Dumb--Silent.
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10

25

30

35

6. Steel-~Armor.
16. Thrall--Slavery,

SIR GALAHAD

My good blade carves the casques of men,
My tough lance thrusteth sure ’

My strength is as the strength of ten,
Because my heart is pure.

The shattering trumpet shrilleth high,
The hard brands shiver on the steel,

The splinter'd spear shafts crack and fly,
The horse and rider reel;

They reel, they roll in clanging lists,
And when the tide of combat stands »

Perfume and flowers fall in showers,

That lightly rain from ladies' hands,

How sweet are looks that ladies bend
On whom their favors fall!

Por them I Batile 431 the end R

To save from shame and thrall 3
But all my heart is drawn above,

My knees are bow'd in crypt and shrine;
I never folt the kiss of love s

Nor maiden's hand in mine.
More bounteous aspects on me beamn,

He mightier transports move and thrill;
So keep I fair thro!'- faith and prayer

A virgin heart in work and will.,

e R e AL S L S Ty

When down the storry crescent goes,
A light before me swims »
Between dark stams the forest glows,
I hear a noise of hymns.
Then by some secretf shrine I ride;
I hear a voice, but none are there;
The stalls arc void, the doors are wide,
The tapers burning fair.
Fair gleams the snowy altar cloth,
The silver vessels sparkle clean,
The shrill bell rings, the censer swing

S
And solexn chants resound between. ’

1. Carves--Slashes. 18. Crypt~~A place of prayer.
1. Casquas--Helmets. 2h. Virgin--Purs.
2. Tough~~Strong. <5. Crescent--Moon. What would g

5. Shattering--Noisy

"stormy" Crescent be?
' 3L. Stalls-~The seats in a chancel

are sometimes cslled stalls,

31. Void--Empty,
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I. Area t0 be covered: Humor in life around us and humor in literature.

II. Purposes:
l. To see what is humorous in the life around us.

2. To distinguish between levels of humor, from the slapstick to the
subtle.
3. To understand humor in literature.
4. To recognizge the value of humor.
a. in easing tension
b. in gaining perspective
c. as part of a well-balanced person
d. as a creative potential

I1Y. Outline of unit:

1. What is humor? Class discussion. Iraw up a tentative definition..
2. What do we laugh at? Write down your favorite fumny story,
sights that have made you laugh, or a humorous incident.

Do we &1l laugh at the same thing? Wiy or wiy met? (Laughter
is a product of our own emotional reactions to things. What
makes cne man laugh might make ancther man angry.)

Are we apt to laugh at ourselves and our mistakes as readily

as we laugh at someone else? Why or why not?
3. What sources of humor do we find around us today?

a. The comic strip --How is this "funny" or humorous? What
kinds of humor can we f£ind in the comic strips? Slapstick?
Serious humor? (Peanuts, Pogo, Lil Abner). What are their
crestora trying to do?

b. Cartoons: humorous ones--'"Grin and Bear It"; "Pony Tail"; etc.

serious ones--editorial cartoons.
What are the artists trying to do?-

c. Caricature: in editorial cartoons and others. What is their
purpose? Are there good elements as well as bad about this
type of poking fun? What are they? Caricature in words:

Icabod Crane, for example. :

d. Comedians on televisions--What types are there? Why are some
labeled “sick" comedians? What is the purpose of each comedian?
Merely to entertain? Dick Gregory and Bill Cosby, for instance.
(Play some records of theirs, as well as Alan Sherman's). Red
Skelton? Bob Hope? Do they help us get a different slant on
everyday situations that have become tense? Why do we laugh at
Gomer Pyle? Beverly Hillbillies? (Others that are current?)

e. MAD nagazine..Parodies and satires. Show how a person can
better understand the parody if he is thoroughly familiar with
vwhat it is a parody of. Use "The Highwayman" and the MAD parody
of it; also "Casey at the Bat."

L. Jokes and anecdotes {Ses later the exsrcise on "tag lines") .
Learn to tell a joke and an anecdote to the class.

8. When does a "joke" cease to be a joke; practical jokes.

h. Play on words; boners, etc....

i. In books and stories.
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k. Illustrations of humor in short stories, essays, poems:

"Ransom of Red Chief® 0. Henry
"The Night the Bed Fell" Thurber (WORLDS OF PEOPIE)
"Toby and the Gettysberg Address" " (WORLDS OF PROPLE)
YA Model Letter to a Friend" Tarlcington (WORLDS OF PEOPIE)
"Ses Here, Private Hargrova {uonIbs oF PEoPin)
Spoonexrisms (GOOD TIMES THROUGH LITERATURE)
The Lowest Form of Hrmor--The Pun Untermeyer (GOOD TIMES THROUGH
LITERATURE) .
"Pigs is Pigs" Ellis Parker Butler (ALL
AROUND AMERICA)
"How I Killed the Bear" (PROSE AND POETRY ADVENTURES)
"The Legend of Sleepy Hollow" Washington Irving
"Miles Standish" (Parody) Will Cuppy (See Appendix)
"Book Review" (Archie & Mehitabel) (See Appendix)
"The Canary" Ogden Nash (WORLD OF EVENTS)
"The Ostrich is a Silly Bixrd® Mary B, Wilkias Freemsan
(WORLD OF EVENTS)
"A Centipede® Anonymous (WORLD OF EVENTS)
The Rich Man® Franklin P. Adams (WORLDS
OF PEOPLE)
"Mia Charlotta" T. A. Daly (WCPLDS OF PEOPLR)
"Elegy on the Death of a Mad Dog" OIiver)Goldsmith (WORLD OF
EVENTS

] Why did the dog, not the man, die? Can you find the real charac-
ter of the man in this poem?

How do the poems, foolish as they are, relate to serious, everyday
life?

Limericks -~ Study the limerick form and write some.

See also page 126 in Teacher's Guide for ALL AROUND AMERICA.
Introduce the idea of satira. In what way does thes sicyy poks
fun =t human nature? Note humorous exaggeration; note humor
in incongrvous use of formal business language for an insigni-
ficant matter.
9. After reading a good many selections from short stories and essays
and poems thrcugh discussion (class or small groups) draw up a list
of types of humor. They might include:

Exaggeration
The comic character (0. Henry's characters, e.g.)

Understatement

Buootion of superiority on part of reader or listener

Small misfortunes - including slapstick type

Large misfortunes or situations (Negro type of Humor today, such
as Bill Cosby)

Downfall of pretentiousness (Pride goeth befors a fall)

The inappropriate

Halapropisms - Spoonerisms

Play on words; word play; sound of words: nursery roymes...

funs

Boners - Howlers (Art Linkletter's books can be used)

Based on misunders

Sheer absurdity (Shaggy dog stories, elephant jokes, etc,)
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6.

8.

Nonsense verse

The three wishes stories (What happens on the third wish...)

Frustrated expectation (in endings~-fools listener)

Expoging shams; debunking (Till Eulenspiegel)

"The biter bit" type, in which the joke boomerangs on the
perpetrator

The unexpectaed

Parodies and satires

Dialogues from plays
Green Pastures"

The humor of Abe Lincoln and of Benjamin Franklin.
(Find anecdotes and excerpts) Of what value was it?

Scme books:
THE OVERLOADED ARK Gerald Durrell (Viking)
WY TEN YEARS IN A QUANDARY AND HOW

THEY GREW Robert Benchley (Harper)
WORLD'S GREAT HUMOROUS STORIES (World)
TEER--AGE TREASURY OF GOOD HUHOR Seon Manley,ed. (Funk & Wagnalls)
THE WEANS Robert Hathan
LOBLOLLY Frank G. Gilbraith Jr.

: (Crowell)
CHEAPER BY THE DOZEN Gilbraith
INSIDE NANTUCKET Gilbraith
LIFE WITH FATHER Clarence Day
LIGHT ARIOR Richard Armor (McGraw)
ODDS WITHOUT ENDS David McCord (Little)
MY WORLD AND WELCOME T0 1T Thurber {Harcourt)
CHUCKLEBAIT Margaret C. Scoggin (Knopf)
THE LIGHTER SIDE Hoops & Wilbur (Scholastic)
Vocabulary:
absurd derision exaggeration
ludicrous felicity understatement
incongruous felicitous subtle
incongruity dignity satire
deride malapropism parody

disparate '

Speech work--Learn to tell a joke or anecdote. )

Composition:

a. Try to evolve, after discussion, tentative statement of what
You think hmor is. (At beginning of unit).

b, At end of unit, and as the unit progressee; ravise this,

¢. Write humorous personal experiences.

d. Compare two of the short stories read. Which do you think the
funnier? Why? :

e. Analysis of a humorous TV program (Student's choice).
£, Write limericks.

Arrive at an extended statement of what humor is and the value of
humor in our lives.

!
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“True humor is not the cruel wit that attacks others; good humor is not

8th Grade Unit: Humor L
Some thoughts about humor:

Humor is, after all, a perspective on life. Humor, in one form or
another, has played a part in the literature throughout the ages:
Aristophanes, Rabelais, Cervantes, Shakespeare, Benjamin Franklin,
Abrzham Lincoln, Lewis Carroll, Mark Twain, Max Shulman, James Thurber,
Ogden Nash. They have helped us understand ourselves and our world
through wit and laughter.

Carlyle wrote: "True humor springs not more from the head than from
the heart; it is not contempt, its essence is love.*"

the practical joke that taunts and destroys; honest humor is not sense-
less braying laughter.

Humor has been analyzed, described, and interpreted, but never really
explained. It is elusive~-but it is creative. Behind laughter there

is always a thought hiding.

Laughter is far more universal than any other emotion, far more universal .
and creative.

Humor tends to go hand-in-hand with a well-balanced personality. It
eases tension. Will Cuppy said, "Humor is a very high form of intelli-
gence. Humor is meant to blow up evil and make fun of the follies of
1ife. ¥

To use with part about telling a joke:
"I Never Can Tell a Joke" ~- Some-hints for unfortunate story tellers.
(From This Week Hagazine, June 20, 1965).

Orson Bean said, '"What fascinates me is that you can put a basic joke
a dozen different ways, and it won't quite come off. But when you
finally discover the right way-~-Zoom! You have a2 surs laugh."

See if 7ou can check the lines you think are the real pay-offs to_
the follewing jokes:

1. Groucho larx: Sirrah, I would horsewhip you if I....
a. only had a horse!
b. cnly had a buggy!

¢. only was a horse!

2. Victor Borge: I will novw play "Liebestraume, by Franz Liszt....
a. Mr. Liszt has asked me to announce that it is over his dead
body.
b. The Steinway Company has asked me to announce vhat this is
& Baldwin piano,
c. The Steimvay Piano Company has asked me to announce that
they are seeking an injunction.

3. George Bernard Shaw: liadam, I am an atheist....
A, &8 heaven is my witness.
b. and I'd swear it on a stack of Bibles.
c. and T thank God for it.

LA P M . “
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L. Robert, Benchley: Why don't you slip out of that wet bathing suit...
a. into a dry slip? '
b. into a dry Martini?
c. into a heated argument?

5. Ed Wynn: Ladies and gentlemen, the next act will be a couple of

;,l.uggl.. g1 erS8ee
a. as soon as we can pry them looss frem a couple of jugs.
b. whether or not they can start their juggernaut.

¢. accompanied by a little music in a jugular vein.

6. Sam Goldwyn: Anybody who goes to a. psychiatrist...
a. is nutty enough to pay the bill.
b. should have his head examined.
¢. should be charged an amusement tax.

7. W. C. Fields: Any man who dislikes children and dogs...
a. cannot be wholly bad.
b. should never marry or whistle.
c. can find safety in a barroom.

8. Fred Allen: That city is so dead that...
a. the cops have nothing to do but shoot at each other.
b. a four-way cold tablet wouldn't have any place to go.
c. the theaters all empty out at noon.

9. Wilson Mizner: He's so crooked he'd...
a. fix a horse on & merry-go-round.
b. steal two left shoes.
¢. frame his own mother-in-law.

10. Doctor Groucho Marx examining a patient's pulse: Either this man
is dead. [ N J
a. or my watch has stopped!
5. or my thumbh is aslesp!
c. or I grabbed the wrong wrist!

Answers: 1l-a; 2-b; 3-c; L-b; S-¢c; 6-b; 7-3; 8-b; 9-b; 10-a
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First, read "The Highiayman" ir your antiiology; then, read this parody.
'HE MODERN HIGHWAYMAN

The wind was & torrent of derkness, running an endless race.
The moon was & silvary wockad, ceresning through outer space,
The road was bathed iin nson, a pagan ffor man to anoint ’
Ard the highwayman came driving.

Driving <<Drivinge.
The highwayman came driving, to "Charlie's Hamburger Joint."

He'd a baseball cap on his forshead, a short goatee at his chin.
A jacket of smooth, black leather, and dungarees neat as a pin
(Bxcept for a few randon grease spots): his engineer hoots resched his thigh,
And he rode with & jewelled twinkle,
His stick-on~the.floor g-twinkle,
His stolen hubcaps 2~twinkie, under the jewelled sky.

y
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He kiciksd up dust in ths drivsisy sad scresched ©o a halt in the lot.
He raced his engine a fsw tines, to call to the heart of his heart.
He leaned on kis horn for a minute, and who should come from the back
But Charlie's black-eyed daughter,

Shirley, the ower's daughter,
Aglow with her blue eys-shadow, and minching on a =nack.

Amid dark in the dark, old kilchen, a French-fry basket fell,
Where Clyde, the dishwncher, distened, listened as cns in a spell.
His eyes were orbs of anger, his hair was uncut hay,
But he loved old Charlie's danghter,

His boss' swining clavghter,
Mute as a moose he listened znd heard the dragster say:

.

"How ‘bout a kiss, huh, Shirley? I'm draggin' this fink t'night,
in' I'11 be back with his doutle-fin, unless he puts up a fight.
But if he won't han' it over, an' I use my wrench on his head,
Then lrok for me #'morra night,

Watch for me t'morra night,
I']l come an' see ya t'morra night," the bold daredevi™ -:id.

P

He shifted into nsutral ancl rose from his bucket-seat 2
And would have kissed his Shirley, but she continue~ to eat.
She stopped her munching long enough to blow a kiss his way,
And she waved her hand in thLe moonlight,
(Fair, fragile hand in the moonlight),
Then he shifted to first in the moonlight and wheeled off to the fray.

ST i) e T A RO .

There were no whecls screeching at breakfast as Shirley dowded her eggs.
And no horn blaring at ianchtime and her dozen chicken legs.

She had finished a coupis of Pizzas and she was saying her pre-supper grace,
When the blue squad car cam: screaming--

Sereaming-- screaning.-.
Old John Fuzz came screaming into her daddy's placs.
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Up, up to the truck's seat she vaulted. She jiggled the key in the slot.
Then, coughing, the engine turned over. On two wheels she tore from the lot!
She slammed the truck into second, down the road to her lover she sped.
And she blasted the truck horn to warn him;

- Off and on went the headlights to warn him;
She did all she could think of to warn him of the trap that was waiting ahead.

Her hopes leapt like flames as she saw him pull off to the side of the road.
She'd saved him! He'd turn and escape them. Hexr heart was relieved of its
4 load.
She heard a dull wail from the diner; a siren that only warned "cop."
Then the highwayman turned in the highway,
He turned his car 'round in the highway;
In a flash he had turned in the highway. But then, Shirley saw her love stop!

X MSONTOR L SRR R
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"The fool!" thought Shirley, "He's crazy!" (There was surely no time for delay!)
Before her; the highwayman waited; behind came the wolves for the prey.
Too late! The squad car flashed by her. Oh, why did the highwayman lag?
He had heard her horn blaring to warn him,
And seen the lights flashing to warn him;
But he didn't hear cops coming for him, he was so damn anxious to drag!

And still on a summer's night, they say, when the wind starts it endless race,
When the moon is a silvery rocket, careening through outer space,

3 When the road is bathed in neon, a pagan for man to anoint,

3 A highwaymen comes .riding--

SR T R U R RVRR T TN TR Y

: Riding-~riding—-

A highwayman comes riding, to "Charlie's Hamburger Joint."

He spins his tires in the driveway and brakes to a halt in the lot.
He leans his bicycle near the door and calls for the heart of his heart.
He jingles his bell a few times; a specter from out the back sails.
It's Charlie's black-eyed daughter!
Shirley, the ownerts daughter!
Aglow with her blue-eye shadow and chewing on her nails,

HEARNI MRS £ LA iV A L e A O AP B i R A
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MILES STANDISH
by
Will Cuppy

Captain i{iles Standish came over on the layflower with a shipful of
ancesiors, pewter plates, and other antiques. The passengers on the
Mayflower were called Pilgrim Fathers because they were going to have
a great many descendants and found New England and cause thousands
of poems and Fourth of July orations. They were very good at that
gort of thing.

The Pilgrim Fathers had once lived in the little English village of
Scrooby, in Nottinghamshire, and you cen hardly blame them for moving.l
4 They believed in freedom of thought for themseives and for all other
¢ people who believed exactly as they did. But King James I would Qot

2 allow this and sometimes arrested them for being so awfully good.

James I was a horrid king who spilled things on his vest and never
washed his hands. He was not a bit like his mother, Mary Queen of Scots.

3 So they all fled to Hollend in 1607 and thought as they pleased and

g were very good until 1620. In Holland, you could be as good as you

g liked without getting arrested; because the Dutch believed in being kind
3 to everybody except Spaniards.

\
sz P sy ——————— AP

1 By this time some of the Pilgrim children had grown up and married

4 Walloons, Nobody quite knows what Walloons are, but they seem to have
_ been perfectly all right--at least the young Pilgrims thought so. To
L Elder Brewster and the older Pilgrims, however, the Walloons were just
: 80 many Walloons, S0 they decided to move to America, where they would
2 have more room to be good in.>

If the Pilgrims were looking for freedom of conscience, they cam‘e.to

Just the right nlace, In Americe, everybods's conscience is unusually
free.

Well, the Mayflower reached Provincetown Harbor on November 21, 1620,
and went on to Plymouth in time for Forefathers' Day. They landed near
; a large boulder known as Plymouth Rock.? They liked Plymouth very much
and decided to s*ay there, although they saw a few Indizas skulking around.
It is almost impossible to keep Indians from Skulking. They don's mean
anything by it. They just can't help it.

ST TR IR PRSI SR era e L
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1 Curiously enough, Scroocby and Austerfield ars near Bawiry and nobt far
from Epworth and Vorksop. :

2 There were a couple of bad Pilgrims., The Billingtons swore. John i
Billington was hanged. \%

3They never got into trouble, because they all went to bed at eight ofclock. !

Sune stayed up till nine.

f: LIt it isn't, we fix it. We're funny that way.

57The Pilgrims arrived on Saturday, had services on Sunday, and the next

day the women established Wash Day.
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Miles Standish was resdy to fight the Indians with his army of eight
men, but all the Indians wanted was something to eat. And if the
Pilgrim mothers gave them a snack, the Indians would come again the next
day with anywhere from five to eight pals. Indians are not ideal dimner
guests. They eat all the white meat and they will take the last plece

an dha mladian whila wrannina Swrdnes +A sad 24 waunneal f Thawr nawaw
woh WHeWw r“vvva SUB Seboalin N Jv“ - S v.‘% YNy b?v db VW Jv“ D ¢ .Q.vd 8"“

watch the hostess because they are too busy watching the food.

There were good Indians and bad ones.! Samoset and Squanto and Hobomok
and Massasoit were good ones, but they wers not as good as the Pilgrims,
They would whoop and sing and dance and smoke tobacco on Sunday, but
they didn't know it was Sunday. .

Samoset didn't like clothes. He arrived to greet the Pilgrims
wearing a bow and arrow, and said "Welcome," in English.8 The third
time Samoset ceame, he brought Squanto with him. Squanto had lived in
London. He decided to live with the Pilgrims, show them how to plant

Wamanes men  emouwwen "n"fl;: el 3 i p
indian cotm, and RSy to catsh fiah and ecls,

Wituamat and Pecksuot wire very bad Indians. They planned to murder
the Pilgrims in their beds and they made fun of Miles Standish because
he was so little.” Captain Standish fixed them so that they didn't do
that any more. He also went to Merry Mount and arrested Thomas Morton,
vwho had called him Captain Shrimpe. Standish never said much about his
conscience, but he kept his powder dry.

And now the plot thickens. Captain Standish was a widower, and he
wanted to Marry Priscilla ifullins, the loveliest maiden of Plymouth, so
he sent John Alden, a handsome young cooper, to woo her by proxy. This
was Just the wrong thing to do, but he hadn't read lLongfellow's poems.
John loved Priscilla himeelf, but for friendship'’s sake he went and--Oh,
you know all about it.i¥

So John and Priscilla were married and had eleven children, and liles
Standish married a lady named Barbars and had seven, for those were the
good old times., And after a while they all moved Duxbury and went to
farminc and got along as well as could be expected. And you haven't
heard the last of them yet.

‘By the way, there was no pumpkin pie or plum pudding or cranberry sauce
at the first Thanksgiving, which lasted for three days. Massasoit and
his entive tribe came. Feeding ninety Indians is no joke.
TPioneer axiom: "The only good Indian is a dead Indian,"
8p to this time it was supposed that Indians said only "Ugh" or "Woach."
; 2’!‘he Indians called Standish “Little Pot That Soon Boils Over."
~~They talksd aboul the birds, and the flowsrs, and the weather, and then
John blurted it right out. You could have knocked Priscilla over with
a pewter candlestick.
1lsaran » one of the Aldens' six daughters, married Alexander Standish,
one of Miles's boys. So Miles and Priscilla ended up more or less
related, after all.
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The Pilgrims were hard to please. In England, they were afraid
their children would grow up to be English. In Hollanilé they were
afraid they'd become Dutch., So they went to America.

The moral of the story of the Pilgrims is that if you work hard all
your life ani behave yoursell every minute and take no time out for
fun you will break practically even, if you can borrow enough to pay
your taxes.

T here are millions of Hayflower descendants. Most of them don't Xnow
it.

FEHHHAEOOHEENE

Will Cuppy, one of the world's most perceptive humorists, looked for
laughter behind the stale pages of history. Both serious historians
and nonserious students have laughed and learned from Cuppy. He

would read every available book on his subject before he attempted

his capsule profile of a famous historical figure. The facts are right,
the follies are history, the fun is yours.

BOOK REVIEW

by
Don Marquis

(From: the lives and times of archy and mehitabel.) The gigantic cock-
roach, archy, is one of the most articulate creatures of American humor.
Don Marquis preserved his story in the lives and times of archy and
mehitabel --no capitals because archy could n not o] operate the shift key

on the typewriter where he banged out his views on life, love and liter-
ature--a book that E. B. White called "funny, wise, tender and touch."

boss a new book

has appeared

which should be read by everyone
it is entitled

the cockroach

its life history
and how to deal
with it and

the author

is frederick laing
who is assistant

in the department

of entomology in the
british museum

of natural history
it is one of the
best books i gver

tasted i am eating to all other
the binding from insects yours
a copy with trily

a great deal of

relish and recommend it N arahv

EKC
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THE_GREEN PASTURES

On Febhruary 26, 1930, liarc Connelly'!s classic, The Green Pagbtures, opened on
Broadway. Using some of Roark Bradford's Negro stories as his source book, iir,
Connelly tells the story of the Bible as a Negro Sunday School might imagine it,
and his play has become part of Auerican dramatic culture. The part of the Lord
God was played by Richard B. Harrison, a Negro reader, lecturere and teacher. A4s
a person of Geep religious devotion, ne had feared that The Green Pasturss might be
irreverent or sacriligious. It turned out to be quite the opposite, partly be-
cause of Harrison's characterization. ’

The play consists of two parts in many scenes. The Negro chorus, singing
Negro spirituals, is the unifying element. The religion is that of thousands of
Negroes in the deep South who have adapted the contents of the Bibla in their every-
day lives. They accept the Old Testament as a chronicle of wonders which happened
to people like themselves in vague but actual places, They truly believe that -
gcceptance of rules of conduct will lead them to a tangible, three-dimensional -e-
eaven,

from THE GREEN PASTURES

by
Marc Connelly

Act I, vi
GABRIEL: Well, I guess dat's about all de impo'tant business dis mornin', Lawd.
GODs How ‘bout dat cherub over to Archangel liontgemery's house?
GABRIEL: there do dey live, Lawd? ‘
GOD3 Dat little two-story gold house, over by de pearly gates.

GABRIEL: Oh, dat lontgomery. I thought you was referrin' to de ol' gentleman,
6h yeh. (He sorts tt-Jugh the papers and finds the one he is locking for.)
Yere *tis. (Reads) “Cherub Christina l.ontgomery; wings is moltin' out
of season an' nobody knows what to do.¥

GOD: Well, now, take keer of dat. You gotter be more careful Gabe.

GABRIEL: Yes, Lawd. (Folds the papers and puts them in a pocket. God turns to
his desk, takes another puff or two of the cigar, and with a pencil,
begins checking off items on a sheet of paper before him. His back is
turned towerd Gabriel. Gabriel takes his trumpet from the hat rack
and burnishes it with his robe. He then we%s his lips and puts the mouth-
plece to his mouth.)

GOD: Now, watch yo'self, Gabriel.

GABRIEL: I wasn't going toc blou, Lawde I jest do dat every now an' den so I can
keep de feel of it. (He leans trumpet against the wall. God picks up
the papers and swings his chair around toward Gabriel.)

GOD: What's dis yere abuut de moon?

GaBRILL: (suddenly reumembering) Oh | De moon people say its begimnin' to melt a
little, on ‘'count caize de sun's so hot.

GOD: It's goin' 'roun' ‘cordin' to schedule, ain't it?
GABRIEL: Yes, Lawd.
GOD:s Well, tell ‘em to stop groaming. Dere's nothin' de matter wid dat moon.

frouble is so many angels is flyin' over dere on Saddy night. Dey git
to beatin' dere wings uhen dey dancin' an' dat makes de heat. Tell dem
dat from now on dancin' 'roun! de moon is sinnin'. Dey got to stop it.
Dat'll cool off de moon. (He swings back and puts the paper on the desk.
He leans back in the chair comfortably, his hands clasped behind his
head) Is dere anythin! else you ought to remin' me of?
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GABRIEL: De prayers, Lawd.

GUD: (puzziéd, slowly svinging chair around again) De prayers?

GABIAIEL: From mankind., You know, doun on de earth.

GUD: Uh, yeh, de poor little earth. Bless my soul, I aluos' forgot about dat.
‘lius! be three or four hund'ed years since I heen down cere. I waan't
any too pleased wid dat job.

@ABRIEL: (laughin) You know you don' make mistakes, Lawde

GOD: (Soberly, with introspective detachment) so dey tell me. (He looks
at Gabriel, then through the window egain) So dey tell me. I fin' I
kin be displeased though, an'I.ms displeased wid de menkind I las' seen.
liaybe I ought to zo down dere again~-I need a little holiday.

GABRIEL: 1ight do you good, Lawd.

GOD: I thinic I ville I'll go down' an' walk de earth again an' see how dem
poor humans is wakin' out.s What time is it, by de sun an' de stars?

GABRIEL: (glancing out of the window) Jest exactly half-past, Lawd. (God is
taking his hat and stick from the hat rack.)

GOD: (opening the door) well, take keer o' yo'self, I'll be back Saddye

(He exits.) (The stage is darkened. The choir begins "Dere's io
Hidin' Flace", and continues until the lights go up on the next scene.)

Act I
Scene viii

Interior of iloah's house.

NOAH:
GOD:

Company, darlin', (Noah's wife takes I‘oah's and God's hats) Dis genman's
a preacher, too, He's jest passin' through de country.
Good mo'nin', sister.

FOAR'S WIFE: Good mo'nin's You jest ketch we vhen I'm gittin' dinner ready. Y6u

GOD:

gonter stay with us?
If I ain't intrudin', Brother lioah suggested=-

HOAH'S WIFE: You set right down here. I got a chicken in de pot an'! 1t11l be

GOD:
104H:

GOw:
NOAH:
GOD:
NOA4H:

Guo:
NOAHs

GOD:
HOAI';

Full Tt Provided by ERIC.

ready in 'bout five minutess I'll go out de back an' call ohem, Ham an!
Japheth. (To God) Dey's our sons, Dey live rizht acrost de wvay bub
alvays have Sundey dinner wid us. You mens make yo'selves conf'table.
Thark you, thank you very kindly.

You run along, we ali rizht. (God and Foah seat themselves. IHoah's wife
4% 0Se)

Iou got a fine wife, Brother ilogh.,

She pretty good woman.

Yem, suh, an' you got & nice little home. Have a ten cent seegar. (God
offers hin one.)

Thank you, much obliged. (Both uen lean back restfully in their chairs.
loah suddenly grasps his knee,) '

Vhat's de matter? _

I jest got a twktche &y buckaguer I guess. BEvery nov and den I gets

a tuiten in de knee. DNight be a sign of rain,

THat's just what it is. Toah, vhat's de mos' rain you ever had 'round
dese varts?

tiell, de water come down fo! six days steady last april an' de ribber got
80 swole it bust down de levee up 'bove Freeport. Raise cain all de .
way down to de delta,

What would you say vas it to rain for forty days and forty nightsx
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NOAH: 1'd say @at was a complete rain}

GODs Hoah, you don’t know who I is, do you?

KOAH:  (puszled) Yo! face looks easy, but I don' think I recall de name., (God
rises slouwly, and as he reaches his full height there is a crash of
lightening. 2 moment's darbknesge, and a »oll of thunder. It grous light

. again. Noah is on his knees in front of God.,) I should have known
you. I should have seen de :lory.

GOD: Dat's all right, Noah. You didn't know who I wes.

NUAH: I'm jes' ol! preacher Noah, Lawd, an'! I'm yo! servant. I ain'® very
much, but I'se all I got.

GODs 3it down, Nosh. Don' let me hear you shawin! yo! se'f, caize yo! a
good man. I jest wanted to fin' out if you was good. Noah., Dat's
why I'm walkin' de earth in de shape of a matchel man, I wish dey was
mo'! people like you. But, far as I kin see, you an yo'! fam'ly is de
only respectable people in de worl!,

KOH: Dey jest all poor simners, Lawd.

GOD: I knows I am you lawd. I am a god of wrath and vengeance an'! dat's

why I'm gonter destroy dis worl!t.

(almost in a vhisper; draving back) Jest as you say, Lawd.

GOD: I ain't gonter destroy you, lioah. You an yo! fam'ly, yo! sheep an'
cattle, an' all de udder things dat ain't human I'm gonter preserve,
But de rest is gotta go. Look yere, iloah, I want you to build me a
boat, I vant you to call it de "aArk," and I want it to look like dis.
(Draws op paper) I want you to take two of every kind of animl and
bird dat's in de country. I want yeu to take seeds an' sprouts an!
everythin' like dat an' put Jdsm on Gat Ark, because ders is gonter e
e flood. De levees is gonter bust an' everything dat's fastened down
is comin! loose, but it ain't gonter float long, caize I'm gonter
make a storm dat*ll sink everythin! from a hencoop to a barn. Dey -
ain't a ship on de sea dat'il be able to fight dat tempest. Dey all
got to go. Everythin'!', Everythin' in dis prstty worl' I made, except
one thing, Noah. You an' yo! fam'ly an' de things I said are going to
ride dat storm in de Ark., Yere's de way it's to be. (He hands Hoah
the papex.)

NOAH: Yes, suh, dis seems to be complete. Now 'bout the animals, Lawd, you
say you want everythin®?

GUDs Two of evervthint,

NOAH: Dat would include jayraffes an' hippopotamusses?

GOD: Everythin' dat is.

FOAH: Dey was & circus in town las! week, I guess I kin fin' dem., Co'se
I kin git all de rabbits an' possums an'® wil! turkeys sasy., 1I1'll sen®
de boys outs Hum, I'm jest wonderin'ee

GODs 'Bout whatz

NOAH: 'Bout snakes. Think you'd like snakes, too?

GOD: Certainly, I want snakes,

NUAH: Oh, I kin git snakes, lots of 'em. Co'se som of 'em's a little
dangerous, iaybe I better take a kag of likker, too?

GODs You kin have a kag of likker.

NOMH: (musinily) Yes, suh, day's a awful lot of diffexint:kinta.of snakes,
come to th:lnk about it., Dey's water moccasins, cotton-moufs, rattlers~-
mu! be ed kin's of other snakes down in de svamps. viaybe 1

GODs Ye%hgnktsouoggokga 8 ggoluégker.
NOAH: No, I better take two kags. Besides I kin put one on each side ' .,

:
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of de boat, an' balance de ship wid dem as well as havin' dem fo!
medicinal use,

G0 You kin put one kag in de middle of de shlp.

NoAH: (buoyantly) Jest as easy to take de two kags, Lawd.

GOD: I think one kag's enough.

NOpH: Yes, Lawd, but you see, forty days an' forty nights-- (There is a
distant roll of thunder.)

GODs (firmly) One kag, Noah,

NOAHs Yes, Lawd, one kag,
Questions:

1, that effect does the dialect have?

2. In vhat way are these characters caricatures?

3. Point out the places at which you laughed. Why did you laugh
there?

4+ In what ways have these characters lived up or fallen short of
the ideal? .

5. Religion is a serious matter to all of us, Uhy can we laugh at

- its symbols and characters here? )
6, What evidence is there of exaggeration?
7. Vould you like to read this whole play? Uhy or why not?

IX. from OUR HEARTS WERE YOUNG AND GAY
by

-

Jean Kerr

ACT I Scene: The interior of a cabin, aboard ship. The year, 1923, The
entrance from the corridor is upstage center.

Characters: Cornelia
Edly

(There is a sudden sound of light, rapid footsteps racing down the stairs.
Cornslia starts, and turns toward the door, breathless. A few more footsteps
are heard in the torridor, and then Exily slips in, up center, closing the °
door tightly behind her, wide-eyed.)

CORNELIA: Emily !

R4ILY: (D‘ﬂ.esgafately, leaning on the door, breathing hard.) Sh-h-h !
e
CORNELIAS ?Going to Emily) Emily, you gave me such a fright ! Vhen I heaxrd
all that shouting and screaming, I was sure it was youl!
ERiILY: (Feverishly) How did you know?
CORNELIAs How did I know what?
. BILY (Panting, terrified) That it was ME !
CORNELIA: Then it was you?
EMILY: Yes, Cornelis, I did it.
CORNELIA: But you couldn't have fallemn overboard ! You're not even wet !
R.ILY: Oh, Cornelia, it's much vorse than that., Cornelia=<
CORNELIA: (Breathless mow, too) Yes?
B-ILY: I killed a man,
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CORNELIA:
EHILY:

CORNELIA:

EiILY:
BORNELIA:

EMILY:

CORIELIAS
EJILY:

CORNELIA:
BILY:
CORKELIA:

BILY:

CORKELIA:
BJILY:
CURIELIA:
RHOLY:

CORIELIA S
BILY:

CURNELIA:
EMILY:

CORNELIA:
EiILYs

CORNELIA:
BMILY:
CORVELIA%
EHILYs
CURNELIA:
BiILYs -
CORNELIA:
EMILY:

CORFELIA
BOLY:

16,

(Gasping, and stepping beck) who? What man?

(Between breaths, reliving the whole horrible sequence) I wes on
deck. All of a sudden there was a splash and & lot of commotion.
Somebody shouted, "Men overboard ! So I ran to the rail like
everybody else. 4nd there he was ! I could ses him down in that
Gark water and kicking his stockinged feet. Then I remembered
what they told us in lifesaving class. Throw a buSyant object

to the person who is drowning. But I couldn't find a buoyant
object. 411 ] could find was a deck chair,

(Realizing the full horror) Emily ! You didn't throw the deck

chiair?

I did. And Cornelia, It hit him. Right on the head.

I don't believe it. Your aim was never that good. How do you
know i1t hit him?

Just at that moment=~~they turned on the searchlights !
body could see it crashi

(Turning away, her hands to her head) Oh, good heavens}
It was horrible, You should have heard the crack when.it landed
on hig head. Ald then there was just the chair, wobbling all

it -~ man, {She begins to .
?rg%ggn hgpe o yn? D’%d at(xybgdy gegsyou %ﬁgm): the chair?

No, I was in the dark.

And every~

Then, don't worry. Ue'll keep you under cover. No one need

ever know,

(Biting her lip) No, Cornelia. I know what it is I must do. Give
nyself up!

Oh, no, Emily}

Y2, it would haunt me all my davs.

But, Emily, you don't know what they'll do to you !

It doesn't meke any difference. I have to confess. I couldn't

1live with my conscience. Cornelia, you must go and tell the
captain.

Ch, Emily, I couldn't | 1I'd be an iaformer.
(Nobly) Flease, Cornelia, Don't refuse me this.
shaking so much I could never walk up the steps.

Emily ! (She breaks) All right. If you really want me to,

I'11 be grateful as long as I live. Mercy! How long do you think
they'll let me live?

Don't say things like that !

Cornelia, maybe there’il be an inquest. My goodness, will they
have it here on the ship or wait until we get to France? Cornelia,

that would be terrible | I couldn't possibly testify in French.
(Zmily is about to sink onto the bunk, She screams and jumps up,)

Emily$ what uow? :

(Pointing, horrified, at the shoes) The shoes! The shoes!

Ch, we've got worse things to think about than that.

They're his | They must be the man I killed. A dead man's shoes.
But,--how could they be?

I don't know, but he didr't have any shoes on!

I'11l hide them.

But why? Uhen I'm going to confess ! Oh, Cornelia, go--go right
now! ihile I can still stand,

((IRunn:l.ng to the door, finally, obediently) I'll bring him right
OWhle

(Sinking onto the chaise lounge) Thenk you. Thank you, Cormelia.

My knees are
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(Cornelia runs out, up center, and closes the door. Enily moans,
staring front for a moment; then her chin steadies. She riges,
and we realize she is preparing her speech for the captain.)
Captein. « .Captain. I'm ready to go. (She puts her hands for-
wvard as though to be mamacled.) I won't make any trouble. If
you could only keep it out of the papers, so my mother won’t know.
Let me disappecr quietly.

~-Bagsed upon the book by Cormalia Otis
Skinner and Emily Kimbrough,

from LIFE WITH FATHER

by
Hovefd Lindsay and Russel Crouse

Scene 1.

Scene: The morning room of the Day home at 420 liadison Avenus.
In the custom of the Victorian period, this was the room where
the family gathered for breakfact, and because it was often the
most comfortable room in the house, it served also as a living
room for the family and their intimates.

Characters: Father

Vinnie;,. his wife.

(Father rises and holds the bill in question between thumb and forefinger
as though it were too repulsive to touch.)

VIIIE:
FATHER$
VIIW1E:

FATHER S

VIENIE:

FATHER S

VINNIE:
FATHER?

VINNIE:
FATHIR
VINKIE:

Vhat's the matter, Clare? What's wrong?

I will not send this person a check! (Vinnie looks at it.)

thy, Clare, that's the only hat I've bought since March and it wvas
reduced from forty dollars,

I don't question your buying the hat or what you paid for it, but
the person from whom you bought 1t--this bMademoliselle Mimi--isn't
£it to be in the hat business or any other,

I never went there before, but it's a very nice place and I don't
see why you object to 1t,

(Exasperated) I object to it because this confounded person
doesn't put her name on her bills ! Miml what? MNimi O'Brien?
Mimi Jones? limi Veinstein?

How do I know? 1It's just Mimi,

It isn't just Mimi, She must have some other name, datn it {

Now, I wouldn't make out a check payatle to Charley or to Jimmy, .:

and I won't make out a check payable to Mimi. Find out what her
last name it, and I'll pay her the money,

A1l right, All right. (She startﬁnou:g

Just a minute, Vinnie, That isn't all,

But Cora will be leaving any minute, Clare, and it isn't polite
{or mee-
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FATHER:  Never mind Cora. Sit down. (Vinnie reluctently sits down

VIINIE:
FA’I‘HER_:

FATHZR s
VINHIE:

FATHER:
VINNIES
VINNIE:
FATHER:
VINNIES

FATHERS.

VINNIE:

FATHER s

opposite Father at the table.) Vinnie, you know I like to live
wvell, and I want my family to 1ive well. But this house must be
run on & business basis. I must know how much money I'm spending
end what for., For instance, if you recall, two weeks ago I gzave
you 8ix dollars o buwy a now coifes pot--
}’gs, because you broke the old one. You threw it right on the

ooY,
I'm not talking about thate I'm simply endeavoringee
But it was so silly to break that nice coffee pot, Clare, and
there was nothing the matter with the coffee that morning, It
vas mde just the same as always,
It wvas not. ! It was made in a darn barbaric menner }
I couldn ¢ get another imported one, That little shop has stopped
selling them, They said the tariff wouldn't let them. And thatts
{!c;rui fault, Clare, because you're always voting to raise the

vie 8

The teriff protects America against cheap foreign labor. (He
sounds as though he's quoting.) Now I £ind thate
The tariff does nothing but put up the prices and that's hard on
everybody, especially the farmer. (She sounds as though she is
quoting back.
| Annoyed) I wish to God you wouldn't talk about matter you don't
lmow anything about ! : :
I do too know about them. Miss Gulich says every intelligent
‘woman should have some opinioné-
tho, mey I ask, is Miss Gulich?
Why, she's that curreni-events woman I told you about and the
tickets ard g dollgy every Tuesday.
Do you mean to tell me that a pack of idle-minded females pay a
d;llar aplece to hear another female gabble about the events of
the day !
But you get so excited, Clare, and besides, lilss Gulich says that
our president, whom you're always belittling, prays to God for
gulidance and— :
(HAving had enough of Miss Gulich) Vinnie, vhat happened to that
six dollars?
What six dollars?
1 gavo you six dollars to buwy s mew coffes pot and @ow I find Lt
you apparently got one at Lewis & Conger's and charged it.
Here's their bill: One coffee pot=-five dollars.
S0 yo:u owe me a dollar and you can hand it right over. (She
holds out her hand for it.) ’
I'1lb do nothing of the kind | Uhat did you do with that six
dollars?
Vhy Clare, I can't tell you now, dear. Why didn't you ask me
about it at the tine?
Oh’ my foot §
Valt a moment ! I spent four dollars and a half for that new
untrella I told you I wanted and you said I dtdn't need, but I
did, very much. (Father takes his pencil and writes in ths
account book. )
Now welre getting somewhere,

One umbrella=-four dollars and a
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VIIIE: And that must have been the week I paid lrs, Tobin for two extra
y days! washing,
) FATHER: (Fntering the item) Mrs, Tobin.
VINHIE: So that was two dollars more,
3 FATHER: Tvo dollars.
: VINVIE: That makes six dollars and £ifty cents, And thatls another .fifty
cents you owe me,
_ FATHER: I don't owe you anything. (Stung by Vinnie's tactics into & deter-
mination to pin her butterfly mind down) Uhat you owe me is an ex=
: planation of where my moneyt!s gone, We're going over this account
book item by item, (Starts to sort the bills for the pirpose of -
cross-examination but the butterfly takes wing againg) :
VINNIE: I do the very best I can to keep down expenses, And you know your-
gself that Cousin FPhoebe spends twice as much as we do.
FATHLR: Darn Cousin FPhoebe! I don't wish to be told hovw she throws her
; money around. '
VIUNIE Oh, Clare, how cam you? And I thought you were so fond of Cousin
Phoebe,
FATHER: #l1 righte I am fond of Cousin Phoebe, but I can get along without
hearing so much about her.
VIENIE: You talk about your own relatives enough.
FATHER: (Hurt) That's not fair, Vinnie. Vhen I talk about my relatives,
I criticize thenm.
YIENIE:s If I can't even speak of Cousin Phoebe--
, FATHER: You can speak of her all you want to=-but I won't have Cousin Fhoebe
or anyone else dictating to me how %o run my house. Now his
month's totale-
;' VIINIE: (Righteously) I didn't say a word about her dictating, Clare--she
isn't that kind {
FATZ7R: (Dazed) I don't know what you said,now. You mever stick to the
point. I endeavor to show you how to run this house on a business
basis and you wind up by jibbering and jabbering about everything
else under the sun. If you'll just explain to me=- (Finally
cornered, Vinnie realizes the time has come for tears. Quietly,
she turns them on.)
VINNIE: I don't kpou what you expect of me. I tire myself out chasing up and
- down thoss stairs 211 day long-~tryving to look after your comfort-
: to bring up our children--I do the mending and- the marketing and
as if that isn't enough, you want me to be an expert bookiesper, too.
FATHER: (Touched where Vinnie has hoped to touch him) Vinnie, I vant to be
reasonable; but can't you understand? I'm doing all this for your
ovn good, ( Vinnie rises with a moan, Father sighs vith resignatim)
I suppose I'll have to go ahead just paying the bills and hoping I've
got money enough in the bank to meet theme But it's all very dis-
couraging.
VIiNIE: I'l11 try to  do better, Clare. (Father looks up iato her tearful
face and melts.)
FATHER: That's all I'm asking. (She goes to him and puts her arm around

his shoulder,) I'1l go down and make out the checks and sign thenm.
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Iv, from CHEAPER BY THE DOZEN

by
Freok Galtraith, Jr. and Ernestine and Galbraith Carey

ACT II. Scene: The living room of the Galbraith home, Montclair, New
Jersey...a large comfortable room with a well-lived-in appearance,
and furnished in the style of the period-~the twenties,

Characters: Anne Dad both offstare
Larry Mother ( offstage)
Bill

(The door opens. Bill bursts in and moves to C, stage. He acts very much
put~out. Then Anne enters L, turns back, and calls.

Come on in Larry. (Larry, a nice-looking boy, enters L somevhat
‘hesitantly.) (Smiling at him) J ust=-my house,

I'm starved,

(Irritably) tell, go eat.

Don't worry., 4nd don't think T didn't notice.

Hotice what?

Remember that silly part in the movie? (They nod) That part all
about (With distate) love? (Continues, accusingly) I saw you
hold hands,

(Gasping) That's a lie. (Bill folds his arms and glares. )
: If anything like that happened, for maybe ten seconds, it was just
because of the movie and entirely involuntary.

Turning touards Larry, wistfully) It vas?
LAiRY:  (Nodding) It was just that kind of & movie,

Swallowing her disappointment) Ch.

To Anne) See?

(Bitterly, to Bill, crossing toward bim) Having you tag along is
simply rihendurable, -

(Indignantly) I suppos  you think it's durable to me? (Shakes hig
head and crosses R.) I'm starving to death. (Goes out R.)

(With distasts) Rid Brothers, '
zl\lo false pretenses) In case you don't already know, I have mix
of thems (Swallows) Six berserk kid brothers.

(Crossing to her) I already know,

(Relieved) Thank heaven,
Say, I bet You're getting hungry,

(How could he say such a thing) Hingry !
I made you miss ‘dimner,

(Vith scorn) I miss dinner all the time, (Sits on sofa) I hate
dinner-~in fact, if there's one thing on earth I don't care if I
misg~=it ! g~~dinner,

Surprised at himself) I don't seem to be very hungry, either.
Pleased) You're not?
Of course, I ate an awful lot of popcorn,
(Nodding dolefully) 4nd gundrops.
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LARRY &
ANNEs

LARRY
ANHE:

"B

(still surprised at himself) Of course, that never interfered with
my appetite before. Say, would you like to go to a dance?

(Taking & breath) I'de~(Cuts herself short, then proceeds with
studied casualness) I mean, I could probably fit it in-~depending
on vhen the dance is,

Tonight-a ‘bimch of the genidra.

It just happens--tonight I'm free,

Swell | I'll change and be back for you in half an hour. (Starts
L. and then turns back) I'm glad your dad isn't old fashioned about
letting you go out on school nights.

(Rising, moving toward him) School night ! Wait, Larry. (With
difficulty) There's someone I have to check with first.

Some other toy?

(With glance teward stairs) Well, he's mele,

(Upsetg I didn t think you were the kind that stalls a fellow while
she sees if she can get a 'better date,

(Anxiously) I'm not ! It's not that at all, Really, Larry, I'd
love to go with you. But--I have to get through a short examination
firgt~-and, well, like 1 told youw=mwww~=

(Bi1l enters R. chewing on a sandwich. They are not aware of him.)
(Holding out his hands to her) Honestly?

(Nodding) Honestly. (Takes his hands) But I'd rather go to a

dance with youe=w-than withw~--anyone.

(Mollified) That's differente

(vho has been observing the hands, comes to right emd of sofs)

At it again} (They jerk their hands apart, and separate further.
Bill continues reproachfully): The minute my back is turned !

You don't havo to sneak up on people, You might cough~-~or somethlig.
(Waving sandwich) Just try coughing with your mouth full of peanut
butter. (Starts up the stairs) I have to tell Dad we're backe .
(Crossing to foot of stairs) Bill, Mother said we were not to worry
Dad with unimportant worries. ‘
Who said I was going to worry him? (Completes his exit up the stairg
I hope he doesn't got your father mad.

(With conviction) He wom't. (Grimly, coming to C.) He'd better mot.
(Awkwerdly, moving toward her) I heard about your father,

Lots of people hear about Dad and his work.

It wasn't exactly aboute-~~his work. '

The way ne eiliuinatos waste moilon and things like That? (Larry
shakes his head, She continues apprehensively.) What'd you hear?
(With a doprociating smile) To tell you the truth, I was almost
afraid to come hero.

(Emphasizing & surprise sho doosn't fecl) No?

(Nodding) I didn't know whother to ask you for a date or not,
(Laughing at tho idca) You havon't boen listoning to that little
cheorloador? That Joe: Scalos? '

How!d you know?

(Bxclaiming) Roally ! (crosscs to right ond of sofa) The things
that boy says about my father. Why, ho'd say anything !

(Crossing down to hor) Ho would?

Youdd think my dad was some kind of monstor--whon actuallyw -

Yos?
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ANNE:

DiD: '
JANNE:

LiRRYs
~ DAD:
4AlNE:

L.RRY:
LNNE:
DiD:
MOTHER!
D.D:
LiRRi:

~ ANNE:
LiREKY:

ANNES
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ANNE:
DAD:
JNNE:
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Ho's friondly and agreeablo and witty---and has onc of the swoctost
tompors=~-and---(Cut short by a roar from Dad offstago, upstairs.)
(0ffstage, upstairs) She shots back, is she?

(With a. fearful glance toward stairss ind=~-thosc storics-~~how
absurd !

I'm glad to hear it.

(Roaring, offstage,) What took her sc long? .
(Gulpings Ho must be calling to someono--gomeone at tho tmck of
the housc. (Smiles) When Dad calls to tho back of the house, you
can also hear him at the front of the house,

(With a glance toward stairs) I guess you can.

No reason why you shouldn!'t come here,

(0ftstage) You mean that boy's down there right now?

Of ’stage) Shush, Frank, "

Offstage) I won't shush., (Amne bitos her hand at this,)
}Heaitantly) I guess I'd bottor be gotting aloug.

Dofeated) I suppose you hade

(With glenco at steirs, thon back to inno) Guess I'd better.

(Goes quickly to door L.)

(Trying to repress hez corcorn, woving after him) .bout the dance
~e=] dontt supposc-=-I moansse

Yos,

¥hat I moan is~—=(The question. at lagt) =-~will you be coming back?
(Angrily, offstage) By j=i-n=~g-o ! (.nnec shuts hor eyes in pein,)
(Opening her eyes, taking a brdath) Will you?

(Squaring his shoulders) I asked you to the danco, didn't I?
(aivos ono more uneasy glance towaerd steirs, Thon:) Wellw=bo
sceing you thon., (He goes out, icaving the overwhelmed .imne. She
puts her hand to hor meuthas though to hold back a cry of pleasure.)

Roading Quostions:

1, where arc the laughatioc places? Why are these funny? Is the
humor due to the characters or the situation?

2« Do the oxcorpts suggest comedy' can have a serious side and a
theme? If so, how and where?




